. approach with other curriculum areas, with the exceptiop of

f \

T . - DOCUMENT BESUME - e
ED 105 449 . S _ - CS 0vl 795 '
TITLE : Right to.Read Langnage_Experience Progranm.
"INSTITUTION Dorchester County Board of Educq}ion, Cambridge,
. nMd. . ' . '
PUB DATE =l . " .
NOTE 16p..; See CS 001 934 for "Effective Reading Programs:
sSummaries of 222y5e1ected Prograas® :
o ‘e <
EDRS PRICE .MF~-$0.76 HC-$1.58 pLus:Posrxcz ‘
D%;CRIPTQRS Beginning Reading; *Efféctivé Teaching; Language

Arts? *Larguage Experience Approach; Primary

- Educatidén; *Reading Instruction; *Reading Progrags;
"\ : Sight Vocabulary; Word'Recognition '
IQQNTIFIBB% . »Bffective Reading Frograms; Right to Read .

H
]
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' One of the programs included in 'Rffécgi;f Reading
ProgramSe....," is this program begun in. 1969 which uses™a language
_experience approach during iae first three years of the c&iiagents
educatiqy, kindergarteér through second grade. The primary’objective
is to develop an ipitial sight vocabulary and word recognition skills
in each child by using the child's own language. The children develop
their own basic sight vocabularies and use the words in & variety of ‘
vays--for building sentelices,.for classifying according to function,
or type, for alphabetizing in.preparation fox- using a dietionary, and
as materials for phoni®s inst.uction. As the children's vocabulary
increases, they are introduogd*to basal readers to develop . °
reading-thinking skills. Beginning with the ‘second grade, egual
emsphasis is placed on wide inquiry-type reading, using the library as
the ‘principal source of materials. The program places a strong :
emphasis on language arts and ypeading, and teachers correlate this

arithmetic and handwriting. (TO/AIE)
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About 725 children in grades K-2 were involved in the Language-

4 ~

L ¢ .
Exper'ience Pfgram. The children‘, many of whom cume from law-

mcome fani.ues,'lived in a sma}l city" and a rural' agricyltural

and tidewater area. Approximately 65% of the children were

white and 35% were black.

A}

The program began in 1969.

b}

The administrative staff who spent part of their time on this . o
. \ '
ptdgran‘iacluded the supervisor of elementary educatiom, the

principal, and assistant 'princiy‘al. The instructional staff
consisted of 28 teachers, 31 aides, 2 resource teachers, 1
1ibrarian, and 20 trained parent volunteers. At the request

of the principal, teacher, or parent, a bone-bt:ldger worked‘ v

N »

with parents and the school to resolve ptoblm a child was

»

In-gervice training was conducted by two
reading experts, who spent a total of 70 days eschyyear

demonstrating téchniques in the classroom and holding meet-
9 . .

ings with teachers to develop special competencies.

The reading program in Dorchester County is.based on five

state-wide reading goals for which each of our schools is.
: “

[ 4
14

accountable. The state-wide goals are: | . .

_Each student. will be able. to
of reading materials.

1. Ytiuze a variety

2. Each student will be able' to use a word recognition
system. B . 3

3. Each student will be able to comprehend variouc
reading materials. 8

-~ - 4
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4. Each ctudei will be able to meet the reading demands
of functiopning in society.

N

S. Eech student will be able to select reading as a
personal activity.

Ve

Within this fruﬂevoti the Right to Read Language-Experience . \
Program in Dorchester County was initiated for the primary’

) . .
grades. The Language-Experience Approach is a process of

teaching reading vhf;h utilizes the child's own oral language

~and cot.u:epts to develop an initial sight vocabulary and be- ) Lt
ginning word recognit.ion skills. (Maryland Reéad_,iug Accounta- " -
bility Goal #2) " As the child's sight vocabixlary increases and )
he becomes more adept in dealing with unknown words in context, .
his reading instruction is broademed to 1nclude\_the use of a .
wide variity of nLteriplp such as accounts written or- dictated~
“by his peers, tradebooks, basal readers, and p;:".odicals.

y +
(Maryland Reading Accountability Goals #1 & 3)

A'c an integrated language arts program, instruction in

_ listening, oral language, reading, and vt;iting are ciosely
correlated and sre mutually reinforcing. Oral la;zguage de- 1
velopment is a vitai part of all phases of the program. -
Children are encou;aged to become actively\ iévolved in . 'J
various activities including many first hand experience.c '
which provide opp;rtunitigc to manipulate things, id’e“, )
and language. To further pronot.e growth in language cklillc,

both semantically and cyntacu%ally, children also participate° ,

-




‘in numerous listening attivities such as story-reading

_timéc, récordc, and tapes. ‘(Haryland Reading Accountability
Goals #1 & 3) Spontaneous and provoked verbal interaction % .

