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ABSTRACT

This document contains five chapters. The first
chapter is entitled "The Need for Self-Evaluation.® It explains why
teacher self-evaluation is necessary and outlines the basic
assusptions underlying teacher self-appraisal. Chapter two looks at
the value of videotape recorders in providing an objective, neutral
record of teaching. Chapter three examines the use of codes--systems
used to view classtoom behavior from different points of view. This
chapter also describes the Roberson Self-Appraisal System. Chapter
four describes three programs using videotape. The first is a video
inservice program; the second, interaction analysis adapted to
videotape; and the third, student teacher self-evaluation. Chapter
five presents the suamary and conclusions. It stresses the need for a
nonthreatening situation for self-evaluation {which 7ideotapirg can
provide), and a desire on the part of the teacher for improvement.
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Chapter 1
THE NEED FOR SELF~EVALUATION

"Kmew thyself.” Se said Secrates cemturies age.
Here, perhaps, lies the feundatian ef the cemeept ef teacher
Self~evaluation. The typical teacher evaluatien results frem
numereus ebservatiems or visitatiens by superiers with sugges-
tiens fer imrrevement and cemstructive ideas fer the better-
ment ef oene's teaching efficiemcy. While there is ne ene
answer te the questioms of what geed teaching’it and whe
sheuld evaluate teaching bechavier, mest teachers agree that
they must judge their ewn teaching cffeetivenesc.l

Inprevement in teaching dees net ceme autematically,
and the teacher whe centinues year after year after year te
rely almest tetally em what he learned im his undergraduate
teacher trairing is beund te fall farther and farther behind
frem & prefessieral standpeint. Geed teaching demands cen-
tinugus attentien te preblems of teacher self-evaluatien ard
its gcﬁl--teacher self-imprevement. Teaching experience
alene dees net guaramtee imprevement. Simpsen states that

Self-evaluatiorn can form the basis fer ratienmal

change and ean help the instructer te systematically
allscate & reasenable axount of time and effert fer

sellf-imprevement in the zrasas where he believes
changes are likely te be mest prefitable.




The fecus of attentien sheuld be upen the central
rele ef the teacher mmi his bahavier., The Educatienal Peli-
cies Coemmission recognizes this amd in 1960 stated, "The
teacher, mere than amy sther facher, determines the quality
of elementary education."3 Teacher self-evaluatien can
beseme the backbene of any centinuing in-service pregram. Ne
matter what new knewledge, skills, curriculum develepments,
or erganizatienal arrangements are created in an in-service
pregram, that which happems irn the classreem is the erucial
matter.

Much has been written abeut drepeut preblems with
students; hewever, nat much attentien has been given te the
high drepeut rate among teachers each year. Estimates indi-
cate that "...the scheels lese over 10 per cemt of their
teachers each year threugh turnover."u There &re many
reasens why teachers quit teaching, ef ceurse, but ne deubt
ore of the mest impertant ef these is the lack of c¢entinuing
satisfactien with classresm experiences. For example, a
natienwide survey of teacher turnever reperts that "eeohigher~
peying suburban scheel districts have as mueh turnsver as
rural arsag where salaries are traditienally lovuar."5 The
researchers centinue, saying that "...dissatisfactien with the
scheel system was first ameng causes of turmover. Salary
alene dees met hald toaehers.”6 A canstructive way te cembat
teacher turnever and teacher dropeuts is te develep a system-
atic self-evaluatien system wirtich can make teaching a chal-

lenging and exciting experience rather tham a bering roufine.
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Self~evaluatien can help the teacher aveid the bering rut and

dull reutine that finally beeomes se stiflimg that he feels
he must escape it altegether. "Thig ever 90 per cent appar-

ently de sver a ten-year period.”7

Challenges te Teachere

Three primary challenges face teachers *eday with
increasing urgency. These challenges are directly related
te the knewledge explesien, te the changing needs ef the
students, and te the increased research in secielegy, psychel-
ogy, and related fields wkich is relevant te teaching and
te learning.

The tremendeus ir~rcease in knewledge represents the
first challenge te the teacher teday. In mest subject areas,
knewledge is expanding 2t a phenemenal rate. Te keep even
reasenably up te date in his subject matter fields, the
teacher must centinue te grew.

