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ABSTRACY

There are a variety of problems connected with
self-evaluation of local occupational programs: the focus on program
graduates, objectives which cannot e measured, and goal statements
too broad to ke meaningful. Tc arriwe at a solution to these
problems, a philosophy statement and realistic measurable objectives
were formulated. The philosophy statement and seven product-centered
objectives were submitted to a cost and quality evaluation committee
and the New York Board cf Education for discussion. The objectives
are to be evaluated in two stages. Fhase 1 was the collection of data
from occupational program graduates prior to their graduation and
covered the first objectives: student satisfaction with the program,
whether or not they would repeat the program, and determination of
future plans to work or receive further training in their area of
specialization. (The results showing satisfactory completion of
objectives are presented in the report.) Phase 2 will consist of a
six-month followup of the graduates and will deal with the four
remaining objectives: successful completion of licensing examination,
full-time employment, employment in area of specialization, and
employment in an area related to the area of specialization. (AG)
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1 ? ESTABLISHING MEASURABLE OBJECTIVES FOR AND FHE SELF-EVALUATION
OF THE LCCAL VOCATIONAL EDUCATION PROGRADM:
A CASE 8TUbY

by
Albert J. Pautler, Jr.l

INTRODUCTION

This manuscript had its birth as the result of the yriter being asled to be
a consultant to a steering committee on 'Quality, Cost, Evaluation of Occupational
Ecucation™ of a Board of Cooperative Educational Services (BOCES). A BCCES is an
intermediate school district vhich can perform many services for the component
districts including such things as special education, computer services, audio-
visual production and library. eos well as the operation of the occupational
education program. As is typical in New York State, this BOCES was responsible for
the development, staffing, and operation of the occupational education program
(area vocational center). The theme of this manuscript and the intent applies to
programs that can typically be called vocational, vocational-technical, occupational,
or industrial education.

The steering committee was established by the Board of Education of the
BOCES district. WNine component districts are members of this particular BCCES,
which operates vith a five member Board of IZducation. The steering committee on
'Quality, Cost, Evaluation of Occupational Education’ consisted of seven (7)
individuals. Three (3) were board members from component districts, three () were
superintendents from component districts, and one (1) was 2 member of the BOCES
Board. The steering committee vas established to evaluate the quality and cost of
the BOCES occuwational education program. The writer was asked to work as a
consultant to the committee and to assist them in the product evaluation phase of

their assignment.

1Dr. Pautler is Associate Professor in the Department of Curriculum
Development and Instructional iledia, Faculty of Educational Studies, State
University of New York at Buffalo, Buffalo, New York.
Q
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This introduction secmed necessary in order to inform the reader about
the background of the problem and the involvement in a real life situation dealing
with evaluation of the local program. The experience afforded the writer the
opportunity to do an in-depth investigation of self-evaluation of the local
occupational program und the conclusions based upon the investigation.

The content and philosophy upon which this manuscript is based could prove
useful to both half-dzy and full-day occupational education program Sponsors. it
so happens that in New York Ctate the BCCES sponsors the area occupational education
program with the support of the component districts. But, tk2 desizn is such as to
be useful to all vocational/occupational program operators, whether they be a part
of a BOCES, a county system, a state system, oY 2 city-sponsored program.

In brief, the process involved a review of the literature dealing with
program evaluation and the preparation of a position paper on the subject. T1hat
followed consisted of meetinzs with the administration and teaching staff to
establish a philosophy statement and measurable objectives for the program. After
the philosophy and objectives raceived ESCES Board approval, the data collection
phase and analysis process began. This is spelled out in gzreater detail as you

continue vith this manuscript.

