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ABSTRACT T ’ T L )
Thls paper-ls concerned u1 _the metathesis of | .

contl uous sibilants and stops. The paper is &ivided into the “
following parts: 1) a summary of several differen: @escrlptlons of
.obstruent metathesis, 2) a 1list of examples illustr ng the process,
‘3) discussion of experimental -work on .the perception .of=the clusters, -

& 4) concluding remarks moting that: (a) the. exanplds 1n&1cate that
the reordering of a stop-sibilant cluster occurs in a greater number
of languages and with more frequency than the reordering of a .
sibilant~-stop cluster, and (b) there is evidence thdt the occurrence
of‘a sibilant-stop reorderlng implies the presence of an alveolar or,
palatal affricate within. the sound system of a language.
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Obstruent metathesis is an 1nfrequent1y observed meta*hetlcal
process, and-it is accourted for less’frequently than it is
observed. In thls\paper I will summariZe the few descriptions of
“obstruent metathesis vhich have come to my, attention, give exanmples
illustrating the process, discuss experlmental wvork on the perception .
of the clusters, and conclude with observations of my own- regardlng
the process.

o The .concern of this paper is llmlted to metathe51s of
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contzguous sibilants and’ stops.- 5 ) - /, ’ o
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-1. “"Accountlngs of the proce . ’ o
7. 1. There are three ubllcatlons nhlch deal at length v1th

obstruent metathesis. Malone (1971) presents eleven cases of
morphophonemic -metath 51s of tS > St . (vhere S is.s, s, §,. s, or z) i
in the hlstory of Aandalc. \\e notes that the metathetlcal process '
'Occurs‘twice, on the two occasions when t and S are- pushed together by
other processes. The f1rst time is when the reflexive préfix t- is
adjoined to S~ initial stems, and the second time is Mhen stress shift
and syncope have brought the t- prefix and a second rad1ca1 together.
Melone's article snggests that. the phonological ‘structure of a

. . Pparticular language will determine whether or not- a particular metathe51s_

wvill apply in 1t. He shows that the cluster tS was generally dla;&VOf&d
4in Fhe Semltlc languages._ .
1. 2‘ Grammont "{1965) includes obstruent reordering in a category he
\refers to as interversion. He suggests that the stop-sibilant -
reorderlng is that of changing from a difficult to.'comfortable' )
order in terms of ease of articulation. GCrammont cites. flfty~f1ve
examples of obstruent metathesis, taken from fourteen languages.
of the sets of examples except two (comprlslng five examples)
illus ate & change fron stop-sibilant to 51b11ant—stop fio distinction
1s°made egardlng eaée’ of iculation for initial, mediel, or final-:
é/?n\\afioted that’ one of the languages (o1a-
"'ENglish) with a sibllent-stop metathesis has a_different syllable
division from the other languages considered. -~
. /
1.3." Ultan (1971)° observes that there is a general preference
sibilant-stop clusters over their stop~51bllant counterparts.
.brings nine exemples of ston—51b11ant metathesis and five of
sibilant-stop. Ee found no examples of clusters of sibilant plus
_ dental or alveolar. stop vhlch reordered and .offered the following
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‘statenent as a tentative universal:
clusters with the order dental (or alveolar) stop +
sibilant (i.e, spirant) may metathesize But thoke with

The more interesting generaliza-
tion to the effect that dental, + sibilant implies the:-

presence’ of sibilant “t-dental may prove ‘to be valid: for g

' phonologlcal (as opposed to phonetic) clusters if* - . -

A~dental,malveolar end palatal affr1cates are viewed,as

unit phonemes. (15) :

Ulten corcludes that metaxhesis is (1) a segment-or feature—°

preserving process, (2) sﬁbjgct to the interference of more- dominant
, Processes (i.e., reduction,’ assimilation. dissimilation, and epenthe is

. or anabtyxis) (3) " more dikely to affect a relatively

Boaorant . segment than a less sonordnt one. he finds the*causes /
‘of metauhe51s to be as'}bllows' . - . & A .

(1)

The threatened or. infpihent-reduction of & segment or
feature (by-apocope, syncope, or. apheresis) dus to.

accentual shift or other u1t1mete ~causes. - " oy
. e (25_ The actual reduction of a segment or feature, also”
.due to accentual shift, grammat;gal procesg..., lenrtlon
2O oth;r causes. ‘. . . .
. & Lot R
» . . i
(3) A change’from a mixed, to a predominantly. open syllable

canon produced by. several processes, one of which is /-
' metathesis, The ultimate cause of such a change
: g would seem to stem from unusually- veak articulat1on
.of syllable—f1nal consonants '

{¥)° The necessity for malntainlng a speclflc syllable - t
’ or word quantity.

- -z . .-
DI N -

(5)~ Phonolog1cal constraints of: axnorphophonemlc nature'
L vidlated by accidents of morphologrcal Juxtaposition,A
v introduction of noncanonlcal\sequences in loan words, -
' ,etc. . . I N T .
{6) Analogical processes reflecflnb ‘existing modele of
dissimilation, palatalization, glottalizatioy, d1nhtﬁong-
*ncin 1zat10n, favored sequences and the like. .
(1) Attraction and repu1s1on of pnonetlcally 51m11ar and
dissimilar, respectively, segments or- featgree:_uﬂ -
o jﬁ);;ﬁntieipation of disfavored sequences. (36-T)
N\ . . .
. et T 1
. «
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" * are transposed so that they do. - (Order of expiration is the order of

N

___ vhich place the epical or the nondorsal last on the basis of

,—: ﬁ, ‘_ —_ _‘ T ' . ) ’ “,79

1.4, -In addition to the three works referred to above ,,t/herre,a,re‘ - -

two recent publications which attempt to account for obstruent

metathesis 'in terms of articulation. Bailey (1970) suggests that

the preference for an st cluster over & ts may be due to prhysiological
reasons. He presents a case for the consideration of nonapicals plus

. apicels and dorssls plus nondorsals as unmarked clusters, and o e

-proposes thet 'In line with the tendency of langieges to Liove from - K
_merked to unmarked situvations, we can legitimately explain metatheses _

universel linguistics facts' (349). B . . -

1.5. Hjélmwslev (19]0) claims that meﬁatflesis 'aiways_tékeé ‘place in
such a way that elements. not appearing in.the order of expiration

noverents of: speech organs from the interior to the ext_erior;?oni

throat to lips:)' (50). ~Since there are cases of ks > sk, thif is: L _

not true. ’ . e . f\ R
v 2. The data e e ‘ o \ T
The rolloiring examples have been culleéd from gr@ars and - A

-"dictionaries; in‘most-cases other examples can be found on /the pages
cited. The collection is ‘intended-to-be & sampling of the types of °

- obstruent umetatheses this paper is concerned with, rather than an’

. exhaustive presentation. - - . ‘ : :

— . . L= . N

2.1, ps > sp . -
! - . o L.
\ S

2.1.1. Cl7 Greek y&Xiov > Attic omdhiov  'part of the bridle'

Dielectal variant. Liddell and Scott (1894, 1751). R
llote: Grammont says that|this is a diachronic process,
fron 01d Attic to Vulgar Attie (240). Buck (1955, Th),

however, suggests that the sp~ variant may be of a-

colloquial and transitory nature. .

po FOSNEUUN

2.1.2. _01d Irish *acsnam (ad-cosnam) > ascnam verbal noun 'striv;;‘/a\f'ter' , '

Diachronic development. ‘Thul"neysLn (-1966/113).

B . T '. . ./ °
2.1.3. 014 English cops > cosp '\fettezj," bon\d.' // ‘ ‘
_ Possibly a dialectal veriant. Wright (1925. 161).. L

N
n

ts > st !

'2.2.1." pre-Hebrew ¥*hitsabbila > ligb. histabb&l ‘he dragged himself'

: . . P i B . ‘
Diachronic development. . Malone (19’(0‘, 397). .
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2.2.2. . pre-Mandaic ¥2edér > Mand. esgdr : 'he was bound' -

2.3.1., Luisefio va-ni{-tal ~ wa-ni~t|a) 'river (xoc.)"

_Diachronic development. Malone (1970, 405).’

2.2.3. English kitchen > Irish cistin *kitchen' ' .
7 n Sabeasn £asen

Borrowed Iqrm;m,Meyer.(1906;,376;ualso-13h~a§d‘169)3»~-i N
: ) 5 - ,

.2.2.k, Finnish peitsed ~.ﬁgist§ 'spear!

Forns in“free vari@%ion. Tauli (1966,.211). Tt -

{

2.3, .§t > ts L o _ o - C P

Forms in free variation. Maldcot (1963a, 93). - -
Hote: See also 4546.lécot (1963b, 203).

2.4, ks > sk / T,
/

2.4 1.. Slav;c oJa://th. skuja, Lett..skuja pine needle'

¢

.2.h.2. Uralic *kc 2 ks ~ sk 1n Erza Mordvin moksana, Moksa moksonda, '

2.h.3. Old Engllsh dox > Middie English.dosc dusk 'dusk'

Cheremls moskondo, mnskondo 'flst'

et

Dlachronic developmgnt Célllnder (1960 90). !

L-—..

Dlachronlc development. American Herltagg chtionarv

Dlachronic develeggggt« ’Stang (1966 95). S e

S

2.k, Lk, * French luxe > Colloqulal French lusoue 'luxury

- _Dialectal variant. Guiraud (1969; 103). - .

2.4.5. skt. paksa > Magadhi Egska ‘wing, side' |

|

¢

2.5.1> 014 English gégg‘> late Vest Saxon axe ‘ashes’ A : ;

- 2.5.- sk 3 ks

‘Diachronic deveiopmént. Wfight_(lQZS, 165).

