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ABSTRACT
The report is based upon a survey of 37 teachers and.

19 local program administrators randomly selected from a list of 370
Iowa Adult Basic Education (ABE) and High School!Compi2tion
Instructors, conducted, by the Center-forResource Development in
Adult Education (cRo).. The study, using an inventory. ba'sed.upon'a
national sample of ABE teachers by Donald Mocker, attempts to
identify, classify, and.rAnk the competencies; behaviors, and
Attitudes.of Iowa ABE educators. The listing 'of the 291
"competencies'", categOrized into 12 groupings combining three levels
(knowledge, behavior,j and attitude) with four categories (addlt
education, curriculum, ABE. learner, and instructional procesS),
indicate what competecies ABE educators in Iowa' felt were
appropriate. The demog±aphic data of the Iowa respondents (experience
and education), the 1j/stings of the, 'ranked ,competenciese And a.

comparison of the rankings of competenciesrby teachers and -

administrators are presented and discussed in the succeeding
,sections. The report qncludes that knowledge and 'behavior regarding
the fowa learner, curriculum, and instruction,were ranked as major

priorities by Iowa-educators, Guidelines are suggested fl:&three uses

of, the data: A1) hiring (2) developing insekvice,programs, and C
improving teacher prepar'ation Programs. The Adult Basic Education
Teacher Competency Inyeniory is appended. (JB)
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Adult Basic Education
Teacher Competency Inventory

(Iowa)

This is a-final report of the results of a survey conducted by
.

the. Centerfor Resource Development in Adult Education (CRD),

sitof Missouri - Kansas City for the Adult Basic Education Staff

Development-office of.the Iowa Department of Public Instruction. A'

preliminary report was completed on August 9, 1974.

BACKGROUND OF STUDY j .

Since the time AdUlt Basic Educatiqn '(ABE)eprOgrams began to

multiply as a result of Federal enabling legislation and establishment

/ .

of national'prioritiest ABE teacher training has continued to be of, rA

prime importance. However, ABE teacher trainerOad relatively few

. )eachers,f9r the 'undereducated adult. From 1964 when the thrOst in ABE
'.,

began, to the present, curricula have been created from, experiences of

teacher trainers and the target practitioners in thqjield: ABE teachers

and administrators.

,
.

With ever increasingfrequency,wattempts have' ibeen made in institute's;

woekshops,,and other types of training sessions to identify what ABE
Y. ,

tchers shoUld know, what strategies they should be able to command, and

equally important, ghat effective behaviors are critical to a successful

instructional program. - ,

t

In Jul,, 1973, Donald W. Mocker initiated a study which, represented

urriculartguidelihes to follow that were specifically aimed at training

1
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I

a systematic effort to identify, classify and rank the knowledges, be-

haviors,and attitudes appropriate for.AdUlt Basic Education teachers.1

The.InVentory developedsai part of.that study, which listed 291 state-

ments of teacher "competencies ", was distributed to alational sample

of ABE teachers and program administrars. On the basis of their

responses, the competencies were ranked in order of priority, reflecting

the.relatiye importance of each statement in terms of the total respon-

sibilities of the ABE teacher.`.

In December, 1973', CRD staff members attended a meeting of Region

VII ABE Staff Development personnel, held in Kansas City. At that timep

Rauhau4r, of the IoWaBtpartmeht of Public Instruction, ex-

pressed an interest in having CRD conduct a similar study of ABE personnel

in the state of Iowa. He indicated that the data resulting from the study
i t

(herein reported) would be.used in the following ways:

by ABE program administrators, to provide guidelines for
establishing criteria.for hiring new teachers who will
be "competent" in ABE;

\ 2. by trainers and planners of staff training 'activities, to
plan inservice programs which will meet perceived needs;

3. by perionnel at two -year colleges, to develop new pre-
service (teacher preparation) programs, with special
courses for potential ABE teachers.

a

/5'

',

', /
,

A /
Donald W. Mocker. A Re ort on the Identification Classification,

AO Ranking of Competencies ro.riate or u t Basic Education Teac ers.
Center for Resource Deve opment in '.0 t .ucat on, c oo o ucation,
University of Missouri - Kansas City, July, 1974. 1--



PROCEDURES

PLANNING MEETING

In. February, 1974, Donald Mocker contacted Bill Rauhauser by

telephone, to outline the stud:, discuss sample selection, and establish

time lines.

SAMPLE SELECTION
4

A decision was made to survey- a 10% sample of ABE teachers in Iowa,
.

as well as all of the (19) local prograRadministrators.

From a list of 370 Adult Basic Education and High School Completion\

Instructors supplied by Iowa in May, 1974, a random saffiple (37 teachers)

was selected. There was no attempt made to stratify the sample either*

by the fifteen community college districts within ,Iowa, or by type of

teaching position (ABE or HSC).

SURVEY INSTRUMENT

The instrument used in this survey was the "Adult Bisic Education. ,

Teacher Competency invipory11 ,- developed by Donald W. Mocker, Associate

Director of the Center for,Resource Development in Adult Education.

Basically, the, Inventory consists of a listing of 291 "competencies"

which have been identified as being appropriate for ABE teachers.' The

competencies have been difided into three levels: Knowle4e, Behavior

and Attitude. Knowledge is defined as the ability to recall and recognize

. .

2Appendix A

?Procedures for the development and validation of the Inventory
are described in the report cited previously (Mocker).

(



speciftcs-and-universals; Behavior i ra ion o a i ity to.

perform; and Attitude is.the ability to develop, receive and -espond

to feelings, interest and values. )7

In addition to being classified by levels, the competenii; were
. . w 4 ' t,

. s

also placed in one offour categories. The categories are defined as

follows: Adult Education is a planne4rocess by which men and women

seek to incrlase their knowledge, undepstanding or attitudes; Curriculum

is a structured series of intended learning outcomes; ABE_Learner is a

'person sixteen years of age or older, who has not. achieved an eighth grade

elycation or its functional equivalent and who is enrolled in an ABE

P
prograqk and Instructional Process is defined as pan organized plan .established

for the purpose of facilitating learning, of the curriculum.

MEETING WITH PROGRAM COORDINATORS

OnMay 31, 1974, Donald Mocker attended astateileeting of ABE

A
programi.coordinators in Des Moines, to describe the study and discuss

, its implications.

DATA COLLECTION

About May 20, CRD mailed to Bill Rauhauser sufficient copies of the
1

Inventory to be,administered-to the selected teachers and all local pro-

gram directors in the state.' Completed surveys were returned to the

staff development office at the Iowa Department of Public Instruction, then

forWarded by groups to CRD in Kansas City.

When the completed nventories were received by CRD, the responses were

'divided into the predetermined categories. and levels, so that 12 separate

groups of related responses were tabulated. These groups are described as.

follows:



. 1. Knowledge
2. Behavior -

Y 3. Attitude -
. 4. Knowledge
5. 'Behavior -
6. Attitude -

.7. Knowledge
8. Behavior.-
9. Attitude -

10. Knowledge
11. Behavior -

'. 12. Attitude -

4

- Curriculum
Curriculum
Curriculum

- ABE Learner
ABE Learner
ABE Learner

- Scopeand Goal of Adult .Education
Scope and Goal of Adult Education"
Scope and Goal of Adult Education
- I'nstructional Process

Instructional Process ,

Instructional Process

Using the rating scale (1 - 5) from the Inventory, a mean score Was
. -

determined for each of the 291 tatements of competencies. These mean':.

scores. were then ranked within each of the twelve groups. so that compe-.

tenciei which r ceived the highest ratings appear at the beginning of the,

list, an'd thoseof lowest rating at the end.

Three separate lists of "competencies 14sted in order of priority"

were compiled, representing flail teachers whb responded, 2) all pry-
,/

gram admikistrators who responded, and 3) the combined responses of

teachers and admihistrators.
=

A

a
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RESULTS

la

6 1

The Inventory vas distributed in May, 1974, and the first returns

arrived in Kansas City on May 31. Three and one-half weeks later; on

June 25, a decision was made jointly by the Iowa and Kansas tity offices

to process the data which had been received. No further Inventories were

received after June 25.

Of the 37 ABE ,instructors surveyed, a total' of 33 (89%) responded.
N

-Fourteen (74%) local program directors 'cbmpleted Inventories:

DEMOGRAPHIC DAT
\1\\

.A compilation of demographic data aOpears in "Table I (page 7). j
-I

1

Two-thirds '67%) of tie teachers who responded are female, as
. ;

.

....as the majority (64%) of administrators.

' The program coordinators (adMinistrators) who responded represent a

\ \ .\

more experienced` grup, on the whole, than teachers. Seventy -nine per-

cent (11)0 the administrators have worked in ABE for at least five years,

while only 26% (8) of the teachers have equa3 experience. Another 26%

of the teachers, in faet, had worked only one yearor less in ABE at the

time the survey was administered. In contrast to the administrator

ulation,. the-majority of teachers (74%) have hirless than five years of

experience in ABE. . .

Employment in ABE is largely part-time for teachers (94%), but not

for administrators,,57% of w\om indicate that their ABE employment is

full-time. Thirty -five perc4t (11) of the teachers who responded hold

full-time teaching,positions,.about evenly divided between the elementary
t

46



TABLE I: DEMOGRAPHIC DATA

..

Adminis- ,\.. ' Teachers trafors-- Total
. .

Number of respondents: -33 '14 . 47
i

Sex: Male c - 10 5' -; -. 15
Female :Tz- - :---r. -75 .
NR (no response) 777 --Ti. .

Years experience in ABE:

1 yr.

2 yrs.

3 Sirs;

4 yrs.
5Yrs.

more than \5',yrs.

`NR

Employineiit in ABE:

\ .

8 7

6 -0.

-4"-
1

-----Zr-

5 .

3

Full -time: 1 , 9
Tart-Mine: 77
NR: --71 0

If part-time inABE, what is
full-time teaching positiop:

RreLschool:
Elementary:
High School:

NR:

NR'

NR

20

NR /

-1TF -6-
NR

723

Most recent attendance at ABE
.

,teacher training program:
, .

