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“his program, included 1n "Effective Reading
Programs...,"™ has as its principal objective the improvement of the
educational expertise of elementary teachers, particularly in reading
and language arts. 211 of the 12 elementary schools i. Southampton
County are involved in the program. The two important components of
the program are (1) survey and evaluation and (2) inservice training.
Standardized tests are used to assess thke reading potential anu
achievement of each child. T is information enables teachers to plan
instruction to meet the needs of each student. Inservice training is
ongoing and includes summer workshops, weekly two-hour meetings with
consultants, and graduate level courses for all program teachers.
Consultants visit classrooms, give demonstrations of materials and
techniques, and ccnduct inservice training sessions. Trainikcg
emphasizes diagnostic techrniques, methods fo: individualizing
instruction, and utilization of teacher-made reading materials. The
program does not designate specific materials for teachers to use in
reading instruction but rather seeks to imprcve the techniques and
flexibility of teachers. (WR)
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Preface

The ability to read, and to read well, 1s recerving unbelievabie attention from
all those interested 11 the education of youth. Efforts range from the national “"Right
to Read" programs and vast expenditures of Federal funds to more local emphasis such
as the recently hela "Governor's Conference on Rz2ading” here in Virginia. Mc st efforts
call for either more specialized réading teachers, or new commercially prepared ma-
tertals, or a combination of both, resulting 1n huge monetary expenditures that apparently,
if one .s to judge from the published State Reading Test scores, are not really so!ving the
problem. "vhat doez a school division do 1r the face of this dilemma, when funds for
specialized teachers ard massive armys cf materials are .ot availahle and, if they were ,
no assurance trar the gozl of reading skill improvement would be meat?

Southampton County, as most scheol divisions, faced the problem of disilluasioned
teachers, harcicapped reacders, and ceclining reacing scores. The ieadership i1n this
ht a aifferent agproach and, as this articie descrikes in develop-
mental and sequential fashion, embarked upon a long-range program with resuits that
indicate the reading irprovement that followed.

division, however, scu
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Southampton County Coordinated Reading Improvement Program

Qverview
Reading as a tool for learning has always been given a position of great importance in
the formal educatior of youth 1n this country. This strong emphasis has not been with-
out good reason for nct only 1s this sxill of vital importance 1n communication but it is
a 41fficult <11l *o —1ister. The alue of reading s obvious, as exemplified throagh
cych nceds 15 “he £1rly and continued use ¢f reading for vocational and rofessional

competence 1n Al fields, the need fo. reading for keeping informed, and the use of

.

erapeutic programs. Proper and full utilization of this

reading for recreaory An” i

complex ski!l 1€ a*tained only through a thorough and clear instructiona: program.

Authorities hawe iong cecrted the failure of a great number of pup:ls to learn to reac,
as evidenced by *he large amount of literawre in the field. As long as trurty-five
years ago, Strattcn, wriing in the 17th Yearbock of the National Elementary Princioal,

iamented *hat the am- .nt and guality of the reacing core by children and #cultsan

general was cizappointedly low. Through *he years, a nost of authorities have pointed
out that teachers everywhere are confronted with the problems of teachirg (2a”ing.
Betts, Bond, Gites, Turrell, Gray, ard Kottmeyer, to name but a few, nave pointed
out tha. tre teasher of reading has a formida.le task. Not anly must he have thoroujgh-
v mastered and unzersiood the reading process rut he must be prepared o interp.ot
this procec . to ea~» and every cnild, attempting to icéeopt tae process to cach indi-
sidual € o~ ca;aciiities. That teachers “o not always master this technique, there-
Ly oincreasing areatly ‘he complexaty of reading to the child, 1s given by Gates as one
of the major caazes whv <hildren fail to succeed 1in learning to read. Another writer,

.mpnisizes that many chilzren fail to learn tc read because
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the methods usec ny the s<chools actually prevernt them from doing so.

The reading prcbiems that exist

-

n tr.e Scuthampton County Public Schocls are probably
no differenr, then, than those existing 1n any school system 1n the nation. The com-
plexity of the re.cing process and the failure of proper instructionial techniques to
interpret this process 'c all children can be expected. The severity of the problem,

Y
however, dces wvary from system tc system, depending upon the effort ard the attention

given o tnis phace of the curricuium. The problem in Southampton County wacz severe,

'

a situation that secame quite obvious from the resulte of efforts being conducted at

the secondary levzl .~Zer an Emergency Schoci Appropriations Program project conducted
1n the spring of 1971. As part of that program, all secondary school students in Grades
19,11, and 12 were administered the California Reading Tests -- Comprehensive Test
cpyright 1355}, The results of the post-test are given Lz2low

1n Tanle 1.

Table 1: <fecondary Reading Test Results

Stan:ine Grade 10 Grade 11 Grade 12
9 3 7 16
8 i 5 9
7 7 9 21
Y 13 27 26
5 27 53 31
" 48 35 27
3 A 46 25
2 33 18 12
1 21 10 4

MEAN 1.6 4.4 5.1




As can be noted, the results are given 1n stanines, since grade level equivalents are
seldom used to interpret results at the higher grade levels. The mean stanine of the
norming population for the test used 1s 5, thus indicating that in Southampton High
School, the 10th grade group fell 1.4 points below the mean, the 11th grade group fell
.6 points below the mean, and the 12th gracde group scored at the mean. If the norm

an
mean 1s taken asﬁmdication of cn-grade reading performance, the conclusion can be

drawn that 147 10th gracders, 109 11th gra-ers, and 76 12th graders were performing

below gr.de level or that a total of 331 (55%) of the secondary school students were

encounterirg reading Zifficulty.

With the above result an impetus, coupled with the xnowledge that no defirite

wn

wn

a
written reazing 1nstructicnal program was deing utilized and that continuous in-

service education activities are a continuing need, it was decided to develop a co-
ordinated program for all elementary teacners in the system. Authorities :n reading
agree that .rn-service ecucation can be perceived as a mean {or improving basic in-
structional gractice, such as 4iffereniating student assignments, selection of materials,

and motivating coildiren to read, as well as a means for teacher self-kncwiedge of content.