2.5.2. Uralic st (as in Lapplsh boaske’ 'the sriell of the leg )>
(2). Mordvin, pukoo "the thick flesh th;rh, buttock

}x . \ o
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Diachronic development. Collinder (1960 105).
Note: Collinder refers-to ¥k > ks in Ostyak,
Southern Samoyed, and perhaps in Mordvin, but
gives examples-only of the questionable Mordvin

" Ugric, but again thereﬁe nocexamples. e o s
v : :
- 2.6.. I heve not found. any examples of sp to ps, and oﬁly the
Luisefio exemples for st to_ts. Sk to ks, howevery is-found at - = — -
least in English and some of the Uralic languages., Ultan cites a,- o
'morphorhonenic. process in Lithuanian (15), where there a.ppears ‘

to-—be—rr:eta.thests of IE *-sko to Lit. ks. I have not used this.

“Lithuenien case, since there.is the possibility that an epenthetic _ .
k before redial sC clusters could be involved.. S§ee Stang, 108-13, g

' resardin,, this epenthek ) . \ ~ ‘”‘

3.’ Pe*ception of consona.nt c“.l.usters ’
- . 1 N -
3.1. ”he psycholingu:. S¢rves that ‘consonant clusters are.
perceived sogewhat differently r from-a €V sequence. The éxperiments ?
~ carried. out by Bond- (1971} Tor perception of the clusters ps, sp,
" ts, st, ks, and sk showed tHat (1) the most common error of perception
is the reversal of the cluster, @nd (2) the stop-fricative cluster is T
_ perceived .correctly more often than the gorresponding fricative-stop ) Y
cluster. !

The clusters were tested for correct identification in a sérq.és L /-

of three tésts, with differing levels of signel degr@.dation. Since .
the testing wes carrid out in English, a1l of the clusters were syllable-"

final or ecross syllable boundaries.- In the series of tests with the . .

~ grestest signal degradation, the clusters involving bilabial-and velar

T stops show approximately the sdme amount of. confusion, no matter in

.y
-

which order the e¢luster is given; sp vas correctly perceived 29, &,
of the time, ps 36.4%, sk 37.3%, and ks 3844 of the time. For 4he
st/ts clusters, however, the difference was greater. St was heard
" correctdy 32.2% of the time, and ts.57.2% of the time,

3.2. * ond observes ‘that-the greater degr\te'of acquraéy. in identifying
stop~fricative clusters may be due to.the ‘higher frequency of stop-

chses. He also notes (101) PU_¥8K.2-k§ A0-0bm-- mmmr—mw—  — o om =

Tricative clusters in English. - An-examination of the. distribution of,
word-fina) clusters (excluding inflectional endings) in, Wood's .
Complete Rhyming’ DJ.ctiona;x shows the following frenuencies of
occurrence. ' s

.
7

-1 clnster~ ‘1o, of forms - cT%fster "10. of forms .
s» . B o ps - 10 /
oSt .o02 ts ~ . 26 7, Vo
- sk - 33 - - ks 35 - d

. ’ . ' LR

There is a nmarked difference between the frequencies of occurrence

-




for the st and ts syllable-final clusters. It should be noteqE
.furthermore, that the ts clusters accounted for in this data a .
subject to diaiect‘variat&en, i.e., false, waltz, quartz, rince N
once, bounce’,-science, ‘etc:, are pronounced w:lth & :tina.l s and no

A N The frequency distribution of st and-ts clusters would be }

considerably different, vith a preponderance of ts clusters, if

the frequency of inflected forms ending with ts was taken into -
account. This would be in accord With Bond's observation regarding, -
the possible cause for greater pefception of ts elusters. If . .
‘inflected forms were.considered, hovever, theén ps and ks sHould show
considerably more/frequent distribution than.sp and sk. It is mot
the case, howeyer, that bilgbial and velar stop-sibilant clusters

AN

" does not .appear likely that a greater degree of accuracy in

?

- frequency of these clusters. —_ .

B
. -

- 3. 3.~ Bond finds her data comoatible—vath & theory proposed by

fp’eceding ‘stop by many speakers. - S e - S

are more readily perceived than their sibilant counterparts, so it. . L
,.{\ -

Y identifying stop-sibilant clusters can ‘be attrifrteaft" & higher - - e

- Wickelgren (1969a and 1969b), which suggests that-a-consonant

- cluster is coded in terms of an element-résembling an allophone” v
.of, an unordered cluster.-The explanation of this kind of coding is

~ . as followss+ L ) ‘

- i'When a listener is bresehted with-a-consonant . cluster,

< . -y .. - N L y

"e.g. sk, he knows that it is composed of" two elements, \
s " but he does not encodé these “elements in order’ rather,, -

the cluster is coded as an unordered sequence, with - |
each @lement identified for what precedes and follows "
L it. Schematically, the coding would be.something like-

. /’ the. following: sK# #Sk. . These_elements can be assembled = . - -

in the correct order, and. thevllstener can arrlve atl the __ .. e

intended sequence. (h8)

”"Bond"“con(::}tdes tha*; YT T o o ";M.‘“‘ i S

v Ir a consonant cluster is coded in terma of allophones, )
v then the allophone of s before p will be .slightly - ( SN
. d1fferent acous tically, from the allophone of s T :
‘ - 7% after’ 2,\ This difference, however, will be the most
) - . subtle pairt of the: 51gna1, partlcularly, it witl be
smaller than the acoustlc information differentiating .

consonants from each other These small acoustic S ///

differences will be the, first to disappeay when the -
signal is degraded by noise; onseouent;y eversal - ] 7

[ s
. . .

Cf ' errors will be the most conron, in a de raaed sxgnal - //;72

e e,(75)m~we_ueu~-,‘_~ ,fwe R
AN

[

L, eonclu51on
. p

[ .
k.3 The examples of. obstruent metathesis that .have been observed
1nd1cate that the reordering of & stop—51bilant cluster occurs in

’ . 4
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A N a greater num‘ber of langua,ges and with more frequency than the s
5 reordering-of a sibilant-stop. cluster. The languages: t}%at are - N\

!- - . observed to have the sibilant-stop reordering are English, Ostyax, : 5 " '

4 Southern Samoyed, Vogul, Mordvin (perhaps), Luisezio, and possibl,,' o
T o Lithuaniant"i e
. k.2, The evidence for the English speaker's’ greater readiness to

- identify the stop-sibilent cluster ts, and ‘the simila.rity of the ts o -
i cluster to!the voiceless palatal affricate ¢, prompted an Anquiry . —
i into the phonologica.l inventories of the metathesizing_langu&ge”s:m; :
i It would séem natural for speakers of & language with a2 ¢ to have t\
" .access to a sibilant-stop reordering, since they should find the stop-
{ ’ sibilant order phonetically a phonologically admissible. - And it is
? the case-that all of the 1 guages which have so far _been shown to.
—-héve & netathesis of s:.bilant-stop clusters do have c, except for

‘{,L . one of the Ob-Ugric languages, Vogul, -vh 'ch has-a -palatelized - . - |
" 5 affricate €. Whether the presence of ¢ ‘in the sound system of the . .

N - language preceded’ or followed,the sibil: stop netathesis. is ’ T ‘
;l,_;__~ - - difficult to ascertain in the case of English, since opinions conrlict |

as to vhen :|.t cenme into the language. Wr ght says: . - .
o |
. 'Y

b SOme scholars gssume that palntal .c. and nc became .

@ tf (= ch in NE. chin), nt{ in Mercien, WS. and Ker. in
the ea.rl:.est period of the ‘language, but this /is an . . w4
assumption which 'cannov-be-proved-.—rmﬂfAll“th tcamrbe—— — — =

!‘(, e said for certain is that the change had already taken . - )
- - place by the ‘beginning of the Middle Engllsfperiod.

' (162—-3) " . .

l ’ _ The Urh\ic affrica*tes‘ca.n be«traced to both Commdn Uralic and

- - — Comnon Fi o-Ugric. The Lu*se‘to process_ is synehronic, a.nd co-occurs

-
i
{
i
i

‘ century; this fact is 1ike1y releﬁznt*to the«appearance of k S

- _before SC_clusters medially, vhether this is due tﬂet\afﬁesis%or‘ SN
b “'{ pnnthesi,s s :

. Forfthe language in section 2 that do not show a sibilant-stop

reordering, there is little or no trace of an affricate at the time

of the reordering to a bilant—stop cluster. The trace, as far -

as the languages considered in this paper are concerned, appears in-

Finnish; it has atsorsi medial position as a- remnantiof %,

and a t or h as a remnant of *c C ! '

i 4.3, We ha.ve evidence that. th occurrence of a sibila.nt-stoo ! ,

| ' 2t least the strong potential for) an elveolar or pala.tal a.ffricate
I ,_ within the sound system of a langu ge. The inverse of th).s-is—not

—_ recorded sibilant-stop reordering, both upanish-— d-Lake-Miwok, for
example, have c, but neither exhibits a sibilantéstop redrdering.

.( oo ',v‘ . ) .C"',, _ L
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tion, After I tell them, I ask them to tell me and to add the same

kind of information about themselves, their friends, and relatives.
I get utterances like:

Your nephew collects post cards.

Y?ur nephew keeps his post cards in an album,
Once done, I congratulate them on their accuracy and then ask them
to listen, Listen: B -

My-nephew=-collect s-post-cards,

_ My-nephew-keeps-his-post-cards-in-an-album,

Listen again:

My nephew collects post cards.

He keeps ‘em in'‘n album.

Employing the pronoun replacement in the second utterance and

producing it at normal speed, intonation and pronunciation usually

produces a little shaking of heads. Requiring them to produce it--

to mimic me--usually results in all-out laughter at themselves, But,

at the same time--and this is importaat--it has often led to a glimmer

in the eye that says, "So this 1is what I've been hearing !* This
glimmer 1s bridging the gap between classroom English and reality,

After all, where else would you Lear the first example: My-
nephew-collects-post-cards, My-nephew-keeps-his-post-cards-1n-an-
album? Where else, I ask you, but in an ESL classroom?

With native speakers, once the topic las been announced and
understood, it is forever replaced by pronouns, ¥We do not contin-
uélly name the thing about which we are talking, nor the person,
nor the place., We shouldn't do that in an ESL classroom, either,

Thus, normal speed, intonatlon and pronunciation has a sub-

category of pronoun replacement,

10.
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. 3. A third category of items that must have trans-

ferability to reality and which should be ever-
present has to do with classroom cues.