BACKGROUND

It seems that one of the most basic attempts at self-evaluation of the
local occupational program has centered on follow-up studies of graduates. TFollow-
up data of graduates is-required by all State Education agencies charged with the
operation of the vocational program at the local level. This information in turn
is reported to the United States Office of Education. The basic assumption must
then be that vocational graduates should enter either higher education or the world

of work in their area of specialization upon completion of a program.
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Evaluation of local occupational education programs can be concerned uvith

process or product. Process refers to the instructional program, curriculum,

facilities, teaching and cowrmnity resources and involvement expended to provide
the occupational education program at the local level. Product refers to the
sraduate and perhaps even the drop-eut from an occupational education program. All
evaluation, therefore, centers on process, product or process-product evaluation of
the local program.

iloss (1968) in a Technical Report entitled *Phe Evaluation of Gccupational

Education Programs describes, in a very technical manner, some research approaches
to evaluation of occupational programs. His review lists six (6) reseaxch approaches
to evaluation which are as follows:

Formative Evaluation

Expert and Self-evaluations

Follow-ups

Experiments

Interrupted Time Series

Regression Analysis
The reader interested in program evaluation would be well advised to review the
Moss report. It would seem appropriate to also consider cost-benefit analysis
techniques as enother approach to evaluation. 7ith the addition of cost-benefit
analysis plus the six (6) approaches suggested by iloss, our list totals seven (7)
approaches.

It is not the inten: of this paper to review amy or 2ll of the techniques
for evaluation which have been mentioned. £ weview of the research can provide
this kind of information to the reader interested in such evaluation techniques.
The purpose is to focus on the need for objectives at the local level so a8 to make
evaluation more responsive to such statements.

Pucel (1973) in vhat this writer considers to be an excellent souzce
details the vocational follou-up system used in ilinnesota. He makes the statement

that Occupational education programs are planned with specific objectives in mind.

The action is the actual process of conducting an occupational education program. ‘

1
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(®. 7) llowever, it is this writer's conclusion that the stated philosophy and
objectives of meny occupatiunal education programs leave a great deal unclear,
vanue, or entirely missiny in regard to the direction of the educational projram
at the local level. (Pautler, 1974) Pucel ties it all together in a very simple

scheme yhich the uriter has abstracted and vhich follows.

Occupational education administrators and teachers are often
plagued by two questions:

1. Vhat prozrams should be offered?
2. Are the programs effective?

If a prozran is established and all, or most, of the graduates
become euployed in related occupations, most vocational decision malers
would not be concerned about gathering additional informationm.

1f programs are not effective and graduates are not placed in
related occupations, three questions follow:

3. Are students allowed to participate in programs based on their
needs, interests, and ability to benefit from the training?

4. Are job opportunities available in related occupations?

5. Do graduates possess the skills and knowledge necessary to
pecrfornm in the occupation for which they trained?

1f it is found that the graduates do not have the necessary skills
and knovwledge, some additional questions are in order:

Is the content taught in the program appropriate?

Are the methods that are used to communicate the content to
students effective?

Did the student have the necessary ability to enter the
program in the first place? (Pucel, 1973, abstracted from
pp. 12-13)

~ Gy

[ox]

The point is that meaningful evaluation should be based upon the stated

objectives of the local occupational educction program. But, just look at the
objectives of some local projrams and you w.ll see how vague and general such
objectives tend to be. This makes honest and accurate evaluation a difficult task
unless one is willing to say that the hidden objective is preparation for entry
level employment in the student's area of specialization.  Upon being asked to
evaluate anything one must be aware of the philosophy and objectives of the program

bein; evaluated. The issue centers on occupational teacher educators encouraging
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the local program operators zt the formative sta e rather than at the time of
evaluation. The follouin_ ..s -n actual exawple of a philosophy (mission) statement
and the objectives (goals) of za area occunatioaal center program that the wilter

wes working with.

YPLoLTTHAL-TECHNICLL 1 JSATION

LICOTCN
To desisn, initiste, and conduct qualiliy vocctional-technical educational
prozrams for all nexsons who may desive and benefi:t from them.

T

PNzl

1. To make opiimcl use of Craft ~dvisory Committees and Coxmunity

nesource Personnel.

2. To prouote and dlgrridute inforwatlon explaining program opporiunities
and structure,

3. %Yo promote and de veTOp flexibility of prozram structure and to extend
program offerings to &ll who want them.

A

4. 7o develop znd coordinste programs of continuous placement and follow=
up for &ll enrollees in occupational programs.

