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ABSTRACT
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you're celeorating a hit to third. He's not home yet. And if you
don't get to home plate, you never sCore a run. Oh, sure, you plle
up statistics: He attended class. Ye satisfactorily particlipated
in the exercises, But you don't even get one tally towards winning
the game. Even when you're not around, he'1ll be listening for all
of those words that he knows so well and can line up like little tin
goldiers. And he'll never hear them. Oral language doesn't occur
in that form. Your students wlll feeél discouraged and gradually
come to believe either that everyone speaks sloppy English but his
teacher--or tanat he just can't learn.

One more step 1s needed in the classroom. On hearlng a student
perform with every word correct and in the right place, I often hear
myself rejoicing with the student with something like: "Good for
you. You've got every word correct. Now, here's the way you say ig, "
and I am convinced more and more that here 1s the place where I teach
pronunciation. Never, never in a separate time-slot called, "Pro-
nfnciation, " but rather, at the end of a communication task with,
"Now, here's the way you say 1t."

We still need all of the knowledge we have about speech sounds
and their production. But employ 1t, stress it, use it while €he
students are achieving some kind of communication in the language
. . . not Just exercising their Jaws and making nolses. All of the
reducticns and blendings need to be pointed out to them. Sometimes
they laugh out loud when they know what they're hearing and hear 1t
in its normal pronunciatlon.

I teach a lesson that consists of a two-utiterance sequence in
which I tell my students what I collect, what my nephew collects and

what my grandmother collects and where each of us keeps his collec-

9
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tion. After I tell them, I ask them to teli me and to add the same
kind of information about themselves, their friends, and relatives,
I get utterances like:

Your nephew collects post cards.,

Your nephew keeps his post cards in an album.
Once done, I congratulate them on thelr accuracy anG then ask them
to listen, Listen:

My-nephew-collects-post-cards.

My-nephew-keeps-his-post-cards-in-an-album,
Listen again:

My nephew collects post cards.

He keeps 'em in'n album.

Employing the pronoun replacement in the second utterance and
producing it at normal speed, intonation and pronunciation usually
produces a little shaking of heads. Requiring them to produce 1t--
to mimic me--usually results in all-out laughter at themselves, PBut,
at the same time--and this is importamt--it has often led to a glimmer
in the eye that says, "So this 1s what I've been hearing ' This
glimmer is bridging the gap between classroom English and reality.

After all, where else would you hear the first example: My-
nephew-collects-post-cards, My-nephew-keeps~his-post-cards-in-an-
album? Where else, I ask you, but in an ESL classroom?

With native speakers, once the topic has been announced and
understood, it is forever replaced by pronouns, We do not contin-
ually name the thing about which we are talking, nor the person,
nor the place. We shouldn't do that in an ESL classrocm, either,

Thus, rormal speed, intonation and prononciation has a sub-

category of pronoun replacement.

(-
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) 3. A third category of items that must have trans-
ferability to reality and which should be ever-
present has to do with classroom cues.
|

Instead of attempting to label the kinds of drllls one
does, I prefer to think in terms of the cue and the expected
behavior. And I make a further distinction between an expected

behavior being a response to language as opposed to those occaslons

in which the expected behavior will be an initiation of language.

When I am expecting the students to respond to language, to
my way of thinking, the one and only acceptgble kind of cue 1s
one that a native speaker would respond to with the same structure
that I'm expecting the student to use. There 1s, however, one
exception to this rule.

The one exception 1s repetition, Repetition does not
transfer to reality. Repetition 1is mechanical and non-communi-
cative. It can be deadly dull or devilishly difficult, Ir
repetition is also the place where, with backward bulid-up, thé
student i1s supported until he can repeat at normal speed, 1lnton-
ation and pronuncliation, then it is devilishly difficult and that's
when 1t's worth dolng.

That's the starter--znd it is the only mechanical cue that
I qurrently allow myself to use. Once I know that the students
can produce the utterance, I force myself to elicit it from them
subsequently with the same kinds of cues that would ellcit it
from me,

Jt's easy to decide which exercises flt this category. On
a given day, a teacher enters a classroom with the intentlon of

saying X . . . to which the students will be expected to respond

with Y.
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The question to ask is: Would a natlve speaker ever, on hearing
X, rerpond with ¥? If the answer to this questlon is, "Yes," then
this X and Y seguence is worth taking class time %o practice,

This criterion eliminates forever any more of the "long
answers" expected as responses to yes/no questions. I'm thinking
of the pages of text book material that promote language behavior
similar to this:

+ 81: Is San Francleco in California?
So:  Yes, San Francisco is in California.
OR

S;: Are the envelopes in the top drawer?

So: Yes, the envelopes are in the top drawer,

There is no time for this kind of artificial code manipu-
lation in the classrooi. Let's not force any more speakers and
writers to make the case agalinst mechanical exerclses, It has
long been made, We see thelir point and agree with 1t, I am all
for declaring an end to such a waste of classroom time forever.
It prepares the students fcr nc real 1ife siituvation that I can
imagine,

Or think, if ycu will, of two friends meeting at thelr
usual 9 a.m. class on Monday morning. Jean asks, "What'd you do
over the week-end?" and Joan replies, "I clecned my closets."

On hearing this, Jean comes back with, "0.K. Joan, let's hear
i1t in the past perfect,"

. NEVER.

' Upon applying my "reallty test", I rarely have any trouble
deciding whether or not a certain cue 1s Justifiable. And if 1t
doesn't meet this atandard, it goes. A cue must meet thls test

or 1t isn't used, Go through the text you are presently using and
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apply this test.
It is true that native speakers do have conversations that
do 1ittle more than change tenses. What are the cues in these
conversations that cause the change of tense to happen? Employ
the same ones in the classroom in order to signal students that
they need to switch forms.
For instance: Do you drive? Yes, I do.
'How long've you been driving? I've been driving for . .
Do you work in Brooklyn? Yes, I do.
How long've you been working there? ZI've been . . .
I have a feeling that all of the "Do you . . ." questions
are asked together somewhere in the second unit. All of the "How
long've you been doing" questions are asked together somewhere 1in
the l4th unit, but they are never put together systematically. It
is often in the mix of questions that native speakers find the cues
that signal a change of tense. Our students need this kind of
practice incorporated systematically into their classroom exercises,
What about cues for initiating language?
First, we must remember that this is, alter all, an unreal
exercise, We are decideng that they should initiate language.
Oné initiates language when one feels the need--not when one 1s
told to say something. Furthermore, on those rare occasions when
one is request2d to say something, there s often at least a momen-
tary block of all inltiating processes, and one wonders if he'll
ever be able to utter a sound again, let alone say something. Thus,
telling students to ask somethlng, describe something, say something

is &n unreal command in itself, and, furthermore, a stifling one.

1




So the teacher attempts to pr;gram into the students some
reason for them to ask questions. Unreal cues have to be allowed
at first., Sometimes they are merely repetition, Sometimes they
conslst of cue cards or symbols for certain WH questions, All of
this 18 preparation; one hopes, for giving them the approprlate
question forms to put into use when and 1f they should ever want
to. But this is not erough., One can never be sure that students
will bridge the gap--on their own--from unreal conditions to real
conditlons, '

Thus, one step cioser to reality is putting them into some
kind of situation in which they will need to seek lnformation or
describe something or explain something or dlscuss something,
Task-oriented exercises seem to be the most useful ones of which
I know. In order to complete the task, the students wlll have to

employ language -- initiate language.

