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Prefuce *- ) - -
- 2 . .ot
. Wating a hdndboo,k\ NUS | tlux 15 ubstously .t task for c\puts but too
o _ often they fal to communiate their mtentbons to lesser mortals.

-+ leaving oy anable to red with v.omph.hclmun

My role has Teen that ot the "non-expert” among ex perts to comment
! !
on jargon. to watch flights ot fancy. and o .nh.mpt to help n,
prcscmln" valuable wdeas to potentual wtors wiill J wide range of back-
ground and expenience fum MacFarlane. a4 practismg teachern the.
mld Irs made ths tash v..m -
pbindis

-~ r-—-“‘/
- \n\ h.mdhuuk must l\c’ ccogmzed for what it s merely an mnioduction
and a pret gwde to alyon m 4 field whee the complenty of the issyes
a are only st bemg recognized llu‘n.lun. needs to be wed alongside

p.mmp 10N 10 LLHIBRE LOUDeS, nm.u.unax with fellow-tutors, and one’s
own oigamzing tutor. betore applying the woas that ik presented here

m oany particular sitwatien. Wotking with non-hitesate adults rasese
specttie problens *pecutliar o each mdindual teaching situation, and the
finest of handbooks could ot begin to do etler than wark you of thns

. dificulty  Feedback needs to be constant. and 1 prepanng a i Hy's
> handbook the onus for giving ths sufts to the rc.!dcr Do please help
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* Foreword .
. . -
More than fifty per cenCof the world's adult population cannot tead or
_writeat gl 1t s in the context of this world sitiation that®we nius
view the problem in Britain. There is a need for more action bu
certainly no excuse for panic. There are not any really acceptable
statisties that determine what the illigeracy figurés are n Britam, but
" there iy Nitile doubt that there are many thqusands. Fuarther theré are
many others whose reading attamnment is so low 1t 1s pamnful for them to
read and they cannot really employ the skill at any useful level i therr
daily livés. : ‘

3 . . .
I sappuse there are three basic reasons for trymg to make .nﬁ adults -

hiterates . L
) ,» (@) so that they feel socnally uceepted. !
Yo = -wo(b) so that they mays read for pleasure. ’
(¢) . so thatthey may usé readimz n their work or tofurther their
understanding. .

. .

. Certamby there 15 no menit 0 teaching adulis to read simply to produce
taproved nattond’ statistees or toimpart a skalt which an ndividual might
never find enjoyable 3r useful The above comment myst be held firmly,

[ 4 before gur munds or e may produce people whom Ketth Gardner
once referred to av more statistically respectable non-readers’  people
with . skill which they do hot use or may not kngw. how o use.

-~ “. ’

ft1s becoming mcereasingly evident from work among our children that
skalls tanght in solawon. are mastered more slowly., often develop poor *
attuudes and their usefulness s frequently unappreciated. A shall needs

30 be placed i ats real hte etting. Though i the early stages of teading
there Wi .0 doubt be perods of mechanical wdrk amed at mcreasing
the ability to recogning words thereSmust also be times when the
puptl discovers the joy and usefulness bi reading via the content of the -

o« tishs he undertahes This is not easy but if succesys to be redl then the

inclusidn of these eleiyents s esential, "
L} . 4

. For many reasons, some o sad reflection on educational TeSOTLEs, |
others quite valid, 1t would seem that muny tutots of ddult ihiterates
wiltl continue to be people who have not had trammg i the teachmg of
reading 1t s to these tutons that thas handbook s addressed 1t forms .m
mtroduction to practical aspects of an area with an immense hterature
of 1ty own 1y based upon o good deal of expenence with childien and
ddults and forms an excellent and Jear exposttion of the major Jines of
attach which can be employed among ddults. 1t 1s hoped that tutogs
will sead more widely and gho develop the deas presented. but

.
thoughttulconsidetation ot ths Tiitle booklet will do much on s vwn
to stimitdate good teachig of the adult lhiterate among tutors who dare

-no doubt busy people aliesdy.

Ll .
P Y \ 1 N ! M
0 .
Ly Donald Moyle
.4 \‘1 - 1 - * .
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. . TA. Introducing Reading Without, Books - Method ¥
v .

]
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Aruitoxt provided by Eic:

4

I Discuss # teason tor witting somethimg: a letter, message. or some
interest that your pupil has. . .

h ]

2 Discuss what your pupil 1s guing to say. Try not to alter what he
* says tov much. it he does ndtspealy the way you do. lean towards
.

accepting h‘l,s speech. | . .
N

3. Write down what he \.‘1_\.\% good clear print, using capitals only

wiere we normally do . wnd aceentuate the space between the

words, This halps to get over.the idea of words as separdte entities.
‘

.
4 Read the sentence back to lnm? ponting to the words, Try and
kheep y our tinger moving slowdy with each swiablef you can. This
15 helpmg to get over to your pupl the idea of left-right
dJuectionahity ?

5. Get hum to read 1t back to you, severd.times 1t need be. and ty
- and™build your pupil ip to reading the sentence m a natiral way.
One of the dangegs at this stage s @ word-by-word, parrot appropch

. which becomes unhelptul from the pomt of view of getting any
meanng out of reading. ' -

6. Now write your pupilis senténees out again m such 4 way that you
can cut them nto senence strips for him to mateh wit's the first
set yoi wrote,

.

