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One hundred second graders from a midwestern city were given an oral
syntax test which measured seventeen syntactic competencies and a parallel
written syntax test. Metropolitan reading and Slosson intelligence tests were
also administered.

Significant relationships between syntax attainment and reading
achievement (R=.70) and between reading achievement and certain syntactic
competencies were found. The competencies most closely associated with read-
ing achievemen. were compound subject formation, adjective and adverb modi-
fication in -the N/V statement, and auxiliary verb question formation.

The causative effect of syntax attainment on the reading achievement

of the subjects was demonstrated through analysis of redundancy coefficients.
Syntax attainment was also shown to be significantly superior to intelligence
as a predictor of reading achievement.

Results of the study imply the importance of syntax attainment in
assessment of reading achievement, in reading instruction, and in the develop-

ment of models of the reading process.
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SECOND GRADE SYNTAX ATTAINMENT
AND READING ACHIEVEMENT

Uncertainty about the role of language developméﬁt in children's
learning to read has increased over the last ten years. At one time experts
were confident that children having mastered oral language before they
entered school, were ready in first grade to tackle more advanced linguistic
tasks. When new tools for language analysis became available, their application
revealed that some oral language competencies, especially those involving the
use or comprehension of certain syntactic structures, are acquired after
school entry.

The realization that syntax acquisition is not totally a preschool
phenomenon has raised questions about its relationship te reading achievement
that researca has not satisfactorily answered. Studies conducted with first
grade subje.ts have produced a variety of findings, and the concensus of
conclusions from first grade studies differs from the consistent conclusion
of researchers who have worked with subjects above the second grade level.

First grade studies (Bougere, 1969; Walker, 1970; Sheldon, 1971) have
tended to show that although oral syntax test results contribute to the
predictive value of reading readiness tests, syntax attainment alone is not
significantly related to reading achievement. Findings seem to vary with the
syntax measure employed and/or the length of time between syntax and reading
test administrations. A significant relationship between syntax attainment

and reading achievement (r=.56) was observed by Ruddell (1968), who administered

Brown, Frazier, and Bellugi's Test of Syntax to first graders eight months betore




measuring their reading achievement. Many of the researchers who observed
no significant difference employea as a syntax measure the complexity of
spontaneous speech  (Martin, 1955; Winter, 1957; Bougere, 1969).

Only one study, Strickland's (1962) has included second grade subjects.
Like the first grade studies that used a general measure of oral sentence
complexity as a syntax test, Strickland found that syntactic complexity and
reading achievement were not significantly correlated.

For older children, however, a relationship between oral syntax attain-
ment and reading achievement has been consistently demonstrated. In 1941
Gibbons reported a correlation of .72 between a measure of thr oral sentence
constructions of third graders and their reading achievement. Later studies
have continued to report significant correlations (Sauer, 1968; Calvert, 1972;
Def fenbaugh, 1973).

The study reported here was initiated in response to puzzlement over
discrepencies among results of previous studies and interest in applying an
instrument that ena.led measurements of both oral and written syntactic
competencies.

Purpose

The purpose of the study was to answer the following questions: 1)

Is the syntax attainment of second graders related to their reading achievement?
2) Are syntax attainment and reading achievement enqually gocd predictors of
one another? 3) Is any single oral or written syntactic competency especially

related to reading achievement? 4) Is syntax attainment or intelligence more

significantly related to reading achievement?




.

Subjects

Subjects for the study were one hundred second graders who attended
three schools serving middie-class populations in a midwestern city of approx-
imately 125,000. The sample was controlled to exclude children who had severe
articulation or hearing problems, children who did not have parental permission
to participate, and children who had not attended schools of the local district
in first and second grades.

Instruments

The Pattern and Precision Transformation subtests of the Sentence
Construction Test, Level B, one of a series of language arts tests being
developed at the University of Pittsburgh under the direction of Dr. Harry W.
Sartain, served as a written syntax measure. (See Appendix A). Items from
the Pattern and Precision Transformation Screening subtests of the Sentence
Construction Test, Level B, were presented as an oral syntax test. (See
Appendix B). Each of the sy~*ax tests included items that measured children's
. performance of seventeen Syntactic competencies.] These competencies involved
forming sentences of specified patterns; inserting noun markers, adjectives,
and adverbs in given kernal sentences; and applying sentence-combining

transformations to given sentences.