3
(&N

To these ends, arnd pasez vpon implied rneed, 2 coordinated and integrated program was

. h g 4
planne?d for the schoo! year 1371-72, involving total elementary instractional personnel.
The program 'was a JCint Ooperation, wWorx.ng 1in conjunction with the University of Virginia
School of Continuing Education, Title [ auspices, and the State Deparirent ¢f Education
Th'~ program was planred to provide

two major elements inclicing (3) survey and evaluation, and (b) 1n-service training, in-

ard fcrmal cla

)

cluding st3ff tramnn
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Sessisrn
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Cbjectives

@ The primary objective of the coordinated reading program was concerned with improving
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the educational exgertise of all elementary teachers, particulariy in the areas of

reading and related language arts. Cbviously, this objective v-as aimed toward the

improvement of the teaching of reading skills in the classroom and, ultimately, i

proved reacirg achievement levels of all pupils. Secondary objectives were as follows:

To acqualnt teachers with the various optional approaches to learn-

1ng, particularly the language experience apprcach.

2. Tc orient teachers toward chilu-centered, developmental, and dif-
ferent:ated cumiculum plannming.

To demcnstra effective techriquecs of teaching, including

experience~~entered and individualized approaches.

4. To nstill ar awareness of the vast array of materials availab

both within and withcut the classroom, and to demonstrate proper

utilizaticn

[Wal

. To redirect t~e prilosophies of the instructional staff towarc ]
|
1
1
|

c anout objectives, to more justifiably discuss rneeds wiih
rhe staff. an< o grovize an 1nalysis of reading achic vement for the entire system, the
status ot the reacirng cf every pupli needed 1o pe ascertained. It was desired that this
status survey incluze ot crly an overall grace level picture but also a Sreaxdown of
reading skills. Furthermcre, the status needed to be stated in terms of potential as

well as achievemert, trus 1llowing the system to nave, as nearly as possible with-

in testing himitations, the answers 10 these major questions:

-
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1. What 1s the reading potential of every elementary schoo! child?

2. What 1s the reading achievement of every elementary school child?

3. Where, and to what degree, do the potential and achievement levels
vary significantly for each child?

4. ‘What is the median reading potential at each grade level in the
system and 1n each school?

5. What 1s the median reading achievement at each grade level in
the system and in each school?

6. ‘Where, and to what degrez, co the median potential and median
achievem:~* levels at each grade level 1n the system and in each

schocl vary sign

-

ficantly?
and from the preceding guestions - what could the reading in-service program provide

for the teachers that wwould aid ir elimirating the variations and thereby improve the

reading s«ill of every crild’

The Testing Program
Standardized tests were asministered 1n late Sept nber to every child 1n the elementary
cchools ‘o “etermine coternial and achievemeant. The results of these pre-tests were

summAarized ‘or ‘he svstem oy late Cctober and the results utilized 1n planning the in-
cervice and rstructicril motrities for the school year. Results were also made a-
vailable or a ~lassrocm and school nasis so that the teachers could utilize the recsults,
A parallel form of the pre-test was employed 3s 2 pest-test in late April ard the result;
of the * ~o *esting patterns were analyzed ‘o determine the efficacy of the in-service
program ar” ‘o meisire *he reicirg impreuemert made uring the school year. These
first-year results are gresented in Table 2.

™

The testing instrument zelected was the Durrell Listening - Reading Series, copyright
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1969, Harcourt Brace Jovanovich, Inc. This series includes two phases: (a) Lisctening
Test which determines the reading capacity or potential in both vocabulary and paragraph
meaning: and (b) Reading Test which determines the actual reading achievement in the

same areas, Form DE was utilized for the pre-test and Form EF for the post-test.

The In-Service Training Program

Begirning 1n August with the pre-school confererice, efforts were .nade to erncourage all
elementary perconnel to acquaint themselves more thoroughly with the objectives of the
reading program, the needs of their pupils, and the materials avaiiable for instruction.
It was planned that the first semester’'s major emphasis would be upon child uevelopment
techniques arc individualized instructional patterns, accompar. . by considerable re-
view of the reading process. Segsions at the pre-school conference included the high-
lighting of the € “~rts for the year, a review of the elementary reading needs as revealed
in the secondary survey, Ziscussions and presentatiors of relative material, and large

group sessions w:th selected consultants.

Training Sessions

Recognizirng that ir-service programs must be an 1ntegral part of the teacher's daily
activities, 1r.-school training sessicns were planned for each month. The technique
utilized was *hat of providing releases time for the teachers by organizing suppocrt

teams to reliee the teacrers.

These support teams,

consisting ; rimanly of granaate students from the University of Virginia, took over the

t0n

management of the c:assrooms for a perind of two hours, while the teachers met with

consultants. The support team merbers, although serving primarily as "substitute teacher:
Q
ERIC 3
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did not attempt to merely hold class but planned and conducted enrichment activities

in reading and language arts. The ~onsultants conducted training sessions on a
variety of topics, all plarned to meet the objectives as stated previously. They
were also given addit:onal time to visit 1n the classroom, to demonstrate maierials,
work with the individual teachers, and to serve as advisors to the principals. It
should be noted that one major ~oncern of the training sessions in the fall and in the
spring was to i1nterpret the test results. A list of the topics covered inciuded:

Tests and Measurement The Humanistic Approach

Irdividualized Instruction

Test Interpretation Audiovisual Aids in the Reading
Child Development Theory Program
The Total Reading Program

The Language Arts Program Phonics in the Reading Program
Creative Approaches to Language Arts Vocabulary Development

Basal Reading Materials Reading Diagnosis

The Language Arts Program

Enrichment and Supolemental Group Dynamics

Reading Materals

Formal Class Sessions

Concurrent with the training session curing the first semester, a graduate level class,

Education 108B: Problems in Teaching Reading, was offered through the auspices of the

University of Virginia Scheol of Continuing Education. Pecognizing the vital need of
involving ail personnel 1n :he total program, the course was required and ail teachers
participated. The course was concerned with a review of the reading program, diagnosis

of reading difficulties, child development techniques, and 1ndividualized instructional

techniques. Resource personne! from various institutions were utilized and the topics

1J




integrated with hoth the training sessions and the total objectives. The major project,
ir. addition to the usual graduate course requirements, consisted of an individual case
study by eacn teacher. These case studies aided in demonstrating the practicability

of the child development and mental measurement approach to reading problems.