5. To educate you:h for immediate znd emer_inn employment: opportunities,

§. To encourzsge yout: and adults to seel post high school education and/
or additional occupational traininag

-

7. 2o provide & coniinuous program ¢’ evzluation of services.
Luch statements zze of such a renerzl nzture that the task of evzluating

is difficult if not iapossiile. It is at this »oint that the Committee wcos lhaving

A

a difficult time in evaluatiar, the quality of =he existing occupationzl education
program. 3o02ls statewents numbers &, 5, and U gseem to have the mos” meaniigful

relatioanshlp to the worlz of the Zoamittee o8 :tliey attempted to evzlurte the program.

b -

There is no convenient yards:ick to measure s.ch stetements and the intent of them.

[oa)
L

his was the existing problem.

It was, at this point that the comn.ttee sugsested that this vwiter take

goxme trie to develop a position paver deszlin, with the establishment of a philosophy

statement and more vezliszic znd measuradle ob ectives fer the occupational

)

ecducation program.

W =]




COOUPATIONAL AMD VOCLTIONAL EL UCATICHN

1t ezppeared that the term occupational education was 1.0re suited to
prozram identification thaa was vocatlional oi vocational-technical education fox
Meu York Jtate. The State Iducction Departmeant in New York has established their
offices and titles under the _enerzl cubric of occupational education as but one

such indication of suzh a direction in the  tzte., UPosition Paper #11, {ccupational

BEducation (1971) issued >y t™e Regents of the tate of Wew York define it this

way:

a2t part of the educational
tions requiring less than th

onal education in its oroades*
otal educztional process.’ (¥.6)

le define occupational education as ¢
process vhicli vrepazes peonle for occu
baccalaureate dezrec. lowever, occCiy

sense should De seen as an aspect of the

|z.

rr'.J

'the voint is that if you consider =z project or plan to develop a mission
statement and objectives for your existing vocat onzl/occupational/technical
prosram, consider the directloa vhich has been established in your stete.

aistorically, a revieu of definitions cZ vocationzl, vocational/technical,
and occupational education will all state ox im)ly a major purpose on prepcration
for entry level ecwployment. However, it has beea this writer's observation that

in the objectives of many lacal programs this is not too clearly stated. "his,

of and by itself, can at tiwes present a serious problem to program and product
(graduate) evaluation, 1t seeas at times, o ve like a hidden agenda. .. few

exzaples of definitions see. zppropriate at tuisc time. In Jocational Educatione--

whe 2ridce Detween izn and s Toxl: {196¢ t-2 following statement can be found:
A Ay 3 (5]

Vocational education has been presenzed in broad terms with a torget
on man and his vork its primary responsibility is to uelp people
enter the vorld of wexlk, or to mzle prosvess in 1t to their best
advantace and thzat o7 society. Iut th:e total task of providing
individuals w.th voczational self-sufficiency is not alone 2 task of
vocational educators., (2. xxi)

The ..merican Jocatlonal .‘ssociation (1S71) deflned vocational education:

. . .28 part of a promram designed to prepzre individuals for zezinful

employmenL as semi~-slilled ox skllled vorters or technicians or Sube
professionals in recosnized occupations and in new znd emerging

Q
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occupations, oi to nprepave individuals for earollment in advanced
technical education proirams. . . . <(Z. 73)

Evans (1971) in Foundations of ‘‘ocational iducation states:

Tn its broadest sense vocztional education is that pert of educat
which makes an individual more employai:le in one group of occupat
than in another. It msy be differentiated from general education,
which is of almost equal value regandless of the occupation vhich is
to be followed. {P. 1)
It can be documented that frowm the Cwith-Hughes ict of 1917 to the present time
one of the wost basic objectives of vocationsl/occupational education has been the
prevaration of people for entry level employment. As long as this is so, let us
encourase local prozrzm omerctows to so state It in their philocophy and o3jectives

at the formative stage rather than when called toon to be evaluated after a number

of years of coperation.

The purpose sitatesment vhich follous coild be considered a statement of
pailosophy for an area school BTICES operated pxojram in New York State. LIt was

vresenied For Discussion 2urposes Only to the commlttee and the BICIT Board of

mducation. ..iscussion before adoption of such a statement should involve the staff
and administration of the school as well as the weisers of the community and the

Board of Education.

