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ABSTRACT

Reasons for the present emphasis on all-year
operation of schools differ from those prevailing 30-40 years ago.
During the depression emphasic was cn economy. Recently, a more
sensible reason tor an extended school year is coming into focus-=the
year-round school has educational value. It is not just something to
be cousidered ir order to save mone)}, thou . that certainly is one of
the criteria. The year-round cperatior of the public schocols is
necessary for meeting the educational needs of an urban society.
After a lengthy review of the research on and practice with the
extended school year, the author presents extensive findings in favor
of the extended school year. He addresses such areas of concern as
academic achievement, remedial programs, graduation rates, mental
health, student maturity, student social needs, handicapped children,
and college admission. (Author/IRT)
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Chapter 1
INTRCDUCTICN

Tre practice of a long summer vacation during the school
vear bad its origin in our earlier agrarian life when childrer
were reeded on the farms during the planting and harvesting
£easor~s  Also during this period, the demands for orgarized
educatioral experiences were less insistent. Children devel -
oped an understanding of community life through actual work
experiences, rather than by attending school. June, July,
and August--these are the months when most schrool plants are
clesed and standing idle. These are the montls when a million
teachers are out of work or temporarily employed. These are
tre menths wher millions of children throughout the nation
have time on treir hands. This is traditional.

The traditional school year is denourced by some as
failing to utilize fully the community's school facilities
and equioment, the pupils® time, an” the teachers® profes-
sioral expertise. The almost universal practice of Jeaving
school facilities idle at a time in our history where every
available resource is needed is being carefully re-examired
and debated. There is an ever-increasing number of children,
ard a shortage of financial resources, facilities, and per-

sorrel to meet the needs of these children. Social and eco-

nomic changes are increasing the demands placed on all cf our
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~ctoolc. Threrefore, more pupils must be provided more educa-
tiore Tre level of educational attainment of every student
Tust be breusht to the highest possible level for his poten-
tial. A variety of vocational offerings must be provided the
arprcxirately fifty percent of pupils who do not go beyond

Fiet ~croocl. There is also a widely re.ognized need to impreve
tre eccnomic and profescional status of teachers. ixtended
scheol year plans would provide a solution to threse problems,
ar! mare fuller uce of our school facilities.

“xterded school year plans can provide communities witl
tre extra clascrooms and special facilities needed to expand
orecent vregrams. The lengthened school year can provide a
more desciratle learning environment to children receiving
orly part-time scchooling or working in overcrowded or obso-
lete classrcoms.

*xtended school year plans offer a basis for more quality
educatior. ari added educational opportunities for all children.
Trey car iave particular impact on disadvantaged children

througr thre provision for extra instructional time thrat is

needed for their success in academic and non-academic fields.




Chapter 2
ANALYSIS CF TEE PRCBLEW

“Le precent emphasis on all-year operation of schocls is
for dift'2arent reasons than those prevailing thirty to forty
yeare a~oe Tre emphasis during the deprer=zion was upon econ-
cmye The year-round school was emphasized during tre post
world was 11 days for a variety of reasons. ThLere was an
impendirs shortage of school plant facilities. Costs of
education were rising. More recently, we are coming arourd
to a more sensible reason for an extended scnool year. That
is, tl'e year-round school does have educational value. it
is not just something to be considered in order to save
money, altrough that certainly is one of the criteria. The
year-rourd operation of the publi. schools is necessary for
meetinge the educational needs of an urban society.1

A purrore of American schools is to afforAd complete
opportunity for the individual to develop his full potertial
capabilities for himself and society. This purpose canriot
be effectual as long as custom limits opportunity and restricts
individual growth by part-time operation of the schools.

"(nly when opportunity exists continuously, winter and summer,
sprins and fall, at the service of every pupil wher and as

he cr she needs it, will our ideal be fulfilled."2

G




A clasit.oom is a cheerful anu comfortable place for a
crild in summer. The child in school during the summer
montle ras -tre advantage of the services of school prysician
ard nurse, and of the health directors. .le has thre advantage
o a balanced meal at the noon hour and the use of the school’s
rlayesrourd facilities. From the standpoint of hLealtl, re
chould be tetter off than the child who stays at Fome, par-
ticularly whrer the home is such as is ofter found ir a con-
Fected area of a large city. He is in less danger of accident,
and is less likely to neglect himself in the matter of personal
cleanliness. School buildings are cooler ir summer than most
Fomes. Tre walls are thick, the rooms are spacious, and van-
tilation ic at its best.>

Tan childrer take a longer school year? The answer
must be "Yes." This is evident in the throusands of children
wro voluntarily attend elementary and secondary schools each
summer maiing their total school year longer than most
ex-ended school year plans. Also, the experience of Zuropean
schools refutes the argument that teachers and students can-
not take a longer school year. A study on the length of
scrool in fifty-one countries of the world showed an average
elemertary school year of 210 days and an average secondary
schooil year of 204 days. The average school year in the
'rited States is 180 days.u

"re longer school year would directly affect students.
C(r the assumption of a revised and improved curriculum, the

various plare would enable students to master fundamental

w




~¥11ic ard take remedial work, to take additicnal broaderirs
“r errictire cour-es, to lighten class loads, to cemplete

alvareed level programs, or to study special voca‘t.cral cnutre
:f".’ t: .