If you send them out of the classroom to get information,

the chances are that you will have no real check on whether or

not t ey do, in fact, employ information-seeking language forms.
Thus, a beneficial follow-up in the classroom would provicde a
way for the students to ask each other the questions that suppos-
edly 1t had been necessary for them to address to someone else.
There 1s no way that students can Jjump into this kind of
language initiation task on the first day. Some unnatural kinds
of cues have to be used to prepare them for uttering thése questlons.
Repetition 1s certainly the first step. The important consideration
in the steps that follow 1s that we be aw;re of the fact that our
strategles are still contrived, When one uses a cue that does not
transfer to reality, the important thing is to be aware of the

implications of that non-transferability,
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And the last thing I have to say regarding cues 1s that in
all cases, when expecting the students to switch from one structure
to another, there must be an accompanying change in the rods or the
pictures or the situation--in the cues. In fact, 1t is this change
in the real world that should cue the change of the structure in tke
student, When this criterienisn't met, students are merely mouthing
sounds in different patterns.,

Eventually one moves away from speaking about observable

objects, Adverbs of tine, time expressions and tenses of guestions

then become the cues for changing the structure of the response.

KINDS OF TASXS et, al.

Setting the conditions for communication to take place 1s part
of our new Jjob description, I have sometlmes felt that as a language
teacher, I am, in fact, a conditions engilneer, As such, my
challenge is to design conditlions and manipulate them 1n such a
way that students would recognize the matching of conditions and
structures

would learn to change structures as I changed
conditions

and would eventually recognize analogous changes
in conditions in their lives and employ those English structures
even when I wasn't there,

So the question was/is: How would I manipulate classroom
conditions in order for this transfer to take place? One of my
primary concerns has been 1n assuring the best possible chances
for a transfer to reality to occur, Another has been in identi-

fving kinds of language tasks,
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One of the seemingly most basic communication tasks with

direct transferablillity to reality is that of questions and

answers, However, questlioning and answering can increase 1n

difficulty endlessly, Thus, what are some elements that increase

the difficulty of question/answer tasks?

A.

Decrease in assistance. The difficulty of any step can be
increased a second time around by removing the former props,
rods, '‘realia, pictures, whatever, Change the subject, give
a new set of realia and instruct the stuqents to apply the
same guestions and answers,

Questions and anseers, but 1in more than_one structure,

After a structure 1is presented individually, 1t 1is best
learned when incorporated systematically into subsequent lessons.
At first this combining happens purposefully on the part of the
teacher. At times, one even says to oneself, "Ilve asked Ben

four questions in the present tense. The next time I come to

'him; I'11 have to try a past tense question.”

Despite my urging systematic combinations of structures,
I must state that I do not have in mind the services of an

enthusiastic mathematical linguist running to his computer

this afternocn to produce a print-out of all the possible

combinations of structures, It 1s nelther necessary nor
desirable to practice all of the previously acquired structures
in every communication task., There is nothing worse than lessons
which were designed to "get everything in that we've studied.”
Which ones go where and in what combinatlions can only be
determined by employing the standards of judgment and choice of
structures that natige speakers would use when performing that

task.

16




o ~15-

C. A new step of difficulty is added when conditlons are set and
language is employed regarding them without the consclous effort
to alternate structures regularly. This might be referred to as
a random integration of taught structures. Forget whether or not
Ben has had four opportunities to answer in the present tense, By
now he should be familiar enough with it to handle it with success
anytime he meets it, If it's been studled in class--at first
individually, then in combinations--it should then occur as it
would in a conversation with native speakers,

I admit that I find these combination lessons intriguing.
One I use that is easily described 1s a combination of the vague

present perfect and the precise past initiated with: Have you

ever done X? As soon as we get a, "Yes, I have," the goal 1s
to find out as much exact information as possible. When did

you go there, or do that? How lone did you stay? Where did

you stay? Did you go alone? What did you do? Where did you

eat? “What d4id you eat? . . .

Two reactions I'd like to share with you.
1. The comment of one teacher could be summarlzed as a
remark, offered in a tone combining perplexity and plque,
that one part of the lesson was from chapter 2 whereas
the other part was from chapter 1C.

Precisely ! i

Textbook‘organization is another trap that we falli
into. Authors have to divide the language 1lnto some kind

of identifiable units and present these units in some

organized way. But the students don't meet thé language
in these units at any other time, We have to mix the

Q units--integrate the structures--to get the language back
’n
1
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to reality. Our mistake 1s that we now and then allow

ourselves to think that we have "finished a unit." No

unlt is ever finished. Once taught, 1% must be incorpor-

ated into future lescsons as often as 3t 1s meaningfully

and naturally posslble.

o, The second reaction is from the students, They liked

1t, This is significant only in that 1t occurred about a

week after I had attempted to give them additional practice

with past forms., I was told by them, "We've had this."
True., They had, But we all know that just because

students "have had" a linguistic item, 1t doesn't mean

that they know 1t, have achliaved fluermcy wifn 1%, need no

more experience with 1t, They must me.et 1t agaln. However,

meeting that item agaln, all by lteelf, gives students the

feeling that they're not getting anywhers, Adding one more

element--the newness of that present psrfect form which only

occurred at the beginning--and they particlpated enthuslas-

tically in all of that past tense language.

Moving from the tasks related to questions and answers, a
second kind 1s to apply some organization to a small unit of the
language . . . to shape 1f in some way.

A third kind of task might be described as: Glven a wide
knowledge of structures on the part of the students, théy will
have to select particular structures for particular purposes.

A fourth kind of task 1s in learning how not to say some thing.
These tasks are elaborated upon in a hand-out that I have for Yyou.

Could we turn to 1t now? On the page after the cover sheet, you

1§
o
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can see that the tasks I've Just mentioned are the broad divisions
of this series of Two-Part Teaching Strategles.

I'd 1ike to mention that one would never introduce gll of the
structures in isolation in Part A before moving to Parts B and C.
A new structure might be practiced with the strategles sugge sted
in Part A while structures that students have had earlier would
be met in strategies in Parts B and C.

Also, the farther you go, the more specific it gets. First
steps are the most general--to be applied to any structure when 1t
is new, This is different from thinking of the first step as

being applicable when the student is new, Whether the student 1s

advanced or beginning, if the structure 1s new his acquaintance
with 1t would be benefited if it began at A/0 step 1, Every form
of a new language needs to be repeated excepting, perhaps, those
forms that customarily occur in the written language exclusively.