]The validity of the syntax instruments was confirmed by a panel of

experts. Reliabilities were assessed as part of this study and were considered
adequate for its purposes. Detailed information on the characteristics of the
instruments may be obtained from the author.




The formats of the oral and written tests were similar. Children were
presented with an oral or written example of a sentence pattern, medification,
or transformation. They were then supplied with appropriate words, and sen-
tences, or sentences and asked to perform the task illustrated by the

example. Two trials of each of the seventeen competencies were part of the
oral test. The written test contained four trials of each competency.

The Metropolitan Achievement Test, Primary II Reading Test, providel

measures of reading achievement. Each child's IQ was measured by the Slosson

Intelligenc2 Test.

Procedure

The oral syntax test was administered to each subject in early march,
Groups of children then took the written syntax test in four sittings, spaced
one week apart. During the period of administration of the written test, each
subject was also given the Slosson test. The Metropolitan reading tests were
administered to groups of children in late April.

After significant correlations between inteliigence and reading
achievement (r=.57) and between intelligence and syntax attainment (r=.49)
had been demonstrated, the effect of intelligence differences was held constant.
The re*ationship of syntax attainment to reading achievement was assessed

through partial canonical correlation. Redundancy coefficients were used to

further analyze their relationship. The relationships of particular syntactic
competencies to reading achievement were assessed through partial biserial
correlations. Fisher's Z, transormation was used to compare the correlations

of reading achievement with syntax attainment and intelligence.



Results

1. The first canonical correlate of syntax attainment with reading
achievement, .70, was significant beyond the .01 level. The second canonical
correlate was not significant at the .05 level.

2. The redundancy of each test battery with the other was investigated
to determine the extent to which one was a predictor of the other. Comparison
of redundancy coefficients demonstrated that syntax attainment better accounted
for reading achievement than reading achievement accounted for syntax attainment
(Ry=.60, R,=.43).

3. Oral syntactic competencies that were significantly positively
correlated with reading achievement were (p<.05): 1) application of
sentence-combining transformations to produce compound subjects 2) adjective
and adverb modification in the simple N/V statement 3) formation of auxiliary
verb questions. All but one of the written syntactic competencies were
significantly positively correlated with reading achievement (p<.05). The
_ competencies whose correlations were greatest were those whose correlations
had also been significant in the oral mode and 4) noun marker modification
in the direct object statement.

4. The correlation of re2ding achievement with syntax attainment
(r=.70) was significantly greater than the correlation of reading achievement
with intelligence (r=.57).

Discussion

This study demonstrated a substantial relationship between the syntax
attainment, as measured by oral and written performance of seventeen syntactic
competencies, and the reading achievement of one hundred second graders. It

differed from previous studies in its inclusion of a written Syntax measure




and from most previous primary stuqdies in its measurement of specific charac-
teristics of responses to example sentences. Perhaps because of these
differences from previous work, the correlation between the syntax attainment
and reading achievement of subjects of this study was of a magnitude formerly
associated with older children.

Two explanations of this finding are possible. First, it may be that
a consistent relationship between syntax attainment and reading achievement
exists but has not shown up in some previous studies. First grade studies
which used the length or complexity of spuntaneous utterances as a Syntax measSure
failed to find a relationship Letween syntax and reading. Significant
relationships have tended to result from the use of instruments that probe
children's utterances of specific structures in response to examples or
leading questions. Such sophistocated measures of syntax must be applied at
numerous reading levels to further test the consistency of the relatior.ship
between syntax attainment and reading achievement.

A second possibility is that the relationship between Syntax and
reading is not consistent but has a tendency to increase with age or amount
of reading instruction. Perhaps the word-by-word reading characteristic of
beginners is less affected by a child's synta; attainment than is his more

- mature reading. Or, perhaps syntax attainment and reading achievement are
interactive so that a child's reading is influenced by his syntactic
competency, whicn is influenced, in turn, by his reading.

This study has demonstrated that, for the second grade subjects
considered, syntax attainment was a better predictor of reading achievement

than was reading of syntax attainment. This finding does not rule out a

10




reciprocal interaction theory, however. It simply implies that at the
second grade level, syntax seems to contribute more to reading achiavement
than vice versa.

