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In September 1472 1 became chairman of an English de-
partment staffing 135 sections, nearly 70 of which were
freshoan composition. 1 had never taught freshman compo-
sition, 1 had taken only one formal writing course, in
1954-55, and had studied rhetoric and linguistics in only
the most general way. 1 became an English teacher because
I enjoyed literature, not because 1 wanted to teach writing;
and the students I worked with in my "advanced exvosition"
courses for seniors in the 60's in no way prepared me for
my experience in freshmen composition.

Needless to say, 1've done some homework in the past
few semesters, toth in discussions with my colleagues and in
research in the field., ©Some of my colieagues in the depart-
ment advocate anthology readers, others the writing workshop;

soize the Harbrace Collegie Handbook, others liacrorie's tell-

ing writing., Discussing and arguing; about the effectiveness

and contiroversial nature of various approaches has troadened
and enriched my verspective, Reading and research have

shown me that our department is, in fact, a microcosm of

* A slirhtly modified version of the paper presented at
the Confurence on College Comnosition and Comwunication, St.
Louis, liarch 13, 1475, on the panel "Shaping and Affirming
Cur Goals in Comnosition.
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the profession, From Kitzhaber to Wilcox and the recent ADE
survey I see discord and dichotomy, focusing ultimately on
the auestion, "Should freshman cemposition be primarily a
'service course' or 'something more ' 74l The answer to that
question largely deterrmines both the content and the method
of the course, Yet 1 am beginning to cee some coherence
ererging. lcre and more freshman comnosition texts focus
on language itself and suggest methods that encourage and
develop the student's confidence in his owm language re-
scurces, 1 csuggest that language awareness can reconcile
the dichiotonmy of goals by vroviding btoth the humanizing
content of "something more" and the effective writing of
"service course."

Although it listed many other goals too, the ADE survey
last year showed that 75% to 100% of the departments surveyed
embraced &s their primary gonl: "“to teach the student to
become a more articulate writer able to exnress thoughts,
experiences and idens clearly." That statement, like "love,"
is trond enough to encompass almost everyone's opinion; but
lilce "love," it means quite different things to different
peoble. 1t could mean prepare students to write papers for
a history course, help them find their own voices in writing,
and exrose thexn to the humanizing influcnce of rreat litera-
ture. If that's too much and we enphasize only the first
of these go'ls, we risk the extreme of "Too little--an empty

service course." Imphasizing the second j5o0al lcads to the

extrerie of solipsism. The third, of course, leads to the




Oelke, 3

extrene of great class discuscions and no writing. And, of
cource, sorie will cay thot the extremes are just that; any
food teacher could accomplish all of the foals mederately
well., Put most atteripts to do so have lcd to the frustrating
Angst Robert Gorrell noted:
Recognition of [Cthe J inclusiveness [.of rhetericl is
obviously tehind much of the cheos that characterizes
Freshman English courses today--~whether we consider it
confusion torn in despair or variety born in the di-
verse talents of many instructors. The almost limit-
less scope of rhetoric can te mrde to justify either
the attitude that composition cannot bte taupght and we
should therefore not waste time trying to do it or the
attitude thot anything we want to teach is relevant,
Jhen confronted with that situation 1'm anbivalently torn
myself. 1 reccgnize the need for an enph=sis on writing,
with precious little time to "teach'" the necessities--criti-
csl thinking, formal order, spariling diction, point of
view, attention to audience, etc. Put 1 2lso telieve that
Lhab needs his nunmanities too. Writing itcelf is merely a
symptom, 2 manifestation of keen percention, deep fceling,
and thou-htfully inclusive imagination. Hence, to give up
the richness of provocative literary content would be to
deny an essential part of the conrse, But 1 agonize over
the number of classes spent, with such content, merely dis-.
cussing the provoked ideas and feelings, or worse, just
helping the student to read the essay, poem, or story, to
the exclusion of any attention to the process of transforming
ideas and feelings into vwriting,.

