DOCUMENT RESUNE

BD 106 762 88 Cs 001 823

TITLE Project: Pegasus [Personalized Education Growth and
Achievement; Selective Utilization of Staff].

INSTITUTION Tuscaloosa City Board of Education, Ala.

SPONS AGENCY Office of Education (DHEW), Washington, D.C. Right to
Read Progranm.

PUB DATE 74

NOTE 300p.; See CS 001 934 for "EBffective Reading
Prograss: Summaries of 222 Selected Programs;" Not
available in hard copry due to marginal legibility of
original document

EDRS PRICE MP-$0.76 HC Not Available from EDRS. PLUS POSTAGE

DESCRIPTORS Diagnostic Teaching; *Differentiated Staffs;
*Effective Teachini; Elementary Education;
Individualized Reading; Reading Diagnosis; *Reading
Instruction; *Reading Programs; *Sequential Reading
Programs; Teacher Role

IDENTIFIERS *Effective Reading Programs; Elementary Secondary
BEducation Act Title III; ESEA Title III; Right to
Read .

ABSTRACT

One of the programs included in "Effective Reading
Programs...," the Continuous Progress Reading Program is structured
by specific performance objectives and corresponding diagnostic test
iteas within each of 17 sequential levels. Begun in 1971, the progranm
serves first through sixth grade students in a number of schools. The
students move through a cycle in which their reading levels are
determined and their specific reading skill needs are diagnosed. On
this basis, subgrouping takes place within levels according to
specific needs, and instructional activities are prescribed and
conducted to meet individual and group needs. When a student has
mastered the skills at one level, his or her needs at the next level
are diagnosed and the cycle begins again. Feedback about each child's
performance is provided to children individually, to children in
small groups, and to parents in conferences. A major goal of the
prograa is to avolve an increasingly efficient differentiated staff
operation and to develop detailed descriptions of staff roles and
organization charts. Program materials include informal reading
inventories, a teacher handbook, and a collection of plans for varied
skill development activities. (TO/AIR)




US. OEPARTMENT OF HEALTH,
EDUCATION S WELFARE
NATIONAL INSTITUTE OF

EDUCATION

THIS DOCUMENT HAS ggEEnN REPRQ
OUCEO EXACTLY AS RECEIVEO FROM
THE PERSON OR ORGANIZA 10N ORIGIN
ATING IT POINTS OF VIEW OR OPINIONS
STATEO DO NOT NECESSARILY REPRE
SENT OFFICIAL NATIONAL INSTITUTE OF
EOUCATION POSITION OR POLICY

ED1067 82

TITLE III PROJECT DESCRIPTIVE REPORT
FOR
IDENTIFICATION/VALIDATION/DISSEMINATION (IVD) EFFORT

i
Project: PEGASUS

ESEA Title 111, Section 306, #71-7464 ]
Tuscaloosa City Board of Education }
1100 21st Street, East |
Tuscaloosa, Alabama 35401 1

i

1

!

|

|

i

4

J

|

|

|

i

l

]

|

|

1

|

l

Submitted by

Marie Sinclair, Proaject Director
August 10, 1973




II.

TABLE OF CONTENTS

DESCRIPTIVE DATA . . . . ¢ ¢ ¢ & & o o o o o o o o o o o o o o o

PROJECT DESCRIPTION . . . . . . & 4 ¢ o o o o o o o s s o o o o o
Overview of Project . . . . . ¢ ¢ & o 4 4 ¢ v v o o o o o o @

A.

1.
2.
3.

LEA Motivation for ESEA Title III Funding . . . . . . . .
General Purposes or Goals of the Project e ¢ e o o o o @
Target Population; Materials and Facilities . . . . . . .
a. Target Pupulation . . . . . . ¢ . ¢ ¢ ¢ ¢ ¢ o o o «
b. Materials and Facilities . . . . . . . « ¢ ¢ ¢« ¢ o o .
c. Staff Training e e s e s e s s e s s e e e e s e e

Objectives and Activities . . . . . & . ¢ ¢ ¢ ¢« v ¢ v 4 4 4 W

1.
2.
3.

Specific Objectives (Performance and Outcome). . . . . . .
Specific Activities Desgned to Accomplish Objectives . . .
Human Interest Examples; Problems Encountered, Special
Relationships with the Community e e e e e e e s e e s
a,. Human Interest Examples Relating to Involvement

of Children and Teacher . . . . « « ¢ ¢« ¢ o o o « « &
b. Problems Encountered and Strategies for Resolvirg Them
c. Special Relationships with the Community . . . . . . .

Evide..ce of Effectiveness . . . ¢ ¢ ¢ ¢ ¢ ¢ ¢ o o o o o o o

1.
2.

Evaluation Strategy . .« . . ¢ ¢ ¢ o ¢ o o ¢ o o o s o o o
Evaluation Results © o e o o s o & s o o s s e o o o o o
a. Evidence for Effectiveness and Exemplary Character
of the Program . . . . . & ¢« 4 ¢ o ¢ ¢ o o o v o o o «
(1) Who Conducted the Evaluation © e e e e o e s o @
(2) Sample Size . . &« & & ¢ 4 o ¢ o ¢ 6 o ¢ o o o o =
(3) Statistical Reliability of Measures . . . . . . .
(4) Outcomes or Measures of Changes Obtained by
Project Component . . . « & ¢ &+ ¢ ¢« « « « « « +
(a) Overall Project Management . . . . . . . . .
(b) Instructional Product Objectives . . . . . . .
(c) Instructional Process Objectives . . . . . . .
(d) Staff Development . . . ¢ ¢ ¢ o o « o « « o &
(e) Community Involvement Component . . . . . . .
{5) Educational Significance of Outcomes . . . . . . .
b. Procedures Used to Determine Reliability and validity
of Locally Developed Diagnostic Instruments . . . . .

COSES & ¢ 6 it et e e e i e e e e a s e e e e e e s e e s

Publications and Materials e o o e o o o e o e o o o o o o

Exportability Factors . . . ¢ ¢ . ¢ & ¢« v 4 4 ¢ o o ¢« v o o

1.

2.
3.
4.

Dissemination of Project Functions: A Requisite

for Exportability . . . . . ¢ ¢ ¢ ¢ i 4 ¢ et o 4 4 e s .
Extent of Universality of Need . . . . . ¢« . ¢ . ¢ ¢ v o &
Evidence of Support by Lay Citizens . . . . . . . . . . .
Demonstration of the Extent of Institutionalization . . .

)
'Y
0o bh b WNDNON Ll 11

18

18
30
31

36
36
39

39
39
40
41

42
42
45
54
58
63
65

68
73
76
77
77
82

82
83




II.

(Continued)

5. Materials, Facilities, and Staff Training: Basic
Ingredients for Replication . . . . . . . . . .. . ..
6. Extent of Project Documentation . . . . . . . . . . . .
7. Validation of PEGASUS Exportability by the Southeastern
Region VI Team * o s e o s t s s s s s e e e o o e o
8. Step by Step Processes Involved in Adoption . . . . . .

84
86

86
88

[



Descriptive Data

B. Project Title:
C. Project Director:

Address:

Telephone:

A. Major Area of Concern:

Reading

Enclosure I1I

\

Project: PEGASUS Personalized Educational Growth

—and Achievement: Selective Utilization of sStaff

Dr. Marie Sinclair

Tuscaloosa City Board of Education

1100 21st Street, East

Tuscaloosa, Alabama 35401

758 ~ 3845

D. Superintendent of Schools:

Dr. Hugh H. Stegall

Project Description

A. Overview of Project

B. Objectives and Activities

2. Discuss the general purpose or goals of the project.

1. Define specific objectives (performance and outcome).

Address: __Tuscaloosa City Board@ of Education

1100 21st Street, East

Tuscaloosa, Alabama 35401
Telephone: 759 = 5705

E. Leve’ of Funding: L .
Beginning Ending
Initial Grant $ 10,000, Date _3-29-71 6-21-71
1st Continuation $ 134,000. Date 6-22-71 6-~-29~72
2nd Continuation $ 144,000, Date 6-30-72 6-29-73
3rd Continuation $_135,904. __ Date 6-30-73 6-30~74
Total $ 423,904.

1. Describe the motivation that encouvaged the local education agency to
apply for ESEA Title III funding.

3. Comment on the number of students, grade level, staff training,
materials, facilities, etc.
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II. PROJECT DESCRIPTION

A. Overview of Project

1. Motivation That Encouraged the Local Educational Agency to Apply
for ESEA Title III Funding.

Among the problems cited in the Alabama Title III needs assess-—
ment as requiring "immediate attention" was the need of children for -
"increased or accelerated performance levels in basic skills,
including reading...." Other top priority items were children's need
for "an educational program based on objectives developed in behav-
ioral terms," "enhanced self concept," and "personalized instruction."
The Basic Beliers developed locally by teacher in-service
groups as well as the needs identified in the Tuscaloosa Citizens'®

Study of Education! acknowledged the different learning styles and

learning rates which children have. From these needs was derived
the necessity for logical and sequential organizing of the child's
learning experiences so that he might achieve continuous progress at
his own pace within his individual learning pattern.

If reading instruction can be organized as sequential learning ;
behaviors that can be assessed, then it should also be possible to |
organize and assess appropriate teaching strategies to "get at" the .
desired learning behaviors. From this basic concern was derived the

innovative program for children and for teachers which took shape as an |

1 Records and mimeographed reports are on file in office of Coordinator of |
In-Service Education. ‘
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application for an ESEA Title III project. (The extensive planning
activities which preceded the preparation of the Formal Proposal2

are described in that document.)

2. General Purpose or Goals of the Project.

The general purpose oi Project: PEGASUS is to attack the problem

of children's reading deficiency by locally planning and operating

a personalized, process-oriented program of continuous learning for

mastery through the organizational arrangement of a differentiated

staff. Concomitantly, a prototype of staff differentiation is being

stabilized, demonstrated, evaluated, and refined.

The Instructional Component of the project comprises its major
purpose: to help children increase or accelerate their reading
achievement--~or simply, to help them become better and more eager
readers. All cther project components and activities function in
support of this major thrust. Installing and operating this component
has required firm commitment to the concept of continuous progress
in basic communicative and reading skills within the context of a
sequential, nongraded elementary school program.

This idea recognizes that children bring to school exceedingly
diverse experiential backgrounds; that they come as unique indivi-
duals in terms of feelings, interests, motivations, and inherited
chromosome arrangements; and that learning rates vary among irdivi-
duals as well as within an individual, according tc the type of

learning task at hand. The reading curriculum should be so organized

2 gpecial Prcgrams and Projects (Title IXII, Section 306, ESEA) FORMAL PROPOSAL
PEGASUS: Personalized Educational Growth and Achievement; Selective Utilization
of Staff. Tuscaloosa Clty Board of Education, Tuscaloosa, Alabama, May
19, 1971. .
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that each child can experience success as he progresses from level
to level.
Number of Students, Grade Level (Target Population); Materials and
Facilities; Staff Training.
a. Target Population
During the past two operational years Project: PEGASUS has
served all elementary children in the Primary Targe: School
(Northirgton School) and others in three Satellite Schools. 1In
each Satellite School a "micro-staff" of at least three teachers
with a cluster of children spanning four or more reading levels
are participating in the program. The total target population
includes the following:
() Primary Target School (Northington), about 450 students
(@ Cluster I (first and second year elementary children)
(d Cluster II (third and fourth year elementary children)
(0 Cluster III (fifth and sixth year elementary children)
(2) Satellite Schools
(a) Alberta (about 100 third and fourth year children)
(b) stafford (about 85 primary aged children)
(3) satellite Pilot School (Skyland), about 700 pupils
(all elementary levels) (In addition to having a micro-
staff this school uses project materials with all chiluiren
on a pilot basis.)
Figure 1 presents the organization of the Primary Target School
children as related to the floor plan uf Northington School. (A
central facility for exceptional children occupies an additional

wing of this building, but these children are not project participants.)




Intermediate Cluster
:maing Levels 4-12

{(about 170 children)
1 Cooxdinating Teacher

{ Upper Elementary Clustex

) Reading Levels 6-15
(about 150 children) 2%
1 Coordinating Teache, :’.

- -~ w a e .4‘

Primary Cluster
, Reading Levels 1=9
Y, B (about 150 children)
L RS 1 Coordinating Teacher

|- i}

Figure 1

CONTINUOUS READING PROGRESS PIAN FOR CHIIDREN

as Related to
Northington Elementary School
Tuscaloosa, Alabama

9
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Materials and Facilities

The basic structure of the Continuous Progress Reading
Materials presently consists of spe:ific reading skills defined
behaviorally within each of sixteen sequential elementary levels
(Attachment A). A companion Diagnostic Instrument for each
level (Attachment B) contains a variety of tasks for the learner
Specific helps for teachers include the Teacher's Guide and Key
for each level (Attachment C) and the Teacher's Handbook for the
overall program, which is presently being revised. The most
important project contribution may well be, however, the resource
files of Plans for Skill Development Activities (Attachment D),
which have been progressively developing during this second
operaticnal year. These triple-track materials are organized
for helping rapid, average, and slower attaining children learn
the basic reading skills within each level. Recommended approaches
and materials vary accorcdling to children's varying learning rates
and styles.

Operating the program requires determining entry levels in
reading and communication skills, diagnosing skil's in which
instruction is needed, griouping and sub-grouping children according
to established needs, inst:ructing them on this personalized basis,
and conducting formative evaluation of specific skills. Teaching
strategies or approaches a:re prescribed and executed for a total
reading group, for sub-grotips, or for an individual child, as

needed. A Skills Progress Chart (Attachment E) is used for this

10
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purpose, and it also provides a graphic picture of each learner's
progress toward mastery of the skills at a given level., Periodic
parent conferences are a part of the system for reporting
children's progress, which is congruous with the Eurposes of

the sequential Program.

Because children's learning rates vary, they sometimes
progress from one level to the next at different times. The
goal at each level ig mastery3 of that group of skills, with the
support of good teaching, Properly prescribed materials, and
sufficient time for learning to take place. a child's progress
within a level is noted on his Skills Check List (Attachment &),
and his movement to a higher level is recorded on his individual
Reading Progress Record Folder (Attachment F). For Project
documentation and evaluation a Reading Progress Record Card file
(Attachment G) is also maintained.

Recognition that learning is multi-dimensional has guided
the development of a program that can be used with any basal series
or other approach to reading instruction. It is compatible with
any classroom organization, and the teacher's personal inter-
action with the child is highly valued.

The facilities and space found in any typical elementary
school would be adequate for the adoption of Project: PEGASUS
functions. The Continuous Progress Reading Materials for children
comprise their regular developmental reading program. Neither

special reading teachers nor additional classroom Space is required.

3 Concept of mastery (from Carroll) was redefined for reading skills in Project
workshop, August, 1972.

11
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Providing for small group and individual instruction is being

accomplished with ingenuity in the project schools. A cassette

or reel-to-reel audio recorder is adequate, and the taping can

take place in a regular classroom.

‘Staff Training

The overall purpose of the Staff Development Component is

two-£fold: to increase t. : competency of educational personnel

in certain abilities relevant to operating the program for

children; and to function as an evolving differentiated staff

by reanalyzing, reassessing. and redefining the roles within the

career ladder prototype. Process Objectives related to differ-

entiated staffing jnclude the periodic assessment and revision

of certain lists, charcs, written agreements, etc., such as the

folliowing:

(D

(3)

(4)

(S)

(6)

Delineation of teaching skills and approaches to
facilitate the personalization of reading for children;
Detailed role definitions for differentiated certified
and non-certified personnel;

A graphic organization chart for project personnel in

the Primary Target School;

Memorandum of Agreement negotiated between Sacellite
Micro~staffs and the Project;

Performance Contract for Project Comprehensive Evaluation;

Per ‘ormance Contract for Educational Program Auditing.

Following in the body of this report (Figure 2) is the revised

organizational chart of differentiated personnel as they have been

12
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Project
Director
Project Curriculum Reading Curricul Curricul Adminis-
Evaluator | _|Associate |_ __ lAnalyst- |__|_ _|Evaluation|. _ . .|associate |. _|tration .
Resources Associate Associate
_ [ | l ] |
i Svaluatio Book=- Secre- Reading 1 |video School#*#
'Assistant ikeepeq__ Jtary |[../Contin, - {Technician Secretary .
L L Progress
Technician
..o[oooo... - — - — -
... L4 o.° _- ~.

etc

. ........Oouotloonvos..‘
°® “"‘\.
®
[

. " PRIMARY
CLUSTER OF CHILDREM

1 - Coordinating-
‘feacher,*

INTERICDIATE

CLUSTER OF CHIIDREN

1-3 -
[

-3 -

L
L
[ 4
L
L
L
o
L
L

1l -

1l -

* General Fund Personnel
Paid by Title III for Extension of Time Commitment.
*% General Fund Employee who does' not work for Project.

1 - Coordinating-
Teacher*

Teachers*

Associate
Teachers*

Teachers

Instructional
Aide

Clerical nide

for cluster)

Figure 2

(Example of possible
staff arrangement

[ ]
[ ]
[ ]
[ ]
4-5 - Student Teachers
[ ]
Jd

|
0-12 - Cadette Studeng

s
/7

!
!

!
I
¢
t

|
t

A Differentiated Stcff Organization
Project Personnel Organization Chart at the Primary Target School

etc,

— o -

UPPER ELZHENTARY .
CLUSTER OF CHILDRZH \

1 - Coordinating
Teacher,*
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functioning in the Primary Target School during the past school
year. Embodied in this chart is the instructional career ladder
of hierarchical positions through which classroom aides, cadette
student teachers, and other instructional personnel may move
progressively upward. As a basis for refining the Role Definitions
for Differentiated Certified and Non-Certified Personnel

* (Attachment H) specific planning and coordinating tasks and
their corresponding requirements in time and responsibilities
are periodically reanalyzed, reassessed, and redefined. Upon
this basis the differentiated staff organization has been
evolving as a change strategy for implementing and expanding
the reading program for children.

The prime emphasis within the Staff Development Component,
however, involves professional enhancement on the part of all
PEGASUS participants. This aspect of the project is being
accomplished through summer workshops, weekly school-year seminars,
and a series of half-day workshop sessions, all of which are
being conducted by the Project Director, the Evaluator, and the
Curriculum Associates. Through an informal arrangement with the
University of Alabama last year these staff training activities
were organized within the academic framework of a graduate level
class in teacher education. The Primary Target School principal
and teachers as well as the-Satellite principals and Micro-
staffs participated for three semester hours credit each semester,
with tuition charges wajived.

Parts of most seminar sessions were utilized to draw

*Attachment H of this second printing consists of the role
descriptions as updated in May, 1974, for Project: TRIAD,
an Adopter Project of the PEGASUS program.

14
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instructional personnel into making decisions which affect
managerial as well as instructional aspects of the program. In
addition each project teacher has been designing weekly a Plan
for a Skill Development Activity (See Attachment D) on the basis
of criteria generated by the total seminar group. Each plan,

of course, is keyed to a specific objective at a given level.

Several of the periodic half-day workshops were devoted to

examining various commercial instructional materials and making

cross references to the PEGASUS structure. 1In other sessions
teachers have been studying and practicing different approaches
to the teaching of reading (language experience, etc.), diagnostic

and remedial techniques, the guidance of independent study, and

the generation of discussion questions at higher cognitive levels.
Another aspect of staff development involves engaging teachers
in their self and cooperative assessment of video~taped micro-
teaching segments. Focusing upon the discussion aspect of a
reading lesson, each certified teacher, instructional aide, and
student teacher is video-taped several times a year in a micro-
teaching setting. Last year the teachers learned to analyze the
verbal interaction of the reading group by employing the Reciprocal
Category System, (Attachment I), which 1s a derivative of the
Flanders system. In order to assess the cognitive level of their
comprehension questions, project participants are learning to
utilize a systematic observation schedule based upon The Barrett

4

Taxonomy of Reading Comprehension. Certain items within the

4 pheodore Clymer, "What Is 'Reading'?: Some Current Concepts," in Innovation
and Change in Reading Instruction, ed. Helen M. Robinson, The 67th Yearbook
of the National Society for the Study of Education (Chicago: N.S.S.E.,
1968), pp. 7-29.
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Barrett hierarchy have been revised or adapted to attain a

closer match between the categories on the observation instrument
(Attachments J and K) and the organization of the comprehension
objectives within the PEGASUS materials.

In conjunction with the student teacher program of the .
University of Alabama the project's Curriculum Associates have b
supervised student teachers and conducted their weekly seminars

PSS
within the PEGASUS Primary Target School. As mentioned earlier,
the student teachers are periodically video~taped in a micro-
teaching setting, with the video playbacks providing opportunities
for the supervisor and student teacher to analyze these teaching

efforts cooperatively.

B. Objectives and Activities

1. Specific Objectives (Performarce and Outcome).

In the design of Project: PEGASUS performance outcome or product

objectives have been specified in behavioral terms within the

Involvement Component, as follows:
a. Instructional Component (Product Objectives) {

PRODUCT Objective II-INSTR.A.2.a.(1).

At the end of each operational year (May) the performance by

Primary Target Children of primary instructional reading levels

on alternate forms of the appropriate (Primary A or Primary B)

Gates-MacGinitie Reading Test will demonstrate their accelerated

gains over past (September) performance in basic vocabulary and

comprehension skills as follows: a. 30% either will have gained

at least 1.8 years in grade placement or will score at least 1.0

year above their grade level; b. An additional 25% (or a total

of 55%) either will have gained at least 1.3 years in grade place-

ment or will score at least .5 year above their grade ievel; c. An |
additional 20% (or a total of 75%) either will have gained at .

least .8 year in grade placement or will score at or above their :
grade level. |

ERIC 10 1
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PRODUCT Objective II-INSTR.A.2.a.(2).

At the end of each operational year (May) the performance by
Primary Target Children of intermediate instructional reading
levels on alternate forms of the appropriate (Primary C or

Survey D) Gates-MacGinitie Readin¢ Test will demonstrate their
accelerated gains over past (September) performance in basic
vocabulary and comprehension skills as follows: a. 30% either
will have gained at least 1.8 years in grade placement or will
score at least 1.0 year above the.r grade level; b. An additional
25% (or a total of 55%) either will have gained at least 1.3 years
in grade placement or will score at least .5 year above their
grade ievel; c. An additional 20% (or a total of 75%) either

will have gained at least .8 year in grade placement or will
score at or above their grade level.

PRODUCT Objective II-INSTR.A.2.a.(3).

At the end of each operational year (May) the performance by
Primary Target Children of upper elementary instructional reading
levels on alternate forms of Survey D, Gates-MacGinitie Reading
Test will demonstrate their accelerated gains over past (September)
performance in basic vocabulary and comprehension skills as
follows: a. 30% either will have gained at least 1.8 years in
grade placement or will score at least 1.0 year above their grade
level; b. An additional 25% (or a total of 55%) either will have
gained at least 1.3 years in grade placement or will score at
least .5 year above their grade level; c. An additional 20%

(or a total of 75%) either will have gained at least .8 year

in grade placement or will score at or above their grade level.

PRODUCT Objective II-INSTR.A.2.a.(4).

At the end of each operational year (May) the performance by
Satellite Target Children of primary instructional reading

levels cn alternate forms of the appropriate (Primary A or
Primary B) Gates-MacGinitie Reading Test will demonstrate their
accelerated gains over past (September) performance in basic
vocabulary and comprehension skills as follows: a. 25% either
w1ll have gained at least 1.8 years in grade placement or will
score at lcast 1.0 year above their grade level; b. An additional
25% (or a total of 50%) either will have gained at least 1.3
vears in grade placement or will score at least .5 year above
their grade level; c. An additional 209 (or a total of 70%) either
will have gained at least .8 year in grade placement or will
score at or above their grade level.
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PRODUCT Objective II-INSTR.A.2.a.(5).

At the end of each operational year (May) the performance by
Satellite Target Children of intermediate instructional reading
levels on alternate forms of the appropriate {Primary C or
Survey D) Gates-MacGinitie Reading Test will demonstrate their
accelerated gains over past (September) performance in basic
vocabulary and comprehension skills as follows: a. 25% either
will have gained at least 1.8 yvears in grade placement or will
score at least 1.0 year above their grade level; b. An additional
25% (or a total of 50%) either will have gained at least 1.3
years in grade placement cr will score at least .5 year above
their grade level; c. An additional 20% (or a total of 70%)

either will have gained at least .8 year in grade placement or
will score at or above their grade level.

PRODUCT Objective II-INSTR.A.2.a.(6).

At the end of each operational year (May) the performance by
Satellite Targe*+ Children of upper elementary instructional
reading levels on alternate forms of Survey D, Gates-MacGinitie
Reading Test will demonstrate their accelerated gain
(September) performance in basic vocabulary and comprehension
skills as follows: a. 25% either will have gained at least 1.8
years in grade placement or will score at least 1.0 year above
their grade level; b. An additional 25% (or a total of 50%) either
will have gained at least 1.3 years in grade placement or will
score at least .5 year above their grade level; c. An additional
20% (or a total of 70%) either will have gained at least .8

year in grade placement or will score at or above their grade
level.

S over past

Staff Development Component (Product Objectives)

PRODUCT Objective II-STAFF DEVEL.A.2.a.(1).

During each project operational vear the Project Director and
other instructional staff members will revise, as needed, the
following lists, charts, written agreements, etc. which are

basic to the development of a differentiated instructional staff:
(a) Written (tentative) job descriptions for each non-professional
as well as for each professional staff position; (b) A graphic
organization chart for project personnel, including the instruc-
tional career ladder of hierarchical positions through which
classroom aides, cadette student teachers, and other instructional
personnel may progressively move; (c) A graphic organization

chart depicting the relationship of the Project Director to the
school system; (d) Memorandum of Agreement between Project and
Satellite School, delineating criteria for selection of Satellite
Schools as well as the responsibilities of both parties.

18
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PRODUCT Objective II~-STAFF DEVEL.A.2.a. (2).

An increased efficiency in differentiation of staffing and in
the provision of personalized instruction will be evidenced by
the instructional personnel: a. The instructional personnel will
evolve an increasingly efficient differentiated staffing opera-~
tion. This will be evidenced by an increased correspondence
between defined roles and performance of those rolés. The degree
of correspondence will be determined by comparing the various
recorded activities of individuals with their respective role
. definitions. b. The instructional personnel will increasingly
personalize instruction. This will be evidenced by their
assigning tasks to children on the basis of their diagnosed
reading deficiencies and by their increased use of one-to-one
and small group instruction to overcome these differentiated
weaknesses.

c. Community Involvement Component (Product Objectives)

PRODUCT Objective II-COMM. INVOLV.A.2.a.(l).

During each operational year at least 60% of the Primary
Target School enrollment will be represented by parent parti-
cipation in two scheduled parent-teacher conferences.

PRODUCT Objective II-COMM.INVOLV.A.2.a. (2).

Community Council involvement and interest will be demonstrated
by 60% attendance at the scheduled meetings. Minutes of the
Community Council meetings will constitute the basic data for
assessing the degree of involvement.

PRODUCT Objective II-COMM. INVOLV.A.2.a.(3).

Community involvement and interest in the program will be
demonstrated by the attendance of at least two hundred people
at a project~sponsored open house at the Primary Target School.
2. Specific Activities Designed to Accomplish Objectives.
In the design of Project: PEGASUS the process objectives, or
activities designed to accomplish product objectives, have been
specified in behavioral terms for each component of the project:

Overall Project ’ .nagement, Instructional, Staff Development, and

Community Involvement, as follows:
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Overall Project Management (Process or Activities)

PROCESS Objective I.A.4.c.(Mgt.)(l).

Project Director, Project Associates, and Satellite Principals
will install the major project components and operate the
program in terms of the management time lines, with one week
leeway before or after the dates.

PROCESS Objective I.A.4.c.(Mgt.)(2).

Project Director and staff will document modifications in
aspects of project operations as needed, including field
testing of Reading Continuous Progress Materials.

PROCESS Objective I.A.4.a.{(Mgt.)(3).

As problematic situations arise within the contex* of decision
making, the Project Director and staff will review the responsi-
bilities of the project participants involved and will revise,
if necessary, tlic relevant arrangements for recording and
communicating decisions reached.

PROCESS Objective I.A.4.c.(Mgt.)(4).

The Project Director and staff will disseminate information about
project functions through: a. Onn: brochure per year to parents
of the project; b. Reports on progress of the project at each
Community Council meeting; c. At least two news stories; d. At
least two presentations for radio and/or television.

Instructional Component (Process or Activities)
i.ur ing each operational year the project instructional
personnel will per form the following activities to achieve the

Instructional Product Objectives:

PROCESS Objective II-INSTR.A.2.b.(1).

Find, study, and develop instructional materials and learning
activities, and identify the reading objectives within appropriate
levels for which they are relevant.

PROCESS Objective II-INSTR.A.2.b.(2).

Determine initial entry learning levels of new students by:

(a) administering the appropriate levels of project developed
informal reading inventories; and (b) administering the
appropriate level, as determined by the results of the informal
inventory, of the Reading Diagnostic Instrument (Revised),
Tuscaloosa City Schools. Document the administration and scoring
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of this instrument and record test results. The Coordinating
Teacher will be responsible to the Curriculum Associate for
arranging for the administration, scoring, and interpreting
of the diagnostic tests.

PROCESS Objective II-INSTR.A.2.b. (3).

Conduct formative evaluation as an integral part of the teaching~
learning process in reading, specifically: a. Administer the
appropriate level of the Diagnostic Instrument and record results
on the Reading Skills Check Lists, Individual Progress Record,
and the Master Record Sheet; b. Group and sub-group children for
learning experiences; c. Prescribe instructional methods and
materials; d. Check mastery of objectives; e. Provide feedback

on the child's performance...to child in individual conference...
to children in small groups...to parents in conferences; f. Use
results of evaluation to regroup and make new learning prescrip-
tions.

PROCESS Objective II-INSTR.A.2.b.(4).

Execute the teaching strategies which have been prescribed for
individual children and for groups, as follows: a. with total
reading group; b. with sub-groups; c. with an individual child.

Staff Development Component (Process or Activities)

The following are activities generated to achieve the Staff
Development Product Objectives:

PROCESS Objective II-STAFF DEVEL.A.2.b.(l).

During each operational year the Project Director and Managerial
Staff will conduct a summer workshop, a school year seminar, and
half-day in-service sessions for the purpose of developing the
skills needed to implement and modify the objectives and structure
of the project. These sessions will be directed toward the
development by project teacher participants of skills, including:
a. Curriculum decision making, specifically, contimmally
assessing and revising the Continuous Reading Progress
Materials: Sequential Levels of Skills; the Diagnostic Instru-
ments; Teacher's Keys for D.agnostic Instruments; and Develop-
mental Instructional Materials and Activities.

b. Practicing the administration of the Diagnostic Tests in the
Continuous Reading Progress Materials, informal reading
inventories, and/or other diagnostic measures.

c. Examining and selecting various instructional materials to
use in attainirg reading performance objectives,

d. Learning and practicing skills related to classroom verbal
interaction analysis.

e. Learning and practicing skills related to the observation and
analysis of classroom cognitive behavior.

f. Engaging in video-taping and feedback sessions in a micro-
teaching setting.
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Community Involvement Component (Process or Activities)

PROCESS Objective II~COMM. INVOLV.A.2.b.(1).

The Primary Target School Principal will schedule and coordinate
two parent-teacher conferences for parents of each child enrolled.

Each teacher will plan and initiate the parent-teacher conferences
and record any major particulars.

PROCESS Objective II~-COMM. INVOLV.A.2.b.(2).

The Project Director and the Community Council Chairman will

plan and initiate three meetings of the Council.
Director's log will be the means throu
particulars will be noted.

The Project
gh which any major

PROCESS Objective II-COMM. INVOLV.A.2.b. (3).

The Target School project participants and P.T.A.
tives will plan and initiate at least one open-house during the

school year, The Project Director's lcg will be the means through
which any major particulars wiil be noted.

representa-

3. Human Interest Examples Relatin
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Stories, a Project Periodical for Children

Woodpecker

1

i

1

1

1

1

4

(1) Selections of Children's Writing from Let's Read Our %
|

1

Tails T
1

A Woodpecker sits

And strains his neck
As he sits in a tree
To go peck, peck, peck!

Some tails wiggle t
Some tails wag |
Some tails curl ‘
Some tails drag |
Some tails flip

Lauire Hicks Some tails fan
It seems that every kind of

tail does the best it can. |

Kendra Stokes

Q 2
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What It's Like To Be An Icee Cup

I am an icee cup. This
summer someone took me and
put some cold freezy junk
in me. They made me catch
a cold and wouldn’'t take me
to the doctor.

Then whoever this mean
person was poked a straw
down in me. They would
take a sip and poke me some
more.

When they were through with
that cold stuff they took me over
by the school and then they
stepped on me!

Now I am all bent and ugly.
All the rest of the summer people
stepped on me and it poured
rain.

Now school has started and
more and more people step on me.
The principal put me in a trash
can. What could be worse than
a trash can! Some swest person
took me out.

Last night and yesterday it

rained. Today the sun dried
me off.

Sometimes I'd rather be a
worm.

Darlene Craven
Skyland

(2) Six and Seven Year 014

Christmas, and Reading:

Read Our Stories).

I like reading because I like to

read in a book. It is fun to be in

school,

Karen Franks

(19)

The butterfly sails
Like a leaf slowly floating
On winds very light,

Richard Powell
Northington

The birds flew through the
Beautiful sunset swiftly
Like sparkling silver.

Jeff Maddox
Northington

What Is White?

What is white

White are the stars on black nights

White is the snow falling so light

White is a shoe

White is a ghost who jumps out to
say "Boo!".

Laurie Hicks
Northington

Candle

Tall, red

Burns on Christmas
Glows all night long
Light.

Dana Gerald
Alberta

Children Comment about Pegasus,
(More Selections from Let's

I like reading because I learn

how to read and it is fun.

Vicki Davis
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I iike reading because you get I like reading becausec it is
to do {un thugs, and I like the fun and because I get to read about
WOrK you get Lo do, and you yet to Buzzy Beet.
reaa good books. Tim King
Robbie
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{3) other Youngsters Tell How They Feel about Writing,
Reading, and Project: PEGASUS.

When I write I feel so free and

innocent. And 1 feel just good.
Writing i1s happiness. I love to
write.

Lori Parr

Reading means a lot to me.
Reading is my favorite thing and
I like to hear my teacher read.

Ann Mattox

I am glad I am in PEGASUS.
I like to read books and poems.
What I like best is my "HAPPINESS
1S READING" pin.

pDwight Deal

My teacher said read every
word I see. I got a owner's
manual with my motor, and I am
going to read it again.

Sidney

I like reading because I learn
things that are very interesting.
Reading is all I do at night
because I enjoy it. Every summer
I join the club at Friedman
Library. Fiction is what I like
to read most of all. Happiness
1s Reading.

LaPhon Holston

Writing makes me happy.
Writing helps me learn.
Writing is hard on me.
Writing is Good.

Alan Head

I enjoy reading because lots
of stories have happy endings.

I like reading because it is fun.
I like to read because it teaches
me what I do not know about.
You will enjoy reading if you
Read.

Michelle Hannah

I like Project: PEGASUS
because it helps me to read
better. I am very, very proud
of my "HAPPINESS IS READING"
pin. I 1like to read the stories
and poems in the PEGASUS booklet.

Leslie Baggett

I like "Let's Read Our Stories"
because I've gotten my little
jokes and stories in 1it,

Dennis A.

The games that the PEGASUS
program gives to us arc ood
for rainy days.

Kip McKee
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(4) Teachers Communicate with Parents through Their Comments

in Let's Read Our Stories.

Take Time To Read

In our moderrn day of television
and other attractions reading is
sometimes neglected.

frading offers many pleasures:

Take a trip to a far away land.

Find out more about your

favorite hobby.

Curl up with a good who-dun-it.

Walk and talk with & pesson from

the pages of history.

icarn how Joe became a pro.

Rrad the efforts from some of

the budding authors in our own

school,

Take time to read and discover

a whole rew world!

Ann H. Tarleton
Coordinating Teacher
Northington School

Contract Reading
A Stimulating Approach

Interest in a subject is one of
the best motivating factors for
purpoceful effective reading. Our
reading program, PEGASUS, provides
for many innovations.

Why not use Contract Reading as
a stimulus? It is simply an
agreement between two or more
parties to complete a said amount
of reading activities, interlocking
writing, dramatics and discussion,
within a given time. Contract
reading affords an opportunity to
emphasize the basic reading skills:
word analysis, comprehension, and
study skills. It also creates
interest for all reading levels.

Try it! You may like it!

Yvonne Fluker
Coordinating Teacher
Northington School

Q
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Let's Read OQur Stories

Children are so busy today they
barely have time to express their

feelings and to be creative. Through

the creative writing, they have the
opportunity to be themselves and do
something they really enjov whether
it be to write a poem, a story, or
a song. They can convey ideas you
never realized they had and are at
the same time learning to express
themselves in a written form.

The children are enthusiastic
when it comes to participating in

creative writing and look forward to

sharing their work with others.

Becky Wooldridge
Lead Teacher
Alberta School

Project: PEGASUS As A Rall

Did you ever think of reading in
comparison to a ball. The first
lesson I get from a ball is that it
has no end. You will notice it is
round. If an ant starts to crawl
around it and wanted to jump off,
he would keep crawlingj, so as it
is with reading, it has no end.

A ball can easily drift down
stream, but it requires effort to

go up stream. One of life's qreatest

temptations is just to drift along
with the tide. But can we afford
to let our boys and girls drift

with the tide? They must show progress

and progress requires struggle and
effort for progress in reading.

Fannye Gray
Lead Teacher
Stafford school
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(5) Project-related Experiences Reported by PEGASUS Teachers.

Project: PEGASUS provides incentive for a child:

James was an over-aged boy in my 5th year homeroom class.
He came to school with a chip on his shoulder - daring anyone
to cross him. Because he had a record of being unable to get
along with teachers and peer group, he was selected as one
of the children that might benefit from being in an emotionally
disturbed class. There his reading instruction period was
spent at a study carrel working in an SRA Reading Laboratory.

As his homeroom teacher I had gained rapport with James
by being firm but kind. One day I asked him about his progress
in reading. He shrugged his shoulders and was reluctant to
talk about it. At that time I was teaching Level 10. James
was struggling along in ILevel 7. I asked him if he'd be
interested in working real hard and moving into my class for
reading. His face brightened and he said he would. I
talked to his teacher about moving James to a regular reading
class and asked her to administer a diagnostic instrument
for the next level.

James gave up his art period to take the diagrostic test.
(This was a sacrifice for James, for he was a good artist and
he loved art.)

James did well on Level 8 and was given the diagnostic
test for the next level. This time James gave up his P.E.
period to finish the test. (Up until now P.E. and art were
James' best subjects.) Never had James worked so hard. At
the end of the year James was working on Level 10 and almost
ready to be diagnosed for Level 1l1.

Project: PEGASUS teachers are appreciated by parents. The following are
excerpts from notes written to one of the teachers at Northington:

. . our family is very grateful to you for the "masterpiece
of teaching" you have done with Lee this year. You can never
know how really thankful we are to see his progress.
We looked all over town for a "butterfly" pin because
Lee said you love "flowers and butterflies and pretty things
out of doors.” He finally settled for red cherries because
he said you liked them and Washington has cherry trees. (He
re-told the story of your trip to us and we all enjoyed it too.)
Hope you have 2 nice summer.
Many, many heartfelt thanks.

. . . Just a note to thank you for the inspiration of many
things to Linda. She truly loves and admires you. Thrilled
over her art learned in your room . . .

(Linda was motivated to read a great variety of books on
various subjects because she wanted her art work to "look
just right.")
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A Project: PEGASUS teacher goes to Washington:

One of the responsibilities of the Project: PEGASUS
teachers that were selected to go to the ED/Fair in Washington
was to man the booth for certain periods of time each day.

Things had slowed down for me that day at the booth.
Then a short, plump man came by. "Could I explain Project:
PEGASUS to you?" I asked. When he gave an affirmative nod,
I explained how we individualize our reading instruction,
teaching children the skills they need.

"What's new about this?" he asked, "we've been saying
we've taken care of individual differences in education
for years."

I replied, "I know we've been saying that, but you
know as well as I do that we haven't. This project really
does just that! In our school we don't dip all the children
in the same wash water any more. I could never go back to
teaching reading the way we used to teach it."

“Would you like to sign our register?" I asked.

"I don't like to sign my name,"” he retorted. Neverthe-
less, he took out a rubber stamp and stampcd the sheet and
moved on. Curiosity prompted me to see who this ‘ornery’
creature was. You can imagine my chagrin when I saw that
he was an official in the Office of Education and Welfare.

(6) Photographic Examples of Continuous Personalization
of Instruction.

Glossy prints of the following xeroxed photographs
are available from the Project Director. These are
samples of black and white prints, but color slides have
also been made of various project activities. °

Pages 25-29 removed due to inability to reproduce
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b. Problems Encountered and Strategies for Resolving Them.

(1) From the implementation of the project the Curriculum
Associates have h~~n the personnel most familiar.with
instructional problems in personalizing instruction for
children, and hence they have assumea a key role in
shaping a smoothly operating program. Within the second
operational year it was necessary for the Coordinating
Teacher in each cluster (Lead Teachers in Satellite Schools)
to assume some of the functions earlier performed by the
Curriculum Associates. In order that this might take
place the Instructional Aides' time was scheduled so that
freeing the Coordinating Teacher for that purpose received
the highest priority. In the seminar meetings opportunities
were seized to provide structure for expanding the leader-

ship and decision making base. During FY 73 definite

leadership potential began to emerge on the part of the

Coordinating Teachers. Continued attention will be given 1
to this challenge as roles are redefined during the third 1

operational year.

(2) From teachers' recommendations during FY 73 there evolved

the need for adding to the Continuous Progress Reading

levels as well as several additional levels. This major
curriculum work was undertaken by the project staff and a

small group of teachers in June and July, 1973.

Q . 9
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The Informal Reading Inventory in the Continuous Progress
Reading Materials was determined (through using it with
children one full scgool year) not to have the most
desirable reading content at various levels. Making a
replacement has involved examining other inventories as
to their content, interest, readability, and levels of
cognition represented £y quéstions to be asked. Through
this procedure a project modification of a selected
inventory has evloved.

Project personnel, especially teachers and principals,
had heavier responsibilities than usual this past year
because all Tuscaloosa Elementary Schools were engaging

in the intensive self-study process relevant to their

application for accreditation by the Southern Association

of Colleges and Schools. As a result the project experienced

the challenge of operating within a real world rather than

in an ideal environment devoid of outside pressures and

anxieties.

c. Special Relationships with the Community.

(1)

ERIC
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PEGASUS Community Council

Central to the project's Community Involvement Component

is the functioning of the Project: PEGASUS Community Council,

the general role of which is to assist, advise, and serve

the project staff; to assist in evaluating the success of
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the project; and to enhance the project's thrust by
reaching the 1 .rger Tuscaloosa community,

Council members were Selected so as to provide
representation from the Tuscaloosa City Schools central
office staff as well as from the faculties of participat-
ing schools. Council members from the community at large
are representative of all economic levels, and include
professional, business, industrial, student, and parent
interests. Additional members, added after the original
group was organized, were selected on the basis of the
contribution they could make to the group, and on a need
for representation in certain areas.

Presently the Community Council and the project staff
are giving concerted attention to a two-fold challenge:
(1) determining the means to continue successful practices
with project students after the termination of Title IIT
funding; (2) extending these functions throughout all
Tuscalousa elementary schools.

The Council has pledged itself to pursue actively the
continuation of the project by making personal appeals to
civic clubs, P.T.A.'s, and other community groups; by
seeking clerical assistance for the program through the

Volunteer Action Committee and through cooperative arrange-
ments with the trade school, etc.; and by organizing a
“program of tutoring by capable lay personnel, including

members of the Association of Retired Teachers. The project

B0
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staff will seek the continuation of those aspects of the
project which depend upon cooperative arrangements with
the University of Alabama Educational Research Program,
Student Teacher Program, and the Cadette Student Teacher
Program. Staff development activities will be coordinated
with the school system's program of professional staff
development and evaluation, which is being developed

in response to the mandate of the Alabama State Board

of Education.

Communication with the Tuscaloosa Community.

Special efforts have been and are being made to involve
parents and the community-at-large in the project. It is
recognized that it is not only necessary to demonstrate
improvement in the reading achievement of children, but
it is equally necessary that the demonstration be visible
to the community. Toward this purpose a series of video-
taped presentations have been "aired" locally, including
one made of a meeting of the Community Council and
narrated by its chairman. A project open house has been
held each year in October; and a PEGASUS brochure, designed
and produced by Zommunity Council members, has been dis-
tributed to parents of all elementary students in the
Tuscaloosa City Schools.

Representative excerpts from FY 73 reports of community

dissemination include the following:
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As a feature of the PEGASUS Open House on

October 3, Mr. Thomas Joiner, Community Council
Chairrman, made an oral presentation to the

parent and lay group assembled. His purpose

was to explain the basic functions of the project,
to describe project achievements thus far, and

to ecngage lay support of these activities. He
especially encouraged parents to visit project
schools and to observe the PEGASUS program in
action.

Following up the series of system-wide workshops
for ciementary principals and teachers Project:
PEGASUS has made available to other Tuscaloosa
Schools certain of the Continuous Progress
Reading Materials: (1) the recently developed
Handbook to accompany the reading materials;

(2) a supply of Informal Reading Inventories;
(3) a supply of the recently designed (11-1-72)
Reading Progress Record Folder.

A Curriculum Associate conducted a tour of the
Primary Target School and explained the PEGASUS
program to two psychology professors and their
graduate classes from the Un:versity of Alabama.
The group observed project activities in primary
as well as upper elementary levels. As a result
onc of the professors would like to return and
work voluntarily on a consultant basis with
children who have problems of a psychological
nature.

During the present quarter newsletters continued
to e published as a means of relating current
rroject activities to the Primary Target School
Staff, Satellite participants, other Tuscaloosa
City School personnel, and the Community Council.

The PEGASUS Satellite teachers are sharing their
project weckly seminar experiences with the other
non-project personnel in their schools through
casual conversations as well as in faculty
presentations.

During the quarter many Primary Target School
teachers and other project staff members dis-
cussed informally with non-project teachers and
Tuscaloosa lay people the current activities of
PEGASUS. 1In some instances the project objectives
and operational procedures during its first opera-
tional year were explained.

33




(35)

(3) PEGASUS Parents' Comments apout the Project and Let's
Read Our Stories.

The following written responses

5 are representative

of those sent ir by PEGASUS families in regard to the

. children's periodical, Let's Read Our Stories:

(a)

(b)

(c)

(d)

(e)

{f)

{g)

(h)

(1)

I think the PEGASUS Project is very helpful to the
children in many ways. I enjoyed reading this issue
and was amazed at the talent some of these youngsters
have in writing. And also how deep thinking they
arc. Maybe this will even help parents to understand
the children a littlec better.

Delightful is hardly adequate to describe the stories

in this issue.

I enjoyed reading these poems and stories. It really
shows that children can do anytning they enjoy. I
think all children should have a chance to express
their feclings.

I think this project is very good'for the children.
This wi1ll encourage them to do a better job and
take up more time with their writing, if they think
1t might be used.

We sometimes overlook the sweetness and simplicity
of our children's minds. This 1s a wonderful issue
of thights and feelings.

I enjoyed reading this material. It shows a great
advancement in children's education since I went to
school, and I graduated in 1969.

