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ABSTRACT |

. The report is -based upon a survey of 37 teachers and
19 local program adminl'strators randqmly selected from a list of 370
Iowa Adult Basic Education (ABE) and High School: Compi2tion
Instructqrs, conducted, by the Center -for Resource Development in
Adult Education (CRD)... The study, using an inventory. based-upon a
national sample of ABE teachers by Donald Mocker, attempts to
identify, classify, and.rank the competencies, behaviors, and
attitudes.of Iowa ABE educators. The listing -of the 291 .
®competencies", categorized into 12 groupings combining three levels
(knowledge, behavior,| and attitude) with four categories (adult
education, curriculum, ABE-;earner, and instructional process);
indicate what competencies ABE educators in Iowa felt were ‘
appropriate. The demogfaphic data of the Iowa respondents (experience
and education), the 1listings of the ranked .competencies, and a-
copparison of the rankings of competencies by teachers and - -
‘administrators are présented and discussed in the succeeding.
_sgctipns. The report cgnclu@es that knowledge and behavior regarding
the Iowa learner, curriculam, and instruction were ranked as major
priorities by Iowa eduCators. Guidelines are suggested for three uses
of:the datas: (1) hiripg} (2) developing insetvice-programs, and (3)
improving teacher prepafation prograns. The Adult Basic Education
Teacher Competency Inventory is appended. (JB) ’
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. Adu]t Basic Education
: Teacher Competency Inventory

. -

- (Iowa) ' . :
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This s a-final report of the results of a survey conducted by
L the.Center for Resource Deve]opment in Adult Education (CRD), Univer-
s1ty of M1ssour1 - Kansas C}ty for the Adu1t Basic Education Staff
Deve]opment off1ce of the Iowa Department of Pub11c Instruction. A'

pre11m1nary report was completed on August 9, 1974.
- . A : ' .o
" BACKGROUND OF STUOY - 1.
S1nce the time Adult Basic Educat19n (ABE) programs began to
mu1t1p1y as a result of Federal enabl.ing legislation and estab11shment

- ) of nat1ona1 pr1or1t1es, "ABE teacher training has continued to be of,

<

prime importance. However, ABE teacher trainers’ had relatively few
A ‘Surricular guide?dnes to follow that were specifﬁcally aimed at training

‘ eachers fgr the wundereducated adult. From 1964 when the thrust in ABE ) .
began, to the present, curr1cu1a have been created from experiences of

~,

feacher 5ra1ners and the target pract1t1oners in the, field: ABE teachers L0
' ) and adm1n1strators° I . ‘
wdth ever increasing‘freguency,°attempts have been made in fnstitptes;
workshops,‘and other types of tratning sessions to identify what ABE :
teachers shohfd know, what strategies ;hey sheuld be able to'conmand, and
equally important, Qhat effective behaviors are.critical to a successfq] -
instructional program. . ' Lo e L
In July, 1973 Donald W. Mocker 1n1t1ated a study which represented o




& systematic effort to idéntify, classify and rank the kﬁow]edées, be-- . -
0 haviors, and attitﬁdés apbropriate for Adult Basic Education teachers,!

The.InVént&ry deve]Oped‘aé‘part of.thét study, which 1isted %9] state-

ments of teacher "tombetencies", was distributed to a\ﬁatioﬁa] sample

of ABE teachers and prograﬁ gdministraebrs. On the basis of théir

responses, the competencies were ranked in order of priority, reflecting

L 4 .
the.relatiye importance of each statement in terms of the total respon-

AN

sibilities of the ABE teacher, .

.

In December, 1973, CRD‘staff members attended a meeting of Region
VII ABE Staff Development personnel,dﬁé1d in Kansa§.City. At that time,
Mr. Bi11 Rauhauser, of the IoWh‘Departmeht.of Public Instkuction, ex-
pressed an interest in havingiCRb conduct a sim%]a} study of ABE personnel

in the state of Iowa. He indicated that the data resulting from the study
\ 'gg’ . Lo .
(heﬁein reported) would be used in the following ways: o \
: 1. by ABE program administrators, to provide guidelines for -
» establishing criteria.for h¥ring new teachers who will

be “competent" in ABE; ' .

\.2. by trainers and planners of staff training activities, to
~ plan inservice programs which will meet percaived needs; s

3. by personnel at two-year colleges, to develop new pre- -
service (teacher preparation) programs, with special . A
courses for potential ABE teachers, ; .

. ] .
- - . . . . .
’ ~ *

> /

\ . .
A\ /
N~

A . .
1ana]d W. Mocker. A Report on the Identification, Classification,
apd Ranking of Competencies Appropriate for Adult Basic Education Teachers.
Center for Resource Development in AduTt Education, School of Educatjion, .
University gf Missouri - Kansas City, July, 1974, : §—
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PROCEDURES

PLANNING MEETING : . ®
In February, 1974, Donald Mocker contacted Bill Rauhauser by
~ telephone, to outline the study;(discuss sample selection, and establish

' /
time lines.

/ : > . AN

SAMPLE SELECTION

A dec1s1on was made to survey a 10% sample of ABE teachers in Iowa,
as well as all of the 19) local program_adm1n1strators. \

From a 1ist of 370 AguTt Bas.c Education and High School Comp]etion\
Instructors supplied by Iowa in May, 1974, a random sarple (37 teachers)\
was selected. There was no attempt made to siratify the‘sample'éithe;'
by the fifteen communiﬁy.qpllége distriéts within iowa, or by type of
teaching position (ABE or HSC). Cy '

i /f ' A

The instrument used in this survey Was the "Adult Basic Educatidn.

SURVEY INSTRUMENT !

Teacher Competency Inv ry",z déve]éped.by Donald W. Mocker, Associate °

Director of the Center for.Resource Development in Adult Education.3

’Basicélly, the Inventory consists of a Tisting of 291 "cqmpetencies""

which have been identified as being appropriate for ABE teachers. The
competenc1es have been d1V1ded 1nto thrée levels: “ Know]edge, Behav1or

and Att1tude. Knowledge is def1ned as the ability to recaﬂ] and recogn1ze

-

/ >
1N

'2Appendix A ' & .

/
/

3Procedures for the development and validation of the Inventory
are descr1bed in the report cited prev1ous]i/§Mocker)




speC‘TTts—and-unfversaTs, Behav1or 1s—the‘demoﬁsffafTon“of‘aﬁﬁ1”ty to

perform, and Attitude is.the ability to deVelop, receive and %espond . A

. F

to fee11ngs, interest and values.,
In additiun to being c]ass1f1ed by Tevels, the competené;e were

also placed in one of. four categor1es) The-categorles are def1ned as _ ‘ &

) follows: Adult Education is a p]anned(process by which men and women~
seek to incrgase their knowledge, understanding or attitudes;‘Curriculum
is a structured series of intended 1earning outcomes; ABEeLearner is a
, ‘person. sixteen years of age or older, who has not. achieved an e1ghth grade 3

edyrat1on or its funct%onal equivalent and who is-enrolled in an ABE _ '

programy: and Instructional Process is def1ned aj/an organ1zed p]an.estah]ished

_ for the purpose of facilitating learning of the curriculum, - ( \f“: S
MEETING WITH PROGRAM COGRDINATORS ‘ : :

" On'May ‘31, 1974, Donald Mocker attended a:state.neéting of AQE

program- coordinators in Des Moines, to describe the study and discuss

IS
. \ . .
. its implications. ’ : -

DATA COLLECTION - ' o ﬁ

\
Abolt May 20, CRD ma11ed to Bill Rauhauser sufficient copies of the -
Inventory to be adm1nxstereq to the se]ected teachers and a]l loca1 pro-
gram directors in the state.l Completed surveys were returned to the ‘
staff deveiopment office at the Iowa Department of Pub11c Instruct1on, then

LK '

forwarded by groups to CRD in Kansas City. ) N ’

When the completed nventor1es were received - by CRD, the responses were
- divided 1nto the predeterm1ned categories and levels, so that 12 separate
groups of re]ated responses were tabulated. These groups are described as.

follows:

¥ i
'




*
® EN

R

1. Knowledge - Curriculum
2. Behavior - Curriculum ‘
v 3. Attitude - Curriculum
. 4. Knowledge - ABE Learner
5. 'Behavior - ABE Learner
6. Attitude - ABE Learner
' .7. Knowledge - Scope‘and Goal of Adult Educat1on
\ 8. Behavior, - Scope and Goal of Adult Education”
9. " Attitude - Scope and Goal of Adult Education
10. Knowledge - Instructional Process .
11. Behavior - Instructional Process

. 12, Attitude - Instructiona] Process

. ”
‘ . ' )

)

-

Using the rating sca]e (1 - 5) from the Inventory, a mean score was
determined for each of the 291 'statements of competencies. These mean"’

scores were then ranked w{th1n each of the twelve groups. so that compe-

tenc1es which received the h1ghest ratings appear at the beg1nn1ng of the,

\

'11st, arid those|-6f lowest rating at the end.
Three separate lists “of "competencies ldsted in order of priority"

were compiled, representing 1) all teachers who responded 2) all prg-

gram adm1h1strators who responded, and 3) the combined responses of

teachers and adm1n1strators. ) : . .o




T

\

—_—

+

/
!

" cent (11) of the adm1n1strators have worked in ABE for at least five years, -

for administrators,,57% of Qhom’indicate that their ABE emp]oyment is

| as the maJor1ty (ﬁ?%) of adm1nistrators. ’ ’ : I .

~whﬂe on]y 26% (8) of the teachérs have %guaj experience. Another 26%

:ulat1on, the majority of teachers (74%) have h##*less than five years of

LY *

Y

©REBWTS . ’
7 7 S : ’
SURVEY: RETURNS - L e
The Inventory yas d1str1buted 1n May, 1974 and the first returns
arrived in Kansas City on May 31. Three.and one-haif weeks 1ater; on
June 25, a decision was made jointly by the Iowa and Kansas .City oftices
to process the data which had been received. No further Inventories were
received after June 25, ' ' ,
Of the 37 ABE Jinstructors surveyed, a total of 33 (89%) responded o e

Fourteen (74%) local program d1rectors comp]eted Inventories. "

DEMOGRAPHIC - DATQ ) \\\'
A comp11at1on of demograph1c data appears 1n Tab]e I (page 7).

Two-th1rds 67%) of fhe teachers who responded are female, as wet]

The program cbordinators'(administrators) who responded represent a

more exper1enced group, on the whole, than teachers. Seventy-nine per-

of the teachers, in fact, ‘had worked only one year or less in ABE at the

time the survey was adm1n1stered In contrast to the adm1n1strator pop-

\

experience in ABE. . \ . ;

Employment in ABE is largely partﬁtime for teachers .(94%), but not

fu]] time. Thirty-five perce t (11) of the teachers who responded hold

full time teach1ng pos1t1ons, about evenly divided between the e]ementéry
\ . Yy ¥ *

) . : N
e ey -,
‘ 1 3
. < . AN
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TABLE I:

DEMOGRAPHIC DATA

- .,

-

. Admi_ni S~

| i N 777 Teachers trators.
Number ofi respondents: B ) 14
1. ' - ! )
Sex: Male K - 10 -5 =
- Female _ 22 -9 s
NR (no response)~ ‘ -] 0
! Years experience in ABE: < \
Ao 1 yr. N 87 . 1 '9__' "
R 2 yrs. : SR I \ _6_ ¥
g . 3yrs. 6 s 1 T '
N ‘ 4 Jrs. 3 ) - N
o) 5'yrs. \ 5. b - PO ' IR
~ more than \5’ yrs. = 3 ‘ "6 - 9 . .
. ‘ Iy N..R . / ———-——2— \ . _____-T ) ._——2— )
. < o . K l" ' ~
< . . R J’,// . - 7
Employment in ABE: ° / <o :
Full-time: ‘ ' 1. 8 9
‘Part-time: ] . 3] 6 37 T -
e - " NR: o 1 _0_ -___1 -
If part-time in ABE, what is . b
full-time teaching pos1t1op v . 3
. PreLschool: NR NR a NR, ‘
! Elementary: \ 5 I 6" -
~ " High School: \ 6 \ NRs . -8 Y
College: ‘ YRR : NR - -~NR < ¥
NR: ~ s _____25 . .. ____5 : ____25 ° /
: A : ,
Most recent attendance at ABE ) v
teacher training program: - . . \/«
During past 6 months: 25 14 39. -
: 6 months to 1 yr. ago: Y 0 | -
f More than J- yr. Lago: . .1 0 . T -
- Have never attended: i <0 - ] .
NRo ~ ¥ . b 2 _.___C gty
- ’ .

