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New Literature for a New Decade

=NANCY § PRICHARD
Nuseonal Counctl of Teachers of English
I think v ¢ should redefine our “licerary
hentage,” think igan about what we mean by
‘whole and intace. and give ourselves and our
children the uniquelv human privilege of 1n-
habiung the world ™

Today I would hike to do three things. Firse, talk 2 hittle wich you about why 1t1s
imporeant to the eduation of our chuldren and young adules o include “new’ litera-
tures 1n all ddassrooms, ac all levels, no mateer what the raaal compositon of the
studenc body, thetaculty, or the communiey By * new *hiteracures, | mean the wriungs
of mnornty group members .1 our counties and wriangs 1in English (and French)
trom other parts of the world, such as Africa, Austraha, Nev Zealand, India, The
Phillippines, and the West Indies. Then 1 wane o talk more specifically about some
materials that are avalable And finally give you the reactions of some students who
have read these new hiteratures, since atter all, what happens to our students 1s the
criterion by which we judge the success of what we are doing when we say we are
teaching,

First, however, let me suggest some answers to the queston of why, at a ume
when you are giving increasing attention to your indigenous literary heritage and
more ame  1ts teaching in your schools, you should di ere char accention or divide
thatc ume.

Lthink the reasons for looking more caretully and with greater pride at the wealth
and dwversity of Canadian lieerature are much the same as for looking beyond our
borders to hteracures in English tand French tor you, since you are a bilingual nation)
other than those we have tradivonally called “world™ literatures.

A basic reason for knowing our nauonal literature has to do with our self-
awareness and self-concepe, both as individuals and as members of a society and a
particular culture We need o know who we are and where we have come from. We
need to see through other eyes than our own the land that shaped our history. We
need role models as we develop our individual selves We need, 1n our mula-culeural
corntnies, w know who our fellows are and o be aware of alternauve ways of
interacung with them And since we discover and shape ourselves through language,
we aan, through reading, expertence other Lives even as that language experience
shapes the one we are iving So we read our national hterature to give breadeh o our
awareness of the #ternatives within our own culture. And this awareness of other
lives extends our indvidual alternauves of being and becoming.

But these days, to know ourselves only within the contexeof our natonal licerary
boundaries, while vial, 1s not enough We are, as Archibald MacLeish reminded us,
“riders on the earth together,” and we need w know our fellow passengers, to extend
our self-concept beyond 1ts cradinonal limags, to become inhabitanes of McLuhan's

Nancy Prachard is Assoaate Executive Searetary of the National Counal of Teachers ot English Her paper
15 an chited version of 4 speech given to the Seskatchewan English Teacher s Assocation and ongindly
prantedin M6 luré, the othaal publication of the Sashatchewan English Teachers Assoaanion, Vol 8, No
1. Fall, 1971
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‘global village.” And, perhaps even more importantly, as teachers we have a responsi-
biliey to help our students Iive comfortably 1o a world which s smaller, more crowded
and move diverse chan the one we grew up in

Someone recenty said thae English 1s an addiave subject, by which he meant that
we just keep ficung an increasing number of subjects or sub-1tems under the rubric of
‘Fnghsh.” Isuppose 1t al began with literature, then we added grammar and composi-
tion, and more recendy we found ourselves teachy , reading, speech, drama, jour-
nalism, creauve wrinng, and a4 host of separable but allied subjeces. In paracular, as we
looked more and more closely aclieerature and divided iechronologically, genencally,
themancally, and culturally into more finely delineated speciahiues, we found ourse-
Ives including a greater number of novels, say, or poems, or shore stories, because not
to do so would ignore a parucular category.

But we never throw anything out to make room for the addinons—or we seldom
do. We just crowd 1n more subject matter, more content—and suffer in many ways.
One of the reasons we say we can't throw anything out is that we must respect “the
licerary hentage™ and pass 1t on, whole and intact, to our scudents But perhaps we
ought w look with fresh eyes at our definition of “the heerary heritage™ and especially
at what we have meant by 1ts “whoieness.” Perhaps one of our problems has been that
far from induding too much, we have simply divided an inherited body of literature
into smaller and smaller bies and have, in face, excluded and ignored a great deal of
literature which has developed outside bue parallel to that package.

This certainly 1s what has happened in the past to Afro-American literature in the
States. Since Phillis Wheately wrore her poems in the Colonial period, an enormous
amount of hiterature has been ignored by most teachers, and most publishers, has
found only a very speaiahized audience, and as a result, generacions of U.S. citizens,
both black and white, have grown up believing that “hiterature,” except for a few
1solated and exouc examples, 1s written by non-blacks and mostly about non-blacks.
The same 1s true for the hicerature of American Indians, Americans of Asian ancestry,
and for other cultural and ethnic minoriues.

It seems to me chat in Canada this realizanon—thar your nauonal hiterature has
gotten short shrft—is ac least pare of the basis for the current controversy in this
country. The spokesmen seem o be saying, “Our children grow up knowingall about
cricket and crumpets and California and cowboys, but damn-all ibout Canada. They
are more famibiar wich che Lake Distce than wich the Laurenuans, wich Mississippi
than Manitoba.”

In actualiey, of course, this 1s exaggerated, for we all scudied the geography of our
own country and carry around 1n our heads a map of the land—which is more and
more speafic the doser we get to home—and images of its people. Butas ageography
teacher once sawd, “There are two Africas the real one, and the stereotype we carry
around 1n our heads, which consists mostly of jung'es fuil of monkeys and grasslands
full of lions and giraffes. Bue there 1s more o the reality chan thae!”

And if the reality of our own land 1s distorred by distance and unfamiliarity, how
muchmore s this true of the restof the world and the diversity of people who dwellin
it. The quesuon then is, how do we become aware of that geographic, climacg, scenic
reahey and people it with individuals racher than with groups we can comforeably and
unthinkingly call “they™

Elk\l‘c‘ar)‘ 1978 6 R
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How do we internalize the disersiey ot our own land and our wider world, how
wan we come to hnow and respoe the vaniety of our countrymen and our world
companmons’

One way 15 by reading the heerature written by chose whose knowledge 1s
gut-hnowledge, whose language and perceptions and atteudes have been formed by
beinganintegral part of another place, another culeure, another milieu. And chatway,
while not the only one, 15 the way we can follow most easily—being readers
ourselves—and can most happily icad others to—being teachers of heerature

So, | think we should redetia. our “literary herieage,” think again about whatwe
mean by whole and intact,” and give ourselves and our children the uniquely human
privilege of inhabitng che world

Let me here, having talked rather grandly and 1n large terms so far, get down to
cases Some vears ago, [ persuaded my college o let me teach a course called English
Literawres of the World By that utle 1s meant hieerature written in Englhish—which
may be the writers first or second language—in those parts of the world not usually
included m chie ordinary world lieerature course  Africa, India, the Philippines,
Australia, New Zealand, the West Indies, and Canada. Obviously, some choices had
to be made among the seven—no course could include them all, except in smippets.
All have exciung hiteratures, so the choices we made for a vaniety of reasons. Africa
because 1ts lieerature 1n Enghsh is one of the newest, Indiabecause of the flowering of
the lizerature since che 1940s, the Philippines, because ic 1s the only one of the
countnes whose English is based on American Enghish rather than Briush English, and
Australia, because the ploneer expenience there was similar to that in the United
States Those are not all the reasons, of course. Others were the availability of
materials, an esumaton of what studenes would find interesung, and what would
widen their world of people and literature, and thereby help them to see themselves
as part of a larger humanty.

In Afncan lieerature, we first read Onuora Nzekwu's Wand of Noble Wood, for
three reasons, 10 1s full of socie-anthropological lore, 1t 1s a fasanaung story, and
structurally 1e1s not a very good rovel Teas said. m ¥ chis may be apocryphal, that
Nzekwu first wrote the book as an anthropologr .al treatise but was told by an editor
that.ewould nocsell, so he turned 1cinto a novel Whatever the case may be, the book
15 4 fine introduction to many culeural concepts of the Ibo of Nigenia and at the same
tame the story hine 15 stron,, eaough to carry students along so that they absorb this
background, necessary to their further ceading, without getung bogged down enurely
in socal anthropology The central problem in the st..r, 1s that of a young man whose
tribal background requires him to buy a bride, buc whost moderi cducation has
convinced him chat he should also love the woman he marries. At first everything
seems to be turning out well when he finds a young lady who seems to fit all che
tradinonai requirements, who has a modern educauon, and who appeals o him
romanucally The complicauon arises when, practically on the eve of their wedding,
the girl discovers she 1s under an anaent curse which will destroy them both if cthey
marry You can readily see the opportuniues the novelist has for explaining customs
and desenibing ceremonues, and after a very conerived conversaton early in che book
which explains the tradinonal and modern views on "bride price,” students become

Q
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aware of when these explanauons and descriptions are handled well and when they are
not.

You can also readily see the analogies students will draw between their own lives
and the predicament ot the hero and heroine, between their own relauves and, for
instance, the hero s sister, who tells him an the tiese chapeer thac the whole village 1s
gossiping about the girl he 1s going wich 1in the aty and thache'd beter getrid of her
and come back home and find a nice gi7l o marry

The other African novel we read was Chinua Achebe’s No L onger At Ease, the
story of a young man whose educauon 1n England has been paid for by his tribe’s
educanon fund. He returns to Lagos, gets a much respected avil service job, becomes
engaged to the girl he loves, and tries to live up to the expectanons of hus famuly and at
the same ume live the sophistucated hife of the aty A further complicatuon in hus hife s
that he believes and tries to Live up o the avil service « adinon of service, loyalty, and
incorruptubihity  Eventually the temptatons of the capital touch him and destroy his
dreams

Literanly, this 1s a fine novel, both structurally and stylisucally far beteer than
Wand of Noble Wood 1tas witty and rronic and the auchor’s voice 1s disunctive and
consistent, Again, the heerary quality 1s apparent to seu?! -ats and the basic sicuation
and ethical problems are caes they can easily relate to Many of them, in che classes |
was teac hing, were the firse generauon in their fanuhies to go to college and theyknew
they would soon be out 1n the business world facing difficule ethical decisions.

Finally, we read a vaniety of poems in the Penguin book of Modern Poetry from
Afrua, edited by Gerald Moore and Ulli Berer Among them were Wole Soyinka's
“Telephone Conversauon”, Gabriel Okara’s "Prano and Drums”, and “For Granny”
and "Night Rain,” by John Pepper Clark.