During past 6 months: . 25 14 39.
6 months to 1 yr. ago: 74 -15- -4-
More than 1 yr. ago: 77 tr . -1--
Have never attended: , 6---r-
NR: .1, .772 7-.

r
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or secondary level. Of the six part-ti5e administratOrs, only one

indicated a full-time teaching *Mon, at the elementary level.

No teacher or administrator responded that he/she holds,a full-time

teaching position either below the elementary level or beyond high

school..

The percentage of non-responses to this question was rather high,

/ for both teachers and administrators. Although a total of 31 teachers0 indi-

cated that their employmeniin ABE is part-time, a majority (65%) did

not respond to the question of full-time teaching. Of the six part-time

adminis tors, only one indicated a full-time teaching position. The
4

.other five 83%) did not respond at all.

2 1
. A-full 100% of the local program coordinators had attended some type

of ABiIraining function within the six month: period precedina their
J

response to the Inventory (June,1974).
Attendance for teachers was

.

\ 1... - .

somewhat:Tess recenWalthough a great majOrity.(79%) indicated that-2- ,--

their lait attendance was during the past six months. With the-inclusion

of another 4 teachers who.had,attended 6 months to ayear previously,

a total of 88% had attended an ABE training function within the preceding

year.

"RANK-ORDER OF COMPETENCIES

,As indicated earlieil in this report, tpree separgte rank order lists

of competencies were compiled, reflecting .the perceptions of (1) teachers,
i

(2)'idministra ors, and (3) the total group of 47 respondents. 'When the

I
'----,-,

rank order established-

by-teachers, the differ

Th6s, the combined rank

y administrators was compared with that establisnt"--

nces in iiiik---or4 r appeared to be insignificant.

order has been reported.

01.
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In the preliminary.report, only those competencies of kighest

,prio

which follows, beginning on page 11, includes all the:291 statements

.,priority (above the mean within each group) were reported. The-list

oh the Inventory., It should be interpreted using the following guide-

lines:

1. The total of 291. statements has been divided
into twelve groups, as described earlier ih
this report.

2. *Within each group, the copetenciesare listed
in rank order, with the competency.considered
to be of highest priority (having the highest

,mean score) listed first. Thus, the last
statement within each group'represents.the
Competency which received the lowest rating
within that particular group.

3. When two or more competencies have'exactlythe
same mean score rating, they are numbered
according to standard rank order procedure.

4. In order to provide, the most lisable.data to
staff development personnel, the actual mean
scores have been translated to the descriptive
terms.uSed on. the InventorY. (1 =.no competency
requited; 2 = slight; 3 = moderate; 4 = consid-,
erable;\5,--z complete).

5. Within each group, the mean of means is rep-
resented by the symbol ***********. This
symbol separates the competencies which are
of higher priority (above the mean for that
group) from those of lower priority (below
the mean for that group).

r

)Nr
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An ABE teache :

t

GOMPETENCIES LISTED IN ORDER OF PRIORITY*

" Knowledge - Curriculum

Considerable competence required in the following:

1. as knowledge of practical arithmetic skills. 1

2. ha kgowledge of the primary comprehension skills.

3. has kn edge of the fundamental skills of communication -

readingi-writing, spelling, and listening - as Well as other
elements of effectiveoral and written expression.

4. has knowledge of arithmetical and mathematical skills in-

.

cluding problem solving.
/

5. has knowledge of the vocabulary 'skills that t-shaild be developed
by ABE students.

. can4recognize-What components of the subject are essential to
theadult student.

7.t has knowledge of
reading.

7.5 can identify the
of each subject.

the content components necessary for teaching

4

major tonics, characteristics, and concept%

9. has knowledge of phonic components.

10. has knowledge that math is developmental; skills &yid upon others.

11. has knowledge of the interpersonal skilli of effectively relating
oneself to family, community, and society.

12. haknowledge of the Sequence of 'reading skills. .

***********************

13. has knowledge, of the basic concepts of the arithmetic curriculum
- from theprimiry school level thrOiigh the high school level.

14. has knowledge of functional readifig wordlists.

15. has knowledge of developmental tasks of adults.

'*As anked by ABE teachers and prograudirectors in
low

10
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An ABE teacher:

N .

16. knowledge'abodt adult home life skillS and consumer
education.

17. has knowledge of the important concepts of both traditional
and modern math.

18. has knowledge of the principles of penmanship. -t.

/19. his knowledge.of the Language sower frame types.

Behavior 4'CurriCu1- lum

IConsiderable

-to- complete competence required:

I

)/. ,adaptscurriculumto the needs of the adult student.

Considerable competence required:
C

.
NN .

. ,

2. demonstrates personal skill in the rocesses of reading, writing,
arithmetic as well as in other bas 'areas of the ABE curriculum.

. demonstrates ability to maintain hispier own mental anprPhyslc0
health.

4. organizes a plan af skill instruction that demonstrates appropriate --
sequenCe, continuity, and integratioi.

****************AAAAA********

5- breaks subject matter down into its component parts.

6: helps students control and adjust to change.
'

Moderate competence required: i

7. identifies curriculumdevelopmentiprocess and the relationship
z .

%between the curriculum, learning activities, educational ob-
\iectives,and terminal tasks. , j

'8. interprets and uses a hinctiOiaS'Imodel of the curribulum de-
velopment process that is appro0 fate for, selection, production,
and evaluation of instructional/programs. . 1 N

Attitude - Curri4lum

Considerable competence required:

7

1. is aware of the content in relation to the.learner's obje4ives.

2. recognizes that math instruction should include instruction in
reading and vocabulary.

****************************

11
--E--
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An ABE teacher:

NN
40 3. recognizes the importance-of social living skills (consumer

education, health, nutrition, practical governmentsand con-'
servation).

4. has commitment for tM subject matter.

Moderate-to-considerable competence required:

5. has a commitment to keep up to date on new developments in content
areas.

Knowledge -:.ABE Learner

Considerable competence required:- -\

1.. has knowledge of the impact of prior educationaexperiences and
failures upon the Under-educated adult.

2. has knowledge of the effect(Wof discrimination upon the self-
concept of ABE students.

3.
, has knowledge of what motivates adults to participate in programs.

Moderate -to - considerable Competence required:

4. has knowledge of

5. has knowledge of
learning.

the psycftological problems of the adult student.

cultural and social forcesthat influence,adult

**********************

Moderate competence required:

6. knows principles of learning as they apply to the adult student.
,

7. has knowledge of the economically disadvantaged and various
ethnic groups.

8. has knowledge of students' ackgrounds.

9. has knowledge o
0
f the changes in physiological, mental,and social

development throughout life.

I

10. hds knowledge of the existence of the developmental tasks of

,/
adulthood.;

,

Behavior - ABE learner

Considerable competence r7qui3red:

1. identifies the needs of individual learnees,

12
a
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An ABE teach r:

2.

3.

4.

-5.

6.

7.

raises students' self-concepts.

motivates students-.

relates to the differences in people.

identifies what is the basis of mutual respect between teacher
and student.

finds and develops potential talents.

identifies the students' level of-aspiration and despair.

4

C'

Moderate-to-considerable c9mpdtence.required:

8. finds reasons for low 'self - concepts of 'individual students.

.Moderate competence reXred:

9. analyzes ways in which environment has conditioned the learner.

****-1A****************** .

10.5 identifies some of the causes kiscrimination.

10.5 lists the various community social, educational, and training
agencieswhichserve adults and. can state the mq4orfunctjons
of each.' .

12. interprets the social characteristics of the under-educated
adults.

.

13. describes the social and emotional characteristics, as well as
intellectual and physical abilities, of under-educated adults.

:14. identifies the students' informal 'social groups.

15. analyzes the influences that subcultures have on the lives of
individual students.

16. 'assesses individual physical differences.

17. determines signs of physical decline.

Slightcompetende required:

18. uses sociograms:

13



An ABE teacher!

a
Attitude ABE learner

Considerable competence required:

1. believes there is potentiality for growth in most people.

2. has accepted the fact that there are differences between children and
adults as(learners. .

3. accepts the importance of recognfiing individual differences.

.4. is challenged by the. needs of students.

5. ;does not fear students who come froM different backgrounds.,
4

6.' believes in freedom of thought and expression.

******ye**************

7. does not over-generalize and stereotype:
,

. 81 is aware of the differences in background of experience among
his/her students and recognizes their limitatIons.

9. has an awireness that there are merits in the learner's wayof living

%
J 10. has a commitment to assist adults to assume new roles in society.

. ,

Knowledge- Scope and Goal, of Adult Education

.

Considerable competence required:

1. has knowledge'9f recruiting the unden-educated adult as a learner

\

-- 1

,14oderate-to-conside able competence required:

2. has knowledge.,of\the theory and practice of teaching in adroit
education. , .

;Moderate competence required:

3. has knewledge of'new developments and` recent recomMendations in
adUlt education.

has knowledge of` agencies and institutions folindthe coffOunity.

has knowledge of social structure and characteristids of the*
community;

14 9
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An ABE teacher: A
t.

of the philosophica4 bases and issues of adult
.

'6. has knowlIdge
education.

7. has knoviledge
education.

-

of the community development approach to adlt

8. has knowledge of'theory and practice of program development.

*1i**********************

9.5 has knowledge o

9.5 has knowledge o

11. has knowledge o

12. has knowledge.o

13. his knowledge o
institution. .

f the nature of adult basic education in legislation.

f the nature of the literacy problem in the U. S.

f the sociology of adult education.

f institutional arrangements of adult education.

f the emergence of adult education as a marginal

14. has knowledge pf the higtoric and contemporary approaches to literacy.

152 has knowledge of, the financing.of adult basic education.

Slight competence required:

T6.' has knowledge of the historical structure and background of-adult
education.

a,

0

BehaVior - Scope and Goal of Adult Education

`Considerable cOmPetencd required:

I. uses the services of state and local Agencies responsible for
adult basiceducation.

applies the concept of continuing education teiDcreasc her/his'
professionaTcompeience.

Moderate-to-considerable Competence required:

3. states the primary reasons for 'integrating reading into the total
adult basic education program.

4. interprets the adult basic edu ation program to other teachers and
the commbnity.

\ 0
Moderate competence red:

5. uses-the techrOu f public relations.

15



An ABE teacher:

6. explains the difference' between teaching children and teaching
, adults. /

7.' explains the similarities and differences between general and
vocational education.