y{,

il
i




-other five ¥83%) did not respond at all, ;? N

 “RANK' QRDER OF COMPETENCIES

or secondary level. Of the s1x part-timge adm1nlstrators, on]y one

1nd1cated a full-time teach1ng pos1tion, at the e]ementary Tevel. *

‘No teacher or adm1n1strator responded that he/she ho]ds/a full-time

teach1ng position e1ther below the e1ementagy 1eve1 or beyond high

SChOO]o L4 %

The percentage of non-responses to th1s quest1on was rather h1gh

for both teachers and adm1n1strators. Although a tota] of 31 teachers indi-

cated that the1r employment.in ABE is part-t1me, a maJor1ty (65%) did

not respond to the quest1on of fu]]-t1me teaching. Of the six part-time

administrg%zrs, only one 1nd1cated a fu]] time teach1ng pos1t1on. The

H
"y
]
/

A- full 100% of the Iocal program coord1nators had attended some type
of ABE\hra1n1ng funct1on W1th1h the six month period pfecedino their

£

response to. the Inventory (June, 1974) Attendance for teachers was

somewhat Tess recent; a1though 2 great maJor1ty (79%) indicated that

-
the1r 1ast attendance was dur1ng the past six months. With the 1nc1us1on

. of .another 4 teachers who . had‘attended 6 months to a year prev1ous]y,

a total of 88% had attended dn ABE tra1n1ng function within. the preced1ng

\
year,

i r

\*\As indicated ear]ier‘in this report, t reé separate rank order lists
of compEtencies were ¢ompiled, reflecting the perceptions of (1)‘teachers,
(2)‘administrators, and| (3) the total group of 47 respondents. ‘When the :
rank order estab]ished*qyradmjnistrators was compared with that establishzg-

/by"teachers,~the differ?nc?s in'rankiorq r_appeared to be insignificant. \i:7
Thus, thé combined rank order has been r:;ortEE?\\\\\‘\\\\\\* - ’

%




In the pre]iminany'report, on]f those competencies of AQghest
" priokity (above the mean within each group) were reported. The -1ist
" which fb]]pws, beginfting on page 11, includes a1l the 291 statements y

on the Inventory. It should be interbreteq‘using’the foilowing guiﬁe-

. 1ines: ° o ‘ L. . // . s

1. The total of 291 statements has been divided ,
into twelve groups, as described earlier in . .
* this report. . . ] /
2. "Within each group, the coppetencies .are 1isted
_ L " 1in rank order, with the competency. considered
e - to be of highest priority (having the highest
- : 1mean score) listed first. Thus, the last
statement within each group ‘represents the e
_'competency which received the lowest rating - .
within that particular group. . .Y
3. When two or more competencies have exactly “the
. same mean score rating, they are numbered "
accerding to standard rank order procedure. -
i 4. In order to provide the most usable data to, : v
© staff development personnel, the actual mean
scores have been translated to the descriptive y
" terms used on the Inventory (1 =.no competency =
required; 2 = slight; 3 = moderate; 4 = consid-- '
erable; 5 = complete).

- ° ,

9. Within each group, the mean of means is rep-
+ resented by the symbol *ikkkkikik  Thig T e
s symbol separates the competencies which are
" of higher priority (above the mean for that i .
group? from those of lower priority (beloy '
the mean for that group), .

#




. An ABE teache(
1.

~

t

&

-

GOMPETENQIES LISTED fN ORDER OF PRIORIIY*

L] - v °

¢ Knowledge ~ Curriculum

-

Cons1derab1e competence requ1red in the fo]]ow1ng .

A}

as knowledge of practical arithmétic skills. 1

2. kriowledge of the primary comprehension skills.

3. nas kn edge of the fundamental skills of ‘communication -
- readings; writing, spelling, and listening ~ as well as other

elements of effective oral and written expressxon. e

4, has knowledge of ar1thmet1ca1 and mathematical sk1lls in- . -
g o

cluding prob]em solving. ) <)y//{///,//
5. has know]edge of the vocabulary skills that/should be developed
by ABE students. [
e

_ 6. can;recogn1ze what components of the subJect are essent1a1 to
%he adult student.

7.5 has knowledge of the content components necessary for teach1ng
: read1ng. . \
. P \
7.5 can identify the major tou1cs, character1st1cs, and conceptss
of each subject.

V9. has knouﬂedge of phonic components°

10. has knowledge that math is deve]opmenta] sk1lls 5§11d upon others.

11. has knowledge of the interpersonal skills of effectively re]at1ng
oneseif to famﬂy, community, and society. .

12. has’ knouﬂedge of the sequence of reading skills. -

dede dede dedkede ke dedeFo ke dede ke dod ke deke de ke

13. has know]edge of the basic concepts of the arithmet1c curriculum

- from the primary schoo] Tevel throﬂgh the high school level.
14. has knowledge of functional reading vord Tists.

15. - has knowledge ¢f developmental tasks of adults.

’

<

“*As j;nked by ABE teachers and program directors in ’

~




v An ABE teacher: ‘ . .

. .o .

16. Mas knowledge about adult home life sk111s and consumer
_education. ' (
|

17. has knowledge of the 1mportant concepts of both traditional
and modern math

18. has knowledge of the pr1nc1p1es of penmanship.

/f19. has knowledge of the Language fower frame types.

Behavior J’Curriéﬁlum
ConS1derab1e~to complete competence required:

) .adapts curr1cu1um to ghe needs of the adult student.

|
f
I
]
i
I
|
|
[
|
|

Considerable competence reguired“ . R .
~ l

2. demonstrates persona1 skill in the rocesses of reading, writing,
ar1thmet1c as well as in other bas ‘areas of the ABE curr1cu1um.

3. demonstrates ab111ty to maintadn his/her\gﬂn mental and phys\paﬂ

i\\

! ’ hea1 h. _ ’ - ..

\\\;\

organizes a p1an of skill instruction that. demonstrates appropr1ate
_sequence, cont1nu1ty, and integration.

-

{

|
***************************** !"
- !

i
5.. breaks subject matter down 1nto 1tswcomponent parts. ;

6: helps students contr01 and adJust to change.
) f

7. -identifies curr1cu1um.development/process and the relat1onsh1
\between the curriculum, learning activities, educat1ona1 ob-

jectives,and terminal tasks. . ; . .

‘8. interprets and uses a funct1o 1émode1 of the curriculum -de-
velopment process that i$ app?ab iate for, selection, production,

and evaluation of instructional programs A

Moderate competence rehuired' ! ;.
P

.

' Attitude - Currilulum . ' {
/ ¥ | -

Considerable competence required: K )
1. is aware of the content in rélat{on to the. learner's objectives.

recognizes that math instruction sdould include instruction in
read1ng and vocabulary. .

7 ' dedededodedokdededododedededodedod ke dokodeododokdekok
- .

2.

.

<

S




L
™~

3. recognizes fhe importance ‘of social living skills kzbnsumer
education, health, :nutrition, practical-QOVernment.and con-’ 'é Vo
_ servation). : C ~ o

4. ‘has commitmént for the éubject matter,

4

. Moderate-to-considerable competence required:

5. has a commitment to keep up to date on new developments in content

areas. ‘ ‘
5 " \ \- L
Knowledge - ‘ABE Learner ° ) LT
Considerable competence required: - T 3\

’

1.. has knowledge of the jmpact of prior educaiiona% experiences and °
failures upon the under-educated adult.

2. has ‘knowledge of the effect(s) of disé;{mination upon the self-
concept of ABE students. :

, 3,’ has knowledge of what motivates adults to participate in programs.

N > . . 8 A
Moderate-to-considerable competénce required: - 1

4§ has know]edgé of the psychiological problems of the adult student. -

5. .has knoﬁ]edge of cultural and social fBrces,that inf1yenceoadd1t .
learning. . i *

kkkkkkdokkkkkkkhhkkkkkki °

Moderate competence required:

’

6. knoq; principles of learning as they apply to the adult stqdent;

4, ‘ :
7. has knowledge of the economically disadvantaged and various
ethnic groups. ‘

8. has knowledge of students'-backgroqnds.

9. has knowledge j%‘the changes in physiological, mental,and social
development throughout 1ife, ‘ : ,

10. has knowledge of the existence of the deve]opménta] tasks of
adulthood., ' ’

.
. - - '

Behavior - ABE learner

v

L

Considerable competence rfquered:

1. identifies the needs of individual learners, * o \ ' [




An ABE-teapher:

\14

2. raises students® self-concepts. j
3. mot1vates students. ‘
l. relates to the d1fferences in people;\ . -
-5, identifies what is the basis of mutual respect between teacher
and student, _

6. finds.and deyelops potential talents. K
l; identifles the students' level of -aspiration and despair.

' \. ’ .
Moderate-to-cdnsiderable c?mpetence.required: ‘ . o ..
8. finds. redsons for low %elf-concepts of individual students. -

.Moderate conpetence"hequ;red°

9. analyzes ways in wh1ch environment has conditioned the learner.
) ************************ )
10.5 1dent1f1es some of\the causes o dlscr1mlnat10n. | L

10.5 Tists the ‘various community soc1al, educat1onal, and tra1n1ng .

12.

]3.

15,

16.

7.

Slight competence required: .

18.

“assess€s individual physical differences.

»

agencies -which serve adutts and can state the maJor functaons
of each.’ ﬁ§ -

-

interprets the social characteristics of the under-educated
adults. . .

~

describes the sociai and emotional character1st1cs, as well as
intellectual and phys1cal abilities, of under-educated adults.
identifies the students' 1nformal soc1al groups.

analyzes the influences that subcultures have on the lives of

individual students. .
- ) \

determines signs of physical decline,

uses sociograms. . ’ ,

.
S
' ‘\
* - .
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- 2
® Attitude T ABE Tearner
N L . (-4 .
. Considerable competence required:
—_—— : . | Lo
. An ABE‘teacherl B : o,
- , P 1. believes there is potentiality for growth in most people. -

2. has accepted the fact that there are differences between children and
adutts as\]earners. ; -

3. 7accepts the 1mportance of recogn1z1ng 1nd1vidua] dlfferences.
4. is cha]lenged by the. needs of students. f .
5. idoes not fear students who come from d1fferent backgrounds »)

« 6. be11eves 1n freedom of thought and exprESs1on. ' i ¢
i

******}\'**************

3

S ‘ .
7. does not over-generalize and stereotype.

. 8§ is aware of the d1fferences in backgrotnd of experience among

e " his /her students and recognizes their 11m1tat1ons.
A ;9. has an.awéreness that there are merits in the learner's way
) / ) of livings '
¥ . . »
- ./ 10. has a commitment to assist adults to qsgume new roles in society. §
/ . '
~ / \‘
s\ : .

-t R

Knowiedge/{ Scope and Goal of Adult Education - \

Considerable competence required:

1. has knoW]edée'of recruiting the unden-eduCated adult as a learnery ~ {

b
. ¢ Pl
jModerate-to-consideXable competence required: o

- 2. has knowledge.of\thevtheory and practice of teaching inQaduTt
education, ; . ‘

.

t
- ) ) .. |
,- i Moderate competence required:

R VN

*

I

3. has knowledge of %ew developments and recent recommendations in
adult education. ;

. ' 4, hhas knowledge of agenc1es and 1nstitutions found 1n the community

5; has knowledge of soc1a1 structure and character1st1cs of the,
\\ commnunity,




_An ABE teacher:

A .
‘ .