I think the writing is very good, and it is surprising
how young the children are. Especially with their
grown-up ideas.

I have enjoyed reading these stories of the children
of all ades, and I know the children look forward
to reading every 1ssue.

I think this 1is a wonderful way tc show our children
that we are interested in them and how they think.

I think the children are doing a great job and are
to be encouraged in this.

5 Complete documentation of this activity is on file in the project office.
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(3) I'm sure the children enjoyed writing their own
stories as much as I enjoyed reading them.

(k) The stories are great! I'm sure the children feel
like professionals when they see their stories
published. think that printing the stories for
others to read i1s a wonderful idea.

(1) We enjoyed this issue of Let's Read Our Stories
very much. 1It's nice to have communication between
hame and school in this form. "A ’‘rashroom's
Troubles" 1s priceless!

(m) Readiny these stories and poems is very interesting.
I enjoyed all of them very much. It shows how creative
children really are if given a chance to show it.

C. Evidence of Effectiveness.

1. Evaluation Strategy

The PEGASUS Comprchension Evaluation Design, 2-15-73 Revision,
comprises the overall and detailed strategy for project evaluation
(Attachment L). Organized by project components (Cverall Project
Management, Instructionul, Staff Development, and Community Involve-~
ment), this plan in<ludes for each project objective (process and
product)G the specific muasurement techniques and instruments to be
used, data collecti~n procedures, data analysis techniques, and data
analysis prescntatior method. (On Charts I and I1 of this document
are presented the evaluatiow details and on Chart IIT, the educational
program audit plan for cach performance objective.)

Thus 1t. is seen that the overall plan for evaluation is directly

derived from the specific project objectives and that it consists

® These process and product objectives have been stated in full in Sections
I1.B.1. and I1.B.2. of this report and will not be repeated at this point,
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of the collective strategies for the assessment of these objectives.
Congruence of the cvaluation design with prozect objectives has
been documented within the several evaluation reports prepared
thus far and has beer certified by the Educational Program Auditor's
reviews of tnesc ruports az well as by the critical reviews of the

. 0.E. Program Manager.

All aspects of this design are periodically critiqued by the
Educational Program Auditor as well as by the O.E. Program Manager,
and several revisions have been made during the past t.o operational
years. In summary, the cvaluation strategy detailed in tne Compre-
hensive Evaluation Desir consiste of the following general procedures:

a. Summative evaluation of Instructional Product Objectives ---
pre-poust with alternate forms and appropriate levels of the
Gates-MacGinitie Reading Tests.

All of the project's learner objectives are defined 1in
terms of measurable behavior. For each obiective the expected
level of porformance and evaluation technigue are specificd.
Conditions under which the objective is to be attained arc
delineated. In thne Evaluation Plan, Attachment L, this
information 1¢ presented on Chart 1 for ecach objective. Adda-
tional details conceorning data ¢gathering techniques are delin-
ecated 1n the PEGASUS mimeographed instructions for standardized
test administratisn and test scoring, which are on file in the
project »ffice and with the Office of Education.

b. Diagnostic evaluation ~ithin sixteen instructional levels,
to determine the lovel for reading instruction, as well as
the strengtis and weaknesses of each child. (Sec Attachment:
B, C, E, F, and G.)

¢. Formativc evaluation within these sixteen levels, to chock
the praxgress of cach c¢hild through the various stages of the
Continuous Progress FReading Matcerials.

Q ~ 36
ERIC

Aruitoxt provided by Eic:




ERIC

Aruitoxt provided by Eic:

(38)

Instructional process evaluation through Weekly Progr.ss
Reports, Planning Session Records, and systematic observation,

On the Weekly Progress Report (Attachment M) teachers

report the proportion of time they spend on various Instructional

Process Objectives, or the instructional procedures to be followed

in attaining the Product Objectives. Collectively these instruc-

tional activities constitute the project strategy developed to y

personalize instruction. In gencral the teacher sclf~-report

data collected on the Weekly Progress Reports are analyzed

in such a way as to achieve these two purposes:

(1) to provide a detailed picture of the instructional tasks
that actually are performed;

(2) to describe the instructional procedures in terms of
their contributicn to the attainment of personalized
instruction utilizing staff differentiation.

Systematic'observation of classroom teaching is used to
gain an independent estimate of the distribution of instructional
time. However, probably the most effective observations are
conducted by the instructional staff itself. In several meetings
per week of Coordinating Teachers, Curriculum Associates, and
Teachers the instructional process is constantly under review.

Assessment of Staff Development Objectives chrough documentation
of summer workshops, weekly seminars, and half-day in-service
sessions.

Micro-teaching with audiovisual feedback and practice in
applying different category systems for analyzing the teaching
process has served to foster continuous self-evaluation on
the part of teacher participants. Documentation of micro-
teaching and other activities designed to increase the skills
of teachers may alsy be found the the Planning Session Records,
interaction analysic data collection sheets, and interaction
analysis matrices. .

Assessment of data relevant to the Community Invalvement

Component Objectives found in (1) the principal's and teacher's '
records of parent-teacher conferences, (2) the minutes »f the

Community Council mertings, and (3) the attendance records for

the project~sponsored open house.

Documentation for the overall Project Management, which is

with Project Director and Curriculum Associates.
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2. Evaluation Results

a. Summary of Evaluation Evidence for Effectiveness and Exemplary
Character of the Program, Including Details Such as who Conducted
the Evaluation; Sample Sizes; Statistical Reliability of Measlires;
Outcome Measures or Changes Optained; and Educational Signifi-
cance of Changes, etc.

- (1) who Conducted the Evaluation

All persons responsible four administering tests and
collecting data are very well qualified. Among others
these include:

‘a)  Pro)ect Director and Evaluator, who have cverall
responsibility for assigning personnel to administer
c¢valuation instruments, and both of whom arce specia-
liste 1n the field of evaluation.

(b) Curriculum Associates, who have had first-hand exper-
1ence with instructional situation, who have demonstrated
oexceptional competence as teachers, and who are know-
ledgcable about standardized testing and other aspecis
of ~valuation. These Curriculum Assaciates partici-
pated 1n 2 University of Alabama summer course focused
apon the cvaluation of this project.

—~
o
~—

Classroom teachers, whose role 1in the evaluation pro-
cedures was explaine@ and discussed in several work-
shops and semainar sessions and who have received

the <quivalent of a course in evaluation within
sroject workshops and weekly seminars.

(d) draduatc assistants of the University of Alabama, who
. under the Adirection of the Project Director and
Evaluator generate special evaluative studies for
the project.

(2) School principals, who ¢oordinate the various cvalu-
ativ. data gathering activities within their whele
school program.

{f)  Reading Analyst, who serves as diagnostician for
childrer with special reading problems. This person
18 a specialist in reading and educational psycholoxqgy .
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Particular care was taken tuv assure standardization
of test administration, scorina, and recording of results;
and the educacional program audit reports have noted this
accomplishment. Written procedures for these evaluation
functions were developed by the project staff in September,
1972, and have been subsequently revised. (Copies of these
Procedures are on file in the Project Director's Office with
the proyram auditor and with the Office of Education.)
Analy§is of the data is under the personal direction
of the Pro~ect Evaluator, who is Chairman of the Educational
Research Program at the University of Alabama. 211 the
resources of this program are used whencver nccessary on
problems involving statistics, research design, and evalu-
ation techniques. Advanced graduate students in this
program arc assigned tasks ol computer programming. Under
these fortunate circumstances it is believed that an
absolute minimum of human errors take place in thas phase of
evaluatinn procedures.
(2) Sample Ssize

For the purposes of summative evaluatior the sample includes

all children served by the project through the entire period

from the pre-testing (early September) to the post-testing

(early May) each operational year. Make-up testing is admin-

istered 1in order to accomplish thic total samrle. Children
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who enroll after the pre-~-test administration will be tested in
May, but their scores will not count tOward project evaluation.
Likewise the pre-test scores of children who withdraw from
project schools before May will not affect the evaluation
results.

On thiu kasis the FY 73 evaluation sample included the
following children:
(a) Primary Target School (Northirgton)

-+ .Cluster I (First and Second Year) . . . . 110

. « « Cluster II (Third and Fourth Year) . . . 139

. « » Cluster III (Fifth and Sixth Year) . . . 1S5

PRIMARY TARGET TOTAL 404

(b) Satellite Target Schools (Alberta, Skyland and Stafford
children combined according to years in school)

...First and Secand Year . « «+ « » + » o « o 50
-« «Thixd and Fourth Year . . « . . . . . . . 122
«+«Fifth and SixthYear . . ... .. .. . 83
SATELLITE TARGET TOTAL 255
Statistical Reliability of Measures
Evidence of extremely high reliability is found in the

Gates-MacGinitie Reading Tests Technical *anual, 1965, which

is on file in the project office. Alternate--form and split-half
reliability coefficients are reported in Table 3, page t.
Alternate-form reliabilities for vocabulary and comprehension

range from .8l to .89 for the various elementary levels;
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split-half reliabilities for vocabulary and comprehension

range from .89 to .96.

Although the technical manual of the Gates-MacGinitie

Reading Tests contains no reference to validity as such, The

Seventh Mental Meisurement Yearbook, Vol. II (1972, p. 690)

states that "as compared with other general reading tests, the -

Gates-MacGinitie Reading Tests would provide usable data on

achievement in comprehension, vocabulary, and speed.” For
the purpose of assessing the attainment of learner-oriented

product objectives, the project staff surveyed and studied

numerous standardized reading tests and judged the Gates-
MacGinitie (vocabulary and comprehension) to be more appxo~
priate. The elementary levels of these tests quite well

accommodate the achievement range of project children.

(4) Outcomes or Measures of Changes Obtained, by Project Component ]
{a) Overall Project Management
Specifically, the management process has been con-
cerned with all the events listed as scheduled to occur
through August 1, 1973, in the various management time i
lines contained in the Application for Continuation Grant, %
dated April 23, 1972, pages 75-91. Time lines for the 1
following aspects of project operations are included: |
- . «Fiscal and Overall Project Reports, i
- . «Project Evaluation Procedures and Reports, i
1

. . .Educational Program Audit,

1
1
1
41 ;
|
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- » - Management of Instructional Component,
- - - Management of Staff Development Component,
- - » Management of Community Involvement Component
All management activities relevant to each of the
above series of events have been performed on schedule
. or ahead of schedule. 1In regard to Overall Project
Management the following evaluative statements are %
quoted from the FY 73 Final Evaluation Report, dated %

July 6, 1973.

... From page 6

The management process for Project: PEGASUS involved
implementing an instructional organizational plan that
departed markedly from the usual. The faculty of the
Primary Target School voluntarily remained intact.
Arrangements were made to teach the teachers the new
procedures. The necessary attention to innumerable
details in the process of launching the project
further complicated the management process. The
project director, the curriculum associates, the
principals of the participating schools, and others
with major implementing responsibilities are to be
commended for their efficiency in discharging
management responsibilities throughout the first
two years of the project . . .

- .. From page 59

The operation of the project has been smoother and
more efficient during this second operational year.
The inclusion of Coordinating Teachers in the weekly
planning meetings has greatly improved the communi-
cation system of the project. The morale of the total
staff has been quite good throughout the year, Staff
members have become more involved in the activities
of the project and more committed to its philosophy. .
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In the Final Educational Program Audit Report for
FY 73, dated July 23, 1973, the following assessments of

project management were stated:

- . . From page 2

All major project components have been imple-
mented according to the time-lines within one week
leeway as scheduled in the April 29, 1972, Continu-
ation Application. The Project Director has been
very efficient in sending the auditor copies of
all reports when submitted to U.S.O.E.

.« . From page 14

The management of PEGASUS has been found to be
efficient with a high productivity return with respect
to the utilization of project resources which includes
money and personnel. pue to the national exposure,
personnel have not only carried out the contracted
functions but have gone beyond this when opportunities
evolved to improve and disseminate PEGASUS. Records,
test data, student materials, etc. have been well
organized by Project personnel and have been easily
retrieved by the Auditor. All major deadlines have
been met--some of which were not initially planned.
Revisions have been made in the project from one
operational year to another to not only up-date
project activities but to make improvements based
on project experiences.

The auditor certuinly concurs with the evaluation
reporting of the Management function based on obser-
vations and examination of project data.

.+ . From page 15

The auditor views Project: PEGASUS as one of the
most significant endeavors in the United States at
this time. Probably no project in the countrv could
match the output of this project during the last two
years with the same funding level. Project: PEGASUS
is made up with a group of educators with high pro-
fessional spirits and concerns.
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Instiuctional Component --- Summative Evaluation of
Product Objectives

In setting the level of performance for children in
the first developmental~-operational year of the project,
the previous performance by children in the project schools
was reviewed, and a higher gain level than actually ex~
pected was specified in the instructional product objec-
tives as a strenuous challenge, Before the second year
of the project, it was possible to define challenging
and yet more realistic levels on the basis of children's
performance on the tests administered during that develop~-
mental-operational year. fThis slight redefinition of
performance levels, upon which the FY 73 evaluation was
based, was made at the suggestion of the Evaluator, the
Educational Program Auditor, and the 0.E. Program Manager.

This summary of the accomplishment of instructional
product objectives is drawn from the FY 73 Final Evaluation
Report, dated July 6, 1973, pages 14-~-24:

Product Objectives for the Instructional Component

are defined in terms of gains made by pupils from a

pre-testing of the appropriate level of the Gates~-

MacGinitie Reading Test administered in September,

1972, to a post-testing of the same test (alternate

form) administered in May, 1973 . . . [with] approx-

imately 8 months instructional time having elapsed

between the initial and the post~-testings.

Information relative to the attainment of these

objectives for the first two operational years of
the project comprises Tables 1 through 6, as follows:
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The Objective,

The percentage of pupils expected to reach
a pre-specified achievement level,

The project fiscal year,

The percentage of pupils actually reaching
the designated achievement level,

Cumulative total of percentages,

The number of pupils tested.




TABLE 1
Objective aA.2.a.(l).

EXPECTED AND ACTUAL ACHIEVEMENT OF
PRIMARY TARGET CHILDREN, SCHOOL YEARS 1 AND 2

) (2) (3) (4) (5) (6)
% Project % Cumulative

Ex- Fiscal Ac- % N
. pected Year tual Total
At the end of each opera -
tional year (May) the
performance by Primary Target
Children of primary instructional
reading levels on alternate forms
of the appropriate (Primary A
or Primary B) Gates-MacGinitie
Reading Test will gemonstrate
their accelerated gains over
past (September) perfore
mance in basic vocabulary and
comprehension skills as follows: 1
a. 30% either will have gained 1973 41.82) 41.82 46 |
at least 1.8 years in grade 30 J
pPlacement or will score at 1972 32.14 32,14 45 |
least 1.0 year above their }
grade level. i
b. An additional 25% (or a 1973 | 14.55} 56.37 16
total of 55%) either will 25 |
have gained at least 1.3 1972 | 24.29| 56.43 34 |
years in grade placement T-55 i
or will score at least
- .5 year above their grade
level. |
i
: c. An additional 20% (or a 1973 | 20.00| 76.37 22 |
total of 75%) either will 20 |
have gained at least .8 1972 | 17.86| 74.29 25 |
year in grade placement or T-75
will score at or above their §
grade level, ;
]
d. .... lesser gain, 1973 23.63 26 |
25 |
1972 | 25.71 36
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TABLE 2

Objective A.2.a.(2).

PRIMARY TARGET CHILDREN, SCHOOL YEARS 3 AND 4

(1)

At the end of each

opera-

tional year (May) the
performance by Primary Target

Children of intermediate instruce

(2) (3)

(4)

(5)

(6)

tional reading levels on alternate

forms of the appropriate (Primary C
or Survey D) Gates=MacGinitie Read-
ing Test will demonstrate their

accelerated gains over past
(September) performance in

basic vocabulary and comprehension

skills as follows:

a. 30% either will have gained
at least 1.8 years in grade
placement or will score at
least 1.0 year above their

grade level.

of 55%) either will have
gained at least 1.3 years in
grade placement or will score
at least .5 year above their

grade level.

An additional 25% (or a total

c. An additional 20% (or a total
of 75%) either will have

gained at least .8 year in

grade placement or will score

at or above their grade level.

d. .... lesser gain.

% Project % Cumulative
Ex- Fiscal Ac=- % N
pected Year tual Total
1973 | 41.01| 41.01 57
30
1972 | 35.03| 35.cC 55
1973 20.86 61.87 29
25
— | 1972 }19.75| 54.78 31
T~55
1973 | 17.99| 79.86 25
20
— 1972 | 19.11} 73.89 30
T~75
1973 | 20.14 28
25
1972 | 26.11 41
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At the end of each opera-
tional year (May) the
performance by Primary Target
Children of upper elementary
instructional reading levels on
alternate forms of Survey D,
Gates-MacGinitie Reading Test
will demonstrate their accelera
ted gains over past (September)
performance in basic voca-
bulary and comprehension skills
as follows:

a, 30% either will have gained
at least 1.8 years in grade
placement or will score at
least 1.0 year above their
grade level.

b. An additional 25% (or a
total of 55%) either will
have gained at least 1.3
years in grade placement or
will score at least .5 year
* above their grade level.

c. An additional 20% (or a total
of 75%) either will have
gained at least .8 year in
grade placement or will score
at or above their grade level.

... lesser gain.

(49)

TABLE 3

Objective A.2.a.(3).

(2)

EXPECTED AND ACTUAL ACHIEVEMENT OF
PRTMARY TARGET CHILDREN, SCHOOL YEARS 5 AND 6

(3)

4)

(5)

(6)

% Project % Cumulative
Ex~- Fiscal Ac- % N
pected Year tual Total
1973 41.94 41.94 65
30
1972 45,22 45,22 71
1973 12.90 54.84 20
25
— 1972 12.10| 57.32 19
T=-55
1973 20.00 74.84 31
20
— 1972 12.74 70.06 20
T~75
1973 25.16 39
25
1972 29.94 47
43
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(Tables 1, 2, and 3) shows that . . . the percentage ,of children
who met the (a), (b), or-(c) criteria exceeded or equaled

the percentages predicted for each of these three levels of
expectancy. A striking aspect of these results is the excep-
tionally high percentage [41.58%] of children who . . . gained
at least 1.8 years in grade placement or scored at least

one year above grade level.

A comparison of this year's findings with those of
FY 72 reveals that considerably more progress has been made
during this second ojerational year by Primary Target
School children. The combined percentages for all three
sub-objectives within each major objective was higher than
last year's corresponding total percentage in each instance

An examination of the data for the Primary Target School
|
1
l
I
i
|
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TABLE 4
Objective A.2.a.(4).

EXPECTED AND ACTUAL ACHIEVEMENT OF
SATELLITE TARGET CHILDREN, SCHOOL YEARS 1 AND 2

(1) (2) (3) (4) (5) (6)
% Project % Cumulative
Ex- Fiscal Ac~ % N
pected Year tual Total

At the end of each opera=
tional year (May) the
performance by Satellite Target
Children of primary instructional
reading levels on alternate forms
of the appropriate (Primary A

or Primary B) Gates-MacGinitie
Reading Test will demonstrate
their accelerated gains over

past (September) perfor-

mance in basic vocabulary and
comprehension skills as follows:

a. 25% either will have gained 1973 12.00 12.00 6
at least 1.8 years in grade 25
placement or will score at 1972 23,08 23,08 21

least 1.0 year above their
grade level.

b. An additional 25% (or a total 1973 4.00 16.00 2
of 50%) either will have 25
gained at least 1.3 vears in . 1972 14.29 37.37 13
grade placement ox will score T=-50

at least .5 year above their
grade level.

c. An additional 20% (or a 1973 16.00 32,00 8
total of 70%) either will 20
have gained at least .8 year 1972 21.98f 59.35 20
in grade placement cr will T=70
score at or above their grade
level.
d. .... lesser gain. 1973 68.00 34
30
1972 | 40.65 37




(52)
TABLE 5

Objective A,2.a.(5).

EXPECTED AND ACTUAL ACHIEVEMENT OF
SATELLITE TARGET CHILDREN, SCHOOL YEARS 3 AND 4

(1) (2) (3) (4) (5) (6)
% Project % Cumulative
Ex~- Fiscal Ac- % N
__pected Year tual Total
At the end of each opcra-
tional year (May) the
performance by Satellite Target
Children of intermediatc¢ instruc-
tional reading levels on alter-
nate forms of the appropriate
(Primary C or Survey D) Gates~
MacGinitie Reading Test will
demonstrate their accelerated
gains over past (September)
performance in basic vocabulary
and comprehension skills as
follows:
a. 25% either will have gained 1973 38.52 38.52 47
at least 1.8 years in grade 25
placement or will score at 1972 | 32.58| 32,58 72
least 1.0 year above their
grade level.
b. An additional 25% (or a total 1973 | 22.13| 60.65 27
of 50%) either will have 25
gained at least 1.3 years in — 1972 16.29| 48.87 36
grade placement or will score T=50
at least .5 year above their
grade level.
c. An additional 20% (or a total 1973 20.49| 8l.14 25
of 70%) either will have 20
gained at least .8 year in 1972 | 24.43| 73.30 54
grade placement or will score T=70
at or above their grade level.
d. .... lesser gain. 1973 18.86 23
30
1972 26,70 59
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TABLE 6
Objective A.2.a.(6).

EXPECTED AND ACTUAL ACHIEVEMENT OF
SATELLITE TARGET CHILDREN, SCHOOL YEARS 5 AND 6

(1) (2) (3) (4) (5) (6)
% Project % Cumulative
Ex- Fiscal Ac~ % N
pected Year tual Total

At the end of each opera-
tional year (May) the
performance by Satellite Target
Children of upper elementary
ingtructional reading levels on
alternate forms of Survey D,
Gates=~MacGinitie Reading Test will
demonstrate their accelerated
gains over past (September)
performance in basic vocabulary
and comprehension skills as

follows:

a. 25% either will have gained 1973 48.19 48.19 40
at least 1.8 years in grade 25
placement or will score at 1972 28.57 28.57 le

least 1.0 year above their
grade level.

b. An additional 25% (or a 1973 8.43 56.62 7
total of 50%) either will 25
have gained at least 1.3 . 1972 23.21] 51.78 13
. years in grade placement or T-50

will score at least .5 year
above their grade level.

c. An additional 20% (or a 1973 18.07 74.69 15
total of 70%) either will 20
have gained at least .8 1972 19.64 71.42 11
year in grade placement or T=70

will score at or above their
grade level.

d. .... lesser gain. 1973 25.30 21
30
1972 | 28.58 16

52
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An examination of the data for the Satellite Schools
(Tables 4, 5, and 6) shows that each sub-objective of ad
two . . . major product objectives was fully attained.
Only Objective A.2.a.(4)., however, which related to the
achievement of children in the first and second years of
school, was not met. 1In this case . . . the circumstances
of a drastic population change may provide, at least in
part, an explanation for this apparent deficit in achieve-
ment. The Satellite School which has primary aged children
- - . absorbed a number of children from an inner-city
school in September, 1972, as a result of re-zoning . . . .

The achievement of Satellite children in the third
and fourth years of school was well above that predicted
in each of the three sub-objectives, A.2.a.(5).(a)., (b).,
or (c)., and was also well above last year's results . ., . .
With one exception, the teachers of these children are
the same ones who were in the project last year. The
attainment of Satellite children in the fifth and sixth
years of school was also well above that predicted in
each cf the three portions of Objective 2.2.b.(6). . . .

Combining the results for all Satellite Schools
(Objectives A.2.b.(4).; A.2.b.(5).; and A.2.b.(6).) reveals
a total attainment of 69.41 percent -- only .59 percent
short of the 70 percent of children predicted to attain
the pre-specified gains.

Outcomes Relevant to Instructional Process Objectives
The Process Objectives of the Instructional Component

of PEGASUS detail the instructional procedures included in

the PEGASUS version of “"personalized instruction" through

a differentiated staff. Specifically these processes include:

. - .« Developing and selecting instructional materials
and learning activities,

- - - Determining children's entry reading levels,

. « . Conducting formative evaluation procedures, including:

. . Administering appropriate levels of che Diagnostic
Instrument and recording the results,

. . Grouping and sub-grouping children for learning
experiences,
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-« Prescribing instructional methods and materials,
Checking mastery of learning,

. . Providing feedback on the child's performance to
the child and his parents,

. . Revising grouping and prescribing on the basis
of feedback information,

. . . Executing the teaching strategies which have been
prescribed for individual children and for groups.

On the Weekly ProgressRepor: (Attachment M) project
teachers report the proportion of time they spend on each
of the above instructional tasks. An additional category
labeled "ENCROACHMENTS UPON READING CILASS TIME," was included
this year in order to assess the extent of interruptions
experienced in reading instruction, The FY 73 Final
Evaluation Report (paces 32-48) presents the methodology,
the analyses, and the findings which resulted from the
weekly self-reports (from September 18 through March 30)
nade by the 68 PEGASUS instructional participants: co-
ordinating teacher:, teachers, associate teachers, student
teachers, and instructional aides.

A statistical comparison made between the information
reported by Primary Target School personnel and chat re-
ported by Satellite personnel reveals a great deal of
similarity ir. the way these two groups use their reading

instructior.al time.

<
-~
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... Prom page 45

For 10 of the 13 categories there is no significant
difference between the two groups in the utilization
of time. Satellite teachers spent about 5 percent
more time prescribing methods and materials, and about
3 percent more time providing feedback to children
in groups than did the Northington teachers . . . .
The other difference was that Sateliite teachers
spent about 10 percent less time conducting instructional -
activities with sub-groups than did Northington teachers.
Perhaps this finding might be partially explained by
the fact that five of the nine Satellite teachers
were new to the project this year and had had less
time to develop the skill of sub-grouping. All fif-~
teen of the Northington teachers, on the other hand,
had been in the project the previous year as well.
In addition, Table ll shows that the mean percen-~
tage of encroachment on reading instruction time was
only 3.2 percent at the Primary Target School and
only 4.2 percent at the Satellite Schools. The re-
lated project objective is thus quite successfully
attained.

Another comparison was made of the time spent on each
specific instructional task with primary aged children
(Cluster I), intermediate (Cluster II), and upper elemen-
tary (Cluster III), in the Primary Target School. 1In
the ensuing statistical analysis significant differences
were found for 6 of the 13 categories.

... Prom page 46
In general, the younger children required more
time spent in prescribing materials, checking for
mastery, group feedback, and regrouping (Instructional

Activities 5, 6, 8, and 9 on the table) than did

the oider children. This might be expected since there

are more levels to be mastered (five for the first

year in school), requiring more checking and mcre

reorganizing. fTeachers of the older children devoted
more time to large group instruction and individual
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instruction (Instructional Activities 10 and 12).

Again, this result is not unexpected. Large group

instruction is associated more with older children.

The individual instructional time is that which

teachers spend with students who are working in a

totally individualized situation, and these are

almost exclusively older children.

Other investigations made by the Evaluator went bevond
the requirements of project evaluation in providing manage-
ment with a specific picture of the functioning of "staff
different:at on" and "personalization of instruction."

These analyses include a distribution of the data reported
by each of the three Satellite Micro-staffs; a comparison

of data reported by the five differentiated staff categories
at the Primary Target School; as well as a distribution

of that reported by the four differentiated staff categories
at the Satellite Schools. At the Primary Target School

not one significant difference was found among the five
differentiated staff categories in the proportions of
reading time spent on the specified instructional tasks.
Only one significant difference was found at the Satellite
Schools, where student teachers were engaged in prescribing
naterials and methods for a significantly larger proportion
of time than were the three categories of certif‘ed teachers.

A careful study of the relevant tables in the FY 73

Final Evaluation Report (pages 41-44) reveals a striking

lack of difference in the way the differentiated staff
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personnel utilize their reading instructional time. This
finding substantiates the PEGASUS concept of differentiated
staff, which has evolved through the past two operational
years. According to this idea, the dQifferentiation 1s made
in terms of varying planning and coordinating responsibilities
rather than in terms of teaching competence or practices.
Moreover, the distribution of data in Tables 11 through
15 of the FY 73 Final Evaluation Report shows
- .. From page 47
that each of the process objectives of the Instructional
Component ¢l Project: PEGASUS has received attention
during the second year of the project by all instruc-
tional personnel in all project schools. Likewise the
project's concept of a differentiated staff has been
verified in a remarkable manner.
Outcomes Relevant to Staff Development Compo ent
The ovcrall purpose of the Staff Development Component
is two-fold: to develop and operate the differentiated
staff organization as the means of implementing the contin-
uous reading program for children; and to increase the
competency of educational personnel in certain abilities
relevant to operating the programs for children.
As a means of developing the differentiated staff or-
ganization it was necessary for the project director and

other personnel to produce certain lists, charts, written

agreements, ctc. which serve as an operaticnal structure

97
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for the proje~t. Specified 1rn a product gbjectives, these

docume:its include

were

Written role definitions for each certified personnel
position,

A yraphic orgarization chart for project personnel
showing the career ladder of hierarchical positions
through which personnel may progressively move,

A graphic organization chart depicting the relationship
o>f the project director to the school system admin-

1strative structure, and

Memorandum of Agreement betwzen the Project and each
Satellite School.

Durine the first operational year all of the above items

»roduced anl revised as needed. Extensive revision

hased upon the vear's experience was made in the Role

Definitinns of Differentiated Certified Personnel. Changes

1n project persnsnnel and in some of the operational pro-

cedures guided the revisions in the organizational charts.

Revisaons in the "Memorandum of Agreement between Project

wnd Satellate School" likewise were made on the basis of

the first year's experience. During the second operational

year

the organization chart showing th: relationship of the

prcject director to the school system administrative struc-

ture

Schools new organizational charts.

Another product objective called for an increasingly

efficient differentiated staffing operation, as evidenced

by an

was up-dated in accordance with the Tuscaloosa City 1
i
|
|

1n reased currespondence between defined roles and the
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prriormance oI those roles, as well as 1n¢ reasing per-
sonalizaiion Of instructior, as evadenced oy lata reported
on the Weekly Progress Reports (Attachme . M . Farly in
the second semester of the second operationa. ,'ar teacaer
participants were asked to report the prnject functions
which they were actually performin, on . il Perfsrmance
Check Sheet {Attachment N), whic™ had ber condensed from
the cullectior f Diiferentviated Stafl Role Definitaions,

FY 73 Revic:o Attachment H) described earlier in this

report . Subgew. ontly a comparison was made between this
sclf-report. . :aforma~ion for cach staff differentiated
cater rv .l t e correspondang differentiated role Jes-
‘riptio v 1t appears in the revised Different.ated Staff

Role Defasztions. A very high degrec of correspondence
was reveale{ b i investigation.  Not only were project
participants performing all the functione a.led for in
therr specific role descriptions {with mino: exceptions),
but numerous individuals were engaginc 1in extra, helpful
activities beyond thouse stipulated for their staff categories
(Documentation of this aspect of project assessment is on
f1le an th. Project birector's office.)

it recard to th- "increasing personalization of instruc—
tion," which this project strives for, the PY 73 Final Eval-
uatior Report reflects evidence of successful accomplish-

ment, « f:llow.:
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Prom page 51

The increasingly personalized instruction is
evidenced by data from the Weekly Progress Reports
wnich show that about 30 percent of the teachers'
reading instruction time was used in small group

. and individual ainstruction, and an additional 25
percent of the time was used in the formative eval-
uation procedures which provide for diagnosing the
reading irnstructional needs of individuals and
prescribing instructional methods and materials on

the basis of the diagnosis. Moreover, all teachers
reported on their Role Performance Check Sheet that
they were engaging in the activities that are designed
to help personalize reading instruction. In addition,
as a result of emphasis given in the weekly seminars
early in the school year, a much more extensive use
was made of the Contlnuous Progress Skill Record
Cnart, which helps teachers to group children
according to their needs and to plan more effectively
to meet those needs.

By means of summer workshops, school year seminars, and
periodi- half-day workshop sessions, an effcrt was made to
develop and enhance the skills necessary to implement the
PEGASUS plan for a differentiated staffing and a person-
alizatior of iastructior. All these activities proceeded
as planned, providing the experiences for teachers called

. for 1n thas staff development objective (see page 17 of
this report).

The seminar sessions this past year took place on
most Monday aft« ranons for a period of two hours. Through
an arrangement with the College of Education, University
of Alabama, proirct participants were able to obtain six

semester-houtr's credit for the year in the area of Field
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Work 1r Educational Research. Dr. M. Ray Loree, Chairman

of Educational Psychology and Project: PEGASUS Evaluator,
along with the Project Director and the Curriculum
Assoclates, jave leadership to the course which was

~cheduled with the Division of Continuing Education.

Through this means academic structure was given to a

major thrust of the project this year: the development,
Jdemonstration, evaluation, and refinement of instructional
activities for the specific skills in the Continuous Progress
Reading Materials.

Numerous other staff development activities and accom-
plishments are detailed in the FY 73 Final Evaluation Report,
pages 53 through 56, including
. . . Reports and discussions concerning

.the various approaches to teaching reading,

. othe different categories of skills on ithe continuous
progress reading materials,

. .performance-based instruction and proqgrams,
- -« Demonstrations of

. .teaching skills lessons to pupils or. lifferent
ability levels,

. .various machines for teaching reading,

. .the sub-grouping chart (Skills Progress Chart) and
a plan for one week's skills instructaion,

.various commercial reading materials programs,
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... Study and supervised practice in
. . using the Barrett Taxonomy,
. . learning to keep project record systems,

. . Wmicro-teaching.

Outcomes Relevant to the Community Involvement Component

The strength and vitality of the Community Involvement
Component that was evidenced during the first operational
year of Project: PEGASUS has been fully maintained during
this second year. The Evaluator sees this continued in-
volvement of the community as "the result of careful
planning by the PEGASUS staff, and of a very active
Community Council." The general role of the Community
Council has been to assist, advise, and serve the project
administraturs whenever and wherever desired; to communicate
with the community at large cocncerning the project; tc
assist in evaluating the success of the project; and to
enhance the thrust of the project by reaching the target
Tuscaloosa Community through its various functions.
Mr. T;omas J. Joiner again served as Chairman of the Community
Council, providing able leadership within this group and
enthusiastic promotion of the project within the community.

A project objective for the Community Council sets a
goal of 60 percent attendance of members at scheduled
meeting. These sessions were held on November 16, 1972,

with 61 percent of the members attending, on January 21, 1973,
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with 63 percent of the members attending, and on June 21,
1973, with 69 percent of the members attending.

Another community involvement objective pre-specifies
a2 goal of 200 people in attendance at a project~sponsored
open house at the Primary Target School. At the open house
held on October 3, 1972, the attendance register was signed
by 206 people. There were a number of others in attendance
who failed to sign the register.

In FY 73 parent-teacher conferences were held during
scheduled weeks in October, January, and March at the Primary
Target School. During each of these weeks, 73 percent of
the children attending this school were represented by a
parent (s) in conference with a teacher to discuss their
progress in school. This achievement was quite a bit
better than the 60 percent pre-specified in the objective.

Various other activities and outcomes associated with
the project's special relationships with the community
have been detailed earlier in Section II. B. 3. of this
report. In that section the reader will find ample
anecdotes, pictures, and quotations, which, in order to
alleviate redundancy, will not be repeated at this point.

Special efforts have been and are being made to involve
parents and the community-at-large in the project. It is

recognized that perhaps the most important test (and certainly

the most severe test) of the worthiness of the project will
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be the quality of instruction in reading in Tuscaloosa

schools five years from now. Not only is it necessary to
demonstrate improvement in tthe reading achievement of
children, but it is equally necestery that the demonstration
be visible to the community.
Educational Significance of Qutcomes

Project instructional outcomes during the second
operational year have been very satisfying to staff
members and participants alike. Every instructional
product objective was met quite successfully, with the
exception of the one pre-specified for first and second
year children in the Satellite Target Schools.

In viewing the project gains as a whole (combining
the results for Primary Target and Satellite children)
the FY 73 Final Evaluation Report points out that a total
of 74.06 percent of the children gained at least .8 years
or scored at or above grade level. {An overall prediated
goal of 73.07 percent for Primary Target and Satellite
Schools combined may be derived on *he basis of their
respective populations.)" Approximately 40 percent either
gained 1.8 years during 8 months of instruction or scored
at least one year above grade level at the end of that
period. "Another 15 percent, or a total of about 55 percent,

gained 1.3 years or scored at least one-half year above

grade level; and an additional 20 percent, or a total of
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about 75 percent, gained at least .8 years or scored at or
above grade level. Therefore, only about 25 percent of the
children in the project made less than average gain." Not
only is this year's achievement gratifying in terms of F¥ 73
product objectives but also on the basis of ccmparisons with
last year's evaluation results.

Another means of assessing the significance of project
educational outcomes is through the investigation of PEGASUS
children's progress through the sixteen instructional levels
of the Continuous Progress Reading Materials. The first
five levels (Readiness through Level 4) consist of objectives
which generally courrespond to children's first year of
reading instruction. Thereafter (Levels 5 through 14) the
objectives for a given level are associated with the reading
instruction for about half a school year. Noting variance
among individual's rates of progress, the FY 73 Final
Evaluation Report indicates that "although some children
completed fewer than two levels, most of them progressed
at least two or more and hence advanced more than one year
in reading." 1In view of the fact that a ceiling of Level 14
has been imposed on the record keeping for children's
progress in reading skills for the past two years, this
achievenment suggests even greater significance.

An earlier "enrichment level" has been deleted, and
two junior high skills Levels 15 and 16 are being generated

this summer. The availability of these additional levels
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during FY 74 leads the staff to expect that data for the
coming year will show a record of even more extensive
progress through reading levels.
An additional consideration of educational significance
is related to the personalization of instruction. Various
. tables presented in the FY 73 Final Evaluation Report
indicate that Primary Target School teachers spend about
30 percent of the alloted reading instructional time working
with small groups or with individuals, and Satellite Teachers,
about 20 percent. This self-report information reflects the
degree to which reading instruction is being personalized,
but it is by no means the only evidence. A great deal of
reported activity is specifically involved with diagnosing
a child's particular reading instructional needs and
prescribing appropriate methods and materials. These
instructional tasks combined occupy about 25 percent of the
reading class time at the Primary Target School, and about
35 percent at the Satellite Schools. Moreover, systematic
classroom observation during periods of large group
instruction has revealed that part of that time is also
spent in responding to individual inquiries or assisting a
particular student, which is another aspect of personali-
zation of instruction. For these reasons, each of which
is documented by objective data, it is believed that the
majority of the reading instructional activities in Project:

PEGASUS ave fully or in part involved with "persgonalization
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of instruction," which is indeed a significant educational
goal.

Procedures Used to Determine Reliability and Validity of
Locally Developed Diagnostic Instruments

As described on page 6 of this report, the basic structure
of the locally developed Continuous Progress Reading Materials
is comprised of specific reading skills defined behaviorally
within each of sixteen sequential elementary levels. For each
level there is a companion diagnostic instrument by means of
which the mastery of each reading skill or performance objective
is assessed.

During the initial summer's activity a cluster of test items
was constructed to measure the attainment of each specific
objective. The content of the diagnostic test items was thus
directly and specifically derived from the explicit statement
of the objectives, assuring a high degree of content validity.

In June and July, 1972, the resources of a University of
Alabama graduate class in Evaluation of Learning, EDF 267, was
focused upon the specific evaluation problems encountered by the
PEGASUS staff and teacher participants through a year's experience
with the Continuous Progress Reading Materials. Arrangements for
the off -campus experience were made through the Project Evaluatx,
who is also the University's Chairman of the Department of
Educational Psychology. Class membership included doctoral
students interested in the evaluation of elementary children's

reading progress as well as project staff members and key teachers.
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Following in the body of this report is a workshop record of
the identified PEGASUS evaluation problems, most of which suggested
various improvements needed in the Continuous Progress Diagnostic
Instruments. During a planning session notations were made of
related items, of potential approaches, and of the voluntary
assignment of small groups of individuals to work on specific
problems.

During the course of this summer activity the content
validity of a great number of diagnostic items was critically
examined, and additional items were constructed for certain
skills to attain a more reliable diagnosis. As a pasis for
further modifications a detailed item analysis was conducted
for several reading levels to determine which “item clusters"
had drawn incorrect responses more frequently by the PEGASUS
youngsters.

All the materials were carefullv scrutinized for typograph-
ical errcrs, instances of faulty design, degree of clarity of
directions, and general readability. Additional performance

- objectives were specified for certain levels and appropriate

diagnostic item~ designed. The readability level of each

Informal Reading Inventory Level was determined analytically,
and revisions were made as needed.

To assist in the systematic classroom observation of reading
instruction . revised version of the Barrett Taxonomy was

developed, along with a plan for the analysis of the cognitive
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levels called for by the questions teachers ask. These
activities relate to performance objectives and corresponding
diagnostic items in reading comprehension.

- Throughout the 1972-73 school year these revised diagnostic
materials were utilized with all children in the Primary Target
School and three Satellite Schools, whose student populations
span all socio-economic levels. Instructional personnel who
administered the diagnostics were encouraged to examine them
carefully for hitherto undetected errors in typography, design,
or directions and to study children's reactions to all items
quite closely. Feedback through the year was given verbally
to Curriculum Associates, and notations were written on a
complete volume of the Continuous Progress Reading Materials

- designated for this purpose.

In the summer of 1973 the PEGASUS staff and key teachers
continued the in-depth revision of tne diagnostic materials at
all reading levels. Supervised by the Project Director, the

. group was organized for independent study in Programs and

Processes of Curriculum Development, SCD 302, a graduate seminar

taught by Dr. Futrelle L. Temple, Chairman of the Department of
Supervision and Curriculum Development at the University of
Alabama and formerly the Alabama State Advisory Committee
Chairman for ESEA Title III.

As a basis for making changes or deletions in the continuous
progress diagnostic instruments, the item analysis procedure

begun in June, 1972, was contii..ed for all "item clusters"
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throughout all reading levels. Other criteria for modifications

which were identified by the workshop group include the following:

(1)

(2)

(3)

(4)

(5)

(6)

(7)

Feedback from 1972-73 experience with children in

four elementary schools, especially the necessity

to remove the upper "enrichment level” and to generate
performance objcctives and diagnostic items for skills
Levels 15 and 16,

Replacement of every test item for which copyright
eligibility might be in any way questionable,

Feedback from the documentation of work completed by
last summer's class in Evaluation of Learning,

Scrutiny of "item clusters" to determine if sufficient
number of items for adequate reliability are included,

Examination of performance objectives within each level
(on basis of feed-back, further study of scope and
sequence, etc.) to determine changes, additions, or
deletions which might be needed,

Overall consistency in design, format, and style in
stating directions, etc. throughout the sequential
materials,

Analytical determination of the readability level of
the diagnostic instrument for each reading level.

The summer accomplishment relevant to the above categories

was quite extens.ve. The in~depth revision was undertaken for

all fifteen skills levels (Readiness and 1 through 14), and the

additional Levels 15 and 16 were constructed, along with appro-

priate diagnostic instruments and teacher's keys. All of these

materials exist in first or second draft copy at present, but

proofing and editing will be resumed when the full staff retumns

in early September, 1973.

Because of these two operational years' experience in usin
Y P g

the materials with children, and because this feedback,has been
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systematicql'.lyd channeled or applied through the structured

summer revision activity in 1972 and again in 1973, the project
expects to offer for export a product for which quality control

has been maximized. Since the materiuls have been used success-
fully with elementary children of all achievement and socio~economic
iavels in a typical southern school system, it is kelieved that

the . 1iversality of the materials has also bean maximized.

Costs.

During the spring semester, 1973, the project staff together with the
Community Council gave concerted attention to a two-fold challenge:
(1) determining the means to continue successful practices with project
students after the termination of Title IIXI funding; (2) extending these
functions throughout all Tuscaloogsa elementary schools. Necessarily the
importing of practices by non-project or consumer schools will involve
some additional LEA costs. These developmental costs for consumer
schools, however, wz:.ll be proportionately lower than were the corresponding
Title IXI costs for developing and implementing a prototlype program at
the Primais Target or producer school.

In the accompanying chart (Pigure 4) the planning is focused upon
the costs of those project fimctions (direct as well as support services)
which have already been successfully developed,. implemented, and rendered

operational, and further to express these costs in terms of per pupil

.expenditt.re. In analyzing stages of accomplishment of these functions,

it appears that several different groups of Tuscaloosa students have
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STUDENT A B C
TARGET Target Population| Target Population | Target Population
POPULATIONS [(over 600 children) |[(over 1,000 children)(over 4,000 children)
All children in Satellite school Children in ncne
primary target children other than| project Tuscaloosa
school and satel~ those taught by elemen.ary schools
lite school chil- micro-staff
dren taught by
STAGES micro-staff
. I i 4
Stage 1 Developmental Doxmant phase Dormant phase
1971 - 1974 phasze, 71=72; in 71-72 in 71=72
(Project Period|Title IXI: $160.00
of Title 111, |LEA: $ 43,00
Section 306 av, per pupil
Funding)
Devel=Deronstra- Adopting phase Adopting phase
tion pheses, in 72-74 in 72-74
72=74;
Title ITX: $87,00 Title 1IXI: $5,00 PEGASUS VWorkshops
LEA: - $36,00 LEA: $1,00 for teachers
av, npei pupil av, per pupil 1 = Resource Teacher
{part-time)
Mtls, for children
Title IIXI: $ .40
LEAs $2.00
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1 [l 1
\V4 \/ A4
Stage 2 Operational Developmental Developmental
1974 - 1977 {Standard Practices)|and pemonstration and Demonstration
/ N D |
1l - Curriculum Director
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AN Ve
4 ' 4 N
1 - Curriculum Associate 3 - Curr, Associates
{(1/4 tine) | {(3/4 time) {full=-time)
Formative Evaluation for 11 schools
Clerical Support Formative Evaluation
Summative Eval, (Sampled) IClerical supvort
Mtls. for d¢hildren Summative Eval,
(sampled)
Mtls, for children
L8A: $15, per child .|LEA: $18, perchild |LEA: $18. per child
|
I 4 i
Stage 3 Continuing Standard Operational Operational
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1/ 1
2

Curriculum Directoj
Curriculum
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been benefitting from PEGASUS to varying degrees during a given stage of
project operation or institutionalization. The cost analysis for Primary
Target students is presented under Column A; and that for Satellite
students, under Column B.

The initiation, developmental, and operational costs for a potential
adopting school system would be traced through the stages for Target
Population C. This column represents the Tuscaloosa elementary stucdents
who were not served by this project either as a Primary Target Group or
a Satellite Target Group. Costs for implementing the program in potential
consumer schools is low and will remain low because the Continuous
Progress Materials can be reproduced by mimeographing or off-set printing.
Moreover, they are keyed to the use of any basal series rather than to a
particular one, and special reading teachers are not needed.

The projections on Figure 4 were based upon actual expenditures
obtained by the bookkeeper from FY,72 fiscal reports and upon estimated
FY 73 expenditures derived from the operational budget for that year.

This work has also been checked by the Project Director and a local
accountant to insure that the proper basis was used for each estimate.
The cost breakdowns by PEGASUS developmental cost, replication
initiation and developmental cost, and replication operational cost
are as follows:
l. Estimated PEGASUS program developmental cost....... $159.64 per child
This expense includes developing prototype expenditure
components for instruction, staff development, and

community involvement. It will not have to be incurred
by an adopging school system,

Both the OE Program Manager as well as the Educational Program
Auditor have expressed satisfaction with the results attained
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during the two developmental-operational years. The Title III
costs are seen to be well justified in that the prototype
components are available for potential adoption by school
systems within the state of Alabama and beyond. During these
initial years it has been the task of the project staff and
participating teachers to develop the Continuous Progress
Reading Program for children and to make it work effectively.

