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INTRODUCT ION

This book on Career Education for the Middle School consists of 3
parts: Self Awareness, Career Awareness, Positive Attitudes Toward Work.
In developing self-awareness in the 6th and 7th grades it is necessary
for students to have favorable attitudes about the personal and economic
significance of work. On the following pages the teacher should be aware
that the section on the personal aspects of self-awareness can be used
for both gardes. I have also included definitions of some words to help
clarify their meanings to students.

In developing career awareness in the 6th and 7th grade, .he aim is
to convey o students the idea that there is a wide choice of occupatiors from
which they can choose. With this idea as a focus, specific objectives are
listed to help students become more knowledgeable about occupational choices.
Under each objective, a number of student activities are suggestioned. These
suggestions are included to help the teacher. Bear in mind that they are
only suggestions to help get the teacher started on his own activities.
Objectives 1-5 are intended for 6th grade. Objectives 6-17 F, G, H, I, J,
K, L, M, N, 0, P, and R are intended for 7th grade.

In developing a positive attitude toward work, individuals must have
an understanding of 4 elements which contribute to satisfaction in a career.
These are:

1. Self-awareness: Individuals should be aware that understanding

their interests, abilities, goals, attitudes, etc., is essential
in selecting a satisfying career.

2. Occupational awareness: Individuals should understand the various

career possibilities considering their personalities, interests,



abilities, and education.

‘

3. Awareness of why people work: Individuals should understand what
needs are fulfilled by work and develop a positive attitude toward
all forms of human endeavor.

4. An awareness that work can be meaningful and rewarding for the
individual: Individuals should be able to identify some person-
ally meaningful and rewarding areas of work.

At the end of the book you will find an appendix of various items. We

hope this book will be valuable and stimulating for you and your students.
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I. DOMAIN: Self-Awareness - Grade 6

A. Goal:
For the students to be able to develop an understanding and acceptance

of self.

1. Objective:
The student will be able to objectively evaluate himself by examining

his interests, abilities, values, and limitations.

Activities:
1. The student w111 list his likes and dislikes and explain why.
The student will define what he thinks values are.
The student will draw a self-portrait.
"I 8m Proud" Game
I am Inventory
How Do I Feel
Do You Believe Game

mu_mm-hwm

Student will ask his classmites to write positive and negative

comments about him.

8. Outcome:
The student will be able to objectively evaluate his values, strengths

and limitations through oral and written communication.

C. Resources:
"I Am Proud” Game
I am Inventory
How Do I Feel
Do You Believe Game
Values in Action: by Galing Film Loops, Gordon Flesch Company

ERIC 7




California Labor Supply and Demand Summary: (Recommended for Adults

but could be use ul to predict job openings in the future.)
What Do You Like to Do: Society for Visual Education

Developing Basic Values: Society for Visual Education

B.  Goal:
For the student to be able to recognize and understand that individuals

differ in interests, abilities, and values.

i. Objective:
The student will be able to objectively evaluate others by examining

their interests, abilities, values, and limitations.

Activities:

1. The student will be placed in a group. The student will then listen
to what each member has learned about himself pertaining to inter-
ests, abilities, values, and limitations.

2. The student will then return to his seat and list the various
interests, abilities, values, and limitations that were discussed
in the group.

3. Once the student has listed the varinus comments he will choose a
student who was most different from himself.

4. The student will select a student most 1ike himself. The two
students would discuss whether or not they had chosen the same
occupational cluster. If they have, then they would move on to
another student with a similar list. If they have not chosen the
same occupational cluster then they would learn about the occupa-

tional cluster chosen by that student.

5. Outcome:

The student will be able to recoqgjze the characteristics of others

ERIC :




which are similiar to and different from his own. He will produce

an essay in which he objectively states the significance of individual
differences

C. Resources:

People Are Different and Alike, Coronet Films: Spotlight on People,

Bureau of Audio Visual Instruction; Values in Action: Eating Film

What Do you Expect of Other, GuidanceAssociates;Discovering Differ-

ences, Science Research Associations.

C. Goal:

For the student to be able to understand that the environment plays an
important role in choosing an occupation.

1. Objective:
The student will be able to recognize that the environment ana individual
pote..tial interact to influence career decisions.

Activities:

1. The student will interview his paraats and other working members

of his family on their chosen careers.

2. The student will interview several school staff member.

3. The student will parcicipate in a 4 day camping trip where he will
experience opitum conditions for developing working relationships
with peer groups and develop an appreciation for nature.

4. The student will make contacts with various service and business
organizatiors

5. The student will be blindfolded and 1ed to various objects to
see if he is able to identify thenm.

6. The student will-look up the meaning of “life cycle®. He will

6 Q
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then give an example of “life cycle" in a drawing.

8. Outcome:
1. The student will be able to communicate through graphs, essays,
pictures and orally that environment and individual potential

interact to inflvence career decisions.

C. Resources:
Thorndike-Barnhart Junior Dictionary; Community Where You Live,

Allyn and Bacun Inc; What is a3 Neighhorhood?, Coronet Films;
About Saving Wild Life For Tomorrow, Mehmont.

D. Goal:

For the students to be able to explore Occupational Clusters.

1
1
1. Objective: |
The student will be able to objectively evaluate several occupational l
clusters. He will be able to decide which cluster fits his economic l

goal. He will become more aware of his interests and abitities and
how they influence his choice in the world of work.
1
|

Activities:
1. The student will choose several clusters that are interesting.
The student will evailuate his personal values.

The student will write down various interestsand abilities.

s WwoN

The student will choose several occupational clusters which fit
his interests and abilities.
5. The student will research the occupational clusters he has choosen

and list the monetary benefits which these clusters offer.




6. Fieldtrips

8. Outcome:
The student will be able to write an essay on his choosen occupational
clusicer and 1ist the reasons why this particular cluster meets

his economic goals.

C. Resources:

1. Dictionary of Occupational Titles; Desk Top Careers.

. Kuder E - Beneral Interest Inventory.

. Our Working tlorld Science Research Assocaites

2

3. Manpower and Natural Rescurces Science Research Associates
4

5

. Vocational Planning ...ventory Strong Vocational Interest Inventory

s 11




SELF-AWARENESS - GRADE 7
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I. OUOMAIN:

A. GCoal:

For

1. Objecti
The

Self-Awareness - Grade 7

the student to understand the value of money.

ve:

student will understand the mercantile value of money and the

necessity of earning a wage to satisfy living expenses.

Activities:
1.

The student will learn to draw up balanced budgets and to
operate within economic restrictions. The student will be
given salaries of various amounts and instructed to plan a
budget based on each salary. Rent, food, clothing, utilities,
and miscellaneous expenses must all be considered. The student
will then determine how his life-style would be affected as

a result of living off of these variou;{salaries.

The student will examine items in various price ranges to
determine the relationship between the increase in price and

the increase in value and/or quantity.

B. Outcome:

The

student will be able to plan budgets. He will learn the sig-

nificance of money in acquiring material goods and services.

B. Goal:

For

the student to understand the relationship between work and wages.

1. Objective:

The

student will learn that type of job, educational level and

requirements, experience, and special qualifications directly
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affect expected salaries.

Activities:

1. The student will study resources to determine the expected yearly
salary of different cccupations.

2. The student will study resources to determine how education and
experience affect income.

3. The student will be given tokens which he can redeem for small
rewards for performing various tasks. TRe value of these tokens
should vary directly with the degree of difficult of the task
performed. Students may use their tokens ime&iateli or save

them for a large “purchase.” .

B. Outcome:
The student will be able with the aid of reference materials to list

the expected salaries of various occupations.

C. Goal:
For the student to understand that work enables the individual to have
financial independence and that financial independence is essential

to security.

1. Objective:
The student will learn that work enables the individual to have
financial independence and that financial independence is essential
to security.

Activities:
1. The student will learn the meaning of the following terms:
bankruptcy, credit, buying power, financing, loan, borrower,

Q A
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creditor, garnishment, and bills.

2. The student will view and discuss the film Why Work?

3. In a group, students will discuss such topics as: "Why is financial
security important"? “What does 1t feel 1ike to be in debt"?
"What does it feel like to want certain things and not be able to
afford them"? "What does it feel 1ike to need certain things and

not be able to afford them"?

B. Outcom::
Discuss how education and experience affect earning potential. The

student will realize that financial security is desirable.

C. Resources:

Occupational Exploration Kit SRA

Career Information Kit SRA

Education and Jobs U.S. Bureau of Labor Statistics

Career Facts U.S. Department of Labor

Classified Advertisements section of newspaper

Catalog (Sears, Montgomery Ward, Spigel, etc.]