‘6. has know]gdge of the philosophicad bases and issues of adult
education. R o .
7. has knoﬁ]edge of the community development approacn to adult
. education. . . : g -
\\ ‘ 8. has Enow]edge of “theory and practice of program'development
‘ \ *************************
9.5 has knowledge of the nature'of‘gdblt basic education in 1eg1sTation.‘
9.5 has knowledge of the nature of the Titeracy pro?]em in the U. S.
n, has‘nnowledge of the :sociology of adult education. )
12. has knowledge of institutional arrangements of adu]t educat1on.
13. has knowledge of the emergence of adult education as a marginal
) . institution, , K
14, has know]eoge of the historic and contemporary approaches to 11terac{: ’
15.° .

has know]edge of the f1nanc1ng of adult basic education.

11ght competence required: °

16 " has knowledge of thé h1stor1cal structure and background of-adult

educatwn°

ée

Y ’ - .

Behavior - Scope and Goal of Adult Education =

s

‘Considerab]e competencé required:

/ ].

@

uses the services of state and Jocal agencies responsible for
adult basic-education.- /

2./ applies the concept of cont1nu1ng education tgklncrease"her/his’
(:;profess1onaT”competence. . .

3 N . * H

. /
Moderate-to-considerable Eompetence required:

3. states the pr1mary reasons for 'ntegrating read1ng 1nto the tota]
adult basic education program.é} \

4, 1nterprets the adult basic edu at1on program to other teachersand{A

. - the commun1ty. .

\\ y \ a

Moderate competence ’ \\

\\- . .
5, -uses-the techniqu ’ /




An ABE teacher:

- 13. explains,the goals~6f general'eddcation°

23: explains the theories which relate to the andragogical model.

s ’

6. explains tge d1fference be*ween teaching children and teaching \
« adults. ’ -
7."exp1a1ns mhe similarities and d1fferences between'generaﬁ and
. vocat1ona1 education, ‘
. N - \
8. uses 1qformat1on from professional Journals. organ1zat1ons and
assdciations,:
9. organjzes and uses the services OfﬁTSQST aduTt,besic education
: adv1sory committees. ’

.
e

Fekkddodod ootk dokokdekek ke kodok e

10, identifies the current issues in adult educatian.:

11, /{dent1f1es the problems and principles of admin1stration 1n ~

//adult education, -
12: takes reSpons.o111t1es for Teadership 1n civic community
/ actwit'les° :

14. interprets the 1ntent of enabling 1egis]ation of adult K ;
‘basic educatwn° .. ;

- .
1 ¥
N

15. 1nterprets the fbundat1ons of adult education.,

STight-to-modera%e~competence required:

- 3
16. explains the,processes involvgd in group or communiﬁy change.

17.5 interprets the structure of the community.
17.5 explains.how liberai adult education ‘can be applied to adult R

' ba51c educat1on. ' . ' . o

11gh competence requ1red f - ’ w\ .

19. interprets national, state,and 10ca1 obaectives of adult \
'basic education. g .

20. 1nterprets, evaluates, uses, plans,and conducts pertinent

© research in-adult qducat1onc ' . B '

21, ident1f<%s similarities and differences betweentwo or more ‘>
educational, -philosophies. -

22, identifies the philosophic base of adult education and interprets -
its various aspects in: American society, '

.




. Kk ABE teacher:

. . .0. A o . o
0 K ) ) ’ ‘
. R _
Attitude '~ Scope and Goal of Adult Education

¢ |
) . . I E
Considerable competence required: : |

1. has confidence in her/his ability as' a ‘teacher.

. hds a strong commitment to adult education. g

. has a commitment for Lontinuous learning.

!

f

2

3

4, believes in a responsive aﬁd.responslble citizenry' e
5. believes that innovation and experlmentat1on are necessar{//

and des1rable for the growth of adult education,’ RN

6. des1res to be a responsible leader of her/his professloﬂ
f

*************************

7. Yas accepted -a system of values about'adglt educqtion;

*  Moderate competence is requ1red °

8. recognizes that the ultimite goal of teaching reading/to ABE students

is to enable them to read an@ comprehend on approxlm&tely an 8th K

grade level. . ) _
g I

-accepts reSponsibis1ty for personal behav1ors that affect the health;f}

of others. /
' ‘ . , %/:

“Knowledge - Instructional Protess

. - - oy .
3 . 1 ] ., . . // \ e s
Considerable competence required: - ' - / . -

<

—to adults,

1. has knowledge of methods and mater+ als for ted7h1ng arlthmet1c

-2. has knowledge of the more widely usediand usabJe ABE materials.

3; ~¥as knowledge of the areas of appllcab1lity of the skllls he/sre .

s teach1ng.

. has knowledge of remedial ading techn1ques. -

4
5. has knowledge of the psych loglcal factors,whlch affect Tearning.
6. has knowledge about poss1ble handicaps of nonereaders.

7

.

. has knowledge of method and mater1als for teaching language arts
» to adults. . ol .

T s N . / Tf“x\
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AN ABt teacher:

8..

9.

. \ )
has knowlédge of the princip]eg of adult learning.
. p .

has knowledge of the sequence of teaching word attack skills.

. Moderate-to-considerable competence required:

10. has knoﬁ]edge of the characteristics of;testing and evaluating -
adults. O , l . .
M. has know]edge of agencies found -within the conmunity that can
) ’ _assist the students. :
] \ -
» 12, has kngwledge~of the design of an effectivg 1éérniqg situation,
"~ .
S " Moderate competence fehyifed: , ] . ) ’
' . 13. has knowledge of the 1anguége experiehce approach in teaching H
reading.. ' ’
14, has ?now]edge of the criteria for the se]ection and eva]uation
* of adult materials. -
15. has know]edge of the reasons why an adult pérticipates ih(educa-
~tional programs. ' T
' *****_*?c*********jc****** } ‘
16. 'has knowledge of the paterials and methods for.each type of
reading deficiency. . ‘ . I '
o 17. has knoﬁ]edge of the §ob301ogica1,prob1ems of adults. .
~ - : N
P 18. has knowledge of group dynamics and leadership techniquegi
s 19, has knowledge of the means of évaYuating genera] and sﬁecificl
objectives, , . .
/
— 20. has knowledge of thé anxieties about learning that are specific
. - 777" -to-women-and: other 1dent1f1ab1e groups /
i 21, has knowledge of the rationale for the 11nguist1c and’ sightword
) approaches to the teaching of reading.
22, has knowledge of the instructional cycle.
23. has knowledge of the logical princip]es upon which instructiona]
1 materials are developed, se]ected and utilized,
24. has know]edge of the basic principles and techniques of group

process. p .o
/
» .




.8

25, has knowledge of the cognitive, psychomotor, and affect1ve
domains of educational objectives /

26. ‘has knowledge of the technique of statiné obJect1ves in
behavioral terms,’ _

27. ,has knowledge of econbmic‘and labor market ‘information.

| .
i ~

Behavior - Instructional Process ) . .
\ , X . 5

Considerable-to-complete. competence required: .

1. effectively communicates with adults. . . \\\\
Considerabie»competence nequired: '

2,. develops within the adult a sense of her/his\grogress and
"abilities.

-

3. develops Within the adult a sense of confidence. . R

4.5 pians instruction to‘beéin at the student's learning level.
: : ) \
"4.5 develops a climate that will encourage students to participate.

6. . motivates adults. ’

7. humanizes the Tearning processzy ) \ |
8. adapts ipstnuction to the background of the adult. \\\‘
9, re]ates,subject matter to the student.

10. plans instruction for individual students

11. modifies her/his teaching to accommodate individual and-group’
. learner ;7aracterist1cs. ) ) '

12. p]ans independent study effect1ve1y w1th students. ' '_"\

13.5 eva]dates,her/his teaching effectiveness.

~

15. functions as a group member.

hélps the adult student determine persona] learning obJectives ’
4nd become a self-directed learner,

]7.' se]ects 1nstruct1ona1 approaches to remedy deficiencies in

. 13.5. helps_students Jdentify needs -and- goals., ) |
|
|
1
|
|
l

7 computation. |




. An ABE teacherﬁ

18.5
18.5
20. -
21,

22,

<

v . -

arﬁapgés flexible grouping for learning.,

is imaginative.. o ' i

se]égis‘insfructionaq approach¥s to remedy deficiencies. in
reading.. . :

- applies knowledge of materials and procedures gained from other

teachers to improve-her/his own teaching. '

évalua;es‘student Rrogress and provides continous feedback.

23,5
23.5

25,
26,5
|
26.5

28.5
28.5

30.5
30.5

32. -app¥fies democratic principles to everyday. Tife.

33.5
335

- 35,
36.

37,
38.

uses- questions at a1l levels of comprehension..

- -

.

[

applies basic principles of adult Tearning to instructional ;"A

situations. . .

\
\ B

coordinafes and supervises classroom attivities.
provides practice ‘activities_ that\r‘ginfqrce classroom instruction.

guides” students' learring through their personai experiences
and observations. .

-
AN

prescribes instructional materials which will meet the abilities
of the\student. e \ '

.
[}

give
co

instruction to students to improve word attack and reading
rehension skills, Ve O }

'Y 0
A

- -

uses Qumor in the classroom,
develops and uses a system to keep records for each student,

A

7 :
helps students learn and use the.methods--and-tools of problef-
solying... - - - :

plans learning experiences for students which will jmpréve word
recognition and comprehension skills, :

evaluates her/his subject matter teaching performance.

diagnoses: deficiencies in students' basic computational and
reading skills.

relates classroom instruction to the job experiences of students.
) R

applies knowledge of social, psychological, and physiological

factors which affect .adult learning, to the teaching-learning

H

situation, .




i \ ’ ‘ . . -._ . . PR _ . ‘\ - i A, ..
- . . . .. :
- \ . ’ (A .
. he . [’. o .

. 39, helps ‘the student to develop perceptuai processes (visual
and auditory discrimination, fluency in speaking and . -
- writing). : , .

. * - * ¢ . . Fae
.' .

Moderate-to-considerable competence required" '

An ABE teacher:

am
40.5 selects and uses techniques fOr particular'!earning tasks. )
¢ 40.5 assists students in making immediate application of what s
’ they have 1earned. . . § . o
- _ 82. devises techniques_to facilitate recall. ° K
\‘N . .
: 43. recognizes learning problems and determines physiotogical, psy- _
. ) chological, and socioiogical characteristics that my affect t
( » motivation. i .
; 44, administers and interprets an informal reading inventory and . h {/
math inventories. , . _ . . b .
45,5 organi;es»tOpics.in,1ogica1 sequence. . ;,3
45.5 teaches students to-interpret data. - . il ] /;:“’//
. s, . . ,../— N
.. 47.5 maintains attention in the classrdom. ) . . T
47.5 uses the -problem=solving approach. - .
49, uses programmed and self-directed materials. e cL0
Moderate competence required ) - /,, :
50.5 summarizes and reviews the main points of a 1esson or demonstration.. a )
50.5 recognizes and describes the steps_involved in planning, decision- .
making, and problem solving, SRR o
52. .guides and counsels adult students. / '
53. 'explains how the democratic process is applied to everyday 1ife.
54.5 maintains a clean, orderly classroom. .
54.5 demonstrates procedures-for determining the instructional reading i
level of a student. - o ‘ K )
/ 56. demonstrates and gives examples of concepts anq principies
. 57. '$EXp1ains what is indiVidually prescribed instruction. . _;>
\
58. 1ocates, 1nterprets,and appiies research and new. developments ¥

to improve teaching.




-

An ABE Eégcher:

14 , ) i
) ] y - .

59. pro&ides adapted: programs for the physically handicapped. =~

< _ . "~ 60, .useﬁ pre-tests. and post-tests. . - - . ’ e
, . . . .y . ] - . ‘~ -
: 61. integrates knowledge of reading.skills, particular dialects,

. \ C ‘ and reading problems; with instructional materials..

—*’ff'i”" S I3 62. evaluates and reports on sﬁudent progress. _ '

Fedcdedededed koo dkokokok ok deok . ' - >

®

63. usgi\jie language experience approach to teach reading.
g X "y ‘ Y ; - /
65. selects and develops instructional miterials. s T

65. plans methodd]ogy to develdpnétudentsf communication skills.