In addition to its finding of a global relationship between syntax
attainment and reaaing achievement, this study has shown that certain oral
and written syntactic competencies were especially closely related to the
reading achievement of the second graders tested. The competencies most
significantly related to recling in both the oral and written modes were
sentence-combining transformation to form compound subjects, adjective and
adverb modification in the N/V statement, and auxiliary verb guestion
formation. Noun marker modification in the direct object statement (in the
written mode) was also significantly related to reading.

Although causation cannot be assumed from correlation alcne, analysis
of redundancy coefficients showed that, for the subjects of this study, syntax
attainment was a predictor of reading achievement. The existence of a causa-
tive relationship has implications for both reading diagnosis and instruction.
Syntax attainment appears to be a better predictor of reading achievement
than intelligence, which is commonly included sn formulas for Reading
Expectancy Level. The findings of this study suggest that a syntax measure,
probably one based on those competencies which were shown to be most closely
related to reading achievement, should be given diagnostic consideration and
should, perhaps, replace intelligence in REL determination. The causative
relationship of syntax attainment to reading achievement at the second grade
level implies the importance of his/her language experiences on a child's
reading instruction. Consideration of the results of this study should lead

to adoption of reading curriculum that takes advantage of children's prior
knowledge of syntax and facilitates their further syntax growth.

11
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Name of Pupil Level
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Name of Teacher Date of -
or Examiner Testing
— DIAGNOSTIC ERROR SPECIFICAT ION
Number Acceptable | Number| Related Measures
Item Possible Level Right Recommended
A. H/V Statement 4 3
8. }/V/N Statement 4 3
C. N/Vto be/Adj Statement 4 3
D. N/Vic be/N Statement 4 3
E. Wh=Question 4 z
F. Auxillary Verb Question 4 3 1
5. Negatlve Sentenc: 4 3 j
|
]
|
|
|
|
|
4
|
1
i
|
|
|
|
1




|

I
1

A. Noun/Verb Statement

Directions to be Read Aloud by the Teacher:
Or your paper are two boxas with words in them. We are going to pick
one word from the flrst box and one word from the second box and then make a
sentence out of the two words. Underneath the boxes someone has already made
one sentence for us. Can all of you read the sentence which Is below
the two boxes for us? (Call on a volunteer to read It.) Can you tell whlch
word they took from the flrst box? (bike) Can you find which word they took .
from the second box? (goes) Yes, they took the words "bike" and "goes" i
and made the sentence "My new blke goes fast."
Now see if you can make four sentences using a word frem each box in
each sentence. Write your sentences on the Ilnes beside the numbers, Your

first sentence will begin by the number one. |If you don't know how to spell
a word, you may spell It the best way you can. If you can't read any of the
words In the boxes, raise your hand and | will help you.

|
boy I runs went
car she works read
man They stops plays -
dog bike eafs goes

txample: My newbike goes fasT,

Score (4).

e 15




2.
B. Noun/Verb/Direct Object Statem 1t 12

Oirectlons to be Read Aloud by tho Teachor:
On your papor ate T oo boxes with words In them,  lake ono word from the
first box, onn word from the second box and one word from the third box. Make
a senfence from the three words,

Under the boxes is a sentence that has already been made for us. (Have a
child read it and find the words taken from each box.)

Now see If you can make four sentencos. Use one word from each box for

each sentence. Write your sentences on the llnes. -
|she mother||rang wags bell icture
[ YUPPY aTe drew Tail eds

boy om made pulled{lcandy wagon

She rang The bigbell.

p
2.

p
P

P
i,

p

PAT-B b Score (4)

16




3.
C. Noun/Verb to be/Adjective Statc ont 13

Oirections to vbe Read Aloud by the Teacher:
On” your paper aro throo boxes with words In thom. Take ono word from the
first box, one word from the second box, and one word from the third box.
Make a sentence frcm the three words.
Under the boxes is a sentence |lke the ones you are to make., (Have a
child read it and find the words takaen from each box.) .
Now see If you can make four sentences. Use one word from each box -

for each sentence. Write your sentences on +he |ines.

cnildren she I's cold sad
coat They || are happy  funny| -
men cet Was old new
| were
The man isvery old,
,]o
P
/.
S
3 . %
P
['/o
P

PAT-B ¢ Score (4)




e

D, Noun/Verb to bo/Houn Slatemend
— 14

Directions to bo Read Aloud by the Teacher:

On your paper arc fhree boxes wilh words in them. Take one word from the
flrst box, one word from the second box, and one word from the third box.
Make a sentence from the ihree words. You may use more words If you like. |

Under the boxes is a sentence like the ones you are to make. (Have a
child read it and find the words taken from each box.) .