(S

Yar Yeer suregested that the lonser ~clrenl year vwould
‘reres o pyoccyre and be detrimental to their mert=21 zrd
mro7 el vealth, The countering argumenrt ic thet clarcroonm
Trec Lpes mi-vt te decreased because eleme: tary secYoacl cril-
drer bowve extra time in which to master “urdamertalc and
cooevdnry oetool students may use their extra tims “or rene-
iial wer™ ~r for reducing their class loair. ‘fe exterded
“rbeLl year rlans do not eliminate schocl-year or summer
vacatinrce.  Ir fact, "Xesults of experimental prerrams in
“ew Uoro rurrezted that 'involvement in ar active cusmer
Frocran Lo rot 1etrimental to children®s jeultl.'v’

4 lcrrer school year with short vacaticns durire tre
year :ac mioh ir its favor. 3tudies of extended cchrool year
rrosrats In Cewark, Mew Jersey and !astville, lerrecreo
€t owel trat the children who participated suffered nc il)
effentoe A~ o matter of fact, medical officials reported
trat &t c*ildren were healthier than “hose who roamed the
£treete or went to the beaches during the summer. Apparently,
tre recularily o school routine, a good physical educa+icn
rresrnm, ard o well-balarced meal at lurchtime wern contribu~
terv fnetorc.  This wac especially significant for *howe
ntildrer wrn-e parents were not at home.6 He e Zafferiy,

ir. Letior'c Scehcols, Tuly, 1651, says tre folliowirs of a

O lx
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tuelve-month school year:s "What a youngster does with summer
Peurt s of great social importance. If adult education ie
ar lr.irarce acainst anti-social belravior, summer educa‘icr
ir eaqually important for children."7

-+ 2r. intefral part of extended scr.ool vear desisns,

2cceleraticn rac additioral implications feor pupile. are
rperils rature erougl to graduate early? «ill they te atble

o “hrad et~ snd enter collcp.n? If trey fi.i=h the vecerdary
“crecl oouree ir the middle of the academic year, will threy
"e able to erter college at that time? "Tle "ew Yerk “tate
officizls ar-wer trese questions affirmatively, but emcr.ascize

trelr recommendatior that no pupil accelerate more tran one

-

"t ras teen suggested that today's pupile are more
olyeicnily, sexually, and academically mature trar throse of
a ."ereration 270; thus, acceleration may be advantageous.
Cames Ce 4ller, Jre, lew York State Commiscioner cf tducation

eeerolds that maturity is not nececsarily

related to the number of years spent in school.

mmntional and physical maturity gererally doec

rot lircrease between the ages of 17 (when mcst

nccelerated pupils would graduate) and 1¥ (wher.

meCt purlils now graduate.”

“te questinon of maturity will be raised, regardless of
whetirr tre extended school year program is being _ponscred
for recordary school or college level programs, It is =
quet*ion wrirk is difficult to answer, because people will

nct arree on a definition of maturity, cince the individual

wrhe it mature ir one area may not be as mature in otrers.

N
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Tre Individual's readiness to face life's prcblems
1evend upor a rombination of inherited factors and acquired
experiencecs (ne may have the potential for growthr to Figher
maturity levels, but a lack of broad, rich experiencec will
lizrit the nature of his growth patterns. Jany youns people
Fave ‘¢ orear with home and school ties if they are to rice
atove & srcwth plateaus. Therefore, a delay in the independ-
erce crocets bty requiring another chrorolosical age of
rcienlirs will not perceptibly change their aprrcact to rew
proilens ac those encountered in marriage, college, the army,
tve werld of work, or general everyday living.10

“cdern higr school students are successfully worsing
wiir rateriale and concepts formerly introduced and taught
at ceclier¢ levels. Young elementary schocl studerts have
repeatedly chowr their ability to understard materials ard
brirncivles focmerly reserved for junior and senior high
scroel wupilce 1In a sernse, academic maturity levels are
craryings Lecause boys and £irls are maturing earlier thrar
trey did “orty or fifty yearc ago.

‘aturity and years of schooling are no+ necessarily
rslatei. Turents and school board members are of ter shocred
wrer. ttey are shown the achievement range of pupils in a
Fiven ~lurs. There may be a range of five years in a {iftn
srade cleec and six years in a sixth grade clace witt a
steady increase in the spread as students reach ricler srades
Tre rretlem hecomes complicated by the fact that achievement
rarres overlar for pupils in different grades and subjecto,

2

-
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ity ncaderic maturity does not coincide with a given number

cfye.rs of rclooling in the case of all clildrer.

13 e 3

L 1 a zimilar overlapping in tle areas o* ~onizl,

i by 0

CTierta, rryeical, mental and sexual maturity.

Tie raree
TYomnhtar oty lroenc) area contirues to spread urtil tie wope
YTotre Hifion definition when applied to 1¢-, 17-, 1--,
a1 A

’.—‘(u’EV- '

re At tlris Stage, some youny urorle will
CHav s s o

ritYer mature or immature indiviiuale, rt +re

be beyond classificatior ir terme ~f +rtqg]

E

e w1tr all the variatiors in tre'.p frowti patternc,
I* will be virtually impossible to assume tiat studerte will
firal or complete maturity by atterndirs Lier cebool
“rrocre aiditicral year.

fotime on

It me o cpent in school is tre maturation facter, the
éxteries <ctcol year graduate should be more mature hecause
re will rave been expoced to 2,520 nonweishted extra days
cl dretructioe in twelve extended school years, cempared to

Oy 340 v trirteer regular schrool years.11 r'ime in ¢cleol,

years in school, may be considered a rart of

trhe maturatior process, but time in itself may be lers impor-

tant trur the rature and quality of the individual's ccincl

experinrces,

¥any young people reacth a maturity platean

whichk *tey rarn

0t leave until threy can acquire new educa-

*irrnl exverierces.