/
"

8. uses information from professional journals, organizations,and
ass ctations.

9. orga
/
Izes and uses the services of local adult basic education

advisory committees.

***********************

101' identifies the current issues in adult education.

11. /identifies the problems and principles of administration in
/ adult education.

12t takes responsibilities for leadership in civic community
/ activittes.

13. explains,the goalsof general education,

' 14. interprets the intent of enabling legislation of adult
basic edutation.

/

// 15. interprets the foundations of adult education.
,

Slight -to- moderate competence required:

16. explains theoprocesses involvced in group or community change.

17.5 interftets the structure of the community.

17.5 explaint,,how liberal adult education can be applied to adult
basic education.

Slight competence required:

19. interprets national, state,and local objectives of adult
'basic education.

20. interprets, evaluates, uses, plansond conducts pertinent
research in adult #ucation.

identis similarities and differences between-two or more
educatio

re
al,philosophies.

22. identifies the philosophic base of adult education and interprets
its various aspects in :American society.

23: explains the thecci4h which relate to the andragogical model.



An ABE teacher:-

4\

4t

4

Attitude.- Scope and Goal of Adult Education

c

Considerable competence required:

1. has confidence in her/his ability as'a

2. has a strong commitment to adult educa

3. has a commitment for lontinudus learni

'teacher.

tion.

ng.

4. believes in a responsive arid responsible citizenry.'

5. believes that innovation and experimentation_are necessary'
and desirable for the growth of adult education:

4

6. desires to be a' responsible leader of her/his professionu

*;******************14***
)

7. has accepteda system of values about adult education.

Moderate competence is required:

8. recognizes that the ultimdte goal of teaching reading/to ABE students
is to enablt them to read anO'comorehend on approximately an 8th
grade level.

,11

9. accepts responsibility for personal behaviors that affectfrect the health
of others.

Knowledge - Instructional Protess

Considerable competence required:

1. has knowledge of methods and materials for teacjiing arithmetic
''to adults.

-2. has knowledge of the more widely used and.usable ABE materials.
/ ,

. 3. as knowledge 9f the areas of.applicability df the skills'he/she
is teaching.,

.

i
.

4. has knowledge of remedial

5. has knowledge

6. has knowledge

7. has knowledge
to adults.

oting techniques.

of the psych logical factorswhich.affect learning.

about possible handicaps of non,rtaders:

of method and materials for teaching language arts



An Aft teacher:

N.

8.- has knowledge of the principles of adult learning.

9., has knowledge of the sequence of teaching word attack skills.

Moderate-to-cOnsiderable competence required:

10. has knowledge of the-characteristics of ',testing and evaluating
adults. -)

\ .,

11. has knowledge Of agencies foundmithin the community that can
.assist the students. ..

, 12. has knovledgeNof_the design of an effective learnlng situation.

Moderate competence required:

13. has knowledge of the language experience approach in teaching
reading..

14. has 11<nowledge 'of the criteria for the selection,and evaluation
of adult materials.

15. has knowledge of the reasons why an adult participates educa-
tional programs:

***********************

16. has knowledge of the Faterials and methods foreach type of
reading deficiency.

17. has knowledge of the sodiological problems of adults.

18. has knowledge of group dynamics and leadership technique.;

19. has knowledge of the means of evaluating general and specific.
objectives.

20. has knowledge of the anxieties about learning that are specific
-ti-women-andt_other identifiable groups.

21. has knowledge of the rationale for the linguistid ind'sightword
apptoaches to the teaching of reading.

22. has knowledge of the instructional cycle.

23. has knowledge of the logical principles upon which instructional
materials are developed, selected, and, utilized.

24. has knowledge
f

of the basic principles and techniques of group
process.



An ABE teacher:

(

25. has knowledge of the cognitive, psychomotor, and affective
domains of educational objectives.

26. has knowledge of the technique of stating objectivesin
behavioral terms.' ,

27. has knowledge of economic and labor market 'information.

Behavior - InStructional Process

Considerable -to- complete competence required:

1. effectively communicates with adults.

Considerable- competence required:

2, develops within the adult a sense of her/his(progress and
abilities.

O.

3. develops )Nithin the adult a sense of confidnce.

4.5 plans instruction to begin at the student's learning level.

'4.5 develops a climate that will encourage students to participate.

6.. motivates adults.

7 humanizes the learning process

o.

8. adapts instruction to the background of the adult..

9. relates subject matter to the student.,

10, plans instruction for individual students.

11. modifies h r/his teaching to accommodate individual and group
learner c aracterlstics.

.

12. plans in ependent study effectively with students.

13..5_helpsitudents-identify needs .and goals.

13.5 evaluates her/his teaching effectiveness.

15. fundtions as a group member.

16. helps the adult student determine personal
/and become a self-directed learner.

17 selects instructional approaches to remedy
' computation.

learning objectives

deficiencies in

e .



An ABE teacher;

18.5 arranges flexible grouping for learning.

18.5 is imaginitive-

20. 'sellts,insiructionq approachk's to remedy deficiencies in
reading-

21. applies khowledge of materials and procedures gained from other
teachers to improve her/his own teaching.

22, evaluates student progress and provides continous feedback..\

23.5 uses questions at all levels of comprehension.,

23.5 applies basic principles of adult learning to instructional
situations.

25. coordinates and supervises clasSroom activities.

26.5 provides practice activities that rOnforce classroom instruction.

26.5 guides" students' learning through their personal experiences
and observations.

28.5 prescribes instructional materials which will meet the abilities
of the student.

28.5 give instruction to students to improve word attadk\and reading
co, rehension skills.

30.5 uses Humor in the classroom.

30.5 develops and uses a system to keep recordi for each student.

32. -apples democratic principles to everyday.life.

33.5 helps students learn and use the..methods-and-tools-bffrObleit-
solying.,

33.5 plans learning experiences for students which will plipr&e word
recognition %and comprehension skills.

35. evaluates her/his subject matter teaching performance.

36. diagnoses:deficiencies in students' basic. computational and
reading skills.

37. relites classroom instruction to the job experiences of students.

38. applies knowledge of social, psychologicaltapd physiological
factors which affect adult learning, to the teaching-learning

- situation, .

20



An .ABE teacher:

AV

39: helps the student to develop perceptual processes (visual
and auditory discrimination, fluency in speaking and'
writing).

Moderate -to - considerable competence required:

40.5 selects and uses techniques for particular learning tasks.

40.5 assists students in Making immediate application of what
they have learned.,

42. devises techniques to-facilitate recall.

43. recognizes learning problems and determines physiological, psyl-,

chological, and sociological characteristics that may.affect
motivation. 1

, . /'

44. administers and interprets an informal reading inventory and
math inventories. ,

/

45.5 organizes,topics,in logical sequence.

45.5 teaches students to, interpret data.

47.5 maintains attention in the classroom.

47.5 uses theproblemLsolVing approach.

49, uses programmed and self-directed materials.

Moderate competence required:

50.5 summarizes and reviews the main points of a lesson or demonstration..

50.5 recognizes and describes the steps, involved in planning, decision -
making, and problem solving. - ,

52. guides and counsels adult students.

53. 'explains how the demOcratic process i$ applied to everyday life.

54.5 maintains a clean, orderly classroom.

54.5 demonstrates procedures-for determining the instructional readfng
level of a student. .

56. demonstrates and gives examples of concepts and principles.-

. 57..%xplainsmhat is individually pr:escribed instruction.

58. locates, interprets, and applies research and.new.developments
to improve teaching.
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An ABE teacher:
.1

59. provides adapted-programs for the physically handicapped.

'60. uses pre-tests and post-tests.
.

. ,

61. integrates knowledge of reading.skills, particular dialects,
and reading problemsiwith instructional materials.,

62. evaluates and reports on student progrest.

63. use the language experience approach to teach reading.

*****ii****************** 14

65. selects and develops instructional materials.

65, plans methoddlogy to develop students' communication skillt.

`65. describes characteristics o) thb adult learner.

67.5 applies prinCiples of attitude-and behavior change,

167.5 constructs informal tests and measurement techniques to
- evaluate student. achievement.

69, develops generalilations supported by. facts.

70. 'adminitters, selects, and.iiiterpres results of tests that
will`yield necessary data on needs and interests df students.

71. chooset testing procedures and programs that will yield
necessary data on students.

. 72; teaches. students td form generalizations.

M. functions in a team-teaching situation.

74. =writes and uses instructional materials.

74. plans ins tructional activities Which bring resources of the
community to bear on needs of students.

4

77. 'recognizes-behaviorally stated objectives.

77. formulates instructional objectives and deOses a system for
involving students in thisiOrocess.

77.- lists the major causes of reading difficulties in adult students.

79.5 designs a study plan for students based on results of diagnostic
,

tests.

79.5 evaluates published adult instructional materials.



An ABE teacher:
81. applies generalizations t ecific situations.

82. maintains discipline in the classroom.

83. differentiates between leadership styles.

84. differentiates responsibilities and makes plans that incorporate
teacher talents.

85.5 classifies oral and silent reading charaCtei-istics, 4ncluding errors,
of the adult student.

85.5 develops a system whereby teacher-and students can jointly design
learning experiences.

87. 'operates a learning laboratory.

88. 'coordinates a specific curriculum program with the total program
,of which it is a part.

89. describes the social structure of the local community*as it
relates to ABE students.

90. determines thedifficulty, validity,and reliability of teacher-
made tests.

91. iconstructs informal' reading inventories,

92. differentiates between goals and objectives.

94.5 identifies and analyzes terminal behaviors:

4p4

94'05 determines modes and rates of learning through diagnosis;

94.5 recognizes action words appropriate to a given behaitior.

94.5 uses mass ,media as an educational means.

97. applies psychological principles to the selection of instructional
objectives.

98. applies knowledge of economic and labor
the vocational: endeavors of students.

99. interprets and uses progress charts and

100. describes the social, psychological,and physiological effects of
the aging process_or learning.

102. aids the student in obtaining employment or on-the-job training.

market information to

other records o
1

studentg.

102. performs as a professional consultant and counselor.

102. teaches the student to use the scientific method.

104. administers and interprets standardized tests.

23
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An ABE teacher:

105. states' objectives in' behavioral' terms.