A secend challenge centers areund tne changing edueca-
tienal needs ef the students. Net enly ie mere educatien
demanded in teday's werld, but alse different kimds ef educa-
tien are needed if the real challenge is te be aet.

A third challenge is presented in the rapidly increas-
ing ameunt ef educatienal research which can help the teacher

de a better jeb if he will just beceme acquainted with it.8

The precess of self-evaluatien makes the teacher the

center of attentien. The tescher is the expert censultant in
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impreving instruetien-~his ewn instructien. The beginning ef
this precess eceurs when the teacher himself decides te learn
as much about himself as he can. Help cemes in the ferm eof
supervigser ¢r administrater partiecipatimrg with the teacher.
Tegather they need t;$%evelop a threat-free situastien. It is
under these circumstances that there is the greatest chance
fer changes in behavier. Geing aleng with the need for a
threat-free gituatien is the cencept that the participatien
ef teachers in a pregram e¢f self-evaluatieon must be tetally
veluntary. Freedem ef cheice te enter and te leave this pre-
gram pust be an abselute guarsntee for evary teacher. Teacher
self-evaluatien usually begins with a few teachers in ene
scheel. Hewever, the idea can be centagious and is likely teo
sweep threugh a gscheel er & scheel system like an epidemic.
Mest teachers, when previded prefessienal autenemy and mutual

trust, respend enthusiastieally-g

Assucptiens Underlying Teacher Self-Evalvatien
There are five basic assumptiens underlying teacher

self-appraisal. The first is that "Teaching is mere than
mental precesses, mere than thinking. Basically it invelves
human interazctien--where learning is the objective."lo The
main influence of the teacher in the elassreem eccurs in his
interactien with students. The attitudes ef the teacher, and
these of the students, affect every interactien between them.

“The shance fer teaching te¢ impreve enly whem the

Ji1

teacher behaves differently. Changes in such external -

facters as the curriculum, teaching schedules, e¢r building

&
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designs de net necessarily result in imprevement in imstructien.
The enly direct centrel a teacher has is ever his ewn behaviers
“herefere, this is the enly part ¢f the classroem interactien
whiech he ean alter ap 2 mement's notice.

The third premise en which se¢lf-evaluatioen must be
based is that teaching is net a singie pattern ef behavier,
ner ean it be. Each teacher, therefere, sheuld be free te
develeop his ewn style of teaching.12 In spite of all the
regearch dene te sert eut the charaeteristies of successful
teaching, ne medel of a "successful teacher" has ever been
develeped. "What seems te stand eut in this failure te
define cesmen facters is the ecenclusien that a geed teacher
is primarily a unigng,pg:ggngli&;."lB

A persen’s behavier is initiated primarily frem within.
He gseleets frem an infinite variety of external gtimuli these
signals he wants te pay attentien te. He then cheeses frem
a series of behaviers ene which satisfies swme persenal geal.
He dees net change hiv behavier en cemmand frem semeene else.
He changes it when he aees the need fer change.lu

The fixal pesint en which self-evaluatien is based is
that "Teaeching behavier mest readily charges when the tescher
is previded ebjective data ef his ewn teaehing.”15 This
raises the questien of hew teszchers can ebtain ebjective data
regarding their teaching behavier. Videetape recerders make
cemplete recerds of all eur behavier; the seunds and images
are recerded en tape. At any time after recerding eur behavier,
we can play it back te cempare eur setiens with eur intentiens.

In additien, we can study the results in light ef eur objectives.16

3




Chapter 2
VALUES OF VIDEOTAPE RECCRDERS IN SELF~APPRAISAL

There are twe basic preblems invelved in self-appraisal:
(1) the inability ef the teacher te see and hear himself as
gthers de, except vicarieusly threugh the reperts ef ethers,
and (2) the inability te recapture except threugh verbal vicar-
jeus recall what the teacher actually did amd said ard leeked
like when it actually happened.17 An invaluable asset in
educatien is the individual teacher's awaremess o7 his ewn
shertcenings as a teacher se that he will be ever-echsllenged
in trying te impreve his teacher effectiveness. Videetaping
ean previde the teacher with the knewledge of his ewn strengths
and wezknesses.