Remaining another year in treir owr

V‘i'w-.}

ccionl will not be as stimulating as roing on to insti-

tutlions »f 1}

irrer learning, such as a vocatioral zchcel, a

cerrurity collere, or a liberal arts college.12

ERI
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‘tudiec have shown that high school Fgraduates who rave
r2d v merd academic backeround will have no difficulty witr
~clle- level cource work if they undertake it at +ie are, of
severteer rctead of eighteen. If pupils ericounter 4iffi-

cLItv oir enllese, it is due to factors otrer trar crromo-
11

170231 a0,

‘ew Figt scrool graduates of tomorrew car
vxoerct to it back and say "Ny education is
tiiuri Te." To do so will be to stagrate. |f
fre. irterd to find success in life, *rey will
v te foreso some freedom because of tre
rre’suares tc have them acquire more itnowledge
ir? ricrer level skills. They will fird, fer
c+amele, trat industry spends billions of Adol-
t2r> armually in school incentive ard job
trainir.s prosrams. Again, many of them will
“ird jor opportunities in many fields will te
clesedl unless tley go to a commEnity collewre
or vaeatioral training schonl.l

" e b

- mecrle accept the fact that a rifh sclool education
ic re lev.cer %he end of tre road, that education for nary
muTt ceriirue, not because of extended s- .00l years, but in
epite o7 trem, the saving of one crronolosical year ir the

7

presert r teo 12 proeram may become more meaningful and rea-

lis+ie,

2 ry
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Chapter 3

R¥VIZW CF RELATED RESFAR™

rrex~say ard -lecter

‘rescey and :lesher made studies of tre ctatus of alum-

3
Y]
Al
1
-
)

arse rumbers of women who were graduated ir an accel-
retel oreeram, Cnotle basis of such characterictics ae
enTrovoe toacte, srades, and courses of stuly, thece wnmen
were mn*cred ~rairst controls who matriculated irn a rcn-
arceloratad or recular programe

‘en yearc after graduation, on the averare, thre "accel-
erates” as comvared to the controls had obtaired a scirnifi-
cantly rirter rumber of advanced degrees; and a sienificantly
lar~er number of tre acceleratec were workirg after raving
beer married. A slightly tigner percentage of the non-
accelerater were married, and a slightly higher percentage
of tre ac~elerates had beer divorced; but trese differences
were fmall. Zoth sroups participated to about the came
desree in community activities. These studies led Flectrer
ard frecsey to conclude that many students of ability car
complete 1 fcur-year program in less time with no urfortunate

1¢
consequencess* -

10
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Atlapta, Teorgia

.r eneatirg of the four-quarter system in Atlarta,
‘vereia, Reil Zillis says

wromise you that this is the pr.ilosopty

2 ird Ytre program; there is one purposs: 1 %
Ectane 0 T021S PRCGRAM IS TC IMFRCVE 7. "Di=-
2l aflbal CEPCRTUMNITIES CF QUK ChILUR=MN. It is
{7 2 program to save moneys it is M(OT & pro-
47 to utilize tre facility; it is 'CT a pro-

t¢ ~etedule children into a Space-caving
ey voredule; and it is NCT a prorcra~ to
» “lexible vacation patterns. it 1l a pro-

‘7~ improve tge educatioral oprortunitiec
ur crhildren.!

,
\
v 3

-3

,
e S N I n; ~
A
30

S 1

o)

“re Gillic went on to say that in the %“etropolitan
Atlarta urea, school personnel found trat trey had 2 nire
Tertl scrocl year with an appendix of about six to eiFht
weers Aduring which students attended half a day and paid a
tuiticr. <tudents went to summer school programs, which tad
teer dezigned forty or fifty years ago, to repeat courses
whicr ttey rad failed during the year. Z2ut a strange thing
rarrered. The ccrool personnel, in investirating this pro-
Fram, feound that twenty-five percent or more cf tre high
scrcel vupils in the area were going to summer schrcol, but
that reverty percent of these summer school students were
tairg rew werke This summer scheol was no longer a place
for ¢t .dents who had failed and needed to repeat coursecr. It
rad hecome a place for the pupil who really wanted to improve

Fic education, to take advanced work, to get ahead. <o, zaid

Yre 7i1lis, ".e.the basic rationale at thris poirt was to develop

A rrograrn that would give kids an opporturity for yesr-rcund

. o]
edncatlon."lf



“lorpida Lgrools

“ince 1¢.7, *lorida has had a type of year-rounrd school
nre. rim. “rir rodified all-year program wac made pccsible by
roat ot tie legislature that provided for tre employment of
we ot o7 ayery eight teachers for the eleven®!. ani twelf?
mc=%: o "rece teacker units were to be used almost entirely
“ep -7 levin. educational experiences for yourgs peorles Come
cemter p * ot tie plhilosophy is sound; that It enables ctudents
.~ % variety of interests in depth, wrere cpporturnities
ire Yoo ire oddurirs the regular school yeare Trey furtlier
‘hrapye trat teacters do a better job in tle summer prcgram,
pertly becanse attendance by students is volurtary arnd thre
*escvers are chtallenged to make their prosrums aprealins so
trat ~o.-ular attendance can be assured. ‘ece advceates of
cummer rrnsrams point with pride to atterdarce fijures which
ipdirite trat ac nigh as sixty percent of tte regular year's
enr~11lmert rave participated in the summer rrogram vclun-

. 1
tarilyv.”

'te ‘ova “chools ir Fort Lauderdale, “lorida rave bteen
atterpting a more sophisticated form of yéar-round creration.
"Fe tea~rers in the Mova system give the following advan-
tase~ to year-round school programs:

-lemer tary frograms:

fy=Y

« ~“tuder.ts forget over the long summer.

?e Time is available for laboratories and rescurce
center activities.

ie  .tuderte tave time for mastery of siills ir.ctead of
teine "passed on" when not ready.

ERIC 15
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“« .ncreasing amount of knowiedge trat must be taurht,
“eccordary Frograms s

~cre creating and writing time is made availabie.

r
.