As has been noted previously, Southampton Courty had not been following a definite
course of study as a baze for the reading program. Although some direction was given,
each teacher followed her own dictates as to a reading program, relying heavily upon
the material outlinea in the basal reader he was follcwing. Since the lack of a co-
ordinated and sequential program has been noted by such auuiorities as Otte and
others, 1t was decided to make the development of a reading curriclum guide for the
elementary schools of Southampton County a major project for the second semester.
Again utilizing the auspices of the University of Virginia, & course was organized for

the second semester, Education 126: Elementary Reading Curriculum. The class was

organized by school centers, with each center expected to proceed through the in-
tracacies of curriculum deveiopment., Each teacher was expected to contribute her
thoughts as to the skills to be taught at her grade level. A coordinator was assigned

to each center and resource consultants were provided as requested by the group.
Multiple .<acii.g materials, texts, curriculum guides and other relative materials were
provided as aids to the work. Curriculum development 1s, of cours2, i1n on-going thing,
and staff involvement 1s essential but slows the process. The curriculum wars
not completed at the end of the first year, but the initial stages of philosophy and ob-

jective development had been reached.

Evaluation of the Total Effort

As was described previously, the program called for an end of the year evaluation to

1




be conducted in the form of a pre- and post- standardized test. It was realized at

the begirring that such a formal evaluation would not reveal a complete analysis of
what would be accomplished. Such a procedure, nevertheless, would reveal classroom
progress as one basis for a Judgment criterion. Also, as previously noted, such a test-
ing procedure would also serve the purpose of identifying children with severe reading
disability, both individually, for each school, and for the systent as a whole. The
Durrell-Listening Reading Series was administered accordingly, Form DE being uced in

the fall and Form EF in the spring.

The following table indicate the median grade equivalent foir each grade level as in-
dicated. A grade equivalent 1s thP'grade interpretation of the relationship of a given
raw score to the actual grace placement. The most valid use of the grade equivalent
1s in *he median (the point that divides the group intn two equal parts) performance

of a group of students. Grade equivalent medians are shown for vocabulary potential,
sentence achievement, and total potential, vocabulcry achievement, sentence a-
chievement, ana total reading echievement. The differertial indicates the discrepancy
between the total language potent‘al and the actual reading achievement, Tabie 2
shows the median scores for the entir2 division, with a differential also indicated

on this table of the discrepancy between reading achievement and actual grade

placement,

Comparing Potential Reading Grade Equivalent with Actual Reading Grade Equivalent

A comparison of the two measures will answer the following questions:
(1) Are any children 1n this group limited in reading because of lack of understanding

of spoxen language?




At what reading level can a child unuerstand spoken language?

How far above re~-ing grade 1s each child's listening
Among puplis who are candidates fcr remedial reading

the highest learning potential?

[al

cemprehencion”

instruction, whi

CL.

ii

have

Comparing the Child's Actual Reading Grade Lguivalent wiath s Came ~+ e Placement
The Actual Reacing Grade [quivalent on the Reading Test will indicaie.
{n Which puptls are ecnievin” much apove grade level ind r—=d inctracticnal programs
. to match their superior reading achievement,
(2 Which ruptls are reading velow grade level and need instructional programs below
the usual lev¢l for the grade,
(33 Which pupils are ser.ously retarzed 1 reading, .eeding intensise remeial programs.
MEDIAN SCORES (Dfth Percentilel
TABLE 2: Division Summary
3
+ . 2 3 4 > £ 7
Pre* Post! Pre fost] Pre Post| Pre  Post| Pre Post| Pre Post| Pre  Post
ocab Pot 1.4 7.21 2.5 3.0y 2.3 3.313.3 4.214.C ‘ 5.01 4.8 5.8 ».0 6.7
t Pt 1.5 1.91 2.1 2.6 2.5 3.012.9 3.51 3.5 ] 3.641 4.0 4,451 4.6 5.0
tal ¥t 1.4 2.2 2.1 2.5y 2.7 3.293.2 3.71 3.6 z 4.31 4.8 =31 5.8 6.5
X i
_ . " L . e -
at Aoh 1.3 1.4 1.4 2,21 2.4 2.6 2.7 2,91 3.2 1 3.4}14.3 4,21 5.1 5.7
Ach 1.3 1.41 1.5 1.9] 2.3 2.0 1 2.0 3.0 3.C l 3.81 3.7 5.7 4.5 5.0 ]
Totul A NN AR R BN R BN N T I SECE I W VS (RSO OES I T T
st Jiff, -.1 -.8] -.9 ~-. 8] -.4 -.h{-.5 -8 -.5 -8 -.4 ~-.81~.9 | -1.0 |
|
P. Difr. +,1 =3 -.7 -.6f -.9 -1.1-1.5) -1.3} =-2.2 -2.3 -2.2 —;’.?1 -2.3 -2, |
i ] |
‘ —
*Pre-test: Administe-ed in Septenmber, 1971 |
**Post-test: Administered in April, 1972 ) |
Q )
LD
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Table 3: Pupils Below Grade Lavel

f the pre- anc post- test results indicate the total number of children

rurther analysis o
1n “he system who wore red ling be.ow graae level at the time the test was given. It 1s
realize” that the potertiil of the children must be the primary gauge by which reading

syccess 1€ meacsared, Nevertheless, in a school system that has traditionally followed

the graded system of organization, comparisor of achievement to grade placement remains

the standard of performance.

Pro~-Test | 2

rost-Test] 313

1 . 3 4 ] s 'V 6 7
1
# 7 i# ° " % # i # 7 i % it i Total

413y 96| 410| 96 {352 |88 | 304 85 {283} 86 2372 88

>
[ea)
$
~4
w
(oS
£~
o
o
W

84 2821 82 |283) 91 2315 87

to
[0 o]

398{ 941! 3961 93 3

w
O
Lo
O
el
~ 3
~J

Cr *he cae,s e cformation contained an the above tables, several pertinent con-

92}

clisione » ~1 rywe .on e fall and agerl for pia~nming the 1n-service efforis,

1. Systomwrns, fre ofildren enter the firzt griues with language potential

cnequaite o meet tne challinge of first grade work 1n reading: (Table 2,

" Triz potertial os rof reahized, nowscer, ar.l arather severe differential
14 e gocond grade level: (Table2 |, Grade 2 achlevement).

re it rertia] fends o e ol off toa legs severe level in ty » 1ntermediate
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grades but *hen reappears atthe ceventh grade; (TableZ , Grades 3-7

The pctential and reading achievement scores show a corresponding
dropping awav from actual gra<e placemert; (Table 2, Crades 72-7 G.P.
differentizl}.