106. constructs profiles which reflect pUpil attainment, potential,
and expectations in reading.

107.5 interprets and uses the-results of standardized achdent
tests.

107.5 describes and explains the factors (physical, psychological,
neurological, and environmental) which may cause reading
problems.

109. explains the problems related to testing the under-
educated adult.

110.5 conceptualizes and performs processes to evaluate the student,
teacher, and total program.

110.5 operates duplicating equipment and instructional hardware.

112. prepares new teachers for innovative and changing programs.

Slight-to-moderate competence' required:
r

113. reproduces phonemes w,Ah are found in regional dialects.
*,

114. uses criterion- referenced evaluation instruments.

115. uses prescribed clqssroom organi'ational plans:

116. demonstrates handwriting.

117. selects audio-visual materials.

Slight competence required:

118.5 formulates criteria foeselecting teachers and lay leaders.

118.5 interprets the results of vocational interest inventories.

120. describes and Takes distinctions among"the three modalities by
which people learn.

121. makes daily lesson plans.

.122. makes arrangements for and conducts field trips.

123. conducts community surveys for purposes of improving instruction.,

124. chooses standardized achievement tests.

a
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I.

125. locates standardized tests.

126.constructs audio-visual materials.

No-to-slight competence required:

127. purchases equipment and supplies.

Attitude - Instructional Process

Considerable tto-com lete-competeree required:

1. - bias an open mind and is willing to accept ideas of others.

2.. a rec ates the need to adjust the rote of insthi

lction

to
.

'

th' dent's rate of learning.' -;/

. .

3. recognizes the iMportOnce-ofAealing with students as a
. friend and advisor.

-I

Considerable competence required:

4, believes that adultscOnilearn if motivated a d given sufficient
i time.

/
5. enjoys a challenge and is willing to try novel or unique

strategies in broade ing horizons of students!.

6. strives in queit of methods, technique4 and materials to
help students succeed.

I

7, is sensitive to adult needs for new information and-under-
standings. .

//
8., believes thate/determination of instructional goals and objectives

is the responsibility of both teacher and learner.

. a. views program evaluation in termstif the chLging needs of
students.

. has an accurate perception about the purpo e and process of
learning.

11. develops empathy toward those who live in iconditions of poverty.

*******************i * /

12. believes/that experimentation and innovat On are vital to successful
program development.

'(///
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An ABE teacher:
A

13. is sensitive to ethnic differences.

14. believes that negati \,e attitudes toward learning can be
changed 'to positive attitudes through reinforcement.

),t,
a

15. believes that elementary leVel literacy materials can,be
successfully taught to adults if made relevant t¢ their
life styles. ,

,

16. believes' in the effectiVenets of group energy and group
action and its special relevance for adults.

Moderate-to-considerable competence required:

17. recognizes a positive relationship betwe en dialects and standard
English: both forms of spoken language are useful in their
unique settings. J

18. believes thathe physical characteristics of the environment
affect the quality of learning by students.

4) STIghtcompetence requir
0

19. believes that before "middle class" attitudes and values can
be accepted the learner's living cond tiops must also be changed.

4

2
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PRIORITIES INDICATED AMONG GROUPS OF COMPETENCIES

Although the competencies within each of the twelve groups were

ranked according to the rating they received, there is a further in-

dication of priorities among the groups.,

For example, tie group of competencies labeled "Attitude - ABE

Learner" was ranked the, highest (by mean scores) by the total respondents

of any, of thd twelve groups. The group labeled "Behavior - Scope and

Goal of Adult Education" received the lowest priority ranking as a total

group. There were a few differences between teachers and administrators

'which may be of interest:

Table II lists the twelve groups in ranked order, beginning with

the group-which received the highest priority. Separate lists are

shown for 1) the total number of respondents; 2) teachers;and 3) ad-

ministrators. The level at which a specific group is listed in the

chart indicates its relativesdegree of priority., Actual mean scores

appear in the left margin. A correct interpretation of the chart reveals

(as an example) that the group "Attitude - Adult Education" was ranked

as the second hibest priority of teachers and the third highest adminis-

tratOr priority. However, the level at which this group ("Attitude - Adult

Education") appears on the chart indicates that its overall mean score

(priority rating) was lower for administrators than the Yourib ranked

priority for teachers.
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TABLE II,: COMPARATIVE RANKED ORDER OF GROUPS OF COMPETENCIES

ota ' es pon , ents eac ers ti , email strators

,

Atti tude-ABE" Learner Atti tude-ABE Learner , Atti tude-ABE Learner

Attitude -Adult Ed. .
Attitude -Adult Ed. Attitude - Instruction
Attitude - Instruction Attitude - Curriculum Attitude - Instruction

Attitude- Curriculum s

Atti.tude-Adul t Ed.Behavior- Curriculum, Behavior-Curricul um . Behavior- Curriculum'
Knowledge - Curriculum Knowl edge-Curd cul uni ,KnOwl edge-Curricul uin

Atti tude-Curri c'ul urn, ..
, Knowl edge-Adult-Ed .

KnOwl edge-ABE ;Lea rner Knowl edge- Ins,truction ,'

Knowl edge-Instruction Knowl edge-ABE Learner
Behavior-ABE Learner' Behavior-ABE Learner Behavior-ABE Learner.

Behavior - Instruction

Knowledge- Instruction.. .

Behavior- Instruction
.

Behavior-Instruction

J

Knowledge - Adult Ed. Knowledge -Adult Ed. Knowledge -Adult Ed.

.
.

.Behavior -Adult Ed.
Behavior -Adult Ed.

0-
- Behavior -Adult Ed.
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DISCUSSION

DEMOGRAPHICDA

The °part-time" vs. "full-time" queftion lends itself to wide/in-

/terpretation;..due to the fact that the terms are not easily defined.

1
If a teacher is employed part-=time in ABE, does one assume that the/she

is also employed full-time elsewhere, and is teaching in ABE either

from a secondary interest or a realistic need for financial support?

Or are there some part -time ABE teachers who have no other full-time

emplyoment (e.g.,housewives) and,.thus;'have a great deal, of commit-

,,ment to their ABE work? -

\-cih--- There are severaT indications in the demographic data supplied by

the random sample of Iowa ABE teachers which would indicate that part-

time employment in ABE is not a reflection of partial or seconddry

coriiiitment. Although 94% of the teachers'surveyed are employed part- ,

time in ABE, more than half of them (58%) indicated that they have been

working 3 years or more in the field. This indicates an ongoing interest

and commitment.

The "turnover rate" for teachers (26% who have been employed a year

or less) always is a source of concern; bUt this is'offset in Iowa'by

the fact that a great majority (79%) of those who responded had attended

an ABE teacher training function within the six-month period preceding

completion of the questionnaire (June, 1974). With the inclusion of

another 4 teachers who had attended six months to a year previously, a

total of 88% had attended an ABE training function within the preceding

year.



:

Of the administrator population surveyed, as.14' ht majority (57%)

ppi
i'." employedefull-t4e in ABE. They are also, as a group, more ex-

ienced than teachers 4,11c! responded. Seventy-nine percent (11) of the

program coordinators have worked in ABE for at least five years. These
0.0

\factors lend stability to the ABE program in general.

As with teachers, the 43% part-time employment seems to be *no in-

dication of lack of commitment to ABE. 'Every one (100%) of the adminis-

trators who respinded to the survey had attended an ABE t aining f/ tion

within the prerding
.

six months. Due to the wording of the sury r in-

strument ("ABE teacher training functioni),the researcher cannot/interpret
.

whether program coordinators actually attend teacher training functions,

or,Whettier they participated in specialized training for administrators.

. The one "mystery question" on the demographic sheet requested of

those employed part-time in ABE to indicate the leVel.of their full-time

teaching position, if indeed, they are employed full-time as teachers.

Only thirty-five percent (11) of the teachers responded to this question.

These were about evenly divided between elementary and secondary level

teaching. No teacher responded that he/she holds a full-time teaching

position either below the elementary level or beyond high school. Only
(

one of the six part-time administrators indicated a full-time teaching

position, at the elemqtary

This leaves the majority of part-time teachers and administrators

unaccounted for, in terms of full-time employment. Of the 31'part-time

teachers, 65% (20) did not respond to this question. Five of the six

part-time administrators (83%) also 9ave no response.

A few interpretations can be-offered. Either the'non-respondents
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1) have no employment other than ABEi/ 2) are mployed fullltime in non-

teaching , _,',

teaching pWtions; '3) chose not to respond to this question; Or 4) over-

looked the item. In the case ofABEiadministrators, the assumption could

ii

be made that their full-time employment is administrative in natures. rather

than instructional. Due to limitations of the data collected, no further
t,

speculation can be made about teahers' full-time employment.

,RANK ORDER OF COMPETENCIES

The decision to report a single,list .of competencies in priority

order, as established by the total of 47 respondents (both teachers and

administrators), was made because there were no significaht differences

between the rank order as edtablisheU separately by each of those groups.

This does not mean, hoWever, that the, mean

statement were exactly'the same for both groups.

scores for each competency

It was,the rank order-

which was compared and fOUnd to bealmost identical.

For example, the statement listed as second highest priority in the

group "Knowledge - Curriculum" (page 10) is the following:

2. has knowledge of the primary comprehension

This statement received a composite rating (mean score) of 4.60 by teachers

and 4.500 by administrators. Yet, in both cases, it ranks second highest

in the total list of 19 statements in this group.

The researcher interprets these similarities as an indication that the

sample of ABE teachers and program coordinators surveyed in Iowa have a

common understanding of the priorities for teacher knowledges, behaviors

and attitudes in the adult basic education program.

t
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This is an additional balancing factor when one feels concern

aboult the high. percentage (94%) of teachers who are employed only]

/palq-time in ABE. perhaps' the specialized ABE training, attended by

100% of the program coordinators and 88% of the teachers within the

previous year, helped create this common agreement among ABE personnel.

In any event, it Certainly k

easier, and to a great extent,

by program administrators will

planning for teacher training functions

.ensures that training activities planned
-

usually be appropriate for teachers.

This helps'to narrow the traditional teacher - administrator gap.

The reader should be reminded at this point that the present study'

should'not'be considered as a needs assessment: We did not ask,teachers

to indicate the competencies for which they need trainin9; but, rather,

to indicate which competencies they felt were most desirable for an ABE

teacher to possess.