-

with i)eers, oral diccus‘uon‘s, dictating accounts, and .
creative writing activities all promote the use of newly \
ascquired vocabulary, ideas, and varying language patterns.

(Maryland keading Accountability Goals #2 & 3) Creative

/

\rriti;\g,’ vhere each child writes his. ‘ accounts, is oo
tntroduced early in the first gf.de,(::m fully utilizixg =~ - - -
tl.\e ﬁtettelationshipc among the language arts o devélbp
each of‘ then individuslly and concurrently.

\ - v
The decision to use the Languasge-Experience Approach in
Porchester County, as outlined bys Rna;ell Stauffet,l'vaa .
based on some specific considerations. First, it was felt
that children needed snd would benefit most from such a -
.rich language-thinking oriented program. Secondly, since ’
‘the program is based ou' the prenice> that reading should
be taught as a thinking process from the very beginning

of 1uctructiou, it vo\é help mtegrate the five state-

substantial

wide_readifig goals. Furthexmore, there is

body of research regsrding the 1ntet:eiatioq‘c" ps among the

various language arts "(Hildreth, 1948; Artley, 1950; _ ¢

Bougere, 1966; Weber, 1970) and implications drawn’ from_
these studies would suggest cai),itauzing on these inter-

’ ‘ 7

! »

N ) -

Stauffer, Russell G. The Lenguage-Experience Aggroach to “
the Teaching sad’lng. Harper & Row, 1970
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relationships to teech reading. The research of Strickland

. (1962) ‘and Loban (1963) ouggeat that greater correspondence

/

and consistency are needed in structuring the language of the
neterials for teaching reading to the children'c language -
needs and abilitiee. The Language-Experience Approach lekds

4
1toe1f to his desitudcouxruence.

~

D o

Recent work Yn p;ychplipéuiotice regarding the process of‘
geading lends further sypport_to the concept that children's
owp lansuege patterns codld bc used effectivély to teach be-
ginning reading. ﬁzch a position contends that reading is
letgely.a coacebtuel :ctivity and tﬁet readérs continually
use syntactic and semantic information es'they identify
words. (Anisfcld, 1968; Goodmmn, 1968; Carroll,~¥966; «
Wepster, 1968, Ryan and s%nmell, 1969; Kohlets, 1969) The .-
use of a child'e own language for. begtnning.reeding meterialg

would allovw for maximum utilizetiou of cyntectic arid eeunptic

v -

‘information:to atd him in word identification. (Marylend )

Reading Accountability Goal:#2)

infitially teechero use some kird of first h&nd experiencee .
to promote cognitive and linguistic 1nteractiona emong the
children. These activities provide-opportunitiee for chil-
dren\toereect to the attributes and. actions of a turtle, to
;eke cendy, or other eimtlarsconcrete_experiencee. Following
this, the children dictate an account which the teacher (/wh

writes verbatim. During the early stages these are gtoup

dictations but as soon as possible each child dictates hils

-«
'

Ve -
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own account.- ihese are then reread with, the\ teacher, ihdi-
vidually read, and 'shared with peers over: a perfod of two to
three days. Dunng the teacher-child eessiona, much work is

done from the context of the dictations to develop a basic

sight vocabulary and an integrated use of vord attack skills

__tncludgqg t.he‘ use of context clues, structural analysis, and’

phonic analysis. i’bis functionai stress in word recognition’
from the beginning of reading fnstruction enables each student
to begin to develop a word recognition gystem when he is read-

ing on his own. (l‘larylend !leading Acgountability Goeb#z)

ilords from the child's dictated accounts, which ere recognized
and remembered in isolation after at least twenty-four hours,
eﬁe printed on emell carde and placed in the child's individual

tygord bank." This "word bank" becomes the-basis cf his sight

-vocebulary aiid i{s used to reinforce phonic and etructuret

enelyeie skills. It is also used to fhrther deve10p concepts
through verious classification activities and to extend crcapive
lenguage usage by using the words in a variety of ways such as

to individually compoee simple phrases, sentences, and stories

.which can be shared. Esch child also locates these words in

L]
other materials such as neyspapers, magazines and books. These

kinds of ‘activities give him recontact with his basic sight vo-
cabulary, At the came time, since he has to deal with these

¢

words in other cent,exte, such activitie. enable him to begin
l . .

