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ABSTRACT

The publication was prepared to assist Montana school
personnel in initiating, developing, and implementing effective K-12
guidance and life career development programs. It contaims a
rationale, selected theories of career developsent and occupational
choice, domains, concepts, goals, objectives, and impleamentation
procedures for establishing a guidance counseling and placement
center. Guidelines are provided for exploring four domains: self,
world of work and leisure, career planning, and basic studies. Bach
of the four sections specifies developmental goals and activities for
primary, elementary, intersediate, and secondary levels. Bach
activity outline presents goals, an overview, and suggestions for
implesentation, and specifies the role of others. Topics include
career models, sex role stereotypes, business and industry visits,
community resources, decision making skills, life style, educational
needs, and placement procedures. Program implementation procedures
discussed are: personnel involvement, guidance delivery systess,
steps in implementation; the use of committees and inservice
workshops and a progras implementation system. Appended are: (1) a
30-page outline of program concepts, goals, and objectives; (2) plans
for a career guidance counseling and placement center; (3) followup
survey forms and guestionnaires; and (4) an annotated list of
resources and references. (W)
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FOREWORD

This publication was developed by Helena Public School personnel, Helena,
Montana in cooperation with Dr. Norman Gysbers, Director of the Career Guidance
Counseling and Placement Project University of Missouri, Columbia, through
a grant (OEG-0-71-4663) from the U. S. Cffice of Education, Bureau of Occu-
pational and Adult Education. The committee members responsiblz for this
publication were:

Jim Fitzpatrick Committee chairman and 2ditor, Director Career
Education

Pat Feeley Career Education Consultant

Harold Olson Career Education Consultant

Bob Schillingstad Secondary teacher

Glen Thomas Secondary Career Educatiorn Consultant

Darrell Vallance Secondary School Ccunselor

These people would like to express zppreciation to D21 Gustin, Career
Education Coordinator, Office of the Superintendent of Puolic Instruction
for his assistance and guidance in developing and organizing the publication
and to the following individuals for their review of the intial draft and
their suggestions for improvement:

Rod Bates School Counselor, Sentinel High School, Missoula

Ross Barefoot School Counselor, Baker Public Schools

Don Briggeman Assistant Principal, Student Service, Career
Center, Billings

Del Gustin Coordinator, Career Education, Office of the Super-
intendent of Public Imstruction, Helena.

Harold Hanson School Counselor, Havre High School

Dr. Robert Kaftan Associate Professor of Educaticn, Northern
Montana College

Lyle Olson School Counselor, Libby High School

David Pals Exploring Director, Boy Scouts of America, Greac
Falls

Mike Preyer School Counselor, Wolf Point High School

Dr. Harlan Riese Professor of Education, University of Montara,
Missoula

Marolane Stevenson School Counselor, Hellgate High School, Missoula

Ken Tintinger Director of Elerentary Guidance, Kalispelil Public
Schools

Sharon Tomcheck School Counselor, Helena High School

Enid Walden Secondary Consultant, Career Education, Great Falls

Special thanks is extended to Lee Holmes, Drafting Instructor, Helena Public
Schools for the graphic art work, and to the Montana Advisory Council for Voca-
tional Education for assistance in disseminacing this publication.

MAY 1974
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INTRODUCTION

This publication was prepared to assist Montana school personnel
in initiating, developing and implementing effective guidance and life
career development programs. The publication was developed by Helena
Public School staff in cooperation with the Career Guidance Counseling
and Placement Project, University of Missouri, Columbia.

The publication contains a rationale, selected theories of career
development and occupational choice, domains, concepts, goals, objectives,
procedures for establishing a counseling guidance and placement center,
suggested follow-up survey forms and a bitliography. This model is not
intended to be all inclusive and should be considered as only one resource
in establishing Life Career Development programs to meet local needs

It is not the intent of the writers to imply that school counselors
should have the sole responsibility for the career development program
nor that career development is their only function. However, the writers
feel that the counselor should coordinate the career development program
but that the responsibilities for implementation be carried out by the
total school staff and the community.

We are hopeful that counselors and others throughout Montana will
find this publication useful in developing programs to more effectively
meet the needs of students.

Finally, we will appreciate receiving comments and suggestions relative

to the value of this publication from practitioners in the firzld. Please
address your comments to: Jim Fitzpatrick, Director, Career Education,
Helena Public Schools, Capital High School, Helena, Montana 59601.

Jim Fitzpatrick
Committee Chairman
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PART 1

Life Career Development
A Rationale

ror the past three decades this nation has experienced
dramatic change that will affect our nation's social,
economic and educational institutions for decades to
come, This change has affected the structures and
values of society and the world of work, both struc-
tionally and occupationally. Unfortunately, we may
not fully realize the scope of the challenge for years
to come, but its dimensions are clear enough to call
for a massive response from the school and community.
Administrators, trachers, counselors and the public
must work cooperatively in developing effective career
development programs if the needs of our students are
to be met. To do less can damage the lives of our
most precious resvurce - the young people of Montana.

Changes in Society and the World of Work

Montanans are aware of the many changes this state and nation has exper-
ienced in recent years and recognizes the challenge for tomorrow. In addition
to the changes in society, the world of work has changed tremendously. Busi-
ness and industry have become increasingly complex, our population is urban-
ized and highly mobile and our young people have greater choice of careers
than ever before in history. Also, our population continues to increase. By
the year 2000, it has been estimated that our population will exceed 300
million persons. This means that there will be more young people and more
competition for jobs. Further, today's technical society requires each
individual to spend more time in preparing for work. Finally, the work week
is being shortened and persons are retiring earlier and living longer.

The Current Status

Many of our young people lack the basic skills necessary to enter the
labor market and have had little experience in decision making and career
planning and lack sufficient knowledge about securing available jobs. They
have had little opportunity to develop the attitudes and discipline necessary
for job success and satisfaction. Too frequently, they are unfamiliar with
the tools aad materials and are deficient in cognitive and manipulative skills
required 1n the job world. Unfortunately, many of these young people report
for jobs with unrealistic expectations and soon find themselves in the ranks
of the unemployed.

now Montanans View Occupational Orientation and Vocational Preparation

Montanans recognize the need for life career development programs as
evidenced by the following statements contained in the publication entitled
Bagic Quality Education, an Interim Rgport.l shese statements were collected
in 38 meetings held throughout Montana from the 1121 participants.

I Basic Quality Education, An Interim Report. Brard of Public Education,
State of Montana February 1974,




E

Q

RIC

Aruitoxt provided by Eic:

2
The school traditionally being a scholarly institution must never lose
sight of the fact that ultimately students must find a vocational experience
that allows then to achieve the fundamental material wants, social acceptance
and a feeling of human values.

Schools should

* provide a broad education which exposes the student to job opportunities.

* assjist the student in establishing creative directions and vocational goals.

+ gxve the student the opportunity to acquire enough skills and tools to
achieve a career objective.

deveiop within each individual an apprecjiation for the world of work.
neip you learn what you want to do in life.
provide the student with guidance and direction for a vocation.

provide an exposure to career choices; the skills needed in order to get
and hold a job.

srovide vocational awareness and preparation so that a student will be
productive to society.

provide information regading scholarships available for further education.
-\prepare a student to make a living.

provide students with enough knowledge so that upon graduation they can
either go out and get a good job or go to a post secondary institution.

Life Carcer Development

I1f these goals are to be mer, and the needs of young people fulfilled, the
educational community must assume greater leadcrship. Career development programs
must be initiated and/or strengthened to assist all students in developing the
artitude, skills and abilities necessary to live a meaningful and satisfying
life. The program must be developmental, beginning when the child enters school
and continuing throughout the individuals life. Although the responsibilities
for conducting the program activities will be shared by school and community
personnel, the counselor must coordinate the development of the program.

Career Guidance Counseling and Placement

Career Guidance Counseling and Placement is vital to an effective career
development progran. Career Guidance Counseling and Placement is an educational
pregram for assisting individuals to develop self knowledge and interpersonal
skills, life career planning and placement competencies, ability to make
decisions, and knowledge of the work and leisure worlds. This program is also
responsible for helping individuals understand and relate the meaning of basic
studies and occupational preparation in their present and future lives.

Finally, it is clear that many persons are not adequately prepared to
make wise career choices. Our youth ask '"Who am I?" and "Where do I fit in?"

—— -,
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Career development programs inclusive of a strong counseling guidance and
placement component can fill the need of these young people. Guidance focuses
vpon the individual as self, his self uncerstanding and his understanding in
celation to himself. The counselor can and must aid all individuals to see
themselves, help them define their abilities and limitations, how to better
interact with others, and provide them with knowledge about the work and
leisure world. In doing this our youth can better plan for their needs,
understand their values and find a rewarding and satisfving life.




Theories of

CAREER DEVELOPMENT
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PART II

ThEORIES OF CAREER DEVELOPMEWT AsD OCCUPATIONAL C(HOLCE

The purpose of this section is to provide ccoselors with
a orief cverview cf some of the malcr thecries of career
development and occupational choice. No attempt has

been made to contrast or compare any of these theories.
Most counselors are alreauy familjar with them but a
review of the major components and commonalities will be
peneficial in establishing goals, objectives, apprcaches
ernd activities in the Life Career Levelopment ?rogram.
Persons desiring additioral information about these and
other thecries should consult the bibliograpnhy section of
cnis sdbiication.

As we assist our students in making vocational plans and choices Je
operate frc.. the standpoint of some theory of vocational choice or develop~
ment. Whatever the theory, it 2xpresses a hypothesis, pelief c¢r expectaczion
concerning the way vocational plans are made. ‘Therefore, counse.ing implies
a belief tha: decisions are influenced by what tre cournse&lor says or dces
or what happens to the client in the counseling relaticmship.

In general, scientific attempts to develop theories to accouat for the
phenomena of vocational behavior ace in the infancy stage. It is praccically
impossible to clearly define what constitutes a career aeveiopment Ctheory.
There appears to be universal agreenent that all thecries of career develop-
ment and occupational choice have been formulated to explain how individuals
choose occupatioans and why they select and eveatually enter different occu-
pations.

Theories of career development and occupational choice range frox those
that describe to those that explain. In essence, a theory is supported by
more evidence than a general principle, but it is liess firmly astablished
than a law.

In order zo develop a comprehensive theory, the tneozist: (-) collects
data; (2) extrapolates theory from the facts ottained; (3, tests the hypothesis
derived from the theory; and (4) revises, modifies and recosnstructs, or
adapts the theory in accordance with the empiriczal data.

The procedures cutlined above are usually referred to as Ire neuristic
influence of a theory. This means that the theory promotes additional research
by suggesting ideas and stimulating curiosity by other researchers.

Because 0% the numercus theories of career development and occuparional
chotce, it is impossible to review all of them in this publicatioa. Many of
these are relatively similar. They emphasize the same kinds of critical agents
and periods. As Osipow pointed out in 1968, ''the major cifferences between
the tneories are differences of emphasis'. Theories of career deve.opment
and occupational choice may contain elements of tne foliowing groupings: crait
factor, developmental, psychoanalytic, personality, motivational and general
approaches.

11




A review of several major career development and occupational choice
theories follows: These include, Ginzberg, Axelrad, herma and Ginsburg,
Super, Holland, Roe, O'hara and Hoppock.

GINZBERG'S THEORY OF OCCUPATIONAL CHOICE

Ginzberg and his associates, Ginsberg, Axelrad and herma, are usually
credited with publishing the first comprehensive theorv of vocational behavior.
They are recognized as introducing the developmental approach to occupational
selection theory. The major points of their theory are outlined oelow:

1. Occupational choice is a pro.ess, generally irreversible and com-
promise is an important part of every choice.

2. The process of occupational decision should be analyzed in three
stages: fantasy, tentative choice and realistic.

Fanrasy Stage - (age 6-11)
- During this stage the child makes choices without awareness of
the barriers that stand in the way. 7The chil!d believes that

he can become whatever he wants to become.

- The child selects work on the basis of pleasure and activities
that are fun to do.

- The child makes arbitrary choices and without references to
reality, abilities and potentials.

Tentative Stage - (age :l1-17)

- This stage is characterized bvsthe reeognition of the problem
of deciding on a future occupation.

- ihe tentative stage is further divided into 1’ stages: {interest,
capacity, value, and transition.

Realistic Stage (begins at about age 18)

- This stage is comprised of the following substages: exploration,
crystallization and specifications. During this stage the in-
dividual recognizes that he must work out a ¢ mpronise between
what he wants and the opportunity available to him.

SUPFR'S THEORY OF VOCATIONAL DEVTLOPMENT
Super's comprehensive theory consists of the following propositions:

- People differ in their abilities, interests and persona’ities,

- They are qualified, by virtue of tnece characteristics, each for
a number of occupations.

- The processs nay be summed up in a series of lifu stages.
- The nature of the career pattern is aetermined bv the individual's

parental sociceconomics level, mental ability, and personality
characteristics, and by the opportunities to which he is exposed.




- Development through the life stages can be guided.

- The process of vocational development is essentially that of
developing and implementing a self concept.

- Work satisfactions and life satisfactions depend upon the extent
to which the individual finds adequate outlets for his abilities,
interests, personality traits and values,

- The process of compromise between individual and social factors,
between self-concept and reality, is one of role playing.

HOLLAND'S THEORY OF VOCATIOJAL ChOICE

Holland's Theory assumes that the individual at the moment of vocational
choice is the product of interaction of his heredity and a variety of
cultural and personal forces. These forces include the individuals peers,
parents,"significant adults”,social class, American culture, and the physical
environment . As a result of this experience the individual develops a
hierarchy of methods to deal with the environmental tasks. These are referred
to by Holland as the individual's adjustive orientation. During the process
of selecting a vocational choice, the individual searches for situations
(occupational environments) which satisfy his hierarchy of adjustive orien-
tations. The followiag parallel classification system outlines Holland's
personality types and environmental models.

HOLLAND'S PERSONALITY TYPES AND ENVIRONMENTAL MODELS

Personality Types* Eavironmental Models*
(Model Personal Orientation) (Occupational Environments)
Type Descripticn Type | Typical Occupations

Realistic - Enjoys activicies re- Realistic - Laborers, machine operators,
quiring physical strength, aviators, farmers, truck
aggressi-e; good motor or- drivers, carpenters, etc.
ganization; lacks verbal &
interpersonal skills; pre-
fers concrete to absiract
problems; unsociable, etc.

Intellectual - Task oriented, "Thinks Intellectual - Physicist, anthropologist,
through' problems; attempts chemist, mathematician,
to organize and understand Biologist, etc.
the world; eniovs ambiguous
work tasks and intraceptive
activities; abstract orien-
tation; etc.

Social - Prefers teaching or thera- Social - Clinical psychologist,
peutic roles; likes a safe counselor, foreign missionary,
setting; possesses verhal teacher, etc.
and interpersonal skillss
socially oriented; accepting : - 13
of feminine impuilses; etc.