The rank order listing of competencies in,each Ofthe twelve groups

should be interpreted, therefore, as A LISTING, IN'PRIORITY ORDER, OF

BEHAVIORS, KNOWLEDGES AND ATTITUDES APPROPRIATE FOR ADULT BASIC EDUCATION

TEACHERS IN IOWA. Once such a list is established,' the next step, of -

course, is to make some assessment of the specific areas in which teachers

are competent, then compare the results with the priority listing of areas in

which they feel they should be competent, and plan training accordingly.*,

*
4

Further commentary is made in the "Final Note" on page 45 .
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A priority listing of competencies was made*for each of the twelve

groups of statements on the Inventory. The twelve separate-lists (be-

ginning on page 10) will be discussed briefly, noting trends and any

specific statements which should be examined.

Knowledge - CurricufUm

The order of priority established within this group indicates an

emphasis on knowledge of language and reading skills, as well as thorough

knowledge of whatever subject matter the teacher deals with. Knowledge

Of mathematics is of less priority, as are the "social living skills"

such as interpersonal relations and consumer education. This listing is

almost identical to the rank order established by-the national sample of

ABE teachers and administrators, as'reported in the Mocker study (1974)

previously cited.
,P`

Behavior - Curriculum

This .listing, as the' previous one, is almost identical to the rank

order established for this group by the national sample of\respondents.

The behaviors identified as having the highest priority in this group in-

dicate that teachers perceive their role regarding curriculum as that of

the "translator", selecting from already developed curricul m that which

is appropriate for instruction of their own students. The rocess of

curriculum development, program planning and ,evaluation is, apparently,

the work of ABE personnel other than teachers.
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Attitude - Curritulum

This group of statements is so small 1t a rank order is o little

consequence. HOweVer, the three statements which are of highest priority

reflect attitudes of teachers toward the student, and what is taught to

the student. The two statements oflower priority deal with the .teacher's

on professional growth in specific content areas.

Knowledge - ABE Learner

The statements ranked as highest priority within this grdup describe

knowledges about what may motivate or hinder an adult's participation in

ABE programs. Specific factors such,as."effeCts of discrimination" and

"impact of prior education experiences and failures" are ranked higher

than broader and more general statement about "students' backgrounds"

and "changes in physiological, mental, and social development ".

4 Behavior - ABE Learner

)
Highest priority in this group is placed on statements of behaviors

related to the ,individual learner, and efforts, to establish a politive

relationship of mutual respect, support, and confidence. The first eight

statements correspond exactly to the eight statements of highest priority

nationally. Statements pf lesser prioritysdescrike behaviors which relate

to the learner within the larger society, and which emphasize physical

differences and weaknesses. The order in which statements were ranked

within this group reflects an obvious concern for emphasizing the positive

rather than negative, factors, when dealing 'Pith adults as learners.



Attitude - ABE Learner

Perhaps the most important characteristic of this-group is that

all of the statements are rated as requiring "Considerable" competence

on the part of the teacher. This is consistent with-the high fatings .

t hroughout the study of all statements describing attitudes which may

be appFopriate for ABE teachers. This garticular group of statements

(Attitude - ABE Learner) received the highest mean scores of any of

the twelve greups,(See Table II, page 28) and s ould thus be aon-...

sidered of the highest priority.

, Knowledge - Scope and Goal of Adult Education

All of the'statements which are rated of highest priority,(abovek

the mean) for this. group were also rated of highest priority.in the
6

national study. In general, ABE teachers and ministrators who

responded consider it most important to know about theory and. practice

in adult education and program development, as well as the philosophical

bases and issues of adult education. Oftss-importance is knowledge

about the historical, financial and legislative background of ABE.

Behavior- Scope and of Adult Education

This group of statements, as a whole, xeceivell the-lowest priority

rating of any of-the twelve groups, as indicated in Table II. Evident y,

the behaviors which reflect an understanding of the scoperanS goal ofadult

education are of minimal importance to ABE teachers.

ti



Within this group, the behaviors which do rank as highest

priority are of a more specific nature than those of lower priority.

They describe how the teacher uses services of agencies responsible

for ABE, interprets the ABE program to others, and maintains his/her

own professional competence.

A specific item to be noted here is the statement: "explain,

the thcorie§ which relate to the andragogical model." It is apparent

from this study, as well as the national study, that the term "andra-

gogical" is not familiar to many teachers. We might have observed

a higher prioritrating of this item if there had been an explanation

that "andragogy" is a parallel term 'o "pedagogy", describing the

function of teaching adults rather than teaching children. Essentially,

this statement is not different from the statement which is ranked as

the sixth highest priority, "explains the difference between teaching

children and, teaching adults":

Attitude - Scope and Goal of Adult Education

As mas noted previously, all of the competency statements related
I

to attitudes are evidently of considerable importance to teachers and

administrators who responded to the Inventorytr-This is in sharp con -,

trast to the group which was just discussed. Althciugh this group and

the previous group deal with the same area, "Scope and Goal of Adult

Education", the behaviors in this category are ranked twelfth, or

last, out of IheAwelve groups (Table II), 041e attitudes are ranked

second.

7
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Attitudes of highest priority within this group are those

which describe the teachet'S professional commitment and role within

the larger society,. as a responsible citiien and leader of her/his -
,.

Professf-iOn. .

A specific statement which recived the second lowest prioilty

rating in this category was also rat very low by the national sample.

1

This leads us to believe that ABE teachers reject the narrowly,defined

goal of achieving an eighth grade reading proficiency.

Knowledge - Instructional Process

Three related statements within this category rsiceived widely

different ratings by the respondents. The statement of second highest
P

priority indicates that an ABE teacher should have,"considerable" compe-

tence in "knowledge of the more widely used and usable ABE materials ".

However, the statement "has knowledge of the criteria for the selection Ind

evaluation of adult materials" was given only a,"moderate" rating, and

appears justtaboot the mean (average rating) within this.category (rank

order #14). A third statement, "has.knowledge of the basic principles

upon which instructional materials are developed, selected and utilized,"

appears well below the mean, ranking as 23rd in the total of 27 statements.

This apparent discrepancy raises a question in the researcher's

mind. Of what use is "knowledge" of [the existence of] ABE materials if

it is not accompanied by knowledge of criteria for selecting and evaluating

those materials? And shouldn't such criteria be based on "logical prin-

ciples" as identified instatement #23? -

Other priority' ratings in this group indicate that teachers are



more.concerned with principles, methods and techniques of teaching '

adults` than with group dynamics or sociological and employment

concerns of students.

Behavior - Instructional Process

This group Of statements is very large and diversr,because it

best describes what teachers do in the process of teaching.

Statements of highest priority within this category reflect a

desire on,the part of teachers to understand, encourage and. motivate

the,adult student. Also of high priority are statements which

describe planning of instructional activities which are appropriate

for ihdividual leaimers.

,,The teachers' own effectiveness and professional knowledge is

considered to be.of great importance, as are activities which help

the student fleaili how to learn" (e.g..identify persohl learning

objectives, independent study, use problem- solving methods).

Lower priority was assigned to-items which involve diagnosing;

testing; evaluating student needs and progress; maintaining an or-

derly, disciplined classroom; constructing tests and materials.

Items of lowest priority describe activities such as using daily

lesson plans, .purchaSing equipment or supplies and selecting or ad-

ministering stan4rdized tests.

Three related statements which appear quite low in overall ranking .

are of concern to the researcher. "Selection of audio-visual materials"

is considered to require slight-to-moderate competence (#117); "op-

eration of duplicating equipent and instructional hardware (#110.5)
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,

I

requires only moderate compete ce;7.and "cons
I

truction of audio-visual

materials" is ranked as #) 16,'with only slight competence required.

i
1

If audiovisual material are purchased coMmercially rather than pre-

pared by teachers, the/low rating of the third statement is under-

!

r

/ I

standable. However, if teachers preceive that they need so little

Competence, in the selection'of audio-viSuap materials and the use of

I1,appropriate ha'rdware, could bean indication that they feel that

the use of such materials and equipment are unnecessary or not worth-

(
. while in/the adult basic education prograM. This should be investi-.

gated, further by local program-coordinators or supervisors.

Attitude - Instruction0 Process

High priority within this group was given to items which reflect

positive attitudes toward the adult learner, and an awareness of her/

his capabilities and needs. A willingness to adopt new ideas and

unique instructional strategies is also rated as high priority.

All of the statementswhich were given highest priority:in this

category (ranked above the mean) by ABE-personnel in Iowa also were.:-

ranked as high priority by the national sample. Likewise, items of

lowest priority, were similar for both groups.

The lowest ranked statement in this Category was also ranked lowest

by the national teacher Sample. The assumption underlying the competency

is that it is desirable for(the learner to, accept "middle class" atti--

tudes and values. Apparently., ABE teachers, across the country disagree.

This seems to reflect an attitude on the part of ABE teachers that per-



haps attitudes and values and living conditions shOuld not be

imposed upon any group of people (in this case, ABE learners)

by any other group (kIch.as teachers).

COMPARATIVE.RANKED ORDER OF GROUPS OF COMPETENCIES

With one exceptiOn, all of,the'groups of competency statements

which reflected desirable attitudes were given the highest priority

by both teachers and administrators. Table II shows that 'this is. true

for the three groups: Attitude - ABE Learner, Attitude - Adult Edu-
o

cation and Attitude r Instruction. Although-teachers also rated

the group "Attitude - Curriculum" higher than all other non-attitude

statements, administrators rated it lower. In the combined teacher/

administrator ranking howev4% this category stayed near the top of

,.he list.

This is likely' to be a function of the administrators' per-

option of the teachee. Teachers and administratorls"do concur in

rating attitudes towards the ABE Learner higher than any other cate-

gory of statements. However, administrators apparently feel that the

area of "curriculum", and Speejfically attitudes toward curriculum,

is not as high onkthe priority list as other areas. This may be an

indication that ABE teachers 'in ,Iowa are less involved in curricular

concerns than in other areas.