ACTIVITY 1:
Game: "I Am Proud”

Directions: Complete the three statements below with true statements about

yourself, .
T. 1 &M proud...coeceeecescscsssncecssccessscncsncsssnnns
2. T amproud....cceveieenrscncsccscscsecscssnssaancncnssns
A, I amproud...ccveeeecreesesssossncscessscassasnssscnss
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ACTIVITY 2:

Directions: This is not a test. You wiil not be graded. The purpose of
this profile is to find out how you feel about certain topics. There are
20 statements printed below. These statements are followed by numbers 1,
2,3,4, and 5, Circle number 1 1f the statement {is very true. If the
statement {s somewhat true, circle number 2. Circle number 3 if the state~
ment is only average. If the statement {s somewhat untrue, circle number
4. If the statement is very untrue, circle number 5 (to be glven beginning
and end of year).

I An Inventory

1. I value a good reputation. 12345
2. I believe that it is important to be honest. 12345
3. I try to get along with others. 12345
4. What others think about me is more important to me 12345
than what I think about myself.
5. I would like the opportunity to discuss my feelings 12345
with others.
6. Sometimes I am afraid to speak up in class because I 12345
feel that I may say something others will think is
foolish.
7. 1 constantly seek attention from others. 12345
8. I have no serious problems. 12345
9. I believe that it is alright to tease people who are 12345

different is some way (e.g. fat, skinny, crippled, poorly
dressed, etc.).

10. I believe that patience is a good quality to have. 12345

11. 1 believe that people should work for the things they 12345
want.

12. I believe that I should accept the consequences for my 12345 .
actions.

13. I have to push other people around before they get a 12345
chance to push me around.

v, 1 prefer daydreaming to participation in real life. 12345




15,
16.

17.
18.
19.
20.

I have no serious problems.

I admire people who own a number of expensive material

items.

I believe that books are important.

I enjoy being alive.

It is important to respect the rights of others.

I really believe that I am capable of being successful.

15
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ACTIVITY 3:

Directions:
If a statement {s definitely true, circle the 10.
mostly true, circle the 7.

;rue or false, circle the 5.

——d
.

O o ~N o

]0.
1.

12.

13.
14.

]5‘

1“
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How Do I Feel

If a statement is definitely false, circle the 0.

I have good attitudes about being successful.
I have good attitudes about learning.
I see myself as a successful person.

I believe that developing my interests will help me live
a full life.

I believe that setting goals will help me 1ive a full
life.

I have goals to make wly life a success.

I know how to set goals to get what I want in life.

I know how learning can help me live the life I want,
I can increase my power to concCentrate.

I can learn how to remember better.

I believe that learning how to listen will help me be
successful.

I believe that getting along with other people will help
me be successful.

I know how to get along with other people.

I believe that planning my time will help me reach my
goals.

I know how to plan my time to reach my goals.

I am smart enough to learn what I need tc learn to be a
success in 1ife.

I know how to m2ke a good judgment.

I know what it takes to be a good leader.

You will read 31 statements fndicative of 10 defined values.

If the statement is

If you are undecided whether a statement {s
[f a statement 1s mostly false, circle the

107530
107530
107530
107530

1007530

107530
107530
107530
1007530
107530
107530

107530

107530
107530

107530
107530

107530
107530



19. I know how to make wise decisfons. 107%30

20. I know how to solve my problems. 107530

21. I know how to lead others. 107530

22. 1 know about many different career fields. 107530

23. I believe that being able to change will help me in 107530
all of life.

24. 1 believe that the way I am will help me become the 107530
kind of person I want to be.

" 25. 1 know what values will help me be successful in life. 107530

26. 1 believe that I will have to change throughout life 107530
to be successful.

27. 1 believe that 1 will have to keep learning the rest 107530
of my life.

28. I know what kind of education I need to become success- 107530
ful now and in the future.

29. 1 believe that continuing my education will help me 107530
be successful.

30. ¥1know who 1 am, what I believe, and what I want from 107530
fe.

31. 1 like myself. 107530

1770
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ACTIVITY 4:

Do You Believe Game

Directions: Students will circle "Y (Yes), "N* (No), or “M* (Maybe) for
each question. After each student has answered all questions, there will
be a group discussion in which the studerts will tell which questions
evoked the strongest response from them and why.

Finally, the students will draw up their own list of 10 "[ believe that
Iwill...... sentences.” In these sentences they will express personal
ambitions and expectations they have for the future, or values or behaviors
they presentily possess.

Questions
Do you believe that ...........
1. you are likely to have a large family? YNNM
2. you will wear long hair or an Afro all your life? Y NN
3. you will be a world traveler? Y N M
4. you will run for public office? Y NM
5. you are an honest person? Y VM
6. you are likely to be a writer of short stories and Y NM
novels?
7. you will become a doctor? Y NM
8. you will someday be famous? Y NN
9. you will own your own home? YNM
10. you will be very strict with your own chilaren? Y N M
11. you are a likable person? YNM
12. you have true friends? Y NM
13. you have leadership potential? Y NN
14, you will feel that the younger generation is too Y N M
wild when you are old?
15. you will someday get into trouble with the law? Y N M
16. you are underrated by your parents and teacher? YNNM




17.

18.

19.
20.
21.
22,
23.

24.
25.

you are expected to produce too much by parents and
and teachers?

voi are the type of person who speaks up for what he
believes in even when others disagree?

you are overly critical of others?
you will become a lawyer?

you will beccme an auto mechanic?
you will develop your capabilities?

you will find something constructive to do in your
spare time?

you will grow old graciousiy?

you will have a happy marriage?

19
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ACTIVITY 5:

1 Aduire Gane
Each student will select a famous person 1iving or dead whom he admires
and list the qualities possessed by that individual which are admirable.
Then, each student will orally communicate his choice to the other group

members and explain why he admires the person he chose.

20




ACTIVITY 6:

Life Boat Game

Directions: The group leader will pass out mimeographed copies of the
f01lowing situation. The leader will then read the situation aloud while
the students read it silently to themselves.

SITUATION

Tou are the Captain of a sinking ship. Durin? the storm which damaged your
ship, several life boats broke free and were lost at sea. Consequently,
there are not enough life boats to accommondate all on board. You are faced
with a very difficult decision. While supervising the life boat boarding
process you realize that, even with crowding the passengers together, there
is still not enough room for 4 passengers. You and several senior officers
have already decided to stay with the ship wearing life jackets in hopes

that the rescue ships will reach you in time. As the last boat is being
boarded, 8 male passengers remain on deck. As the captain, you must direct

4 of these men to a 11fe boat and instruct the remaining 4 to remain on board
with you aiid remaining officers. On what bas:is would you decide who is to

go and who is to remain behind? You realize that the odds for survival are
in faor of those in the life boats. As the caztain, which four of these
eight men would you tell to board the 1ife boat and why? Would you prefer

to leave this decision to a chance drawing? If so, why? Which 4 of these
men would you prefer as friends? How do you think it feels to be in a sit-
uation in which you must decide the course of another's 1ife?

The Eight:

1. Vincent is 67. He worked hard all his life as an unskilled laborer.
He saved his money faithfully for 10 years so he covld take this
cruise when he retired.

2. John is 31. He is a doctor and works in a large inner-city hospital.
He felt that the pressures of his job were becoming unbearable and
that he needed a few weeks away from his work and his patients.

3. David is a 24 year old writer. He is very quiet and keeps mainly
to himself. He is single. Critics consider him to be a good writer
with the potential for greatness. He took this trip to relax and
possibly to seek inspiration, for a new book.

4. Stan is 30 and works as a carpenter. He is married and has a small
son. People consider him to bc "iie life of the party" type. He
won this vacation in a sweepstakes drawing.

Edward is 43. He is a very kind and gentle person. He contributes
much time and money to aid humanitarian causes. He was recently
informed by his doctor that he is suffering from a terminal illness
and decided, after much urging from his friends, to take this vaca-
tion.

Ot
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William is a 39 year old ex-convict. When he was 17, he shot a
man to death in a hold-up attempt, and was sentencad to 20 years
in prison. William feels that he has been rehabilitated and wants
to work in some way with youth from deprived families. He took
this voyage to “clear his head" and decide on his future.

Phillip is a 48 year old scientist. He is considered to be very
hard working and competent by his colleagues. He took the trip
along witk his wife as a second honeymoon.

Byron is 29 and wealthy. He is considered to be a "playboy." He
enjoys skiing and auto racing. He is on this cruise so that he can
have fun and spend time with a new girlfriend.