2. Estimated initiation and developmental cost for an adopting
LEA to replicate the Program ....ceccecececessesss..318.00 per child
(plus staff training)

Initially the competent service of curriculum associates or
resource teachers is needed by an adopting school system,
although the number of schools for which they have responsi-
bility can be extended. This initiation cost is necessary to
insure that the instructional practices developed in PEGASUS will
become effective and efficient standard practices.

3. Estimated operational cost for an adopting LEA to continue the
replicated PYrOgram s.e.eeeeecessssssssscsssssse$l2.00 = $15.00 per
child

It is expected that for about three years after the project's
program for children becomes operational, it can be maintained
by an LEA expenditure of about $15.00 per pupil. Within a few
years more this LEA expenditure can be reduced to about $12.00
per pupil.

E. Publications and Materials

The locally developed Continuous Progress Reading Materials are
described in Section A. 3. b. of this report and are represented in the
following attachments:

Attachment A---Objectives and Check Sheet (Skills List), Reading
Level 4, for Bob Johnson,

Attachment B---Diagnostic Instrument, Reading Level 4, fcr Bob
Johnson,

Attachment C--~Teacher's Key for Diagnostic Instrument, Reading
Level 4,

Attachment D-—--Plan for a Skill Development Activity, Reading
Level 4, Skill Number 29
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Attachment E~---Skills Progress Chart (Planning Chart for Sub-
grouping), Reading level 4,

Attachment F---Reading Progress Record Folder

Attachment G--~Reading Progress Record Card
’ All of these materials have been reproduced by the Tuscaloosa City
Board of Education for non-project schools and have been made available
to other school systems on a cost-plus-handling.

As related in Section C.2.b. above the Continuous Progress Reading

Materials have been undergoing in-depth modifications during this

summer of 1973. Presently the revised 17 $kills levels (Readiness and

1 through 16) exist in first or second draft copy, and'the proofing and
editing process will be resumed intensively in early September. Later
this fall the Tuscaloosa City Board of Education will be able to make
available for dissemination full sets of these materials in three-ring

binders at a cost not yet possible to determine.

F. Exportability Factors

l. Dissemination of Project Functions: A Requisite for Exportability.

- The dissemination process of the PEGASUS staff ig judged to be
very effective. Within the school system their efforts have already
led to the adoption of the Continuous Progress Materials by the City
Board of Education as the official reading curriculum for all
Tuscaloosa elementary schools. Likewise a series of PEGASUS training

workshops for other Tuscaloosa teachers has helped to assure the

successful system-wide implementation of these materials. Excellent

news coverage and the work of the PEGASUS Community Council have
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helped to familiarize school patrons in Tuscaloosa and west Alabama
with the project.

During the past two operational years the numerous PEGASUS
functions and products have been presented, displayed, and made
available at local, state, regional, and national meetings of
various educational associations. After the Continuous Progress
Reading Materials were exhibited at the annual Association for
Supervision and Curriculum Development meeting last March, numerous
requests for copies came from distant parts of this country as well
as Canada. When project staff members made a multi-media presentation
at the Southeastern Regional NEArAssoci;tion of Classroom Teachers
meeting last fall,their audience quickly depleted a supply of 75
dissemination packets. Thirty-nine other conference participants
from thirty different school systems left written requests for
materials to be mailed to them. A group from a university city in
North Carolina urged the PEGASUS group to serve their organization
as consultants.

Categories of RPeople who have observed and discussed project
processes at the Primary Target School include visiting teams of
elementary principals in a district meeting; educators from all
areas of the state in an invitational meeting; and supervisors and
directors of instruction in their annual state meeting. Numerous
other educators have become familiar with this project's operations
through presentations made in various graduate education courses at

the University of Alabama.

17
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In December, 1972, Project: PEGASUS was one of two Title III
projects in Alabama chosen by the Alabama Public Television Network
to be spotlighted in an hour-long presentation depicting issues and
innovations in Alabama education. The Project Director presented

background narration for the filming, pointing out how specific

~

aspects cI Project: PEGASUS, as depicted on film, helped to
personalize instruction by utilizing the various differentiated
staff personnel. This film was repeated on state-wide public
television in March, 1373.

Other dissemination activities "capsuled" from FY 73 Quarterly
Program Status Reports to OE include the following:

a. Dr. Gene Carroll's University of Alabama class in Reading
Improvement, Ed. 210, composed of teachers from Cullman County,
Alabama, requested and were given project information materials
and samples of project materials developed in the Continuous
Progress Reading Program. Dr. Carroll demonstrated for them
the use of the Informal Reading Inventory. '

b. After seeing the PEGASUS display at the A.E.A. convention,
Dr. W. M. Kimbrough, Director of the Division of Administration
and Finance, Alabama State Department of Education, invited
the display to be exhibited in the lobby of the State Office
Building in Montgomery during the month of April. Dissemination
materials were placed so that interested persons could obtain a
packet .

¢. Project: PEGASUS was invited to participate in the Second
Annual Elementary Education Conference held at Memphis State
University in Memphis, Tennessee, on April 14. Two Curriculum
Associates were consultants in two action workshops entitled
"Project: PEGASUS: Developing a Personalized Reading Program.”
Conference participants were actively involved in the multi-
media explanation of the PEGASUS Continuous Progress Reading
Program. Three project teachers also attended the conference.

d. Project: PEGAS'S accepted the invitation of the U.S. Office of
Fducation's Burecu of Elementary and Secondary Education to
exhibit and demorstrate at ED/Fair '73, which was held in the
Shoreham Hotel complex at Washington, D.C., May 8-1l1, 1973.
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The Project Director, two Curriculum Associates, the Reading
Analyst, two Principals, and two Teachers shared the successful
educational practices of Project: PEGASUS for the benefit of the
approximately 1,000 invited federal, regional, state and local
educators. These staff members also made two multi-media
demonstrations of the project's practices.

The PEGASUS display booth in the exhibit hcll was manned
throughout the week, and staff members were available at all
times to discuss aspects of the project with interested indi-
viduals. Approximately 250 participants signed the PEGASUS
register in the exhibit area, and many other persons in
attendance paused to view and read the captions on the display.

At the request of Dr. Alien K. Jackson, President of Huntingdon
College in Montgomery, Alabama, an operational manual was sent
for his examination. News of Project validation and partici-
pation in ED/Fair '73 was also enclosed.

Approximately forty classroom teachers from England visited

the Primary Target School in April. They heard the Project:
PEGASUS program explained by members of the project staff,
toured the building, and viewed a micro-teaching situation on
video tape. Several members of the group returned the following.
day, and a request to exchange news was received from one member
of the group.

During the week of February 5-10 the Project Director served as
a member of the Validation Team which evaluated the Kentucky
Title III project for Region II of that state. As a result of
this week's activity information concerning PEGASUS was dis-
seminated through informal discussions with Kentucky educators
as well as with validation Team members from other southern
states. Several people in each of the above categories intend
to visit PEGASUS in the coming months.

Ms. Marie Gregory, Principal of Priory School, Kingston, Jamaica
(West Indies), made an on-site visit of Project: PEGASUS in March.
Arrangements for this visit were made by Dean Orr's office,
University of Alabama, and she was accompanied by a College of
Education doctoral student. A comprehensive explanation of
project functions was made by the project staff, using the
contents of the PEGASUS dissemination packet as a basis for
discussion.
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On August 1 the Project Director was informed by the Executive
Secretary of the International Reading Association that "the
symposium you proposed for the New Orleans Convention has been
accepted and scheduled for Thursday, May 2, from 2:00 - 4:45 p.m."
This international dissemination function has been projected in

I.R.A.'s annual program as follows:

Symposium XVI - Project PEGASUS--Becoming Better Teachers of Reading:
Helping Leaners Achieve Success

(Intended for developers and implementors of innovative
reading programs at the elementary and junior high
levels, persons involved with the preservice and
inservice training of teachers, reading counselors,
supervisors, curriculum developers, and directors)

Chairperson: Marie B. Sinclair, Tuscaloosa, Alabama, City Schools

Introduction and Overview
Speaker: Marie Sinclair, Tuscaloosa, Alabama, City Schools

Staff Development: Helping Each "Key" (Teacher) to be a better
"Unlocker" of Children's Success in Reading
Speaker: Gay Estes, Tuscaloosa, Alabama, City Schools

Microteaching Workshops: Video Cameras Join Teaching Teams
Speaker: Shelley Jones, Tuscaloosa, Alabama, City Schools

Learners Achieving Success in Reading: The Continuous Progress Program
Speakers: Marie Sinclair, Tuscaloosa, Alabama, City Schools
- Gay Estes, Tuscaloosa, Alabama, City Schools
Shelley Jones, Tuscaloosa, Alabama, City Schools
Two Classroom Teachers
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2. Extent of Universality of Need.

The need of Alabama children for "“increased or accelerated
‘ performance levels in basic skills, including reading" was an
educational problem cited in the Alabama Title III needs assess-
ment as requiring "immediate attention." Other top priority items
were student's need for "an educational program based on objectives
developed 1in behavioral terms," "enhanced self concept," and
“personalized instruction.”" Likewise the investigations made by

four Tuscaloosa lay task forces under the sponsorship of the Chamber

|

|

i

|

|

|

\

|

|

|

i

1 of Commerce Conmittee on Education revealed a major deficiency in

i children's reading achievement. A similar conclusion was drawn by

the PEGASUS Ad Hoc community counc:l composed of parents, teachers,

{ supervisors, community service personnel, and University of Alabama
personnel. Moreover, at the national level the Office of Education
has 1dentified the area of reading as one of the six "most critical
educational problems common to all or several states." (See Title 111,
Section 306, Manual, pages viii~x.) Upon the basis of these national,
state, and local assessments of readinj as a critical problem area,

thereforc, it appears that the need addressed by Project: PEGASUS

would have very high universality.

(¥}

Evidence of Support by Lay Citizens.
In earlier sections of thirc report attention has been given to
the extensive support given to Project: PEGASUS by lay citizens of

the Tuscaloosa community. This evidence may be summarized as follcws:

Q 81
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a. The original needs assessment by 4 lay task forces working under
the coordination of the Tuscaloosa Chamber of Commerce Education
Committee.

b. The energetic support of the PEGASUS Community Counci ., the
me—bership of which comprises a cross-section of educators and
lay citizens of the community, including representation of city
government.

c¢. The advantageous exposure given the project by the community media
as well as by the Alabama Public Television Network.

d. The excellent support of target school parents, with their
exceedingly fine attendance at the open house and P.T.A., and
their concerned participation in parent-teacher conferences.

Demonstration of the Extent of Institutionalization.

During these initial years it has been the task of the project
staff and participating teachers to develop the Continuous Progress
Reading Program for children and to make it work effectively. 1In
support of project accomplishments the Tuscaloosa City School Board
has officially adopted these project practices on a system-wide
basis and has employed a resource teacher to help elementary teachers
implement these practices. Current procedures will eventually be
completely replaced by project functions.

A1l non-project schools which initiated the program during the
1972~73 school year were provided requested materials by the Tuscaloosa
City Schools General Fund. During the coming year the institutionali-
zation of the Continuous Progress Reading Materials will be extensive
in three compensatory education schools where children will be served
by E.S.E.A. Title I support (primary levels) and the E.SA .A. project

(upper elementary levels). In August, 1973, a continuous progress

workshop for ,unior high schvol teachers was supported through local
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tistructional funds as an initial step in implementing the program
at that level.

Potential adopting zchool districts might follow the lead of the
PECASHS Community Council which has pledged itself to pursue actively
t;w continuation of the project by making persoral appeals to civic

lubs, P.T.A.'s, and other community groups; by seeking clerical
asc . ~tance for the program through the Volunteer Action Committee
1t hrough cooperative arrangements with the trade school, etc.;
it v organizing a program of tutoring by capable lay personnel,
tincladin, members of the Association of Retired Teachers.
Ma. - .:aly, Facilities, and Staff Training: Basic Ingredients
Y Replication.

The Continuous Progress Reading Materials, modified in 1972 and
~urre. tly indergoing an exceedingly thorough revision based on two
sear: ' wpractical experience with systematic feedback, are integral

the basic runcticns of the project. (See Section A.3.b.,
3¢ tt.or L.2.b., Section D., and Section E., above for details

ocert 1 the structure of the program, procedures for modifying
and upcrading specific materials, cost analysis, and availability
¢ v rGda ttron.
tner instructional resources for teachers include informal

v, 1venturles and a Teacher's Handbook for continuous progress
instrust 1o 1n reading. Recognition of the need for variations ir.
approaches t. reading required the project development of a master
file »f plans for Skill Development Activities (A&ttachment D). These
mat.riale are being developed for each skill within each reading level.

.
L]
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Special exportability factors associated with project materials,

far:1lities, and staff training have been discussed in earlier

sections of this report and may be summarized as follows:

a.

Y

The cost of developing the materials has already been expended
by Proiect: PEGASUS. Hence the profit factor has been removed,
and replicatior costs would be quite low.

The Continuous Progress Reading Program affords structure for
children's regular developmental reading and is compatible
with any basal series or other approach. Moreover, it is
tmplemented by classroom teachers rather than special reading
teachers.

Th facilit:ivs and space found in any typical elementary school
w&uld be adeguate for the adoption of Project: PEGASUS functions.

Although video taping equipment is desirable for the process of
micro-teaciang, it 1s by no means essential. Audio recording
waould pbe gu:ite adequate, and it can take place in a regular
classroom.

Within each component the evaluation design is responsive to the
project's stated objectives specifically and exactly. Thus the
documentation of evaluation firndings is entirely supportive of
project replication.

#aithir the thousands of school districts which have colleges or
univers:ties 1n their vicinity, the teacher training programs

‘afford humar resources which enhance project adoption potential.

This, of course, would not preclude the possibility of communities
without sucr resources utilizing other sources of manpower.

lthough some sp~.ialized Curciculum Associates are needed, these
cies can be filled by instruction-oriented building princir1ls,
superv:isors, or resource teachers already employed. Most sc .ool
svstems can identify individuals who are competent and self-—
initiating, knowledgeable in the area of reading instruction,

and willing to learn related techniques of systematic observation.

a
r

Most schools today have a systematic in-service training program.

Preparation of the adopting staff perhaps ~an be done within this

framework. It is likely that additional in-lepth training through
workshops, etc., may be needed for Curriculum Associates. Whether
or not money would have to be spent for trainers would deperd uporn
the personnel resources within the adopting school district.
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Extent of Project Documentation.

The decision-making model designed for this project is represented
in the Planning Session Record, Figure 5, which depicts segments of
the decision-making process in sequence, with follow-up or feedback
completing the cycle. This form evolved during the first operational
year and has been utilized since then for documentation of project
decisions at all levels:

a, Coordinating Teacher with Cluster éeacﬁz;s;-’

b. Curriculum Associates, Coordinating Teachers, and Project Director;

c. Curriculum Associates and Project Director;

d. Project Teachers and Project Staff in Seminar Sessions.

Extensive documentation of the step-by-step processes involved in
implementiny project functions in all components exist§ in the ®roject

Director's office, including records of expected and unexpected

constraints encountered and problems solved.

validation of PEGASUS Exportability by the Southeastern Region VI Team.
After favorable consideration by the SEA Title III staff; Project:

PEGASUS was visited in February, 1973, by an official valid;tion team

from the southern region, which spent a week studying, investigating,

and judging project functions according to specific criteria within

four general areas: lnnovativeness, exportability, practical

success, and cost effectiveness. At the conclusion of this review

the team announced that the project had been validated with the top

rating of 100,
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The section of their narrative report dealing specifically with
PEGASUS exportability potential recommends the project as follows:

Exportability
The project is considered to be highly exportable to other
school systems of similar composition. Some staff training would
be considered necessary both prior to and during the operation
of the project. The material cost of operating the project would .
be low inasmuch as the cost of developing materialis has already
beer expended by Project: PEGASUS.

Personnel would be available in a similar setting, such as
student teachers and cadette aides,and are desirable, but not
considered essential to the successful operation of this program.
Two staff roles considered essential are Curriculum Associate
which could be performed by a central staff reading supervisor
or bt -lding principal. The other essential role function is
that of a clerical aide to collect, file, grade, prepare, etc.
the sk.1l1s level accomnlishments ..nd also assist in preparing
prescraptive materials for teachers. This role could be filled
by an individual employed as an aide or could be filled by a
volunteer worker. The structured, sequential order of necessary
reading skills with an instructional activity delivery system
to students is the essence of what is being exported.

The team recommends that this practice be validated and
that an effort be made at the local, state, regional, and

national levels to disseminate this Title III project to other
school systems throughout the country. "

8. Step by Step Processes Involved in Adoption.

Irn summary, Project: PEGASUS seeks to increase and accelerate

children's reading achievement by operating a personalized, process-

oriented program of continuous learning which was developed and

implemented locally through the organizational arrangement of a

differentiated staff. The curriculum structure consists of

performance objectives and corresponding diagnostic instruments

within sixteen sequential reading levels. 4

ERIC . 87
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The processes involved with the adoption of project functions
will closely parallel those developed during the initiation of the
PEGASUS program during the first operational year. These have been
detailed step by step as project process objectives or activities
and are presented on pages 16 through 18 of this report. These
projected procedures are summarized in the concluding PEGASUS

Model for Adoption, Figure 6.
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PEGASUS MODEL FOR ADOPTION
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Attachment B
PEGASUS-PACE
Continuous Progress Reading Materials

Reading - Level 4 47)}"; NAME Bob Jo on
(Revised 6-28-74) \
Diagnostic Instrument DATE N(I\lﬁl“ t)el ! ) Ig l;i

. No item.

2. Long;>< | ShorT-(i::)
<%> Example: y

‘bo

Box A | Box B | Box C | Box D
GN}Q Qod  |Crexs  [Coyt
om C,oxfe X 1e)s C
Ye  |CsiXp: Cd)<y XGee)

(‘ horse Town street
hop Q§3§TH) stop é§gz?j)

\/
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Attachment C

Reading - Level 4 PEGASUS~PACE
(Revised 6-28-74) Continuous Progress Reading Materials

Teachar's Key

I. WORD ANALYSIS

A. Basic Vocabulary:
1. Mminister vocabulary checks when and as suggested in the manual of the
basic text being used. Additional sources for checking vocabulary such
a8 Dolch, and Fry may be used.

B. Phonetic Anzlysis:
2. Listen as I say the words in each box. Lijsten particularly for the
vowel sound. Put an X on the words that have a long vowel sound.
Ring the words which have a short vowel sound. I will say the word
two times. You may need to whisper it to yourself too. Let us start
vt BSx A.

*This item checks the learner's ability to auditorially identify the
long and short vowel sounds heard in words.

Example: w

L:mg—‘ >< Short - O
1
|
|
|
|
|
|
|

W B2 5
X |
(ha1d @D

£ Xe

|6
sl}ép | d% s%

3. Say the first word in each box to yourself. Then say the other words.
Ring the word in each column which rhywnes with the first word.

go good day last

run bird awvay
horse town street
hop stop

*Phonic Generalization: Words which rhyme sound alike at the nd.

Copyright () 1974 by Tuscaloosa City Board of Pducation. The reproduction or duplication
of this form in any way is a violation of the copyright law. Pub. shed by Tuscaloosa
City Schools, Tuscaloosa, Alabama 35401,

92




Attachment D

PIAN FOR A SKILL DEVELOPMENT ACTIVITY READING LEVEL 4
YEARS IN SCHOOL (Check One) :
PEGASUS-PACE Primary Middle Upper
Continuous pProgress Reading Materials Levels x jLevels jElem.

Skill No. B 2 Statement of Skill to be developed:
Given words read aloud, will identify those worda which contain long and ghort

vowel sounds.

Plan contributed by: TEACHER Gray CLUSTER _Stafford DATE 3/19/73

I. Materials Needed:

shape. The banner is attached to the top of a yardstick,

II. Introduction to Lessom (motivational techniques):

they will have a parade with the vowels.,

N\
III. Instructional Procedures: Pa
1. Have the following draw on the chalkboard.
[ d

Chalkboaxrd, chalk, 2 sets of flash cards with the vowels printed on them, and a
vowel banner made from & sheet of 12" x 24" ocanstruction paper cut into a triangular

Talk with pupils about having a parade. Question them as follows: Have you ever
seen a parade? What was in it? what sounds did you hear? Explain to pupils that

2, Have pupils name each vowel in the parade together.

3. Have pupils tell the sounds of each of the vowels together,

4. Then call ,én pupils to come up one at a time and name the first
vowel "A", make the long sound and give a word that has a long vowel
sound of "A" in it., Continue in this manner for all of the kong
sounds of the vowels, If the pupil guesses the sound and word
correctly, he will get that vowel flash card pinned on him) if he

¥ TeAdT
Srypeay

g g ‘oN
TIFAS

misses he will have to wait his turn again. wWhen the pupils get the
flash card pinned on him, he will stand in line for the vowel parade,

5. Then call on pupils to come up and begin with vowel "a", giving the
short sound and & word containing a short vowel sound. Follow the
same procedures as done for the long vowel sound. (Be sure that each
child has had a chance and is in the line for the parade).

6. When all pupils are in line, call out the word CAT and the first
person to tell the vowel sound will get to carry the banner (VOWELS
PARADE) ,

7. Begin the parade by having pupils march around in the room saying:

A EIOU are vowels you see, they are as helpful as can be.

Iv. Techniques Used to Evaluate the Learner's Acquisition of Skills:
Observation of pupils during participation in activity.

oTPPTH ' X Axwarpag
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Attachment E

, SKILLS PROGRESS CHART
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Attachment G

READING PROGRESS RECORD CARD
(9-6-72 Revision)

Year in
School

Name Iohn&o D% B Ob

Homerocm Teacher

1973- ¢ A. Smith

school_Edaewiond
\l

ESEA Title 11I, Section 306
Project: PEGASUS, #71-7464
Tuscaloosa City Schools
Tuscaloosa, Alabama 35401

standardized Test for Measuring Year's Growth in Reading

Vocabulary Comprehension

T Average

Test
Year S Fost

Pre Gain| Yost Pre | Gain

Post ] Pre Gain'

73°14|Cates [Vac Ginite:

(f¢ be adav rustered £ Yy

(front)

READING PROGRESS

Level Date Reading Teacher Level Date

3 9-5-13 B.Smith

Reading Teacher

-t -3 A. Smith

—&

(back)

96
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ESEA Title III Role Definition of
Project: TR/I/AD ) Attachment H a T"R/I/AD Staff Position:
Tuscaloosa City Schools PROJECT DTRECTOR
Tuscaloosa, Alabama 35401 (5-10-74 Revision)

PROJECT DJ RECTOR

I. Responsibilities

1. The Project Director will provide leadership for implementing the adopted
PEGASUS-PACE Reading Program in Project TR/I/AD.

2. The Project Director will participate in the ccoperative eyaluation of the
profes,ional and non-professional project personnel. .

3. The Project Director will work with Curriculum Associates, Principals, 2nd
project staff members in planning and implementing schedules for workshops, .-
seminars, staff meetings, pre- and post- Gates MacGinitie test administration,
etc.

4. The Project Director, along with the Curriculum Associates and Principals,
will implement and operate the Staff Development Component as a program
highly isomorphic to that specified in “he process objectives.

5. The Project Director along with Curriculum Associates, will assume
leadership in planning for and instructing in all staff development activities,
including workshops, seminars, and other in-sexvice activities.

6. The Project Director, along with the Curriculum Associates and Principals;
will modify aspects of the operational plan for the Staif Development
Component wh2n appropriate feedback r.dicates modificat:on is needed.

7. The Project Director will participate actively in functions sponsored by
the Community Council.

8. The Project Director will pr. -ide relevant information, materials, etc., for
project TR/I/AD dissenination.

— gﬂ-ihe Project Director will partlchpate with the Evaluator and staff members
in generating project objectives and in deriving an operational Evaluation
Plan directly from these objectives.

10. The Project Director is responsible for keeping accessible all project
records required for the evaluation of Progect objectives and for
coordinating all evaluation functions. -

11. The Project Director will keep all lines of communication open between local,
state and national educational agencies.

12. The Project Director is responsible for seeing that all project objectives
are implemented, made operational, and that all deadlines are met.

13. The Project Director negotiates performance contracts for program
evaluation and educational program auditing, as stipulated within the
Title III guidelines.

14. The Project Director will coordinate the development of preliminary
~ applications and formal applicatiéns for federal TitYe III funding in accordance

with the outline provided and guidelines stipulated in the Alabama
state Plan for Title III.
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ESEA Title III Role Definition of
Project: TR/I/AD a TR/I/AD Staff Position:
Tuscaloosa City Schools CURRICULUM ASSOCIATE
Tuscaloosa, Alabama 35401 (5-10-74 Revision)

CURRICULUM ASSOCIATE

I - Responsibilities

The Curriculum Associate will provide leadership for implementing the .
adopted reading program for students within her/his TR/I/AD school through
group planning with all project staff members.

...for grouping and sub-grouping of children,

...for prescribing materials, methods, etc.,

...for teaching on a personalized basis,

...for scheduling instructional activities.

The Curriculum 7 ssociate will participate in the cooperative evaluation of
the instructional personnel within the TR/I/AD School/schools, which will
involve micro-teaching, video-taping, and systematic observation.

The Curriculum Associate will work with the Principal and other project staff
members in planning and implementing daily and weekly schedules and arranging
for instructional planning time.

The Curriculum Associate will coordinate the administration of the pre and
post project summative evaluation.

The Curriculum Associate's resource functions will include
...demonstration teaching,
...video-taping of teaching models,
...professional consultation.

The Curriculum Associate‘'s responsibilities associated with specific project
objectives include the following:

a. The Curriculum Associate will be responsible for assisting the TR/I/AD
Teachers in arranging for the admiristration, scoring, and interpreting
of various diagnostic and formative evaluation.

b. The Curriculum Associate, along with the Project Director and the Principal,
will implement and operate the Staff Development Component as a program
highly isomorphic to that specified in the process objectives.

c. The Curriculum Associate, along with the Project Director and the Principal,
will modify aspects of the ope.ational plan for the Staff Development
Component when appropriate feedback indicates modification is needed.

The Curriculum Associate will assume leadership in planning for and instructing
in all staff development activities, including: workshops, seminars, and
project in-service activities.

The Curriculum Associate will participate actively in project dissemination
functions, including

...preparation of a brochure,

...contributions for periodic news releases and feature articles,

...presentation at a regional or national educational meeting.
community related project dissemination.
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PROJECT DIRECTOR - I Responsibilities (Continued) ) 3

15.

16.

2.

10.

11.

The Project Director will develop project budgets within*the framework of
school board policies and will negotiate these budgets with Alabama Title
III officials.

The Project Director will explore with University of Alabama personnel
potential cooperative arrangements within the areas of evaluation and staff
development which can be mutually beneficial to the project and to the
University.

II - QUALIFICATIONS

/,ﬂ"*--;;&yasters degree or above. (Doctorate is desirable but not mandatory.)

Highly skilled, experienced teacher with special comjetence in curriculum
work.

Some school administrative experience desirable.
Skilled in interperscnal relationships, group leadership, and supexvision.
Strong background in child growth and development.

Knowledge of recent educational developr :nts (use of PEGASUS-PACE materials,
systematic observation, micro-teaching, «tc.)

Knowledge of a variety of teaching techniques and strategies, instructicnal
materials and media, etc.

Openness toward all innovative aspects of the project, including cooperative
evaluation.

Exemplifies professional attitudes and behavior.

Knowledge of and understanding of procedures in writing project proposals.

Previous experience in working w~ith state and federal projects is quite
desirable.
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CURRICULUM ASSOCIATE: I ~ Responsibilities (Continued) 4

9.

10.

1.

1o0.

The Curriculum Associate will provide relevant information, materials, etc,
for project dissemination.

The Curriculum Associate will keep all project records required for the
evaluation of product and operational process objectives.

Additional Recommendations....

CURRICULUM ASSOCIATE

II ~ Qualifications

Masters degree or above.

Highly onilled, experienced teacher with special competence in curriculum
work.

Som> administrative experience desirable but not mandatory.
Skilled in interpersonal relationships, group leadership, and supervision.

Strong background in child growth and development.

. Knowledge of recent educational developments (use cf continuous progress

materials, systematic observation, micro-teaching, etc.)
+ SY

Competence in using a variety of teaching techniques and strategies,
instructional materials and media, etc.

Approval as student teacher supervisor by the University of Alabama is
desirable.

Openness toward all innovative aspects of the project, including cooperative
evaluation.

Exemplifies professional attitudes and behavior.
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ESEA Title III Potential Role Definition of
Project: TR/I/AD a Reqular School Staff Position
Tuscaloosa City Schools COORDINATING TEACHER
Tuscaloosa, ‘Alabama 35401 (5-10-74 Revision)

1.

[\Y]

CCORDINATING TEACHER

I - Responsibilities

The Coordinating Teacher will utilize the PEGASUS-PACE program in an
effective and efficient manner with all students for whose instruction
he/she is responsible. Further he/she will provide leadership for the
instructional program within her TR/I/AD school arrangement through
systemat}c group planning

. For gxouping and sub-grouping of children,

For prescribing materials,

. For teaching on a personalized basis,

. For cccrdinating the assignment of iocations for reading instruction,

[oTR o T o S

. If student teachers and cadette student teachers are assigned to the

Coorxrdinating Teacher, he/she is responsible for their professional training
and development as well as for the coordination of the student teachers
assigned to the other members of the TR/I/AD team. This training will
adhere to the policies and pr-~~dures of the student teacher program of the
University of Alabama or Stillman College.

T.e Coordinating Teacher will participate in the cooperative evaluation
of certified and non-certified personnel of the TR/I/AD team within the
school, which will involve learning and ‘pplying skills related to
micro-teaching, video-taping, and syster.tic observation.

The Coordinating Teacher's responsibiliiies associated with specific
project objectives include the following:

a. The Coordinating Teacher will be responsible to the Curriculum Asso~iates
for carrying out the administering, scoring, and interpreting of various
diagnostic, formative, and summative evaluation instruments. The
Coordinating Teacher will also cooxrdinate the related record keeping.

b. The Coordinating Teacher will develop and select instructional materials.
media, and learning materials appropriate to each child's level and
rate of learning. The Coordinating Teacher and Curriculum Associate
will assist individual teachers in selecting effective teaching approaches
and strategies in personalizing reading instruction.

c. The Coordinating Teacher will use, in addition to the diagnostic
procedures, various check-lists, informal reading inventories, and
pupil progress records in the formative evaluation process.

d. The Coordinating Teacher will participate in scheduled parent conferences.
In addition he/she will provide leadership in community programs where
the arouping of children, explanation of the PEGASUS/PACE Materials,
etc., are discussed.

€,




ERIC

Aruitoxt provided by Eic:
\
\

COORDINATING TEACHER I - Responsibilities (Continued)

5.

10.

11.

12.

The Coordinating Teacher will participate actively in all staff development

activities, including the following: X

. Summer workshops,

School year seminars,

Project in-sexvice activities,

. Cooperative evaluation of his/her own teaching, involving micro-teaching,
video-taping, and systematic observation,

e. Weekly PACE Report,

f. Demonstration lessons in reading.

[o TR o TR o M

The Coordinating Teacher will participate actively in functions sponsored
by the Community Council, including
...contributions for periodic news releases and feature articles,
...instructional and informative presentations for radio or television,
...community related project dissemination.

The Coordinating Teacher will provide relevant information, materxials, etc.,
for project dissemina.ion.

The Coordinating Teacher is responsible for the plarning, scheduling, and
otherwise coordinating thL. services of all non-certified project personnel
of project team within the TR/I/AD school.

The Coordinating Teacher will keep all project records up to date as required

for the evaluation of product and operational process objectives, including
all PEGASUS-PACE program records.

The Coordinating Teacher will participate in interviewing applicants for
positions within the project team of the TR/./AD school.

The Coordinating Teacher will participate in some planning functions
initiated by the project director and will sexve as the liason to other
TR/I/AD project participants.

Additional Recommendations....

II ~ Qualifications

Masters degree desired;

Knowledge of recent educational developments {use of PEGASUS~PACE
materials, systematic observation, micro-teaching, etc.);

. Uses with competence a variety of teaching approaches anc strategies,

instructional materials and media, etc.;

Skilled in instructional supervision, interpersonal relationships, and
group leadership;

Strong background in chiid gruwth and development;

Approval by the University of Alabama or Stillman College as a cooperating
teacher for student teachers is desirable;

Cpenness toward the project and enthusiastinr in support of its purpose;

Exemplifies professional attitudes and behavior.
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ESEA Title 11X Potential Role Definition of
Project: TR/I/AD a Regular School Staff Position
Tuscaloosa City Schools TEACHER
Tuscaloosa, Alabama 35401 {(5~10-74 Revision)

TEACHER

I - Responsibilities

1. The Teacher will utilize the PEGASUS-PACE program in an effective and
efficient manner with all students for whose instruction he/she is *
responsible. Further he/she will participate actively in group planning
with the Coordinating Teacher and other staff members

a. For grouping and sub-grouping of children,
b. For prescribing materials, met. ods, etc.,
c. For teaching or. a personalized basis.

2. If student teaclers a,d cadette student teachers are assigned to the Teacher,
he,'she is responsible for their professicnal training and development. ’
This training will adhere to the policies and procedures of the student
teacher program of the University of Alabama and Stillman College.

3. The Teacher's respon: ibilities associated with specific project objectives
include the following:

N

a. The Teacher will administer and score the various diagnostic and formative
evaluatior. inst ruments, as well as summative evaluation instruments when
needed, and wi1ll cooperatively interpret scores, etc.

]

|

|

b. The Teacher will develop and select instructional materials, media, and !
learning materials appropriate to each child's level and rate of learning, 1
ana will execute the teaching strategies which have been prescribed on ]
a personalized basis for the learner. ]
)

|

:

|

1

1

|

|

c. The Teacher will use, in addition to the diaynostic procedures, various
check lists, informal reading inventories, and pupil progress records in
the formative evaluation process.

d. The Teacher will participate in scheduled parent conferences. In addition
he/she will participate in community programs where the grouping of
children, explanation of the PEGASUS-PACE materials, etc., ace discussed.

5. The Teacher wi1ll participate actively in all staff development activities,
including the following:

a. Summer workshops,

L. School year sem.nars,

c. Project in-service activities,

d. Cnoperative evaluation of his/hier own teaching, involving micro-teaching,
video-taping, and systematic observation,

e. Weekly PACE Report,

f. Demonstration lessons in reading.
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TEACHER: 1 - Responsibilities (Continued)

6. The Teacher will participate actively in functions sponsored by the
Community Council, including
...contributions for periodic news releases and feature articles,
...instructional and informative presentations for radio and/or
television,
...community related project dissemination.

7. The Teacher will provide relevant information, materials, etc., f-or project
dissemination.

8. The Teacher will assist the Coordinating Teacher in planning, scheduling,
and otherwise coordinating the services of all non-certified personnel within
the TR/I/AD rroject team.

9, The Teacher w~ill kKeep all project records up to date as required for the
evaluation of product and operational process objectives, including all
PEGASUS-PACE program records. ~-

N

N

10. Additional Recommendations....

TEACHER
II - Qualirications

1. Masters degree desired;

+

2. Xnowledge of recent educational developments (use of PEGASUS-PACE materials,
systematic observation, micrc-teaching, etc.);

3., Uses with competence a variety of teaching approaches and strategies;
insvructiona” materials and media, etc.;

4. Skilled in interpersonal velaticnships and group process;
5. 5trong background in child growth and develépment;

6. Approval by the University of Alabama and Stillman College as a
cooperating teacher for student teachers is desirable;

7. Openness toward the project and enthusiastic in support of its purpose;

8. Exemplifies professional attitudes and behavior.
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ESEA Title IIT Potential Role Definition of
Project: TR/I/AD a Regular School Staff Position
Tuscaloosa City Schools ASSOCIATE TEACHER
Tuscaloosa, Alabama (5-10-74 Revision)

te

ASSOCIATE TEACHER

I - Responsibilities

"he Associate Tea.her will utilize the PEGASUS-PACE program in an
effective and efficient manner with all students for whose instraction
he/she is responsible. Further he/she will participate actively in
group planning with the_Coordinating Teacher and other staff members

a. For grouring and sub~grouping of children,
b. For prescribing materials, methods, etc.,
c. For teachirg on a personalized basis.

. If cadette studen- teachers are assigned to the Associate Teacher, she

is responsible fcr planning, scheduling, and utilizing their services.

. The Associate Teacher's responsibilities associated with specific project

objectives include the following:

a. The Associate Teacher will cooperatively administer and score the
various diagnostic and formative evaluation instruments, as well
as summativa evaluation instrument when needed, and will cooperatively
interpret the scores, etc.

L. The Associiate Teacher will develop and select instructional materials,
media, and learning materials appropriate to each child's level and
rate of learning and will execute the teaching strategies which have
been prescribed on a personal basis for the learner. ’

c. The Associate Teacher will use, in addition to the diagnostic
procedures, various check-lists, informal reading inventories, and
pupil progress records in the formative evaluation process.

d. The Associate Teacher will participate in scheduled parent conferences.

The Associate Teacher will participate actively in all staff development
activities, including the following:

. Summer workshops,

. School year seminars,

. Project in-service activities,

. Cooperative evaluation of his/her own teaching, involving micro-teaching,
video~taping, and systematic observation,

e. Weekly PACE Report.

o e

. The Associate Teacher will participate actively in functions sponsored by

the Community Council, including:
....contributions for periodic news releases and feature articles,
....community related project dissemination.

The Associate Teacher will provide relevant information, materials, etc.,
for project dissemination.

. The Associate Teacher will keep all project records up to date as required

for the evaluation of product and operational prccess objectives, including
all PEGASUS~PACZ program records.
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. ASSOCIATE TEACHER - Responsibilities {Continued)

8. ndditional Recommendations....

ASSOCIATE TEACHER

I - Qualifications

. Masters Degree desired;

¥nowledge of recent educational developments (use of continuous progress
materials, systematic observation, micro-teaching, etc.);

Uses with competence a variety of {eaching approaches and strategies;
instructional materials and media, etc.;

Skilled in interpersonal relationships and group process;
trong background in child growth and development;
|
Openness toward the project and enthPsiastic in support of its purposes;

Exemplifies professional attitudes and behavior.
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ESEA Title IIIL Role Definition of
Project: TR/1/AD a TR/I/AD Staff Position:
Tuscaloosa City Schools INSTRUCTIONAL AIDE
Tuscaloosa, Alabama 35401 (5~10-74 Revision)

INSTRUCTIONAL AIDE

I - Responsibilities

The principal responsibilities of the Instructional Aide are the following:

1. To assist in impleme.-ting the PEGASUS-PACE program for students within the
framework of directinns from project personnel.

2. To participate actively in g.:cup planning with the TR/I/AD teachers with
whom she or he is directly woxking.

3. To participate in micro-teaching, video-taping, and systematic ohservation
for the purpose uf cooperatively evaluating his/her performance and progress.

v
|

4. To plan and organize materials needed for the teaching of an assigned lesson,
with on-the~-job time scheduled for this purrose.

n

. Y0 assure responsibility for the general physical arrangement and environment
of his/her instructicnal spaces.

6. To relieve the coordinationg TR/I/AD teacher for project planning.

~1

. To assist teachers when needed by administering and scoring PEGASUS-PACE
diagnostics, iaformal reading inventories, etc.

8. To follow al. schoocl policies and procedures.

II - Qualifications

1. A Senior in Flementary Education, having previously had all methods courses,
or currently enrolled in those needed. (More desirable, of course, to be
a certified elementary teacher. Less desirable, but acceptable, to be
certified as elenentary substitute teacher.)

2. Knowledgeable of or shows willingness to learn about current educational
developments (PEGASUS-PACE materials, micro-t2aching, etc.)

3. Works cooperatively with peers and school staff.
4. as some knowledge and prior experience working with elementary age students.

5. Shows initiative and willingness to learn teaching techniques and strategies;
instructional materials and media, etc.

6. Exemplifies professional attitudes and behavior.

7. Relates well to children.

8. Works toward gaining respect from students through his/her classroom
performance in the teacher role.
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ESEA Title III Role Definition of
Project: TR/1/AD a TR/1/AD Staff Position:
Tuscaloosa City Schools CLERICAL AIDE
Tuscaloosa, Alabama 35401 (5~-10~74 Revision)

CLERICAL AIDE

I ~ Responsibilities

Generally, the Clerical Aide's duties are the following:

l. To assist and provide suppcrt to the project personnel in the implementation
of the PEGASUS-PACE Program in reading.

2. To assist the TR/I/AD Classroom Teachers with routine tasks that do not
require professional competency.

3. To aid in supervision of pu, ils working in small groups involved in reading
activities.

4. To give additional help follading instructional presentatioir. by the
TR/I1I/AD Teacher.

5. To perform various clerical duties related to the implementation of the
PEGASUS~-PACE Reading Program.

6. To assemble requested reading materials.
7. To assist in record keeping.

8. To relieve TR/I/AD teachers for project and personal planning time when
needed.

JI ~ Qualifications

1. Evidence of good physical and mental health.
2. Good grooming.

3. Appropriate word usage.

4. Pleasing personality.

5. Average intelligence.

6. Evidence of success:iul experience working with children, adults, or
within other school situations.

7. Raiates well to children.
8. Clerical skills.

9. More than a high school education; less than high school but successful
work experience from particular environment useful to school.

10. Shows initiative in carrying out ussigned responsibilities.

11. Works cooperatively with school staff.

108




13

ESEA Title III / Role Definition of
Project: TR/I/AD a (PR/I/AD Staff Position:
Tuscaloosa City Schools PEGASUS~PACE MATERIALS TECHNICIAN

Tuscaloosa, Alabama 35401 (5-10-74 Revision)
PEGASUS-PACE MATERIALS TECHNICIAN

-1 - Responsibiiities

The principal responsibilities of the PEGASUS-PACE Materials Technician are
the following: .

1. To make revisions based on suggestions from the instructional staff;
2. To develop layouts, typing, and running stencils;

3. To collate and staple packets of materials, including PEGASUS-PACE items,
‘ dissemination packets, etc.;

4. To supply teachers' orders for PEGASUS-PACE materials based on student
needs;

5. To assist in the development of an organized file of materials related to
individual skills objectives;

6. To assist in the preparation of children's writings for mimeographing.

II - Qualifications

1. Very competent in typing speed and accuracy.

2. Skilled in using the mimecgraph machine, spirit duplicator, and other
office equipment.

3. Previous Knowledge of elementary curriculum and continuous progress
materials is desirable.

4. Demonstrates initiative in analyzing tasks involved, in organizing work
to be performed by other clerical help, and in coordinating their work.
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ESEA Title III K ; Role Definition of
Project: TR/I/AD p a TR/I/AD Staff Position:
Tuscaloosa City Schools . . VIDEO TECHNICIAN '
Tuscaloosa, Alabama 35401 (5-10-74 Revision) . \

VIDEO TECHNICIAN

I - Responsibilities

The principal responsibilities of the Video Technician are the following:

L
]
1. To operate all the CCTV equipment as well as other audio and video
equipment which is used by the project. .
2. To assist in setting up and operating the CCTV equipment whenever and
wherever needed.

3. To perform the regular routine cleaning and maintenance of all the CCTV
equipment.

4. To develop and maintain an accurate inventory of all CCTV equipment and
supplies that belong to the project, including location and current working
condition of each piece.

5. To store all CCTV- equipment stored neatly in the proper place when it is
not in use. )

6. To keep all CCTV audio, video, and electrical cords neatly coiled and
stored when the equipment is not in use.

7. To keep an accurate inventory of used and unused video tape; to label and
store the used tape so that it is readily accessible. 1
|
|
l
1
|
1

8. To learn to use the RCS interaction analysis system and assist in this aspéct

of project evaluation functions.
F
‘;Q

II - Qualifications

1. Above average intelligence; general mechanical and electrical aptitude.

2. At least a high school education; or less than high school but successful
work experience in particular- environment useful to this role. -

3. Evidences ability to operate video taping equipment, or the desire to |
learn to perform this task.

4. Relates satisfactorily with children. i




Attachment I ' "

Titles and Descraptive Summaries for Reciprocal Verbal Categories ‘

(L and il1) WARMS (INFORMALIZES) THE CLIMATE

Sircere, encouraging remarks that promote a warm atmosphere, extend warm per-
soral praise, make a person (cor group) really feel good. Comments that reduce
tension or alleviate threat, rnot necessarily related to lesson content,

(2 and 12) ACCEPTS BEHAVIOR OF ANOTHER (POSITIVE REINFORCEMENT)

Positive reinforcement of anothexr person's action, answer, comment, or idea. .
Expressang agreement, acceptance, or approval through varied brief commants

or by repeating or restating a response. Encouraging someqne to continus.

(3 and 13) REQUESTS OR INITIATES AMPLIFICATION

OR CIARITICATICN OF ANOQTHER PERSON'S IDEA
Calling for the clarificaticn or amplification of ANOTHER PERSON'S self-
ini1tiated 1dea or contribution. Voluntarily initiating amplification or
ciarification of ANOTHER PCRSON'S idea or contribution. Voluntarily summa~
rizing a discussion in a logical and coherent form.

(4 anc¢ 14) ASXS A QUESTION (OR OTHERWISE ELICITS INFORMATION)
Asking direct guestions or requesting information about the subject matter or
procedure under consideraticn and intending that someone should reply.

{5 and 15) RZS2CNDS TO ELICITATION BY RECALLING, RELATING,

OR MAXING A CONVERGENT RESPONSE
Direct answers to guestions or requests for information which other persons
hiave 1nit:ated. Responses to questions which limit freedom and require pre~
dictadle or convergent answers.

{6 and 1€) INITIATES INFORMATION OR MAKES DIVERGEwW:I RESPONSES
Self-init:ated or volunteered talk (including brief statements as well as
extended lecturing). Student responses to questions or elicitations which
allow divergence and freedom or reguire unpredictable responses.

{7 and 17) DIRECTS, ORDERS, ASSIGNS

Verbal pehaviors (orcers, assignments, etc.) wnich cause another person to
perfosm a spscific action or task, wath the expectation that he will comply
and that compiiance can be verified.

{8 and 13} CCR«ECTS BEHAVIOR 0T ANOTHER .
~rnfz.may someone that lils response, contribution, answer, action, or be~-
bavior is incorrect, ineppropriate, or not acceptable; verbal disagreement.

v9 and 13) COOLS (FORMALIZES) THE CLIMATE

Saxcasm or other remarks which ridicule a person (or group), thereby promote
ing a cool awnosphere or creating tension. 3awling someone out, or exercis-
ing loud vocel authority.” intensely harsh rejection of one's contribution.

{10) STLENCE OR INDISTINGCUISHABLE SOUND

Silent pauses ol at least three seconds cduration (board work, silent prow-
ductive thinking, etc.). Periods of confusion in whach varbal content of a
statement cannot be distinguished.