HOLLAND '> PERSONALITY TYPZS AND ENVIRONMENTAL MODELS

Personality Types¥* Environmental Models*
(Model Personal Orientation) (Occupational Environments)
Type Description Type Tvpical Occupations
Conventional - Performs structured Conventional - Cashier, statistician, book-
verbal & numerical ac- keeper, administrative assistant,
tivities & subordinate post office clerk, etc.

roles; achieves goals
through conformity.

Enterprising - Prefers verbal skills Enterprising - Car salesman, auctioneer,
in situations which politician, master of cere-
provide opportunities nonies, buyer, etc.

for dominating, spell-
ing, or leading others.

Artistic - Prefers indirect personal Artistic - Poet, novelist, musician,
relationships, prefers sculptor, playwright, com-
dealing with environmental poser, stage director, etc.

problems through self-ex-
pression in artistic media.

ROE’S EARLY DETERMINANTS OF VOCATIONAL CHOICE

Roe suggested some hypothesis about the relationship between early experience
and some of the factors which affect the ultimate vocational selection of the
individual. In 1957, Roe offered a theory to explain the relationship between
childhood experience, and vocational behavior. Below are some major highlights
of Roe's Theory:

1. Roe accepted Maslow's hierarchy of needs which she arranged in the
following order:

a. Physiological needs.

b. Safety needs.

c. Need for belongingness and love.

d. dNeed for importance, respect, selt-esteem, independence.
e. Need for information.

f. Need for understanding.

g. Need for beauty.

h. Need for self-actualization.

Based on the studies conducted by Roe, the emotional climate in the home
is of three types: emotional concentration on the child, avoidance of the
child, or acceptance of the child. As the child experiences a particular emo-
tional climate, he will develop basic attitudes, interests, and capacities.
These will be given expression in the adult's life, in his personal relation's,
emotional reactions, activities, and in vocational choice. 1In summary, Roe

*Source: J. Zaccaria; Theories of Occupational Choice and Vocational
Development. Boston; Houghton Mifflin, 1970, p.44
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devised the following diagram which she referred to as '"Behavioral Variations
and their Relationships'. The groups referred to in the diagram are as follows:
Group I, Service; II, Business Concract; III, Organizations; IV, Technology;

V, Jutdoor; VI, Science; VII, Geueral Cultural; VIII, Arts and Entertainment.
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ReSOURCE: Anne Roe, ”hafiy Determinants of Vocational Choice.' Journel
of Counseling Psychology. 1957.

0'hARA'S LELARNING TukORY AND CARELR DEVELOPMEN1

O'hara views career development as a learning process and consequently
that changes in vocational behavior is the result of cognitive change. As
a result,0'Hara fosters the proposition that the career development of indi-
viduals can be facilitated by involverneat in those learning situationcs having
occupational implications.

hOPPOCK'S COMPOSITE THEORY
o formulate a composite theory, ticppock has drawn from many theories

of career development and occupational choice. The following postulates out-
line his theory.

1. Occupations are chosen to meet needs.

15




10.

The occupation that we choose is the one that we believe will best
meet the needs that most concern us.

Needs may be intellectually perceived, or they may be only vaguely
felt as attractions which draw us in certain directions. In either
case, they may influence choices.

Vocational development begins when we first become aware that an
occupation can help to meet our needs.

Vocational development progresses and occupational choice improves
as we become better able to anticipate how well a prospective oc-
cupation will meet our needs. Our capacity thus to anticipate de-

pends upon our knowledge of ourselves, our knowledge “of 3ccupations,
and our ability to think clearly.

Information about ourselves affects occupational ch Yehelring
us to recognize what we want and by helping us to anticipaté whether
or not we will be successful in collecting what the contemplated
o:xcupation offers to us.

Information about occupations affects occupational choice by helping

us to discover the occupations that may meet our needs and by helping
us to anticipate how well satisfied we may hope to be in one occupa-

tion as compared with another.

Job satisfaction depends upon the extent to which the job that we
hold meets the needs that we feel it should meet. The degree of

satisfaction is determined by the ratio between what we have and

what we want.

Satisfaction can‘result from a job which meets our needs today or
from a job which promises to meet them in the future.

Occupational choice is always subject to change when we believe

that a change will better meet our needs (Hoppock, 1967, pp. 1l1ll-
112).

As stated earlier, the purpose of this section was to provide the
counselor with an overview of some major theories of career development and
occupational choice. Additional information about these and other theories
may be obtained from the bibliography located in the back of this publication.

16
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PART III

LIFE CAREER DEVELOPMENT:
AN OVERVIEV

This section is designed to provide a compre-~
hensive overview of the knowledge, skills and
attitudes individuals need to facilitate their
total development. Also, it is designed to

' create career consciousress in all individuals
at all educational leveis; to help them develop
to assist them in visualizing possible career
roles and to analyze and relate these roles to
their present situations.

LIFE CAREER DEVELOPMENT A DEFINITION

Life: Indicates that the focus is on the total person, on all
aspects of his growth and development over the life span.

Career: Identifies and relates the many settings in which people
find themselves-home, school community, the roles which
they play, student worker, consumer, citizen, parent, and
the events which may occur in their lifetime-entry job,
marriage, and retirement.

Devélopment: Indicates that people are continually changing over their
lifetime. We are always in the process of becoming.

The Life Career Development program is based on the career conscious
individual which includes a person's background, education, politics,
ipaight, values, emotions, and philosophy. It is the whole person and
his or her way of life. It is that by which the person creates his or her
own life and thus creates the society in which they live.

THE CAREER CONSCIOUS INDIVIDUAL

Self: Unique person
Total Life Style

Others: Interdependency, cooperation

Education: Understands purpose, see relationship between
self, education and society.

Work Tasks: Challenge, proof of ability.
Work Place: Opportunity to achiave,
BASIE DOMAINS OF LIFE CAREER DEVELGPMENT
1. Domain: Self Knowledge and Interpersonal Skills
In this Jomain, the content and activities focus on helping indi-

viduals understand themselves and others. The main concepts of his
domain involve:

18
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* awareness and acceptance of self,
* awareness and acceptance of others,
+ development of interpersonal skills,

2. Domain: Knowledge of Work and Leisure Worlds

The content and activities found in this domain emphasize an under-

standing of structure and basic dimensions of the world of work. The
individual learns that:

* there are many occupations and industries which comprise the
world of work and can be grouped in many ways.
similarities and differences exist among work, workers, and
work places.,

* the basic dimensions of the worlds of work and leisure
should be viewed in three perspectives; sociological,
psychological and economic,

3. Domain: Life Career Planning Knowledge and Skills

The career planning knowledge and skills domain contains content
and acrivities designed to help individuals:

* understand that decision-mzking and planning are important
tasks in everyday life.

* recognize the need for life career planning.

* value planning.

* recognize the concept of change, space and time as these
affect career planning,

4. Domain: Basic Studies and Occupational Preparation

This domain forms tue basis of the instructional program. It is the
largest component i1 terms of content and activities since it includes
the core of a curriculum (English, social studies, mathematics,

fine arts, physical and health education, foreign language and
vocational-technical education. Preparatory education is viewed as

a basic part of an individuals developmert but in interdisciplinary
form. Basic Studies and Occupational Preparation provide:

* relevancy to the roles, settings and events of the person's
total life career.

* interrelaticn between education, work and the leisure worlds.

DOMAINS AND CONCEPTS

The four domains previously outlined serve as the oody of knowledge from
which the Life Career Development nrogram cen be developed. In developing
the Life Career Development program, concepts for each domain must be identified.
For this purpose the brief listing below should be considered.

Domain: Self Knowledge and Interpersonal Skills

Concepts:

+ an individual is unique.
- seli development is a personal responsibility,

19




12

+ an individual is influenced by his environment.

- as nmembers of society, people interrelate.

+ an individual is responsible for developing interpersonal
relatijonships.

+ self acceptance is an individual goal.

Domain: Knowledge of Work and l.eisure Worlds
Concepts:

* there is a relationship between one's role in the world of
work and the well being of society.

- knowledge of the structure of the world of work is important.

+ leisure time is important to one's well-being.

+ there are a variety of life styles.

« human relations skills and occupational skills are necessary
in the world of work.

+ work, leisure and life style are interrelated.

Domain: Life Career Planning Knowledge and Skills
Concepts:

* competency in decision making skills allows one increased
freedom to control his own life.

« one's future is influenced by present planning.

+ career planning requires consideration of alternatives.

+ a changing society necessitates flexibility in career planning.

+ recognition of values facilitates decision making.

+ awareness of resources 1is necessary for effective career
planning.

Domain: Basic Studies and Occupational Preparation

Concepts

+ an individual needs minimum competencies in order to function
in a technical society.

+ educational level influences one's occupational level.

+ education and work are interrelated,

. education is continuous throughuut one's life. \‘~“*“-~\“~__*___

+ personal goals are related to education.

. societal needs are reflected in education.

STEPS IN DEVELOPING THE LIFE CAREER DEVELOPMENT PROGRAM
Formulate concepts

A concept is a statement that identifies what has been determined as
important. It is derived frow the needs and values expressed by socilety.
Refer to the concepts listed on the previous page.

Translate Concepts to Goals

A goal is a general statement indicating what one hopes to accomplish;

it represents what individuals should possess in the way of knowledge,
ckills and/or attitudes. The concept "An individual is unique" may be
translated into the goal: 'For the individual to understand his abilities
and limitations.” :3()
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State goals as Developmental Goals

Developmental goals provide a frame cf reference for goal attainment at
each developmental level - K-3, 4-6, 7-9, 10-12. The goal "For the
individual to understand his abilities and limitations" may be stated
developmentally:

K-3 "For the individual to understand his ahilities to perform specific
tasks."

4-6 "For the individual to understand that his interests and aptitudes
influence his activities."

7-9 "For the individual to understand the effects of health and physical
development on his performance of tasks."

10-12 "For the individual to understand, accept and respect his own

uniqueness as a result of learning, growth and maturation.”

Translating Developmental Goals into Performance Objectives

A performance objective is a specific behavior an individual will be

able to exhibit or demonstrate as a result of a particular learning experience.
A performance objective for the K-3 development goal "For the individual to
understand his abilities to perform specific tasks' might be: "The indi-
vidual will identify ways in which he is unique.”

Selecting Activities

Once the objectives have been determined, activities should be selected.
Select activities that:

* have high probability of meeting the objective,
+ can be achieved in accordance with the human and material
resources available.

For examples of concepts, goals and activities, refe¢r to the following
section of this publication.
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Refer to Appendix A for additional concepts and goals.
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PART 1V

LIFE CAREER DEVELOPMENT GUIDELINES

DOMAINS, CONCEPTS, GOALS AND ACTIVITIES FOR PROGRAM DEVELOPMENT

The specific purpose of this section is to demonstrate how goals

and obJectives from each domain may be transformed into meaningful
activities for students.

—

This section is designed to provide the counselor and other school
personnel with information for developing the Life Career Development
Progranm.

For each of the four domains one concept has been selected to ex-
explify the transition from concept to activity.

A composite chart for each domain outlines the concept, goal and
objective and activity at the following grade levels: K-3, 4-6, 7-9,
10-12. Chart A provides a graphic representation of information included
on the cover page. For additional concepts, goals and objectives refer to
Appendix A of this publication.

CHART A
Domain
Concept
Goal
Dev. Goal K-3 Dev. Goal 4-6 Dev. Goal 7-9 Dev. Goal IN-12
Objective Objective Ob jective Objective
Activity Activity Activity Activity

Refer to Appendix A for additional concepts goals and objectives.




Dev. Goal 1.1:
K-3
Por the individual to
understand his abil-
ities to perform
specific tasks.

Objective 1.11:
The individual will

identify ways in which
he is unique.

Activity:
DUSO Kit

15

POMAIN:

Self

Concept:

An individual is

unique,

Goal 1.1:

For the individual to understand his
aptitudes, abilities and interests.

Dev. Goal 1.1:
4-6
For the individual to

understand that his in-

terests and aptitudes
influence his activi-
ties.

Objective 1.14:

The individual will
describe ways in which
his interests enter
iato his choice of
activities.

Activity:

Elementary School
Employment Service

Refer to Appendix A for additional concepts,

Dev. Goal 1.1:
7-9
For the individual to
understand the effects
of health .and physical
development on his
performance of tasks.

Objeative 1.13:

The individual will
identify possible re-
lationships between
occupations and phy-
sical attributes of an
individual.

Activity:

Career Models

goals and objectives.

Dev. Goal 1.1:
10-12

Por the individual
underrtand, accept
respect his own uniq
ness as & regult of
learning, growth and
saturation.

Objective 1,11t

The individual will
identify hie streng
and consider these
vhile developing post
secondary occupatio
plana.

Activity:

Individual
Advisement Prograa
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ACTIVITY: DUSO Kit
Grade Level K-3

DOMALN: Self

Goal 1.1: For the individual to understand his aptitudes, abilities and
interests.

Dev. Goal 1.1: For the individual to understand his abilities to perform
' specific tasks.

Objective 1.11: The individual will identify ways in which he is unique.

4

OVERVIEW

The 'Developing Understanding of Self and Others (DUSO) Kit" is a
developmental guidance kit to be utilized by the classroom teacher or
counselor in grades K-3.

DUSO is the first of two developmental kits based on the Adlerian model
of psychology. The DUSO activities make extensive use of listening,
inquiry, and discussion approaches to learning.

As the title indicates, the activities focus on developing an individual's
understanding of himself as well as others,

Components of DUSO Kit D-1 are: storybooks, poster, records or cassettes,
puppet and role playing cards, and puppets. The teachers manual offeis
excellent suggestions for using the kit.

IMPLEMENTAT ION

1. The counselor will organize and conduct staff development sessions to
train the staff in the use of the DUSO Kit,

2. Following these sessions, the counselur will assist classroom teachers
in implementing the DUSO Kit in their instructional programs.

3. The counselor will meet with the librarian and the music teacher to
discuss their roles.

4. After program is initiated, the counselor will talk with classroom
teachers to identify students who may benefit most from small group
interaction. The counselor will establish and conduct the groups.

5. The counselor will determine and carry out follow-up and evaluation
methods for the program.

Materials: '"Development Understanding of Self and Others: D-I",
American Guidance Services, Inc.
ROLE OF OTHERS
Classroom teachers: Implement DUSO in their instruction program.
Librarian: Provide supplementary reading material as designated in DUSO manual.

Music Teacher: Provide opportunity for students to learn DUSO songs.
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ACTIVITY; Elementary School Emy'oyment Service
Grade Level 4-¢

DOMAIN: Self
Goal 1.1: For the individual to understand his aptitudes, abilities and interess

Dev. Goal 1.1: For the individual te understand that his interests and
. aptitudes influence iiis activities.

Objective 1.14: The individual will describe ways in which his interests enter
into his choice of activities.

OVERVIEW

Provides students with work experience at a relatively young age and
an opportunity to learn about rules of work through simulated job
experience,.