The systematic use of the videetape recerder is &
relatively recent develepment. Only lately has the videetape
recerder beem intreduced inte educatienal eircles fer the
purpese of training teachers and teacher self-appraisal.

Mueller believes that it is abselutely vital fer
teschers te engage in the precess of self-evaluatien. He
sayss “The videotape, if available, is an excellent teel in
aiding the teaeher...o"le He gees oen te say that an impertant
aspect of such a precess is that teachera ne lenger fear being
evaluated. One or twe visits by a prineipal put the teacher

on edge. Hewever, with an evaluative precess that includes

6




the teacher, nerveusness rapidly diminishes. Here again is

the facter of the threat-free situatien.

The sight-gssund medium ef the videeotape recerder can
fulfill an ebjective eavesdrepping functien witheut the intru-
sive presence of a physical ebserver. The camera may reas at
will, provide clese~up views ef students® and teacher’s faces
ar:d activitiss te an extent quite impessible in in-persen
viewing.

The develepment of the videetape recerder has added
a2 najer new dimansier te the methedelegy ef teaching. Fer
the first time, teachers can see immediately hew they have
pesfermed. They cannat enly see results at emce, but can
alze practice a given gkill repeatedly until it is perfected.
Videotape net enly aidg a teacher in the classreom: but alse
stimulates him te¢ research varieus teaching strategies, e
prlan carefully, and e rsview his ebjectives. Videetape
recoerding eliminates the fallibility ef human recall of
remembered etservatisn er the limitatien in numbers restricted
by the legisticas eof live observation.19

The videetape recerder iz the ideal instrument fer
self-evaluatien. Accerding te Allen,

This equipment can previde us with an ebjective,
thereughly neutral, recerd ¢f eur teaching. If we
request videe taping ef eu. classream, we can eun-
centrate en eur interaetion with studerts while the
taping gees en. There is ne particular censtraint
te eur senctes, because ne special patterns, nc
exgact details, need be remembered. Thg recexrder
gees right en with its electrenic jeb. 0

Later the teacher will view this taped recerding frem seme

qQuite distinct viewpeints.

ek
pak
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Videotape ig net time-beund; it captures fer the life
of the recerding what in the in-persen er live ebservatien
happens but ence and is ferever l+st except in highly fallible
human recall. The pertable videetape recorder hzs the czpabil-
ity te stere fer future use, or te instantly play bvack inferma-
tien in beth picture and seund; and then te erase this inferma-
tiern and be ready te recerd again.

Any plan ef teacher self-evaluatien is readlly a type
of centinuing in-service pregram. Nearly all pregrauz ef
teacher zelf-appraisal will include the fellewing steps:

1. The teacher requests a recerding ef his classreem
interactien. This recerding becemes the persenal preperty et
the teacher. It will net be shewn te anyeme without written
congsent of the teacher.

2. 'The teacher views hic tape at his cenvenience. He
can ebserve ar cempare such things as classreem interactien,
classreem climate, mental and emetienai phases eof the teaching-
learning precess, verbal and nen-verbal ex-~ressien, teacher
intentien 2nd actien, and ebjectives and results.

3. The teacher cheeses ar existing cede er cembimatien
of ecdeg and trains Rimself te analyze his tape using this
code.

ke Ultimately, the teacher develeps his ewn cede te
use in analyzing his tapeu.21

In viewing eur videetapes, it iz impertant te rememher

that eur pereeptiens are selective. We tend te see and hear

that which we are leeking fer--ignering mest ether things.

[
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‘ Eaeh teacher has a pereceptien er peint ef view eencerning the

happenings in his ewn classrsem.

o
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Chapter 3
CODING OF VIDEOTAPES

In studying videetapes of his teaeching behavier, a
teacher has many cheices in determining the peints ef view
he wishes te use. With videzetape, he has a cemplet2ly ebjec-
tive recerd ef what has eccurred--which allews him te leek
at the same episede again and again, each time fren a different
peint ef view. Varieus systems, usually referred te as cedes,
have been develeped by investigaters te use in viewing eur

classreom behavier frem different peints ef view.

ses 8

Cedes are useful in analyzing videetape recerdings in
the fellewing wayss

1. Cedes limit ebgervatien and fecus attentien en
gelected seunds and actiens in the classreen.

2, The definitionz fer each ef the categeries in a
cede help in serting eut and categerizing behavier.

