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ABSTRACT

This paper discusses the problem of language
standardization in education. The areas to which standardization may
refer - phonology, spelling, punctuation, grammar and lexicon - are
discussed, and problems associated with efforts to standardize them
in schools are pointed out. The position taken is that a decision to
promote language standards should weigh the advantages against the
disadvantages, i.e., clarity in communication against time and effort
needed to implement and teach standard usage. The complex nature of
the process of language standardization is described by analyzing six
interrelated components: isolation qof a norm, assignment of value,
ectablishing a purpose for the horm, acceptance, comparison and time
span. Finally, the following criteria are suggested for standardizing
or maintaining a standard within the educational domain: “he number
of styles it is useful to isolate, and whether schools want language
standardization. (AM)
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entitled "Language Planning and Sociolinguistics"

There geems to be an uineasy feeling among teachers in primary and secondary
education that their job is scmehow to present or promote the "Standard Languzge.”
This feeling wculd appear to arise in pari from the fact that education often
has &s one of {ts goals the preparation of citizens for entry into the business
and professionzl voxld and in part sccms to corive from the more mundane choices
which the establishment of curricula, the choice of textbooks and the training
of teachers seem to promote. Simplicity often seems to be a motive behind
standard langusge decisions in educational circles when such cheices are
consciously made.

As a matter of fact, every country must iake sexlously the teaching of the
msjor lznguage(s) of its schoois. It rust do so because of the several irportant
functions which language is known to fulfill. Language serves 8s a means of
cormrunication between peoples-~their thoughts must be clearly expressed so that
urnderstending ratiier than confusion and distrust mey rew lt. Language is an
irportant tool in the creative process, more particularly in the process of}thinking
scientific thoughts. If the command of a language is lnot adequately and fulyy
developed, the results of thirking may be ceficient and disappointing.l Larnguage
serves as a means of socialization and unification; it 4s through language thst
ve learn to be good members of our society. For all of these reasons, the
language arts are critical and proper attention must be given to their teaching.

Given that we admit that these and many other measons make the teaching of
language arts an important aspect of the educational ﬁrocess, the teacher is
siill faced with the problem of "what to teach." ¥mgxkkexexsxzexmex A natural

respanse might for example he “good Spanish" or"correct Spanish." But there are
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many possible interpretations of this answer. Is good Spanish the language
tpoken by cducated people==all educated people all the time? But recent
work in sociolinguistics has fully cemolished the gsumption that a given
individual has a single style so we ave left with deciding yhich of the styles
of,zhigh individuals. As well, the assurption that a given class of people
all share the €ame sot of styles has beoen deronctrated to ke largely false.
Cr is good Spanish the language spcken by well-known people, such as actors or
politicians or radio announcers or government leaders? One might further ask
vhether they speak {his language cn all circumstances or only on ceremonial
occasions? Gr is good Spanish the language of the people cffa given region,
cily or social class? Another interpreiation might focus on written materials.
"Good Spanish" might be considered that which is written by outstanding literary
writers.2 Or one might consider "Gcod Spanish" that which is found in grammars
or dicticnaries. £till erother consideration in the isolation of "Cood Spanish”
might be the question cof vhether all educators 3ll over a couptry agree -that
thcre is a singie "Good Spanish.*

Similar questions could be rsised with regard to the standards to be used
for any language in an educational context. Jndeed, the further we look at
the concept of standard, the more complex the matter becomes. Not only do we
need to establish the basis or source for the standard to be used but we must
decide which asspect of language we want to xanrczydixm refer to and decide
vhether there is 8 standard in this area of language. Does “standard” refer
to prorunciation? If so, is it the case that people in most reglons of any
one country agree that & particular way of pxarMrrir¥ pronouncing the langy; age

is appropriste for specified circumstances? Or do we mean by standard, the

grammar or the lexicon?
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At the same time we decide whethor there is a standa¥d pronuncistion, we
might 3160 want to decide vhether it is important for en ecducational institution
to promote a standard.jfhus, although a standard pronunciation may be generally
accepted, it is worth considering whether standard pronunciation s really
essential for effective communication. VWhat factors should dbe taken into
consideration in cdeciding vhether & stundard is useful or net? Cne of the
functions ¢f 3 steadard pronunciation is to prevent misunderstanding. Another
is to identi?y & person as being rore educated or as beloncing to a particulax
social cless. It is up to the educational system to decide wkkihex which of
the several functions which a standard pronunciation may serve is important
in their particular situatien.