Elemantary students are given the opportunity to assess their interests
and apply and interview for job positions in the school structure: e.g.,
safety patrol, service squad, office helpers, lunch .nd cafeteria
helpers.

IMPLEMENTATION

The counselor will initiate che elementary school employment service

by organizing a committee of staff and students to carry out the follow-
ing tasks:

~determining the kirds of jobs available, qualifications for specific
jobs, interview and selection procedures, time limits, job transfer pro-
cedures, employment rules and regulations.

~developing necessary materials such as job advertisements, application
forms, interview forms.

-scheduling procedures which permit students to leave classes to perform
jobs.

~developing compensation system to be used to recognize student job
performance.

-publicizing the employment service and encouraging participation. .

-planning and conducting periodic evaluation to determine necessary
modi fications,

The counselor and the teachers will plan related classroom activities

such as learning how to fill out applications and developing appro-

priate interviewing behaviors.

The counselor will recruit community resource people to participate,
e.8., personnel managers to simulate interview situations.

ROLE OF OTHERS

Classroon teachers: support the employment service and provide opportunity
for students to participate.

Non-instructional Staif: suggest ways they may utilize the employment service.

Administrators: provide space for employment service.

26



Cormunity members: provide opportunity for simulation and role playing
exercises.

Materials: Dictionary of Occupational Titles (source for exemplary
job descriptions) Classified ads, job descriptions, application blanks,
interview forms from local businessmen.

27
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ACTIVITY: Career Models
Grade 7-9

DOMAIN: Self

Goal 1.1: For the individual to understand his aptitudes, abilities
and interests.
Dev. Geal 1.1: For the individual to understand the effects of health
and physical development on his performance of tasks.
Objective 1.13: The individual will identify possible relationships

between occupations and physical attributes of an
individual,

OVERVIEW

Parents and community member volunteetrs will come to the class during a
career related activity unit to model the uniform and/or equipment used
in their jobs., They will demonstrate to the class the use of the equip-
ment and explain why a uniform ig necessary in their occupations.
Emphasis will be given to the physical requirements of their job. If

feasible, the students will be given the opportunity to operate the equip-
ment .

IMPLEMENTATION

ROLE

1. The counselor will be the speaker at community meetings to describe

some of the career activities and units being experienced in the
classroom.

2. Accompanying the counselor to these meetings will be volunteer
parents who will demonstrate various work functions and describe their
work to students,

3. The counselor will: (A) provide a form for those willing to serve
as Career Models,

4. (B) compile the jobs of the volunteers into categories, meet with
the volunteers, either in groups or individually, to discuss ways
they might model their careers.

5. (C) recruit volunteers by sending home letters explaining to parents
the Career Model program and asking for volunteers.

6. (D) work with teachers to discuss the variety of ways Career Models
may be used in the classroom.

7. (E) The counselor and teachers will provide means of evaluating the
Career Models in order to offer suggestions for improvement.

Materials: Forms and letters for volunteers.
OF OTHERS
Parents: volunteer their services.

Community Members: volunteer their services, 2ZFR




Classroom Teachers: provide opportunities for career models to visit
classroom; assist in creating volunteer interest in the program; plan
and prepare students for career model visits.

Students: suggest occupations they would like to know more about.

Materials: forms and letters for voliunteers.
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ACTIVITY: Individual Advisement Program
. Grade Level 10-12

DOMAIN: Self

Goal 1.1: For the individual to understand his aptitudes, abilities and

interests.

Dev. Geal l.1: For the individual to understand, accept and respect his
own uniqueness as a result of learning, growth and
maturation.

Objective 1,11: The individual will identify his strengths and consider

these while developing post-secondary occupational plans,

OVERVIEW

This program provides students with personal contact with a staff member
for the purpose of personal assessment, planning and evaluation.

IMPLEMENTALION

ROLE

l. The counselor and administrator will plan and organize the individual
advisement program, e.g., deciding methods of advisor-advisgee assign-
ment, providing time within school day for contacts, staff development
sessions and evaluation techniques.

2. The counselor will organize and conduct staff development sessions to
introduce program to staff. Together counselor and staff will set
global goals and objectives and discuss responsibilities of students
and advisors. The counselor will familiarize staff with various
assessment techniques, such as Hollands "Self Directed Search" and
Crites' "Career Maturity Inventory," and occupational and educational
materials available in Career Resource Center. All staff will par-
ticipate in advisor/advisee assignment,

3. The counselor will provide staff members with coatinued assistance.

4. The counselor will act as a referral agent for students' specific
needs.

5. The counselor will make provision for regular follow- up and evaluation
activities.

OF OThERS

Administrators: assist in planning and implementation.

Staff Members: carry out program,

Community Members: act as resources from advisement program.

Materials: Assessment instruments, occupational and educational materials
found in Career Resource Center.

30
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DOMAIN:

World of Work and Leisure

Concept:

Knowledge of the structure of the world of work is important.

Goal 2.2:

For the individual to understand that there are a wide
variety of occupations which may be classified in several ways.

Dev. Goal 2.2:
K-3

For the individual
to understand that
there are a wide
variety of occupa-
tions in the world
of work.

Objective 2.24:

The individual will
describe occupations
found in his com-
munity.

Activity:

Sex Role
Stereotype

Dev. Goal 2.2:
46
For the individual to
understand character-
istins which differen-
tiate occupations,

Objective 2.21:

The individual will
identify ways in
which occupations
are similar.

Business & Industry
Visits

Dev. Goal 2.2:
7-9
For the individual to
understand the var-
ious methcds of clas-
sifying occupations.

Objective 2.24:

The individual will
construct a classi-
fication system for
a list of occupa-
tions, basing the
classification on
criteria of his own
choice.

Occupational clas-
sification Systems
Program

Refer to Appendix A for additional concepts goals and objectives.

O

31

Goal 2.2:
10-12

For the individual to
understand why occu-
pations may be clas~-
sified in various
ways.

Dev.

Objective 2.23:

The individual will
describe the advan-
tages of one classi-
fication system over
another in a given
situation.

Community Resource
Survey
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ACTIVITY: Eliminating Sex Role Stereotypes
Grade Level K-3

DOMAIN: World of Work and Leisure

Goal 2.2: For the individual to understand that there are a wide variety
’ of occupations which may be classified in several ways.
Dev. Goal 2.2: For the individual to understand that there are a wide
variety of occupations in the world of work.
. Objective 2.24: The individual will describe occupations found in his
community.

OVERVIEW

Sexual stereotyping is begun before childrven enter school. School
personnel can begin in the elementary school to eliminate sex role
stereotypes.

As students begin their exploration of the world of work, they must
view occupations in terms of tasks and interests involved rather than
in terms of whether it is performed by male or female.

IMPLEMENTATION

The counselor will examine the attitudes and values displayed in working
directly with boys and girls,

Staff members will meet together for the purpose of discussing sex
stereotyping. This wili genarate &n exchange of opinions and suggestions.

The counselor and classroom teachers will utilize tne suggestions tn
plan a developmental program designed to eliminate sex role stereotypes.
Some suggested classroom activities are:

a. each student will identify tasks performed by various family members,
compile findings on a chart and discuss the fact that most tasks can
be performed by either male or female.

b. the class will invite several persous such as a telephone linewoman
and a male nurse to visit the class. They will discuss with the
students why they chose their occupation and problems they encounter.

c. students will take a walking or bus tour of their community noting
persons performing specific tasks. Upon return to classroom, students
will discuss occupations observed in terms of sex stereotyping.

The counselor and teachers will examine existing materials and evaluate new
materials to include in program. A list of materials, resource persons and
on-site visit possibilities will be made available to staff members.

Administrators, counselor and staff will study present extra-curricular
activities to:

a. 1involve both boys and girls in present activities,
b. create new activities in which girls and boys may jointly participate
such as, hiking, camping, and ecology projects.

Materials: '"Little Miss Muffet Fights Back Bibliography" - See Appendix A.

ERIC ’

R
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ROLE OF OTacRS

Classroom Teachers: plan and implement program to eliminate sex role Stereotypes.

Administrators: ussist in implementatioa of program.

Librarian: order least sexist books and inform teachers of books available.

Physical Education Teacher: -~lan programs to include both boys and girls.

2

ERIC A3
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ACTIVITY: Business and Industry Visits
Grade Level 4-6

DOMAIN: World of Work and Leisure

Goal 2.2: For the individual to understand that there are a wide variety of
occupations which may be classified in several ways.
Dev. Goal 2.2: For the individual to understand characteristics which
differentiate occupations. ’

Objective 2.21: The individual will identify ways in which occupations are
similar

OVERVIEW

These visits will provide students with the opportunity to observe
workers in their functional settings. On-site visits provide an
opportunity to expand one's base of information. The focus of these
will be on the people and the tasks they perform rather than the prod:«c
they produce. Business and industry visits may be organized around
small groups as well as whole classroom groups.

IMPLEMENTATION

ROLE

The counselor will survey businesses and industries to find those willing
to participate in an on-site visitation program.

The counselor will contact each business and industry in person to
discuss the variety of purposes of on-site vis'ts.

The counselor will provide staff members with a listing of partici-
pating businesses and industries.

The counselor will work with teachers and students to consider the
purposes to be accomplished by the visit.

The counselor and teacher will plan follow-up and evaluation activities.

OF OTHERS

Classroom Teacher: plan business and/or industry visits that will
enhance instructional program.

Community Members: provide opportunity for Business and Industry Visits.

34




Activity: Occupational Classificaticn Svstems Program
Grade iLevel ;-Y

DOMAIN: World of Work and Leisure

Goals 2.2: For the individual to understand that there are a wide
variety of occupations which may be classified in several ways.
" Dev. Goal 2..: For the individual to understzni the various methods of
: classifying occupations.
Objective 2.24: (he individual will construct a classification system
for a list of occupations, basing the classification on
criteria of his own choice.

( VERVIEW

The purpose of thi« program is to provide information about the organi-
zation and classification of the world of work. A knowledge of classi-
fication systems brings the vast possibilities of the world of work
down to a manageable and comprehensible size. Occupational classifi-
cation systems such as The Dictionary of Occupational Titles, Bureau

of Census Classification and Industrial classitication will be utilized.

IMPLEMENTAT ION

The counselor will create a program designed to familiarize students with
several occupational classification systems. The counselor will implement
this program by working directly with students in the cla sroom. Dis-
cussion will center around how classifications are made, wny classifi-
cations are necessary, and ways to utilize existing classification
systems.

The counselor will organize and conduct a staff development session for
the purpose of presenting the content o! the Occupational Classifiecation
Systems program to the instructional staff. This will apprise staff
members of the program so that they may pian related activities.

The counselor and administrators will work with staff members to plan
class time for program implementztion.

The counselor will plan follow-up and c¢valuation activities.
ROLE OF OTHERS

Classroom Teachers: participate in staff development session. Plan and
implement related activities.

Administrators: assist in planning time for implementation of nrogram.

Materials: Dictionary of Occupational Titles; Bureau of Census Classi-
fication; Job Family Booklets, Science Research Associates,
1665; "Occupational Clusteriug System'; Human Resources
Research Organization; "Ohio Vocational Interest Survey";
Office of Education Clusterins System.

¢
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ACTIVITY: Comrunity Resource Survey
Grade Level 10-12

DOMAIN: worid of Work and Leisure

Goal 2.2: Tor the individual to understand that there are a wide vareity
ol occupations which may be classified in several ways.
Dev. Goal 2.2: For the individual to understand why occupations may be
classified in various ways.
Objectijve 2.23: The individual will describe the advantages of one
classification system over another in a given situation,

OVERVIEW

The Community Resource Survey provides involvement on the part of students
and members of the community in the exploration of the world of work.

Through actual interviews with local people in various work settings,
studeats develop a current, highly relevant picture of the local job
market. From these interviews s.udents will classify information
into a card file to be utilized in the Career Resource Center.

IMPLEMENTATION

The counsec¢lor wi’l initiate the Community Resource Survey and stimulate
teacher, ctudent and community interest.

A letter will be sent by the counselsr to resovrce pecple explaining the
purpose of the survey as it relates to the total career guidance program.

The counselor and students will work together to develop interview pro-
cedures and forms to be used.

Students will select a specified number of community contacts and with the
aid of the counselor will arrange interviews.

Following the interviews, the counselor will work with the students to
organize a filing system.

The file will be placéd in the Career Resource Center where it will be
readily accessible.

Jtuden*s and staff may mak: use of the resource file in several ways.

lor example:

a. to find sources for field trips

b, to locate persons in the community for classroom visits or interviews.
c. to identify sources for world of work exploration experiences.

The counselor and students will periodically update the file to ascer-
tain whether resource persons are still interested in continuing as
consultants, and to increase the number of resource people through
additional community contacts. —

Materials: List of possible community contacts such as:
1. parents
a6 2. former students
3. .embership listings of civic and union groups
Interview Forms




ROLE OF OTHERS

Classroom teachers: suggest possible contacts and utilize the Community
survey file in their curriculur.

Conmunity Members: participate in Community Survey am. provide resource
and on~site vis!t nossibilities.

Students: plan and participate in initiating community contacts, estab-
lishing Comrunity Survey file and updating the file.

N 4




Domain:

Career Planning

Concept:

Competency in decision making skills
allows one increased freedom to control his own iife.

Goal 3.1:

For the individual to be competent in decision making skills.

Dev. Goal 3.1:
K-3
For the individual to
understand the need
to make decisions.

The individual will
identifv situations
in which decisions
are made

Activity:

Decision
Awareness

Dev. Goal 3.1:
4-6
For the individual to
understand how peer
influence affects his
decisions.

The individual will
identify situations
in which his behavior
is determined by peer
influence.

Activity:

FOCUS:
Responding

Q
[ERJ!:: to Appendix A tor additional concepts,

IToxt Provided by ERI

Dev. Goal 3.1:
7-9
For the individual to
evaluate the quaiity
of his decision
making.

The individual will
compare the ways in
which he makes deci-
sions with ways
others make deci-
sions.

Activity:

Decision Making
Module

goals, and objectives,

Dev. Goal 3.1:
10-12
For the individual to
understand the in-
fluence of goals &
values in the deci-
sion making process.

The individual will
describe the values

& expectatioss signif-
icant others have for
him and how these ex-
pectations affect his
career plans.

Activity:

Decision Making
and

Value Clarification
Kits

a8




ACTIVITY:
Grade

W

De:{sion Awareness

wovel k-3

DOMALN:  Careor 2lanning
Goal 3.1: For the indivicual to be competert in uecision making skills.
Dev. Coal 3,1:

Fcr the individual to understand the need to make decisions.

Objective 3.11: The individual will identify situa*ions in which decisions are

made .

OVERVIEW

This module of activities provides students with cpportunities to becone
aware that they make a nultitude of decisions dailv. Elements of

decision macing, such as planning, prediction and time concepts, will
be incluced.

