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ABSTRACT - ) ' X

. This annotated blhllography, prepared by the ERIC
Counseling and Personnel Services Centér, is intended to alert the °
user to a body of literature on a topic of current interest to
counselors. It identifies research reports and prograas that have
been cited in the ERIC publications Research in Education and Current
Index to Journals in Education, and in D1ssertat1on Abstracts
International from March 1973 through September 1974. This search
covers the basic elements of affective education, including the
interrelationships between learning, self-concept, career
Jeévelopaent, and self-actualization. One hundred and fifty-five
document abstracts have been retr1evgd. (Author/PC) -

] .
' Y

o




- .

’

searchlight

Relevant Resources i High Interest Areas

~

20R -RETROSPECTIVE SEARCH

Compiled by Richard Galant
and Nancy J. Moncrieff

December 1974

pARTMENT OF HEALTH. This search covers the basic elements of

FARE - - - N - * .
EOUCATION A TTUTEOF affective education, including thé inter-

EoyCaas BEEN REPRO relationships between learning, self-concept
1w . . .
FATION ORIGIN career development, and self actualization.

(155 document abstracts retrieved)

us OE

$1.50

/

Psyciiological & Affective Education

BEST COPY AVAILABLE




Introduction

This information packet, prepared by the ERIC Counseling and
Personnel Services Center, is intended-to alert the user to a body
of literature on a topic of current interest to counselors. It
identifies research reports that have been cited in the Educational
Resources .Information Center's (ERIC) publication, Research in
Education (RIE), in Dissertation Abstracts Internationdl, and in
ERIC's Current Index to Journals in Education (CIJE) from March
1973 through September 1974.

’ ’

Ordering Instructions

Searchlight has attempted to give availability for all materials

listed in this packet. In most cases, it is possible to obtain a.

personal copy of the title listed. The sources fall into three

groupinzs: .

. |

ERIC Documents .
References in this search for which an ED (ERIC Document)
number is given may be ordered from the ERIC Document
_Reproduction Service (EDRS). Copies are available in
either hard (photo) copy or in microfiche form. - The
microfiche require a special machine for use. To order
any of the ED materials, please refer to the EDRS Order
Blank at the back of this packet.

Doctoral Dissertations -

All dissertations listed in this search have been drawn
from Dissertation Abstracts International, a publication
of University Microfilms. They are available on micro-
film (MF) at $5.00 per dissertation, or in bound photo
copy (X) at $11.00 per dissertation from University
Microfilms. :
To order, give the following information.

1) Order number .

2) Author's last name and 1n1tials

3) Type of copy desired (microfilm or hard copy)

4) .Your name and address (list separately for

billing and shipping, if they are different)

Send your order, with payment, to University Microfilms,
300 Non{h Zeeb Road, Ann Arbor, Michigan 48106.

Journal Articles

Journal articles are available from the original journal
in library or personal collections. Refer to the entry
for volume and page designations. |
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ED 048294 | J TE00239:
Ertle, Charles Dressler __ +

A Study of the Effect of Homegenetous Groupin;
on Systematic Desensitization for the Reducties
of Interpersonal Communicative Apprehension.

Pubd Date 69

Note—77p.; Ph.D. Dissertation; Michigan Stat
-University .

Available from —University Microfilms, A Xero»
Company, 300 N. Zeeb Rd.. Ann Arbor
Michigan 48103 (Order No. 70-9530, MFilr
$3.00, Xerography $4.20)

Decument Not Avalladle (rem EDRS.

Descriptors— ® Anxiety, Communicatior
Problems. Experimental Groups, Extincuor
(Psychology), ®Heterogeneous  Grouping
*Homogeneous Grouping, *Public Speaking
*Speech, Speech Skills, Training Techniques

Identifiers—*Systematic Desensitization
Systematic Desensitization (S. D.) training

which has been successfully used both in

dividually and in_small groups to reduce people™
communicative anxiety. must eventually be ap

ERIC Documents

ED 048 391 UD 011 297

Powell, Gloria J.  Fuller, Marielle

School Desegregation and Self-Concept: A Pilot
Study om the Psycholosical Impact of School
Desegregation on 7th, 8th and 9th Graders in a
Southern City.

Cn'lifomia Univ., Los Angeles. Neuropsychiatric
nst.

Spons Agency—Meharry Medical Coll., Nash.
ville, Tenn.. Mount Holyoke Coll., South
Hadley, Mass. .

Pudb Date 25 Mar 70

Note—35p.; Paper presented at the 47th Annual
Meeting of the American Orthopsychiatric As-
!o9ci3lion. San Francisco, Calif., March 25,
197 :

EDRSRsPrkt MF-$0.65 HC Not Available from
EDRS.

Déscriptors—®Integration Effects, Junior Hilg‘h
School Students, Negro Students, ®*Race Rela-
tions, *Racial Attitudes, *School Integration,
*Self Concept
This pilot study on the psychological impact of -
hool desegregation on seventh, eighth, and’

plied in large training groups to be ica
and efficient. In large heterogeneous group work
however, it is important to determine the possible
detrimental effects to the less anxious subject
caused by the siow pace of the highly anxiou:
subjects who' are training with them. For this stu
dy. the hypothesis was tcsted that homogeneousty
assigned training groups would achieve a signifi
cantly greater reduction of ansiety than
heterogencously assigned training groups. whi
would. in turn, show a significantly greater reduc
tion of anxiety than a comparable control group
Students enrolled in 8 basic public speaking
course who experienced a high level of commu-
nicative anxiety and volunteered for training were
assigned  either to a -homogeneous.
beterogenerous. or s control group for work
After S hours of Systematic Desensitization train
ing in these groups, tests were given and data
were aralyzed. Findings did not confirm the
hypothesis, however. (Author/IM)

ED 048 334 TM 000 417

Benneit, Charles R.  Entin, Elliot E. |,

The Effects of Test Anxiety, Course Importaace,
snd Foture Orientstion on Persistence and
Academic Perfermance.

Pyb Date Feb 71

Note—9p.. Paper presented at the Annual Meet-

: ing of the Amencan-Educational Research As-
sociation, New York. New York, February
1971

EDRS Price MF-30.6S HC-$3.29 ]

Descriptors—®*Academic Perfecrmance. ®*Anxiety,
College Students, Males, Pesformance Factors,
sPersistence, *Student . Attitudes. *Student
Motivation, Task Performance

Identifiers—Long Term Involvement Question.
maire (LTI, Test Anxiety Questionnaire
(TAQ)- .
The theory of achievement motivation with »

modification involving future oOrientation, was
used 10 predist that: (a) subjects who perceive a
course exam.. - .4 1o heve future implications
should pesfor.s better than those who do not; (b)
Highly anxious subjects who perceive the course
examination to have future implications should
persist longer at the task than low anxious sub-
jects who are also future oriented; and (c) these
predicted differences are intensified in the group
that perceives the course as important and atten-
uated in the' group that does not. The persistency
hypothesis was supported, bu the periormance
hypothesis was not. The third hypothesis was only
partially supp_omd. (Author)
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ninth graders in 8 Southern city was done by giv-
ing » Self-Concept Scale and s SocioFamiiia
mwcuwmmuukmm-.
segregated and 3chools. fe 8dd:tue
%0 compering the effect of desegregation, he =
mmhu_.modh "’ia'lhevw
bles related to positive or negative self CONCepm
The report concludes that there is\a self Concepe
$2p between Negro and white atudents, wny
Negro students having significantly higher scores
than white students on the self ‘concept scale
Those Negro students achieving the higher sl
t scores are those in segregated of
predominantly black schools. {This document o
not available in hard c:gdue to marginal lep.
lnh;y ?! the ;{u)pnal Ao, p?n of u:ehc bibiseg.
raphy was m 0 i
“Authoriw) §im e oripmaty

ED 049 817 24

Feldman, Ronuld, Comp.
C'ump.

A Re e and Ref e Bibliography in Early
Childhood Education and Developmental
Psychology: The Affectlse Domain.

Catifornia Univ., Davis.

Spuns Agency—-Office of Education (DHEW),
Washington, D.C. Burcuau of Rescarch

Burcuu No—BR-6-2867

Puh Date 71

Contract—OEC-1-7-062867-3053

Notc—155p.

EDRS Price MF-$0.65 HC-$6.58

Descripturs—®Affective  Behavior,  Aggresaon,
*Bihhographics, *Child Devclopmenis Creatin-
ty. *Eurly Childhuod. Indinidual Development,
Moativation. Sucial Development
Thin hibliography provides o comprehensine

Inting of the feference hiteratare in carly child-

houd tages 2:9) paychologs and cducation deal

tng with the affective Jomain Categorics such as
achicvement motivation, aggtession, anger and

Coupersmith, Stusley.

PS 002 512

!

entered tar cach topic: theoretical treatments;
specific rescareh findings; teacher practices; wnd
curricular malerial. A code identifics hatings of
particular use to perons involved in teiching or
curriculum design. and listings which contain o
review of the literature. Availability information
is also given. (Author/NH)

ED 049 868 RC 00S 236

Mangatto, Jumes F. Yowne, Richard C.

Impruving Migrunt Students’ Academic Achleve-
ment Through Scil-Cuncept Enhuncement.

State Univ of New York, Genoweo. Center for
Migrant Studic.

Spony  Agency—New  York  Stute  Education/
Dept, Alhany. Burcau of Migrant Educatiogg
State Univ. of New Yorh, Geneweo. Colt of
Arts and Scienee. N .

Pul» Date $ 70

Note—S5p,

LDRS Price MF-SU.65 HC-$3.29

Dewriptors—Ahility.  *Acudemic  Achicsement,
Bebavior. Family  Infuence. Migrant Adult
Education.  *Mgram Children,  *Parent At
titudes. *Pucrto Ricans. *Self Concept
Fhe purpose of this roscarch was o mvestigate

whether an attempt to modify nugrant parents

behavior in accordance with soctal psychological
prnaples results i better academic achicsement

My tiir children Speaific aspects imvestigated

were (1) Can the unages and expectations which

migrans parents hold fur ther low.achiesing chil-
dren b paatnedy miohilicd? (2) Will systemati-
cally mcreased unages and crpectations i pers
ceived by migrant children rosult in enhanced
wif concepts of ahility? and (3) Will cnhanced
scif-concepts of ability result in significant in-
crcascs im academic achisvement? A sumplc of
21 children of Pucrio Ricas descent, 12 in the
experimental group (aged 6 10 16) and 9 in the
control group (aged 7 to 14), was utilized in &
pre-post design. Data collected through the ad-
ministration of the reading and arithmetic sub-
tests of the “Mctropolitan  Achicvement Tent™
and a Spunish translation of the **Michigan State

General Scif-Concept of Ability Scale™ were

analyzcd by 3 I-tailed t-test for related mcasurcs.

The results indicatcd that the sel-concept of

ability for the experimental group increascd sig-

nificantly and that ucademic achicvement of the
cxperimental group, as measured by the instru.

mcnts  described, incroased igni ly.
(Author/MB) nere significantly
ED 049 965 S0 000 972

Wenstein, Gerald, Ed.  Fantini, Mario D., Ed.

To:'a'r‘ Humanistic Education: A Cerriculum of
eet, p

Furd Foundation, New York, N.Y.

Pub Iyate 70

Note—230p.

Availahle tom—Pracger Publishers, 111 Founhk

o Avenue, New York, New York 10003 ($7.00)

frustration. churacter and moral Jdevelag

Creattvaty. games, and social behavior are m-
cluded Onc of the *27 scctions lists gencral
references in the ficld of cuucation and child
devclopment gnd includes books. anthologies,
and papers (References and matenal relevant to
the cognitive dum.in will appearn a scparate s
pott ) The lblingraphy was prepared for use by
buth the practitioncr and the rescaicher und in-
cludes nontechnicul treatments of subjcts as well
s magor research articles. Articles  published
within the past ten yeurs (1960-1969), and evpe-
cually within the past five ycars (1965:1969), ure
emnhasized Four different toes of urticles are

-

&

Net Available trom RDRS.

Descriptoss—Adjustment (10 Eavitosment), *Af-
fcctive  Bchavior,  Affective  Objectives,
*Behavioral  Objcctives, Classroom Games,
Cogmitive Objectives, Curriculum  Develop-
ment, Diagnostic  Teaching, *Educationsl
Stratcgivs, Elcmentary Grades, Humanism,
*Leaming  Motivation, Models, Relcvance
(Education), Scif Concept, Sequential Pro-
rams. Studcnt Attitudes, *Teaching Models,
caching Proccdures, Values

Mentificrs—*Elementary School Teaching Pro-
ject, ESTP

Professionals as well as parents will find here




Aruitoxt provided by Eic:

4N argument and model tor implementing hu.
v § 1n public schools at all levels.
Steming from the Elcmentary School Teaching

the gs infl his ability to
learn, this book attempts to develop & model
which will utilize the student’s affective concerns
1o motivatc him tu learning in a cognitive way.
The model dirccts ahe rcader’s attention first to
the workings of attitudes and values and then to
practical instructional procedures which aid the
teacher in diagnosing the student’s interest and tn
teaching traditiona! materials on such a basis. A
concluding scction anticipates some arguments
which might be made against humanistic educa-

tion and attempts to the ar .
(CWB) '

ED 050 083 TE 002 350
Wells, Judith

A Study of the Effects of Systematic Desensitiza-
tion oa the Commusaicative Anxiety of Ia.
dividuals ia Small Growps.

Pub Date Jun 70

Note—T76p.; M.A. Thesis, San Jose State College

EDRS Price MF-$0.65 HC-$3.29

Descriptors—*Analysis of Variance, ®Anxicty,

*Behavior  Patterns,  ®Interpersonsl  Com-

- petence, *Oral C ication, Psychological
tudies

Communicative  anxiety, its corresponding

avoidance behavior, and the relationship of the
two to communication performance in the small
group are investigated. Various definitions of anx-
tety are discussed. Objectives of the study are to
increase knowledge in the area of anxiety reduc-
tion, avoidarice behavior and communication per-

Projuct by the Fnrd Foundation which found that
£ 'H

Communicativr and Conflict Resulution: A Prote-
type Counse for Undergradustes.
Pub Datc Dec 70
Notc—27p.; Paper presented at the Annual Mect-
ing of the Speech Communication Associatwn
(S61h, New Orleans. December 1970)
EDRS Price MF-$0.65 HC-$1.29
Descnptons—-Changing  Attitudes, *College  In-
wtruction, *Communication {Thought
Trandfer), *Conflict Resolution, Dogmatism,
Group Discussion. Group Dynamics, *Role
Playing, *Scif Concept, Specch
To provide students with cxperience in conflict
resolution, 44 undergraduites were trined in
theonics and practical mcthods of resalving con-
flicts und of communicating in their relationships
with family, fricnds of the opposite sex, room-
mates and pece groups. During five sesians of 3
hours cach. the cyperimental sections cxplored hy
means of cuntrived situations (1) the importance
of not putting one’s cgo **on the line.” ()
destructive and  constructive conflicts. * (3) the
problem of prejudice when scen as part of one’s
own psycholugical makeup. (4) consequences of
revealing one’s scif to others in group discussion,
and (5) the importance of Libeling experiences to
put them in proper comtext Coume cvaluations
werc obtained from students through a 26.itcm
cvaluation form which idcntfied the course’s
strengths and weaknesscs. and from a pretest and
post-test qucsti irc which d chang
in their dogmatism, trust. und attitudes toward
communication and conflict. An analysis of these
tests indicated that, although no changes oc-
curred "in the students” dogmatism scorcs. the

group changed positively in their attitudes toward

conflict, in their sclf awureness and insight, and
in their trust of cach other. Appendices include a
bibhingruphy of suggestcd rcadings on conflict
resolution. matcrials for rolc playing, -and cvalua-

formance by (1) widening the use of Syst
Desensitization (S D.) to include all levels of anx-
iety, (2) broadening the technique by utilizing
$.D. in the m, (3) i ing knowledge
of the behavioral effects of S.D. by measuring the
amount of interaction that takes place in a small
group discussion after S.D. has dbeen employed.
Two control and two S D. groaps of college stu-
dents were tested. Pre and Posttest analyses of
vanance of their anxicty level were performed.
Results indicate that no significant interaction ef-
fect could be found detween anxicty level and
treatments for low and middie leve! anxiety sub-
jects, but that it could dbe found for high level
ones. {CK)

ED 050 085 TE 002 354

Ralph. David €. Guss. Blaine

Implémenting 8 Systematic
Laboratory.

Pub Date Decc 70

Note—~10p , Paper presented at the Specch Com.
municauon Aswociation Annual Mecting (S6th,
Nuew Orleans. December 1970)

EDRS Price MF-$0.65 HC-$3.29
Descriptors—®Anxiety,  College  Instruction, |
*Communication (Thought Transfcr), *Com-
munication Problems, Program Dcscriptions,

*Public Speaking. *Traming Techniques
ldentfic s — *Systematic Descnsitization Teaining

A systematic desensitization therapy program
to redz‘: ansiety in speakers has beeu_dcvgloped
and implementsd at Michigan State University for
those students in basic speech courses who have
been identified by “The Personal Report of Com-
f i ion Arr h on” (’RCA) as havmg
severe apeech ansiety and thus being in need of
Systematic Desensitization (SD) trsining. Sub-
jects, in groups of five or six, paiticipated in five
1.hour sessions which festured s:laxation eser-
cises designed to reduce anxiety in certain com-
munication situati As lysis of p and
post-test scorea on the PRCA indicated that stu-
dents who were involved in SD training were sig-
nificantly less anxious 30d more relased than
those who were eligible for the program, but did
not participate. (Materials include PRCA test
forms and specific suggestions for setting up an
inexpensive SD laboratory.) {JM)

Deseasitization

0 .

£D 050 090 TE 002 362

Murris. Civde

tion forms. (JM)

/

ED 050 173 T™ 000

Campbell. Paul B.  Beers, Joan §. 570

Definition and Measurement in the Alfective
Domain: Appreciation of Humaa Accomplish-
men's.

Pennyylvania State Dept. of Education, Har.
nisburg. '

Pub Date Feb 71

Note—16p.; Paper presented st the Annual Meet-
ing of the American Educations! Research As-
sl:;ci:rim.- New York, New York, February

7

EDRS | -foc MF-$0.65 HC-$3.29 .

Descrir..ors—*Affective Behavior, Factor Analy-
sis, *Grade S, °Grade 11, °*Measurement
Tecniques,  Pictorial ~ Stimuli, _Reliability,
“®R:search Tools, Test Tonmstruction, Visual
Measures .

Identifiers—Pcnnsylvania laventory of Cultural
Appreciations,  *Penasylvanis Plan, PICA,
Things People Do Inveniory, TPD
The first three levels of the taxonomy in the af-

fective domain guided the development of two in-
venturies--the Pennsylvania Inventory of Cultuzal
Appreciations (PICA) for 11th graders and
Things People Do (TPD) for 5th graders—-to mea-
sure appreciation of human accomplishments in
seven areas: politics, s, sports, lite 3
visual arts, music, and thestre. Alpha coefficient
for the PICA is .92, and for the TPD, .79. Photo-
graphs are used in the TPD. With a sample of
3,000 at each grade level, analyses of the instru-
ments included comparison of means, analysis of
correiations, factor analysis and analysis of cumu-
lative structure. The hypothesized hierarchical
structure is supported by the TPD data but not
by the PICA data. Many inferences and implica-
tions are discussed. (Author/GS)

ED 050 396 CG 006 400
Foulds, Melvin L.

The University Growth Center: A Review of
Research Findings.
Bowling Green State Univ., Ohio.

Pub Date 71

Note—~1i1p.

EDRS Price MF-$0.65 HC-$3.29

Descriptors —*Group Experience, Human

Development, *Individual Development, Inter-

perional Kelauonship, ®Learning Experiencs,

*Self Actualization, Sensory Expetience

This paper discusses the cffects-on college stu:
dents of 8 weekly personal growth group and a
marathon growth group, both of which are forms
of cxperiential learning focusing on expanded
awareness of self’ and environment, authenticity,
and more effective intcrpersonal communication,
The experiential-Gestalt growth group is & rels.
tively unstructured group experience which
emphasizes the exploration and ex ion of
here-and-now feelings concerming seif and othey
group members. Focus is put on what “is,” on
a ess of one's experiencing and interpersona)
interactions, and on awareness of ways in which
one prevents himself from feeling, moving, and

living more fully and honestly. Marathon growth ® )

groups. a time extended growth group ex-
penence, are & group practicum in intimate,
authentic, human interaction to facilitate a transi-
tion from self defensive alienation to trans-

parency and psychological intimacy through .,

genuine  encounter. The studies support
proposition that the experiential-Gestalt

group may be an effective method for fi

the process of personal growth and experien
learning in. relatively healthy, growth seeking in-
dividuals. The growth center model is currently
being implemented at Bowling Green State
University. (Author/TA)

ED 050 464 EA 003 484
Curtis, Thomas E. '

“What Is » Humanking Curriculum?”

Pub Date 24 Feb 71

Note—11p.. Paper presented at Anmkan. As

sociation of School Administrators Annual
Convention. (103ed, Adantic City, New Jersey,
February 20-24, 1971)
EDRS Price MF-$0.65 HC-31.29
Descriptors—Curriculum, *Curriculum Design,
Curriculum Planning, " Educational Change,
i Educational

®Individualism, °*Self

Curreat educational stress the
need to personalize educstion. Emphasis 16t be
placed on the needs and interests of indlviduals,
and curriculs must be constructed 10 eaable stu-

facts. Four types of humanizing curricula are
being introduced that differ primarily in their
vkwofthccenuﬂityolmhhhm:'i:
his environment. One type emphasizes ‘wmans
instruction, while the’z:her three loncsive of
man a3 (1) a social creature, (2) » unique ia-
dividual, and (3) an introspective analyst.
(Author/RA)

ED 051 876 PS 004 766
G Tty Learaiag: The Modiiabiity of Humas
Potential. e

Association for Snporvhion' and Curriculnm

Developmeat, Washingtoa, D.C.

Pub Dase 71

Note--52p.

Available from—Amsociation for Supsrvision snd
Curriculum  Development, NEA, 1201

Sixteenth St., N.W., Washington, D.C. 20036
($2.00, NEA Stock No. 611-17842)

EDRS Price MP-30.65 HC Neot Avallable frem
ED

RS.
+ Descriptors—Community Iavolvement, Cultural

*Early Experience. Educational
Change, *Intaliectual Development,
Longitudinal Studies, Parent Participation,
*Personality Devclopment, *Sek Concept,
*Stimulation
Theee: major educational goals suggested for

the child are: (1) that he learn to balance a

concept of himself as both an individusl and a

group membder; (2) that he becama competent 10

that he will feel he can influance the events that

affect his life; and (3) that he develop a positive
sense of self-esteem. A transactions! view of
development and the role of culture are

Factors,

.
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discussed, and an overview of longitudinal studies
which expl relationship early child
experience and later personality and intellectual
develop is p d. Swd which
investigate the effects of _different types of
stimulation upon the development of the young
child are discussed. The need, for new measures
of intellectual development in the early years is

hasized. for currently in use have
fo predictive validity. Educators should not
confine their efforts to the cognitive domain, but
should “involve parents and the
community in all aspects of education. including
decision making. (NH)

ED 052478 CG 006 483

Banmen, John Capelle, Ron .

Humas Relstions Tralning is Three Rural
Maalteba High Schools. )

Manitobs Dept. of Youth and Education, Win-

nipeg.
PubDate Apr 71

Note—25p.. Paper presented st the National )

Council on Human Relations Convention in
Winnipeg, Manitoba, April, 1971

EDRS Price MF-30.6S HC.$3.29 .

Descriptors—Counselors, Effective  Teaching,
*Human Relations Programs, Inservice Pro-
grams, *Interpersonal Competence, Secondary
School Counstlors, Secondary School Students,
*Secondary -School Teachers, *Self Actualiza-
tion, Student Needs, Student Teacher R-lation-
ship. Teaches Behavior, *Teacher Improvement
It is assumed that too few principals, teachers

and counsclors possess the nocessary personal
characteristics which facilitate the or self
actualization of students. This investigates

whether these qualities could be developed, using
s model of human relations training. Four
hypotheses were formulated: (1) teacher self ac-
tion, as measured by the Personal Orienta-
Inventory, will be higher after human reia-
tiofis training: (2) attitudes toward the educa-
b measured the Educational

ue of control, and (4) partici-
pents’ post-training overt behavior will be more
consistent with the behavior they desire from
others. Hypotheses | and Il were supported, i.c.

general |

social competence models and, particularly, the
peychoeducational model), mental hygienic
management in the classroom, and evaluation of
methods snd treatment. Chapters are preceded
by editors’ introductions and individual snicles
are often followed by editorial comments. (KW)

ED 052 893 RE 003 637

King, Luanne P.

The Relationship of Affective Changes to Cognl-
tive Skitls t

Pub Date Apr 71 .

Note—19p.; Paper presented at the meeting of
the Intemational Rudin" Amociation, Atlantic
C;g. NJ.. Apr. 19.23, 197

EDRS Price MF-$0.65 HC-$3.29

Descriptors—~*Affective Behavior, *Affective Ob-
jectives, *Cognitive Development, Cognitive
Objectives, Comprehension Development, Con-
ference Re *Educational Objectives, In-

*  dividual Development, Knowledge Level, *Per.
sonal Adjustment .
Schools have deen paying too much sttention

to intellect alone, ignoring the total development

of the student as 8 whole. Bloom's Taxonomy of

Educational Objectives in the cognitive domain

categorizes knowledge Into knowledge of

specifics, knowledge of ways and means of deal-
ing with specifics, and knowledge of the univer-
sals and abstractions in a field. Intellectual ability
and skills are categorized into comprehension, -

application, analysis, synthesis, and evaluation. A

second taxonomy of educational objectives, by

Krathwohl, Bloom, and Masis, relates t0 the af-

fective domain and lcads to an understanding of —

the whole leaming self: It deals with-interests, at-
titudes, values, appreciation, and adjustment.

These are characterized as receiving, responding, .

valuing, organizing, and chatacte.izing by 8 value

or value complex. These educational objectives
involve & greater inclusiveness and are related to
both the cognitive and affective domain. ft is time
to create and educational eettings
which will help meet these objectives. We are.

beginning to sce students a8 whole persons with a

broad spectrum of nceds, and we need to have

more respect for their potentials. We want them

10 be independent leaming persons who are intel.

Jectually competent, articulately comnmunicative,

emotionally free, idea seeking, idea creating, and

honest in their relationships. References are in-

there were significant changes in the directic
predicted. Hypotheses 111 and IV received partial
support. It is concluded that human relations
training can be of value in assisting educational
personnel development of personal characteristics
which enhancc their functioning. (TL)
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The collection of resdings deals with teaching
and managing both emotionally ‘ disturbed chil-
dren and children who are in 8 state of emotional
distusbance or conflict due to external factors.
The resdings in the first chapter, selected from
fictional and non fictional literature and other
sources, illustrate how it feels t6 be emotionally
disturbed by describing what the disturbed child
feels like Trom within. The chepter is divided inco
three parts: one pictures basic intrapsychic dd-
ficulties, the second shows aspects of society
which breed disturbed behavior, and the third
concerns drug use. Other chapters contain selec-
tions .on identification and disgnosis of the
disturbed child, kinds of help available (in-
dividus! psychotherapy, therapies with different
media, group t.erapy), kinds of schools and pro-
grams available, teaching strategies (the behavior
modification. educational, behavioral science, a~d
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ning ultes, ems,
Underachievers
This is the second in a series of studies
designed to make the latest research on selected
topics available to the educational community.