A bitlater 1 wall ealk specifically about student reacuons, but firse let me mention
briefly the Australian literature we read First of all, a selecton of poems ranging from
the early colomal period (Charles Harpur's * A Midsummer's Noon 1n the Australian
Forest’) to the folk ballads and bush ballads—the latter a distincuve Australian
literary phenomenon—(Henry Lawson’s “Ballad of the Drover™ to contemporary
poems by A D Hope, Rosemary Dobson, and Judith Wright. Some students were
fascinated by the sense of space and emptiness which informs much of the poetry;
some were attraceed by the similanty between Australian ballads and the cowboy
ballads of the Western Unired States, some were drawn to the contempor2iy poems
which treat the vanous ways Australia’s antipodean isolation has been prerced since
World War 11—by the restlessness of returned sol liers, by the heavy immugration
from Conunental Europe—and the consequent tevaluauon of both national and
individual acatudes toward the land.

Then we immersed ourselves in Patrick White's novel, The Tree of Man, along,
densely wrirten book, full of symbolism and introspecuve stream of consciousness
passages. The students, some of them, found th's hard going because the story spansa
long ume period and the brooding quahty seems pervasive even as one remembers
the exciung scenes of flash floods and bush fires Yer we all came out of the
experience of the book understanding a licele better thac “lives of quiet desperauon”™
may be hved anywhere, and that in the minure examination of two lives and therr
settung we can see the lives of many.

Q ary, 1975 3
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Movingnow doser to home, andoutof the expericuce of teaching a class in echnic
hteratures of the United Staces, let me just talk briefly about a hieeracure which in che
States—and 1n Canada, to, perhaps—has most recently begun to emerge, to actrace
the attenuion of teachers and students, thae of the American Indians, or Nauve
Americans, as many of them now prefer o be called.

I have the impression tha: most licde children probably think chere are two
disunce groups of people called Indicns Freom therr juvenile readers and picture
books they know of one group who hive 1—and may sall live—in various exouc kinds
of dwellings—teepees, wigwams, 1gloos, long houses, pueblos, who wear much or
lizele leather clothing—some with fur and some without, who often wear gorgeous
body ornaments made of feathers and jewelry made of beads, who ride horses or drive
dogsleds, and in general hve an exou, colorful life very different from our own—bue
a savage one

The other group, also called Indians, are dirty, shiftless, drunk mose of the ame,
drive therr cars recklessly and when they are smashed leave them to ruse in the frone
yards of their homes, which are rundown, unpainted shacks, who, because they will
not do and hve as their non-Induan countrymen Jdo and hive, are no-good Indians. And
this piceure 1s unforeunacely the one most non-Indian children retain as young adules
and adules As adules they are the creators of their communites, through personal
attitudes and soaal action—or the lack of 1c Partly because of their stereotypical
views, they create, or allow to conanue, or do nothing to Stop, a real sicuatuon in which
the Indians’ present status becomes self-perpetuatng. a community 1n which the
Indian has liele or no opportunity for charge.

Now obviously, one course, or one book, or even the proper attention to any
group of people through their literature 1n an Enghsh class 1s not going to work
nuracles, but at the same ume there 15 no yusafication for our not making che effort to
change Studentsof anew generation are in our classrooms and many of cheirintereses
are parallel to the umque qualities of the Indun hentage They are concerned with
ceology and would agree with this passage from John Joseph Mathew'sWah-Kon-T b,
which gives an Osage Indian’s view of the difference between Indian and non-Indian
in relacton o nature,

Where the Indian passed in digniey, disturbing nothing and leaving Nature
as he had found her, with nothing to record his passage, excepting a
footprint or a broken twig, the white man plundered and wasted and
shouted, frightening the silences with his great braying laughter and his
axes

Thus 1s perhaps far from objective, butie will generate discussion among students and
thac discussion mav lead toward a more realisac view.

In addition to thetr ecological concerns—and 1 would chink they are as important
here as 1n the States—young people are also interested 1n other aspects of life which
are developed in licerature by and about Indians They are looking to other rehigions
for spiricual values, they are experimenung with alternauve life styles, chey are
groping coward an understanding of ethnic consaiousness, their own and ochers’, and
they are deeply concerned about the historical accuracy of what they are taught.

Older students’ awareness that the culture around them s not enuirely comforta-
ble and compauble to the way they would like to live their hives makes a book like M.
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Scott Momwday s Houe Made of D n, che 1969 Pulitzer Prize winner, most appeal-
g 1ty a beauttul, rragic, and haunting novel ot a voung Kiowa's struggle to find
himselt ateer having seeved s the U'S Army duning World Wae 11 The cheme, asitis
m many Tnduan novels, is the struggle of the y oung man co make a place for himseltina

soctery which has alienated b from his eradinonal culeure but will noe accepr him
into the Larger souety As one commenton the book pointed out, “the descnpuons of
the natural secaing—the deserts and plamns ot Arizona—are brillianc and poene The
Fhove to urban areas must be a devastating experience tor the Induan who has grown
up 10 a setang of such stark natural grandeur ”

The same conflict ot cultures ts the theme ot Hal Borland's When the Legendy Die
Here. an Indian fanuly goes o che wilderness to hive in the old way after the tather
acuidentally kills a man When che son s a young teenager, he recurns to the small
town where they had hved and 1s captured—I1 chink chat's the only word for it—and
put tor 2 ume 1nto 4 BIA boarding school. And if you have ever wondered why the
Indians 4 ¢ so hot aganst the United States Bureau of Indian Affairs boarding
schools, the experiences of the child in this story will show vou they are hornitying
and Mte-denving As 1 young man the ceneral character becomes a rodeo nder, but
finally rejects anvilization and returns to hife in the wilderness This book 1s vivid and
beaunfully written. 1t can be read by junior high school -tudents as well as by adules,
and 1t 15 one ot veny tew books about the Indian expenence writeen by a non-Indian
which Indians approve of

You are probably tamilar wich Olver LaFarge's Laughing Boy, which 1s suitable
tor mature juniors and semors i high school A eragic and ironic fact s chat although
this book was written forty years ago (it won the Pulizer Prize in 1929, condinons
among the Navajo which i depicts have not changed appreciably The torces which
destroy the marniage ot young Laughing Boy, the struggle of his people to maintain
therr culeural integnity 1 che face of the traps devised by the non-Indians and their
mstuaons, are stll facts ot Navajo hfe [ should add, however, that the Navajo now
have probably more control over the education of their own children than any other
tribe 1n the United States They have an exating elementary demonstration school at
Window Rock, Arizona, and the Navajo Commumity College at Many Farms, and the
success of their example is a strong influence in the ife of Indians all over the States.

Let me yust mention two other books One 1s Frank Water's The Man Who Killed
the Deer, again the story of a young man torn by being part of two culeures, Pueblo 2nd
Anglo. Martiniano s sentaway to a B1A school as a child and when he recurns, he finds
there 1s no real place tor im in the Anglo community near the reservation and at che
same ume that he 1s no longer comfortable 1n the hfe of the pueblo Paralleiing his
struggle to find himselt 1s che struggle of is people to mantain control over their
sacred lands, induding a small mountain lake which the U.S Forest Service wants to
take over as 4 park That scruggle, by the way, 1s based on face, and has gone o for
chirty years 1e1s pleasant to add chat not long ago the papers reported chat che Zum
Induns have succeeded in keeping their sacred lake and the lands around 1. The
wriang in T he Man Who Killed the Deer1s lynical, evocanve, of a high hieerary qualiey,
and the descriptions are breachtaking Again, this 1s a book by a non-Indian about
Indin hfe which Indians approve of as being realisac This 1s zof true, however, of
another book by Waters, The Buvk of the Hopr, which has raised nothing but con-
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troversy. Some say 1t 1s an essential book for anyone incerested in the Indians of the
United States Southwest, others say 1c1s all wrong. | suppose the best thiigo do is
read 1t and reserve judgment

One book which | have only read about, but which you are probably tamiliar with
and which has recerved the unreserved prase of Indians, 1s Sarain Stump’s Therels My
People Sleeping, published by Gray's Sydney, B.C. The American Indian Historian
review says:

This extraordinanly beauutul book was written and illustraced by a
Shoshone-Cree-Salish 25 year old now hiving in Canada. He calls 1e “Ech-
nic Poem-Drawings,” and the publishers have handled his work wich
infinite care and sensiavity . There I, My People Sleeping cakes ies uele from
one poem. It goes like chis,

And there 1s my people sleeping

Since a long ume

Buc aren’e just Dreams

The old cars without engine

Parking in frone of the house

Or angry words ordening peace of mind

Or who steals tfrom you for your own good

And doesn’t wanna remember what he owes you

.. The book has been adopted tor school use 1n many Canadian schools.

Murray Adaskin, composer in residence ac Saskatoon, has been commis-
sioned o write an onginal prece of music which will be dedicarcd to Sarain
Stump and his beautful book and broadeast coase to coast.

Now, finally, what happened to the students as a resule of therr reading literature
from other culturai and ethnic groups? 1 chink thac s best shown by some of their own
comments'

—Il was excited by English 210 and sumulated to read more than | have before. (1
never read much outside or many hicerary works. ) [ didn't care for the Australian
heerature chosen The course has greac value for showing how other nations live
and what they chink 1s important in ctheir lives through cheir literature.

—I have found why these countries are individuals, not just a prece of Asiaor
Africa Just because 1 have had the chance to see other people, the way they
really ive, made the course worthwhile. I saw how the English language is used
ditferencly in cach individual country. Many words meane different things.

—ltis odd about this class because 1 had signed up for it becau,  f a need for five
more English credis. Had [ known what it was like, 1 would have taken it
because 1t has given me an insighe on how other people live, their religious or
tnibal intluences on their day te day hives . . We cannot live in a closed society.

—  grammur is my great love. ['ve always found literature more difficule. . .But
this class was difterent. [ think 1t's what we 've needed for a long time. It ties up
geography, sucial studies and literature all into one big understandable bundle,

—benetits. broader knowledge of hieerary works by the authors, exposure to the
factors which influence their writngs, introduced writings outside Europe and
America, brought to my attention chat there is literary pride on the part of native
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Atacans, Indins, Filipmos, and Austraiaes Tehas cemoved 2stereotype | had
ot Atnca and fndia

—lt really opened my eves to new areas of culture which 1 had never explored
before  tultilled its purpose i anahonmg the dass to hiterature trom Lands we
had never even thought ot as producing hterature  leas as it D had just been
itroduced to Atnca, Indha, and Austrahia in particular, and am now about to
develop therr foeadshep turther by more reading, searching our facts, and
hopetully visiing someday

— interesting because we were able to see how the people hve in those different
countries and how they think 10 a second language

—I believe thatall the srones Fhave read on Atrca have altered my thinking about
both Atnca and Afncans tremendously For sne thing, 1 was surprised to learn
that there are so manmy good Atncan writers 1 am thiking speatically of
Mphahlele and Senghor | always knew that there were African novelists, but
had an umage of a tirst generation Muau Mau that only wrote hate hterature, Now
I find that many of the Africans are every bita, urbanized as we in the United
States Abso that the Atncan has felt every doubt and tear that | have fele. | felt,
before the quarter began, that the African must be braver or have less emoton
than myselt. but these stories from Atrica by Atricans have made me real:ze that
we all are diterent vet we are ali the same  exposed me to some very fine
heerature that I mught never have r-ad

—The actual value hes inachance tor hterary criicsm on the part of the student,
the ennchment ot his hte throagh knowledge ot hives in other countries, and the
ennichment of his knowledge of other countnies and authors

— ntroduced me to anew perspective innovels and Fwillalways be indebted co
it. The previous novels that | have read were only aciion-packed thllers or
novels completehy dealing with sex But by reading the required readings, |
tound that novels dealing with everyday life can be interesung and fasainanng,

— leads to understanding of people alk over the world Yet | tound that people
do ot vary that much But a person cannot judge others until he has actually
seen or read about cultires other than s own

—There 15 an exotic aspedt 1n studying hterature trom (cuntries that we are not
very tamsliar with We can gan a good insight into what the people are hke and
change pre-assumed stercotypes we might have had about therr traits

If we think ot edudatton as the changing of the way individuals view therr world
and themselves, as the changing of preceptions, it seems to me that these new
hiteratures can help students do just that, and enjoy the process, and be consaous of
the change.