3. Cedes permit us te describe and znalyze selected
pertiens of eur teaching behavier.

L, Cedes allew us te cemmunicate abeut teaching in a
cemmeon 1anguage.22

Figure 1 is an example of a cede which a teacher may

use in analyzing his videastape recerding.
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Figure 1

TEACHER CODE
Categories Tally Total
A 1. Teacher Talks
E
R
8 2. Student Talks
A
L 3. Silence
F 4. Teacher Smiles
A
C
| 5. Teacher Frowns
A
L 6. Neutral Expressions
M 7. Lectures
E
T .
H _8. Questions
0
D 9. Directs
Source: Paul M. Allen et al., Teachcr Self-Apprajsals /
4 ulder. Worthingvon,

Ohio: Charles A. Jones Publishing Company, 1970.

|
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Bebersen Teacher Self-Appraisal System

The Rebersen Teacher Self-Appraisal System is a
recently develeped cede which has been ereated especially fer
teachers te use in self-appraissl. The Ritberssn Cede is cema-
priscd of three majer categeries: Objectives, Metheds and
Expressiens.

*Objectives are the expeetations of teachers regarding
student behavier--fells:ring teaching experienees."zz In
shert, as a result ef the interaetive precess called teaching,
we expect students te behave differently--thus the term
"behavieral ebjectives." This part ef the Rebersen Cede is
divided inte twe parts: Cegnitive Objeetives and Affective
Objeetives. The cesnitive half sengsitizes the teacher teo
leekx for the level of intellectual aetivity he expects of the
students. The affective halr sensitizes the tes. her te leek
for the level of feeling er exotieon he expected e¢f the students.

The secend categsry of the Rebersen Cede is Metheds.
Metheds are the teaching behaviers empleyed by teachers in the
classreem--behaviers whieh are selected by the teacher te serve
in reaching a teaching ebjective. This part ef the cede alse
has twe majer parts:s Open Metheds and Clesed Metheds. Open
metheds allew the teacher te leek fer patterns ¢f student-
teacher invelvement--where precesses are mere impertant than
preducts. Clesed metheds sensitize the teacher te leek feor
patterns ef expesing students te existing knewledge.

The third dimensien ef tThe Rebersen Cede is Teacher

Expressiens, verbal and nen-verbal. Expressiens previde fer




13
the teacher the eppertunity te watch fer statements er facial
expressiens, gestures, bedy mevements, and veice tenes which
enceurage or inhibit a etudent.

The values of the Rebersen Cede are many:

1. It permits a teacher te ebserve and record the
levels of intellectual amd emetiensl ebjectives with which he
eperates in the e¢lassreem.

2. It perxits a teacher te ebserve and censider te
what degree higs metheds are useful in premeting student mas-
tery eof iwrell-established knewledge, or the degres te which
his metheds premete interactien and the participatien ef
students and teachers in a spirit ef inquiry.

3« It permits a teacher te ebserve and censider his
verbal and nen-verbal messages te the students--messages
which eperate te determine the kinds ef relatienships that
develep between the teacher and the students.

L, It prevides teachers with a cemmen language with
which te discuss their tesching ebjectives, metheds and
expreasiong with each sthur.

5 It permits teschers te censider the pessibilities
for experimentatien in new areas eof teacher ebjectives, metheds,

and expressions.23

Figure 2 gives a brief summary ef the Rebersen Cede

and its divisiens and sub-divisiens.
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Ohios

trahy
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OBJECTIVES
Knowledge—student to recal/

specific information. METHODS EXPRESSIONS
c Comprehension—student to
0 interpret information.
G Application—student to use information Giving—to lecture, )
N abstractions in new s_nuauons. ¢ ask quastions, demonstrate, ' V| Inhibiting—words of reprimand,
! A';m"f;nx:;::.:“;:?::mt;: é or give directions, E| threat, and accusation.
T Svnth:sis-studen; to comp;ine. o | Mastery—to utilize drill or R Routine—-w'ords which are neither
! elements to form an original é practice. 8 encouraging nor inhibiting.
v entity D Problem Solving—only one A Encoufagmg—words of praise, re.
€ Evaluatl.on—student must choose answer throughout process. L| cognition, and commendation.