-

" 65. describes characteristic§ of the adult learner.

. ! -] - ’ .
“ //67.5 applies princ¢iples of attitude and behavior change, ~—
A 67.5 constructs informal tests and measurement techniques to: ™=

evaluate student.achievement, o .
69. develops generalizations supported by facts.

> 70. ‘administers, selects, and.ipterprets results of tests that A
: wiT]*yie]d necessary data on needs and interests of students. )

71. chooses testing procedures and programs that will yield

. " necessary data on students.
f\' . 72: . teaches. students té form generaiizations. ’
R ' 74. functions in a team- teaching éituétipn, >
74. writes and uses instruction;? materials. .
' 74. pians instructional activities which bring resources of the
’ . community to bear on needs of students. .

77. 'recognjzesibehaviora11y stated objectives.
a

v .
77. formulates instructional objectives and devises a system for
involving students in this,process. o

. 77.7 lists the major causes pf rea&jng difficulties in adult students.

. 79.5 designs a study plan for students based on results of diadnostic )
tes tS . € . ( N

79.5 evaluates published adult instructional mateﬁials.




o An ABE teacher:

#

N

¥

81. applies generalizations t ecific sitqations;

82, maintains discipline in the classroom,

7

83. differentiates between 1eadership styles. ®

.84, differentiates respons1b111t1es and makes plans that incorporate
teacher talents,

85.5 classifies oral and s11ent reading character1st1cs, anluding errors,

~, of the adult-student, /T

85.5 develops a system whereby teacher-and students can Jo1nt1y design
1earn1ng experiences.

87. operates a learning laboratory. -

88. “coordinates a specific curr1cu1um program with the total program
, 0f which it is a part. V-

89. describes the social structure\of the 1oca1 community’ as 1t ]
relates to ABE students° - . . .

~

90. determ1nes the difficulty, validity, and reliability of teacher-
made tests.

91. .fonstructs 1nforma1 reading 1nventor1es.
3

92. differentiates between goa]s and obJectives.

94.5 identifies and analyzes ‘terminal behaviors.

94,5 determineé modes and rates of learning through dfagnosis;

-

» 94,5 recognizes action words appropriate to a given behavior. A

94,5 uses mass .media as an educational- means.

97. applies psychological pr1nc1p1es to the selection of 1nstruct1ona1-
obJect1ves.

98, applies knowledge of economic and labor narket information to
the vocational endeavers of students.

99. interprets and uses progress charts and- other records oi student§.

100. describes the social, psycho]ogica],and phy51olog1ca1 effects of

the aging process 07 Tearning. ~

102. aids the student in obtaining employment or on-the-job training.

102. performs as a professjona]vconsultant and counseior, Y
102. teaches the student to use the scientific metnod. »

- / . . ~
104. ,administers and interprets standardized tests.




e ' ' i

An ABE teacher: . -

105. 'étateS'objedtiVes in behavioréT terms.

" 106. Eonsirgcts profiles which reflect pupil attainment, ﬁBtentiaL
and expectations in reading. A

107.5 interprets and uses the results of standardized achﬁEVEhent
tests.. -
: . , .
J07.5 describes and explains the factors (physical, psychological,
neurological, and environmental) which may cause reading
problems.

109. explains the pfob]ems re]atea to testing the under-
educated adult. i

110.5 conceptualizes and performs processes to evaluate the student,

. teacher, and total program.

.

110.5 operates duplicating equipment and instructionéﬁ hardware.

1127, prepares new teachers for innovative and changing programs.
- ]

Slight-tb-moderate competence ‘required: ‘ . ) R
113. reproduces phonemes whith are found in regional dialects.
« : ’

114, uses criterion-referenced evaluation instruments. ’ ’

1i5. uses prescribed classroom organi&ationa] plans.

116. demonstrates handwriting. ‘ ) L -

.

117. selects audio-visual materials, ~ ' .

= \
- ’ .

-

Slight competence required:

LY

) 3118.5 formulates criteria for' selecting teachers and Tay Teaders.

118.5 interprets the results of vocational interest inventories.

= 120. describes and pakes distinctions among the three modaTities by
which people learn, ‘.,
. 121. makes daily lesson pians. . /
? -

:122. makes-arranjéments for and conducts field trips. . .
-1 123. conducts community surveys for purposes of improving in;tructioh.#

124. chooses étandardized'achievemgnt tests.




An ABE teacher:

Al

125. lTocates standardized tests.

~

: /
126. "ggonstructs audio-visual materials. f
|

No-to-slight competence required: . |

127. purchases eguipmenf and supplies. f .
/ R

- - 0y . /

] Attitude - Instructional Process T

Considerab]eeto-complete-competeﬁ?e required:

- » )
1. -has an open mind and is.willing to accept ideai[of others,

2. apprecjates the need to adjust the t;te of instruction to
thi dent's raté of leariiing.® v R} I .

. , . . N\ |
3. recognizes. the importancet.of.dealing with sgude%ts as a

. friend and advisor, - q ) /,a\,«l

Considerable compeience fequired:". : i /
{. believes that adu]tsicdnyﬂearn if motivated and given suff
_ time. // _ ‘ 7' .
enjoys a.cha1fénge and is willing to try
strategies in broadening horizons of students
» techniques and materials to

i

6. strives in quest of methods
help student§ succeed.

. SN
7. is sensitive to adult needs for new i
standings. : : !

8.  believes thatvdetermination of instructiona goals and ob
is the nesponsibility of both teacher and learner.

views progﬁam evaluation in terms %f the changing neeﬂs 0
students.

“ 10. has an accurate perception about thé'purpoJL and process

learning. '
}

11. develops empathy toward
‘ *********************]“k . //
0

/

12. be]feves/that experimentation and innovat
program development, ‘ ( o

icjent

novel .or unique

nformation and.unq§rr

Jjectives !

’ /
f
;

of-

those who 1ive in conditions of poverty.

n are vjfal to successful
/
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An ABE teacher:

; - . \
13. is sensitive to ethnic differences. ¢ \

. 14. be]ieves that negative attitudes toward 1earn1ng can be
_changed to positive attitudes through reinforcement. ¢

~ 15. believes that elementary level 1iteracy materials can,be
successfully taught to adu1ts if made relevant t ftheir . s\
life styles. 3.

S Y 7 - :

"16. believes’ in the effectivenESS of group energy and group

action and it special relevance for adults. ] e

Moderate-to-considerable competence required

17. recognizes a p051t1ve re1ationship between dialects and standard
Eng1ish both forms of spoken language are ugeful in their
unique settings, ~ ,

18. believes that the physical characteristics of the environment
. affect the quality of learning by students.

N 1ght competence requ1féd\§_ . /

19. be11eves that before "middle class® a titudes and values can
be accepted the Tearner's living cond'tidgs must also be changed.

2]
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‘which. may be of interest.

. trator priority. However, the level at which this - group ("Attitude - Aduit

N

PRIORITIES INDICATED AMONG GROUPS OF COMPETENCIES

Although the competencies within each of ‘the tweive groups weie
ranked according to the rating they received there is a further in-
dication of priorities among the groups.. - : ‘

For exampie, tite group of competencies labeled "Attitude ~ ABE
Learner" was ranked the highest (by mean scores) by the total respondents
of any of thé.tweije groups, The group 1abe1ed "Behavior - Scepe and
Goal of nduit Education" received the lowest priority ranking as a total

group. There were a few differences between teachers and administrators

- » ’

Table II 1ists the twelve groups in ranked order, beginning with
the)group which received the highest priority. Separate Tists are
shown for 1) the totai number of respondents; 2) teachers;and 3) ad-
ministrators. The level .at which a specific group is listed in the
chart indicates its relative degree of priority. Actual mean scores

appear in the left margin. A correct interpretation of the chart reveals

(as an example) that the group "Attitude - Aduit Education" was ranked

as the second highest priority of teachers and the third highest adminis-

Education") appears on the chart indicates that its overall mean Score
(priority rating) was Tower for administrators than the fourth ranked

priority for teachers. «
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“TABLE 11: COMPARATIVE RANKED ORDER OF GROUPS OF COMPETENGIES
° . ~ .

. “
W LW LWL W
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4’ total Respondents ‘Teacher“ss Administrators & .

X y N
42554 s P ' P
222' Attitude-ABE Learner Attitude-ABE Learner Attitude-ABE Learner
4.40- Attitude-Adult Ed. ' N
135 Attitude-Adult Ed, Attitude-Instruction ° : ‘
2- 3(5" Attitude-Instruction Attitude-Curriculum Attitude-Instruction
4.20-1  Attitude-Curriculum o ' Attitude-Adult Ed.
4.15-1. Behavior-Curri culum. . Behavior-Curriculum Behavior-Curri culum
4.10-1  gnowl edge~Curriculum Knowledge-Curriculum Knowledge-Curriculum
4.05- ‘ L L Attitude-Curriculum *
4,00- - T Knowl edge-AdutHe~Ed, -
3.951  Knowl edge-ABE ILearngr Knowledge-Instruction . T
3.90-1  know edge-Instruction Knowledge-ABE Learner - '
3.85|  Behavior-ABE Learner" Behavior-ABE Learner * -Behavior-ABE Learner: -
3.80- Behavior-Instruction :
3;05: ’ ' Know]edgfe-lnstr?ction
3.65 Behavior-Instruction ’ .
3.60- - . Behavior-Instruction
3. 55- x o
3.50- : K
3. 2& Knewledge-Adult Ed, Knowledge-Adult Ed. Knowledge-Adult Ed.
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DISCUSSION . o :
"~ DEMOG PHIE_%TA’ . - |
~ , The\part-time" Vs, "full-time" question lends itself to wide/in-

terpretat1on, due to the fact that the terms are not eas11y def1ned

If a feacher is eniployed part-t1me in ABF does one assume that he/she

from a secondary interest or a rea11st1c need for f1nantia1 support?

Or are there some part-time ABE teachers who have no other full-time-

emp]yoment (e d.,housewives) and, thus have a great deal of conm1t-'
+ «ment to their ABE work? n ' a T

L

AV There ane severaT indications in the demograph1c data supp11ed by

the random sampTe of Iowa ABE teachers wh1ch wou]d indicate that part-

time employment in ABE is not a-ref}ect1on of partial -or secondary
,comﬁ?thent. A1thou§h 94% of the teachers surveyed are emp]oyed part-
_time in ABE, more than half of them (58%) 1ndacated that they have been'

working 3 years or more in the field, Th1s indicates an ongo1ng 1hterest ‘

and comm1tment - '

The "turnover rate“ for teachers (26% who have been emp]oyed a year
or Iess) a]ways is a source of concern; but this is offset in Iowa by \\\\V///’_;
the fact that a great mjority (79%) of those who responded had attended
an QQE teacher training function within the six-month period preceding
completion of the questionnaire (Juhe, 1974). thh the inclusion of
another 4 teachers who had attended six months to a year previously, a
total of 88% had attended an ABE training function within the pnecedihb

year,

-’

is also emp]oyed full-time elsewhere, and is teach1ng 1n ABE eJther . _ "f
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- Of the administrator popu]at1on surveyed, a slight majority (57%) 4
a?e employed. full- t4;e in ABE. They are also, as a group, more ex-

rienced than teachers 0 responded., SeVenty-n1ne percent (11) of the
"

P!
program coordinators have worked in ABE for at least f1ve years. These

\factors lend stability to the ABE program in gen;ralt . -

v AS with _teachers, the 43% part-tfme'emp1oyhent seems to be no in-

d1cat1on of lack of commitment to ABE. ‘Every one (100%) of the adminis-

trators who responded to the survey had attended an ABE t%a1n1ng fz?étion ’ C-
w1th1n the preped1ng 'six months. Due to the wording of the SGrv f'1n- o,

strument ("ABE teacher trarp1ng functiont), the researcher cannot ‘interpret .
whether program coordinators actually attend tegghgr_training funct%ons;
or‘whether they participated tn specialized training for administrators.