. ’ ?
7. Make him match up the sentences by putting tf Same sentences:
on top of each vther. Check-Ms reading. -+

8. You could stop the lesson here it pon felt 1t negessary and gef
vour puptl to prictise sentence fmatching as “*heme-work’.
wu

N~
W, The *next step 1s to cut the sentences mtoerwords. Get two
» . ~ HL
. gnvelopes . one with yont name on and one with your pupil’s
name on. . . - o
Get him to put each word® on top of thg original werd in
the original sentence, Check his reading. Lo
Take the words off the sentences and. ustng one sentence st d
time. give lum a word at random and ask um {o tind out whatat
says. Encourage him to 1ead the sentence ethert aloud or to him-
colt 3 I > ) : S.
xult&hnd out what th’g word says \

7

10. . Step nine coulll usefully be practised as “Home-work.™

Now remove the Sentence sheetand gel the  two envelopes with
the names on. Tell your pupils you are gong to see how many
words he cdn win from you. Test hini on the words m isglation
gnd at random. putting il the words he can read into his envelope.
and all those he cannot mto Yours. You may have to go back and
re-work step 9 to help over words he cannot master. .

o I 4 sympathetic relative can play this game with him for home-

work so much the-bettér. it not?your pupil will have to do his best
. » "
«to practise on his own. ‘

|
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i1
Repeat steps | - 10 with a new set of sentences. .
Two or three sentences should be more ll.l.lll enough at any one, o
80. . > . R - °
You can begin phome work using the words he has alrgady gven
you -_but stick to mtial letter sounds at this stage. This is more
fully expluned im section G.7. )

Choose a word from kis sentences and try this:

“Can you think of some words that begin with (letter sound)
like (actual word) in your sentence?™
This may be too ditficult. so try ths:

“Ask your pupil a question. such as: “Where do we get water
from”” This. we hope, will elicit the reply **A tap™ and help you
bwld a word list around *t™, v »-

Suminary of Lesson Model
The sentences used for lustration were provided by a 32 year old
man who has spent his adult life in a traiming centre.

a) Sentences from pupil (2/3) 1 saw a diesel .shunting. :
Jt o was shunting at Shell Mex

terminal. .
) It was taking oil t0 Shell Mex. :
b)  Pupil ‘gﬁuds sentences back. ' .
¢) Write out two exuctily siilar copies ) ®
d)  Cut one copy into sentence strips.
e)  Pupil matches sentence to sentence. Reads. .
) Cut sentence strips into words. ) T

g} Pupil matches worcs to word}/— one sentence at a time,
h)  Check reading.
i) Pupillearns words randomly n isolation.
1) with sentence sheet as support.
ii) without sentence slieet support.
k)  Repeat whole progfamme with a new set of sentences.
1) Begin inital letter phonic work: /
i) ask for words beginning with specific letter sound.
1i) prepare questions which will elicit words with specific
fetter sound.
ui) Stott Touch Cards.
’ ?
Summary: In following this double lesson plan you will_be
.building your pupil’s sight vocabulary, but, from the beginning
you will also be giving hun the 'basis of phonic knowledge.

85‘




c' Introducxng Reading Without Books — Melhod 2
Making Your Own M.neml». With Your Pupil

-

There 1s somc overldp n thé method of workm;, outllncd inAl. v
I 2 . Do Yo, { . L ¢
’ , v ~ ) ) ] M
I, What 1s the subject matter going to be” Discuss your pupll J nceds
dnd mten.sts dnd degsh. on a tupu that cdnld be built up over

. ) Do nec,d'illustmtmns’Do ou ne dsm!me books?
y ¢

- Canyourpuptl help you get these? Can he write away, for |niurmd>\
SN tion with your help? The*N:U.T’s **Treasure "Chest forTeachers”

g is helpful in supplying’ addresses. associations etc.
- Tl Making a sfart. Here yol oN slw-ul.l folu)w the procedure outhned in =~ * ~
. . Method 1. A.l. to 12, .
.. 4:  Cin you type the work. and mount illustrations? This will give a
mych more professionai appearance which js of obvious benefit to "
' your pupil. ( - s
S As you build up the matendl. revise the prevmus week's ‘work.
.6: Don't ose sight of
T a)  the continued mportance of your pupil’s interest dnd
. mvolvement.
"b)  his need to develop. as a fluent reader. reading in as '
. natural a manner as possible.

¢)  words he has given you that can be used to help his
phonic work,

d)  words he has given you that pre}sent special difficulties
such as awkward and exceptional spelling patterns that
simply have to be learned on thejr own. The classic cases
are words like trough, though, [through and thorough
Draw your pupil’s attention to these and try. ind get him

, _to use the words in a fresh sentence. Alternatively you
could make up sentences demanding their use, and Iedve a '
blank where the key word has to be filled in.

7.. Extension Possibilities ' ) - .
' What has been suggested so far can be limited by*possible,
. lack of depth knowledge. The following ‘suggestions nught help’
* take it further.

a) Relqvant passages frdm books or pamphlets could be read
to. or with your pupil, or recorded op tape. (see section
F.l1)

s

b)  The finished materials could become part of, a stock of

‘ Slllldble reading for use with other puplls A pupil
SR “exchange of information™ scheme opgsts up the further
» pussibility of pupils helping each other and working to-

gether.

O

FRIC - 6 . g .
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Concluding:Note® o .

L}

o . 3, . - . N .
Don i regard- this work as all-embracing! 'Unfortun.ntely adult non-

readers (lik¢ a number of children) expect to see books around

and to be’getting started on reading them. They may feel, as

children sometimes do, that materials’ you and they have prepared

together age a poor substitute for books, h()Wever poorly written

or irrelevant to adult interests those books may bé.

lt is worthy hile bearing jr mind that it is often the teacher who

gets most upset*at seeing adults reading childrens’ primers.
Remember- that some of thefn come because their children are
comitig home asking what the words in those books say: and that
ceems one good reason why they might want to be able toread -
them as well! .

So there is motivation in.both angles: making your own materials

harnesses your pupil’s interests and involves him i communica-

tion, giving him x reading book may well give him the feéling he
really has begun to read, ) . . J

¥
’ - )
- . Al - . . 4 . . -
Writing
The .importance of good hundwriting cannot be overstressed for
these reasons: ) o .

a) ' Practice of letter shapes helps disgrimination.
b) " Prictice of words telps spelling: and word discrimination.

The following patterns are based on the Marfon Richardson
system’ - for which a set of bgoks can be obtained.