Beyond the first grace, actual ichievemerntn reading falls as much as

wo grades belew placement; (Table 2, Grades 2-7 acrtievement).

Al e~hoole show 1 similar poterntial with no single scheol, or grade,

edian, the results indicate 1

X
—
(3 d

]
(9]
[
(9]

X
v
L
.
b -
™
mn
1)
]
Q
O
vy
Vet
c*
o}
D
:’;

- 1 - 1 [
similarity nf ichiesement, as well 45 a simuar diffential

showe that the Tatter regine to trop more rapidly as the chila progresses
.45 to ne truoe with achievement alzo-

Trho rorcontyoe of cnilarer reining b lew grade level s ~-~ingly high, 1n

1o o5 Tnas oo eral LotentiaL,
Preliminar, Procmmonahion s
- . - £ 1 P NP -
Cra-" st mes 2t sz el ag fram a~fcrmaton gleared from Clagsroom IS
C e sglr ot - L eaport-tem memoors, ant fromanitinl contacts with

- U
LU i,

TLwas oreoic e that tne anserce < a cequentiil, weli-plannes gquide for
the reardicg rroge 0 handered  + cocriis 1ted plan to cope with the teaching

of readirg ar . ¢ mor rerommendaton w13 that cfforts be made to develop

such a guirie.




ERIC

Aruitoxt provided by Eic:

soara irae T 35 'O pronress macie ciinng the firet yedar, bassd uron a CoOmparison

The .1gh precentage of children not readirg on grade level throughout the

systam made Hbvious tne need for d.fzerentiated and diversified multi-level

m °rials and a‘tention was drawn to the need to use care in the distribution

of reading maternials.

The fact that the pcrential was not being reached for many children led to

a recommencation that efforts be made to encourage each teacher to carefuliy
assess the needs of each child and to plan individualizea reading programs.

It was further recommended that teachers attempt to use a more creative and

flexible approach and that the classrocm 3atmosphere be made more appealing

to the learner.

5. The teacher
more aware of the newest methods, materials, and techniques and 1t was
suggestes .-at increased provisicn te made for this type of professional
Jrow*.,

— Conclusions from Pos*-Test Results
Cnothe tasie <f tea rformation contarnod in the apnve table several gortir 2nt cor-

1l arace jevels ara in all c~heols, the potantial had show

Systemwins, 1t 1
A predictibie 1noreiss, LDuring the six mortr neriod between the pre- and
cost- tects, the potential showed ar soerage e lian increase for the system
of .61, lurtuermore, the Gfferential between actual grade placement and

— Lo . "
potertial hid lesscned {the mean «uiferenaal was now .5, compared to .7

last fall).




2. Systemw:ide, again at all grade levels and, except at ore school,
the reading achievemer! haa shown an ircrease, although not
at the same level as the potential, t..- :verage median increase for the six
month perion was .34, with a range in the various grades of .01 (no increase)

to .59 fa full year).

svstemwide, petween potential and achievement, with an average mecian
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r. A comparist o oI tre vocarviary potential acnievement with sentence achieve-
mert 1nail e . cecyiedly higner 1mcrease in sentence acnievement (.o,
compareT o L.

7. A cCempirico . ~f tre vocazalary ootential wiath sentence potential 1ndicates

st at et

i that - -abualary potentinl showea the

SemmAation 107 Docsr o datigre for L er CGrowth curing the Secero year

he SoCr-iriten reacing oro ram was able to nring to the elementary teoners of

wm

: - e - v - v - ~ - . - At N . by
Southamp o JoLit, 1 amoer of cEpenences fral recrosonted the more pesitive

approaches tixen *cayy *oward instructional improvement: Systemrized ard standard-
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demornstration of matenal ans techn.gue, This wealth nf resources had neen expected

srovement <i: not tare place, however, if one jucges by total median number of

proveme 3 170 e, b rer,
months impre.amernt. The instructionil fenoc tetweer pre- and post-testing periods
wie six menthe an: 1 gan of At least six menths an achievement would be expected.
Actual 33i1n, 1S Inown Sy the tests w3s 3pproximatesy three and one-half months, or

r. A 3ain of ooer soXx rmenthsin potential coes in di1cate that

P P - by §§ - +
the grograme i =3 2 positive eilscl,
. T4 PO ar T e e —_— . £ v~ . - -y -~ A e .~ o= . rr . - - ~
teaas 1 ff.oLit t vezsore many P he improvements hal w I CoServen un tne reading
- A L RS % o them o e * N
praciizes £l tng sysiem. Acthougn tre gan was clicht, there was an improvement n

83C1°g Achlsement i every arate 'ewoi ansoin every schocl, with the exception of

cne graze levelin one schocl. The systerm was then snowirg a s aplizing effectn
th,at the UrcpoiT AT e semernt 13 ur [es! ras oo slower, The 3tmosonarle 10 the
classrocm, wit7 Lo TLU 0 1S Ut ¢ *me teachers, and the mere {lex:ible
3ttty e natrLt L, s notiennte alttough not measuret. rtnermore, teachers
were teriara Toresar vt romors positen cutlioa, Troyinew thattne chilaren hac the
were

pcternt iyl R gt g tormeating U . Wmatof the future T What ymprove-
merte e ozt il ceeant T Vo oould the n-sarvice pregram e improved.
STeera oo ie tee fr.oTit.ees 1m o reanng roc urectex: 1o rellowing recommentiations were
mAade qrofee o1l thyn taa reper ofiorts eyl allow . ezsential imorot s 1o taks
clace

1. 7Tre dewclapment o f the cexding ~armculum gaide shoula ceninun., it 1s

Q mgcoantial "rat teachers Do A clear understaniung as to the goals o an
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instructional program and - ow these goals effect the desired outcomes. In
b=

[

for examgle, ther

are any rumbar of sets of skills that

are suggestea 1or mastery at a parucular point or, i1ndeed, even included at
~ ’ ’

all. Cre ser.es of basal reacers might emphasize phonics as an essential
tcol o reasing, while ancther ceries may follow another apgroach. The
arcroacs that Scutrampion County wishes to follow in the teaching of read-

15 sroulz e develcgec cocgperatively and in terms of the needs of the pupils

17 the sy cster. Tre lack of this systemized grogram nas created confusion |

amc-g ‘he t-:ifners acs to Zirecucn and has had a negative effect upon indi-
/i7u3l rea ing Tuccess. Tre toacrers nave produced a workable philosophy