. " derte rneed more time for the additinnal exper,-

e ~ < trey need and decire.
‘e & lere ~ummer would break the crortiruity of ceva':
Tentirucus progress philosophy.
voote crere feel trat
esetiderts need more time tc reac: an
-2 Mle level of persformance esyocially
s oo ctudents of today are faced it
“teriv- ever increasing amounte ol sricw-
i wd corncepts. 1Y
elray Cevwto, Vipsinia
Frogwct iprortunity was a summer prosram fap tre rural

/artreet youth in relser Zounty, Virsiria. Cve gime of

cravojere te raise tre level of ¢tudert ac

ror cducation; to provide experierces tiat

Piratinr

“tudnrte

woulr ret rormally encourter whic! wonuld troader tia2ir rance

wral irtaere~t and aid them in related anademic acrieve-

mertei 21 te provide experierces in fine arts for rirti

C"Z’Lt’!\.”" [}

ratural science for tentr graders, ard critical

thir v ard irdependent study ir the rumarities fer eleventl.

Traders,

Srrenyt the information received from tre rmemberes f the

intericg

M -

-rlirary team, participant observers, teac!er urd

sixty ctident-irterviews, it "...iS obvious trat a viilocopry

Aid prev-il wlicr succeeded in enlightering ard breaderirg

20 . . .
tle ctuderte.” From the responses received, it appeared
trat tie c*uderts did increase their concept nf tlre worl?d

ERI
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outeide treir jmmediate environment, with many of trem beire

*elred in creanizine treir ideas about collerce ard 2 possible

CAr e,

‘e reztest fluctuation occurred ir collese a-piratiors.

Ltres rroups of students demonstrated approxi~ately a

Lyoiercert attitudinal Change towards collere. (re 0f thre

fer o irrarces of this program was tre cloceresc whicl

develcred Yetueser studenrt and teacher. Tric interac*ien led

© minr o more relaxed and open approacr to cortroversial
~¢ v etudents voiced the opinion that trey were more
117 %0 diccuse these ideas under tris irformal situaticn.

‘rom ftve prerults of tests, there seer:d to be a slifht to

moderare rire ip vocaticnal choice towards the rrofescional

level ir 911 +nree groups. Another importart acpect ctf

rrec

ate

Jent _pnorturity was that tre progran was at least toler-

1, If not accepted, by tre community. The parertis were

releacirgs some of their children from work on their farms,

ard

10¢

Dor

tre

. o)
» i sevmeral, were nrepared to rost tre program.kl

Tte overall conclusion as to tkre effectiveress of tre
~ fummer program ir Melson County, Virgiria, was one of

itive approval. It was felt by the investigators tnat

aritirietrative problems did not outweigh the incpired

teact ivo, tre active participation, and tre involvemenrt cf

tre

mur

-

°rts In new experiences that they encountered. 1t

2.

r-t|

r

t e roirted out, however, that perhaps tre mere fact

that this cummer program was being evaluated had some effect

t:e vrogram itself. Cne cannot discount tre poscibility

4 ry
&




O

ERIC

Aruitoxt provided by Eic:

1¢

ot the "oawiborne Iffect"--perhaps creating better teacr.ir.-,
“etter ~*uder t responces, more adept adminictrativ.. decicicrs,
“roomtre onrortunitier beirg presented to the ctud e eras
"Trti Yor o cupeers owever, it was found hy tro irvecrtisatern
frat tew s aecr rreogram in Melson Courty, Jir-iris, 2l4 pre-
V.o ter ouritve and special experierces tiat eoyulA avirav e

et e a7, rerconal, and cultural srowtt of s irvelved

‘ Totie Tetter krown experimerts irvolvive cyterdad
vrrecloyar rlarc were those in Ambrid.e ard alinvitpa,
Tervorlvarinag

-

Do “mer=aquarter rplar was adopted iv Ambridse ir 1430 to
Foar i l~r - ctident enrollmert while raw relecle wern teing
Toritructsj. fccording to tre school surerinterder * ir
Sebriive, +tbe precram was extremely urpopular, ar well ac
A1ffic 1+ *0 dnirieter. Tre plan wac diccontinued tjn 1u7¢)
AT ccovoae 1 liitional schoole were completed,

"re four-quarter plar was adopted ip Aliquipps iy 1027

ir critar ce avoid investment in additicral scrool rlart-,

Att.or ity w o auarterts were ascipned arbitrarily, bu* reqnecte
for v were concidered. A new first-grade cec* v wace

errolled ech qiarter, and trere were forir Promoticr. datoc,

ors 3 uriic were allowed to attend all four quarter:s, vt

wers rot allowed to accelerate more than ore year. Furilc

wre it faliled repeated the quarter whicr they tad railed.

Jiarters cverlarped seacors of the year.

4Q
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~orerte of this experiment indicate that thre vlar wvac nct

de*rirer+al tc¢ the studepnts® achievement. or were ‘rarc that

3

411 neriovorent and atterndance would suffer durirse tre ~um-

oy v

merils ~onfirmed, at least during the Cirst five years cof

Terstltoe Che January-April quarter stowed tre fewe ot ruril
ety Wt e tre Cctober-January quarter showed tle roes

Ao, ‘.ret-year atterdance was Liglest uring tre O]

!.1:\/—

cerr o ter o 4nd lowest during the Ceteber=January quarter.zB

i vas “ivercity

~Cureroat Chie State 'niversity wlich erpaaciccc irter.-
“lve oo Tosis urd treatment of studente® rrotlens (Froyotclegy
o feetlve tudy and of Individual Adjuctmert) a: fepded
arocpecsotur sty ta oobtain preliminary dats se te tie effoct
T oetrer o crroeline on studerts. ke atoderts errclline
Ir 17 croree tond to be the misfits of seaderie scriety=-
tre oo cv*7 ot apt to be bothered bty thre additieral ctpair
cf ~rv*rocns at+*endance. Tre students ~oet daily “or cleven
wee' s Ir ~~211 l=boratory sections. Ir additicr - “aily
P~ ity iYe instructer, each studert tas rreguer* cen-
fopoves~ 1141 arather counselor. The extencive 1igyoror+ic
rrosram oard interviews provide ar unusually ‘reroust 1eguairt-
-~t ftudent's rrebdlems, and the rarrort ‘evelnped
lTeard~ 4- frar: answers.