Instead of attempting to label the kinds of drills one
does, I prefer to think in terms of the cue and the expected
behavior. And I make a further distinction between an expected
behavior éeing a response to language as opposed to those occasions
in which the expected behavior will be an initlation of language,

Vhen I am expecting the students to respond to language, to
my way of thinking, the one and only acceptﬁble kind of cue 1s
one that a native speaker would respond to with the same structure
that I'm expecting the student to use. There 1s, however, one
exceptivn to this rule.

The one exception is repetition. Repetitlon does not
transfer to reality. Repetition 1is mechanical and non-communi-
cative. It can be deadly dull or devilishly difficult., If
repetition is also the place where, with‘backuard buidd-up, thé
student 1s supported until he can repeat at normal speed, intor-
ation and pronunciation, then it 1s devilishly difficult and that'e
when it's worth doing.

That's the starter--and it is the only mechanical cue that
I currently allow myself to use. Once I know that the students
can produce the utterance, I force myself to elicit it from then
subsequently with the same kinds of cues that would elicit it
froa me,

It's easy to decide which exerclses fit this category. On
a given day, a teacher enters a classroom with the intention of
saying X . . . to which the students will be expected to responh
with Y. ‘

11
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The question to aek 1s: Would a native speaker ever, on hearing
X, respond with Y? If the answer to thls question is, "Yes," then
thie X and Y sequence 1s worth taking class time %o practice,

This criterion eliminates forever any more of the *long
answers" expected as responses to yes/no questions, I'm thinking
of the pages of text book material that promote language behavior
similar to this:

+ 81 Is San Francieco in California?
So: Yes, San Francioco is in California.
| OR
S): Are the envelopes in the top drawer?

Yes, the envelopes are in the top drawer,

&

There is no time for this kind of artificial code manipu-
lation in the classroom., Let's not force any more speakers and
writers to make the case agalnst mechanical exercises, It has
long been made, We see thelr poiné and égrec with it., I am all
for declaring an end to such a waste of classroom time forever.
Iy prepares the students for no real life situation that I can
imagine,

Or think, if you will, of two friends meeting at thelr
usual 9 a.a. class on Monday morning. Jean asks, "What'd you do
over the week-end?" and Joan replies, “I Blcaned ry closets,"
On hearing this, Jean comes back with, *0.K, Joan, let's hear
1t in the past perfect.”

NEVER. “

Upon applying my *reality test®, I rarely have any trouble
deciding whether or not a certain cue 1s Justifiable. And if it
doesn't meet this ataniard, it goes., A cue must meet this test
or it isn't used, Go through the text you are presently using and

1z
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apply this test.
It is true that native speakers do have conversations that
do 1little more than change tenses. What are the cues in these
conversations that cause the change of tense to happen? Employ
the same ones in the classroom in order to signal students that
they need to switch forms.
For instance: Do you drive? Yes, I do.
'How long've you been driving? I've been driving for . . .
Do you work in Brooklyn? Yes, I do.
How long've you been working there? I've been . . .
I have a feeling that all of the fDo you . . ." questions
are asked together somewhere in the second unlt, All of the "How
long've you been doing" questions are asked together somewhere in
the 14th unit, but they are never put together systematically, It
is often in the mix of questions that native speakers find the cues
| that signal a change of tens;. Our students need this kind of
practice incorporated systematlcally into their classroom exXercises.
What about'cues for initiating language?
First, we must remember that this 1s, a¥ter all, an unreal
exercise, We are decldéng that they should initiate language.
Oné initiates language when one feels the need--not when one 1s
told to say something. Furthermore, on those rare occasions when
one is requested to say something, there is often at least a momen-
tary block of all initiating processes, and one wonders if he'll
ever be able to utter a sound agaln, let alone say something. Thus,
telling students to ask something, describe something, say somethlng

is &n unreal command in itself, and, furthermore, a etifling‘one.
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So the teacher attempts to p;zgram into the students some
reason for them to ask questions. Unreal cues have to be allowed
at first., Sometimes they are merely repetition, Sometimes they
consist of cue cards or symbols for certain WH questions, All of
this is preparation, one hopes, for giving them the appropriate
question forms to put into use when and if they should ever want
to. But this i1s not enough., One can never be sure that students
will bridge the gap--on their own--from unreal conditions to real
conditions. '

Thus, one step closer to reality is putting them into some
kind of situation in which they will need to seek information or
describe something or explain something or discuss something.
Task-oriented exercises seem to be the most useful ones of which
I know., In order to complete the task, the students will have to
employ language -- inltlate language.

If you send them out of the classroom to get information,
the chances are that you will have no real check on whether or
not they Go, in fact, employ information-seeklng language forms,
Thus, a beneficial follow-up in the classroom would provicde a
way for the students to ask each other the questions that suppos-
edly 1t had been necessary for them to address to someone else.

There is no way that students can Jump into this kind of
language initiation task on the first day. Some unnatural kinds
of cues have to be used to prepare them for uttering thése questions.
Repetition is certainly the first step. The important consideration
in the steps that follow 1s that we be aw;re of the fact that our
strategies are still contrived., When one uses a cue that does not
transfer to reality, the important thing is to be aware of the
implications of that non-transferability,

14
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And the last thing I have to say regardiig\cues is that in
all cases, when expecting the students to switch from one structure
to another, there must be an accompanying change in the rods or the
pictures or the sltuation--in the cues. In fact, it is this change
in the real world that should cue the change of the structure in the
student, When this criterienisn't met, students are merely mouthing
sounds in different patterns.

Eventually one moves away from speaking about observable

objects, Adverbs of time, time exoressions and tenses of questions

then become the cues for changing the structure of the response.

KINDS OF TASKS et, al.

Setting the conditions for communication to take place is part
of our new job description, I have sometimes felt that as a language
teacher, I am, in fact, a conditions engineer, As such, my
challenge is to design conditlons and manipulate them in such a
way that students would recognize the matching of conditions and
structures

would learn to change structures as I changed
conditions

and would eventually recognize analogous changes
in conditions in their lives and employ those English structures
even when I wasn't there,

So the question was/is: How would I manipulate classroom
conditions in order for this transfer to take place? One of my
primary concerns has been in assuring the best possible chances

for a transfer to reality to occur, Another has been in identi-

fying kinds of language tasks.
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One of the seemingly most basic communication tasks with

direct transferability to reality is that of questlons and

answers, However, questioning and answering cam lncrease in

difficulty endlessly. Thus, what are some elements that increase

the difficulty of question/answer tasks?

A.

B.

Decrease in assistance. The difficulty of any step can be
increased a second time around by removing the former props,
rods, '‘realia, pictures, whatever, Change the subject, give
a new set of realia and instruct the students to apply the
same questions and answers, |

Questions and answers, but in more tpag_one structure,

After a structure is presented individually, 1t 1s best
learned when incorporated systematically into subsequent lessons,
At first this combining happens purposefhlly on the part of the
teacher. At times, one even says to oneself, "I've asked Ben

four questions in the present tense, The next time I come to

‘him; I'11 have to try a past tense question.®

Despite my urging systematic combinations of structures,
I pust state that I do not have in mind the services of an

enthusiastic mathematical linguist running to his computer

_this afternocn to produce a print-out of all the possible

combinations of structures, It is nelther necessary nor
desirable to practice all of the previously acquired structures
in every communication task. There is nothing worse than lessons
which were designed to "get everything in that we've studied."
Which ones go where and in what combinations can only be
determined by employing the standards of Judgment and choicé of
structures that natige speakers would use when performing that

task,

16
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A new step of difficulty 1s added when conditlons are set and
language 1s employed regarding them without the conscious effort
to alternate structures regularly. This might be referred to as
a random integration of taught structures. Forget whether or not
Ben has had four opportunities to answer in the present tense. By
now he should be familiar enough with it to handle i1t with success
anytime he meets it, If it's been studied in class-~-at first
1ndividually, then in comhinations--it should then occur as 1t
would in a conversation with natlive speakers,

I admit that I £ind these combination lessons intriguing.
One I use that is easily described is a combination of the vague
present perfect and the precise past initiated with: Have you

ever done X? As soon as we get a, "Yes, I have," the goal is

to find out as much exact 1nfqrmation as possible, When did

you go there, or do thet? How long did you stay? Where did

yvou stay? Did you go alone? What did you do? Where did you

eat? What did vou eat? . .

Two reactions I'd like to share wlth you.

1. The comment of one teacher could be summarlzed as a
remark, offered in a tone combining perplexity and pique,
that one part of the lesson was from chapter 2 whereas
the other part was from chapter 10.

Precisely ! T '

Textbook organlzation is another trap that we fall
into. Authors have to divide the language into some kind
of identifiable units and present these unlts in some
organized way., But the students don't meet th8 language

in these units at any other time. We have to mix the

. units--integrate the structures--to get the language back

1%




e |

to reality. Our mistake 1s that we now and then allow

ourselves to think that we have "finlshed a unit," No

unit is ever finished., Once taught, 1% must be 1ncorpof-

ated into future lessons as often as 1t is meaningfully

and naturally possible,

2., The second reaction is from the students, They liked

it, This 1s significant only in that 1t occurred about a

week after I had attempted to give them additlional practice

with past forms, I was told by them, "We've had this,"
True., They had., But we all know that just because

students "have.had" a linguistic item, it doesn't mean

that they know it, have achieved fluemcy wigh 1t, need no

more experience with it, They must meet it again, However,

meeting that item again, all by itself, gives students the

feeling that they're not getting anywhere, Adding one more

element~-the newness of that present perfect form which only

occurred at the beginning--and they participated enthusias-

tically in all of that past tense language.

Moving from the tasks related to questions and answers, a
gecond kind is to apply some organization to a small unit of the
language . . . to shape it in some way.

A third kind of task might be described as: Given a wide
knowledge of structures on the part of the students, thEy will

have to select particular structures for particular purposes,

A fourth kind of task is in learning how not to say some thing.
These tasks are elaborated upon in a hand-out that I have for you.

Could we turn to it now? On the page after the cover sheet, you

ERIC 18
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can see that the tasks I've Just mentioned are the broad divisions
of this series of Two-Part Teaching Strategles.