2
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II. DOMAIN: Career Awareness

A, _Goal:
The student is to become aware that there are multiple occu-

pational possibilities from which he can choose.

1. Objective:
Each student should have the opportunity to find out how much

he knows about various occupations.

A. Activities:

1. Present each student with a copy of Picture Inventory of

Occupational Knowledge.

2. Explain (see cover sheet) how the student is to fill out
the inventory. '

3. Students gather in groups to compare responses. If students
are in doubt, consult teacher.

4. Each student will select, from the 33 occupational pictured,
those occupations which he finds most appealing. The student

will rank order these.

B. Outcome:
Student will be able to 1ist the educational requirements, the
level of activity, the probable income and life style of at least

3 occupations.

. Resources:

A copy of the Picture Inventory of Occupational Knowledge. A

copy can be obtained from Jim Young at Alternative School.

5 '
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2.

A.

Objective:

Each student should have information about a wide variety of

occupations so that he can begin to think about making a per-

sonal choice among the various possibilities.

Activities:
1.

Working in groups, students should use the want-ad sections
of the daily newspapers, and the yellow pages of the phone
company to compile a list of occupations.
Students will add to this list by including occupations
of people they know personally (family, friends), or
through reading (books, magazines, newspapers) or hear
about (radio, tapes, records) or see on T.V. (newsreels,
family serials, etc.).
Students will be shown movies from among the following.
(This isn't meant to be a complete list.) All these films
are available from county audio-visual.
Electronic Tehnician 264-000
Is a Career in Health Service for You? 473-500
Planning Your Career 690-400
Opportunities in Welding 645-400
Career in Forestry 118-400
Tool and Die or Mold Maker 885-200
So you Want to Be a Home Appliance Service
Technician 821-600
Secretary: A MNormal Day 782-600
Career in Journalism 118-600
‘“ R
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Jobs in the Automobile Trade 482-800

Jobs in the Sheet Metal Trade 483-000
Students brainstorm the things they would 1ike to know about

various occupations. For example:

Pay Responsibilities
-Hours Nature of work performed
Yacation Education required. etc.

Students,working independently or in groups, will find out

more about some specific occupation. They will use the areas
brainstormed in Activity 4. Source: newspapers, books, encyclo-
pedias, film-strips, movies, interviews with people who are engaged
in that occupation, desk-top occupation kit (available in the
guidance office), etc. Another source: for them to contact

St. Louis-based firms. They frequently have printed material
which they are willing to supply. The information is presented
orally to the class. Students may prepare bulletin boards of
pictures, pamphlets, etc., related tc the occupation they have
studied.

Students and/or teachers will invite parents or others

interested adults to class to talk with the students

about their occupations. Prior to such meetings, the students
will detail the work you do. Do you like your work? If not,
what could make it better? Did you plan to do this kind of

work, or did you sort of just drift into it? Is it work that

you would“recommend to others? etc. People who have retired might
also be invtied and similar questions prepared for them.

Teacher creates a “"hidden word career puzzle" which is mimeo-
graphed and handed out to each student.

29
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Students 1ie down on a large double sheet of wrapping paper.
A friend draws an outline of the student. The position

on the paper should be related to an occupational choice,
e.g.,a carpenter might be shown holding a saw, a nurse
holding a thermometer etc. The 2 sheets are stapled to-
gether and stuffed with crumbled paper. They can be put

Jp along the room,

Teacher should write on a large piece of oaktag job nicknames

and see if students can figure out job to which it refers.

Sky Pilot (preacher)

Sawbones (doctor)

Roustabout (circus laborer)
Sandhog (Underground Laborer)
Hard Hats (Construction Worker)
Smoke Eater (Fireman)

Grease Monkey (Mechanic)

Cabbie (Taxi Driver)
Monkey-on-a-Stick (1ineman)
Gang Dancer (Railroad Track Worker)
Jet Jockey (Jet Plane Pilot)
Fly Boy (Aircraft Pilot)
Florence Nightingale (Nurse)
Pi11 Roller (Pharmacist)

Hash Slinger (Waitress)

Hogger (Railroad Engineer)

"
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This should be attached to wall. Students can add to it

as they come across nicknames.

Career Game, Parker Bros. can be obtained from Target for

$2.00.

B. Outcome:
Eacii student will be able to list at least three occupations
and to able to describe in detail such information about that
occupation as job description, education required, pay, etc.

C. Resources:
Newspapers, books, texts, encyclopedias in room or library;
movies ordered from county audio-visual department, yellow pages

of the phone book, filmstrips, desk-top occupation kits in

guidance office, and people in the community. Large sheets of
brown wrapping paper, felt tip markers, old newspapers to

crumple, and a large piece of oaktag.

3. Objective:

Students will be aware that various occupations will use the
skills, knowledge and experience they have aiready acquired, and

will continual to acquire in school.

A. Activities:
1. Students will list the types of knowledge, skills and
experience they have already mastered, e.g., listening,

literary, computational, decision-making, etc. skills.

2. Students will suggest the kinds of knowledge, skills and
experience they expect to gain, and/or want to gain, as

% ™




they continue 1in school, e.g., typing, computer, foreign

language skills,more in-depth knowledge in certain fields

etc L]

After 1isting subjects students are now studying, teacher

asks class to svggest occupations that could be based on

skills, knowledge and experience gained from these subjects.

Students group, and each group works with one of the
subjects. These occupations are shared with the class,

The North Dakota list of occupational clusters are then
distributed to students. Do these suggest more possible

occupations to the students? yi§t7

Ask students to decide which of the subject areas listed
in Activity 3 they enjoy most and/orin which they are
most successful. Students can choose more than one.

Which of the occupations associated with thg subjects
would interest them the most? What further skills, knowl-
edge and experience would the students want to acquire
that would be useful in the chosen occupations?

Ask studentcs to 1ist all the subjects they are interested
in. Can they see ways that two can be combined to suggest
occupations?

Art

).
social studies) Political cartoonist

English )

foreign language)']ead tours to foreign countries

e TS on]-desian new playground equipment

Invite speakers to class who would be willing to share
with the students their own experiences regarding work
and school. . For example, an adult who had dropped out

if high school in his youtﬁ?gﬁight talk with the students
29



B. Resources:

about the effect of his educational level upon his work

opportunities and experience. A high school graduate rould

do the same. S0 could graduates of technical and vocational

schools, undergraduate schools, professional schools, etc.

The studentscould then assess for themselves the place of

education on possible career choices.

Using the 11st from Activity 3) of occupations based on

English skills, each student chooses the occupations most

pleasing to him, and an “assignment® is given to him in

accordance with this choice:

e.g. Sports writer: Interview a student from the high school
who's on one of the teams (soccer,
baseball, football, tennis, swimming,
etc.)

Photographer: Ask student to prepare a 10 minute tape of

weather, commercial, music, interview.

Movie Critic: Review a movie

Poet: Write a poem, etc.

North Cakota 1ist of occupational clusters is located at
end of this book.

C. Outcome:

Students will be able to 1ist occupations associated with

specific school courses.

4, Objective:

|
E Students will be aware of the ways of acquiring addftional

knowledge, skills, and experience necessary for various occupa-

tions.

30



A. Activities:
1. As a group, students will suggest and 1ist methods of

acquiring knowledge and skills, e.q.

self-teaching . high school

imitation vocational school

trade school Jr. college

regular college graduate school

professional school informal on-the-job training

formal on-the-job training,etc.

2. For the tentative occupational choices already made under
Objectives A, B, and C, students should find out the
necessary educational requirements. Consult the desk-top
career kit in the guidance office, or any other materials
in the guidance office or your own room on carzer infor-
mation. Friends, relatives, and teachers might also be help-
ful in getting this information.

3. Movies: Avaiiable from (ounty Audio-Visual

S LI
Building Trades: The House Builder 105-500
4. Arrange to have speakers from vocational schools Jr. College

system, or any other institution students are particularly

interested in.

B. Outcome:
Students will be able to 1ist methods of acauiring additional

education for various occupations.

C. Resources:
Desk-Top Career Kit-Guidance Office; Movies - see details under
Activity 3.
o 3
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5. Objective:

For the students to be aware:

]Q

A. Activities:
].

That the work people do is influenced by geographical

location, weather, climate, etc., and

That in order to enter and continue in a specific occupat-
ion it may be necessary for them to move to another section

of the country.

Present occupation work cards to the class, and ask

a. From what we've learned about the U.S., where do
you think a person working as a _ might
Tive?

b. Could a work any place .:se in the U.S.?
If so, where? In not, why not?

c. Student is asked to pin card in appropriate place on
a large outline map of the U.S.