The pattern 1 see emerging in freshman composition

resolves that dilemmia for me., One aspect of the pattern
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was ldentified by Rotert Gorrell, who noted a '“slow but per-
sistent shift" in the course “toward efforts to show students
how language works rather than to tell them what not to do .
. "3 Gorrell was discussing the uses of recent findings

in linguistics-~linguage itself as partial content of the
course, an emph2sis on word order ond sentence patterns
rather than parts of speech and artificial paradigms,

Granted that:k':zafzade in one short paragraph of a 23-page
article, nnd that Gorrell subsequently svont three pages
discussing the complexities of establishing guidelines for
the content of the course., "evertheless, proceeding in all
due humility, I telieve that Gorrell's comment is a harbinger
of the emergence of language itself as the contert of the
course. falled by various nemes, "language avareness,"
"investirations in languege," "reflections on language,"
"language and reality," an ever-increasing number of fresh-
rman composition texts focus on language itself,

The other aspect of the pattern is a snin-off fronm
Gorrell's choice of the word "show" rather than "tell" to
describe approaches: getting the students enthusiastically
involved in writing freely, honestly, and personally. den
tacrorie, James E. l.iller, Jr., and oéhors have chown that
students command a fairly rich rhetoric when they cnter
college. Our problem is to overcome the constipation of
the pen they sufifer. Once they have started to write, with

the feeling that someone resnects what they have to s.y,

they learn auicily if they are not put dowvm. Whether one
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calls it self-nwarcness, Looking within, tavoing the unconscious,
or home-cosmography, the authors of nost of these new texts use
imaginative, eflective metods to get our students writing.

The difficulty here lies in moving outward from the self
to what Sheridan Eaker calls the "validities beyond the self."l+
To wallow continuously in one's own stream of consciousness
denies the power of languace to help us clarify our changing
relationshins to the world about us. The descent into the
unéerworld is only 2 prelude, albeirt 3 necessary one, to the

Ll

voyage out, There seems to be, however, a nmighty tension be-
tueen what Hans P, Guth terms the conservative rhetoric of
rational order and the liberal rhetoric of discovery and
inquiry.5 I2king the shift from tentative, exploratory,
inductive writing to an ordered precise presentation is not
only difficult, it is often inappropriate,

Here 2gain, though, 1 see a resoiution to this problem
in language itself as content of the course because it provides
tnoth a nieens of penuine oxploration of =elf »nd a means of
shifting to rhetorical strategies approprinte for specific
sitvations, Let ne, at this point, outline what 1 believe to
te the ecsential elements of the writing process and then
riention triefly how the new language texts treat that process,
The writing process consists, to oversimplify a bit, of per-
ception, recognition of the limits and recources of language,
and develonment of the ability to canitalize on the resources of
langunre to exoress our perceptions at any sriven moment,

Pereention includes two escentiol asnects of good writing--

specific dotail and interpretation of the significance
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of det1ils, The "inert facts" that Heary Adams so sardoni-

c2lly castigates in The Education . . . are absolutely

necescary, but they must, as he noted, be arranged in some
pattern else they are meaningless, MNothing startlingly new
there; good writing has always embodied vivid, concrete de-
tail to supvort and clarify generalizations, Novelty enters
when one applies the current tneories of percention that
Walker Gibson, among others, has been bringing to our at-

tention for some years now,

:In a well known series of experiments conducted in the

late 1940's and early 1950's,Adelbert Arnes, Jr., produced
evidence to suvnort a new theory of perception. The sub-
jects ware exnosed to different visual situations--points

of light in a dark room, partially inflated balloons illumi-
nated from a concealed source, rooms shaped in proportions
designed to disguise their "real" size and shape, and a
moving trapezoidal window with a strairht tube through it.
In each situation the subject perceived reality to be sonme-
thing other than it was; but in each situation the subject's
perception was closely analogous to his own past exierience,
"some sort of weighted average of the past consequences of
acting with respect to that vattern." ‘When the subject had
to act on his vercentions, he would act on his assumption

of the '"reality" of the situation, and that assumption was
usurlly wrong. "“After he had tested this assumption by

purposive action, he shifted to [ another] assumption, less
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nrotable in terms of past experience but still possible, « o
. . Lhold .
4s his assunntion chnnned,/pcrception did also," The new
\

theory stated that "perception is a2 functional affair based

The thing perceived

on action, cxperience, and probability.