The Cccupational Education progcam provides education and training in
specific occupational areas, closely Zollowin» industrial and techanical
practices of private industry. The primary purpose of the prozraw is
desicned to mal:e an “ndividual more eployanle in one group of occupations
then in snotaer. <Cowwletion of a prolrzm should prepare individuals for
zainful emnloyment zs semi-skilled oz sl:illed vorkers or technicizns ox
sub-professionzls in recoznized occupations and in new and ewexrzing
occupations, or o nrepaxre individuzls for enrollaent in advanced technical
prosrams.

The statemen: above -s, in itself, not important; the joint decision=~
meking and planning that occurs on the local level is the important thinZ in
arriving at a pnilosonly statement for the local program. The suggested philosophy

would be used for discussion purposes only. [fter zjreement on 2 philosophy state-




ment the group would move onto the subject of program objectives.

OBJICYTIVES
The following sevean (7) objectives vere presented to both the CIZ

nommittee and Board of Educstion For NDiscussion Fuxposes Only. Teacher and

administrator input should be requested beforve objectives are established for such
a program. These seven objiectives center on product (graduste) evalusztion only.
The semantic differential teci:nique is used in the first three statements, and
percentanes only in the last four, The seven measures could be used on & projram
basis~-autowotive, cosmetoloy, electronics--cnd over a period of years would
provide a profile on the jradurtes success. BeZore being put into zn operational
data collection format K the ftems would need to be re-stated and ve-iupitten. &s
nou stated, they are presented in a format uhich could be presented to teaachers,
administrators, or board mewers for discussion purposes only. The percentsjes in
parentheses could be chanzed to meet locally-estzblished criteria decided upon by

the 2oard of E:lucation.

1. Upoa completion of an occupationzl education program 55%) of the students
will rate the experience woxe satisfyin; on a sczle of 1 to 7.

CITITEIING NCT~CATICEYING

O @ oO® ™ ™

Poun Y
w
~

~

7. Upon completion of an occupational educalion program (65%). of the students
will indicate taat they would tend to take the szme program 23ain if they had
to moke the choice over, on 2 scale of 1 to 7.

WS iR WCULT NCT LLT
CLIE PRCGRAN SAME PROGIAM

(1) (2) ) %) € (6) )
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2. Uven completion of an occunational educeztlon program (60%) of the students,
available for employmeat or advanced education, will indicate that tiey plan
to enter tue area of specialization they prepared for or zo on to advanced
training/education <in their smacialization, on a scale of 1 to 7.

PLAN TC EWTED 9C HOT Pu.ﬂ 0
.".‘I‘.E.". orF ENTER AR
PRCTALIZLTICH SPECIALIZATICH
a @ G & G 6 D

It is susgzested that the data for iZens nuwmber 1, 2, and 3 be collected

during the last weel: of school before sradustion.

4. Seventy-five (75%) pexr cent of the graduztes of any licensed occupation
nrogran will pass the aporopriate exam’nacion. (i.e., cosmetolozy, L.D.H.,
etc.)

5. Uithin six (5) months after graduation (6J)%) of the graduates available for
and hzving sought employment, vill be employed full-time,

6. Uithin six (5) months after graduation (354) of the graduates availedle for
and having sousat employment in their specialization, will be employed full-
time in thelr area of specialization.
7. Yithin six (8) months ziter graduation znother (15%) of the graduates aveilavle
for and hiaving souzht em>1oyment in their specieclization will be eaployed full- |
1

time in a position they consider related to their area of specialization.

{In Ttems § and 7, graduates vio go on to formal advanced education will also be
included.)

”

Data on Items & 5, 5 and 7 vould be gathered 5 montns after the graduation
of each student. The ssme percentages or revised, locally-agreed-upon ones would
be used.