‘ I'd 1like to mention that one would never introduce gll of the
structures in isolation in Part A before moving to Parts B and C.
A new atructure might be practiced with the strategles suggested
in Part A while structures that students have had earlier would
be met in strategies in Parts B and C. ’

Also, the farther you go, the more specific it gets, First
steps are the most general--to be applied to any structure when it
is new, This 1s different from thinking of 'the first step as

being applicable when the student is new, Whether the student is

advanced or beginning, if the structureiis new his acquaintance

with it would be benefited if it began at A/O step 1. Every form
of a new language needs to be repeated excepting, perhaps, those
forms that customarily occur in the written.language exclusively.

Consider the following: |

A/0 3 yes/no answers about the pictures

A/O0 5 yes/no questions and answers about the pictures

A/0 7 WH answers about the pictures

A/O0 9 WH questions and answers about the plctures

A/0 18 answers about the students

A/0 19 questions and answers about the students

There is currently some attempt to lébel some exercises as'

meaningful and others as communicative. I do not wish to clarify

labeling, The important thing is to rid ourselves of mechanical
exercises, and replace them with both meaningful and communicative
ones, I find that the above progression charts a course which '
results in the students applying the structure to themselves, That
is my goal, and someone else can label the various tasks if they

j []{UC‘ feel it necessary to do so.
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Parenthetically, another progression occurs to me, That is
to 1.) drill with real, famous, or common knowledge kinds of
information. 2.) Analogously‘move to the students' personal
frame of reference, and 3.) move to fictitious or written infor-
mation. For instance, take the vocabulary and structures about the
Family. Yes, every student has a family and he knows them all
thoroughly and well, But he doesn't know how to express information
about his‘family in English. His textbook talks about the Melody
family on Harmony Lane in Happy Corners U,S.A,, and they couldn'st
be further from his understanding.

I 1ike to begin with a famous family., A first family of the
U.S. or Canada or the Governor's family of the State in which you
teach, The Press will take care of y$ur picture needs during any
campaign if you will but clip them,

Then I present the structures I want practiced, using this
famous family for content, I don't know if it classifles as
meaningful or communicative, but it works., And the chances are
good that the students will hear again about these people--about
whom they've all been required to talk, Then I apply the
same questions to the students regarding their own familles, That's
what I mean by A/0 18 and 19,

If writing 1s a goal of the course and a teXtbook has been
assigned, the chances are good at this point that the students will
be able to read about the fictitious family presented in the text--
will be able to comprehend the information given--and will be able
to produce correct written information about them,

: fourth comment regarding the hand-out: The Complete Negative
Statement.

I've repeatedly stressed the importance of transferebility to

20




reality. I am usually appalled at the way in which textbooks ellclt
practice with the complete negative statement. I believe that I have
identified an occurrence of it with native speakers and have found a
routine way to incorporate it into the classroom. (See page 5, A/0

22 and 23, as well as notes, page 2la)

Tasks that we know of but haven't incorporated into a syllabus:

1. Significant contributions are being made in the identifi-
cation of gestures, use of space, paralanguage 1iu general which
accompanies linguistic features. This paralanguage 1s being des-
cribed in kind as well as occurrence., Thus, it can be incorporated
into communication tasks systematically--it needs to be--as yet,
it hasn't been.

2. A variety of materials needs to be developed for each
strategy. Teacher-made materiesls are often the most relevant., But
teachers cannot write every lesson., We need new kinds of materlals.
We don't need whole courses and 100 volume serles, We need materlals
to compliment language tasks--instead of materials to compliment
linguistic descriptions of structures.

3. Question-answer tasks involving three speakers,

I've made a start, but it is not included Zn the hand-out,

Incorporating two speakers and pronoun replacement in the
second utterance has led to an interesting kind of task. For
instance:

5y What did you do last Saturday?

So I cleaned my closets,

S1 Oh, how often do you do that?

21
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Whereupon Sz comes within conversational distance and doesn't know
the referant of "do that." Thus, he asks,

Sz Do what?
He addresses this to S; since this is the student who asked the
question with the pronoun, but either student might provide:

clean ‘her/my closets

and S. still needs to answer with, perhaps: about every six months,

2
Varlations of the same kind of task can employ, as well as "Do
what?"--"Go where? Sald what?' Went when? Told whom?"

This leads to the ldea of programming interruptions. It's a
perfectly valld task. Our students often need to interrupt for
clarification, but haven't the skill nor the courage--which usually
comes with skill--to do so, But before we teach them to interrupt
too well, we need to answer some questions. This lesson has.not
incorporated any excuse or apology for the interruption. 1Is it
because of its ﬁrevlty that it seems to need none? Which ones
need a polite apology firss?

A second part of this task begins with the very same lingulstic
features--only S6 is within conversational distance the entire time
and hears every word. In this instance, when Sz says, "Do what !
the intonation is much different and it says that I can't believe you
would allow yourself to do such a mundane chore on a Saturday afternoon,
and furthermore, that you would ever admit to it if it were true that
you had !

In respording to such an utterance, under no circumstances would
either S; or 8o supply "elean her/my closets" in an information-giving
manner. Instead, one would offer some plausible, acceptable, reasonable,

or justifiable reason for cleaning one's closets on a Saturday

afternoon., Or, one might repeat the original

2
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information in a defiant tone--one that would add, "Yes, you heard
me right., I cleaned my closets. And I'm saylng it again and what
do you think you're going to do about 1t?"

We've never approached this kind of language instruction in an
organized way. We've hoped and prayed and crossed our fingers that

somehow, someday, students would '"pick it up along the way," but we

didn't know how nor when nor where.

I think we do know how, Where, is in the classroom. And

when? 1s just as soon as we decide to "get 1t together." Won't

you Join me?

I would like to express my appreciation to several colleagues
who have played a role in the preparation of this paper. I would
first like to acknowledge my gratitude to Mary Elizabeth Hines who
critically read an earlier report on a similar topic and allowed
me to bounce notions in and out bf her perceptive mind. To Rudolph
Bernard and Fred Malkemes of the American Language Institute, I am
indebted for many hours of llstening time and not a few of the right
questions at the right places--as well as to the Institute for gener-
ously providing the hand-outs for us today. I accept the responsibllity
for these remarks with all of thelr gaps and unanswered questions 1in
the hope that the§ will, perhaps, prod others to solve the problems.
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Part A,

&/0 1,

a/0 2.

£/C 4.

(91}

5/0

a/oc 6,

s/c 7.

A/O 8.

page 1

Lan-unie tasks coapused of cuestlons and ansvers
whlle isolating struciures,

civen an Tr-lien statement at normal speed, lntcnation

ané sronuncilatica (witsn accoapa jlﬂT nictures or realia,

or in a cocatext or situat 1cn co tont the students under-
tand the ceontent of the utierance)

the students wiil repeat 1t at nermal svpeed,
intonzticn ané wnroaunclation.

niven affirm-tive and negavive ycs/no answers separately
(apuropriate to the structure iatrocuced in a/0 1)

trhe students will reneat them separsately.

civen z treoneforaztion of the statement in 3/0 1 tc a
ves/no cucsilen ané addressing 1t to the students (zbout
tze ticturcs or realla cr sivu stion)

t-e siudents vill choose viicen ves/no answer 1is
true tc The micture or coatlext
and w1ll produce 1t in resvense to tre cuesticn.

siven the same yes/no cuestleon

tne students will rensat 16 2% normal sreed,
intcration and nromuncietion,
siven a direcsicn or ¢ (a ricture, pointing, ncéélng,
swoxen Girecticas . . L)
the students will =gt Tof yes/po cuestion,
adfressing 1t to oiaer students
otier students ~ill =ive tane true yes/no answers,

¢lvsrn an Ch cusstion, besed con toe structure of toe
ugserazce in 4/0 1

tae euuﬂe;ts will »roduce the statement from
3/C 1 as a trutaful, meani _fgl answer to tie
01 ruestion 2t normzi sge ed, intonzstion and
pronunciastion.
Given a UHE questlon (o unl

s tze statement from A/0 1
is a trutzful, meaninzt 1 wer)

ca
ans
tne stuéents will vrocuce the stz toﬂent fron

A/C 1 as a trutiful, meaningiul, coaplete answer
to tre V% cuestlon.

Given the same WM cuestlon as in 3/0 7

the students wi

2t 1t at normal speed,
1ntonntlo a




A/O S, Gilven a direction cr cue

the students will ask tne WE cguestlon, addressing
it to otrer students, anout tne plcturesg, realia

or conivext
other students will nrocuce tie ccanlete
from 4/C 1 as tie trutiful answer tc tze VE cue

~=2 .

at normal speed, lntonaticn and rronunclhu,vn.

statement.
stiou

4/0 10, Civen yes/no cuestlons alternated recularly with

WH questlons !

tne students will choose hetweern the yes/no
angwer tne coanlete sistement

I\f
"\I..\.

and -111 prcduce tze anpropnrizte ansver at
nornal speed, intoration ané pronunciation,
4/0 11, Glven z directicn or cue

students will zsk vots yes/no ané “'H cuestlens
guout Toe =mlctures, reslilz, or si tuation
s@reccing them to ciner sjudents

and otncr stufente will choese tre 2norovriate
ansver asnd nrofuce it at ncramal speed, intonntion
ant nronvaciatiosa,

gzne

Glven tze

t-e students wilil reneor it at ncrmzl spesd
intonaticn #né nrornunciation,

stucorts will z2sk ves/ro, VH 6r O3 quesiicns
adéressinyr tzem to clier svucents.

Ctrer students vill cricoss tme anwronriate
apsver and produce 1t atv "o”nal speed,
interstlon and pr cnun01au1

4/0 14, Given trne statement in 4/C 1 with an added tag cuestion

- e ' o
tze students will remneat tze complete utisersace
at normal speed, intonzticn and pronuncistion,

- -

Gchn t=e inforastion that

a/o

O
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Glven oral nractice of a
ané
ant glven a
the students will revrite
necessary cianges witnoust

Glven oral cueostion and aasver
in 4/0 1-18
tohe studeats will nroduce
tae saxne oral uwtiterances

Given a ves/no cuestion (or tagz

or in spoken forn

tre students will »produce
in its writtea form,

iven a WE caesulou (or QR
n it fora

the stuGents will croduce
cozpleve statement in 1ltsg

structure
given 1ts written fora to read
revwrite instruction

aodel witnh all
‘or.