.to deal with language‘ and ideas other than his owm. (Maryland

Reading Accountabiuty.coelc,#l &2

A}
-

»

{
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As facility {n word recognition skills increases. and larger '
aight vocabularies are acquired, individually dictated ac~ |

counts’ are -exchanged among the children. This providea

early opportunities for them to read and understand ideas
?
created ‘by others. Since others in the class dictated about :

the same topics, using diverse, but similar language structures,
children realize early that’reading is a conmunication of ideas
and not just a process: of being able to say words. T‘\ey also

begin to develop a method for using the p\itern of thought in -

the message in order to understand the meaning. iuaryland .

Reading Accountability Goal #3). ,} s

/
/

At the same time the children ‘are exploring, disfuaaing, dictating,

and writing abo&'. a specific t0pic, a wide variety of related ma~

.teri:ala. is introduced. Again, since much of the vocabulary re- -

lating to the topic \dll be the same as that which was used by.
¢
children, they can begin -to deal with the language and'ideas of

adult writera in a functional and purpoaeful manner. This early
use of a wide variety of printed and non-printed materiala helps
the child gain the habit of using these mat’eriala to extend nis
knovledge in areas relevant to his interests and needss” (Maryland
Reading _A’ccountability Goals #1 & 5) It ia readily apparent

that the use of the classroom and central achool library is

of major importance throughout the program.

/ .
As previously stated, the Language-Experience Program in .

Dorcheater County is an integrated language arts program.
7
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As such, exteueive creative writing activities are a vital
compenent of all its:phaaes. In -addition to his continued

. L)
dictation, each child s encouraged to write his own accounts

uﬁéﬁ handwriting facility/is acquired, approximately 50-70
known words are accumulated in his wovd bank, and stable
phoneméggrapheme -elationships of most consonant sounds
are.mastered. Emphasis in creative writing ia}on the re- s
cording and communicaticn of a child's own ideas. Mechanical
skillg such as spelling, punctuation;_and correct form sre not7
stressed at this time.' Children‘are proupted to spell, as

best they cdh, the words they hmsﬁ to use and they are en-

couraged to apply the phouiq‘tkill they have acquired. At

no time is epelling or other mec“anical skills/allowed to impede

the major objective - the communication of ideas. Stories are

never corrected in the.normal sense of the térm. Some children ’

are introduced to creative.writing by mid-October of the first

grade. Otuer children begin creative writing as thei develop

the¢nececsary readinecs skills. After beginning thic activity,
'the children generally do some writing every déy. Theee

writing activities continue through the grades and are in- -

.

corporated in all curriculum areas. \ !
Specific instruction in critical reading-thinking skiﬁls '

through “Directed Reading-Thinking Activities (DRTA) is intro=- .’

duced when peveral chiliien have developed a sufficient sight

vocabulary. Each of thege children shcald hpve approximately

A

-
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] . ' ) , .

150 words in his word bank and.have been reading books inde-

pendently. A ¢

X

4
&
\

Through the DRTA process . he child develops the skill of using

- H
his own experiences and knowledge about the content to ask a

—_— ”

variety of questions and toafind suitable answers to theae
questions, (Maryland Reading Accountability Goal #3) In the
group Directed Reading-Thinking Activities emphasis is placed
on setting pupil purposes;'reading to find answers to suppgrt
. ‘ or rejeﬁt pupil conjectures,iieadgng orally to prove points,

- . " and reading to solve pr.blems, Words tnttoduced as new are

not taught in advance of reading the story.,/ChI;dren are given

A}

an opportunity to use the vord attack skit{/ which they have( '

»

acquired to' deal with the new words in the context of the etory

. setting. This prepares.them to be able to independently attack
unknown words when they are reading on their owa. (Mdryland

Reading Accountability Goal #2) ;

Teachers corniinue fnstruction in word recognition #kills,
extend vocabulary mean}ngs and concepts, and prgvide oral
language development t;pe activities in which the children
actively particibate. ‘Although the basal readers proviée
one source of‘the stories usec to'develop the reading-
thinking akilis through the DRTA process, other materials
[} are often used. Much emphasis is still placed on children

reading a wide variety of books and magazines gndependently.

‘ Time is provided for teachers and cnildren to read independently




—

and share that which they have found personally interesting
to themq (Hdryland Reading Accountability Goa! #5) This
personal reading also reinforces and extends the reading
skills and‘yocabulary acquired during the specific recding
{nstruction times. Time is also provided daily for the
teacher to read orally to the children, tnus exposing them

to a wide range of children's literature.