RATIONSLE FOR THE OBJROTIVE]

The CCE Committee wns concerned with estcblisliins measurable objectives uith
(%]

~n

input from the teaching stzif and admin ators of both Centers., It seemed to
the uriter that the sunsested seven {7) objectives would be measurable snd
~

suitzble to the philosophy strtement which uzs zlso being suggested to the C7E

Comnittee,

ERIC 11
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The seven (7) objectives will provide three hasic measures of procram

product evaluation. These tl.ree measures are as follows: first, satisfaction
vith the program as wmeasured just before the student completes the program.
Jecoad, percentage of gzadvates vio pass exan’.nctions necessary to practice in
certain licensed occupaticns. Third, employieat status of graduates six {6,

months after graduation Lased on the last thres stated objectives (numbers 5, 6, 7).

The first three objectives (numbers 1, 2, 3) will be evaluated on the

basis of data collected frorm the graduates '.elcive they graduate. These same three

items vill be re-stated cond asl.ed azain as par: of the six (6) month follou-up.

Hh

ts of attitude based upon tle

three objectives (numbers 1, 2, 3) six mouths alrer graduation. This dsata is

vyailavle at this tine.

Y

N SLEMEITATION PROCENL

ERIC

Th~ ocatus of the project ct this point was that the committee and 30CES

neard accepted the position pzwer and allowed t'.e project to contlnue. Tae

procedure that folloved covld be summarized in outline form as follows:

1. The position prper which was accenrted by the C0X Committee and the
BCJEZ loaxrd Se presented to the two huilding principals fo= theix

i)

reaction. Dotk rpnroved the paner and allowed the next sted to occur.

2. ™ae position pajer containing tle suzjested philosophy statement and
the seven objectives was piesented to all the teachers and administra-

»

tors for thel: reaction and consliderc~ion.

3. & worlisho» was held in each of the vocational centers (Sast zad Yest)
during vaich tlie the »iilosodhy stiztement and seven objectives ye.re
discussed. “he percentzses were Llanled vut from the ovjectives so
that they would no% be an influencing factor on the teachers. {Cee
Figure 1) It wes a0t the inteal to <et teacher endursement of the
philosophy statemert or objeckives =t {his time but rather to use it
a2s a discussion vehicle. The teaciers were left tith the charge to
consider the position paper and- sugzested objectives and decide if
they veanted to vse same or come uw with others that they could better
relate to.
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4. After a reasonable delay, it vas apoerent that the teachers supported
the philosophy statement and ti:e seven objectives. What remained was
to establish wercentages for eacl of the seven objectives. 3Iach
teacher wzs given a copy orf the voxl sieet showm in Fisure 1 and
asked to fill in the percentages vhich he/she considered realistic
for his spectalization. (It should be noted that both Centexrs operate
on an oven admissions program and uwithout an assigned placement
coordinator.)

5. f%he forms were returned to the consuliant who tabulated the datz by
the teacher, program, center and district. The percentages suggested
by the consulian: on the basis cf the obtained data were either at the
wean, or lower in souwe cases, for cthe seven objectives.

m, che 2{3E: Board approved the

tne seven objectives. The percentages

e avpearing in the statements in the

uch approval was included in tae

[

he CORZ Committee and, im turm,

pailosophy statement as well as
used for the objiectives are tiwos
section entitled [djectives.
B(CRES Board minutes.}

I

7. The nert ster was to design the two Instruments needed for the data
collection procedure. 7The [/uzvey l.esearch Center of the ltate
University of llew York was engazed for instrument desizn, cdata
collection, commuter services, and data analysis.

&. The first phzse of the project has been comnleted at this tlme b3
upon data frou June 1574 graduvates. ‘he six wonth follow-u» is i
the plomninz stazes at this time.

sed
n

DELSE T

The First vhase of tle evaluation consisted of collectiny data relating to
the first three objectives. ‘these three are as follows:
ixty-£ive (55)

(1) Unon completion of an occupational education prosram, Six
per cent of tie students will rate the experience satisty?

ing.

(2) Upon completion of an occupational education program, sixty-£five (65)
pexr cent of the students will indliczte that they would tend to take
the same procram over asain i rhiey had to make their choice over.