$

It is interesting to note that, although statements which re-

flect attitudes towar0 adult education were consistently.rated quite

high (second overall ranking as a category), statements describing

knowledge and behaviors related td adult education fall to the bottom

of the list, for teachers as well as administrators.' Evidently,
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ABE personnel in Iowa feel that a competent ABE teacher has less need

to acquire knowledge and behaviors related to adult education in gen-

eral, than to aquire knowledge and behaviors regarding the ABE

learner, the curriculum and the instructional process.

Zb
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RECOMMENDATIONS

Recauendaticns based on the study will be categoriied

according to the specile purposes of the study, as stated

on, page 2.

Data resulting from the study is intended to be used:

1., by ABE program administrators, to provide
guidelines for establishing criteria fdr
'hiring new teachers who will be "competent"
in ADE;

t. by trainers and planners of staff training
'activities, to plan inservice programs
which will meet perceived needs;

3. by personnel at two -years collegen, to de-
velop new preservice (teacher preparation)
programs, with special courses for potential
ABE teachers.

The following recommendations are made, based on the data

gathered and analyzed in this study:

1. Adult Basic Education program administrators,
in 'establishing criteria for hiring ABE teachers,
should consider that:

A. The list of statements reported earlier rep-
resents a priority order ranking/of the
knowledges, behaviors and attitudes needed
by "competent" ABE teachers in /"Iowa. An
additional necessary step towards estab-
lishing such criteria is to devise a means
of determining the degree of competence
which prospective teachers have-in 'each of
the high priority areas.

B. The fact that statements of desirable atti-
tudes consistently ranked higher thari other
statements may be helpful in the hiring of



teacher's. A personnel interview
can be planned to elicit informa,
tion, both directly and indirectly,
from prospective teachers regarding
their attitudes towards adult basic
education and the adult learner.
Such information regarding attitudes
should then be compared with the
priority listing _of statements of

attitudes as ranked by ABE teachers
and program administrators in Iowa.

doe

2. Trainers and-planners of ABE staff development
activities, in planuing inservice prograths,
should consider the following:

A. The researchertielieves that the
ranked knowledges, behaviors and
attitudes do provide a set'of pri-
orities for establishingcriteria
for curriculum planning in training
ABE teachers.

B. Now that a priority order of appropriate
competencies has been established,
-the next step should be an assessment
of the competencies which teacs'

'actually do or do not possess.* The
results of such an assessment, com-
pared with the priorittes established
through this study, will yield specific
data which will help staff.develop-
ment planners to provide the specific
types of training needed by teachers.

C. With reference to the focus of training
activities, the development of approp-

, riate'attitudes should be considered
of highest priority, with knowledges

and'behaviors of lesser priority, re -.'
spectively. It is easiest,"of course,
to plan training that will transmit
knowledge or train teachers in specialized
behaviors. However, efforts must be made

*See "Final Note" at the end of this section.
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to deal with attitude development
or attit'idinal changes.

D. Curricular content should be planned
to focus on three specific areas
wh,ch appeared to cause some confusion
or inconsistency of responses for
teachers. These areas, as described
earlier, include:

1. the.concept and descriptive term
HandragogY", and the-uandragogical
model";

2. knowledge of the Criteria for the
selection, deielopment and/or eval-
uatiori of instructional materials,

accompanied by an understanding
between program administrators and
.teachers regarding the extent of
teachers!' responsibility in this
area;

3. selection of audio- visual, materials
and ability to operate equipment.
which may be neefied OrNectors,
video-tape players, etc.) to use
such materials.

3. Planners of teacher preparation Courses at
two-year colleges should be aware of the
following:

A. The ranked list of knowledges, behaviors
and attitudes appropriate for ABE teachers
does provide a set of criteria for plan-
ning curriculum for courses for prospec-
tive teachers.

B. Suggestions made in the previous section,
regarding inservice teacher training,
may be quite applicable to preservice
planning. A continued cooperation between
two-year colleges and the Iowa Department
of Publit Instruction, as well as local
ABE programs, will facilitate the planning
and implementation of appropriate courses.



-C. Univertity courses traditionally have
not been a very viable means.of training
for many teachers. There needs-to be
much flexibility of class attendance
requirements, as well as practical
activities which relate theory to everyday
clatsroom activities. Part-time ABE
teachers often teach in the evenings,
and cannot attend regulat,classes on a
piversity campus. They also to-be

able to.make pradticaT application of,what
th= are learning to what they are doing.
The can't afford the leisure\of long-
term tudy,

D. Perhap, courses can be brought to the
teacher instead of the teacher going to the
training facility. A college could sponser
an off-campus course-which meets in an
area where ABE teachers work,-at regular

or irregular intervals, as convenient for
teachers. Another optional format is
that of supervised, independent, study
with cicassional meeting of teachers for
informal' discussion.

FINAL NOTE

Since the administration of the ABE Teacher Competency Inventory in

Iowa, several steps have been taken by the Center for Resource Development

Tn Adult Education to improve on the original instrument, its format and

procedure fbr administration, and the analysis of resulting data.

Using data and experience gained from this study, as well as a national

study and one conducted in Puerto Rico, we have revised the Inventory so

that the total number of statements has been reduced from 291 to 170; the

statements have been rewritten to most accurately describe behaviors which

.may, be appropriate for ABE teachers; and an additional dimension has been

added, requesting that the teacher indicate not only the degree of compe-



tenc' which he/she feels an ABE teacher should have, but also an

indication of the.degree of competence which each responding teacher

feels he/she does have. Thus, future studies will provide what can

more accurately 'be called an "assessment of teacher training. needs".

Currentstudies are, underway, using the revised Inventory, in

all of Region X (Alaska, Idaho, Oregon, Washington) as well as the

Virgin Islands and Utah.
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Adult Basic Education Teacher Competency Inventory.

Directions: On the following pages are competencies Which may be impc:rtant
to adult basic education teachers. For each item or competency
please circle the rating (1-2-3-4-5) which best indicates your
feeling as to the importance of that item. It is.not necessary
that you have a particular competency,. but what you think art

ABE teacher should have. Use the following key to make your

judgement9:

1. AnABE teacher requires no competency in this activity. m

2. An ABE teacher requires slight competecy in this activity.

3. An ABE teacher requires moderate competency in this activity.
/

,

4. An ABE. eacher requires consic,arable.competency in thU activity:.

A

5. An ABE teacher requires complete competency in this activity.

Do not spend much time on any single question. Please answer all questicns.

There are no right or wrong answers. What is important is how you rate each

competency. Remember, I an not asking if'you possess any one of the

competencies.

Here is an example:

I. An ABE teacher has the ability to administer an informal
reading inventory.

4

1 2 3 4®

In this exa ple the "5" was circled because it was felt that complete

Competency was eded. If, on the other hand, the "1" had been circled, it
,

. .
)

would mean that the person felt no competency was needed.

Nita circle around the number which comes closest tf,' representing
,

iour feeling. At times your exact feelirig will not be represented, but

select the answer nearest your feelings.. Sometimes it will be difficult to

make a decision, but do the best you can and do not omit any item.

.54



: Name (print)

City

0

Adult Basic Education Teacher(
Competency Inventory

Titl 6- of Program

State . Zip

Sex: Male .Female Position: AdministratOrr Teacher

sil-er

-',/
Number years experience(in ABE tcheck one) 1 year years 3 years ,

4 years 5 years more than 5

My most recent attendance at an ABE teacher training program was:

During the past six months During the past year (but over 6 months ago)

More than one year ago Have never attended an ABE teacher training

My ABE job is: part-;time

program

fulT-time

It you work part-time in ABEand have a full-time teaching position, indicete the level

of your full-time job:

pre school elementary school high school .2 college'

Date survey completed



ADULT BASIC EDUCATION-TEACHER

COMPETENCY INVENTORY -

Curridulum

An ABE teacher:

t

1. has knowledge of the primary comprehension skills. 1 2,3 4,5

.2. has knowledge of.iractical arithmetic skills. 1 2 3 4 5

3. has knowledge of developmental tasks of adults. 1 2.3 4 5

4. has knowledge of the Language Power frame types. .1 2'3 4 5

5. has knowledge of the vocabulary skills that

'should be developed, by ABE students. ,

6. has knowledge of phonic components.

7. has knowledge about adult home life skills and

consumer education.

8. jhas knowledge of functional reading word lisps.

9. has knowledge of the principles of penmanihip.

i%

10. has knowledge of the seqUence of reading skill)

11. can recogniFe what components of the subject are

essential to the adult stiont.

1 2 3 4 5

1 2 3 .4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2.3 4 5

.

12. can identify the major topics, characteristics,

and concepts of each subject.
I

13. has karm dge of the content components necessary

for teac ing reading.t
'14. has knowledge of the basic concepts of the

arithmetic curriculum from the primary school

1eVel throush the nigh school level.

1.2

1 2

1 2

3.4 5

3 4 5

3 14 5

I



An ABE teacher:

2
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15. has knowledge of arithmetical and mathematical
skills including problem solving. 1

- 16. has knowledge of the inportant concepts of both

traditional and modern math.-' 1

17. has'knowledge of the ,fundamental skills of com-

munication - reading, writing, spelling, and
listening - as well as other elements of

effective oral and written expression.

18, has knowledge of the interpersonal skills of
effectively relating oneself to family, cm-

munity and society. 1

1

7

19. has 'knowledge that math is developmental; skills

build upon others.

20. helps students control and adjust to change.

- 21, demonstrates ability to maintain his ,own mental

` -and physical health.

22. Interprets and uses a functional model of the
curriculum development process that is appropriate
for selection, production and eyaluation of in-

\structional programs.

23. br elp subject natter down in-Go its component

214.

25.

26.

27.

p

organizes a plan of skill instruction that
demonstrates appropriate sequence, continuity,

and integration.

1

1

1
2 3 4 5

2 3 4 5

2 3 44. 5 /

2 3 4 5

2 3 4 5

2 3 4 5

1 2 3 it 5

f

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

demonstrates personal skill in the processes of
reading, writing, arithmetic as well as in other

basic areas of the,ABE curriculum. .
1 2 3 4 5

adapts curriculuMto the ncpds of the adult student. 1 2.3 4 5

identifies curriclm development process and the 4
relationship between the curriculum, learning activities,

educational'objectivec,and terminal tasks. 1 2 3 4 5
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An ABE teacher:

3

28. is aware of the content in relation to the
learner's objectives: 1 2 3 4 5

29. has commitment for the subject' matter. 1 2 3 4 5

30. has a commitment to keep up.to date on new
developments in content areas. 1 2 3 4 5

31. recogniies that math.'instruction should ,in-

elude instruction.in reading-and:vocabulary. 1 2 3 4

32. recognizes the importance of social living
skills (consumer education, health, nutrition,
practical government and conservation). 1 2 3 4 5

)

ABE_Learner

1. knows principles of learning as they apply to
the adult student.