‘e rixty-four students studied, twenty=-eisrrt yere

iIr =errel *ve year round and thirty-six were 2bsenrt Aurirg

tie summer ceccjor.  Tre two groups were equal as to tre

Q 4?‘
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r1 iroar men 4o womer and as to the percentagce living at
Pera wtile tzendirg tre University. Iris and ct:rer ~tudies
"rwerer, (rocoicgte that those who chose velurtarily to atterd
Poowvere oy urd tend to be somewhat more irtellirept tiar
e 1~ ret attend scrool during tle :u~ror.2“ (trer
“v' oo altn Irdicates that such vo urtary =ttenders terd
et eersitive to ceeking solutions te tieir Lrobleme.,

vere obtained near the end cf 're fall q.arter

<

Sr. 0 aut “rlt that sood rapport had Geer ectatlisted, urd
wre o ridente had had at least nire weeis of atterfarce

. lres *rz o all gquerter with which to comnpare Lrelr yrevious
cerc 1 exneriences  -ach counselor wat previided with an
Irtervie, c.tline, but was urged to oroceed in zr irformal
mivver rocraer to cbtair the highest rapporltse re students
weys 5001 tre reason trey attended or dic rot aitend tie
‘nivoerc ity dorirg the cummer quarter and what enecifically
trov rad pained or loste Threy were alse zs'ed to Judee
we=tier, -nowing as much as they did at +te time of *he
irtorview, trey would attend the summer sescier if they
coult ro-=live tre previous summer. Ac a means of Judsinge
the vetative inpertance of acceleration as a source o: Aif-
-culttem, *ie counselors were asked to ranx among twelve
foarees -7 yrrotlems the relative importance of year-roun:
Attt nitreoe 50 @ cause of students! problems.,

.7 ~rneral, the analysis indicated that year-rouns
crdnnes was rot a particularly important scurce of prob=

1o~ iret, tre counselors gave year-round attendzrnce A

(&8
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~edlnn ratine of ninth in importance as a socurce of problems
arors tle twelve areas. Second, wher the students were
“Trel wrat trey would do if they had tre zummer tr re-live,
more ~od-e vg favored attending than tad actunlly done so
t~ srevic o curmers  Thus, forty-fou - percer?t, fad attended,
Pt fItty-slfbt percert said that they winrew t ey wag,
wir freco wie bad rot attended and whe nad rict wi red to
vrre Sawsend wic pad used the cummer to Fain required expreri-
free © ot (llere work, or were out under doctort: order~.25

a7« rerclucion to his article on tie (hic tate
"roversity rregram, ¥re [‘obinson gays trhat "Ir tite sciesl can
rrevide o variety of work exveriences in cornectior with ite
premeoe qrd *ale care of certain students' firamcia] crotlemc,

mett oot~ difficulties arising from year-round atterdance

Timer e 1l e cvercome."20

_te J~rmack Lclool Jistrict

e ormack Terool District in Long Irland, “ew Vork,
ir fuc 0%, 1777, instituted a Continuouc FroFress * xterded
“ebacl ety Irocram. The Commack Project was "...a ‘cliber-
Ate atizapt to clow that a school district can rave ore vear
of ~rrorcliry qt the elementary school level througr. ~rancing
tre :otre of tre children's educational time line.®* ¢

4After studving the Commack Project, these wore come cf
tre firndiri~ of the State ©ducation Department of tre 3tate
of T ow Vores

1. “tudente can learn proportionately more in a
leri~tiered cc:ocl year than comparable ctudents wio lLave not

74
[N
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reen ir cuch a program. Students® attendance was slightly
Firrer durir~ the summer period than during the resular
cchecl year,

<o Zeadir> Progress of Third Grade Students (I'ovembter

"etrovelitar :eading Test).  After 3.7 morthe of extra

“c rclinfF, the third grade extended school year students
Ttoweld 2 mean rain of 6.5 months in reading comprerensior
ar’ 7 7.7 montre gain in reading word Lnowledre over com-
rararle ctuliernts designated as the control groupe. Thre third
Fra‘e axter.de? cchool year median in reading comprehenciorn
WAC Y meovti s bisher than that of the control rrour =nd one
¥ear above tle rational norm. The median for word lLrowledge
wal 'ix morthe above the control and nine northc above the
raticral rorq,

-~

‘e irimary Grade Gain (May Metropolitanr Achlievemernt

Testlse  _re extended schnool year primary . rade Frcouping

att

0

‘red hi-rer achievement levels than the contrel rroup
on all ceven “etropolitan Acrievement sub-tests. ‘lie mean
rairs rar ed from 3¢3 montks in arithmetic problems to six
mertre ir reading and 9.8 months in spelling. These gains
are ccorsidercd particularly significant cince a July com-
puter 2aslyr is of ability factors indicated that tre year-
rcur? cc’ool rroup had a Slightly lower potential than tre
cortrol ~roup. This conclusion is partly supported by the
fact that tre control group seemed to progress faster from
overter tc Jav trkan the experimental group.ep In addition,
slow learrers made greater academic gains over the control

Froup tian average and high ability groups made in terms of




their controls.

Parents reportedly favored a 4-5 week vacation because
¢t ildrer terd to get bored before the end of a lengthened

10-12 wee™ 3ummer vacation. Most parents enrolled their
c)

‘ildren ir the extended school year prograr to provide

4+

tier with 3 hetter education.29

~re ..ctcol of Zuman Resources

“any rehabilitation professionals contend,
trat in general, physically handicapped persons
must adrere to a less strenuous regimen of acti-
vitier than nondisabled persone, and specifi-

cally trat physically disabled students carnot
"stand tre pace."