These, then, are some new literatures tor the new decade Some come from far
away . some are ddose to home Whichever we choose as the road 10 the discovery of
our fellows will, in Quida’s words, widen the skirts ot hight, " will loosen the straight-
jacket of stereoty pes, will expand our naighborhood to global dimensions, and help
us to see ourselves ditterently—perhaps as new people m a new world in the new
decade.
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Where Something Stands Something Else Stands Beside 1t:
Sovinkhas " The Road " and Achebe's Arrow of Gad
PRISCILLA TYLER

Unteereny of Movourt at Kamay Ciny

The two leading Nigernan auchor, 1 English are Wole Soyinka and Chinua
Achebe. Achebe s novel Thoigy Full Apare has been read widely 1n Nigerian schools
and s iacreasingly read in Amencan schools, His more complex novel, Arme of God P
has also begun w recene the recogminon e deserves Wole Soyinka 1s not read so
widely ercher in the schools of Nigenia or here, yet hus nine plays make an important
body of modern dramaud hiterature, Two of his plays, “Brother Jero™ and “The
Swamp Duellers” move along casily as dramane readings in class sessions. One of his
plays which parucularly speaks to teachers 1s “The Road™ * lris of espeaial interest to
English teachers because 1ts man characeer. the Professor, direces his hife by “the
Word™ as the “portal” to ulumate being. Both Soyinka’s pley “The Road™ and
Achebe's novel, Arron of Gud, reflect the ditterentculeural and mychological concexts
outof which each author writes Soyinkais a Yoruba of western Nigeria and Achebe,
an Ibo of eastern Nagena. In both therr works, the action penodically centers around
Masks, or rehigious celebrations, and the “possession”™ of man by spiric. Though “The
Road™ with the Protessor as its main character suggests i has references to education,
it 1s about many other things, oo Though Arraw of God 15 about many things other
than edudation, major characeers speculate on “the nature of knowledge.” In che
revised edion of the novel, Achebe makes addiions which accentuate the impor-
tance of “knowledge ™ 1n the conduct of human hte Icis, however, a ditferene kind of
“knowledge™ which he defines to be ac the heare of human existence from the
knowledge which the West defines in its school books and stores in 1ts universiey
libraries. Both works make provocauve addinons to the curniculum in Eaghish litera-
ture and worthy introductuons to two of the grear Nigerian authors wriung in English
today.

“The Road™ 15 a kind of educauon morahiey play with the characeers acting cheir
parts of virtue orvice as members of amotley setof hangers-on around the Professor’s
garage and junkyard in a cosmopolitan Nigerian aiey. Inseead of “Gluttony,”™ “Pade”
and other such names charactenisac of the medieval morality play, the all rale casr
ha* ¢ names suggesung vanous cultures The Orientis represented by Say Tokyo Kid
and Sergeant Burma, the West by the Professor, Paruculars Joe, Chief-in-Town and
Samson. The Yoruba in Dahomey are represented by Kotonu who takes his name
from a town 1n that neighboring naoon. Salubt has a name common 1n the Nigerian
Yoruba uty of Abeokuta Some of the characters ace out roles drawn from the
cultures from which their names are derived  Paruculars Joe, a policeman, gees his
name from wanung “the paraculars “of every sttuation he investugates Samson, ashick
salesman, 1s deluded by the Deblah’s of talse values, Say Tokyo Kid lives as sensiave
to an anmistie world as a Japanese Shinto worshipper The tangible immediacy wach
which he teels the many amber sparies of che logs on his truck crowding around him is
1n contrast to the mystcal abstraceness of the Professor’s “Word ™ bringing messages

Priscilla Fyloras Protossor of Faglish Folacanon athe Unicorsiee of Mussourn, Kansas Ciny Heepaperisa
product ot hoe contmue b interest an the studs of contemporany,. Atnican wnirers
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trom Ogun, the supreme creator-through-death god. One of the characters never
speaks He is the mute Murano who linps because one foot rests on “the slumbering
chrysalis of ‘the Word” ". His name suggests a Yoruba of Muslim faith,

In 1ts dingy setting and scruffy characters, the play is charactenistic of the decade
inwhich it was written. Like atlower child of the 60s, itis idealism in dusty dungarees.
When the Professor first wanders on stage 10 one of his out-of-it, absent-minded
phases, he wears a Victonan suit. And a Victorian idealist he is—in part—throughout
the play. His dream of the idealisuc imperatve grows out of the Victorian dream of
the ideal thar missionarnies and educators took with them 1n the nineteenth century to
the distant colonies of the Briush Empire. Some of their concepts linger on in former
Briush holdings like Nigena The Professor’s Victorian clothes suggest, then, that
education 1n Nigeria has vesuges of the concepts and imagery of the Victorian ideal.
Of course, the U.S. does, too. It was because the nineteenth century educator had a
dream of a Sir Galahad seeking the way to the Holy Grail that the image of the way,
the road. the course became associated with learning. Thomas Jefferson had earlie r
suggested that an educauonal program be called “acircle of instruction™? but “course™
and “curniculum,” both Latin variants for “road,” became the accepted terms.

While an official in the church’ the Professor gave mellifluous oral readings trom
the Bible, but he marks down the variauons from school-English in the sermons as if
the word variants, themselves, broke any mysucal bonds the word might have with
truth. The occasion of his forced departure from the church was his teaching the
Yoruba mythology of the rainbow to his Sunday School class. The way in which he
describes his life since leaving the church suggests the Meauty of the experience which
“the Word™ had for him. Nostalgically he says,

That was not the word you see. . .no it was not. . .and | left the Word
hanging in the colored light of sainted windows.

Though a priest drop-out on the surface, the inspiration of the church stll moves
with him 1n his new chapter as Professor and junkyard dealer. Appropriately, the
junkyard adjoins the churchyard so that he may look through the church’s half-open
window to the lecturn with its eagle standing over the Bible. He says of himself

But I must be near the Eagle, for his brazen image bore on its back
the first illusion of the Word.

In the final scene, he refers to both Yoruba and Christian worship as stations of
discovery in his journey of "wonder™—a “wonder” that will not let him go.

I hold nothing against the rainbow, considering it to be good. I hold
nothing against hights, against color, finding 1n it mists and fraginents
of Immanent grace on earth. But. .l could niot escape my own sense
of wonder.

His convicuon or his obsession 1s that he can tind and that his lay-abouts (or his
students? can find for hm and with him the awareness of the mysucal substance of
“the Word” which fulfills all "wonder”, if they parucipate 1n another’s experience as
he passes from life into death. Of the Professor, it is said,

He lures Kotonu to a recent accident, saying [ have a new wonder to
show you—a shower of crystals flying on broken souls
The Professor, himself. says,

Q . .
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The word comes tiun departed souls when ascent s broken and a
winged secret plummets back to earth

Hos taich e 2 “progress  which will lead to the wholeness of an epiphany is expressed
early in the play.

Every discovery 1s a sign post. . .eventually the revelanon will stand

naked and unashamed.

Atthe end of the play, he calls himself “a gleaner”™ and his quest1s more anexpectancy
that “the Word™ by grace may come ro him than that he will tind 1c by his own
conscious intenuon. He says,

I'll weemy feet on morning dew, gleaning loose words from the road

and remain wich th eve of the earth untl the shadow of the usurping

word touches my place of exile.
During the Palm Sunday ricual at the peint where there is a“build-up of possession” in
Murano, the Protessor says

[feel aclast a crue excitementof che mind and spinie as it thac day had

been lowered at last which | have long awaited.

Afterward—after two had died, Murano and Say Tokyo Kid—the Professor puts
mto words his own anareness of the “revealed™ truch, words whichcome to him as he,
himself, passes from hfe into death. They are words not so much of discovery,
however, as admonmishment following adiscovery. Yorubas have told me that chey are
like che last words of a Yoruba father o his oldest son. In these last words, the
Professor counsels his spiritual sons of many cultures to nurture visions inspired in
mysucal moments, to “coil yourself in dreams,” and to fecl always about them the
clustering shadows of every man in the cosmic and encompassing presence of death.
Hisadvice 1s not to follow “the road” to a remote Utopian desany but to "be” the road
in the greatest experience thac it can give man, chat of deach breaking into life. His
faith 1s chat a hand dipped in holy water will find there the response of another hand
and man wich man will become united as one.

Be even like the road ieself. Flacten your bellies wich the hunger of an
unpropitious day, power your hands with the knowledge of death. In
the heat of the afternoon when the sheen rases false forests and a
watered haven, lee the event first unravel before your eyes. Or in
the dust when ghost lorries pass you by, and your shouts, your tears
fall on deaf panels and the dust swallows them. Dip in the same basin
as the man chat makes his lase journey and stir with one finger,
wobbling reflectuons of two hands, two hands, but one face only. .
Coul yourself in dreams. . .Spread a broad sheet for death with che
length and the nme of the sun between you unul the one face
multiplies and the one shadow s case by all the doomed. Breathe like
the road. Be even like the road eself.