" The critical reading-thinking skills deveioped during the DRTA

sessions are functi onslly applied and extended when using _ '

1 4

‘self-selected msterisﬁs during the Inquiry Resding teaching-

learning se sions.2 When children are able to handle materials
at prroxi tely a second reader level, the Language Arts block
of time is /devoted every other month exclusively to individualized

Inquiry Reading. Thereafter, this instruction time is equally di-

. vided between Inquiry Reading fnstruction and group Directed

L3

Reading-Thinking Activities.

\ ‘ . .
In the fndividualized reading program emphasis is not only placed.

B

on the use of a wide variety of self-selected msterials, but upon
children first declaring specific interest sres.,po‘i:g/their own
questions as ‘to what they specifically wish to *ind out ‘about
Lheir topics, and then choosing and using those msterials vhich
are relevant to their objectives. Subokills include knowing the
availability of_a variety of printed and non-printed '°“§§f°’

choosing those which are suitable in difficulty and content,

locating the required informatios, and mastering the techniques

]

Stauffer, Russell G. Directin the Resding-Thinking Process.
Harper & Row, 1975 T
1 ? . ,
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of clanify-iixg and ordering the ’nformation so gained. The .~

‘program _aiao emphasizes the sharing of some: information -gained

from these reading experiences in an interesting manner, such
as a mural, T.V. or radio show, .p'ancl digcussion, etc. This'

. L . '
Inquiry ‘Reading is geared to each child's cognitive, read.ing,"fv

and interest levels. ftgic regulated by each child'c'interests!

v

experiences, and capacity to make decisions -about'vhat he sé-

lects to lesrn about, the materials he decidess to use, how he

v

processes | gnd evaluates information, and what'1 he does with the " .

0

information obtained. Thic type of reading enables the pupils
to become involved in a wide range of curriculum areas which is -
. N
not usually enccuntered in programs primari.ly u'tiuzing sal

rcadcrc or larious programmed materials. In Inquiry Reéading

variety of mtcrialc and

learn to chooae and use t.hoce uterials which can n\ost ef-p

the children are cxpoced early to a

Y fectively éulﬁll thei.r own needs. {(Haryland Reading Ac~
“f
countability Goals #1, 2,3,4,5) ’I‘hcreforc, a well stocked .
instructional media 'cent." 1is neccuary to provide the kind

of -materials which the childrcn vill be expected to deal ¢

with as they continue to function throughout their lives.

It s ap;;arentrthat che Langu'agc-Expericn&e Program iz Dor- -

chester County is characterized by e variety of grouping
‘ ’arrmgements vhich 13\ dcter(nined by the tnstructional needs
" of each child. Much mhaalc is phced on working with

hildrcn 1nd1v1dually ‘?d children working together in '

groups. These graups can be spontaneously formed or de~

c - s

-
v AN

. \

i
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EVALUATION

termined by the_‘ teacher according to the children'a ak‘ 11

- heeds, intereat"needa, or aocial-emotional needs, ‘There= . -

fore’ the classrooms need to be rich learning environmenta .

. providing many activities from -which children can make in- -

.telligent choicea to self-direct. their lear‘ning. L e »’
. o ' S

Continuing in-service training by people knowledgeable in
A (Y

ading {nstruction must be provideit to implement 4&nd main-
tain thia &lti-mjthod approach. This on-going in-aervice L

training vill be most effective if it is pr‘ovided on both h

\

1 - j

group and individual baais.' Group meetinga should 'be ccntered

2

-

around asseasing chil.dren'é/ atrongths and veakneases, demon- .

/

strating effective..teaching techniquea,

roviding challenging

indep_e?dent activities,

are finding successful.

and sha‘ring procedurea which, teachera

Individual follow-through muat be

. made at the claaaroom level to help each teacher develop class-

room management prgcedurea vhich enables him to implement a .

~» . .
mlti(-nethod approach to reading instruction for each chil_.d._'

-
¢

' Formal and informal evaluative measures have aubatantiated

e that the chi].dren vho vere \in the Language-!-:xperience Program

performed at higher reading leveln than pould be expected in

b -

!’

each of the five altlate-vide reading goals.

I~

s ori the Pre- -

Kindergarten students raised their raw score
!

er

school Mventory 12.4 points between September and May. First

» grade atudenta;.'vhose scoring. averaged the ‘35th percentile a®

the beginning of the first grade on the ﬁetropolitan Readiness <~ _

e ) . .- .
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Tests, scored at the 2.2 lesel on the Word Recognition sub-
test and at the 2.5 level on the Spelling subtest of the '
Stanford Achievement Test, Primary 1 at the end of the first

grade. (Haryland Reading Accountability Goal #2) These

. first grade ctudents also scored at the 2.1 level on the

Paragraph Méaning cubtest of the Stanford Achievement Test, N

Primary 1 at the end of the year. (Hatyland Reading

Accountability Goal #3) \

.