2. has knowledge of students' backgrounds.

3. had knowledge of c:ltural and social forces that

influence - 'adult learning. 1 2 3 4 5

1. has knowledge of the economically disadvantaged
and various ethnic groups.

1 2 34.5

1 2 3 4 5

1 2 3 4 5

5. has knowledge of the psychological problems of
the adult student. 1 2 3 4 5

6. has knowledge of the changes in physiological,
mental and social deVelopment throughout life. 1 2 3 4 5

7. has knowledge of what motivates adults to
participate -in progrw.s.

0

8. has knowledge of the existence of the 'develop-
mental tasks of adulthood.

9. has knowledge of the '1.2,-)act of prior educational

experiences and 1:ailures upon the underedtkated
adtat.

1 2 3 4 5

1 2 3 4 5,

1 2 3 4 5



An ABE teacher:

10. has knowledge of the effect(s) of discrimination
upon the self-concept of ABE student. 1 2 3 4 5

11. finds reasons for low self- concepts or individual
students.

12. motivates students.

13. identifies the students' informal'socia roups.

14. analyzes ways in which environment has conditioned
the learner.

15. 'interprets the social characteristics of the under-
-educated adults:

16. identifies the students' level of aspiration and
- despair.

17. identifies what is the basis of mutual respect
between teacher and student.

18. assesses individual physical differences.

19. uses. sociogrami:

20. determines signs of'- physical decline.

21. analyzes the influences that subcultures have on
the lives of individual students.

22. finds and develops potential talents.

23. relates to the differences in people.

24. raises students' self-concepts.

25. identifies some of the causes of discrimination..

4

26. identifies the needs of individual learners,.

27% lists the various community social, educational,
and training agencies which serve adults and can
state the major functions of each.

59

1 2 3 4 5

1 2 3,4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

"11? 3 4 5

1 2 3 4 5

1 2 3 4 5

2 3,4 5'

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5
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An ABE teacher:

5

28. describes the social and emotional charac-
teristics, as well as intellectual and
physical*abilities; of undereducated adults.

29. believes there is potentiality for growth in
most people.

30. believesin freedom of thought and expression.

31. has an awareness that there are merits in the

learner's way of living.

.32. does not fear students who come from different

'backgrounds.

33. has a commitment to assist adults to .assume

new roles in society.

34. is challenEed by the needs of students.

35; -is aware of the differences in background of

exp6riehie among his students.and recognizes

their limitations.

316. accepts the importance of recogniiing individual

differences.

37. does not over-generglize and stereotype.

38. has accepted the fact that the;., are differences
children and edults as learners.

Scone and Goal
of Adult EducatIca

1, has knowledge of theory and practice of program

development.

2. he knou3edFe of the theory and practice of

teaching in adult education.

3. has knowledge of the philosorhical bases and!

issues of adult education.

69

1 2 3 4 5

2 3 4 5

2345

1 2 3-4 5

1 2 3 4 5

1 2/3 4 5

1 2 3.4 5'

1 2 3 4 5

1 2 3 4 5

1.2 3 4 "5

1 2 3 4 5

1 2 3 h 5

1 2 3 4 5

a ? 3 4 5
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An ABE teacher:

4. had knowledge of institutional arrangements

Of -adult sducation.

5. has knowledge of social structure and
characteristics of the community.

6. has knowledge of the community development
approach to adult education.

7. has knowledge of new developments and. recent
recommendations in adult education.

8. has knowledge of the historic and contemporary
approaches to literacy.

9. has knowledge of the sociology of adult
education.

10. has knowledge of agencies and institutions
found in the community.

11. hasknowledge of the nature of adult basic

education legislation.

12. has knowledge of the historical stmure and

background of adult education.

13. has knowledge of the financing of adult basic

education.

14. has knowledge of recruiting the under-ea-
mated ad'ilt as a learner.

15. has knovledge of the emergence of adult ed-

ucation as a'marginal institution.

16. has knowledge of the nature of the literacy

problem inNthe U.S.

17. explains the difference between teaching
children and teaching adults.

18. explains the similarities and differences
between general and vocaional education.

61
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0 as 0 0

1 2 3.4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4.5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3.4 5

__,/1 2 3 4 5

1 2.3 1,45

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5



An ABE teacher:

19. explains the goals of general-education.

20. organizes and uses the services of local

basic education advisor" committees. 1 2 3 4 5

21. .explains the theories which relate to the

aadragogical model. 1 2 3 4 5

22. uses the techniques of public relations.- 1 2 3 4 5

23. interprets the foundations of adult
1 2 3 4 5

0
.

0 42

v4 0
45 0 C)

.r1

it0 0
M a

r-i al
C..)
0 0

1 2 3 4 5

education.

24. identifies the current issues in adult /
1 2 3-4 5

education.

25. applies the concept of continuing educa-

tion to increase her/his professional comp-

etence.
1 2 3 4 5

26. interprets the intent of enabling legislation

of adult basic education. 1 2 3 14 5

27. interprets, evaluates, uses, plans, and

conducts pertinent research in adult education. 1 2 3 4 5

28. interprets national, state end local object-

ives of adult basic education. 1 2 3 4 5

29. uses information from professional journals,

organizations and associations. 1 2 3 4 5

30. uses the services of .stte end local agencies

responsible for adult bar:ic ea,c3Aion. 1 2 3 4 5

31. identifies the problems and principles of

administration in adult e0uoation. 1

32. explains thelprocesse:. involved in grovp

or community change.

33. interprets the adult basic education program

to other teachers ene, the commuPity.

62

1 2 3 4-5

1 2 3 4 5

1 2 3 4 5
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An.ABB teacher:

8

34. interprets the structure of the commun ty.

35. identifies similarities and differences
between two or more\educational philosophies.

36. identifies the philosophic base of adult ed-

ucation and interprets its various aspects

in American. society.

37. explains how liberal adult education can
applied to adult basic education.

38. ,takes responsibilities for leadership in
civic community activities.

39. states the primary reasons for integrating
reading into the total adult basic education

program.

40. has a strong commitment to adult education.

41. believes that innovation and experimentation
are necessary and desirable for the growth of

adult education.

42: desires to be a. responsible leader of her/his

professions

43. believes in a responsive and responsible

citizenry..

44. has a commitment for continuous learning.

45. has accepted a system of valr,es about adUlt

education.

46. has confidence in her/his ability at'a teacher.

47. recognizes that the ultimate goal'of teaching

reading ",:o ABB students is to" enable them to

read. and comprehend on approximately an 8th

grade level.

63
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1 2 3 4 5

1 2 3 4 5

2 3 4 5

1 2'3 4 5

1 2 3 4 5

1 2.3 4.5

1 2 3 4 5

1 2 3 4

12 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 '3 4 5

1 2 3 4 5

1 2 3 4 5
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An ABE teacher:

9

48. accepts responsibility for personal behaviors
that affect the health of others.

Instructional Process

1. has knowledge of the characteristics of testing
and evaluating adults.

2. has knowledge of group dynamics and leadership
+techniques..

3.. has knowledge of the criteria for the selection
and evaluation of adult materials.

4. has knowledge of the cognitive, psychomotor,
and affective domains of educational objectives.

5. has knowledge of the logical principles upon
which instructional materials are developed,
selected, and utiliied.

6. has knowledge of the materials and methods odor

each type of reading deficiency.

7. has knowledge of the rationale for the linguistic
and sightword approaches to the teaching of
reading.

B. has knowledge of the means of evaluating general
and specific objectives.

.10111.1M1111111101111111170

1 2 3 4 5

1 2 3 4 5 1

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 14 5

1 2 3 14 5

. 1 2 3 4 5

1 2 3 4 5

1 2 3 4 5
9. has knowledge about pozsible handicaps of non-

readers.

10. hes knowledge of remedial i.eading techniques.

11. has knowledge of the language experience approach
in teaching reading.

12. has knowledge of the principles of adult learning.

1 2 3 4 5

1 2 3 4 5

1 2 3 14 5
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An ABE teacher:

13. has knowledge of the psychplogi2a1 factors
which affect learning.

14. has*knowledge of the instructional cycle.

15. has knowledge of the desig of ap effective
learning situaticn.

16. has knowledge of the areas of applicability
of the skills he/she is teaching.

, 17. has knowledge of agencies found within the
community that cap assist he students.

18. has knowledge of the sequbnce of teaching,
word attack skills.

19. has knouledge.of the more widely used and
usable ABE materials.

20. has knowledge of methods and materials for
teaching arithmetic to adults.

21. has knowledge of economic and labor market

information.

22. has knowledge of method and materials for
teaching language arts to adults.

23. has knowledge of the sociological problems of

adults.

24. hes knowledge of the anxieties about learning
that are specific to women and other identi-

fiable groups. -

has knowledge of the technique of stating
ob;:rtctivo.s in behavioral terms.

26. has knAiledge of the basic principles 00.
techniques of group process.-

27. ha': knowledge of the reasons why an adult
par:ic'rpter-iA oe-ivational programs.