The Protessor’s “progress™ has ranged from the rainbow to the eagle o the road.
Wich “the shadow of the usurping word™ falling upon him, he knows “ac last a true
exatement of the mind and spinie.” The spider 2nd its prey which Samson periodically |
observes during the play moves here from the image of the entrapped worshipper |
(who cannot escape the "wonder” of Ogun any more than afly in its webcan escape the
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sprdertto the criss unage which Sovinka writes on the ty leat of hus poeny, “1danre ™,
Such webs as dicse we buld our dreams upon

To quiver hghds and o th
The sun comes down in stately visit
The sprder tfeeds him pearls
The tlame of Ogun s visation s sull in Sovinha’s bran wheo he wrtes “ldanee ™
As The Roul™ begins with 4 hinear quest image and adds a crists image (heaven
reaching down as earth reaches upt and a arde mage  conl yourselt 1n dreams,” so
“Idanre” begins with an Ogun, who s “godtacher of the road “and wio brings my sucal
revelantons, and ends with an Ogun, torger of the Mobius ring. The “progress™ in che
poem as m the play s retlected 10 the imagery
Sovinha's plas leaves wich the reader (who is seeking analogies in e with educa-
tron? the mage that learming s a road which, at no predeternuned ame, may reach an
experience where old mearings break, and new meaninus—through words—open
the “portals 1o the revelations ot Ogun In that expenience or as a resule of i, all
wmes together as the drdde ot instrucaon™ which Jetterson imagined as the central
educanonal mage These grear davs of revelanor come not by effore alone but by
grace superseding ettort They come too, perhaps, by being as sensiave as the
Protessor was to the possibilits ot there bemg a Murano i every group—in every
person—mute and imping because one foot rests on “the slumbering chrysalis of the
word ”

The lesser characters in the play show the results of not Iiving with such incegrity
as the Protessor Salubr trades in forged licenses Ocher lay-abouts trade in used parts
of cars—wreched aars. The mose pronusing of them s the ex-dniver, Kotonu, who has
taltered at the risks of the road and s surrepuniously turming 1nto just another
collector of used car parts Samson is the shick salesman who would not, the Professor
say s, recognize the Resurrectionathe saw ie Samson is thus too insensitive to perceve
that Muraono himips

Analogies between cducatonal practices and the activities of the characters wall
oceur to teachers and students for example, an analogy beeween grades and dnivers
licenses Grades are at best but approximanons of worth and at worst no better than
the torged licenses which the Professor helps Salubi to make. The difference between
the driver of his own car and the one who merely preces together a composite car from
the parts ot other drivers’ cars may suggest the parallel between the creauve chinker-
writer and the mere wllector and compositor of other people’s words.

The play s 4 crinque of western education 1n general and in partcular an
indicement ot the torm thas taken in Nigerra. At the same ume, 1t 1s an affirmacon of
the power of “the Word™ to give winged serengeh o the soul of man thac man may
change The Professor in his sad dark-pocket society seeks to break bonds and find,
among all ideals, the imperanve deal The Professor lives as if only che one who seeks
“the Word™ in the my stical never-betore-sard ever moves or changes his life in a real
sense, such change coning trom a part dying, a part giving birch For artist and
interpreter. the smear of blood on the brain” 1s the sign of discovery, of creaton, che
cross of Resurrection The resulue of the discovery, of the Resurrection, 1s “the
Word "7 A Tower ot words 1inmy sanctuary, “ the Professor say s, The cycle ot sun and
night measures carch-tume but man-ume 1s measured by the stays and releases which
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“the Word” affords him 1n hus pilgrimage, the Protessor 1s someumes visited by the
assisting presences of the Yoruba spinits,  egungun,” someumes touched by “the
musts and tragments of immanent grace 7 The reader following s “progress™ can not
escape his own “sense of wonder.”

That man’'s reach for knowing extends into the realm where the unknown and
unknow able meetis also atheme 1in Chinua Achebe's Arrau of God In this novel, the
setang 1s the biculeural souiery of the Ibo and Briush in eastern Nigeria during che
early 1920's. Ezeulu, the Ibo priestof Ulu, secks “the brinks of knowing”, the Briush
assistant admuinustrator, Tony Clarke, speculates on “the nature of knowledge.”

The setang of the novel 1s the old Nigeria where people hived in small seede-
ments and went to cheir outlying farm plots to plane and harvest their yams. The two
villages where the sharacters in che novel live are Umuaro and Okpert, six mules apart.
Umuaro has been a village confederaton for seven generations under the protection
of the god, Uly, and his hereditary priests. Okperi 1s an even older community.
Shortly before the story begins, a mission has been started in Umuaro. Ten years
earher, the Briush established Caprain Winterbottom as District Officer in Okperi. In
Umuaro, the domesuc hife of Ezeulu with his wives, children, relauves and friends
centers 1n Ezeulu's compound. The life of the villagers 1s piccured when they come
together for che rehigious celebratuons and political assembhes which alternate in the
novel and measure out the year of its acuon. The story 1s told wich flashbacks and
forecasts so that the effect1s a rounded and well-meshed coherence of interrelated
characcers and events

Students will admure the strong-willed priest, who in the opening scene, half in
boyhood fear, watches for the new moon to come to “the door” of the sky As aresule
of such sacred vigils, he has the power to set the planung and harvestng seasons of his
people. This first nighe, the mystery of his priesthood takes hold of him so that as the
moon rises overhead, hus fear hies “on the ground 1n the grip of the joy™. A strong
physical wrestler as a young man, he remains a strong psychic wresder as priest and
leader of his people. Ezeulu is of heroic stature and though tragedy befalls him, he
never loses the dignity of his greatness. Of him (¢ was said he was half mmo (or spirie)
and half man “And half of all the things he did was from the spirit sude.” Ezeuluin his
high seriousness sought the limits of man’s knowing this “spirit side " His responsibil-
1ty as a man 1s ncreased by his responsibility as a leader. “Not content with shallow
satistactions” or shallow responsibiliies, he secks “the brinks of knowing” looking for
thatextrapower which should be his asleader of his people. Because of the magnitude
of his positon, when he fails, 1t 1s facal to his community.

His Brish counterpart, Winterbottom, 15 a less torceful man, occasionally
neurotic, but an honorable adminiserator with some good, some faulty perceptions of
his nauves.” His assistant, Tony Clarke, 15 the one who meditates nn “the nature of
knowledge” and comes o he conclusion that knowledge of the “facts™ aboutaperson
brings a sense of “responsibility” for chat person.

Sodial-minded students will respond to the picture of cultures-in-contact which
the novel gives. British and 1bo meet with a mixeure of responses At the dimax of the
book, Achebe lays outin matched parallels the Brinsh and Ibo misunderstandings of
each other Ezeulu's duty as Chief Priest s to be the ume-keeper of Umuaro, yet
Winterbottom scoffs at the 1bos’ lack of sense of ume, Oduche, similarly makes a
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cultural mis-march, when he supposes hilling a roval py thon will make him a more
contirmed Christan Part ot the saure of the novel 1s 1t plav on cultural ignorances
and mncongruities which the reader sees but the characters are blind to.

Achebe, however, 15 not hopeless of one culture’s eventual understanding of
another  His counsel 1s to accept the condition that the understanding of another
comes gralually: The white man s “like hot soup, to be sipped slowly-slowly.” The
Chiet Priestot Umuaross also not asoupvoucanlich ma hurey * Disorentaton in a
toregn setaung 15 as natural to one culture group as to another Tony Clarke teels so
estranged 1n Umuaro thar even the sun looks untamiliar Okpern seems so alien co
Ezeulu that the moon does not look like his moon The understanding of others’ ways
begins to come when a man moves from the viewpoint of lisown eultural setung fora
look atothers Ezeulu says knowledge of the world 1s “like 1 Mask danang.” If you are
gomng to see whatat s rcally hike, you have o follow 1t as 1t danees, archng when 1t
areles He sends Oduche to the mission chureh with these words.

L want one of my sons to join these people and be my eye there If
there 1s nothing 1in 1t you will come back. Bur if there 1s something
there you will bring home my share. The world 1s hke a Mask
danang It vou want to see it well you do not stand n one place.

The novel stresses the weltare-in-common all men have the responsibility for
providing and protecung As the wealth of every Ibo, when he buys a prestigious
‘utle. "1s distnbuted to the w hole communiy, so the knowledge of every man, as he
gainsit, 1s to be shared and used tor the good of other men Oduche wascharged by his
tather, Ezeulu, to go to the mission church and be his “eye and ear” there and then to
bring home “his share™ ot any good that was t be tound. Oduche fails a moral
obligation to his tather and his community when 1t becomes clear that he has not
shared with his tather his knowledge of the chureh’s ways and actvinies, Wich special
opportunities tor knowledge come speaial responsibilities for using it for the good of
others This sharing keeps people equal 1n the “allance” of one to the other. An Ibo
sayingin the novelis that no man however greatis “ever greater than his people.” The
people of Umuaro also remind each other of therr reponsibility to each other by such
proverbs as

The y who has no one to advise it follows the corpse nto the
ground.
A man does notleave his goat tethered at the ume of 1ts parturiton.

The novel suggests that even more important tor 4 man than learning to be an
assertively great man s learning to have a sense of “the common house'™ in which he
hves with his brothers and in which all men live together The novel shows how
leaders lose out as keepers of “the common house”™ and how 1n the vacuum left
another leader, perhaps not so well qualified, takes over but the people go on. The
valuesof their common heritage are not lost bue safe in the hands of the Nwodika's,
the Ezekwisili's, the Tony Clarke's Norisityust the leaders that destroy the commun-
ity life, 1t as the licde aces of disloyalty and back-biting of any member of the group that
sap social strength These are “the antaintested faggots™ in the house bringing in the
hizards Anyone reading this book puts 1t down with a renewed sense of the ethical
imperauves in the human contract as the neeessary condiions for fulfilling the
dealisuc imperatve of the cosmie one Knowledge 1s knowing oneself well enough
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and knowng the code ot good wisdom, " as Fzeulu would say, so as not to destroy

anuthe r ura tonse wionent of anger as Ahukali orma relased moment ot gossip as
Matets, or i an excess ot partsaaship as Naaka Contentiousness 1s charactenstic of
the ibos mthis novel, butatis not to gee our of hand The soaety that “loves itselt™ 1s
juntaposed to the societsy that abusesttselt Contentiousness 1s out of hand when the
latter happens

Some students may ask about the utle of the novel. At the ume Ulu speaks to
him. Ezeuluconjectures thathe s an arrow in the bow of his god 7 The imagery 1s not
newin the novel, the dibra ot Okpern having been called” The Bow that Shoots to the
Sky " The English-speaking reader is famihar with the arrow as a syrabol of connec-
t1on between god and man in the worship of Jehovah in the Old Testament. Perhaps
Achebe stather, Isawah, to whom the novelis dedicated, may have reminded his son of
that carbier arrow of God. the lsaah of the Old Testament The image may have a
speaal Thbo meaning. oo The arrow of god” may be another way of saying “the chi of
Chukwu "The chiis the sun s ray sent to every man at the ume of his birth by the great
craator god, Chuhwy, who lives behind the sun A man's chi creates his soul and s his
personal god throughout hie The chi half dJominates, half accedes to a man's wall.
Sometimes, the mind ot a Umuaro man 1s restless with the ambiguity of his relaton-
ship with his chi Nwaka said "When a man says ‘yes', his chi says 'yes ", but Ezeulu
sard "No man can go against his chi 7 Towards the end of the novel, Akuebue makes
the toreboding prophecy that the chiordains death "Possession’ of man by spirie 1s
perhaps never complete or perhaps oniy complete in death—or maybe thatis not che
important question In two poems enutled "Question” and " Answer,” Achebe pic-
tures the chiof men asray sot the sun In "Quesuon,” he pictures the chi's as sunbeams
gyraung mharmoniously —unconnected—in slanung rays of sunhght. In “Answer,”
after the source that “"fed the turbulence” 1s "quenched,” the chr's are pictured as a
harmonmous order vt heaven touchiug earth, a“rainbow broom of sunlight.” Follow-
ing are the passages from the two poems 1n which he descnbes his vision of the chi's,

the first trom “"Question,” the second from “Answer™:®

Are these your creatures

these crowding specks

stomping your lighted corndor

to a remote sun, hike doped

acrobatic angels gyratung

at needlepoint to divert a high

unamused god?