Specifically, this report 1zviews, synthesizes, and

interprets the literature on anxiety., The various

chapters: (1) describe the different ways in which

anuiety can be viewed as a (q%

e romenologically, physiologically, and
e ) dscuy o S e v

Jeaming theory. psychoanalytic theory, and cogni-

tive theory have to say about anxiety; (3) contain
information pertinent to the different methods for
measuring nxiety; (4) priesent the research on
the antecedents, concomitahth and consequences
of anxiety for leamning and school pesformance;
and (5) elsborate primary, secondary and tertiary
interventior.! strateries which are featible in the

o

6 ;

-

tchool' setting. The nype:'-dku contain discus-
sions focusing on testing for anxiety. as well as
samples of a number of such mﬁu y

/
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Seamons, Terry R.
The Role of Relaxatlon in the Desensitization
Process: Guidelines and Precautions.
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Pub Date Apr 71
Note—12p.: Paper presented at American Per-
sonnel and Guidance Association Convention,
Atlantic City, N. J., April 4.8, 1971
EDRS Price MF.$0.65 HC-$3.29
Bescriptors— *Anxiety, *Behavior Charige, *Con-
ditioned Response, Desensitization, tEvalua.
tion, Literature Reviews, Therapy l
The _theotetical basis for Wolpe's systematic
desensitization, with us principle of reciprocal in-
hibition and its emphasis on the role of physiolog-
ical relaxation, is explained. The author examines .
the literature relevant to the effectivenes: of
desensitization with, and without) relaxation, as
well as the effectiveness of relaxation alone. All 3
areas of emphasis are found ta be supported by
current research, thus produting a dilemma:
relaxation vs. desensitization? Two attempted
theoretical rapprochements are brought to bear
on the problem, both of which call into question
Wolpe's neurophysiological explsnation of the
principle of reciprocal inhibition. Is it actual °
physiological relaxation (musculature) or is it
cognitions which ‘account for the success of
desensitization? Other problem areas encountered
in the use of relaxation and desensitization sre
explored. In a final, brief section, the author *
discusses the practical implications which these
techniques have for counselors. (TL)
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*Teaching Models

The instructional models included ia this report
have beea developed as an attempt to combine
relevant factual and conceptual knowledge with a
pre-planned teacher effort to correlate thess cog-
nitive leamnings with specific attitude develop-
==t on the affective level. Each of the four
modcls connects specific concepts, skills, and at-
titudes (cmpathy, independent thinking, social
responsibility, democratic living, and growp
cooperation) with one or more social science
arcas, which include history, geography, sociolo-
£Y. sconomics, and political science. The model
8 90 designed thet a wide varisty of contest,
skills, and attitudes can be integratad iato the
same besic structure, (MRM)
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The purpose of this study is to investigate
bibliotherapy relative 10 changes im the ethaocen-
trism of four groups of adult, white st
dents at the University of Loulsville. The stud:
seeks 10 estadlish the extet of prejudice ax-
hidited by the selected subjects, th t_lu use
of bdidliotherspeutic techaiques a3 an input”to the
selected subjects, the study secks t0 determine
changes in ethnocertriem. Two groups read and
discussed additional material; one group read but
did not discuss the materials; and a coatrol group
tead no additional materirl. Dats were
from Personal Data Sheets and the results of the
Adomo Ethnocentrism (E) Scale. Attitude
change was a difference score determined by sub-
trycting the post treatment score from the initisl
score on the Adorno E Scale. The major findings
are that significant reduction in cthaocentrism
was produced in both the Reading-Discussion and
Reufing—Only groups, and that their post-treat-

et lawr. The -congel Srowp

tested one month 2 - contpol  growp

showed little ~3 in all tees ‘ews.

(Author/OB) chape ¥
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identfiers—-Self Evaluation Scale
This book has three emphases: the exploration
and clanfication of (1) the foundation of the
group in several disciplines and mn the changing
Concepts of civilizalion, (2) the nature of vm:u;
neede:

groups--theories, methods. problems,

skills. and evaluation processes. and (3) leader-

ship prep and app! of group process
0 the various sspects of life and work. Nine
chapters are included: Group lseues and Possibili-
ties Today, The Nature of the Small Growp,
Group Patterns, Group Process, The Leader. The
Group Member, Special Problems in Interaction,
Putting Growp Process To Wark, and Studying
the Group. The book is planned for both lay and
professional worker in the church, the school,
and in social, b recreational organiza-
tions .who are involved in the constructive
develop of p through tie group ex-
petience. The following premises provide a con-
sistent basis for understanding the content: (1)
The possibilities of group process for scif-renewal
are based on the potentialiies and limitations of
man himself: (2° The realuzation of these possi-
bilities is directly related 10 man's openness to ex-
perience, knowledge. skills, and interest ia
becoming; (3) The concept of individual dif-
ferences i basic 1o the provision of the optimal
helping relationship; "(4) Ability to participate
and benefit “from the group experience is a
developmental process; (5) Group process
enhances the potential for change in the percep-
tions and self-concepts of the members.
{Author/CK)
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Identifiers—~ Relaxation Process
This paper dem how the proper use of

the relaxation process may: (1) make the coun.
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881ing SAperiEnca more truittul and pisassnt; (2)
facilitata the maximum functioning of the client;
(3) raduce physical and amotional tensions; (4)
creats s physical condition more conduciva to at-
tacking othar problems; ($) claar ths mind for
clear and logicsl thinking: and (K) promota
productiva and crestive efforts by which
worthwhile achisvements may be realized. The
other discusses the goals and possible outcomes
of counseling and the place of relaxation in this
process. Much of the paper is given over 10 the
principles and actual mechanics involved in relax~
atlon training. Emphasis is on relaxation as 2 100l
for building self-confidence in the client, as well
83 on behavior changes. A brief consideration of
the limitations of the relaxation process con-
cludes the paper. (Authot/TL)
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Change, *Curriculum Development, *Emo-
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grams. Special Classes, Teaching Methods
Empirical behavior principles were applied 1o
the development of remedial teaching procedures
and materials for retarded and em
disturbed students ages $-8. Students were
referred by schools as severe behavior problems
or extreme leaming disability cases; intelligence
ranged from retarded t0 normal. Research, con.
d d in two lab Y ¢l ms, involved the
individual-organism design in which each child
served as his own control. Research on preparing
programed instructional materials resulted in in-
dividualized programs in beginning reading,
anthmetic, writing, spelling, and language.
R h on p d included develop of
individual pupil assessment techniques, a struc.
ture for the class day, techniques for modifying
social-emotional behavior in the classroom,
procedures for training the teacher’s asgistant and
parents, and analys:s of associated theoretical and
methodological problems. Conclusions were that
handicapped children can make academic and
personal-emotional-social progress in such special
classes at the primary level; that teacher sides are
aecessary to help with individualized instruction;
that the teacher training cutriculum needs to in-
clude behavioral technology; and that, with
mt{dfﬁcnions. findings can be incorporated into

| hool special ¢l (Kw)
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‘This book presents the results derived from the '
Renort to the Ford Foundation on the Ford-Es- °
alen Project in Affective Education. Comfluent
education refers to & ph and s procesi of
tesching and leamning in w! the affectivé
‘cognitive aspects of learning flow
project’s p €s were: 1) to assemble
ous to affective leg.nin|
varietv of activities in Esalen's
other sources; 2) to examine and
proaches sppropriate for the classroom.
troduction 10 and a rationale for the concept
confluent education comprises chapters
40 samples of affective techniques
context of an Esalen workshop are presemted
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ciasses are presented in

ports by teachers of their
appear in chapters S through 7.
conclusions and positions on the
freedom and responsibility, educational
and citizanship are discussed in 8.
book concludes with two brief chapters on
implications of tesching coafluent education.
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Sixty’ young males enrolled in an in

course in psychology raied themsalves on s series

of 7-step, bipolar, adjectival scales. Afterwards

they observed a young man perform a simple
mechanical task, performed the same task and
then rated the young man and themselves agale.

It was found that whenthe s cts perceived the

youug man as personally wa., thay #md

onto him attributes, which, they beliaved, charac-

terized them. When the young man was pecceived
a8 warm and/or competent in the mechanical
taek, the subfects viewad themselves se more
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similar to him- than 1n the absenie of theyr p2°
ceptions The results were interpreted w3 s owe
ing Kagan's theory of identification ¢ Authee

> .
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‘ment
Discussed briefly are techmgques of behava
change ‘used in behavioral programing for cmo
tionally Jisturbed clementary schoul cluldre s w ih
behavior problems The author conuders the
child’s ccology as a mgntficant influencs on the
child’s behavior; by which he means ait the e
penences and relaitonships that a <held encoaf
ters 1 his cducatiopai enuronment e
behavivral assessment steps are desc .bad o1 vy
in attempuing 10 cxtinguish alreads establishe m
appropnate behaviors After recein g an g
tiona) diagnosis, the childs wtadeanc ot
behavioral programs arc mapped out Brth i
term and long-term gOuls ure established fis 1
chitd Mentioned hniefly are Cuntingens "
tracting, the Premack prnciple 1 which b e -
ward s adapted to the child, group acu.
tuken cconomy, and time out (For o rods 2
pamphlets, sce EC 031 166 and EC ©3Y ¥
{CRyY
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Sternt, Carolyn  And Others

Therepeutic Interventions  with  Emctieuath
Disturbed Preschool Childrer.

California Univ., Los Angeles Early Chd'r

< f pandos fagh schoot students. About 78 percent
0. thr tample of 320 students came from Mex-
wut American  backgrounds. A two-group
mere-p0sttest design was used.. The *subjects
©ulT ot be randomly assigned to treatment and
contrul gioups because the CAL program had .
beos eperating for toveral years in the X
T canclusous of this study are: the CAl pro-
{ram_promauted realistic” athtudes toward math;
Cai may be an cfficient, effective form of
remcdnnl instruction; CAL did not prove. dehu™
mamung, and no scross-the-board negative at-
tiudea resalted from the program; there is no
hesr way of Dteenting educational material to ait
sudents, {Author)
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Grurp Adiivitics, *Group Dynamics, Imitation,.
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*Socislization
This study in-ziigated whether collaborativa
4nd socially sz-utive behaviors, wecessary im
group problem solving, can be taught to emo-
tonz!ly dysturbed children in sesidentisl treat-
ment centere The sample consisted of 130 malea
ranging in age from nine through 12 years ja 12
residential centers. The children were required to
pertonn a performance-situeional task of threa
corstruction type problems, to assess their skill in
swocial relations. They .were scored acoocding to
two ctiterin: the Planning Stage, during which.a
slan of sction was devised, snd the Opsrations
Stege, during which the group put i nto afe
frct Participation, communication, ideas, quality
of the plan, involvement, autosomy, atinosphete,
activity nnd success were all evaluated for each
zhild. Analyses of postiest varisblea of tha axperi.
wental group (exposed to/a film Wodeling
cooperative behaviors) and tha coatrol group
{expossd to a “peutral” film) indicated that
wodeling of behaviors through n filmed techaiqua
cun produce positive changes in the cooperativa

R s . . . p .
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Psychology, Commumity fnvolvemen:, ¢<
parative Analysis, Control Groups, i »
tionally Disturbed  Children,  Expenmes «
Groups, Hypothesis Tesuing, Intervent
*preschool  Children,  Problem  Sosviug
Psychotherapy,  Research,  Sociocconse
Status, Therapeutic Environment, *Therapy
Thre investigation comsisted of two stuclies '
Expeniment 1, three methods of deabing watd = o
identificd emotionally disturbed child wer~ .2
pared, simultancously testing the hypothests s o
community pessonnc! can be taught to wod ef
fectively with these children Uader the "iee
treatments, the identficd child was ehe”
removed from his classroom and bussed te o, *
cial site, (2) retained in the regular Crassr¢ o 207
taken into a -pecial room cach dav to spr a1 S
30 minutes with a trained therapist, ar¢ %,
retained in the classroom. but with the ¢ = w?
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Pub Date Apr 72 .

Hote—27p.: Paper presented at tha annusl meet-
ing of the American Educational Ressarch As-
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Daectiziors-~*Bchavioral  Objectives, °*Emo-
tionally Disturbed Children,  ®Evalustion
‘Acthods, *Measurement Instrumeats,
sPsychoeducational Processes, Rating Scales
A general description of an overall evaluation

sydem which is being implemented in & centsr

for amotiouslly disturbed children is presented.

The syrtem is based upon three types of activi-

ties. planning, monitoring, and sppraising.; Tha

b

support of a paraprofessional aide In Treaur »o. i b L
* l.gmu rcfenpals r‘:ad been made withdut ¢ mait - v I spplication of the fystem 1o tha evalusizgn of
ing the research staff. For Treatment L oo e direct services to childrea is outlined. The eyslus.
Treatment 3. stratified random assignren' - volon ton plan for the child treatment program in.
made 1o either treatment from a large numiser voives five phases: intake, staffing, monitering,
chifdten idgntificd and observed by the psvihi~ tenninatios, and tracking. Three 'ndodic mea-
gist and the therapists *There were 3 total ot T sureincot instruments used during monitoriag

procees are discussed: a clinical behavioral scale

children in the combined treatmens and ccearyt c ’
groups. Expeqiment 11 compared the prewr - sompleted by a paychologist; s behaviorally based

population of two climc schools using a <o - . a ’ instrument completed by trained evaluators; and
* psychodynamic approaca. One aspect of ihc t. . £ suting, form completed jointly by s monitor and
vestigation was designed to determune wnet ’ T L sherapist(s). (Author/DB) ’ & )
there were any basic differences e Oy “ m{-
emotional problems which charactenizzd chiie ' v 7.~ o .
from different socioeconomic backgior ads in - g Seif /
Experiment [, the success attaned showed that L. s gt /
cammunity personne! can help shightly dusturker. A »
children, Although the sccons Expenment a2s oo e :l:;ug :32:5,22?-@ / EM 009 853
' never fully implemented, there seems 1o be wuih N TR A Sehrank, Jg /
cient basic to conclude that the probi=m ) C g b a?:fa‘m\,. Fumssy Bdings. 101 Subversive Activities
. behaviots.of young children are veey similae, 12 . N N e s w-;;m o " . i
Q g.mﬂqx of backgroonds (Autnot/CK} I T uo Date .
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Media, - *Multimedia in-
struction, *Relevance (Education), *Self Ac.
tualismtion, Seif Concept, Simulanon,
*T ing Methods, Teaching Techniques
While tional critics and reformers ure
amking schools 10 become the agents of cultural
and social change, there are some teaching
mathods which can be used now, within the:eust-
ing sysem, 1o help studeis help themsclves w0
grow and learn. This book presents a wide vanety
of multimedia methods designed to make the best
us: of currently available matedals to stimulate
students to, think about themselves and thewr
society. Chapters cover sense education, hidden
cultural assumptions, violence, Jrug cducauon.
leamning about death, and activitics to promote

“unleaming” of dangerous or self-defeating

knowledge. Appended are lsts of sources for

films simulation and g2ames. (RH)
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t‘jy_:ﬁm, Social Relations, *Social Studies

nts
The human relations units, intended especisily
for the benefit of slow learners who may hzie
emotional problems but also valuable for other
children, help students become miore awarc of
the dynamics of intra and interpersonal relancns

Emphasis is upon Involving &)l class members in

icipation 4t their own level. Discussion of sl
common coacerns is 8 primary tecinique Ine
volved in the units stimulated by pictures, stones,
and role plays. Students discuss feclings of anger,
fear, love, hate and anxicty; types of curcum-
stances; how 10 deal with circumstances; and how
our feelings affect other people. Three umts, each

of which combines a dramatic picture, an m-

complete story, and a role play are presented,

Units can be fiver. in 8 single day or dver s

period of weeks, and may be used in a sequental

manner or altered by the teacher. (SIM)
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totors—*Affective  Behavior, *Classroom
Communication, *Student Behavior, *Teacher
Behavior, *Verbal Communication
tdentifiers—Parsons Guided Self-Analysis (GSA)
To observe the impact of teachers’ verbal
behavior upon the verbal behavior of students, 12
intermediate grade teachcrs and thewr classes
were identified in 10 rural schools ncar Fresno,
California. The 10 schools were chosen o par
ticipate in the study because of therr in-senice
teacher program. Teachers from five randomly
selected schools received training in the use of
Parsons’ Guided'Self-Analysis (GSA), the other
group became a control group. There were three
fifth and three sixth grade teachers in each group
Each teacher was videotaped four or more times
sfter trcatment began. The pupils in the classes
were pre- und post-Tested, using two published
critical thinking tests, The test results and the
first and last sets of videotapes were the sources
of data used for the study. The two groups of
Yeachers were not significantly different on 13
variables of teacher behavior prior to treatment.
The two groups of classes of puoils were not siv-
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Fifih Edition.
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Note~t81p.

Available from--Saskatchewan NawStart, Inc.,
P.O Box 1363, Prince Adert, Saskatchewan
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Dewnptors--*Adult Programs, Bckavioral Obcl«:-
tives, Course Contant, Course Evaliation, Cur.
nculum Guides, *Disadvantaged Groups, tn-
dwdusl  Development, *Problem  Solving,
Productive Thinking, *Program Descriptions,
Role Perception, *Self Actualization, Social
Problems, Student Evaluation

identifiers—~*Lifc Skills Education, Saskatchewan
Newstart ' .
The Life Skills course of Saskatchewan

NewStart uses concepts and techniques from edu-

cation, social work, and behavior sciences to

derclap new types of programs which siress per-
sonal p in dcaling with prob} This
ook describes the Life Skills coune and gives
cxamples of how problem solving skills are
taught. Other chapters dcat with teacher training,

Tole traming, imp} ion of the , and

the role of problem salving in Life Shills, Two

chapters are devoted to cvalustion, one to stu-
dent progress and the other to course evaluation.

Bibliugrophies are included as are cvaluation

forme and diugrams of how Life Skills may be

used. (RS)
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Anxlety.AudblnTmlm‘ﬂ} Interactions, and ll- :

dividuslived Instruction.”
Notc—18p.; Paper presefited at the S0th Annual .
Coavention of the A:Zeﬁcan Psychological As-

u;;;;xion, Honolulu; Wawaii, September 2.8,
1

EDRS Price MF-$0.€S HC-$3.29
Descriptors—*Anxicty, Classroom  Techniques,
Comparative  Analysis, *Educational Objec-
tives, Educational Theories, Evaluation, *In.-
dividualized Instruction, Instructional Materials,
*interaction, Psychology, Research, Teaching
Techniques
This  thumbnail review of the symbiosis
between psychology and education is intended to” -
suggest that perhaps those concemod with educs-
tion have borrowed too uncritically the fashions.
ble topics in psychology, What is of
concern is the usefulness of the anxiety construct
for rescarch and theory desling with individuals
ized instruction (11), and attribute tremtment in-
teractions. Individualized instruction today im-
plies individualization in only one respect: pupils
proceed through the same materials, in pretty
much the same way, but they do so at their own
rate. Individualization of the method of instruc-
tion hinges upon the establishment of attribute
treatment interactions (ATis). The major purposs
of this paper is to critically evaluate AT studies
in which anxicty has been used at as ihe attribute
variable. A comparison of the distinguishing

\:hamﬁtemim of individualized and conventional

mstructional practices auggests a compelling ra-
tionale for expecting an interaction between anx-
lety and these two instructional strategies: In 11,
students are required to master a clearcut instruc-
tional objective, in conventions! instruction, ob-
jectives are frequently non-existent and/or vague.
Two other studies of this nature were reviewed.
All of the studies reviewed are inconclusive ‘re-
garding ATis between anxiety and classroom in.
structron or 1. However, the present rationale
suggests that such interactions are possible. (CK)
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Messurement in Support of Affective Educetion.

Interstate Educauonal Resource Scrvice Center,
Salt Lake City, Utah.

Pub Datc Jan 72

Note--41p. .

Avalable from--Interstate Educational Resource

v




. Jorma, -Exam of

Scrvice Center. 710 East Sccond Souxh_. Salt
Lake City, Ulah 84102
EDRS Price MF.$0.6S HC-33.29

—®Affective Obgctives, Data Collecs
tion, ing P M t Insteu-
ments, *Measurement  Techniques  *Per-

tormance Tests, *Program Evaluaton, *Stu-
dent Evaluation, Tests
G ) and iderations regarding
mewsurement in affcctive: education. ﬁnmanly.
measurement 10 support the student in his learn-
ing program and the teacher a8 3 facilitator of
lcarning, are explored. The following topxcs arc
discumed: (1) Accountabdlity (of the schools for
achisvement of affective goals of sducation), (2)
Purpose of Affective Measurement (the colléc-
sion of deta for decision making), Grading (affec-
tve messurement not 90 be Used 10 establish
gteden), (3) Conditions versus Outoomes (identi-
fy conditions that conuribute to affective growth

nt, and construct mealures to as-
soes the extent 30 which these conditions are
P ()M in Support of Leam-
ing (messurement should be responsive to
chaages in objectives and the leaming program),
($) Quantitative versus Qualitative Data (mea-
Surement that interferes with verbal feedback and

nteraction should be avolded), (6) Norme—-

Criterion-, or Objectives Referenced Performance
Deta (for m of affective e,
objectives cef: ed m t is preferred

>

© criterion-refercnced measurement), (7) Pro-
gram and Curriculum Evaluation, (8) Instruments
and Messurement Techniques, and (9) Problems
and Constraints. Appendixes present Definition of
Organizing Systems, At.
tridutes, and Behaviors; and An Outline 'of Affec-
tive Goals of Education, (For related documents,
o0 TM 002 184-186.) (DB)
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Inserstate Educational Resource Service Center,
Sak Lake City, Utah.

Pub Date Nov 7!
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Avsiladle from—Interstate Educational Resource
Service Center, 710 East Sccond South. Sak
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Descriptors—*Affective Objectives, *Behavioral
Objectives. *Cognitive Objectives, *Educa-
tional Objectives. Human Development. Leurn.

P, *Psychoriiot Objectives,

Ro‘anrch Reviewe (Publications)
The sffective domaln in education, with par.
ticulsr reference to goals and objectives. Is
descrided. Following a brief discussion of the uf-
fective, cognitive, and psychomotor domains, the
report fosuses on non-eognitive gosls and objoc.

tives. The proper containa four sections:
(1) sn ov. of general gosls und objectives
found in the educstion li 1 (2) a di i

and jon; (3) what the mental
O‘MMW '.‘.ﬁmm)'ty.limnue tells
us about the healthy, effective, fully functioning.
seif-actualiring. creative person; and (4) an anaj.
ysis of key words usod in stating objectives, {For
related documents, sce TM 002 183-184, 186.)*
(D)

—
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Wight, Albert R.

Teowsrd 8 Definition of Affect in Education.

Interstate Educations! Resource Service Center,
Salt Lake Cit;.zUuh.

Pud Date May

Note—~22p.

Available from—Interstste Educational Resource
Servica Center. 710 East Second South, Salt
Lake City, Utah 84102

EDRS Price MF-30.65 HC.$3.29

Descriptors—®Affective Objectives, *Bchavioral
Objectives, *Cognitive Obxctives, *Educa-
tional Objectives, °Psychomotor Objectives,
School Responsibility, Seit Actualizaticn, Stu-
dent Development, Taxonomy .

A model for expansion of educational objec.
tives beyond the usual narrow focus on low-level
cognitive abilities and the tranamission of facts is
suggested. A brief definiion of the three

3

GuMaNE~-pECHOMAtN (domp). cogmtive (think.
ing). und aNecuve (fecling)—~is given, and it ks
pointed out that aifect (Feelings) s prosent with
cither cogmitive or psychomotor acuvity. T two
dimensions of »xperiende {positive of regative)
are selated 13 the responnbifity of educators w0
provide postive oxpenierce for the student by
building an what it meaningful & the individual
studert, Krathwohs, Bioom. snd Masia’s clam.f}.
cation of affective obpctives w thea bricfly
discuwed n relztiom .o the two dimensions of ex-
perience The dynamic aspects of the self are
discused and presented in a taononly of affoce
uve behavior The obects of sifect frequently
found in <Cucation aie fisted as (1) Scif. (2)
Others, (3) Socrety, (3) Learnng, (5) Work, (6)
Leiaure Time, (7} AestHetics, (8) The Natwral
World, asa ¢9) Life The need 1o determine what
characienstict are importam or cssential to the
well boing of the adividual and socicty and the
behaviurs astaciaicd with these characteristics, as
well as the conditions and kinds of expenences
neceuiary fo. i development, are pomnied out.
The impheations ot the model for education sre
that achool nced 1 focus Tess on controlling the
student and Mare on helpuag him develop self-
direction nnd seifcoutrol. (For retecd docuy
ments, sce YM 003 {83.185 ) (DB}
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Descnptors—*Affcctile Obyectives, *Classroom
Qbscevatien Technigues, Educational Research,
*Evaluation Cuterfa, “*Eveluation Methods.

Guides, Instructiondl improvement, *Leaming
Expenence.  Swdint  Behavior, Teacher
Behuviar

Eleven  criteria A} for  examining  the

teachingfiearmng wtyation in 8 classroom are
proposed. These cntafia, which relate W the per-
cent of ime students or teachess spend in the ac.
tivities, arc (13 types of thought processes, (2)
2ctivity decisiens, (3) motivauon, (4) activity dife
ferentiation, pact:cpation and pacing, (5) activity
form rclevance. t8) evaluation source. 7
evaluatod standard. (84 parucipetive govemance,
(9) teacher activity, (10) acnvity moed, and (11)
studen: fechngs, Following each cntena, spaces
-2re provited for secording estimates of time
spant in the actmtics, and some of the possible
implications of various exi are di d

The importance of this method of examining the
processes ond expenentes of the classroom is
seen to he i the fact that teuschers become aware
of their prionties as evidenced by the varying
degrees of emphasss i activibes over which they
have control, ard thus should be in.g position to
rationully confirta or modify their value prioritics.

It is stated that the cztimates would probably be

most vahd and relable if obtained by traincd oo-

servers. (For gelatedd documents, see TM 002

183-136.) (DB
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Descnptors—*Affective Objectives, Changing At-
titudes. D usson Groups  *Discusson  Pro-
prams, High  Schooi Students, *Integration

dcthods, inierg.oup Relauons, *Program
Evaluation, Raciu Astitudes, *Remedial Read-
ing Programs, Schoo! iniegration, Seif Concept,
Social Attiudes, Student Adjustment

Identificrs—~Flonda
The purpose of *'ax st :dy was to mvestigate the

effeciveness i 2 five week program in aliscuve

- 1u

p——

caucation with emphass on taciiabing the -
tegralion of a large proportion of new students
‘i;no_ ldscho?l'.) ssdﬁu_lly. the program was
esigned to: reduce intergroup prejudice
modifying in a positive direction wﬁ’:u h'a
seif and others, and (2) Melp new students adept
to their new school. The was .
r‘v’t;:imed m:olgfg'h "Ih'hc combined of achens
courselors. Three major components

'rc.s vehicks (:'ach'icv; the g’:;:!" I:n:m groups
ocused on: (1) clarifying m " ey g Prefe-

Characteristics, vaoen, snd

dice by examining the

contributions of the minority groups; (2) the
processes of va' je system ; and, (3)
the consequences to minority and Nty groups

of failing 10 resolve in .
nications grou planned opportuni

1t grow in'ulf:uram and in the understand-
ing, atitudes, and skills needed to %\m
ly 10 persons from different ethnic, and
cultural backgruunds. The developmental, in-
dividualized reading program emphasized in-

dividual successes in reading as well a8 sucoesees
a3 2 leamner. (Author/SM) -

D 070 986 CG 007 681
gy i merspeats Medetiog FilE en Copa
‘flocts of 2 ]

tive énd Emotional Compononts of Amniety. |

Spons Agency—Middle Tennessee Stawe .Univ.,-
Health

Mutfreesboro.; National Inst. of Mental
(DHEW), Bethesds, Md.

Pub Date {70)

Note=21ip. R

EDRS Pricz MF-$0.65 HC-$3.29 .