65
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1 2 3 4 5 y

1 2 3 4 5

12 34 5

1 2 3 4 5

1 2 3 4 5

12 34`5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 5

1 2 3 4 5
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1 2 3 4 5

1 2 3 4 5
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An ABE teacher:

28. performs as aprofessional consultant and
counselor. 1 2-3 4 5

29. applies principles of attitudeand behavior

change. 1 2 3 4 5

30. guides and counsels adult students. I 2 3 4 5

31. coordinates and supervises classroom activities. 1 2 3 4 5

32. functions in a team teaching situation. 1 2 3 4 5

33. arranges flexible grouping for learning. 1 2 3 4 5

34. maintains discipline in the classroOm. 1 2 3 4 5

maintains attention in the classroom. 1 2 3 4 5

36. maintains a clean, orderly classroom, 1 2 3 4 5

37. develops and uses a system to keep records

for each student. 1 2 3 4 5

38. develops a climate that will encourage students

to particpate. 1,2 3 4 5

39. uses prescribed classroom organizational plans. 1 2 3 4 5

40. motivates adults. .1 2.3-4 5

41. provides adapted programs for the physically

handicapped. 1 2 3 4 5

42. selects and us-;s techniques for particular

learning tasks. A
1 2 3,4,5

43. adapts instrudtion to the background of the

adult. 1 2 3 4 5

44. uses the problem-solving approach. 1 2 3 4 5

1.2 3 4 5
45. operates a learning laboratory.

46. uses the language exTarience approach to

teach reading.

66
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An ABE teacher:

47.' relates subject matter to the student.

48. uses questions at all levels of comprehension.

49. devises techniques to facilitate recall.

52. selects instructional approaches to emedy

deficiencies in computation. 1 2 3 4 5

53. develops within the adult a sense confidence. 1 2 3 4 5

0V 44 04) 0 4)
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1 2 3 4 5,

1 2 3 y 5

1 2 3 4 5

50. applies basic principles of adult learning to

instructional situations. 1 2 3 4 5

51. selects instructional approaches to remedy

deficiencies.in reading. 1 2 3 4 5

54.

-progress and abilities.

55. is imaginative.

56. uses humor in the classroom.

develops within the adult s sense of her/his

57. recognizes and describes the steps involved in

planning, decision - making and problem solving.

56, helps students learn and use the methods and

tools of problem- solving.

59. guides students' learning through their personal

experiences and observations.

60, provides practice activities that reinforce

classroom instruction.

61. relates cle,srcom instruction to the job ex-

periences of 'students.

62. reproduces phonemed which are"found in

regional dialects.

63. states objectives in behavioral terms.

1 \2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 14 5

1234 5

1 2 3 14 5

1 2 3 4 5

1 2 3 14 5

1 2 3 4 5

1 2 3 14 5
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An ABE teacher:.

64. identifies and analyzes terminal behaviors.

65. applies psychological principles to the

selection of instructional objectives.

66. recognizes behaviorally stated objectives:.

67. formulates .instructional objectives and devises

a system for involving students ilLthis process.

68. differentiates between goals and'objectives.

69. helps the student develop perceptual'procedseg

(visual and auditory' discrimination, fluency

in speaking and wilting). i

70. teaches students to interpret data.
t

71. teaches the student to use the scientific

method. =

72. demonstrates handwiitpg.

73. gives 41struction to students. to improve Word

attack and reading comprehension skills. .

74'. operates duplidating equipment and instruct-

ional hardware.

0
75. writes and' uses instructional materials.

76. uses mass media as an dducational means.
1

77. evaluates published adult jinstructional

materials.

78. uses programmed and self-directed materials.

79. purcLases equipment and supplies. 1.2 3 k 5

80. selects audio-visual materiels. 1 2 3 h 5

1 2 3 4 5

1 2 3 14 5

1 2 3 4 5

1 2.3 & 5

1 2 3 4 5

.1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4'5

2 3.4 5

1 2 3 4 5

1 2 3 k 5

1 2 3 4 5

.81. constructs audio-visual materials. 1 2 3 It 5
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82. prescribes Instructional materials which will
meet the abilities of the student. 1 2 3 4 5

83. selects and develops instructional materials. 1 2.3 4 5

84'. constructs informal reading inventories., 1 g 3 4 5

85. classifies oral and silent reading charac-
teristics, including errors, of the adult

student. 1 2 34 5 .

86. administers and interprets standardized
tests. 3.12 -3 4 54.

87. chooses standardized achievement tests.' 1 2 3 4 5

88. locates standardizedtests.\ 1 2 3 4 5

89, interprets and uses the results of standardized

achievemept tests.. 1 2 3 4 5

90. administers and interprets an informal reading
inventory and math inventories. 1 2 3'4 5

91. eonstructiLinformal tests and measurement
techniques to evaluate student achievement. 1 2 3 4 5

:92. diagnoses deficiencies in students' basic
computational and reading skills.

93. interprets-and-uses progress,charts and other

records on students.

94. administers, sdects, and interprets results,

of tests that will yield necessary data on
needs and interests of students.

1234.5

1 2 3 11 5

1 2 3 4 5

95. uses criterion- referenced evaluation instru-

ments. 1 2 3 4 5

96. uses pre -tests and post-tests. 1 2 3 4 5

97. evaluates and reports on student progress. 1 2 3 4 5

69
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An ABE teacher:
)

98. recognizes learning pa.Olems and determines
physiological, psychological, and sociological
characteristics thet rum affect motivation.

'99. demonstrates procedures for determining the

instructional reading leirel of a student.

100. chooSes testing procedures and programs that

will yield necessary dat on students.

101. determines the difficulty, validity and re-

liability of teacher-made tests.

102. determines modes and rates of learning, through

diagnosis.

103. interprets the results cf vocational, interest

inventories.

104. explains the problems related to testing the

under-educated adult.

105. conceptualizes end performs processes to

evaluate the student, teacher and total program.

106. integrates kno le'dge of reading skills, particular

dialects, and reading problems, with instructional

materials. (

107. makes arranGelents for con-'17P-1; field trips.

108. develops a system whereby teacher end students

can joiLtly desist learning elmeriences. .

109. plans instruction fc' students.

110. makes Jelly lesson plena.

111. designs a study plan for students based on re-

sults of dJF-:Dsic tests.

112. plans methodolciej tp davi-op stuflents' commun-

ication skill's.

1 2 3 4 5

1 2 3 14 5

1 2 3 4 5

1 2 3 4 5

1 2 3 14 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5
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An ABE teacher:
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113. plans learning experiences for students which -

will improve word recognition and comprehension

skills. 1.2 3 4 5

114. summarizes and teviews,the main pants of a

lesson or demonstration. z 1 2 3 4'5

115. plans instructional activities.vhich'bring
resources of the community to bear on needs

1students. 2 3 4 5

116. applieS knowledge of social, psychological and

physiological factors -which affect adult learning,*

to the teacbing-learning situation. 1 2 3 4 5

117. describes the social structure of the &al
community as it reliteato ABE students: 1 2 3-4 5

118. helps students identify needs and goals. .1 2 3 4 5

119. evaluates student progress and provided

continuous feedback.
V

1 2 3 4 5

120. assists students in making immediate-application

of what they have learned. 1 2 3 4 5

121. helps the adult student determine personal

learning objeCtives and become a self-directed

learner.
1 2 3 4 5

122. explains what is individually prescribed in-

struction.
1 2 3 4 5

123. describes and makes distinctions among the three
r modalities by which people learn. 1 2 3 4 5

124. describes and explains the factors.(p4ysical,

psychological, neurological and environmental)

which may cause reading problems. 1 2 3 4-5

125. plans instruction to begin at the student's

learning leVel. .

126. describes characteristics of tlieadUlt learner.

127. evaluates her/his teaching effectiveness.

1 2 3- 4 5

1 2 3 4 5

1 2 3 4 5



An ABE teacher:

128. effectively communicates with adults.

129. conducts comrom*ty.surveys for purposes of
improving instruction.

130. eveluates.hWhis subject matter teaching
performance:,

4

131. locates, interprets and_ap s research
and new devel.epmentiriLimprove teaching.

132. prepares new teachers for innovative and
changing programs.

133. formulated criteria for selecting teachers
and lay leaders.

134. modifies her/his teaching to accommodate
individual.and group learner characteristics.

135. 'applies' knowledge of materials and procedures
gained from,other teachers to improvellerlhia
own teaching-

136. explains how the democratic process is A./plied
to everyday life.

137. applies- democratic principles to every2uy life.

138. demonstrates and gives examples of concepts and
principles.

139. develops generalizations supported by facts.

140. generalizations to specific situations.,,

141. t es students to form generalizations.

142. functions as a group member.

143. differentiates between leadership styles.

144. applies knouledge of economic and labor market
information to the vocational endeavors of
students.

72
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1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 14 5

1 2 3-4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5
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An ABE teacher
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145. aid the'student in obtaining employment or on-
-the- b training.

146.; differentiates responsibilities and makes plans
that incorporate teacher talents.

147. coordinates a specific curriculum program with
the total program of which it is a part.

148. organizes topics in logical sequence.

149. recognizes actimwords appropriate to a given
behavior.

150. lists the major causes of reading difficulties
- in adult students.

151. describes the social, psychological and phy-
siological effects of the aging process on
learning.

152. constructs profilts-which reflect pupil attain-
ment, potential, and expectations in reading.

153. plans independent study effectively with
students.

154. humanizes the learning process.

155. believes that elementary 1Cvel literacy
materials can be successfully tauriht to adults
if made relevant totheir life styles.

156. believes that before "middle class" attitudes
and values can be accepted the learner's living
conditions must also be changed.

157. believes that negative attitudes toward learning
can be changed to positive attitudes through
reinforcement.

158. recognizes a positive relationship:between di-
alects and standard English: both forms of
spoken language are useful in their unique

settings.,
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1 2 34 5
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An ABE teacher:

159. believes that determination of instructional

goals and objectives.is the responsibility

of both teacher and learner.

160. strives in quest of methods, techniques and

materials to help students succeed.

161. recognizes the importance of dealing with

students as a friend and advisor.

162. believes that experimentation end innovation are

vital to successful program devel,ment.

163. believes that the physical. characteristics of the

environment affect the quality of learning by,

students.

164. is.sensitive to ethnic differences.

165. believes in the effectiveness of group energy
and group action and its special relevance for

adults.

166. has an ow mind and is willing to accept ideas

of othersL,

167. enjoys a challenge and is willing to try novel

or unique,strateges in broadening horizons of

students.

168. appreciates the need to adjust the rate of in-

struction to the studeht's rote of learning.

169. believes that adults can learn if motivated and

given sufficient time.

170. develops empal.hz- towitrr: those whc live in

conditions of ppverty.

171. is sensitive to ad It needs for net/ information

and understandings

172. views program evaluation in terms of the changing

needs of students.

173. has an accurate percepzion about the purpose and

processof learning.
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