Review the various regions of the U.S. and their principal
industries. Although some occupations are limited to

specific areas, others can be found anywhere.

Occupatiors Found in Occupations Found in
st Kegions Specific Regions

e.g.poTice work Tisherman
secretary coal miner
doctor fashion designer

Children will build a town out of milk cartons, toy cars,
etc. Students decide on the "layout" of the tow . They
decide on the jobs avalable along Main Street. They group
to choose the areas of Main Street for which they w.11 be

responsible. Each group will decide on the business in their
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particular part of Main Street. A representative from
each group will be selected; the representative will make
sure that there is no overlapping among groups. The mem-
bers of each group research the occupations associated with
each of the businesses ad reports to class. The research
should include training. education, the contributions such
occupations make in our daily Tives.,etc.
Students divide into groups to investigate occupations
to be found in a specific region of the U.S. Such
information can be obtained through texts and encyclo-
pedias. Students might write to specific state capitols
and chambers of commerce in the section they are studying.
Committes will give an oral summary to the class. Students
may arrange a bulletin board, or arrange a chart of their
findings, etc.
Show movies of occupations associated with specific sections
of the country.
e.g. Central armming egion 127-000

Maine's Harvester the Sea §52-600

The Forest 345-800

etc. (there are many more films available)
Ask students how often their families or friends have
moved. Were the moves due to job changes in the family?
Tabulate class results, and present graphically.
Ask students how they would feel about moving away from

St. Louis in order to work in an occupation that cannot be

found here (e.g. lumberjack, furniturc designer, gold
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C.

Outcome:

prospector, marine biologist, script writer of wmovies, etc.)
What would be the disadvantages of leaving St. Louis?

what would be the advantages in leaving St. Louis in addi-
tion to being able to work at the occupation of your choice?
tach student will rank order the section of the country,

from the most prefered to the least preferred region.

Each student will 1ist three occupations he might enjoy

in the first and second ranked sections. Ask student to
consider if they would leave St. l.ouis to live in

(first or second choice) even if they could not work at

the occupation they would most prefer. What is more
important: the specific occupation or the specific section
of the U.S.?

Students will be able to 1ist at least two sections of the

country and 1ist three occupations specifically associated with

these regions.

Materials:
1.

&,SwNn

The movies are available from the County A-V dept.
Texts and encyclopedias in the classroom.
Large blank outline map of the U.S.
Cards with occupations printed on them.
E.G. Set and collect lobster traps
write TV comercials
test automobile safety

truck farmer
raise sheep




work in a factory that cans tomatoes
airplane designer

welder in a shipyard

apricot packer

feed furnace in steel factory

train thoroughbreds

carder in taxtile factory

grow wheat

5. Paints and brushes, colored paper, empty milk cartons.

6. Objective:
For the students to be aware that changes in technology will

eminate some occupations, and create others.

A. Activities:

1. a. Tell the class the story of Bill Smith, who's been an
elevator operator for 20 years. He keeps his elevator
spotless. He makes sure that he stops at each floor
smoothly, rather than jerking the elevator to a sudden
halt. He is polite, cheerful, and helpful to the passen-
gers. He takes great pride n his work. One day there

is no job for him. Why?
b. Remind the class how concerned we all are about the

energy crises. Tell them that a scientist discovers
a way to capture the energy of lighting. To do this
he had to build a very complicated machine, with thou-
sands of parts, which needed to be very carefully assem-
bled. What would be the effect of building many such
machines? What would be the effect of the additional
energy created by these machines?

c. Many of us are aware that in the last 10 years the U.S.
has been committed to a exploration of space. Men have

landed on the moon satellites are circling the earth which

) [y
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relay TV programs to us. Space ships have approached
Mars and Venus and havé taken photographs of these
planets which were beamed back to earth. What are
some of the by-products of this spacc program (e.g.,
Teflon, etc.) What is the effect of the space program
on U.S. Industry?

2. Show movie Industries of the Future 456-600. Discuss
the effect of the new technology and inventdons on occupa-
tions.

3. Students make reports, individually or in groups, on
scientists, engineers, inventors, or their creations
which have changed our lives and the world of work
e.g. Pasteur, Fleaming, Alexander Bell, Albert Einstein,
computers, laser beams, etc. Report orally to class.

4. Students will interview at least one person who has been
employed in the same occupation for at least 10 years.
How has his work changed during that time? Before the
interview the students will draw up a questionnaire,
including, e.g.:

date
name of occupation
number of years person in that occup.*’on
duties
working conditions
how has work changed during that time?
Is it easer or harder?
Do you like it as well as you used to? etc.
5. Do you know anyone who has lost his job because of a

technological change? If so, interview him, after drawing

.4‘.\.
f<
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B. Outcome:

up a questionnaire. Be sure to find out what his

work used to be and what caused his job to disappear?
Present tu class Toffler's (Future Shock) 1dea dividing the
last 5,000 years into 800 11fetimes indicating ‘ncreised
rate of change occurring in the lust hundred years.

Discuss the new knowledge, procucts, services, ideas,
techniques, etc. that have developed in the last 11-13
years (lifetime of most of our strdents),e.q., heart trans-
plants, spaced technology, laser beam, etc.

Ask students to speculate about the kinds and types of
changes that might occur in our world from now until the
end of this century. (Students will be about 40 years
old). What effect might such changes have on them, and

on the world of work?

Studentswill rank-order the new occupations that might arise
in the next 25 years, from most to least appealing to them.

Students will be able to 1ist at least three inventions and/or

developments in the last 11-13 years, and the changes in occupa-

tions that resulted from these.

C. Resources:

Movies available from County A-Y Dept.

7. Objective:

Each student will have information about occupations now
being opened to both men and women, which have been traditionally

limited to cne“sex only
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A. Activities:

B.

Co

Outcome:

].

Resources:

Students will brainstorm and 1ist the occupations which

in the past have been thought of as typically male or
female.

In a group, students will list occupations which are
currently open to both females and males. Such informa-
tion can be obtained from the want-ad section of the news-
paper, from experiences of friends and relatives, from
reading, and from watching T.V. These lists should be
shared with the rest of the class, in order to create a

master list.

In their groups, students will discuss occupations which are
currently closed to them because of their sex, and which
they would like to have opened to them. Students will share
lists with the rest of the class, in order to create a
master list.

Each student will rank the master list (from Activities 2

and 3) according to the occupations they find most appealing.

Students will be able to list and express preferences for
occupations, which in the past have been closed to them because of

their sex.

Newspapers, especially want-ad sections. Also consult the ency-

clopedia of careers in the counselor's office.

J
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8. Objective:

Each student will become aware of how an understanding of

occupational clusters offers many occupational choices.

A. Activities:
1.

Students will receive a copy of the list of 15 occupat-
ional clusters, published by the U.S. Office of Education.
Students group and create lists of possible occupations
associated with two of the 15 1in the order that each
category will be covered. The lists wil. be shared with

the class.

Choosing two categories, ask students to suggest occupations

within one section within the cluster. (E.G. Under Trans-
portation, the sector “Automotive® might be considered.
Such occupations and selling, engineering bookkeeping,
repairing, etc. would be possibilities. Another cluster,

Hospitality and Recreations, has as one sector "Entertain-

ment". This might suggest such occupations as publicity,
costuming, sewing, photography, composing music, etc.

Transportation and Hospitality and Recreatfons would pro-

bably capture the interests of most of the students.)
Students divide into two teams. A student from one team
picks a card from a stack, placed upside down, on a table.
Each s1ip contains the name of an occupation. The student
silently acts out some aspect of the occupation which will

enable his team to guess the occupation he has picked.
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Then the other team has a chance to do the same.

B. Outcome:
Students will be able to 1ist possible occupations within one
sector of 2 different clusters.

C. Resources:
Copies of the U.S. Office of Education 15 occupations Clusters.
This is reproduced at end of book.

9. Objective:
Each student will be aware that it is possible to shift from

one occupation within a cluster to another.

A. Activities:

1. Students will refer to list of occupational clusters.

2. Students, drawing on knowledge gained from family, friends,
reading, etc., will list changes from one occupation to
another within occupational clusters.

e.g. Within Transportation
engineer to sales
sales to management

engineer to research development
secretary to advertisfng. etc. etc.

B. Outcome:

Students will be able to 1ist three shifts,from one occupation

to another, within one cluster.

C. Resources:

Copies of the U.S. Office of Education 15 occupational clusters.

Q
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10. Objective:

Students will be aware that large, St. Louis-based enterprises

offer many occupational opportunities.