Descriptors—Affective  Behavior,  *Anniety, |
Desensitization, Educationsl Therapy. Emo-
tional Experience, °*Emotionsl Responss,

*Filias. High School Students, *Therapy |

This study examined the nature of the u‘uiﬁy
teduction resulting from the administration, of 3
film designed 1o reduce anziety wbout satkes.
One-hundred-sixty high school seniors viewed
cither ¥ modeling Tilm or 3 control film. As ex-
pected. the modeling group. com
subjects, experienced sigmificantly J"‘“-' decre-
ments on self-report measures of snxisty and
avoidance of snakes and demonstrated Sigaifi-
candly fewer false sssumptions about snakes afier
vicwing the film than before. Ao 88 especied.
following the distinction betwean Worry, and
Emotionality as separable

components of satiety, .
Worry scores decrcused significantly more for the

modeling than for the cuntrol growp. whereas no
d:tl‘erel?l'ul <hanges in Emotionality were found.
(Author)
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Pub Date Jan 70

Note—~49p, -
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Descriptors—~*Affective  Objectives. Behavioral
Objectives. *Cognitive Development, Creative
Teuching. *Early Childhood Education, Educa-
tionu) Change. *Educstional Needs. individual-
ized Instruction, *Learning Processes. Models,
Preschool Education, School Enviroamient,

Skill Development, Teacher Role. Technical
Reports *

identificrs— Connerticut, *Hartford

The challenges facing cducation today, in par. -

ticuiat the cducational programs for children
ged 3 to 6, are fuund to be muny and varied.
with the fuilures in urban settings pointing up the
need for different and respossive learning en-
vitoaments. In the development of altematives o
curgent ditions in the schools today, the fol-
lowing are investignted: (1) some sources of our
Amcrican tradition for the cducation of the
young. (2) the most current investigations into
the develnpment of the inteliect; and (3) whut we
are learming about how children really learn. The
child fmm three to six ycars of uge is said to
need (1) independcnce, (2) order and scnse. (3)
tu communicate, (4) coordinated movement, ($)
to ubstract, (6) to calculate. (7) repetition, (8)

+ greganousness, (9) concentration, (10) to satisly

curiosity, and (11} the devclooment of a creative

pared 10 control -

—
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Aruitoxt provided by Eic:

imagination. The need fur allowing children 1o
acyuire the bavic learning skills at an carher age
%0 that they can then cngage in the *humanizing™
ckmuﬁ Weir educatunt s sttessed. The basc
shills considercd Lo be the cugnitive skills--
Perceptual/Motor  Development,  Lunguage
Development. Concept Foemation, and Problem
Solv;# The second major basic learming urea is
the affective domain, which Icads to the Jevelop-
meci of social responubility, commitment, and
success identity for children. A design for a leatn-
ing cnvironment for children ages 3 to 6 yoars 18
pressnted. The program inittated by the Hartford

(Connccticut) Public School System to mect x:‘c// .

educational peeds of

Bou" learnery 1n that'co
munity is descrided. (DB)
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ta Children frem Differeat h'hwa;:
Racinl Bachgroveds, sad Seme lmpti
e Scheols.

Sub Dase Feb 73

Descoplon—* Anziety, Caucasian Students, *Ele-
mentary School Students, Fear, Negro Stu-
dents, Perception, *Racial Differences, *Sex
Differences, *Social Differences,
Socioeconomic Status, Student Chatactenistics,
Usben Eaviconment, Urbas Youth -

ldentifiers—General  Anziety  Questionnaire,
Penrmsylvania :

The
the relationship
betweten childrea's maaifest aasicty and their per-
ceptions 'of aegative eaviroamental stimuli, and to ~
determine the effects of socioeconomic status
{3ES) and race on both of these vaniables. The
hypotheses tested concerned: (a) the degree of |
anziety manifested by children from diffcrent |
SES, race, and scx groups; (b) the frequency of ,
negative cavironmental stimuli perceived by chil-
deen from differeat SES, race, and sex groups;
and (c)ythe relationship between degree of ans-
iety mandested and I-amy of negative en-
vironmental stimuli.. Additional data were ccl-
fected concerning the quality of negative environ-
mental stimuli perceived by children from each
group. The instrument weed t0 measure anxiety
was the General Anxiety Questionnaire, which in-
corporates iema from the Children’s Manifest

Aaxiety Scale and the General Ansiety Scalc for
Children. AN ts were linh-gnde pupits
from schools, Each school
r one of four SES-racial combinations:
lower SES Mezk, lower SES white, middle SES
black, “vd mid.le SES white. Theee hundced and

-ORe ree from esch school~

is the nudy. The instruments wete
sdminsiered 10 an entire class ax one sitting. {Ta-
bles following the test of this paper are only mar-
giaally legible.) (Author/IM)
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Descriptors— Affcctive Behavior, ®Anxicty, *Col-
lege Students, Counseling, Counseling Centess.
*Counseling Services, Counsclor Rolg, *Desen-
sitization, Groups. Performance, *Program
Descriptions. Student Testitg
The paper describes a group desensitization
program aimed at assisting students to perform to
the best of their ability 1n a testing situation »f
they suffer from extreme debilitating anxicty.
Since the problem is pervasive and the number of
trained limitcd, the author suggests that the group
program is an efficient and cffcctive method of
attacking test anxiety. The program dJescribed
here has been used with Georgia Statc Univetsity
students who esther volunteered or were profes-
sionally referred. The number, length, and spac-
ing of mectings is discussed as well as an outhine
of the content of the sessions. The first scssion is

of the study reported in this ~~
- GOCuUMERt were (o iavestigate

.. plain only 32% of the
a

—

$PENt AnCusINg SYsIaMIlc Yetensitization iy sime
ple terms, talkieg about tests, amiety, and an
onientation 10 what lics ahead The next two of
three svesuons ate devoted to leaming deep
muscular relasatien, while the last four to six are
spent goind through the hicrarchy The role of
the countclor as a fasciltator of vuch programs in
preventative mental health 15 also examined.
(Authot/SES)
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Descriptors—®Acaderiz Achicvement, Academic
Performance, Achievement - Tests, *Affective
Bchavior, Affective Tests, Behavior, *Cognitive
Abilty, Cognitve Development, Cognitive
Measurement. *Cogmitive  Tests, Coumeling,
Counsclors, High School Students, *Raung
Scales, chcuch Projects, Success Factors
The rclanomh'r between cognitive and affec-
tive variables in the cuntext of predicling studznt
achncvcmen}"pctﬁ-nnancc tn the classroom is ex-
amincd Specifically, the study examines the two-
part guesticn 1)
manne: can class
predicted by scles
ables. The findin

oom achicvement (,rades) be
%d cogmitne and affeciive van-

of the study lend further
clarification t0 the prediction of classzoom
achicvement  As expected, cognitive varisbles
comributc to explaiming varistion in classroom
grades. but the combination of cognitive af
fective vunables in & s1x predictor equation cx-
vltia}ion in y.udel The

betwcen cogmtive classroom
achie heould and future
fesearch might include personality characteristics

authors  conclude t

asures  and
k A

in stodies of differences m n, achicve-
ment Short reviews of the literature 15 date are
included. {Authot/SLES) | ' 4
\ -
\‘ .
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."\ Nicoletts, John A, Ir. | !

The Use of Anxiety Manapement Training in the
Treatment of Generalired and Specific Aaxie-
tiev. [and} Considerations in Setting Up A Full
Servic2 Desensitization Program, -

Pub Date Sep 72 .

Note—20p . Pupers presented at a meeting of the
Amencan  Psychological  Assoctation,  Sep-
tember. 1972 .

Available  frain—Jonn A Nicoletti, Jefferson
Cuunty Mentadl Realth Center, 7307 Grand-
view, Arvaia, Colerado RUBU2 (reprints)

FDRS Price 21F-30.65 NC-$3.29 °

Deseriptors—=sAnxsety, College Students, Condi-
tucd  Stimulus, Condiioning,  *Counseling
Centers, Counsclogs, Cues, *Desensitization,
Evaluation, Followup Studies, Mental Health
Programs,  Noaprofessional  Persunne), *Pro-
gr-xlm Development, Respunse Mode, Sell Con-
tto 4

fdentifiers— Anawcty Munagement Tf.lin:l\I'

This report discunesy the success of desensitiza-
-twon technigues i atleviating specific anxiety but
s failure in treating gencealized anxicly, Anncty
managemient  traning~ (AMTO  hae | theen
developed (o avercome somne of the dtﬁcnfncnc's_
of desenaitization appraaches Through the use of
- anstructions and cues 1o atouse anxicty fespinses
and the training of clients ta develop comipeting
responses such ac relaxatiun, succesw, of dpm

petency. AMT provides the ndividual with o

method for sell-contsol appropriate o any ahx-

wty provoking situation  Forty, undergraduaics
tefcrred by counwling centers pariicipated ina
study 1o assess the cffccuveness of AMT. AMT
was found to Be effective in reducing bm‘u
gencralized  und public speaking  wnxicty

second paper prescrts 1hie considerdtions involved,

o what catent, and 2) in what-

in sctung up 3 desen<tization program na cmm-\

'2 11

¥

\

\.

scling center. Areas ¢

L b LA

ude
procedures, uwstcusment uf need. gnnouncement of -

services, prugram operation, snd fotlow.up wad
evaluation. {Author/l.AA) ’

ED 075 920 EA 005 049
:mn‘n. .b":‘l FA
'robleme valuation of Affective Education:
A Cose Stwdy. X
Pub Dyte Feb 73

Note—13p.; Papet presented st American Educa’

tional Research Association Annual i

' (S8th, New Orleans, Louisiana, February 26 .

March 1, 1973)
EDRS Price MF-$0.6S HC-$3.29 .

Descriptors—*Affective Objectives, Case Studies

(El:cation), Educationsl Objectives,

Elemen-
iy Schaol Students. *Formative F: i
*Goal Orientation, b

Mensurement

Methodolcgy, Speeches

Critical methodolegical
evalustion of programe i
e e
problematic to evalustion

2ves i 1he dosign and
affective aducation are

between the
goals of instruction is
in the traditional sub-

Y tion of sn elementary
e i vor o g
procedures rate
problem by allowing for suctessive
Jectives, (Author) .

eva

ED 076 237 PS 006 44)
Zeligs, Roze
chuun;;. t:'frk-u with Desth,
{ 1o .
:oas'r.ﬁ. MF-$0.65 HC-$).29
Descriptofs—Adjustmeat Probloms, *Childhood
Attit Concept Formatien, *Desth, *Emo-
:‘oa_n dmm ."Chw.m twre Reviews, 'P'::u
1] "t Relationshlp, * L]
Infl . Psycholegical Neode .
Children's concepts of desth giow with theie

.
x

e
to sn ¢xperitnce with death are greatly ia.
fluenced by parental sttitudes. Parents can bost -
help children desl with death by mot meking it &
taboo sudject; by ex; 10 the. child that
death is final, by not sending him awsy during the .
mours m,awiods. by encosreging him 10 per-:
ticipate in :he funcral rites of parents, siblings,

relstives, and by -frooly abowt

the dead person. Children abeord from
&ckmab&cb:kmthm&uhmd
ife and must - s .
(Author/KM) sceepied . '.“q

¢
ED 078 617 EC 052 158
Iolen, Juckic R
A of AlNective Materials for

Trwt Center for Special Edu-
cation,
P antebopen (VIO Soucation for the
i ) :), i . D.C.
Pub Datc Sun 73 wbington .
Note—=71p.
Available  from—~Jackic Balen, Inuructional

Matcrials  Center. Special  Education, 1031
Sooth  Brosdway-Suite 623, Univensity - of
Southem California, Los Angeles, Culifornia

-
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EDRS Price MP-$0.65 1C-$3.29
Dewrptoes—*Adolewents, *Affcctive Behavior,
*A § thbhograph Audiivisial Asds,
Books,  Cultural  Facton. Emotionally
Desturbed.  *Exceptional  Chdd  Education,
Filan, Filmstnps, ®instructronal Matcnals. the
steuctiomal Media, Interpedonal Relationship,
Moral Valucs, Setf Concwpt
“The annotated bibliography lists approsinutely
136 instructional matetials und books uscful to
teachers wla deal with nomal and abnormal
adolescent affcctive behavior ia juoior and serior
high schonls, An caplanation sheet gives instrug-
uams for cofrclating publisher with a speufic
material, and for finding siems uccording to topic
categonies. A list of 21 publithers includes ad-
drewey, Topic areas of related matcrials ate the
follpwing (totals® of ttems for cich are in
parentheses): social awarcness (53), mord decis
sions (12). interpersonal relationahips (51), self
understanding (58). and cultyral awareness (14)
A short evaluative dJescription, playing time,
of pages, purchase or renta! pace. or
other pertineit features accompuny €ach jtem
listing. Some «f the subjects muterials’ or books
cover arc teen-parcnt relationships, yx cdua.
tion. slcoholism, runrung away. cheating. matura-
ton and growth, Afro-Amencan hitory, or
American Indian studies. Jtems|by awdia”com.
pnse  the following (quantty moted In
parchtheses): filmstript with records, casscttes. or
guides (73). films (16mm, Smm, Himloops, and
Smm sound) (40), mm&(rcncm'(za. simulation
games (1), records (3), books andbouklets (24),
casacties (1), profcssional miatenal (1), and study
peints (1). (For related information, see EC 052
159). (MC) .

Iy

ED 090 194 PS 006 724
Fownberg, Daniel Siiiegs of rin
Preventive with s Dylag
' Theeapy )
Center for Preventive Psychiatry, Whitc’ Plaias,
N.Y. :
Pub Date Oct 69
Note—20p.
from—Center  for  Preventive
Peychialry. 340 Mamaroneck Avenue. Whue
Plains, New York 10605 ($1.00) -
RDARS Price MV.$0.6S H..83.29
Descriplors —~ *Affece:vz Behavior, Ansiely, Case
Nudies, Cathursis, *Desth, *Early Childhood,
Mostility, Mental Health,  *Psychutry,
*Paychotherapy, Siblings
eentifiers—Mourning |
A caee tudy of psychistric.interventinn for two
sisters whose bf:er is dying of Jeukemis is
»” ted. The thevapeutic techniq pted
to deal with the threstened tosus by 8 forthright
spproach to the reality situstion, encoursgng
i izing** discussi st} for cuthsrns
without severe regression, cmphasis on reality
orientation, snd direct imtiation snd enhsnce-
ment of mourning through the use of transference
resterials. A theoretical discussion of the capacity
of children to is included. Am empincat
sssessment of the therapy suggests that immediate
ventilati.e help st 8 time of great stress was pro-
vided, but that there was little effect on the chil-
dren’s cspecily to “Sustain prolonged ing
processas. (DP) .

ED 080913 . CG 008 076
A Proscilve Cuidance Appresch Through Invelve
wt.

-e

Dceadents Schools (DOD), Tokyos (fspen).
Pacific Ares District 1,

Pub Dste Feh 73

Note—S3p.; Psper prescated st the Americsn
Personne! and Guidence Amociation Meeting,
9-12 Februsry 1973, San Diego, Californis

LDRS Pilkce MF-$0.6S HC.-$3.29

Desctiptors— Classroom Enviconment, Curricu.
lum  Development, °*Decision  Masking,
Guidsnce, “°Instructions! Materials. Inter-
‘disciplinary Approsch, Muitimedia Instruction,
*Scif Concept, *Student Participstion, *Team-
work X
A prosctive guidsuce spprosch focuses on the

child’s scif.involvement in his decision-making

snd tn his subscquent responsibility as sa In-
dividusl snd as 8 member of an interacting
socicty. The decwion.msking process places
emphsus va the school's crestion of s learning
en t which 8 child’s wnatursl
nquinitiveness about himscl snd 1hd “work in
winch he tives This approach utilizes s mults.
d .,; Yy ofe L in imp) g the edu.
cations! program through team involvement of
stoff members and threugh s variety of classroom
modck. The booklet provides s detaiked casmns.
1os of spcsific compts that characterize the
prosctive guidance spproach se they rfh\c to “tu-
Jents, teachers, staif, parents, and currkulim
Tte mujor porton ofi.the bookiet coausts of
learning sctivities, of matcvials for projects, snd
of implementation suggestions for these idess.
(Author/L.AA)

ED 081 199 EM 011 360
Chelstopher, Lochie B Harrelson, Orvis A.. Eds.
Inside Qut; A Gulde For Tesehers.
National  Instructions}  Television
Bloomington. Ind. .
Spons Agency—EXXON Corp., New York, N.¥,
Pub Date 73 ot
Note—-89p. S
Availsble from—Nations! Instructions) Television
Center, Bos A, Bloomington, Indisna 47401
EZDRS Price MF-30.63 HC-33.29
Descriptors—*Affcctive Behavior, *Affective.Ob-
jectives, Cor.mumicazion Skills, Decision Mak.
ing, Elementary Grades. Grads ), Grade 4
Geade 3. °Hesith Educstion, *Instry
Films, Interpersonal Relstionship, *Tasching
\ Guides, Values
Iﬁv‘niﬁen—'!mwe Out .
Material is provided to help tesche: \ plan cres-
tively to meet the challenges of sffective teaching
which” sre prcsented by “lInside/Out.” “Iny/
sidc/Qut™ is 8 serics of thitty 13 minute color
fitms dcsigned to help 3¢d, 4th, and Sth gradens
10 sehieve ¥nd maintuin well-being. In 8 feclings
spprosch to health educstion, it emphasizes’ com.
munication skils, learner involvement snd inter-
personal relstion: and relies upon student valuing
and deeision making. For each of the 30 films in
the scries the guidebook provides the tescher
with 8 hrief synopeis of the pregram, s statemen:
of the film's purposs, lists of luporiant points to
consider, and s guide 10 praidle activities to
enhance additions] learning. Speclsl motes ars
slso included for some of the films when they sfe
deemed riste. (For reloted dosument., see
ED 070 ?30 snd 251 snd BM 011 339.) (PB)

Center, *

ED 081 490 PS 006 752
Landry, Richard G.  Perdew, E. Michelle
Seit-C " Eah

g of Preschoed Child
Pub Dste Feb 73 \
Note—12p,; Psper pr st the A ! Mect-

ing of the Amencan Educstional Research As.

socistion (New Orlesns. Louisians, Februsty

26 - March 1, 1973)

KORS Price MF-$0.65 HC-$3.29
Descriptors—*Developr.ental Guidance, Middle

Claws. Pcrsonal Growth, Personality Develop-

ment, ®Preschool Children, 88eif Concept,

*Seif Concept Tests
Mentifiers— Developmental Profile, Thomas Self

Concept Values Test (TSCVT)

This study investigat>d whether o seif-concant
onhancement program would effact significent
change in the self-coneepts of 4-year-oid middle
class preschoolers as pared w ! tes
sot in the program. All participating ehildten
(N=32) were pre- snd postiesied using -ths
Thomas Self-Concept Values Test and the
Devslopmental Profile. The sxperimentas grovp
consisted of 34 children, who participsted in 33
ssmions (one 20 to 30-minute eession per day)
ovar sn |l-week period. Activities focused on
enhancemesnt of the physical, intelicctus!, emo-
tions!, and socisl seif. The control group con.
sisted of 18 children. Results indicated the ex-
perimeatal group did show more significant
changes in sclif-concept scores than the control
sroup. Parsllels were observed between Signifi-
cant sell-concept scale changes in the experimen:
! group _end ceriais specific scifconcept
eabancemedt activities. Teachers® ratises and

. .
»

. .
. .
; .

- [

—

/

s H
.
.

'ciiumu"o self.re o‘;u indicsted vs w‘
incraases on the r'nlof scales dho;',luu. [
iy, shating, lets fear of things ond poogle, in-
dependence, seif.confidonce, 8n) sonshivity -

pothers. The co_ulrol:u' showed ealy s signifl-
n se

cant | 5. This otudy hos
underacored the nsed for self-concopt eahance-
ment programs ss & cruclal aepect of preschool
csperigncs. (DP)

-

bor 38. s
Stsaford  Usiv., Calil. - Stanford,- Conter | for
snd Development in -

Report No—SCRDT-TR-38

Pub Dats Aug 7%

Coatrect—NE-C-00-3-0061

Note—116p.

EDAS Price MF-30.45 NC-36.98

Gai . uvi: Chonge, Changlag A

MmNt s, Be! N \
titudes, Dissdvantaged Youth, *Blementary
Schosl Cousmliag, ® Schoot Sy
dents, Low Achisvers, Negro Studoats,
tive Remforcoment, *Solf Comespt,
Reinforcement, Student Atticuden,

Programs, - N

Children from jow-income, ghette, and
zm‘rd‘:l:o:hy.h-—wd
rmence ia oc evaludiod themepives
wore then most students en their acheol -

&?}

itlilth

bined with social reinforce

received B0 counseling oc¢ relafercement.
subjecs ware pratesisd on stademic sad solf:
concept massvres, recsived their respective trest-
ments, and wars retosted. The s

was carrjed out by the esperimenter in ene-hour
semions \twice 8 wosk for esch grewp.
(Avthotll“)\

ED 682 530 EM 011 508
O'Nell, figrold ¥., Jv.
Astiety Reduction and Computer-Anisted Loare-

lng.
‘l'o“:: :.,:bi'" Avetin. Compurer-Assisted Instrue
Spons A..'.cy-mumn Conter for Biscasonin
Roessarch sad

Development (DHEW/OS),-
Waskingion, D.C. ¢ >
Pub Dsie 3ap 72
gm;-’t:cc'u.-nam s -
ote~9p.; Paper: proseniod ot posium
Ayl Baecaossty Roirat S
BRE; [ ]
'A’.’;c)hﬂu :’Ioulqh, Hawill, Septomber
EDRS Pries MP.$0.65 NC-$3.29

u-ma..k%u«r. CAl-MA 3 As.
sociative Momary Test, Momory Support, Siate
Anziety, Staie Trait Asalety Javestary
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Ressarch tested an ansiety reduction techni
in a2 eomputer-based learning situstion. Com-
potas-Dased situations ware weed because thay
permitted controlled studies using materials rala-
vant 00 tha real-kife needs of atudents and allowed
repested measuremants of etste aasiety in
165p0ne 10 lcarning materials. Thus; the :clauon-

Cohadul

pnor to tha n-
troduchoa of a uvly davaloped instructional

punp gaared 0 amhance the lesdanhip
of teach The subjects pacticipated in
an  instfuctional  module, “Stirategies of

Tesching,” for ¢ weeks. Th Edwards Schedule
was sdministered sgain a3 & posttest at the com-

dlp betwena ansisty reduction and

iety and thet & state ansiety and
m-cc could be uacovared. The Stete-Trait
laty laventory was used, following skveral
of its reliability and validity. Since previous

SE

lusion of the module. Results indicated that the
nodule was succemsful in aignificantly modifying
the b of the subdj (as'm d by Ed.
vmu) on th lolloma; traits: achievement,
, and aggression. No sigaifi-

s

.

studies did not directly messure state ansiety, but cant differences were found smong the
rother lalarred it from ral o1 p on the scalea measuring autlomomy, in-
indezes, 3 sew peradigm was developed 1o study ‘a Mh"
the mutvel effects of state ansletly, Cognitive abili- < A,,,,,,,m, nce.
and enperimental trestments on a3 concept
Ring mk An upcti-cnul group tecewed’ -
y ,T when req two
: Re g‘u'. m'm':usA :
sever. Results from the . asociative
, Memory Test showed that the up‘muenul groyp ED 083 ".‘5 CG 008 191
sequired le'ct trials to criterion and had lower Stang: Dorid J.

fevels of nncty Thus, diréctly measured
v aridenst was offered for the contention that the
ansiety reduction treatment of memory swpport

M ed state ansicty. (PB)
/
- . / —
/muzssz EM 011 510
/ / Richardson, Frank C. And Others

Besed
Texss Usiv., Austin. Computef-Assisted Inst
Lad.

tion -

Spons A —National Science Foundaton,
Washifglon, D.C.

Report No—TU-CAI-TR-20 *

Pub Date Jan 73

Note—42p. -

EDRS Price ur-u.cs HC.33.29

~  Descri Academic Achievement. ®Adjust-

ment (10 Eaviconment), *Ansiety, Autoiastruce
tional Aids, Cogmuve Proecnus. Colle;e Stu-

dents, *C 'Dmn-
sitizati Ed a R h, 1
4 P Sef Eval Self Help Ptogmn.

‘l’at Wiseness, Video Tape Recordings
ldentifiers— ®Aasiety Reduction, CAl .
An uto-nud program lor lhc redycm of
situa-
do- has bcn dcveloped lu main compmmm
are: 1) » self-study
tion” and written esercises desling with coping

»

The ‘Efects of “Mere Exm"nl.unl..u‘
Pud Dete 72

Note—20p.
m MF-30.65 #C-3$3.29
®Affective Behavior, College Stu-
dents, *Learmning, Learning l’:mory. -

*Positive Reinforcement, *Retalt chologi-
ul).lcwardo.‘SemOvdc Sﬁ(::l’i
mmsmumuuum

ship b and alfect was

uplotedmdwpponedumocnmum-
volving a wtal of 229 undergraduate perticipents.
ltvulouadﬁmbolhlumngmmm

mbehucdumntuly the sems way as 2

function of exposure duration umlud

§ and 1), ratle
(ex.

lll).malpouuo-(um

delay (eu;e)nmt 1) and stimulus

periment These results suggent

be intrinsically mudmg.udcbd';.::‘dm

mechan t‘mvolv.dmu.g between
We requence and effect, extending Ber-

lynes (l"m)m’lmnheoqd"mupo-

sure™ effects. (Author)

.

ED 083 532 CG 400 100 .
Smith, Robert L. Ed.~ Walz, Garry R., Ed.
Developlag Studeats’ Potomiols.
ERICCMMO&CM“ Pcno.-

mel Services. Ann Asber, Mich.
s'o.. m;%ﬂhc of Educstion (DHEW),

- with test aasicty; 2) a videotape of modeled ef-
fective snd incffective coping with ansiety on lmﬂo-ll-&ul‘l
tesis; 3) 8 briel, modified systematic desensitiza- Pub Date 73
. tion procedure; and 4) 2 of p '] C OEC-3-6-002487-1579(010)
. - coping wilh iety in 8 P .”.ac ing Note—107p.; Three group approaches
© situation. The obpctm was to vtov-de n ins- Availsdle from—Ed | ] Division

pensive service for test
nary investigation of the program’s eﬂecmencu
in the of

Capitol Publicstions, Inc., Suite G-12, 2430

Pennsylvania Avenue, N.W., Washington, D.C.

significant

treatment

contest of 3 seq 20037 (HC $3.00) .

managed instructional modules loud . hn.my lolsmnur-ms HC-36.58
ion in self. d test et Achievement Need,
as compared with 8 no-contact control group of ‘Behnm' Cluage. Conflict Resolution, Humen
hn;hly test-ansious students. Slight indications of Capital, *Motivation, *Psychoeducstional
improved performance on the mcdules for the Processes, *Self Acmlmuou. *Stucens

. were also wmoted. Future Development, Training

resesrch will be dirscted at overcoming difficul. The foundation for this was
ties la detecting improved performance following workshop at The University of Mnch‘u which
reduction of tent ansiety sand toward climnnm; put together three programs in the sres of

the relasation and dessmeitizsti ponent of
Whe program in favor of incressed amphasie vpoo

ract; wat-isking sed
,:km-"('zmoms)“' seriety meargsmen
ED 083218 SP 007 415

Cengeml, Joseph P.  And Others

Toe Impact of » Six Week Instructional Pochage
=+ the Leadership Characteristics of a Growp of
Vollege Janler and Sealer Lovel Edument

pnychclognul educauon Thess three m ap-
an,

prmnted ‘l’hc first- i h
through achie i tuma.. 0 bc
more-€Metive in uuhm; umt .o.ls. Some in-
gredients of sych s program includs messuting
achievement hkmg. lum:ag mvmt
thoughts “end action_  strategies, eapomacin;
achievament thinking, ™ and practicing achieva-
ment strategies through goit setting. il'ln second
approsch, human 53’, entis] ming. ips people
to expand their g and to reslize more fully,
thm pommls.mlecm it focuses positive

Majors.
Pub Date (71 ]
Note—9p.
EDRS Prln M'-“.‘S HC-$3.29
Descriptors— *Affactive Tests. *College Students,
*Schedule Modules, °*Teacher Education,
- *Taaching Mathods
- Thirty junior- and senior-level enliege students
anrolied in a tescher sducation p.ogram at indi-
- . sas University wers sdministered the Edwarde

Q .
ERI
’

pproach is ps
"7 ble for the pubdlic achool sesting.
proach, clmmmon of self dclmm be!
(SDB) helps people rid th
detrimantal to achi ing full potential. A uniq
feature of SDB groups is mong direction pro-
vided by the leader. Some guidelines for imple-
mentm; the lhuc progrums are offered, and two
are included. Appendis A provides
references coverint 2roud approsches snd soecial

' 16

robmn. Appendis l‘ s Guide to Caresr Goal
hment,' § .
:c.hm;:n:nt motivation rmue:.l{:d mhhgh . ton
related to care *
poftirrrivly ECA iy er devalopment ’luub. and -

Colif,
Pub Dsts Jun 73 7
Nm—’" rs
EDRS Price MF-$0.65 NC-93.29 . -
,  Dulinquents, Drug

Identifiers—Sants Cruz *
Enluuedwulheuseoflzm”u

with approximately 650 sdolescents in 19

munnchooku&uuc

LN

ED 084 012 PS 006 822

Kiiman, Gilbers  And Others

Facilieation of Moeurning During Chilldhesd.

Cﬂu;t for Preventive Psychistry, White Plains,
N.Y. -

Pub Daie [68)

Note—33p. N

or P .