Now see if you can make four sentences. Use one word from each box for
each sentence. Write your sentences on the lines.

-

I ne are was| | boy father

cot we were IS friends net .

Ann Tney am child qgirl ‘
| L 1

Ann is aprefty girl.

—

P
1
1
|
1
. i
. ]
Z |
|
= |
|
1
« |
< |
S |
P |
?
]
i
I
p |

PAT-B d Score (4)
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Ja

Ulroallnn Yo bo Read Aloud by 1he  wichar: 16
On your paper 1s a box wlth so..c words In It. You are going to use the
words In the box to change statements into quostions. Each statement has
somo words that are underlinoed. Find tho word in the box that can be used
Instead of the underlined words. Write a questlon boginning with that word.
Underneath the box Is &n example of what you are going to do. Look at It
with me. (Can all of you read it?) (Allow a child to read It.) Now who can
read the question which was made from that statement?
Now see If you can make four questions out of the four statements bejow.
Be sure to use a word from tho box. Write your question on tho Ilnes.

whet where
who when
how why

cxemple: Statement: Qurplay will be in the
morning. T

Guestion: ‘Whenwill our nlay be?

1. Statement: Tomwents abeall for his
cirthday.

Question:

;
. STaTemenT:'¥ ewill o foNewYork onour
rin.
Question:
;

3. Stetement: Jene isn't 2t school because
she is sick.

QuesTion:

;
Y. Steterent: The surrrisewill be a frip
To The zoo. —
question:
PAT-B e Score (4) T




6.
F. Auxilliary Verb Question 17

Olrections to be Read Aloud by the Teacher:

On thls page you are going fo change statements into questions. You
will use all the words that are in the statement, but you will change the
order of the words to make a question,

One example has been done for us. Let's ook at it. Find the place
where it says "Example" right under the line on your paper, Can all_ of us
read the statement? (One child reads aloud.) Can anyone thlnk of a way to use-.
those same words to make a question? (Discuss question.)

On your paper are four statements. Try to change them into questions.
Write your questions on the lines.

cxample: Sftatement: e are going on 2
picnic.

Question: Arewe goingon a
picnicht

1. Statement: He will come tomy house.
Guestion:

/.. Statement: “ie have seen three birds,
Question:

3. Stefement: Annwill write astory.
Guestion:

4. SteTement: They have cone on a walk.,

m

wuestion:

PAT-B £ Score (4)

21
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!
|
|
|
|
!
3
1
|
1
1
|
|
|



7- ]
G. Negatlve Sentance |
. ‘ 18 ;
' Diroctlons 1o be Read Atoud by the Teacher: |
On this page you are going to chanqc sentences Into neqatlve sentonces.
Let's look at 1ho example that has beon done for us. Find the word "Example"
right underncath the line. Beslide ihe word "Sentence" it says "I am golng

for a walk." Who can recad the negative sontence which 1s underncath [+?
What word was added to make it a negative sentence? (Not)

Thero are four sentences on this page. You are to change them Into
negative sentences In the same way it was done In the example. Write your
negative sentences on the lines,

Example: SenTence: T amcoina for awalk,

Neagative -
Sentence: I ﬂmruyr00|no for a
wa |k

1. Sentence: Iwill read this book.

Necative
Sentence:

2. Sentence: Sue cenrunvery fast,

NecaTive
Sentence:

3. Sentence: It i

Necative
Sentence:

D)

aininc Today.

4. Sentence: I amvery hepny.

Necative
Sentence:

‘ PAT-B g Score (4) 22




Houn Tiar ey g ndyective In toun/Vorh Statemont |,

19

Directions to be Read Aloud by the Teacher:
On your paper are two boxes wiTh words In them. There are also
some sentences on your paper. Write each sentence agaln using at least
one word from cach box. An example has been done for you. Let's look
at it. (Discuss the sentence and how it has been changed by adding
words from the boxes.)
On this page are four sentences. Write each sentence again by taking
at least one word from each box and adding it to the sentence. Write your.,
new sentences on the |ines.

a the i Tt e
This That funny
prefty

Example: A. Boycries.
The liTTle boy cries.