Figur812
Project: PROCISS Summary of Categories from
Ober's: Reciprocal Category System
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Attachment J

THE BARRETT TAXONOMY
COGNITIVE AND AFFECTIVE DIMENSIONS
OF

READING COMPREHENSION

Literal Comprchension, Literal comprehension focuses on ideas and information

which are explicitly stated in the selection., Purposes for reading and

teacher's questions designed to elicit responses at this level may range

from simple to complex, A simple task in literal comprehension may be the

recognition or recall of a single fact or incident. A more complex task

might be the recognition or recall of a series of facts or the sequencing

of incidents in a reading selection, Purposes and questions at this level

may have the following characteristics,

A, Recognition requires the student to locate or identify ideas or information
explicitly stated in the reading selection itself or in exercises which
use the explicit ideas and information presented in the reading selection,
Recognition tasks are:

1.1 .Recognition of Details, The student is required to locate or
identify facts such as the names of characters, the time of a story,
or the place of the story.

1.2 Recognition of Main Ideas. The student is asked to locate or
identify an explicit statement in or from a selection which is a
main idea of a paragraph or a larger portion of the selection.

1,3 Recognition of a Sequence, The student is required to locate or
identify the order of incidents or actions explicitly stated in
the selection, :

1.4 Recognition of Comparison, The student is requested to locate or
identify likenesses and differences in characters, times, and places
that are explicitly stated in the selection.

1.5 Recognition of Cause and Effect Relationships., The student in this
instance may be required to locate or identify the explicitly stated
reasons for certain happenings or actions in the selection.

1,6 Recognition of Character Traits, The student is required to identify
or locate explicit statements about a character which helps to point
up the type of person he is.,

1.7 Recognition of Vocabulary, The student is required to identify or
locate specific words in the reading selection,

B. Recall requires the student to produce from memory ideas and information
explicitly stated in the reading selection., Recall tasks are:

1.8 Recall of Details. The student is asked to produce from memory facts
such as the names of characters, the time of the story, or the place
of the story. |

1.9 Recall of Main Ideas, The student is required to state a main idea of
a paragraph or a larger portion of the selection from memory, when
the main idea is explicitly stated in the selection,

1,16 Recall of a Sequence, The student is asked to provide from memory
the order of incidenrts or actions explicitly stated in the selection,

1,31 Recall of Comparisons., The student is required to call up from
memory the likenesses and differences in characters, time, and places
that are explicitly stated in the selection,
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III.

(2)

(Continued)

1.12 Recall of Cause and Effect Relationships. The student is requested to
produce from memory explicitly stated reasons for certain happenings
or actions in the selection,

1,13 Recall of Character Traits. The student is asked to call up from
memory explicit statements about characters which illustrate the
type of persons they are,

1,14 Vocabulary. The student is asked to recall from memory the meanings
of specific words in the reading selection,

Inferential Comprehension, Inferential comprehension is demonstrated by the

student when he uses the ideas and information explicitly stated in the
selection, his intuition, and his personal experience as a basis for
conjectures and hypotheses, Inferences drawn by the student may or may

not be asked to verbalize the rationale underlying his inferences. In general,
then, inferential comprehension is stimulated by purposes for reading and
teachers' questions which demand thinking and imagination that go beyond the
printed page.

2,1 Inferring Supported Details., In this instance, the student is asked
to conjecture ahut additional facts the author might have included
in the selection which would have made it more informative, interesting,
or appealing,

2,2 Inferring Main Ideas. The student is required to provide the main
idea, general significance, theme, or moral which is not explicitly
stated in, the selections,

2,3 Inferring Sequence, The student, in this case, may be requested to
conjecture as to what action or incident might have taken place
between two explicitly stated actions or incidents, or he may be
asked to hypothesize about what would happen next if the selection
had not ended as it did but had been extended.

2.4 Inferring Comparisons, The student is required to infer likenesses
and differences in characters, times, or places. Such inferential
comparisons revolve around ideas such as: "here and there," "then
and now,”" "he and he," "he and she," and "she and she,"

2,5 Inferring Cause and Effect Relationships. The student is required
to hypothesize about the motivations of characters and their inter-
actions with time and place. He may also be required to conjecture
as to what caused the author to include certain ideas, words,
characterizations, and actions in his writing,

2,6 Inferring Character Traits. In this case, the student is asked to
hypothesize about the nature of characters on the basis of explicit
clues presented in the selection,

2,7 Predicting OQutcomes., The student is requested to read an initial
portion of the selections and on the basis of this reading he is
required to conjecture about the outcome of the selection.

2,8 Interpreting Figurative Language., The student, in this instance,
is asked to infer literal meanings from the author's figurative
use of language,

Application. The application category of questions is designed to give
students practice in the transfer of knowledge to many new situations,
Questions at this level require independent appli._ation of phonetic and
structural analysis skills, context clues, and study skills to a new and
unexpected reading situation, '
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(3)

(Continued)

3.1 Applies phonetic Skills, The student is asked to apply phonetic
skills to decode unfamiliar words,

3.2 Applies Structural Analysis Skills, The student is expected to
apply structural analysis skills to decode unfamiliar words.

3.3 Applies Context Clues. The student is asked to apply context clues
to decode unfamiliar word meanings,

3.4 Applies study Skills., For better understanding, the studert is
expected to be able to aPply study skills to reading materials.,

3.5 Applies Literary Skills., The student is expected to apply these
skills to the materials being read,

Reorganization. Reorganization requires the student to analyze, sypnthesize,
and/or organize ijeas or information explicitly stated in the selection.
To produce the desired thought product, the reader may utilize the statements
of the author verbatim or he may paraphrase or translate the author's
statements., Reorganization tasks are:
4,1 Classigzing. In this instance the student is required to place
people, things, places, and/or events into categories,
4,2 Outlining. The student is requested to organize the selection
into outline form using direct statements or paraphrased statements
from the selection.
4.3 Summarizing, The student is asked to condense the selection
using direct or paraphrased statements from the selection.,
4.4 Synthesizing. In this instance, the student is requested to
consolidate explicit ideas or information from more than one source,

Evaluation, Purposes for reading and teacher‘®s questions, in this instance,

require responses by the student which indicate that he has made an evaluative
judgment by comparing ideas presented in the selection with external criteria
provided by the teacher, other authorities, or other written sources, or
with internal criteria provided by the reader's experiences, knowledge, or
values., In essence evaluation deals with judgment and focuses on qualities
of accuracy, acceptability, desirability, worth, or probability of occurrence.
Evaluative thinking may be demonstrated by asking the student to make the
following judgments:
5.1 Judgments of Reality or Fantasy. Could this really happen? Such
a question calls for a judgment by the reader based on his experience,
5.2 Judgments of Fact or Opinion, Does the author provide adequate
support for his conclusions, Is the author attempting to sway
your thinking? Questions of this type raquire the student to analyze
and evaluate the writing on the basis of the knowledge he has on the
subject as well as to analyze and evaluate the intent of the author:
5.3 Judgments of Adequacy and Validity. Is the information presented
here in keeping with what you have read on the subject in other
sources? Questiors of this nature call for the reader to compare
written sources of information, with an eye toward agreement and
disayreement or completeness and incompleteness,
5.4 Judgments of Appropriateness. What part of the story best describes
the main character? Such a question requires the reader tc make a
judgment about the relative adequacy of different parts of the
selection to answer the question,
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V. (Continued)

5.5

Judgments of Worth, Desirability and Acceptability. Was the character
right or wrong in what he did? Was his behavior good or bad?
Questions of this nature call for judgments based on the reader's
moral code or his value system,

VI. Appreciation. Appreciation involves all the previously cited cognitive
dimensions of reading, for it deals with the psychological and aesthetic o
impact of the selection on the reader. Appreciation calls for the student
to be emotionally and aesthetically sensitive to the work and to have a

reaction to the worth of its psychological and artistic elements. Appreciation

includes both the knowledge of and the emotional response to literary
techniques, forms, styles, and structures.

6.1

€.4

ERIC

Aruitoxt provided by Eic:

Emotional Response to the Content, The student is required to
verbalize his feelings about the selection in terms of interest,
excitement, boredom, fear, hate, am:sement, etc. It is concerned *
with the emotional impact of the total work on the reader.
Identification with Characters or Incidents. Teacher's questions

of this nature will elicit responses from the reader which demonstrate
his sensitivity to, sympathy for, and empathy with characters and
happenings portrayed by the author,

Reactions to the Author's Use of Language. In this instance the
student is required to respond to the author's craftsmanship in

terms of the semantic dimensions of the selection, namely, connotations
and denotations of woxds.

Imagery. 1In this instance, the reader is required to vcrbalize

his feelings with regard to the author's artistic ability to paint
word pictures which cause the reader to visualize, smell, taste,

hear, or feel.
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Observer's Name Date

Teacher's Name Level
Book &
Page

I, Literal Comprehension I

A. Recognition '

N 1.1 Details i

1.2 Main Ideas

1.3 Sequence V

1.4 Comparison

1.5 Cause & Effect Relationships

1.6 Character Traits

!
1.7 Vocabulary '

B. Recall

1.8 Details t

1,9 tlain Ideas

1,10 sequence

1.11 Comparisons

1.12 Cause & Zffect

1.13 Character Traits

N 1.14 vocabulary

B el saaase]

11. 1Inferential Comprehension

2.1 Inferring Supnorting Details

2.2 Inferring Main Ideas

2.3 Inferring Secuence

2.4 Inferring Comparisons

2.5 Inferring Cause & Zffect Rela,

- 2.6 Inferring Character Traits

Q 2.7 Predicting Outcomes

-

2.8 Interpreting Figurative Language 16




111,

(2)

Application

3.1 applies Phonetic Skills

3.2 Applies Structural Analysis Skills

3,3 Applies Context Clues

3.4 Applies Stucdy Skills

3.5 anplies Literary Skills

iv,

Reorganization

4,1 Classifying

4,2 Outlining

4.3 summarizing

4.4 Synthesizing

Evaluation

5.1 Judgments of Reality & Fantasy

5.2 Judgments of Fact & Opinion

5.3 Judgments of Adequacy & Validity i

5.4 Judgments of Appropriatcness

5.5 Judgments of (lorth, Desirability,
and Acceptebility

VI,

Apprcciation

6.1 Unotional Response to the Content

6.2 Identification with Characters
or Incidents

7«3 Reactions to the Author's Use of
Language

>

!

6.4 Imagery

'
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Attachment M ~

CSIA Title III, Section 306 ole
Project: PEGASUS, . 71-74164 UEERLY PROGRTSS REPORT -
Tusczloosa City Schools {10-12-73 Revision) Cluster
Tuscaloosa, alabama 35101 ) -
ileme

Ae o AFF DOVLLLPLEWM

ClaPOioaT of 1otal ;lo. teel:

fhjective A2.a.(2)., (o) + Grouns jihlld:cn knding

Ao WIGLIET oF CHILL iunber or Children

' fub-Grns.i in i.ach Sub-Groun : indiv, Instr.
il' Comprehcnsion Skall i : " [
| Grou»s = | I »
I 2. tord &nAiYSlS and ) ,
Study SkEll Grouns ! '
Lo Lu57. ‘UC’IIOZ/{\L COLIPCGULIT : Objectaives 2..2.b,. (1) .=-..2.b.(4).

Percent of Hours

IVSTRUCTICIAL ACTIVITIES COF TLACHERS READ TG Outside
Class Time READING

b.(1). (2) find and study instructional materials and Class

activities ond relate to specific objectives

(b) develo) instructional materials and
cctivitics for specific objeciives

A.2.0.(2) . Determine ch'ld.en's initial recading levels
(a) adminiotcer inlormal reading inventories

(b) administer diagnostic instruments

fie2.b.(3) . Conduct formative evaluation
(2) administer diagnostics and record results

(b) groun and sub-groun children

(c) determine methods and prescribe materials
(instructionel planning fors o narticular
child or g.ou->)

(d) check {o- 1astery of obLjectives

(¢) nrovice fecdback from coveluation
1. to chi1ld in individual conicrence

ii. to c¢hild.ren in srall grouds
111. to narents in conferences

(£) usc results ol evaluation to regrou»
and nmake nov lecarning mrescrintions

L.2.b. (1) . Conduct instructional activitics for mestcry of skills.
. () with total reading groun

(b) vith sub~grouns
(c) with an individuel child
wNCROACHIENTS UPCH UWTLDING CIASS 1L

TCTAL RZADING CLASS TLIC ~ Your TCTAL
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STAFF ‘DEVELOPMENT COMPONENT
Appendix H
Re: II STAFF DEVEL,.A.Z.a&.(2).{a}.
ESEA Title IXX, Section 306

Project: PEGASUS, #71-7464 ROLE PERFORMANCE CHECK SHEET @

Tuscaloosa City Schools - 2

Tuscaloosa, Alabama 35401 g

Name i Cluster s § ,E A

LY 8 N

Role n g- v &
- e g‘ 0w o

. N3 wgl A

INSTRUCTION ~ eeals § s

a, grcuping and sub-grouping 3Aa|0 o

b. prescribing materials and methods

C. personalizing instruction ’

PLANNING AND IMPLEMENTING SCHEDULES

TRAINING OF STUDENT TEACHERS

WORKING WITH CADETTES ’

EVALUATION OF INSTRUCTIONAL STAFF

PRE AND POST GATES MACGINITTE TESTING

RCSOQURCE TEACHING
a., demonstration lessons

b, taping models

C. consulting

DIAGNOSING CHILDREN
a., administering - Informal Inventory ( ) Diagmostic ( )

b. scoring

C. interpreting

d. kceping record sheets

.

/STAFF DEVZLOPMENT

. a. school year seminars
T

b, proiect in-servicc activities

.
C. summer workshops

COMMUNITY - P.T.A. ( ) Commupity Par?ntdreacher
Council ( ) Conferences ( )

DISSEMINATION - Local ( ) State ( ) kegional { ) National ( )

KEEPING PROJECT RECORDS

PLAMNING ~ Cluster ( ) Project ( ) Aides ( )

SELF-EVALUAT ION
__a. micro-teaching, video taping, interaction analysis

b, Barrett taxonomy

DEVELOPING AND SELECTING INSTRUCTIONAL MATERIALS

O WTING, RECOMMENDING, AND CONSULTING ABOUT CHILDREN'S

B ARNING PROBLEMS o
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DEVELOPER-DEMONSTRATOR PROJECT CATALOG ENTRIES
(Please Type)

PART ONE: ADOPTER INFORMATTON

"1.0. USER'S INFORMATION: (Please Leave Blank)

1.0.1. COMPLETION STATUS: /7 7 / 1.0.2.DATE: [/ /77777

1.0.3. DDC CODE NUMBER: /[ /[ / 1.0.4. SFC CODE NUMBER: / / /

1.1. DESCRIPTIVE TITLF OF PROGRAM:

Project: PEGASUS-PACE
PEGASUS : Personalized Educational Growth and Achievement; Selective Utilization of Staif

: Personalized Approach to Continuous Education

1.2. CONTENT AREA(S)/DESCRIPTOR(S) OF PROC

primary subject matter(s) dealt with in the program (e.g., reading, math, etc); (2)
popuiation descriptors (e.g., early childhood, migrant, e*tc.); and (3) process
descriptors (e.g., Individualized instruction, remedial education, etc.)
(1) Reading.

(2) Early childhood and elementary (including middle schools)

(3) Personalized approach; continuous progress through levels K-16 (Kindergarten
through early junior high/middle school reading levels).

RAM: (Include here if reasonable: (1) the

¢ 1.3. DIPECTOR OF PROGRAM/CONTACT PERSON:

Dr. Marie Sinclair

Project Director
(Name of Cecntact Person)

(Title)

Tuscaloosa City Board of Education
(Name-School/Agency, 1f Needed)

1100 - 21st Street East
(Street - P. O. Box)

Tuscaloosa

(City)
Alabama 35401 Area Code (205 ) 758-3845
(State) (Zip Code) (Telephone)
1.4. LOCATION OF DEVELOPER-DE

MONSTRATOR PROJECT SITE: (If different from abcve)

(See 1.3., above)

(Name - School/Agency)

(Street - P. 0. Box) (City)
) Area Code { )
(State) (Zip Code) (Telephcne)
1.5, SOUBCE OF FUNDS FOR DIFFUSION/ADOPTION EFFORT:

(e.g., Title III, 306;
LEA; State; etc.)

ESEA, Title III, 306

1.6. PROGRAM START AND APPROVAT, DATES: (Specify Monih and Ye« r e.g., 09/68)

.6.2. USOEDRP APPROVAL DATE: 4/74

o 1.6.1. START DATE: /4
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PART ONE: ADOPTER INIOPMATION

1.7. TARGET POPULATION(S) N wWHIcy \ALISY. 10N WAS BASED:

1.7.1. TOTAL NUMsER STULLENDY SekUrD 1,335 IN AREA 11,950 | '
1.7.2. LOCALE: (i1 fer crra. oo T
.« Raral £ Subrrban 100 % Urban
. % Farm © Non=taen 30 % Inner City 35 % Other
1.7. 3. SEX: (Give Der o ontg ge 5) { 35 % Central Clty
51 6 Male 49 s Pomale -
1.7.4. ETHNIC BACKSROU 'ND: . ove Percens ~ages) (for target populations)
Aerican In. an 4 Blwk/Negro 21 6 Oriental/Polynesian 1.%
White ‘Caucastin - ¢ Mox) san American .5 % Puorto Rican .5 %
Other: (specir.) - %
1.7.5. SOCILO-ECONOMIC LEVEL, BASED ON AVERAGE ANNUAL FAMILY INCOME:
(Give Percentay i)
Low Incare ($3,000. or less) 29.80 % Over $3,000, 7G.20 %
Middle Incade ($4,000.00-$15,0C0.00) not available &
High Incare {(More thon $15,000.00) not available &
1.7.6. TOTAL NUMBER OF SCHGOLS INVOLVED 4 IN AREA 14 .
1.7.7. TYPE OF SCHOOL: (_heck us Appropriate)
[/ Preschool K7 Elementary /7 Middle/Junior High /7/ Senior High
/ / th‘ ll]. (Srecrty)
1.7.8. GRADE (S),/DEVE! "PNUNTAL LEVEL(S) : (List) The PEGASUS—-PACE Reading
Curriculur comprises seventeen levels (readiness through early junior high).
1.8. BRIEF DESCRIP""YGN"M' CONTEXT/LEARNER UNIT: (Include a very brief descrigtion
of the (l.8.iVvcommur ty, (.. 2)<on sk, and (1. 3)student char:cteristics (not covered
above). Ind: -ut wkﬂ— , chL L iibed aspects of the crntext are pertinent to the
program. Also 4t pee b sl (a0 ued) le»dznnr-_xynt“, “.g., "30 Ltudents 1n a clas "
"12 student vt hor aL i, M 0 wtudent. sorved Ly *he learning center,” "450
students 1n t . om0ty

NOTE: See attuched bt

o AR
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PART CNE: ADOPTER INFORMATION

1.8. BRIEF DESCRIPTICN OF CONTEXT/LEARNER UNIT

1.8.1. Communitz

The i1nitial education community served is the Tuscaloosa City
School District, with a population of 67,300 according to the 1973
Selective Growth Statistics. (The Tuscaloosa County 1973 population
estimate is 120,900.) within the immediate target area there are
11,950 students enrolled in the Tuscalooca City Schools arnd
approximately 1,075 in non~public schonls. The population of the
City of Tuscaloosa represents 1.95% of the state population of
3,444,1¢5, as reported in the 1970 census (quoted from the 1973 -
Governmental Guide).

A county and state map of Alabama, on which is shown the location
of the City of Tuscalcosa, follows as Figure 1. The Tuscaloosa City

Board of Education is the local educational agency served by the

project.

1.8.1.1. Educational Resources, Other than the Public Schools

The main campus of the University of Alabama is located in the
city of Tuscaloosa. The various departments and schools of the
university annually enroll approximately 13,000 students on the main
campus. Stillman College, a small church-affliated institution, is
also located in the city of Tuscaloosa. This college has an annual
enrollment of more than 700 students.

Holy Spirit Catholic School, Tuscaloosa Academy, and West End
Christian School are small privately owned schools located in
Tuscaloosa. Also, there are six private kindergartens with several

offering first ard second grade .ork.

-
-
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Alabama County and State Map,
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1.8.1.2. Cultural Facilities with:. the Communityh
- Cultural activities of the city center around the University
' of Alabama. ‘The Unjversity sponsors a concert-lecture series open

to the public on a season ticket, admission fee basis. It also
sponsors a series of plays, locally produced, for which admission
is charged. A limited number of free faculty and student concerts,

recitals, and art shows are available to *he public. Students,

university-connected families, and adults from the middle to high
income brackets of,the city ar2 the peopla who customarily take 1
advantage of these activities. Stillman College also sponsors 1
occasional concerts and dramatic productions for which admission i
is charged. !
Tuscaloosa civic clubs and arts clubs sponsor occasional concerts %

and plays, either by traveling companies or by local talent, for which
there is an admission charge. There is no municipal auditorium for i
|
|

such activities; consequently, all are staged in the Tuscaloosa Kigh

School auditorium or in the University's new Memorial Coliseum. |

1.8.1.3. Human and Physical Resources withi.i the Community

HUMAN RESOURCES

Tuscaloosa has a high percentage of inteiligent, highly educated

university faculty wives, wives of graduate and of undergraduate
students with above average education, and an increasing number of
graduate studernts, all of whom are available for temporary or part-

- time employment. The University of Alabama's administrative and
instructional staff provide a ready reservoir of diverse talent which

is available for use in assisting local public school effort.

ERIC 132

Aruitoxt provided by Eic:




ERIC

Aruitoxt provided by Eic:

1.8.1.3. (continued)

PHYSICAL RESOURCES

Tuscaloosa's economy depends chiefly upon its small industries,
its state hospitals, and the state university. In the rural areas
there are about 100,000 acres of cropland devoted to cotton, corn,
hay, small grains, pasture-land, and truck farming. Considerable
income is derived from forestry products.

A large paper mill, a tire manufacturing operation, and oil
refinery, and several small chemical industries provide income
for a substantial number of the citizens of Tuscaloosa. Recently
two small textile mills have begun operatiuns in the city. Employment
opportunities have ht-~: afforded for many years by the Veterans
Administration Hospital and two state mental institutions as well as
by the University of Alabama.

The Black warrior River serves the industries of west central
Alabama and provides recreation for an increasing number of the
residents. A recent expansion of the area reservoir is affording
additional water resources for industrial application as well as
recreational use. Barge transportation on the Black Warrior River

likewise provides some vitality to the economy.

1.8.2. Scheol and Target Population

During the past thrce developmental and operational years
Project: PEGASUS has served all elementary children in the Primary
Target School (Northington School) and others in three Satellite
Schools. 1In each Satellite School a "micro-staff" of at least three
teachers with a cluster of children spanning four or more reading

levels have participated in the program. The total target population




(1) Primary Target School (Northington), about 450 students
(a) Cluster 1 (first and second year elementary children)
(») Cluster II (third and fourth year elementary children)
(c) Cluster III (fifth and sixth year elementary children)

(2) satellite schools
(a) Alberta (about 100 third and fourth year children)
(b) stafford (about 85 primary aged children)

(3) satellite Pilot School (Skyland), about 700 pupils (all
elementary levels) (In addition to having a micro-staff
this schoc. used project materials with all children on

a pilot basis.)

1.8.3. sStudent Characteristics (Not covered above) .

4
1.8.2. (continued)
on which validation was based includes the following:

The reasons which underlay the selection of the Northington School
students as the Primary Target population for Project: PEGASUS (FY72- 1
FY74) include the following:

1. A study of Calif.rnia Achievement Test scores from 1965 through

1970 revealed a steady trend of regression in grade level read-~
ing achievement since 1967. Comparisons of third grade scores
showed a median grade placement loss of 0.50 in vocabulary,
7.44 in comprehension, and 0.55 in total reading battery. 1In
September, 1970, 34.38% of the third graders scored below grade
level on the total battery in reading.

Comparisons of sixth grade scores indicated a median grade
placement loss of 0.76 in vocabulary and 0.85 in comprehension
since 1966. 1In September of 1970 over 50% of Northington sixth

graders scored below grade level in vocabulary; over 45%, in




LY

1.8.3. Student Charactcristics (continued)

comprehensicn: and cver 5%, on the total battery. (See tables -
in the Formal FProposal, May 19, 1971, for details.)

2. A pattern of reading retrogradation or retarded upward reading
progress was also reflected in a longitudinal comparison of
scores from the readinag battery of the california Achievement
Test. Northington's 196E third graders, many of whom it
would appear werc also 1963 sixth graders, lost .47 median
grade placement in vocabulary and .37 median grade placement
in comprehension during their upward progress through the
elementary grades. lorthington's 1966 third graders, many of
whom would I. + heen represented in the 1969 sixth grade
group, lost 0.s median grade placement in vocabulary and 0.5
in comprehensicr. A similar comparison between the third grade .
scores of 1967 and the sixth grade scores of 197C revealed a
.79 median grade ! lacement luss in vocabulary, a .77 loss in
comj rehension, and ¢ .wz loss in total battery. Thus through
the years the situation appeared to be growing more se.-ious.
(See tables in tae Pormal rroposal, May 19, 1374, for detail: )

3. Lot surpraisingly, the Northington School students also exhibited
an extremely wide range of recading grade placement scores. The
1970 sixth grade range of total reading battery grade placement
scores (5.~ in grade placcment) approached being twice as great
as that (3.1 in grade placement) of the 1967 third grade. Like-
wise the 1J€2 sixth grade range of vocabulary grade placement
scores was found to be £.7 as compared to 3.4 for the 1965 third

grade; and the luC+ sixth grade range of comprehension grade

ERIC 235
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1.8.3. Student Characteristics (continued)

placement scores was 6.1 as compared to 2.8 for the 1965
third grade.

4. It was believed that this continually expanding negative
dimension 1in .reading achievement could be reduccd if a
program of continual p.ogress in rcading could be desigred
to accommodate the learning needs of the demonstrated poor
achievers

5. Another factor in the rationale for choosing Northington

students as the Primary Target Population concerned the
location of *heir school in the geographic center of the cit -.
The present building replaced five years ago a school plant
which had consisted of a series of long rambling former
hospital wards, which were a part of what had been a
sprawling, hastily constructed U.S. Army general hospital
during wWorld War II. Thus a central city school populi¢tion
was housed in a facility conducive to the implcmentation of
flexible grouping, a fundamental instructional concept in the
proiect's personaliced, continuous prcgress program for

children.

1.8.4, Learner Unit
Figure 2 presents the organization for instruction of the Primary
Target School students as related to the floor plan of Northington
School. (A central facility for trainable and physically handicapped
children occupies an additional wing of this building, but these children

were not project participants. ELducable mentally retarded students are

housed in the Intermediate Cluster, and these youngsters were served by

the project on an informal pasis.)
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PART ONE: ADUPTIR INPORMATICN |

1.9. LEARNER-BASLCD GOALSL GRNLxAL OBJECTIVES OF PRWECT: PEGASUS (FY72-FY74)
Instructional Component (Product Objectives)

PRODUCT Obnective XI-INSTR.A.2.a.(1).

At the end of each operational year (May) the performance by
Primary Taraet Children of vrimarv instructional reading levels

on alternate forme of the appropryate (Primary A or Erimary B)
Gates-MacGinitie Reading Test will demonstrate their accelerated
gains over past (September) performance in basic vocabulary and
comprehension skills as follows: a. 30% either will have gained
at least 1.8 years 1in grade placement or will score at least 1.0
year above their grade level; b. An additional 25% (or a total

of 55%) ecitaer will have gained at least 1.3 years in grade place-
ment or will score at least .5 year above their grade level; c. An
additicnal 20% (o. a total of 75%) either will have gained at
least .8 year in gr:de placement or will score at or above their
grade level.

PRODUCT Obiective II-INSTR.A.Z.a.(2).

At the end of each operational year (May) the performance by
Primary Target Children of intermediate 1nstructional reading

. levels on alternate torms of the appropriate (Pramary C or
Survey D) Gates-MacGinitie Reading Test will demonstrate their
accelerated gains over past (Septembe:) performance 1in basic
vocabulary and comprchension sk:lls as follows: a. 30% either
w1ll have gained at least 1.8 years in grade placement or will
score at least 1.0 year above their grade level; b. An additional
25% (or a total of 55%) either will have gzined at least 1.3 years
in grade placement or will score at least .5 year above their
grade level; c. An additional 20% (or a total of 75%) either
will have gained at least .8 year in grade placement or will
score at or above their grade level.

PRODUCT Obiective II-INSTR.A.2.a.(3).

At the end of each operational year (May) the performance by
Primary Taraet Children c¢f upper elementary instructionatl readinc
levels on alternate torms of Survey D, Gates-MacGinitie reading
Test will demonstrate their accelerated gaxins over past (Seplember)
performance in basic vc- slwuiiry and cemprehension cskills as
follows: a. 30% either will have gained at least 1.8 years 1in
. qrade placement or will scure at least 1.0 year above thear grade
level; b. An additioral 25% (or a total of 55%) eirther will have
gained at least 1.3 yeurs in grade placement or w'll score at
least .5 year above their grace level; c. An additional 20%
(or a total of 75%) either will have gained at least B8 year
in grade placement or will score at or above their grade level.
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1.9.1. LEARNER-BASLD (ALl SO0 RAL L BOECY IVLs P PROJECT: TRIAD (FY75),
AN ADCPTION oF ML - L3ASUS- ACH Peo GRAN IN LIGHT SCHOOLS.

Throughout the course of Project: PEGASUS the staff recognized

the need for a more sophisticated methud of evaluating student progress

in terms of student ability. During FY74 the doctoral study of the

PEGASUS Curriculum/Evaluat.on Assucilate was direc.ed toward investigating
a method for predictinag estimated gain in elementary reading achievement

scores based upon IQ scores as well as reading achievement pretest scores.

The results of this graduate study substantiated the development of
the TRIAD Expectancy Chart, which follows in the body of this report.
(Documentation 1s on file 1n the project office.) This method employs

thie stanine of each measure rather than actual scores.
EIGHT MONTHS' PROGRESS EXPECTATION FUR TRIAD STUDENTS *

STANINES - Based on standardized Achievement Test Scores

1 2 3 4 5 6 7 8 9
; STANINES
Based on
Mental
Maturity
Test Scores
1 .2 .2 Rl - - - - - -
2 .4 .3 .3 .2 .1 - - - -
( 1
3 6 6 5 .5 4 .2 .1 - - 1
4 9 7 7| .6 6 5 2 1 - |
[
1
5 14 | 1.2 | 1.0 9 8 71 .6 4 1 -
+ 1
6 1.7 1.5 1.4 1.2 110! .8 .6 5 3 ?
7 1.9 1.7 1.6 | 1.4 [ 1.3 1.1 1.0 .9 8
8 2.2 2.0 1.8 1.6 11.4]21.2]1.0 8 7
9 2.4 2.1 1.8 | 1.6 {1.4{1.2] 1.0 8 .6
I rgure 7
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The FY75 Learner-Based Product Objectives for the implementation
of the PEGASUS-PACE program in eight varying educational environments
. in Project: TRIAD are based ?2/ygis expectancy chart. The PBEGASUS
program was developed and iﬁ;lemented with a primary target population
in a central city school where student achievemeﬁt and mental ability

/
had been cetermined statistically to be quite average, or a little

| 13
- 1.9.1. (continued)
|
|
|
I
|
|
below average. Their success in attaining the PEGASUS product
objectives for learners is a matter of record. These students, of
course, would not be considered an inner-city population; nor were
they poor rural. Neither, however, were they representative of
affluent suburban families. For the full spectrum of possible
student achievement and socio-economic background, it is believed
that the following TRIAD product objectives may be more appropriate
for potential adopters than the original Project: PEGASUS (FY72-FY74)
objectives.
These TRIAD learner-based product objectives for potential
adopters are the following:
Objective 2.1. (Instr. Product).
At the end of each operational vear (May) 80% of the TRIAD-Vegas
Target Students (enrolled in classes taught by the Vegas Teams
of project teachers and provided reading instruction through the
Project: PEGASUS - Personalized Approach to Continuous Education)
will demonstrate pre-post (September to May) gains on equivalent
forms of appropriate levels of the Gates-MacGinitie Reading Test

at the rate indicated on the Year's Progress Expectation Chart
(See above chart).

Objective 2.2. (Instr. Pronduct).
At the end of each operational year (May) 80% of the TRIAD-Comets
Target Students (enrolled in classes taught by the Comets Teams

Lt

of project teachers and provided reading instruction through the
Project: PEGASUS - Personalized Approach to Continuous Education)
will demonstrate pre-post (Septeﬁber to May) gains on equivalent
forms of appropriate levels of the Gates-MacGinitie Reading Test
at the rate indicated on the Year's Progress Expectation Chart
(See above chart).
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1.9.1. {continued)

Objective 2.3. (Instr. Product).

At the end of each operational year (May) 80% of the TRIAD-Galaxies

Target Students (enrolled in classes taught by the Galaxies Teams of

project teachers and provided reading instruction through the Project: .
|
|
|
|
|
[

PEGASUS - Personalized Approach to Continuous Education) will
demonstrate pre-post (September to May) gains on equivalent forms of
appropriate levels of the Gates-MacGinitie Reading Test at the rate
indicated on the Year's >rogress Expectation Chart (See above chart).
1.10 OTHER GOALS/GENERAL OBJECTIVES OF THE PROGRAM
NOTE: The objectives stated in this section have been |

drawn from TRIAD, the adoption project, rather than from

PEGASUS, the developing prcject.

1.10.1. Management Component (Product and Process Objectives)

Objective 1l.1. (Mgt. Product).

Adoption management and staff will field test, refine and demonstrate

a model for Replication/Institutionalization/Adaption of the validated
PEGASUS~PACE (Personalized Approach to Continuous Education) Program

in educational settings other than those in which success has been
demonstrated. The PEGASUS-PACE Adcption Model, which follows as Figure
4 of this document, becomes baseline data for this activity. (This
model is also known as the TRIAD Adoption Model.)

Objective 1.2. (Mgt. Product) .

At the end of each operational year the adoption management and

instructional personnel will examine statistically the resu..s of

several aspects of the adoption process involving organizational

variables. Possible variable arrangements might include:

a. Vegas --- Grade level teams of teacher participants representing
two or more elementary schools with similar educational needs.

b. Comets --~ Cluster teams (across grade levels) of teacher
participants from two or more elementary schools.

c. Galaxies --- Teams of teacher participants comprising a total
elementary school faculty.

Aspects of adoption which might be examined are students' achievement -
gain; teachers' self-report of personalized instruction activities;
and teacher attitude change.

Objective 1.3. (Mgt. Process).

Adoption management and instructional personnel will implement the
major components of the validated program and wi'l operate aspects
cf the program in terms of the management time line (Gantt chart),
with one week leeway before or after the dates.
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PEGASUS~PACE Adoption Model

Tentative Draft: 3-4-74

!Statc [— 1 search ——- Local
|and _ for - 7" Neeas
National N NSV the PN “;::hﬁnalysis S
Needs o hatoen R cefine, °
surveys —_ in Need% :::,! Assess,
p— Cited J S Cstab.
|

Priorities /

Study PACE Mtls;
Confer and Delaberate
with Potential farticaipants;
Evaluate Input

entlly and
rain Teachers

Children's Program to Fit

to Use PACE ) tntry Instr. Local
Matgrials / Levels Needs
Recruit j -l .1nformal Inv. Performance
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1,10.1. (continued)
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Objectives 1.4. (Mgt. Process).

Adoption management and staff will document modifications in aspects
of the adoption process as needed, including those related to fielda-
testing the operational PEGASUS-PACE Adoption Model as well as to
implementing the PEGASUS—-PACE Continuous Progress Reading Program.

Objective 1.5. (Mgt. Process) .

During the course of the operational year the adoption management
and staff will disseminate information about program functions

through:

a. oOne brochure for parents and lay people,

b. Progress reports at Community Council meetings, or P.T.A., or other
appropriate lay meeting,
c. At least two news stories,

d. At least two presentations at appropriate educational meetings.

10.2. Instructional Component (Process Objectives)

NOTE: Instructional Product Objectives 2.1., 2.2., and 2.3.

have been stat«u in Section 1.9.1,

, above,

Objective 2.4. (Instr. Process) .

As a means of investigating statistically ‘the accelerated learmer
achievement aspect of the PEGASUS—PACE Adoption Model, the adoption
management and staff will make cuomparisons among several student target
groups (possibly those taught by Vegas, Comets, and Galaxies).
Specifically the extent to which students' actual gain (pre-post,
September to May) exceeds their expected gain, as measured on equivalent
forms of appropriate levels of the Gates-MacGinitie Reading Test will

be examined. (See the Progress Expectation Chart, Figure 3 in Section

1.9.1., above.)

Objective 2.5. (Instr. Process).

(PEGASUS—EERSONALIZED APPROACH TO CONTINUOUS EDUCATION -~- PREPARATION
FOR INSTRUCTION.) During each operational year the teacher adopters
(possibly in each of three adoption organizational arrangements —--
Vegas, Comets, and Galaxies) will employ the PEGASUS ~ Personalized
Approach to Continuovs Education in preparing for readi;g instruction
for project target students as follows:
a. Find and study instructional materials and activities and relate

to specific objectives.
b. Develop instructional materials and activities for specif.c

objectives,

Objective 2.6. (Instr. Process).

(PEGI\SUS—_EERSOMLIZED APPROACH TO CONT INUOUS EDUCATION ~~- INSTRUCTIONAL

AND FORMATIVE EVALUATION CYCLE.) During each operational year the
teacher adopters (possibly in each of three adoption organizational

arrangements --- Vegas,

Comets, and Galaxies) will employ the PEGASUS -
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1.13.2. {continued)

Personalized Approach to Continuous Education and conduct formative
evaluation as an integral part of the teaching~learning process for
project target students, specifically:

a. Administer informal reading inventories to determine initial
reading levels; document administration and scoring; and record
results,

b. Administer diagnostic instruments; document administration and
scoring; and record test results,

c. Group and sub-group lcarners for instruction on the basis of
charted results of the diagnostics and other pertinent inforxrmation,

d. Determine methods and prescribe materials (instructional planning
for a particular child or group),

e. Execute the teaching strategies prescribed for mastery of skills
... Wwith a total instructional group
... with sub-groups
... with individual learmers,

f. Check for mastery of objectives,

g. Provide feedback from formative evaluation
... to students in individual conferences

. to students ir small groups
... to parents in c¢cnferences,

h. Use results of formative evaluation to regroup and make new learning

prescriptions.

Special Conditions: Documentation of the accomplishment of objectives
2.5. and 2.6. will be made on the Weekly PACE Report, a specimen cocpy

of which follows in this document. (See Figures 5-a and 5-b.) This
adaptation of the PLGASUS Weekly Progress Report provides the means for
collecting self-report data from teachers implementing the PEGASUS—PACE
program. Other documentation will be recorded on an Individual Learner's
Progress Record, a Master Record Sheet, and Chart for Sub-Grouping, as
well as on the scored diagnostics and informal inventoxies. Each of
these items is available for adoption from the validated PEGASUS program.

1.10.3. staff Development Component (Product and Process Objectives)

Chjective 3.1. (Stf. Dev. Product).

During cach operational year the adoption management and staff will

develop and revise as necded the following lists, charts, written

agreements, etc., relating to the PEGASUS-PACE model for adoption

cf a validated program:

a. Written (tentative) job description for each professional and non-~
professional staff position (basic if differentiated staffing is
adopted) .

L. A graphic organization chart for program adoption personnel, including
the relationship of staff members to the various adoption organizational
arrangements (possibly to Vegas, Comets, and Galaxies).

. Memorandum of agreement between the adoption management and each
organizational group of adopting teachers and administrators.

. Mcmorandum of agreemcnt between the adopting management (LEA
administration and the validated Developer-Demonstratonr project.)

]

£
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weekly PACE Report

ESEA Title III (Weekly -rogress keport)  school Number lc,?

Projects: PBEGASUS~PACE~I'RIAD

Tuscaloosa City Schools Teacher Number 0 3

Tuscaloosa, Alabama 35401

(Revigsed 9-6-74) Teacher Name C()AA L L .
7

Week Ending /// ?
A RRANGEMENT OF STUDENTS

1. Total No. of Total No. of Number of Number of Children || Number Receiving
Students J¢{ |Levels 3 Sub-Groups in Eagh Sub-Group Indiv. Instr.

2. Comprehension Skill
Groups S /2| 8| 6

3. Word Analysis and

Study Skill Groups S / ﬂ g é 0?

INSTRUCTIONAL COMPONENT PROCESS OBJECTIVES 2.5. and 2.6.
Employing the PEGASUS~PACE-TRIAD (Personalized Approach to Continuous Education)
Percent of Hours Out-
PREPARATION FOK INSTRUCTION Class Time Side Class
Obj. 2.5.a. find and study instructional! materials and
activities and relate to specific objectives,

b. develop instructional materials and activities
for specific objectives. o
Obj. 2.6. PACE INSTRUCTIONAL AND FORMATIVE EVALUATION CYCLE
a. administer informal reading inventories to deter-
mine initial reading levels, and record results.

b. administer diagnostic instrument and record
results.

SR

C. group and sub-group learners on the basis of
charted results of diagnostics and other
information.

d. determine methods and prescribe materials
(instructional planning for a particularx child
or group).

|
S

e. Execute teaching strategies
(1) with total group,
(2) with sub-groups,
(3) with individual learners,
f. check for mastery of abjectives,
g. provide feedback from formative evaluation
(1) to students in individual conferences

(2) to students in small groups
(3) to parents in conferences.

AN S

h. use results of formative evaluation to regroup //
and make new learning prescriptions é

]

ENCROACHMENTS UPON CLASS TIME CF""ffdr"//B

~
S

o TOTAL CLASS TIME Your Total Mast Equal 1008

E lC Figure 5-a
. 145
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ESEA Title III INSTRUCTIONS FOR COMPLETING THE
Projects: PEGASUS-PACE-TRIAD WEEKLY PACE REPORT
Tuscaloosa City Schools (Rev. 9-6-74)

Tuscaloosa, Alabama 35401

The Weekly PACE Report is to be completed every Friday afternoon by each
teacher involved in Projects: PEGASUS~PACE-TRIAD. It is designed to reflect
the teacher's personalization of reading instruction during a given week. This
information reported will include the percentage ¢f time the reporting teacher
has been involved in various activities within as well as outside "Reading Class
Time" each week, and the arrangement of children for xeading instruction during
the given week. It is important to understand these iq?tructions and to follow
them carefully.

IDENTIFYING INFORMATION -- Upper Right Corner of the Weekly PACE Report.

*School Number-Refer to the list below and insert this number into the
space provided on the report form.

: SCHOOL SCHOOL NO. SCHOOL SCHOOL NO.

=

{ Central 11 Stillman Heights 12

" East End Za 32nd Avenue 13
Parkview 31 20th Street 32
Skyland 22 Holy Spirit 23

t7eacher Number-Rafer to the separate sheet containing teacher numbers
and insert in the space provided.

*raacher Name-Print your last name and first initial in this space.

*week ending-Fill in the month and day, in that order, using numberals
only. This should always be a four digit number, ie:

January 1 would be 0101
November 18 would be 1118

ARRANGEMENT OF CHILDREN

1. Total Number Children- This number indicates the tctal number 0of children
for whose instruction the reporting teacher is responsible.

Total Number of Levels— This number indicates the number of levels for
which the reporting teacher is responsible.

o~
»

omprehension Skill Groups

Number of Sub-groups- This itean should indicate the average number of
cmprehansion sub-groups with whom the teacher has worked during the
given week. Sub-grouping in the Comprehension Skills area occurs when
one or more children are working on the same comprshension skill
regardless of their physical arrangement.

Figure S-b

L'
-
—
A




Figure 5-b (continued)

2. Contd.

The total number of comprehension sub
number receiving individual instruction.

=groups should include the
Each individual chilgd

a comprehension sub-group within the
total group.

Number of Children in Each Sub-group- This number reflects the average
number children in the sub-groups during the weeak.

Number Receiving Individual Instruction-

on an individually Prescribed skill on wh
will be reported in this box.

Children receiving instruction
ich no other student ig working

3. Word Analysis and Study Skills Groups

Number of Sub-groups- This it
Word Analysis and Study sSkill
worked during the given week.
when one or more children are
their physical arrancgement,

em should indicate the average number of
sub-groups with whom the teacher has
Sub-grouping in these gkill areas occurs

working on the same gkill reqgardless of

The total number of word

analysis and study skills sub-groups
should include the number rece

iving individual instruction. Each

within the total group.

Number of Children in Each Sub-group-
number of children in the sub~-3roups d

This number reflects the average
uring the week.

Number Receiving Individual Instruction-

individually on a specific skill for whic
instruction.

Children receiving instruction
h no other child is receiving

4. Instructional Activities of Teachers

This gection of the report should reflect the percentage of time the
reporting teacher has been involved in various activities within as well
a8 outside "Reading Class Time" each week. 1In the first column, labeled
"Percent of READING Class Time," the teacher should report the approximate

nt in each of the activities listed. The
Y8 be 100%, ignoring teacher absences for
er is absent Monday through Friday. her
her report, noting her week's abzenoe.

less than one week. If a teach
Coordinating Teacher will file

In the last column, labeled "Hours Outside
teacher should report the actual amount-of time
class time on the activities listed. The time should be estimated o

the nearest % hour. This column should be totaled, and the amount entered
in the blank marked *(TOT. HOURS)." .

READING Class," the
spent outside of eading
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Figure £-b (continued)

4. Contd.

2.5-a-b. Part (a) applias to any materials and activities that have been
prepared by someone other than the teischer. Part (b) is for activities
and materials preparsd by the teacher.

2.6-a. This applied only to finding the initial reading level of a child
whose reading instructional level is not known, as in thes case of a new
pupil coming into the school. Once a child has been placed in the

program, any further diagnostic testing would be a part of formative
evaluation (see 2.6-b-h).

2.6-b~-h. These are the steps in the routine procedure of formative
evaluztion-a continuing cycle. Part (h) leads to (b) or (a) and
the process begins again.

2.6-e, This will usually fill the majority of the reading class time.
(1) The total reading group represents a group of children assigned
to an individual teacher, student teacher, or instructional aide.
(2) Sub-groups represent groups within the total growup.
(3) This means one-to-one instruction with a child.

ENCROACHMENTS UPON READING CLASS TIME. This is the percentage of regular reading
class time not used for reading instruction because of intarruptions such as
fire drills, imposed conferences, called meetings, atteation to sick children,
and other emergencies. This category would also include any teacher activity
which will not logically fit under Objectives 2, 3, or 4, above.
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Docurmentat:io: - -, "1 ot o ach task will be recorded and
Sdintolie:. oo . tio s treducts will be indicated,
Changes & ol L ~« .. tor chianges indicated.

Lhyective ... 0, S )

Adoptimg inctruct: - & : .1 ) w1il evidence increased efficiency in
Frovidini Eereiiilic @ i 1 te vontinuous Education instruction

by thear 1r +owiv 10 51 int tasks to students on the basis of their
diagnesea » ain oinocroot. nol needs and by their increase in
ASSIgNING tasks t¢ stuceity on the basis of their diagnosed reading
Instructicnal reeds and LY thear inereased use of one-to-one and

small grxcui instructicn to overceme these differentiated weaknesses.
Pre-pest comparivens w1l be made between an early nine-weeks and
latter nine=. ke L Li-0 (1t duate collected on the Weekly PACE
Reports.  (oee oaaur. o -—ctxon 1.10.2. above.) Evaluation might
also be busel or instroctional i lanning records, Charts for Sub-
Grouping, a5 well . ... 1 nm observation.