H
[¢)

th
er

[

ct

c

o

oractice as outlined

s

the writvten fora of

wit:outr errcr.

cuestion) in written

vne truthaful answer

cuestion) in written or

vhe aparonrizte
written fora wiltsout error,
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Aruitoxt provided by Eic:

paze S

Part E. 2 second platéau of difficu‘ ty 1s still rerformed with
guesticas and answers, but instead of isolating structures, there
2

is a conscizus mixing of structures in a conue\t. The mnossibilivies
are enCless,

Tre prinary corl for irne student 1s to enable nim to alternate
between tne structures ne aas studled indivicdually, nrocducliny t:em
successTully in relevant, meaningful, couaunicative use.

Ocher oereflits 2re T t new vocabulary can te added wiile
galning adfiticnal wnractice in old structures.. lloraal speed,
fntcantion sné vr onunc;“u¢on crould e an objective., Students
ehould xnow waet Taey're ialking about, sar 1t wilihouv error,

and e able to reco;niac a2n error waen cne is made,

A0 £0. Given practice in A/0 1-12 with two or more structures
dcne senarately
meaninxful cuzstions and ansvers in ootﬁ ( or all)
structures will De #1ven in combinations in a convex

the stufents will recognlze the differant structures
268 vell as the Cifferent kiande oFf cuestlons
will clcose ta€ anrropriate renly
and will nroduce it =% normel speed, intoaatlion
and »ronunciation.
A3/0 21, Civen A/C 20
and iven & context -- ssne one =2t first, éifferent later

tne stufents will initiate cuestlons in the
structurss veing oracticed
acéressings viem Yo otner siulente
vno will ansver tiheas witaout error according to
the structure, «ind c¢f cusstion, and truth
of the matter,

4/0 22. Civen a complete negative statesent in wiztever

gtructure is beinsr tau.atv

at ncramal spneed,

Given a W= cuestion in 2 situaticn in wvhich the assumed
answer 1s not approprisse

a/0

)
R
.

the students will respond with a coaplete negative

statenent,
#3/0 24. Given a shared (in class) or cowzon(out of class)
experience or situation
the students will ask and ansver ouestions about
it using s»ructures covored in A/O l - 1¢
# See Nozes Dpage 21 a, 3(
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4/0 25, Glven a specific established siaared classronm situation

the students will re-construst/re-state/sumzarize/

tell/revort the situation for a class member wao
vas absent,

B 2, Civen iaforantion in written form, usinz oaly Enslish
structures that nave been nresented znd nracticed orally

"tne students wlll rea2d it to themselves
ané will answer and ask yes/no, ¥, OR, and/or
tag questions atout the readin

¢

m

R 3., Glven pronouns/relative words in context
the students wlll recogrnlze rel "erence s
R 4, Givea a2 varagranh as they enter the class which inclules
a greeting and introductory reamarss for the 4y and toe
les-on
toe students will read it silently
and w111 ©bsiin toae sasis of tie lesson -- oral or
written -- witsiout aa oral 1nstruction,
R 5. Given a narasreoi or rarazrasns éescridbing a verson,
place, or eveat
ané given UZ guestlons and yes/no questions ahout
;e paragrash ( all of w.ileh siructures 2ave oteen
prec vicea oralliy an¢ nave teen met in writing nrevicusly)
tne stucentes will answer the cuestions correctly
without the oeﬁe-iu o oral déiscussion of tne
same nara:i’rarn
wrizing

i
VEY W 7. Given a series ¢f oral H cuestlons about a friend

tie ssudents vill write tiie guestions after
lISUenlnd to trem
and tzen trhey will =write coxplete answers
to these cuestlons,
YEE W 8, Glven sasreé clasesroom exoerience
en an orsl Giscussisn about 1t consisting of
icus kinés of cuestlons &ané¢ tnelr ansvers

tne students will write the sam€é questions

and treir answers about tils real class
experience,

31
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Y 10,

w11,

V12,

v 158,

vage 7

Given tae oral wmodel of a saort, fictitlous counversation
petween S1 and S2
and rilven a writien model of tae same conversation

the students willl adant the nodel in fact ané in
vocabulary to & conversatisn tetween nlamself and
a classaa

and wili r“wrlte 1t wilinout error excent for tae
spelli“g of new vocabulary. .
Given 2 1list zdantation of the two sets of facts from
tne orliinsl cuaversation in ¥ ¢ (S1 and S2) in
written form

tae students will 1list in comnlete sentence form,
two sets of facss -—- one about 2Almself and tze
other about nnls clecssnrte -- as cerived Trom tne

wvritten ccaversation he vrote in W 2,

Given the 1llct =canvation of the tws sets of facts re:
Sl ané 82 Tro.y W 10
and ziven mcdels connectiny these facts wita AND and EUT

te students will cony tze mocel sentences.

Clven tae moel fron W 1l
ané #iven tas esudents! own two lists froa W 10

eacih siucent will write similsr senteaces aboutb
rincself and a classistve using 53D andéd =T,

inal inforaation aboutv 81 and S£2
el wnicn coabines two or more of these
g cne fact in a subordéinating clause

ne students will co“v it witanut error.

sey vill tien analoscusly comiine two or more
Tazcts abcus taex qclvp and taelir cl
1moecelng one in a sutordinating glause,

Given the original inforamatlon about 81, and s2
end iven = ucdel walen cozbines two or uore of tiese
facts, imbedéinz cne fact in & suvordianating varase,

tae stuc¢ents will cony it witaout error.

They 111 then analozously combine two or aore
facts 2bout tnemselves 2né t:eir classmates,
inmvedding one feact in 2 suvbordinating »irase.

given two facts in twec oral statements

the students will ppoduce one written statement
wilch Includes these two facts,
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MEH W 16, CGilven a list of stziements about his friend -- similar
to tne cone nhe procuced in W 7
ené iven 2 model derived fron the list consisting of two
or nore centences in walen inmbedding of facts occurs in
bota subordiaaiini clauses ané narases

tae student will cony tane two or more sentences
witiiout error,

Ze will then write two or more new sentences
using different facts from the orliglinal 1llst,

Ye will com~ound sentences ané/or uce elther
kind of inmbedfinz,

YEZ W17, GClven a trensitional exnression or word (pernasps one
that shows ta=t D 1g tne resu‘t of a)
and civen seversl nalrs of sentences, only one vair of
wnlecx could aporepriately b= ccrnected wiun a transi-
ticnel woré sacwing resuls

tae student will select the wnalr of sentences

taat 1s appronriate to the exnmression

and wlll rewrite them wita tne transitional element
nrozerly placed,

vEE W 18, OGiven otier xinds of transiticnal expressicns (those
srowlng sometaing more, in sdcitics, morecver, besides) |
or {tnose sinilar to gli:cuii)
ané siven palre of statesients as desceribed in W 17 |

tae studeants will uce tThese conpecting words and |
expressions witacut error as deseribed in W 17, |

W 16, &Civen several translsionzl expresslons
ané given several nalrs of sentences
|
]
tne student will eselect tre aptronriate expre on

to o with each pair
ané will écmonstrnte his selection in orel cr
vritten {crn, i

34
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Fart C. & third ingredient of difficulty night oe expressed in
tie word, organiz ation., Tale step moves teyend cuestions and
answers b"t does nct exclude trem. At tals ﬁoint, wvaetner a
variety of structures 1s iflven or assu wed students aave to
dezl with a saall bedy of tae znzllsa lanauage and szage 1t in
sone vey. ’ .

A/O 28, Given a clas:z-oca situation in wzlch students have
conversed aovort eachr otner's situations
_and ziven zractice in a rnuaber of structures througa
steps 4/0 1-25

tre students will deserive to each ctiier ke
sinllerities zné éifferences of tnelr varticular
routines/nabits/circunstances,

A/0 €7, Glven a statement stimulus w.lch ¢emands a resgonse
tecause of its lack of neutrzlity (perhaps tne statement
a2t X hes teen arrested Jor -- g zinor ofiense
or nevs tast there 1s o fire at the locsl subwzy ah’tiun,
or resortinT T2zt a loud £rouc of reornle are causing a
serrible COJ.O;LOG at the nma2in eatrance to the classrocm
puiléing)

!}'C"

and glven melels of responscs walesn express emotion,
* an O“iu‘cn, or neutral coaverssilonal responses

tzen, given an anelogous steiement stimulus
the students will exnress an oninlon, a feellng,

. reactlicn of ccme Iype, even if it 1s merely
g converssationgl acdilticn,

4/0 28, Given =& ;ictu"c or series of wictiures
and ziven e model Geseriting it/them in an orcinal secuence
tre students will recreste tihe cdecstription
in the szne order ss tze mofel,
A/0 2S5, Given a simllar nicture cor cserlies of plctures

sut no oral nccel

tne students will describe tae new victure or
pictures using parases that express ordinal secuence,

A/C 30. Given a plcture ané an oral model describing 1t
waleh eﬁplor rosgiticnal/orcanizetional parases

the students will recreate thaat éeccriuuion,

making sizilar éivislione in thelr cescrintions, out

not necessarily expressing tnem in the same order,
A/0 31. Given a sizilar picture but no oral model

the students will describe the new ~~icture
employins positional/orzanizational parases

* sSee Notes, rage 21D a4
L



*4/0 &,

»/0 &5,

nage 10

=

Given 2 new victure or wvicturece
and iven gulding cuestions nut no oral model

the students will select the au“ronrlqte ane
of orgznization (ordinal or positional) ¢

thelr descrintions

and will éescrive the npictures orally.