Pattern

_ Capitals
: - Vwwy | 6\5\\/} ' VW
=HEN= e L

v

W " UGE Ugqo
act .

Y

‘ mhe" :
X, ANk | Y

<&

-Writing Patterns Small Letters -

2, _.These instructions for letter formation and letter patterns are well
worth following. They build up correct writing habits and help
' ¥ towards good control of pen or pencil. If your pupil already
writes reasonably well you are safe to ignore them, but if not it
isstrongly recommended that théy be followed and practised from -
. the beginning. - .

If, on the other hand. your punil writes but writes very poorly,
it may be beli to explain to him that he should really start again
with an alternative system. In one case, a young adult was given a
< script pen in order to force him to slow down and adopt a new
: style. ‘ ) .

-

‘ ;
. 11 .
. )
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3. When you have finished some of the workson sentences, words,, *
. , ~and anitial lettess, do some” wnting pattern practice. Start with |
small letter writing patterns, and go on to common combinations
of letters, such as consonant-vowel, and vowgl-consonant. - *

, 4. Work in the writing of the sentences you have been given as soon
as pussible. Also. geteyour pupil to pr.utlsu his name and address
A as g top pnonty.

.

t

\ E.- Word Attack Skills P Yoo,
© 1. What are you actually domg when you read? Do you look at *
‘ every T Do you 'look at every word? Probably you do
netither  your eyes move dlong the line, and. if the material
contans words that are fapuiiar to you, 1t 1s unhkely that you are
. conscrous of each separate word.

! -

Every so often, however, you come across a word you don't
w . know. What do ygu do then” Do yeu skip it because you're not
very buthered * the passage 15 mahing sense anyway? Do you
make a guess based on the context? o you try and hear the
.o word 1 your mind? And does that help you with the meaning?
Or do you reach for a drctionary” Consider, these alternatwves very
carefully they can tell you a great deal about what we should and
should not be doing as reading teachers.  * .

In his article n “The Reading Curnculum”™ \Vlllum%my lists

four main aids to wyrd perception: N
*, 2. a)  Memory of word form/shape. o
b)  Clues from the context o
. ¢)  Analysis of the word. ) o
’ , @) Useofthe dlutmn.ny . »
. In lhlS ;}umrl will only be discussing num (a) and (b)
3. Memory of Word Form / Stz
‘ These factors may help y(::::m'xllclllbcr what a word

looks like. - \Y["
a)  The general pattern of the word - particdfirly if the !

. word s a short one,

. b)  The length of the word. o .
¢)  The imtial letter of the word.
d)  The final letter of the word.

‘ e)  Distinctive letter groups e.g. “oo’ in *look” or ‘ttl in *little’,

From a teaching point ofview this 1s not very helpfu! as 1deas of
shape. length. and differences/sunilanties are not really tramnable
; but buld up through the memonsation of previous experience.

- , _ Written work will be of further help heve.
Q !

ERIC . . :
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4. Clues from Context - -

‘.l

.

a)  Words can have more than,one meamng, and you need the
context to help find that meaning. Try these: b.mk gravity,
post.sign. . - .

by Words follow ‘eiich other in certain orders in our language
and a pattersy will tend to suggest that a particular word has

® a particular purpose n the phrase or sentence. This can
account for many so-called “errors™ in reading. e.g. They
can be a good guess based on context that leads to a
synonym being givei. .
Try these:
The boy . . . the ball, (hit, batted. threw.rolled?)
Where he . . . they make diesel engines,

Now consider the phght of the beginning reader. He 1s not familiar

with many words, so what happens when he meets a word he does

not know: N .

a)  Youcaa tell him.

b)  He can make a guess.

¢} He can have a go at sounding it out.

{a) implies he 15 a complete beginner: or that he has Tailed with
(b) and (c¢) and cannot use or does not have a dictionary.

{b) implies there are some clues he can find based on words he
knows in the passage 1 other words he is using the context.

() implies he has certain phonic skills that enable him to sound
and blend the letters. This is dealt with later (Section G.)

I now wifnt to discuss E.5 (b) in greater detail. .

When you reach words that are unknown td you. you can,
depcndlm. on the level of the material™® combimed with your
interest in and knowledge of the SUbJLLl m.mer supply a good
guess b.ned -on context:— —

-

Reading c\purts who are concerned to relate reatling teaching
to the pupil’s knowledge of his spoken language patterns (which
we all have instinctively wathout any formal grammatical training)
believe that such guessing is very important and should be
encouraged. The Amencan lingmst Frank Smith (*Psycholinguis-
tics and Reading™) has this to say:

* *reading carefully’ 1s not efficient reading, and reading without
guessing is not reading at all . .. In order to read one must guess,
not recklessly, but on an informed basis. Inforimed guessing means
making the best use of non-visual information . ..,

1.e. the knowledge of language patterns and word order which we
all have is prontpting us as to what to expect next. No one can
tell you, how to bear this in mind when you are teaching reading: ..
. there is no method. It is more a way of looking at reading and
taking the view when you are listening to someone read that

iq " .



Y ) mistghes often have tlogical explananion, and b) of not doing
any thing which discotrages your pupil from m.nghng an "ln'fur-mﬁl,
auess. - /
: /
How can we tie this up with the level y our pn/pll should be reading
at’ Johnson and Kress m “The Readimg Curniculam™ give these
fevels as gndes: . S ’

— // M

a)  lodependent Readmng Leyel. - - .
Word Recogmtion: Y977 correet.
. - Compiehensions 9077 correct.