. The one "mystery question" on the demographic sheet requested of
those employed part-time in ABE to indicate the level .of their full-time
teaching position, if indeed, they are employed full-time as teachers. o

‘¥0n1y thirty-five percent (11) of the teachers responded to this quest1on. |
These were about evenly divided between elementary and secondary Tevel

. teaching., No teacher responded that he/she holds a full-time teaching
position either below the elementary level or beyond high school. Only -
one of thelsix part-time administrators indicated a full-time teaching
pos1t1on, at the elementary Tevel,

This leaves the majority of part-time teachers and administsators . o
unaccounted for, in terms of full-time employment. Of the 31 part-time
teachers, 65% (20) did not respond to this question. Fjve of the six
part -time administrators (83%) also gave no response.

A few 1nterpretations can be«offered. Ejther the non-respondents
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1) have no employmeht other than ABEj 2) are employed fullgtime in non-.
teaching positions, 3) chose not to nespond to this question, or 4) over-
looked the item. °In the case of ABE/administrators, the assumption ceuld
‘be made that their full- time employment is administrativé in nature, rather
than instructional. Due to limitations of the data collected no further

/
speculation can be made about teaéhers' full-time employment.

\

aRANK ORDER OF COMPETENCIES ,
The decision to report a séngle‘list of competencies in priority
order, as established by the tétal of-47 respondents (both teachers and
administrators), was made because there were no significart differences.
between the rank order as eséablished separately by each of those groups

This does not mean, however, that the mean scores for each competency
/

statement were exactly’ the'same for both groups. It was the rank order -

which was compared and found to be almost identical. :
For example, the statement listed as second highest priority in the
group "Knowledge - Curriculum" (page 10) is the following:

2. has knowledge of the primary comprehension
skills %

This statement recenved a‘composite rating (mean score) of 4. 696 by teachers
and 4.500 by administrators Yet, in both cases, it ranks second highest
n the total list of 19 statements in this group. ’

The researcher interprets these similarities as an indication that the

sample of ABE teachers ‘and program coordinatorf surveyed in fowa have a v

_ common understanding of the priorities for teacher knowledges, behaviors

and attitudes in the adult basic education program.

~ &




F{ . " This is an additional balancing factor when one feels concern
-atouﬁ thé high percentage (94%) of teachers who are employed onlﬂ
“/7bar4-time in ABE. Perhaps the specialized ABE trainiag, attendeq by'
100% of the'program coordinators and 88% of the teacters within the

In any eveﬁt. it 6erta1n1y kds planning for teacher training functions

previous year, helped creat2 tzis comnon agreement among ABE personnel.
. ea51er, ‘and to a great extent, ensures that training activities planned
WV
// by program adm1n1strators will usually be appropr1ate for. teachers.
Th1s helps'to narrow the traditional teacher - administrator gap.
The reader should be reminded at th1sApo1nt that 'the present study'

should not be considered as a needs assessment: We did not ask teachers

- to jndicate the competéncies for -which they need training; but, rather, -
" to indicate which competencies they felt were most desirable’for an ABE
. teacher to possess. , : ) { v ‘///
The rank order Tisting of competencies in each of'the twelve oroups -
should be 1nterpreted therefore, as A LISTING, IN'PRIORITY ORDER, OF
BEHAVIORS, KNCKLEDGES AND ATTITUDES APPROPRIATE FOR ADULT BASIC EDUCATION (ﬁw\.*

TEACHERS IN IOWA. Once such a list is estab11shed. the next step, of
course. is to make some assessment of the specific areas in which teachers
are competent, then compare the results with. the priority Tisting of areas in

" which they feel they should be competent, and plan training accordingly. .

A S L]

*Further commentary is made in the "Final Note" on page 45 .

¢ (




A priority 1istiqg of competencies was made for each of the twelve
groups of statement§ oh the Inventory. }he twelve separate-lists (be-
ginning on page 10) will be discussed briefly, noting trends and any
specific statements which should be examined. ‘.

v . )
Knowledge - Curriculum !

kS

The order of priovity estéb]ished within this group indicateé an
emphasis on knowledge of language and reading ski]fs, as well as thorough
knowledge of whatever §ubject matter the teacher deals with. Know]édﬁe
of ma?hematics is of less priority, as are the "socia]']jving skills"
such as interpersonal re]aiiohs and consumer education, Thisx1istﬁng is
almost identical to the rank order eséab]iSBed by the national sample of
ABE téachers and administratof%, as’ reported in the Mocker study (1974)

previousiy cited. ' ’ ' }

Behavior = Curriculum

This Jisting, as thé' previous one, is almost identical to the rank

order established for this group by the national sample ofﬁreSandents.

The behaviors identified as having the highesf priority in ithis group in-

dicate that teachers perceive their role regarding curriculum as that of
the "translator", selecting from already developed curriculum that which
is appropriate for jnstruction of their owﬁ students. The process of

apparently,

curriculum development, program planning and.evaluation is,

the work of ABE personnel other than teachers,
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" and "changes in physiological, mental, and social development",

»
v

Attitude - Curritulum

LA
-

This group of statements is so small that a rank order is of little
. . X
consequence. However, the three statements which are of highest priority

reflect attitudes of teachers toward the student, and what is taught to

" the student The two statements of-lower priority deal with the teacher! s

n profe551ona1 growthfin specific content areas. . ,*

L
j) Know]edde - ABE Learner 7 ‘ .
The statements ranked as highest priority within this group describe
knowiedges about what may motivate or hinder an adu]t s participation in
ABE programs., Specific factors such as, "effects of discrimination“ and
“impact of prior education experiences and fa11ures" are ranked higher

3

than broader and more general statements about "students backgrounds" :

»

N .
‘ Behavior - ABE Learner

4

Highest priority in this group is p]aced on statéments of behaviors
re]ated to the Jindividual 1earner, and efforts to establish a positive
re]ationship of mutual respect, support, and confidence. The first eight
statements correspondvexactly to the eight statemenis of highest priority
nationally. Statements of 1esSer priority"descrihe eehaviors uhich relate
to the learner within the larger society, and which emphasize physical
differences and weaknesses The order in which statements were ranked -,
within this group reflects an obvious concern for emphas1zing the positive

rather than negative,factors, when dea]ing‘@hth adu]ts as learnsees

- = = oo T o miA M.
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Attitude - ABE Learner

id
-

V4

‘Perhaps the most 1mportant'cnaracterist1c of this‘groupAis Zhat

" all of the statements are rated as requ1r1ng “cons1derab1e" competence

~

\

on the part of the teacher. This 1s consistent w1th the high[fat1ngs

‘throughout the study of all statements descr1b1ng attitides which may

‘be appropr1ate for ABE teachers. "This particular group of statements

("Att1tude - ABE Learner") rece1ved the highest mean scores of any of [ ©

the twe]ve groups, *(See Table II, page 28) and should thus be con-_ .

v

sidered of the highest priority. . R .-

. Knowledge - Scope and Goal of Adult EQucation

" A11 of the statements which are rated of highest priority (above,

the mean) for this. group were also rated of highest priority in the

national study. In general, ABE teachers and ministratoirs who

responded consider it most important to know about theory and- practice
in adult education and program development, as well as the phiJosophlgal -~
bases and issues of adult education. Of 5s .importance is knonledge .

' about the historical, financial and legislative background of ABE. . N

-

Behévior'- Seope and Goal of Adult Education

-} ' -

’

This group of statements, as a who1e,,rece1Ved the~ 1OWest priority
rat1ng of any of- the twelve groups, as 1nd1cated in Table II Evident.y, -

the behaviors wh1ch reflect an understanding of the scope’and‘goa] of adult

education are of minimal importance to ABE teachers. e

-




’ ji S ; Within this group, the behaviors wh1ch do rank as highest
. priority are of a more specific nature than those of lower priority.
They describe how the teacher uses services of‘agencies»responsiblé ot
for ABE, interprets the ABE program to others, and'maintains his/her -
own professional competence. ‘ .
A specific item tc be noted here is the statement: "explainé
the theories which relate to the andragogical model." It is apparent
- from this study, as well as the national study, that‘the term "andra-
gogical" isfnot familiar to many téachers. * We might have observed
2 higher prioritysrating of this item if there had been an explanation + \;
that "andragogy" is” a parallel term to "pedagogy", describing the ‘
3 function of teaching adul ts r;ther than teaching chi}dren. Essentially,
this statemént is not different from the statement which is ranked as
the sixth highest priorify, “expleins the difference between teaching

ch11dren and, teaching adults"' O y

3

Attitude - Scope and Goal of Adult Educgtion ) .

As was noted preV1ously, all of the competency statements re1ated
- to agtitudes are eV1dent1y of cons1derab1e importance to teachers and
administrators who responded to the Inventory.~ This 1is in sharp con- .
. trast to the oroup which was just discussed Although this group and
the previous group deal with the same area, "Scope and Goal of Aduit
Educat1on". the behaviorS‘in this category are ranked twelfth, or
1ast, out of ?he‘twe1ve groups (Table 1), wh&1e attitudes are ranked

second
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different ratings by the respondents The statement of second highest

»

Attitudes of highest priority within this group are those
which describe the teacher's professional conmitment and role within
the larger society;. as a responsible citizen and'leader of her/his o
profession, : \
! | v o
. A specific statement which reciived'thesed>nd lowest priority
rating in this category was also rated very low by the national sample. '

U2

This leads us to helieve that ABE teachers reJect the narrowly defined

-

goal of achiev1ng an eighth gn@de reading proficiency

Knowledge - Instructional Process

Three related statementS“wit;in this category “eceived widely -«

priority 1ndicates that an ABE teacher should have "considerable" compe- ' j
tence in "knowledge of the more widely used and usable ABE materials", f
However, the statement "has knowledge of the criteria for the selection Jnd
evaluation of adult materials" was given only a-"moderate" rating, and
appears just about the mean (average rating) within this.category (rank
order #14). A third statement, "has.knowledge of the basic principles -

upon nhich instructional materials are developed, selected and utilized,"
appears well’below the mean, ranking as 23rd in the total of 27 statements.

This apparent discrepancy raises a question in the researcher's

mind. Of what q%e is "knowledge" of [the existence ofl ABE materials if
it is not accompanied by knowledge of criteria for selecting and evaluating l
those materials? And shouldn{t such criterfa be based on "logical prin- :
ciples" as identified in.stntement #237 .

Other priority'rotings in this group indicate that teachers are ~
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nnre.doncerned with prtnciples, methods and techniques of teaching .

adults than with group dynamics or soc1olog1ca1 and emp]oyment

cancerns of students. u (r
Behavior - Instructional Process

. s
This group of statements is very large and diversf, because 1t

best descr1bes what teachers do in the process of teaching.
Statements of Aighest pr1ority ‘within this category reflect a
desire on ‘the part of teachers to understand, encourage and motivate
the.adult student. Also of high priorjty are statements which
describe planning ot instructional actdvities wnicb are,appropriate
for ihdividual learners. ﬁ ) .
LThe teachers' .own effect1veness and profess1ona1 knowledge is
considered to be of great 1mportance, as are activities which help
the student “learn how to 1earn" (e g. 1dentify personal Tearning
obJect1ves, independént study, use prob]em-sOIV1ng methods).
' Lower priority was assigned to -items which involve diagnosing;

testing; evaluating student needs and progress; maintaining an or-

derly, disciplined classroom; ccnstructing tests and materials.

Items of lowest priority descr1be activities such as uS1ng daily
lesson plans, purchasing equipment or supplies and selecting or ad-
ministering standardized tests.

Three related statements which appear quite Tow in overall ranking
are of concern _to the researcher. "Select1on of audio-visua] materials”
is considered to require s]ight-to-moderate competence (#117); “op-

eration of duplicating equipment and 1nstructiona1 hardware (#110.5)
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requires only moderate competeﬁé:: and "construct1on of audio-visual -

———

‘ materials" is ranked as i}; , With only s]1ght competence requifed.