Consider the followlng: |

A/0 3 yes/no answers about the pictures

A/0 5 yes/no questions and answers about the pictures

A/0 7 WH answers about the pictures

A/0 9 WH questions and answers about the pictures

A/0 18 answers about the students

A/C 19 questions and answers about the students

There is currently some attempt to label some exerclses as

meaninzful and others as communicative, I do not wish to clarify

labeling, The important thing i1s *o rid ourselves of mechanical
exercises, and replace them with both meaningful and communicative
ones, I find that the above progression charts a course which
resulte in the students applying the structure to themselves. That
is my goal, and someone elsc can label the various tasss if they

feel it necessary to do so,
18
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Parenthetlcally, another progression occurs to me. That is
to 1.) drill with real, famous, or common knowledge kinds of
information. 2.) Analogously move to the students' personal
frame of reference, and 3,) move to flctitlious or written infor-
mation. For instance, take the vocabulary and structures about the
Family. Yes, every student has a family and he knows them all
thoroughly and well, But he doesn't know how to express information
about his.family in English, His textbook talks about the Melody
family on Harmony Lane in Happy Corners U.S.A,, and they couldn's
be further from his understanding.

I like to begin with a famous family. A first famlly of the
U.S. or Canada or the Governor's family of the State in which you
teach. The Press will take care of your plcture needs during any
campaign if you will but clip them.

Then I present the structures I want practiced, using this
famous family for content., I don't know if 1t classiflies as
meaningful or communicative, but it works. And the chances are
good that the students will hear again about these people--about
whom they!ve all been required to talk, Then I apply the
same questions to the students regarding their own families, That's
what I mean by A/0 18 and 19,

If writing is a goal of the course and a textbook has been
assigned, the chances are good at this point that the students will
be able t> read about the fictitious family presented in the text--
will be avle to comprehend the information given--and will be able
to produce correct written information about them,

. fourth comment regarding the hand-out: The Complete Negative

gtatement.,

I've repeatedly stressed the importance of transferability to
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reality. I am usually appalled at the way in which textbooks ellclt
practice with the complete negative statement, I believe that I have
identified an occurrence of 1t with native speakers and have found a
routine way to incorporate it into the classroom. (See page 5, A/0

22 and 23, as well as notes, page 2la)

Tasks that we know of but haven't incorporated into a syllabus:

1. Significant contributions are belng made 1n the identifi-
cation of gestures, use of space, paralanguage in general which
accompanies linguistic features, This paralanguage 1s being des-
cribed in kind as well as occurrence. Thus, it can be incorporated
into communication tasks systematically--it needs to be--as yet,
it hasn't been,

2. A variety of materials needs to be developed for each
gstrategy. Teacher-made materlals are often the most relevant, Butl
teachers cannot write every lesson., We need new kinds of materials,
We don't need whole courses and 100 volume series, We need materials
to compliment language tasks-~-instead of materials to compliment
linguistic descriptions of structures.

3. Question-answer tasks involving three speakers,

I've made a start, but 1t is not included fn the hand-out.

Incorporating two speakers and pronoun replacement in the
second utterance has led to an interesting kind of task, For
instance:

Sy What did you do last Saturday?

So 1 cleaned my closets.

Sy Oh, how often do you do that?

ERIC <
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Wrereupon Sz comes within conversational distance and doesn't know
the referant of "do that." Thus, he asks,

S3 Do what?
He addresses this to S; since this 1s the student who asked the
question with the pronoun, but either student might provide:

clean her/my closets

and S. still needs to answer with, perhaps: about every slx months.

2
Varigtions of the same kind of task can employ, as well as "Do
what?"--"Go where? Said what?' Went when? Told whom?"

This leads to the idea of programming interruptions., It's a
perfectly valid task. Our students often need to interrupt for
clarification, but haven't the skill nor the courage--which usually
comes with skill-—-to do so. But before we teach them to interrupt
too well, we need to answer some questions. This lesson has not
incorporated any excuse or apology fot the interruption, 1Is 1%
because of its brevity that it seems to need none? Which ones
need a polite apology firsi?

A second part of this task begins with the very same linguistilc
features--only 85 ig within conversational distance the entire tlme
and hears every word. In this instance, when Sz says, "Do what "
the intonation is much different and 1t says that I can't belleve you
would allow yourself to do such a mundane chore on a Saturday afternoon,
and furthermore, that you would ever admit to 1t 1if it were true that
you had !

In responding to such an utterance, under no circumstances would
elther Sy or Sp supply "clean her/my closets" in an information-giving
manner. Instead, one would offer some plausible, acceptable, reasonable,

or Justifiable reason for cleaning one's closets on a Saturday

afternoon. Or, one might repeat the original

2%
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information in a defiant tone--one that would add, "Yes, you heard
me rignt., I cleaned my closetis. And I'm saying i1t again and what
do you think you're golng to do abou: AR

We've never approached this kind of language instruction in an
organized way. We've hoped and prayed and crossed our fingers that
somehow, someday, students would "pick 1t up along the way, " but we
didn't know how nor when nor where.

I think we do know how. ,Where, is in the classroom. And
when? 1is just as soon as we decide to "get it together." Won't

you Join me?

I would like to express my appreclation to several colleagues
who have played a role in the preparation of this paper. I would
first like to acknowledge my gratitude to Mary Ellzabeth Hines who
critically read an earller repori on a similar topic and allowved
me to bounce notions in and out bf her perceptive mind. To Rudolph
Bernard and Fred Malkemes of the American Language Institute, I anm
indebted for many hours of listening time and not a few of the right
questions at the right places--as well as to the Institute for gener-
ously providing the hand-outs for us today. I accept the responsibility
for these remarks with all of their gaps and unanswered questlons in
the hope that theg will, perhaps, prod others to solve the problems.
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Len unece tasks coxpuse@ of cuestiuns and answers
wnlle isolatirn. structures.

fiver an Trolien etatement at normal speed, intcnaticn
ané ~rorunclati~cn (wiin accomsanyliy rictures or realia,
or in a cnitext or cltuaticn so L.i% tne students under-
etard tne cnrternt of tsie utierance)

i% at ncrmal sreed,
:Tlon.,

ve ycs/no ansvers separately

tiven offira-tive and nesnuav
(an:rooriate to tné structure introduced in a/0 1)

trne studente will reneat them separstely.

~riven a sr-neforasticon ¢f tne stolement in 4/0 1 tc a
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a trutsiul, merningTul eanswer)
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A/C 1 as a trutiilul, meanln.iul, comnlete answer
to trne VE cuestlon,
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the students willl produce 2 truthful yes/no ansver,
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Given oral nractice of a structure
and ziven its written fora to read
ané given a revrite instruction

tne students will revrite the model wita all
necessary cihanges witnout error.

Given oral cuestion ard aaswver practice as outlined
in 4/0 1-18

the students will produce the writien fora of
tae same oral uticrances witzout errcr.