is an inseparable part of the function . erceiving, which

in turn includes all asnects of the total process of livinga"6

William James used the term 'collateral contemporaneity"

to describe the human tendency to simplify our experience by

categorizing and excluding “irrelevant! sensations.7 Recent

observations of the process of visunl verception corroborate

James's insight by highlighting the vhysiological limitations
of percention:

The coding taslk in vision is cnormous, There arc nearly
130 million photo-receptors in the retina, each theoret-~
ically capnble of being active at the same time, and re-
firing at rates avproaching 1000 times per second under
optimal circumstances. The 130 million cells converge,
diverge, and interconnect among the neural cells into
which they feed. Ultimately, less than one million
fibers in the optic nerve are available to represent

the artivities of all of the photo—geceptors and all of
their supvorting neural structures.

Thus, even our highly complexbcompuun-like brain is
limited by a physical structure that reduces 130 billion
bits of information to one million blts of in{ormation,
Coding indeed! Whether one adopts the "cell assembly" or
the holistic Gestalt theory of perception, and evidence

supports both,9 it is certain that perception itself is an

active, not a passive, exverience. The individual's physio-
logical and psychological make-up at the moment of perception
highly limits and shapes his perception and understanding of

the constant flux of '"reality."
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These obcervations sugpest thot the significance of
"deep structure" in the writing process transcends nere
rules for the generation of surfacz structure., For teachers
they suggest workinz not only with words on paper but with
the humn being, possessed of mind, soul, and feelings, who
generates the words, Further, if we can work with the stu-
dent in the process of generation, rather than after the
words are hardened into "final" form, we stand a better
chance of engendering awareness. ror the student, these
observations suggest the wisdom of working with one's own
vercepticn and metaphor, not someone else's; for if we are,
in fact, unique individuals, freshness, insight, and originality will

result from an honest description of individual per-
cention,

Our percentions are limited not only by our psycliiological
and physiological make-up, but also by our culture and its
language. Attempts by different people to describe a single
shared event dramatically illustrate the Procrustean mold of
languoce as well as perceptual biases, 1In 12936 Lenjsmin Len
vihorf rotad that "lsnpurpe first of all is a classification
and arrcirement of the stream of sensory experience which
results in 2 certain world-order, a ceriain segment of the
world that is easily expressible by the type of symbolic
nezns that longuage employs." 1In a later paper, VWhorf gave
an exarple of the way we use and are ured by the metaphorical

nature of language:
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e o o Ve cin hardly refer to the =implest nonsnatinl
sicuttion without constant resort to physical m-ta-
vhors, | grasn the thread of anotherts argument, but
if its lcvol is over _my head my attention may wﬁndcr
and lose t tOuch with the drift of it, so that when he
cories to his point we differ EQQ&;X -

In addition to netaphor, other aspects of language shane
and limit us: structural meaning as opnoced to lexical
ricenines predication sugresting actor, action, and recip-

entj risuse of the verb "to be"; and the nany ritualistic
utterances of the culture.

Althouch the Sanir-lihorf-Korzylskil "hypothesis'" has not
teen clatworated in & comnrehensive system, iv provides a
pedagogicnlly vivid neans of examining the relationships among
percention, thourht and feeling, and lenguage. That wve are
limited br loncuape pntterns as well as by the process of
perceotion is a revelation to many students, Helping them
becoiin nwire of the impnct of those limitations on cur con-
cepts of, for exarmple, kinshin, space and time, cause and
effect, is a2 nccessary pnrt of teaching writing.