|

flung open long-disused windows

and doors and saw my hut

new-swept by rainbow brooms

of sunhight become my home again

on whose trystng tloor waited

my proud vibrant hfe.
As an expression which may have a double reference alluding to both cultures in the
novel, "Arrow of God” makes a fitung title

As an epithet for Ezeulu, 1t also may have a double ref rence Although he does

)
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notsorecognize it the ssmbol of the arrow wich which Ezculudentiies himself 1s, as
we have pusesecnsimilar to the fho symbol tor the chr Porhaps bus unaginmg himselt
as anarrow drew hom closer to the tme when he nught recognize that his ch came
trom Chuhwu thatit was not an unconnected spirie but drew ies hfe from che greatest
source In his List dream, he hears the vorce ot the roval python, sacred o ldenulh,
the ran god. whom ™ no man made " His hearing the voice suggests that che power of
Ulu. the god whom the men of Umuaro "made “seven generatons ago is fading away.
fe seens that Achebe mighe be saving here that even at moments of greae earthly
tarlure and error for an individuil, there are klings of regenerason in him, So in
reterence © Ezeuly, “the arrow ot God™ may be a symbol partly of failure, partly of
hope
Students will not find Arrow of God as ©asy to read as convennonal Briush and
Amencaan novels In Arrow of God, Achebe seems more intent on making an English
which is reflective o 1bo culeure than he is of conunuing Briash craditions of literary
style He often uses Ibo words as when ae the rising of the moon the children outside
Ezeulu's obichant"Onwaatuo  Onwaatuo.” The imaagery of 1bo idioms 1s eranslated
in such expressions as “his ear naled up™ againse hstening, "words that he did not
bite,” "water that sucks to his teeth
Characteriste ot Achebe’s general seyle 1n this novel 1s an underseated recording

ot actualiey—the resonance of which comes gradually when one thinks about i lacer.
An example s this description of the half-lighe of the forest after the moon’s "visit”

The new moon having shown iself retired again. Bue the mght bore

marks of its visit. The darkness was not so impenetrable as 1 had

been lately but open and airy Like a forese from which the under-

growth had been cure
His words leave the nund o complete the image

Someumes disunctive rhychms mark out certain passages from the general
discourse as that telling of Ezeulu’s meditaton of old age—his grandfather's and hus
own The rchychm aceracts the attention of the reader so thae at first he does not
observe thatthe words are not put together in convenuonally idiomaac Enghsh. The
firse sencence has a rugged serong beat in contrase to the smooth lynie sweep of the
second sentence The abrupt staccato of the *hird sentence makes an effective ciange
from the flowing rhythm of the second sentence and a sharply defined condlusion o
the passage

Ezeulu did noclike o think chac his sight was no longer as good as it
used to be und that some day he woula have o rely on someone
else’s eyes s lus grandfather had done when his sighe fasled. Of
course he had hved o such a greae age thac his bhindness became like
anormamenton him If Ezeulu hved to be so old, he oo would accept
such a loss

As in the prose of Joseph Conrad who spoke Polish as hisfirse language, so1n the
prose of Achebe who speaks 1bo as his first language, we sometmes hear a melody
different from the Brinsh and Amencan speech-tunes we are accustomed to.
Achebe’s shillin bnnging off a Brinsh-sounding seyle as well as an Ibo-like style can be
lustrated by two parallel passages, one in which he introduces Ezeulu (Chapter 1) and
the other in which he incroduces Winterbottom (Chapeer 11). The following are the
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first tive sentences of cach portraie To accentuate the parallelism, L have writeen boch
spaced according o thar phrase segments and divided e, four stanzas

EZEULL
This was rhe chird mighe tall
since he began o look tor signs of the new moon
He knew e would come today

but he always began his warch three days early
because he must not take a risk.

In this season of the year

his task was not o difficule,

he did not have to peer and search the sky
as he might do when the rainy season came

Then the new moon hid eselt for days
behind rain clouds

so that when 1t finally came out

1t was already half-grown.

And while 1t played 1ts game
the Chief Priest sat up every evening waiang.

WINTERBOTTOM

Captain T. K. Winterbottom stood at the veranda

ot his bungalow on Government Hill

to watch the riot of the year’s first ran.

For the past month or two

the heat had been building up to an unbearable picch.

The grass had long been burned out
and the leaves of the more hardy trees
had raken on the red and brown earth color of the country.

There was only two hours respice 1n the morning
before the country turned iato a furnace

and perspirauon came down 1 hede sereams
from the head and neck.

The most exasperaung was the litde stream
thac always coursed down behind the ear hike a fly walking.

The style describing che Briash Winterbottom flows in familiar chythms and reters to
familiar sensibiliies, images and customs The style describing Ezeulu sings hke a song
and what the words say seems less importane than che way they are ficted together as
sounds. ln comparison to the Winterbottom passage the descripuon of Ezeulu 1s a
low-keved understatement directed more to registening acevality chan o expressing
psychie distress and wording superlatives in various ways. The designation of Winter-
O
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NOTES

"Ahebe Chinea b o G u Rov B London, Hancmana, 19700 Liest published 1903

mSovinhg, Wole ¢ SGred Pl b Tondon, Odond, 1973 Biest published 1965

o PSS Lrcd IR2S appondad to bus RIS proposad to the taculn of the U nwe ety of Virginia
thar Anglo-Saon b taught

in Sovinka, Wole Ldowre oo lon, Methuen, 196

TAn exprosaon used i the tolk tale Hon 2 e Tenpard Gor bo ¢ lawn by Chanua Achebe and John
lronzanwhs New York The Third Pross 19780

“n Achebe Chimua Chreemas i Bretre (Garden Cay, Doableday, 19°%)

Student, schizophrenic

A In her tierce, small burses
of that bnghe center-self,
she burny me—making my
shin dove’s bram) ewiech back
trom unpleasane, deep flame
Tugging at me as 1 move
about later, my scabs 1ech
She has effecavely wounded,
te.crough tire,

B 1 consider her sweet flares

What can these macchhighes

mean as chev serike, strike

my Life’ She thinks 1t insaniey

but her oxygen builds the heat

and she sees me dearly through fire
Cindy Hoffman
Olache
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bottom ae the beginning of the first sentence starts 4 (3 ience with stress on che firse
part of a senrence which tollows through to the end of the passage The designanon
of Ezeulu as Chiet Priese comes ac the end of the passage and the cadence throughout
this passage 1s maraed by stress coming at the end of sentences. Both passages
coadude with a couplet stanza, each with a present paruciple as che final stressed
word These passages are but a part of the extended paraliel introducuons Achebe
composes for the two men

With these portrait passages coupling these two men as in a diptych, Achebe sets
the pattern of telling his story by parallelisms and repetnons of various kinds.
Someumes they come in two's, sometmes they run hike arpeggios through the novel,
gvingicunexpected harmonies of meaning. Iedepends on the reader’s percepuons of
what these parallehisms and repettions are and of how they pattern as to the meanings
he finds Students will enjoy looking for wordings and allusions that correspond and
drawinginference from them A student may, for example, notce thatin che assemb-
lies ac the time of the Okper: land controversy, Ezeulu twice quotes the proverb
condemning the master who keeps his she-goat tethered ar the ume she bears her
young They may nouce chathe never again quotes this pathernalisue proverb When
1t1s not Ezeulu but an elder by the name of Ezekwisili, meaning “king-worthy,” who
later says this proverb, they may infer that his ofo or statt of le adership of Umuaro has
shipped trom Ezeulu's fingers As the proverbs are carniers of wisdom for the Ibo
people, so they are carniers of the wisdom of the novel and 1n che patterns thar cherr
repeutions make, signal the structures and meaning in the novel. Though a non-lbo
reader will never expect to discover therr full meaning, a thougheful scudy of them
helps him begin o see that in this novel “where something stands something else
stands beside 1™

Repenuons, parallels, contrasts are craditional ways of composing oral literary
forms Achebe’s use of these devices may, therefore, show the imprine of his Ibo
literary heritage as his style shows the imprine of hus Ibo language. Once, when asked
about the oral hiterary tradition of the 1bo he said thae the greatest of the Ibos’ literary
arts 1s rhetonic which he described as the are by which the importane consensus of the
people was won in their very democraucally run assemblies. Presented dramaccally
by Achebe, the pohincal assemblies 1n the novel make good seenes for acurg out in
class

Though Achebe and Soyinka are very differenc as aruses and reflece very differ-
ent culeural and philo sophical viewpoints, they both create, in thetr writngs, cemples
o* knowing which 1t1s anyone’s loss not o visst. Study of these authors will enrich any
class with therr humane and broadly cultural concepes of knowledge. They address
themselves to the person a man must know himselt to be so that being that person he
may give awise and harmonious order to the things he musto 1n “the common house”
of man They show thatin his outreach, man always takes the risk of hife ieself, feels che
“smear of blood on the brain™ as the Professor said, “dares™ to test, as Ezeulu did, the
tooung at “the brinks of knowing ” They help their readers to make “the imaginaave
leap™ across the threshold of a toreign culture and so to hive within a different world,
be 1t Yoruba or Ibo, that even though the sun and moon look unfamiliar, man’s
responsiveness to man 1s awakened.,
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AMERINDIAN POETRY
VINCENT GILLESPIE

Kamay State Unitersity

Surprising 1's not—chat the American schools have 1gnored the heerature of the
Amerindian 1¢s been there all the ume—beging attenuon, deserving enthusiases.
We have had the opportumiey Our only excuse 1s thachaving disnussed its creators as
wild, savage abongines, we could not be expected to view therr cultaral expressions
as significant of study One can almose hear us say, “The only good Indian poem s a
dead one ™ 1's been our loss

Things may be looking up, however. The Indian rights movement of che late

1960°s and 197('s has renunded us that the Amerinduan is, however asseruvely, aman
seeking dignity 1n a culeure thae accepts him only to the extenc chae he denies his
culeural patrimony. And that movement has saumulated our interese in the man,
himselt He s ananomaly to us. We are proud of our achievement, he remuinds us what
barbarity purchased 1t We exale material progress, he guesuons our very use of the
term We define man as the creature with sovereigney over the earch, to make 1 hloom
or it we wish, to despoil it he sees himself as one with che deer, the tlower, as a manin
brotherhood wich all creanon. Notto modern conservatonises alone, 1s the Ameria-
duanemerging as someone other than a savage whose ume has come and gone. We are
beginning to understand chat his world view 1s not less than ours but racher one which
1s difterentand one thacis worthy of note. The Amenindian’s perspecuve is different.
In thac difference there may be ananswer or two. There may even hie insighes into our
own nature.