Given an oral model exslelnlas ow to do some€tiing
(vith an cccompanylins seriee of victu”ee)

CR
Given "now to' gulding cuestions to aelp orzanize
a "now to' explanatlon

tae stucdent will explein npow to do sometinlng
thnt e znows how t6 do -- at the following
class meeting,

Given & nicture of = ;eometrlic sianre or sranes
anc :1"en an ovrnl cescerintion cf it eacloying
elementary sécmesric vocabulary
cr
Given 2 mnicture zané
~iven zuldisng rositionel/orzanizational yes/no and
WHE questicas amploylns .ecnetric vocavbulary
D
glven a Gifferent but sizilar nlcture

the students will descrlibe the new nplcture
using the s2me vocstulary but not necesserlly
in tae sas ie order

CR
the students will ask yes/no sné/or WX questions
of otrzer stucdents .

and other students will crezte a description
of tze new picture in resconse to classaates!
cuesticns.,

Given a serles of non-secuential oral "facts® in a i
loose orsl model . 1
|
1
1
|

the students will select an arrangement or
organization

and vill restate tze "facts" in an orzanized
descriotlon/exﬂl“nation/or problem and solutlon,

# See Notes rvage 2lc
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A/0 26, Given a series of utterances contairing a secuentilal

[¢3]

(]

éevelopment (but not in a cuestion/pnswer relationsuip)

and riven sulding cuestions ahout an analogous
situatlicn, tie answers to wrnlcix could be shaped
accoriing to the model

thie students will select the inforamation that
will answer the cuestlons

wlll chioose some Xind of organlzatlon

ané will »rocduce orally = series of utterances
vnich consaln tne recuestcd information as well
as a conxerent siepne or organlization,

ven 2 victure
né given an oral model QeSC“ioinn the ricture walch
1nc1u ee ccameants about vhat isn's obvlous, vhat isn't

taere, vaat isa'tv <one, as well as vaet is

sreed, 1latonnticn end zrenunciation,

tre swicents will repeat the mocel at normal
8, Given an analogous ricturs <o A/C 37

the stufents vill deseribe it, including in trelr
c¢eserintion scme statezents aoout viatl it isn't |
as well =s wiat it is. |

. opy -
S¥esor ] vene

. v S
the students will :mex new questions of eacn other
aoocut vaatle there as well as wiat lsn't.

i

ction vniech employs the »aracse,

sci,n in rhich the teachier woints
28 narase
18103 ouq rezting selection

e
f:e references
riven 2 sseond,
tae studernte will icentify trose statements wiilen

express tie clreunsisnces to wixlea the rnhrase refers

Given R 6, the saze task will te rereasted with otzer
<

expressions taat refer to “reviously stated names, cualities
and/or iteas, .

Glven an article wiaich has unusual secuence, but zas
verb tense cues to tise orcer and transitional expresslons

tne students will recognlze tne order of events
and will survort tnﬁir recognition oy identifying
verp tense and transitional expressions.

Given rractice with core n»arts of a sentence
and given a statement wilci contalns expansion

the stufenis will recoinlze exnansion
and¢ will select the ccre paris,

See ‘notes, paze 2lc .36
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R 10, Given a paragranil or para.'rspiis as a unit
and iven tae inforantlien Tant in written Enclien,
writers often restate tae same 1dea in different words
the stucdents will identify tnose sentences walcenh
f are restatemente of previous sentences,
| R 11. Civen & paracrarh contalning Xnown structures,
coordinssors and/or transitional exypressions
an¢ vrand new vocsvulary itexm
the studente will be 2ble to aaxe certain
ststenents avout wast each new word is or 1s not
before tihey consult & dictionary.
R 12, Clven secuentiszl det=1il to a noint
the stucdente vill infer the consecuent
action of a2 camracter,
B 13, Zivea a vsriety of writsen statexents vihlich employ a
chenzeé word oréer frox orsl Zaglien
tiie students will express tiem aloud
in tie conversatiocnal word order,
% 14, Glven written structures wiici. combine ldeas .
tae situdents will exrress tze incluced lideas
orally in imore taan cne uiierance.
writing
W 20, Gilven ssveral 1ludivicdual conversational Englisn
utterances
the students will combine them and produce
them in fewer writien statenents.
GG W 21, . Glven a —aragreni
anc given 5.8 instructlone ¢ cnange Tne raragrann
to 2 =cceible conversation .
tae students will delete exvressisns customnarily
eanloyed in the writlten forn
w11l write cuesticns tiazt the paragraph
statements =sasver
will retalin .cert=in of tie psrasranh statements
and will order tre cuestions ~nd statements
: in sorxe seaquentlal aancer,
W 22. Given a 1list of relsted sentences

tae students will reorganize them into a paragrania.




LR W 2&, Glven a raragrarn of cueetlons

sce students will write affirn-otive answers O
tnece cueciions in statement Jorm
ané will organize tae statements into naragran forn.

W 24, Glven a narasranz
ané ziven a2 rewrite lnstirucilon
the etucdents will nmeze 2ll necessary cnanfce
and will wrcéuce 2 correct naragrani accorcin**.
to tae revrite specificaticns.,

-

v
o
7"
L3
.
¥

W 25, Given a mocel rarazran: abcut lew Veork vilen 1s
oriznized in en erdinal or ehren lcgical secuence

tne students will vrite peragra~nis abcut tne
learsest city in tieir couniries, eaployirg
sinilar organizatlion,
GG W 28, Given a toric sentence
and iven ceversl Jetsils listed in phrasee and
nariial siruclures

toe sudents will nut she fe
s:ructu.ee anG will arran
tonic sentence in paragra

teils into connlete
e tsen Sollowing the
-
-

.o L3 .. 3
W 27. Given s cucstiecn So wilen there can be several
answers or a cerics of answers

the students will uwrite veverszl statenents
in answer to the one cugsilon
and arranze tien in paragrann fora,

s €8, Given a to lc sentence
and rmivern eszveral fesalls listed 1n wirases and partial
sTruclures
aré given several cdetsils that are taze result of otrer
deinlls

and ziven a conclusion

~e students will connect the cevalls walich
result frca each otaer

and will organlze 21l of tre g£iven inforamation
iato parsgrazz form,.

° -
0y
{o]

. OCiven relricd cuestions, each of wilch can be answered
wita a series ¢f st~temeais

tne students will answer each cuestica with
several siatements

and wiil arrange caca group of ans¥ers into a
naragrapi, .

ERIC 38
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Given orall: a cet of fetalls deseridlns the rhysical
eneracteristics of a neErson

the studente will 11=t taem 1n sentence fora
ané will organlize these Guscerlnilve siatements
into a paragrena 1uc1ua nroa uopic sentence,

Given a sicture of a <erson w.ose niyslcsl chsracteristics
re mostly different from t:iose of tne person In W &0

tze -students will orally descrin ihe pletured person
ané will vrite a ner hut analosous second
descrintlive »narasrani.

Given tze tvwo paragranis of W 30 and W 31
trhe stufents will list the éifferences and

sinilapitliees o tie Tve ne “le .
ané vill vreite a Third weapracrsna cousariag the tvo.

~
Given a troasiticnal expression

~ -e8 o - >a Y
and clven seversl wpalre of narsgrapic

het tne stug¢ents will sslect oze »nalr of narsgrath
taat 1g apvronrizte to the exrresslion
anC will re-wvrite tse TaErasrsan.as with the transl-
ticanl expressicn nrousrl: nlaced,

Given the taree gersiraszs of U 30, W al, W &2, or an

analoious ued

e students will re-write -taer

vill =6¢ treneiilions

ané will grrangé taen into & tihiree paragrany
coazositlon coneludisng vits the paragrasa of
contrast and cifference.

Given several palre ol curstloas
=nG clven a tracsitionnl expres:zlon

the stuceats will choose one pelr &f cuesticns
will vrite a paragraps of stsztcments in answer
to each cuestion

ané will employ transitional exnressions.

iven a variety of transitlonal exrressions
somethinis more: in odliti~on, acreover, hegideés . . .
taope siailar to 2li.ou.s, van zrou:;, ce5aite o o o
O!‘di' 1 first I‘.C.;u, nigey t.."*;, aiu-l”f e o o

and given 2 vnriety of palrs of »aragrasas

thae students will aastenr tie connecting words andé
expressions with the apsroprizte pairs of
paragrasas witiout errer,

: . 39




Part D. & fourt: level of aifficulty definltely assunes tn=t

the studcnts saow nmany of the hasle structures of toe Tn-llen
lzasu-~re, “he new inirrecient involves a cresver cegree of c:olce
or seléction tunn Faris B and C.

True, studente siould have heen maziag c.aolces all alons.
In Pert 3, cn:oiau.iczs nd esructurss, 1T 2i:s4% be s=ié thav
guients s2d Sc lesrn To cloose resnonsss thal matched toe
.ruc.are: speseated $0 tiem. Cholce in Fart C wae ruldeé by
tiie kind of oreanlzation lelng useé,

C..olce in Frrt D 1s less well-cefined, Cultural and
psycnclo- izal nriscinles would determine sone caolees. Ctzers
zloat b deterained zccording to one's onlianlzn, volnt of view,

or pursoss,

wiuls e z0% o oy

lan.u=re onn tall u 1
< ECTS '.‘..L‘C denl

8.7. SLE WYy el J.!‘..si

P - s
o‘ cu-.:‘.‘.’:"'... f‘.r‘-’)ec 18

tie tengaling of culture vitz
genlt sveld cultural
irneg and fanlly astters
* aust &
€8s

.} "3 to)

lvavs e avare -

Fart D, in cealingy with lzniu=ge of o*inion. leansuegne
of enztinn, 1 n:u*"& ¢f rersuncsion . , . the cativre clrse ueets
nnd desls wiTs cultural and nsycaclo.sicsl tenlies more consclously
tien el

P

A0 38. iven 2 rroviem =nd a £olution in az oral uscel, ia a
sopries ol plc‘u“eg, a“c/o“ in s ;:tsuqvcr article
zab siven guldlny gticn

tne stulaents vill restsie oy sunnerize the sane
nrehien and anlutlion

=
the stucents «1“ relect it s5lution and
gensrate a dlflerent one

C..
they vill Cescrite an enslezous nrodlexs and

soluuic -= 2t lezst anziorsus in :neir BINCE ==
Taat ssunds lixe the tisze I, . o)

t

#5/0 40, Silven a hrlel oral deseription of OR a serles of plcturss
waleh 1llustrate 3 éisturbi < giltuation, a failure, or a
élsaprolntment of soxe Xind

tne students vwill Cesceribe their reaction to it/
feeling about 1t .
(023
they will role play thelr efforts to concole the
zerson iaveived ipn the &isagnointment, using
reassuring -hrascs ané expresciag apsronriste
ia

")

synpathny and understandi:
(0133

they will éiscreetly chnnre tioe subject to a

diflerent tornic te ge: voe otierts alnd off

als or er orcblean,

4G

# See jotes, pace Zlc



A/0 42,

A/0 &

(]

A/C 44,

[é]}
.

s/c

o

AJ0 4

A/0 47,

pace 15

Given tre direction to descrive some nlace in the student's
country ta~t few, i1f any, of the class members nave ever seen
ané given suiding cuestions

and iiven the directicn to advise 21s classaates on

wnether or nst they would ™ant to visit tals place.

znd zlven fifteen mlnutes of preparation time

tie stucents will eacs sive an organlzed descrintion
of tze nlace of tzeir c:xoice

and will end witz a recoxnnendation that menders of
tre class saould or s:sculd not =ztteapt to visit iv.