1. Students list the large employers in the St. Louis area
(e.g. McDonnell, Ralston-Purina, Monsanto, St. Louls
Bd. of Education, etc.),

2. Students suggest occupations related to each of the above
employers. Aside from the immediately obvious occupations
that come to mind be sure to include such occupations as
lawyers, publicity director, accountant, personnel director,
etc.

3. Contact publicity person for each of these andor other organiza-
tiors. Arrange to have someone come to the class and speak to
the students on the occupational possibilities within that
organization.

4. Arrange a field visit to one of the above.

B. Outcome:

Students should be able to list at least 5 occupations asso-

dated with one large enterprise in the St. Louis area.

C. Resources:
Monsanto-person to contact is Shirley Dingler, Central Personnel.
McDonneltperson to contact is Patricia Estes, 232-5821. Ralston
Purina person to contact? St. Louis County Gov't Center person

contact Janet Keety, 889-2008,

11 Objective:

Student will be aware of the close connection of the occupation




A. Activities:
1.

B. Outcome:

Students will be able to name at least 3 occupations cssociated

with at least 3 of the socio-economic levels.

12. Objective:

Each student will become aware that there are dimensiors to a

working day other then pay, hours, etc.

A. Activities:
1.

they select for themselves, and their probable socio-

economic status.

Review with the students the concept of socio-economic

status.

List the various socio-economic levels.

Students will rank-order these socio-economic levels,

in order of personal preference.

Students will 1ist at least 5 occupations at each of the

socio-economic levels.

Ask students to suggest the kinds of information they would

like to know about an occupation, including, for example:

a.
bl

C.

Location: where do I work? How do I get there?
shift: can I work the hours I prefer?
What work wi!l I actually do?

what concerns will I have as I work? What concerns will

I have about my work?
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B.

Qutcome:

e. What will occupy my mind as I work?

f. wWhat might worry me as I work?

g. What do I have to decide as I work?

h. What job connection problems will 1 have?

i. What are the pleasures connected to the job?

j. What are the dissatisfactions connected with the
job?

k. What do I like about my job?

2. Each student will interview at least one person. He will
prepare a questionnaire that would attempt to elicit the
above responses. Those interviewed could be family, friends
of the family, teachers, minister etc.

3. Students will share the information they obtain with the
rest of the class.

4. Parents, senior citizens, etc., will be invited into the
class to describe the -world of work, and answer student
questions.

5. Student will rank the occupations whose day-to-day patterns

they have learned about, from the most to the least person-

ally appealing.

Students will create a questionnaire, to be asked of people in
various occupations which will provide information about typical
work experiences, and then rank the occupations according to the
information about typical work experiences, and then rank the occu-

pations according to the information obtained.
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13 Objective:
Students will be aware that one's occupation influences one's

leisure time activities.

A. Activity:

1. Students create a class list of how they enjoy spending
their leisure time.

2. Students will rank-order these activities, according to
those they now enjoy, or think that Tq‘the future they will
enjoy.

3. Students will then indicate how much time, on a daily, week-
1y. monthly, or yearly basis, they would care to spend on
leisure time activities that most appeal to them.

4. Students will 1ist the occupations that currently are of
interest to them. Next to each occupation, the students
will note the amount of time associated with each of these
occupations, taking into account such factors as:

a. Jobs that require that time be spent keeping up with
recent developments in one's occupition: doctors,
scientists, teachers, engineeers, etc.

b. Jobs that usually require evening or weekend meetings,

c. Jobs that usually require public contact and respon-
sibilities: executives of leading businessess,
politicians, polfcemen, etc.

d. Jobs that usually require long working hours:

long-distance truck drivers, doctors.
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8. Outcome:

e. Jobs that require large amounts of time spent

away from the ity or Lown one lives in: salesmen,
consultants.
£. Jobs that require work be done at home in the even-

ings: lawyers, teachers.

Students will be able to name at least 3 occupations, and indicate

the time for leisure time activities associated with each one.

14. Objective:

Each student will become aware that his occupation creates an

opportunity to make new friends.

A. Activities:
1.

Students will make a 1ist of the people with whom they 1ike
to spend time.

Students will check the names of those people on their lists
vhom they have met through going to school. (In this situation,
school is conceived as the student's current occupation, as
well as part of their career preparation.)

Students will compute the percentage of school friends to
their total number of friends.

Students will list friends of the family, making sure to
include those people who are specifically friends of their
parents.

Students will check these friends whom their parents met at




6.

B. Outcome:

work and will compute the proportion of friends made at

work to the total number of friends.

These results will be shared with each other.

Students will be able to list their friends, and their parents’

friends, and compute the percentage made through school and

work.

15. Objective:

Each student will become aware that one's work offers the oppor-

unity to feel good about himself, because one's occupation can

provide the opportunity to:

A. Activities:
1.

a. use and develop one's skills
b. be creative
¢. contribute to the total community

d. feel personly satisfied and proud

Each of the items (a through d) listed above, to be dis-
cussed by the students, and examples given of each one.
Students will beasked tosuggest other good feelings that can
be derived from one's work. These should be added to the
list (a through d).

Students rank-order the above items from the most to least
important item that might make him feel good about himself.

Students will rank order the occupations that are currently
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of interest to them, in order of those which might provide

the greatest satisfaction.

8. Outcome:
Students will be able to name at least 3 ways (besides 1ncome)

that one's occupation can help one feel good about themselves.

16. Objective:
Each student will become aware of the interrelationship between

one's accupation, and leading a “good life".

A. Activities:

1. Students brainstorm qualities and characteristics of
a'good 1ife.

2. Each student writes his own definition and formula for
a "good life".

3. Each student will rank-order the occupations he is
currently 1ntérested in as they seem to fulfill his concept
of the “good life".

8. Outcome: )
Students will have defined a “good 11fe" and chosen various

occupations consistent with their definitions.

17. Objective:

Each student will become more knowledgeable about a specific

occupation that he is currently interested in.

A. Activities:
1. Student makes a tentative choice of an occupation.
2. According to an outline drawn up by class and teacher, students

will 100k 'up data on their choice. Their report should start
Q. 50
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with an autobicgraphical sketch, so as to account for the
student's interest in the occupation of his choice; the
advantages and disadvantages of the particular occupation;
the hours, salaries, educational requirements, the satis-
tfactions expected, etc. The research will end with an

interview of someone now employed in .that occupation.

8. Outcome:

Student will make a tentative occupational choice, and find

out 2s much as he can about it.

18. Objective:
Each student will demonstrate his understanding of the wide

variety of occupational choices.

A. Activities:

1. The teacher announces to the students that Foundation XYZ
has just announced a ‘contest, with an award of $10,000 for
the best design of a smoothly-run modern city. The com-
munity has a population of about 45,000, (roughly the size
of University City). Each group of students working inde-
pendently of each other will plan the city. Students are
to consider its physical characterisics, its Qousing. industry,
educational and health facilities, etc. The students are
to decide what types of occupations must exist, and how many
people of each type are necessary.

2. Each group, in turn, will present its plans to the class.
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Discrepancies can be resolved through class discussion,

B, Qutuome:
Each student will be able to list the various occupations

necessary to the smooth running of a small city.
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[11. DOMAIN: Positive Attitudes Toward the World of Work
A._Goal: The individ:al will inderstand the need for self-knowledge

and self-awareness in choosing a satisfying career.

1. Objective:
The student will become involved in the self-awarensss process
and activities as described in the instructional unit on

self-awareness, Part 1 of this handbook.

A. Outcome:
The student will demrnstrate verbally and non-verbally
a significantly higher level of self-awareness after the
participate in the unit than the demonstrated before part-
icipation in the unit.

8. Resources:
1. Career Education “urriculum Middle School Component Unit
1, Self-Awareness, June, 1974, Faith Foster.
2. Career Development Project, Group Counseling Course
(th Guidance and Counseling Component)Summer, 1972,
Judy Reed and Charlotte Hanselman.
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. Goal: The student will understand the need for occupational aware-

ness in choosing a satisfying career.

Objective:
The indiv:duals will become involved in the occupational
awareness activities as described in the instructional unit

on occupational awareness, Part II of this handbook.

Outcome:
The individuals will demonstrate verbally and nonverbally
a significantly higher level of occupational awareness after
they have participated in the unit than they demonstrated
before participation in the unit. )
Resources:
1. Career Education Curriculum, Middle School Component,
Unit II, Occupational-Awareness, June, 1974, Rachel
Melechen. |
2. Career Development project, variouseunits prepared for
for Junfor High level dealing with occupational alter-
natives in various subject areas (English, social studies,

physical education, science, math), Summer, 1972.