IMPLEME..TATION
The counselor and teachers will work together to (reate a module of

activities to implement Decision Awareness in the classroom.
suggested activities are:

Some

a. Decision Charts: The class will develop a series of charts which denict
decisions made curing various time segments, e.g., from getting up
to arrivil at schoel: from beginning to end of recess; during lunch
and from time school ends until cinner. 1n discussions students will
become aware that the sevies of decisions thev make differs from those
sthers make.

b. <lan-A-Day: ite class will work together to plan the classroom activi-
ties for a day. After the activities have been decided, the students
will identify influences upon their decisions such as: which decisions
had to be made immediately, which decisions were made by others for
ther:, which decisiins depended upon previously made decisions, and
which decisions could have been maae later in the dav. They will dis-
cuss those decisions which were most ditfficult to make and why.

c. Life-ttyvle Predivtion: .he class will be divided into small groups
(3-6 students). Each group will decide on one occupation they find
interesting. Together they will discuss dnc predict ."“at type of life
style a person in this occupation might have and will cha’t their predic-
tions in terms of: hLours on the job, hone life, leisure activities,
job respoasibilities and duties, salary, ond job entry requirements,
The groups will check tne accuracy of their predictions in one of a
number ol wavs:

l. lsing the Communitv Resource File, obtain an address of a commun-
ity member in the occupation. Send predictions to the Community
Merber and request a readtion to predictions.

<=+ Contact the Conrunity Meiders bv telephone and report to the class
the eccuracy of their predictiuns.

3. Invite the Comrunity Members to the class to check the accuracy
of their predictions.

-

4. Check occupational inforration literature as to the accuracy of their
Qo nredictions.
Q9
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d. Evaluating Alternatives: Working in small groups the studsnts will
identify alternative ways of accomplishing a specific task. From their
lists each group will select what they feel to be the best alternative.
After the tack is completed, the class will discuss reasons for their
selection of alternatives,

The coungelor will be available to assist the classroom teacher in the
implementation of this program.

The counselor will plan small group activities for those students having
difficulty with Decision Awareness.

The counselor will plan with classroom teachers and students methods for
evaluating the program.

OF OTHKERS

Classroom Teachers: work with counselor to plan, implement and evaluate
Decision Awareness program.

Community Members: act as life-style models and respond to students'
predictions.
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ACTIVITY; FOCUS Kit (Stage Iwo: Responding)
Grade Level -

DOMAIN: Career Planning
Goal 3.1: For the individual tc be conpetent in decision making skills.

Dev. Ggal 3.1: For the individual to understand huw peer influence affects
his decisions,

Objective 3.12: The individual will identify situations in which his
behavior is determined by peer influence.

OVFRVIZW

"FOCUS: Responding", like "FOCUS: Awareness' is based on Kathwohl, etc.

al.'s Taxonomy of Educational Objectives, Affective Domain. Its purpose is
to bring out the students' ideas about himself, others and his environment,
tc get him to think about ther and to respend ir a personallv relevant way.

There are nineteen units dealing with such toniis as feclings, family and
peer relationships, problem solving and the wn~1d of work.

It is designed for use in the classroom by thy¢ classroom teacher, but may
be utilized by other schoo! personnel in smal' groups.

Components of the program are: filmstrips, s-orv rec rds, nhotoboards and
comprehensive teacher's guide.

IMPLLMENTATION

Tne counselor wvill organize and concuct staff de-clcopment sessions. If all
three FOCUS Kits are to be implemented. staiff de'clopment sessions may
include all K-6 personnel.

Following the staff development sessions, the coun-2lcr will assist classroom
teachers in implementing the FOCUS it in treir instiructional programs.

The counselor will neet with the librarian tn discuss ber role.
After pregrar is initiated, the counselor will tall vith classroom teachers
te identify students who mav benefit froa small groap interaction. The

counselor will establish and conduct the groupns,

The counselor will Jetermine and carry out f~llow-'n a:d evaluation methods
for the program.

Materials: "FOCUS on Seif Develcpment--stage Two: lesponding,' Science
Resecarch Associates.

ROT e OF OTHERS

(lassroom Teacher: implenent FOLLS inte iastructinnal program: aid in
identification cf students with specific nee1s,

Librarian: provide sunplementary readings and audiorisual materials designaie
in FOCUS manual,
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ACTIVITY: Decision Making Module
Grade level 7-9

DOMALs: Career Planning

Goal 3.1: For the individual to be competent in decision making skills.

Dev. Goal 3.1: For the individual to evaluate the quality of his
decision making.
Objective 3.14: The individual will compare the ways in which he makes
decision with ways others make decisions.

OVERVIEW

A module of activities which allows the student to practice the decision
making process. The experiences will include simulating future and present
decision making situations. Through group work the individual will be able
to compare the way he makes decisions with the way other make decisions.
The culminating ninth grade activity will be that the stu nt will utilize
decision making skills in planning for high school.

IMPLEMENTAL ION

The counselor will develop a module of simulated decision making activities.
Some suggestions are:

a. Life Style Planning: Small groups of students (3-6) will plan a
typical week in a hypothetical student's life.

This life style plan will include classtime, leisure activity, interaction
with others, and daily responsibility.

Lach group will plan a graphic presentation of their students' week,
explaining how they used the decision making process in their group
experience.

b. Educator-For-A-Day: In this activity, students assume the roles of
school personnel for one day. Students must decide the role for which they
w'11l apply and why they feel they can fulfill that role. The counselor
will work with the Student Government to establish and carry out procedures
for this activity. These will include: methods of applying for positions,
interviewing and selection procedures.

Those selected will plan with their role model the activities for the

day. Three types of evaluation will culminate this activity: The students
who assumed roles will evaluate their roles in terms of the advantages and
disadvantages of that role as a future occupation for them. They will alco
identify decisions they made in fulfilling their role. Students in classes
will evaluate activity in terms of their feelings about the YEducator-For-
A-Day'" activity.

c. Career Simulation: This activity will take place for a period of one
week during which the student will project himself into the world of work.
The student will simulate the role of a worker in terms of the following:
interests, personality characteristics, aptitudes, training requirements,
employment opportunity, and job entry procedures.

At the end of the week the student will reach a decision of acceptance or
rejection of this worker role in terms of an occupational possibility for

himself.
42
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The counselor will plan with the instructional staff a time to implement
this program.

The counselor will plan with students methods of evaluating this program.

ROLE OF OTHERS

Community Members: act as role models for simulation experience.

43
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ACTIVITY: Decision Making and Value Clarification Kits
Grade Level 10~12

DOMAIN: Career Planning
Goal 3.1: For the individual to be competent in decison making skills.

Dev. Goal 3.1: For the individual to understand the influence of goals
and values in the decision making process.
Objective 3.13: The individual will describe the values and expectations
significant others have for him and how these expectations
affect his career plans.

OVERVIEW

Several developmental kits have been published for the purposes of increasing
decision making skills and to enhance value clarification.

Three kits have been selected for presentation in this activity. They are:

1. "Search for Values': The high school portion of the "Dimensions of
Personality' series. Activities in the kit include a recording of daily
value decisions in the form of a diary. Thus, students begin looking at
their lives and the influence their values have on them, Individual as
well as group activities are included.

2. '"Career Decisions'': This kit published by the J. C. Penney Co., aids
students in becoming aware of the many influences upon job choice.

Elements of occupational choice such as personal assessment, job attitudes,
values and job market are examined.

3. "Deciding": Published by College Entrance Examination Board, this
program is intended for use with junior and senior high school students to
help them to learn more about themselves and about a systematic process for
maki.g decisions. Counselors, teachers, and other educators who wish to
trach decision making will find this kit very helpful.

IMPLEMENTATION
To prepare himself for this activity, the counselor will familiarize himgelf
with the suggested kits as well as other decision making and value clari-

fication materials.

The counselor and administrators will plan and implement a staff development
session,

The counselor and classroom teachers will plan individual classroom decision
making and value clarification programs to be implemented.

The counselor will be available to assist teachers with specific imple-
mentation problems and/or to supply additional resources.

The counselor will organize small group activities for those students who -
need additional skills in the decision making process. i

The counselor and classroom teacher will plan follow-up and evaluation
activities,
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ROLE OF OTHERS

Classroom Teachers: plan, implement and evaluate program for decision
making and value clarification.

Administrators: plan staff development sessions with counselor.

Materials:

-"Carear Decisions" Gelatt, Varenhorst, Carey.

-'"Deciding" College Entrance Examination Board, 1972.

-Programs for Educational and Career Exploration (P.E.C.E.): University
of Georgia, 1970,

-"Value Identification': Pupil Personnel Services Section, Minnesota De-
partment of Education, 1972.

-"Search for Values": Pflaum/Standard, 1972,
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DOMAIN:

Basic Studies

Concept:

Educational level influences ome's Qccupational level.

Dev. Goal 4.2:
K-3
For the individual
to understand that
there are a vari-
ety of educational
levels.

Object.7e 4.24:

The individual will
describe reasons
for levels of ed-
ucation,

Activity:

Life Style
Exploration

Refer to Appendix A for additional concepts, goals and objectives,
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Goal 4.2:

For the individual to understand that different

Dev. Goal 4.2:
4-6

For the individual to
understand the differ-
ent types of educa-
tional preparation
required for various
occupations.

Objective 4.23:

The individual will
identify the vari-
ous educational
levels.

Activity:

Types of Schools
Exploration

Dev. Goal 4.2:
7-9

For the individual
to understand the
relationship be~
tween levels of
education and lev-
els of employ-
ment.

Objective 4.22

The individual will
construct a table
of various occupa-
tions, showing the
corresponding
levels of educa-
tion necessary for
each.

Activity:

Educational
Level Module
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occupations have different educational prerequisites,

Dev. Goal 4.2:
10-12

For the individual to
understand the necessary
steps immediately
following high school
to fulfill his life
car:er plans,

Objective 4.23

The individual will
identify the various
types of post-high
school educacional
programs available to
him that are most con-
sistent with his goals,

\ctivity

Post-Secondary
Placement
Procedures
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ACTIVITY: Life Style Exploration
Grade Level K-3

DOMAIN: Basic Studies

Goal 4.2: For the individual to understand that different occupations
have different educational prerequisites.
Dev. Goal 4.2: For the individual to understand that there are a
variety of educational levels.
Objective 4.24: The individual will describe reasons for levels of
education.

OVERVIEW

This activity involves students in the exploration of a number of life
styles in order that they may see how the level of education influences
one's life style.

In examining various life styles, students will also become aware that
there are a wide variety of family life styles, each varying in occu-
pational and leisure time activities.

IMPLEMENTATION

The counselor will discuss the life style concept in terms of student
awareness with the classroom teacher.

The counselor and teachers will plan activities and a time for imple-
mentation of a Life Style Exploration module. Suggested activities are:
a, Life Style Exploration: ostudents and teacher will discuss different

family combinations such as:

-nonworking father, working mother

-working mother, no father

-single parent

The class will then make a list to match these family combinations

with their family and other families they know. From this list,

the students will decide on three or four examples of different

life styles to be interviewed by the students.

The teacher will help prepare students for the visitors by reviewing

good interview techniques (see Activity: Interviewing in this

section) and elicit appropriate questions for each visitor, for

example:

-Who works in the family?

-What preparation did you have for this occur tion?

-What are your leisure time activities?

-Does your job affect your leisure time? How?

-Who cares for the children?

-who cleans house and cooks?

After interviewing the visitor, students will decide a follow-up

activity:

-Draw a picture of the type of family interviewed and keep it in a

Life Style Diary.

-Write a class experience chart.

-Write a personal reaction to each presentation.

Q b. Each student will check out a class cassette tape recorder to inter-
[ERJ!: view either one of their parents or an adult friend. The inter-

arw
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viewer might ask the following questions:

-What type of family did you grow up in?

-What influenced your choice of occupation?

-How much education does your job require?

-What do you do with your leisure time?

After the interview, each student will present his tape to the class.

Students and teacher will plan follow-up and evaluation activities' for
the Life Style Exploration module.

ROLE OF OTHERS
Community Members: serve as resources to be interviewed by students.
Parents: serve as life style resources for taped interviews.

Classroom Teacher: plan, implement, and evaluate the Life Style Explora-
tion module with the Counselor.

a8
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ACTIVITY: Types of Schools Fxploration
Grade Level 4-6

DOMAIN: Basic Studies

Goal 4.2: For the individial to understand that different occupations
have different educational prerequisites.
Dev. Goeal 4.2: For the individual to understand the different types
of educational preparation required for various occupations.
Objective 4.23: The individual will identify the various educational levels.

OVERVIEW

Exploration of the various types of schools will enable the student to become
aware of the many educational opportunities that exist. Developing an
awareness at this age will offer students a wide range of alternatives from
which to choose when making educational decisions at a later point in their
lives.

IMPLEMENTATION

The counselor will discuss with the classroom teachers the various types of
schools. The counselor will also provide the classroom teachers with avail-
able literature.

The counselor and classroom teachers will formulate activities to develop

student awareness of the types of schools. Suggested activities are:

a. Using the yellow pages of a metropolitan area, the students will identify
different types of schools. Individually or in groups, students will
select a school to be explored. They will gain the following infor-
mation:

-entrance requirements, e.g., age limits, educational background and
references needed.

-programs offered

-length of programs

-cost of program

~jobs graduates are able to obtain.

After information has been obtained, presentations will be prepared to
communicate findings to the class.

b. Each student will select an occupation to be explored in terms of
education and skill requirements. Students will use community members
and other resources, such as telephone book or catalogs, to discover
the educational requirements for this occupation. The teacher will
provide time to share information with the class.

c. Individually or in groups, students will select neighbcrhood workers to
interview. The following information will be gained:
-skills required in occupation
-where skill is obtained
-how long did it take to learn skill
-previous experience necessary
-promotion requirements
After the information has been obtained, students will work together to

Q compare and contrast various occupations and their educational requirements.

49




41

The counselor, teacher and students will plan follow-up and evaluation
activities.

Materials: Metropolitan Area Yellow Pages
Educational Literature

ROLE OF OTHERS
Llassroom Teachers: ~?lan, implement and evaluate program.

Community Members: serve as resources for interviews.
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ACTIVITY: Educational Level Module

Grade Level 7-9

DOMAIN: Basic Studies

Goal 4.2: For the individual to understand that differemnt occupations have '+
different educational prerequisites.
Dev. Goal 4.2: For the individual to understand the relationship between
' levels of education and levels of employment.
Objective 4.22: The individual will construct a table of various occu-
pations, showing the corresponding levels of education
necessary for each.

OVERVIEW

This activity provides students with a comprehensive view of the world
of work in terms of subject areas and educational level, e.g. what
occupations exist for a high school graduate who is interested in
science. It will enable students to become aware of the occupations
available at a specific educational level.

Reference: The Teacher's Role in Carver Development, Tennyson, et. al.,
APGA, 1971.

IMPLEMENTATION

The counselor will make two sets of occupational/educational level charts
available to students and teachers in the Career Resource and Placement
center.

The counselor and teachers will plan for the utilization of these charts
in each subject area.