9
L
2
s

~
(&)
\Y g

Uoon complezion of an occupational education projram, S:ixty (5Q) per
cent of *:e students, available For employment. vill indicate that

they plan to en:er the area of specialization that they prepzred for
or go on to advanced trainin;/educatlon in their area of specialization

o

Tt usi be clesrly stated that the duia obtalned to evaluate thege objectives was
collected the week pefore the close of school and before fraduation. This vas the

intent of the orizinal desizn and vas planned this way for a definite reason. The

reagon being that the researcher wanted the daia before the students graduated and

i3




ERIC

Aruitoxt provided by Eic:

- 12 =

were exposed to the accual world of work. The data base obtained at this point

|-.
o
=]

will rule cut the effect of findin; work or not £inding work in the specializa

which the student pursued in school. It is the intent to re-ask the same three

IJ-

tems in the six month follow-up and look for shifts based upon success or lack of

success in finding emplovnent in the specizlization pursued while in school.

.

the results of the first phase of tiic study will be reported after a

=

scussion of Phase

fde

brief d .

PXSE IT

The second phase of the evaluation vwill consist of a six wonth £follow-up

0f the gradustes from the vocationel program. -he data collected will e concerned

yith objectives &, 5, 6, and 7 vhich have teen nmeationed earlier. At the present
time, the planned data collection >rocedure will make use of the telepione

nterview technique and uill take place the January following a June graduatien

date.

ah]

Tlhen the finzl analysis of the data obtained frow both phases ol the
study is presented to tie 33 Committee, they should have an excellent picture of

hou the vocational progrza measzred up to the Jjoard awproved objectives.

RESULTS CF PHASE 1

The instrument used to collect the data was developed by the Suzvey

[21Y

Research Center {GDC) of the State imivexsity of lNew York at Buffzlo. The dzta
was collected durinz tre last week of class (June 1274) from the students iroum
both vocational centers. 7he data was key-vuncied and analyzed by means ol the
Statistical Packaze for the ocial Sciences (1230} using the GRS and computer
services of JUNYAB. .ata jinterpretation and tle repori are the sole responsibility

o

of the author.

id




' - 13 -

'this report is the analysis of the data collected from the June 1974
graduates of vocational programs at Jznters Iast and Yest.

"he followins three objectives are those vhic!. vere evaluated based on

data collected from the June 1974 vocational graduates.

biective il B¥xoerieances in Cpecialization

Upoa completion of an occupational education program, sixty-five
(05) per cent of the students will rate the ekperlence satisfying.

c.-

{viective #2 Choose an Avea of Ipecialization Lgain

.

Upon complezion of an occupational education program, sixty-five
{65} per cent of the students 7311 <ndicate that they would tend
to take the szme program ove:r asain if they had to make their
cioice over,

n

™
o
l.lc

ective 3 Cccunational Zducation Flan for Future

Unon coapletzion of an occupational education prczram, sixty (€0)
cent of &ie students ava11a31° fox eﬂnloyment will Lndicate
area of specialization.

<he dzta was collected on the instrument wiich was designed by the S of
UHYAR. It was collected by means of in-person visits to both Centers by tae

writer aad his graduate assistaunt. The format for the three items vas as follous:

TUIDE:

Sfitaman C is:

very not at zll
Leneficial 1 2 3 &4 5 6 7 Dbeneficial 3
IPIVING -3 TN THE BOY IESE UHAL TILAMIN C I TLwE LT BEING L LIYILE B SILNICIAL.
1. iy experiences in the sipaclalization walich I purseed vhile in the occupational
education program vere:
very not at all

satisfying 1 2 3 4 5 6 7 satisfying




O
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If I could choose an ayrez of specialization over acain, I would-

talze the same not take the same
specialization 1 2 3 4 5 & 7  specialization

i’y occupational/educational plans for the future ave to:

enter my area of not enter my area
snecialization 1 2 3 4 5 6 7  of specialization

'“he response pattern of 1 - 7 was intervreted as follows: 1 ~ 3 wositive;

can be seen in Table 1,

COMBINED TOTLLS OF CENTRRS E&4ST AND WE5ST FCR OBJECTIVES 1, 2, 3

'*he absolute frequency count for the three oriectives

ABSOLUTE FREGUENCY COUNT

(no ansver)

h - Cbjective Cbjective Cbhiective
Valae '}')"'18 b b #3(:
1.0 102 15¢ 133
2.0 115 69 &6
3.0 64 25 41
4.9 25 49 60
5.0 14 15 14
6.0 ¢ 6 11
7.0 25 26
c. 0 [ Z:. I
235 33 335

a, . . - g
xxperiences in sweclalization.

bﬂ' - o . 1 < 1 rremiy
Jhoose an grez of specialization azain,

c. . . -
Cccupational education plans for future,

fod
op)
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4 total of 235 instruments were processed, 163 from Center Zast, end

172 from Center Vest.