C. Goal: Individuals will understand what is meant by the term " ork"

and begin to see some positive aspects of "work."

1.0bjective:
The individual will define the word “"work" by examin:ng the
differences between work and play, and they will begin to see

that work can be fun.

A. Activities:
1.) Write on the board or have students make a list of those
activities they consider to be "work" activities or jobs.
2.) Write on the board or have students 1ist those activities
they consider to be "play" activities.
3.) In class discussion students should make some general

statements about each area. For example:

Work Play
Not fun Fun
Doing something cause you Get to do what you want.
have to. Don't have to "produce".
Get reward thanks, salary Get to be with friends.

allowance. Have respon-
sibility. Your making
something. Doing some-
thing to reach a goal.

4.) The discussion leader should notice that most of the play
activities are considered "fun" and that most of the work
activities are considered "not fun" or things they "have to
do."

5.) The discussion leader should then lead a discussion in how

work can be fun, i.e.,if we are doing a job we are interested
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in it is fun. For example: For a full week, my job

in the classroom is to feed the animals in the science
corner. 1 really like animals, therefore, the job is fun.
The same a&tack can be taken using Abilities, Educational

Level etc.

Qutcome:
Student will be able to list 5 activities which can be con-
sidered work, but which they enjoy.

. Goal:

For student to understand what happens when people work
(expend effort toward a goal), by boking at 4 elements com-
mon to all work. (Time, Physical Effort, Mental Effort,
Training)

Objective:
Students will understand that when people work they spend
time doing it.

Activities:

1. Ask students to think of what they do in terms of work
€.9., doing homework, producing required assignments in
class, taking out the trash, washing dishes, walking the
dog, erasing the board, washing the car.) Through dis-
cussion of their work activities should be brought out
that in every area of work we must spend time.

2. Select 4 occupations with which the students are familiar

o'
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(perhaps the area of work in which their parents are
involved). Some good occupations to look at would be
doctor, secretary, teacher, newspaper reporter, President
of the United States. Examine the amount of time spent
in each endeavor. Bring out the concept that different
careers require different amounts of time (as do the more
simple work tasks).

3. Discuss with the students whether the amount of time spent
on a task or in a career can make a difference in one's
attitude toward the job. Discuss why? This aspect of
one's job does or does not make a difference.

4, By this time students are beginning to view their activities
in terms of work activities. Have the students make three
brief 1ists of work activities they engage in. One which

listswork activities which take a limited amount of time
(under 15 minutes). One that lists work activities that

lists work activities that take 15 minutes to 1 hour. And
one that takes varied amounts of time (2 hours, one day,

two days, a week, a year, etc.).

8. Outcome:
Students will show through verbal discussion that they under-

stand that all forms of work require a certain amount of time.

2. Objective:
Students will understand that when one works one uses physicai

effort.

A
0
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A. Activities:

1. The discussion leader should put on the board 4 cat-
egories of physical effort: 1. sitting; 2. sitting and
walking; 3. standing and walking; 4. walking and 1ift-
ing or holding things. Student should then put their
work activities under these different headings.

2. Student should list various occupations under the

different categories.

B. Outcome:
Students will demonstrate through their ability to categorize
types of work that they understand that all work
requires physical effort and that different types of work

require different amounts of physical effort.

3. Objective: '
Student will understand that when they work they use men-
tal effort.

£
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A. Activities:

1. Give the students the follwing printed activity

work activity| Follow directions Make choices | Solve problems | Improvise

wash car

do homework

walk dog

cook dinner

type a paper

sell clothes

be mechanic

The students will write in how each work activity takes each
of the different mental activities; that in each work activity
one must use their mental abilities to follow directions, make

choices and decisions, and solve problems, and improvise.
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B. Outcome:

Students will be able to demonstrate that they understand

thal tn every work activity they must use mental effort,

4. Objective:

For students to understand that when people work they must

have revious training.

A. Activities:
1.

Ask the students to list work for which one needs no
training. The teacher and students should arrive at the
conclusion that all work takes some pevious training.
Have the students name the different types of training
one can have (out of school, grade school, high school,
technical school, college, apprenticeship, on the job
experience, etc.). Then ask the students to list some of
the types of work they would like in the future (i.e.
next summer, as a high school student, as an adult) and
write down what training they feel is necessary. They
can determine the amount and type of training necessary
for various occupations by looking at the Encyclopedia

of Careers and Vocational Guidance, available in the

Brittany Guidance Office.
Have students interview parents, members of the com-
munity and find out what kind of training was necessary

for each person's career.
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8. oULutcome:

Students will show through discussion that all work requires

training.

L. _Goal:

Students will understand that when people work they receive

certain rawards.

1. Objective:

Students will name the rewards one gets from work.

A. Activities:
1. Brainstorm with the class and 1ist on the board the rewards

that students see in work. They will probably include:

1. Money (allowance).

2. Praise from other (parents, peers, teachers, "boss").

3. Good feliings about one's self knowing your doing
something you're interested in.

4. Chance for advancement {move to the next grade, get
on a higher pay scale),

5. Learning more (from experience, from those you work
with, etc.).

6. Free time (leisure time, chance for recreation, chance

to do what ever one wants.)

2. Ask the students to name some work activities and, for each,
see what rewards they receive. Bring out that all work
activities do not give every one of rewards. Some may only

reward with praise, etc.
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3. Do a bulletin board display entitled, "l Like to Work When ...."

and put up pictures or words or phrases which describe the

students' feelings.

B. Outcome:
Through discussion, the students will show that they under-

stand that they understand that there are rewards in working,

and what some of those rewards are.

2. Objective:
Students will understand that money is a reward for work,

and the significance of money for themselves and the family.

A. Activities:

1. Brainstorm with the class to determine why money is import-
ant to them (i.e. when they have money what do they use
it for?), Students should come out with mainly “"extras"
like money to go to the show, buy some special clothing,
etc.

2. Brainstorm with the class to determine why money is import-
ant to a family, and write these things on the board. The
students will probably come out with most of the following:

Food

-
.

Clothing

tousing (house, apartment) and furnishings
Utilities (heat, electricity, phone, etc.)
Transportation (car, bus, walking)

Medical expenses

Insurance (home, car, life)

W ~N O AW N

Taxes (local, state, federal)
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3.

9. Leisure time activities, recreation (vacation, going

out to dinner, sports activities, hobbies etc.)

10. Savings

Divide the class into 4 or 5 groups. Explain that you
are going to assign each group a certain yearly income
and that they are to use this income to create a budget
for a family of 4.

Group 1--$5,000

Group 2--$10,000

Group 3--$15,000

Group 4--£20,000

Group 5--$30,000

Teachers can make this activity as complex as they wish,
and may wish to spend quite a number of days on it while
the students gather their information in areas that mey be
confusing to the student (tax area for example). Students
should be encouraged to use the newspaper, telephone and
personal interviews in collecting their information,

When the students have their budgets finished, they should
make a presentation to the class. This can be done in
many different ways. Perhaps the students could make a
picture presentation to the class. This can be done in
many different ways. Perhaps the students could make

a picture presentation to class, by cutting pictures out

of magazines that represent the types of clothing, housing,




food, etc. that their budget will allow. Student should
come up with their own ideas, but they should show their
figures and an explanation of the problems and benefits of

their particular income.

Outcome:
Students will demonstrate through their work and presentations
that they understand that money is a reward of work and that
money has significance for them and for the family.
Resources:
1. Newspaper
2. Telephone Book
3. Personal Interviews within the Community
Objective:
Students will understand that praise is a reward for work.
Activities:

1. In front of the class the teacher should hand back a paper
to a student and praise the student. Then she should
hand back a paper (which is equally as good) to another

student and give the student much negative criticism.

2. Expiain to the class that you have praised someone's work

and criticized someone's work on purpost And ask the .
two students to explain how they felt about their work
before anc after the teacher's comments. Discuss the

element of praise as a reward for work.




B. Outcome:

Ask the student to list three work-type activities that they

were praised for. Ask them to 1ist three work-type activ-
{ties that they were not praised for. Did it make a
difference to them? Why or why not?

Go arcund the room and ask each student to say something
good about another student (perhaps the one is front of
them). They may be embarmssed but they will feel good about
being praised.

Through discussion the students will realize that praise is

a reward for work and the significane that praise has for work.

4. Objective:

The student will understand that feeling good about himself

is a reward of work.

A. Activities:
].

Ask two students of varied interests and abjlities, to
select onc of the following tasks:

. Do five math problems
. Run around the playground 2 times

Feed the animalS in the classroom for a day.
. Read a short story.