1. Doa barks,

2. Tree grows.,

3. Girl runs.

. Bell rings.

PRT-B a,b Score (4)




B. Adverb in Noun/Verb Statemant 2,
Directions to be Read Atoud by the Teacher:

20

On your poper ore some soniencas and o hox wlth some words In I+, |
Write each sentence again using ore word from the box in the sentence. |
There Is an example which has been dona for us. Let's look at It. j
(Gulde chlldren In reading and discussing the erample,) 1

Now write each of the four sentences which are on your papsr aqgaln, |
Use one word from the box in each sentence. Writc your seatoncas on the
lines.

away quickly
nicely quieTly
high again :

1

|

1

?

Example: A. John runs. L
John runs quickly. 1
1

1

|

|

1. Thechildrehpiay,

2. Cai sleeps.

3. Frog jumps.

-t

4. Bunny hops.
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C. Adjectlve and Adverb In Noun/Ve ' b Statemont 3.

. . 2
‘ Directions to be Read Aloud by the Teacher: 2
On your paper are some sentfences. There also are two boxes with
words in them, Write each sentence again using at least one word from
each box In each sentence. There is an example which has been done for
us. Let's look at it. (Guide children in reading and discussing
example.)
Now write each of the four sentences whicih are on your paper again.
Use at least one word from ezach box in each sentence. Write your
sentences on the |{lines.

big  funny away quickly down
old happy fasT softly  up
new  sad soon slowly
.. txample: A. The clown danced.
The funny clown danced quickly,
“. The lad - alked.
.
/. Thebird flew.
.
2. Thechild fell,
.
1. The car stops.,
.
El{llC PRT-B d Score (4) 26




0. Noun Markers in N/V/N Statemen' 4,

2
Directions to be Read Aloud by the Toacher: 3
B On your paper are some scnfences. There is also a box with words In
it. Write the sentences again and add two words from the box to make it
sound right. An example has been dcne for us, Let's look at It. The
sentence savs, "Girl wrote story." Now let's read the new sentence which
Is written for us. (A girl wrote that story.) Can you find which words
have been added to the sentence? (A, that) Those words both came from
the box.

Now write each of the four sentences on your paper again. Add two
words from the box to make the sentence easier to understand. Write your
new sentences on the lines.

hed

a an
The these
That those

R
x
")
=
=
D
(@]

irl wrote story.
A girl wrote That story.

1. Boy found ball.

:
‘. Dogbitcat.

.
2. Teacher readsftory.

.

Y. Children have bocks.

PRT-B e Score (4)




Do

_ E. _Noun Marker and Adjectlva In Slinpl: Subjoct of Houn/Verb/Noun Statea-nt

Directions to ba Road Aloud by tha Teacher:

On your paper are some sonierces. Ihere also are two boxos with words
in them. Writo tho sentences agaln using one word from each box to tell
more about the word with tho line undor [t In the sentenca. Lei's lcok
gt the example. (Dlscuss example wlth children.)

Write the four saniences which are on your paper agaln. Use cne
word from each box to tell more about the word with ihe line under 'It.

Write your new sentences on tho lings,

That an. happy good
a this tatl nice
the These otid fat

Example: A, Boydrew ThaT picture.
A happy boy drew That picture,

1. Girl wroTe g lefter.

e — o

.
2. Lady made good cookies.

.
3. Children sang a song,

.
i, Menwalkedhis dog.

T

28




. 6. 25
F. Noun Marker and Adjoctlve for Dire r Object of Noun/Verb/Noun Statement

Dlrections to ba Read Aloud P)’. the Teacher.:

T Cn your papar aro some sentonces. Thore are also two boxes with
words In them. Write the sentences again using one word from each box
To tell more abeut the word with the iine under it in the sentence.
Lot!s look at the example. (Discuss example with children.)

Yirite the four sentences which are on your papar agaln. Use ono
word from each box to tell more abcut the word with the {lne under 1+.
Write your new sentences on the !lnas,

a  That good  long
the this hard  ULig
an these hew old
Example: A, The men Told story.