In addiition to pronunciation, standardizziicn may refer to spelling,
punctuaticn or syllabification. In this area, standardization appears io be
Gguite usefui.. Lack of atiention can lead to misuncerstending or at least delay
cortunication. Some varlation in spelling czn 2always ke expected but schoole should
try to use that system which Lest promotes communication and best reflects the
modern language.

This point should not be left without noting that although the value of a
standaxrd spelling and ., nctuation for cormunication seems great, it may not
always be simple to achieve. Spelling reforms cften arouse sentiments of
group iceniiflcation or may serve as a sounding boaxrd for expressing political
views. In }such caces, effecting 2 change shuu or reforin may prove quite
difficult and the decision to promote such a change should be based on a
consideraticn of the g%ree of giesunderstanding extant 2gainst the costs of

eifecting such a change.



The question of a standard grammar is a more complicated one and must be

conisidered both from the point of view of the kind of content to be comrunicated

0
whether poetic, prose, scientifié?and from the view of the social values

associated with different varieties of these styles. %Ikm A stsndard grammar
increases its value when it rests not only on the details of the language
itcelf but also on its social and communicative functions.

In the §tancardization of v°ca§ulary, it 1s useful to conbider/ig:t srea
of vocabulery a rorn $fis necded. It §s probably'shat schools would rot find it
vorth the cost to try 4o control the daily language of its students. Additionally,
one might wonder what the benefits to be galned from such an effort might be.
Cn the other hand, it would seem worthxki the effort to standardize techriczl
termirology since exactness in this area of communication is essential and
regionaliens may impede the spread of information.

Decisions on standards for language must be carzfully made,
be clear that the existing diversity in language is really adverse--that the
diversity of language does lead to misunderstanding (something which needs
to be demonstrated), that it does lead to uncertainty which might be especially
bad for the beginner, or that it is indeed time-consuming. This advertisity
must be weighed against the cost of promoting the standard foxm.

Although the need for improving language arts through g£m education is
very important and some decisions about standard language useful, we musi still
recognize that cdecisions about standards are very complex. In order to
dermonstrate this, 1 would like to elaborate the processes involved.

Eecause standardization refers to a process which i8 so complex, different
aspects of the process have come to be labeled by this term.3 In understanding
the compiexities of this process, it is useful} to séc it as é&onsisting of

six separable but interrelated parts. Esch of these can in turn be analyzed

into several different features. The first three, while analytically sepaxate,

glways co=occur in actual facts




1) A reference point or system is set up or comes into being, i.e. 2
norm is $solated.

2) Value is assigned to ihe reference point or system, i.e. some judgment
1t made by some significant group of people that the reference point or system
is "§oocd"” or "correct" or "preferred" or “"appropriate."

3) Sp?cification is mace or comes into being as to when and fox what
purpcses the norm is to be used.

4) Scna egreemsnt occuvs, i.e., there is such & xeference jpoint ss is
specified by 1,233. That is to say, scme acceptance of 1, 2, 3 occurs.

5) 1,2,3 scrve as a basis for comparison.

6) There is some span of time during which 1,2,3,4,5 are in effect.

To demonstxate how these six iliusirzte the standardization process, let us
take sn example from the publishing indusiry--say the establishment of stylictic
norea. Thus, a group of editors might agree that in order for a textkook to
reet their standavds, biblicgrapiiic rcicrences must be done in a particuler way
(1--reference point; 2--value for the "right" way). They might specify that
such rorms will only be followed in textkooks and not in other commercial tooks
(3--when and for what purposes the nor:: is o be used). This norm would then
probably Le referred back to the publishing houses for acceptance (4--acceptance).
1f accepted, authors would Le expected to use this norm in sukmitting manuscripts
(5~~rorm 15 used as a basis of comparison). As well, editors right correct
manuscripts which did not conform 1o this norin {(S~=norm is used as a basis of
comparison). The duration of the ncrm would depend upon when the next meeting

of editorc took place am or whether thare was some other means of establishing

norme through writien agreement (6=-tpran of time).