Given a ves/no cuestion (or tag cuestion) in written
or in spokxen forn

tne stulen

ats will procuce the trutaful answer
in its uwrite fo

n a wE cusstion (or CR cuestinn) in written or

the studenss will oproduce the annropriate
coznlete statement ia ite writtea fcra wiisout error.

the ssudsnts wiill mske necessary changes in 1t
to produce & aey ¥ritton ststement wilen tells
zhout nimecif, witihout error, cxcent for the
spelling of new vocatulsary.
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Part B, 3 second »nlatéau of difficulty 1s stlll rerforned "itn
guesticns and ancwers, but ingtead of lsolating structures, there
is a conscizus mixinr of structures in a context, The yos~ibilities
are enclsss,

Tne primary <0ﬁ1 for t:e student 1s to enavle him to alternate
between tne siructures e aas situdled indivicdually, nrocucing tzem
successfully in relev: , meaningful, couaunlcative use,

Giher neneflts =2re Taat new "o~9“ultrv ca ne added ville
galning additicnal nraciire in old structu . .ormal sneed,
intcnantlon =nd proanunciation caould be an oo ec»ive. Students
should know wast taey're Talking adoul, iy i“ without error,
and »e able to recoznlze aa error waen cné ls made,

A/0 20, Given practice in A/0 1-1% itz two or more structures
écne senarately
*eauln.f“1 cagstions anl ansrers in ot ( or all)
Tructures TLlL ve ilven 1o comdinations in 2 contex
the stufents will recoznlze tne different structures
2s vell as tne Cifferent ¥iade of rsuestlons
will cl.cose Tn€ Anrropriate renly
ané will nroduce 1t =T norael speed, Intoantion
and nroazunciatvion.
3/0 21, Givea A/C 20
ard i"iven & context -- szwe one atv first, different later

sne stufenie will initinte cucetions in tae
structurss beins; vwractlced
aGéressings tTwen Yo olner stulents
wno will answer thesm witsout error according to
the structure, =ziand cf cuestlon, and trutn
of the zatter,

4/0 22, CGiven a complete negative statexzent 1ln whatever

sructure is teinr tau.av

tne stucents will reneat 1t at ncoramal epeed,
intonaticn =and “v*nu"vi? ion,

A/0 28, Given a % cuestlon in 2 situaticn in viilch the assumed

answer 1s nct apvropr

nts will ressond with a coaplete negatlive

#3/0 24, Given a sasred (in class) or conzon(out of class)
experience or situatlon
the students will ask ané¢ answer ouesuioﬂs about

c

1t using structures covered in %/O 1 - 1¢.

(4] # See Notes page Z1 a. 30
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Given a specific established saared classronm eliuation
the stucents will re-construst/re-state/suazarize/
ass

tell/revort the situation for z class meaber wao
vas absent.

2iven iafora~tion in written form, using only Ensglish
structures tiat nave been nresented and Nra cticea orally

‘tne studente will re=2d it to themselves
ané will answer and ask ves/no, "4, OR, and/or
tag guestlons abtoutv the reading,

Given nronouns/relative words in context

the students will recogrnize references,

Given a2 rarasranh ps thery enter the c¢logs wilclh lncludes
a greeting and inTtroductory remarxs Jor tae day and thne
lesson
tze students will read 1T ellentl;
aaé w111 oerin tie Sasis of tue lesson -- oral or
vritten —-- witoout an oral instructlon.
Given a parasreni or raragracns Gescribing a verson,
place, or event
and given TJE cuesvions and yeg/no cuestlons ahout
tae paracrazh ( all of w.lch structures 2ave bteen
precticed oraliy and nave teen met in writlng nreviously)
tne students will ansvwer tihe cuestions correctly
without the ovenefit of oral discussicn of tne
SaMe para:raci.

~

[
Ziven a series ¢f oral .Y ouestions about a friend

te ssudents will vrite the questions arfter
11stsn1nb to vrem

and tren they will wrlte complete answers
to these cuestlons.

Given a shareé clasgroon exoverience
and finn an oral Giscussion about it consistins of
tne variocus kinds of cuestlons &andé tinelr ansvers

tne students will write the same ques uions
and treir unswe:s about thls real clas
experience,

31



Clven trne oral model of a siaort, fictlitlous conversation
'3v Uneen bl ,.JA(A. 52
and riven 2 written model of tae same conversatlion

€ *odel in fact and in

the students w ta
T atlion between nlmself and

vocabuliary
a classaate
and will rewrite 1t witaout error excent for tae
speliing of new vocabulary. ,

ven a list zéapvtation of the ¢
e orl.iinsil cv vaversation in &
sritten Tornm

ct [¢9)

5] wo sets of facts from
: ( a

nd S2) in

ents will 1ieu in comnlete sentence fora,
Tacts -- one about 2Almself and Tie
bout pls cl esarte -- as ceriveé from tne
en coaversation ne wrote in W €,

Given the llet =éantation of the twn sets of facts re:
Sl 2aé S2 fro. 10
and given o ude1s cornecting these facts wita AUD and =UT

tne students will cony tne mocel sentences,

“iv0 Tae mocel
antt <Ziven Sas

senteaces avout
SNE ané ZUT,

Given tne orisinal informnation about €1 and S2
and riven a mofel wiich coabines two or more of these
Tzcts, lmvediing cne fect in a subordinating clause

tne situfents will cory it witaout error,

Tney vill tlen analogcously combine two or more
Tzcts abous tasgaszlves ondé thzir classnnrtes,
1abecdélinr one

b2}
in a subordinating gclsuse,
i

Given vhe original informetlon ahout 21, and 82
ané lven = =nodel walen coablines Iwo or <wore of tiese
facts, iabeddi T in & suboréinating narase,

comy 1t witaout error,
2logously comabine two or aore
elves =nd toeir classaates,

t in a2 subordinating »iirase,

tie students wil
They vill then 2
facts =2bout treas
imbeddins one fec

Given two facts in twec oral statements

the students will ppoduce one wrltten statement
wilcn includes these two facts,
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Given a li:t of statecments about his friend -- similar

to the one ne nrocuced in W 7

ané iiven a2 model derived from the 1lilst consisting of tvo
or nore sentences in walch imbedding of facts occurs in
bota subtordinating clesuses ant nnarases

tae student will cony tne two or more sentences
witiiout error,

Ze will then write two or =aore new sentences
using cifferent facts froam tre original 1list,
e will com~ound sentences and/or use either
xind of imbedfinz,

t exnression or word (perhaps one
vs thst o 1s the result of a)

= n s¢ v;r~1 nairs of sentences, onrly one valr of
winich could apwropriately e cennected wita a transi-
é -“oxian re sul

tne student will select the walir ol sentences
tinat is apsronriate To the exnression
and will rewrite them wita tae transitional element
nrozerly vnlaced.
Given other xiads of trensitional sxpressicns (those
snowing sometaling wore, 1n sdcitic:, moresver, besides)
or (tacse sinilar to altiguin)
ané given nalres of statesments as Gescribved in W 17

the students will uce these connecting words and
gxnressions witasut error as described in W 17,
Given severzl trancitionsl expressions
and piven several ualrs of sentances

toe stuéent v
to go with ez X
ané will Genonstrete his selection in oral cr
vritten forn. )

3

117 select tre 2nuropriate expression
f\r\

33
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. & thlrd ingredient of difficulty anight be exprecrsed in
rd, organlzation, Tals step moves ceyend cu2stlions and
t does nct exclude taeam, At tals nolnt, wasther a

ers bu
variety of structures is given or assuned, students .xave to

deal witi a enall bedy of tae zanzllsa lantua. ané snage it in
sone way.