That.s parcof mv ineerestin this essay. | would call che teacher’s attenuion o cthe
posaibilines chat exist in Amernindian hieeracure for our scudents co more fully under-
stand the universe in which they find chemselves. More speafically, ©suggest thac our
licerature dlasses examine Ameninduan poetry t discover 1n 1 a different voice, a
differentordening of ume and experience. Our students will find it interesang. They
will learn mucl about language They will, hopefully, discover that their own eth-
nocentrically determined perspecaves muse be tempered with awareness and toler-
ance.,

Amenndiae “poetry s, 10 a sense, a misnomer At least 1 must be a term used
caunously, tor “poetry” in the European sense was not written by the Amerindian.
Unal European intluences were fele there were, forinstance, no indvidual poets, per
e Nor was poetry an act divorced trom soaial or religlous experience. In a very severe
sense, poetry as wordy alone did noc exise Simply o understand che disuncuon, w
know intellectunlly whae the Amenndian fele about his expression is valuable for oar
scudents foinvolves the view the Amerindian had of existence uself. (One should be
wary here lois unwise to generalize abour the Amenndian. After all, when Colum-
bus stepped ashore there were more than two thousand tribes 1in North America
employing more chan ity mucually unintelligeble languages. Though much culeural
similanity existed, such difterences, of course, meant considerable culeural and

Vincent Gillespie s an Assiscant Protessor ot |oghish at Kansas State University and the Director ot
Freshman Faglish This paper was Jdevedopad out of an imtersession course which he otters on Amcnindian
Poetn
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philosophic diversity ) Perhaps a descripuon of that view of existence 1s a good place
to begin

The Amermdian s universe was god-centered The primal cause and directive
nfluence over all cpicitual existence was almost alwayvs a consaousness that could
permeate all mateer and done giving meaning to hte. To be separate from such
organicness was to be devowd of idenaty The Yobuts of California expressed the
concern (learly.

My words are ued n one Do you all help me

With the great mountains, With sup~rnatural power,
With the great rocks, And vou, Day

Wich the greac crees, And you, Night!

In one with my body All of you see me

And mv heart One wich this world.!

ltas with chis orgameness that the individual secognized he must merge. The quest of
the Amerindian’s hife was to establish” oneness with che universe and to act always in
accord with 1. He yusatied his own hife, the ite of his soaety, und the forms of the
msututions of chat soaety on the grounds that each exemplified the character of such
sparitual umity
The path to such idenaty was invariably selt-denial, was one of divoraing oneself
from one'’s materiahity The Amenndian s capaaty tor physical privavon, legendary
in fronuer hterature, 15 symbohic of che view he held of his physicalness. It was the
least important aspect of hus beng, and 1t could be shed, however f.gurauvely o the
unbelieving, as totally as one nughtshed dothing. Te mactered hede 1f the Amenindian
went withoat food for days ata nme or hived relanvely exposed o wind and cold if, 1n
doing so, he could transpore himself bey ond his boduiness. Stoiasm is never without
purpose.
For the Amenndian, then, the tusk was to gain entrance 1into Oneness. The task

could be accomplished only of he held the key—the key to alumate reality.

Let me see, it this be real,

Let me see, of this be real,

Let me see, of thus be real,

Let me see, f this be real,

This hife | am living?

Ye who possess che skies,

Let me see of this be real,

This hfe | am hving. (Spinden, p. 13)

Tt was tne search for each indinvadual’'s key chat gave nise o whatis called Amenindian
poetry, for that poetry 1s the key wself.

One power oaly could subdue all, could seand above and before the gods themselves
And that was che Word. To the Amerindian, words were power. The word existed
before creanon, iccould bestow strengrh and love, 1ccould heal, secould give life icself.
It existed as an independent enuty. Whae we call his poetry was the Amerindian’s
concepruahizanon and mampulaton of the word. Arthur G. Day in The Sky Clears is
sucandi “The main purpose of poetry among the Indians . .was to gee hold of the
sources of supernatural power, to trap the universal mystery 1in a net of magecal
words.”? The power of those words, to, 1s seen 1n the comment of the Navajo who
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remarked, "I have always been a poor man. | do not know a single song.”* And the
Amernndian could not avord that power.
1 am ashamed betore the earth

am ashamed before the heavens;
am ashamed before the dawn;
am ashamed before the evening twilighc;
am ashamed betore the biue sky;
am ashamed before the sun.
am ashamed before that standing within me
which speaks to me. (Astrov, p. 3)
(Here the imporzance of the 1 ond 15 also structurally evident. The firse six lines are chree
“couplets 7 A typical device, each expresses wholeness by pairings opposites, i.e.,
earth/heavens, dawn/twihight, skyssun). Only the speaker’s conscience, his word
“standing within™ 1s “oneness” 1eself and capable of standing alone.)

To be sure, the Amerindian did not seek to avord the word. The Amerindian of
the Southwest sought to discover lis word 1n drug-induced hallucinations. The Plains
Amernindian sought hus at puberty When the ume came, he wenc alone for days of
fasung and praying and, when overcome by hunger and weakness, he too halluci-
nated In such induced visions, he beheld existence 1n shapeless, shifting forms and
within those forms a compelling image. [t was that image and its actions that became
his “medicine,” and his w ord was the verbal symbol of that medicine. An Amerindian
friend of Margot Astrov commented to her, “Everyone who 1s prosperous or surcess-
ful must have dreamed of something. Itis not because he 1s a good worker chzc he is
prosperous, but because he dreamt.” ( Astrov, p. 3)

— b g o

And the word was the individual’s property. He could forbid others o use 1. He
could give 1t o a friend or bequeath it to others. If he chose, he could forever hold it to
him and take 1t with him ac his deach Doubtless, too, 1t was such words possessed by
singular individuals that became the totemic words of Amerindian clans and tribes.
(Frequently, members of different tribes bue of clans holding the same words in
common shared greater kinship than they did with me.abers of cthetr own tribe.) Too,
the individual or the group could have a variety of wurds covering the span of time and
acuviues, There were words tor hunung and planung, for birch and death, for love and
for enmity—for, that 1s, whatever carried importance.

The word exusted, then, as verbal symbol, as an "oralgraph,” used to recreate the
mediane experience and, so, to recapture the individual's or the group’s power over
physical reality It was not, for example, the medicine man'’s herb which could heal,
racther, it was che verbal formula which accompanied 1t thae saved the pauent. The
Chippewa woman who employed

W hat are you saying to me?

I am arrayed like the roses

And beauutful as they. . .(Day, p. 152)
was not appealing to her lover so much as compelling him And the compulsion was
exerased by the womaa's creaung, for herself, the experience of love success The
man could not resist because 1t was fer experience that she created (Since this love
charm was umversal among the Chippewas, 1t must have been racher effecave.)

This belief 1n the power of the word 1s sufficient to account for the enormous

Q
E lC K.A.T.E.
27



difterences which set oft Amerindian “poetry” from European. Inasense, whatseems
to be poetry to the modern reader 1s rather a verbal setung encasing the word 1n its
mulutudinous forms. Amenadian poetry 15 essenually the self-fultiliment of self-
consciousness, be it the individual's or the group’s. The poem was valued primarily tor
the effect it produced upon the singer racher than upon his audience. It did notseek
the responstveness of others, 1t invoked states of teeling and of consciousness in the
poet. The poem was for the poet, as Ausun put1t,”. . 4 shorthand note 0 his
emotions, asentence or two, 4 phrase out of the heart of the situation {the vision). Itis
the "nside song alone which is imporane.™

Out of this sense, then, came the vast bulk of Amerindian poetry. Such deter-
mined also 1ts salient characteristics. The poetry, regardless of its individualized
inception, was primarily communal. Invariably, to. it was socially functional and
occasional. Sungor shouted, its thythms were, at first glance, seemingly structured on
alternate drum beats, but at second glance, were seen to be constructed of extraordi-
nanly complicated varatons of stress and pitch patterns imposed upon the beats.
Though generally and relatively brief, many took hours to recite—a few even days.
The verse was repetitive, frequently replete with nonsense sounds both to regularize
rhythms and to alter stress paccerns. It employed archaisms, terse metaphor, per-
somfication of both animarte lite and inanimate objects, parallelism, contrast, a pre-
ponderance of aouns, monotony, apostrophe, euphony, and onomatopoeia. )

Four examples will demonstrate, in pare, the range of compositional types. First,
though, an important digression should be noted

Almost all of the Amernndian poetry which is readily available to the reader has
been translated by scholars whose purposes differed widely. Ethnologists considered
1t most responsible if their work was more than a liceral translauon. Frequeatly chey
attcempted to capture the total culeural setting which gave importance to the poem.
Note, for instance, this translation of the first stanza of a Pawnee song:

Tirawa harken! mighey one,

Above us 1s the blue silent sky!

We standing wait thy bidding here.

The Mother Corn standing wats,

Waits to serve thee here;

The Mother Corn stands waiting here.
The onginal stanza 1s mostly a repennon of a single line:

Motcher, now [ standing, hold (Spinden, p. 65)
The difference lay 10 the transiator’s desire o offer the reader the single line in ats
setung. The singer delivered the hne as part of ceremony in which the objeces held by
the singer, their wolor, and therr form were symbols understood by other partucipants
in the ceremony. The translator, thus, placed the onginal verse in what was consi-
dered its most meaningful context And more elaborate “license”™ can be tound Some
translators atcempted o convey verbally che rhy thms of the music which accompanied
the poem. Ochers tried, also, to translate, or atleast o approximate, the vocables used
to fill out thychmic pateerns

What one most frequentdy faces, then, 1s Amenindian poetry that has been freely
translated. One, no doube sins 10 the eyes ot the purist, but it he 1s aot mouvated as the

)
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Imguist or the ethnologise, then he Canaccept and even be thankful for the labors of
the judicious and imagnative translator

The tour examples. then
Song to the Pleades
Look as thev rise, nse
Onver the hine where sky meets the earth
Pleades’

Lo' They ascending, come to gurde us,
Leading us sately, keeping us one
Pleiades,

Teach us to be. Iike vou, ueed. (Day, p. 100)

Dream Song
At might mav | roam,
Agamnst the winds may I roam,
At mght may | roam,
When the owl 1s hootung may | roam.