3
po

Chyective 7, . ¢ tr. .y oo,
During cach tiZ: 7 tear the adoption management and staff will

conduct or thrc.y e . Yuvade appropriate staff development
functions iz o~t. oo, -~ .inating the adoption of the PEGASUS-

ol

e
O3
H

by

.2

et

<
i
in

PACE irogra - .ol tvard the development by adopting teachers

Of sKIlle mee tecs & 1 Lo ot «b irogram for students., Through a

Surmer wordshor o L.+ ..ui school-year seminars and/or periodic

half-day cecoe o o0 - v, ¢ 1vwlde training in the following skills:

2. Aamiriatyats oo, ‘.t silorodl reading inventories, the PEGASUS-
PACL diaora bl 0 v L ¢ other diagnostic measures,

b. Examirang oo - 0 1L © rioul instructional materials to use in
attainaing gl "t e objectives within the PEGASUS~PACE

curraiculurn,
< Curriculum Ceci:i: on waking, such as

+ee d8SesEIng ard ¢ rtiniine to refine the PEGASUS-PACE materials
Zor learn.ors s tox here (Scguential Levels of Skills, Diagnostic

Instruwnte, -, Luides and Keys, etc.),
.. develcping o tructional materials as well as Plans for Skill
Yool rrernt o i,

mpetencles clise It < "+« . .3th implementing PEGASUS-PACE are
the followinae
e SHXLIS veluate o - ~+ tbal interaction analysis,
oL Skalls relat. oo - ~+  rYv.'i.r and analysis of classroom
COGRLIY Ve Lo,
L. Engaging . . -t .. Lo oowahaack sessions in a micro-teaching
setting
e ST o ooz rlitioo maght be able to negotiate arrange-
Tentt o Wher Ttoes e L minU at,vities might ke organized within
L. Etanta. Lt -~ «Z..c .n cducation.
AN
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.2. (continued)

‘boective 2.4, (Stt. Dev. Prccess).

ERIC
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Lo a means of examining statistically the personalization of inscruction
«spect of the PEGASUS~PACE Adoption Model, the adoption management and
staf{ will compare the extent of increased efficiency among adopting
teacher groups functioning within various oxganjizational arrangements
(1ussibly Vegas, Comets, and Galaxies). Specifically they will examine
the extent to which teachers® pre-post self -report data on Weekly PACE
~crorts andicate their having increased in assigning tasks to students
cn the basis of their diagnosed instructional needs as well as in
«™yaging in onc-to-one and small group instruction. Pre-post comparisons
w1ll have been made (Cbjectiva 3.2. above) between an early nine-weeks'
and latter nine weeks' self-report data collected on the Weekly PACL
ferorts.  (See Figure 5 in Section 1.10.2., above.)

_bjective 3.5. (stf. Dev. Process).

As a means of examining statistically the teacher attitude dimension of

the PUGASUS-PACE Adoption Model, the project director and staff will

examine the extent and course of attitude change toward several specif.ed

aspects of project implementation among adopting teacher groups

functioning within °- rious organizational arrangements (possibly Vegas,

cemets, and Galaxies). Utilizing a projective technique, the assessment

oI attitudinal change will be based upon teachers' pre-post (September

£. May) responses on three semantic differential instruments focused

iron the following three attitude objects:

1. Personalized Approach to Continuous Education --- the PEGASUS~PACE
Progranm. - -

:» vour Presernt School Crganization (Team Teaching, etc.),

. self-cvaluaticn thiough Micro-Teaching.

wiE: These three semantic differentials are availabl: to
i LGASUS-PACL adopters who might wish to utilize these instruments.

1.1 .. “cmmunsty Involvement Component {Product and Process Obsectives).

“bjective 4.1. (Com. Inv. Product).

During each operatiunal year at least 60% of each adopting school's
enrollment will be represented by parent participation in at l=ast two
scheduled parent-teacher conferences. Principals' and te.chers' records
will be retained as documentation by means of w.hich to determine the
accomlishment of thas objectave.

_bjective 4.2, (Com. Inv. Product).

cormunity Council involvement and interest will b= demonstrated each
_perational year by their 60% attendance at the scheduled meetings.
Minutes of the Community Council meetings will constitute the basic

<

data for assessing the degree of involvement.

brcctive 4.3. (Com. Inv, Process).
~“he principal of cach adopting schocl will schedule and cooriinate at
least two parent-teacher conferences for each child enrolled. Each
teacher will plan and initiate the reporting conferences, document
tneir occurrence, and record any majer particulars.

15U
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1.10.4. (continued)

Objective 4.4. (Com. Inv. Process).

ERIC

The adoptlng management and the Communi*y Council Chairman will plan
and initiate at least three meetings of the Council each operational
year. The proiect director's log will be the means through which
any major particulars will be noted.

1.11. NARRATIVE DESCRIPTION OF PROGRAM

1.11.1. Rationale

Among the problems cited in the Alabama Title III needs assessment |,
as requiring "immediate attention" was the need of children for "increased
or accelerated perforxrmance levels in basic skills, including reading...."
Other top priority items were children’s need for 'an educational program
based on objectives developed in behavioral terms," '"enhanced self concept,"
and "perconalized . .:uction." Likewise the investigations made by
four Tuscalocsa lay task forces under the sponsorship of the Chamber of
Cormerce Committee on Education revealed a major deficiency in children's
reading achievement. A similar conclusion was drawn by the PEGASUS Ad
Hoc community council composed of parents, teachers, supervisors, community
service personnel, and University of Alabama personnel. Moreover, at the
national level the Cffice of Cducation has identified the area of reading
as one o§ the six "most Eritical educational probléms common to all or
several states." (Seec Title III, Section 306, Mamal, pages viii-x.)

Upon the basis of these national, state, and local assessments of
reading as a critical problem area, therefore, it appears that the need

addressed by Project: PEGASUS would have very high trxansportability.

The general purpose of Project: PEGASUS has been to attack this

problem of reading deficiency by operating a personalized, process-

oriented program of continuous learning which has been developed and




lﬁl.l. {continued) ) .

-

. implemented locally through the organizational arrangement of a

differentiated staff. Concomitantly, a prototype of staff

differentiation has been demonstrated, assessed, and refined.

The Instructional Component of the project comprises its

major purpose: to help children increase or accelerate their 1
reading achievement---or simply, to help them become better and |
|

more eager readers. All other project components and activities ‘ .

-

function in support of this major thrust. Installing and operating
this component has required firm commitment to the concept og continuous
progress in basic communicative and readirfg skills within the contest
of a sequential, nongraded elementary school program.
This idea rgcognizes that children bring to school exceedingly
. diverse experient;Lal backgrounds; that thev come as unique individuals
as well as within an individual, according to the type of learning
task at hand. The reading curriculum should be'so organized that
each child.can experience success as he progresses from level to level.

Therefore he must be taught at a level compatible with his achievement

and performance.

1.2, Inputs.

The facilities and spacé found in any typical elementary school
would be adequate for the adoption of Project: PEGASUS functions. The

Continuous Progress Reading Program fo- elementary students comprises
N
. their regular developmental reading program, and is keyed to the use of

any basal series. Moreover, it is implemented by classroom teachers

rather than special reading teachers.

ERIC 152
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1.11.2. (continued)

Spacing problems encountered in providing for small group and .

-~

individual instruction can be solved with ingenuity in project schools.

Although video t&Eingrequipment is desirable, it is by no means
necessary. A cassette or reel~to~reel audio ;ecordcr is adequate, and
the taping can take place in a regular classroom.
Most schools today have a systematic in~service training program. .
Preparation of the adopting staff perhaps can be done within this
framework. It is possiblé that additional in-depth training through
workshops, etc., may be nceded for key personnel. whether or not

money would have to be spent for trainers would depend upon the

personnel resources within the adopting school district.

e e

/ 1.11.3, PRCCESS
The PEGASUS-PACE Program sceks to accelerate student's reading
achievement by operating a personalized, process~oriented program or
) continuous learning which has been dcvelopéd by practicing educators.
The curriculun structure consists of performance objectives and

k]

corresponding diagnostic instruments within seventeen sequential reading

levels, kindergarten through early junior high. ’

Teachers detérmine students' entry levels in reading by means of
informal inventories and administer the appropriate PEGASUS-PACE Diagnostic
Instrument to Jiagnose thc skills in which instruction is needed. Learners
are grouped and sub-grouped according to their established needs, and

¢
personalized instruction takes place on this hasis. A variety of approaches

“are employed. Teachers conduct formative

to reading instruction
evaluation of specific skills and use a graphic chart to Keep track of

each student's mastery at a given level.

Q “ - /
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1.11.3. (continued)

The Diagrostic Instrument for each level contains a variety of
tasks for the learner to perform to demonstrate his acquisition and
mastery of the skills for that level. A Teacher's Guide and Key for
ecach level provides specific éirections to the teacher for administering
the Diagnostic Instruments as well as helps in assessing mastexy of each

ill. samples of these mategrials, as well as a Sub~-grouping Chart and a
lan for a Skill Development Activity, £follow as Figures 5-a through
5-g in this report.

Each performance objective is stated in terms that clearly describe

the behavior which the learner should display to demonstrate his

.
acquisition of that particular skill. 1Items of the Diagnostic Instrument
are directly keyed to the Cbjectives and Check Sheet. For example, the
learner's acquisition of Skill #3 on Level 6 is checked by his performance
on Item #3 of the Diagnostic Instrument for Level 6. Directions for the
administration of the items are numbered correspondingly cn the Teacher's
Key.

As a student masters the particular group of skills included in one
level, he progresses to another. At level 4, for instance, a student
must be able to demonstrate competency in performing 40 objectives which
are organized in three skills areas: word analysis (basic'vocabulary,
phonetic analysis, structure analysis, word meaning and usage); compre-
hension (main idea, details, sequence and inference); and study skills
(following directicns, locating and organizing information, and oral and
silent reading).

Cne of the most important contributions to the effectiveness of the

PCGASUS-PACE approach is the development of a resource file of Plans for

-
(9]
[P
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Reading - Level 4 PEGASUS-PACE
(Revised 6-28-74) Continuous Progress Reading Materials

Teacher's Kaey

I. WORD ANALYSIS

‘ A. Basic Vocabulary:
1. Administer vocabulary checks when and as suggested in the manual of the
basic text being used. Additional sources for checking vocabulary such
as Dolch, and Fry may be used.

B. Phonetic Analysis:
2. Listen as I say the words in each box. Listen particularly for the
vowel sound. Put an X on the words that have a long vowel sound.
Ring the words which have a short vowel sound. I will say the word
twe times. You may need to whisper it to yourself too. Let us start
with Box A,

*This item checks the learner's ability to auditorially identify the
long and short vowel sounds heard in words.

Example:

er sl}ép d% s%

3. Say the first word in each box to yourself. Then say the other words.
Ring the word in each column which rhymes with the first word.

go good day last
run bird away
horse town street
hop stop

*Phonic Generalization: Words which -hyme sound alike at the end.

Copyright (O 1974 by Tuscaloosa City Board of Pducation. The reproduction or duplication
of this furm in any way is a vislatior of the copyright law. Pub ‘shed by Tuscaloosa
City Schools, Tuscaloosa, Alabama 35401,

Figure 6-b
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~
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Copyright (© 197¢ by Tuscalooss City Boeré of tducstion, The reprocuct 100 or curlication of this form in any .ay is

A violaticn of the copyright lav. Published by Tuscaloosa City Schools, Tuszaloosa, Alabens 35401,
Figure 6-c




PERCENTAGE TABLE FOR DETERMINING MASTERY OF ?EADING SKILLS

31

The following is used as a guide in determining the acceptable level of
performance for mastery of each skill.

Fast Achievers
Average Achievers
Slow Achievers

Fast Achiever

Average Achiever

not less than 85%
not less than 75%
not less than 60%

Slow Achiever

No. of Items 85% 75% 60%
3 - 3/3 === 3/3 - 2/3
4 e e 4/4 = - 3/4 3/4
5 - 5/5 mmmmemme e — 4/5 ~——eme— e 3/5
6 —-———— 6/6 5/6 ———= 4/6
T e e e e 6/7 -—- - 6/7 5/17
8 mmmrm e e—eeene 7/8 cec e e e 6/8 —— 5/8
9 —- - 8/9 . 7/9 6/9

10 —— 9/10 - 8/10 6/10
1l e e e 10 /1) 9/11 7/11
12 v e e 11/12«wmmmm e e 9/12mm s e e e e 8/12
13 e e 11/13= o m e e e e —10/13 8/13
14 o —=12/14mmemm = 11/14 -—== 9/14
15 13/15~=crem e e —12/15 9/15
16 14/16--—— e e 12/16 13/16
17 e e 15/17 - - 13/17 11/17
18 — 16/18=—- —m e 14/18 11/18
19 -_ 17/19 15/19 12/19
20 ~emem e e e 17/20 15/20- -12/20
21 — --18/21 l6/21 13/21
22 - 19/22 --=17/22 14/22
R I i — 20/23 --=18/23 -14/23
24 21/24 18/24 15/24

Copyright (G) 1374 by Tuscaloosa City Board of Zducation.
of this form in any way is 2 violation of thc copyright law. Published by Tuscaloosa

City schools, Tuscaloocea, Alabams 35401,

Figure 6-d
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PIAN FOR A SKILL DEVELOPMENT ATT IVITY READING LEVEL 4
YEARS IN SCHOOL (Check One):
PEGASUS-PACE Primary Middle Upper
Continuous Progress Readin; Mirer.als Levels x ,Levels ____1Elem,
Skill No. B 2 Statement of tkill to be developed: .
Given words read aloud, will identify those words whiach oontain long and short
vowel sounds,
Plan contributed by: TEACHLE Gray CIUSTER Stafford DATE _3/19/73

I, Materials Needed:
Chalkboard, chalk, 2 sets of flash cards with the vowels printed on them, and a
vowel banner made from a sheect of 12" x 24" construction paper cut into a triangular
shape. The banner is attached to the top of a yardstick.

II. Introduction to Lesson (motivational techniques) : .
Talk with pupils about having a parade. Question them as follows: Have you ever
seen a parade? Wwhat was in it? what sounds did you hear? Explain to pupils that
they will have a para s w.*! the vowels.

III. Imstructional Procedurcs:
1. Have the following crawirxy; on the chaikboard.
R * o

ad
- b5
e P 4 [

2. Have pupils name each venel in the parade together, “E

3. Have pupils tell the sounds of each of the vowels together.

4. Then call on pupils tc come up one at a time and name the first v wl| -
vowel "A", make the long sound and give a word that has a long vowel s g‘_
sound of "A" in it. ‘ontinue in this manner foxr all of the long w o
sounds of the vowels. If the pupil guesses the sound and word o
correctly, he will get that vowel flash card pimned on him; if he
misses he will have to wait his turn again. Wi n the pupils get the o 1<
flash card pinned cn hir, he will stand in line for the vowel parade, noe

5. Then call on pupils to cume up and begin with vowel "A", giving Ithe Eg
short sound and a wor: containing a short vowel sound. Follow the Q
same procedures as dcae fnr the long vowel sound. (Be sure that each g
child has had a chance «r«l is in the line for the parade). xun

6. When al’ pupils are in ..:nc ~call out the word 27T and the first - g‘
person to tell the vowel gound will get to carry the banner (VOWELS o,
PARRDE) . EA -

7. Begin the parade I :ov:ire junils march around in the room saying: el
A EIOUare vowels you <<, thev are as helpful as can be, e g

) .
IV. Techniques Uc:d to Evaluate th2 Leacner’'s: Acquisition of Skills: g
Observation of pupiis during participation in activity, A
"(G: .
8
N
. -1

161




O

ERIC

35
Skill Levelopment Activaiticz, which are drganized for the rapid, average
and slowcr attaining student. The activities are being developed by

projcct teachers in accordance with the diagnosed needs of the students.

1.11.3. utcomes
ihrough participation in a reading prograa with a continuous

progress organ:ization such as PEGASUS-PACE, learners can experience
success, which 1s so vital to their development of a positive self-
concept. Concomitantly, the results of the learner's performance on
these diagnostic tasks provide the teacher with specific and valtid
information fo; sub~grouping and prescribing appropriate learning
activities. 1his is the basis for the instruction-formative evaluation

cycle of the PLCASUS-PACE personalized program.
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1.13. NARRKATIV: LLSCKIFII II OF SIGNIFICANT /MEANINGFUL GUTCOMES OF PROGRAM:

1.13.1. Expected, Learncr-Based Intents (The Instructional Cdmponont).

A, Product Objectives A.2.a.(l). through A.2.a.(6). '

Product Cbiectives for the Instructional Componeﬁt are

defined in terms of gains made by pupils from a pre-testing of
the appropriate level of the Gates-MacGinitie Reading'feét -
adninistered in September, 1973, to a post-testing of the same
test (alternate form) administered in May, 1974. The pre-tests
(Form 2) were admanistered September 10 through 14, 1972; and
the st-tests (Form 1) were administered May 6 thro;gh 10, 1973.
Thus ; perrod of arpvoximately 8 months instructional time elapsed
between the in_ti:l and the post-testings.

y Information relative to the attainment of these objectives
for the first two operational years‘of the project comprises

Tables 1 through 6, as follows:

Column 1 --- The Objective,

Column 2 --- The percéntage of pupils expected to reach
( a designated achievement level,
) Column . =--- The percentajc of pupils actually reaching

the drsignatcd achievement level,

£
4
[
1

Column Cumulative total of percentages,

Colurmn 5 =-- The number of pupils tested.

ERIC

Aruitoxt provided by Eic:
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- EXPECTED AND ACTUAL ACHIEVEMENT OF
PRIMARY TARGLT CHILDREN, SCHOOL YEAPS 1 AND 2

TABLE 1

THIRD OPERATIONAL YEAR

(1)

INSTRUCTIONAL PRODUCT

Objective II-A.2.a.(l).

At the end of each operational

year (May) the performance by
Primary Targct Children of nrimary
instructional rcading love.s on
alternate forms of the appropriate
(Primary A or Primary B) Gates-
MacGinitie Reading Test will demon-
strate their accelerated gains over
past (September) pericrmance 1in
basic vocabulary and comprehension
skills as follows:

a. 30% either will have gained at
least 1.8 years in grade place-
ment or will score at least 1.0
year above their grade level.

b. An additional 25% (or a total
of 55% (either will have gained
at least 1.3 years in grade
placement or will score at least
.5 year above their grade level.

c. An additional 207 (or a total of

5%) either will have gained at

least .8 year in grade placement

or will score at or above their
grade level.

d. .... lesser gain.

(2)

’

(3)

(4)

(5)

Expected Actual Cumulative
Percentage Percentage Percentage
Total Number
>
3
30 ; 38.10 38.10 48
25 15.08 53.18 19
T-55
20 18.25 71.43 23
T-75
25 28.57 36




1.12.1. (continued)

TABLE 2

PRIMARY TAFGUT CHILDREN, SCHOOL YEARS 3 AND 4
THIRD OPERATIONAL YEAR

\
(1) (2) (3) (4) (5)
Expected Actual Cunulative
Percentage . Pcrcentage Percentage
Total Number

INSTRUCTIONAL PRODUCT

At the end of cach ofcrational
year, (May) the pecrformanze *»
Primary PTarget Children of
intermediate imstructional reading -
levels on alternates forms of the
appropriate (Primary C or Survey
D) Gates-MacGinitie Reading Test .
‘will demonstrate their accelecated
gains over past (Scptember) per-
formance in besic vocabulary and
Sompretension skills as follows:

|
Objective II-A_.2.a.(2).
1
1
l
|
)
!
1

! a. 30% either will have gained at 30 40.63 40,63 52
least 1.8 years in grade place~
ment or will score at least 1.0
year above their grade level.

b. An additional 25% (or a total 25 21.09 61.72 27

of 55%) either will have gdined L
at lcast 1.3 ycars in grade T-55

piacement ur will score at
least .5 year above their grade
Lgvgl.

c. An additional 20% (or a total of 20 17.97 79.69 23 :
75%) either will have gai
least .8.year in grade placement T-75
or.will score at or above.their
'g;adé level.

d. .... lesser gain. ¢ 25 20.31 26

ERIC )

P v | S . i67




/
1.13.1. (continued) // -
TABLE 3 /
/
J e
EXPECI'ED AND ACTUAL ACHIEVEMENT OF ,
PRIMARY TARGET CHILDREN, SCHOOL YEARS 5 AND 6 -
. THIRD OPERATIONAL YEAR / .
(1) (2) (3)° (4) (5)
.Expected Actual Cumulative
Percentage Percentage Percentage .
- Total Number
INSTRUCTIONAL PRODUCT ' \
» «“/
Objective II-pA.2.a.(3). ' e
. ‘,./"'/
At the end of each operational e
year (May) the performance »y T o
Primaxy Target Children of upper
clementary instructional reading
levels on alternate forms of ‘ .
’ Survey D, Gates~MacGinitie Reading
Test will demonstrate their -
. accelerated gains over past
(September) performance in basic
vocabulary and comprehension
skills as follows:
a. 30% either will have gained at 30 40.29 40.29 56
least 1.8 yecars in grade place- . \
ment ot will scorec at least 1.0
year above their grade level.
b. An additional 25% (or a total of 25 11.51 51.80 16
55%) e¢ither will have gained at _
least 1.3 years in grade place- T-55
ment or will score at least .5
year above their grade level.
c. An additional 20% (or a total of 20 23.02 74 .82 32
75%) either will have c¢hined at .
least .8 year in grade place~ T-75
. ment or will score at or above
Y their grade level.
d. .... lesser gain. 25 25.18 35

=
foed
[op]
(@ &)
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1.13.1. (continued)

Considering sub-objectives (a), (b), and (c) separately, there .
were a total of nine objectives for the Primary Target school.
Student achievement of five of these nine objectives exceeded
their pre-specified performance levels. The attainment of an

~

additional objective feil short by only .12 of one percent. The
remaining three objectives were missed by 1.82%, 3.2%, and 3.57%
respectively. Thus all the objectives were ecither attained or

very close to being met.

When results for all Primary Target School students werc combhined,
and the objectives combined, all objectives were exceeded. For the
total school, 39.09:. of the children gained at least 1.8 years in
grade placcment or scored at least one year above grade level;

55.47% of the children gained at least 1.3 years in grade placement

or scored onc-half ycar above grade level; 75.32% of the children

gained pgj}east .8 year in grade placement or scored at or akove
grade levcl; and only 24.68% of the children made lesser gain. A

striking aspect of these results is the exceptionally high percentage

of children (39.69%) achieving a gain of at least 1.3 years or

scoring at least one year above grade level.

163
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1.13.1. (continued)

TABLE 4

EXPECTED AND ACTUAL ACHIEVEMENT OF
SATELLITE TARGET CHILDREN, SCHOOL YEARS 1 AND 2
. | THIRD OPERATIONAL YEAR

(1) (2) (3) (4) (5)

Expected Actual Cumulative
i Percentage Percentage Percentage
- Total Number

INSTRUCTIONAL PRODUCT

Objective II-A.2.a.(4).

At the end of each operation~l
year (May) the performance by
Satellite Target Children of
primary instructional reading
levels on alternace forms oi the
appropriate (Primary A or Primary
B) Gates-MacGinitie Reading Test
. will demonstrate their accel-
erated gains over past (September)
performance in basic vocabulary
and comprehension skills as
follows:

a. 25% either will have gained at 25
least 1.8 years in grade place-
ment or will score at least 1.0
year above their grade level.

b. An additional 25% (or a total 25
of 50%) either will have gained -
at least 1.3 years in grade T-50

placement or will score at
least .5 year above their
grade level.

c. An additional 20% (or a total 20
of 70%) either will have gained _
. at least .8 year in grade T-70

placement or /111 scorc at or
above their grade level.

d. .... lesser gain. - 30




1.13.1.

(continued)

TABLE 5

EXPECTED AND ACTUAL ACHIEVEMENT OF
SATELLITE TARGET CHILDREN, SCHOOL YEARS 3 AND 4
THIRD OPCRATIONAL YEAR

(1)

INSTRUCTIONAL PRODUCT

Objective II-A.2.a.(5).

!
At the end of each operxati (i
year (May) the performance by
Satellite Target Children of
intermediate instructional reading
levels on alterrate forrms o the
appropriate (Primary C or Survey
D) Gates-MacGinitic Reading Test
will demonstrate their acceleraied
gains over past (September) per-
formance in basic vocabulary and
comprehension skills as follows:

a. 25% either will have gained at
least 1.8 years in graue place-
ment or will score at least 1.0
year above their grade level.

b. An additional 25% {(or a total
of 50%) either will have gained
at least 1.3 years in grade
placement or will score at
least .5 year above their grade
level,

c. An additional 20% (or a total of
70%) either will huve gained
at least .8 year in grade pluce-
ment or will sceore at or abeve
their grade level.

d. .... lesser gain.

(2)

Expected
Percentage

(3)

Actual
Percentage

(4)

Cumulative
Percentage
Total

(5)

Number

25

30

27.84

11.34

23.71

37.11

27.84

39.18

62.89

27

11

23

36
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1.13.1. (continued)
TABLE 6
EXPECTED AND ACTUAL ACHIEVEMENT OF

. SATELLITE TARGET CHILDREN, SCHOOL YEARS 5 AND 6
THIRD OPERATIONAL YEAR

(1) (2) (3) (4) (5)
Expected Actual Cumulative
Percentage Percentage Percentage
Total Number

INSTRUCTIONAL PRODUCT

Objective II--A.2.a.(6).

At the end of each operational
year (May) the performance -1
Satellite Target Children of
upper elem»ntary instructional
rcading levels on alternate forms
of Survey D, Gates-MacGinitie
Reading Test will demonstrate
their accelerated gains over
past (September) performance in
basic vocabulary and compre-
hension skills as follows:

a. 25% either will have gained at 25 41.74 41.74 48
least 1.8 years in grade place-
ment or will score at least 1.0
year above their grade level.

b. An additional 25% (or a total 25 8.70 50.44 10
of 50%) either will have gained .
at least 1.R years in grade T-50

placement or will score at
least .5 year above their grade

level.

¢ ¢. An additional 20% (or a total of 20 11.30 61.74 13
70%) either will have gained at _
least .8 year in gradg/placcment T-70

* or will score at or above their

grade level.

d. .... lesser gain. 30 38.38 44

172
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1.13.1. (continued)

An examinaticn of the data for Satellite Schools (Tables 4,5,
and 6) reveals that only three of the nine sub-objectives were met.
Two of these, the (a) and (b) portions of Objective A.2.a.(6)., were
achieved by the sixth year pupils, all of whom were in the Skyland
school. This group, however, lacked 8.26% reaching the (c) portion
of the obje;tivé. A}l pupils in this group were in their first year
in the project, and two of the three project teachers at Skyland were

>

also in their first year in the project. In addition, there were

~

two other teachers o. sixth year pupils at sSkyland, and reading
groups were chan:ed ameng all five teachers during the year. . There-
fore, some of ti.. _ . 1ls included in project evaluation did not have
reading instructic: under vroject teachers for the_whole year.

The Final =Zvaluation Report for FY73 pointed out the drastic
population chﬁnjc 2t ftafford School, resuiting in an enrollment with
an excessively larsc rercertage of disadvantaged children.\ These same

conditions prcvaliled Zor the FY74 school year. At Alberta School

Jourth year pupils with average and above average

$at

this year, third an
IQ's were eliminutcd {rom PEGASUS participation by the identification
of their achievement potential and consequent selection for the Title
I reading program. This procedure left a high proportion of low
ability pupils in éhe réading groups of the Alberta project teachers.
Another important consideration is the difference in.human and

material resources which might be needed by low-achieving or
disadvantaged stuu.nts. hResearch has shown that additional resources

are needed for studunts with below average ability. Thus far in this

ERIC £ 73
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1,13,1, (continued)

project no way >f helpuny the disadvantaged without those additional
resources has beezn found,

Throughout the course of Project: PEGASUS the staff recognized
the need for a more sophisticated method of evaluating student progress
in tems of student a?ility. During FY74 the doctoral study of the
PEGASUS Curriculum/:valuation Associate was directed toward investigating
a method for predicting estimated gain in «~lementary readiné achieve-
ment scores based upon IQ scores as well as reading achievement
pretest scores,

The results of this graduate study sabstantiated the development
of the Eipectancy Chart (page 12) for all clementary students,
(Documentation is on file in the Project office.) The high achievement

level attained each year 3f the project at the Primary Target School
' \

attests the strength of the intensive three years of work which has been

carried out by project personnel in that school,

Another way of looking at the reading achievement of children in
Project: PEGASUS is in temms of the number of children scoring above the
normative median on the Gates-MacGinitie Reading Tests, Table 7
presents this information for the Primary Target School and Table 8
gives the data for the 3atrllite Schools. At the Primary Target School
over half of the firut, second, third, and fifth year pupils were above
the noxrmative median on hoth vocabulary and comprehension. It is quite
significant that nver 79 percent »f the third year pupils scored above

the median., Thesr papil: are the only ones who have been in the project

for three years and whnse reading instruction began with the use of the

[SY
~3
59




1.13.1. (continued)

project's Continuous Progress reading materials. The PEGASUS program
had not been available for older students during their earlier year(s)
of school. This may be strong evidence of the importance of beginning
a pupil's reading instruction with the methods and materials employed
in the project.

As is shown in Table 8, at the Satellite schools only pupils in
their sixth year of scnool had 50% or more of their group scoring at
or above the normative median. Possible reasons for the low achieve~

ment of these groups have already been discussed.

[
-3
e
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1.13.1. (continued)

TABLE 7

PERCENTAGE OF PUPILS ABOVE NORMATIVE MEDIAN IN PRIMARY TARGET SCHOOL
THIRD OPERATIONAL YEAR

Year Median Number At or Above Median
in Test Grade of
School _ Equivalent Pupils Number Percent
lst Vocabulary 2.1 ) 70 41 - 58.6
1lst Comprehensicn 1.9 70 39 55.7
2nd Vocabulary 2.9 66 38 57.8
2nd Comprehension 3.1 66 34 51.5
3xd Vocabulary 3.9 63 47 74.6
. 3rd . Comprehension 3.9 63 45 71.4
4th Vocabulary 4.8 72 43 59.7
N )
o 4th /Comprehension 4.8 72 32 44.4
5th | vocabulary - 5.8 72 40 55.6
5th ,/ Comprehension 5.8 72 42 58.3
6th ./ Vocabulary | 6.8 77 30 39.0

6th Comprehension 6.8 77 37 48.0




1.13.1. {continued)

TABLE 8

50

PERCENTAGE OF PUPILS ABOVE NORMATIVE MEDIAN IN SATELLITE SCHOOLS

THIRD OPERATIONAL YEAR

Year Median Number At or Above Median
in Test Grade of

School Equivalent Pupils Number Percent
2nd Vocabulary 2.9 26 6 23.1
2nd Comprehension 3.1 26 /4 '15.4
3rd Yocabulary 3.9 57 // 23 40.4
3rd Comprehension 3.9 57 ’ 22 38.6
4th Vocabulary ’ 4.8 56 18 32.1
4th Comprehensic: 4.8 . 56 13 23.2
6th Vocabulary 6.8 124 62 50.0
6th Comprehension 6.8 124 68 54.8

b i
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1.13.1. (contimued)
An additional type of data has been derived from the record of

children's—progress through instructional levels in reading, based
upon the continuous FroGress currlehlum materials developed locaily.
These are organized into sixteen reading levels® with the first five
of them (readiness through Level 4) associated with children's first
school year. Subseguently, the materials are organized with two
levels roughly coxresponding to the reading instruction for one year.
Level 15 is an enrithment level.

The reading materials* for each level includc: /////

1. Cbjective. stated in terms of behavioral goals, .-

2. Diagnostic Instrument to measure the attainmengr >

of each objective,

3. Teacher's Key which includes directions for

administerinrg the Diagnostic Instrument,

4., Resource Materials.

Tables 9 and 10 summarize the number of reeding levels through
which Primz.y Target and Satellite Target cnildren have progressed
during the third operational year. Children's individual rates of
progress varied greatly as shown in these tables. Although some
children completed fewer than two levels, most of them progressed at
least two or more and hence advanced more than one year in reading.,

As shown in Table 9, only at fifth'grade level at the Primary
Target Scheol did more than half of the‘gréup progress only one level.
One reason for this 1s that many of the pupils who were in their
*In August, 1974; +the revised edition, consisting of seventeen levels

(Readiness through early junior high skills) was published. Answer
sheets for Diagnostic Instruments were prepared for Levels 9-16.

178
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1.13.1. (continued}

.

TABIE 9

e

SUMMARY OF READING LEVELS PROGRLSSED IN PRIMARY TARGET SCHOOL
THIRD OPERATIONAL YZAR

Year Number of Levels Progressed '

_in One Two Three Pour Five or mrre
School I AV I N LN %. N R
Ist* 0 0.0l 13 22.4.1 1.8]37 64.9 6** 10.5 .
2nd 20 37.7 9 17.017 32.1| 5 9.4 2 3.8
*3rd . 22 37.91 22 37.411 19.0] 3 5.2, 0 0.0
4th 19 27.1f 43 61.4 7 10.0] 1 1.4 0 0.0
5th 51 79,71 9 14.1 a 6.3] 0 0.0/ o 0.0
6th 28 37 el 14 59.5 2 2.7] o 0.0 0 0.0

* There are five levels for the first year of school and only
2 levels for each succeeding year. .
** Two students progressed 9 levels; the other four progressed
6 levels.

TABLE 10

SUMMARY OF READING LELVELS PROGRESSED
THIRD CPERATICMAL YEAR

-~

Loow

-

SATELLITE SCHOOLS

Year ’ Number oif Levels Progressed
in One Two | Three Four Five
School N B SN 5 ‘ %
2nd 2 8.3116 66.71 4 16.7 | 2 8.3 0.0
3rd 24 43.6]29 52.7| 2 3.6|0 0.0 0.0
4th 38 TC.4l12 22.2| 1 7.440 0.0 0.0
6th 60 ax.0042 sit7|18 14.911 0.8 0.0
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Life, voax in o seh ool oo alveady reached level 14 or level 15, the
S Ty, laveld i the gurriculum naterials, ioyically, these pupils
coula not progreso mose Yhan sae level, P.pils who began the year

ir level 10 were given oredic dor progressing one level, even though

s they coill not move to a higher numbered level, Primary Target

.

School Permanent Focord Sheets show that 18 of 62 or 29 percent:
of the fi’th year papils began the vear on level lJ or level 15,

%, Or 13 percent >fZ the sixth year pupils began the

L)

-
’

whereas 11

Year on level 1li or level 15, 4

N

Table 10 show~ vrogress through the levels was also considerably

lecs at the Satellite 5chools, Jnly three pupils progressed through

as nmany as four levele, and none as many as five levels,
\
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1.13.2. 7RRCTTL, Y V- L ATIDI=8ASED INTENTS
-

L.12.2.1. Instr.cticial  1ocuss  bjectives

) The measurcment of student achievement in a program that

@

utilizes stasf d:ffszontiaticr wnd sersonalization of instruction

3

has limited value unlcss the rerder knows what is meant by "staff
Aifferentiaton” and ";ersconalization of instruction.” The Process

Objectives of the Instructional Compcnent of PEGASUS detail the

.

processes included irn the PFEASUS version of "personalized

instruct.on” throuch a differentiated staff. Specifically the

pProcesses include:

1. Developain: and s l¢ * .n3 instructional materials and

N

learning actin '~ I, A.2.b.(1).,*

.
2. An init:al! determinaeticn of students' entry reading

»

levels and diagnesis ol specific instructional, needs,

A.2.b.(2).,

.

3, Conducting forrative svalusticon proccdures, including:

7

a. The adm:ir:ztriicn of L»¢ appropriate levels of

results of sare, A.2.b.(3).(a).,
b. Grouping «nd sab-jrouping children for learning
expericnecs, A.2.b.(3).(b).,

c. Determining retl. il .nd prescribing materials .

<
.

(instructicn for a particular child or

[}
f-.d
)
I
o
33
o
o}
G

rour), A0 L) (e)

*Following cacr b -ctive the :dentifying number is indicated for
the Objective as liste 1 1 the Lvaluation Design, 9-12-73 tevision.

Bomech
X
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1,13,2,1, (continued)

3. <checking for mastery of objectives, A.2.b.(3).(3).,
e, Providing feedback on the student's periormance to
himself and his parents, A.2.b.(3).(e).,

. Revising aroaping and prescribing on the basis of

"

feedback information, A.2.b. (3).(f),,
4, conducting the instructional activities which have been pre-
scribed fcr individual ch’ldren and for groups, A.2.,b.(4).

Achievement of project process objectives is documented

/

through Weekly Progress Reports (same as Weekly PACE Reports,
Figures 5-a and 5-b. pages 18-21); Planning Session Records
(Figure 9, which fo :uws); Incividual Readi..g Progress Records
(Figure #-f, paye 33 above); Teachers' Charts for Sub~grouping
(Figure 6-e, page 32 above); and Plans for £kill 5evelopment
Activities (Iigure <-g, pagé 34 above).

The wcgkly Froqress keports of the 5% PEGASUS differentiated
staff participants (co-ordinating teachers, teachers, associate :

. g . .

teachers, stident teaclers, Qna instructionil aides) were analyzed
in order to make a Ji  ributisn of reading class time expended in
ecach of the twelve activities included in the report., An additional
thirteenth cateqgory Labelded "PUHIROACIDUEIS JPON READING CLASS TIME,"
was in~luded in Hrder ty ansess the oxtent of interruptions to
scheduled rcaling it our-vasbn,

The 1ncnrars 7 teac oya' responses nn the Weekly Progress Report
(a "self-repory” 1nctriwat) was verified in December, 1972, by the
gystematic nhservotion of « random sample of project instructional

personnel, “nalv-ic of viriance cf the cystematic observation data
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1.33.2.1. (continued)

and the "self-report"” data available up to that time revealed no
significant differences‘between the obse;vations and the teachers'
seif-reports on any of the thirteen activities. (See the Application
for Coﬂtinuation_Grant, February 15, 1973, Section II, Interim
Evaluatior Report, Table'l, pages 11-15,)

The Weekly Progress Report underwent further revision in October,
1973, The portion of the report pértain}ng to the arrangemﬁnt of

children for reading instruction was revised extensively in o¥der to

N,
\,

make it possible for teachers to reflect more adequately whétxkhey

. ; »
are actually doing when they teach reading., Teachers began using the

new form at the beg..ning of November, 1973, Each week the forms
- ~ 7
were checked for internal consistency, Those teachers whose repo}ts
indicated any lack of understanding were éivéh personél help iﬁ "
using the instr.ment. ’ |
Several computer programs were used to'Fnalyze teachers! selﬁ-v
report data from the Weeklx Progress Report forms; The Analfsis of
G%riance téchnique was utilized to compare the percentages of time
, ~ :
reported by various groups'fbr the 13 instructional activities
(objectives A.2,b, (2),(a). through a,2,b, (4),(c). and "Encroachmengs
upon Reading Class Time"), Fisher ratios.were calculated on com=
parisons between or among the following data distributions: the
Primary Target School with the Sﬁtellité Schools; the clusters
within the Primary Target School; the individual schopls that make
up the Satellite Schools; the £five differentiated staff categories

within the Primary Target School; and the five differentiated staff

categories within the satellite Micro-staffs,




>

1,13.2.1 (continued) Y
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Tables 11 through 15 present the resulis of the meparisons

~on instructional activities, On the first table, each of the thirteen

reading instructional activities are given a brief descriptive label,

1
i

but on the succeeding tables they are simply numbered,




1.13.2.1. (continued)

Table 11

Mean fercentage, Standard Deviation, and F-ratio
on Objectives for Northington and Satellite Schools

Instructional Activity Project Objective

N

1. deinister informal A.2.b.(2).(a). Northington
Inventories Satellites

2. Administer initial A.2.b.(2).(b). Northington
diagnostics : .- Satellites

3. Administer formative A.2.b.(3).(a). Northington
diagnostics ) Satellites

4. Group and sub-group A.2.b.(3).(b) Northington
children // Satellites

5. Prescribe methods A.2.b.(3).(c). Northington
and materials c Satellites

6. Check for masﬁery A.2.b.(3).(d). Noxrthington
-of materials ~ Satellites

7. Provide feedback to A.2.b.(3).(e).i. Northington
- individual children Satellites

- 8. Ptoyide_feedback'to A.2.b.(3).(e).ii. Northington

children’in groups ) Satellites
9. Regroup and prescribe A.2.b.(3).(f). ' Northingfon
- based on evaluation ] Satellites
10. Conduct instructional A.2Jb.(4).(a). Northington
©  activities with total Satellites
group :
11. Conduct instructional A.2.b.(4).(b). Northington
: activities with sub- ' Satellitas’
groups
12. Conduct instructional A.2.b.(4).(c).  Northington
activities with ~ - Satellites
individual , ) .
13. Encroachments on Northington
reading clasan Satellites

*p < .05 (df=1,54) , Overall F-ratio 2.3, P=0.02
**p < 0l

oo
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0.78

4.15*

1.67 *
2.61
1.18
1.89

0.01

7.09%%
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1.13.2.1. (continued)

: ' ' ' ‘ ‘Table 12

Mean Percentage, Standard beviation, and F-ratio
for Objectives by Cluster at Northington

N

Instructional Project ’ . Mean 'sD - F
Activity Objective - : '
1.. A.2.b.(2).(a). Cluster I 0.1 0.4 1.09
) " Cluster II 0.0 0.0 )
. w1, Cluster III .+ 0.0 0.0 .
< [
2. A.2.b.(2).(b). Cluster I 0.3 0.5 0.51
- . Cluster IT 0.5 0.9
Cluster III 0.7 1.5
3. A.2.b.(3).(a). Cluster I 1.3 1.4 0.05
. Cluster II 1.3 2.2 T,
. Cluster III 1.1 1.3
4. A.2.b.(3).(b). / Cluster I 2.0 3.9 0.10
- : - Cluster IT ° 2.7 2.2 )
! Cluster III 2.5 5.4
5. A:2.b.(3).(c). Cluster I 6.3 12.1 0.47
] Cluster II 2.6 2.8 '
Cluster IIT 4.6 11.1
6. A.2.b.(3).(d) . Cluster I 10.8 8.5 3.70%-
: ‘ Cluster II | 6.4 4.5 -
Cluster III- 4.4 4.2
7. A.2.b.(3). (e).i. Cluster I 4.1 3.8 2.56
: i . Cluster II 1.5 1.4
Cluster III 3.1 2.9
8. A.2.b.(3).(e).ii. Cluster I 9.2 15.0 1.64
Cluster IT 3.6 3.2 -
Cluster III 3.6 2.9
- 9. A.2.b.(3).(£). Cluster I 1.3 . 2.3 0.34
Cluster II 0.8 ) 1.3
Cluster III 0.8 1.4 )
10. A.2.b.(4).(a). Cluster I ~39.8 17.9 2.44
) Cluster IT i 34.3 8.1 : ////
Cluster III 27.2 15.4 /
11. . A.Z.b.(4).(b). Cluster I . 22.5 12.0 4,60%
’ Cluster II 38.7 10.6
Cluster III 33.1 16.8




1.13.2.1. (continued)

: . ' Table 12 (Continued)
; Instructional Project ‘
Activity- Objective / Mean SD
12. A.2.b.(4).(c). Cluster I 5.8 5.2
Cluster II 6.8 7.8
Cluster III 16.9 17.4
13. Encroachments Cluster I 0.9 1.1
' Cluster II 0.6 1.7
Cluster III 2.0 1.7

*p <.05  (df=2,35) overall F-ratio 1.33, P=0.195

~yr

~




NN

1.13.2.1. (continued)

Table 13

Mean Percentage, Standard Déviation, and F-ratio
for Objectives by Schools in Satellite Schools

Instructional Project satellite

Activity~ Objective School Mean
1. A.2.b.(2).(a). Alberta 0.0
i Skyland 0.2
stafford ' 0.1
2. A.2.5.(2).(b). Alberta 4.5
o skyland 0.5

Stafford 0.2
3, A.2.b.(3).(a). ° Alberta 4.6
) Skyland 1.7
Stafford 0.6

4. A.2.b.(3).(b). Alberta 0.0
Skyland ~ 1.5
Stafford 1.2
5. . A.2.b.(3).(c). Alberta 2.3
skyland : 1.5
stafford 1.8
6. A.2.b.(3).(d). Alberta 10.1
. Skyland 10.1
B 7 o Stafford 8.9
7. A.2.b.(3).(e).1i. Alberta 1.1
Skyland 3.3
. stafford 4.1
/ .
8/ A.2.b.(3).(e).id. Alberta . 3.6
/ . Skyland . 6.7
‘// T ‘ stafferd 8.2
-9 A.2.b.(3).(£). Alberta . 0.4
. - Skyland 0.7
Stafford 1.3
10. A.2.b.(4).(a). Alberta 40.2
Skyland 27.2
Sstafford 58.7
T, A.2.b:(4).(b). Alberta 30.1
T ® skyland 38.1
llo.3

Stafford

0.07

0.10

.2.65 .

1.31

.64




1.13.2.1. (continued) !
Table 13 (Continued)
Instructional Project Satellite ) :
Activity Objective ) School Mean SD

12, A.2.b.{4).(c). Alberta 1.5 1.5

: ‘ . Skyland 6.5 4.5

stafford 0.8 1.0

13. Encroachments - Alberta 1.0 1.6

Skyland 2.5 0.5

Stafford 3.6 4.9

*p < .05 (df=2,15)  Overall F-ratio 3.78, P=03052
**p <.01 S
. / g
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1.13.2.1. (continued)

.Instructional

Table 14

Mean Percentage, Standard Deviation, and F-ratio
for Objectives by Role at Northington

Project

Activity Objective

1. A.2.b.(2).(a).

A.2.b.12).(b).

A.2.b.(3).(a).

Afé.b.(3).(b).

A.2.0.(3).(c).

A.2.b.(3).(d).

A.2.b.(3).(e).1.