Each teacher will be responsible for utilizing the chart with students

in their specific subject areas. Activities to be implemented include:

a. Introducing the chart to the class.

b. Reviewing the chart in terms of educational level.

c. Discuss occupations on the chart in terms of their interdependence
and importance.

d. Having each student research those occupations in which he is inter-
ested.

The student will review the occupational/educational level charts
available in the Career Resource and Placement Center for the purpose
of becoming familiar with the charts not presented in any of his classes.

Each student will develop an occupational/educational level chart depicting
occupations of interest to him.

Counselor, teachers, and students will discuss personal charts in classes,

Counselor, teachers and students will plan follow-up and evaluation
activities.

Materials: two sets of '"Careers Related to Subject Area" Charts,
Minnesota Department of Education.

ol




43

ROLt OF OTHERS

Classroom Teachcr: plan and implement activities to utilize the occu-
pational/educational level charts.

a2
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ACTIVITY: Post-Secondary Placement Procedures
Grade Level 10-12

Goal 4.2: For the individual to understand that different occupations

have different educational prerequisites.

Dev. Goal 4.2: For the individual to understand the necessary steps
immediately following high school to fulfill his life
career plans.

Objective 4.23: The individual wiil identify the various types of post-

high school educational programs available to him that
are most consistent with his goals.

OVUERVIEW

Students need information to implement post-secondary plans. The coun-
selor must be responsible for familiarizing students with procedures to
be followed, for job entry or for additional training.

IMPLEMENTATION

ROLE

The counselor will be responsible for the planning and implementation of
this program. The program will be implemented in both large group
activities and individual contacts with students.

In preparing students for job entry or additional training the counselor
will conduct the following activities:
a, How to make intital contact:
~by phone
-in person
-in writing
b. How to complete application forms
c. How to write a resume
d. How to prepare for an interview

The counselor will work individually or in groups with students to aid
them in the implementation of their specifi: plans. This might include
procedures for taking entrance examinations or taking students to the
United States Employment Service (U.S.E.S.) Office.

The counselor and students will plan and implement evaluation and follow-up
activities.

OF OTHERS

Classroom teachers: plan time for implementation of Post-Secondary
Placement Procedures program.

Community Members: serve as resources for information about placement
procedures in specific occupations.

a3
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PART V

IMPLEMENTATION PROCEDURES

This section offers suggestions concerning possible

solutions to implementating the guidelines. The

various steps outlined in this section are not intended

to be exhaustive and should be considered on the basis
, of needs of the particular school district.

INVOLVEMENT OF PERSONNEL

For implementation purposes, it should be recognized that many persons
contribute to and have responsibility for the total guidance program. These
include students, teachers, counselors, administration and community members.
In those Montana schools having limited or no counseling perscamel, the
responsibility for implementation must be accepted by the teaching and admin-
istrative staff. In schools where counseling persomnel are available, ttre
counselor will have the responsibility for coordinating the program. ‘:
addition, the counselor will serve as a leader to stimulate administrators,
school staff and the community in developing the program.

GUIDANCE RESPONSIBILITIZS:

Curriculum-Based
Guidance Strategies

Individual Monitoring
Guidance Strategies

On Call Guidance
Strategies

Delivery Strategies

This approach is based on goals,objectives and
activities which may be implemented by the
counselor or another guidance functionary,

such as the classroom teachers. These strategies
may be a part of regular subjects or specially
developed units, mini-courses or modules.

This approach is coordinated by the counselor,
who monitors each student's total development in
terms of goals, values, aptitudes, and interests.
Implementation of this aspect of the program can
be accomplished by the classroom teacher.

This strategy focuses on direct immediate re-
sponses to students needs such as crisis coun-
seling, information seeking, and teacher/parent
student consultation.

These strategies are supportive to curriculum-based and individual

monitoring.

STEPS IN IMPLEMENTING THE PROGRAM

The following procedures should be considered in establishing the guidance
based career development program.

1. Identify the needs of students. (This can be accomplished by using
your current program as a base or asking the individuals in the
setting to give their opinions)

2, Conduct a needs assessment of your students.

3. Formulate goals based on the needs assessments.
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4. Obtain suggestions from such groups as community organizations,
business, industry and parents.

5. Identify the equipment, materials, and supplies necessary to
implement the program. .

6. Identify those programs within the school and community which
(1) may be utilized for implementation purposes
(2) present barriers to implementation (labor laws, hiring

practices, school rules).

USE OF COMMITTEES2

of a
will

Appointment of effective committees is often crucial to the success
developmental career development program. The following committees
be helpful:

Steering Committee

The group should be kept small and viable with enthusiastic personnel
who are appointed by the School Superintendent, The function of this
conmittee is to provide direction to the program through recommendations
concerned with evaluation, modifications, and special issues. It might
include as members:

School Superintendent

Guidance Director

Career Education Coordinator °

Elementary and Secondary Curriculum Directors
K~-12 Principals (a representative number)
Classroom Teachers

Counselors

Students

00~ OV -

Curriculum Committee:

This committee's major responsibility is to incorporate life-career development
into the school curriculum. Special tasks might include appointment of

a subcommittee charged with the task of developing a life-career davel-

opment guidance curriculum guide for K-12. The group should also make
recommendations for a staff development program. Its members might include:

. Curriculum Director or Assistant Superintendent in charge in Instruction.

1

2. Elementary and Secondary Curriculum Supervisors.

3. Classroom teachers at all grade levels and sub-levels affected by
the program.

4. Counselors

5. Career Education Coordinator !

6. Special Services and Support Personnel

7. Students

Staff Development Committee:

This is primarily school centered. Each school has a unique character and thus
chould have its own staff development leader. This mission of this committee

2 Life Career Deve.opment: A Guidance Model K-12. Alaska State Department

o

ucation, Juneau, 1974
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is to develop procedures and materials for providing the special skills
and understanding needed by the staff to successfully implement a
gurdance program. Its membership may include:

1. Teachers, counselors, vocational educators responsible for staff
development in the school building units.

. Building Principals

. Support 8taff Representatives

. Parents

. Business, Industrial, Community Representatives

U w N

The staff development program will need to develop a program that would
emphasize the following on-going development:

PREPARATORY

GENERAL ORIENTATION FOR ALL
STAFF

Staff Member Training By Groups

CONTINUING

Building Coordinator Consultatinn

Individual Development Support As Requested

Community Advisory Committe:z

Successful programs are linked closely to the community, This linkage
can often be accomplished by the establishment of a Community Advisory
Committee. The function of this group is to interest the public in
life-career development programs. The committee does not determine
policy. In addition to advising on the nature of training requirements
and the current labor demands of the community, this advisory committee
can be called upon to provide materials and speakers to supplement

tax provided resources. A broad spectrum of the committee might include:

1. Superintendent or Assistant Superintendent of Schools

2. Career Education Director
3. Guidance Director

7
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5.
6.

Representatives from business, labor, industry, and agriculture
Newspaper Editor
Students

During the process of implementation, the staff and the involved committees
must congtantly focus on the following considerationms:

8.

How life career deve'opment can be related to the present guidance program
and instructional progzram. .

Identification of resources that are needed for effective implementation.

Assessment of the availability of talent that can be developed with
the staff and community.

Methods by which teachers and counselors can learn skills to plan and.
implement the model.

Identification of the instructional and counseling procedures that are
already available.

Identification of the instructional and counseling procedures that are
are not available but are available either from commercial or non-profit
organizations that could be made appropriate through adaptation.

Itemizing the procedures that are not available locally or commercially
and therefore need to be developed.

Selecting the procedures that are most practical on the basis of school
and/or district's budgzetary constraints.

IN-SERVICE WORKSHOPS

After the above information has been gathered and compiled according to the needs
of the individual school and/or district, the responsibility is to identify
ard se'ect staff members who will furnish the human resources egsential to the

prog

Informal workshops that are geared to present and continued

invo. -uent by staff members should follow. The workshops may address
themselves to:

1.

2.

What adults in the community can be used as consultants in occupational
areas,

How the program will be pictured to the students, parents, and the
community. )

How parents will be involved and informed about the program.
How each child will be involved in the program.

How student performances as a result of the program can be shared
and evaluated.

o8
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SUPERINTENDENT

STEERING COMMITTEE

Y

o9

(Influences direction of projects)

!

CURRICULUM COMMITTEE S

into school curriculum)

(Incorporate Life-Career Development

!

STAFF DEVELOPMENT

COMMUNITY ADVISORY GUIDEWRITING
———————————
COMMITTEE SUBCOMMITTEE
(Interest public in Life~Career (Write Life-Career Development Guide)
development)
Figure 2

(Provides specific skills and
understanding for staff devel-
opment)
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SYSTEM FOR PROGRAM IMPLEMENTATION

Pre~Commi tment Stage

to Board of Education j= Department consultants
for approval

Confer with school dis- Gain endorsement from Determine management
trict leadership per- -1 Board of Education o system
sonnel

|
Present program plan Review plan with State41 Appoint and prepare

Steering Committee mem-
bers to originate plan

Commitment’Stage

Hold school district
wide orientation con-
ference & building

Determine strategies
for program initiation j—y

meetings

Organize committees--
curriculum, advisory,
staff development

|

Prepare delivery sys- Develop a K-12/A pro-
tem including media, e gram guide via a cur-

meth: s & staff devel- riculum committee

opm.:n.

Initiate a specific
needs assessment pro-
gram

Implementa;ion Stage

Develop system for pro-
gram activation and
evaluation

Implemert in terms of

| priorities and K-12/A

guidelines

Conduct formative eval- Communicate intentions
uation activities & to the public with Ad-
modify plan as needed visory Committee aid
Change/modify system Conduct s'mmative eval-
after review of new uation and prepare
needs, priorities and | | report of results
resources

o Figure 3
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APPENDIX A

Concepts
Goals

Objectives
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Level K-3

SELF 1.0

Goal 1.1 For the individual to understand his aptitudes, abilities and
interests.,
Developmental Goal 1.1 For the individual to understand his abili-
ties to perform specific tasks.

Objectives 1.11 The individual will identify ways in which
he is unique.

1.12 The individual will evaluate his performance
of specific tasks.

1.13 The individual will identify tasks he can
do well and tasks he cannot do well.

1.14 The individual will describe his own reac-
tions to a variety of situations.

Goal 1.2 For the individual to be responsible for implementing his goals.

Developmental Goal 1.2 For the individual to understand the impor-
: tance of personally relevanc goals.

Objectives: 1.2]1 The individual will name the tasks he will
accomplish in a specified time period.

1.22 The individual will identify realistic goals
when determining tasks to be accomplished.

1.23 The individual will identify alternative
ways of reaching a goal and select the
alternative most appropriate for him.

1.24 The individual will name his reasons for
selecting a specific goal.

R2




SELF

1.0

Level K-3

Goal 1.3 For the individual to be able to communicate openly with others,

Goal

Develonmental Goal

Objectives:

1.4 For the individual to

Developmental Goal

Objectives:

1.3

1.31

1.32

1.33

1.34

1.4

1.41

1.42

1.42

1.44

For the individual to understand the value
of expressing his feelings in a socially
acceptable manner.

The individual will identify his feelings
in a variety of situations.

The individual will list alternative ways
of expressing feelings.

The individual will identify the most appro-
priate way of expressing feelings in a given

situation.

The individual will describe ways in which
he expresses his feelings affects others.

be able to cope with his environment.

For the individual to be aware of his
environment,

The individual will describe clothing
appropriate for various weather conditions.

The individual will describe ways in which

he is able to assume responsibility in the
maintenance of his environmen:.

The individual will jdentify roles fulfilled
by all members of his family.

The individual will identify the role he
plays in the functioning of his family.
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SELF 1.0

Developmental Goal 1.1

Objectives: 1,11

Dcveloomental Goal 1.2

Objectives: 1.21

1.22

1.23

1.24

53

Level 4-6

Goal 1.1 For the individual to understand his aptitudes, abilities and interests.

For the individual to understand that his interests
and aptitudes influence his activities.

The individual will identify academic subjects in
which he is most interested.

The individual will identify the relationship
between his interest in a subject and his
performance in that subject.

The individual will name his out-of-school interests.

The individual will describe ways in which his
interests enter into his choice of activities.

Goal 1.2 For the individual to be responsible for implementing his goal-

For the individual to understand the importance
of setting priorities in order to reach goals.

The individual will order the tasks to be accom-
plished within a specified time.

The individual will name both long range and
immediate goals in setting priorities.

The individual will identify reasons for persons
to set differing priorities.

The individual will identify reasons for the
prioritles he has established.
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Level 4-6

SELF 1,0
Goal 1.3 For the individual to be able to communicate openly with others.

Developmental Goal 1.3 For the individual to understand the need
to establish relationships with others.

Objectives: 1.31 The individual will identify ways in which
he is able to help others.

1.32 The individual will identify ways in which
others are able to help him.

1.33 The individual will describe situations in
which it is better to work together than
alone.

1.34 The individual will describe ways people
enjoy each other.

Goal 1.4 For the jndividual to be able to cope with his environment.

Developmental Goal 1.4 Foy the individual to understand the demands of
his environment,

Objectives: 1.41 The individual will identify the responsibil-~
itites he has to specific groups within his
environment.

1.42 The individual will describe situations in
whlch his environment controls his behavior.

1.43 The individual will list ways in which he
is able to exist in harmony with his envi-~
ronment.

1.44 The individual will identify ways  which
other peoote influence him.

5
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SELF 1.0

Goal 1.1 For the individual
interests.

Developmental Goal 1.1

Objectives: 1.11

1.12

1.13

Goal 1.2 For the individual

Developmental Goal 1.2

Objectives: 1,21

1,22

1,23

1.24

55

Level 7-9

to understand his aptitudes, abilities and

For the individual to understand the effects
of health and physical development on his
performance of tasks.

The individual will describe his physio-
logical changes, capabilities, character-
istics and limitations.

The individual will identify the effects
that one's health and physical fitness can
have on one's career.

The individual will identify possible rela-
tionships between occupations and the physi-
cal attributes of an individual.

The individual will describe the effect of
his physical fitness on his present activities.

to be responsible for implementing his goals.

For the individual to understand the necessity
for setting both short and long range goals.

The individual will describe the relationship
between setting priorities and goals and the
accomplishment of goals.

The individual will name priorities which
affect goal setting.

The individual will identify examples of
short range and long range goals.

The individual will construct both short
range and long range goals.
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SELF 1.0
Goal 1.3 For the individual

Developmental Goal 1.3

Objectives: 1.31

1.32

1.33

1.34

Goal 1.4 For the individual

Developmental Gral 1.4

Objectives: 1.41

1.42

1.43

1.44
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Level 7-9

to be able to communicate openly with others.

For the individual to understand the role com-
munication plays in interpersonal relationships,

The individual will identify differences between
verbal and non~verbal interpersonal communication.

The individual will compare his verbal techniques
wit’ those of his peers.