At this point, [ Lelieve 1 could wring assent, if some-
what qunlificd or reserved, to the provosition that language
avmrenccs, to include thie perception process and cultural
influence, can provide nrovocative content fcr the fresh-
man cernosition course. The humanizing, lilteral arts concern
for refleoctive, critical thourht atout one's relationship to
hinself, otker peconle, and his society could te as easily
embodierd in the course ag the concern for the essential
creativity of writing business letters or popers for a his-

tory course. 1 think I could also vuring #scent, probably still

EKTC 1§
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qualifiedy Lo the prroposition that the inductive, nercertion-
centerred anprorch to writing, beginning with personal awere-
ness, is nrotatly the most effective wny Lo get students
writing. The hnrder problem, at least for me, is how to
shift {rom intcerestinr discussions about the nature and ef-
fects of lanpuape and vwriting focused on self, to the students?
avareness of "validities beyond the self,."

In ry own, still ecveolving, anproach I use one basic
text for the course, Snnarke ond licKowen's lMontage, tecause
of its nyriad response-oriented, discucsion provoking writing
activities and becouse it fits my styvle, 1 alsc use tech-
niques and approaches suggested by iiacrorie, lurray, liller,
and Gibson (all in the annotated text list at the end of the
pener). 1 have feund that the daily journal, ungraded, un-
nmarked, bt focused on closs discussions and read periodi-
chlly with only trief positive notations, provides the basis
for honest wr ' tinr, it also leads to 2 notural shift, about
one-third or h~1f woy through the mirse, from concentration
on relf Lo awareness of the variety of selves we are, the
variety of attitudes we can adopt toward our subject, and

he variety of aundiences we address. The graded papers,

vhich can be revised often, grow out of the journals, It's
still nvkward to raie the shift; bul the quality of writing
seelr:s ruch higher than it was when 1 used the thematic
antholory.

The nmore langunpge-focused texts [ exomine, however, the

more encouraged I an that this is where it's at., They all

11




Oclke, 11

addresa, in various ways, the fundnnentals of langunage aware-
nagss:  the percention process, linitations and resources of
languare, ond wnys to manipulate the lunpuore for diiferent
situations, 1n addition, and perhaps most imnortant for one
who strrles with the tension between dewnartrent guidelinec
and the antonony of the individual teacher, they use many
different appronches and can acconodale a brond range of
student capability. There are anthoiogies, rcsponse-ori-
ented frab tacs, progressively structured expositions, and
guides for textless writing workshons. Gome would be suitable
for the non-traditional or disadvantaged student; others re-
quire a much higher degree of readine skill ard abstraction
canability. 1f members of a department agree on the centrality
of language to the course, and can establich objectives that
aenerall

areﬂrrccjse without denying {lexibility, there are language-
focused texts for n~lmost any approach,

The arpended list is nct totally comprehensive but it
is fairly representative., 1t encompasses approaches to lan-
fuage that complement a large variety of teaching styles;
there are others,and rore are being published. "5 we ap-
pronch on accurate sramwar of our lsngunpge, and as we helo
our students develep aporopriate rhetorics to coupe with
various situations, 1 telieve thet lsonpusse awareness will
provide the riost anpropriate content for our course, btoth
as "service course" and as '"something ;ore." As contewnt,
it fosters self awareness, perception, ond sensitivity to

the technioues and effects of language nanipulations it is

ERIC 12
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suitable to a variebly of styles and students; it provides 2
neans of joining thought-provoking content with an effective
method of overcoming constipation of the penj but most im-
portant, it places e:iphasis where it belongs in a composition
course--on @ respectful attitude toward the nmysteriously

wonderful nrocesses of creation with langnage,
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Selected List of rLonguage-Focucod

IFreshnan Composition Texts

Fonah, R. brent, and Sheila Shively. the langfuage lens.