At dawn may | roam,

Against the winds may [ roam,

At dawn may | roam

When the cow s aalling may | roam. (Day p. 10-6)

The Bush Is Singing
The bush s sicang
under a tree
and singing. (Ausun, p. 359

Ravening Coyote
Ravening covote comes,
red hands, red mouth
necklace of eveballs'

The four examples demonstrate to aconsiderable extent the psschological range
of Amenndun poetry There were, of course, other forms, but they would be a
consuleranon for purposes other than such an essav as this. Amennduan poetry 1n-
cuded rorms analogous to the epic, rhe ode, the fove lync, the lament—indeed, 1t
meluded all seates of expression though they dittered in form from European poetry.

The Song to the Plewades s, ot the tour, dearly the most ceremontal and
communal Chanted by the Pawnces, the mostintensely 1solated and friendless of che
Plains Amenndians. the poem in s personification and apoestrophe expresses on one
level boch tear and deliverance The poem begns not necessanly as a description of
the nving of the Pletades. rather, the pocm may be reated acany time of tnbal crises.
less.n ettect, che reatation ot the vision expenience stselt, the giving of the " magic
words” which would ensnare the power ot the Pleiades and guarantee to the Pawnees
that the constellation s ated charactenistic—umty —would be assured for the Pawnee
natton Emporeantin che poemis the parallehsm that accentuates the poem’s emphasis
on umny The second verse, Over the line where sky meets the carth” 15, 1 1es
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mention of the male aspect of the uarverse (shy) and the temale (earch) an atceempt o
express metaphoncally the exphat need denoted by the poem The nouon 1s again
expressed mn the corresponding line of the second stanza as the Pawnee toin the Plenad

sisters

Dream Song  again demonstrates the emphasis on parallehsm—rather obvious
1n 1ts repention of rhythm and thoughe seruceure. But this is not a communal poem.
Intensely personal, the poem shows the singer's relance upon two of his personal
amimal gods The lonehiness of the individual in his roaming (his lite search) “against
the winds’ (a frequent sy mbol of umiversal chaos somewhat akin to “whirlwind”—the
chants of the Ghost Dance warriors, tor instance, picture the whirlwind sweeping all
W hite men before 1e and ridding the land of them) finds answer in his idenuty with the
owl and the ccow—ewo birds which are often rejected by the Plains Amerindians as
uncompromusing, alien spiries. Here the singer, for whatever psychological reason,
has expressed his isolaton from nature and, at the same time, his unity with the very
alien forces that be would otherwise teel no kinship co. Even in physical isolation, the
singer finds anity and oneness

The third example 1s a verbal “pictograph.” Rather common, such poems were
used not for therr lyric expression alone, but because they could distill the essence of
an enure experience. Such poems, by their very graphicness and conaision were also
used to recountorally, as emotionally as necessary, the tales recounted in the written
language of prctographs. Many are found as refrains 1n much lengehier song chains as
well.

The last poem 1s, of the four, the purest example of an oralgraph—a concise
expression that recreates the essendial details of an Amenndian’s mediane dream
Induced by halluananons, the dream depicted a ravenous coyote, mouth and paws
dripping with gore, envisioned within a shifing panorama of its vicums' eyes. For him
the vsion was indicatve of The Coyote's willingness to become him when he needed
such character Indeed, in his singing his poem, he became the ravenous coyote tself.
The imagery s stnking, of course, and even, o us, barbaric, but in the context of
Amenndun culwre 1t is explicable. The rarening coyote is an animal of aleered
characteristics since the coyote s generally depicted as mischievous or sly or wise
And as the singer wishes for his own aleered state, 5o too does he wish to wear about
his neck the trophies of courage and tearlessness The grotesque, barbarous nature of
the image 15 our perspectve

The tour examples, then, give some sense of the range of viewpoines the
Amenndian brought to his expression. Of course, he could sing on any and all
oceasions There were poems of peaton, of adorauon, of love. He could sing his
tribe s history or recount the sigmficant moments of his own hfe There were songs
tor hunting, fastng, planung, games, gambling, or war He could insaull moral pre-
ceptsin hischildren Grchastize hus wite (or be chastized by her) He could af he chose,
sing out his lite as did the Sioux 1n a song of death.

The odor of death
I discern the odor of deach
In the fronu of my body.
I may even have been imperauve The sense s felt in “Song of the Spint-Dance”
Thus the Father saith,
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Lo, he now commandeth
All on carth to sing,

To sing now.
Thus he hath spoken
Thus he hath spoken.
Tell atar his message,
Tell atar his message

The glanc e has been butbriet In a shortessay one can do heele more than hine at
the character of Amernindian poetry Certan itis thatone’sown nvestgation would be
rewarding and saustying But the flavor is here, and some advantages tor the scudent
are imphieit A briet study of the poetry 1s worthwhile, and if 1t 1s accompanied by an
examinauonot Amerindian folkeales and philosophy, the student will gain from e all.
And it may be started atany level There are, for instance, play songs for many Indian
games that children will enjoy on the playground Indian atucudes toward conserva-
tion and the use of nature are trequendy implicit in the poetry and tolkeales. Such will )
be worthwhile contribuuons t beginning science seudies. Much history from an
obviously ditferent viewpomne chan that most students encounter can be found in the
poctry Weseward nigration of both Whites and Amerindians, government treaties
and programs, and terriconal disputes are all seen differentdy when viewed from the
Amerinduan’s perspectve.

And language studies may be enhanced. The devices of Amerindian poetry and
the rhetonic of therr prose speeches will enable the scudent to view, comparauvely,
stmular devices in English. The Amenndian’s cheory of language in a semanucist's
treasure 1n its extraordmary conerase to European atutudes. The student can also be
neroduced by his interest in the language and 1es funcuons o new theories in such
fields as socio-linguistcs

The pomt s that the tield 1s a nich one and should be exploited. Besides thae, the
studene may enjoy theacavity Indeed, he could wellbecome interested in pursuing e
turther—even to the point of creaung his poetry It so, the Amenndian has been
thoughetul enough to leave directions for the student to induce his own vision [ he 1s
a good and pauent one, he can tollow this direction offered by the Eskimo. "Go w a
lonely place and rub a stone n a arde on a rock for hours and days on end.” And if he
15 a troublesome one—"Let the person who wants a viston hang himself by his neck.
When his tace turns purple, take him down and have him describe what he's seen.”

NOTES
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From A Reading Desk

A QUESTION OF POWER, Bessie Head (Pantheon Books, Random House, 1974),
$6.95

KERRY AHEARN
Kansas State University

A couple of years ago a Ttme story on the "new” African woman featured several
pages of photographs of well-dressed, well-coiffed, well-educated ladies strolling in
urban setungs. Africa, ic imphied, 1s becoming just hike us. But on a continent where
ninety percent of the people are subsistence farmers or herders, and where the very
thought of a “zareer” 1s, for the common man, only a recent possibility, women have
litele or no chance of self-fullfillment outside the hut. And nowhere else is this more
clearly evident than in literature. anyone with a passing acquaintance with recent
South African writng, for example, would know of Ezekiel Mphahlele, Alex la Guma,
Denmnis Brutus, and Lewis Nkosi, but cthe familiar female writers, Nadine Gordimer
and Doris Lessing, are white. Africa’s struggle for literacy has benefitted its women
very little, and che African tradinion of the “poet” as spokesman for his society make it
more difficult for afemale writer to be taken seriously. But times change, and African
women are writing.

Bessie Head, a name not often heard in this country, may become an
important African voice. Born in South Africa and trained as a primary teacher,
she tled to Botswana at the ume of the Censorship Act of 1963; though not
yet forty, and though she works as a gardener in a farming cooperative and
has only evenings to write, she has published three novels, When Rain Clouds Gather
(1969), Marx (1971), and now A Questton of Power. Political, tribal, and racial themes
pervade her work, butdo not control it. Her experiences under colonial and apartheid
regimes have not brought her to polemicism, and she 1s not seeking to please the
crypto-re volutionaries. She writes of people who come to recognize that the largest
questons of state are beyond them, who know that once the choice of exile has been
made, the individual should no longer pretend he is on the front lines of the
revolution—perhaps it1s aselfish choice, buc each of her protagonists has decided thae
personal questions are most important. and self-definition as an exile is rentral o all
Bessie Head's works. Because she has chosen not to emphasize political and racial
hatred 1n her novels, because she 1s a yea-sayer in gloomy times, she v/ill have to wait
longer to be “discovered,” but she deserves to be read, and her audience will find her
at last.

A Quertton of Powcer should further her reputation. Itis by far her most ambitious
novel, explonng the spinitual crisis of a young south African “Coloured” woman in
exile 1n Botswana. Elizabech (the absence of a family name reflects her insecure
idenuty) works first as a primary school teacher and then as an agriculeurist for a
localandustries project, and while these events provide Head with opportunities to
saunze subjects as various as African men, European expatriates, and our Black
Power movement, they are not crucial to the novel’s design. Most of the narracive
charts Elizabeth's struggle with what mighe best be described as “possession.” Dream
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images of two men, Sello and Dan, who have 1n real hife made powerful impressions
on her, enter her mind as torturers and wvie there for control. Elizabeth, a eruc
Atrican-ahien “homo duplex, " and now a raaal and nauonal outsider 1in Botswana, has
been pressed too far, vet Head's study of her character shows that the nervous
breakdowns are self-induced, that regression is a form of evasion. In the accounts of
repeated descents into a personal hell, the novel expends ies abundant energies,
making Ehzabeth’s charactenizaton deep and memorable, effects notably absent in
Head s first two novels

InWhen Rurn Cloudy Gather, Makhay a Maseko, another protagonist-exile, knew
the goal of hus search the day he entered Botswana “"One road mighe lead to fame and
importance, and another might lead to peace of mind. It's the road of peace of mind
that I'm seeking ™ Perhaps Head realized that she removed all tension from
Makhaya’s sicuation by letung him know too much too soon, she demes Elizabeth
knowledge of any goal, and n this novel defines exile as more a spiritual than a
poliical condiunon Elizabeth muse learn this definiion, alchough Head devotes
almost no ame to her protagomst’s South African past, the narrauve hines at involve-
ment with fuule public causes, and atan obsession to do violence to the vicumizer.
Durning one long nightmare, Medusa, Sellu’s accomplice, shrieks, " You always wanted
my power Now vou have felcit " In the same dream, Sello teaches, "Be ordinary,”
and nerther Elizabeth nor the reader understands ull the very end how important that
prescription 1s.