The individual will compare his non-verbal tech-
niques with those of his peers.

The individual will describe how he reacts to
the verbal and non-verbal communication of others.

to be able to cope with his environment,

For the individual to understand how family,
school, peer group, church, community and work
experience influence him.

The individual will identify the value ! places
on personal achievement as compared to societal
values.,

The individual will identify how and why personal
values change as a result of societal values.

The individual will describe how his personal
values have been influenced by family values.

The individual will identify situations in which
he has been influenced Ly peer group values.



Level 10-12

SELF 1.0

Goal 1.1 For the individual to undarstand his aptitudes, abilities and

interests.

Developmental Goal 1.1

Objectives: 1.11

Goal 1.2 For t}= individual

Developmental Goal 1.2

Objectives: 1.21

1.22

1.23

1.24

¥or the individual tc understand, accept
and respect his own uniqueness as a result
of learning, growth and maturation.

The individual will identify his strengths
and con.ider these while ~eveloping post-
secondary occupational plans.

The individual will identify his present
interests and achievements as they emerge
from his educational experiences.

The individual will describe his occupa-
tional goals according to his interests,
aptitudes and achievements.

The individual will identify the successes
in his educarinnal program.

to be responsible for implementing his goals.

For the individual to understand that he must

evaluate his progress in achieving goals.

The individual will describe steps in attain-

ing a goal.

The individual will identify external influ-
ences on his achievements of stated goals.

The individual will identify internal

influences ~n his achievements of stated goals.

The individual will evaluate how well he achieves

his goals.

RS
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Level 10-12

SELF 1.0
Goal 1.3 For the individual to be able to communicate openly with others.

Developmental Goal 1.3 For the individual to understand the value
of open communication.

Objectives: 1.31 The individual will identify ways in which
open communication contributes to group goals.

1.32 The individual will describe how open
communication facilitates inter-personal
understanding.

1.33 The individual will describe ways in which
ypen communication aids in personal growth.

1.34 fhe irdividual will identify situations in
which he has used open communication.

Goal 1.4 For the individual to be able to cope with his environment.

Developmental Goal 1.4 For the individual to understand methods
of dealing with his environment.

Objectives: 1.41 The individual will describe how social,
economic, educational and cultural forces
influence his development.

1,42 The individual will describe the extent to
which individual welfare is dcpendent upon
the well-being of all people in the society.

1.43 The individual will identify the character-
istics of individual and societal well-being.

1.44 The individual will describe how his own

ability and efforts allow him to exist in
harmony with his environment.

!9
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Level K-3

WORLD OF WORK AND LEISURE 2.0

Goal 2.1 For the individual to understand that occupations relate to
needs and functions of society.

Developmental Goal 2.1 For the individual to understand the inter-
relationship of occupations.

Objectives: 2.11 The individual will list ways in which
school workers are dependent upon each other.

2.12 The individual will describe the corsequences
of a specific worker not doing his task.

2.13 The individual will identify workers he is
dependent upon in his life.

2.14 The individual will name workers who are
dependent upon him.

Goal 2.2 For the individual to understand that there is a wide variety
of occupations which may be classifi d in several ways.

Developmental Goal 2.2 For the individual to understand that there
are a variety of occupations in the world

of work.

Objectives: 2.21 The individual will list occupations found
within the school.

2.22 The individual will list occupations re-
quired in building a house.

2.23 The individual will identify occupations of
parents and classmates.

2.24 The individual will describe occupations
found in his comnunity.
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Level K-3

WORLD OF WORK AND LEISURE 2.0

Goal 2.3 For the individual to understand the function of leisure time
in his life.

Developmental Goal 2.3 For the individual to understand what leisure
time is.

Objectives: 2.31 The individual will identify times during
the school day which are considered leisure.

2.32 The individual +ill describe how he uses his
time away from schocl.

2.33 The individual will list ways in which
parents use "at hore" time.

2.34 The individual will identify activities that
he considers "leisure time” activities.

Goal 2.4 For the individual to understand the relotionship between oc-
cupations and life styles.

Developmental Goal 2.4 For the individual to understand what con-
stitutes life style.

Objectives: 2.41 The individual will list ways being in
schonl during the day affects his activities.

2.42 The individual will describe the routine
activities or his family.

2.43 The individual will list ways that his life
changes.

2.44 The individual will describe ways he is able
to change his life style.

'
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Level 4-6

WORLD OF WORK AND LEISURE 2.0

Goal 2.1 For the individual

to understand that occupations relate to

needs and functions of society.

Developmental Goal 2.1

Objectives: 2.11

2.12

2.13

2.14

Goal 2.2 For the individual

For the individual to understand the need
for job specialization within the world of
work.

The individual will list tasks done by
various role models.

The individual will list skills required
in a variety of occupations.

The individual will identify reasons one
person could not carry out all tasks within
a work environment,

The individual will list occupations which

are required for the maintenance of the
community,

to understand that there is a wide variety

of occupations which may be classified in several ways.

Developmental Goal 2.2

Objectives: 2.21

2.22

2.23

2.24

For the individual to understand charac-
teristics which differentiate occupations.

The individual will identify ways in which
occupations are similar.

The inuividual will identify ways in which
occupations are different.

The indi-ridual will name occupations which
can be classified in several ways.

The individual will identify occupations
which might be classifici within a specific
classification,



WORLD OF WORK AND LEISURE 2.0

62

Level 4-6

Goal 2.3 For the individual to understand the function of leisure time

in his life.

Developmental Goal

Objectives:

2.3

2.31

2.32

2.33

2.34

Goal 2.4 For the individual
cupations and life

Developmental Goal

Objectives:

2.4

2.41

2.42

2.43

2.44

For the individual to understand that
leisure means different things to different
people.

The individual will name ways in which his
leisure activities differ from his parents.

The individual will identify activities
which he considers to be work or leisure.

The individual will identify activities
others consider work or leisure.

The individual will order activities he
prefers as leisure activities.

to understand the relationship between oc-
styles.

For the individual to understand the dif-
ferences among life styles.

The individual will identify ways in which
his life style differs fron his parents.

The individual will list reasons for dif-
ferent life stvles.

The individual will identify ways sccupa-
tions influence life styles.

The individual will describe ways an urban
life style differs from a rural life style.
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Level 7-9

WORLD OF WORK AND LEISURE 2.0

Goal 2.1 For the individual to understand that occupations relate to
needs and functions of society.

Developmental Goal 2.1 For the individual to understand the inter-
dependence between occupations and the
needs and goals of society.

Objectives: 2.11 The individual will describe the contri-
bution of a variety of occupations to
socliety.

2.12 The ind.v.dual will identify the contribution
of workers at various socio-economic levels
and why each is important.

2.13 The individual will describe how work has
helped to overcome social problems in the
past.

2.14 The individual will identify occupations
which aggravate and which help resolve
social problems.

Goal 2.2 For the individual to understand that there is a wide variety
of occupations which may be classified in several ways.

Deve lopmental Goal 2.2 For the individual to understand the various
methods of classifying occupations,

Objectives: 2.21 The individual will group occupations which
share similar prerequisites.

2.22 The individual will identify the many oc-
cupations which are involved in the pro-
duction of a specified item.

2.23 The individuval will identify occupations
whose purpose is not preduction of goods or
products.

2.24 The individual will construct a classification
system for a list of occupations, basing
the classification on criteria of his own choice.
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WORLD OF WORK AND LEISURE 2.0

Goal 2.3 For the individual
in his 1life.

Developmental Goal 2.3

Objectives: 2.31

2,32

2.33

2.34

Goal 2.4 For the individual
cupations and life

Developmental Goal 2.4

Objectives: 2.41

2.42

2.43

2.44
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Level 7-9

to understand the function of leisure time

For the individual to understand how he
mares use of his leisure time.

The individual will describe how work and
leisure time pursuits are related.

The individual will list work attitudes and
interests which extend appropriately to
leisure time.

The individual will describe the difference
between work, play and creative leisure.

The individual will list realistic ways to
use his time effectively.

to understand the relationship between oc-
styles.

For the individual to understand how occu-
pational choice influences life style.

The individual will describe various occu-
pations in terms of amount of free time
available.

The individual will identify occupations
in terms of geographical location in re-
lation to leisure possibilities.

The individual will describe the relation-
ship between salary and type of life style.

The individual will describe the effects of
occupational choice on type of social con-
tacts.

4
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Level 10-12

WORLD OF WORK AND LEISURE 2.0

Goal 2.1 For the individual to understand that occupations relate to

needs and functions

Developmental Goal 2.1

Objectives: 2.11

Goal 2.2 For the individual

of societv.

For the individual to understand how the
needs and functions of society are satis-
fied by a variety of occupations.

The individual will identify a variety of
social and economic benefits associated
with several occupations.

The individual will describe the roles
various occupations play in regulating gov-
ernmental effects on the economy.

The individual will describe several oc-
cupations that provide society with pro-
tection.

The individual will describe several occu-

pations that oprovide society with medical
services,

to understand that there is a wide variety

of occupations which may be classified in various ways.

Developmental Goal 2.2

Objectives: 2.21

For the individual to understand why occu-
pations may be classified in several ways.

The individual will describe several dif-
ferent methods of classifying a list of

occupations.

The individual will identify the advantages

of grouping occupations with similar characteristics,

The individual will describe the advantages
of one classification system over another
in a given situation.

The individual will identify the disadvan-

tages of restricting himself to one method
of classification.
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Level 10-12

WORLD OF WORK AND LEISURE 2.0

Goal 2.3 For the individual
in his life.

Developmental Goal 2.3
Objectives: 2.31

2.32

2.33

2.34

Goal 2.4 For the individual
cupations and life

Developmental Goal 2.4
Objectives: 2.41

2.42

2.43

2.44

to understand the function of leisure time

For the individual to understand how his
value system influences his use of leisure
time.

The individual will construct two lists: a
priority listing of his values, and a
priority listing of his favorite leisure
time activities.

The individual will describe how one or more
of his listed values influences his interest
in a particular leisure time activity.

The individual will describe the amount of
status attributed to certain leisure
activities.

The individual will identify psychological
needs met by his use of leisure time,

to understand the relationship between oc-—
styles.

For the individual to understand how life
style influences occupational choice.

The individual will describe a preferred life
style.

The individual will identify several occu-
pations which would allow him to pursue his
preferred life stvie,

The individual will be able to match occu-
pations with probable life styles.

The individual will identify the relation-
ship between his aspired life style and the
life style of vocational alternatives.
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Level K-3

CAREER PLANNING 3.0
Goal 3.1 For the individual to be competent in decision making skills.

Developmental Goal 3.1 For the individual to unders+tand the need
to make decisions.

Objectives: 3,11 The individual will identify situations in
which decisions are made.

3.12 The individual will list ways decision
making helps in problem solving.

3.13 The individual will identify ways in which
he depends upon decision making.

3.14 The individual will describe situations
when group decisions should be made.

Goal: 3.2 For the individual to underz.and the relationship between
present planning and future outcomes.

Developmental Goal 3.2 Fcr the individual to understand the con-
sequences of his decision making.

Objectives: 3.21 The individual will describe situations in
which his decisions affect others.

3.22 The individual will iden:city the outcomes of
his specific decisions.

3.23 The individual will desncribe situations in
which his decisions will affect only him-
self.

3.24 The individual will name ways of changing
an inappropriate decision.

- 7N




CAREER PLANNING 3.0

Goal 3.3 For the individual
available to him.

Developmental Goal 3.3
Objectives: 3.31

3.32

3.33

3.34

Goal 3.4 For the individual
Developmental Goal 3.4
Objectives: 3.41

3.42

3.43

3.44

Level K-3

to understand the variety of alternatives

For the 1ndividual to understand the need
to identify alternative ways to accomplish
goals.

The individual will identify situations in
which there is more than one way to accom-
plish a task.

The individual will 1list his reasons for
selecting a specific alternative.

The individual will identify reasons one
way might be better ttan another in accom-~
plishing a goal.

The individual will describe reasons some-
one else might choose another alternative.

to understand the need for flexibility.

For the individual t¢ understand that the
tactors which iniluence his decisions may

vary.

The individual will identify factors which
affect his decisions.

The individual will list ways in which
others affect his decisions.

The individual will describe ways in which
his interests affect hitc decisions.

The individual will identify situations in
which environmental conditions affect his
decisions,.
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CAREER PLANNING 3.0
Goal 3.1 For the individual to be competent in decision making skills.

Developmental Goal 3.1 For the individual to undevstand how peer
influence affects his decislons.

Objectives: 3.11 The individual will describe ways in which
what he wears is determined by peer in-
fluence.

3.12 The individual will identify situations in
which his belhiavior is determined by peer
influence.

3.13 The individual will identify situations in
which parental influence and peer influence
are in conflict.

3.14 The individual will name situations when
peer influence is of value.

Goal 3.2 For the individual to understand the relationship between
present planning and future outcomes.

Developmental Goal 3.2 For the individual to understand that pre-
‘ vious decisions will affect present and
future decisions.

Objectives: 3.21 The individual will identify situations in
which one decision has led to a series of
other decisions.

3.22 The individual will 1list decisions made
prior to rraching a specific goal.

3.23 The individual will identify ways specific
decisions have limited his alternatives.

3.24 The individual will identify how present
decisions will affect his future.
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Level 4-6

CAREER PLANNING 3.0

Goal 3.3 For the individual to understand the variety of alternatives
available to hin.

Dev~lopmental Goal 3.3 For the individual to understand that there
is a variety of questions related to de-
ciding on a career choice.

Objectives: 3.31 The individual will identify reasons specific
) workers have chosen their occupation.

3.32 The individual will identify what he likes
about specific occupations.

3.33 The individual will list tasks required in
specific occupations.

3.34 The individual will describe life styles
which currently appeal to him,

Goal 3.4 For the individual to understand the need for flexibility.

Developmental Goal 3.4 For the individual to understand that de-
cisions are not always planned but some-
times are made spontaneously.

Objectives: 3.41 The individual will identify situations
wkich have required "on-the-spot" decisions.

3.42 The individual will list reasons for the
necessity of immediate decisions.

3.43 The individual will identify ways in which
past decision making helps him to make
spentaneous decisions.

3.44 The individual will describe situations that
require planned decisions.
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CAREER PLANNING 3.0
Goal 3.1 For the individual

Developmental Goal 3.1

Objectives: 3.11

3.12

71

Level 7-9

to be competent in decision making skills

For the individual to evaluate the quality
of his decision making.

The individual will describe the interre-
latedness of decisions made in different
spheres of life and segments of time.

The f.dividual will predic* his chances of
reaching the level to which he aspires in
the occupational area of his choice and give
reasons for this self-evaluation.

The individual will identify and utilize
appropriate criteria for evaluating occu-
pational information.

The individual will compare the ways in
which he make decisions with ways others
make decisions.

Goal 3 2 For the individual to understand the relationship between
present planning and ~iture outcomes.