The School of Human Resources in the State of lew York
runs a cpecial extended school year program for physically
Fandicapred children. The State Education Jepartment of
the Ttate of “ew York, upon completing their investigation
of thLis pnrosram, concluded the following:

1. The results of the year-round program at the
suman cescurces School indicates that one cannot validly
Feneralize about an entire category of people and that at
least in one instance, that of a summer program for disabled

children, the contention that children cannot take it must

be corsidered false.

e

e Yany teachers and parents have said that non-

disabled clildren cannot take an extension of the schoonl year.

ir view of the evidence that physically randicapped children

carn prefit from involvement in an extension of the sctlool

year, ore car conclude that all children, disadvantased cr
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ror-iisadvantaged, can benefit from their involvement in an
externded sclool year program.

Je Fhyrically handicapped children have ro difficulty
earrins during a summer extension of thre regular cchool
yeare  atber, physically handicapped children will bhenefit
academically from being involved in a well-structured pro-
ram, efvecially where continuity of learnin~ plus enrich-

) 31
mer.t ~c rara-in-brand.”

“re children in the summer program perfecrmed better in

n
o)
3
n

vhveical fitness building activities thar they did in

(

-~
<

rerce . lLile srowth was not as great as it was for :te
ac~demic trogram, the conclusion was made that "eselinvolve-

mert n an active summer school program is not detrimertal

Y

to 1iratled students® physical fitness."? rhe schocl

.

rty-iciar's comment about this program is significant rere:

o
The rositive aspects of an extended schocl

vear prerram, from a physician's point of view,

are <¢ ;reat that I do not hesitate recommending

trat iris should be standard operating procedure

fer any school for children with vhysicab handi-

cavs o33

Pre-tects and post-tests were given in all major sub-
ject arras. 35tatistical analysis showed positive gains
were made in all subject fieldse. Zlementary pupils shewed
a mear. "'rowtr of 2.8 months on the Stanford Reading Test
ard a mean improvement of 3.25 months in Arithmetic. Junior
nigr =cheol students showed a mean increase of 103 months
in Aritrmetic on the Iowa Test of Basic Skillse ™hie Fain
paralleled the mean gain of 8.0 months on the wide range
achievement test in Arithmetic.ju

™A
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areen “himpeys School-Camp Program

Tris rrivate school, without financial suprort from
tre “tate of “ew York, has completed an extended school year
rrograr involvire a large number of emotionally disturbed
1rd brair-~damaged children. The pupils workred througt a
twelve-rontr program which combined a Structured academic
rrecran with oa camp experience in July and August. The
Presran was iritiated because it had been letermined trat,
in tre ract, emotionally disturbed childrer would regrese
emotionally wher they went home for the Summer. The new
rrccrar tended to be a settling one for trese studernts,
‘tis wac attibuted to their need for a continuity of formal
learnin- 2ctivities. The fact that academic pursiLits were
not irterrupted made the ad justment to summer camp experi-
ences leac frust:ating.35

Yewcomers who came to Green Chimneys for the first
time ir Tuly were immediately phased into approptrate
learrins levels. They had no adjustment to make in Ceptem-
ter because they had engaged in programs of study quite
unlike those encountered in traditional summer schools.
Acadeniczlly retarded children had an oprortunity to make
up Tor lost time.

“re library was opened during the evening as well as
durire tre day, enabling the students to use its resources
intencively throughout the summer. Middle and upper grade
students reported a feeling of accomplishment during a period

when many of them would normally be wasting or marking time.

-a
v
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Teacrers and school administrators reported a reduction
ir tte =ocial and behavior problems. There was a definite
lacn ~7 emotional regression over the summer on the rart of
rurils wro 'nad not returned home. They attributed the ease
et at’ustmert Lo the fall term to the extercion of tre pre-
vicos ooleoel ycar.36
A“L tre time of the study done by the Ztate Zducation
“e:srtrert, tre jreen Chimneys program had rct been ir oper-
atlcr Inrv enoyh to provide much statistical data, however,
ti > follovir points were made:

1. 4 statistical analysis of the achicvemenrt teste

imirictere? to control and experimental students shcvwed

%]

laveuare prowth on the part of the exverimertal Sroup
gisFnifican* at the five percent level.
"+ Tle experimental group showed gainc were made
whicr were higher than those made between pre-tests and
poZi-tects bn the control group on the Stanford sclievement
cubti-tects Tor naragraph meaning, arithmetic applicaticn€.37
“*e elurational implications of tre %reen Chimreys
procram =re many. Academic teachers were able to tuill con-
structive learring activities around events ard harverines
ir ths ~ummer whrich gave new meaning to tre learnins process.
Acaderic learning and special interests were not interrupted.
Trhe externded school year program insured the continuation of
suldanee ccounseling, health, and nutrition activitieo.
Teacters and cneclalists reported few discipline problers

Aurire +re cummer. This was attributed to the children®c

A Ta)
et
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vrieretanding of the meaning of school witi. itc ertablicrred
rul~ and rotines,
"< -1~ rirtrators ard teachers at ‘reer Chimceye, Ip
o o2y o0 urelr 2chool=camp program, cay: "Iie oxperierce

St s les yeer was not *~ood’ but EXCELLEIT..

it tate . riversity Laboratory School

“» Terida “tate " niversity Latcrator: o2ioerl heran
'rivesc ¢ oerration in tre fall of 1964, trus provil.r, an
Tnhmort vt Sn o study the effect of various leragst o ~o0 nel

PThore v o the aclievement and mental realt; of S

"ildrey. Zuck a study was done by «alpe le witrer-

A v o

oot oty lorida State (niversity Zolleco of  ducaticn.
Yo woniercpeoor. irvestigated two rull rypctiecco:
Ve rere i no significant difference ir ack . evement

berwe.r ~omisrsole croups of K-3 children wlo atterd sci.col

Turivs Y. pro~ular and the creatly extended tcrcol year of

*hroo TR W Al
ce Toere 1s no sigrificant difference ir adivetnont

Stet.r betueer comparable groups of K=3 chkildren wo attend
crheel auring tie repular and the greatly extended sctonl
Ay o~ ) oga ol 39
vear ©* trree trimesters.,
ier £1is trimester plan, all children were re-.ired
tc niterd tuo and one-half trimesters reculting in at least
ver rore cobeol days each year than formerly, and ~r. ~rtion

war vroviced ma“ing possible an additional ore-hal - trime~‘ter

of t'irti~yive Adayes, Approximately one-hal{ of tre -tuiente

l"w
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enrcolled elected this option during the first year of tri-

mester oneration.