The man foldan old story.
1. Tomplayed game.

:
2. Baby had cookie.

:
3. The dog had bone.

.
i/, That birdhas worm,

T

Q
,EC PRT-R A  Qerara (AY 29
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» SN N Lt bbl\l J I I\ Ub I J. UI\ "‘“""‘_""‘—‘*ﬁ\‘)RECISION TRANSFORMAT | ONS }
|
1
1
‘

CompLetencss COMPREHENS I VE 1
Pattenn Trans formations SPECIFICAT ION
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Directions to be Read Aloud by the Teacher:

On Ths page you are going To combine two sentences into one sentence.

Use one word from the box and make each pair of sentences into one new
sentence. Write your new sentence on the {ines, (Teacher looks at
example with chilidren and leads discussion.)

Now do the sentences below.

who
that

Example: A. e saw the dog.
B. The dog was brown.

C. The dog that we saw was brown.

1. A. Idrewapicture.
B. Thepicture was pretty.

.
<. A. Shereadabook.
E. The book was about horses.
C.
.
3. A. Heplayed a game.
B. The came was football.
C.
.
. L. We found akitten.
B. Thekittenwas crying.
C.
.

PRT-A h Seara (4)Y 31
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: : Dlroctions to be Rend Aloud by .0 Teachor: |
On"3h1s pago are toma woi ds in a box. Uso a word fiom the box to |

conblne the tuo senlences. Write your new sentanco on tho llnas, {

1

|

1

4

{

Look at tho example with mo. (Culde students In reading opd
dlscussing example,)

[T when | T
where | . 1
Example: A. This is the room, -
B. Isleepinit. 1

C. This is the roomwhere I slcep.

1. A. }"here is the store.

A |
B. Ibuy food there. i
c -

~ ]‘
2. A. This is the house. ;
B. Iliveinit, @
C\'l
3. A. This is the place. i
B. Joe fell here. 4
C.
.
#, A. ThiS is the Time.
B. | go home now.
C. -
T

[ERJf:‘ PRT-B i Score (4)




. Prepositlonal Phrase as Moun I dl flor

Directlons to be Read Aloud EY the: Teachor;
Combina Two sentences info one sentence.,

29"

txample: A, Thecat ison the chaijr,
B. Thecat issleeping.

C. Thecat on the chair is
sleeping.

1. A, The flowers are on the table.

B. The flowers are red,

7. A. Theboy is in the room.
B. The boy is sad.

o

(D

The children are at school .
B. The children arereading.

Il ”

. A. The story is about horses.
B. The story is good.

PRT-8B j Score (4)
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Directions to be Read Alcud by the Teacher:
" You arc going to mako two sentences Tnto one sentence. Use the
word and to help you do this,

(Tead chiidren in discussing example.)

Now join the two sentences into one sentence. Write your new
sentences on tho Ilnes.

txample: A. Janecan jump.
B. Ican jump.

C. Jane and I can jump.

-
B

Dogs are good peTs.
B. Cafs ere good pets.

.
. A, My broTher ran.
B. Iran.
C. !
s
3. A. Boysplay. ;
B. Girlsplay.
C.
|
S
‘. A, hpples ere cood To eat. 1
B. Oranges are good to eaf. ]
C |
i
! |
|

FRIC PRT-B k  Score (4)
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I am interested in learning about the kind of sentences children
say and the kind of sentences they write, Today I'm going to ask you
to say some sentences for me,

A, Noun/Verb Statement

First, I'd like to show you some pictures, I will say a sentence
for each picture,

The white snow falls,

The boy is sitting on the chair,
I will show you another picture, but this time you make up a sentence.
Tell me a sentence like "The white snow falls" or "The boy is sitting
on the chair" for this picture,,.Make up a sentence just like that for

this picture (1like "The white snow falls" or "The boy is sitting on
the chair,"),

I A2,

B, Noun/Verb/Direct Object Statement

Now I'll show you some other pictures and tell you a different kind

of sentence, Szy each sentence after me.