This means that a reader at" this level usually meets a “problem™
word roughly once 1n every hundred. and can be said to be
reading in g relaned way and understanding the medning of the

- pasage.
At thus level support will not be needed.

b)  Instructional Reading Level.
Word Recognition: 937 correct.
Comprehension: 75% correct.
This is very roughly the level a pupil should be at from the point
of view of reading matter he 1s usmg m the learning situation to
mprove s reading attanment  approxmmately one word in
twenty will present a problem. .
- What support can vou give vour pupil” P .
1) Youcan tell him the word. >
1) You could encourage hun to attack 1’ ffom context or . -
phonic clies.” o '
ni) It his readmg 1 sufficiently advanced you could encourage
the use of a simple dicudnary. but this is unlikely 10 be
helpful at the level which concerns us here. -

4

<) Frustration Level -
Word Recognition:  90% or helow.,
- Comprehension: ___507 acbelow.

At thus level your pupil would be finding at least one wordn ten .

a problem and 1t would be argued that the matertal 4s toorhird

for him to be using without very considerable support. Such

support cbuld take the following forms: s
\l{).rds you

1) Youvould read the passige to him, pointing out

know he has not previously met and disetssing them.
) You could pre-record the passage on tape or cassette,
if one is availaole. Please see section F.I.

- 7

. §." To summunscetlic mterest level of the mItenal could be a
crucigl factor in moditying the figures set out by Johnson and
Kress. as could the . use of the” various support techniques

* mentioned. This ally mproves the case for making your own
materials where tht interest fuctor can be inuch—greater. and the
vontext and meaning aspects have come from your pupil.

ERIC.. - .~ P
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= F.» Usiiig Cassette or Tape Recorder
I. Thege suggestions for the dse of tape or cgsscitc can only begin
+to explore the possibilities of the media.
4)  Record the passage you want your pupil to read using
* normal speed and intonation. Lsuggest that with a beginning
reader you keep the passage down to two or three sentences
in the first instance. -

Fullow (a) by askmg your puptl to hsten again whilst you

record the passage much more stowly try to keep your
intonation as normal as possible. .
Repeat (b) if you feet the repetition may be justfied.
"Ask your pupil to read the passage with you. This. too,
eould be repeated if you wished.
Either: 4) ask your pupil to switch the tape oft and read
~ the passage to himself. or
i) ask him to record the passage himself arid
<
Y g0 back to the beginning of the tape and check his
: achievement through,
2. =Sonre of the phonic exercises listed 1 section G.7 & 8 could be
reinforced i this medra.
or example. some pupils contronted with the sight of this word
list: o «
“nut cup house gun but” wili not spot that “house” is thesodd

word out because 1t has the letter *u’ within it.

However, when heard. it 1s obviously spotted.
® Similarly. imtial letter phome work and aural discrimmation can
e very greatly developed in this media:
“bat bag dog big”
*sit zip sun soon”

-

G. « Phonics ] ' :

* 1. The analysis of words takes two basic forms:

. - .
* -a)  Structural: roots, pre-tixes. suffixes. . .
e.g. pley. plays. player, playdd. playing, replay. replayed.

' b)  Phonetic: sounds of individua! letters. M .

sounds of letter clusters.

2. In teaching phbmes in English the 2problem “one encounters
immeduately is the fact that a) there,are so many ‘exceptions’.
and b) the actual numbep of ules that could be taught is massive.”
Most of us never learned these rules in any great numter in order
to learn to read. :

Q YA .
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I properly presented phonic work can give your pupil the
opportumt to genctahize about the spelljng and sound pattetns
of our written language. However, there is the danger of over-
generalizafion. Take these words for example: . -
beat, feat. heat. meat, peat, seat..(O.K. so far!)

-dead."head. stead. meadow. (Stili 0.K)

o<
lead read. (7 .
&
So not only has the pupil todearn that “ea” can sound like “ee”
or "¢, but m some words only the context will suggest which it
is where words are spelt the same! This obviously himts the phonic
generahzations your pupil can make. '

Secondly. of cousse. there is the problem of’ words which gre-
nght outside any pattern, such ‘as the ‘ough’ words mentioned
already in section B.6 (d). You shouid draw your pupil s
attention to these and make it clear that they have to be learned
as isplated cases. - .

The teaching of phonits by explicity stated rules has great dangers.
Take. for example a rule one still hears used:

“When two véwels go out for a walk. the first one coes the
talking.” *

Now thus rule 1s meant to refer to such words as: .

“boat. beat. coat. heat™ etc. However, within the very ryle itself
there is an exception: "does™ !

Thus 15 not the only reason for avouding such rules: many of them
are so involved with concepts the pupil may not understand
that they can cause needless confusion

Drasing your pupils attention to word lists with common letter.
letter cluster. or svllable forms is much to be preferred to_the
stating of abstract rules. )

Fumally do remember: phomes are merely an aid to decoding.
they never told anyone the meaning of a word not previously
met. This agan remforees the case for pupil-centred material.

The Sequence of Phomt Teaching recommended by J. M.
Hughes: *“Phonics and the Teaching of Reading™.

"f;")i lmtial consonant sounds: tbnrmsdepg
b)”  Short vowels. initially placed: -
1) actou ' . -
1) phieed m the nuddle of a word. .
(i) *y¥in baby. and 'y"in fly.- -
¢)  Imtial consonant sounds: flyvhjkzw
{Noge the absence of *q and X)) .

d)  Doubled consonants: bb®dd ft gg Il nn ss ck
¢)  Imtal consonant diagraphs: ¢h sh th wh qu

t) Imtial consonant blends: st sp sc sk sl sm sn sw brer dr pr
: trgr bl plel 1 gl

‘
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. below. On the ‘reverse there is the initial letter sound only

- L4 »>
g) , Vowel dlz,r.xphs .md.dqphthong,s o o - .
i 2y (plan: day) . i oy (boil; boy) . , h
. oo(food wood) oY ow (cow:snow) s :
° ou{about: route) . * du awll ee ea (bean: head)
. ewue ei ie Wied: picce) o
h)  Soft¢ (cgmre); ‘g'igcntlcmcn):'s‘ (has). N
j) . Fimal and silent “e . .
, useless: kettle: horse . . ’
muodifie?: cake. bite, bone, tube ‘.

k) . Modifying'r" : car, for, firl, bum, fern.