Although I will not go into 2ll the detalled features which this process
comprises here.4 I would like to consider some features of interest to/zgscational
sphere.

ISOLATICN CF A NCRM

The 1€Blation of a norm refers to many things. The scope of the reference
point/system can be very different. The norm may refer %c in a general way to
the entire language or it might refer only to the spelling system or to the
lexicon or tho pronunciation. Ii ¢culd even be as narrow as the pronunciation
of a single word.

The norm may be quite precise or quite vague. In the asrea of grammar, a
norm may specifically allow only one form as the stancard form or the standard
may refer to more general rules such as "No double negagive" and siill allow
for the expression of this rule in many different ways. 7The norm may be a
point or a range {cr pronunciaiion) or an entire system. I woy xefoxr to the
interrelation of parts—--such as the idca that spailing cthould bke based on
pronunciation. Judgments may vary widely as to hcw closely an individual example
is an adequate repreduction of the norm.

The norm may be defined positively or neyatively. Violfram, 1971, points out
that a popularly held view of what Standard Anerican English is, is a negative
one. Hences; he sayssthatl & group of dialecis have become standardized by
default, that is, Standard American English iss “a dialect(s) LOT spoken by
socially stigmatized groups.” Anothei negative definition and one quite difficult
to be specific about is one which dofines standardized speech as someho#W "leveled."
Sweet, 1903, observed ihat "The best speakers of stanvard English are those
whosa pronunciations and language generally least betray their locatlity.”

A more positive definition of 8 standard language wéuld be one that specifles

that the ecandard is the speech of a particulsr social or gecgraphicully located

group.

7
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The gources of (bases for) the norn can vary widely. Jespersen, 1925,
lists saveral common sources for standard language: (1) the standard of
euthority, (2) the geogrephical standard, (3) the literary standard, (4) the
aristocratic standard, (6) the cemocratic standard (5) the logical standard,
and (7) the aestictic standard. Many other sources have been used. Choice
depencs on the community in which the deslision occuxrs,

SSIGIENT OF VALUE

The principles Sor assicning 3 value to a reference point/system are
indead a couplex matter. Of Intedpst hixex here is the auggestion by lanes, 1570,
vhe discuseses what sorts of theory we ought to lock at in consicdering
standardization efforts. le sucggeste that we see that norms 2re selected on
the basde of a consideraticn of: "The escence, nature and function of the
valuated cbject." Dy the esscnce of a language, Danes refers to the structure
and history of a lenguage. By the nature of a lenguzge, Danes refers to ihe
social waluersfttached to a partlcular foim withignthst language. Ey the
function of a language, Dancs refers to the purposes for which it will be uses.

An example of what Danes meang by these three focets might ke a spelling
reform. If an appeal is made to the system of the language and to the general
development of that language, such a judgment would he based on the eséepce of
the evaluated object, namely its form and substande. If a Judgrent 48 made on

.social preferences for .approximating an adajacent language, such as the decision
to make Frernch creole spelling as similar as poseible to that of French, this
decision appeals to the socie) value of a language. £ If a fudement 1s ktased
oa econoiy in learning or in use, such a judgment ie based on the furction of the

evaluated object. -




PURPCSE OF NORM

It is common to speak about a standard language as the only nﬁrm for all
situations; to speak about it as uniform. In its less sophisticated form,
“uniformation™ assumes that the speakers of a standard language don't even
have stylistic variants. A more sophlsticated version of "uniformation" allows
for some variation in terminology or in grammatical details while still
assuning a limited range for the norm. The Ciech view of a standard language
sgem nore apéealing. It allows for functional differentiation of norms by
consideration of the different domains for which a language is to be used.
Standardization efforts then are seen as a reiterative process affecting
different domains of a language in different ways. A standard language seems
to ke one which has a complete range of expression for all domains. It 1lis
worth noting that in many diglossic situations, the language undergoing
stancardization may be restricted in the functions it is exgected to ox
can fulfill because the language of the ¥x home is different from that of
business, acministration or other public sectors.