The girl is petting the dog,

The kitten drinks milk,
Make up sentences like "The girl is petting the dog" and "“The kitten
drinks milk" for this picture,,.Make up a sentence just like that for
this one,

Bi. B2,

C, Noun)/Verb be/Adjective Statement

I'm going to tell you a different iind of sentence now,

The flower is red,

The man is tall,

Tell me a sentence like "The flower is red" and "The man is tall"
for this picture,,,Tell me a sentence like that for this one,

c1, ce,

D, Noun/Verb be/Noun Statement
The next picture I'll show you has a different kind of sentence,
The man is a teacher,
The dog is a puppy.
Tell me a sentence 1ike "The man is a teacher" ani "The dog is a

puppy" for this picture,,.Tell me the same kind of sentence for this
picture,

D1, D2,
E, Wh-Question

I will say a sentence, You make up a question using my sentence,
Make up a question that begins wita who from "My friend is Sue,"
(Repeat,) (If necessary, suggest "Who is my friend?")

Let's try another one, Make up a question that begins with when
from "We will play after lunzh," (If nécessary, suggest "When will we
play?")
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El., Make up a question that begins with where from "We will go home,"

E2, Make up a question that begins with when from "My birthday is

tomorrow, "

F., Auxiliary Verb Question

Now, when I say a sentence you are going to turn it into a question
by turni.. vt the words around, If I say "We will see a play,! you say
f¥ill we see a play?" VWhat if 1 say, "He can 1ift the box"? (If naces-
sary, suggest "Can he 1ift the boxi")

F1. We can run fast, F2, They will sing,

G, Negative Sentence

Now, when I say a sentence, you are going to turn it into a negative
sentence like this: if I say "The grass will grow," you say "The grass -
will not grow,"

Gi. We can play football, G2, It is warm today,

H, Noun Marker and Adjective in Noun/Verb Statement

I have some little cards here, These cards say that and pretty.
I will tell you s-me words, too, Put the words I say and the words on
the cards together in one sentence, Do not use any other words, Use
that and pretty with "Bird sings," ,..Let's try some more,

Hl, Use little and the with HZ2, Use this and new with "car goes,"
"boy plays . ]

I. Adverb in Noun/Verb Statement

11, Use fast with “Tom runs,® 12, Use well with "Ann reads,"

J. Adjective and Adverb in Noun/Verb Stctement

Ji, Use big and down with "The J2., Use slowly and blue with "The
dish fell," bell rang,"

K, Noun Markers in Noun/Verb/Noun Statement

These cards say: boy hit ball, That makes sense by itself, but it
is not the way you would say it, Add some words to make these words
into a better sentence,

38




K1, K2, Do the same with bird made nest,

L, Noun Marker and Adjective in Simple Subject of N/V/N Statement

L1, Use that and happy with "man 12, Use little and & with "baby
washed his car," ate his food,"

M, Noun Marker and Adjective in Direct Object of N[VZN Statement

M1, Use good and that with "Mother M2, Use a and big with '"We have
made cake," house, "

N, Adjective Clause .
Now, I'm going to give you Just one word, that, You will use that
to put two sentences together into cne, Put these two sentences together
using that: "She saw the bird," "The bird was blue," (Here is a way to
do it: "The bird that she saw was blue,")
Let's try another one, Put these two sentences together using that:

N1, He had a pencil, N2, She found a book,
The pencil was new, The book was mine,

0, Relative Adverbs

This word is where. Can you put ‘hese two sentences together using
where: "This is the chair,® "I git here," (Here is a2 way to do it:
"This is the chair where I sit,")

01, Put these two sentences to- 02, Put these two sentences together

gether using when: using where:
I go home, This is the place,
School is over then. I fell here,

P, Prepositiocnal Phrase as Noun Modifier

Put these two sentences together into one, You will not need any
extra words. In fact, you will want to take out some words, Listen:
"The milk is in the glass," "The milk is cold," (Here is a shorter
way to do it: “The milk in the glass is cold.* Try to put these two
sentences together my way,

P1, The dog is in the yard, P2, The cardy is in her hand,
The dog is barking, _The cardy is good,
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Compound Subject

Put these two sentences together using and, *The boy fished,"
"His father fished," (Here is a shorter way to do it: "The boy and
his father fished,” Do you hear the difference? Try to pat these two

sentences together my way, )

Q1, Tom played, Q2, You run,
Dan played, I run,
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