Frglewood Cliffs, i'J: Prentice-Hall, 1974%, Antholory,
"Langnage is 2 lens throurh which we revrceive, record, and
store i:'bressions of an ever-changing world." Five-part
structure (perception, language, direct:ves, symbol, ab-
straction and classification) consisting of poens, short
stories and essays, and photographs, Writing exercises and
general comments on the writing process [ollowing each of

the five parte,

Eschholz, Paul A,, Alfred F, Rosa, and Virginia P,

Clariz, ods. Lanjuage Avnreness. liew York: St. Martin's
Press, L97%, Antholory. Purposes: f{oster awareness of ex-
tent to which lenzuage is abused and misused, of resources
availatle in language, ond of responsible use of language.
Five parts: poropectives, langurge ond occunrtion, nrisoners
cf lrmrunge, influcncing language, prospects. Discussion

and review quesiions follow each selection; writing sugres-

tions and "notoble quotations" follow cach part,

Friedrich, Diclk and David Kuester, 1t'c line and 1'i1

Write 1t Thnt tey. Nlew York: Random lonse, 1972. 1've not

seen this one, but base ny ovservations onh a hoox review by

Uinter 1%75. Underlying philosophy is th»t each person must

find his own style ond must move from the hnabits of the spoken
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word to the diticrent hibits of the written word. Three coun-
nonents: instructional material, writin: activities, sample
student writings, the last interspersed throuchout, Iiineteen
chapters roughly divided into ifour partz: sensitivity to
Irnemagpe, to detnil, to audience, and to sharing., Inductive

apnroach throurhout,

Gtarcia, Anthony nnd Robert lyers. Analeogies: A Visual

Avproach to Writing., DMNew York: MeGraw-ilill, 197%. Coherent
serios of lessons and group exercises decisned to develop
self awnrcness, conuneclion hetween individnal persvective

and langnage, and nwareness of role of creativity (especially
in writing) in life. Consistent use of visuol arts. Focuses
on sentence and paragracvhg developoent. Inductive anproach

throu;hout.

Givson, vWalker. Persona: A Style Stndy for Readers

p—

and_Writers. llew York: Random House, 196Y. The book

"eanters itc atiention on the author's crented personn, his
rag!t or voice, in nagsages of prose. « . . the message or
utterance is se~n as modified by the created personality put
forth in the act of communicating." Two parts of three
chapters each: reading--the voices we catch (rhetoricol
devices to change voice in {irst-percon-singular prose,
voices in newswriting, varieties of voice in a single novel,
liorzoy) 3 writing--the voices we pitch (tone, sneaker's view
o audience; attitude, speaker's view of subject; langunge

and role-playing). Samples and exXercises throughout,

i7
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Gihson, Walker. Seeing and Writine: Fiftcen ixercises

in Comvosing Experience. 2nd od. New York: David McKay, 1974,

Coherent series of exercises designed '"to place the student
in positions where he must see his experience from shifting
points of view, and must change his terms and his tone of
voice as he does so." Three-part organization: ordinary
personal experience, the educational experience, the writer
as student-historian and student-scientist. Provocative

readings and connected exercises throughout.

Macrorie, Ken. telling writing. ILew York: Hayden Book

Co., 1¥70. 1ncreasingly popular and eficctive inductive
approach to writing (coumpare with the Friedrich and Kuester
boox abcve), the book begins with free writing and works
through (without technical terms) essential principles of
rhetoric. Twenty three chaoters, including ones entitled
"Iightening," “Telline Facts," "Fabulous Realities," “"Through
Facts to Realities," "Through Facts to Large lieanings,"
"Sound and Voice," "Creating Form," "Sharpening," and "Ub-

servinr Conventions."