“ince tre Florida State University Laboratory Scrool
did not previde admission priority to certain groups (such
a” faculty crildren) and also served county school children,
it was accumed that the subjects for this study revresented
a ¢rosc section of the many small urban areas in the United
States, 50

#t the close of the study, thirty-eignht children had
atterded scrool all three summers and thirty-eigrt rad
Attend2d no summers. Forty-four had attended one summer and
forty-trree rad attended two summers.

r'irst, cecond, and third grade achievement was deter-
mined bty use of the Metropolitan Achievement Test and tre
Develormental Reading Test. Ad justment wae evaluated by
use of the raggerty-Clson-Wickman Behavior Ratire Schedule
ar? tre 7nlifornia Test of Personality. All three tests
were admiristered each Cctober and May for a three-year
reriod. rricr to the last two weeks in Cctober of the first
year, the Frimary Mental Abilities test was admirictered to
all rubjectse This was dcne in order that the results of
tre =tudy could be adjusted in terms of variation due to
intellirerice (covariance 1:echnique).u1

re Yitbercpoon found that length of schoul year does
effect tre adinstment and achievement of young crildren,

Findercarter tvrough third grade.

8
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"ren intelligence is held constant children

of these ages tend to achieve less well, and pos-

£°8s more adjustment problems as perceived by

their teachers, when they attend an extended

scheol year each year for three years than com-

parable children who attend only the regulaE2

schocl year during the same period of time.

Jre .itherspoon further stated that“géﬁ negative effects
el **: exterded school year were found, indicatinz that there
may re ar ortimum time period of instruction, beycrd whict.

nderirakle effects 1:'esul‘c.u3

!




Chapter 4
FINDINGS AND CCNCLUSICNS

in orly one instance did this writer find evidence to
Sucrest that extended school year programs are not advantage -
ous to pupils. Jith the exception of the €tudy done by
“r. ﬁit?erspoon, all research points to an overwrelming
accertarce of extended school year programs.

It should rot be surprising to anybody to find that
Pupils can learn more in twelve months than in ter. Crdinary
Judgement would enable one to foresee that extra Schooling
eacl year would result in more learning and concequentily in
more rapid grade progress, but nobody cculd foretell how
much progress would result from the additional schooling.,

Children can obtain more education in an extended
school year program than they can in a regular scrool year.
Studiec have shown that boys and girls taking part in extended
school year Programs make greater academic gains thran compar=-
able peermates who remain at home, travel, go to camp, or
Spend treir time at the lake or seashore.**

The research Clearly demonstrates that learning does
not cease with the cnset of the summer Season. Comparative

gtudies of ctudent achievement have repeatedly shtown that the

27
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work dore in the summer extensions of the school year is as
good, if not better, than that which is.done in the regular
srlrool year.uq

Tre year-round schools graduate a higler rercentage of
treir <tudents, they promote at a higher rate, they show a
lower esrade-age, they have less retardation, and trey lose
fever ctudents before graduation. All this appears tc be
accomplirred "...not by advancing pupils to grades to which
treir arec do not entitle them, but by preventing pupils from
fallire co far behind the grades to which treir ages do
ertitle them."u‘

Year-round schooling increases the graduatior ou‘put of
a schcel each year by more than twenty percent, and these
Fraduates are as well-equipped educationally as are tre
fraduates of equivalent ten-month schools. Tre ten-month
zcrools send irto industry proportionately more pupils below
eig"tr srade level. All in all, students leaving all-year
scrools eithrer by graduation or because of the desire or
necessity of going to work are superior educationally, though
of atout the came average chronological and mental age at the
time cof leaving.u7

‘or ic trere any evidence of loss in mental health. At
the erd of tre summer, after children have been in cctool for
twelve months, there are no signs of brain fatigue; and
achievement teste given at that time yield as high ratings

as are obtained at any otler time of the year. Also, it is

a noteworthy fact that children return to school in September,

e 1
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“fter a vacation of only two or three weeks, with as much
zect for work, and with as keen interest, as if they had
tad a lorz summer vacatione 1In fact, teachers believe thrat
summer study prevents interest from waning.us

Jeachers also declare that children who attend schrool
durir.- July and August return to School in Jeptember witl.
teravior rabite superior to those of the childrer whko have
teer rurrnings tre streets all summer. The influence of tre
tencter 2nd of the school seems to be more wrolesome than
mary of the Influences met outside of school--ac one raturally
would expect.

“rat year-round education is somehow injurious to tre
physical and mental health of students is an argument of
lens standing. There is virtually no statistical eviderce
to support this claim and a good deal to counter it. VYet
tre rarging fear persists, that withou! the conventional
summer reprieve from his books, the student will "eeeat
wortt burr ocut his brains or at least miss the bucolic joys
of vacatior revelries,"49

“xterded school year programs have had a pocsitive
effect upon the social needs of boys and girls. Yany stu-
dentc nave maintained friendships or made new social con-
tacts in tre summer months. For many students the school isg
a cocializing institution.

zmotionally disturbed children have found the contiruity
of educational experiences through a lengthened school year

leards to fewer frustrations. They have to make fewer

o
£20
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djustments in terms of peermates, teachers, curriculum, and

=

schoel routire.

xesearct clearly demonstrates that children’s healt}! is
rot imp2irei by involvement in extended scronl year programs,
Tre recent studies support similar findings in the earlier
“tudise in Yewark and Nashville:

l.  Frysically kandicapped childrer in one new program
Are rerortedly ir better health after taking part in a
ler ~ttered cetool year program than comparable peermates who
4id not have this advantage.