A/0 28, Given a classrocm situation in walca students zave
conversed alout each otner's
and zlven zZract y

trne studente will descrioe to esch ctier tie
similarities andé éiffereances of tnelr sarticular
routines/2abits/circumstances,

A/O 27, Given a staterment stimulus wilch demands a resuponse
vecguse of ite lack of neusrzlity (perhaps tne statement
tn2t X has Tveen arrested Jor -- a =inor ofrernse,
or nevs tnct there 1s o fire at taoe locsl subursy statlon,
or reportiny Tiet a loud groun of weovnle are causing a
terrisle comrotion a%t tie main entrance to tlie classrcon
suiléing)

rs€s walca exprees emnotlon,
rspvional reswnonses

the students will exnress an oninion, a feellrng,
a2 reacticn 6f scxze Type, even 1T it 1s rerel
a conversstional ailivicn,

o]
[¢9)

4/0 £8. Given a ?1cturc or 06“160 of “icuuwe

txe studente will recreste tze cdesfription
in the sgne order =acs tne mofel,
5/0 €S, Ziven a siallar nicture or series of nlctures

%1t no oral ncdel

tne stucent
5

will describe tae new victure or
pictures u Arases va

g
ing rara

Given a =icture and an oral nodel describlng 1t
snich employs positicnal/organizational parases

A/0

(%2}
(>}

the students will recreate tnat deccriotion,
making eizilar ¢ivisione in tnelr cescriptions, mut
not necessarily expressing tnaen in the same order,

A/Q0 31. Given a sizilar picture dut no oral model

the students will describe the new nplciure
em*lovin; sositicnal/organizational parases.

# cee hotes, rage 21o 34
C



page 10

Given a new plcture or picturecs
and iiven gulding cus SuiOuS tut no oral model

(o]
[qb]
)

A/0

the students will select the aprronriate tywne
of orgenization (orcdiral cor positionzl)

thelr descrintions

and will Gescribe the uictures orally.

* 54/0 32, Given an oral mocel erxslalning lLow to ¢o sometning
(vitn an sccompanyins seriee of wictures)

e
Given "now to' gulding cuestlons to aelp organlze
a "now to' explanation

tae student will explaln now to do sometulng
thnt ne Znows pow to do -- at the followling
class meeting,

*4/0 &&, Glven a nicture of a rgomctric siarne or s:enes
anc gi"en an ornal cescrintion cof 1% exmploying
elenentary 'ec.et:;c vocabuiary

ctu e and
in. rositionsl/orzanizational yes/no and
as xﬁlOJinn .ecaetric vocabulary

iven a &ifferent out siziiar wicsure

tne svudents vill des
using the same voestu
in tne sanme crier

rioe the new wiciure
Ary U necesserily

the students wili ask yes/rno znd/or uE cuestions
of otzer students :

and otiher students will creszt
of tze new pnlciure 1in rescons
cuesvions,

e a descripntion
e to clacsaates!

3/0 5, Civen 2 serles of non-sequential oral "facts" in 2
loose or:sl mocel \

the studente willl select an arrangement or

orgﬂn;z vion
and vill restate tze "facts" in an orzanized
description/explanation/or nroblem andé solution,

# See Noles rage 2lc
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A/0 I6., Givea a series of utterances contalrning a secuential
Gevelcnment (but not in a question/ansver relationsuip)

and riven sulding cuestions about an analogous
situsticn, t:2 answers to wilcit could be snaned
accordiing to tae model

tiie students will select tne information that
will answer the cuestions
will ciioose some xinéd of organization
ant will »rocuce orally a series of utterances
wnleh contaln tae recuestcd information as wvell
as a corerent saape or organlzation,
* A0 37, Given a plesure
ené glven an cral model describlng the picture walch
incluies ccnments sbous vhas isn's obviﬂus, viat isn't
taere, vnat isn't done, as well as what is

re students will renez2t the nocel at normal
sneef, iatonsticn and srenuncliation,

4/0 S8, Given an analorous rlciurs o s/C 37

tae sstulents will Ceescrlbe 1t, includiang in their
descrintion some statements soout vhat it isn't
as well 2g wiat iv 1s,
AUD/0R _
the students will 267 new ocuestions of each other
aboous vnatte there as well as wiat len't,
Resding '
R 8, Given n re-~finc gelectlon wrlen emrloys the narase,
turdsr sucs clreu-ssanceg!
sad piven & closrs Glecuesion in wihleh tze teacher nolnts
cut the reforsncis of toe nuirase
=n¢ "iven g sgewnd, snalogous reslliag selection

tae studernves will icantifiy trosé statements witlex
express tie clrcunsinnces to wiica the varesse rerers

o))
3

Glven R ©, vie gaze w2
expressions tnat refer
and/or ifeas,

zex will te rerested with otaer
to previously stated names, cuallities

R 8., Given an article wizich has unusual secuence, but zas
verb tense cues to tise oréer and transitional eXpresslons

tne students will recoznize the order of events
and will cupvort their recognition by identifying
verb tense and transitional expressions,

¥EE R ¢, UGiven nractice with core narts of a sentence
and slven a statenent wales contalns expansion

the stufents will recoinlze expsnsion
Q ant will select tne core parts.

ERIC - 36

# See notes, pase  2lc
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W 22

Gilven a neragranit or
and lven toe infora
vriters often restate

Vara:”
’biCﬂ
tne

nc/or trans
and new vccsvulary 1

will
Oub ‘... iV
co ult =

tnhe siucfents
orally in nore

i;.8ividual conversa

pe able
cacn
Gicticnary

snhs as a unit
ritien Enclich,
y» 1n different words

nose seéntences wnlch
séntences.,

wn structures, |
exoressions

to maxe certaln
rew voré is or is not

- o v
statenenss vnicn

Znglien

employ a
toern aioud

orger,
comblre icdeas

tne inclucded idesas
TTerance.,

ional Englisk

o.xbine tren and nrocduce

tae students wi
eanloyed in tn
will vwrite cuegstic
statenents »~nsver
will retain cert in of ¢
anéd wiil order e cue
in so:e secuenuiul

Given a list of rel-~ted

tae students will reorcanize them into a2 peragrasi.

statensntis.

guionc an(
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Given orelly a set of ¢ctalls descriding the
cueracteristics of a person

mhysical

tnhe stucenve w
2

wil t tnéem in senten
anc L;ll oraqnia /

=4

neee Qugerintive @
el o -

iudins a tonlce se

e Torn
giements
Tence,

~

c
<
n

Given a Hicsture of 2 cerson w.oose nilysicsl chsracteristics
are nostly &ifferent from t:ose of tne nerson In W 20
tre studentd will orally deserihi ithe pietured person
and will write a new hut analogous second
descrintive parasrsari.

tre stufents will 1ist the CifTerences and
similarities ¢ t:ze tve neonle
and vill vrite a tnird oeracraosia counariag the trwo.