. warm, worm (rote effect of“w") . ¢
) Silentletters:b g m-gh k 1 p t w .
m) - Prel'"lxcs: ad ab be com de dis en ex pro re sub

n) Syllqbles: ing eder ly es tion

.

p) Suffixes: ion tion ation er y al ent ful ity ly ure ous -

**Sound Sense™ Books -8, T.msley E. J: Arnold. >
These are bouks of useful exercises for phonic work.
The Teacher’s Book contains a useful set of 110 graded spelling «
assighments.

**Sounds and Words™ Books 1-6, Southgate and H.weﬁh.md Univ.
of London Press. This series contains lists of words for use in
teaching ‘various phonic rules.

."Spelllng" Books 0-5, John Smith, Cassell. ) -
<>

>

. ‘ t

In the carly stages of phonic work the teaching of initial
»consonant sounds is the most useful activity you can undertake.
Thus has already been imphed.in section A.12. This view is that of
Donald Moyle: “The Teaching of Reading™ p. 164 £, in which the
T atthor gives @ useful sequénce of phonic work related to reading
age levels. -

-

A good way of teaching initial letter sounds is to be found in the
Stott Programmed Reading Kit's Touch Cards. These cards con-
sist of a picture on one side, with the nitial letter sound printed

4)  The pupil 15 shown two cards with. shall we say, plctures < - ¢
of a gun and g table. You check that the pupil can name
the picture - “not the formality you might think! (Gun
Tght well be rifle, for example!) Then go over the words .
meh.nsmng the nital letter sounds, and establishing the .
“t" below table, and "g’ below gun. 5 “

b)  Withdraw the cirds, shuffle them out of sight, and showe
thiem ‘o your.pupil agasin with only rhe letter sgde showing. .
Yuu now say to your pupil: “Where is the gun 7 All being
wein, he will choose the card with the g showing.

.
- I
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¢)  UWhe pmbrnsn well you should run thrmq,h the lnlll.ll

+ o letter sounds quite gasily M you canndt persuade your
organizer to ‘buy at least the Touch Cards. First Letter
Cards. and Dozens from the Stott Kit. then Thomas Hope
Ltd. publish a pack of 216 coloured pictures from which
you can make similar aparatus yourself.

d) If on the other hand you have pmblcms with this work,
and you have reason to thmk that your puptl is not
managmg to dmuwmsh certain letter sounds (e.g: b-p -
d:s-zim-n'etc.) then try the test 1deas outlined i section
K.3.(b). .

Don’t rush into testing  the problem could be the newness
of the work and the concept of isolated letter sounds.

<y .
Having established K l\no“lgdgc of initial lc.ter sound 1 would
recommend- A start o Sound Sense Book 1. Your,only problem
here 1 that you may need to help your pupil disentangle the
materal he 1» workmg on from the mstructional matertal. M
necessary- write 1t out on separate paper  and don’t forget the,
cassette 1f you can use one. (section F.2.)*

The tollowing list of activities 1 taken from some of those
recommended by Tansley 1n his " Reading angd Remedial Reading™
Chapter Six. . . ,

a)  Sound Famhes. |
i) Rhyming words:  hat at bat
bread head deuad ete.
i) Find the odd one out: :
bell shell gun well
table fox fire fight cro.
i) Findrthe words 1 the (spectfic) sound famly:
. . *has hat hug bat
tip tap man ten

You will notice that the criteron as to what the family 1s can.
and should. be changing, It can be the middle vowel. the mtial
consonant. a4 comymon  digraph. the final letter. diphthongs.

blends. syllublcs. ete.) . .
b)  Match the correct sound. +
i) initial Ic&{e‘rs' co.ooad
ceeeoent t b
i) final letter: boa. ... |
he..... n t
tit) vowel | B
> € S..... n u e

e

¢} Unjumble.
i) the word: abot - buat
. shif’ - fish

P
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d)

e)

13

f

vii) Find the word: .

ii) the sentence: T
famb Mary Iittle a had . Mary had a little lamb

iii) the sto~ry: « ‘
I went to work. ¥ I got out of bed |
I shaved. ' I shaved |
I got out of bed. I got dressed. |
1 ate.my breukfast. I ate my breakfast.

. 1 got dressed. : I went to work.
Making words. .‘ .

i) How many words can-you make with letters from:

\ electricity’ . /

ii) words within words: carpet -- car, pet. - T
iii) compound words: shop (add)” keeper - shopkeeper

borﬁprehensian/
i) Find the right word: The (bag. nad) was full of sweets.
ii) Right or wrong “We eat on the 100f™

iii) Match questions and answers from two jumbled sets of
both:

What is the first month of the year? Answer: London. -
What is the biggest city in England? Answer: January.

iv) Read a story and answer questions about it.

v) Read the answer to a question and make up.the question;
We get wool from sheep. What question has been asked? -

vi)- Finish a story. ~

3

1 have four legs, you sit ‘on me, (ete) What am 1?

Dictionary work:

1) Whatdoes....... mean?
ii) Can you find a word beginning with (mmal letter, or

first two/three) which means....%" .7 “
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Spelling : : ..

“He muspells words tor the same reason that he refuses fo be
4 thief. That 15, he must endeavour to behave in a manner ansls-
tent with his conception of himselt.” - -

Prescott Leeky. quoterd by M L. Peters in "Spelllnt,, (‘aught or , ,

Taught”" .

-
.

This section leans exclusively on the two excelient books by M. L.,
Peters. “Spellng  Caught or Taught?""and ™ Success in Spelling”.

Ats a fact that many adults who,come to, ‘reading”’ classes can

#Jppcd by spelling problems v

eachers 1 the field realize, of dourse, that the problem # not
alays as simple as this. "

Th “Success m Spelling™, Peters lists seven factors essential £Sr
spelling attainments:,

a)  Practice in writing.

b)  Certainty of letter forﬁmtlon. . .