ED 084 013
Kliman, Gitbert
Preventive

Oppertunities Ia
ment. (Desth of s Porent
Ce':l;r for Preventive Psychistry, 'Iﬂo Ploims, *

|
1
Pub Date 8 Apr 64 1

Ch:.nll-vo‘

Note—i6p.

ite- Available  from—Center for  Preventive
th::';;\hwq 340 Mamasoneck Avenwe, White

Plaini-N looos $1.00
KEDRS (uc )

Disturbed Children, *Parest Child |
ship, Personality Development, Preschool Chil-—_

dren, Prevention, *
A Psychistry, Sotlelly Devient
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' This lecture to clergymen presents a discussion
of.childhood bereavement and § le long-term
psychological effects. A correlation bétweea the
loss of a parent ant later-life mental iliness 18 sug.
gested. as well as the need 10 Jook closely at chil.
dren’s unique ways of grieving. The clergyman’s
lok in [ .y ' A - I i‘ N H A
(SET)

g 4
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Ulibarsi, John E.

Developing Posktive Attitudes Among Ogéden Clty

Scheot District Perseanct Toward Mineritles.
Spons Agency—-Office of Education (DHEW),
Washington, D.C.
Pub Date 73
Note~57p.; Sp
tion Thetis, Utah-State Univernity, Logan, Utah
EDRS Price MF-30.6S HC-$3.29
Descnptors~*Attitudes. *Disadvantsged Youth,
Inservice  Programs, Literature  Reviews,
®Minority Groups. Negative Attitudes, *School
Personnel, *Teacher Attitudes
ldentifiers—Ogden City School District
Recent research has proven that teachers’ at-
titudes can be directly related t0/a child's success
or failure 1n school and that teacher training in-
stitutions have resisted providing experiences with
disad: ged minority students. This study was
designed to test the following hypotheses: (1) the
Tite IV in-senice training program will have a0
effect on the attitudes of classificd participants;
(23 the Title 1V in-service training program will
have no effect on the attitudes of professional
participants; and (3) the Title IV in-service tramn-
ing program will have no effect on classified and
professional attitudes as 8 whole. A sampie of
129 employees in the Ogden City School District
(4 admuni s. 9 pnncipals, 87 teach 8
teacher aides, 5 secretasies, 12 lunch workers, 2
P 1 for, and | nurse)
was taken. A pretest and posttest of the Short
Form, Multifactor Racial Attitude Inventory were
used. Data were analyzed by 2 't test for non.
correlated measures. The in-service praogram con-
sisted of 3 125-hour séssions conducted every 6

;alist in Ed 1t Admini

between January 1972 and Jure 1973.°

Findiags indicated that positive attitude modifica-
tions in school personnel can be developed
through 2 Title IV in-service training program;
however, classified pasticipants as a group did not
show significant change. (Author/NQ)

ED 083 438 CG 008 523
Parker, Paul J.

‘The Systematic Desencitisation of High Dedilitat-
fng Test Anzious Colloge Students by Relsxstion
sod Assertion.

Pub Date Apr 73 *
Note—12p.; Paper pm_emed ot the Southwestern

Peychol Association Meeting, 4 April
1973, San Antonio, Texas
EDAS Price MP-30.6S HC.$3.29
Descriptors—®Anxiety,  Attitudes,  Behavior,

*Behavior Change, Coliege Students, *Desen.
sitization, :T ive Relaxstion,
Peychotherspy, *Testing Prodlems
Ucnuﬁeu—'Achicvmcn{ Anxiety Test
The present study compered the effects of as-
sertion with that of progressive relaxation training
in systematic desensitizstion. Nineteen Ss were
seiected on the baiis of exemplifying high de-
tlitsting saxiety sccording to Alpert and
Haber's (1960) Achisvement Antiety Test.
Resclts showed that test anxious Ss who received
either relaxation or assertive training esperienced
8 significantly gresier reduction in debilitating
Ltes? antiety on-bGth the post- (5 less than 0.001)
and six week folldw-up (p less than 0.01) mea.
sures than no-treatment control Ss with cor-
responding pre-treatment scores. Although the
post m indicated that relaxation
was significantly more effective than assertion,
the six week follow-up failed to revcal » signift.
cant difference between the two p In
sddition, assertive training was shown to bring
about 8 significant reduction in test anxiety in al-
most hsif the time as relaxation. (Author)

Aruitoxt provided by Eic:
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Whiimore, Joanne Rand

The Medification of Undesirable Attliudes sad
Clasroom Behavier Through Coustructive Use
of Secial Power in the School Peer Culture.

Stanford Univ.. Calf. Stanford Center for
Research and Development in Teaching.

Spons Agency—National- Inst. of Education (D-
HEW}, Washington, D.C.
liepon No—TR-.36 >

Pub Date Aug 73
Contract—NE-C-00-3-0061

Note~—208p.
EDRS Price MF-$0.65 HC-$9.57
Descriptors—*Behavior  Change.  *Discipline

Problesgs, Elementary School Students, Leadet-
ship. Locus of Control, Low Income Groups,
. Models, Peer Groups, *Reiaforcement, *Sell
Concept, Social Behavior, Stud Attitudes,
*Youth Leadess :
. A student leadership program was implemented
n sn clementary school to incresse the social
value of constructive (sppropriate) classroom
behavior and to generate more positive pupil at.
titudes toward seif and school. The specific aims
oﬂbe' intetvention were 10 reduce the discuptive,
negative behavior of some socially powerful sty
m-mmummmmnm»
propriate models sad for seacher efforts to im-
prove clamroom climate. The S¢ were low-income

'MMuuth.SMC.Ei;M

uacbenuduo peers identified 64 sctual or
potential social leaders who were randomly as.
signed to ciperimental or coatrol conditions.
Teachers clauifiéd the Ss as generally positive or
negative in attitudes and behavior. The effects of
the iat.enemion vpon attitudes of leaders were
d d b'y of seif-concept, jocus of
control, social efficacy, sad attitudes toward
school. Periodically. subject Behavior was rated
by teachers and coded by maive observers. Par.
e P - 28 lead did red: the tend y of
subjects with negative attitudes and behavior to
?ecome incteasingly negative. Males, especially,
increased their sense of efficacy and internal sc.
ceptance of responsidility. The highest post.inter.
;:lnbl:n self-reports came from the most success.

aders (as ranked the experimenter).
(Author/LP) by romenter)

ED 084 835 EM 011 656

Rickardson, Frank C. \

A Scli-Stedy Manusl For Students On Coplng
With Test-Toking Anxlety.

Texas Univ.. Austin. C
tion Lab.

Spons Agency—National Science Foundati

Aagisted I

ticut Avenue. N.W., Washington, D.C. 20036 °
EDRS Price MF-$0.6S HC-$6.58
Dc.scri_pton-—'Affecﬁu Behavivr, Affective Ob.

Jectives.  Anxiety, Attitudes, *Behavioral

Scicnce Researeh, *Behavioral Sciences. Be.

liefs, Computer Assisted Imtruction. Educa-

tivnsl Games. Educations! Technology. (*la.

structional Design, *instructional T .

Motivation, Sensitivicy Training, Simuletion,

Socialization, Stase of the Art Reviews, V.
Wentifiers— *Affective Domsin

Seven ehapters p » variety of viewpoints
on human feelings, or affect. All. however. are
di dati ional technologists who are in-
volved in the design of instructional systems and
all share & concern for the development of in-
struction which interests, involves, and motivates
learners; the papers were chosen on the besis of
the facts that their major themes were diverse,
well documented by prior rescarch and had cleas
implications for instruction. The individ csays
deal with the following topics: 1) human L

g and the i tion 2) the
fole of educational technology in the develop-
ment of achievement motivatwon: 3) the’ effecss of
anxiely upon computer-assisted inetruction; 4)
some implicatione for change g education
and the major value orientations in our culture;
$) the implications of social learning theoty for
the design of instructional sysicms; 6) the
techniq and problems of attitude messure-
ment; and 7) the affective relevance of learning
games and simulation. (LB) .

ED 085 075 PS 006 833
Nowicki, Stephen  Walker, Charioste .
The Roie of Generalised snd Specific Expectanche

[ Acedemic

Emory Unfe Atianin, Ga.

Pub Daic 73 *

Note--6p.

Availadle from-—Stcphen Nowicki, Jr.. Depert-
mcnt of Psychology, Emory University, Atlamta,
Georgia 30322

Journal  Cit—Journal of Genetic Psychology,
1973 (in prese)

EDRS Price MF-30.6S HC-$).29

Dcscriptors—*Academic  Athievement, Aspire-
tion, *Elementary School Students, *Expects:

* tion, Grade S, Grade 6, *Locus of Control,
*Self Concept
Identificrs—Nowicki Strickland Personsl Resc-

of g lized and specific ex-
P ies } academic performance. Thiss
ty-five female and twenty-cight male ith and
sixth graders completed the Nowicki-Stricklend
l:xu's of control scales and Rotter Level of

Washingzon, D.C.
Report No—~TR-28
Pub Date Sep 73
Note—83p.
EDRS Price MF-30.¢S HC-$3.29
Descriptors~®Anasiety, *Computer Assisted In-
struction, Independint Study. *Study Guides,
*Testing Problems, *Tests
A self-study manual for students on coping
with test-taking snaicty is prescnted along with a
commentary by its suthor. The manual i
designed for use in comjunction with videotapes
and practice f anxiety gement techniq
in 8 computepguided practice test-taking

P Board proced
that those, who perccived themecives to be imter-
nally controlled (and who uscd immediate ex-
perience on the Rotter Board 10 form sccurste
capectancics of fy perf ). achieved
more than their countcrparts. These results were
taken as supportive of conceptualizing achicve-
ment in cxpectancy terms. (Author/DP) !

The manual is past of 3 program designed to pro-

vide 2 rcgularly available service for highly test-

(R}; d in ¢-aesixtcd instruction.
) .

ED 084 868 EM 011 691

The Affective Damain;  Contributions of
Behsrioral Sclence ta Instructional Technology.
Number One. A Resource Bosk for Media Spe-
clalists.

Natwnal Specisl Media Inctitutes.

Spons Agency~— Burcau of Educitional Perannel
Development (DHREW/OE), Washington, D.C.

Pub Datc 72

Note—176p ; See also EM 011 692 and EM 011
93 .

Availadic from—-Grvnhon House. 1333 Connce.
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Scheirer, Mary Ann
A Stedy of the Effects of Classroom Educe-

Open
tion en Children's Achlevernent, Self Concepte
aad Atthudes,

:ub Da_;c 72 "
ote—T74p.. M.A. Thesis. Dept. of Sociology.
SUNY at Bingha P
+ EDRS Price MF-30.65 HC.$).29
Descriptors—®Academic Achievement, Affective
' (9 2 . Y » XY (] sluml& (Y
Education, °Self Concept, *Student Attitudes,
Traditiona) Schools
Identifiers—*Open Classrooms
This study tested all children (N=1163) in one
open classroom school and five “graditional™
schools. using Stanford Achievement Tests. the
Children’s Self Concept Indicator, and the Chil-
dren’s Attitudinal Range fndicator. Data were
coliected four to five months after the initiation
of the open classroom methads, as a preliminary
indicator of the effects of these methods. No sig-
aificant differences in schievement were found

Results indicated -




-

detween “open und tradiionsl’ achouls. with
the effects of lIntelhgence and parental
L ic status lled ‘by covariance
methods. Both seif comcept and attitude taward
school were significantly less positive in the
“open™ school than in the “traditional™ schools.
. These results are viewed as tentative, because of
the very limited time elapsed betweep the in-
troduction of open education sad the collection
of the data. The self concept and sttitudinal mea- |
sures have been omitted from the Appendix.
{Author/NE) , N

ED 085 617 CG 008 521
Miller, G. Deen, Ed. -
sdionsd !

A Studies in Elementary Schesl
Guidonce: Psychologicsl Zducation Activities
Evaluted. .

Minnesota State Dept. of Education. St. Pasl

Pupil Personnel Services Section.
Spons Ageacy—Oftice of Education (DHEW),
Waahi

.D.C.
PubDate 73 -
Note—443p.
EDRS Price MP-30.45 HC-$16.45

of counsclor effort om a varicty of important
M'mmm.m
status, attitude toward school, and iaterpersonal

ication skills of seachers and parests. In
victually all of the research reported, the positive
influence of counseloc-led activities is a result of
some designated competence ied in 2 syste-
matic way 10 a specific need of childres. teachers
or parents. It appears that psychological educa-
tion, kke cognitive learning, is most successful
when learning  activities are relevant and
presented in an orderly mamner over time.
(Author/LP)

ED 087 666 SO 006 885

Alpers. Morton

Curriculum Significence of the Affective Domain.

Pub Date Mar 73

Note—28p.. Paper presented to Professors of
Cusriculum Annual Meeting  (Minneapolss.
Minnesota, March 16-17, 1973}

EDRS Price MF-$0.65 HC-$3.29
Descriptors—®Affective  Objectives. Curriculum
Devel nt, *Cureicul Evaluati Cur-

nicutum Research. Educational Change, Educa-

tional Objectives, *Educational Philosophy.

Educational Trends; *Humanization, *Leaming

Thearies, Training Objectives

in this paper the affective domain entails provi-
sion for the growth of attitudes and behaviors
that deal with feelings. emotions. values, and in
general the pe concemns of students. Its
place in currigdlum can emerge from an explora-
tion of the following questions: To what extent
can we idéntify and describe a distinct affective
curriculum? Should it be encouraged and dis-
scmingted? Can # succeed as an established
movement? Intesviews with three educators. a

iversity ber. a director of an alterna-
tive school, and an elementary school curriculum
specialist. all advocating and working within an
alfective apprdach in education, were the means
for discovering the actual roie of affective educa-
tion in cutticulum. The inteniewees responded 1o
inquiries about the sources in literature for their
programs. their goals for students, their view of
alfect v an end of as & means in curriculum. the
state of being of their curriculum, their prepara-
tion of teachers. and evaluation or observations
of their programs. With the exception of the cur-
ticuluay specialist. who had well thought-out.cur-
nculum materials, the interviewees had littie to
cuntribute toward defining the role of the affec-
tive domain in curriculum, casting doubt on the

ED 087 811 T™ 003 435
Barker, William F.
Evaluation Methods " and  Precedures Ia o
Therapestic Nursery Program.
Pub Date Aug 73
Note—Sp.. Paper presented at the American
Psychological Association Meeting (Montreal,
Canada. August, 1973)
EDRS Prite MF-$0.65 HC-$.29
Descriptoes—Cognitive Development, *Emotional
Develop . Evsluation Methods, ®intellec-
tual Development, *interpersonal Relationship,
Parent Child Relatibaship. Peer Relationship,
*Preschool Children, *Preschool Evaluation,
Preschool Tests, Social Adjustment, Student
’l‘nc‘hcr Relationship, Therapeutic Environ-
men
Four areas of evaluation will be briefly
discussed: 1) those areas of functioning which
should be assessed, 2) instruments which were
used in each ares, 3) knowledge of instruments,
4) preliminacy results for each instrument. The
areas related 10 the preschool child which should
be evaluated consist of: 1) the child's cognitive
;u)nc‘;r:ucn:_g'an t!;: child’s emotional functions
ild’s relationship with classroom peers,
4) the child's srelationship with classroom adults,
primarily the seacher, $) the child’s-relationship
with his family and 6) the child's relationship
with his gemeral community. The overall results
from the various instruments would seem to in-
dicate that: 1) the program does seem 10 induce
change ima favorable direction in the children,
and that: 2) the various instruments are working
in a self consistant manner. For example, ilems
on the Psychiatric Behavior Scale correlate nicely
?nd n tlleb:xpecledx h:uecuons with factor scores
rom ol Checklist.
(Author/MLP) ymplos

|

[

Q  ccess of the affective movement. (JH)
ERIC
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SP 500 846

Com:mponry Education v42 nS, pp213-16, Apr
n
*Teacher Education, *Preservice Education,
*Sensitivity Trsining. *Affective Objectives,
Models, Teacher Behavior. Affective Behavior

EJ 038 914 060 CG 502 944
Sell Actuslizstion snd MoCiicatien of Affective
Selif Disclosures during 8 Secisl Coaditioniag
Iuterview Hekmat, Hamid; Theiss, Michsel,
Jouenal of Counsciing Psychology, v18 n2, ppi01-

f—— . -—-—105,-Mer-2} - -

_*Self Actuelization. *Behavior Change, *Condi-

tioning, ®*Individus! Psychology, *Personality,

Affective Behavior, Behavior l.m; Scales,

Psychotherapy, Self Evalustion
Awymofmmmu that the jow self
sctualiting growp had the highest rate of
conditioning. while the high seif u:tulma;
individuals showed a nonsignificant gain in the
meotwe:nveulﬁslamdm;m
ing but were more resistant (0 extinction 88
compered 10 the low snd the moderate groups.
(Author)

EJ 038 974 090 CG 502 946
Isternsl External Loces of Contrel: A Promising
Rebhabilitation Varisble MacDonsld, A. P., Jr..
Journal of Counseling Psychology, v18 n2. ppli}-
116, Mar 71
*Seif C X, *Rehabilitation C ling, *Self
Actuslization, ®*Individual Psychology, *Handi-
capped, Expectation, Physically Handicapped.
Emouonally Disturbed, Disadvantaged Gtoups
Research literature lezds to the conclusion that-
(2) Ny sited p sre more threat-
emed by phyucd disabilitics, () internals, relative
to cxternals, view emotional disorders 88 more
dedilitating  than physical disabilities, and (c)
«ocial dusdvantage and minority group member-

£3 039 626 310 HE 502 453
Conflueat Educstion: Exploring the Affective
Domsin Brown, George 1., College Board
Review, n80, pp$-10, Sum 71
*Higher Education, *Cognitive Devel t,
*Affective Objectives, ‘Lcammg Processes.
Intellectual Experience, Teaching Techniques,
Violence, Schoo! Rofe, Educationsl Change.
Saciat Change
If human dimensions can be reintroduced into
classroom learning 3s a pnmary educational
function. the learner will become personally
involved and his continuing learning will affect a
change in his behavior. (IR)

R J

€3 039 667 310 TM 500 236
Order Effects in the Affective Learning Styles of
Overschievers and Underachievers Rychlak, Jo-
seph F.;: Tobin, Thomas 3., Journe! of Educations.
Pyycholagy, v62 n2, ppléi-47, Apr 71
*Affective Behavior, ®Associative Leaming,
*Overachievers, *Underachicvers, High School
Students, Negative Reinforcement, Paired Asso-
ciate Leaming. Positive Reinforcement. Males.

Journal Articles

{ Phonetic Preference Inventory)
Explores the differential impact of negatively
tated and positively rated trigram paired-associate
matcrials on uaderachicvers and overachievers in
hjgh school. (AE)

,

EJ 039 7182 380 CG 503 035
Group Counseling Bright Underachievers and
Thele Mothers Perkins, John A.; Wicas, Edward
A., Journal of -Counseling Psychology. vi8 n3,
Pp273-278, May 71
*Underachicvers, *Group- Counsclmg. ‘Gnde
Point Average, *Sclfl Actusli
*Pacent  Parti Achi
Child Rehnonslnp. Parent Role
This study’s major findings reveal that group
counseling as described brought abou( a signifi-
cant inc in the underachievers' grade point
sversge and self-acceptance. The presence of
mothers in the treatment process appears to be 8
strong contributing factor. (Author)

Pamu

EJ0y sN2 AA 509978
md uyConschg-‘Dunslu-
in Allevistiag Test Anxiety im College
SMnbA George )., Journal of Abnormal
Psychology. v11 n3, pp282-9, Jun 71
Students, *Anzicty, *Counseling Serv-
ices, “Tests

EJ 039 917 420

Improving the Ideatification of Anxfous Elemen-

tary Schosl Children Through the Use of sn

Adjusted Anxiety Scale OleIy. Robert P.;

Wightman. Lawrence E, ! of Ed: !

Measurement, v8 n2, pplO?-lz Sum 71
®Anxiety, *Diagnostic Tests, °Elementary
School Students, ®Test Validity, Grade 6.
{*Test Anxicty Scale for Children (TASC), Lie
Scale for Children (LSC)}

ES CG 503 220
-aau:.uim Seif u Others: A Relevant,

Purpesefal Experience Dinkmeyer, Don, Canadi-
an Counselior, v$ n3, pp209-214, Jun 71
*Self Concept, ®*Leaming Theories, *Leaming.
*Individus! Development, *Self Actunllunon.
Response Mode, Personality Developmen

Toe Peaction. of Stated Objectives ta Toachins
for Affective Hirschiein, Beulah M.;
Jones, John G., Educstions) Techsology - Tesch-
;-ru_;d Taclmdo‘y Supplesent, v11 86, ppé1-49,
un
*Affective Behavior, *Educational Objectives,
"l'udun. Techniques, Cwrriculum Develop-

"nus np« focuses oa “the identification and
implementation of affective objectives within the
rurrientum framework.” (Authors/AK)

£J 042 660 270 EM 502 020
Programmed Instruction in the Affectiva Domain
13 l 0

TM 500 205 _

; :lll’.llnjul. >, Ot Journat vV uo. pp3-10, :s

*Programed Instruction, 'Mfecuve Obpcnvu.

*Measurement Techniques, Program Design  ~

The author discusses a technique “for snalyzing

affective goals and specifying them in terms of

uuuble measuring proceduces.” The uucle slso
spproaches

EJ 042938 310 AA 510222
Aa Updeted Representsti Methods
Zéocaticns! Programs kr'. et

Joha
dauankbcmﬁ-z”l%

*Crestivity, *Stimulstion, *Educational Pro-
grams, *Curriculum, *Affective Objectives

EJ 043 178 420 CG 303 321
Helping Student Achieve Self- A-
Cese Stedy of Nea-Directed Couaniing

_R:ﬁet‘ﬂn presensed by their use are.
d of a desensitization
process ten weeks. (Author)

EJ 043 18 450 PS 501 201

Effect o Resistance to Devistion of

e - ot Obesrving 8
¥ Slaby, Ronald G.; Parke, Ross D.,

’Dcnlapmml Pyycholcgy, v$ n), ppé0-47, Jul

-mmmnmh.-mah.'m
tive Behavior, *Empethy, *Socially Devient
Behavior, Elementary School Students, Sex
Differences, Rewards, [ Punishment)
Elementary school childcen of both sexes
(n=132) saw a male peer film model either
rewarded or punished for touching prohibited
toys. The model either smiled, cried, or
no resaction, and subsequently had & Maemhl
influence on the behavior of children who
observed. (NH)




EJ 045 404 040 SP 501 139
A View frem the Other Side Douglas, Lawrence
H., Contemporsry Educstion, v43 al, pp30-31,
Oct 71
*Personal Values, *Self Actualization, *Chang-
ing Attitudes, *Generstion Gap, *Youth Prob
Jems

EJ 048 289 060 AA 511 369
Accountabdility in the Affective Domain Borich,
Gary D, Journst of Rescarch and Development
in Education, v3 nl, pp87-96, F 71
SEducational Accountadility, *Affective Behav-
ioc, ®Affective Objectives, *Measurement, *Pre-
dictive Validity, Performance Specifications,
Analysis of Variance, Predictive Measurement,
Cognitive Objectives, Performance Contracts
By securing a network of varisbies related to
cognitive outcomes, we may emphasizc important
behaviors that are adjuncts to learning and
mitigate measurement problems of the perform-
ance contract. (Author)

EJ 050072 130 PS 501 527
Top Priotity: Usderstanding Self asd Others
Dinkmeyer, l)an.N EI%uenmy School Joumnsl
v7I2 n2, 2-71, Nov .
°El¢m?;s6my Education, *Educational Objec-
tives, *Self Actualizstion, Student Tescher
Relationship, Teacher Education, Self Concept,
Educstional Guidsnce, Instructional Medis
Analyzes the educstionsl problem of mcheu
being unadle to deal with the social and
emotions! development of their pupils, and
describes a program-of student scif sctualization
and understanding of others. (AN)

CG 501 989

Counseling Psychology. v18 o6,
pp3520-523, Nov 71 .
*Desensitization, *Group Therapy, *Techni-
ques, *Psychotherapy, ®*Anxiety, Fesr, Psycho-

rcal Pat ~

logical Patterns i
Reports the result of an sttempt at applying the
siandardized schedule for the trestment of saake
phobia in groups. (Author)

EJ 051 046 420 RE 503 599
Effects of a Sell-Improvement Course on Self-
Concepts of Adolesceat Female Qlients Collins,
Coliss, Journal of Psychology, v80, pp31-87, Jan
72
*Self Concept, *Females, *Changing Attitudes,
*Self Esteem, *Anxicty, Adolescents, Psycho-
logical Patterns, Behavioral Problems, Emotion-
al Adjustment, Adjustment (To Enviroament}

40 AA 511 451

for American Edacation

Crawford, A. Berry; Brown, Warven R, Educs-

tionsl Theory, v21 n4, pps07-17, F 71
*Educations! W , *Educationsl Objec-
tives, *Educational Needs, *Self Actualization,
Educational Change

The authors found 8 visdle aim of American

education is seif-sctuslization. (AS) .

j
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EJ 052 388 420 CG 504 063
School Phobis Revisited Leard, Hugh M.,
Canadisn Counsellor, v6 al, pp27.31, Jma‘fz
*Anxiety, ®Emotionslly Disturbed ildren,
'Emo(n"w’ml Malsdjustment, *School Phobis,
*Parent Student Relationship, Student School
Relationship, Fesr, Psychological Patterns
School phobia is the pronounced fear reaction af

ERIC

Aruitoxt provided by Eic:

a child who is experiencing significant anxiety
and suffering. A warm accepting tescher is
required. He must be one who can set firm and
consistent yet rcasonable limits for the child.
Therapy is recommended for the child and his
parents. (Author)

\

- e,

\EJ 054 148 080 AA 512 001
Communication In the Affectiva Domala Strom,
Robert; Ray, Willism, TAcory laro Practice v10
a4, pp268-75, Oct 71
*Affective Behavior, *Play, *Team Teaching,
*Communication (Thought Transfer), *Child
Language, Affective Objectives, Cognitive Ob-
jectives, Parent Participation
Discusses the possidbility of utilizing the play
focus of children 1o provide a superior medium
for cognitive learning. utilizing parent-teacher
team teachine. (AN)

EJ 054 149 080 AA 512003
Noaverbal Commuuication in the Elementary
Quassroom Schusler, Richard A., Theory Isto
Practice v10 nd, pp282-7, Oct 78
®Nonverdbal Communication, *Teacher Behay-
ior, *Classroom Communicstion, *Elementary
Grades, ®Affective Behavior, Evaluation Tech-
niques, Literature Reviews; Measitement In-
struments, Kinesthetic Methods .
Provides a background for‘nonverbel communica-
tion in the classroom, and relates tescher
behavior to the perception of stdent attitude
towards himself by the teacher. (AN)

EJ 054 152 . 080 AA 512 00¢
A Lsaguage for Affective Educatiom Victoria
Jo.ﬁ Theory Into Practice v10 né, pp300-4
t7
®Aflective Objectives, ®*Classroom Communica.
tion, *Evalustion, *Teacher Behavior, *Nouver-
bal Communication
Recognition by teachers of the qualitative nonver-
bal and verba! dimensions of communication
should enhance their ability to relate to all
students. (Author)

EJ 054 302 140 AA 511 868
‘nc‘s_chnliu of Tomerrow’s Wemes Minuchir,
.l";tncu. School Review, v80 n2, pp199-208, Feb

*Womens Educatios, *Open Education, *Self
Concept, *Self Actuslization, *Educations)
Improvement, Educational Objectives, Femin-
ism, Females, Relevance (Education)
Four goals or educational tasks seem pertinent
for a school that would be relevant to the
dc_vgro_pqgnx of a liberated young female: 1)
minimization of stetcotypes; 2) provision of broad
exposure to experiences, ideas, and models; J)
educstion in skills for choice, problem solving,
and evaluation: 4) enhancement of self-diffesentis-
tion and seif-knowledge. (Author)

KJ 035 269 480

Cotral to the Educations! Precess Dintmeyer,
Don, People Watching vl nl, ppl2:16, Spr 1?“
*Child Tevelopment, *Affective Objeotives,
*Individusl Development, *Seif Concept, Psy-
choeducational Processes, Socislizstion, Matuy-
ration, Program  Descriptions,
Guides, Efementary Gredes
rationsle for a pro in Developing
Understanding of Self and Others (DUSO) is

nrgnud. program is concerned  with
othN' th: ctrl‘uiid btcom“ m:re nmde“ of himself,

ers, an nature umss development.
(Author/JB)

Resource
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E2 056 509 420 AA 512 309
Can Schools Grow Persons? Rogers, Carl R.,
* Education Digest, v37 n8, pp20-1, Ape 72
*Individualism, *Teacher Role, *Self Actualizs-
tion, ®Individus! Development, Educstional
Attitudes, Personal Growth .
Article states that no institution, no carefully
planned pregram or curriculum can grow an
individual. Only a special kind of teacher can do
this. (Author/ML) .