Burt the strength of the novel, its intensive study of a diseased mind, 1s also 1ts
weakness the nighemare world of Sello and Dan occupies too much of the narraave,
and 1ts cruelties become repentuve. No matter how outrageous are the flights of
insamty, they lose torce because Head ignores two very important aspects of the “real
world” that would complement and accentuate the horror of the dreams. Elizabeth’s
actual realanonships with Sello and Dan (summarnized 1n afew sentences on page two),
and her lhte 1n South Africa, which onginally undermined her sanity. Curiously,
Elizabech’s waking hours 1n the novel are accounts of events only marginally relevant
to the main theme of how to live the good hife Kenosi, her field-hand friend,
illuserates gentdeness and fidelity, while Tom, a Peace Corps Volunteer and the only
male not asexual predator, shows some of the pittalls of poliucal navete and provides
some mnadvertent humor by speaking African renditions of American slang, such as,
"They don't care a hell about rapid economic development ™ The slack and inconse-
quental nature of these scenes provides a telling contrast to the guilendden, franuc
dreams Elizabeth sutfers, but I don't chuink cha: effect alone jusufies cthem.

Head'soverreliance upon nighemare scenes presents another problem as well, in
seeking to evoke irratonal forces through a ranonal medium, she frequently over-
writes  English 1s native nesther to her nor o the country she lives in, and 1t 1s
understandable chat she has not yer accuired the skill to achieve the effeces she seeks.
One shortcoming is a reliance upon repeution, as though frequency and force are
somehow alwaysrelated (Sello 1s described as a “huge satanic “figure four umes within
two pages, the mghtmares themselves come to rely on the same tew effects), another
15 a habit of non-selecuve allusion (references o Al Capone, Calhigula, Gullver,
Macbeth, Damocles, Huckleberry Finn and others prove the author's wealth of
knowledge, but seldom add to descripuons) which culminates in this account of Dan's
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atcempt to seduce Elizabeth. "He made a woman feel ike an ancient and knowledge-
able queenof love  He said "Ah,” as though he had eriumphantly acquired Pavlov's
dog " Most frequent, however, 1s the reliance upon big words for big etfeces, at one
point, Elizabeth cries out 1n agony, “Oh, this filthy ¢nvironment, where men sleep
with the hicde girls chey fachered, and other horrific evils * Someumes this hypercon-
sciousness about vocabulary achieves complete tuzziness “Bue then how often was a
society at faule and conclusions were drawn, at cthe end ot each hife 1n opposituon to the
social trends

The stylisuc faules are regretable because they detrace from the novel's sound
design and the writer's great wisdom, and may putreaders off. | fear that Bessie Head
the arust sutters from the 1solauon she writes about 1n her ficuon. | lived in rural
Arrnicatwo years, and know that such an environment offers litele mental sumuiauon.
Thatisone of the 1ssues Elizabeth struggles with, and 1n the end, when she “(falls] into
the warm embrace of the brotherhood of man, because when a people wanted
everyone to be ordinary 1t was just another way of saying men loved mar,” Bessie
Head implies this condstion 1s better than our destrucuve compeuuon for power 1
wonder how much this gardener for a village cooperauve benefits as an arust from
those around ner, the implications of the “Be ordinary™ theme seem to attack her own
aspircnons as a writer, and yee, paradoxically, one can find hope there, too.

The great majority of African writers enjoy the sumulatnon of universities and a
community of tellow authors, but what they give up 15 obvious. immediacy. They are
caught between traditions, ours of the writer as an elite figure, theirs of the writer as
spokesman. A polincally-conscious, revolutuonary African wrrang from, say, Evans-
ton, llinos, will soon feel his roots drying up, and sense that his audience 1s
increasingly discane from his subject. This will be true, o, of any African author who
leaves the people for hfe in th . African university. Bessie Head sull has her fingers in
the soil, and by making careful compromises, might combine traditions and create for
herself a place n the front rank of contemporary African writers.

O
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From The State Specialist’s Desk

LOIS CAFFYN
State Department of Education

On June 23,1972, to become eftective July 1, 1972, the Congress of the United
States passed into law Title 1X (Public Law 92-318) of the Higher Educauon Ace of
1965, thereby outlawing sex discrimination 1n educanonal insutunions receving
Federal funds and mandaung a standard of sex equality that has far-re aching implica-
tions tor schools ac all levels. Although Federal guidehines for implemenung the law
have notyet been completed and distributed from Washingron, the law 1s 1n effecton
the basis of its own wording,

Thide IX seates that—

No person in the United States shall, on the basis of sex, be excluded from

parucipanon in, be denied the benetits of, or be subjected to discrimination

under any educauon program or acuvity receving Federal financial assis-
tance.

Some of the proposed rules for interpretive guidehines are disturbing to school
personnel Adnumistrators and boards of educaton are faced with the requirement o
provide faalines, money, and privileges for physical educanon and achleucs for girls
equal to those provided for boys All courses and activities are to be open to students
of both sexes equally, exceptin certain specified acuviues where provisions may be
separate but equal.

Classroom teachers of home economics and industrial educauon are being re-
quested to provide equal opportunity, encouragement, and learning activities for
both boys and girls in their courses No longer s iclegal for a school receiving Federal
funds to require, for example, one unieof indusirial education forboys and one unicof
home economics for girls. Since everyone must make some kinds of home for him- or
herselt, whether one lives 1n a mansion with a large famuly or under a railroad crescle
with an eleemosynary coat and a can of beans—or anywhere between—the school
mught require a course 1n genuine homemaking for everyone.

Like the carlier law prohibiung discrimination regarding racial, e thnic, and other
munority groups, stereotyping by group idenuficauon is considered a large part of
prejudice and discriminaton Tude X chereby mandates an end to stereotyping sex
roles and nterests in schools For example, no longer 15 1e acceptagble to assume, in
language, pictures, or requirements thac home economics teachers are of course
women, that industrial education teachers are of course men, or that scudents prepar-
ing for secretanal positons are of course girls At present the interpreters of the law
are being careful to avord dealing with curriculum content lese they tangle wich the
First Amendment and laws that guarantee local control of public educauon.

Teachers of language arts would like to assume chat they are safe from possible
accusation of discrimination or stereotyping. le «s comfortable to know that language,
literature, and compositon are for everyone It would be more comfortable to know
how to say he/she, himself or herself, men and women—"ladies ar§ gendemen” when
the occasion 15 more formal and primary attention 1s on beauty—boys and girls, God the
Facher, hero-worship, “set out to seek his fortune,” and “got married and lived happily
ever after” easily and inconspicuously without placing one before the other, hinting

E l{llc K.A.T.E.

Qe
35




superiority, or suggesting accepted sex roles. It would be even more comfortable to
have sexless genenic chird-person singular pronouas in the English language.

In hicerature, tor example, Cinderella’s ite s fulfilled when her prince finds her;
Queen Guinevere and Elaine have no hife but the love of Sic Launcelot, Shylock would
rather have lus ducaes than his daughter, Tom Sawyer’s old-maid Aunc Polly 1s an
of-course crab ltisinteresung to note, however, that many women of the Bible and of
Shakespeare’s plays, even though they are in tradional soaal roles, erther demon-
strate strong and unconvenuonal qualies or break out of the role entirely for a ume,
perhaps by donning a disguise.

Composing 1s a process in which students can be encouraged to examune their
own thinking and atticudes and to qualify their own statements.

Students tend to be serongly influenced by the literature chey hear or read during
school years in a way thac afteces cheir chinking and emotional set throughout their
lives. It becomes an obligation of the language arts teacher, therefore, not only to
choosefor close study those selectons of many ditferenceypes chac have hiterary merit
buc also to expand scudent thinking beyond unquesuoning acceprance of an author’s
assumpuions This 1s1n no way to suggest that a teacher ery to limit selecuons to those
thac scem not to stereotype. Racher, a teacher should help the students revel in the
tremendous range of author assumpuons and presentations and assist them in analyz-
ing some of the value yudgments. The ask requires sensituvity and choughtfulness on
the part of the teacher. e may prove difticule.

Without disturbing the reading and discussion of a selecuon, at or near che
complenion of the study the teacher mighe ask students such questions as thesé for
each character that mighe be stereotyped:

U What was the most important thing, within the scope of the story, for the
character? What was he/she arying to do?

2 Dud helshe succeed?
3. Was he/she glad or sad about the outcome?
4. Dud the author seem to expect you, the reader, to share the characeer's

purpose and feeling, or did the author write an explanation to jusufy what the
character did and fele’

5 Dudthe character have other possible alternauves for the way he/she lived life
in his/her world and ume?

6. Would there be alternauves in our way of hife now?

If the character did not seem to have an acceptable alternauve role 1n hife, why

do you suppose the writer limited the character so?

8. What social conventons of the ume and place might have hmited even the
author’s thinking and language’

In human beings individually and collecuvely there 1s often a strong urge to
standardize in order t0 manage In oppositon there 1s an equally strong urge 1n
Americans to deterd the existence of individual differences in persons and : sinations
and to manage each individually. Equally scrong’ Perhaps simply strong in constant
opposiion. It 1s more comfortable to believe thac all men prefer the career and
protector/boss role and that all women prefer the wite/mother role, with the teacher,
secretary, or nurse role filling the ume between school and marriage. If society and
school can accept these concepts, they are relieved of the obligauon to seck out and
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encourage the development of individual walents and intereses. The opposition re-
mains, however, because people are ditterent, even though they, sameames grudg-
ingly, play culturally accepted roles

Another 1deal that Amencans would hke to believe 1s that culeural and social
changes come about by painless growth as people teel the need tor and the logic of
them Perhaps more accuracely, many such changes come through behavior modifica-
aon, as law makers pass laws with apparently hittle nouen of cherr tar-reaching
ramificacions,

Also involved in whatever change will come about 1n accordance with Tide [X
regulanons 15 the propensity of American educators—and someumes
commentators—eo misread, misquote, misinterpret, and musapply the actual state-
ment of a law When controversial issues are more threatening and all-inclusive-
—standardizanon again—they may consiseently omue racher important words. That
was true tor a decade or more regarding Federal law which relates to Bible-reading
and praveran public schouls. Recendy there s a developing interest in what chac law
really says.

Now schools are on the verge of pani over another misquote of a Federal law,
The law mandates equahity 1n "any educaton program or acuvity recerving Federal
tinanaal assistance * To date, there is no statement of applicaton to those educational
insutunions which do notreceve Federal funds In tace, che law states that compliance
can be achieved by ending Federal financal assistance. Those who comment, how-
ever, usually onmucthis reterence to Federal assistance and apply 1tas alaw torall racher
than’as a condition tor receving Federal funding.

Although the proposed guidelines make speaitic reference to home economcs,
phy sical educanion, and athletcs, no menaon of che language ares has yet been made.
Teachers, however, can be sensiave to possible applicanion o their disaphine. Federal
law or none, they are aware chat freeing students from the intluence of discriminaaon
and stereoty pingin the presentaton of any group s a very important part of educaaon
in the language ares Many thoughetul teachers have been working atitindividually all
along Once aga.n, one wonders why the profession as a whole did not think of 1
before

O
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