¢)  Speed of handwriting. -~ .

d)  Attention to word form. !

e) . -Awareness of common letter acqucm.es and prqbabilities
of these occunng.

“ e

1) Span of apprehension of Ietur sequem.es 4c¢. length, *

o

[

g)  Visual imagery the mind’s eye.

Peter's has this to say about item;(u) th) and (¢):

.

.casual and siow handwnfting,. . . (1mplies)- . . an uncertainty
about letter formation and a time consuming ung¢estainty about
letter sequence as well as letter'formation.” ‘

The teaching imphications here are to re- emphasize the importance

_______..ul_boudeecﬂowmﬁhdudw;lm;, combined.with cerfain know-

»
O
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ledge ot letter formation, Ple'.ISc re-read section D n this context.

You may need to begur bv making your pupil .u.'u,xlly trace over
what you have wntten it his handwnting and lettor, formatjon
is very uncertain. . [

Speed 1s a, matter of praun.c and should not really be pushed in
the beg,mmng, stages. I:mphasns should be pldued on daily practice

Concerning ttems 2(d) and () there 15 a strong link here with the
phonic werk outhned wn section G, tn particalar G.6 and G,8.

You will need ?3 draw your pupils attention exphutly to the
simlanties of .word lists 112 the books mentioned in section G.6.
and thus help lum build up a knowledge of such patterns. Remem-
ber most of us dL(]UIl'\.d"thSL patferns quite unconsciously and
incadentally and thus often forget that poorlr readers and spellers
do not have.them avarlable. and almost certainly will not learn

them incdentally. ‘ 1,
1

s
-~

Jn..nd reasonably well but feel themselves 16 be senous].y handl- te

1]




i Try yourself on these nonsense words, for example:

. h pCa .

< SOy

: tmsi
eaber .
dgsumz - :

~ crecious . A

i aksgmwyo

helemphony

It is immediately obvious that you would be able to spell some of
the “words” on this hist without.further learming because you
recognize them as conforming to English spelling patterns.

However, there are others which nught take some time to learn.
Isn't that just the situation your pupil is in?

5. ltems 2 (f) and (g) are more controversial and imply specific

tragung. ltem (f) is suggesting that the actual length of the word
roblem, and that your pupit will need 10 move gradually
ve\ripzpall wordy to,larger ones: whilst item (g) is suggesting

ourppil’s ability to ““see”™ words in us “mind’s eye™ can be

T

a)  Youwill need at least 1wo sets of “'flash” cards starting with
two letter words and building up to words of niue or ten
letters. How many you will need at each stage will obviously
depend on your pupil, but it 1s more than likely that as
length increases so more practice at each stage will be

4 required. It is suggested that each set has at least six words

\ prepared at each letter number level, whith means twelve in ~ «
all. - -

b)  Use for item 2 (f) as follows: ‘

o
i) Show your pupil each card for. say. about ten seconds; ¢
withdraw 1t and ask him to write the word. .
) . - /. . -
. i) Find out where his optimum level of attainment is.— --- -
iit) Below that level practise gradually cutting down the
exposure time,to two or three seconds. . .
iv) Above that levet you may have to increase the exposure
time to get accuracy. and then cut it down. ’
v) Now repeat the process with the secold set of cards. -
¢)  Use for item 2 (g) as follows: C
i) Show your pupil each card for, say, about ten seconds.

1i) Withdraw the card and ask him to try_and “see” the

word in his mind. Labour this point heavity: ask him| '
if he can see each letter in sequence, ask him to call them'
. : out to you. . )

iii) Repeat (ii) but get pupil to say the word very slowly'
and ask him to “see” the letters as he hears the sounds.

o 1v) Ask him to write the worcf down. . a .
© . ‘< . N .
ERIC o - :
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v)'Try the second set for shorter exposure times, but
remember this is not the first object of this exervise.

6. Tansley, in “Reading und Remedial Reading” recommends a
self-teaching exercise with his spelling assignments which would
reinforce sections 5 (b) and (c) above. The pupil checks with you
that he can read the words on the assignment, and he then
practises looking at each word, turning the card, over, and trying

to spell it from memory. . !

. . o

" J Social Sight Vocabulary \

1. Remedial reading teachers often talk about a Ssocial sight

. vocabulary™ in the context of children whom tcacilcrs feel are
perhaps making no useful progress a€ even the béginnings of
reading butestill need to be saved from possible artest if they
stray into thé¢ wrong publi¢ tolet. (Though, with the, advent of
pretortal symbols. this arguent no longer holds the 'validity it
"ol}c&'z.did! )

, ADDRESS GENTLEMEN™ OPEN AGL - GIENTS. PAY
HERE - * AVENUL (av)  HALT PLEASE  BANK
HOSPITAL  POISON  BUS STOP 1HIOT  POLICE - BY
REQUEST ICE CREAM  POST OFFICE:. CAFE ' KEEP

. P LEFT PRESS CHOCOLATE KEEP OUT - PRIVATE -
CLOSED KEEP OFF  PROMIBITLD COLD - LADIES -,
PULL CROSS NOW LAVATORY PUSII DANGER -
"MEN  PUBLIC CONVENIENCE BATE MILK - RINQ -

DOCTOR (DR.)  Mrgm ROAD (RD.) - DOWN - Mrs. - SHUT
ENGAGED N SIGNATURE | ENQUIRIES - NO

ENTRY SILENCE ENTRANCE - NO SMOKING - STAT\H’

EXIT NOTICE STOP  FIRE ALARM ON - STREET

(ST.)  FIRE ESCAPE  OFFICE  SURNAME  FISH &

CHIPS - OFF TEA 'TI.IAPEK YOU TOILET up -~

VACANT  WAY IN  WAYOUT - WET PAINT - WOMEN ~

YES,

Words such as ll;)esé_ should be printed. in capitals. or small letters.

according to recogmzed public usage. This list is taken from Peter
Bell, **Basic Teachmg for Slow Learners.” . .