EJ UST7 179 090 CG 504 437
Growp Reactire Inhibition Counseling Graff, -
Robert W.; And Others, Journal of College
Student Personnel, v13 a), Pp274, May 72
*Group Counseling, *Anxiety, *Student Prob-
lems, *Inhibition, *Extincticn (Psychology),
Student Personnel Services, Counselors, gl»
Thle;e Swden‘ ts
is article describes one method, an extinction
technique, that has been used efficienly with
college  students experiencing * sck.aol related
anxiely. (Author) '

3 057 266 140 AA 512 699
Afloctive Education:

but warns it is & “potentislly dangerous ianova-
tion that msy accentuste  unheslthy
development.” (Editos/ Author)

EJ 059 503 420 CG 504 524
Systemstic Desensitizstion: A Tochnique Worth
Trying Bugg, Charles A., Personnel and Guid-
ance Journal, vS0 a0, pp823-828, Jun 72
*Desensitization, *Anxiety, *Behavioral Coun-
seling, *Fear, *Psychological Patterns
The suthor relates his experiences in using s
modified form of systematic desensitization in a
public school sctting with counselees whose
success and development are hampered by test
anxiety and fear of public spesking. (Author)

CG 504 5713
Isflaence of Transcendental Moditation o 3
r:;nn of s;u-mmmu.- Seeman, William;
Others, Journsl of Counseling Psycholagy,

v19 n3, ppl84-187, May 72
“®Self Actuatization, *Self Concept Tests, *Self
Concept, *Self Congruence, *Personality Tests,

Inawvidusl Characteristics, Identification Psy- -
chological)

EJ 066 166 140 AA 51317
g 'ldcrh. is Ripe for M” ve m1

neider, Clearii louse, v47 A
pp103-06, Oct 72 i v a2

*Affective Behavior, *Emotionsl Development,
Theories, *Educational Strategics,

Teac!
Education, Experimental Teaching, Treini
Techniques, [ lWorbhop lmitutuc" for um":

Analyzes the tesching process, its lect of
enogoml considerstior:s, and lumuuc'm
for developing emotional awareness in the
classroom. (RK)

EJ 066 649 270 CG 504 998
Humaa-Relations Trainisg in Three Rurs! Mani-
toba High Schoolss A Three Montk Follew:Un
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wvanmen, John; Capelie, Ron, Canadian

Counselor, v6 nd, pp260-270, Oct 72
*High School Cumculum, *Sensitivity
Training, *Student Pcrsonnel Programs, ®Self
Actualization, Human Relations, Followup
Studies, Group Experience, High School Stu-
dents, Personal Growth

This study is supportive of other studies which

indicate that human relations training results in

lasting rather than temporary personsl growth.

.(Author)

«

EJ 067 744 140 AA 513615
Valses and Decision Making: Helping Studeats
Achicve Self-Actuslization Van Gorder, Edwin;
Kermerer, Frank R., /ndependent School Bulletin,
v32 nl. pp26-31, Oct 72
®Self Actualization, ¢ ®Individualism, ®Social
Maturity, ®*Student Motivation, ®Deccision Mak-
ing Skills, Maturation, Nondirective Counsel-
ing
Describes methods by which schools can help
students realize their own self-actualization
ull{lgl)"h graduated processes of decision making.
¢ \

’

EJ 068 763 380 CG 505 145
Self-Actualization smong Extremely Superior
Students McClain, Bdwin W.; Andrews, Henry
B.. Journal of College’Student Personnel, v13 n6,
pp505-510, Nov 72
*Self Actualization, *Gified, ®Superior Stu-
dents, *College Students, ®*Personality Assess-
ment, Academic Achievement, individual De-
velopment, Psychological Characteristics
Superior students’ capacities for intellectual and
aesthetic cxperience appear to be highly actual-
1zed. However, their excessive independence
sppesrs to be thwarting to another important area
of human fulfillment, i.e., living in rewarding
interpersonal relationships. (Aushor/CH

EJ 069 363 0% . C€GSo0s 231
Effects Of Groap Counseling and Behavior
Therapy On The Actdemic Achievemeat Of Test-
Asnxjous Stedents Mitchell. Kenneth R.; N{. Kim
T., Journal of Counseling Psychology, v19 n6,
ppé91-497, Nov 72

*Group Cotnseling, ®Anxicly, ®Academic A-

chievement, *Study Skills, *Behavioral Counsel-

ing, Desensitization

EJ 072 200 450 AA 514 692
Increased Self-Actuslization as » Result of an
Inteasive Onme Semester Academic Program
Mullina, Richard F., Jr.; Perkins, Edwin M., Jr.,
Journal of Educstional Research, v66 nS, pp210-
14,Jan 73
*Self "Actualization, ®Personality Assessment,
*Higher Education, *Biology, ®Behavior Rating
Scales, Educstional Innovation, Oricntation,
Academic Education, Student Needs
Thirty-four colicge undergradustes, not majoring
in nce, participated in an innovative program
in the biological sciences. The program stressed
spplications of biology to socisl problems, and
emphasized emotiol as well as intellectual
growth. (Authas)

EJ 073 723 420 AA 514 963
Shaping Up or Self-Shapiag: A Look at Modern
Educational Theory Litt, Sheldon, Journal of
Humanistic Psychology, v13 nl, pp69-713, W 73

*Educationsl Psychology, ®Self Actualization,

*Educational Objectives, Learning Theories,

Educational Rescarch, Educationa! Philosophy
Cunosity plays an important role in learning and
in self motivation. Seif realization is a more
desirable goal than "shaping up.” (DS)

EJ 075 936 130 PS 502 360
The Affective Side of the Scheoling Experience
Johnson, David W., Elementary School Journal,
¥73 n6, pp306-13, Mar 73
®Student Reaction, ®Learning Experience, *Af-
fective Behavior, *Student Attitudes, *Defini-
~ tions, Decision Making. Program Effectiveness,
Instructional Improvement, Cusriculum Devel-
opment, Student Evaluation
This article focuses on the importance of affective
% outcomes, the definition of the affective side of
the schooling experience, and the measurement of

the impect of instruction on the affective
reactions of pupils. (Author)
EJ 077 3718 060 EM 503 280

The Student Will Appreciste Competently...
Hatbeck, Mary B.. Educational Technology, vi2
nll, pp26-28, Nov 72
*Performance Criteris, *Behavioral Objectives,
®Affective Behavior, *Student Evelustion
A brief discussion of the problems of developing
competency-based cvaluation in the affective

Results indicated that only significant i
on test anxicty were obtained for groups given
desensitizatiok, but for groups given combinations
of desensitization snd counseling, improvement
occurred in both test anxiety and study skills.
(Author)

EJ 069 702 180 CG 505 191
Cogaitive Modification of Test Anxious College
Students Meichenbaum, Donald H., Journal of
Consulting and Clinical Psychology, v39 n3,
pp370-380, Dec 72
*Testing, *Test Wiseness, *Testing Problems,
®Anxiety, °®Desensitization, College Students,
Response Mode, Cognitive Processes
A group cognitive modification trestment was
effective in significantly reducing test enxiety as
assessed by (a) test pesformance, (b) self-reports
and (c) grade point average. (Author)

420 CG 508 236
ts Of Qutcome With Desensitization Of Test
ty McMillan, Joan R.; Osterhouse, Robert
lournal of Counseling Psychology, v19 6,
521, Nov 72
*Anxicty, *Testing Problems, ®Desensitization,
*Psyc jcal Pstterns, College Students
This study examined the effectiveness of systemat-
ic desensitization for reducing the snxiety of
highly test-angious students who differed in their
evel of generaijzed anxietv. (Authon

AN
EJ 070 398
Specific Asd Generalized Anxicty As Determi-
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domiin of student behavior. (AK)

EJ 078 356 420 CG 508 697
The Impact of Coed Residence Hails on Seif-
Actulization Schroeder, Charles C; LeMay,
Morris L., Journal of College Student Personnel,
vi4 n2, pp105-110, Mar 73

*Cocducation, *College Housing. ®*Dormitories,

*Group Relations, ®Self Actualization, Individu-

Development

The purpose of the present study was to
determine if there were initisl differences on
selocted scales of the Personal Orientation
Inventory (POI) between students who chose to
live in cocd residence halls and those who chose
to hve in traditional single-sex residence halls,
and also if residing in coed living units affected
;l: lhf:;tr;hcr development of self-actualization.

ul

EJ 078 894 040 VT 504 853
Moessuring the Immessurables Banks, Jane M.,
American Vocational Journal, v48 nd, pp36-37,
Apr 73
*Behavioral Objectives, ®Affective Behavior,
®Affective Objectives, *Work Attitudes, °Be-
havior Rating Scales
Three examples of performance goals written in
the affective domain and two rating scales
designed to help teachers use them. (Editor)

-,

L0

EJ 078 940 060 CQG 505 728
The Counsslor’s Workshop: Helplng Humenize
Educatlen Myrick, Robert D.; Moni, Linda 5.,

Elementary School Guid, lance aad Counseling, v1
nd, pp295-299, May 73
*Elementary Schoot *Elemen

Guidance,

School Curriculum, *Human Relations, ‘A':g

tudes, ®Affective Behavior, Counselor Role
The procedure presented here is designed to help
children: recognize that feelings and astitudes
affect what a person secs; what one person sees is
1ot necessarily the same as what another will see;
what a person sees often determines how he
behaves in a situation; and the way & person
behaves influences the way others respond to
him. (Author)

E3 079 218 130 VT 504
ﬁ:l'tli.vnﬂhta Au“ _Me;’:ﬂn_ Domais Ridén:::
. American Vocs: .

bivhy Ay ey ‘ocational Journsl, v“. nd,
SAffective Behavior, °®Affective Objectives,
*Personal Growth, *Personality Developmen
Vocations! Education, Behavioral Objectives,
Success Factors, Agricultural Education, (*Fu-
ture Farmers of America, FFA}

Reports om action initiated by the FFA to

develop 8 programi for agricultural students’

s

personal development. (MU)

}
EJ 080 384 490 AA 516 085
Curicalar Organizing Strategies, Classroom In-

teraction Patterns, and Pupil Affect Bennett,
Roger V., Jounal of Educational Research, v66
n%, pp387-93, May-Jun 73
*Student Teacher Relationship, *Affective Be-
havior, *Classroom Environment, *Teacher
Influence, *Interaction Process Analysis, Behav:
ior Patterns, Teaching Methods, Classroon
Communication, Conparstive Analysis, Tables
(Dats) ®
It was concluded that important differences
occurred in interaction patterns, but not in pupil
mm._when two different curricular organizing
strategics were used. (Authon)

EJ 080 658 060 CG 505 904
Affective Education: Lessons iz Ego Develep-
wment Levine, Esther, Psychology in the Schools,
v10 n2, pp147-130, April 73

SAffective Behavior, ®Affective Objectives,

®Educational Objectives, ®*Mental Health, *Hu-

manization, Human Development
This cursory outline of the Human Development
Program has been
Affective Curricula svailable for classroom wee.
While it is not within the scope of this paper to
describe fully the mechanics of the Program,
some mention is made of selection and prepars-
tion procedures. {Author)

EJ 084 082 CG 506 124
Systematic Versas Semantic Desensitizstion aud
Implosive Therapy: A Comparstive Study Hek-
mat, Hamid, Journal of Consulting and Clinical
Psychology, v40 n2, pp202-209, Apr 73
*Behavioral Science Research,
*Desensitization, ®Intervention, *Conditioning,
;Mfective Behavior, Therapy, Behavior Prob-

ms
In this study, both the semantic and systematic
‘desensitization methods were found to be signiff-
cantly more effective than the implosive therapy
and the control treatments in the modification of
phobic behavior smong the college student
population. (Authos)

EJ 084 084 CG 506 126
Affective Reactions Toward Computer-Based
Intelligence Yestine Hedl John J. Jr: And

given as one example of .
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uthers, Journal of Consulung end Chinical
Psychology, v40 n2, pp217.222, Apr 73 .
*Student Resction, ®Affective Behavior, *Anxi-
ety, *Computer Oriented Programs, ‘lme_llx-
gence Tests, *Testing Programs, Psychological
Tests, Testing
The results of this study indicate that the
computer testing procedures lcd to significantly
higher levels of state anxiety and lcss favorsble
attitudes in compsrison to the examiner testing
procedures. These negative affective reactions
were seen as a function of certain computer
testing procedures. (Author)

EJ 084 188 CG 506 226

Use Of An Achievement Motivation Course To \
Reduce Test Anxiety Of Academic Low Achier. _ |
ers Biggs,.Parbars E; Felton. Gary S, Collcge

Student Jobimal, v1 nl, pp12-16, Jan-Feb 73 - \

*Testing, *Anxicty, *Psychological Patterns,

®Desensitization, *lntervention, Academic A-

chievement
This study was conducted to sssess the effective-
ness of a8 motivation_and time-study course in
reducing test anxiety These results suggest that &
motivation and time-study course. when offered
in an academic context, can be an effcctive
change agent for test-anxious academic low
schievers. (Author) .

EJ 084 684 FL 505 216

Teaching toward Affective Gosls in Foreign

Lsaguages Disick, Renee S., Foreign Larguage

Annals, v1 nl, pp95.101, Oct 73 ~
*Modern Langusges, *Language Instruction,
®Affective Behavior, ®Affective Objectives,
"l'ea:hjng Mgthods, Relevance (Education),
Educational Objectives, Instructional Program
Divisions

EJ 086 047 EC 052 5713
The Gifted Child In the Affective Domain
Gensley, Julians, Gifted Child Quarterly, v17 n2,
ppl13-18, Sum 73
*Exceptional Child Education, *Gifted, *Emo-
tional Development, ®Affective Behavior

EJ 087 462 CG 506 427
Effects Of Personal Growth Groups On Self-
Actuslization And Creative Personality Walton,
Dan R., Journal of College Student Personnel,
v14 n6, pp490-493, Nov 73
*Self Actualization, *Individual Development,
*Personal Growth, °*Personality Tests, *T
Groups, Self Concept. Self Evaluation, Person-
ality Studies, Creativity
Attempts to define group-produced growth in self-
sctusiization and personality. (Author)

EJ 087 518 CG 506 483
Practicing of Meditation by School Children and
Their Levels of Field Depend Indepeadence,
Text Anxiety, and Reading Achievement Linden,
William. Journal of Consulting and Clinical
Psychology, vl ni, pp139-143, Aug 73
*Elementary School Students, *Cognitive De-
velopment, ®Affective Behavior, ®Individual
Develop , CAtt Control, Adaptstion
Level Theory, Motivation, [*Meditstion]
The results suggest that through mcditstion
practice the individual may learn how to
concentrate and to volitionally alter his feeling
state by shifting his attention. (Author)

¥

EJ 087 s61 | CG 506 526
Behavior Modification and the Interview Shaw.
Edward A, Journal! of Coliege Placement. v33
nl. 0032-57. Oct-Nav 73

'

*Behavior Change, *Personality Change, *Em-
ployment Intervicws, ®Anxicty, *Counscling
Theories. Desensitization, Affective Behavior.
Career Planning, Employer Atutudes, Job
pplication, Employment C tors
Rather than coach students into stereotypes, the
author recommends the use of techniques de-
signed to teach them how' to relax and project
their true personalities. (Editor)
i

f
EJ 088 618 SO 502 318

Massed Group Desensiliultlon In Reduction of
'{Jst;‘Anli;’ly hDawley. Harold H., Jr. Wenrich,
- W.. Pychological Rep v33 n2, pp3s9-
363, Oct 713 4 Aores PP
*Desensitization, *Anxiety, *Group Behavior,
Testing Problems, Contral Groups, Condition-
ing, Behavior Change, Psychological Studies,
Group Therapy A
The results of this study of two groups of nursing
students, one administered desensitization ses-
sions, the other not. agree with earlier studices
which indicate that massed group desensitization
13 an efficient and efficacious procedure for the

reduction of anxicty-based disorders.
(Author/KM)
EJ 088 617 $0 502 320

Teeatment of Test Anxiety by Group Implosive
Therapy Dawley. Harold H.. Jr.; Wenrich, W,
w., Psychological Reports, v33 n2, pp383-388,
Oct 73 .
*Anxiety. *Conditioning, *Group Bchavsor.
Testing P:oblems, Control Groups, Behavior
Changg. Sumuli, Group Therapy. (*Implosive
Therapy)
Designed to study implosive therapy with groups,
this use of a behavionsug tcchnique, which
reduces unadapuive anxiety by cmphasizing the
Ppresentation of the highly anxiety.evoking stimy.
lus until the stimulus is no longer able to evoke
anxiety, faled to produce a significant difference

between control  and therapy roups.
(Author/KM) ®
EJ 088 626 SO 502 329.

Intermal-External Control, Test Anzxiety and
Acsdemic Achicvement: Additional Data Prociuk,
Terry J.. Breen, Lawrence J., Psychological
Reports, v33 n2, pps63.566, Oct 73
*Locus of Control, *Testing, *Anxiety, Acs-
demic Achievement, Dats Analysis, Compara-
tive Analysis, Analysis of Variance
This study examined the relationship between the
intemal-external contro! and” text anxiety con-
structs, and academic achicvement. The hypothe:-
sis that internals would be more $uccessful
acsdemically than externals was not supported.
(Author) Y

EJ 089 972 PS 302 962
Balancing Basics: Our Transactions with \Child
ren Thelr Tramsactions with Tomogrow ! Shoe-
maker, Francis, Childhood Educstion, vS0 a2,
ppS8-62, Nov 73 ]
*Early Childhood Education, *Self Actualiza-
tion, *Teaching Techniques, *Educational Ob-
jectives, *Curricul Development, H
Relations. Teacher Role, Art, Sciences
Discusses the need for improving the quality of
relationships between people. and for e ate
ing on “more human values: observation,
memory, curiosity, imagination, sympsthy. Exam-
ples of teachers siding children 1o communicate
are compared. (ST)

EJ 090 853 CG 506 626
Comparison of Three Methods of Reducing Test
Anziety: Systematic Desensitization. Implosive

Ly

Therapy, and Study Counseling Cornish, Kichara
D.. Dilley, Josish S., Journa! of Counscling

Psychology, v20 n6, pps99.503, Nov 73
Aok ®Desensitization, *Sud:
Performance, St
Students, Grade Point
(Scholastic)
Systematic desensitization, implosive therapy. and
study counscling have all been effective” in
reducing test anxicty. In sddition, ayatematic
deiensitization has been compared (o swdy
counseling for effectiveness. This-atudy.compares
all three mcthods and auggests that aystematic
desentization is more effective than the others,
and that implosive therapy is more effective than
study counseling. (Author)

Skills,
ly Habits,
Avenge,

-

EJ 090 861 ) CG 506 634
Teaching Imterpersonul Relationship Skills om™
Campus: A Pyramid Approach Archer, James;
Kagan, Norman, Journs of Counseling Psycholo-
&, v20 n6, pp535-540, Nov 73
*Interpersonal Competence, *Seif
Actualization, *Social Development, *Helping
Relationship, *Communication Skills, Post Test-
ing, Video Tape Recordings, College Students, _
Group Relations, Peer Relationship
Interpersonal  communication  skills , training
&roups . led by undergraduate paraprofessional
leaders using an inte}pemmal process-recall
videotape-feedback trainin) model were com-
pared  with groups using
encounter-group model and
control groups. Participants in Yhe interpersonal-
process-recall videotape-feedback' groups scored
significantly highcr than did (he encounter or
control group participants. (Author)

EJ 090 907 CG 506 680
Systemstic Desensitization Of Test Anxiety: A
Comparison Of Group And Individeal Treatment
Scissons, Edward H.; Njas, Lioyd J., Journal of
Consulting And Clinical Psychology. vat a3,
pP470, Dec 73
*Anxiety, *Desensitization, *Individual Coun.
scling, *Group Therapy, *Tests, Progressive
Relaxation, College Students, Standardized
Tests, Fear, Pretestingesting
The results ‘indicate the effectiveness of both
individual desensitization and group desensitiza-
tion in the treatment of high test anxiety. More
research is needed in comparing the effectiveness
of group desensitization and individua! desensiti.
zation with intratreatment variables. (Author)
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CHANGES IN SELF-REGARD AND REGARD FOR te " higher v e « i L white males
OTHERS AS A FUNCTION OF INTERACTION A A e
GROUP EXPERIENCES Adaional data not directly related to the hypotheses were
analyzed. These showed a definite relationship between self-
Mapule Frances Ramashala ADDY, Ed.D. regard and regard for others, and that changes in the one vari
University of Massachusetts, 1973 able led to corresponding changes in the other variable as a
function of Interaction Group Experiences.
Dirgctor; Dr. Ronald Fredrickson On the basis of the theoretical and philosophical assump-
s t?ons made in this investigation it was predicted that facilita-
The study is concerned with the relationship between self- tion of personal growth resuling in positive self-regard and
regard and regard for others. Changes’in these variables as a regard for others would lead to facilitation of positive and mos
function of interaction group experiences, and the broader im- effective inter-personal relationships specifically those in~
plications of these yariables on black-white interpersonal rela- volving (intergroup) black-white interactions.. .
tions. : Order No. 74-8462, 246 pages
The study was conducted on a co'hege campus residential
area at the University of Massachusetts. Two groups of stu- *
dents were pretested for self-regard, regard for others, ab- '

solutism, and polar selections of 1's and 7’s on the ratingscale. FURTHER DEVELOPMENT OF AN INSTIiUMENT

The experimeatal group comprised of 20 subjects selected from THAT MEASURES EXPECTATIONS OF AFFECT FROM

the University’s Residence-Hall Counselor Training program. ACHIZVING IN LEARNING IN SCHOOL IN FIRST-

This program was developed and executed by the office of stu- GRADE CHILDREN

dent Personnel Services of the University of Massachusetts: *

An additional 20 subjects were selected from a volunteer gi;gup Rosanne ALBERTS, Ph.D.

of black students, who were in turn selected as apprenticgs in Fordham University, 1973

the Residence-Hall Counselor Training program. The foriner

group consisted of 18 white and 2 black junior and senior resi- Mentor: Bonnmie L. Ballif

dents and the latter group consisted of 20 black freshman and

sophomore year students. The measures used were the Berger The purpose of this study was to develop further Woofles,

Scale of Self-Acceptance and Acceptance of Others, the Ab- an instrument designed to measure expectations of affect from

solutism Scales, and the Rating Scales. achieving 1n jearning in school, by determining its basic item-
Following pre-testing the experimental group was invdved ' statistics, reliability, and validity for Black. Puerto Rican, an¢

in an eight week training program especially designed for tms White first-grade children.

investigation. The program consisted mainly of interaction’, Woofles consists of 30 items and 1t 1s individually admin-

group experiences with interaction rather than confrontation 1stered 1n less than 10 minutes. Each item includes a verbal

being the vehicle for promoting change in attitudes, personal description paired with a photographic 1llustration of a spe-

group and effective interpersonal relationships within the gfoup. cific school activity. Three children appear 1n each photo-

Although,the same infor mation and pre-testing procedures were graph: one Black, one Puerto Rican, and one White. Fifteen

conducted for the control group the latter was not exposed to of these 30 1ztems describe school situations indicative of ex-

the eigh‘t week training program. " pectations of ﬁegauve affect from achieving in learning in
Four trainers matched for sex and race were selected, with schol, while 15 items describe school situations indicative

each pair responsible for two groups within the experimental of expectations of positive affect from achieving in learning in

group. The t;a.iners meit on 3W8:ktl)’ basis u:hditstcuss 'gm“l: . schagl, Each subject is introduced to a small hand-puppet

process, toishare experiences and to assure that training strat- named Woofles who asks the child to indicate whether

egies are relatively symilar. On completion of the eight week he likes each of the 30 school situations. The\:oteal sc::en;:)tr

program post-testing was done for both the experimental and each subsect 1s the sum of correct responses,

control groul\:s. Data secured fro_m the measures was collated Woolles was administered to 315 first-grade children from

and scored for analysis using mainly analysis of varlance tech- four urban public schools located in predominantly lower-

niques. Four basic hypotheses were presented. Ore for deter- muddle-class neighborhoods. The 315 subjects consisted of

mining pre-treatment differences between the experimental and 37 Black males, 46 Black females, 68 Puerto Rican males, 57

control groups, two for determining treztment effect on the ex- Puerto Rican females, 58 White males, and 40 White females

perimental group, three for determiung race differences and In order to determine,concurrent valid’ity of Woofles, a sub- '

four, for determining sex differences. sample of 241 of j ini
-rmi these subjects was also administered two
Findings indicated signficant pre-treatment duferences be other tests: the Beere instrument that measures attitudes

o showing the exper:i- .
tween the experimental and control groups, s £ P toward school and Gumpgookies, a test that measures motiva-
mental group to be significantly lower 1n self-regard and regard tion to achieve in school. Based on the combined judgement
for others prior to initiating treatment. Data for testiny the of the teachers aud the interviewers, those children who were

second hypothesis hcwever, showed a marked reversal ¢f the non-Enulish s . i :
” i -Eny peaking or who had difficulty understanding En-
change pattern with the experimental group indicating signmifi glish were eliminated from the sample.

cantly greater changes than the control. This finding was ; ”
crucial 1n determining and confirming the effectiveness of In- d Some basis for concurrent validity of the instrument was
teraction Group Experiences on attitude changes. emonstrated by iow, but significant correlations of Woolles
In addition to the preceding findings signticant race axd sex wit!;"three independent variables, the Beere instrument, Gump-
difference  sere found, a8 well as the interaction of these fac- gookies, and the s?h°°1‘E“J°yme"‘ factor of Gumpgookies. The
N ~ highest relationship was demonstrated between Woofles and

a
tors. zh  cgolask femoales to be the lowest on self-regard and . e
resard fue viftrs: althouzh chanees indicate the latter vrouo % \J the school P‘"’_°yme"t factor of Gumogookies, These findings

o




@ nalvzed. and the relationship between the variables was fin:?y
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can be interpreted as providing some tentative directions that,
through gu}-ther pursuit, may eventuate in concurrent vahdity .

No significant difference was found between the perfor-
mance of boys and girls on Woofles. Previous research stud-
ies-have consistently demonstrated differences between sex
and attitudes toward school. However, a significant difference
was found between the performance of Puerto Rican children
and the Black and White children indicating that Puerto Rican
children expressed expectations of less posttive affect from
achieving in learaing in schoul than either the Black or the
White children. Furthermore, both the Black and White chil-
dren expressed generally posttive feehiniss toward learning.

It can be concluded that Wootles appears tu be promising
as an instrument designed to measure expectations of affect
from achieving in learning in school for youny children. Ot
particular importance 1s 1its effectiveness 1 obtaiming and
maintaining the interest of youny children, In addition it is
quickly administered. Although its internal and test-retest
relhabilities and 1ts estimates of concurrent validity are low,
primarily because its items are tno easy for this age group
and they have only moderate discrimination indices, Woofles
does warrant further development. By revising the items, 1n
‘order to decrease the difficulty levels, and increase the dis-
crimination indices, Woofles may become a mnre appropriate
instrument in this critical area of school attitude tssessments
of young children. - Order No. 73-16,043. 78 pages.

THE RELATIONSRIP BETWEEN SELF-CONCEPT AND
SCHOOL ACHIEVEMENT IN' LOW-ACHIEVING, JUNIOR
HIGH SCHOOL CHILDREN AND THE EFFECT OF COUN-
SELING INTERVENTION ON SELF-CO;\'CEI?T

A. ARULSIGAMONI. Ed.D.
The American Umversity, 1972

The problems of the study were two-fold. First, the study
attempted to descrihe and interpret the relationships between
the self-concept and school achievement in reading and mathe-
matics in low-achieving, junior high school children of grades
seven arid'nine in a selected District of Columbia public school.
Second, tfie study attempted to determin- whether or not the
self-concept of these children can be improved through coun-
seling intérvention.