Seéond grade students scored at the 2.9 level on the‘ybrd
Recoénition subtest and at thew3.1 level on the Spelling
iubte;t of the Stanf;rh Achievement Test, Primary II at'thp /
end of the second grade. (ﬂaryland Reading Acéountability
Goal #2) They ocored at the 2.8 level on the Paragraph ‘
Heaning subtest of the Stanfbrd Achievement Test, Primary II
at the end of the year.. (Haryland Reading Accountability

Goal #3)

Informal teacher judgment revealed that firat grade students
had an average of 27 1nd1v1dually dictated -stories in their

own personal ctorybook. (Maryland Reading Accounéability
Goalc #,2,3) VMore than half of the first grade students

vere bg\forming in basal readers at a second grade reading
e

level or ;Bbvg at éhe end of the first grade. These students
Sad compléted an ave:age of four prinero, three first readers,

Reading Accountability

" and one second readers (Mnry
| .

G o 1]
Goals #1,2,3) They had also read an averag 35 trade

" T ] T
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‘First graders who were reading at a first reader, level at :the

. 13.

".end\ of the first grade had read u\;\ average of three prin'er »
one first x:eader, ‘u.d thirteen trade I?ookc. ' Those who were
reading a: the.prine‘r ievql had comlete‘d an aver:ge of one primer
and cix trade booko. Less than 4% of the first gra'ders were read-
Ang below the primer level basal reader. However, the ,[hildren
who were reading at tl.\e prfner level_ or experience std/ry~level
had an average of 59 known words in the individual word banks.

\ .
(Maryland Reading Accountability Goal #2)

!
Second grade teachers indicated that their children had an

average of 23 individually dictated stories in their own personal

storybooks., (Maryland Reading Account Sility Goals #1,2,3) More

than half of the children were performing at a third reader level” -

or above at the end of the second grade. These children had com=
pleted an averag.pf one primer or ﬁrst reader, five second

readerc, one and one-half third readers or above, and six self-

Ay

selection Inquiry Reading topics. (Harylaud Reading Accounta-

—

bilizy Goals #1,2,3,4, 5) Students who were performing at the-
LN .

second grade reading level completed an average of three priinerc

sand first readers, one and one-half second readers, and thfee

self-gelection Inquiry Reading topics. Less than 8% of the

students were reading below a second grade reading level. These

_ students completed sn averuge of four primers, two first readers,

and two self-selection Inquiry Readugg topici.

»

In addition to the wide rea(iing which the students did throughout

- the yéar', first graders personally wrote an average of 51 dif- 7

14
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FACILITIES,
| MATERIALS,
. EQUIPMENT

ferent\gc ts and second graders averaged writing 86 dif-

ferent ac ts independently. (Maryland Reading Accounta-

- N

bility Goals #1,2,3,4) .

»

Some candid remarks are also descriptive of the learning em-

vironnent which the Language-!-:xpeuence Program has helped . ‘
create., A first gude ‘teacher said, "During the P.T.A.
. e

meetings, I have heard many positive comments about our

program. The parents say their children won't let them do

e

anything. but read. At home they are always seeking new ma- .

terials to-show 'Mommy' they can read." (Maryland Reading o
- 7 . //

Accountabili'y Goal #5) From a second grade teacher, "Parents

.

are concerned and vant/th'éﬁ-'ihildren/to continue in a similar

program.” Another parent adds, "My son is more interested in

reading -- the other children before him did not hav{ this

desire to read on their own.” (Maryland Reading Accountabilﬁy \

' )
Goal #5) and the assistant principal concludes with, "This is L

the happiest group of children I've ever seen,"

The program g\perates in self-contained and open space class-
rc;ona, which are conducive to either group or individualized
instruction. In addition to the teacher-prepared word cards
and the children's stories, the program uses basal readers,
many library books, magazines, multi;;nedia equipmen;. and games.

Teachers check out materials from a ' multimedia center where

they are catalogued and housed.

i
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COST .

FOR FURTHER

INFORMATION

1\‘ 15.

The total cost of instruct'iom‘;l materials for a.class of 30 is

]

exceeds that by less than $50.
/.
;Bthy B. Nave
upervisor of Elementary Schools

4
.

Dorchester County Boadd of Education

/
403 High Street
Cambridge, Hatyfléd 21613

-

/
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$719. The average annual per-pupil cost for the regular district

program is $1,099. The annual per-pupil cost of this program .