Developmentai Geal 3.2

Objectives: 3.21

3.22

3.23

3.24

For the individual to understand the need
to re-examine decisions regarding future
long-range career possibilities.

The individual will identify skills or know-
ledge utilized 1n a preierred occupation
which may transfer to another.

The individual will identify possible future
changes in his preferred occupation.

The individual will identify factors which
influence occupational change in his pre-
ferred occupational field.

The individual will identify the ways that

occupational supply and demand influence
career planning.
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Level 7-9

CARPEER PLANNING 3.0

Goal 3.3 For the individual to understand the variety of alternatives
available to him,

Developmental Goal 3.3 For the individual to understand the need
for selecting the alternatives most con-
sistent with his goals.

Objectives: 3.31 The individual will identify several al-
ternatives to his preferred occupation that
are most consistent with his goals.

3.32 The individual will 1list his occupational
alternatives and outline how these alter-
natives would affect his life.

3.33 The individual will describe his preferred
occupation and compare his present choice
to occupations preferred in the past.

3.34 The individual will describe how broad
economic change could affect his career
plans.

Goal 3.4 For the individual to understand the need for <lexibility.

Developmental -Goal 3.4 For the individual to understand that
decisions can be tentative and reversable.

Objectives: 3 41 The individual will identify situations in
which new information would warrant a
change in a previously made decision.

3.42 The individual will describe a decision
reversal he has made due to a change of
circumstances.

3.43 The individual will describe tlﬁ;f
of making a decision that is tedil
reversable. )

3.44 The individual will identify local¥

and federal govermmental decisions 't
have been reversed due to new inforn%.on.
¢ ]

ERIC &3




73

Level 10-1Z

CAREER PLANNING 3.0
Goal 3.1 For the individual to be competent in decision making skills.

Developmental Goal 3.1 For the iandividual to understand the in-
fluence of goals and values in the decision
making process.

Mbiectives: 3.11 The individual will identify his own values
as they relate to work situztions.

3.12 The individual will identiy values he
holds and list occupations through which
these values are promoted.

3.13 The individual will describe the values
and expectations significant others have
for him and how these expectations affecr
his career plans.

3.14 The individual will identify the value he
% places on personal endeavor and achieverent
as compared to the way society views these.

Goal 3.2 For the individual to understand the relationship between
present planning and future outcomes.

Developmental Goal 3.2 {For the individual to understand the need
to reconsider goals and formulate new plans
when necessary.

Objectives: 3.21 The individual will identify changes in
his community whith might cause him to for-
rulate new life career plans.

3.22 T-e individual will identify national policy,
law and/or econo: "¢ changes which might
cause him to formulate new life career plans.

3.23 The individual will describe situations 1n
which new information might cause him to
reconsider hic gecals and formulate new ones.

3.24 The individual will describe situations in

which he has reconsidered a goal and formu-
lated new plans in relation to it.
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Level 10-12

CAREER PLANNING 3.0

Goal 3.3 For the individual
available to hin.

Developmental Goal 3.3

3.31

Objectives

3.32

3.33

334

Goal 3.4 For the individual

Developmental Goal 3.4

Objectives: 3 41

3.42
3.43
',
r
\I
. 3.44

to understand the varietv of alternatives

For the individual to understand the rela-
tivity of importance among influences on
decisions.

The individual will describe situations in
which his peer group has influenced a
decision.

The individual will describe how family
and familial expectations have influenced
his decision making.

The individual will identify groups of in-
dividuals which have had the greatest in-
fiuence on his decision making.

The individual will identify his own am-
bitions and expectations which influence
his ¢ 'cision naking.

to understand the need for flexibility.

For the individual tc understand the need
for continual evaluation and possible re-
vision of decisions.

The individual will identify current en-
virrnmental changes which required the abil-
it to evaluate and possiblv revise present
decisions.

The individual will describe occupations
that nave been modified, eliminated or
created® ¢ technological and societal change
thus requiring continual evaluation of
choices made by those involved.

The individual will reconsider goals, for-
mulate new plans, and resolve the differ-
euces between the new and old goals and plans.

The individual will identify situations in
which a given set of facts can support dif-
ferent decisions.




Level K-3

BASIC STUDIES AND OCCUPATIONAL PREPARATION 4.0

Goal 4.1 For the individual to possess skills that are useful.

Developmental %oal 4.1

Objectives: 4.11

For the individual to understand the im-
portance of language.

The individual will list ways language is
used in the classrocm.

The individual will identify workers who
relv on language in their accupation.

The individual will describe how life would
be without language.

The individual will list ways in which
he relies on language to satisfy his needs.

Geal 4.2 For the individual to understand that different occupations
have different educational prerequisites,

Develonrental Goal 4.2

Objectives: 4.21

<

Fo% the individual tc understand that there
are a varietv of educational levels.

The individual will identify parents' edu-
cational level.

The individual will describe progression from

one educational level to the next.

The individual will identifv educational
level of siblings.

The individual wiil describe reasons for
levels of educatican.
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Level K-3

BASIC STUDIES AND OCCUPATIONAL PREPARATION 4.0

Goal 4.3 For the individual

tc understand the relationship between what

goes on in school and out of school.

Developmental Goal 4.3

Objectives: 4.3l

4.32

4.33

4.34

Goal 4.4 For the individual
process.

Developmental Goal 4.4

Objectives: 4.41

4.42

4.43

4.44

For the individual to understand chz there
are out of school learning experiences.

The individual will identify television
shows which are educational.

The individual will list ways he can learn
on family trips.

The individual will identify places he can
observe nature,

The individual will identify ways he can
learn rron people outside of school.

to understand that learning is a life long

For the individual tc understand that past,
present, and future learning are related.

The individual will identify things he was
not able to do last year that he is able
to do now,

The individual will describe ways in which
his activities will change during the school
year,

The individual will order his own past
physical development.

The individual will identify ways last
week's learning relates to this week's.
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Level 4-6

BASIC STUDIES AND OCCUPATIONAL PREPARATION 4.0
Goal 4.1 For the individual to possess skills that are useful.

Develoomental Goal 4.1 For the individual to understand the vari-
ety of ways in which language is used.

Objectives: 4.11 The individual will identify situations
during the day in which he uses language.

4.12 The individual will list wavs in which
written language is used.

4.13 The individual will identifv wavs in which
oral language is used. '

o~
—
&

The individual will describe wavs in which
nonverbal communication is used.

Goal 4.2 Tor the individual to understand that different occupations
have different educarional prerequisites.
Developmental Goal 4.2 For the individual to understand the dif-
ferent tvpes of educational preparation
reaquired for various occunations. 'S
\
Objectives: 4.21 The individual wil. identify the educa-
tional prevc.evron required for his parent's
occupations.

4.22 The individual will identifv the educational
preparation required for occupations in -*hich

he is interested.

4.23 The individual will identitv the various
educational levels,

4.24  the individual will identifv occupational
positions voung people are able to hold.
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Level 4-6

BASIC STUDIES AND OCCUPATIONAL PREPARATION 4.0

Goal 4.3 For the individual

to understand the relationship between what

goes on in school and out of school.

Developmental Goal 4.3

Objectives: 4.31

4.32

4.35

4.34

For the individual
process.

Goal 4.4
Developmental Goal 4.4

Objectives: 4.4l

i~
&£
[\

For the individual to understand that school
pravides onlv a part of his learning ex-
periences.

The individual will identifv sources cof
learning other than school.

The individual wiil identify organizations

which provide learning experiences for him.
*

The individual will identity ways he can

learn while participating in family acti-

vities.

The individual will describe ways individual

interests provide him with learning ex-
periences.

to understand that learning is a lile long
For the individual tc understand that
desire to Jearn influences learning.

The individual! will identify wavs his in-
terests have led him to expand those in-

terests.

The individual will des.ribe wavs in which
curirsitv aftects learning.

The individual will identifv situations in
which lack nf interest affects learning.

The individual will identify intrinsic and
extrinsic rewards of learning.
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Level 7-9

BASIC STUDIES AND OCCUPATIONAL PREPARATION 4.0
Goal 4.1 For the individual to possess skills that are useful.

Developmental Goal 4.1 For the individual to understand the sub-
tleties of language.

Objectives: 4.11 The individual will list several examples
of nonverbal communication.

4.12 The individual will describe the role of
slang and colloquialism in communication.

4.13 The individual will describe the difference
between a literal and a figurative trans-
lation.

4.14 The individual will describe the part
analogies play in communication.

Goal 4.2 For the individual to understand that different occupations
have different educational prerequisites.

Developmental Goal 4.2 For the individual to understand the re-
lationshin between level »f education and
levels of emplcyment.

Objectives: 4.21 The individual will describe advantages
and disadvantages of various ievels of
education.

4.22 The individual will construct a table of
various occupations, showing the corres-
ponding levels of education necessary for
each.

4.23 The individual will describe a preferred
occuration and identify the level of edu-
cat.on needed to attain that occupation.

4.24 The individual will describe why one would
90 on to achieve more than the minimal
amount of educacion needed for entry into
an occupation.
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Level 7-9

BASIC STUDIES AND OCCUPATINNAL PREPARATIO.. 4.0

Goal 4.3 For the individual to understand the relationship between
what goes on in school and out of school.

Developmental Goal 4.3 For the individual to understand how par-
ticipation in school activities can relate
to selected occupaticnal areas.,

Objectives: 4,31 The individual will list occupations which
utilize skills he is learning in present
course work.

4.32 The individual will identify skills re-
quired in occupations of interest to him
and where these :kills can be acquired in
school,

4.33 The individual will list extra curricular
activities he is engaged in and how they
relate to a preferred cccupational area.

4.34 The individual will describe the similar-
ities between in-school involvement and in-
volvement in activities related to various
occupations.

Goal 4.4 For the individual to understand that learning is a life long
Drocess.

Devzlopmental Goal 4.4 For the individual to develop an appreciation
of learning and its relationship to living.

Ocvjectives: 4.41 The individual will describe what the phrase
"learning for learning's sake" means to him.

4.42 The individual will describe several in-
stances in which what he learned in a school
‘plassroom helped in his performance of a
task or increased his enjoyment of a hobby
or recreational activity.

4.43 The individual will identify several ways
iu which significant others have continued
V4 to learn throughout their lives.

4.44 The individual will describe several ways

Q ; in which members ¢ various occupations in
[ERJ!: . f)i. the community continue to learn;




81

Level 10-12

BASIC STUDIES AND OCCUPATIONAL PREPARATION 4.0

Goal 4,1 For the individual to possess skills that are useful.

Developmental Goal 4.1 For the individual to understand the use-
fulness of language skills.

Objectives: 4.11 The individual will list the advantages of
understanding how to construct a business
letter, a resume, and a letter of inquiry.

The individual will identify communication
skills associated with a particular occu-
pation.

The individual will describe the impor-
tance of language skills and levels of
occupation.

The individual will identify occupations
which require specialized termino ogy.

Goal 4.2 For the individual to understand that different occupations
have different educational prerequisites.

Developmental Goal 4.2 For the individual to understand the nec-
essary steps immediately following high
school to fulfill his life career plans.

Objectives: 4.21 The individual will identify options open
to him upon graduating from high school.

4,22 The individual will describe the local job
v market.

4.23 The individual will identify the various
types of post-high school educational pro-
grams available to him that are most con-
sistent with his goals.

Pi 4.24 The individual will r.iew plans made prior
to high school graduation and re-evaluate
them.
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' Level 10-12

BASIC STUDIES AND OCCUPATIONAL PREPARATION 4.0

Goal 4.3 For the individual to understand the relationship between what
goes on in schcol and out of school.

Developmental Goal 4.3 For the individual to understand that school
ciasses and activities will relate to his
use of time throughout life.

Objectives: 4.31 The individual will describe his priorities
in relation to his choice of in-school
activities.

4,32 The individual will describe how what he
learns in school relates to his out of school
activities.

4.33 The individual will describe how he pursues
his favorite subject through outside
activities,

4,34 The individual will describe school activi-
ties he enjoys and how .hey relate to the learnin
process.

Goal 4.4 For the individual to understand that learning is a life long
process.

Developmental Coal 4.4 For the individual to understand that con-
tinual learning is a part of life adjustment.

Objectives: 4.41 The individusl will list present learning
experiences that he plans to continue on
his own bevond high school graduation.

=~
=~
N

The individual will describe out of school
activities that he has inititated himself.

4.43 The indivicfal will identify occupations in
which continued learning is necessary.

4.44 The individual will identify situations
other than in school or on the job where
coritinued learning would be required.
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SECONDARY
CARLER GUIDANCe AND PLACEMENT CENTER

The Career Guidance Counseling and Placement Center is designed to be
the hub of the counselors activities. It should coordinate all available
career exploration resources into an area easily assessable to students.

Purpose of the Center
The center should be used for such activities as:

Research

Occupational Planning

Career and self exploration

Group sessions

Job entry ana placement

Financial aid information

Post secondary opportunities

Peer counseling

Providing educational and occupational information

Community resources survey

Work exploration

Conferences with representatives from institutions of higher education,
military, resource persons, etc.

Planning and Implementing the Center

Community members, parents, and school personnel <hould be involved in
planning and implementing the center. Their interest will provide impetus
for the involvement of schoocl and community members. Persons interested in
obtaining additional information about the center should write to: Director
of Career Education, Helena Public Schools, nelena, Montana 59601 or
school counselor, Lincoln County high Schoo.. .eka, Montana.

Suggested Floor Plan
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No attempt has been made in this publication to offer a variety of floor
plans to fit respective situations and needs. However, the {loor plan on the
preceding page is offered for suggesting "one way" of utilizing space in the center.

Two additional programs, computer based vocational guidance systems and
rap rooms are natural for inclusion in the center.

Computer-based Systems:

The computer has a varieiy of uses: Coordinating instructional
materials, providing students an opportunity for immediate self
information, and assisting students in exploring wide ranges of
occupations related to the students' interests, abilities and
aptitudes. For additional information consult the U.S. Office

of Education publication entitled; Computer-Based Vocational
Guidance Systems,

Rap Rooms:

These rcoms should be located in the center end are valuable for
peer counseiing activities. Operational and staffing procedures
will depend upon the specific setting.
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FOLLOW-UP SURVEY FORMS

The following are examples of follow-up forms that may be used or
modified to serve the counselors needs.

FOLLOW-UP QUESTIOKNAIRE

Class of

Name
Present Address

Please check in column on the left each item that describes your present
status and fill in the information requested.

vhat career are you planning to enter or have entered?
Attending trade or vocational school?

Name of school)
Major area of study?
Attending college?

(Naze of college)
Major area of study?

Working?

(Job title) (Name of employer)
Part-time Or Full-time

In Armed Forces? Branch of Service: Fresent Rank:
If you received special schooling, give name of school

Unemployed? Reason:
Married? Number of children:
Single

Please list below the jobs you have heid since leaving high school, beginning
with the job you now hold and working back to the one you first held after
leaving school.