The next steps will 1nclude

ed for each grade level and a review
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~igaes 2ssential to gaining those outccmes. After

tre prograim nacs reern rrodoced, 1t will pe subject to modification as it is
tcilowen arz *re classrcom reszits are observed. This 15 a long-term process
ans it must ro reccgnized that stort-term results cannot be expected to show
an+ startlitg ircresse tnoreacing achievement. This curmiculum Zevelopment
yspest w:ll ce L oiting a fourncation upon which long range improvement will

s

! ~wallation trogram, as Aescribed previously, should be continued.
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The starcarcized test results, as presented , ware revealing

anAd di4 snovw ‘re reading problem in a clear fashion. It 1s recognized that

%3]

of stincdardizen tests that must be considered

t

thare are soeral limitation
tefore mavi—g juigments of the resuits reported. The test was a group test:

1t was gicen uncter strict time iimitss and the results are starndardized to

Q .
19

O —_ 1




O

ERIC

Aruitoxt provided by Eic:

At

-
Y
D
-
D
|
(o]
Ty
W
Q
n
[3ad
]
—
o}
9]
o
9]
]
e
1)
")
n
o
<%
n
)
3]
-
(8]
bt
42
o
Ne]
..5
o
pt
-
i
lad
w3
&)
w0
=<5
4]
-’
[\
3
[o7)
n
[o}]

LR

Qi
Q
¢
O
.
'y
ool
Y
-4
4o
wn
s
-
o]
wn
d
d
O
rr
o]
]
]
-
1
[#]
ad
c+
T
-
]
ot}
3
2
e
o}
=
e}
(@]
o
®
-
Lad
o
1]
lona)
VY]
Q
lad
n
[0
1#4]
-
+
[
<

ic

[
v
w0
c
mn
(49
.
~t
@)

ie)
—
oV
=]

might exist, Tris was accomplished ard the resu

constructively for program 1mzrevement. Ccentinuation of the testirg program
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will permit ¢ ne
at eacr graz~ level ang for =ach sciool. Although the test is a group-survey
type, the 1mi1v13ual resalts will also allow teachers to continue studying

1e *¢ deterinine both pregress and individual neec.

The inservice traiming procrar, both the resource consultant phase and the
formal class trasze shouid be continued. These efforts should pe of a nature

‘he classroom. The work completed during

4 nyture, 1n which the teachers cic benefit
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a, with more emphasis upon teaching

ir. Teamanctratinns Sor materiils, demonstration lessons in the class-

tese vis.ts mightinclude Yime o opserve the teacher's lesscn planning and

1ctaal teisning tocnnigues, and to cfier suggesiions for alternate approaches.

aprr~i~h. Torpics covared in tne class should include the skill building phase

of the readirg process, emphisis upon extencing vocabulary building experience
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4t more s1si1tatiore o the classrosm by consultants be made.




and teacher parucipation exercises of material preparation. The resource

personnel utilizec in the formal class shculd also be a part of the consultive
phase descrited abcve, thus aiding 1n the development of an articulated 1n-
service program.
Although much effect has peen expended, and a hopeful outlook 1s apparent,
the tremendous gap Setween reading achievement and both potential and grade
placemernt cannot pe overcome by rormative means. Improvement will come
fram such measures ac outlined abc . but growth will be steady, with little
hope of a reading gain that would 1ndicate that the children are reading grade-
leve]l material. It is obvious that some type of special and sustained massive
effort should te made. There are many possibilities and the literature avail-
akble des~rioes such technigques as contract learning situations, the utilization
of special materials, the utilization of specially trained personnel, and the
reorgarization of the schoc!l structure toward an ungraded apprecach. Keeping
;
in mind ‘e local resources available, both in staff and material, 1t behooves
the school leidersnip i» Southamgpton County to develop 2 special program
that w1l utilize present rescurces, that will be feasible to corduct, and that
can be expected ‘c precduce the short-term results desirexz. Itas suggested
*kat a program might e attempted that would i1nclude the foliowing features:

Fl

a. The gre

tn

ert reading program, utilizing the basal reading materials and
reacding persornel now available, would be continued. This will provide
the nasic foundation.

5. A Zaily erricrnment program, to reinforce basic skills, in addition to the
above, would be conducted

by all teachers 1n all schools, using every type of experience and material

available.




Pupiis would he assigned to readiny groups on the pasis of reading

achievement, irregardless of grace placement,

Teachers would be assigned to work with these groups in terms of

t1elr 1ncividuael competenc.es and abilities.

Pupil groups would be flexible and pupils would mowve to another group
when, and 1f, procress so indicated.

Such a program would shorten the amount of time tc be spent on the remainder

of the curriculum tut all ecucatiorn 1s a matter of priorities and such a program

should increase reacding abilities toc = degree that the total educational program
would berefit,

Scuthamzton County Language Arts Enrichment Program

the effort to provide an optium reading program for the

1

major empcihsis Uj

program was 1~aagurated. This enrichment phase was to be ccenducted by every classroom

+*
[

eacher 11 evary school for a one-hour time period (9:00-10:00 a.m.) each day and would

employ every *yre of experience and material available, with the exception of basal reader

t

It was intenderd ‘c be flexible 1n nature, with children assigned to their enrichment groups

on the basis of reading achievement, 1rregardless of actual grade placement.

Major
Chgractenst:cs. The program was highlighted by the following features:

Ennichmest: It was hoped that the program would bring to the pupils a

1.
tremendous variety of broadening experiences and that every conceivable

type of matenial would be utilized.

Flexibility: The program was cdesigned by its very nature to be flexible.

ERI!
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No one approach was suggested nor were certain materials prescribed.
Each teacher was to enjoy maximum freedom in experience selection.

3. Individualization: Pupils were assigned to enrichment groups for initial
implementation on the basis of reading achievemeat scores as recorded
on the Durrell Listening Regding Series in April. This represented initial
placement, however, and pupils were to be shiftea to other groups as
their language arts instructional needs dictated.

4. Pupil-Centered: Pupils were placed 1n groups irregardless of grade place-
ment. No number or letter grades were to be assigned but rather anecdotal,
periodical written progress reports were to be made. Pupils were not be be
judged on arbitrary grade-level skill achievement but upon their language
development.