2. The dunger of such a Ipt is that it can be nusused because of a
simple oveistght the baste question is not “*What do | think this

»

»

. pupil needs to be taught?™ but “How can Frelate what 1 think this
.. pupil needs to be taught with his problems and what he feels his
s needs to learn?” In the latter case learning becomes a partnership
. - a factor which we aften forget in practice. .
< .o

.

~ -
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In this case you mght ke to consider the possibility of

harnessing the “soctal sight vicabulary™ principle to a real lifg

need such as form fillng When your pupil needs help of this kind
"1 would suggest two lines of approach: ,

1) Helping Your Pupil Fill In a Form

« 1t is mote than likely that there will be too much reading
watenal for your pupil to Ic:i:’lﬂl/o_r_cmLWrm in time to
fill 1t in. Theréfore. read it twotigh with tum. explaining
the parts asyou go along. Then go through each section
again and write down the necessary replies and answers on
a spare piece, of paper for him to copy.onto the form. This

: may need to be done one step, at a time so as to avoid

overloading your pupil with information with its consequent
possible confusion.

o\ ® 1i) Helping Your Pupil learn to Read a Form He Will Use
Again. .

Read the form carefully yourself and decide what is
essential and what is irrelevant IN TERMS OF THE
SITUATION OF YOUR PUPIL. Headings. key words, and
other difficult words could be prepared in a sight vocabulary
manner and taught as such: show him the word, tell him the
word. ask him to find it on the form — givingreasonable
clues as to its whereabouts. and get him to write it down. .

Detailed sections could be taken as a piece. read to and

" discussed ~with your pupil and again, words outside his

reading vocabulary-could be treated in the “'sight” n?apner

outlined above. To this should be added only.such phonic

information as is on a par with his progress in phonic work

. - ie. don’t expect him to know complex phonics like the
*tion” in ‘‘application” if in normal phonic work you are
_ still building up his knowledge of initial letter sounds and
- short vowel sounds! -

.

3. Specimen work: “Application to Re-license a Motor Vehicle™.

These notes cover the top section of the form, and items 1 to 8,,
purely as a suggested approach to this form.

.

v
.

Possible **Sight™ Words: Lo
Application Re-license ¢ Mofor Vehicle -~
(applied) License - :
FOEJR ’ Licensing
seessary TWELVE months _delete o
insurance _ Registration valid certificate
expiry Effective Test (Certificate)
(expiry) - duty payable Particulars
Taxation possession >~ BLOCK « CAPITALS
Council Authority -, County Borough
Q '
- EMC v , 21
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« Much of the matenal w the Notes on the reverse of the fofm
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will not he relevant, but some of it will. Chouse a relevant’
sectton. such as 1tem |, sub-heading “APPLICATION TO POST
PRI < : .
OFFICL™ and begin with & nornal read-through and discussion
of the section,  For actual reading work combine i “sight™ wogd
with words yout pupil already hnows. In this latter connection
it 1> worthwhile remembernig that 4 dozen. or so Words are
continually n use whatever the rc.ldmgm.mv.(.n. the s ygnd. ete.)
and 10 your puptl s buslding ths baste vocabulery fron s normal
reading he  may well be able to read rather more of the matenal
thyn the forbidduig size of punt and compleanty of Lhiyaut nught
lead him tocbelieve Obviousty of you succeed witdSthas work, in
even veny small sections, the boost 1o your pupid’s contidence
will be constderable. .

[ <

’

B>
Diagnosis

Ruth Stang waites | v

“Av the tealher tollects miomation bout the student. he
mtciprets, syithesizes, and uses 1t o help hin amprove his
teading. Recognizng the indsidual’s present powers, he ties to
adist the curteulum angd his teachmg procedutes to the child's
competencies. needs, and micrests at the mopent.”

(The Readig Cutniculum)

* Diagnosis does not unply tommal testing that s somethmig you |

shotld discuss with y cur osganizer. What 1itimplies s & contimual

asessment of what s our pupth iy domg and where s weakuesses

need stienathenmg 1o other swords, it s puprl-centfed teadung
- 12 .

Goimng beyond the shitls ot seading what you aie uymg to teash
there ate other tactors m learnmg which youwall need to be aware
of  Learnmg v never a smooth upward progiession even when
problens ate absent Eversone to a gieater ot lesser degree learms
masenies of “spurtsy™ and Cplateany”™ Dunmg the latter very hitle
seenns o be happenmg and you may start 1o get dgppondent.
Dot plateaun phases e usaally prepatatory tg another spurt

Secondiy. you need 1o be sensitive to your pupih pioods and
feelings - when he needs an extra push, and when he has had
enough and yufl need to switch to some other shll or close a
lesson down early . Remembet. he may have just finshed wotk, o1
be on shift work. For this reason your [eaimig pertods should be
flentble.

. k]
. . 20 .
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Spectic problems.
4y Visual . Y

« I, over a period of months, your pupil &5 reversing letters,
such as *b’ and *d'T and words such as ‘was’ and ‘saw’
you may feel the need to look into the reasons for this. 1
stress the words “seversl months™ because such failings
can be quite commen in intial stages and may right them- .
selves with practice and experience.

»  MHowever, if they do not you can make up a simple test
along these hines:
lettersb hdp b .
coceu
Here the pupil 1s sumply asked to circle the letter that is the
same as the one on the extreme left.
Words: bat hat pat bat
hull bull hull puli

’ Hetethe puptl circles the word that is the same as that
on the extreme left. - ' g

LIRS
S

activities suggested n this booklet and you get trouble on
these tests over the long penods of time suggested, then see

. your orgamzer about a visual perception programme. (1
_assume. of course. that the pupil’s eyesight HAS bcn
checked!) .

b)  Auditory. N

Here you need a set of picturesof simple objects whose
R initial letter sounds are all different. (Avoid sounds like

",

¢h™,sh™, ete.. at thisstage, and stick to single consonants).
Set them out in {ront of yuur pupil and:
v ask lnm Yo name them.