{
¢

fdpgt np

tae siudents w1ll sslect oné npir of naragranis
$2at ig spero»nriste o the extression
ané ¢ill re-wrise Tne varalran.s with tle transi-
ticanl sinpesgsien wnrowerl: wlaced,
Givea the taree ceraprassis of W 80, W El, W EL, or an
analoious u€%
trhe stufents will re-vrifte vlem
viil sG¢ treneltlons
ané will arrange tien Lnto & thiree paragran:
cozosition concludin: vits the paragrana of
contragt ant cGiiference,
Given reveral paire ol cu:stlens
=n€ clven a trs nl expression
re etuce. - 11 choose cne ralr &f cuestions
will vrite a ragrsna of st:tc ienss in ansver
to eacnh cués..on
ané will emnioy transitlional exnresslions.
tiven a veriesy of transitlonal exrressionas
soxething more: 1in »dditicn, acrecver, besidés .o . .
toose siallapr to °Lu"0L Ly €PN Sogue eanize .+ . .
oréin=1: L, Zin=11:

ae stuéents will asten tiie connectiag words and
selons with the ancrovriate pnalrs of
.rahra“ﬁs witaout ercser,

34




Part D. 4 fourt: level of difficulty ﬁefin

tne studcats mao¥ aany of the hasle sin

lznou-re,  he new »¢ient involves a : clice
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oYy selecction Tinn and C.
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To c.l008€ resnonses Tnat matehed toe
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civen a uriel o
walen 1l’ds~“at
Eisasnolatmenty
tne students will cdescrize their reactlion to it/
feeling about it .
C=
taey will role nlay ihe to console the
rerson iavecived In tie o ment, using
reassuring —~hrascs anc $) f-ng ayproprifue
sympatiny and undéersiand
o1
they wiil élscreetly '"nr“ tre subyect to a
different tonlc te ge ferts nind oif
als or zer orooblen.

ERI!
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Aruitoxt provided by Eic:

A/0 42,

A/0 43,

A/C <4<,

()]

A/C 4

A/,O A.e .

A/0 47,

page 15

Given tre dircction to descrive some nlace in the student's
couniry tast few, 1f =ny, of tne class members nave ever seen
ané glven fulding cuestlions

and iven the directicn to advise zls clasgaates on

cnetaer or nst they would ™ant to vislt tals vplace.

znd ziven fifteen nlnutes of preparation tine

ne stucents will eack iive an organized descripntlion
of tze nlace of tzrelr c:lolce

and will ené wita a recoxnenlatlion that meaders of
ne class s.aould or szculd rnot ztteant to visit iv.

tiven a selected radio or T.V. rrograam
ané rlven a set of cuestions to culcde thelr listening

enn to or watcn 1t outsiie of clzass

the stulesn ilss
1t at the Tollowingz class meetins.

ané will 4

> ct
n
Q
e
w

-

vnes of qusic, wortions of valea can oe

t
ASSro0&M Jircouisl reccrés or vane
o}

Given a varlesy o
:

; - _
Lrouiit To thS ¢

ané ziven ITarlish vocatulary comzonly used to describve eaca kind

v

tze stuéeats will listen tc eacir kiné of music

will Cescrise it in Zaglisn

and adélitionzlly exnress txnelr reacticas vo it.
Given sume proolem to dlscuss end a suzgzesticn &sluiicn --
eitaer orally or in 2 newsgaper article, lstter to Tiue zdivor,
« o« o ané ziven a mocel cecummeatary vaica concurs witn e
oninicn, elzvorates on the sclution, and re-sierics the
original icdes=s

tne studéents will re-state tze same xiad of concurring.
Given an analogous nroolem and solusion as 3/0 44

the stufzsnts will corcur in the same elaberating

ané re-sseting zanner witnouv & mocdel,
Given a =rohlem and solutiocn a2nalogeus to 4/0 44 and 3/0 43
or even t.e same ones used in A/C <4 and 53/C 45

thae stucdeats will re-st=te it and elaberate on 1it,
put will not ccrcur. They may zdmit t:he nrodlen
but dlsagree aovout the solution. An alternative
solution may ©ve oifered, or just a statement taat
they don't znow what to do about it desplte taelr
re jection of anctier's solution. .

Given a Gesire t.ont 2ay not be sTtated

For exanvle: QGeorge nas a gooC ;ob -t a factory wilch 1s
kiring a few new employess, Hls brother-in-law San is
out of work. Fowever, George knows that Sam len't
cualivied for tze Joos and there'll be no oneshe-job
training., George Just Goesn't vant to discuss thls

witnh Sam at all,

e

41



Dage 17

Sa:a only xnows that trere are Job nossibilitiss vaere
Georze vorks, nut ne doesn't reslly want to come rizat out
ané ask for nelp., He hepes tiat if zne briags up tre toplc
of work or Johs, George w1ll offer inform~tion of tae
new nossibilities., =e is so cesperate for worx thsi he
can't let an onportunity £o by and will ceavinually cring

5 the subjecs of work znd Jobs, while/ will contiauzlly
finéd sometzins else o talk about, Ceorce

and given a Tew minutes to orgenize their thougihis
individually

two students will role-nlay tne narts of Sazm and Georze,
cnossing aznreopriste comuents and aquestiens,

Ceorge will srohably stiemnt to start conversaticas
on every L0 ic ou‘ than
vnlle Ssn will s=lvays

:0 '\'O;z» nd JOuu

riny tae conversation tacz

but never Girecily shout Georze's job.
A/0 45, @iven anstler role-plsrirng situation,
Joe aaé Martin are 17 resr-olé frisnds, Xartin waants
Joe %5 come Te is souse tnig afterncnn., Joe could declde
wiether cr a2t TO accent vie invitsticn if he xasw Tilat
vartinls 18 wyzar old sister was ome -- hut he doesn't
vant To sek lartin directly. artin Goesn't suspect.
Two studente will rcle-nlzy tole conversstion.
Joe will =tTemnt to 1&rd tze tonic to srirls inm gsnseral
and elsters in narticular, bLHut not so that Hartia
suesnscts it's zis narsicular sister,
nartia will try to cet 2 time a2nd maxe spzcific
plans fcr tae afternson as U2 rasl t;ey‘ll ¢éo or
waere wsey'll so. Joswill not comait nimself to
an exact time or a ¢sfinite, "Yes, I'll be tiere,"
buu ne woalt sazry, "lo", eitier.

R 18, Civen =2 vritten selection

the studenses will pre~é it to themselves
ané vill discuss 1t stateaent oy stateasnt.

T=e LT“OPunﬂu cuestion th=t b*ll he asked of each nevw
statement is Doss tals adl sometning éifferent from
wnat rnas alﬂeﬂdv been s:oted?

If 1t Goes no», Iu"uhor consider: 1Is tue icdea repeated
exactly or in ¢ifferent words? (compare the dif ferant
ways of sayinz the same thing.)

ter exanmining several vriting sklections sccordlag to
R 15, the class will also: ccacider: Fositlon,

The stucents 111 noir} out w:ere the repetitlons
Q occur in t:e u “ra:n/articIe, — nes 1n11nr and end?

ERIC SiG4ict o1l berd

N3




R 17,

R 1€,

yra R Zl.

"
3
w
N)
A0
.