from alternatives in making a

judgment. N
A 0| Routine—gestures or acts which
£ | Receive—student to be aware of Clarification—student to N f‘e':'_:?{ encourage nor
F| certain information. express his own opinions and | || !
E | Respond—student to do some- | |O| perceptions. V {Inhibiting-gestures which ignore
C| thing about information or P |Inquiry—focus on process rather | |E | _or show strong disapprovel.
T!| idea. €| than solution. R | Encouraging—gestures implying
1 | Value—student to see worth of | | N | Dialogue—emphasis on explora- | |B| support, approval, or
V| information or idea. tion, no student response Al encouragement.
E ] rejected or criticized. L

Sources Paul M. Allen et al., = s
o Worthington,

Charles A. Jones Publishing Company, 1970, p. 62.




Chapter 4

THREE PROGRAMS USING VIDEOTAPE

Videe Inservice Pregram

The Videe Inservice Pregram, a systems appreach te
imprevement of instructien and starf develspment, is a vehicle
which can be used by scheels te effectively acceupiish their
ingervice educatienal ebjectives. This pregram assumes that
the teacher is a Very Impertant Persen in the success of the
educatienal pregram in the secheel; censequantly, imprevement
of instructien fecuses on the teaching staff. A vital facter
in the Videe Inservice Pregram is that all teachers invelved
in the pregram must have a sincere desire feor self-imprevement.
The ebjectives of the pregram are twefeld:s (1) the teacher
will identify a target behavier and (2) the teacher will
wedify this target behavier.

The Videe Inservice Pregram is based en the fellewing
assumptiens:

1. Teachers cannet be cenceived as simply an act eof
cegnitier, but must be viewed mere basically as interactien
with ether human beings in a gituatien degigned for learning.

2. A teacher whe desires te impreve instructien mugt
direct his attention te changing his behavier ag he interacts

with ether human beings.

15
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3¢ Sinee ne "medel teacher" pattern has been develeped,
each teacher needs the freedem te develep his ewn unique gtyle
of teaehing.

4. Only the teacher can change his teaching behavier.

S5¢ When ebjective data abeout teaching is supplied te
teachers; these whe are trying te initiate change internally
are moere likely te make meaningful eh=nges than these whe are

responding te exhertatien er ether sutside pressure.au

Interaetion Analysis Adzpted te Videetape

The primary resps2nsibility ef the elassreea teacher iz
te guide the learning aetivitivs 2’ children. As he helps
ehildren t¢ learr in the classreem, the teacher interaeta
with the children beth as individuals and as a greup. In the
precess of thiz interactien he influences the children, eften
witheut awareners of his behavier and its effect en the
learning precess. By #tudying his ewn behavier ir a system-
atiec ebjeetive manner, tne Leacher may gain insight inte his
behavier and his ewn pattern of influence. As he gains
ingight inte his behavier. he¢ may decide that he wants te
change hig behavier Liecause he is net achieving what he theught
he wag aehieving. The key ts» develeping mere effective class~-
reem behavier is the eppertunity te experiment with and
practice desired cemmunicatien skillg .25

Feedback is an esseniial precess in learning fer the
teacher whe iz trying te understand and impreve his behavier.

Pregrams erganized faor helping teachers te understand their
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behavier and te plan behavier change must have previsien fer
an effective feedback syztex.

The Flanders system of interacvien analysis is cen-
cerned enly with verbal behavier, "...primarily because it
can be ebserved with higher reliability than ecan nenverbal
behaviar."26 Hewever, ene can easily see that this system
may readily be expanded e ineclude nen-verdbal behavier as
well, particularly with the uge of the videetape recerder.

In the Flandere system of interactien analysis, all
statements by the teacher are classified first 2s either
direct eor indirect. This classification gives central atten-
tien te the ameurt ef freedem the teacher grants te the stu-
dent. In a given situatisn, therefere, a teacher has a cheice.
He may be direct, minimiziag the freedem of the student te
respend, er he may be indirect, giving the student mere free-
des te answer. The teacher's cheice, censcieus er uncenscisus,
depends upen his perceptisn ef the situatien and the geals eof
the particular learning gituatien.2?