Miller, James E., Jr. MWord, Self, Realitv: The Rhetoric

of Imasination. New York: Dodd, Mead & Co., 1972. Assuming

that highly-motivated writing will tap language resources
deep within the individual and that language can and nust
serve the individual in the discovery of self and external
world, this book focuses on ways to help the individual

connect the mysterious processes of AWEN imagination and

18
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langunge generation. Two parts: (1) Vords in the World
(Language as creation; writing, thinking, ond feeling; writ-

ing and meaning); (2) The World in Words (writing as discovery--
inner worlds; writing as exploration--outer worlds; the in-
dividual voice--styles private and public). Exercises and

"points of devarture" following each of the 2% chapters.

rurray, Donald M., A Writer Teaches Writing: A Practi-

cal tethod of Teaching Cowposition. Boston: Houghton kifflin,

1968, The basis of a textless, writing workshop course,
I'urray's book "shows the teacher how to help the student
develop" writing abilities in several explicit and inagina-
tive wrys., Six parts: the writer's seven skills, the writing
teacher's seven skills, the experience of writing, a climate
for writing, tecnniques of teaching writinr, resources for

the writing teacher.

Foaul, Raymond and Pellegrino W, Goione., Perception and

Persuasion: A New Anproach to Effective lfriting. New York:

Thowns Y. Crowell Co., 1973. Designed initially for disad-
vantaged students, the course from which this bock developed
showed that the methods were increasingly effective as stu-
dents! abilities increased. Begins with free writing and
works through relationships of perception, thought, and
language generation, Five parts: thought, imagination, and
writing; dynamics of language; reading, comprehension, and
logic; rrojects in investigationj appendices (punctuation,

grammar, research paper, library, dictionary and thesaurus).

i9
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LErercises thrcusyhout,

Potter, Robert R. Laking Sense: FExploring Semantics

and Critical Thinking. New York: Glote Eook Co., 1974,

The bhook '"covers such areas as the threats imposed by the
increasine stridency of our vertal environmnent, perception and
projection, non-verbal communication, the protean nature of
'renlity,' and the effect of language on thought and behavior."
Inductive aporoach, with about half of the beok devoted to
"activities thnt utilize discovery procedures." Eight parts:
introdnetion to general semantics; percevtion and projection;
the "aliness attitude'"; non-verbal commmication; the “two-
valued orientation"; levels and structures of understanding;
propasendéa and personality; critical thinking. Exercises

throurhont.,

Scholes, Robert and Carl H, Klaus. Elecments cof Writing.

liew York: Oxford University Press, 1972. Assuming that writ-
ing is central to the course and that the book for the course
"shonld et in the way of thot work as little as possible,”
thic took presents first "the essential minimum of thecry'"

and then "some dermnanding but vossibly amusing exercises,'

The first part, Flements of Writing, addrescses relationships
among writing, sneaking, and thinking and the shanes of
written scequences. The second part, Contexts of Writine,
addresses the relationships of writer to subject and audience;
and the third, Practice in Writing, analysis and synthesis of

sentences, i.2ny exercises throughout,
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onorke, Villism and Clork McKowen. liontape: Investi-
b

gotions in Language, New York: Maemillan, 1970, Inductive,

games-playing, "resnonse-oricnted" apnroach to '"the investi-
gation of lanpunge in its cultural contexty" the book forces
students to interpret a disparate array of exneriences., Al-
though without forral apparatus or division, it is divided
rourhly into six parts, with "bridpes" tetween some: asnects
of lanpurge; perception and languag 3y Journalisms film and
language; "words on paper"; and sensitivity to style. Ex-

tensive use of journals and group exercises.

Vagner, Geoffrey and Sanford R. Radner. Language and

Reality: A Sewantics Approach to Writinr. llew York: Thonas

Y. Crowell Co., 197%, TIased on the assumptions of a necd for
interdisciplinary aporoach to language and » need for genuine
avareness as opposen to '"ingestion of a body of factual con-~
tent," this hroo% focuses on 'what langusfe does, rather than
what lonfuage 1s." Two parts: (1) Signs (the human animal,
extensions of man, the reality of words); (2) Symbols (de-
notation, cennotations, and metaphor; languapge and reulitys
language structure and thought; abstraction; reasoning systems;
contexts; taboo). Discusslon questions and writing exercises
after cach of the 3b snall units; more extensive review

exercises after each of the 10 numbered chnpters,
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