VFA

'
)
A
[ ]

page 18

Gilven tnhe iceas e*vressed in tke selectizons in R 15 and
R 16 walch are not repeated . . . in otrer words, all
statements z“ic“ “re new

t—l,
><
v

Students will identify Trom among them whlch are
main ideas ané wilch ar rot

geperal concicerations will ze: *nere are tae

mzin icdeas founé? "rere zre the suvvorting cetalls
founc? umere are tne redundant and restazted 1ldeas

found?
given a readéins selsction which states a torlc ané adls
sunsorting detalls -
anc¢ ziven a cocunle detnils connected witz also
and iven a copy of txls reading selecticn up to ané
inciuding tze vord alsp -- bul nc more --

e P
H
J

1 deternine/pred
T

Given a2 wariety of utterances expressed orally

the students will write exactly what they nrear
and vill write one wcssitls czanged craer inat
;nej miznt expect in written zZnglish,

Glven a paragrani witn sufficlent cetall
ne gsudents will iafer a conclusion.

tiven & zroun of sudjecis of sentences

tae students will suz:est tze xinds of predicaticn
vt Al s R .
Vedede o .i._;.-u &0.'-10’-‘:,

Civen fPCyﬁS of wristen selections w.lch are minus
thcir concluslons

u s will predict reasc naale cenclugions
taat @iziat follovw. '

students will predict evidence tust qicht
sunnort the oncn;ng stastementcs,

.

Tren given a piarsse like: on the otzer hand

tae studenss will predict evidence that miznt
folliow tae lsatier narzse,

Given opening sentences of written selections

'nich state 2 view

tne students will currest otaer ways to restate
tne same 1lcéea in a conclusion.

45




page 1€
Writling

W 37. Given a nicture or =an event
and given a class Glscucsion which ellcits student ces-
crintions, interpretaticns, corclusions, inacinings . . .

tre students i1l select from all of thls unorganized
discours® socze unls of infc “T",ion

will 581’Cu a tyne of organlzatlon

end will write a narasre:s.. about one aspect

of tre oririnal oral c¢lscusslon.

W 38. &iven X's opinion on a subject

w11l write tzelr orinlons 1in

the studern.s
DAraSrani: T0r.
v 3¢, Glven a mocel '"aow to" paragrapa

the ctucents will write tzelir own process
DAraIrasns,
W 20, Given =z tonilc
ne students wilil wrise a free parograrni,
w 2], Ziven a sublect matver toric inst clearly Clviles invol
a ne inning, a midédle, an end
a le’t, a center, & rigat
a nzst, = preeent, & unvre
a verticai, o Lcrizonsal, a dlagoral
B a nlus, a minus, & ngulral
a real ant an lmarioary
a vecseltle and an lunosgidle .. .
anG 1ven transitional cxpressions
re suuoehu +111 write shouv the tonle
vill ¢éivice zis wrising into naragranhs wihich reflect
t..e clear o‘visiﬁqs‘of the toric
ané will use aprropriate franciticnal expressions,

W 42, Glven any shareé classroom orsl exnerlence

tre studeants will produce a written Gescrintion/regzort
of wast aapnened in class
and will organize thls writing into paragraphs.

, W 43, Given a Tictitlious letter ;roa a friend asking many

: C &E cuestions zbout tne svudents' new life in tikls countr

: -

{ tre students w ll ansuer tae 1etter, answering

: all of the cuestlons tn:t were pos

A Yaetner or net ae letter of cuestions is orgenized

around torles, the letier cf answers s.ould te, nlacing
21l of the answers to cucstions on tne sane topic
in tae sene paragrana.

ERIC 14
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Given pictures of sccuenced eveais
ané given a class dlscussion ellcliting student descriptions,
interpretstions, concluslons, 1magin1uhs, etc., avour tnenm

the students will uwrite several varagrapas of
related events
and will eagloy transitional expressglons wiilca
show how the events are related.
Given a brief cdescrintion of a place to vrite éLout,
for inszsnce, ?n 0léd out danrerous ané cirty vnart of
the city
and mivcn éivisions "on my left, straignt ahead of me,"
ané Yor my rizot!
and Liven tne restriction tnat they may not use txze
given worés: 0l1¢&, denrercus an¢ Girty

tne students will describve winat e 1lamagines
without stotir" thrt it 1s an old, dangerous
and éirty nart ol the city.

Given tze folloriny xzind of eierclee done orally with
an analogous article
Trnen given t.e first rarawrash of anotler article to read,
one vhica stowns after it ras vresenteé only one eide of
tre natuer
ané ¢iven & coucluding statement in favor of that side
2né ziven tuiding questions suci: as tie following:
a. “vcora..g to lg descrintion of the crrowulen,
do you taink that the writer came to a logical/
reasonahlie coaclucelon?

b, Do you feel that tne autzor descrldved tihe prodvlem
aderu“uelv? Are taere 2ny cetalls tast you can
taink of thzt nhe Gign't menstion? Is there znotrer
voint of vier thrt e 1gnored?

¢. Do you agree with nim?

ae students will write the "otaer side" by answerir
tahe guidling queouions, crezting thelr ovn second
and will orzanize the wiven first paragrapa, tael
second raragrasn, and the glven cgnelu'sion
into a three-vartv written vreeenuation.

ER
b

Given the following kxind of exercise done orally with an
analorous article

and “1ven a different article to read whica presents a
oroblen and advocates a solution or ncint of view

and glven gulding questions Tor als first paragraph

such as tie follcwing:

a. U-.o wrote the article? lame, title and/or cualifications

b. To wnom d1d re adéress 1t? Was 1t written for the
magezine or journal in which 1t appeared? Cr was it
a revzrint from a nublic speech?

¢c. YWaat was his Oﬂic?

d. *7as he for 1t or asainst it?

Tren civen trhe gulding cuestlons from W 46 for als

second varasrann

45




pazge 2l

the .studente will read the seccnd article
and will write about tnre article, organizing
their writing into two paragranns.

W a8, Given tize following kiné of exercise done togetier 1in
class wita analoixous articles
and £iven suchr pulding cuestions as tiiose in W 47 for
cara"re~; 1l anéd ¥ 48 for paragrapa 2
ané oiven more cuestions thnav elicit a coaparigon of

two a”ticles

the students will read tne netw articles

and will write similar peragraphs (W47 and %48)
aocous tLem

end will acd a third parasrack that compares -
tie first two

before resc:inz a conclusion,

W 48, Given a toplc
the stucents will »rite a series of
relateé, interwvoven 3aregranss,
Key:
4/0 - surzl/Oral R - Reading W - Writing
Certain lzscon strategles vilch come directly froa colleagues
or sus..ors sre indlicaced as Tollows:

A Al

2T
ros eﬂco" of
o

GG - Gloria Gallingane
Assistant Profesrtor of Znglish as a Second Lansuage
LaGuarédia Community College, liew York City

LR - Lois Fodvinscon, author of GUIDED .“I“IXG ARND FPREX WRITING,
Harper & Tow

YFA - Tirginia French Allen, strategsies susested in rper talk to

C&B - Camptell and Bracy, authors of LETTERS FRO: ROGER,
Prentice-Kall

NJTESCL, Trencs in the Teachinz of Reading, Hoverver, 1272,




Notes, pzze 21 a

Re: R 1l. pege o
It apnears tnat Reading 1s belng given snort sarift,

Quite tie contrary. This exercise should be done early and
rezularly. It milcat zave been written as the last step of every
otner task. In otl:er worés, at the end of an oral lesson, saow
the students wiat tne same or“l language looks like 1n 1ts
written forn,

Re: A/0 23, page 5

¥y effort to exv rese the place of occurrence in wzicn I have
n0u1ced tzat native szeekers do utter complete negatlve statements
will, no coubt, need some elavoration,

roup and learning that they're talking about
at-X was in Europe for 10 weeks last sumner
6 weeks last summer, 1t 1s possibie that

h the cusstion, "ind row long were you in

Unon enterins a g
travelinz in Zurore, ta
and ¥ was in zurore o
one misht sdlrese 2 wi
Europe last suazer?"