Given a selected radio or T.V. vrozram
and £iven a set of cuestions to sulde trhelr listening

the studsnts will listen to or waten 1t outsidie of class
anéd will discuss 1t at the followinz class meetins.

Glven a varlety of tynes of ausic, rortions cf whlca caa de
trousat to tae classrooam sircuzit recerés or t&ne

ané ziven Tarllsh voeazulary comzonly used to descripe eaca %in

n

trhe stucents will listen tc eack kind of music

w111 Geserive it in Zaglisa

an@ adéitionzlly express txzelr rezctlicas o 1€,
Given sume problsm to discuss a2nd a sugzssticn Soluiicn --
eitzer crally or in 2 newvsgaper article, lstier to tne sditor,
.« « o ané riven a mocdel cecassatary vzica councurs with o
cpinicn, elzosrates on tze sclution, and re-cstntes the
original ldes

the students will re-state tae szme kxind of concurring.
Given an analcgous »nroole: and solution as A/0 44

-
vai€
-

stud s will concur in the szne elaberating
and re-s i

ng zanner without a model,

Given a »rablea and sclution analogcus to 4/0 44 and 4/C 48
or ever tae same ones used in A/C £¢ and 4/0 45

tne studeants will re-stzte it and elaborate on it,
put will not ccrneur, Tzey may zdmit tie prodiea
but disagree about the solution. 4An alternative
solutlon may ve oifered, or just a statement taat
they Gon't znow what to do about 1t desplte tzelr
rejection of anotier's solution.

Gilven a desire t.nt aay not be stated
For exasnnle: Georye nzs a £o0€ job =t a factory wnlich 1is
piring a few new employess., Hls brother-lin-law Saa 1s
out of work. Fowever, George Xnows that Sem len't
cualified for the Joos and there'll ve no onedhe-Job
training, George Just Goesn't want to élscuss thils

witn Sam at ell,

‘e
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Dage 17

Saa only xnows taat be"e are Job nossibilitics viaere
Georie tvorks, but ne doesn't reslly want to come riznt out
and ask for nelp. He hepes tizat if ne brings up the topic
of work or Joos, Geor ze will offer inform-~ tion of the
new nossibilities., He 1s sc cesperate for work thest he
coan't let an onnortunitj £o by and will continuzlly tring

up tne subject of work and Jobs, vnile/ will continuszlly
find sometzins else to talk about, George

and given a few minutes to orgenize thelr thoughts
individually

two students will role-play tne parts of Szm and Georze,
choosing ancronriste comuents and quections.

Georze vill orobably sttempnt to start conversatica

on every to~lic but that ef work

vnlle Sza vwill slv=ys orinz {ae conversation tacz

to vorkx zné Jjots

but never Girecily szhout Georze's job.

A/O 45, &Given anostler role-plsyirg situstlon.
Joe 2aé Martin are 17 zesar-o0ld frisnds, Lartin wants
Joe 5 ccme te is nousc tais afternonn. Jdoe couvld declde
whether cr nov 90 acbe t the invitsticon if he xasw tiat
Vertints 16 vzar old s er was :ome -- hut he doesn't
want T0 ask nariin a-reculg ~arivin éoesn't susnect.

..L

ﬁnt uO ;“~a :ne uonic to zirle in general
narticular, hut not so that Hartia

S nars *c"lar sister,

lartin i1l try to set a time and maxe spseific

vlans for the a;te*ncnn as to waat taeytll do or

wvhere tiey'll go. Jc2’will not commit hlmself o

an exact tine or a cefinite, "Yes, I'll be there,"

but he woa't sy, "ro", elther.

Feading
R 18, Given 2 written selection

the studente will re~é it° to themselves
and will alscuss 1t stzteaent by statement.

The anoruanu cuestion thzt will be asked of each new
stetement 1s: Docs tals add sometning éifferent from

uhat ras alwe ~dy been stnted?

If 1t Goes not, furu”or consicer: Is tue icdea repeated

exactly or in ¢iffereant words? (compare the different

ways of saying the same tking.)

R 16. After exanining several vriting sglections according to
R 15, tie class will also:ccasicer: Positlion,

The students will noig} out waere the renetitions
o occur in t:e varasrara/art cIF"‘berinﬂinp and end?

ERIC middle? =1l over?
AN o




R 17.

R 18,

VFA R Z3.

R 24,

page 18

Given the ideas exnressed in the selecticns in R 15 and
R 16 walch are not repeated . . o in otzer words, all
statenents whics = 1reé new

Students will icdentify Trom among them whlch are
main ideacs ané wirlen are not,
Geperal consiéerations will ze: ‘Wnere are tae

main icesas found? nere are the su»porting Cetalls
founé?® ‘ere are tne redundant and restated ideas
p "

founc?

Given a readins selesction wihlcn states a tonic and adécs
SU?COP0$"i detells

an¢ ziven a ccunle detnalls connected wish also

anéd tiven a copy of tals reading selection up to ané
including the vord slgo -- but no more --

the students will detex ﬂlne/nredi t whether or
not tie following structure contains a Getall
or a msin 1éea,

Given 2z wariety of utterances expressed orally
students will write exactly what they near
e

€ J
néd will write ore =cssivle czanged order that
ey =izt expect in writse: v English.

w2y

Gilven a nparacrach Rluh su;;lclent cetall

the ssudéents will infer a2 conclusgion,

Glven a groun of subjects of ssntences

the students will surzest tze xinés of predlcation
vialen ailzat follow,

Ziven grouss of written selections wiulch are minus
taeir coxzclucsions

tae studéents will predict reasonable conclusions
taat =izht follovw. i

Given ovening sentences of written selections

students will predict evidence taat mlght
supnort the opening statements,

.

Tnen given a piarsse like: on the otzer hand

the students will predict evidence that mignt
follow tae lstier parsse,

Given ovening sentences of written selections

vhich state a view

tne stucents will sug: est other ways to restate
the same idea in a conclusion.

4%



naze 1S

Writing

W 37. Glven a nicture or an event
an¢ given a class Giscucsion wilch ellelts stud¢ent ces-
criptions, interpretaticns, concluslions, Inaginings o &

tre stucents will select froam all of tals unorganized
discourse soze unls of informntion
will select 2 tyre of organlzation
and will write a »arasrex: avout one aspect
of the oriiinal oral cdlscusslon.
Given *'s ovinion on a sublect

the studern-s will write tzelr oprinions in
parasrans fora.

Given a mocdel "aow to" parsgrapa

s vill write tzelr own vrocess

W 41, Clven a sudbject nav
vesinning, a ald

elt, a cenv

nast, = rresg

a
a
a
a vertics:r
a
8
a
i

*
L]
)
30O W O ol e
M n %3 ct [V i

the student will
[=3

i up

111 éivice zie vri
3]

D

tne tonle
nsaragranns walch reflect

LI 'R Bile 1]
1)

tae clear divisian

e
ané will use apnroprizte iranc

T
N
[ )

Given any shared classroom orsl exrerlence

toe students will produce a written descrintion/rezort
of wazat aappened 1n class .
and +ill organize tils vriting into paragrapns.

W 43. Given a Tictitious letter froz a friend asilng many
C&EBE cuestions ahout tne stuéents! new life in tials countiry

tiie students will answer tae letter, answering

i all of the cuestions th:t were posed,

: . Wwnetner or not the letter of cuestions is orsenizeé
around tozics, the letier cf answers siould te, nlaclng
21l of the answers to cucstions on the sane toplc
in t:ze ezie parasrana,

44




pege 20

Given pictures of scquenced eveatls

ancé riven a class Giscussion eliciting student descriptions,

1nterpretqtions, conclusions, 1aaaip1uas, etc, avout them

the students will write several parasrapas of
related events

and will emgloy transitional expressions wnlca
snow how tize events are related,

Given a brief cdescription of a place to vrite azout,
for instsnce, an o0ld but danaerous and c¢irty vart of
tne city

and ~1V°n éivicicns "on my left, stralent ahead cf me,"
and non ny ”1....1;"

and civen the restriction tnat uhej may not use tze
civen words: olé, denrerous sné¢ Girty

tne students will describe wnat ke la2gines
without stating thert 1t 1s an old, danverous
and dirty nart of the ciiy.

Given tie followins zind of ezercise done orally with

an analogous article

Tren given t.:ie Iir reraaranh of anotaer article to read,

one viicx stous mfuPr it nas vresenteé only one side of

the natier

ané #iven a concludins statement in favor of tiat side

ané given gulding questicns sucii as the following

a. vcorazf; to nls descrizticn of the groonlen,
do you tairk taat the writer came to a logical/
reasonahie conclusion?

b. Do you feel tiaat tne autzor descrided tie prodlem
adecuztely? are :nere _aay cetalls tast you can
taink of thst nhe éidn't mention? Is there anotner
voint of vier tihst Le ignored?

c. Do you agree with nim?

tne students will write tae "otaer side" by answering
the guldins cuestions, creatlng taelr cowvn geccnd vares
and will organize the given first paragrapa, taeir own
second raresgranz, and tne siven copnclu'sion
into a taree-part written nresenuation.