I LI PO =

When they have made their choices ask them why they chose
the task they did.

They will have chosen the tasis they most like to do,
what they are interested in and most able to do. Suggest

to the class that they enjoy doing things they are interest-
ed in and ca,able of doing.
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B. Outcome:

By this time, students should be aware of their interests
and their abilities and have some knowledge for which
careers these are appropriate. They should understand
that a person who is not able to do a task he has assumed
or been given, will not feel very good about himself in a
reading activity. However that same person may be very
good in math, and, therefore, when he has math to do, he
is able to do it and feels good about himself.

Ask students to write down 3 things that they feel good
about themselves. If they wish, have them share these
with the class.

Ask the studcnts to pick 3 occupations which they feel

would make them feel good about themselves.

The stuaents will be able to show that they know what makes

them feel good and what occupations are appropriate.

5. Objective:

Students will understand that an opportunity for advancement

is a reward for work.

A. Activities:
].

Ask the students what would happen if thay did no work
during the school year. They should come up with the idea
that there is a chance that they will not go on to the next
grade. Bring out in a discussion that people work so they

can advance in some way.

€7
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B. Outcome:

attitude toward work.

F. Goal:

———treet——

students will understand that the work they do effects others

and the work others do effects them.

A. Activities:
1.

Students will demonstrate through discussion that they under-

stand the importance of advancement in determining one's

Discuss with the class why it is important to “"advance".

If you know you're going to be doing the same thing for the
same reward day after day, how does this make you feel?
Have studentslist different behaviors or attitudes that
contribute to one's advancement. (Quality of work, Prompt-
ness ind attendance, Ability to adjust and deal! with a
variety of sitiations and people, “tc.)

Have students talk with people who are employed and find
out the reasons why they feel they have advanced or not
advanced--and how this effects their actitude toward work.

Divide the class in half so you have 2 teams. State a work
task or an occupation with which some of the students

should be familiar and ask each side to 1ist with magic
marker on a large sheet of paper other occupations that are
effected by this occupation. They should be able to explain
how this is so. For example:

Movie Director

Actors and Actresses
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Lighting Men
Producers
Soundmen

Movie Projectionists

Make-up Specialists
etc.
Remember to have the students list other occupations that

are dependent upon the one stated.

8. Outcome:

The students will demonstrate through the game and discussion
that they realize the ways in which jobs are interelated and

the importance that each plays.

G. Goal:
Students will be able to identify some personally meaningful

and rewarding areas of work.

1. Objective:

Students will have a general understanding of their interests.

A. Activities:

1. Have students list their interests.

2. Give students the What I Like to Do interest inventory.
Hand score and allow students to examine and discuss

results.

8. Outcome:
The students will demonstrate through listing and discussion

that they are aware of their interests.
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C. Resourses:

2. Objective:

A. Activities:
].
2.

-B. Outcome:

what | Like to Do interest inventory, Selentitic Research

Associates Inc.

Students will have a general understanding of their abilities.

Ask students to list their abilities.

Give them the following categories and use examples to
explain them to the class: outdoor, mechanical, scientific,
computational, persuasive, artis}:ic, literary, musical,
social service, clerical. |

Ask students to rank them by numbers 1, 2, 3. 1" mean-

ing I have lots of abilities in this area. "2" --1

have some ability in this arvea. "3" -- 1 have

little ability in this area. Separate those with the num-
ber *1" by them with the assumtion that those seem to be
the areas with the highest ability levels for that child.

The students will demonstrate by 1isting that they understand

some of their abilities.




Objective:
Students will understand those rewards of work which are most

important to them.

Activities:
1. Rediscuss the rewards one can get from working.
2. Have students rank those rewards in the order of their

importance for them and discuss this.

Objective:
Students will understand that there are many possibilities in the
world of work and choose two occupations that fit their interests,

abilities, and goals.

Activities:
1. Review Unit II, Occupational Awareness in this booklet.
2. Have students select two occupations in which they have
interest, for which they have ability, and in which they
will receive their necessary rewards.
3. Ask students to report in some way on these occupations,
specifically dealing with why they would be happy working

in them.

Outcome:
The students will demonstrate an awareness of their interests,

abilities, and goals by choosing and discussing two occupations

toward which they feel positive.
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Health

Environmental
Manufacturing
Transportation
Communication & Media
Construction

Marketing & Distribution

70

THE 15 OCCUPATIONAL CLUSTERS IDENTIFIED BY THE U.S. OFFICE OF EDUCATION:

Business & Office
Marine Service

Public Services

Personal Services
Hospitality & Recreation
Fine Arts & Humanities

Consumer & Home-Making

Agri-Business & Natural Resources




Definitions

Ability - Power or talent to accomplish certain specified tasks.

Attitude - An individual's evaluation of a given concept.

Awareness - State of being conscious, knowing, informed or cognizant
e.g. a student who has career awareness possesses informat-

jon about the needs, requirements and rewards of certain spec-
ified careers.

Career - The total pattern of jobs or activities performed during a
person's lifetime.

Decision Making - The process of making up one's mind; selecting; choos-
ing among alternatives.

Job - The specific work a person performs.
Occupation - A person's regular work, husiness, or means of earning a living.

Occupational clusters - A1l jobs come under 15 main catagories according to
the U.S. Office of Education.

Examples:

Agri-Business and Natural Resources: (farmer, florist, forester, meat
packer, etc.)

Business and Office: (stenographer, salesperson, broker, accountant, etc.)

Public Service: (policeman, fireman, civil engineer, politician, etc.)

Transportation (busdriver, taxi driver, air traffic controller, air line

hostess, etc.)




OCCUPATIORAL CLUSTERS
from

Bismark, North Dakota

Numbers Refer To
Dictionary of Occupationsl Titles
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SOME OCCUPATIONS RELATED TO INTEREST AND ABILITY IN
BUSINESS TRAINING AND DISTRIBUTIVE EDUCATION

Medical
Secretary
201.368

General
Accountant
160.188

Counselor
045.108

Legal
Secretary
201.368

Cashier
186.168

Advertis-

Accounti
Clerk

219.488

Commerc
Teacher
091.228

Credit
Manager
168. 168

Stenographyr

Bookkeepe
310.388

Salesman
259.158

COMMERICAL

1o

RISTRIBUTIVE
EOUCATION

Operator
203.138

Display
Manager
142,011

132.088 of fice

Clerk
223,387

OffServic
Station
Attendent
915.867

162.158

Writer
Waiter, .
Waitress
305.878

Telephon
Operator

Service
Station
Manager

219.388

General
0ffice
Clerk
219,388

Stockman

223,387




SIME OCCUPATTON « RELALED 10 INVERFST AND ABLL LY IN KENGL SN

kdlitor
132,018
Clergy %
130.088 120.108 %
ssayist |
or |
Author Lecturer f
Judge 130.088 090 228
111.108 |

All
Teachers

Forester
040.081

Poet

Reporter 130.088
132.268
110.108 074.181

Steno-
grapher
202.388

Typist

203,588 Actress

Politica
Scientist
051.088

4 ENGLISH

Interior
Decorator

Script
Reader

Counselor
11-045.108

166.168

™CA
Secretary
201.368

Sales~
person
289, 358

Social

Promotion

Manager Auc-
163.118 Lonaes / Retail  ongop
294.258 Manager 237.68

185.168
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Archited

Architect
Draftsman

001.28

Engineer

007.081 Construct Adn

Draf tsman
005.281

Stage,
TV Screen,
Designer
142.081 Art Teache

149.028

Art
Salesman
258.258

Carpenter
860. 381

Cabinet
Maker

Watchmake
715. 381

{ Jeweler

700.281 Tailor

785.261

SOME OCCUPATIONS RELATED ‘10 INTERESI

AND ABILITY IN ART

Artist
141,081

Sculptor
148,081

Commercia
Artist

41.281 Interior

Decorator

142.051
al Painter
144.081
Cartooni Clothes Photographe
1‘04.081 Designer 14300_62
__,/// 142.081
Dentist
072,108
Dental
Technician
712,381 Cartographic
ART 071.281
Interior
Decorator
142.051
Photoen-
graver
971.381
Dancer
Displaymen 151,048
298.081

]
'ﬂosmetologi
\ 332.271
i




XD N

PR N

SOME OCCUPATIONS RELATED TO INTEREST AND ABILITY IN FORSIGN LANGUAGE

Compower
152:088

Foreign
Corresponde
Services

Lawyer
110.108

137.288
Music
. Teacher
152.028 Libraris
Diploma 100.108
188.118
Foreign
News Physician
nterpretor . 070.108
Essayist
Singer ho
e Author