In erder to make tectal behavier er tetal iuteractien
in the classreom meaningful, the Flanders system alse prevides
fer the catzgeriting ef stulent talk. A third majer sectien,
that ef silence sr cenfusien, is included te acceunt fer time
spent in behavier ether than teacher talk er student talk.28
All statements that eccur in the clazsreem, then, are put in
ene o three najer sectiens: (1) teacher talk, (2) student
talk, (3) silence or cenfusisn. A summary ef the subdivisiens
of these three majer gectiens, with brief definitiens, can be

feund in Figure 3.

24
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Figure 3

SUMMARY OF CATEGORIES FOR INTERACTION ANALYSIS

1. *ACCEPTS FEELING: accepts and clarifies the feeling
tone of the studentsz in a nonthreatening manner.
Feelings may be positive or negative. Predicting and
recalling feelings are included.

&Y

2. *PRAISES OR ENCOURAGRS: praises or encourages studsnt
action or behavior. Jokes that release tension, not

INDIRRCT at the expense of another individual, nodding head

" or saying "um hm?" or '"go on" are included.

INFLU-

3. *ACCEPYS OR USRS IDBAS OF STUDENT: clarifying, build-

ENCE irg, or developing ideas or suggestions by a student.

As teacher bdrings mcre of his own ideas into play,

shift to category five.

4. *ASKS QUESTIONS: asking a question about content or
procedure with the intent that a studeut answer.

S. *LECTURING: giving facts or opinions ghout content or
procedure; expressing his own idea; zzking rhetor-
ical questions.

DIRECT

6. W™GIVING DIRRCTIONS: directions, commands, or orders

INFLU- with which a student is expected to comply.

ENCE 7. *CRITICIZING OR JUSTIFYING AUTHORITY: statements
intended to change studant behavior from non-
accaptable to acceptable pattern; bawling someone
out; stating why the teacher is doing what he is
doing, extreme self-reference.

8. *STUDENT TALK-RESPONSE: talk by students in recponse
to teacher. Teacher initistes the contract or
solicits student statement.

STUDENT 9. Y¥“STUDENT TALK-INITIATION: talk by students, which they
initiate. If "calling on'" student {is only to indi-
TALX cate who mey talk next, observer must decide whether
studant wvanted to talk. If he did, use this category.

10. *SILENCE O CONFUSION: pauses, short periods of
silence, and periods of confusior in which commu-
nication cannot be understood by the observer.

Sources Edmund J. Amidon and Ned A. Flanders, i Vi
o« Minneapolis: Paul S.

Teacher in the Classroom
Amidon & Associates, Inc., 1963, p. 12.
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Befere beginning te ebserve and categerize, it is
best fer the ebserver te spend five te ten minutes getting
eriented te the situatien. He then has a feeling fer the
tetal atmesphere in which the t:aeher snd students are werk-
ing. After he has begun te get the feeling ef the classreem
interactien, he beging te recerd the interactien, in the
fellewing methed: Every three secerds the ebserver writes
dewn the categery number of the interactien he has just
ebserved. He recerds these numbers in sequence in a celumn.
He will write appreximately twenty numbers per minute; thus,
at the end of a peried ef time he will have gseveral leng
celumns of numbers. The ebserver preserves the sequence eof
nuwbvers he has recerded. It is impertant te keep the tempe
as steady as pessible, but it is even mere impertant te be
accurate. He may alse want te jet dewn netes in the margin
frem time te time; these netes may be used te further expvlain
what has been happening in the classreem.2?

The ebserver steps classifying whenever the classreem
activity is changed se that ebserving is inapprepriate, as
when children are werking in werkbeeks er deing silent reading.
He will ugually draw a line under the recerded numbers, make
a nete ¢f the new activity, and resume recerding when the
tetal cluss diseussien centinues. At all times the ebuerver
netes the kind of class activity he is ebserving. The reading
greup in the elementary scheel is ebvieusly different frem a
review of subject matter, supervigsed seat werk, or intreductien
ef new material. Suech diverse activities may be expected te

Y)Y
< .