Center sraduates Instruments %

(01) East 183 153 &G%
(02) Hest 185 172 S2%
27C 335 9%

7he data collected represents CS% of the students who completed vocational
programs in June 1274, It would have been nice to have this data from all June
1974 graduates. This can be accoaplished by collecting the data during the first
veek of June and avoiding the last weel: of classes vhen many activities and exams
are taling place in the coaponent districts.

The data presented in ‘fables 2, 3, 4, and 5 show combined and separate

totals for each of the three objectives.

ERIC




COMBINED AND SEPARATE TOTALS AMD ADJUSTED FREQUENCY (PER CENT)
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TABLE 2

FOR OZJECTIVE 3tl, EXPERIENCES IN SPECIALIZATION

1.

”

L.

COMBINED TOTALS:

Positive
Neutral

tlegative
No Lnswer

Total

CITER BAST (OL):

Positive
fleutral
Wegative
No Ansver

Total

CEHTER #EST (023

Positive
Heutral

Negative
No =-nswer

“Cotal

Lbsolute Adjusted
Velue Frequency Frequency (%)
1.09 201 84.9
2.0d 28 2.5
3.C2 22 6.6
c.0C 4 iissing
3235 100.0%
1.00 3 86.1
7.0 11 6.9
32.900 s 5.0
.0 4 Missing
122 100.0%
1.0C 141 2.9
2.36 17 9.9
3.28 14 c.1
.80 3 iissing
172 102.9%
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TABLE 3

CCIBINED AND SEPANLYE TOTALS AND L2JUCTRES FREGUENCY (PER CENT)

FOR OBJECTIVE 2, CIICCSE AN LREA OF TPECIALIZATION AGAIN

Absolute Adjusted
Yalue Frequency Frequency (%)
1. CCMBINED TOTALS:
Positive 1.20 244, 73.7
Neutral 2.00 40 12.1
Hegative 2.00 47 14.2
No Answver .09 4 iiissing
Total 335 100.0%
2. CENTER EAST (O1)-
Positive 1.20 171 76.1
Neutral 2.9 c 11.2
Hegative 3.950 20 12.6
No Answer .00 4 lissing
Total 152 100.0%
3. CENTER W2ST (92):
Positive 1.090 122 71.5
Neutral 2.900 22 12.¢
Negative 2.00 27 15.7
No Answer _&.20 ) HMissing
Total 172 100.0%

5e
fo
o)




TABLE 4

CCMBINED AND SEPARATE TOTALS AND ADJUSTED FREQUEMCY (PER CENT)

FOR OBJECTIVE #3, CCCUPATIONAL EDUCATION PLAN FOR FUTURE

W
.

COUBINED TCTALS:

Positive
Neutral

Negative
No snswer

Total

CEHTER E4ST (01):

Positive
leutral

Negative
No Answer

Total

CENWER WECT (02):

Positive
Neutral

Negative
Ho Answer

Total

Velue

O Lo do = CO W N =

Ty Lo N =

Y

29
.09
.03

.09
.09
.00

.CO

.80

57

PR

.09
.20

Absolute

Frequency

229

Adjusted
Frequency (%)

66.5

18.1

15.4
idissing

100.0%

71.
15.
13.