5. Creative and Stimulating: Eacnh teacher was encouraged to provide the most
stimulating environment and to utilize the most creative technique at hi~
commancd. With the exception of the ban upon the basal reader approach
quring this period, the teachers were to use every type of material available.

6. A-1Priority: The program was regarded as essential and all of the supervisory
and administrative aid possible was to be given. Materials presently avail-
able were reorganized a-dredistributed for maximum utilization.

The central objective was quite clzar--present to the pupils of Southampton County an
opportunity t~ develop to their potential in language arts through a program that allowed

every teacher to teach children without the traditional restraints.
Premises: The enrichment program, as described above, was an outgrowth of,

and was based upon, the following pertinent premises:

1. The present language arts program, in spite of the dedicated efforts of the
teachers of the Southaripton County Public Schools, a wealth of instructional
materials, and the potential of the pupils, was not resulting in
sufficient reading achievement and growth. The results of standardized test-
ing conducted during the past two years revealed that over 50% of the secondary
students and over 87% of the elementary school students were not reading to
grade level. Although it can be debated that grade level standards are arbitrary
and should rot be used as an evaluative criterion, it mugt be realized that the
Southampton County Public School system was organized as a graded school
system and that, without other acceptable criteria, grade standards did remain
as the logical basis upon which success must be measured.

2. Southampton County Schools, as pointed out above, were organized in the

ZJ




traditional, and universally accepted, graded structure. Such a structure
1s restrictive by rature and quite oiten results in pupil failure due to the

lack of opportunity for individualized 1nstruction and proper instructional

maternials.

3. The present approach utilized primarily throughout the system was that of
the bacal reader approacn. Utilization of such traditional material 1s, of
course, an educationally sound pattern of instruction. However, over-
emphasis and narrow confinement to these materials results, too often,
in a stilted and unimaginative routine Furthermore, it becomes difficult
1f not impossible to meet incividual needs through such a restricted read-
ing curriculum.

4. The elementary teachers of the Southampton County Public Schoc 5, working
both as a group, and as indivifual school faculties, had spent considerable
time working toward the development of a reading curriculum guide. The ac-
cepted philosophy behind this movement had stated that all teachers are
indeed teachers of reading and must exert every possible effort toward reading
improvement. Furthermore, it was a matter of record that the elementary
teachers have expressed their desires for a more flexible, pupil-or:ented, and
individualized apprcach.

In summary the enrichment program attempted to incorporate features that emphasized

(a) continuous progress rather than the graded structure; (b) a wealth of materials

and techniques rather than the basal approach: (c) total staff involvement 1n

language arts rather than specialized teachers* and (d) an enriched and stimulating

environment rather than a restricted and 1nflexible pattern.

The 1972-73 Program

On the basis of the survey and evaluation results for 1971-72, and the point to
which the 1n-service activities had evolved, ‘our recommendations for 1972-73
were made:

1. The development of a Reading Curriculum Guide shculd continue.

2. The Evaluation and Survey Program of testing reading achievement
should continue.




3. The In-Service Training Program should continue.

4. A Language Arts Enri~hment Program should be established.

These recommendations were accepted and the program conducted 1n 1972-73
attempted to fuse these items into the total coordinates effort.

The Reading Curmiculum Guide

Quoting frem Kimball Wiles' Supervision For Better Schools (Prentice Hall, 1967),

curriculum means many things: the concept that exists 1n the minds of the staff;
the design and structure of the curriculum plan; the organization of the curriculum
that is described 1n curriculum bulletins and guides; the instructional maternals
used- the beliefs about the educational process: and the experiences provided for
the children. Unfortunately, many school systems have little 1n the way of guides
or courses of study that spell out the details of the above. lieszing that an es-
sential task 1n reacing improvement i1s the development of such a curriculum guide,
the teachers, both 1n faculty groups and specific committees, developed a guide
that can now be ised as a flexible base for che reading program. As a cooperative
effort, 1t reflects the philosophy and orientation of the teachers ~f Southampton
County. This was a major project and will prove to have a significant long-range
effect on reading 1mprovement. The guide wiil need to be handled flexibly and

reflect changes i1n philot 1y as it 1s utilized.

The Evaluation and Survey Program

Evaluation and appraisal of any undertaking must be a continuous process in order
that the degree of success can be measured. The testing 1nstrument utilized 1n

this program continues to be the Durrell Listening-Reading Series, copyright 1969,

.

Harcourt, Brace, Jovanovich, IncJhis series includes two phases: (a) listening

Test which determines the reading capacity or potential 1n both vocabulary and

o
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paragraph meaning; and (b) Reading Test which determines the actual reading
achievement 1n the same areas. With the testing program in 1its second year
of operation, a sequence has now been developed i1n that the spring testing
results not only serve as an evaluative or post-test measure for that year but -
also become the imtial appraisal or pre-test measure for the coming year.. The
results of the pre-test (Aprii 1972) results and the post-test (Aprii 1373) are

presented herewith 1n tabular form.

MEDIAN SCORES (50th Percentile)

TABLE 4: Division Summary

1 2 3 4 5 6 7

Kk
*Pre Post| Pre Post Pre Post{ Pre Post Pre Post Pre Post Pre Post

Vocab Pot! 1.6 2.71 2.2 3.21 3.0 3.71 3.3 4.41 4.2 5.21 5.0 6.315.8 6.5
Sent Pot | 1.6 2.3 1.9 2.8; 2.6 3.0} 3.0 3.6| 3.5 4.0 3.6 5.11 4.4 5.2

Total Pot} 1.6 2.5] 2.2 3.0 2.9 3.3f 3.2 4.0| 3.7 4.71 4.3 5.8]5.3 6.4

Vocab ach} 1.0 1.5] 1.4 2.41 2.2 2.7] 2.6 3.0 2.9 3.5] 3.4 4,91 4.2 6.0

Sent Ach | 1.1 1.6 1.4 2.11 1.9 3.0f 2.6 3.5|] 3.0 4.5| 3.8 5.61 5.C 5.8

Total Ach| 1.0 1.6] 1.4 2.3| 2.1 2.8] 2.6 3.1] 2.9 3.9] 3.5 5.2] 4.5 6.1
Test Diff| -.6 -.9| -.8 ~.7| -.8 -.5] -.6 -.9] -.8 -.8| -.8 -6} -.8/1 -.3
G.P. Diff| -.8 -2l -4 -5 -6} -1.0f -1.2] -1.7] -1.9{ -1.9] -2.3] -1.6| -2.3 | -1.7

!