The subjects of the study were taken from grades seven and
nine of a school located 1n a Jow socio~-economic community.
Four home-room sections, two from each grade, with a total
of 103 subjects, were used in the study.

The self-concept of the subjects was measured by Lewis
Lipsitt’s Self-concept Scale and Ideal-self Scale. School
achievement in reading and mathematics was measured by the
Sequential Test of Educational Progress, a standardized group
test. .
The study has two parts, one is descriptive and the other
is experimental. The descriptive part of the study is concernec,
with the relationships between the self-concept and schocl
achievement in reading and mathematics, The experimental
part of the study is concerned with the effects of counseling
intervention on the self-concept and school achievement (in
reading and mathematics) of the subjects.

During the experimental period of three months, the es:-
perimental subjects fone of the two home-ruon: sections of
grades seven and nine) were given counseling. individually a:,d
in smal} groups, either before or after school hours. They at-
tended about eight half-hour sessions. in which the coun-
selees were encouraged to discuss their problenss as well us
therr strenaths and weaknesses. The investigator acted 2s »
non-directive counselor during the discussions. Lvery at-
tempt was made, through counseling intervention, to help the
counselees to have a more realistic perception of themselves
and develop u miore positive self-image.

Twelve hyputheses were advanced. of which the first tes re-
lated to the descriptive part, and the 1ast two related to the ex-
perimental part of the study. Alter testing the: hypotheses, the
individual test scores in the three areas in the experiment wers

¢

" tion rate were first compared on predictors of college success

i

interpreted.

The major findings of the study are stated below:

1. There was no significant difference (at the .05 level)
in self-concept. reading, or mathematics between the lowe
achieving, boys’ and girls’ groups of grades seven and nine o
between the two grades. ’

2. There was no significant difference (at the .05 level) §
the levels of performance between selt-concept and reading,
and between self-concept and mathematics in the subjects in
euch of grades seven and nine.

3. The counseling intervention t'ecl"lmque used in the expe
ment was found effective, as it indicated a trend of gains in
self-concept us well as in school achievement--in the latter,
the gains were much higher in reading than in mathematic$--
In the experimental subjects (but not significant at the .05 lev
in comparison with the control subjects.

This study, while stressing the need for developing a mor
positive self-concept in the low-achieving, junior high schoel
children, indicated a close relationship between the self-
concept and the school achievement of these children. The
study further sheowed that counseling intervention improved
both the self-concept and the school achievement of the Sub-

_jects. However, the investigator recommends more studjes b
made which focus on the child’s self-concept and its impact o
the child’s school periormance, ’ -

Order No. 73-16,600, 155 pages,

THE EFFECT OF SELF-AWARENESS CLASSES ON IHE
ATTRITION RATE OF COLLEGE FRESHMEN

Robert Alan SROWN, Ph.D.
University of Pittsburgh, 1972

This study attempted to evaluate the effect of group counsel
ing procedures on elassrnom size groups of college freshmen.
The research was carried out at California State College in
Calfornia, Pennsyivama. This design attempted to account
for four main areas of difficulty in developing a valid research
design for counseling vutcomes.

1. The counseling procedure consisted of a clearly dafined
sequence of stimuli designed to elicit individual reactions to
oreviously inculcated value systems. The process that evol ved
35 a result of the stimuli wos the basis for the interaction of
each gropp encounter. The total procedure consisted of twelve,
fiity minute weekly sessions. The stimuli presented, the group
atmosphere developed, and the group leader"'s_-reacttons and
facilitative comr «nts to the stimuli were baséed on the proce-
dures outlined by Malamud_and Machover in “Toward Seif-
Understanding” (1955).

2. The criterion selected was the attrition rate of college
freshmen. During a freshmen orientation meeting, freshmen
were given a questionnaire to determine their reasons for at-
tending college. One of the_questions freshmen responded to
was, “Do you expect to graduate?” It was hypothesized that if
students exvected to graduate, a good measure of their ability
to cope effectiveiy with their environment would be their ability
to remain in school. Of freshmen expecting to graduate, the
attrition rate of those who were counseled was compared with
the attrition rate of those who did not recelve counseling.

3. Precautions were taken to exclude the effect of extra-
neous variables. The total freshmen class was invited to par-
ticipate in the self-awareness classes. Thus overcoming one
ot the major defects in most studies of successful group coun-
Seling outcomes, the use of a selected restrictive population.

In addition to the volunteers, four classes nf Educ¢ational Foun-
dations 101 were randomly selected to receive the treatment.
Consequently non volunteers as well as people who did not
bother to attend the ortentation meeting received the treatment.
The volunteer factor was controlled by having volunteers who
did not receive the treatment as well as non volunteers who did
receive the treatment. ) ‘

Prior to the treatment all groups being compared on attri-

to insure that the pre-treatment groups did in fact have equal
ability to remain in college. The predictors .sed for compar~




1son were college board scores and tugh school rank 1n class.
4. The paradigm, a posttest-unly control group was devised
within Rogetrs’ theoretical constructs regarden g the nature of
man and his development. N
The results showed that of s{:dents expecting to graduate.
h

. those who received counseling had a significantly lower attri-
tion rate than those who did not receive counseling. Volunteérs
counseled were not significantly different in attrition from non
volunteers counseled, leading one to conclude that the differ-
ence between counseled and non counseled was a result of the
treatment rather than the volunteering. Non attenders of the
orientation were found to be significantly higher in attrition
than attenders of the orientation meeting. However, non atten-

' ders that received the treatment were not significantly dif-
ferent 1n attrition rate than other students that were counseled,

The results indicate that self-awareness classes can lower
the attrition rate of college {reshmen. The results also inda-

. cate that attitudes are an important factor in ability to remain
in colleze and that those attitudes can be effected through seli-
awareness classes. This study showed that students who do not
seck help (non volunteers and non attenders of the orientation
meeting) can in fact be helped by selecting them for self-aware-
ness classes. Order No. 73-1649, 141 pages.

Lo EFFECT OF VOCATIONAL AYWARENESS GAMES O
THE SELT-CONCEP fS OF SIXTil GPADL o7 .

Gitbert Charles GCCKLEY. Fd.D.
The University of Rocliester. 1973

. The purpose of this study was to iavestigate certain vacu-
L..zal awareness paraes which are based on develupnieatal
concepts. It dealt with the indisi lual’s exposurs to, aud expln-
ranon of, selected conditions n vocatisnal deselopment, em-
phasizing such factors as intevests, ubilities, attttudes, ASPira-
tigas, values, life situations and Lif2 <Hals. These factors were
approached {rom an internal fraste of reference i winch the
irdividual explored his own feelirss and iteas about himselr.
The votational 2w ireness wames eacousaged indiduals Lo ac-

vire a cleargp conveptualization of < i,

The experimental study was desiined to s estivate the of-
fect of the vocatisnal awaraness s un the self-cunceots of
50 suburban sinth .raders. The «:tn o ts were tlassifiea
iegh, middle, or juw LQ. grotps snd random!y ass.:acd *o the
enntrol and treatinent groups  Uhe Pregs-Hagrts Culdeen o
Seif-Concept Scale was admuustered us .1 nre- and nositest
m--asure. The activities for the expertmental cro p. nere
thoroughly planned 'o Jtve suniar vpdortenities b.r stucdent
interaction and tag create paraller <hissroom atniospheres

The subjecis in the trexinient troup were Lovol-od i 1t
series of vocational awarufess TuLes durie *he ten-+ank
research pe}*io(!. The wames were sequencea as olivss
{1) eight sessioes with the Interest Contineum wame. "2 thir-
tean sessions with “he Life N twations ame. (3! s-ven sesstons
with the Abilities game: and ) irve sessions woeth the Tg

\ Goals game.

The stbjects m e coatrsl _roun were wmsolsed s on-
vocational experierces  Smce the voeldtinnai awiceness cames
woere enjoyabie m 1 involved student-student ard student-teacher
interaction. the ¢ col #roln L e 1es were alsy developed

and planned to be fus ond o encoura o mteracnon e -
Teerle s D st teeee 0T Powp et 1o st vt
SETEACE Pro ot ta segevte fanig ot Serlor ey o e
° 1ous other Adu s’ Wbt
To wvord deac s 1 bias, U Gt e ¢ teqe seu

REE TR FU SRR CU T IN A A A L R TO P LSBT
and coatrol vronups,
The two suly hvjupheses o che study wore as {001 wme
(1) there s e naferonce betyedn the e ot mean Self-
CONTAPL SCOlC 1o >UD L v sd Lo e Coe ol Wy Aress
games aud the ciusted meain feore tor stebieets ot ensosed
0 the gan ¢3 e v eneet i s obessh gad ‘2 there o8 Bo gf-
ference amony the adjusied et searns of the v,ai s treat-
mentehyentent st dad gL o bee irons that cannot Lo asiributed
Q tothe r{nin eftoct dseil nera ction e U pothesist

ERIC 22

l x I =

The statis: o analysis tor baoth hypotheses was tne treats
neats-by bio s omalysis of covavce, ith the oretest sco
as the coogpy o
at 05,

The analysis of the sdjusted cad mean stores of the iwn
svoups viel b o Faratty 387 ameh was not sienfoant a8
the (05 Iowe fherefore, them utetion D hiwpothes.s was re-
tared  The o fon eifeor "oothess Cai alsa it pe re-
jected. i

The di-a o0t bawever, wiproach the 4 04 F- rano neede.,
0T H0 0 Tt mineanee, inde Ahp Ot LLeatu ta] anarenes
BUMre hal same eifoct on (e aeloecanues ol the
Srbonts The suh eets with hoaer measured et
ANNVES Vh vers oxosed to the L tenal awareness games
hat the Lers ot soli-¢ u eL el ¢ Ore reresae oo the post-
st Alsa the e woptnant vy reness Uy seemed ty be an
erjmiabies cle moaal expest ioe for 050 5

School progrems ahita crphase e .\--!l---um'c:ﬁ tronse
important i Recessar. f students are to be prepared tor the
future. Voo tioral awar aess aming .an be an engosaole
cducyfonal experience for those particinating, If vduv.stion 13
toy be rasnansible for hewping students become aware of variou
concepts oi tie world-of-work and for clurifying which con-
cepts of self have personal meaning, then the vocational gamin
approach shows some promise for being a “fun way™to ain
these insights. ‘Thus, school programs should be concerned. -
w:th the development of pusitive self-concepts, and vocational
awareness games should focus on self-awareness and self-
assessment rather than traditional approaches of studying oc-
cupational information. Order No, 73-25,871. 96 pages,
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A COMPARISON OF THREE METHODS OF REDUCING
TEST ANXIETY: SYSTEMATIC DESENSITIZATION, |
IMPLOSIVE. THERAPY, AND STUDY COUNSELING

Richard Dennis CCRNISH, Ph.D,
The University of Wisconsin, 1972

Supervisor: Associate Professor Josiah S. Dilley

Systematic desensitization, implosive therapy and study
counseling have all been shown to be effective means of reduc
ing test anxiely. An addition, systematic desensitization has
been compared with study counseling and shown to be more ef
fective in reducing test anxiety. Implosive therapy had not
previously been compared to other methods. This study com-
pared all three methods for effectiveness on self report, per~
formance, and physiological criterion, | Lo

Thirty-nine undergraduate college students who had volun-
teered for a program designed to reduce test anxiety were ra
domly assigued to four groups; a systematic desensitization
group (SD), un implosive therapy group (IT), a study skills
group (SS) and a no-treatment control group (C). The design
for the self report and physiological data was a Post-test Onl
Control Group Design, The design used for the performance
data was 2 pretest-posttest Control Group Design. A followup
questionnaire was sent to students after they had completed
their final examinations for the semester in which they parti-
cipated in the anxiety reduction program, ’

Analyses of variance on the physiological and performance
data showed that the four groups were not significantly differ-
ent from each other, Analysis of variance of the self report
data yielded a significant difference. Subsequent Scheffe com-
parisons showed that in terms of self reported test anxiety the
SD group scored significantly lower than all the other groups
and that the IT group scored significantly lower than the SS
group which did not differ sigmficantly from the C group, Al-
though the differences were not significant, and in some cases
slight, all three treatment groups showed greater GPA gains
than did the C group, .

An analysis of the followup questionnaire indicated that stus
dents in all three treatment groups felt the program they had
participated in had reduced their test anxiety and had helped to)
raise their grades, Order No. 73-9193, 58 pages,
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A COMPARISON OF THE STATED ENERGY COMMITMENTS -
OF MORE ACTUALIZED AND LESS ACTUALIZED BALL
STATE UNIVERSITY SENIOR GIRLS

Samuel William DICKSION, Ed.D. ’ \
Ball State University, 1971

Adviser: Joseph W, Holls

The purpose of this study was to compare the differences in energy
commitments between a group of more actualized individuals and a group
of less actualized individuals. Level of self-actuahization was determined by
means of the Personal Orientation Inventory by Everett Shostrum and
cnergy commitment level was assessed by means of an indwvidual interview
developed by Hollis and Hollis. The study was an investigation along hnes
of theory in energy commitment by Hollis and Holhs.

Energy commitment as defined in this study is the planned use of time
and energy directed toward the maintenance or accomphshment of some
level of desired action or feeling. Energy commitment is divided into three
general categories: direction, strength (thrust), and flexibility. The dirsction
category was subdivided into three sub-categories: people, objects, and
ideas. Further subdivision of the major category of thrust yields the catego-
ries of priority of commitmeat, force of commitment, and amount of energy
necessary for maintenance of commitment.

The population selected to be inventosied by the Personal Onentation
Inventory was required to be female, thirty years old or less, a senior at Ball
State University, caucasian, unmarried, Indiana resident. and not engaged
in student teaching or internship duning the quarter of the study. One
hundred fifty students who met the criteria were inventoried 1o establish
a range of actualization scores. The actualization score was a combination
of inner directed scale and time competence scale raw scores from the POL.
The students with the highest twenty-five scores were known as the more
actualized group and students with the lowest twenty-five scores ~.o®
known as the less actualized groug. Each of the fifty individu.is w2s
assessed by means of a standardized individual interview 1o determuse hor
energy commitments.

Eight hypotheses were proposed relating to the difference bets. :2n
groups bused upon dirsction of the commitments, force of the commi-
mentsqamount of energy rzquired to maintain the commitments, Rexiility
of thefcommitments, and hypothetical energy commitments.

T}e treatment of the data included use of t-Tests to compare the i :n
valus of each group on sub-categones. chi square in assessing significance
ifferences in frequencies. and subjective observation of differences i
summaries of results.

No.differences which could be labeled significant were found when the
direction, force, amount. and flexibility categories of the two groups were
compared. The two groups differed in the events which could hypotheti-
cally interfere with energy commitments. No significant difference was
found in the conditions which kept each tndividual from committing hypo-
thetical energies. Both groups saw the antecedents which brought about
their energy commuitments stmilarly. When boundaries and restnictions
were removed which would limit the individual, the groups were very
dissimilar in the hypothetical energy commitments identified.

None of the t-Test and ch: square results were statistically significant
at the .05 level. However, a thread of similarity was maintamed in alf
categones in the difference between the two groups and their commitments
to ohjects when the means of groups were compared on commitment
prionty. force, amount of energy required 1o maintain the commitment,
and flenbility. This was 2 finding which was nether hypothesized nor
expected in the comparatively large amount observed. This finding led the
invest:gator to mdicate the need for a measure of 2nergy commitment of
greater refinement with which the nature of the obsersed differences could -
be subjected to closer scrusiny

Order No 71-13.569, 127 pages

A STUDY OF AFFECTIVE CHANGE IN ELEMENTARY
SCHOOLS IMPLEMENTING INDIVIDUALLY GUIDED
EDUCATION

Floyd Henry EDWARDS, Ed.D.
University of North Carolina at,Chapel Hill, 1972

Supervisor: Neal H. Tracy

The purpose of this study was to determine if the implemen-
tation of a program of Individually Guided Education (IGE) in

domain expressed as interests, appreciations, attitudes, val
and emotional sets or biases in sixth grade students and
ciassroom teichers.

The central question in this research effort was whether
not orgamzational patterns influence the attitudes of ihdividu
within the organization. More specifically:

1. What effect, if any, does the multiunit organizational
nodel have on teachers’ attitudes toward educatioh?

2. What effect, if any, does the multiunit organizatinnal
model have on student attitudes toward school ? |
3. What cffect, if any, does the multiunit organizational

model have on student attitudes toward learning?

4. What effect. if any, does the multiunit organizational ~
model! have on student attitudes toward peers?

5. What effect, if any, does the multitnit organizational
model have on student self-concept?

Five null hypotheses were formulated in order. to facilitat
statistical treatment.

The student population consisted of twelye intact classroo
of students (N=394) in their sixth year of school in six di
ferent elementary schools, Three of the schools were orga-
nized as mulliunit schools, and three were organized as -
self-contained classroom schools. The teacher population fox
the study consisted of intact faculties of the stx elementary -
schools. .

Faculty attitude data were gathered by means of the Ker-
linger Attitude Toward Education Scale VII. Student attitude”
data were gathered by administering four attitude scales de-
veloped by /1/D/E.’A/ and the Center for the Study of Evalu-
ation of Instructional Programs. All data were treated by the
ANCOVA and t-test for, Correlated Means programs in the
Computer Center at East Tennessee State University,

Two null hypotheses were rejected: three failed to be re-
jected. The analysis of the data generated by .this study seem
to warrant the conclusions that the environment of the IGE
schools in this study was more conducive to the development
of favorable student attitudes toward school and toward peers
than that of the traditional schools. The evidence concerning
teacher attitude toward education, student attitude toward lear
ing, and student self-concept, although tending to favor the IGH
schools, wus inconclusive. .Order No. 73-16,464, 129 pagesJ
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A COMPARISON OF TERMINAL GOAL ATTAINMENT OF
HIGH ABILITY, LOW ACHIEVING ADOLESCENT-MALES
UTILIZING TWO METHODS QF COUNSELING

James Donald FENN, Ed.D.
University of Massachusetts. 1973

o

METHOD AND OBJECTIVES

This ten-week program tor underachievers is one ot the fijr
attempts to utilize 2 written conteart 1n a high schon! putdance
program, -

The study was designel to inmprove the total functioning level
of randomly seleéted tenth and eleventh wrade male undes-
achievers from twn urbun comprehensive lugh schools, The
population consisted of tweniy esperimental subyects and twenty
controle, The controis were coms jerd i the normal nueaney
except that théy wery seen 6a .4 v w1y baias o that the tane -
factor tor Loth groups would be conatunt,

There were four critonia nmtsures consudered 1 a ;n-ts!-tu;t
only statistical desinn (analy sis of varanes), These were,

(1) report card grades n the t1our subjeet areas of English,
Mathematics, Social Studies, and Scienee; {b) attendanee:
(¢) persomality ratings as juda>d by the teachers ot the four
Sab1ert areas: md () ttitwies tosasd the learmngy atmocplage
as deternined by the <tudents, Personadity ratu,is were gf-bi-
sured by i Persouainy Record, while learting At
attitudes were gathered via the Learmng .%tnno:gzb.‘,ﬁ;i- Attitude
Scale: S

* The project consisted it 10 we kly _.ansvling sessions
which were desicred to iely studpyy - 1oz ove in their voa

QO rselected elementary schools influenced factors in the affective :
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elies. In addition, a hughly sigmficant {p * .01) interaction vi-
feet was achieved relative to scores on the Learning Atmos-
phiere Attitude Scale, This indicated that under certain conchi-
tinns, cout: act counseling can be elfective 1n 1mproving school
dtt:tudes of high ability, low achieving teath and eleventh yrade
unles.

It uas the author's feehiny that the hrnted results were a
tunction of the newness of the method, and 2 lack ot retinement
of wstruments, vather than faulty hypotheses.

In addition to the analysis of varance results, several noan-
statistical findings were obtained via a post-stud, cuestivnnarre
adwministered to the contract students and counseiors who par-
ticipeted an the study., Among the tentat:ve conclusions suy-
wested here were the tollowing: 1. Contract counsehng helps
to clamfy the student and counselor role in u counsehny rela-
tionship. 2. Contract counsehng provides abservavle and mea-
surable gnals of both an enabhing and ternunal natere, 3. Con-
tract counseling assures more frequent and more reqalar
ccunsehny sesstons between student and counselor, 4. Contrac
counseling establishes visible meuasures of student progress
toward a specifically designated area of weakness. 5, Goals
tor counsehng can Le defined :n behavioral terms. 6. Students
and counselors can achieve mwtual agreement for objectives
in counsehing. 7. Contract counseling provides acrountabihity
for both student And counselor. .
Order No. 73-14,633, 281 payes.
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A PROTZS3 ANALYSIS OF CHANGES IN POSITIVE AFFECT
h A WELKEND LABORATORY TRAINING GROUP

doyee Almander FORD, PhD.
Ko nt State Unisersity, 1972
Dureeiur: Viveinia P Harvey

Tie pujor parpose of this study was,to look at the process
of elane in lne dimension of positive affect as participants
moved through a weekend luboratory training experience. In-
cludad in the study were session by-session analjses of chasetes
1 positye altect in individual participants, as well as session
by sessn annlyses of total gronp changes.

The pardcipants 102 tae stady Wi ofuaeits irom Kent
State Umiversity whd were enrolled for Winter Quarter, 1672,
The two trainers wmict the standarids detined by the NTL Iasticute
fur Apphied Behavioral Science. The observers were three
fuli-time doctoral students in counselor education.

The nvestigation was designed as an exploratory fipld study
Multhiple systems of assessnient were employed, in orlier to
deteromine vanations in develupmental trends in the dimension
of positive affect. Data was generated by the utihization of a
one-eroup repeated trials format, and by potheses were gener-
ated {ronm: the data analysis. The instruments that were used
1 the studv included the Affect Scale. Form B: the Multiole

b o

/

Alteet Agyeetive Chechdyst, amd the Uaree Construct scale. T
MAACK has been -..nhd.xX(-d for three dunensions ot negative
aftect. Its inclusion in tias study was for purposes of effecti
vahdation for dimensons, ot positive affect.  Administration
uf the instrument, occurred at the termumation of each session
of the weehend expericnce. a total of five, In addition, the Af-
tect Scale and MAACL were admimstered immediately prior
to the vutset of the weekend, in ovder ta obtam a base measur

The basie statistical procedures utilized in the investigati
were factor analysis of the MAACL, the Pearson Product-Mo-
ment correlation coefticient and the Spearman rank cn)rr(-lauo
coefficient, ‘The following correlations were derived:

1. Multiple correlations reflecting intercorrelations betw
self/peer/trainer/cbserver ratings on the Three Corstruct

» Scale.

2. Multiple correlations reflecting intercorrelations of tof
scores on the Three Construct Scale, MAACL, and Affect Scal

3. Correlations between subscale ratings on the MAACL
and TCS. An analysis of the data yielded the following results:

Group Developmental Trends: 1) mean levels of positive
fect.for participants as a group foliowed a comparati= pattern
on all three measures: 2) the hizhest level of participant grou
positiie affect was manifested at the completion ot the weeké
cxperience. "

Individual Developmental Trends: 3) some consi;tenc;
marnifested by participants across the three instruments, buﬁ:
groups of two, three, and four vere observed to follow corxp.&-
rable developmental patterns througnout the weekend experienc
4) the most notable trends were found in the three particinants
who were highly verbal group members, ‘These individuals
manifested higher levels of positive ali»ct across the hoard,
and in seme instances, the changes in level from session to
session were extreme when compared to the sligit rises and
falls of other participants’ scores,

Validation of the MAACL* §) the MAACL validation proce-
dures resulted in the achievement of concurrent validity with
the other two instruments used in the study. The attempt at
tactor analysis product mixed and inconclusive results,

Ia conclusion, the results of this study indicate that some
comparability can be found across studies regarding «roup
developmental trends, However, individual participants do not
necessarily follow patterns of development similar to group
patterns or similar to each other. The level of positive affect
manifested by individual participants reached its highest point
at the comipletion of the terminal session of the experience, as
id the level of the total group. Finally, the methodology uti-
lized in this study would seem to have relevance for future
studies of small group process emploving an exploratory field
design, Order No. 73-6620. 111 pazes
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SELF-ACTUALIZATION AND ENVIRONMENT: THE
ERSONAL ORIENTATION INVENTORY AS A MEASURE
OF PERSONAL GROWTH AMONG UNDERGRADUATES IN

/ A LIVING-LEARNING COMMUNITY

/ Ellen Louise FRANKENBERG, Ph.D.’

The Ohio State University in cooperation

/-~ with Miami (Ohio) University, 1972

Adviser: Professor Joseph J. Quaranta

The purpose of this study was to identify aspects of the
self-actualization process in college students which are re-
lated to environmental conditions. It emphasizes the social
or environmental implications of Maslow’s hierarchy of needs.

The development of self-actualizing individuals was ex-
plored in the context of a specific experimental living-learning
community 1n 2 midwestern university. The experimental
variables were the personality factors of the members of the
experimental and control groups, measurable by the Personal
Orientation Inventory (POI) and an academic year spént in the
experimental setting. The experimental setting wis an area
of a dormitory in which approximately eighty undergraduate
men and women re-defined themselves as an Experimental
Living-Learning Community (E.L.L.C.), and adoptéd a set of




BoaIs wmcn explc;tated values inherent in Maslow s paradigm
nf self-acturlization,

Fifty members of the X L 1 C. volunteered to participate
in this stedy as members of the cxperunental group. The con-
trol group was a randomly selected group of twenty-eight male
and female undergradeates hiving i the same dormitory, but
not part of the experinental community. The research design
was a pre-test post-test control group desipn.

It was hypothestzed that the year’s experience in the ex-
perimental environment would result 10 greater micau gain
scores on the POI, a measure of self-actualization, for the
experimental group in comparison to a randomly selected con-
trol group 1n the same dormuory. T tests for pured data were
performed on cach of the twelve scales of the POI, and the .05
level was adopted as critical. The resulting mean gain scores,
and mear change scores of the differences between groups are
reported, .

The hypothesis was supported by greater mean gain scores

- for the experimental group on eight of the twelve scales of the
POI: Inner Direction, Existentiality, Spontaneity, Capacity for
Intimate Contact (p < .001); Self-Actualizing Value and Self-
Regard (p < .01); Self-Acceptance and Acceptance of Aggres-
sion (p < .05). In addition, five scales indicate change scores
for the experimental group which differ from change scores
in the control group at or beyond the .05 lcvel: Existentiality,
Spontaneity, and Capacity for Intimate Contact (p < .01); Inner
Direction and'Accepta‘ncc of Aggression (p < .05).

In additionto the empirical measures of change, the experi-

menter engaged in participant observation within the community,

Tape-recorded interviews with participants in E.L.L.C, were
conducted, and quotations from these interviews are included

in the descriptive data. Psychological as well as sociological -

concepts were integrated in the presentation of both empirical
and descriptive data’ . " -

It was concluded that the process of re-definition of the en-
vironment within the experimental group did result in measur-
able growth towards self-actualization. Increased scores on
the Inner Direction scale, designated'as the sirongest scale of
the POI, occurred in relation to involvement with others beyond

the self. Ordinary life experiences became sources of increased

growth when shared in an environment which emphasized ac-
ceptance-of all individuals, and the articulation of personal
- values. The emergence of “generativity,” or responsibility
“for the bthers, among the student leadership of E.L.L.C. be-
came an impetus for -new levels of maturity.
*  The findings suggest alternative roles for counselors in-
cluding the identification and development of growth-motjvated
Individuals who may assume leadership among peers. Sugges-
tions for further research are given.
Order No. 73-11,487, 172 pages.

INFLATED ESTIMATES OF ABILITY AND STUDENT
ACHIEVEMENT

Madelyn Meier HEALY, Ed.D.
Columba Uniseraity, 1972

Sponsor | Professor Edmund Gordon

The expectancy which a student has regarding the outcome of lus
behavior has been described by- social learming theorists as cogmitively
+learned and a partial determinant of the approach behavior that he will use
n attuning a godl. Other investigators have attached equal importance to
such ntrinsic characteristics as aspects of temperament ur prychological
sct as shapers of expectancy and behavior This study concerns itself with
the modificatson of student expectancies by reported raised ¢estumates of
ability and by prediction of improved ability, and with subsequent change
n scholastic ability and achievement
It was hypothesized that students who recetved a raised estimate of
ability would improve more in scholastic ability and achievement than
would those who did not receive the raised estimate. It was also hypothe-
sized that students who received a prediction of improved ubility v.ould
gain more in scholastic ability and achievemnent than would those not
recewving the prediction.
Tenth grade students were stratified into four groups according to ninth

.

e

!