Missging

100.0%

> 1= =

v

62.2

20.%

16.9
Missing

100.0%
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TABLE 5
COMBINED AND SEPARATE ADJUSTED FRECUENCY (PER CENT)

FOR S.34 OBJECTIVE, #1; #2; &

ADJUSTED FREQUENCY (%)

M

obj. #1 cbj. #2 Cbj. 3
1. CCMBINED TOTALS OF BCTil CENTERS:

Positive 84 .9 73.7 66.5

Meutral £.5 12.1 1C.1

Hegative 6.6 14.2 15.4
2. CENIER EAST (01):

Positive £e.l 76.1 71.1

Heutral 6.9 11.3 15.1

Megative 5.0 12,6 13.8
3. CENTEZR VEST (02):

Positive £2.0 71.5 62.2

Neutral $.¢ 12.8 25.¢

Negative 5.1 15.7 15.¢

el
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An analysis of the data collected in June 1974 shows that the
percentages established by the Board for objectives #1, #2, and #3 have veen
met aad exceeded.

The results are azs follows:

Cbjective
#1 84.%% of the students who completed an occupational
education program in June 1974 rated the exper sience
satisfying.

AR ] 72.7% of the students who completed an occupationszl
education program in June 1974 indicated that they
would take the szme program over again if they nad to

mgke their choice over.
#3 65.5% of the same students available for ewployment

indicated that they plan to enter the arez of
specialization that they are prepared for or go on to
advanced training/education in their area of
specialization.

the data bage obtained also can provide information related to the three
objectives on a progrzm by Drogram basis or z teacher by teacher basis. 'Ihis
information, althoush availzble, is not reported in this manuscript since the
three Board-approved objectives wvere congidered district-wide and not for 2

building, program, or teaciter evaluation system.

CONCLUEIONS :

It was the intent of the writes to trzce the establisiment of digtzict-
wide objectives for an occupetional/vocational education program througn to
analysis of the data obteined. At this poiat, ~hase I has been completed and
is reported in fact. ‘.pon completien of Fhase II, this menuscript will be
updated and made availsable.

1 hope that the rezder confirms the weiter's belief that soane new
concepts in preduct evaluation are contained in this report. Comments znd
requests for additional information would be greatly appreciated from those

interested in local progran evaluation.




FIGURE 1

S0cES #2 (FOR D1SCUSSION PURPOSES ONLY)

“AME

0BJECTIVES FOR AN OCCUPATIONAL EDUCATION PROGRAM

WORK SHEET

PROGRAM !

in order to get the study dealing with a mission statement, philosophy and objectives for th-

sccupational program underway it is necessary to get t

rators of the program to the following items. Such a goal setting strategy must involve
hose closest to the learner if the results are to be useful and in the long run effective.

‘he final results of such a study should iead to the deve

FIRR

provide you with feedback Information about your gradustes for a five year period of t'.

he reactions from teachers and adminis-

lopment of an evaluation model whict

1. Upon completion of an occupational education program ( %) of the students
will rate the experience more satisfying on a scale of 1 to 7.

SATISFYING ) NOT SATISFYING
0 I 3 B ) B ) B ) B ( I )

2. Upon completion of an occupational education program { %) of the students
wlll Indicate that they would tend to take the same program again if they had
to make the chéice over, on a scale of 1 to 7.

WOULD TAKE WOULD NOT TAKE
SAME PROGRAM - SAME PROGRAM
IO ABROEROERSER O]
3. Upon completion of an occupational education Pprogram {___2) of the students,

available for employment, will indicate that they plan to enter the area of
specialization they prepared for or go on to advanced training/education in thei
specialization, on a scale of 1 to 7.

PLAN TO ENTER AREA DO NOT PLAN TO ENTER
OF SPECIALIZATION AREA OF SPECIALIZATION

m @ B W B ® O

It is suggested that the data for items number 1,2,3 be collected during
the last week of school before graduation.

b4, ( %) per cent of the graduates of any licensed occupation
program will pass the appropriate examination. (i.e., cosmetology, L.P.N., etc.)

5. Within six (6) months after graduation ( %) of the graduates, avalilable for
and having sought employment, will be employed full-time.

6. Mithin six (6) months after graduation ( %) of the graduates, available for
and having sought employment in their speclalization, will be employed full-time
In their area of specialization.

7. Within six (6) months after graduation another ( %) of the graduates,
available for and having sought employment in their specialization, will be

employed full-time in a position they consider related to their area of speclali-

(In items 6 and 7, graduates who go to formal advanced education will also be incl:.

S s
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