*Pre-test: Administered in April, 1972
**Post-Tegt: Administered in April, 1973




The In-Service Training Pregram
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Beginnirg 1n Auguost witn the pre-school conferenc | —liorts were mand

.

all teacners in the system, both elementary v 7 second "y, ‘o Le Jonuverr-ciwith tae

total reading program and w0 study the varicus grade level expo Ztanmies, [+ wias re-
cognized from the beginning ~nat much work needed € e diteotos towars curricalam
development. Sessicns at the rre-scheol confererncos incluced the nignligntng ot the
efforts for the year, a review of reinng reeds, 2n? smill arouc socuicrsar wWIhow

relevan® material was presented.

Jsing the conference s an impetus for the Leginmng cftne scnool year, 10vas re-
cognized that formal class work would te esserunl te continuc as ctiraintion n
professionil growth, ~o gracaate level courses were offered curing ths nirst somester

through the auspices of the University ol Virginia Scheol of Contincing Erucaticn. The

first of the.2, GS Education 161: R~ading in Clementary Schoolg, was ot ere:

extension of the worx previously covered in tne Elemertary Scheo!l Reaina Tarmiculum

~ourse offered 1n the Spring of 1972, The course was concerna? with finnlizing the

L.

philosopny, grade level skills, objectives and da=loping irformal reanrg 1o ntories,

3 Ty Sl oan 32N - = Tl P
The sercond course Daucation 129: Tearhirg of kzamirg in the Secorary Soroclks was
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6. The pzpile noad tc be invelvedn zeli-evaluation and mace avvare of the

tal netocsity of Decomirg a 2207 reader,
7. Sxills most o Jnae te be 2mphicsized and the regular reacing program

The grogram was 1mitiat—t1a Sectember 1372, 1t should be xept 1n mird that a number
of steps were 1nUolues, ancluiing:
1. Cryarizat.on of the 2aluatiye test resalts as a basls Lo grouping.
2. Deallation of tescher comretendy as 2 0asis for assigning yroups,
3. Re-drctrioutn o o foavailables matenials o aufoinstruction.
4, Plarrirg aimrucirotive aetals including re-greapirg, ume schecules, and
SUPRrvisiTn.
“. Informinc 5cnocl ¥oooid memsersz ins parents of the plan.
5. Orientaticr anz oror oation of 'ne teaching staff to the necessity and
soszible cutoomsg,
7. Provisicr -0 ccsr 1'tant assiztanoe wnon requested,
Surmary 10 Conclasicrs
Jne Seotharrc s T oLre Uocranate L Reiing Program, after two years, <o only be
regardeosd witL i, s oot ot ycoimehishment, The children are eodencing a
1 - N .
Jreat oy leqros ST Ty i ;

oo u-remll o Syoatie s, 1 oavetem-wise corriculum guize for the reading program

Ll ST :
LA GRS Lif S, L sy R 3

=

poronm1vemert ) the teathers Bave participatetan a number of ]
!
1

Sopre to et e choalbo moe o ome sty eoory oo videad chile's reeds, AL ough standard-

<~ f e yiaatior, they, nevertheless, are 4 most

(20t tegt o e Teerec e

IMEertant veeant ot aporiresl, The o test results grecentd rreviously reveal promising

i
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1. Systemaize, 1t 2ll grade levels, and in all schocls, tne rotontial nas
snown a precictanle increase., Du.ing tne ten month period between the
! s for

pre and post-tests, the wotential shows an average median increa
th hs

®

— F G + -
cvster ot 9.3 renths.

o

tem wa. 10 months, compared ‘o 5.
ruring the previc:s ten months. Tiis represents a remarxanle irncrease
>f reading achievement efficiency of 567,

4.  The median differential between potential anxd achievearrent was 7.3 renths
during the previcus testing period 1ndicating that the children has th
potential to achive at a ~wuch higher rate than was accarplisied. 1n0is
median d1cfcrential is now 6.7 months, irndicating that the chauldrer cf
Southarprton County, as a group, are still nct reading to pctential, the
major goal of any reading »rogram. However, they have narrowed the gap
by 6 ronths. The potential, in cther weids, has continued to ermerge under
the flexable cornditions of the enrichrent hour and this presents a
challenge to the teachers.

” - \ - e Ty aiets . p e — -~
. TInencrexzs.roiiingy acnigeverent oo wost noticable at Grizes 5,9,

ent
an7 7 ~oth o sunstaniial guns ol 1.9, 1.7, ind 1.6 years, respectiully.
This 1s 2 positive factor in that t

n1gn with macaamnrovaed reading 2<alis for the content areas.,

n. Trhereacirg 1vaiesement ol not show ag much imrprovement in Grides
1,2,3, ar< 4, 1r21catiag tnat more aiention nreds to he given o Dasic
rearg <aillz, Jinalysis of the inaviauil test results reveals weiiness-
2s 10 ooth Listening and cocabulary arcac,
r ~ ~ o~ ~ . . oy ¥ r ~ - N v v - £ - H
Sg rote, tocs recglte are hinmitea an scopa, bit o oLrorde a defirtte Lazie of comparison

fromooree oy om e reee, Tz forrad evilaation ar: systermat .o o bserviat.or oan be made.,

1 The atmospher 1o the classre ms s menerilly less stilted andl 15 more flexible,
allowing for more or avital growth

2 A greater vanet of matarials ) vwath more crestes utilization 1o an evidence 1n
the clygsracme are on the Lalletin boara -,

in genoral, 13 more concerred with the pregrees of »ach
oo time to otudy anravidanl s,
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4. Tre teiciars ftaii, 1g:.nin goneril, 1g more wnowle igeanle concernirng the
e-1llg ar tw meuga- e o rea g andis usiag cbjectives 1s a Lasis or e-
sallanicr .