. real rather than raised scores.

¢

ability as evidenced by performance on the combined Verbal Reasoning
and Numerical Ability subtests of the Differential Aptitude Tests taken
during ninth grade. Students achieving over the 75th percentide were elimis
nated from consideration so that raised estimates could be repocted.

Four treatments were randomly assigned 15 students in each stratified
group A total of 256 students in all groups received reports of their
apuitude test scores, with treatment groups Il and 11 receiving scores
raised 25 percentile points and groups 11 and 1V receiving, in addition, a
verbal prediction of improved scholastic abiluty. .

Data for testing the hypotheses were i the form of refest «cores on the
Diflerential Aptitude Tests adminstered ten weeks later and of grade point
averages cvaluated seven weeks later Difference sores were examined by
analyses of variance using the variables of previous grade point average,
imtial test scores. sex, magnitude of reported wcore, and use of predictiol.

The hypothess that improved scholastic ability could be obtained by
reporting raised estimates of scholastic aptitude was confirmed for all.girls
and for girls whose earlier aptitude test scores were low. An jinteraction
between sex of thestudent and manneg of reporting thg score indicated that
boys responded in a contrasting magner. Boys achieved higher test scoies
after real initial scores were preented and the effect was contirmed again
for boys with low ntial fest scores.

The, hypothesis that prediction of improvementiwould raise ability
scores was not confirmed. DY

The hypothesis that increased scholastic nchncfgfnent <ould be obtained
by a prediction of improvement was confirmed for students having a previ-
ous high grade puint uverage. Among these students; those wtth low apti-
tude scores were more responsne than those with dverage scores.
Prediction of improvement was alvo more effective with students receiving-

The hypothess that prediction of unprovement would resulf in higher
apuitude test performance was not confirmed. . :
The sesults of ths study sugeest that boyt and girls react difezentiy to
apprassals of ability Buys scemed to respond to the challenge of a low
score, girls appeared senmiinve to the expectancie of others and adopted
others” evalustions The transformation ‘of a prediction of improsement
mte a self-fulfillng prophecy was possivle only when the student had 3 |
POMEBE cxpectancy based on past experience of high achievement.
Thus, the muanner of presenting scholastic ability scores and the predic-
non of scholustic improvement can become sgmificant tools for shaping
learning expectaney and the sulting schkolastic performance.
- ' Order No 72.17.213. 98 pages
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AN INVESTIGATION OF SELF-ACTUALIZATION
AND HELPING EXPERIENCE IN RELATION TO
PROVISION OF FACILITATIVE CONDITIONS
IN HELPING RELATIONSHIPS *

Ruthann Fox HINES, Ph.D.
University of North Carolina at Chapel Hill, 1973

Supervisor: Luther R. Taff

A large body of research evidence exists in support of the
therapeutic value in helping relationships of the facilitative
conditions delineated by Carl Rogers, The purpose of this in
vestigation was to examine the relationships between ability
to provide the facilitative conditions and self -actualization and
previous helping experience of helping persons. The subjects
were 43 residence hall assistants (RA’s) at the University of
North Carolina at Chapel Hill during the fall semester of the
academic year, 1972-1973, ¢

The instruments employed were the Personal Orlentation -
Inventory (POI), as a measure of self-actualization, and Truax's
Relationship Questionnaire (RQ), as a measure of the facilita-
tive conditions.” A"questionnaire was also administered in order
to obtain information on previous helping experience.

The subjects were classified as “High Self-Actualizing®
(+SA) and “Low Self -Actualizing” (-SA) helping persons on
the hasis of scores on the POI and*hs “Experienced” (EX) and
‘Inexperienced ” (INEX) on the basis of information obtained
from the questionnaire. RA’s were rated on the RQ by from
two through five dorm residents (DR’s) with whom they re-
cently had worked in helping relationships, and mean ratings
were computed for each RA on four scales of the RQ: Accurate
Empathy (AE), Nonpossessive Warmth (NPW), Facilitative
Genulneness (FG). and Overall Theraoeutic Relationship (OR).

@ ade high and low grade point average and 1o average and low scholasne
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vata analysis tecnniques 1acluded multivariate analysis of var-
’

ance and Bonferroni t tests. /
" The major research hypotheses tested were:

* A. RA's classified as «SA kelping persons will recetve

. .slgniﬁcnntly ‘higher mean ratings by DR’s than will RA's clas-

sified as -SA helping persons on each of th» following RQ vari-
ables: (1) AE, (2) FG, (3) NPW, and (4)-OR. )

B. RA’s classified as EX helping persons will receive sig-
nificantly higher mean raungs by DR°: than will RA’Ss classi-
fled as INEX belping persons on each of the folluvang RQ vari-
-ables: (1) AE, (2) FG, (3) NPW, and (i) OR.

C._There will be no significant interaction effects hetweea
RA's self -actualization level as measured by the POI and RA’S

“axparience level on the mean DR ratings for each of the fol-
luwing RQ variables: (1) AE, (2) FG, (3) NPW, and (4) OR.
*.D. RA’s classified as +SA/INEX will receive significantly
h:gher mean DR ratings than will RA's classified as -SA,/EX
Jr mean DR ratings for each of the following RQ variables:
(1) AE, (2) FG, (3) NPW, and (4) OR. .

Hypotheses A-1 through A-4 were supported (p <.015), 1.e.,
-3A helping Persons.were percelved by the persons they helped
as providing significantly higher levels of the facilitative con-
ditions than were -SA helping persons, As hypothesized in Hy-
potheses C-1 through C-4, no interaction effects were found
between self-actualization and experience on the facilitative
conditions. Hypotheses B-1 through B-4 and D-1 through D-4
were not supported; however, all the observed differences were
in the predicted directjons, )

A serendipitous finding was that self-actualization was re-
lated {0 caoperation in research. Significantly more +SA RA’s
completed their commitments to participation in the project
than Qid -SA RA’s. Order No. 74-5926, 210 pages

SFFI-ICT:S OF YOGA~THERAPY ON CONFLICT RESOLU-
fION, SELF-CONCEPT, AND EMOTIONAL ADJUSTMENT

Siephen Jeffrey JOHNSON, Ph.D.
Un.versity of Southern California, 1974

Chairman: Prolessor Schrader -

Purpuse: The purpose of this study was to #xamine the ef-
iv.ts of Yoza-therapy on three main areus: (1) conflict resolu-
ton; ‘(2) self-concept; and (3) emotional adjustment, )

Problem: The problem was fo validate the ¢ pt of using
Yasa-therapy as a psychotherapeutic tool, a3 well'as the intent
of opening the door to further examination of the psychothera-
peatic effectiveness of Yoga, Transcendental Meditation and
the like,

Review of Literature: A review of the literature included
research in control over autonomic functions, research on
tiatha Yoga and research on Yogic meditation. The studies
reviewed iadicate that there are measurable changes, in many
wistances, of reactions ordinarily not subject to voluntary con-
trol, among many practitioners of Yoga. These cited investi-
:ations also pointed to links between the learned control of
specific bodily activities and resultant subjective experiences.
tvidence further supports certain physiological benefits, 1n
addition to implications for favorable emotional gains, in-
curred through the practice of Yoga.

S!ethodolog: The research paradigm employed in this
study was experimental, incorporating a pre- and pesttest
‘oatrol group design. A stratified random assignment of sub-
1"ets to groups and random assignment of groups to experi-
mental and control conditions were performed. Memhership
and participation in a Yoga-therapy group, as opposed to the
2vsence of such membership and participation, Was the only
swiable purposefully manipulated. Measures of conflict reso-
1110n, self-concept and emotional adjustment were the depen-
tent vargbles which had hypothesized relationships to the in-
«*pordent)variable, The Conflict Resolution Inventory ard
te Jonfigssee Self Concept Scale were scored and the resuits
ns{erred to punched cards for computer analysis.

Staiistics: Pretest scores were subtracted from posttest
i (T0S 10 a.hieve a measure of change. Thesé scores were

" forcement treatment (CPR group) and a no treatment contro!

v . . ’

¥ .
wmen wblef-cﬂ'\o a t-testito getermine whether srgnuicant dif-
ferences existed between axperimental and control yroups withi
the .10 level of stpnificance.” * - .

Findings: The results indicated that the expefimental group
made signuticaatly greater gains: (1) in ability to resolve con-
flict; (2) on seven out of ten subhypothesss related to self-

“concept; and (3) on four out of six subhypotheses relatéd to
emotional adjustment, .

Conclusions: The following conclusions scem to be, war-

- ranted: Yoga-therapy is an effective method of stimulating
positive chaunges: (1} in participants’ ability to resolve co‘n-‘,
{lict belween actual and desired behavior; (2) in particlpants’
self-esteem, identity, self satisfaction, perception of own be- i
havior, perception of physical self, moral-ethical self, and per'
sonal self; (3) in participants’ defensiveness, emotional ad-
justment, personality disorder, and neuros:s,

There is evidence to support the contention that: (1) per-
sons meeting specified criteria would benefit from participa-
tion 1n Yoga-therapy: and, (2) Yoza-therapy has application
as.a psychotherapeutic technique.

Recommendatiuns: Based on the above findings and conclu-
sions, the following recommendations may be made: (1) It is"
suggested that the present study be replicated tQ test the ef-
Tects of Yoga-therapy on a variety.of populations (i.e.. alco-
holics, drug addicts, prison inmztes, persons wmith physical
disabilities, etc.). (2) It is suggested that studies be conducted
to test the effects of different types of Yoga on a varieiy of pop-
ulations. (3) It is further suggested that gtudies be conducted
utilizing a variety of measuring instruments to test the effects
of Yoga-therapy, Order No. 74-9069, 135 pages,
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TiE EFFECTIVENESS OF GROUP SYSTEMATIC DESENSI-
TIZATION VS. COVERT POSITIVE REINFORCEMENT AS °
UTILIZED BY PARAPROFESSIONALS IN THE REDUCTION

OF TEST ANXIETY IN COLLEGE STUDENTS

Marion Pau! Anthony KOSTKA, Ed.D,

West Virginia University, 1973 7 .
The purpose of this study was to compare the relative ef-

fectiveness of two treatment techniques designed to reduce

test anxiety in college students. Bofh techniques were ade

ministered by paraprofessional personnel using standardized

treatment rnanuals in an attemgt to document further their

value. Three groups were compared in this study: a group .

exposed to a modified systematic desensitization treatment

(SD group); a group exposed to a modified covert positive rein-

group.

The treatment groups consisted of randomly assigned sub-
jects who identified themselves as test anxious in response to
a multiymedia advertising approach. The control group was
selcct%ﬂs:rom studeats enrolled in two psychology courses who®

were idgntifted as test anxious by the Suinn Test Anxirty Be-
havior Scale (STABS) and the Alpert-iaber Achievement Anx-
1ety Test (AAT).

All groups were administered the STABS and the AAT at
pre, post ard follow-up testing. A* post testing, all groups
were given a scrambled anagrams test as a performance mea-
Sure. After the performance measure was administered, u
modi{ied Subjective Units of Disturbance Scale (SUD) was
completed in an attempt to 1dentify anxiety levels which existed
during the performance situation. Pre, post and follow-up
auestioqnaires were also administered to the treatment groups
12 1 attempt to judge hoth felt improvements in test anxiety
as well us satisfaction with each program. The {ollow-up was
admimistered five months after treatment to ascertain if
changes were maintained. !

Hypothesis I predicted significant (pre) - (post) dif{ferences
velween the three groups in debilitating anxiety as measured
hy the STABS. No significant dufferences were found between
the treatment groups but the SD group displayed a significantly
greater decrease in test anxiety than the cont ol group. No
sunificant aifferences were observed between the CPR ¢roun

&
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and the control group.

Hypothesis 1l predicted significant (pre) ~ (post) decreases
1t anxtety between the groups as measured by the debilhitating
portion oi th? AAT (DAAT). No significant differences existed
between the treatment groups but both experienced significant
decreases when compared to the control group.

Hypothesis Ill was concerned with (pre) ~ {post) increases
tn anxiety as measured by the facilitating portion of the AAT
(FAAT). The only significant difference found was betwean the
CPR and the control groups.

Hypothesis IV explored (pre) - (follow-up) decreases
STABS scores. No significant differences were found between
the treatment groups but both experienced signuficantly greater
decCreases than the control group.

Hypothesis V predicted differential (pre) - (follow~up) de-
creases 11 DAAT scores for the three groups. No significant
decreases were found between the treatment groups but both
experimental groups decreased significantly more than the
controls.

Hypothesis VI was concerned with (pre) - (follow-up) 1n-
creases in FAAT scores. No significant differences were
found between the three groups.

Hypcthesis VI predicted differential performance of the
three groups in the anagrams test under anxiety-arousing
conditions following treatment. No significant difference was
found between the CPR group and the control group but both
successfully unscranbled significantly more anagrams than
the SD group.

Ditferences in mean SUD score level (a measure of felt
anxiety} between the groups were explored 1n hypothesis VHI.
No significant differences were found to exist between the
groups. K

The study indicated that systematic desensitization and
covert positive reinforcement when apphied by paraprofes-
s:onals were equally effective and superior to a no treatment
cortrol group in reducing test anxiety. The advantages of the
two procedures as ‘well as the limitations of the study {among
others, small n ard volunteer experimental groups versus a
non-volunteer conttol group) were discussed.

Order No. 74-202, 238 page:

THE EFFECTS OF SYSTEMATIC DESENSITIZATION ON
TEST ANXIETY, GENERAL ANXIETY, AND ATTITUDE
TOWARD SCHOOL AMONG FIFTH-GRADE PUPILS

Devora Juster LAUTIN, Ph.D.
North Texas State University, 1972

The problem of this study was to investigate the effective-

ness of systematic desensitization on test anxiety, general
"..ieij, aad attitude toward school among iifth-grade cienen-
tary-school children.

Two f:fth-grade classes, organized on the hasis of heter-
o;eneous grouping were selected to particinate in this study. - -
They were then randomly assigned to either serve ss the ex-
petunental group or as the control group. Pre-post tests were
administered to both the experimental and the control groups.
Only the experimental group received desensitization,

The experimental group received eight one-hour sessicns
of desensitization, twice weekly, for a four-week period. Prior
to the desensitization sessions, the “Test Anxiety Scale for
Children,” the “General Anxiety Scale for Children,” and the
“Attitude Toward School Scale” were administered to both the
expertmental and control groups. The Short Form Test of Aza-
dvimic Aptitude. Level 3 was admnistered to both groups by
the school personnel prior to the study. The experimenter
snent a session with the experimental group prior to the desen-
sitization sessions, in the training of the group in relaxation,
visualization, and 10 the construct:on of 2n anxiety hierarchy.

A rationale for systematic desensitization was presented by
the therapist to the experimental group, while the control group
was simply instructed that they would be participating in a
study. /

The first session of systematic desensitization consisted
of relaxation, visualization of a relaxing scene, and the pre-

entation of the lowest anxietv-producing stimulus on the hier-
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fuchy. This procedure was repeated until a decrease in anx-
lety was experienced by the group with the presentation of the
stimulus. The next higher item on the hierarchy was then pre{
sented, A; anxiety was reduced upon the presentation of each
item, the next higher item was presented, until the most
anxiety-producing item was presented with a decrement in anx4
iety experienced by the group. Following eight one-hour ses-
sions of desensitization, posttests of the “Test Anxiety Scale
for Children,” “General Anxiety Scale for Children,” and “At-
titude Toward School Scale” were administered to hoth the ex-
perimental group and the control group. ° :

The analysis of the results failed to support the major hy-
jpothesis that there would be significant mean difference-be- ~
tween the systematic desensitization group and the controf
group on the “Test Anxiety Scale for Children,” the *General.
Anxiety Scale for Children,” and the *Attitude Toward School
Scale” following the desensitization sessions, The hypothesis *
that there would be apositive correlation between verbal ability]
scores on the Short Form Test of Academic Aptitude, Level 3
was also rejected after the analysis of the data. There were,
however, indications that group systematic desensitization may
be a useful technique iu the reduction of test anxiety among
elementary school children, Order No. 73 -22,847, 91 pages.

A COMPARISON OF RELATIONSHIP COUNSELING AND
RELATIONSHIP COUNSELING COMBINED WITH MODIFIED
SYSTEMATIC DESENSITIZATION IN REDUCING TEST
ANXIETY IN MIDDLE SCHOOL PUPILS

Bruce Gerald LESTER, Ed.D.
University of Virgima, 1973

The relative efficacy of Relationship Counseling and Rela-
tronship Ceunseling combined with Modified Systematic De-
seesitization in reducing that anxiety assoctated with test situ-
ations in middle schual pupils (grades 5-8) expressing a desire
for such anxiety reduction was investigated. In addition, the
study evaluated the contribution of an Attention-Placebo con-
trol. Two criteria were used: the test anxiety scores as re-
ported on the Test Anxiety Scale for Children (TASC), and an
instrument requesting subject evaluation of the treatment re-
ceived,

Subjects 1n this study were 26 students in the Campus School
of the State University College at Oswego, New York. The sub-
jects were randomly assiened to one of four groups: three
treatment groups {Relationship Counseling; Relationship Coun-
seling comuined with Modified Systematic Desensitization:
Attention-Placebo Control) and a No-treatment Control. Each
subject in the three treatment groups was treated individually,
The counseling sessions were audio taped and verified by two
professional counselor-educators as consistent with the pro-
posed model.

The three treatment groups were cffective to some degree
in reducing test anxiety when compared to the no-attention con-
trol group, hut no one treatment was established as being of
superior effectiveness. Nor did the efficacy of any treatment
reach a level usually labeled statistically significant. How-
ever, there was a significant difterence between all counseled
subjects and non -counseled subjects in a comparison of pre-
test and post-test TASC scores,

Further research in the area of effectiveness of integration
of approaches 1s necessary with particular emphasis recom-
mended toward identifying the most effective treatment for par-"
ticular individuals. Order No. 73-24,998, 86 pages.
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DIFFERENCES BETWEEN UNDER- AND OVERACHIEVERS
AT A SMALL LIBERAL ARTS WOMEN'S .COLLEGE

James Patterson LIDDICOAT, Ed.D.
Lehigh University, 1972
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Purpose: Old ana still persistent is the question of why
some students achieve well in school and some achieve poorly.,
Research findings related to the variables agsociated with aca-
demic achievement are conflicting ard inconsistent. While it
can be said that intelligence is a factor, it must be admitted
thiet intelligence 15 not the only thing which affects a student’s
academic achievement. It1s common knowledge that some stu-
dents with lesser measured abilities do better wark in school
than other students with greater measured abilities.

This discrepancy between potential and achievement sig-
nifies a group of students known as underachievers. The pur-
pose of this study was to identify some of the factors which dif-
ferentiate under- and overachieving women students at the
college level. The results, hopefully, will be used to improve
the prediction of acaderuc achievement of students and to sug-
gest needed counseling.

Specifically, this study investigated the relationship betweer
academic achievement and a student’s creative thinking ability,
study habits and reading ability, achievement motivation, and
personality traits. In addition, particular variables from the
student’s home and personal background were examined as
possible factors afiecting her academic achievement. /

Procedure: A prediction equation was obtained by the re-
gression technique using a student’s raak in her high-s¢hcol
graduating class ard her total score on the Scholastic Aptitude
Test as the predictors and her first semester grade-point-
average {GPA) as the criterion. Comparison of the predicted
GPA vwith the GPA obtained by the student at the end of the lirst
semester ‘~as the basis for identifyinyg the under- and over-
achievers in the freshman class at Cedar Crest College, Allen-
tow.n, Pennsylvama, 1n the fall, 1970. !5 addition to the groups
of under- and overachievers, a group of “normal® achievers
was included for the purposes of comparing and contrasting
the findings related to under- and overachievement.

Tu gataer data on the possible variables associated with
academic achievement the fcllowing tests and inventories were
used. Remote Assoclates Test of Creativity, Brown-Holtzmann
Susvey of Study Habits and Attitudes, Davis Reading Test,
Herrenkohl’s Achievement Motivation Survey, and the Bern-
reuter Personality !nvergory. Additionat data dealing with
ac.udemic, biographical, and home factors were secured from
the Office of the Registrar, Office of Admissions, and the back-
groundinformahon section of Herrenkohl’s Achievement Mot~
vation Survey.

Derformance on each of the tests and 1aventories was com-
par2d by the one-way design analysis of variance. Qualitative
data which were not appropriate for analysis of variance were
classified 1n contingency tables and tested for signmficance by
Chi-Square.

Findings: Results of the tests and inventories revealed no
sigauicant differences between the groups in Reading Speed,
Study Habits and Attitudes, the personality traits of Self-
sufficiency and Confidence in Oneself, and all but one of the
Achievement Motivation factors.

Significant differerces (P < .05) were found 1n the results of
the tests and inventories in Reading Comprehension, Creativity,
the personality traits of Neurotic Terdency. Introversion-
Extroversion, Dominance-Submission, and Sociahility, and the
Acnievement Motivation factor of Threat of Failure. Assuming
test vahdity, the tymcal underachiever can be described as
being somewhat emotionaliy unstable, introverted, submissive,
and ron-social or independent. She is more creative, feels a
hizher threat of dailure, and 13 lower in reading comprehen-
sion than her overachieving counterpart.

The X test showed significant differences (P -2 .03) 1n the
following variables: “who makes the decisions in the home,”
“type of secondary school attended,” “desired level of educa-
tion to be completed,” and “expected first semester grades.”
M)ze overachievers than underachievers reported that both
partents made the important decisions in the home, while more
underachievers than overacluevers identified the father as the
primary decision inaker. More underachievers than over-
achievers desired to complete a lower level of education and
more overachievers than underachievers reported they had
recelved a private school education.

The differdnce in “expected first semester grades” was

hughly signiticant. Students who were to become the eventual
underachievers indicated early in the semester that they ex-
pected to receive relatively low grades for the courses they
were enrolled in while the students who were to become the
eventuul overachlevers indicated they expected to receive rela-
tively hugh grades. This particular finding may be useful to
educators as they continue to search for ways to improve pre-
diction of academic success and to identify as early as possible
those students who might not achieve in accord with their mea-
sured abilities. Order No. 72-15,885, 134 pages.

CHANGES IN SELECTED PERSONALITY VARIABLES OF
EDUCATIONAL AUXILIARY PERSONNEL ENROLLED IN A
PSYCHOLOGY COURSE UTILIZING GROUP PROCESSES

Ronald Francis McVEY, Ph.D.
Fordham University, 1973

Mentor: Valda Robinson

The purpose of this study was to measure and describe
changes in selected personality variables of adult educational
auxiliary personnel attending college in a four year program
leading to 2 Bachelor of Science degree in elementary educa- .
tion. Tae study included three groups: two groups participat-
ing in a one year course in developmental psychology designed
to improve their understanding of self and others as well as
understandiny the growth processes of children, taught using
srmall group discussion as the basic technique, and a control
gooup of s:miilar personnel from another metropolitan coliege
taking no specific course. Selected participants were assigned
to the three groups, with each group comprised of eight indi- *
viduals. They attended classes from September through May.

In order to determine change as a result of the experiment,
the Califorria Psychological Inventory was administered to all
subjecis and the personality variables of self-acceptance, socia
riiity, social presence, and self-control were measured. Fur-
thermore, the participants were studied and rated by means of
2 pre- and posttest videotaped role playing situations: by a
1ating scale administered to each participant's immediate
public schonl supervisor; by another rating scale and evalua-
tion form for each’participant in the experimental groups com-
pleted at the college by the director of the pyogram and one
faculty member; and by a recorded interview and a self-evalua
tion form completed by each participant included in the experi-
mental groups.

Application of statistical techniques employing a pre- and
posttest design with a control group indicated no significant
change for any of the three groups in any of the four personality
vaniables measured by the Califormia Psychological Inventory.
Also, analysis of the video-taped role playing situations, as
judged by tzauned group leaders, showed no improvement having
taken piace for any of the three groups studied on any of the
four aforementioned personality variables. Experimental data
in the study indicated a consistent pattern of no change for the
experimental groups and the control group on any of the factors
being considered.

Examination of the descriptive material of this study at-
tempted to 1dentify and explain any personality changes that
took place in the awahary edurational personnei, after one yegr
in college, as judged by supervisors at the public schools where )
the awahiuries were employed. Analysis of the individual par-
ticipants’ ratings often showed improvement having taken place
from fall to spring term, especially for those who had low rat-
ings in the fall term. Those with high ratings maintained those
ratings or improved slightly, too.

The auxiliary personnel in both experimental groups were
also rated and evaluated by the director of the college they at-.
tended, by a college instructor, and by themselves. The data
collected here indicated: (1) the director of the college prograr
rated all the participants average or above jn the four person-
ality variables studied, and he attributed any positive change in
self-accestance or social oresence to academie suncess: {2} the
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college instructor also rated the auxiliaries it‘t the experimeniat
groups average or above average in the four personality vari-
ibles, but saw no particular personality changes having taken'
place during the academic year: (3) almost all the auxiliarics,
however, saw a positive change having taken place in themselves
in self-confidence and self~respect. and most felt that other
positive changes had taken place within themselves, personally,
academically, and socially, because of their one year in college.

In the present study, apparently neither the small group
teaching techniques, nor the regular coliege lecture techniques
caused significant changes in the self-concept of adult educa-
tional auxiliaries. The auxihiaries themselves, however, re-
ported that positive changes had taken place within and around
themselves because they were attendinx college.

Cider No. 73-16,052, 214 pages.
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DEVELOPMENT AND VALIDATION OF TWO COMPANION
INSTRUMENTS FOR MEASURING THE QUALITY OF
“OPENNESt™: THE O.M. SEMANTIC DIFFERENTIAL AND
O.M. GRAPHIC .

Virginia Hirning PEARLMAN, Ph.D.
Purdue University, 1972

-

Major Professor: Shelley C. Stone

The objective of this study was to develop a reliable, valid
and theoretically sound instrument for measuring the quality
of “openness” especially as pertains to behavior in groups.
Openness was defined as being a broad construct involving a
readiness and willingness to communicate one’s own feelings
and ideas to others and a receptivity to these sorts of commun-
ications from others.

The semantic differential technique was chosen for measur-
ing the openness construct because of its strong theoretical and
empirical base, its sensitivity, flexibility in application, amen-
ability to factor analysis, and the promise shown 1n an initial
classroom exercise. With the aid of various resource persons
a semantic differential of 54 polar opposite terms, scaled from 1
through 7and definitive of the quality of “upenness,™ was devised.
This was revised followingapilot studyin the summer of 1971,

A reliability study was conducted i the fall, 1971 1n order
to determine tie stability of the O.M. Semantic Differential as
well as the O.M. Graphic, 2 scaled pictorial measure of the
“openness™ construct, designated as item 55. These companion
instruments were administered to a sample of 163 persons, pri-
marily students at Purdue University, on two occasions approx-
imately two weeks apart. Test-Retest Pearson correlation co-
efficients on each of the 55 items were all statistically sigmfi-
cant at or beyond the .01 level and therefore they were retained
JJor further test development.

The data were then submatted to two factor-analytic proce-
dures. Kaiser’s varimax orthogonal rotations and ¢blique rota-
tions. Test I ofthe former wasutilized asabasis for constructing
new factorial variables, of which there were 15. These vari-
able clusters were regarded as being the most psychologically
meaningful and more likely to be replicated i1n future studies.
Test-Retest Pearson correlation coefficients of the new fac-
tonal variables were computed. Resulting stability coefficients
were statistically significant at or beyond the .001 level.

One approach towards validating the O.M. was by means of
a correlational investigation. The data were obtained ina T-
group setting where openness is regarded as an important facto,
in a group’s viability. Five 8 to 10 member T-groups, consist-
ing of people of varied ages and backgrounds, were used in this
part of the research. Each group member ra >d himself on all
55 variables. Those providing the criterion scores were group
members, other than the subjects rating themselves, (Groups
1-V) and observers (Groups III-V). Correlations between self-
estimates and criterion group medians on the ‘15 factorial vari-
ables were computed. Despite variations in correlation coef-
ficients and significance levels, the results indicate that the
relationships were generally substantially better than chance.
Further correlational analysis, based on various combinations

Q the data. vielded additional evidence of the O.M.’s discrim-
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inative facility and the underlying soundness of the test.
In addition, the O.M. was assessed positively in light of non-

factorial evidence of construct validim ially with regard
to test-taking process, internal consistency, group ces,
correlations, and to a lesser extent, changes in performarnce,;

Recommendations for further research, test development,
possible applications and implications were discussed. It was
concluded that the O.M. could be regarded as a reliable and
vahid instrument and was therefore recommended for further
use, especially as a research instrument, -

Order No. 73-15,847, 134 pages.