One is leadinz with a WH cuestlon witzcut first ascertzaining
with a yes/no rus::ion ;metaer or not Z was, in fact, in EZurove
last sum-er., %.:is ls bnased on the erroneous assumption tzat
everyveone in tae group was there last sunner,

It is culte nossible tnat Z would answer, "I wasn't 1n
28t suamer,"

£ conditions 1s easily arranged in bteginning ESL
classs O0ften excluée one student Trom a coamon aczivity, nut
asl ;“e saze cuestions about all stucdents, Tne VH cuesslion,
arplisd o tae student wio was eXxclucded, will often crovice a

natural place for tae practice of tue complete nezgative statement.

W =)
2 R
...b

mn

(7))

[{/]

ct

(o]

Thle ig instesd of eliclting it from a yes/no cuestion walen
textbooks often o and native speakers never do, .

Re: A/0 24 prge 5

Shared situnssions are classroom ones, .ney vary to the degree
trat clfferent tercaers! lmagirnaticns vary and tae pnrsonalities
of different clasces vary, 3ut taey are real experiences avout
waleh to communicate and make the structures zeaningful, Some
possibilities miznt bes .

Realia and pictures that have been used 1n class.

The way t.ese things were used -- were tarown, nidden,
stepped on, crusned, broken, e\cnan;ed torn, cut,
passed arsund, -ten -- and what wa=s sald avbcut 1t,
were trese t.ings suoooeed to.happen or did they
oocur by accident?

47




Notes, page Zlb

A stery thoet vas read and dlecussed in class, (Sone story
characsers can tecome well-xnown personalities to tae
cless.)

A movie that was szown,

A classrooan alszap, occident, or humcrous incldent,

Impossible .omevork tn-t vas asslined but faused a trauna,

An otssrver/visitor wno attended,

A lecsson that no one llked. .

A test taet was so difficult that no one passed.,

then) zaow of Just by ceiar allve in taat town on that day and
attendéing tarst class, Some eXamples would bve:

Iransportation systems thst students can/have to use to
reach: tae classroom,

Zegissration gystems taat students aust survive to reaca
vie classroon,.

Tne current »Hronlesas and solltice of €

Thne shonpirng facilltles svailable To people In Inat area.

The ensertoinment facilities avallatle to peovle 1n t.usl area.

The nlesvory of use area and hollicdays.

Jne geozraniy 0T TihEe arsaa.

Fameous peorie of ke town, country, world.

Youtn/sre/cist/iliness:s,

[al & = &
Care 0o irnTants an

ne town/country/world.

3

G T2 uvs,
Caznus rcusines, elsctions, rszulations,
Avallatility of services: laundrics, 4ry cleaners, shoe
reseir, awnliance resnalr, tanxs, £.0,
Lavs ané re ulesicas: Zariins, sseedinr, voting, narricsge,
saeking, drinxing, emergency exlts, Ifire precautlons . .

Re: 4/0 27 ra.e

~.er: are tizes vien one has to res»cnd to news recelved --
even tnousn the news éidn't cenerase any particular emotion or
concera voaissoever., It Jjust ¢lén't "erzo" you.

2yt another rumsn beiny has addresced you, regarding something
nevswortszy in xis/her oninion, Cne manazes 2 respoase, nho natder
now biand 1t aight e, I've called szis a "neutral conversatlional
response” or "addition." Zxamples: Cee, I nadn't noticed, ayself,
Ok, 1s tihat a faci?
Really?
0a? How come? ., . .

Re: A/0 30 peze 9

positional/organizazional phrases:
in tre aidéle, on the richt, on tne left
in the bvackground/foregsround
at tie top/totitom
on the left sice, on tae rignht cslde
in the upper left corner, upper right corner, lower . . .
In the lovwer nalf/upnper healf

\)“ ). a "
£1{U: in the cente: ‘18




ame

peage 2lc
A/0 3. page 10

Wnat eculnment do you need?
inat precaustlons are necessary?

L AL

what sizould you do first? next? after taat?

Suggested torics: How to operate a clgarette maciine
How to %21t a2 200k
How to maxe tuna fish salad
How to lo=é a camera
How to vandage a cut iinger

A/0 34. vpase 10

elementary geometric vocabulary such as:
ie, a rectangle, a clrcle . . .
tal/vertical 1lin
vroren/vwavy/crooksd line

scuare, 2 trlean
¢ia:cnal/zorizos
stralint/cotted/
ster, 2 €o% . . .

racius, ¢laneter, clrcuxmference

cute, a cone, & cyliinder, a sniere, a rectanzular solld

(4N

o)

PP DD

me pletures tzat locxk lonely work well, Lonely veodle,

3
‘desertzd sireevs, Iaost touwns, antartic sceres . . .

cozvlete negatlive statenments are naturazlly used:

oy cCoesn't zave anyone to play wita., He doesn't anve any
ce o £o. .w~aybe ne coeea't nave any money. iiayte e doesn't

rnow now U2 nlay ssedball |, . .

He;s

Tiere sren't any trees. Thsre aren't any bushes or floivers.
virds, Tnere isn't any zrass. Taere's only snow.

A/C 40. opage 15
Unpleasant situatlons abcut wialea notalng dan bhe dene:

the fallure of 2n exen in school

tie fallure of an exam for a driver's licénse

a paid éoctor 5i1ll tzat leaves one broxe -- takes away all
vacaticn aoney

a bus/train/nlane ride ae missed and thus missed an
important meetins/ancointment/party/date

a Job taat he dicn't get

Reassurins »arases ané expresslons:

Don't feel so tad., You did your best,

Thet's all anyone can do. That's the most anyone can do.

Y¥ow thst youlve tried the exam, you xnow what it's like.
You'll co better next time,

Just be g£lz2d you were able to . You'll make up
for 1t soon.




paze 214

¥oney ien't everytiing, Come on, let s zave a cup of coffee.
qo you isced tihe and you won't he at the .
Give taea a2 rinz and tien let'c co to the neaca,
Don't 1let it et you cown. Tiere're otzer Jobs in the world,
You'll finé a better Jjoo than thzt one, anyway.
Let's ¢o cet today's naper and look at tze ads,

Re: A/C 41, opage 16

What kiné of place 1s it? public, nrivate, alstoric, aodern
wnere is 1t?7 Hovw can vourlsts reaca u”iS nlace?

way ie 1t imvortant or interesting? hat haprened/happens there?
Yow do peonle in your couniry feel aobout tals place?

Wao/vhen/hers hat rmizsticns -- the gpecifics of tihe program

Icdeas *«presecé in the nroiran T

Puripose of vae =nrosran

Value of it nregran

las the prosrsa ecsveclall: for chlldéren? Glve three quotes
fron The »rocrom 10 supRort Your aasver. )

Wnat 1s szid a:ouv tihe popularity of the crorram?

Opinicas - Imnrescions - -.at ¢1d/do you tainkz? How did you
feel? ere you sorry or zilad wien 1% enced? enlizhtened?
informzed? Tored?