- If %udiorvisua1~materia1 are purchased conmerc1a11y rather than pre-
) | ,

pared by teachers, th Tow rating of the third statement is under-
’ stgndab]e° Howeverf/1f teachers preceive that they need so Tittle

//competence in the selection’of aud1o v1suaﬂ mater1als and the use of

,’ appropriate ha?dware, it could be-an ind1cat1on that they fee] that
|
/ft rthe use of. such materials and equipment are unnecessary or not worth-
a ‘

. while 1nfthe adult basic education prograF. Th1svshodld be *investi-.

Qated«further by Tocal program‘coordinatc?s or supervisors,

@ o

; o
Attitude - Instruct1ona1 Process

, High priority within this group wasfgiven to items which reflect

e ———

- positive attitudes toward the adult Tearner, and an awareness of her/
his capabilities and needs, A willingness to adopt new ideas and
unigue instructional strategies is also rated as high priority.

A1 of the statements which were given highest priority in this

category (ranked above the mean) by ABE-perSonne]_in Iowa also werefe '
" ranked as high priority by the national sample° Likewise: dtene of
Towest priority were similar for both groups. ’
' The. lowest ranked statement in this category was also ranked Towest
by the national teacher sample. The assumpt1on underlying the competency
is that it is desirable for[the Tearner to.accept "middle class" atti-

- tudes and values. Apparently, ABE teacheréiacross the country disagree.

This seems to reflect an attitude on the part of ABE teachers that per-




haps attitudes and values and iiving conditions should not be
imposed upen any group of people (in this case, ABE Tearners)

s

by any other group (Such-as teaché?s).
COMPARATIVE - RANKED .ORDER OF GROUPS OF COMPETENCIES -

: ¢
With one exception, a]j of the groups of competency statements

which ref]ected desirable attitudes were given the highest priority

by both teachers and administrators. Table II shows that this is. true

for the -three groups: Attitude - ‘ABE Learner, Attitude - Adult Edu-
catjon-and Attitude ~ Instruction. 5h1though~teachers also rated

the group "Attitude - Curriculum" higher than all other non-attitude
statements, administrators rated it lower. In the combined teacher/
administrator ranking however, this tategory stayed near the top of

%me list«

\ This is 11ke1y to be a function of the administrators per-

\ \,

ce ption of the teacher. Teachers and administrators do concur in

3

rating attitudes towards the ABE Learner higher than any other cate-
gory of statements. However, administrators apoarently feel that the
area of "curriculum”, and‘speegfically attitudes toward curriculum,
is not as high onéthe‘priority 1ist as other areas. This may be an

indication that ABE teachers 1n Jowa are 1ess involved in curricular

&
concerns than in other areas° )

It is interesting to note that. although statements which‘re;
flect attitudes towards adult education were consistently rated quite
high (second overall ranking as a category). statements describing

know]edge and behaviors related to adult education fall to the bottom

of the list, for teachers as well as administrators. Evidently,

40




ABE personnel in Iowa feel that a competent ABE teacher has less need
to acquire knowledge and behaviors related to adult education in gen-
eral, than to aquire knowledge and behaviors regarding the ABE

Tearner, the curriculum and the instructional process..
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RECOMMENDAT IONS

}

Recomsendatiqns based on the study will be categorized

accordingntq the spec.fie purposes of the study, as stated

‘“on, page 2.

Data resulting from the study is intended to be used:

1., by ABE program administrators,. to provide
. guidelings for establishing criteria for
<a < 'hiring new teachers who will. be "competent®

sw ADE
it Aoc)

7, by trainers and planners of staff training
"activities, to plan inservice programs
which will meet perceived needs;

3. "by personnel at two-year colleges, to de-
'velop new preservice (teacher preparation)
programs, with special courses for potential
ABE teachers. .

The following recommendations are made, based on the data
gathered aqd analyzed in this study:

1. Adult Basic Education program administratOrs,‘
in establishing criteria for hiring ABE teachers,
should consider that: ‘ '
A. The Tist of statements reported earlier rep-
- resents a priority order ranking of the
knowledges, behaviors and attitudes needed
by "competent" ABE teachers in’Iowa. An
additional. necessary step towards estab-
lishing such criteria is to devise a means
of determining the degree of competence géf
which prospective teachers have*in ‘each of %
the high priority areas.

" B. Theé fact that statements of desirable atti-
tudes consistently ranked higher than other )
statements may be helpful in the hiring of B

F 3 .

@

Y
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‘ ) teachers, A personne](jnterview.//
. : \ can be planned to elicit informa
: tion, both directly’and indirectly,
@ from prospective “teachers regarding
their attitudes towards adult basic
education and the adult learner.
“Such information regarding attitudes
.should ‘then be compared with the
. priority 1isting of statements of * \\\\\
attitudes as ranked by ABE teacher's
and program administrators' in Iowa.

2. Trainqr§ andplanners of ABE staff development

activities, “in planuing inservice prograns,
should consider the following:

A. The researcher believes that the
. - ranked knowledges, behaviors and
. attitudes do provide a set'of pri- .
‘ orities for establishing.criteria
for curriculum planning in training
ABE teachers. . ot

B. Now that a priority order of appropriate
competencies has been established,
"the next step should be an-assessment
of the competencies which teachers”
“actually do or do not posgess.® The
/ results of such an assessment, com-
pared with the priorities established
through this study, will yield specific.
data which will help staff-develop- e
ment planners to provide the specific¢
types of training needed by teachers.

N C. With reference to the focus of training

activities, the development of approp-
- riate: attitudes ?hou]d bﬁ ﬁons;dgred

of highest priority, with knowle ges
and ‘behaviors of lesser priority, re-."
spectively, It is easiest, 'of course,
to plan training that will transmit )
knowledge or train teachers in specialized
behaviors., However, efforts must be made

. 7”7
*See "Final Note" .at the end of this section.,
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to deal with attitude development - -
or‘attitudina] changes.,

D. Curr1cu1ar content should be planned :
to focus on three specific areas v/
whicn--appeared to cause some confusion /
or inconsistency of responses for
teachers. These areas, as described !
earlier, 1nc1ude' . ‘

1. the. concept and descriptive term
"agd;agogy", and the “andragogical
mode

2. know]edge of the criteria for the
selection, development and/or eval-
uation of instructional materials,
accompanied by an understanding
between program administrators and .
.teachers regarding the extent of /
teachers' responsibility in this
area; )

3. selection of audio-visual materials
and ability to operate equipment.
which may be rfeeded (projectors, e
video-tape piayers, etc. g to use
such materials. X

3. Planners of teacher preparation courses at
two-year colleges shou]d be aware of the
fOIIOW1ng°
A. The ranked Tist of know]edges, behaviors

and. attitudes appropriate for ABE teachers -
does provide a set of ciiteria for plan-
ning curriculum for courses for prospec-
tive teachers,

B. Suggestions made in the previous section,

regarding inservice teacher tra1n1ng,

may be quite applicable to preservice
planning. A continued- cooperation between
two-year cofleges and the Iowa Department
of Public Instruction, as well as local
ABE programs, will facilitate the planning
and implementation of appropriate courses.




‘C. University courses traditionally have

not been a very viable means.of training

for many teachers. Theré needs .to be

much flexibility of class attendance
requirements, as well as practical
activities which relate theory to everyday
classrooin activities, Part-time ABE

teachers often teach in the evenings,

and cannot attend requlav classes on a
piversity campus. They also need to be .
ahle to make practical application of,what

they are leariing to what they are doing.
The}can't afford the leisure\of long- -
’ term\study. L

D. Perliaps courses can he brought to the
teacher instead of the teacher gojng to the
training facility. 'A college could sponser

’ ’ an off-campus course-which meets in an

area where ABE teachers work, .at regular

or irregular intervals, as convenient for

teachers, Another optional format is

that of supervised, independent study

with occassional meeting of teachers for

informal discussion. -

~

FINAL NOTE

\
\

| Since the administration of the ABE Teacher Competency Inventory in
Igwa, several steps have been taken by the Ceﬁter for Resource Development
i% Adult Education to improve on the original instrument, its format and
;rocedure-for adminigtratiph, and the analysis of resulting data. \ '
Using data and expériénce gained from this study, as well as a natﬁonal
study gnd one conducted in Puerto Rico, we have revised the Ihvéntory s)
that the total number of statements has been reduced from 291 to 170; the
statements have been rewritten to most accurately describe behaviors which
Jnay be appropriate for ABE teachers; and an additional dimens%on has been

added, requesfing that the teacher indicate not only the degree of compe-

.




tenc: which he/she feels -an ABE teacher should have, but also an
indication of the.degree of ccmpetence which each respohding.teacher
feels he/she gg§§;ng!gt Thus, future studies will provide what can
more accurately be called an "assessment of Feacher training needs".

Current-studies aréiundefyay, using the revised Inventory, in
all of Region X (Alaska, Idaﬁb. Oregon, Washington) as well as the
Virgin Islands and Utah,
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Adult Basic Education Teacher Competency Inventory

!

Directions: On the following pages are competencies which may be impartant
to adult basic education teachers. For each item or competency
please circle the rating (1-2-3-4-5) which best indicates your
feeling as to the importance of that item. It is-not necessary -
that you have a particular competency, but what you think aw

. ABE teacher should have. Use the following key to make your

.

judggmen§§: ..

1. An ABE teacher requires no competency in this activity. o

2. An ABE teacher requires s1ight competency in this activity. \

3. An ABE te;ther requires moderate competengy in this activi@y. ‘)

4. An ABE teacher requires c9nsioa?able,cqmpetency in this activity. / '//{
5. An ABE teacher requi}es complete competency in this activity. Y,

Do not spend much time on any single question. Please answer 211 questicns/

There are no right or wrong answers. wgat is 1mportant\zs how you_rate each
competency. Remember, I am not asking if you possess any one of the
competenciesi ) '

Here is an example:

i. An ABE teacher has the ability to administer an {nformal X
reading inventory. 123 4(:)

In this example the "5" was circled because it was felt that coﬁg]e;e
ébmpétency was néeded. If, on the other hand, the "1" had been cfrcied, it
would mean that the persén felt no competency was needed.

Put a circie around thetnumber which comes c]psest t~ vepresenting
your feeling. At times your exact feeling will nét be represented, but
sé]ect the answer nearest your’feelings._ Sometimes it qil] be difficuit to

make a decision, but do the best you can and do nat omit any item. -




V4 X
o Adult Basic Education Teacher®
o . o ' Cempetency Inventory .
R . )
. Name (priﬁt)
City ’ State _ "~ . _ . Lip

Title of Program

0 - . . \)

Sex: __'_Male ) Femle .- Position: Adninistrator Teacher -
¢\ 3 - .
AN Eanl
Humber years expehjepce‘in ABE ({creck Sﬁe; 1 year g/\\\\E j(ezn's/r .3 yéar§
/ . .‘ * ~ . -
C~ 4 years 5 years __more than 5
L - ' .y ,. .
My most recent attendance at an ABE teacher training program vas: ‘6?/
During the past six months : Duiing the past yeat (but over 6 months ago)
More than one year &go Have never attended an ABE teacher training
. ‘ , . program .
¢
My ABE job is: part-time fulT-time

-

/ -

LIt you viork part- time in ABE-and have a full-time teaciiing posit1on, 1nd1c¢fe the level
of your full-time job:

- pre school e elerentary school . high school A co]]ege\‘




<

H
ADULT BASIC EDUCATION- TEACHER

COMPETENCY INVENTORY

- Curriculum ~
. e
N
 An ABE teacher: ) ) .
: - 1. has knowledge of the primary comprehension skills.

.2. has kncwledge of precticel erithmetic skills.
3. has knowledge of developmental tasks of adults.
4. has knowledge of the Lenguage Power freame types.

- 5.” has knowledge of the vocebulary skills that
- .‘ahould be developed by ABE students. ,

6. -has knowledge of phonic components.

T. has knowledge sbout edult home life skills and
consimer educatlon.

‘yhas knowledgo of ’unctlonal reading word llsts.
9. has knowledge of the prlnclples ot penmanship.
10. hes knowledge of the sequence of reading skillszg

11. can recognize what components of the subject are
. essentigl to tho aduit shvient

12. can identify the major topics, oh&raoteristics,
end concepts of each sdbject.