/e “ormal children had better attendance reccrds in
“ummer veriodz than they did in the regular school year.so

-ten determining whether the extended £chool year plans
impore teo efreat a strain on students, the Ztate -ducation
Jevartment of tre State of Mew York came up witl. these
firdires:

1. T=2ch year finds an increasingly large number of
rupils ccinf to summer school, but there are no reports that
their externsion of schooling has been detrimental to their
rrysical ard/or mental health.

7« [re averace lengtl. of the school year in fifty-one
representative countries of the world is 210 days, but the
studerts do not seem to be showing any evidence of strain.-}

411 crildren, especially the disadvantaged, will berefit
throust a rarrowing of the memory loss ascociated wit! pro-
lorged summer vacations. This could decrease the amount of
time currently svert on repetitive and monotonous reteacring

and review in the fall.

.ﬁ:}
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Fducationally disadvantaged children are found in rural

commurities, small towns and cities, and on Indian reserva-
tiorse The introduction of an elementary extended school
year program in any such areas will show educational advan-
tares cutweigh immediate economy advantages. The extersion
of tte scrcol year can help stem summer regression, as well
ar er=tlirs students to receive more education in their more
formative years. In addition, the decrease in the lengtt of
Fummer vacations will help meet the basic reeds of boys and
Firls wko do not have an opportunity to engage in purposeful
ard er.joyable experiences between the end of one term and
the start of another.

Fast learning students continue to grow academically
urder exterded school year programs, but their gains in
comrarisor to their controls is relatively small compared
to the pains made by slow learning students working in an
exterded school year program. Slow learning pupils with the
advantage of the extra time provided in extended school year
Frogframs made greater gains over their controls than fast
and average learning students.

Cince the slow learning students often show Ereater
academic gains than average learners, consideration srould
be given to making such programs available to disadvantaged
crildrer. It will give them more education and will speed
treir progress through school. Since they have a deficiency

in learning experiences when they enter kindergarten, they

have more to learn in school than average children. They
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also exribit a slow rate of progress. Giver the advantage
of extra learring time annually and a well-structured pro-
<raw of educatiorn, it is possible to save one or more years
of *their edicational life line.

tne obiection to the adoption of ex.ended school year
desirre centers around the maturity issue, ¥any parents
ant te clers are afraid that boys and girls will be rushed
trrous! ccicol ro fast that they will bte unzble to cope
witt collese 1ife or the world of work. Studies show trat
tt» =verage kindergarten child will be five years and three
Terite cold wren he starts school. lormally, he would taie
trirteer. years to complete his schooling, therefore he would
te elstteer years and three months old wlen he is ready for
tre world of work or college. Saving one year would make
hisr school rraduates sev?enteen years and three years on
tre averaze.

n 1664 a special study was made for the State Lduca-
ticn Devartmert of the State of New York by "Melson Associates
tc accertain what would happen if applicants for college
admnission from extended School year programs were 17-3
chrorclogically instead of 18=3. The survey indicated trat
chronolecical age is not an obstacle to college admiscion if
apolicants meet normal college entrance standards. Iinety-
nire vercent of the resporses indicated that Seventeen year
0ld toyz will have equal or better chances of beins accepted.
Tinety-eight percent of the responses indicated that seventeen

year old girls will have equal or better chances of being
2

f
accepted.




- n
PR > - LS ok reetam e, e e

33

Some opponents of a longer school year contend that
ckildren will te deprived of desirable camping experiences.
t prerert, only five to seven percent of all children go
to camp during the summer. The number could be multiplied
many times ofver if extended school year programs  ncorpor-
ated school camping experiences based upor. spring or fall or

ever. vear-round use of camps.53

Tre (ffice of Economic Opportunity once expressed
irterest ir sending disadvantaged children to summer Camps .
Cince tiere is a limited number of available camps in July
or August, this approach to the problem of the Lot summer
idleness had to be dropped. Public and private camping
interects are willing to help provide camp facilities at
otter than the summer s:ason. Therefore, it is possible to
extend tre school year by opening the scrools in culy or
Auzust with purposeful camp experiences provided in the
spring or fall. Such programs can provide continuity of
learning with a motivating force that is badly needed by
disadvantaged and advantaged children alike.su

‘lementary and secondary school extended school year
prosrams can help potential dropouts reach higher rurgs cn
the educatioral ladder. This will be reflected in an increase
in kisr school graduates and a reduction in the number of
dropoutr« All studies show that the nearer to graduation a
pupil is when he may legally leave school, the less 1likely
Fe it to do wo.- > The reduction of the overall school pro-

gram from tiirteer to twelve years means that pupils will be

N
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ore year nearer graduation when they reach the age of leaving,
The likelihood of a Pupil becoming a dropout is to that
extert decreased,

Arotter point made by the New York State Education
Uevartment is that by extending the scrool year, "Txtra
irstructiornal time can be provided to meed bacic needsg of
every child, not just the gifted or ‘academically retarded'."56

It Is the belief of some that the social advantages
of the all=-year school outweigh the educaticnal, and that
tre olief merit of the extended school year lies in its
fuccess in providing continuously throughout the whole year
"eessvorthrivhile activity in an environment that is uplifting."57

The citizen may feel that he has discharged

Fis full duty by providing summer schools and

playgrounds; but if children do not attend, the

prrotlem hLas not been met. A type of organiza-

tion must be furnished that géll attract all,
or nearly all, the children.

Sy
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