I have tried to indicate & few of the complexities of the standerdizetion
procecss and the develcpment of a standard language. Finally, I would 1ike to
suggest some criterie which could be used in deciding on or in msintaining a
standard within the educationel comain.

First, conslderation should be given to the ouestion of how many styles
it is useful to isolate. If mobilization is a primary function, then mass
appeal and understanding should bte a prime consideration. If, on the other
hand, technical specialization it important, then creation of more standardized

specialized zxa forms might be sppropriate.
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Secondly, educators should consider whethexr schools want and need a
standard pronunciation, spelling, grammar or texrminology. A decigicn should
be made as to which of these is mocst urgent; which of these most worth spendinjy
tire and energy on.

Two precautions seem relevani here, First of all, since language is alvays
changing, having once achieved a stanuvard or having set a standard does not
mear that this is fixed once and for all. Standirdization and norms of good
usage will ﬁrobably change through time and what is taught should be adjusted
to these changes. In many standard language communities, it is coumon and
useful to have administrative routines which keep up with the changing standord.
A second precaution which needs a great deal of attention is the following:
although we have discussed those domains in which a standard might be useful, the
question remains whether the schools should stick to the standard as the only
kind of language permissible or cozrect. 1f full development of creative potontial
is to be encouraged, students should be made aware of the many stylistic ‘

esibidiyles and their appropriate application. Too great erphasis on any
one style may hamper creativity.

The costs of establishing snd maintaining a stancard vary irmensely from
locale to lccale and deperd on what degree of standarcdization currently exists,
on the available resources (Loth human and material) to promote standarcization,
on existiang v2lues toward different varieties, &nd on the desires of the
population toward establishing a standarc,

In the lestern llemisphere, several interesting anc complex exszples of
standardization protlems have been trought to light. Eduardo Hernandcz5 argues
that some variety of CThicano Spanish and not Standard Spanish should be taught
in the U.S. Lbilkngual schools on the grouncs that students have little use

for Standard Spanish, thet language maintenance is best achieved in Chicano

Spanish, and that students normally achuire inferiority feelings when standexd

1€
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Spanish is taught. Garxry Parker, 1973, has called our attention to the complex
probler:s of deciding on the proper stendard for teaching Quechua literszy in
Peru. The principle problem seems to revolve around the fact that Quechua {s
not a single language as popularly be}ieved; indeed the differences among the
several lectr of (uechua would lead to serious learning difficulties for most
beginning learners, no matler which variety was chosen. Similarly complex
proeblems for Black English in tee United States have Leen reported.

In conclusion, what I have been trying <o do hexe iss (1) suggest what the
nultiplicity oi foctors involved in tic standardization process are and (2) discuss
the sorts of values and functions the educational domain should consider wvihen
malling decisions about the stendard language. Haturally the complexities ofﬁ
the problem will very from country to ccuntry. lowevery, no country which wants
to promote creaiivity, idmproved communication and advanced thiééng can affoxd

to neglect tie langjuuge eris and, a5 a consequence, problems of standardization.

11
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1. Although iingulstic science has long taught that every child can learn his ovn
language, it also seems irue that rot sil childaen have equal command of their
mother tenjue. tlouscholdery, 166G, p.833y pointe out that there is a “cubious

claim formerly made by sor@ taxonomists, that all speakers of a(jbiven language
‘master' it equally, that there are no difierenses in linguistic skill." It svems
clear thal one inportant role which ithe schools can perform is to help develop
linguistic skills sc that iceas can be exprested mere succinctly, more fully

tnd more clearly.

2. The term "good" needs furthar clarificatisn. When a person says that a Jgiven
fndividual writes "good" Spanish does he mean that his use of gramicar is acceptable
or appropriate vz dues he mean that his style is eifective?

3. My research on standardization was made possible through my participation $n the
Internationil Larguage Planning Frocesses Froject £2:i&R¥8 (1939-72), funded by
the rFord Foundation and acministered by Staaﬁbrd University.

4. I go into the details in a paper entitlel“Standardization" which 4is in the
¢334¥ roport of the Intesrnational Language Planning Frocesses Project but which
vill appear in bock form in the future.

5. Personal coaswunication.
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