{
) 13. hes kﬂ“w%édge of the content ronpouents necnssary
for teaching reading.

‘14, has knowledge of "the basic concepts of the
arithmatic curriculum from the rrlmarv school
level throush the hiigh school level.,

Considersble

Complete

Slight
Moderate

No -

~

123%k5
12345
12345
12345

12345
12345

S
23hs5 q
12345
12345
12345

-1 2345

12345

1 2345 1

12345

-




An ABE teacher:

- 15,
- 16.

17.

" 18.

19.

B 22.

23.

2k,

25,

26.

27.

\ 20.

- - él‘o‘

o
~
,g
258
. TR ERT
8534
T B %
-~ o SH8838
.‘ [
has knowledge of arithmeticel end mathematical _
gkills including problem solving. ) 123Lks5
hes knowledge of the important concepts of both /
traditionel end modern math. > 123ks
hes ‘knowledge of the fundamental skills of com=
munication - reading, writing, spelling, and
listening - &8 well as -other elements of J
effective oral end written expression. ) 12345/
. : : /
has knowiedge of the interpersonal skills of )
effectively relating oneself to family, com- i .
mumnity and society. i _ - 1235ks
hes knowledge that math is developmenta.'!.' skills -
build upon others. ) ' ) 123bks
helps students control ané adjust to change. - 123ks
_ demonstrates ability to maintain’ his .own mental
“gnd physicel health. . 12345
({nterprets and uses a Mnctlonal model of the
curriculum development process that is appropriate Y
for selection, procduction and eyaluation of in-
\structional programs. r23k5 /
a:ﬁks subject matter &own inwe its component
123k5
3
organizes a plan of skill instruction thet
demonstrates appropriate sequence, continuity, ] .
and integration. 123Lks5
demonstra..es personal skill in the processes of
reading, writing, arithmetic as well es in other
basic areas of the ABE curriculum. . 1235Lk5
\ b '
adapts curri.culuh\to the nceds of the adylt student. 123ks
- .
jdentifies curriculum devélopment process and the 3
relationship between the curriculum, learning activities,
educationel ‘objectives \and terminal tasks. . 123545
\ .. '

o7




An ABE teacher:

) 3
)
5{.
« | 8 § 3
L£dd 0O
{ 3554
ong s B
a3 =0 § 8 8 .
)
28, 1is aware of the content in relation to the
learner's objectives. 123Lk5
29. hes commitment for the subject matter. 123Lk5
30. has s commitment to keep up to date on new §
developments in content areas. 12345
31. recognizes that math- instruction should in- -
clude instruction _in reading and vecabulary, 123k45
- 32. recognizes the importance of social living |
skills (consumer education, health, nutrition,
precticel government and conservation). 12345
t . _ ! -
ABE Leerrer : ’
1. knows principles of learning as they.apply to ‘ o?
the adult student. . . 123hks5
2. has knowledge of stndents' bachgrounds. 123ks5
3. has knowledge of onl tural end social forces thet .
influence ‘adult learnlng. . ) 123k 5\
4. has knowledge of the econorically éisadvantaged ' = ‘
end various ethnic groups. . . 12345
-3
5. has knowledge of the psychological problems of
the adult student. . 123 ks
V
6. has knowledge of the changes in physiologicai,
mentel and social devplopmnp throughout life. 12345
7. has knowledge of what motivaies‘gdulto to
participate -in progracs. . 123Lks5
8. bes knocwledge of the exigtence of the develop- d .
" meniel tasks of adulthood. ' 12345,
9. has knowledge: of the ivnd ac‘ of prior edvcationol
expericnces aud -"uJ_ures upon the under- edueated

&d!ut- . ~ . : l 2 3 h 5

e e [ e ,,71 e e o o



An ABE teacher:

10.

11.

12.
l3'

1k.
15.

16.

1T7.

18.
19.
20.

21.

e2.

23'0 .

2k,
25.
26.
2T

3
¥

has knowledge of the effect{s) of discrimination
upon the self-concept of ABE student.

finds reasons for low self-concepts of individuel
students. ‘

motivates students.
identifies the students' informal'sociaﬁﬁ@%%ups.

sialyznes weys in which environment has conditioned
the learner.

‘interprets the social characteristics of the under-" -
“educated adults. .

identifies the students' level of aspiration and
despair.

identifies what is the basis of mutual respect
between teacher and student.

assesses individuel physical differences.

. -~
uses sociograms.

-
-

determines signs of -physical decline.

enelyzes the influences that subcultures have on
the lives of individusl students.

finds and develops potential talents.
relates to the differences in people.

raises students' self-concepts.

A

. .o . '\
identifies some of the causes of discrimination.

L]

identifies the needs of indifiQual learners.
lists the various community social, educational,

and training egencies which serve adults and can
state the rajor functions of each.

59

No

‘Slight

P

Considerable

Moderate
Complete

12

12

12
12
12

12
T2
12

12

12
12
12
12

12

12

345

345

3L

Vi

345
345
345
345

3%
3k
3L
3%

M

i v

3, b
3
3
3
3k
3k

Vi W v i W

345

e L a
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An ABE teacher: S
) 28, describes the sociel and emotionsal charac-
/ teristics, &s well as intellectual and ,
physical gbilities, of undereducated adults, 12345
) )
29, 'believes there is potentiality for growth in ,
most people. 12345
30. believes in freedom of thought and expression. '1 2 345
. ' \\“"Ii_:«
31, has en awareness thaet there are merits in the
learner's way of living. 123L45
7 . ’
. .32. does not fear students who come from different
‘backgrounds. 123k45
33. haes a commitment to afsist adults to assume
new roles in society. 123 L 5
34, is chellenged by the needs of studcnts. 123k45-
i 357 . is aware of the differences in backgrovnd of ,
, expérience emong his stLdents end recognizes /
. - their limitations. 12345
36. accepts the importence of recognizing individual
differences. 123k5
37. does not over-generélize snd stareotype. 1.23Vk 5'
38, has accepted the fact that theic are differences
'bftWeen children end sdvlts &s learners. 123L5
. v Scond and Goal
i ] of Aduli fcveetica .,
1, has knowledge of theory and prectice of progrem
development. 12345
2. hes kncwledee of the theory and preciice of
' teaching in adult cducation. : . 12345
.. 3. hes knowledge of the philosorhical bases end’
- ' issues of adult educatioh, a2s3 L5
60




An ABE. teacher:
L,

5.

10.
11.
12,
13.
1k,
15.
16.
17.

18.

had knowledge of institutional arrangements
of adult ‘education.

has knowledge of social structure and
characteristics of the community.

hes knowledge of the community development
approach to adult education. ’ '

has knowledge of neﬁ developments and. recent
recommendations in adult education.

)

has knowledge of the historic and contemporary
approaches to literacy.

has knowledge of the sociology of adult
‘education.

has knowledge of agencies and institutions
found in the community.

has' knowledge of the nature of adult ba51c
education legisietion.

bas knowledge of the historical struiure and
background of adult education.

has knowledge of the finaencing of adult basic
education.

has knovledge of recruiting the urnder-ed- °
ucated adnit ss a learner. -’

hes ﬁnowledge of the emergence of adult'ed—
ucation ss a 'warginal institution.

has knowlcdge of the
problen in ‘the U.S.

nature of the literacy
explains the difference between teaching
children and teaching adults.

explains the simileritics and differences
between general and vocerlonal eduzation.

ﬁe

Considerab

Slight
Lomplete

Moderate

Ko

12 é-h 5
12345
123ks5
123545
123h5
123L45
123Lk5
12345

123hk5

/1235

1234

YN—— ~N

1231Lk
123L45

12345




An ABE teacher:

190

20.

21.

22,

23.

k.

25.

26.
27.
28.

29.

30.

32.

33.

explains fhe goals of gene;al'education.

organizes and uses the services of local
adh;$ basic education advisory committees.

.expleins the theories which relate to the
andragogici} model.

.uses the techniques of public relations.”

interprets the fpun@ations of adult
educdtion,

{dentifies the current issues in adult/
education. .

applies the concept of continuing educe-
+ion o incercase her/his professicnal comp-
etence.

interprets the intent of enabling legislation

of adult bssic education.
<

interprets, eveluates, uses, plens, and

conducts pertinent research in edult cducation.

interprets national, stefe ond local object-
ives of adult basic education.

uses information fromprofessional Journals,
organizations and asasociations. .

uses the services of siste end lo el agencies
responsible for edult pasic elveation.

jdentifies the preoblems end principles of
administrotion in aduit elucation.

. 1 . R
explains the processer itvolved in group
or communi.ty change.

interprets the adult basic education progrem
to other teachers end the comnunity. .

>

Considerable

Complete

Slight
Moderate

Yo

12345

12345

123L5

" 123L5

123k4s5

123Lk5

123L45
1235
123k5
123L45
123L5
122345
123Lk5
12345

12345
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‘ An ABE teacher: N ' C
\ . .
. \ \ . P

34, interprets the~§§ructurp of the community. ' 12345

35, identifies similarities and differences
between two or moré, educat ional philosophies. 12345

N ’ . ‘

36. identifies the philosophic base of adult ed- <,
ucation and interprets its various aspects ¥ :
in American. society. 123 b5

37. explains how liberal adult education cen be '

' applied to adult basic -education. } 123k45

38. , takes responsibilities for leadership in / .
civie community activities. , 123k5

39. states the prizary reasons for integrating
reading into the total adult basic education
program. : 12345

” 49. he&s a strong commitment to adult educaticn. ‘ 12345
< 41. velieves thet innovation and experimentation . -
) are hecessary end desirable for the growih of
adult educetion. . 123k

b2, desires to be a resporsible leader of her/his .
profession. , 12345

43, believes in a responsive and recponsible ’
citizenry. - 12345

{ 44, has a cormitmens for continuous learning. . 12345
. [4
\ 45, has accepted & system of values about adult
education. ‘ 123Lks
46. has confidence in her/his sbility a% a teacher. 12345 .
N ‘47. recogmizes thet the ultimate géal‘of teaching
reading o ABE studects is to” enable them to
read and comprehend on approximately en 8th
- grade level. 12345
‘ 63




An ABE teacher:

»

eccepts responsibility for personal behaviors “
that affect the health of others.

Instructional Process

has knowledge of the characteristics of testingA
and evaluating adults.

hag knowledge of groﬁp dynamics and leadership .
techniques. . )

has knowledge of the criteris for the selection
and evaluation of adult materiels. '

has knowledge of the cbgnitive, psychomotor,
and affective domains of educational objectives.,

has knowledge of the logical principles upon
which instructionel materials are developed,
selected, end utilized.

haes knowledge of the materials and methods for
each type of. reading deficiency.

has knowledge of the rationale for the linguistic
and sigatword approaches to the ﬁeaching of
reading.

has knowledge of the means of evaluating general
and specific obJectives.

has knowledge sbout pocsible handicaps of non~
readers.

has knowledge of remedizl scading iechniques.
. o

haeg knowvledge of the lenguage experience spproach
in teaching reading.

has knowledge of the princivles of edult learning.

~

Ro

Considerable

Slight
Complete

Moderate

23Lhs

2345

23Lk5

23hs5

23Lks

23L5

2345

2345

n

3ks
2345

23Lk5

n .

345




An ABE teacher:

13.

1k,

© 15,
16.
: 17.’
18.
19.
20,
21,

2.

23.

has knowledge of the psychologi*al factors
which affect leerning.

hes "knowledge of the instrrctional cycle.

has knowledge of the desigm of an effective
learning situaticn.,

has knowledge of the areas|of applicability
of the skills he/she is teaching.

has knowledge of agencies) found within the
community that can assist %he students,

has knowledge of the sequelce of teaching.
word attack skills, .

has knowledge-.of the more widely used and
useble ABE materials.

has knowledge of methods and ﬁaterials for
teaching arithmetic to adults.