1307088

Foreign
Exchange
Clerk
137.088

Foreign
Clerk
219.488

Customs
Examiner
168.287

Historia
052.088

FOREIGN
§  LANGUAGE

195.108 Travel

Guide
168,268

Migsionary
120.108

Medical

Travel
Assistant
Agent
078.381 237.168

Reception-
ist
Tutor 237.368 Actress
199,228 Actor Flight
: 150.048 Stewardess

202.383

Informa-
tion Clerk
237.368

Salegman
259,258

Teacher
099.108

202, 388

Dramatic
Coach
150.028




SOME OCCUPATIONS ARLATED TO INTEREST AND ABILITY IN
CENERAL SHOP AND INDUSTRIAL ARTS

Alrcraf
Mechanic
621.781

Auto

(

: Mechanic
824.287 - Disel \1-620. 381
g neer Mechanic S 4
Aide 625. 261
007.081 y

Tool

Dasigner
007.081

Gunsmith
632.281

Auto bod
Fender

807.381

Elec-
trician
Helper

289.887

Fara
Equipment

Industrial
Arts Teache

Instructor - SHOP AND .
Mechanical INDUSTRIAL cal Maintai
Drawing ARTS
097.228 Cabinet 620.281

maker

660-280 Plant

Operator
605.18

Carpente
860. 281

Log
Sawyer
667.882

Plumber Black-
&02,382 Saith Logger
610,381 940,884

Log
Grader
D41.38

Machinist

V4
Painter
840.781

Service
Station
Attendant .
915.86

Welder
810.884




I
t

HEALTH AND PHYSTCAL EDUCATTON

Bacteri-
ologist
041.081

Osteopath

071.108 Dentist

Virologist 072,108

041.081

Public
Health

Engineer

070.108

Sanitary
Engineer
005.081

Vetatin-

Chiroprac arian
Public tor 073,108
Health 79.108
Educator 8
079.11§

Dental
Technician
012.381

Speech
& Hearing
Pathologis

Dental .
Assistant

079.378

Physical
Therapist
079.378

Hth™
PHYSICAL
EDUCATION

Business
Administra-

tion
195.118

Practica
Nurse
354.878

Laboratory

Technician
776. 684 Lifeguard
Sports Umpire Model
iter or 152.268 279.868
Editor

153.228

Recrea-
tion

855

fessional

Athlete
153.228;

Athletic




SOMT OCCUPATIONS RELATED TO INTEREST AND ABILITY TO HOME ECONOMICS

{etician
077.168

Extension
Service
Specialist
096.128

Psychiatxict

Institution
iperintenden
187.118

Home

Detonetra~
tion

096.128

Flight
Stewardess Home D::::::::
352.878 Economist

096.128 142.051

195,108

Clothing
Designer
142.081

Technical
Writer
139.288

Reporter
132.268

Vocational
Teacher

097.228

HOME
ECONOMICS

Pracitcal
Nurse
079.378

Physical
Therap#st

Ocecu-
pational

075.478

Nursemaic

or
278.358 Babysitter
Waiter 307.878
ce 311.87» Clothing

§ Director
096.168

Food
Sales

262.358

099.228

Cook

315. 381 itress

311.878

Cosae~-
tologist
332.2711
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SOME OCCUPAT1ONS RELATED TO INTEREST AND ABILITY IN MATHEMATICS

All
Engineers
010.168

Navigation
196.183

Head
Physician
070.108

Airplane
Pilot

196.283

Cheaist
022.081

Forester
040.081

Mathematic
Statistian
020.088

Economist
050.088

Dentist
072.108

Accountant
160.188

Dental
Technician

Broad-
casting
Technician

249.688

§ MATHEMA™ICS ‘Survevor

018.188

Caghier
Banker
189.11%

Slectrician
824.281

Acturail
Clerk

Carpenter Commercial Insurance
860,281 Teacher Salesman
091.228 250.258

Plumbers Actuary

862..41

Electron}c
Technician

020.088

U20.188

f

Secretary
201.368




SOME UCCUPATIONS RELATED T0O INTEREST AND ABILITY IN MUSIC

Clergy
man

120.108

Piano

730.281

Choral
Director
Music
152.045 Librarian
100-388
Organist
& Pianist I
152.048
Teacher Music
Music Critic
052.028 Director Supervisior 132.088

Choir

Director 152.048

159.148

152.048
Concert

Orchestra
tor Singer
152.028 \\\}52.048

Dencer
151.048

HUSICF—’///,

Popular

Singer
152.048

152.048

Orchestra
Legdebus

Sales
Clerk .\;\ Actor
290,478 150.048
Choru-. Musician
Girl 152.048

151.048

Manager
Sales

162.118

Actress
150.048

Inpers
ator
159,048




SOME OCCUPATIONS RELATED TO INTEREST AND ABILITY IN AGRICULTURF

168.118 Livestock

Buyer
162.158

Graln

Elevator

Dairy
oducts Plgnt
Manager Veterinarian
183.
073.108
Meat Cutté
316.884
Forester Crain
040,081 Buyer Agri-
162.168 Consultant
Park RODUQYS &
Worker U AT ,
‘ . -\
407.887 Forestry /,
Fieldman .
162.158 f’ 132.268
wiidlife )
Conservatioh AGRICULTURE

Officer
379.168

180.118 185.168

Machinery
Set-Up Man
277. 358

neral F
421.181 °

Farm Rancher Farm
Manager
409.168 423.999 421.883




LOME OCCUPATIONS RELATED TO INTEREST AND ABILITY IN PHYSICS

Navigstor
196.188

003.087

Architec
001.081

Nuclear
Engineer

Mining 015.081
Engineer
010.081
Forestor
025.088 - 040.081
Electricin | Drafteman
824.281 017.281

Seismic
Observer
010.168

079.108
Pharmaciit

Electron- ) PRYSICS

ics Engineer|
003,381

074.181

Physical Lithographer

Cheaist

022.081
Photographgr

Mechanic
023.081

Dentist
072.108

Fireman-
Firef‘+hte

373. .84

Plumber

862.381
023.081

Pattern-
Maker

709.381

Vaterinari
073.108

2y

fcachet
091.228

Geneticist

041.081




SGME OCCUPATIONG AMATED TQ INTEREST AND ABILITY IN SOCIAL STUDIES

Rditor
132,038
Literary
‘ Weiter
| 130.088
1 Script
Writer
| 131.088 Clinical
j Psychologis
i 045.103
1
i |
1 GenealogiAt ;
3 Reporter Social |
132.266 Worker

Scientist 195.108

Archasologist
055.088

Paleontoldgi
D24.081

Research
SOCIAL Director

STUDIES 057 168

Psychologigt

/

055.088
Industrial
Psychologi

045.108

Personnel

079.118

Carpent
860.887 Statisticiin

020.188

rector,
~ureing Segvice

075.118

Public
Relations
Director

tibrarian
100.168

Ceographe
029.088




SOME OCCUPATIONS RELATED TO INTEREST AND ABILITY IN BIOLOGY

BIOCHEMIST
041.081

Fish and

Forester

040.081

041.081

Technician Anthropologist
199.381

041.081

Therapist ¢
¢
079.128

Home
Economist

096.128

Immunolo
sist
041.081

Dietician
077.168

Laborator
Technician

022. 168

Bacterio-
logist
041.081

‘—1 Sotanist
\\\?41.081

Tree
Surgeon
409.181

{ Dental
Assistant
079.378

Dental
Hygienist
078.368

Nursery-
man
406.168

Gardener
407.884

Practica

Nurse
354.878

Veterinarisn
073.108

Medical
Secretary
201. 368

Farmer or
Rancher

'421.181

Horticul-
turist

040.081

Curator
102.118

Teacher
091.228
090.228

egister

Nurse
075.378




SOME OCCUPATIONS BELATED TO INTEREST AND ABILITY IN CHEMISTRY

Surgeon

Phygician
1-070.101

Chemical
Engineer
008,081

Bacteriol
ogist
041.081

Ostecpat

071.108
Veterindrian

Biochemis 073.108

041.081

Research
Chemist
022.081

Zoologist
041.081

Atonic
Scientist
021.088

Pharmacis

Dentist

074.181

072.108 -

Metallor-
gist
. 011.281

Geologist
014.081

~

Science Forrestry

f CUEMISTRY 040.081

Teacher
010.228

Paint
Chemist
022.081

Laboratory
Technician

Welder
810.884

Photographe
143.062

Crimino-
logical
Chemist
054.088

Electrolysys
Plater
505.884

Assayer
022,281

Chemical
Salesman
206.258

Plastics
559.130