Approx. Dates of
Job Employment Employer Reason for Leaving

What subfects in high school were most helpful to you? Please list:

What subjects in high school were least helpful to you? Please list:

What services or programs would have helped you to benefit more from your
high school education?

COMMEWTS: Please add any personal messages or other comments you would like
to make, Use the back of this sheet.

QR



FOLLOW-UP OF FORMER STUDENTS
SUZVEY FORM

Identifying Data

Section I. Personal Information (If for any reason you prefer not to
identify yourself skip this section and go on to Section II1.)

A. Name

(First) (Last) (Maiden, if married)
B, Permanent address
C. Are you...single married divorced or separated
D. Number of children

Section II. Job Information

A. Present employer Your job title
B. If you have had other jobs since leaving school, how many?
C. After leaving school, how long did it take for you to find your
first job?...Had job arranged before leaving school
0-3 nonths 3-6 months more than six months
D. Present annual income (optional)
less than $3000 $3000-~$6000 $6000-$9000
more than $9000
E. Are you satisfied with your present job? Yes No

e ——

What features of your job cause you to be satisfled or dissatisfied?

F. 1Is your present job the type of work you had considered during high
school? Yes No

Section III. Educational Information (If you are presently enrolled in or
have been enrolled in a school, college or training program
since leaving high school, answer the following questions,)

A, Degree or
Name of school or Dates Major subject certofocate
training institution at tended or training area received

B. Awards or honors received
C. Comments on the value of the training you are receiving or have
received
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Section 1V.

A,

Evaluation of Guidance Services

Please answer the following questions by circling "yes" or "no."
1f you are uncertain, circle "?".

yes
yes
yes
yes
yes

Bow

no
no
no
no
no

3 D D D) )

NS WN -

Generally, vere the guldance services of value to you?
Did the counselors ever meet with your parents?

Were you ever counseled individually?

Were you ever part of a group counseling session?

Did you feel free to contact the counselor when you
had a problem?

much help were the coumselors to you in each of the tollowing areas?

did not seek

much some little this gervice

Section V.

A.

B.

Comments

1. Course gelection and schedule
—_— 2. Planning for your future

3. Obtaining a job

4. Entering a college or other
training program

5. Solving a problem with a teacher

6. Discussing your grades

7. Solving a problem with your
parents

8. Understanding your abilities

9. Seeking information on jobs or
schools

10. Solving a problem with another
student

11. Understanding achievement test
scores

Evaluation of School Courses

Which courses that you took in school have been the most help as far
as preparing you for the work or training you are now involved in?

What courses that were not offered would have been useful to you at
your present job or training?
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Section VI. Dropout Survey (To be completed by those former students who
left school before graduating.

A. Which of the following were the most important reasons for your
leaving school?

l. Would rather work than attend school
. To get married
. Poor health

4. Parents wanted me to leave school

5. Disliked a certain teacher

Disliked a certain course

Poor grades

Expelled

Needed to help support my family
___10. Others (please list)

m

=
5
[v8
&
"

the following might have helped keep you in school?

[y
.

Changing a class
Opportunity to work part-time

Help from a counselor

Specific job training

More help from my teachers with my school work
Different friends or more friends

More support from my family toward staying in school
Nothing could have helped

Others (please list)

AL

il

-
.

C. 1, Did your counselor talk about your decisfon to leave school?

Yes No

2. Are you satisfied with your decision? Yes No

3. Have you contacted the counselor for any reason since leaving
school? Yes No

4, Have you taken or are you planning to take the General Education
Development (GED) Test? Yes No

COMMENTS
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CAREER AWAREWES> AND EXPLORATION

Peoria Public Schools
3202 N, Wisconsin Avenue
Peoria, Illinois 61602

The aim of Career Awareness and Exploraticn is to "help the student gain
experience and skills necessary to understand himself, his environment, and
outside the school; to develop socially, culturally and academically; and
for eventual employability." It focus2s on the teacher as planner and pro-
vider of opportunities for experiences. Goal statements are presented and
details are given to aid the teacher in organizing study units around the
themes of career development and exploration,

DECIDING: A LEADCR'S GUIDE

H. B, Gelatt, Bairbara Varenhorst, Richard Carey
College Entrance Examination Board, 1972

Neciding: A lLeader's Guide '"consists of three units that contuin acti-

vities and exercises designed to present decision-making principles to
students that they can apply directly to their life choices." These three
units are values, information and strategy. Values deals with such things

as a definition of values, clarification of own values and converting values
into objectives for use i1n making decisiods. Information aids the student

in "learning to find information about each part of the decision and evalua-
ting that information." Strategy deals with "calculating the risks associated
with each considered alternative and applying what has been learned to

raking the decision."

This book may be purchased at a cost of $2 per c¢opy from the Publications
Order Office, College Entrance Examination Board, Box 592, Princeton, New
Jersey  08540.

DEVELOPINC UNDERSTANDING OF SELF AND OTHERS
Den Kinkmever

"Developing Understanding of Self and Others (DUSO) Kits D=1 and D-2

are programs of activiries with accompanying kits of materials, designed to
stimulate social and emotional development. DUSO Kit D-! is organized around
themes such as understanding others, understanding choices and crnsequences,
etc. DUSO Kit D-2 foruses on theuwes such as towar” self identity, toward
self reliance and trwar” competence. Both kits utilize such media as records,
story books, tapes, puppets, etc.

Each complete kit costs $95.00 and can be purchased from American
Guidance Service, Inc., Publishers' Building, Circle Pines, Minnesota 55014.
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DICTIONARY OF OCCUATIONAL TITLES

The DOT is a system of classifying occupations. Along with this function

it provides a basis for filing career materials, a method for identifying
workers whose skills and abil’ties are needed in a particular field and a
brief occupational description. The classification system is based around
whether the job primarily ceals with "things", '"data" or "people". Different
levels of complexity are also reflected within each of these areas.

DYNAMIC CONSUMER DECISION-MAKING

Career decisions, finding, getting and
keeping a job, an introduction to Value
Clarifcation

Educational and Consumer Relations Department
J. C. Penney Company, Inc.

Avenue of the Americas

New York, New York 10019

These are kits, put out by the J. C. Penney Company. They include

such things as film strips, student worksheets, records, tapes, posters, trans-
parencies, and booklets, "An introduction to value clarification” deals with
how the individual thinks about and acts on his personal values. It consists
of eight exercises to aid the student in thinking about value-laden choices.
"Dynamic Consumer Decision Making'" deals with the value of information in
decision-making. The student learns to understand his own decisions, how they
affect him and the world around him. '"The Career Decisions" kit deals with
hov to find and keep a job. The student becomes aware of the many influences
on his job choice: self, world of work and the many interactions between
them. It also deals with various activities involved with the actual ob-
taining of a job.

ENCOUNTER IN THE CLASSROOM: NEW WAYS OF TEACHING

Elizabeth Holt
New York: Holt, Rinehart and Winston, 1971

This book deals with the use of microlabs in the classroom. Microlabs

are activities which foster openness and trust and encourage a sharing and
caring atomsphere in the classroom. The book details how to set microlabs
up and suggests topics for interaction.

FOCUS ON SELF-DEVELOPMENT

Judith L. Anderson, Carole !. Lang, Virginia R. Scotr, Patricia Miner, Melody
Henner, Palo Alto: SRA, 1970, 1,2

Focus on Self-Development consists of three kits: stage one: Awareness,

stage two: Respon<ing, and stage three: Involvement. Stage one: awareness
centers around awareness of self, awareness of others and awareness of environ-
mental influences. Stage tvo: Responding is concerned with stimulating active
response to the concepts presented. Some of these concepts include abilities
and limitations, goals, social influences, etc. Stage three: Involvement deals
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swith such (opics as making pupils aware of their own involvement, helping
them accept and understand others bettnr and helping them make decisions
concerning their future involvement. All three kits utilize various media
such as film strips, cassettes, records and photoboards.

HELPING AND HUMAN RELATIONS, VOLUMES I AND II

Robert R. Carkhuff
New York: Holt, Rineunart and Winston, Inc., 1969

"The two volumes of this text attempt to make operational and critical

phases of effective human reiations, keeping fully in focus the questions

of right, responsibility and role in intervening in the life of another person."
Volume I deals with selection and training. It includes literature on

the current state of affairs in the treatment processes, effective modes

of treatment, &n inquiry into some issues and problems and a summary and
overview,

Volume II deals wit® practice and research. It includes literature on
the current state of affairs in the treatment processes, effective modes
of treatment, an inquiry into some issues and problems anc a summary and
overview,

HOW TO USE CONTINGENCY CONTRACTING IN THE CLASSROOM

Lloyd Homme, Ph. D.
Research Press, 1969

How to Use Contingency Contracting in the Classroom is a programmed

learning text. It deals with contingency contracting, a principle to
motivate learning in which '"conditions are arranged so that the child gets

to do something he wants to do following something you want him to do."

The book outlines rules and procedures to follow when using the method in the
classrcom such as contracting and the curriculum preparation of materials

and correcting contract malfunctions.

JOB EXPERIENCE KITS

J. Krumboltz
Chicago: Science Research Associates, 1969

"An occupational clustering system and curriculum implications for the
comprehensive career education model, Technical Report 72-1." J. E. Taylor,
E. K. Montague, and E. R, Michaels. Columbus, Ohio: Human Resources
Reserach Organization, The Center for Vocational and Technical Education.
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JOB FAMILY SERIES BOOKLETS

Science Research Associates
359 E. Erie Street
Chicago, Illinois 60611

These booklets group jobs by commecn factors such as interest and skill.

They are aimed at grades 9-Adult and helvp broaden the s‘tudent's occupational
considerations. Some examples of titles are: agriculture, clerical work,
health, performing arts, and technical work. Each booklet is 49 pages.

KNOWLEDGE NEEDED TO OBTAIN WORK (KNOW)

Thomas J, Jacobson, Ph. D.
San Diego County Bcard of Education, 1973

KNOW "has been prepared to assist individuals in understanding the process
and necessary steps for seeking and obtaining employment." KNOW aids
teachers and counselors in working =ith students. The tcri s Aealth with
are selecting a job, finding employment onportunities, fiiiing out an
application, preparing to take an emplovment test, prep=:ing for the inter-
view, interviewing, and follow-up on job applications. #vOW makes extensive
use of overhead transparencies,

LIFE CAREER GAME

The Life Career Game is an aid to students in learning the meaning of
planning in their lives. It concentrates on the areas of future, education,
vocation, family, and leisure. The information used in the game is based on
U.S. census data and national surveys., In playing the game, the individual
manipulates the life of a hypothezical student in su-h arean as choosing
educational programs, getting married, applying for jnbs ana experieacing
unplanned events.

The game may be purchased at a cost of $6 from the Educational Materials
Center, Palo Altn Unified School District, 25 Churchill Avenue, Palo Alto,
California 94306

A MODEL FOR CARFER DEVELOPMENT THROUGH CURR1CULUM

L. Sunny Hansen
Personnel and Guidance Journal
Vor. S51(4), 1972

"This article describes a practical model for a systematic, sequential
approach to career development in the K-12 curriculum," The article uses

a broad definition which focuses on self development zz the center for career
development. Hansen lists several outcome objectives and then details sev-
eral strategies for implementation of these objectives. A bibliography is
included at the end of the article.




.OHIO VOCATIONAL INTEREST SURVEY

Ayres G. D'Costa, David W. Winefordner, John G. Odgers, Paul B. Koons, Jr.
Harconrt, Brace, Jovanovich, Inc.

757 Third Avenue

New York, New York 10017 M

The OVIS is a link betweon the individual seeking information about *
jobs and the occupational classification system provided in the DOT. The

student rates job activities on a scale fvom "like very much" to "dislike

very much."” In this way he sets up a pattern of his likes and dislikes which

is then correlated with the DOT classi€ications.

PEER COUNSELING IN THE SECONDARY SCHOOLS: A COMMUNITY MENTAL HEALTH PROJECT
FOR YOUTH

Beatrix S. Hamburg, M. D. and Barbara B. Varenhorst, Ph, D,
American Journal of Orthopsychiatry, 42(4), July 1972, p. 566-581

"Peer Counseling in the Secondary Schools" is an article dealing with a
program to train students, jr. high and high school! to help each other

with personal problems. The article outlines a rationale for peer coun-
seling, a description of the program, some of the steps of program imple-
mentation, the training curriculum for peer counselors and an evaluation of
the program.

SCHOOLS WITHOUT FAILURE

Willianm Glasser. M. D.
New York, Harper and Row, fublishers, 1969

"This book applies Dr. Glasser's theories of Reality Therapy to con-

temporary education.” He maintains that today's education is failure-
oriented which leads to delinquency or withdrawal on the part of some
children. Dr. Glasser has new innovations with which to reach these children.
He utilizes discipline, but no punishment, and aims toward positive in-
volvement and individual responsibility. One of his major tools is the use
of the class as a counseling group through which growth can be facilitated
and problems solved.

SEARCH FOR VAIUES: A DIMFNSIONS OF PERSONALITY PROGRAM FOR HIGH SCHOOL AND
ADULT EDUCATION

Pflaum/Standard
38 West Fifth Street
Dayton, Ohio 45402

|
|
\
|
|
\

"Search for Values is designed to help students sort out their actions ‘

and feelings about the world within and around them.” This is a kit to aid

the student in taking a look at the vzlues he holds, where they came from,

and how he can form new ones. It deals with the concepts of time, competition,

authority personal spaces, commitment, relatinonship and images. There are 44

activities involving large and small group discussions, one-to-one experiences,
@ " le-playing activities, and keeping a diary.
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The search for Values program costs approximately $45 per kit which in-
cludes all materials plus 77 spirit masters and a 112 page teacher text.
The program is sold as a total package only.

TEACHING FOR CAREER DEVELOPMENT IN THE ELEMENTARY SCHOOL: A LIFE CENTERED
APPROACH

Walter Wernick
Workington, Ohio
Charles A. Jones Publishing Company, 1973

"The book explains what career development entails, why career education
activities are necessary in the elementary school, and how plans can be
developed within a variety of educational settings."” It deals with topics
such as designing instructional activities for career development, developing
the art of teaching in career education, and evaluating career education and
many more. The intent of the book is to stimulate creativity on the part of
the teacher. An extensive appendix includes sample forms and various
activities which could be utilized in the teaching of career development.

WINKS AND TICKLES, OR A FEW SUGGESTIONS FOR GETTING STARTED

ABLE Model Program

Dr. Walter Wernick

Project Director

Northern Illinois University
DeKalb, Illinois 60115

Winks and Tickles is a manual outlining a process for forming an organ-

izing center. An organizing center is anything ariund which one can plan a
course of study. In this case, the world of work is the focus of the organ-
izing center. The author utilizes a three dimensional framework emphasizing
"(i) accessibility: what kinds of materials are available to the learner,
(2) accomplishment: what kinds of performance opportunities are open to the
learner and (3) mobility: what content areas (subjects) 1in emerge from this
idea?" These three concepts are expanded and comprise the main body of the
manual.
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