{

has knowledge of economic and labor marKet
information.

has knowledge of method and materiels for

teaching language arts to adults.

has knowledge of the socioiogical problems of
edults.

hes knowledge of the anxieties ahout learning
thet are specific to women &nd other identi-

" fisble groups. S
‘ J

has knowledge of the technique of stating
ob/ectiras in kehaviorel terms.

has krowledpe of the basic principles snd

techniques of group process. -

ha- kncwledge of the reasons why en edult
par:ic’neter iv edacational programs.
<

Considerable

Slight
Complete -

Moderate

No

123k45s
123Lk5

123&2

123ks5
123khs
12385

123Lkh5

A

123Lks

123Lk45
12345

123L5

123Lkhs5
123%5
123Lk5

123h3
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An ABE teacher:
" 28,

29.

30.
31.
32.
33.
3k,
-35.

37.

38.

" 39.
ho.

hl.

k2.

/

performs as & professional consultent and
counselor.

applies principles of attitude .and behavior
change. : '

.

guides and counsels é?ult students.

coordinates and supérvisés classroom activities.
functions in & teem teaching situation.

arrgnges flexible grouping for'leafning.
maintains discipline in the classroom.

mainteins attention in the classroom.

maintains a clean, ordquy classroom.,

develops and uses a system to keep records
for each student.

develops & climate that will encourage Etudents
to particpate.

uses prescribed classroom organizetional plans.
motivates adults.

provides adapted programs for the physically
handicapped.

selects end us?s techiiques for particular

learning tasks. .

adapts instruétion to the background of the
adult,

uses the problem-solving approcch. -
operates & learning laboratory.

4
uses the langusge exyarieunce approach toe
teach reading.

Considerable

Slight
Complete

Moderate

Ro

127345

1234

'123h

123k

12345
12345
12 3%

o

123h5
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An ABE teacher: i
47, relates subject matter to the student. 12345,
/ -
\) . 148, uses questions at ell levels of comprehension. 12345
49, devises techniques to facilitate reca.ll. ) 12345
50. applies basic principles of adult learnir;g to
instructional situetions. 12345
( / 51. selects instructionel approaches to remedy
- deficiencies 'in reading. ‘ 12345
\ /
52. selects instructional approaches to kemedy _ !
deficiencies in computation. ) 12345 '

53. deyelops within the adult & sense confidence. 12345

54, develops vwithin the edult p sense of her/his ) |
- progress and cvbilities. 12345 \
. ) \
55. is imaginative. . N 12345 \\
v \ ¢
g 56. uses humor in the classroom. 12345
57. recognizes and describes the steps involved in
plannmg. declsion-maklng and problem solving. 12345
55, helps students learn and use the methods and ’ -
tools of problem-solving. 12345

,%9. guides students' learning through their personal
experiences and observations. 12345

60. provides pr ac1ice sctivities that r‘einforce
classroom insiruction. 123k5

61. relates cle,srcom instruction to the .job ex-

periences of students. .- 12345
.- 62. reproduces phonemes which are ‘found in _ ’ a
~ regional dielects. 12345 -
E 63. states objectives in behavioral terms. 12345 N




r; An ABE teacher:

6.

65.

(&,
- en

68 [
69.
10.
11,

12,

T3

(L

75.

17

78.
19.
8o.

< 81.

identifies end analyzes terminel behaviors.

applies psychological principles to the
selection of instructional objectives.

recognizes behaviorally stated objectives.-

formulates instructional obJectivea aend devises
a system for involvipg students in this process.

differentiates between goels and;objeouives.

helps the student develop perceptusl processeg

(visual and auditory "discrimination, fluency
in Bpeaking and wrtting) i

teaches students to interpret data. :\
]

teaches the student to use the scilentific

method. ;

demonstrates handﬁriting.

glves {gstruction to students. to improve word
attack ahd reading comprehension sk ills.

operates duplicating equipment and instruct-
ional hardware.

writes end uses instruciicnal materiels.
uses mass media as an.eddcational meens.

/

evaluates published adult instructional
materials. f

uses progremmed end self-¢irected materials.
purci:ases equipment and supplies.
N

selecss audio-visual materisls.

constructs audio-visual raterials.

No

Slight
Moderate

Considerable

Complete

1

1

ne

N

345

3k'5

2345

345
345
3ks




. 82,
83.
8L,
85.

86‘

87.
88.
89.

90.

9l.

93.

9’4.

96.
97.

An ABE tescher:

1
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prescribes instructionel materials which will o
meet thé\abilities of the student. . 123L45 ~——
selects and develops instructional meterials. - 123khs5
constructs informal reeding inventories., 123L4s
* s
classifies oral and silent reading charac-
teristics, includlng errors, of the adult ,
student., R 123Lk4s5
administers end interprets stendardized
tests. s 1{2 3k 5,
chooses standardized achievement tests.’ 123Lk5
locates standardized tests. 12345 [
interprets ‘end uses the results of standerdized e
achievement tests. 12345 .
administers and interprets an informel reading
inventory and math inventories. 12345
constructs, informel tests and measuvefient .
techniques to evaluate student achiévement. 12345
diagnoses deficiercies in students' basic o
computationel and reading skills. 123k45
\"4,’-——«
interprets—and-uses progress charts and other
records on students. 12345 g
administers, sefects, and interprets results
of tests that will yield necessary data on
needs and interests of students. , P 12345
uses criterjon-referenced ecvaluation instru-
ments. - 123ks5 w
uses pre-tests and post-tests. 123L5 1
evaluates and reports on student progress. 123ks

P

i ;

69



An ABE teacher: )

980

'99.
10C.

101.

102.
103.
10k,

S 105.
106.
107.

/ " . 108.

109.
110.

111.

112.

inventories. -

\\

recognizes learning prt\aplems_ and determines
physiologicsl, psychologicel, and sociological
characteristics thet may;, affect motivation.

—
>

. \ )
demonstrates procedures Jor deternining the
instructional reading level of e student.
. !
chooses testing procedurés and programs that
wiﬁﬂ.l yield necessary date on students.

\ -
de‘t:ez’-m_ines the difficulty, validity end re-
ligbility of téacher—ma{de tests.
determines modes end re/.tes of leerning, through
diagnosis.

interprets the results c¢f vccationel interest

explains the probg.e,ms related to testing the
under-educeted adu}t.

conceptuelizes e.g’d performs processes to
eveluese the student, teacher und totel program.

integretes kne 1cdge of reading skills, perticular
dialects, and reading problems, with instructionel

materials.
makes arransegne.‘cs for o2 copurtig field trips.

develops a system vhercby teacher and studente
cen jointly é23ign learring cypeniences.

plens instruction forr Lidividual studenss.
makes Jeily lessod plans.

designs ¢ astudy plen for students based on re-
sults of d:ecuascic teshs.

plans methodnlegy tp Azve.cp studenis' commun-
ication skill.s.

'4123!;5

12

-
!
~

No

Slight
Moderate
Considerable
Complete -

\

A

123Lk5
3ks
123ks5
123ks
123k5
123ks5

123Lk5
12

1273

12
12

12345 -

123k45

123h5
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An ABE teecher:
113.
21k,

- 15.

116.

117.

118.

119.
120.

121

]

plans learning experiences for students wl;ich
will improve word recognition end comprehension
BkillB. s °

summarizes and reviews the main points of & ’
lesson or demonstration. =~ S '

plans instructionel activities which bring
resources of the community to bear on needs of
students. .7 .

applies knowledge of socisl, psychological and

physiological factors which affect adult learning, °

to the teaching-learning situation. 3 .

describes the social structure of the Toceal
community as it relates to ABE students:

"helps students identify needs and goals.

~

evaluates student progress and provides

continuoys feedback. " .

.assists students in making immediste -epplication -

of what they have learned.

helps the adult s%ﬁ\dexit determine personal
learning objeétives and become a self-directed
learner. L

explains what is individuelly prescrited in-
strvetion. -

describes and mekes distinctions among the three
modalities by vwhich people learn.

describes and expleins the factors. (physical,
psychclogical, neurologicel and environmentol)
which may cause reading problems.

plens instruction to begin at the studeni's
learniag level. . )

describes characteristics of the“adult learner.

-

evaluates her/his teaching effectiveness.

Considerable

Slight
Complete

Moderate

Ko

12345

12345
1251;5

12345

12345

12345

12345

12345

123 Ls
12345

123545

123k5

12345
12345
12345
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An ABE teacher: ;
128, effectively comnuﬁ/icates with adults. 12345
// . .
. 129, conducte commnity .surveys for purposes of
) improving instfucticn. 123k5 |

130. evalustes hei/his subjact matter teaching o X
12348

‘ porfomanea/a"
131. locates, interprets and,apphe{rese{

and new deupmentm-impzowmng. 123458
132, prepares new teachers for innovative and .
changing prograns, 12348
133. formulates criteria for selecting teachers
. end lay leaders. 12345
134, modifies her/his teaching to accommodate
individuel and group learner characteristica. 12348
. 135. “epplies’ know]edge of mnteriaTq end procedures ~
geined from other teaclLers to improve her’hie
own %teaching) - 12345
136. explains how the democretic process is wpplied o
" to everydey 1life. | 12345

137. applies-democratic princidles to everyluy 1life. i123Lks5

138. demonstrates and gives examples of concepts and

principles. . 12 .3 k5
139. develops generalizations supported by facts. 123Lk4s5
14o. = 8s generalizations to specific situations, 123Lks5
- , 1k1. teacies studenis-to fcrm generelizations. © 123h5
142. functions as a group mermber. " "123Lks
143, differentiates between leadership styles. . 123 %KB‘

1k, applies kucirledge of economic end laber marxet ' .
information to the vccational endeavors of )
students. 12345 | '




An ABE teacher:

145,  eidsg the ‘student in obtaining employment or on-
“the-Job training.

k6.

1h7.

148.
1k9.

150.

151.
£

152.

153.

15k.
155.

-

differentiates responsibilities and makes plans

that incorporate teacher talents.

coordinates a specific curriculum program with
the total program of which it is a part.

organizes topics in logicel sequence.

mm@h%a&bnmﬁswm@ﬁmemaghm
behavior.

lists the major causes of reeding difficulties
in adult students.

describes the social, psychologicel and phy-
siological effects of the aging process on
learning. : .

constructs profilss which reflect pupil attain-
ment, potentiel, and expectetions in reading.

rlans independent study effectively with
students. ’

humanizes theulearning process.

believes thet elementary level literacy
materials can be successfully taught to adults
if made relevant to. their life styles.

believes that before "middle class" attitudes
and velues caen be accepted the learner's living
conditions must also be changed. '

believes that negative attitudes toward learning
can be changed to positive attitudes through
reinforcement, .

recognizes a positive relationship: between di-
alects and standurd inglish: toth forms of
spoken lenguage are -eful in their unique
settings.

Consideradble

Complete

-Slight
Moderate

No

123k45
123ks5

123%ks5
123ks

12345

123 b s

[
n
W
=
i

12345

123Lks5

123k45
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An ABE teacher: ‘
159. believes that determination of instructional
goals and objectives- is the responsibility
of both teacher and leerner. 12345
160. sirives in quest of methods, techniques and
materials to help students succeed. 1235
161, recognizes the importance of dealing with
students as a friend and advisor. 123Lk5
162. believes thet éxperimentation end innovation are .
vital to successful program cevelopment. 123hks
s 163. believes that the physical,characteristics of the
environment affect the quality of learning by ,
students. 12345
164, is sencitive to ethnic differences. ' 123k45
. 165. believes in the effectiveness of group energy
* Tl and group action and its special relevence for
adults. ~ 12345
- . 166. has an op L mind and is willing to accep® ideas .~
: of others . 12345
y K ' )
167. enjoys e chellenge and is willing %o try novel
or unique. strategies iu broudening horizons of
students. . 12345
168, apbreciates the need to adjust the rate of in- .
struction to the student's reghe of learning. 12345
169. believes that adults cen learn if metivated and
given sufficiert time. Lo . 12345
170. develops empathl” toware those whe live in
33? conditions of ppverty. 123k5
171. is sensitive to adplt needs for neuv informetion
- and understandings 123k5
- 172. views progrem eveluation in terms of the changing
needs of students. 12345
173. has an accurate perception bout the purpose and
process’ of leerning. . . 123Lk5