Given tne following kind of exercise done orally with an
analozous article

and gilven a different article to read which presents a
nroolen and advocates a solution or point of view

and given guiding qguestions for nis first paragraph

such as tne follewing:

a. Y.o wrote the article? llame, title and/or cualifications

b. To waom did ne adéress 1t? Was it written for tihe
macazine or journal in which it appeared? Or was it
a rerzrint from a nublic soeech?

C. aqat was nls uOﬁic?

d., %as he for it or azeinst 1t?

Tren civen the gulding questions from W 46 for ais

second parasrann

45



page 21

the.stucdents will read tae seceond article
and will write about the article, organizing
_ their uwriting 1into two paragrapns.

Given tze following kind of exercise done togetner 1n
class vwita analoxous articles

and £iven suca uiainf cuestions as taose in W 47 for
parazrari 1 a2nd W &0 for paracrann 2

and riven more cuesiions that elicit a comparigon of
two articles

3
[
[00]
L

the students will read tne new articles

and will write similar parasraphs (W47 and 48)
avout tuem

enéd will adéd a third paragrachk that compares -
tie first two

before reszciing a conclusion,

W &S, GCGlven a toplc

the stucdents will write a series of
relatec, lnterwoven ssregracis,

Key:

“4/0 - aurzl/Oral R - Reading W - Writing

Certaln l=zsson straztegles vilch come directly froa colleagues
or sut..ors are inclcntel as follows:
MEE = liary Tlizzbeth Zires
Aszlesant Srofessor of Englienl as a Second Language
LaGuarcia Comiaunity Colleie, New Yorz uity

GG - Gloria ualliﬂﬂane
Assistant FProfessor of Tnglish as a Second Lanzuage
LaGuardia Community Colieze, Kew Yorx City

LR - Loils “oainson, autihor of GUIDED ".I“IﬁG akD FREE WRITILG,
darger & Row

YFA - Yirginia French Allen, stratesles suz.ested in ner talk to
NJTESCL, Trencs in tne Teachlng of Reading, Wovemoer, 1272,

C&B - Campbeli and Bracy, authors of L=TTERS FRCII ROGER,
Prentice-Eall
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Notes, paze 21 a

Re: R 1. pege o
It annears tnat Reading 1s belng given short snrift.

Quite the contrary. This exerclse siould te done early and
reculerly. It misiat Zave been written as the lasy step of every
otner task. 1In ot.er worés, at the end of an oral lesson, saow
the studenss wiet tne same oral language looks like in 1tus
written forn,

Re: A/0 23, vpege §

¥y effort to express the place of occurrence in wzich I have
noticed tist natlve speakers do utter complete negatlive statements
vill, 20 coubt, need some elavoratlon,

Upon enterins a group and learning that they're talking about
travelinz in Turore, taat-X was in Europe for 10 weeks last sumner
and ¥ was in Zuroze for 6 weeks last summer, 1t 1s possibie that
one miziht séiress 2 with the cuestion, "And kow long were you ia
Europe last sumzer?"

One is leadinz with a VH cuestion witiaout first ascertaining
wita a yee/no cusstlon waetaer or not 2 was, in fact, 1n Euroge
lacst sun-er. Thils 1s based on the erroneocus assumption tzat
everycane in tae group was there last sunrner,

It is cuite nossible tiat 2 would answer, "I wasn't in
Zurope last suamer,"

This set of conditions 1s easily arranged in beginning ESL
classzs, Often exclude one student from a common activity, hut
asls t2e& saze cuestions actout all siudents, Tae VE cuesilion,

rplied to tze student wio was excluded, will often provice a
nasurzl place for tae practice of tine complete negatlve statemeat,

tesd of eliciting it from a yes/no cuestion walch
éo ané native speakers never do, :

Saared situatiocns are classrocm ones, They vary to the degree
taat cifferent tercaers! imaginations vary and tae personalitles
of different clasces vary. BSut they are real experlences about
wnich to communicate and make tae structures zeanlngful, Some
possibilities migat bes '

Tae way these thinsgs were used -~ were tarown, nidden,
stepped on, crusned, broken, excaansed, torn, cut,
passed arcund, eaten -- and what was sald aovcut 1t.
Were trese t.:inzs supposed to.happen or did they

Realia and pictures that nave been used in class. ]
oocur by accideat?

|

;
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Notes, page 21Db

A story that vas read and éiscussed in clzse., (Some story
characsers can btecoae well-znown personallities to tne
class.)

A movie tznat was snovn,

A classrooa alsaap, accident, or humcrous incldent,

Imnossidle .omevork ta~t was assiined but Gaused a trauna,

An observer/visitor wio attended.

A lesson that no one liXed. )

A test taat was g0 difficult tzzt no one passed..

Conzon situ~ticns are those tnat tie students (or most of
trem) .now of Just oy oseiar alive in taat town on that day and
attenéins tast class, Some eXaaples would De:

Transportation systems thet students can/have to use to
reacs tiae classroo=z.

Resiesratlon gystems that students must survive to reaca
vie classroon.

Pae current nrobvless end politics ol the toun/country/world.

The shorping Facilitles available To people 1n tnat area,

The eatertoinment facilities availalle to peovle 1in Taal area.

The nilstory of the area and aolldars.

Tne peozZraniy 0 Uie ersa.

Tanous peole of tze town, country, world.

Youtn/sre/diet/ilinesses,

Care ol infants and nets.

Caznus reoutines, elscslone, rsrulations,

avallatility of services: laundries, Zry cleaners, siaoe
repair, awpliance renalr, taaxs, F.0.

Lavs ané re.ulssiscns: ZFaritdng, sweeding, voting, nmarricsge,
szoking, Crinsing, esergency exlts, fire nrecautions

&[0 7 va.e €

%‘t?
oo

—“aepr: are tizes vien one hazs to res»cnd to news received --
even taount the news éidn't renerate any particular enotion or
concern vinatsvever, It just €ién't "rrad' you.

Sut another human being nas addressed you, regarding somethlng
newsvortsy in Zis/her osinion, One manages 2 responge, no aantter
hwow oiand it aizat te. I've called tils a "neutral coaversatlonal
regponse" or "addition." ZIxamples: Cee, I nadn't noticed, myself.

oL, 1s thnat a fact?
Feally?

0a? Zow come? . . .

Re: A/0 20 pegze 9

positional/orzanizational pihrases:
in the midédle, on the richt, on the left
in the background/foreground
at the topn/bottom
on the left sife, on tae rirnt clde
in tze upper left corner, upper rizht corner, lower . . .
In the lower aalf/upper nelf

ERJ(? in tne center ‘18
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pege 2lc

Re: A/0 23. page 10
Wnat ecuinment do you need?
Wnat precautions are necessary?

(2D

what szould you do first? next? after that?

Sugcested tonlcs: How to operate a cigarette maciine
How to va2it a 200k
How to maxe tuna fish salad
How to load a canera '
How to candage a cut finger

Re: A/0 34. pace 10
elementary geometric vocabulary such as:

scuare, a trisngzle, a rectanzle, a circle . . .
ciawﬂWGI/“orivontal/”er’ical line
strnicnt/couted/oro“en/vaVJ/croo“ad line

St&r, ao-’ e o o

radius, ¢iameter, clircuxzference

cuse, a cone, & cylinder, a sphiere, a rectanzular solid

PP PP

13

*
*
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A/0 37. rnare 11

rlctures taat loock lonely work well. Lonely people,

“desertbﬁ s:rseus, Snost tovns, antartic scernes . .

A lot of complese nezative statenents are “atur“ll used:
Thne boy ccesn't nave anjore to “l 2y wita., He doesn't nnve any
vlace to 0. uwaybe ne doesa 't nave any noney. -~ayve ne doesn't
koow rhow t2 play baseball . . .
q
?
v

M =
LLEYS

Trere aren!

A/C 4D, page 15

ren't any trees. There aren't any bushes or floiers.
any birds. There isn't any grass. Taere's only snow.

%J

Unpleasant situations abecut walca nothling éan he denes

tae fallure of 2n exan in scihool

the fallure of an exan for 2 driver's licénse

a pald doctor ©ill taat leaves one broke -- takes away all
vacatlicn aoney

a bus/train/nlane ride 2e missed and thus missed an
important meeting/ancointment/party/date

a Job taat he dlén't et

Reassurins ~arases and expresslons:

Don't feel so had. You dié your best,

That's all anyone can do. That's the most anyone can do.

Yow that you've tried tie exam, you know what it's like,
You'll co vetter next tlme,

Just be glzd you were able to . You'll make up
for 1t soon.




pase 214

Yoney isn't everytiing. Come on, let & =ave a cup of coffee,
y g

So you :lssed tze and you won t hbe at the .
Give taen a rias and thren let s £0 To the neaci.

Don't let it :et you cown., T:zere're otrner Jobs in the world.

You'll finé a betier joo than that one, =anyway.

Let's co set today's naper and look at tae ads,

Re: A/0Q 41, vpage 16

Wnat kiné of nlace i1s 1Tt public, private, nistoric, mocern
Where 1¢ 1t? Xov can tourlste reaca tals nl 1c27?

Wny 1g 1t imnortznt or lateresting?  Uhat haprened/happens there?
Hovw do peorle in your couniry feel about tals vlace?

Re: A/0 42, page 16

Wno/then/hers/at cussticns -~ the specifics of the program
Ideas sxpressed in the procres T
Purpose of tae nrosraa

Value of the =reoran

vas tia prosraza esvtecliall; for chlléren? Glve three cuotes
4ro“ The proTrom 1o sinRort your 2 ansver. )

What 1s s2id aoul tike popularity of tihe srorram?

Opinlcas - Ia reseions ~ .at ald/do rou tainz? How ¢éid you
feel? ‘lere you sorry or zlad when 1t ended? enlightened?

informed? Tored?

iy |
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