2, Thegryte:cor oo ¢ still exiets bt there gs
3 ter 1enT 10t caln v bl e Fe e oinc to provide an pastrnictional
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1. T rarge ofoee yiing 3o aeerenis ar g Tnronclogical ages o7 alt Do narrowed.,
Tris coul-t 14 a-or ol Ly y.lowing tne teachers of cortain levels to con-
Aget the enrionr ot DIO0Im S atn thelr AL nomerooms. It is suggested that
tris e oo at Granes 1-5 and Crade 7, Gracdes 4-6 choul e cross-gracen
aAs L-iore. e Grade 7 «-_ unique 1~ themselves,

»
The prima eopment while tro se ronth grace
program - :or high goals.
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2. Tha wancty of 1vtrvihes contacted durning the enrichment prooiram shculd be
extenned 1, or-ala craw apon Sontent areas as a source of centext,
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t 15 1mpossible for the central staff o nruvicde adequate daily supervision

of this program in each scheool. This task must beccme the responsibility
of the on-cite a“ministrator, This must be more than mere 1nspection;
rather, it should be a2 carefullv nlanned and sequential program of supervi-

sicn. Objectives for every lesson must be formulated 1n the light of over-
all goals ard the administration must see that the objectives are evaluated.

g

H »
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ment Program. The testing pregram will  be continuzd., Notonly

n

es

U)

nave the results been utilized as a measure of evaluating the progress made .-

reading achie.ement, but 1n addition, they have served as a major inceniive to

P
i
i

the teachers. Tha conrninuation of this program will allow an on-going appralisal

poed

of success. For 1372-74, the beginr:ng first graders and all childrer new to the

system, Az welil as any children whose records reveal 1ncomplete or questionable
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The spring (1974) results can again be used to determine the efficiency of the
overall effcrt 1n improving rea<ing skiils.

The In-Ser:ce Program. The sequential program of teacher training that was

- 1371 will be continued anc expanded to include all members of the

o
al
{¥]
ol
w3

seccndary itevel *2aching staff. It 1s suggester that prov:sions be made for

ccrnsultarnts 1~ rescurce perscnnel to continue work with the teachers 1n

imgreving atl trnases of the reading program, i1ncluding visitatiorns during the
enrichmrernt hoar. In addition to corsultant visitaticns, tihe following activities

1. As stated rreviously, it s essential that each building principal be given
more respornsibility for the supervision and coordination of the reading
program. This type of ileadership will provide a constant! resource for
the teachers, as well as to assure coordination of efforts at the school
level Such leadership capabilities must be developed and a course

sraanization and Administration of Reading Frograms" 1s available and
will ©e ctfereqan 1972-74.

~ould pe tested 1n Septemper, with all childrer being tested in Apnil.
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th the primary responsibility of administering
School Roard pclicy: however, the instructicnal
ctec. This cual -»le of administerirg and super-
VISING reg LT o T el Tons. i2ralicn L2 gaven for provisicn of adcitional help.,
wlll De outstanZding reiding teacher from eachschool
designaic: a7 2 reering rescurce person and tnat this person w11l e delegated
the responsimiity of a1ding the ormf‘lpal w.th the coordination uf the program.
S

2. Principilg ire chargad i
the schecls, carrying out

. - PR N
program mas: oot Lo negle

2TSON ne able to facilitate the sharing of 1deas and matenials
and to worx ~loecly witn 21ch teacher, [hese teachers shoula pe participants

1n the clare focr asministriters rotec above.
3. The secoriars reading program, gracdes $-12, has traditiorally been the
restonzibility of the Dnglish te rs, if 1ndeed o program exists. This

.1z rrovisicns for reading imgrovement
1 f the secondary curricalum. In
order ' acsurz an craerly transition from the elementary level to tre
junior hign 1:"5-1, ann 1o empnasize that reading instruct:on should be
3 rovi1sion wi1ll be made to prov:de training in
reading e rigac: for = acrers. A course, "Teaching oi
" Arsac” 1g avallable and will  be offered curirg
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availlarle at 2l ievels
aila

v e -
Peadingar "ra

1573-74.

Tre Tommuricat.cn Presram. oo reading improvement program in Scuthamgton

131ue 1n its structure, arnd has resulted

(V2]

In 3 significant rizes in achieverent (enels. School Board members have been

cont 1nfnarmes of ho rregrecss, s well as parents to a lesser degree. There
n3 ylen _mer oo moverago of the program activities through the menn

contirnad 4na exsanaet, Tlewspaper ioccunts, periodical pulleting, summary

reports tc parerts, PLUT AL pregrims, o reiitec acthivities will be utilized

10 emprasize e awport L oo of the reanding program. Aostaff m-mber will e
Geelegate tras srec, it rosponsinintty and erncouryged to proside such a ~oatinuous

ounty, 't 12 res Zaary thiat documentition @ o macie-. Therefore,

-rts and communicition releases as thaey occur,
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The Materiils 10 Expenience Program. Throughout the reading program as

orgamzer since 1371, there have been nc special or unique materials adopted

for the entire county. This has been an outgrowth of the philoscphy of the
consultant coordinators who pelieve that sound reading instruction must be based
uporn teacher compet2rnCy and that the creative teacher w1ll select and provide
those materials most needed. In view of the reading achievement gain, as

noted 1n *ha taples of results, this belief has been justified. The time has come,
however, when added efforts 1n material utilization are essential if the gains

are to be reinfcrced. Again, no special 1deological type 1s suggested, such

as Psycho-Techn:cs or L.star, but the teachers need to be made more aware

of tte vaiue of turning every classroom into a learning laborato.,; a zoological
garcden or a miniature Smithsonian Institute 1s not envisioned, but there remain
classrooms that are void of interest centers, sensory material collections, live

flora anc fauna, and similar concrete learning material.

i . A
Budgetary provision will se made for such items in order that this realia approach
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be more easily implemented. Furthermore, teachers need to become more

aware of the ~1ilu1ble experiences to be had by extending the classroom
activities into tre commanity. Some teachers in some schools do arrange

class visitatior . ic zuch immediate available resources as a local drugstore,
pank, post office, vakery, or grocery store, but the numbe.r of such activities
are limite~. There are first grade teachers, for exar ple, who lament the lack of
background arn . -orabulary of the new first graders, but who simply do not take
the trouble to arrange ~xperiences that would be 1nvaluable for these children.

Each sciool will revelop a resource handbook of experiences

and resources that are available 1n that school community and the principals




will
insist that the teachers utilize this tool as the classroom activities and

objectives of the overall program demand.

Epilogue

What Southampton County has accomp'ished in reading improvement can be
paralleled in any school division that 1s willing to place priority on this phase of
learning. The Key factors include leadership, dedicated teachers, open-minded
evaluation, flexibility of instruction, and the creative utilization cf experiences.
Furthermore, the respcnsibility for the instructional program must remain 1n the hands
of the classroom teacherin cooperation with the entire instructional staff, with
every possible resource made available for daily use.
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