A.2.b.(3).(e).ii.

cOor&inating Teacher
Teacher .
Associate Teather

~ Student Teacher

Instructional |Aide

Coordinating Teacher
Teacher
Associate Teacher
Student Teache
Instructional Aide

%
Coordinating Teacher
Teacher
Associate Teache
Student Teacher
Instructional Aid

Coordinating Teacher -

Teachex .
Assccilate Teacher
Student Teachexr
Instructional Aide

Coordinating Teacﬁey
Teacher

Associate Teacherxr
Student Teacher -
Instructional Aide

Cooxdinating Teacher
Teacher

Associate Teacher
student Teacher
Instructional Aide

Cooxdinating Teacher
Teacher

Associate Teacher
Student Teacher

* Instructional Aide

Coordinating Teacher
Teacher

Associate Teacher
Student Teacher:
Instructional Aide

.
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1.13.2.1. (continued ;
Table 14 (Continued)
Instructional  Project : : : 7
Activity Objective . . Mean: SD F
9. A.2.b.(3).(f). Coordinating Teacher 0.1 0.2 -~ 0.78
N " Teacher i 1.1 1.4 -
Associate Teacher 0.2 0.3
Student Teacher 1.4 2.2
Instructional Aide 0 § 0.9
10. A.2.b.(4).(a). Coordinating Teacher ,30 0 11.7 0.29
Teachexr 7 30.3 13.5
Associate Teacher 38.3  13.0 ‘
Student Teacher / 33.8 - 18.1
Instructional Aide 37.0 10.3
y ! .
.11, A.2.k.(4).(b). Coord:.nat:.ng eacher 35.5 6.0 1.38
4 . Teacher 34.8 . 16.8
- - ) AssociatesTeacher 42.5 4.3
1’ . . Student Teacher 26.1 16.4
‘ Inst: 'ucén;onal Aide 33.9 6.5
12. A.2.b.(4).(c). Coorginating Teacher. 20.1  18.7  1.93 77
. - Teac; er - 16.7 18.3
= NAssociate Teacher 8.1 . 7.2 o
) - .cudent Teacher 5.9~ 7.7 )
Irstructional Aide 6.5 4.6
7
- 13. Encroachments Coordinating Teacher 1.2 . 2.2 0.82
' Teacher 2.0 l.6 .
Associate Teacher 0.8 1.5
, , Student Teacher : 0.9 1.7
L Instructional Aide 0.7 1.27
L ep . (df=4,33) Overall F-ratio 0.89, P=0.677




1.13.2.1. (continued)

TR

Instructional

f

Table 15

Mean Percentage, Standard Deviation, and P-ratio -

“for Objectives by Role at Satellite Schools

: Project S
Activity Objective Mean SD r
= P A.2.b.(2).(a). Lead Teacher 0.3 . 0.3 2.0 -
i - Teacher 0.0 0.0
" Associate Teacher T 0.2 0.3
Student Teacher 0.0 0.0
Instructional Aide 0.0 - 0.0
2. A.2.b.(2).(b). Lead Teacher 0.8 .0.6 - 0.82
' Teacher - © 3.8 6.5 .
Associate Teacher 0.3 0.6
Student Teacher 0.0 - 0.0
Instructional Aide 3.9 ‘5.8 )
3 A.2.b.(3).(a). Lead Teacher 2.0 1.3 1.18 -
: Teacher , 0.2 0.3 :
Associate Teacher 1.9 i.8
Student Teacher 0,0 . 0.0 ] ¢
Instructional Aide - 6.0 8.4
4. A.2.b.(3).(D). Lead Teacher 0.3 0.0 ~ 4.57*
. Teacher 0.1 0.2
Associate Teacher 4.2 3.7
Student Teacher 0.4 0.8
Instructional Aide 0.1 0.1 o
5. A.2.b.(3).(c). Lead Teacher 0.0 0.0_ 1.65
- Teacher 1.7 1.0 o
Associate Teacher 5.7 6.3 -
. Student Teacher. 0.3 0.5 )
Instructional Aide 2.5 3.4
6. A.2.b.(3).(4d). Lead Teachex 11.6 8.6 0.97
. Teacher ‘5.5 3.2
Associate Teacher 7.0 T 4.8 ' .
Student Teacher 9.4 - 2.8
) Instructional Aide 12.5 6.7 .
7. A.2.b.(3).(e).i. Lead Teaacher 5.2 2.9 2.03
: Teacher 1.3 1.2
Associate Teacher 2.9 1.9
Student Teacher - 4.3 4,2
| 0.9 1.0

Instructional Aide

5
v




1.13.2.1. (continued)

> Instxructicnal nﬁwt‘

-Activity - Objective
e A.2.b.(3) . () .id.
- s A.2.b.(3).(f).
10. A.2.b. (4} (a).

Son A.2.b.(4).(b)-;
,ﬁ; _ A.2.b.(4).(c).

ﬁ{ Encroachments

*p<.05 (df=4,13)  Overall F-ratio 1.32,

Lead Teacher
Teachexr

Associate Teacher

Student Teacher
Instructional Aide

.Lead Teacher

Teacher

Associate Teacher

Student Teacher
Instructional Aide

Lead Teacher -
Teacher
Associate Teacher
Student Teacher

~ Instructional Aide

_ Lead Teacher

Teacher

Associate Teacher

Student Teacher

Instructional Aide

Lead Teachexr
Teacher -
Associate Teacher -
Student Teacher-
Instructional Aide

" Lead Teacher

Teacher
Associate Teacher
Student Teacher
Instructional Aide
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1.13.2.1. (continued)

Table 11, which conpares the Prinuy 'l'arqet School data with thlt )
_of the Satellite Schools, is the only one of the first five tables 7
which shows a statistically sigm.fica.nt overall P-ratio. The na:ori
differences indiceted on this chart relate to conducting instructional
activities vith the total group, with mb—greups, and with individual 7
children. The. mstructional personnel at the "rinar.y ‘Target School
spent less time 1nstmct:.nq tortal groups and more tiae instructing
- sub-groups and individuals than did the Micro-staff personnel in the
" satellite Schools. Differences in school faculties ‘and facilities
could eesily. account for the differences refleeted inftlue Table. -
In Tables 12 thvough 15 there ‘Qer'e**no signifiéant— o;vei'ali

- P-ratios. 'rables 13 houever, showed an overall !'-ratio that was

* almost significant, indicating that the significant E'-ratz.os \n.thin -

7 the Table should be given serious consideration. These indicated a SR

~ significant difference in the percentage of instructional tme devorl:ed

. to total group, su.b—groups and indivz.duals in the three different 7
Satellite .Schools. The instrpctional personnel at skyland spend
considerably less time with tetal groups and more time with 7sub-7-
gmups and indivz.dnals than did the instructional personnel at Alberta 7

or Staford. K ' . - E

Tables 12, 14, and 15 did not have any F-ratios within the Tables

that were significant at the .01 ievel, and only 5 out of a possible
39 that were significant at the .05 level. All of this indicates a

" high degree of conformity in reading instructional procedures among

project participants throughout the third operational year.
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1.13.2.1. (continued)

The information in Tables 11-15 indicates that each of the process
objectives of the Instructional Component of the project has received
attention. It also provides one indication of the degree of personal-
ization of instruction which is taking place. A comparison of this |
information with that contained in the Final Report for FY73 shows an
increased amount of time being spent with small group and individual
instruction, and less time Qith total group instruction.

Another indication of the degree of personalization of instruction
is the fact that much of the activity igvolved in these process ob-
jectives (Instructional Activities~l through 9 on these tables) is
specifically desig...d to diagnose a child's particular reading
instructional needs and to prescribe methods and materials on this
basis. These activities combined take about 25 percenﬁ of the reading
instructional time at the Primary Target School and at the Satellite
Schools. The time spent in large group instruction generally would not
be consiéered as contributing toward personalization of instruction.

To the extent thac each pupil is receiving instruction in a skill he
needs, however, to that extent his personal needs are being met, and
this is a personalization of instruction for him. In addition,
classroom observation during periods of large group instruction will
reveal that at least a part of that time is spent in responding to an
individual's inquiry or in helping a student with a particular problem.
Therefore, the majority of the reading instructional activities in

Project: PEGASUS are contributing in part or in full toward "personal-

ization of instruction.”
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1,13,2,1 (continued)

In the second part of the analysis of the Weekly Progress Report
data, the Cattell Index of Pattern Similarity was used to test for
differences in the average "patterns" (or profiles) of arrangement
employed by teachers in different groups. Profile comparisons were

made between or omong the following distributions: the Primary Target

School with the Satellite Schools; the clusters within the Primary

Target School; the individual schools making up the Satellite Schocls;

the five differentiated staff categories within the satellite Micro-staffs,
Tables 16 through 20 reveal considerable differences among the

various profiles. .y coefficient with a probability of .05 or less

for any® groups compared indicéte; that there is a statistiqally

significant di “ference in the profiles of those two groups, Of

the 27 comparisons made, 23 showed a statistically significant

difference and the other four were not significant, All this indicates
a healthy degree of flexibility in the organizational patterning for

reading instruction in the project,

Table 16

Comparison of Northington and Satellite Schonls
on Arrancement of Children for Reading Instruct.ion

L

T Avg., Instructional |Avg. | Average Number |Avy. No. Cattell's Index -
School Group | Procedure No. Children in Working of Pattern
Size Gps. Each Group Individ. Similarity
Comprehension.| 2 9141 11{0 2 Groups Coeffs. P
Northington | 16
Other Skills 3 7141211 2 1,2 -0.655 0.01
51 10 0
satellites 13 _Somprehenalon 2 813
other Skills 2 7131110 0
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1.13.2.1. (continued)

on Arrangement of Children for Reading Instruction

Table 17

Comparison of the Three Clusters at Northington

71

Avg. | Instructional jAvg. | Average Number | Avg. No. Cattell's Index
Cluster Group Procedure No. Children in Working of Pattexn
Size Gps. | Each Group Individ. Similarity
clu;ter . 15 Comprehension | 2 914} 2{0 1 Groups Coeffs. P
Other skills | 3 sl4] 2]1 1 1,2 0.145  N.s.
- . 1'3 -00029 NQS.
Cluster II 16 Comprehension | 2 10f4|1}o0 1 2,3 -0.243  0.085|
Other Skills 3 815|211 2
Comprehension | 2 713110 3
Cluster III | 15
Other Skills 3 71 3({ 2 3
Table 18
Comparison of the Three Satellite Schools
on Arrangement of Children for Reading Instruction
Avg. Instructional |Avg. |Average Number |Avg. No. Cattell's Index
School Group Procedure No. Children in Working of Pattern
Size Gps. | Each Group Individ. Similarity
Comprehension | 1 513 {1 }0 0 Groups Coeffs. P
Alberta 10
) Other Skills | 2 4|31 [0 0 1,2 -0.880 0.01
h‘47 1,3 -0.377 0.01
Comprehension | 2 14|16 |1 |O 1 2,3 =0.823 o0.01
Skyland 24
L Other Skills | 2 13 1 1
Comprehension | 1 912 0 0
Stafford 11
Other Skills 2 3

198« °




1.13.2.1.

Comparison of the Five Differentiated Staff Roles At Northington

(continued)

Table 19

on Arrangement of Children for Reading Instruction

Avg. Instructional |Avg. | Average Number | Avg. No. Cattell's Index
Role Group Procedure No., Children in Working of Pattern
Size Gps. Each Group Individ. Similarity
Coordinating| qgq Comprehension | 2 915312140 4 Groups Coeffs. P
Teacher other skills 2 10{3}|2 |0 4 1,2 -0.209 N.S.
. — 5 T 1510 . 1,3 -0.274 0.05
' omprehension -
Teachers 17 mp ‘ 1,4 -0.451 0.01
Other Skills 3 715}3 {1 3 1,5 -0.654 0.01
. . 2,3 -0.261 0.05
Associate 19 Comprehension | 2 loys5}12 |1 1 2,4 -0.308 0.02
Teachers Other Skills 3 1015{2 |1 1 2,5 -0.291 0.02
Student 14 Comprehension | 2 10/2{1]0 1 3,4 -0.312 0.02
: ! 3,5 -0.465 0.01
Teachers Other Skili. 3 714121 {0 1 4,5 -0.340 0.0l
Instruc~- 14 Comprehension | 3 71412 {1 c
tional Aides Other Skills 3 51412 |1 1 .
Table 20 *
Comparison by Roles in the Sattelite Schools
on Arrangement of Children for Reading Instruction
Avg. | Instructional |Avg.|Average Number | Avg. No. Cattell's Index
Role Group Procedure No. | children in Working of Pattern
Size Gps.| Each Group Individ. Similarity
Lead 18 Comprehension 124|210 0 Groups Coeffs. P
T Other Skills 10[4]2]0 0 1,2 -0.280 0.05
eacher e 1,3  -0.722 0.01]
Comprehension | 2 7141210 0 i’g -8'482 0.01
Teacher 13 ’ -0.621 0.01
Other Skills 3 61421 0 2,3 =0.779 0.01
. . 1' o 1 2'4 "On561 0.01
AssoFlate 20 Comprehension | 2 216 {1 2,5 -0.575 0.0l
Teacher Other Skills 2 11521 1 3,4 -0.818 0,01
3,5 ~0.834 0.01
Student 9 Comprehension | 1 9i0f(0f0 0 4,5 0.078 N.ss,
Teacher Other Skills 1 8 0|0 0
Instruc- Comprehension { 1 4121010 0
tional 8 :
Aide Other Skills 1 4121040 0
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1.13.2.2. Staff Development Product and Process Objectives

° During each operational year there has continued this two-fold

purpose of the Staff Development Component:

. to develop and operate the differentiated staff organization

as the chosen means to generate and implement the Continuous
Progress Program for children; and

... to increase the competency of educational personnel in certain

abilities relevant to operating the program for children.

As a basis for developing the differentiated sta.’f organization it
was necessary for the project director and other personnel to produce
certain lists charts, written, agreements, étcu, which serve as an

. . operational structurxc fu: the project. The dccuments required are

specified in Product Objective A.2.a.(l).

* The tasks of developing a continuous progress plan for children,
delineating instructional task§f~and differentiating other responsi-
bilities bespeak the need for continuing professional growth of the
educational personnel. Achieving efficient differentiated staffing
and increasingly personalized instruction are set forth as Process
Objective A.2.b.(1). ' |

A. Staff Development Product Objectives

Product Objective A.2.a.(l). calls for production and
revision of the following documents:
¢ 1. Written Role Definitions for Differentiated Certified
Personnel (See Appendix H of the Final Evaluation Report,
June 28, 1974.)
2. A Personnel Organization Chart (the PEGASUS Differentiated

Staff Organization Chart), which depicts the career ladder

- -
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1.13.2.2. (continued)

of hierarchical positions through which personnel may

progrecsively move (Figure 10, next page); i N
3. A graphic Organization Chart Depicti;rg the Relationship

of the Project Director to the School System Administrative

Structure (See Appendix J of the Final Evaluation Report,

June 28, 1974.)
4. Memorandum of Agreement between' the Project and each

Satellite School (See Appendix K of the Final Evaluation

Report, June 28, 1974.)

During the first operational year all of the items above

were produced and revised as needed. Extensive revisions in

role definitions were made that year (4-29-72) based upon

actual project experience. Changes in project personnel

and some oberational proéedqres guided the revisions in »
the organizational charts. Revisions in the "Memorandum

of Agreement between Project and Satellite School" likewise

were made on the basis of the first year's experience.

During the second operational year the organization chart

showing the relationship of the project director to the

school system administrative structure was up-dated in

accordance with the Tuscaloosa City Schools new organizational

charts and.was reported to OE in the Continuation Application

dated Fobruary 15, 1973, A further revision of the Project -
Personnel Organization Chart was made in August, 1973, No I

further revision of any of the four documents was needed

during FY74,




Project: PEGASUS Differentiated staff Organization Chart
(8=15-73 Revigion)
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1.13.2.2. (cont@nued)

Product Objective A.2.é.(2). calls for an increasingly
efficient differentiated staffing operation and an increasing
personalization of instruction. The increasingly efficient
differentiated staffing operation is to be evidenced by an
increased corrxespondence between defined roles and the per-
formance of those roles. It became evident during the first
year of the Project that some revision of the roles definitions
was necessary. During this second year, teachers were asked to
£ill out a Role Performance “heck Sheet (Appendix L of the Final
Evaluation Report, June 28, 1974) early in the second semester.

A comparison w=s made between these forms and the revised role
descriptions, and a very high degree of correspondence was found.
A1l project personnel were doing the things their role descriptions
called for with very few minor exceptions. Many of the project
personnel were going beyond the requirements of their role
descriptions by routinely engaging in extra, helpful activities.
The Role Performance Check Sheets were completed again in the
spring of 1974 and a high degree of correspondence found previously
was maintained. These completed forms are on file in the project

office.

The increasingly personalized instruction is evidenced
by dat: from the Weekly Progress Reports which show thatm -
about 35 percent of the teachers' reading instruction time
was used in small group and individual instruction; and an
additional 25 percent of the time was used in the formative

evaluation procedures which provide for diagnosing the

instructional needs of individuals and prescribing instructional
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1.13.2.2. (continued)

methods and materials on the basis of the diagnosis. More-

over, all teachers reported on their Role Performance Check
Sheet that they were engaging in the activities that a;e
Aesigned to help personalize reading instruction. In
a-jiﬁion, the Continuous Progress Skill Record Chart which
helps teacherc to group children according to.their needs
and to plan more effectively to meet those needs was used

extensively in FY74,

staff Develcpment Process Objectives

Staff Dev. .Opment Process Objective A.2.b.(1). is relevant
to organizing and conducting school year seminars and in-
service workshop sessions through which an effort was made
to develop and enhance skills required to implement the
PBGASUS plan for Jdifferentiated staffing and the personaliza-
tion of instruction. These Sessions were also directed towarxd
the coordination and institutionalization of Project: PEGASUS
functions, involving the development of relevant skills by
project teacher participants as well as other school system
personnel. ‘

Dr. Cairie Dawson, Director of Developmental Projects for
the Gary, Indianz, public school system vigited the PEGASUS
project for two days in November, 1973, at the request of the
Pregsident's National Advisory Council for Title III. Dr.

Dawson cited the staff Development program as an outstanding

feature of PEGASUS.




1.13.2.2.B. (continued)

The school year seminars were held weekly for project
particaipants, and the following experiences were provided for
teachers:

1. Practice in curriculum decision-making in-

cluding the development and evaluation of
instructional materials and activities;
Practice in administering the Diagnostic
Instruments, Informal Reading Inventories,

and other diagnostic measures;

Examining and selecting various instructional
mater’.1ls for use in reading instructional
activities;

Learning and practicing skills related to the
classroom verbal interaction analysis;
Learning and practicing skills related to

the observation and analysis of classroom
cognitive behavior, and;

Engaging in video taping and feedback sessions
in a micro-teaching setting.

Seminar sessions were held on most Monday afternoons for a
period of one hour and forty<five minutes. Through an arrange-
ment with the University of Alabama, project participants who
desired to do so were able to get graduate credit in the area

of Curriculua Development for their work in the seminars.

The seminar sessions were usually conducted by the Project
Director and Curriculum Associates, but all project personnel

who were involved in the seminar had some leadership responsi-
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1.13.2.2:B. (continued)

. bilities during the year. Two sessions for each teacher were
devoted to viewing a video-tape of her micro-teaching lesson.
and evaluating the lesson in temms of verbal interaction analysis
and in terms of Barrett's Taxonomy.

Many of the seﬁinar sessions were used to provide help for

teachers in areas in which they had indicated a desire and a
need for help. These needs were expressed by teachers on a
survey sheet that was completed at the beginning of the school-year.
This survey'éuided the project staff in planning the seminar sessions;
thus a "Pérsonalizéd Program" was provided for project teachers as
well as students during the third operational year. As a result,

many differe... kinds of activities were going on at the same time

. in many of the seminar sessions.
A major thrust of the seminar sessions dﬁring FY74 was the_

development of activities for use in teaching the skills listed
in the Contiruous Progress Reading Materials. A file of activities
had already been started, and many activities were already in the
files. There were still a number of skills, however, for which no
activities were in the files. An effort was made to develop at
least one activity for each of those skills. Each projeét teacher
contributed one new activity at each seminar session, using the.

- Plan for skill Development Activity form (Figure 6-g, page 34).

Each activity is focused upon a specific reading skill for a given

level. An activity developed by a teacher was first reviewed by
teachers, coordinating teachers, and by the curriculum associates.
Activities were designed to accomodate pupils of varying achieve-

ment levels--slow, average, and above average.
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1.13.2.2.8. (continued)

One of the important outcomes of the half-day workshops
was the expansion of the PEGASUS Curriculum Resource Center,

The skills activity files were expanded greatly with the
gddition of the new activities teachers were developing. The
center also houses 48 games that were developed by the cadette
student teachers and reproduced in a durable form in the summer
by teacher aides. Each game is designed to coordinate the
development of various reading skills. The Center also contains
about 30 reading kits from commercial publishers, 15 exgmination
sets of basal readers, and 12 examination sets of workbooks.

Several series of PEGASUS Continuous Progress Materials
workshops for FY74 were directed toward the institutionalization
of the program throughout the school system. The fall workshops
were attended by new teachers, student teachers, instructional
aides, and other professional pPersonnel within and beyond the
Tuscaloosa City Schools, among the forty educators participating
in these sessions were the E.S.A.A, Resource Teachers and Lead
Resource Teachers, Tuscaloosa Junior High English teachers and
their coordinators, the Lamar County Title I Director and several
teachers, and various Tuscaloosa Central Office personnel. 1in
conjunction with these meetings, instruction in the use of the
informal reading inventories and the diagnostic instruments was
provided through oral presentations as well as video taped
demonstrations.

During the spring semester this effort increased, with
several series of half-day workshops being undertaken for the
burpose of involving other teachers and administrators in the use
of the PEGASUé Continuous Progress Reading Materials. Partici-

pants included all elementary and junior high school principals,
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1.13.2.2.B. (continued)

approximately 90 non-project elementary teachers, and 28 junior
high school English teachers.

The principal's workshop was held on February 26, 27, and
28, 1974. Project personnel discussed the organization of the
PEGASUS Continuous Progress Materials including the diagnostic
procedures. An explanation and a demonstration of the Informal
Reading Inventory was followed by the active participation of
each priécipal in administering an Informal Readirg Inventory
to a child.

A three day workshop was conducted to assist 28 junior high
school English cteachers in their understanding and use of the
Continuous Progress Reading Materials. Workshop experiences included
diagnostic procedures, effective ways of grouping for instruction,
a variety of approaches used to teach reading, the utilization of
kits and games, and an observation in the classroom where grouping
for specific identified skills was demonstrated.

Similar workshop experiences were also provided for 90 non-
project elementary teachers, representing all elementary schools
in the Tuscaloosa City School Systém. Employing a multi-media
approach, including video taped demonstration lessons, the PEGASUS
staff involved these teachers in learning more about diagnostic
procedures, systematic record keeping, a variety of approaches to
the teaching of reading, and various new reading materials. Work-
shop participants observed in classrooms,were introduced to Barrett's

Taxonomy of Cognitive Comprehension, were involved in the development
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1.13.2.2.8B. (continued)

of plans for skills development activities, and were helped to
find readabilities of textbooks.

There was no summer workshop for Project participants, but
three of the Primary Target School teachers joined with the
Project Director, the three Curriculum Associates, and the
Primary Target School principal during June, 1973, to work on
the Continuous Progress Reading Materials. As a result of
these efforts, two new levels were developed for junior high
school pupils; Level 15 for pupils in their seventh year and
Level 16 for pupils in their eighth year. 1In addition, an ex-
tensive revision was begun on all levels that were already written.
The efforts toward revision were continued during the FY74 school
year as time permitted, and these revisions were completed
by project personnel in the summer of 1974,

The student teacher training program of the project continued
to be a most valuable and highly satisfying part of the program.
The student teachers were given excellent training under the
direction of the two full-time curriculum associates and their
cooperating teachers, and they in turn made a valuable contri-
bution to the PEGASUS reading prdgram. Student teachers were
videotaped each semester, and the Playback of the tape provided

an opportunity for the student teacher to analyze her teaching

effort cooperatively with her supervisor, .
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1.13.2.3. COMMUNITY INVOLVEMENT Product and Process Objectives

) The general role of the Community Council has been
- to assist, advise, and gerve the project administratoxs whenever

and wherever desired; to communicate with the community at large

concerning the project; to assist in evaluating the success of £he

project; and to enhance the thrust of the project of reaching the

| |

target Tuscaloosa Community through its various functions. The 1

sfrength and vitality of the Community Council which was evidenced j
during the first two operational years of Project: PBEGASUS was not
maintained at the'same high level during the third year. Only two
meetings of the council were held during the academic year. At the
final meeting of the Council, however, the discussion indicated a
strong, continuing interest in the project as well as strong support
for its institutionalization.

With this major purpose in view, the Community Council membership
has been expanded and restructured so that it has become more widely
representative of the total Tuscaloosa community. The Council is now
comprised of a cross-section of trade and profegsional groups as well
as socio-economic levels. An effort was made alzo to insure lay

representation from each elementary school zone within the city.

A. Community Involvement Product Objectives

. Community Involvement Product Objective A.2.a.(1).
'specifies that 60 percent of the Primary Target School
enrollment will be represented by a parent in two
barent-teacher conferences. This year parent~teacher

conferences were held during three scheduled weeks.

|
During the first and third conference weeks (early fall ;
|

210 |
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1.13.2.3.A. (continued)

and springi only half of the parents were scheduled for .

a conference. Eighty percent of those scheduled came

-’

the first week and sixty-six percent the third week.

All parents were scheduled for conferences the second
conference week (mid-year), and 77.5% of the parents
came. Thus, approximately 75% of the pupils at the
Primary Target school were represented by a parent in
two-parent~teacher conferences.

Community Involvement Project Objective A.2.a.(2)
requires a 60 percent attendance of Communitf Council
members at scheduled meeting. The first meeting was held
on December 1€, with 60 percent of the members atténding.
The final meeting was held on March 28 with 55 percent of .
the members attending. Therefore, this objective was not
fully achieved. It should be noted, however, that the final
meeting was held during the daytime and involved the members'
spending time observing in schools and having lunch together.

A number of the Council members understandably could not attend
because of work or school commitments.

Community Involvement Product Objective A.2.a.(3). indicates
a goal of 200 people in attendance at a project-sponsored open
house at the Primary Target School. The open house was held on
October 2, 1973, and the documented attendance was 206.

B. Community Involvement Process Objectives.

Documentation for the s*tainment of the Community Involvement

Process Objectives A.2.b.(2)., and A.2.b.(3)., exists in the records




1.13.2.3.B. (continued)

kept in the Project Director's office and has been verified by

the EPA. Objective A.2.b.(2)., was not attained, as only two

been discussed in the section above.

1.13.2.4. third Year Objectives for Teachers

. . i

.« - : Community Council meetings were held. The reason for this has |
|

}

|

!

Third year objectives for teachers are concerned with

the improvement of teaching skills. The first of these

objectives (c) specifies that teachers who have been in the i
project for three years will alter in a positive direction
at least two classroom hzhawvorswhich they identified_during
the first project year as target behaviors.

Actually, teachers chose three aspects of classroom behavior

in which they would strive for positive change. They chose

to work toward (1) ¥educing the amount of teacher talk, (2)
increasing the number of open-ended questions, and (3) in-
creasing the amount of student divergent responses. '

Teachers were video-taped in micro-teaching discussion
lessons five times during the three years of the project.
These lessons were coded and analyzed by means of the

Reciprocal Category System of Verbal Interaction Analysis,

and the data for each teacher were recorded. The data were
analyzed for statistical significance by means of an F-test

. for subjects with repeated measures (a treatment by subjects %
design). The F-ratios yielded indicated changes in the :
desired directions for all three behaviors. BAll three
F-ratios were significant at the .0l level. The F-ratios for

each were as follows:




1.13.2.4. (continued)

Decrease in teacher talk F= 211 -
Increase in open-ended questions F = 10.71
Increase in divergent responses F = 11,60

The second of the teacher objectives (d) specifies that at
the end of the third year of the project teachers will be asking
significantly more thought-stimulating questions than they weze
early in the second year. 1In the form in which it is stated this
objective was .ot achieved, but (the intent of the objective was
definitely achieved.) an examination of the data collected from
the Gideo tape of the micro-teaching lesson taught early in the
second year revealed that teachers were already asking a very high
percentage of thought-stimulating questior;s~ As shown in the
discussion for the previous objective, teachers had already been
working toward increasing the number of open~ended questions,
and dramatic progress had been made in this direction by the early
part of the second year.

The actual intent of this objective (c) was achieved as is
clearly shown when teachers' third year final video-tape lessons
are compared with their first discussion lessons. The difference
in these two video-taped iessons was compared using the Chi Square

Statistical Technique. The chi Square value resulting from a -

comparison of the actual number of questions was 23.6, and when the




1.13.2.4. (continued)

comparison was based on percentages the Chi Square value was

9.58. These values are both significant at the .01 level,

Computations are shown below:

Chi Square based on number of questions:

0 E (0~-E) (0-g)2/E
145 180 -35 6.8
w108 73 35 16.8
Chi Square 23.6

Chi Square based on percentage:

0 E (0-E) (0-3)2/3
57.3 71.3 ~14 2.75

42,7 28.7 14 6.83

Chi Square 9.58
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1.14. CRITERIA TO BE USED BY DEVELOPER-DEMONSTRATORS IN THE SELECTION OF

ADOPTERS

- Educational need on the part of potential adopters should have been

established through an ongoing needs assessment or a new survey.

- Instructional personnel implementing the adoption should be

involved in the decision to adopt. Participation of program adopters

should be on a voluntary basis.

- Administrative commitment should be demonstrated by the following

actions:

a. Investment of adequate human, physical, and financial resources.

b. Provision of released time for staff development on a ;cheduled
basis (for example: summer workshops, half-day work sessions, or
continuing seminars).

c. Budgeting of funds for travel of key personnel to the Developer=
Demonstrator site.

d. Negotiating a specific memorandum of agreement with the Developer=-

Demonstrator.

- Program adopters will employ the PEGASUS~PACE Continuous Progress

Reading Program as the total developmental reading program for their
assigned students: (1) administering informal reading inventories
to students entering the program; (2) administering PEGASUS-PACE
diagnostic instruments; (3) using the Sub-grouping Chart as a basis
for sub-grouping children according to needed skill attainment; (4)
developing and prescribing learning activities for each child
appropriate to his diagnosed instructional needs; (5) reporting to
parents and students in a manner appropriate to this personalized
reading program (holding at least two planned and scheduled pérent

conferences for each student during the year, if possible).
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1.14.

5.

10.

continued)

Program adopters should be willing to participate in staff
development functions on a scheduled basis.

Program adopters (with administrative support) should conéuct a
pre-post summative evaluation of major learner-based product
objectives.

Concerning the offer of participation to non~profit non-public
schools (required by OE), program adopters should retain wwridence
of their intention to participate (letter of acceptance) or

evidence of their declining the offer (letter of.rejection).

. Concerning the criterion of geographic location, priority will be

given to a potential adoption which would achieve a more extensive
geographic spread.

Concerning the size of the adopting student population, priority
will be given to adopters starting with a primary target population
on a pilot basis.

Concerning "adaption" Vs adoption, extremely low priority will be
assigned to potential adoptions which might appear to tamper with

the integrity of the program.

1.1S. TARGET POPULATION CHARACTERISTICS REQUIRED FOR ADOPTION ALLOW THE
FOLLOWING VARIATIONS:

1.15.1.
1.15.2,
. 1.15.3.

1.15.4.,

1.15.5,

1.15.6.

Grade Levels: Kindergarten through middle school students

Type of Locale: Rural to urban.

Percentage of Boys and Girls: Not relevant,

Type of Ethnic Background: Not relevant so long as the child

speaks English,

Socio-economic Level: Low-middle-high.

Other Characteristics: Not -elevant.

NOTE: None of these comprises a constraint for program adoption.
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1.16. POPUIATION SIZE REQUIREMENTS FOR ADOPTION (MINIMUM AND MAXIMUM

NUMBER OF STUDENTS FOR WHICH THE PEGASUS-PACE READING PROGRAM IS
IDEALLY DESIGNED)

1.16.1. During Tryout of Program in a Particular Setting. (Pilot Phase)

MINIMUM: A group of students comprising K-3, grades 4-6, or grades
7-8 --- or even one classroom,

MAXIMUM: To be determined by human resources (for training and support)
within the adopting school or school district.

1.16.2. During Installation of the Program (Operational Phase)

Population size limits would be determined by the available support
(Commitment for human resources, financial, and staff development) within
the adopting school or school district.

During this p*-se it is expected that program population sige will
include the total student populaéion of the adopting school or school
district.

NOTE: An adopting school ox school district might choose to try

out the program in phases or stages (for example: one
grade level, leading toward one total school, leading
toward the whole district or school system). These
sequences of adoption would be dependent, of course, upon
available human, material, and financial resources.

1.17. STAFFING REQUIREMENTS FOR ADOPTION

The Continuous Progress Reading Program affords structure for
children's regular developmental reading and is implemented by classroom
teachers rather than by special reading teachers. Although some
specialized “Curriculum Associate" support is needed, this help can be
provided by instruction-oriented building principals, supervisors, or
resource teachers already employed. Most school systems can identify

individuals who are competent and self-initiating, knowledgeable in the
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1.18.2. (continued)

level (Figure 6-c, page 30, above) contains a variety of tasks for the
learner to perxform in order to demonstrate his mastery of the skills,
Teacher-use Co;tinuous Progress Materials include a Teacher's Guide
and Key for each level (Figure 6-b, page 29, above); a Sub-Grouping
Chart (Figure 6-e, page 32, above); and a Reading Progress Record
Folder (Figure 6-f, page 33, above).

The resource file of Plang for Skill Development Activities (Figure.
6-g, page 34, above), which is currently being developed in the PEGASﬁs-
PACE Résource Center, is expected to be another important project
contribution. A collection of specimen lesson plans will be drawn from
those generated fc~ =ach reading instructional level and published in a
1ange.ring-binder. This volume is expected to be available for dissemi-
nation by March or April, 1975,

Costs for adopting the PEGASUS-PACE Program are low and will remain
low because these materials have been developed, pilot tested, and revised,
within the project and are being produced by the Tuscaloosa City Schools.
Hence, the profit factor in publishing has been removed. Upon completing
official negotiations for adoption and signing a memorandum of agreement
with PEGASUS-PACE, an adopting school or school district will be granted
permission to reproduce these copyrighted materials for their own use.

For this purpose there is presently available a Master Volume of the
PEGASUS-PACE Continuous Progress Reading Materials (17 levels), which is
locge-leaf bound in a hard-back vinyl binder. This full volume of
learner-use and teacher-use materials contains the following items for

each of 17 levels (Readiness through 16):

ERIC .. 49
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1.18.2. (continued)
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1.18.2. (continued)

a. Objectives and Skills Check Sheet

b. Teacher's Guide and Key

c. Learner-use Diagnostic Instrument
For Levels 9-16 Learner-use Answer Sheets are also inclqded.

This volume may be ordered, postage paid, for $35.00 from the
Tuscalooga City Board of Education, marked to the attention of Marie
Sinclair. An accompanying check likewise should be made payable to the
Tuscaloosa City Board of Education and mailed to this address:

Tuscaloosa City Board of Education
Attention: Marie Sinclair, Director
Projects: PEGASUS-PACE and TRIAD

1100 - 21st Street East
Tuscaloosa, Alabama 35401

1,18.3. Other Instruct..nal Materials

PEGASUS-PACE teacher-use materials, which are close companions to
the learner-use materials within each reading level, have been discussed
in Section 1.18,2,, above. Other staff development materials available.

from PEGASUS-PACE will be presented in Section 1.24., below.

1.19, FACILITIES REQUIREMENTS:

The facilities and space found in any typical elementary school will
be adequate for the adoption of the PEGASUS-PACE Continuous Progress Reading
Materials. Since this program comprises students' developmental reading
program, it is expected to be implemented by regular classroom teachers
rather than by special reading teachers. Hence, it is not necessary for
an adopting school district to provide additional rooms for extra teachers,

Spacing requirements for small group and individual instruction can
be worked out in these regular classroom and other locations within the

school. 1If the micro-teaching aspect of staff development is adopted, a
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1.19. (continued)
[
cassette or reel-to-reel audio recorder will be adequate; and this

taping can take place in a regular classroom.

1.20. EQUIPMENT REQUIREMENTS
To implement the PEGASUS-PACE reading program for students, no
additional instructional equipment is required beyond that usually
found in elementary and middle schools. Access to an overhead projector
and an audio tape recorder for instructional purposes would be quite
helpful, of course. Likewise an audio or video tape recorder would make
it possible to implement teacher self-evaluation within the context of

micro-teaching. .

1,21, FINANCIAL RESOURCES
BACKGROUND

During the spring semester, 1973, the project staff together with
the Community Council gave concerted attention to a two-fold challenge:
(1) determining the means to continue successful practices with project
students after the termination of Title III funding; (2) extending these
functions throughout all Tuscaloosa elementary schools. Necessarily the
implementing of practices by adopter schools, whether they be in this
school system or beyond, will involve some additional LEA costs. These
developmental costs for adopting schools, however, will be proportionately
lower than were the corresponding Title III costs for developing and
implementing a prototype program in the PEGASUS schools.

The accompanying Cost Projection Chart (Figure 11) presents expense
estimates relevant to support services such as staff development as well

as to the direct costs involved with PEGASUS-PACE adoption. Within each
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Stage 2 Oper~tional Developmental Developmental

1974 ~ 177

(Standard Practices)

and Demcnstration

and pemonstration

PaN
S/ N
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= Cost Projection Chart
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$12. per ct
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1.21. (continued)
stage or phase (Developmental, Operational, and Continuation) these
expenses are charted in terms of per rupil expenditure for PEGASUS-
served learners and projected for non-project students (those of an
adopting school district).

In analyzing expenses incurred during the developmental and
operation~l years of PEGASUS, it appears that several different groupé
of Tuscaloosa students were served by the project in varying degrees. The
cost analysis for Primary Target students is presented under Column A
and that for Satellite students under Column B of the Cost Projection
Chart.

1,21.1. start~up on a Trial Rasis

1,21,2. Continuation on a Trial Basis after First Year N

Under Column ¢ the Start-up {(Adopting Phase) expenses and Continuation-
- .

Trial (Developmental) costs for an adopting school system are projected,
(This column likewise represents the Tuscaloosa elementary students who
were not served by this project either as a Primary Target Group or as a
Satellite Target Group.) Costs for implementing the program in another
school or school district are low and will remain low because the Tuscaloosa
City Schools will grant permission (contingent upon negotiating a
memorandum of agreement) for the adopting school district to reproduce the
copyrighted PEGASUS-PACE Continuous Progress Reading Materials. Moreover,
adopting expenses are low because the program is compatible with any
basal series rather than to a particular one, and special reading teachers
are not needed.

The projections on Figure 11 were based upon actual expenditures

obtained by the bookkeeper from FY 72 fiscal reports and upon estimated
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1.21.2, (continued)

FY 73 expenditures derived from the operational budget for that year,

. This work was also verified by the Project Director and a local accountant
to insure that the proper basis was used for each estimate. The cost
breakdowns for PEGASUS program development, Adoption Start-up on a
Trial Basis, and Adoption Continuation (operation) are as follows:

1, Column A: Estimated PEGASUS program developmental cost , ., . .
$159.64 per pupil expenditure (based upon about 600 students).

This expense includes developing prototype components for
"instruction, staff development, and community involvement.

It will not have to be incurred by an adopting schocl system,
Both the OE Program Manager as well as the Educational Program
Auditor have expressed satisfaction with the results attained
during the two developmental-operational years, The Title III
costs are seen to be well justified in that the prototype
validated components are available for adoption by school systems
within the state of Alabam. and beyond. bDuring these initial
years it has been the task of the project staff and participating
teachers to develop the Continuous Progress Reading Program for

children and to make it work effectively.

2. Column C, Middle Box: Extimated Adoption Costs (Start-up on a
Trial Basis) . . . . . . $18,00 per pupil (Based on 4,000 students).

Initially the competent service of someone functioning as a
curriculum associate or coordinator is needed by an adopting school
. system. This staff development cost is necessary to insure that the

instructional practices developed in PEGASUS will become effective

3. Column C, Lower Box: Adoption Continuation Cost. . .$12.00 -
$15.00 per child, '

|
and efficient standard practices, |
It is expected that after the PEGASUS-PACE adoption becomes

ERIC 224




1.21.2. (continued)

98

operational, it can be maintained by an LEA expenditure of

about $15.00 per pupil.

can be reduced to about $12.00 per pupil, or less.

1.22. DESCRIPTION OF PROGRAM COMPONENTS

objectives within these four inter-related components:

Instructional, staff Development, and Community Involvement.

Within a few years more this amount

All PEGASUS functions have been defined as product and process

1.22.1. Project Management Component

Management,

During the past three operational years of Project: PEGASUS the

PEGASUS-PACE Program has been developed and implemented in the Primary

Target School (Northington Elementary School) and in three Satellite

Schools,

teachers with a cluster of children spanning four or more reading

levels participated in the project.

In each satellite School a "micro-staff" of at least three

Following is an organizational

chart which identifies the project management personnel.

Project
Director
Project Curriculum Satellite Curriculum. Curriculum Adminis-
Evaluator Associate Curriculum Evaluation Associate tration
Associate Associate Associate
l 1
Evaluation Book= Secre- Reading Video School
Assistant keeper tary Continuous Technician Secretary
Progress
Technician —
....olauooo.“.‘ /I —
.° . : . - T P - ~N
. * ..0. / /’ h
’ ’ / / ~
K PRIMARY . / INTERMEDIATE / UPPER ELEMENTARY \
. CLUSTER OF CHILDREN *% CLUSTER OF CHILDREN

Figure 12

2R3

CLUSTER OF CHILDREN |




1.22.1. (continued)

The basic operational tools for project management consist of the

following:

a. Comprehensive Evaluation Design {(Figures 13-a and 13-b, following
in this report),

b. A system of communication and dissemination,

c. A Management Time Line (Gantt Chart) on which major objectives
have been charted in sequence with dates noted for key events
and task completion requirements (Figure 14, following in this
report),

d. A plan for educational program auditing (Figure 13-b of this
report).

In a less specific manner major project functions are also presented on

the flow chart which comprises the PEGASUS~PACE Adoption Model (Figure

4, on page 15, above).
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1,22.1.1. Compiehensive Evaluation Design

Attainment of project objectives has been assessed through a
Comprchensive Evaluation Design, which explicates for each objective
the followings measurement techniques and instruments, baseline data,
data collection procedures, data analysis techniques, and means of

‘ disseminating results,

Organized by project components, this overall project evaluation
strategy (Example: Figures 13-a and 13-b, above) was directly derived,
objective by objective, from the project objectives as they were stated
in the Formal Application, dated May 19, 1971. (These process and
product objectives have been reported in full in Sections 1.9, and 1,10,
of this report.)

- All aspects of-this design have been periodically critiqued by the
Educational Program Auditor as well as by the 0.,E. Program Manager, and
several revisions were made during the three operational years of Projects
PEGASUS., In summary, the evaluation strategy detailed in the Comprehensive
Evaluation Design has consisted of the following general procedures:

a, Summative evaluation of Instructional Product Objectivey wwe
pre-post with alternate forms and appropriate levels of the
Gates-MacGinitie Reading Tests,

All of the project's learner objectives were defined in
terms of measurable behavior, For each objective the expected
level of performance and an appropriate evaluation technique
were specified, Conditions under which the objective was to be

attained were delineated. (An example is provided in Figure 13-a,

page 100, above,)

230
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1,22,1,1, (continued)
Particular care was taken to assure standardization of

test administration, scoring, and recording of results; and the

educational program audit reports have noted this accomplishment,

Written procedures for these evaluation functions were developed
| by the project staff in September, 1972, and were subsequently
revised several times. (Copies of these procedures are on file
in the project office and with the Office of Education,)

Analysis of the data was under the persdnal direction of
the Project Evaluator, Chairman of Educational Psychology and
Educational Research at the University of Alabama, Advanced
graduate stud--ts in educational research were assigned tasks
of data processing and computer programming,

For the purposes of summative evaluation the sample included

all students served by the project through the entire period
from the pre~testing (early September) to the post-testing
“{early May) each operational year, Makc-\p testing was admine
istered in order to accomplish this total sample, 7Test scores
for students who enrolled after pre~test administration or
withdrew before post~-testing, however, were eliminated from
the summative evaluation sample,

be Diagnostic evaluation within seventeen instructional levels
was performed to determine the level for reading instruction,
as well as the strengths and weaknesses of each student., (For
an example, see Figqures 6~b and 6~-c, pages 29-30, above,)

C. Formative evaluation was performed within these seventeen
levels to assess the progress of each child through the various

levels of the PEGASUS~PACE reading curriculum,

[23
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1,22.1.1, (continmued)

a d'

€,

Instructional process evaluation took place through Weekly

PACE Reports (Figures 5-a and 5=b, pages 18=21, above),

Planning Ses<ion Records (Figure 9, page 56, above), and

Systematic Observation, On the Weskly PACE Report teachers

reported the proportion of “ime in which the,' engaged in various

Instructional Process Objectives, or the instructional procedures

to be followed in attaining the Product Objectivec, Collectively

these instructional activities comprise the project strategy

developed to personali;e instruction., In general the teacher

self-raport data collected on the Weekly PACE Reports were

analyzed in such a way as to achieve these two purposess'

(1) to provide a detailed picture of the instructional tasks
that actually were performed;

(2) to describe the instructional procedures in terms of

their contribution to the attaimment of personalized

instruction utilizing staff differentiation,

Systematic observation of classroom teaching was utilized to
gain an independent estimate of the distribution of instructional
time. However, probably the most effective observations were
conducted by the instructional staff itself. In several meetir -
per week of Coordinating Teachers, Curriculum Associates, and
Teachers the instructional process was constantly under review.
Assessment of Staff Development Objectives was made through
extensive documentation of summer workshops, weekly seminars,
and half-day in-service sessions, Micro-teaching with audio=~

visual feedback and practice in applying different category
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1,22,1.1 (continued}

systems for analyzing the teaching process served to foster
continuous self-evaluation on the part of teacher participants,
Documentation of micro-teaching and other activities designed

to increase the skills of teachers may also be found in the
Planning Session Reco:ds, interactioh analysis data collection
sheets, and interaction analysis matrices,

Documentation relevant to the Community Involvement Component
Objectives was maintained in (1) the principal's and teacher's
records of parent—téacher conferences,’ (2) the minutes of the
Community Council meetings, (3) the attendance records for the
project-sponsored open house, and (4) the Project Director's log,
Documentation :or the Overall Project Management was maintained
in the Project Director's log and through Planning Session Records,
Feedback procedures have been an integral part of the process
objectives defined within each project component, As an example,
the continuing school-year seminar provided the opportunity for
teacher participants and the staff to considgr problems encoun=
tered in developing and implementing the validated PEGASUS-PACE
program, with teachers actively involved in weighing alternative
solutions, making decisions, and acting upon these decisions,
Likewise the curriculum associates and director actively sought
feedback from teacher participants throughout each operational

year, The evaluation plan, of course, is replete with the use

of feedback techniques,
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1,22,1,2, A System of Communication and Dissemination

- comunzcaTon
The operational plan for effective communication has included
the following aspects:

a, Among Pfoject Staff Members and Participants

To communicate effectively at this level project
personnel have performed the following tasks:
ee e Communicated daily face~to-face in group planning
sessions with teams, within the project staff, etc,
e«ees Used the continuing seminar as a r ;ans of communicating
problems or challenges, discussing them, considering
alternate strategies for solution, and making decisions,
«se Produced project newsletters and/or feed-back sheets, as
. needed, for communicating decisions and other essential
information among the project staff and among the
participating team members,
eess Used the continuing seminar as a means of communicating
to and by project principals and participating teams,
eee Communicated with school system administration and
supervisory personnel via telephone, face-to-face
conferences, project staff meetings, central office
staff meetings, etc,

: b, Between Project Staff and Other School System Personnel

To communicate relevant project information to other
school system personnel the project staff has performed the

following tasks:

R34
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(continued)

ess Kept school administration informéd via telephone,
conferences, visitations, s£aff meetings, etc,

ese Made available to non~project teachers (through General
Fund resources) the PEGASUS~PACE curriculum materials
and encouraged their implementation,

sso Functioned as resource persons for professional growth
activities within the school system,

+ee Reported project progress and activities in supervisory
and administrative meetings,

Between Project Staff, Community Council, and other Agencies

To communicate specific evaluation information in
regard to performing project functions and refining various
procedures the project director and staff have performed
these activities:
sse Conveyed project related information to the Council, to
University personnel, and to other agencies face~to-face,
in small group discussions, in Community Council meetings,
and through the distributioﬁ of minutes,

eee Communicated with project area parents via newsletters,
a brochure, newspaper, etc,

eeo Communicated with other lay people of the area via

newsletters, a brochure, newspaper, etc,
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1,22,1,2, (crntinued)
DISSEMINATION

To inform the profession and public outside the project area
concerning the progress of Project: PEGASUS and to stimulate their
support to such a degree that they would carry on the program after
termination of funding, the project director and staff performed the
following proposed activities:

a, Planned for project visitation gy groups of non-project
teachers, lay people, State Education Agency personnel, and
personnel in other local school systems of Alabama,

b, Made available to these groups, and to others upon request,
the PEGASUS Continuous Progress Reading Materials and the
refinements of these materials as they were developed,

ce. Reported activities via local newspapers, radio, and TV
stations,

d, Functioned as resource people for undergraduate and graduate
classes of the College of Education, University of Alabama,
P,T.A,, civic, and other groups,

e. Provided video tapes of "model" micro~teaching sequences for
educational methods classes at the University of Alabawa.

f. Sponsored research relevant to project activities; produced
professional papers; and made presentations at state, regional,
and national meetings,

g. Made available to the SEA,photographs, audio tapes, and

. video tapes which are relevant to project dissemination,
The dissemination process during the operational years of PEGASUS was

judged to be very effective, Within the school system, the staff's
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1,22,1,2, (continued)

led to the adoption of the Continuous Progress Reading Materials by
the City Board of Education as the official curriculum for all Tuscaloosa
elementary schools, Likewise several series of PEGASUS staff development
workshops for non-project teachers and principals helped to assure the
successful system-wide implementation of these materials after the
termination of federal funding., Excellent news coverage and the work
of the PEGASUS Community Council helped to familiarize Tuscaloosa and
west Alabama lay people with project activities,

A summary of dissemination accomplishments and events during the
three years of PEGASUS would certainly include the following highlights
or plaudits:

a. When project staff members made a multi-media presentation
at the southeastern Regional NEA-~Association of Classroom
Teachers meeting in 1972, their audience quickly depleted
a supply of 75 dissemination packets. Thirty-nine other
conference participants from thirty different school systems
left written requests for materials to be mailed to them,

A group from a university city in North carolina urged the
PEGASUS group to serve their organization as consultants,

be In December, 1972, Projects PEGASUS was one of two Title III
projects in Alabama chosen by the Alabama Public Television
Network to be spotlighted in an hour-long presentation depict-
ing issues and innovations in Alabama education, The Project
Director presented background narration for the filming,
pointing out how specific aspects of Project:s PEGASUS, as
depicted on film, helped to personalize instruction by
utilizing the various differentiated staff personnel, This
film was repeated on state-wide public television in March, 1973,

Ce After the Continuous Progress Reading Materials were exhibited
at the annual meeting of the Association for Supervision and
Curriculum Development in March, 1973, numerous requests for
project information were received from distant parts of this
country as well as from Canada.

de Among the categories of people who observed and discussed

project processes at the Primary Target School were visiting
teams of elementary principals in a district meeting; educators
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{(continued)

from all areas of the state in a University of Alabama
invitational meeting; and supervisors and directors of
instruction in their annual state meeting. As an example,
approximately forty classroom teachers from England visited
the Primary Target School in April, 1973, They heard the
Project: PEGASUS program explained by members of the project
staff, toured the building, and viewed a micro-teaching
situation on video tape.