EFFECT OF INTERPERSONAL ANXIETY RED
SELF~EVALUATION REINFORCEMENT, AND Guent’
SELF-REINFORCEMENT AVAILABILITY ON COLLEGE
STUDENT SUBSEQUENT SELF-EVALUAT'ON AND SELF-~
REINFORCEMENT RESPONSES

RATE, Lyman Thair, Ph.D,
Michigan State Unwversity, 1973

‘The purpose of this study was to explore further self-eval-
uation and self-reinforcement response habits which have been
xdentxf_ied as important aspects of self-contro} processes, More
specifically, this study was designed to investigate the effect
of (a) interpersonal anxiety reduction, (b) selective self-eval~
uation reinforcement, aid (c) overt seM-reinforcement gvail-
ability upon subsequent self<evaluation and self-reinforcement
responses,

The tndependent variable, interpersonal anxiety reduction
involved a procedure combining muscle relaxation and lnugi:
nation of anxiety-provoking interpersonal situations, The self~
5valuation reinforcement treatment variable consisted of a

counselor’s”® verbal and nonverbal expression of approval con-
tingent upon either the subject’s positive or njlgauve (above or
below average) self-evaluation rating questionnaire review pro-
cedure, The treatment variable, overt self-reinforcement
availability, ifvolved the presence of “reward® and “no reward®
poker chips to be self-administered at the discretion of the sub-
ject following each response evaluation emitted during a mea~ .
surement task procedure, Dependent variables consisted of
(a) frequency of positive self-evajuations, (b) self-evaluation
independence (number of evaluation disagreements between S
and confederate), and (c) self-reinforcers administered,” Each . °
dependent variable was recorded during the measurement pro-
cedure which involved an ambiguous word-assocfation judgment
task in which both the subject and a confederate overtly eval-
uated word-associations emitted by the subject,

It was hypothesized that () increased interpersonal anxiety
.reducuon would result {n an increase in the frequency of post-.
tive self-evaluations in accordance with Aronfreed’s (1964)
hypothesiz<d relationship between anxiety level and self-criti-
cism, an incr€ase in the numher of confederate-subject dig-
agreements (self-evaluvation independence), and an increase tn
the number of self-reinforcers administered; (b) direct selt-
evaluation reinforcement would ditferentially effect the subse-
quent frequency of positive self-evaluations and self-reinforcerg
administered; and (c) the availability of overt self-reinforcers
would result in more frequent positive self-evaluations emitted,

Forty-eight Michigan State University male student volun-
teers served as subjects for this experiment, Subjects were
assigned randomly to one of the 12 cells generated by a 2x2x3

factortal design, This design consisted of two levels of Inter- *
|
]
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personal Anxiety Reduction {Relaxation, Control), two levels of
Overt Self-Reinforcement (SR, No SR), and three levels of Self-
Evaluation Reinforcement (Above Average, Control, Below
Average). Each 8 recetved one level of each of the indepen-
dent variables, and these treatments were indlvidually and con-
secutively administered,

Analysis of variance procedures were used to assess treat-
ment effects, It was found that interpersonal anxiety reduction
group differences were not significant with respect to (a) posi-
tive self-evaluations, and (b) evaluation disagreements, The
relaxation groun. however. administered siznificantlv more
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frequent self-rewards than the control group, No signticant
dif{ferences were shown for the self-evaluation reinforcement
groups with respect to either (a) positive self-evaluations, or
{b) self-reinforcements. QOvert self-reinforcement groups
were found not to differ significantly with respect to positive
self-evaluations,

Aronfreed, J., The Origin of Self-Criticism. Psycholoyical
Review, 1964, 71, 193-218.
Order No. 74-13,959, 86 pages.

CHANGES IN MEASURED SELE-ACTuALIZATION AS
INFLLENCED BY A GROU? COUNSELING PROCEDURE

William Files SHOEMAKER, Ed.D.
Orzgon State University, 1972
Adviser  Dr. Denis Baron

The problem of the study was to determine wliether umversty students
enrolled 10 a pre-service teacher traning course and exposed to a group
counsehing procedure having as 1ts major emphasis education in the affec-
tive domain could demonstrate a sigmficant change in self-actuahization
when compared with similarly enrolled students who had not been capused
to the procedure. The investigatiun was designed to test the following
hy poiheses:

1. There will be a significant change in self-actualization in the gruup

exposed 1o a group counseling procedure. The groups not cxposcd
10 a group counseling procedure will not evidence a change in
self-actualization.

2 There will be a significant difference 1n growth toward self-actush-
zation between the group exposed to a group counseling procedure
and the groups not exposed to the procedure.

3 The posttest mean of the group exposed to a group counseling
procedure will be similar to the mean of a chinically judged self-
actuahzed sample. The groups not ¢xposed to a group counsehing
procedure will not evidence posttest nieans stmilar to the mean of
a chimeally judged self-actualized sample.

The sample of the study was selected from undergraduate and gradu-
ates inOregon State University registered during the 1970 Winter Term for
the nine class sections of Educational Psychology. The sample consisted of
103 students assigned 1o two class sectivns of the investigator and to one
class section of another instructor. Student placement in the classes was
determined by the computed assisted regisiration procedure Theinvestiga-
tor was the facilitator in the exper mental group (Group I) ot 30 students
(12 male and 13 femaie) and une control group (Group 1) of 43 students
(17 male and 26 female) Another instructor was the facthiator in the other
control group (Group L) of 30 students (10 male and 20 female).

All sections of Educanional Psycholugy were courdinaied under a spe-
v1al graut tieled. “Student Centered Educational Psychology An Experien-
tal Approach ™ The control groups recenved cxposure 10 self-directed
learming 10 and vut of the class sectional meetings The expenmental group
differed only m the Jlass scctional meetings where they were exposed to
expenential learming exercises The Class sevtional meetings were two hours
weekly for all three groups over a period of mine weeks. Fhe expertential
learning exercises were detailed for ease of replication

The Personal Orentation Inventory (POI) was the instrument utihzed
for the measurement of growth toward seif-actualization or posittve mental
health The instrument was administer<d under pre and postiest condiions
10 all three groups The pre-posttest 3a ns on the Inner Directed (1) Scale
were utihzed for the testing of he three major hypotheses by means of
one-tuled and twostaifed t tests. The 05 fevel of confidence was sclected
as the acceptable level of statisucal significance

Findings for the three hypotheses revealed there was an increase in
self-actualization for the expenimental and (wo control groups which was
significant at the 001 level fur ajl three groups, There was no sizmficant
ditference 1n growth toward self-actualization hetween the expenmental
and two control groups, and the pre-test means were similar t0 a normal
sample for all three groups while the experimental and one control group
(Group II) showed posttest means similar to a clinically judged self-actual-
1zed sampie.

In the expertmental group growth produuing cifects sere chusen by a
facthtator with the intent of providing evneriznces in the afective domain
which would result in growth toward se!t i tualizanion tor colleee students
13 oreservice teacher traniag course. i Jhe two control vronne colleve

stugdents in & pre-service teacher training course were given the opportunt
1o direct their own learning and vhose 2epertences which resulted tn th
growth toward self-actushzation. The v.ﬂ’cx.mcncss In terms of arowt
tow trd -elf-actushzation of the two methods seems to have been demo
strated Although ditferential effects reiative 1o the hyputheses were n
generally indieated, soime diterences appeared which were related to sel
wtoring, and 1o growth toward a level of cheally judged self-uctualizg
status 10 the case of the cxpenimental group {
Ordzr No. 72-76%0. 13 pa
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A STUDY OF I'HE EFFECTS OF AN ..FFECTIVE
CURRICULUM PROGRAM ON THE AWARENESS,
SELF-CONCEPT, AND SOCIAL INTERACTION OF
FIRST GRADE STUDENTS ;

'

David Raymond SWEANEY, Ph.D.
The University of Alabama, 1973

Purpose of the Study

'
h

The specific purpose of the study was to determine the ef-
fects of Bessell and Palomares’ Human Development Prozram
on the awareness, self-concept, and social interaction of;a se-
lected yroup of first-grade students in a public school setting.
A more general and far-reaching goal of the study was to evald
uate the potential of an affective curriculum supplement as a
technique for use in a developmental coua;ehng program

Design of the Study

The Human Development Program was examinea by means
of an experimental group of first-grade students who partici-
pated in the program during the 1972-1973 academic year and
a control group of first graders who experienced the regular
first-grade curriculum. Measurements of student awareness,
self-concept, :md social interaction were made during October
and again 1n April to determme any change in affective behavio
that mizht have occyrred during the school year. b

The Awareness Picture Test was developed by the author tol
assess changes which might occur in student awareness. Each
subject was presented with a series of pictures shmy'ing chil~
dren engaged in a variety of activities. The children were the
asked to respond to twelve standardized questions concerning
the thoughts, feelings, and anticipated action conseqhences of
the behaviors he observed in the pictures. Each child’s an-
swers were tape recorded and judged for overall quzhty by
three'trained evaluators.

The Thomas Self-Concept Values Test was adrqnmskered to
the students 1n buth groups during October and April to detect
changes e self-concept which mipht have occurred during this
time periyd. Each of the four subscales on the test: Self-
referent. miother-ref2rent, teacher-referent, and peer-referen
self-concept was assessed to detect any change m pattern or
elevation ot the scnres.

Direct observation of student behavior wathin the classroom
was used to evaluate the impact of the Human Development
Prograin un soci2l interaction. Three mdependent observers
were trained to evaluate and classify four behaviors which
might be exhibited by the first-grade students parucipating
1n this study: aggression, resistance, nurturance, and coop-
eration. The children were observed individually by each ob-
server for one one-half hour time period, and ei'ery occurrence
of each of the four experimental action modes was classified
and recorded. A statistical comparison of the pre- and post-
behavioral frequencies was then made to determine any change
in social interaction skills that might have occurred within the
tvo groups.

Statistical Analysis

Cattell coefficients of profile similarity were ysed as in-
dices of nattern sevaration or overlan of measurements taken

-~
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In each of the three areas of the study. This global profile
evaluation was complemented by a discriminant function anal-
ysis of individual sets of scores yielding a series of univariant
F ratios. The criterion of rejection was established at the .05
level for all statistical data obtained in this study.

Conclusions

Statistical analysis of the data obtained from this study sug-
gests the following conclusions:

1. Students who had been exposed to the Human Develop-
ment Program during firat grade were not significantly dif -
terent in self-awareness from those students participating in
the regular first-grade curriculum.

2. Students who had been exposed to the Human Develop-
ment Program during first grade were not signiuficantly dif -
ferent in self-concept from those students participating in the
regular first-grade curriculum,

3. The impact of the Human Development Program on the
social interaction behavior of the expertmental students is
questicnable since significant differences were found to exist
between the experimental and control groups on the pretest

- measures of this variable. Hence the two groups cannot be

considered as equivalent in respect to this particular variable.
Order No. 74-9396, 139 pages.

THE EFTECTS OF THE HUMAM POTENTIAL SEMIMAR
UPON COUNSELOR EDUCATION STUDENTS’ LEVEL OF
SELF-ACTUALIZATION AND ABILITY TO DISCRIMINATE
FACILITATIVE CONDITIONS

TUCKER, Mary Ann, Ed.D.
University of Virgima, 1974

The present study propnsed to explore the eifacts of the
Human Potential Seminar upon the level of seii-actualization
in gradvate counselor education students, In addition, the study
examined the effect of the HPS upon ab:!ity to disc: iminate fa-
cilitative conditions and the relationship of self-actuahization
and discrimination ability.

Three major questions were formuiuated for the investiga-
tion of these effects. Does the Human Potential Seminar:

(1) Increase the participants’ level of self-actualization, (2) in-
crease the ality tu discriminate facilitative corditions, and
(3 is there a relationship between the megsure of self-actual-
1zation ard discriminaiion ability

In order to test tacse grestions, a tutal ot 40 sotuntesrs
from counselor education classes were assigned {o expeninien-
tal and contrel groups, Al subjects vere p:e and post tested
using the Personal Orientatiun [nsentoy and Catkiuff’s Dis-
crirmnation Index. The treatment of the experimental group
was participation in the exercises of the Humun Potential Sem-
inar, a highly structured group experience, The control re-
ceived no treatment uand attended classes as usual,

The obt.uned data were analyzed 4y -2 of ind2pendent
t-tests, coirelated t-tests, and Pearson’s Product moment
correlation, The findings of the study indicated that the Human
Potentlal Semtnar parucipants increased their level of «olf-
actualization significantly and further, that the gains were sig-
nificantly greater than those of the control group, The amhity
to discrim:nate facilitative cornd:tivns increased siznificantly
in both the experimental and cuntrol zoup, A sigriticant (ola-
tionship was found 1n self-actualizatton and d:scrimination
ability,

In view of the findings, the nmplications for the Study sug-
gest that professional trairing program:s should vifer the oppur=-
tunity for the professional .rd persond rwth 2\periences
stimulated by a Heman Potential Seminar.

- Order No. 7:-12,579, 91 REUGER

EFFECTS OF THE HUMAN POTENTTAL SEMINAR ON THE
SFLF CONCEPT. ACADLMIC ACHIEVEMENT AND SOCIAL
ADIUSTMENT OF COMMUNTY COLLEGE FRESHMEN

James T, VARFLAS, Ed.D.
State Umversity of New York a Albary | 1973

College courselors und student persounel workers are pri-
marily concerned with the developmont of the personality and
3 .ial relationships of college students {Sanford, 1967; wil-
Liamison, 1961; Wrenn, 1962). Their task is to assist the stu-
dent as he seeks to “beconte all he 15 capable of becoming”
during this often dafficult transition period. .

During the 1960's, college students across the nation
sought meaningful personal experiences through participation
11 a variety of group experiences, Presently, group experi- .
erces cf all types are being used as traming tools fcr coun-
selors and student personnel workers (O’'Banion, 15¢J). Group
methods are being implemented at an increasing rate in many
of our nation’s community colieges. Their expected aim 1s to
help students understand themselves more fully and to learn
tu relate to their classmates in a moreé rewarding manner
{McHoland, 1958),

The purpose of this study was to investigate, 1n a controlled

i maaener, the effects of pne group process, the Human Potential

* Semirar, on a sample of community college freshmen. The in-
vesligation addressed itself to the question: Is the Human Po-
tential Seminar group process an eftective treatment in im-
proving the self-concept, academic achievement and social
rz2lationships of a Sample of randomly selected community
college freshmen

The sample consisted of 95 community college freshmen,
Subjacls were assigned randomly to three experimental groups,
two placebo groups, and one control group. The treatment, the
HPS group process, was given only to the three experimental
groups. The data were gathered by admunistering post tests
to all subjects (experimental, placebo and control), It was hy-
pothesized that the treatment would produce significant positive
changes on the selected variables of the experimental group
subjects.

The results of the treatment were measured by three in-
siruments: Tennessee Self-Concept Scale, Adjustment Inven-
tory-Student Form and the Shident Questionnare, Also, GPAs
of each group were analyzed to determine if there were sig-
nificant differences between groups in the academic achieve-
mert variable,

An analysis of the data revealed that there werw no signifi-
cant difierences between groups on the self-concept, social ad-
justment and academic achievement variables. The Student
Questionnaire results indicated a significant dufference at the
-05 level between groups on only one of the fifteen questions,
Experimental group Ss reported that they were more active 1n
clubs and activities outside of school than were the placebo
a:id control Ss.

Implicaiions for future research with the HPS were raised
n the following areas; the need to replicate the study, rather
than make a defimitive judgment of the HPS based upon one at-
tempt to determine 1ts merit; the use of a variety of facihitator:
to determine the most effective type of H PS group facilitator;
the nced to increase the number of HPS treatment sessions:
and finally the need for further research with different instru-
ments to observe other selected Personality variables of group
Ss. Order No. 73-24,381, 82 pages.

A COMIPARISON (F TwQ ENCOUNTER GROUP
ALPROACHZS N O UMOILG PELONAL LROWTH
AND SELF~ACTUALIZATION

Wilham Kennedy VENINO, Cu.D.
The University of Mississipp, 1973

Director: Grudy F. liarlan
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Ths study was deswcaed o compag@the effects of 'od pro-
grommed encounter groups with 'ed fon-prosrammed encountet
grouns i promoting personad grogla and self -actualization.
The following questivas were of gfimars concern:

1. Is there a difterence on the mean scares an the Por-
sonal Orientaton Invontary *mery growps {prozran.med,
non-program nad and contro!) ard ait other comimrisons
on each of the 12 ~caley™

2. Is there a difterence un the selt rat:ngs Lotween pru-
grammed .nd non-proyrameed aroups ?

3. Is there a difference un the leader rati:gs between pro-
grammed and non-programmed groups?

From a sample of 73 studerts (57 araduate aad 16 nnder-
graduates), f:ity-two were randomiy selected .und randonily as-
signed to one of eight treatment groups. Twenty -s1x subjects
were assizned to onre of four programmed epcounter groups
and 26 subjects ere assigned to one of four non-program:ed
encounter groups. The remammng 2! subjects were assizned
to the control group which recewved no e¢ncounter troup eap- ri-
ence. Four group leaders led one prograrined rroup and one
non-programmed group erch totaling cight encounter
groups. .

Programmed groups were structured wath ten personal
awarcness exercises which were introduced to the ¢roup ey =Ty
two hours to stiniulate the group toward personal srowth. The
ron-programemed grodps were unstructured and wulized ann-
directive approach.

Each group lusted 20 heurs an time. All 73 subjects in
the study were pre and posttested with the Persunal Orienta -
tion Inventory. The group participants completed a rating
scale devised for the study after their vroups terminated.
Group leaders also completed the questionnaire ufter groups
terrrnated,

The analysis of covariance was used to determme how
signifzcant @ clange took place in group participants as o re-
sult of the programmed and ron-programmed ¢groups froin the
pre to the posttest on the POI. Results showed simifieaat dif -
ferences occurred on only one ot 12 scales {Capacity fox fa-
timate Contact Scale). The Schefté Test for Multiple Con.nara-
sors indicated that a sizmificant ditierence exi»tad betseen the
nor-programmed :roups and the control wroup on the Capsets
for Intimate Contact Scale.

The Ch: Square Test was used to deterrune the d:iference
between the ratings of programmed eroups and non-prosrammed
group participants and 1eaders. Results <howed that St -
cant differences occurred on 11 of 13 questions indicating pro-
zrammed group participants rated therr UInup exXperisnce as
mre successful thar non-programmed group parucipan:s
Leader ratings were 1-o hiz er tur prosrammed wroups al.
theugh only three of 13 questions were rated sisnihicantiy
ngher by group leaders for progran:med rroups.

In conclusion, the results of the rating scale by group par-
ticipants and leaders proved within the limits of thes study that
personal awareness exercises utilized by a high functiomng
leader n encounter groups promote personal growth aand self-
actualization significantly more than a highly unstructured en-
counter group approach. Therefore programs could be devised
for counseling and therapy groups or any group of individuals
who share a common problem or concern.

Order No. 74-11,445, 80 pages.

A STUDY OF THE RELATION BETWEEN RISK TAKING
AND VOCATIONAL BEHAVIOR

John Woods WAIDLEY, Ed.D.
New York University, 1972

Chairman: Professor Martin Hamburger

Risk taking as 4 problem in vocational develooment was
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studied as 1t related to: maturity of vocational attitudes, pres-
ence or absence of occupational decisions, confidence in occu-
pational chotce, level of occupational choice and level of cur-
riculum choice.

Utilizing Atkinson's theory of the effect of achievement mo-
tivation upon risk taking behavior, hyputheses were formulated
about the vocational behavior of extreme (high and low) and in-
termedciate risk takers. It was hypothesized that: intermediate
risk takers were more mature in vocational attitudes, more
irtkely to have made occupational decisions and more confident
of their decistons than were extreme risk takers. It was also
hypothesized that intermediate risk takers would choose cur- -
ricula which would lead to higher level occupations than would
extreme risk takers. :

Risk taling as a construct emerged from the-literature as
a subjective decisional activaty which is expressed in two quite
independent modes, either as an estimate of probability or as
a preference for certain situations or goals (gains or losses).

The investigation examined both modes of risk taking be-
havior by testing a stratified random sample of male freshmen
at Eastern Michigan University,

Data were also gathered about the students’ maturity of vo-
cational attitudes, curriculum, the presence of and confidence
in their vocational choice, and the levels of the occupational
and curriculum choice. The design of the study called for cor-
relational analyses, using the correlation coefficient and the
correlation ratio (Eta) ac well as Tests of Proportion,

The hypotheses were not supported, Neither type of risk
taking was related to vocational maturity, presence of decisfon,
or-confidence in choice. However, two relutionships were sig-
nilicant, First, risk taking as an estimate of probability of
success is related to level of occupational choice. Second,
there is a relationship between the presence of specific occu-
pationdl choice and maturity of vocational attitudes.

In general tie investigation offered evidence that risk taking
4s an estimate of probability of success is related to the qual-
1ty of decision rather than to the presence or absence of the
decision itself. Order No. 73-8208, 145 pages,

FA(_ZTORS INFLUENCING CHANGES IN AFFECTIVE
SENSITIVITY AND SELF-ACTUALIZATION AS THE
RESULT OF A T-GROUP EXPERIENCE

Joseph Francis 2ELENSKI, JR., Ph.D,
Southern Illinois University, 1972

) During the past few years, much of the research in counse}-
ing has attempted to isolate and to study the essential variables
when students who receive a structured motivation program
arc compared to students who participate in a non-structured
group activity and students who receive no treatment ?

3. What duferences in scholastic achievement will occur
when students who.receive a structured motivation progran:
are compared to students who participate in a non-structured
group activity and students who reccive no treatment ?

4. What differerces, if any, will occur 1n self-actualizing
attitudes niotivation toward school scholastic achfevement and
among comparison croups after a six-week Post-wait period ?

5. What effects, if any, will the artifact of testing have on
the compurison groups ? ’

Procedure: The population for this study included 150 elev-
enth grade students enrolied at the Dean Attendance Center,
Leland Consolidated School District, Washington County, Mis-
sissippi, during the 1971-72 school year. From this population,
eighty students were randomly selected and assigned to four
groups of twenty students as follows:

GrouE E, participated in a structured motivation program
for a twelve week period, meeting each day for fifty minutes
during the regular school day,

Group E, met for fifty minutes per day each school day for
a period of twelve weeks in a non-structured counseling group,

Group C; was a group of students who completed the re-
search instruments as did the experimental groups, but did not
participate in any tyne of vrogram.
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Group C; was a £royp of students who received teshing only
al the end of a six week Post-wail Per1od, These students did
not participate in any type of program,

The form:t of the studly was essenhally that of an eaperi-
mental design which covered two consecutive periods, The
first twelve weeks wis known as the Treatment Period and re-
ferred to a period of ;i%during which Group E, participated
1 2 programmed motivation exper:ence, wlle group E, expe-
Tienced a non-cirect:ve student centered group orientation,
The six weeks following this period was known as the Post-
wmt Period during witch no gontact wus made with any of the
pacticipants. .

The Personal Orientauion Inventory, the Junior Index of
Motivation and grade point average provided dependent variable
rata and these results were analyzed by analysis of variance
procedures, o

Conclusions: Based on findings of this study, the following
major conclusions were made:

1. By the end of the 12 weeks Treatment Period; sigmfi-
cant differences did not occur among groups included in the
study either 1n terms of POL scores, JIM Scale scores or
grade point averages, Although some increases or changes
did seem to be occurring, differences in groups were not sig-
nificant at the ,05 level,

2. Sipnificant changes did occur in grade point averages
and on JIM Scale scores by the end of the Post-wait Period,
This finding suggests that perseverence occurred after the
termination of the motivational program, ultimately reflecting
significant changes in atutudes toward school and in grade
point averages,

3. When the two control groups were compared, no signifi-
cant differences occurred, which supported the conclusion that
the artifact of testing was negligible,
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THE EFFECT OF VOCATIONAL AWARENESS GAMES OM
THE SELF-CONCEPTS OF SIXTH GIRADE STUDENTS

Gilbert Charles GOCKLEY, Ed.D.
The University of Rochester, 1973

The purpose of this study was to myestigate certain vaca-

* tional awareness games which are based on developn:ental
concepts, ‘Tt dealt with the individual's exposure to, and explo-
ration of, selected conditions in vocational devslopment. em-
phasizing such factors as interests. abilities, attitudes. aspira-
tions, values., life situations and Iife 2oals. These factors were
approached from an internal frume of reference in ‘which the
ind1vidual explored his own feelings and 1deas about himnself.
The vocational awareness games encouraced individuals to ac-
quire a clearer conceptualization of self.

The experimental studv was designed t0 investigate the ef-
fect of the vocational awareness games on the seif-concepts of
59 suburban sixth graders. The subjecis were classified in
hgh, middle, or low [.Q. groups and ranvomly assigaed 1o the
control and treatment groups. The Piers-Harris Children's
Self-Concept Scale was administered as a pre- and postiest
measure, The activities for the experimental groups were
thoroughly planned to give similar opportunities for student
interaction and to create parallel classroom atmospheres.

The subjects in the treatment group were involved in g
series of vocational awareness yames during the ten-week
research period. The games were sequenced as foliows:

(1) eight sessions with the Interest Continuum game: /2) thir-
teen sessions with the Life Situauons <ime; (3) seven sessions
with tae Abilities game: ard (4 five sessions wich the [ 1fe
Goals game.

The-subjects in the controt sroup were involved in tons
vocatioml experiences. Since the vocatiunal avareness ames

" were enjoyable and involved student-student and student-:eacher
mteraction, the control vroup activities were also ievel yued
and planned to be fun and to encouradinteraction. The ac-
teities prasented to the control <o 1o luded an a1t project,
sclence projects, selected educatisnal parjor sames 0 cyre

l iots nther educationil activires
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Aruitoxt provided by Eic:

o

1o.avown teacner n::»@_g.c tWO partieipating t2achers used
4 rotaung system and werd muvolved with huth the treatment
and control groups.

The two null hyputheses for the- study were as follows:
(1Y there 15 no difference between the adjusted mean self-
concept score for subjacts expused to the vacational awareness
games and the adjusted mean score for subjects noy exposed
to the games (man efiect hypothesis: and (2) there is no dif-
ference amony the adjusted mean scores of the various treat-
raent by - meatal ability combmations that cannot he attributed
to the main effect tself Ginteracton elfect Rypothesis), .

The statistical aralysis for both hypotheses was the treat-
ments-by-blocks aralysis of covarninee, with the pretest score
4s tne covariable, The level of statistical siznificance was set
at .05,

The analys:s of the adjusied cell mear scores ot the two
groups yielded an F-prat of 3 47 which was not significant at
the .05 level. Therefore. the man eifpet hypo(hes;s was re-
tmned. The ‘rteraci. p ofie ¢ heoathesis ean also not be re-
jected, .

The data did, howsser, Aprodch e 4.04 F-ratio needed
for saustical sigzic.o. e P Loy the vacationa!? ANareness
vames might fnve had some eiect on the self-¢ reepts of the
suith grade sivdonpts  The Stbpeeis with iy ver measured tetal
abilitieg wh i wore evunsed to the v iinenai AWATONeSS Tames
had the larzest self-, ONCeRt mean suore inerease on the post-
test  Also, the vneotional HTITeNCSS raming seenied to be an
eryoble, educai:

v

L eXperee e tor e MIrtepatine,
Schaol prisra el ermpngsize self-coneept ar wih wwom
tmportant and e wssary if stedents ape to be prepar ¢ for the
fature  Voeationi! wareness “ing can be an enjovable
educational experience for those participating. If education ig
to be responsible for helping students become aware of various
concepts ot the world-of-work and for clarifying which con-
cepts of self have personal meaning, then the vocationa} gaming
approach shows some promise for being a “fun way” to gain
these insights, Thus, school programs should be concerned
with the development of positive self-concepts, and vocational
awareness games should focus on self-awareness and self-
assessment rather than traditional approaches of studying oc-
cupational information. Order No. 73-25,871, 96 pages.
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