1) ask hum which preture’s name begins wath the sound . . .
(and make the actual letter sound).

This test could be helpful if your pupil is having trouble
with the imtial letter phonic work mentioned in section G.
7. Again, as with the visual uide, give it plenty of dime. If
there is a problen get in touch with your organizet. Your
pupil nught benedit from specific auditory discnimination
trunng (Agan, I assume hearing HAS been checked!)

.

. “

4. Concuding note.

Reading nvolves the senses of sight, sound and movement, and in
caching reading 2nd wnting you are mvolving all “three If one
seNSe 1v poor 1t can be compensated by the others.

If your pupil 15 having ‘s balunced programme <6f the -« ...

“

A
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Conclusions

LY -

Teaching someoie to read 15 a long slow process. What your
pupil will need above all else is confidepce 1 you, combined
with steady. practice and fanuliarity with reading. He will
nged a balanced programme’ ot reading. wnting, spelling and
phonmic work based as far as possible on his needs ‘and interests.
Remember that his problem 1s not simply ,that, of learning a
new skill. He 1s unfortungte *¢nough to have twin handicaps
standing in-lus way: he has what we nught call the “rubble”
of his previous ledrning  half remembered bifs of knowledge
from a,probably unhappy schooling: and interwoven with this ars
all the socigl-emotional defence mechanisms that he has developed
over the years in order to hve with his probléms.

1 o . ,
He probably has put such mental effort into compensating for
his disadvantages, and you may also become aware of the fact
that those around hiny have developed unhelptul reactions. He
may have experienced rejection on the onre hand, and/or possession
and dependency of a most unwholesome kind. You will have to
weigh-up the situation’on its merits and realise that you are NOT
a social worker. However, you are much more than just a reading
teacher: you may become a confidant tyr your pupil and thus be
place in a position of delicate responsibility. Also, and this is a
problem, relatives may dnburden THEIR troubles on you, Seek
advice from your organizer who may well feel hike getting in
%ouch with the social seryices if there are severe problems, but at
the same time remember the old and very true motto “Murry
slowly.” ,

Using Your Organizer ,
Remeniber that your-organizer is there to help you. He or she
may have a large number of tutors working ii your scheme, not
*to mention other duties. Don’t wait to be contacted: if you need
heip. get in touch. In doing so you are not merely helping
yourself and your pupil. you are helping your organizer keep in
toush. And with the best will in the world, that is not always
easy tq do! ”
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i) Teachers Books
The Teaching of Reading

" * Recommended Books for Teachers and Pupils

Donald Moyle ,

° Ward Lock Educ-.

References : < .
The Reading Curriculum ed. Melnick & Merritt uLp. . *
Psycholinguistics and Frank Smith Holt Rinchart . .
Reading & Winston >
Phonics and the Teaching  John Hughes Evans X Y
. of Reading ) :
The Teaching of Reading Dnnulz\ Moyle Ward Lock Educ.
Spelling ~ Caught or Margarey Peters Routledge. . - *
Taught? -
Success in Spelling Murgaret \Peters Canib.Inst.of r_d~
Buasic Teaching for Slow Peteg Bell Muller,
Learners - £

The Disadvantaged Adult  Peter Clyne Longmans .
iiy  Pupils Books : . ‘e ~
Key Words Easy Readers.  Books”} 6 Ladybird . ¢
The Manxman Chff.Edwdrds ~7. Dent
The Raft on the River Cliff Edwards Reny .
Trend Books - Ginn :
Tempo Books 4 Lopgmans .
Sound Sense - Tansley . E.J. Amold
Spelling 05 . John Smith’ A~ Cassell
Stott Programmed Reading Kit Holmes McDougall
Look and Learn Picture Sheets Thos. Hope. *

(Fomnakmg your own pluure -word-letter apparatus cutlined 1n Section

G.7)”

iii)  Bibliographies

* A Bibliography of Sousces for Readin T@ahers, T. MacFarlanes
and D. Lambley, obtainable from: United Kingdom Reading
Association, 53 Laurel Grove, Sunderlnd. Price 15p.

An A-Z List of Reading and Subject Books E. J. Atkinson
and C. W. Gams, Price 50p. from: National Associgtion for
Remedial Education, ‘)Cranlelgh Rise, Eaton, NorwichT®OR 54D

These two bibliographiés should provide much of the ink rmation ~
you are likely to requite..or they will provide pointers t ther
sources of information.

. " &
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. Feedback _ . C.
< A . - B
As Bob Kedney said in his preface. we need®our gomments and
criticisms. Future editins (if any!) may be of much greater value if

. you, the tutors. tell us what you think should be included, extended, .
made more clear. and so on. Therefore, please let us have your ideas.

"

. L
Do please put erther your naime and address. or your name and your
organization’s address.

T L I O T T TR TR ; ....................... ~:'J .......................................
>
...................................................................... g+ onnedamne st e et ereneenesenenseas
) - . .
* To:  Tom MacFarlane * or  Donald Moyle . T
a 7 Annette Avenue \ Edge Hill College of Education
Newton-le-Willows St. Helens Road’
Lancs WA L2 9EQ. Ormskirk L39 4QP.
L0 . £
I. Haveyou found this booklet of general practical help?
b.' No. ; 3
2. Which sections would you liKe to see extended? .
~ , { .
3+ _ Which sections would you like to see clarified?
{n what way? N

»

. '
4. Which sections have you found unhelpful. and why?
N o -
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® »
5. -Would you like to see sections added on factors in reading which
. have not been covered? .
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6. Haveyou any other comments. spggestions, criticisms? -
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~s ) .
° o “ - i
7. a) Experience ip teaching adults to read:, 2y

None: lyr: 2yrs: -° 2yrs. plus.

b) Experience tn teaching school chyldren to read,
Q ’ ' .
. 29 .