After seeing the PEGASUS digplay at the Alabama Education
Association convention, the Director of the Division of
Administration and Finance, Alabama State Department of
Education, invited the display to be exhibited in the lobby
of the State Office Building in Montgomery during the
month of April, 1973, Dissemination materials were placed
so that interested persons could obtain a packet,

Project: PEGASUS was invited by the U,S, Office of Education
to exhibit and demonstrate the program at ED/Fair '73,
which was held in the Shoreham Hotel complex at Washington,

D,C,, May 8-l1l, 1973, The Director, two Curriculum Associates,

the Reading Analyst, two Principals, and two Teachers shared
the success”™ 1 educational practices of Project: PEGASUS

for the benefit of the approximately 1,000 invited federal,
regional, state, and local educators, The PEGASUS staff
participating in ED/Fair '73 made two presentations in
which they demonstrated the project's practices to those
Fair participants interested in learning more about the
project,

The National Advisory Council's publication, Innovative
Education Practices, October, 1973, consisted of descriptions

of the 107 ESEA Title III projects selected for validation
as a result of the national Identification/Validation/
Dissemination effort, A description of Project: PEGASUS,
which received validation as an innovative, cost-effective
project and one worthy of consideration for adoption/
adaption by other school systems, was included in the
Reading Section,

Dr, Carrie Dawson, who reviewed the eight I/V/D Reading
projects for the National Advisory Council, selected PEGASUS
as the one project to visit personally, Dr, Dawson cited
the significant accomplishment which had occurred in the
area of Staff Development, including the opportunity for
staff and project teachers to receive academic credit

(6 semester hours for the full year) for their participation
in the PEGASUS weekly seminar,

' 238




1.22.1.2.

i,

Je

ke

me

(continued)

A Satellite Principal made a presentation about Projects
PEGASUS to approximately 800 persons attending the annual
meeting of the Southern Association of Colleges and
Schools in Houston, Texas, December 9-12, 1973,

In early 1974 the American Institute for Research requested
and was sent a descriptive written Summary concerning the
PEGASUS Reading Program, Subsequently, PEGASYS was nominated
by this 0,E. contractor as an exemplary reading program worthy
of consideration for a forthcoming Right to Read publication,

The 1974 Annual Report of the President's National Advisory
Council on Supplementary Centers and Services devoted to
"Sharing Educational Success" featured a report on Project:
PEGASUS and six other I/V/D projects, '

In May, 1974, the Project: PEGASUS staff Presented a Symposium
at the International Reading Associations' annual meeting

in New Orleans, louisiana, The multi-media presentation
entitled "Project: PEGASUS~~Becoming Better Teachers of
Reading: Helping Learners Achieve Success" included an
overview of Project: PEGASUS, description of the staff
development. activities, micro~teaching workshops, and the
Continuous Progress Reading Materials, Informative project

brochures were given to the approximately 75 persons attending
the Symposium,

During the final quarter several series of workshops were
planned and conducted for non-project elementary school
teachers and principals in the Tuscaloosa City Schools,
These workshop participants viewed video taped demonstration
reading lessons, learned about diagnostic procedures,
systematic record keeping, learned various approaches to

the teaching of reading, examined new reading materials and
and participated in many other project activities, In
addition to the workshop for elementary personnel, similar

ones were held for twenty-eight junior high school English
teachers in the Tuscaloosa City Schools,
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1.22,1,3. Management Time Line (Gantt Chart)

The management process has been directly concerned with the
operational events and task completion requirements noted on the
Gantt Charts (Figure 14, page 102, above) ior the following project
functions:

a. Fiscal and Overall Project Reports,

b. Project Evaluation,

c. Educational Program Audit,

d. Management of the Instructional Component,

e. Management of the Staff Development Component,

£. Management of the Community Involvement Component,
Detailed attention was given to the assessment of each area of project
management in the Final Evaluation Report,.June 28, 1974, pages

7 - 15.

1.22.1.4. A Plan for Educational Program Auditing

All aspects of project management and evaluation were periodically
assessed by any independent certified Educational Program Auditor,
The audit plan was correlated with project evaluation functionsg
(Figure 13-b, page 101, above) and was built into the performance
contract which was negotiated each year with the program auditor.

Services provided the project by the E. P, A. include the

following:

a. Conducting three on-site visits (during the preliminary,
interim, and final audit periods) for the purpose of monitoring
the functions of the project's major components, conferring
with project staff, observing project management, sampling

audit evaluation procedures, etc.

b. Preparing a critique of the evaluation design and the Prelim-
inary Audit Repurt,
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1.22.1.4. (Continued)

€. Holding progress report meetings with the superintendent,
the project director, and the evaluator, as needed, in
order to assure open communications and to discuss recom-
mendations.

d. Auditing a random sample of Gates-MacGinitie pre-tests
for accuracy in scoring, recording, preparing data,
etc. Auditing other product and process evaluation materials
as well as the Interim Evaluation Report,

e. On the basis of these activities, preparing the Interim
Educational Program Audit Report,

f. Auditing a random sample of Gates~MacGinitie post~tests
for accuracy in scoring, recording, preparing data,
etc. Auditing other product and process evaluation materials
as well as the Final Evaluation Report.

g. On the basis of these activities, preparing the Final.
Educational Program Audit Report.,

1.22.2 Instructional Component

A description of the Instructional Component has been given in
Section 1.11., Narrative Description of Program, and Section 1.12.,
Program thedule, of this document. To avoid redundancy, please refer
to pages 24-37, above.

1.22.3. staff Development Component

A description of Staff Development functions will be found in
Section 1.13.2.2., pages 73-82, of this document.

1.22.4. Community Involvement Component

A description of Community Involvement functions will be found in

Section 1.13.2.3., pages 83-85, of this document.

1.23, DESCRIPTION OF PROGRAM STAGES
Pli:ase refer to the descriptions of program stages which were

analyzed in Section 1.21., pages 94-98,

T A TP S T I
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1.24. TRAINING REQUIRED OF ADOPTERS

Although the PEGASUS-PACE program is considered to be highly
‘exportable, some adopter staff training is considered necessary both

prior to and during the implementation of the project. Relevant staff
development activities would include the following:

l. Administering an informal reading inventory to determine a
student's initial entry reading level;

2. Introduction to the organization of the PEGASUS-PACE Continuous
Progress Reading Materials; learning and practicing the procedures
involved with using the diagnostic materials:;

3. Examining and selecting instructional materials geared to
specific reading behavioral objectives;

4. Systematic observat:isn skills such as classroom verbal interaction
analysis and levels o! -sgnition analysis (within the context of
micro-teaching) ;

5. Developing a resource file of Plans for Skills Development
Activities.

6. Studying various approaches used to teach reading.

Figures 15a, 15b, 185c, and 154 present the schedule for a recent
PEGASUS-PACE workshop for out-of-state potential adopters. This staff
training began with awareness-level experiences for two parallel groups
of participants, each of which was widely representative of educational
roles. The project staff envisions a future workshop (possibly in June,

1975) planned specifically for the training of trainers.
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PEGASUS=PACE -WORKSHOP
for Out=of-State

Potential Adopters
February 5, 6, and 7, 1975

Morning and Afternoon Sessions

Wednesday, February 5, 1975 v
83115 = 8345 REGISTRATION Learning Resources Center Library
8345 - 9100 WELCOME Learning Resourcas Center
Dr, Hugh H, Stegall Auditorium
Superintendent
Dr, Nora Price
Director of Instruction
Module 1
9:00 = 10300 OVERVIEW AND SLIDES L,R.C. Zuditorium

Marie Sinclair

10:00 - 10:15 BREAK
w
Module 2 Track I
10;15 - 11:00 INFORMAL INVENTORY

Louise Crawford
Curriculum Associate

L.R.Cos Auditorium
Module 3 Track I

ect Director

L,R,C, Library
Track II

INFORMAL INVENTORY
Becky Wooldridge
Curriculum Associate
Board Room

Track II

SCORING PROCEDURES
and PLARNING for SUB-GROUPING
Louise Crawford
Gay Estes
Curriculum Associates

L.,R,Cs Auditorium
Module 5

2345 - 3;:15 COMMUNITY INVOLVEMENT
Mr., Tom Joiner
Community Council Chairman

PIANNING FOR SCHOOL VISITATION
Marie Sinclair
Proiject Director

11:00 - 12300 DIAGNOSTIC PROCEDURES DIAGNOSTIC PROCEDURES
Gay Estes Elizabeth Cheszhire
Curriculum Associate Curriculum Associate
L,R,C, Auditorium Board Roem
12;00 - 1:30 IUNCH —=~ On your own (map available)
Module 4 Track I Track II
1230 = 2345 BRIEF REVIEW, BRIEF REVIEW,

SCORING PROCEDURES,
and PLANNING for SUB~GROUPING
Elizabeth Cheshire

Backy Wooldridge
Curriculum Associates

L.R.C. I‘ibrgz

L.R.C. Auditorium

L.,R.C, Auditorium

Figure 15-a

‘e
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ESEA Title III

Project: PEGASUS=-PACE
Tuscaloosa City schools
1100 - 21st Street, East
Tuscaloosa, Alabama 35401

PEGASUS=-PACE WORKSHOP
for Out-of-State
Potential Adopters
February 5, 6, and 7, 1975

ASSIGNMENT OF GROUPS FOR CIASSROOM OBSERVATION

Thursday Morning, February 6

Groups for Stafford and Woodland Forrest Elementary Schools depart from the

City Board of Education promptly at 8:15 a.,m. Please come to the Board Room at
8:00 a.m, These groups will return to the City Board of Education at 11:00 a.m.

for a Workshop Session.

The groups for Northington Elementary School will meet in the L.R.C.
Auditorium at 8:15 a.m. for a Workshop Session, and will depart for their

observation at 9;40 a.m,

STAFFORD (1st)
Mrs, Fannye Gray

Brenda Mayes
Cheryl H, Lee
Sadie C, Barnes
Susie Unger

Wanda Harbin
Lohrone Cannon
Clarence J, Fennell
Sarah Baker

NORTHINGTON (4th)
Mrs, Ann Hill

Judy Godfrey

H, David Nettles
Mary Hogarth
Sheila Jackson
Michael Splvack
Patricia Kuby
John Herndon

*Drivers

STAFFORD (2nd)
Mrs., Nancy Alexander

Carrie webster
Ellen Davis
*Frances Thompsomn
James Moses
*Warren Mitchell
carol Morrow
Kathy Schultz

NORTHINGTON (5th)
Mrs, Juanita Thompson

NORTHINGTON (3rd)
Mrg, Erin Sledge

Jan Arthur

Rita Owens
Mary Gillard
Jane Runnels
Tacille Barnett
Judy Mathis
Carolyn Powell

WOODIAND FORREST (6th)
Mrs, Sue Beverage

Betty Miley
Alpha wilson
Barbara Morton
Connie Brooks
Isabel Dixon
Martha Howard

Arthur Spangenberg
Betty Roberson

Figure 15-b

Lana Sweatt
Marie White
Marion Smith
Emmie Atkinson
Charles Barthe
George Shelley
Glenna Meade
*Thomas L, Brock

(o]
[N
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Project: PEGASUS=PACE
Tuscaloosa City Schools
1100 = 21st Street, East
Tuscaloosa, Alabama 35401
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PEGASUS~=PACE -WORKSHOP

for Out-of-State

Potential Adopters
February 5, 6, and 7, 1975

Morning and Afternoo

essions

Thursday, February 6, 1975

Module 6
8:00 = 12:00

Track I
(Stafford and Woodland
Forrezt Groups)
8:00 = Board Room
8:15 = 11:00 -~ Observation
at Stafford or Woodland Forrest
11:00 = 12:00 - RECORD KEEPING
Becky Wooldridge

Track IIX
(Northington Group)
8:15 = RECORD KEEPING
Elizabeth Cheshire
Curriculum Associate
L.R,C, Auditorium
9:40 - 11330 - Observation
at Northington School

Curriculum Associate
_%

12:00 -~ 1:30 LUNCH === On your own (map available)
Module 7 Track I Track II
1:30 -~ 3;00 (Primary) {(Upper Elementary)
BASAL APPROACH, EMPHASIZING BASAL APPROACH, EMPHASIZING
BARRETT'S TAXONOMY BARRETT'S TAXONOMY
Louise Crawford Elizabeth Cheshire
Becky Wooldridge Gay Estes
Curriculum Associates Curriculum Associates
LeR,C, Auditorium Board Room
Track I Track II
Warren Mitchell F., Marion Smith Connie Brooks Jane Runnels
Pat Kuby Martha Howard Rita Owens Alpha Wilson
Charles Barthe Marxy H, Gillard Betty Miley Frances Thompson
Judy Mathis Cheryl Lee Barbara Morton David Nettles
Brenda Mayes Ellen Davis Isabel Dixon Incille Barnett
Emmie Atkinson Sarah Baker Michael Splvack Glenna Meade
George Shelley Susan Unger Clarence Fennell Mary Hogarth
Xathy Schultz Wanda Harbin Sheila Jackson ILohrone Cannon
Sadie Barnes Carrie Webster James Moses Lana Sweatt
John Herndon T, L, Brock
Jan Arthur Judy Godfrey
Figure 15=c 245
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ESEA Tatle 111

Project: PEGASUS-PACE
sTuscaloosa City Schools
1100 - 21lst Street East
Tuscaloosa, Alabama 35401

Morning Sessions

Friday, February 7, 1975

119

PEGASUS-PACE WORKSHOP

for Out-of-State

Potential Adopters
February 5, 6, and 7, 1975

Module 8
8:30 - 9:00

WASHINGTON CALLING .

Mr. Gene Engle, OE Program Officer

THE STATE TITLE III SCENE . . .
Mr. W. T. McNeil, Alabama Title III Coordinator

L.R.C. Auditorium

Module 9
9:00 - 10:30

pufflaess

Activity A
PRACTICE SESSION FOR
DEVELOPING RESOURCES
AND PLANNING FOR
INSTRUCTION

Becky Wooldridge
Louise Crawford
Curriculum
Associates
L.R.C. Liprary

Sarah W. Baker
Ellen D. Davis
Cheryl Lee

Mary RH. Gillard
Martha Howard
Mary lee Hogarth
Glenna Meade

Activity B
INTERACTION ANALYSIS

OTHER APPROACHES TO
TEACHING READING
Gay Estes
Curriculum
Associate
L.R.C. Auditorium

Brenda Mayes
Judy Mathis
Charles Ba-the
pat Kuby
Warren Mitchsll
Michael Splvack
Isabel R. Dixon
Barbara Morton
Betty Miley
Marie White
Rita Owens
Connie Brooks

Activity C
PROJECT MANAGEMENT,

EVALUATION, STAFF
DEVELOPMENT
Marie Sinclair, Project
Director
Steve Hebbler, Evaluation
Associate
PEGASUS-PACE Office Area

F. Marion Smith
Sadie Barnes
Kathy Schultz
George Shelley
Emmie Atkinson
Lucille Barnett
David H. Nettles
Frances Thompson
Alpha E. Wilson
Jane Runnels

Jan Arthur

John Herndon
James Moses
Sheila Jackson
Clarence Fennell

=_~—_==d

10:30 - 10:45 BREAK

—

10:45 - 11:30 FEEDBACK AND EVALUATION L.R.C. Auditorium

Marie Sinclair and Staff

Thank you for your interest in our program.

246

Figure 15-d@




1.25. OTHER NECESSARY ADOFTER INFORMATION
In order to negotiate the adoption of PEGASUS-PACE it will be
necessary to make application bv means of a state Title III proposal
outline or by following this PEGASUS-PACE outline:

Application for adoption of PEGASUS-PACE

1. Summary Statement of Needs Assessment,
a. Procedures used in needs assessment,
b. Findings of needs assessment;
2. Brief Explanation Why This Need Was Chosen Over Others;

3. Brief Explanation Why and How the Implementation of PEGASUS-PACE is
Expected to Fulfill the Priority Need;

4. Performance Objectives Defined by Adoption (Product and Process
Objectives);

5. Evaluation Procedure for Each Objective (Product and Process);
6. Description of Proposed Implementation of PEGASUS-PACE
(Include schools, target population, student characteristics,
type of instructional organization, local staff development

resources, material resources; etc.);

7. Time Line of Completion Dates for Major Tasks, Events, etc.

Upon accéptance of the appropriate application, the adoption pro-
cedures will be completed by negotiating a mutually acceptable memorandum
of agreement. During the implementation of the PEGASUS-PACE program, the

following progress report and feedback form will be utilized by the

adoptiers:
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ESEA Title III Adopting State
Project: PEGASUS-PACE

Tuscaloosa City Schools School District
1100 - 2lst Street East

Tuscaloosa, Alabama 35401 School

ADOPTION PROGRESS REPORT FORM
9 .

Report prepared by Date

School address

City State Zip Phone
Number of Teacher " Number of Student
Principal Participants Participants

For each of the following aspects of program adoption, please describe progress made during

the present reporting period ending _ .
Date

PROGRESS REPORTED FEEDBACK NEEDED
FROM PEGASUS-PACE
1. The degree to which informal reading inventories have |{l.
been administered to students entering the PEGASUS-
PACE Continuous Progress Reading Program:

*———__=—_—l———__=‘_—

2. The degree to which the appropriate diagnostic instru- |2.
ments have been administered to the students in the

progran.

3. The degree to which teachers are using the sub-Grouping|3.
Charts as a basis for sub-grouping students according
to diagnosed need.

:%—__—___

4. The degree to which teachers are in the process of 4.
developing learning activities for a reading resource
file in order to personalize diagnosed instructional
needs of students.
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5. The degree to which teachers are reporting to students|5.
and parents in a manner appropriate to the PEGASUS-
PACE Continuous Progress Program.

——

%
6. The specific staff development activities which have 6.
occurred to this point.

7. The possible staff development plans that have been 7.
made for the future.

8. Any pre-post summative evaluation activity which has |[8.
been conducted.

-

If any problems have been encountered during this reporting period, please describe the
strategies used to resolve them.

i
4

Other Comments and Questions:

5 .
Shi
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PAEC DEVELOPER-DEMONSTRATOR PROJECT CATALOG ENTRIES l.
9/74 (Please Type)
PART TWO: STATE FACILITATOR INFORMATION
. 2.0. USER'S INFORMATION: (Please Leave Blank)

2.0.1. COMPLETION STATUS:

/ /77 2.0.2. DATE:

NaNaaN

2.0.3. DDC CODE NUMBER: _/_*777

2.0.4. SFC CODE NUMBER: [/ / / /

2.1. DESCRIPTIVE TITLE OF PROGRAM:

Project: PEGASUS-PACE
PEGASUS: Personalized Educational Growth A

PACE; _l:er_s:onalized épp;oach to gcn't?inuous Education

Achievement; Selective Utilization of Staff

2.2. LOCATION OF DEVELOPER-DEMONSTRATOR PROJECT SITE:
Dr. Marie Sinclair Area Code (205 ) 758-3845
(Name of Contact Person) Telephone
Tuscaloosa Alabama 35401
(City) (State) (Zip Code)
2.3. AVAILABLE AWARENESS MATERIAL:
DATE AVAILABLE TO
TYPE YES/NO COST/BASIS STATE FACILITATOR
Already mailed to
A. INITIAL AWARENESS BROCHURE(S) YES (2) 5 each, free each facilitator,
B. DETAILED WRITTEN DESCRIPTION OF YES Already mailed to
PROGRAM (133 page Project Descriptive Report). 1 free each facilitator.
C. MATCH/MISMATCH MATERIALS (See 2.3.B. and 2.3.E.) 1 free Already mailed.
D. TRANSFORTABLE AUDIO-VISUAL Not yet Probably on -
PROGRAM PRESENTATION transportable. 1loan basis. Jamuary, 1975 -
E. RESEARCH AND/OR EVALUATION YES . Already mailed to
REPQR[‘S@BGASUS Final Evaluation Report (6-28-74) 1 free each facilitator.
F. OTHER (Specify) ' Already mailed to
Portfolio of Specimen Sets of YES 1 free each facilitator.
diagnostic materials for four
different levels,
- 2.4. AVAILABLE ADOPTION EFFORT MATERIALS: :
- DATE AVAILABLE TO
'TYPE YES/NO COC:/BASIS - STATE FACILITATOR-
G. LETTERS OF ACQOLADE YES fr=e Upon request,
H. NEWSLETTERS(in Quarterly Status) YES rree Upon-request.
Report)
I. SMMARIES OF ADOPTER RESEAREH Upon request
AND/OR EVALUATION REPORTS YES 1 free after 6-30-75.
J. DESCRIPTION OF THE ALOPTION Already mailed to
PROCESS (Project: TRIAD Application) YES 1 free each facilitator.
K. TRAINING MANUALSTeacher guide for yggs see below  Jamuary, 1975
each diagnostic level,
L. OTHER (Specify) YES |
o Complete volume of PEGASUS~PACE Continuous $35.00 January, 1975 |
ERIC Progress Reading Matertals (For each of 17 levelsiChbjectives and Check Sheet, Teacher

IToxt Provided by ERI

Guide and Key, Diagnostic Instrusent, and_Answer Sheet for Levels 9-16.)
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9/74 2.
PART TWO: FACILITATOR INFORMATION
2.5. ADOPTERS OF PROGRAM TO DATE. (If any)
DATE
CONTACT PERSON/PHONE SCHOOL/AGENCY ADDRESS IMPLEMENTED
Mrs. Sudith Puhr, Principal [Holy Spirit catholic 711 37th Street East September
School [Tuscaloosa, Alabama 1974,
205/533-9630 35401
My, Samuel E. Williams, Central School Elem. Sch. 3015 ~ 15th Street September
Principal |(Tuscaloosa City Schools) Tuscaloosa, Alabama 1974
205/758-5042 35401
IMr. James H. Hendersc.,, East End School Elem. Sch{ 2200-2nd Street East |September
Principal |(Tuscaloosa City Schools) Tuscaloosa, Alabama 1974
205/553-6281 35401
. Dewey C, Bain, Principal |Parkview School Elem. Sch§1103-17th Street September
(fuscaloosa City Schools) [ruscaloosa, Alabama 1974
205/752-2361 35401
S. Carolyn Payne, Principal |Skyland School Elem. Sch. 310 Skyland Boulevard September
(Tuscaloosa City Schools) Tuscaloosa, Alabama 1974
205/758-7225 35401
S. Myrtle E. Gray, Stillman Heights Elem. Sch.3834-21st Street September -
Principal |[(Tuscaloosa City Schools) Tuscaloosa, Alabama 1974
205/752-2341 35401
Mr. E. 0. Jones, Principal Thirty-Second Elem. Sch. 2430-32nd Avenue September
' (Tuscaloosa City Schools) | Tuscaloosa, Alabama 1974
205/759-~1539 35401
- Roosevelt Coleman, Twentieth Street Elem. Sc42010-27th Avenue September
Principal [(Tuscaloosa City Schools)|Tuscaloosa, Alabama 1974
205/758-5500 ’ . - 35401 :
Mrs. Kathryn Powell, Johnson County Board of [Box 110" 222de:ab?
Curriculum Coordinator Education Wrightsville, Georgia Tit;z iIII&?B
914/864-3302 : 31096
to _adopt,
Mr. Jack Friesen, Principal [Okarche Public Schools 510 North Second gg;s::ngz;a
Dkarche Elementary School Okarche, Oklak.oma
‘ 73762 |November,
1974 |
Mrs. Betty Miley, Principal Hampton County, s.C. Brunson, South March 1975
Mr. Marion Smith, Assistant North District One Carolina .
Principal 29911
Miss Bmmie Atkinson, Marion County, S.cC. Marion, South March 1975
Assistant Superintendent] District One Carolina
for Instruction 29571 _
Mr. Roger Handley, Title I fayette County, Alabama |Fayette, Alabama Alabama Title
Coordinator (3 schools) 35546 |III Proposal
Mrs. Joyce Jones, Elementary January 1975
Superviso, .
Mrs. Cheryl Hendress pureau County Princeton, Illinois [Illinois Titl
Reading Coordinator Education Service Region 61356 |1II Proposal

(20-24 schools)

i

December 1974

ERIC

IToxt Provided by ERI
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PART TWO: FACILITATOR INFORMATION

2.6, LEARNER-BASED "PRODUCT" OBJECTIVES OF PEGASUS (FY72~-FY74)

Instructional Component (Product Objectives)

PRODUCT Objective II-INSTR.A.2.a.(l).

At the end of each operational year (May) the performance by
Primary Target Children of primarv instructional reading levels
on alternate forms of the appropriate (Primary A or Primary B)
Gates-MacGinitie Reading Test will demonstrate their accelerated
gains over past (September) performance in basic vocabulary and
comprehension skills as follows: a. 30% either will have gained
at least 1.8 years in grade placement or will score at least 1.0
year above their grade level; b. An additional 25% (or a total

of 558) eitner will have gained at least 1.3 years in grade place-~
ment or will score at least .5 year above their grade level; c. An
additional 20% (o. a total of 75%) either will have gained at

least .8 year in grade placement or will score at or above their
grade level.

PRODUCT Objective II-INSTR.A.2.a.(2).

At the end of each operational year (May) the pexformance by
Primary Target Children of intermediate instructional reading
levels on alternate forms of the appropriate (Primary C or
Survey D) Gates-MacGinitie Reading Test will demonstrate their
accelerated gains over past (September) performance in basic
vocabulary and comprehension skills as follows: a. 30% either
will have gained at least 1.8 years in grade placement or will
score at least 1.0 year above their grade level; b. An additional
25% (or a total of 55%) either will have gained at least 1.3 years
in grade placement or will acore at least .S year above their
grade level; c. An additional 20% (or a total of 758) either

will have gained at least .8 year in grade placement or will
score at or above their grade level.

At the end of each operational year (May) the performance by
Primary Target Children of upper elementary instructional readin
levels on alternate forms of Survey D, Gates-MacGinitie Reading
Test will demonstrate their accelerated gains over past (September)
performance in basic vocabulary and comprehension skills as
follows: a. 30% either will have gained at least 1.8 years in
grade placement or will gcore at least 1.0 year above their grade
level; b. An additional 25% (or a total of 55%) either will have
gained at least 1.3 years in grade placement or will score at
least .5 year above their grade level; c. An additional 20%

(or a total of 75%) either will have Gained at least .8 year

in grade placement or will score at or above their grade level.
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4

.6.1. LEARNER~BASED "PRODUCT" OBJECTIVES OF PROJECT: TRIAD (FY75),

AN ADOPTION OF THE PEGASUS-PACE PROGRAM IN EIGHT SCHOOLS,

Throughout the course of Project: PEGASpS the staff recognized
the need for a more sophisticated method of evaluating student progress
in terms of student ability. During FY74 the doctoral study of the
PEGASUS Curriculum/Evaluation Associate was directed toward investigating
a method fcr predicting estimated gain in elementary reading achievement
scores based upon IQ scores as well/ as reading achievement pretest scores.

The results of this graduate study substantiated the development of
the TRIAD Expectancy Chart, which follows in the body of this report.

(Documentation is on file in the project office.) This method employs

the stanine of each measure rather than actual scores.

EIGHT MONTHS' PROGRESS EXPECTATION FOR TRIAD STUDENTS

STANINES - Based on Standardized Achievement Test Scores

1 2 3 4 5 6 7 8 9
STANINES
Based on
Mental
Maturity
Test Scores
1 02 02 01 - - - had - -
2 .4 .3 .3 .2 .1 - - - -
3 06 06 os 05 0‘ 02 01 - -
‘ 09 07 07 06 06 .5 02 01 -
5 1.4 1.2 1.0 .9 .8 o7 .6 -4 .l
6 1.7 115 j14f12)20)| 8] 6 | .5 | .3
7 1.9 1.7 1.6 { 1.4 113}]1.1]1.0 .9 .8
] 2.2 2.0 1.811.6 | 1.4}]21.21}1.0 .8 o7
9 2.4 2.1 l1.8116|1.4}]12.21] 1.0 .8 .6

Figure 1
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6.1, (continued)

The FY75 Learner-Based Product Objectives for the implementation
of the PEGASUS~PACE program in eight varying educational environments
in Project: TRIAD are based on this expectancy chart. The PEGASUS
program was developed and implemented with a primary target population
in a central city school where student achievement: and mental ability
had been determined statistically to be quite average, or a little
below average. Their success in attaining the PEGASUS product
objectives for learners is a matter of record. These students, of
course, would not be considered an inner-city population; nor were
they poor rural. Neither, however, were they representative of
affluent suburban families. For the full spectrum of possible
student achievement and socio-economic background, it is believed
that the following TRIAD product objectives may be more appropriate
for potential adopters than the original Project: PEGASUS (FY72-FY74)
objectives.

These TRIAD learner-based product objectives for potential
adopters are the following:

Objective 2.1. (Instr. Product).

At the end of each operational year (May) 80% of the TRIAD-Vegas
Target Students (enrolled in classes taught by the vegas Teams
of project teachers and provided reading instruction through the
Project: PEGASUS - Personalized Approach to Contimuous Education)
will demonstrate pre-post (September to May) gains on equivalent
forms of appropriate levels of the Gates-MacGinitie Reading Test

at the rate indicated on the Year's Progress Expectation Chart.
(See Objective 1.3., page 13, for explanation of TRIAD~Vegas.)

Objective 2.2. (Instr. Product).

At the end of each operational year (May) 808 of :he TRIAD=-Comets
Target Students (enrolled in classes taught by the Comets Teams
of project teachers and provided reading instruction through the
Project: PEGASUS - Personalized Approach to Continuous Education)
will demonstrate pre-post (September to May) gains on equivalent
forms of appropriate levels of the Gates~-MacGinitie Reading Test
at the rate indicated on the Year's Progress Expectation Chart.
(See Objective 1.3., page 13, for explanation of TRIAD-Comets. )
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2.6.1. (contimued)

Objective 2.3, (Instr. Product) .

At the end of each operational year (May) 808 of the TRIAD-Galaxies
Target Students (enrolled in classes taught by the Galaxies Teams of
project teachers and provided reading instruction through the Project:
PEGASUS - Personalized Approach to Continuous Education) will
dcmonstrate pre-post (September to May) gains on equivalent forms of
appropriate levels of the Gates-MacGinitie Reading Test at the rate

indicated on the Year's Progress Expectation Chart. (See Objective 1.3.,
Poge 13, for explanation of TRIAD-Galexies.)

2.7. LEARNER-BASED "PROCESS" OBJECTIVES OF PEGASUS (FY72=-FY74)
Instructional Component (Process or Activities)

NOTE: The following process objectives were performed
by Project: PEGASUS participating teachers as a means
of enabling the personalized instructiomal process to
take place for learners. Students are engaged in the
concomitant learnigg process, of course, but the
ocbjectives were written for teachers as enadlers.

During each operational year the project instructional personnel
will perform the foilowing activities to achieve the Instructional
Product Objectives:

PROCESS Objective II-INSTR.A.2.b. (1).

Find, etuldy, and develop instructional materials and learning activities,

and identify the readiug objectives within appropriate levels for which
they are relevant. o

PROCESS Cbjective II-INSTR.A.2.b. (2).

Determine initial entry learning levels of new students by: (a)
administering the appropriate levels of project developed informal
reading inventories; and (b) administering the appropriate level,
as determined by the results of the informal inventory, of the
Reading Diagnostic Instxument (Revised), Tuscaloosa City Schools.
Document the administration and scoring of this instrument and
racord Cest results. The Cooxdinating ®sacher will be responsible
to the Curricvlum Associate for arranging for the administration,
scoring, and intexpreting of the diagnostic tests.

PROCESS Objective II-INSTR.A.2.b.(3).

Conduct formative evaluation as an integral part of -the teaching-
learning process i reading, specifically: a. Administer the
appropriate level of the Diagnostic Instrument and record results
on the Reading Skills Check Lists, Individual Progress Record, and
the Master Record Sheet; b. Group and sub-group children for

2o
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2.7. (continued)

learning experiences; c. Prescribe instructional methods and
materials; d. Check mastexy of objectives; e. Provide feedback

on the child's performance...to child in individual conference...

to children in small groups...to parents in conferences; f£. Use
results of evaluation to regroup and make new learning prescriptions.

PROCESS Objective II-INSTR.A.2.b.(4).

Execute the teaching strategies which have been prescribed for
individual children and for groups, as follows: &a. with total
reading group; b. with sub-groups; c¢. with an individual chila.

2.7.1. LEARNER-BASED "PROCESS" OBJECTIVES OF PROJECT: TRIAD (FY75), AN
*  ADOPTION OF THE PEGRASUS-PACE PROGRAM IN EIGHT SCHOOLS.

Instructional Component (Process or Activities)

E: The following process cbjectives are being performed
by adopting TRIAD instructional personnel as a means of
enabling the personalized instructionmal process to take
place for learners. Students are engaged in the conoomitant
learning process, of course, but the ocbjectives were written
for teachers as enablers.

These objectives relate directly to adopting the validated
PEGASUS-PACE (Personalized Approach to Contimuous Education) program.
Although they were drawn from the PEGASUS (FY72-FY74) Instructional
Process Objectives, they afford more specific directions for adopters.
For example, provision is made for comparison of achievement gains
among three variable staff arrangements, and special conditions are
cited in regard to the collection of self-report data from teachers

implementing the validated PEGASUS program.

Objective 2.4. (Instr. Process).

As a means of examining statistically the accelexated learner achievement
aspect of the PEGASUS=PACE Adoption Model, the project director and staff
will make comparisons among the three student tavget groups (TRIAD=-
Vegas, TRIAD=Comets, and TRIAD-Galaxies), specifically the extent to
which their actual gain (pre-post, September to May) exceeds their
expected gain, as measured on equivalent forms of appropriate levels of
the Gates-MacGinitie Reading Test. (See the Progress Expectation Chart
on page 4 of this document.)

Objective 2.5. (Instr. Frocess).

(PMSUS-PBISONALIZD APPROACH TO CONTINUOUS EDUCM‘ION-—-PREPWION
FOR INSTRUCTION.) Durinq each operat:l.m.s year the teacher participants
functioning in each of the three implementation organizational arrange-
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2.7.1. (continued)

ments (TRIAD-Vegas, TRIAD-Comets, and TRIAD-Galaxies) will employ the

PEGASUS - Personalized Appxoach to Continuous Education in preparing

for reading instruction for project target students as follows:

&. Find and study instructional materials and activities and relate
to specific objectives.

b. Develop instructional materials and activities for specific

objectives.

Cbjective 2.6. (Instr. Process).
(PRGASUS-PERGOMALIZED APFROACH TO CONTINUOUS EDUCATION=-=~INSTRUCTIONAL
AWD FORMTIVE EVALUATION CYCLE.,) During each operational year the
teacher participants functioning in each of the three implementation
organizationsl arrangements (TRIAD-Vegas, TRIAD~Comsts, and TRIAD-
Galaxies) will employ the PEGASUS - Personalized Approach to Contimous -
Blucation and conduct formative evaluation as an integral part of the
teaching-learning process for project taxget students, specifically:
a.mum:m«ummmvommeommumeulm
levels; dooument administration amd scoring and record results,
b. Administer diagnostic instruments; @ocument administration and
scoring and recoxd test results,
€. Group and sub~group learmers for instruction on the basis of charted
results of the diagnostics and other pertinent information,
d. Determine methods and prescribe materials (instructional planning
for a particular child or group),
¢. Execute the teaching strategies prescribed for mastery of skillg
++. with a total instructional group
««. wWith sub-groups
+.. With individual learners,
£. Check for mastery of cbjactives,
g. Provide feedback from formative evaluation
..+ to students in individual conferences
+s. to students in small groups
«+. tO parents in conferences,
h. Use results of formative evaluation to regroup and make new learning
prescriptioas,

Special Conditions: Documentation of the accomplishment of Cbjectives
2.5. and 2.6. will be made on the Weekly PACE Report, a specimen copy

of which follows in the body of this document. This adaptation of the
PEGASUS Weekly Progress Report provides the means for collecting self-
report data from teachers implementing the PEGASUS=PACE program. Other
decunentation will be recorded on an Individual Learner's Progress Record,
& Master Record Sheet, and Chaxt for Sub~Grouping, as well as on the
scored diagnostics and informal inventories. Each of these items is
available for adoption from the validated PEGASUS program,
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ESEA Title III Weekly MCE Meport

Projects: PBGASUS-PACE~TRIAD
Tuscaloosa City Schools
Tusocaloosa, Alabama 35401
(Revised 9-6-74)

School Number

Teacher Number

Teacher Name

Week Bding

ARFANGEMENT OF STUDRMYS

1. Total W0, of |Total Mo, Eﬂ"‘ Nmber of |

[ Muaber of Childxen || Wumber Recelving

Students Levels Sub-Groups | in Eagh Indiv,. Instx.
2. Comprehension Skill
Groups

3. Word Analysis and
Study skill Groups

INSTNOCTIONAL COMPONENT PROCESS OBJECTIVES 2.5. and 2.6.
Buploying the PEGASUG-PACE-TRIAD (Perscnalized Approach to Continuous Bducation)

PREPAMITION FOR INSTRUCTION

3. 2.5.a. find and etudy instructional materials and
activities and relate to specific objectives.

b. develop instructional materials and activities

for specific objectives.

Obj. 2.6. PACE INSTRUCTIONAL AND FORMATIVE EVALUATION CYCLE
. adainigter informal reading inventories to deter-
aine initial reading levels, and record results.

b. administer diagnostic instrument and record

rerults.

¢. group and sub-group learnsrs on the basis of
dharted results of diagnostics and other

information.

4. detexrmine methods and prescribc materials

(instructional planning for a particulay child

or group).

¢. Executs teaching strategies
(1) with total group,
(2) with sub-groups,
(3) with individual learners,

£. check for mastery of cbjectives,

g. provide IM from formative evaluation
(1) to students in individual conferences

{2) to students in small groups
(3) to parents in conferences.

h. use results of formative evaluation to regroup

and make nev learning prescriptions
RICROACIBEDITS UPON CIASS TI®

Pigure 2

TOML CIASS TIME 260 Your Total

Pexcent of Hours Out=
Class Time Sids Class

i
1

i
!
:
:

—— Mt Squl 1oy
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2.8. OTHER "PRODUCT" OBJECTIVES OF PEGASUS (FY72-FY74)
Staff Develcpment Component (Product Objectives)
The innovative aspect of Project: PEGASUS (Formal Proposal
dated May 17, 1971) was the local development and implementation
of a continuous progress reading program for elementary students
through the organizational arrangement of a differentiated staff.
Before that time differentiated staffing, insofar as is known,
had not been operational in Alabama. The following Staff Development
pProduct objectives give attention to this important aspect of Project:
PEGASUS : '
PRODUCT Objective II-STAFF DEVEL.A.2.a.(l).

During each project operational year the Project Director and other
instructional staff members will revise, as needed, the following lists,
charts, written agreements, etc. which are basic to the development of
a differentiated instructional staff: (a) Written (tentative) job .
descriptions for each non-professionsl as well as for each professional
staff position; (b) A graphic organization chart for project personnel,
including the instructional career ladder of hierarchical positions
through which classroom aides, cadette student teachers, and other
instructional personnel may progressively move; (c) A graphic organization
chart depicting the relationship of the Project Director to the school
system; (d) Memorandum of Agreement between Project and Satellite
School, delineatimg criteria for selection of Satellite Schools as well
as the responsibilities of both parties.

PRODUCT Objective II-STAFF DEVEL.A.2.a.(2).

An increased efficiency in differentiation of staffing and in the
provision of personalized instruction will be evidenced by the
instructional personnel: a. The instructional personnel will evolve

an increasingly efficient differentiated staffing operation. This .
will be evidenced by an increased correspondence between defined roles
and performance of those roles. The degree of correspondence will be
deternined by comparing the various recorded activities of individuals
with their respective role definitions. b. The instructional pereonnel
will increasingly personalize instruction. This will be evidenced by
their assigning tasks to children on the basis of their diagnosed
reading deficiencies and by their increased use of one-to-one and small
group instruction to overcome these differentiated weaknesses.
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2,.8. {(continued)

Community Involvement Component (Product Objectives)

PRODUCT Objective II-COMM. INVOLV.A.2.a.(l).

During each operational year at least 608 of the Primary Target
School enrollment will be represented by parent participation in
two scheduled parent-teacher conferences.

PRODUCT Objective II-COMM, INVOLV.A.2.a. (2).

Co—mityc«mcilimolve'nntandintemtvinbedmtutodby
608 attendance at the scheduled meetings. Minutes of the Community
Council meetings will constitute the basic data for assessing the

degree of involvement.

PRODUCT Objective II-COMM. INVOIN.A.2.a. (3).

Community involvement and interest in the program will be demonstrated
bythegttmdnnceofatleast‘hvolmﬂredpeoplcataproject-cpomonﬂ
open house at the Primary Target School.

2.8.1. OTHER "PRODUCT" OBJECTIVES OF PROJECT: TRIAD (FY75) , AN ADOPTION
OF THE PEGASUS-PACE PROGRAM IN EIGHT SCHOOLS.

The major thrust of Project: TRIAD is to field test, refine, and
demonstrate the TRIAD operational model for Replication/Institutionalization/
Adaption of validated Title III projects in educational settings other
than those in which success was demonstrated. Therein lies its promise
for facilitating the adoption process, and therein lies its innovative
purpose. The tentative draft of the model (also known as the PEGASUS-

PACE adoption model) follows in the body of this document.

In fulfilling the purpose of "Testing a Replication/Institutionalization/
_Q_daption Design,” the validated PEGASUS-PACE Contimuous Progress Reading
Prograr was selected for adoption in seven public and one non=public
elemertary schools of varying educational environ.ents. Because TRIAD
functions are focused heavily upon studying the adoption process itself,
however, some of its supportive product cbjectives go beyond those

required for the regular adoption of PEGASUS-PATE.




.« /1D Model for PACE Adoption

{PEGASUS-PACE Adoption Model)
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2.8.1. (continued)
Management Component (Product Objectives)

Objective 1.1. (Mgt. Product)

The project director and staff will generate a tentative TRIAD
Model for Adoption (Figure 3), which allows for ope.ation
variables such as the implementation organization of teacher
participants, the structure and scheduling of workshops, the
supervised ini:i-tion of workshop follow-up activities, etc.

Special Condition: It was necessary to meet this cbjective

during the n:oJect »lanning phase. (See Figure 3, above.)

This work becomes baseline data for field testing, refinement, etc.
during the operation of the project.

Objective 1.2, (Mgt. Product)

The project director and staff will field test, refine and

demonstrate a model for Replication/Institutionalization/’

Adaptior of a validated Personalized Approach to Continuous
Education in educational settings other than those in which
success has been demonstrated.

Special Conditions: The tentative TRIAD Model (Figure 3) becomes
baseline data for this activity. The nationally validated Title

- III program selected to be implemented in the several different
types of educational settings is the Continmuous Progress Program
in Reading, which was developed through the operation of Project:
PEGASUS.

Objective 1.3. (Mgt. Product)

At the end of each operational year the project director and staff

will examine statistically the results of several aspects of the

functioning of the following implementation organizational variables

within the TRIAD Model:

a. Vegas ~-- Grade level teams of teacher participants representing
two or more ¢ _.ementary schools with similar educational needs.

b. Comets --- Cluster teams (across grade levels) of teacher
participants from two or more elementary schools.

c. Galaxies --- Teams of teacher participants comprising a total
elementary school faculty.

Special Conditions: Several othexr objectives will be derived@ from

this Management objective: (1) Objective 2.4., an Instructional
Component process objective related to students® achievement gain;
(2) Objective 3.4., a Staff Development Compone:.: process objective
related to teachers® self-report of personalized instruction
activities; ani. (3) oObjective 3.5., a staff Development process
objective related to teachers' gain in positive attitudes toward
aspects of the PACE implementation.
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2.8.1. (continued)

Objective 1.4. (Mgt . Product)

During the course of the first operational year the project director
and staff will generate and publish (at the time of the final report)
an cccasional paper or a monograph concerning innovation adoption and
the facilitation of educational change, which will be based upon
professional study of relevant literature, etc., as well as on direct
experience in operating the project.

Special Conditions: Through a cooperative arrangement with the
University of Alabama, it may be possible for individuals to gain
academic credit for this endeavor, which will be coordinated with
project afternoon seminars and/or half-day workshops, to be defined
subsequently in Staff Development cbjectives.