20
shew different types eof teacher-student interactien, even when
guided by the same teacher. A shift te new activity sheuld
always be noted.3o

Interactien analysis is ene effective way te supply
teachers with ebjective and reliable data abeut their reles
in the classreem. It is a preeedure +iiat may be used by
eutside ebservers er by the teacher himszelf utilizing the
videetape recerder. As neted earlier, the Flanders system
ef interactien analysis lends itself well te the videeotape
recerder. This system may alse be easily axpanded te inelude
nen-verbal behavier.

Interactien analysis is a teel that ean be ¢f great
use te a teacher in impreving his rele as a guide in the
learning precesses ef his pupils. This system ean give the
teacher a way of gathering ebjective infermatien abeut his
ewn behavier in the classreem. The extent te which he uges
this infermatien in understanding mere fully his ewn actiens
and in planning a change in his ewn rele will be up te him.
The teacher will gain the greatest value 28 he finds it
pessible te put ferth the time and effert required.31

Student Teacher Self-Evaluatien

Richard Bedies and Jeaninne Wegg studied the effects
on student teachers in viewing their ewn behavier via videe-
tape. The purpese of their study was te identify the facters
in student ‘eachers® self-evaluatiens ef their classreeam

behavier.

-
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The subjects were sixty-six student teaehers in elem-
entary educatien frem a seutheastern university. All subjects
were female and had similar prefessienal preparatien. They
were assigned te thres greups ef twenty-twe subjeets each.
Greup I served as an experimental greup and received ferty-
eight heurs ef training in the analysis ef teaching behavier.
Each member of the greup viewed videetape recerdings ef her
teaching behavier three times during the student teaching
experience. Greup II served as a secend experimental greups
this greuvp received ne special training arnd viewed their
teaching behavier three times during the student teaching
experience. Greup III, the centrel greup, was videetaped
enly ence, at the end ef the gtudent teaehing, and this greup
received ne special training. The training whiech Greups 1I
and II received included instri ‘tien in the uge of videetape
equipnent.32

The results of this study were significant. All ef
the student teachers invelved in this study tended te leek at:
(1) themselves as peeple, (2) themselves ag teachers, (3) their
students, and (4) the teaching act itself. It was alse feund
that experienece in viewing videstaped recerdings ef their ewn
teaching behavier was accempanied by a ghift in the fecus eof
the self-evaluative cemments made by the student teachers.
These whe had several eppertunities te view themselves tended
te meve frem cencern about hew they leeked and aected te an
inereasing emphasis en the teaching acte This emphasis was

slightly mere preneunced if the teacher had been trained in
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skills in the analysis ef teacher behavier. Hewever, the
majer influenece seemed te be the vidsetape experience; it
gave these student teachers the eppertunity te view their

clagssreem behavier 28 an eutside obeorver.33

o
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Chapter 5
SUMMARY AND CONCLUSIONS

The ege of a teacher is deeply invelved in determining
the direetien of change in his teaching behavier. Prineipals
and ether eutzide observers pese a threat te the teacher; the
mere fast that a teacher knews he is being evaluated affects
his teaching behavier, and net always fer the detter. The
threat of teacher evaluatien must ve remeved if changes are
te de made.

Imprevenent in teaching dees net ceme with cxperience
or with time. Imprevement can enly ceme frem the teacher
himself=-~he is the only ene capable of making changes in his
teaching behavier. Ne smesunt ef pressure er ceercien frem
eutsiders ean cause the teacher te make sincere imprevements
in his teaching behavier. The desire, tee, te change must
come frem within the teacher.

Mest teachers tend te be "disbelieving” when it cemes
te being evaluated by ethers. Hewever, with the uge of the
videetape recerder, a teacher can actually gee and hear
exactly what he dees and says in the classreem. A teacher
can view these actions again and again, frem different peints
ef view and leeking at different target behaviers. He can
practice x« given gkill ever and ever until he has it perfected.

The videetape recerdar car aid the teacher in researching
23
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different teaching metheds and strategies; it alse enables the
teacher te view the results of his actiens in terms ef his
geals and ebjectives. The teacher is previded with a tetally
ebjsctive view of what has transpired in his classreem, a
view that can be seen any number of times by the teacher.

Phillip Ward sums it up well in saying: *“There is
value in the precess of purpsseful self-evaluatien; teachers

are net always censcieus ef their ewn needs."34
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