Staff Development Component (Product Objectives)

In the following two objectives for adopting schools, less explicit
attention is given to differentiated staffing, although it is still
considered to be a contributing factor to successful implementation.

Objective 3.1. (Stf. Dev. Product)

During each operational year the project director, staff, and administrative

personnel will develop and revise as needed the following lists, charts,

written agreements, etc., which are basic to the PEGASUS-PACE model for
adoption of a validated innovative program:

a. Written {tentative) job description for each professional and non-
professional staff position,

b. A graphic organization chart for project personnel, including the
relationship of staff members to the various implementation
organizational arrangements (TRIAD-Vegas, TRIAD-Comets, and TRIAD-
Galaxies),

c. Memorandum of agreement between the project and each implementation
organizational group of participating teachers and administrators.

Special Conditions: Documentation of the completion of each task will
be recorded and maintained. Anmual review of these products will be
indicated, changes described, and reasons for changes noted.

Objective 3.2. (Stf. pev. Product)

Instructional personnel will evidence increased efficiency in providing
Personalized Approach to Continuous Educatim instruction by their increase
in assigning tasks to students on the basis of their diagnosed reading
instructional needs and by their increased use of one-to-one and small
group instruction to overcome these differentiated weaknesses. Pre-

post comparisons will be made between an early nine~weeks and latter
nine-wezks self-report data collected on the Weekly PACE Reports (See

page 9, above). Evaluation might also be based on instructional

plznning records, Charts for Sub-Grouping, as well as classroom observation.

265




2.8.1. (continued)

Community Involvement Component (Product Objectives)

Objective 4.1. (Com. Inv. Product)

During each .operational year at least 60% of each target school's
enrollment (TRIAD-Vegas, TRIAD-Comets, and TRIAD-Galaxies) will be
represented by parent participation in at least two scheduled
parent-teacher conferences. Principals®' and teachers' records
will be retained as documentation by means of which to determine
the accomplishment of this objective.

Objective 4.2. (Com. Inv. Product)

Community Council involvement and interest will be demonstrated
each operational year by their 60% attendance at the scheduled
meetings. Minutes of the Community Council meetings will constitute
the basic data for assessing the degree of involvement.

2.9. OTHER "PROCESS" OBJECTIVES OF PEGASUS (FY72-FY74)

Supporting the development of the prototype PEGASUS Continuous-
Progress Reading Program, process or enabling objectives were defined
within Management, Staff Development, and Community Involvement

Components as follows:

Overall Project Management (Process ‘or Activities)

PROCESS Objective I.A.4.c.(Mgt.)(l).

Project Director, Project Associates, and Satellite Principals will
install the major project components and operate the program in
temms of the management time lines, with one week leeway bk=fore or
after the dates.
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2.9. (continued)

PROCESS Objecitve I.A.4.c.(Mgt.) (2).

Project Director and staff will document modifications in aspects
cf project operations as needed, including field testing of Reading
Continuous Progress Materials.

PROCESS Objective I.A.4.c.(Mgt.)(3).

As problematic situations arise within the contest of decision
making, the Project Director and staff will review the responsi-
bilities of the project participants involved and will revise,
if necessary, the relevant arrarngements for recording and
communicating decisions reached.

PROCESS Objective I.A.4.c.(Mgt.)(4).

The Project Director and staff will disseminate information about
project functions through: a. One brochure per year to parents of
the project; b. Reports on progress of the project at each Community
Council meeting; c. At least two news stories; d. At least two
presentations for radio and/or television.

Staff Development Component (Process or Activities)

The following are activities generated to achieve the Staff
Development Product Objectives:

PROCESS Objective II-STAFF DEVEL.A.2.b.(1l).

During each operational year the Project Director and Managerial
Staff will conduct a summer workshop, a school year seminar, and
half-day in-service sessions for the puxpose of developing the
skills needed to implement and modify the objectives and structure
of the project. These sessions will be directed toward the
development by project teacher participants of skills, including:

a. Curriculum decision making, specifically, continually assessing
and revising the Continuous Reading Progress Materials: Sequential
Levels of Skills; the Diagnostic Instruments; Teacher's Keys for
Diagrostic Instruments; and Developmental Instructional Materials
and Aztivities.

b. Practicing the administration of the Diagnostic Tests in the
Continuous Reading Progress Materials, informal reading inventories,
and/or other diagnostic measures.

c. Examining and selecting various instructional materials to use in
attaining reading performance objectives.

d. Learning and practicing skills related to classroom verbal
interaction analysis.

e. Learning and practicing skills related to the observation and
analysis of classroom cognitive behavior.

f. Engaging in video-taping and feedback sessions in a micro-teaching

setting. .
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2.9. (continued)

Community Involvement Component (Process or Activities)

PROCESS Objective II-COMM, INVOLV.A.2.b.(1).

The Primary Target School Principal will schedule and coordinate
two parent-teacher conferences for parents of each child enrolled.
Each teacher will plan and initiate the parent-teacher conferences
and record any major particulars.

PROCESS Objective II-COMM. INVOLV.A.2.b.(2).

The Project Director and the Community Council Chairman will plan
and initiate three meetings of the Council. The Project Director's
log will be the means through which any major particulars will be -
noted.

2.9.1. OTHER "PROCESS" OBJECTIVES OF PROJECT: TRIAD (FY75), AN
ADOPTION OF THE PEGASUS-PACE PROGRAM IN EIGHT SCHOOLS.
Process or enabling objectives functioning within the Management,

Staff Development, and Community Involvement Components of Project:
TRIAD provide a two-fold thrust:

... implementing, assessing, and refining thg TRIAD Adoption Model

for validated Title III programs.
... cooxrdinating and supporting the adoption of the PEGASUS-PACE

Continuous Pxogress Reading Program for elementary students.

Management Component (Process Cbjectives)

Objective 1.5. (Mgt. Process)

The project director, staff associates, and participants will install
the major project components and operate aspects of the program in
terms of the management time line (Gantt chart) developed for each
component, with one week leeway before or after the dates.

Special Condition: Concerning this and othermanagement process
objectives, the evaluator will hold periodic conferences with staff
members, observe management functions, and examine written documentation.

Objective 1.6. (Mgt. Process)

The project director and staff will document modifications in aspects
of project operations as needed, including those related to field
testing the operational TRIAD Adoption Model as well as implementing
the adopted PEGASUS-PACE Continuous Progress Reading Materials.

26y
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2.9.1. (continued)

Objective 1.7. (Mgt. Process)

As problematic situations arise within the context of decision
making and/or communicating, the project director and staff will
review the responsibilities of the project participants involved
and will revise if necessary the relevant arrangements for
recording and communicating decisions reached.

‘Objective 1.8. (Mgt. Process)

During the course of the cperational year the project director and

staff will disseminate information about project functions through:

a. One brochure for parents and lay people,

b. Progress reports at each Community Council meeting,

c. At least two news stories,

d. At least two presentations at regioral or national educational
meetings.

Staff Development Component (Process Objectives)

Objective 3.3. (Stf. Dev. Process)

During each operational year the project director and staff will

conduct a summer workshop, school year seminars, and half-day in-

sexvice sessions directed toward coordinating the implementation

of the TRIAD Adoption Model as well as toward the development by

project teacher participants of skills needed to implement the
PACE program for students, specifically:
a. Administration of the informal reading inventories, the PEGASUS-
PACE diagnostic tests, and other diagnostic measures,
b. Examining and selecting various instructional materials to use
in attaining reading performance objectives within the PEGAsUS-
PACE curriculum, .
¢. Curriculum decision making, such as
... assessing and continuing to refine the PEGASUS-PACE materials
for learners and teachers (Objectives and Skills Check Sheet,
Learner-use Diagnostic Instrument, Teacher's Guide and Key,
ete.),

-«+ developing instructional materials as well as Plans for Skill
Development Activities,

d. Skills related to classroom verbal interaction analysis,

e. Skills related to the observation and analysis of classroom
cognitive behavior,

f. Engaging in video-taping and feedback sessions in a micro-teaching
setting.

Special Conditions: Through a cooperative arrangjement with the
University of Alabama, it may be possible for individuals to attain
academic credit in conjunction with this activity, which would in
that case be organized within the structure of a graduate course
in education. )




2.9.1. (continued)

Objective 3.4. (Stf. Dev. Process)

As a means of examining statistically the personalization of
instruction aspect of the TRIAD Adoption Model, the project
director and staff will compare the extent of increased
efficiency among project teacher groups functioning within the
three implementation organizational arrangements (TRIAD-Vegas,
TRIAD-Comets, and TRIAD-Galaxies). Specifically they will
examine the extent to which their pre-post self-report data on
Weekly PACE Reports indicate their having increased in assigning
tasks to students on the basis of their diagnosed instructional
needs as well as in engaging in one-to-one and small group
instruction. Pre=-post comparisons will have been made (Objective
3.2, above) between an early nine-weeks' and latter nine weeks®
self-report data collected on the Weekly PACE Reports. (See page
9, above.)

Objective 3.5. (Stf. Dev. Process)

As a means of examining statistically the teacher attitude dimension
of the TRIAD Adoption Model, the project director and staff will
examine the extent and course of attitude change toward several
specified aspects of project implementation among project teacher
groups functioning within the three implementation organizational
arrangements: TRIAD-Vegas, TRIAD-Comets, and TRIAD-Galaxies.
Utilizing a projective technique, the assessment of attitudinal
change will be based upon teachers' pre-post (September to May)
responses on three semantic differential instruments focused upon
the following three attitude objects:

a. Personalized Approach to Continuous Education,

b. Your Present School organization (Team Teaching, etc.),

c. Self-evaluation through Micro~Teaching.

NOTE: These three semantic differentials are available to
PEGASUS~PACE adopters who wish to utilize these instruments.

Objective 4.3. (Com. Inv. Process)

The principal of each project target school will schedule and coordinate
at least two parent-teacher conferences for each child enrolled. Each
teacher will plan and initiate the reporting conferences, document their
‘occurrence, and record any major particulars.

Objective 4.4. (Com. Inv. Process) .

The project director and the Community Council Chairman will plan and
initiate at least three meetings of the Council each operational year,
The project director's log will be the means through which any major
particulars will be noted. .
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2.10. UNANTICIPATED OUTCOMES:

Our problems have been treated as challenges to be overcome
and fit more logically a category which might be labeled Problems

That Developed and Strategies for Resolving Them.

An outstanding example of this process relates to +he continued
assessment and revisich of the Continued Progress Reading Materials
during the three operational years of Project: PEGASUS. (NOTE: Now
known as the PEGASUS-PACE Reading Materials, this validated program
consists of specific reading skills defined behaviorally within
each of seventeen sequential elementary levels, Fof each ieVel there
is a companion diagnostic instrument by means of which the mastery
of each reading skill or performance cbjective is assessed.)

During the initial summer's activity a cluster of test items
was constructed to measurs the attainment of each specific objective.
The content of the diagnostic test items was thus directly and
specifically derived from the explicit statement of the objectives,
assuring a high degree of content validity.

In June and July, 1972, the resources of a University of Alabama
graduate class in Evaluation of Learning, EDF 267, was focused upon
specific problems encountered by the PEGASUS staff and teacher
participants through a year's experience with the Continuous Progress
R 1ing Materials. Arrangements for the.off-campus experience were
w through the Project Evaluator, who was also the University's
Chairman of the Department of Educational Psychology. Class member-~
ship included doctoral students interested in the evaluation of
elementary children's reading progress as well as project staff

members and key teachers.

211
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2.10. UNANTICIPATED OUTCOMES: (continued)

Following the identification of specific problems, clusters
of related problems were noted, and potential approaches were
explored. The assignment of small groups of individuals to work
on particular problems was on a voluntary basis. During the course
of this summer activity, the content validity of a great number of
diagnostic items was' critically examined, and additional items were
constructed for certain skills to attain a more reliable diagno;is.
As a basis for further modifications, a detailed item analysis was
conducted for several reading levels to determine which "item clusters"
had drawn incorrect responses more frequently by the PEGASUS students.
All of the materials were carefully scrutinized for typographical
errors, instances of faulty design, degree of clarity of directions,
and general readability. Additional performance objectives were
specified for certain levels, and appropriate diagnostic items were
designed. The readability level of the instructions to be read by
students was determined analytically, and revisions were made as needed.
Throughout the 1972-73 school year these revised diagnostic
materials were utilizel with all children in the Primary Target School
and three Satellite Schools, whose student populations span all socio-
economic levels. Instruntional personnel who administered the diagnostics
were encouraged to examine them carefully for hitherto undetected errors
in typography, design, or directions and to study children's reactions
to all items quite closely. Feedback through the year was given verbally
to Curriculum Associates, and notations were written on a complete volume

of the Continuous Progress Reading Materials designated for this purpose.

"R ' o




2.10. UNANTICIPATED OUTCOMES: {continued)

In the summer of 1973 the PEGASUS staff ang key teachers
continued the in-depth revision of the diagnostic instruments at
all reading levels. Supervised by the Project Director, the

group was organized for independent study in Programs and Processes
of Curriculum Development, SCD 302, a graduate seminar taught by
Dr, Futrelle L., Temple, Chairman of the Department of Supervision
and Curriculum Development at the University of Alakama and
formerly the Alabama State Advisory Committee Chairman for ESEA
Title III,

As a basis for making changes or deletions in the PEGASUS
Continuous Progress Reading Materials, the item analysis procedure
begun in June, 1972, was continued for all "item clusters" through-
out all reading levels. Other criteria for modifications which were

identified by the workshop group include the following:

(1) Feedback from 1972-73 experience with children in four

elementary schools, especially the necessity to remove
the upper "enrichment level" and to generate performance

objectives and diagnostic items for skills Levels 15 and

16 (early junior high skills);

(2) Replacement of every test item for which copyright
eligibility might be in any way questionable;
(3) Feedback from the documentation of work completed by last

summer's class in Evaluation of Learning;

y»

(4) Scrutiny of "item clusters" to determine if sufficient

number of items for adequate reliability are included;




T 2.10. UNANTICTPATED OUTCOMES: (continued)

(5) Examination of performance objectives within each level
(on basis of feed-back, further study of scope and sequent i,
etc.) to determine changes, additions, or deletions which
might be needed;

(6) Overall consistency in design, format, and style in

stating directions, etc., throughout the sequential
materials;

(7) Analytical determination of the readability level of the

diagnostic instrument for each reading level.

The summer accomplishments (1973 .and 1974) relevant to the above
items were quite extensive. The in-depth revision was undertaken for
all fifteen skills levels (Readiness and 1 through 14); appropriate
diagnostic instruments and teacher's .keys. These materials were
proofed and edited in June and July, 1974, and the offset press
reproduction was undertaken in September.

This system of ! eating problems as challenges throughout three
years' experience in operating the program with children as well as
through the structured summex evaluation activities affords for
potential adopters a product for which quality control has been
maximized.
® % k % * kX kX * * x kX k % % k *
A problem which arose early in the implumentation year of PEGASUS
concerned the initial underxestimation of the tremendous amount of

adjustment required by those teachers who had not previously engaged

in the systematic cluster planning within the differentiated staff

arrangement and who had not previously used the PEGASUS Continuous
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10. (continued)

Progress Reading Materials as a basis for diagnosing, sub-grouping,
and gearing reading instruction to the specific needs of individual
students. Project leadership accepted the cha'lenge by_ihcreasing
in a number of ways the time and energy expended in achieving the
Staff Development objectives. As a result the participaﬁts' extent
of improvement in planning and coordinating skills as well as in
teaching competencies was outstanding.

' buring the first year of the project, the project director and
the curriculum associates contributed extensively in providing
instructional leadership. During the second year, while the project
staff continued to provide leadership, the Coordinating Teachers

and all participating Teachers entered more constructively into the

planning process.

2.11. CRITERIA TO BE USED BY DEVELOPER~DEMONSTRATOR IN THE REJECTION OF

¥

ADOPTERS :

Rejection of an adopter wsuld be made through a PEGASUS-PACE staff
determination of the degree of failure to meet exceedingly necessary
criteria for adoption. Failure of adopter administration to demonstrate
active support for the program implementation or the adopter's failure
to preserve the integrity of the PEGASUS-PACE program, for example, would
bedconsidered very serious deficiencies.

4 Because any decision for rejection would ne.essarily depend upon the
Developer-Demonstrator's interpretation of adopter failure to meet pre~
spec®ried criteria for adoption, it appears relevant to state these

criteria at this point:
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2.11. (Continued)

CRITERIA TO BE USED BY DEVELOPER-DEMONSTRATORS

IN THE SELECTION OF ADOPTERSl

Educational need on the part of potential adopters should have been
established through an ongoing needs assessment or else a new survey.
Instructional personnel implementing the adoption should be involved
in the decision to adopt. Participation of program adopters should
be on a voluntary basis.
Administrative commitment should be demonstrated by the followirg
actions:
a. Investment of adequate human, physical, and financial

resources.

Provision of released time for staff development on

a scheduled basis (for e:ample: summer workshops,

haif—day work sessions, or continuing seminars).

Budgeting of funds for travel of key personnel to

the Developer-Demonstrator site.

Negotiating a specific memorandum of agreement with
the Developer-Demonstrator.
e. Following relevant guidelines of ESEA, Title III.
Program adopters will employ the PEGASUS-PACE Continuous Progress Reading
Program as the total ’;levelopmental reading program for their aséigned
students: (1) adxlninistering informal reading inventories to students

entering the program; (2) administering PEGASUS-PACE diagnostic

instruments; (3) using the Sub-Grouping Chart as a basis for sub-grouping

children according to needed skill attainment; (4) developing and

LlReproduced from PEGASUS-PACE Continuous Progress Reading Program: What Every

Potential Adopter Needs to Know, December 2, 1974, p. 88-89.

276
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2.11. (Continued)

10.

2.12.

prescribing. learning activities for each child appropriaée to his
diagnosed instructional needs; (5) reporting to parents and students
in a manner appropriate to this personalized reading program (holding

at least two planned and scheduled parent conferences for each student
during the year, if possible).

Program adopters should be willing to participate in staff development
functions on a scheduled basis.

Program adopters (with administrative support) should conduct a pre-post
st .ative evaluation of major learner-based product objectives.
Concerning the offer of participation to non-profit non-public schools
(required by OE), program adopters should retain evidence of their in-
tention to participate (letter of acceptance) or evidence of their
declining the offer (letter of rejection).

Concerning the criterion of geographic location,{priority will be given
to a potential adoption which would achieve a more extensive geographic
spread.

Concerning the size of the adopting student population, priority will be
given to starting with a primary target population on a pPilot basis.
Concerning "adaption" Vs adoption, extremely low prior;ty will be assigned
to potential adbptions which might appear to tamper with the integrity of

the program.

REQUIRED INSTITUTIONAL CHANGES

Recognizing students' different learning styles and learning rates,
this project affords them an educational environment which departs from
earlier practices ia several ways. Performance objectives in reading are
organized and are individually assessed within seventeen sequential levels,

allowing a child to achieve continuous progress at his own pace. The goal

<17
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2.12. (Continued)

2.13.

at each level is mastery of that group of- skills, with the support of

effective teaching, properly prescribed materials, and sufficient time
for learning to take place. Successful implementation of the program,
however, can take place in a self-contained classroom as read.ily as in
a cluster or team arrangement.

Since this program comprises students®' developmental reading program,
it is expected to be implemented by reqular classroom teachers rather than
by special reading teachers. nence:. it is not necessary for an adopting
school district to provide additional rooms for extra teachers. Spacing
reca rements for small gre.p and individual instruction can be worked
out in these reqular classroom and other locations within the school.

No additipnal instructional equipment is required beyond that usually
found in edementary and middle schools. Access to an overhead projector
and an audio tape recorder for instructional purposes would be quite helpful,
of course. Likewise an audio or video tape recorder would make it possible
to implement teacher self-evaluation within the context of micro-teaching.
INSTRUCTIONAL MATERIALS DEVELOPED BY DEVELOPER-DEMONSTRATOR

The PEGASUS-PACE Continuous Progress Reading Materials, modified in
1972 and thoroughly revised during the following two operational years,
comprise the heart of this nationally validated program. The basic
structure of these materials consists of specific reading skills defined
behaviorally within each of seventeen sequential elementary levels (Figure
4). A companion Diagnostic Instrument for each level (Figure _5) contains
a variety of tasks for the learner to perform in ordér to demonstrate his
mastery of the skills. Teacher-use Continuous Progress Materials incluée
a Teacher's Guide and Key for each level (Figure 6); a Sub-Grouping Chart

(Figure 7); and a Reading Progress Record Folder (Figure 8).
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Reading - Level ¢ PEGASUS~PACE
(evised 6-28-74) Continuous Progress Reading Materials
Teacher's Key

I. WORD AMALYSIS

A. Basic Vocabulary:

as Dolch, and Pry may be used.

B. Phonetic Analysis:
2.u-tcnuxuythowminmhhu. Listen particularly for the
vowel sound. mtmgwmm.ththnnalongvmmnd.
Ring the words vhich have a short vowsl sound. I will say the word

two times. !ouuynudtovhupcittomulttoo. Lat us start
with Box A.

*This item checks the learner's ability to auditorially identify the
long and short vowel sounds heard in words. .

Box C Box D

3. Say the first word in each box to yourself. Then say the other words.
Ring the word in each column which rhymes with the first word.

go good day last

run bird @ away
' horse town street

hop Gould) stop

*Phonic Generalization: Words which rhyme sound alike at the end.

Copyright @ 1974 by Tuscaicosa City Board of Rducation. The reproduction or duplication
of this 2orm in any way is a violation of the copyright law. Publighed by Tuscaloosa
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READING PROGRESS nMGOmU
(5~25-~73)

zileDhOD WOT

School
Year

191374

Homeroom Teacher

A. Smith

School IE@.@.EDD&

ESEA Title III, monnwoa 306
Project: PEGASUS

Tuscaloosa City mnvoo~n
Tuscaloosa, Alabama umao~

READING PROGRESS

Level Date Reading Teacher

‘
J

level

Date

Reading Teacher

informal Reading Inventory

Administered by b MB.A.S

Date mew. mkoﬂw

Independent Level N_

Instruction Level mw

Trustration Level s*

Capacity Level

- 9:5-73 th
4 U413 _A_smith

- . nmn e ween v ————
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(Contar...

The resource file of Plans for Skill Development Activities (Figure 9)
which is currently being developed in the PEGASUS-PACE Resource Center, is
expected to be another important project contribution. A collection of
specimen lesson plans will be drawn from those generated for each reading
instructional level and published in a large ring-binder. This volume is
expected to be available for dissemination during the coming year.

Costs for adopting the PEGASUS-PACE Program are low and will remain
low because these materials have been developed, pilot tested, and revised,
within the project and are being produced by the Tuscaloosa City é;hools.
Hence, the prpfit factor in publishing has been removed. Upon completing
official negotiations for adoption and signing a memorandum of agreement
with PEGASUS-PACE, an adopting school or school district will be granted
permission to reproduce these copyrighted materials for their own use.

For this purpose there is presently available a Master Volume of the
PEGASUS-PACE Continuous Progress Reading Materials (17 levels), which is
loose-leaf bound in a hard-back vinyl binder. This full volume of learner—
use and teacher-use materials coQtains the following items for each of 17
levels (Readiness through 16):

a. Objectives and Skills Check Sheet

b. Teacher's Guide and Key

c. Learner-use Diagnostic Instrument
For Levels 9-16 Learner-use Answer Sheets are also included.

This volume may be ordered, postage paid, for $35.00 from the Tuscaloosa
City Board of Educg{fen, marked to the attention of Marie Sinclair. An

s
accompanying check%wise should be made payable to the Tuscaloosa City
Board of Education and mailed to this address:

Tuscaloosa City Board of Education

Attention: Marie Sinclair, Director
Projects: PEGASUS~PACE and TRIAD

1100 - 21st Street East
Tuscaloosa, Alabama 35401
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mumaasmnmmnmtaxvm READING LEVEL 4
YEARS IN SCHOOL (Check One):

anasus-éncx Primary Middle Upper
Continuous Progress Reading Naterials Levels 3 jlLevels 1Elem,

8kill Mo, p 2 Statement of 5kill to be deve :
ummmm,uummummmmmm

vowel sounis.

Plan contributed by: TEACHER Gray CLUSTER _Stafford DATE 3&9&

I. Muiterials Needed; ‘
mm,m,zmo:tmwummmmmumm,maa

mlhmznd.tmaahutotu"xu'mmmmintoaw
shape. mhlmrhatucb-dtothctopotamick. A

II. Introduction to Lesson (motivational techniques):
Talk with pupils about heving a parade. Question them as follows: Have you ever
seen a parade? What was in it? What sounds did you hear? Explain to pupils that
thquuhnamdeuthﬂuvmh.

I1IZ. Imstructional Procedures:
1. Have the following

on the chalkboard. e

¥

{

Seypeey

2, Have pupils name each vowel in the parade together.

3. Have pupils tell the sounds of each ofithe vowels together.

G.Thcncanonmpihtocanuponeltatiulndmuthqﬂrlt
voﬁel"h',nkothelongsonndandqin woxrd that has a long vowel
sound of "A" in it, Contimeinthhnninrto:anofthalong
sounds of the vowels, If the pupil guesses the sound and word
correctly, he will get that vowel flash card pinned on him; if he
misses he will have to wait his turn again, When the pupils get the
nnhca:dpimdonh:ln,howinmmumto:thevw.lpum.

5. Then call on pupils to come UP and begin with vowel "A", giving the
lhort-mxuandawordeontainingam:tmelsound. Follow the
same procedures as done for the lohg vowel sound. (Be sure that each
childhnhadachunceandisintheumfo:theparade).

6. When all pupils are in line, call out the woxrd CAT and the first
ponontotentbomlsoundwinqcttocanytbebamr(vm
PARADE) .

7.Bogintheparadebyhavingmpihu:chminthoroouuymgz
AzIoumvwehyousee,theymnholpfulucanbe.

T T y Teast
TT¥S

b 4

Xxwwyza
oouss Uy sIwex

IV. Techniques Used to Evaluate the Learner's Acquisition of skills:
Cbservation of pupils during participstion in activity,

L4t 42 B
: (o20 yoeyd) 1

—m"
t’\H o

Figure 9
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2.14. TRAINING MATERIALS DEVELOPED BY DEVELOPER-DEMONSTRATORS

Various brochures, in-depth descriptive reports, and portfolios of
specimen PEGASUS-PACE materials have been developed for workshop background
study materials. Thes; items also may be requested free of charge by
potential adopters on a PEGASUS-PACE Materials Request Form (Figure 10).

In addition a number of printed materials as well as relevant over-
head transparencies have been developed for use with each of the following
aspects of PEGASUS-PACE staff development:

1. Administering an informal reading inventory to determine a

student's initial entry reading level;
2. Introduction to the organization of the PEGASUS-PACE Continuous
Progress Reading Materials; learning and practicing the procedures
. involved with using the diagnostic materials;

3. Examining and selecting instructionai materials geared to
specific reading behavioral objectives;

4. Systematic observation skills such as classroom verbal interaction
analysis and levels of cognition analysis (within the context of

' micro~teaching); _

5. Developing a resource file of Plans for Skills Development
Activities; .

6. Studying various approaches used to teach reading.

All necessagy printed training materials are being provided free of

- charge tc workshop participants by the Developer-Demonstrator project.
Neither these handouts nor the related overhead transparencies have yet

d been mass produced for export, but several Facilitators have reproduced

these materials for their own PEGASUS-PACE presentations.
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Aruitoxt provided by Eic:

ESEA Title 111
Projectss PEGASUS~PACE and TRIAD
Tuscaloosa City Board of Education
1100 = 2lst Street, East
Tuscaloosa, J,iabama 35401

MATERIALS REQUEST FORM

One copy of each checked dissemination item will be provided free of charge
upon receipt of this completed request form, (Please print or type

1, PNAC Project Descriptive Report (an in-depth presentation of all
aspects of Project: PEGASUS, the nationally validated reading
program which was developed and field-tested during 1970-74).

2. A three-page reprint of the PEGASUS Write-up in the PNAC 1474
Annual Report (concise and readable),

3. PEGASUS=PACE Brief or Abstract (1975 up-dated hand-out with
specimen pages from revised diagnostic materials),

4. Portfolio of PEGASUS~-PACE materials,
a, Specimen sets of diagnostic materials (including teachex's
guide and key) for two selected reading levels,
b, student's Reading Progress Kecord Folder, s
¢, Teacher's Sub~Grouping Chart,
d., Plan for a skill Development Activity,

5. The Proposal for Projecu: TRIAD, which field-tests a model for
"replication/institutionalization/adaption” of a validated Title III
project in other cducation settings, This Title III project is N
vresently underway in seven public elementary schools and one
parochial school,

6., PEGASUS~-PACE Continuous Prixgress Reading Program: What Every
Potential Adopter Needs to Know, December, 1974, (an up~dated in-

depth presentation of all aspects of the project revelant to the
concerns of potential adopters),

NAME TITLE DATE
ADDRESS _§
cITY STATE 2IP

Available for purchasing is a Mastcr Volume of the PEGASUS-PACE Continuous Progress
Reading Materials (17 levels), which is loosc-leaf bound in a hard-back vinyl binder.
This full volume of learner~use and teacher-usc materials contains the following items
for cach of 17 levels (Readiness through 16):

2, Objectives and Skills Check Sheet

b, Teachcr's Guide and Key

c. Learner~use Diagnostic Instrument

For Levels 9-16 Learner-use Answer Sheets are also included,

This volume may be order, postage paid, for $35,00 from the Tuscaloosa C{ty
Board of Education, marked to the attention of Marie Sinclair, An acocompanying

check lifé&isc should be made payable to the Tuscaloosa City Board of Education
and mailed to this address:

Tuscaloosa City Eoard of Xducation
Attenti#n: Marie Sinclair, Divector
Projectss PECASUS~iA K and TRIAD
1100 ~ 21st Street, Faot
Tuscaeloosa, Alabama 35401

Figure 10. 287




<+.14." (continued)

It is possible that a June, 1975, workshop to train trainers will
be added to the PEGASUS-PACE schedule for FY75. It ig therefore likely
that a package of training materials for trainers will be assembled before

that time and made available to adopter participants during these in~-depth

staff development sessions.

2.15. DEMONSTRATION/VISITATION CAPABILITY

2.15.1. Frequency of Demonstration/Visitation

Demonstration/visitations have been taking place systematically as

integral functions of the PEGASUS~PACE workshops scheduled duiinq August,
September, October, November, and February of FY75. An additional demor-
stration site workshop for committed adopting personnel has been recently
scheduled for April 16-18, 1975.

2.15.2. Limitations or Constraints

Each workihop is planned with a double~track arrangement, accom-
modating thirty participants for each track, or a total of sixty. The
participants must pre-register by mail on a specified form at least one
week and a half prior to the workshop dates.

2.15.3. Contact Person

Dr. Marie sinclair, Director

Projects: PEGASUS-PACE and TRIAD .7
Tuscaloosa City Board of Education

1100 - 21st Street, East

Tuscaloosa, Alabama 35401

Phones: 205/758-3845 or 205/759~5705, Ext. 75

2.15.4. locations for Vizitation and Dumonstration

I 4

Visitations and demonstrations are takinqrblace at designated PEGASUS-
FACE schools within the Tuscaloosa City Schools. Workshop participants are
systematically scheduled to visit the identified PEGASUS~PACE demonstration-
site teachers, who are developers as well as implementer: of the PEGASUS~

PACE Continuous Progress Reariing Program.
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TRAINING CAPABILITY

.l. Training at Developer-Demonstrator Site
2

Training likewise has been taking place systematicaily as an integral
function of the regularly scheduled PEGASUS~PACE workshops for potential
out-of-state adopters. Figures ll=-a, 1ll-b, ll-c, and 11-d present the
schedule for a recent workshop which begqn with awareness-level experiences
tor two parallel groups (tracks) of participarts. This schedule includes
alternative activities chosen by workshop participants according to their

educational roles and relevant needs.




39

- PEGASUS~-PACE WORKSHOP
for Out-of=-State

Potential Adopters

February 5, 6, and 7, 1975

ESEA. Title III
Project: PEGASUS=-PACE
Tuscaloosa City Schools
1100 =~ 21st Street, East

. Tuscaloosa, Alabama 35401

Morning and Afternoon Sessions
Wednesday, February 5, 1975

Learning Resources Center Library

8:15 - 8345 REGISTRATION
8:45 = 9:00 WELCOME Learning Resources Center
Dr, Hugh H, Stegall Auditorium
Superintendent
Dr, Nora Price
Director of Instruction
Module 1
9:00 - 10:00 OVERVIEW AND SLIDES L,R¢C, Auditorium

) Proj ect Director

10:00 - 10:15

. Module 2
10:15 - 11:00

Marie Sinclair

BREAK

Track I
INFORMAL INVENTORY
Louise Crawford

Curriculum Associate

Curriculum Associate
L.R,C, Auditorium

L.R.,C, Library

) Track IT

INFORMAIL INVENTORY
Becky Wooldridge
Curriculum Associate

L.,R.,C. Auditorium Board Room
Module 3 Track I Track II
11:00 - 12:00 DIAGNOSTIC PROCEDURES " DIAGNOSTIC PROCEDURES
Gay Estes Elizabeth Cheshire

Curriculum Associate
Board Room

12:00 - 1:30

LUNCH

=== On your own (map available)

Module 4
1:30 = 2:45

2:45 = 3:15

LeR.Co Auditorium
. Module 5

Track I
BRIEF REVIEW,
SCORING PROCEDURES
and PLANNING for SUB-GROUPING
Louise Crawford
Gay Lstes
Curriculum Associates

COMMUNITY INVOLVEMENT
Mr, Tom Joiner
Community Council Chairman

PLANNING FOR SCHOOL VISITATION
Marie Sinclair
Project Director

LeR.C, Library

Track II
BRIEF REVIEW,
SCORING PROCEDURES,
and PLANNING for SUB=-GROUPING
Elizabeth Cheshire
Becky Wooldridge
Curriculum Associates

L.R,C. Auditorium

L.R,Ce Auditorium

Figure ll-a
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PEGASUS~FPACE WORKSHOP
for Out-of-State L.

Potentizl Adopters

February 5, 6, and 7, 1975

ESEA Title III

Project: PEGASUS=PACE
Tuscaloosa City Schools
1100 - 21st Street, East
Tuscaloosa, Alabama 35401

ASSIGNMENT OF GROUPS FOR CIASSROOM OBSERVATION

Thursday Morning, February 6

LR ]

. Groups for Stafford and Woodland Forrest Elementary Schools depart from the
City Board of Education promptly at 8:15 a.m. Please come to the Board Room at
8:00 a.m, These groups will return to the City Board of Education at 11:00 a.m,
for a Workshop Session,

The groups for Northington Elementary School will meet in the L.R.C.
Auditorium at 8:15 a.m. for = Workshop Session, and will depart for their
observation at 9:40 a.m,

STAFFORD (lst)
Mrs., Fannye Gray

Brenda Mayes
Cheryl H, Lee
Sadie C, Barnes
Susie Unger

Wanda Harbin
Lohrone Cannon
Clarence J, Fennell
Sarah Baker

NORTHINGTON (4th)
Mrs, Ann Hill

Judy Godfrey

H, David Nettles
Mary Hogarth
Sheila Jackson
Michael splvack
Patricia Kuby
John Herndon

*Drivers

STAFFORD (2nd)
Mrs., Nancy Alexander

Carrie Webster
Ellen Davis
*Frances Thompson
James Moses
*Warren Mitchell
Carol Morrow
Kathy Schultz

NORTHINGTON (5th)

Mrs, Juanita Thompson »

Betty Miley

Alpha Wilson
Barbara Morton
Connie Brooks
Isabel Dixon
Martha Howard
Arthur Spangenberg
Betty Roberson

Figure ll;b

-,
”

NORTHINGTON (3rd) *
Mrs, Erin Sledge

Jan Arthur
Rita Owensr

Mary Gillard
‘Jane Runnels
Iucille Barnett
Judy Mathis
Carolyn Powell

WOODLAND FORREST (6th)
Mrs., Sue Beverage

Lana Sweatt
Marie White
Mariczn sSmith
Emmie Atkinson
Charles Barthe
George Shelley
Glenna Meade
*Thomas L, Brock
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ESEA Title III
Project: PEGASUS=PACE
Tuscaloosa City Schools

- 1100 - 21st Street, East
Tuscaloosa, Alabama 35401
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PEGASUS=~PACE WORKSHOP

for Out-of=-State

Potential Adopters
February 5, 6, and 7, 1975

Morning and Afternoon~ Sessions

Thursday, February 6, 1975

Module 6
" 8:00 - 12:00

Track I
(stafford and Woodland
Forrest Groups)
8:00 - Board Room
8:15 - 11:00 - Observation
at stafford or Woodland Forrest
11:00 - 12:00 -~ RECORD KEEPING
Becky Wooldridge
Curriculum Associate
LeReCe Auditorium

Track II
(Northington Group)
8:15 -~ RECORD KEEPING
Elizabeth Cheshire
Curriculum Associate
LeR,C, Auditorium
9:40 - 11:30 = Observation
at Northington School

r

BASAL APPROACH, EMPHASIZING
BARRETT'S TAXONOMY
Iouise Crawford

12:00 - 1:30 IUNCH ==— On your own (map available)
*  Module 7 Track I Track II
1:30 - 3:00 (Primary) (Upper Elementary)

BASAL APPROACH, EMPHASIZING
BARRETT'S TAXONOMY
Elizabeth Cheshire

Becky Wooldridge Gay Estes
Curriculum Associates Curriculum Associates

LeReCe Auditorium Board Room
Track I Track II o

Warren Mitchell F, Marion Smith

Pat Kuby Martha Howard
Charles Barthe Mary H, Gillard
Judy Mathis Cheryl Lee
Brenda Mayes Ellen Davis
‘Emmie Atkinson Sarah Baker

Connie Brooks
Rita Owens
Betty Miley
Barbara Morton
Isabel Dixon
Michael splvack

Jane Runnels
Alpha Wilson
Frances Thompson
David Nettles
Lucille Barnett
Glenna Meade

George Shelley Susan Unger Clarence Fennell Mary Hogarth
,Kathy Schultz Wanda Harbin Sheila Jackson Lohrone Cannon
Sadie Barnes Carrie Webster James Moses Lana Sweatt
John Herndon T, L, Brock
Jan Arthur Judy Godfrey
o .
Figure 1ll-c

R52




42

ESEA Title III

Project: PEGASUS-PACE
Tuscaloosa City Schools
1100 - 21st Street East

PEGASUS-PACE WORKSHOP

for Out-of-State

. Potential Adopters -
February 5, 6, and 7, 1975

Tuscaloosa, Almabama 35401
Morning Sessions
Friday, February 7, 1975
Module 8 .
8:30 - 9:00 WASHINGTON. CALLING . . . L.R.C. Auditorium ’
’ Mr. Gene Engle, OE Program Officer
THE STATE TITLE III SCENE . . .
Mr. W. T. McNeil, Alabama Title III Coordinator
—
Module 9 Activity A Activity B Activity C
9:00 -~ 10:30 PRACTICE SESSION FOR | INTERACTION ANALYSIS | PROJECT MANAGEMENT,

DEVELOPING RESOURCES
AND PLANNING FOR
INSTRUCTION
Becky Wouldridge
Louise Crawford
Curricilum
Associates
L.R.C. Library

Sarah W. Baker
Ellen D. Davis
Cheryl Lee

Mary H. Gillard
Martha Howard
Mary Lee Hogarth
Glenna Meade

OTHER APPROUACHES TO
TEACHING READING
Gay Estes
Curriculum
Associate
L.R.C. Auditorium

Brenda Mayes
Judy Mathis
Charles Barthe
Pat Kuby

Warren Mitchell
Michael Splvack
Isabel R. Dixon
Barbara Morton
Betty Miley
Marie White
Rita Owens
Connie Brooks

EVALUATION, STAFF
DEVELOPMENT
Marie Sinclair, Project
Director
Steve Hebbler, Evaluation
Associate
YEGASUS-PACE Office Area

F. Marion Smith
Sadie Barnes
Kathy Schultz
George Shelley
Emmie Atkinson
Lucille Barnett
David H. Nettles
Frances Thompson
Alpha E. Wilson
Jane Runnels
Jan Arthur

John Herndon
James Moses
Sheila Jackson
Clarence Fennell

10:30 -~ 10:45

BREAK

10:45 - 11:30

FEEDBACK AND EVALUATION
Marie Sinclair and staff

L.R.C. Auditorium

Thank you for your interest in our program.

Figure 11-d
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2.16.3.

2.16.4.

2.16.5.

2.16.6.

Constraints on the Number of Participants

(Please refer to -2.15.2., above.)

Constraints Concerning the Number of Possible Adopters

The factors which affect the number of possible adopters which the
PEGASUS-PACE staff can work with are the following:

1. Size of adopting school or school system;

2. Financial, human, and other support resources within the adopting system;

3. Need for increased funding and therefore for additional staff members
for Project: PEGASUS-PACE. At present our total professional staff
consists of 2% full-time equivalent persons.

Training Adopter Trainers

Without doubt more staff members are needed. Another alternative
worthy of consideration appears to be the development of an in-depth and .
more lengthy D-D site workshop for the training of adopter trainers.

(See Section 2.14., above, for the possibility of this taking place in
June, 1975.)

Expertise of Developer-Demonstrator Staff

The following Developer-Demonstrator staff members are being engaged
in training adopters of PEGASUS-PACE:

Elizabeth S. Cheshire (full-time funded by another project)
B.S. in Elementary Education, Auburn University

M.A. in Elementary Education, Un;vers;ty of Alabama

AA Certificate in Elementary Education, University of Alabama

Louise J. Crawford (full-time funded by another project)

B.S. in Elementary Education, Stillman College

M.A. in Elementary Education; and Supervision and Curr;culum,
University of Alabama

AA Certificate in Elementary Education, Univarsity of Alabama

Gay Nell Estes (full-time with PEGASUS-PACE)
B.S. in Elementary Education, University of Alabama

M.A. in Elementary Education and Administration, University of Alabama
AA Certificate in Elementary Education; and Curriculum and Supervision,

University of Alabama
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2.16.6. (continued)
Rebecca R. Wooldridge (one-half time funded by another project)
B.S. in Elementary Education, University of Alabama
M.A. in Elementary Education, University of alabama
2.17. TRAINING SCHEDULE .
(Please refer to 2.15.1., 2.16.1., 2.16.2., and 2.16.5., above.i .
2.1é. ' CRITERIA TO BE USED BY DEVELOPER~DEMONSTRATORS TO JUDGE DEGREE TO WHICH =
THE PROGRAM HAS BEEN IMPLEMENTED
The criteria used by the PEGASUS-PACE Developer-Demonstrator Project
in the selection of adopters2 also detail specifically the essential steps
in implementing an adopted program. (These criteria have been restated
in Section 2.11. of this document for Facilitators because D-D rejection
of a potential adoéter would be directly related to the adopter's failure
to meet these essential requirements.)

. Likewise it appears that these same stipulations offer a useful frame-
work for organizing specific actions which should be assessed as a basis '
for judging the degree to which the adopted program continues to be _ -
successfully implemented. On this basis the following progress report
and feedback form (Figure 12) will be utilized by the adopters and the

D-D Staff .,

<Reproduced from PEGASUS-PACE Continuous Progress Reading Program: What Every

Potential Adopter Needs to Know, (revised February 14, 1975), Section 1l.14.,
P . 88"'890
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ESEA Title III

Adopting State
Project: PEGASUS-PACE )

Tuscaloosa City Schools School District
1100 - glst Street East
Tuscaloosa, Alabama 35401 School

ADOPTION PROGRESS REPORT FORM

‘Report prepared by Date

School Address

City~ State Zip Phone
Number of Teacher Number of Student
Principal Participants Participants

t

For each of the following aspects of program adoption, please describe progress made during

the present reporting period ending - .
Date

PROGRESS REPORTED FEEDBACK NEEDED
. FROM PEGASUS-PACE
1. The degree to which informal reading inventories have 1. :
been administered to students entering the PEGASUS-
PACE Continuous Progress Reading Program:

e —————————
e —— e

2. The degree to which the appropriate diagnostic instru- |2,
ments have been administered to the students in the
program. . ) :

3

—_ R

3. The degree to which teachers are using the Sub-Grouping|3.
Charts as a basis for sub-grouping students according
to diagnosed need.

———————ee e ————

4. The degree to which teachers are in the process of 4,
developing learning activities for a reading resource

file in order to personalize diagnosed instructional

needs of students.




5. The degree to which teachers are reporting to students|{5.
and parents in a manner appropriate to the PEGASUS-
PACE Continuous Progress Program.

- ——— e = e . -

%
6. The séecific staff development activities which have |6.
occurred o this point.

%

7. The possible staff development plans that have been 7.
made for the future.

8. Aﬂy pre-post summative evaluation activity which has |8.
been conducted.

m

If any problems have been encountered during this reporting period, please describe the
strategies used to resolve them.

Other Comments and Questions:




2.19.

47

SEQUENCE OF EVENTS (TIME LINE)

The projected sequence of events for the full implementation of the

PEGASUS-PACE Program includes the following steps:

1.

2.

3.

4.

5.

6.

7.

Participating in a week's in-depth workshop to learn the processes
and procedures in implementing the PEGASUS-PACE Continuous Progress
Reading Program; :

Administering an informal reading inventory to determine students'
initial entry reading levels;

Administering the PEGASUS-PACE Diagnostic Instruments for the
appropriate instructional levels as indicated by the results of

the informal reading inventories:

Recording on the Sub-grouping Chart as well as on the Objectives
and Skills Check Sheets the assessed needs of students as indicated
by the diagnostic procedures;

Grouping and sub-grouping students accoiding to diagnosed needs in
reading skills instruction;

Developing and prescribing learning activities for each student
appropriate to his diagnosed needs, and instructing students on this
personalized basis;

Reporting to parents and students through conferences and by meaaus
of a report card which is appropriate to the contiguous progress
concept.

Engaging in continuous staff development through regularly schedulec

seminars and workshops.

2385
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2.20. OTHER INFORMATION
2.20.1. Making Application for Adoption )
In order for an LEA %o negotiate the adoption of PEGASUS-PACE, it ';

will be necessary to make application by means of a state Title 11
proposal outline or by following this PEGASUS-PACE outline:

—pplication for Adoption of PEGASUS-PACE

1. Summary Statement of Needs Assessment,
a. Procedures used in needs assessment,
b. Findings of needs assessmerit;
2. Brief Explanation Why This Was Thosen Over Others;

3. Brief Explanation Why and How.the Implementation of PEGASUS~PACE
is Expected to Fulfill the Priority Need;

4. Performance Objectives Defined by Adoption (Product and Process
Objectives);

5. Evaluation Procedure for Each Objective (Product and Process);
6. Description of Proposed Implementation of PEGASUS-PACE
(Include schools, target population, student charactsristics,
type of instructional organization, local staff development
resources, material resources, etc.);

7. Time Line of Completion Dates for Major Tasks, Events, etc.

Upon acceptance of the appropriate application, the adoption pro-
cedures will bz completed by negotiating a mutually acceptable memorandum
of agreement. As mentioned in Section 2.18., above, the Adoption Progress
Report Form will be used as a means of continually assessing the degree to
which all aspects of the PEGASUS-PACE Program are being successfully
implemented. .

2.20.2. Progress Report of Adopters, Adoptions in Process, and Potential Adopters

to Date: February 7, 1975

This information has been concisely presented on the chart which

follows as Figure 13.
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