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This Alabama State Annual Evaluation Report on

programs, projects, services and activities funded in whole or in
part under Title I of the 1965 Elementary Secondary Education Act for

Pisca. Year 1974 (FY74) is organized into three parts. Part One is
organized into an "Introduction" and 15 sub-sections discussing the
following topics respectively: statistics for 1974, operations and
services, dissemination, evaluation, major problem areas,
interrelationship of Title I with other federal prograas, non=-public
schools, general evaluation of the projects, changes in progranm
approval, other Title I activities, teacher training, parent and
community involvement, advisory councils, number of years
participants were in Title I programs before 1974 and summary of
Title I programs. Part Two discusses "The Testing Program (Results by
Subject and Grade)". Part Three comprises "Special Reports and Case
Studies". This report follows the state format for evaluation
reporting. It was prepared by the evaluation consultant. The unit
within the State Department of Education responsible for the
administration of Title I is the Division of Administration and
Pinance. With the approval of this department, the federal programs
coordinator, the state coordinator and consultants administer the

Title I programe.
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INTRCDUCTTION

Fiscal vear 1974 was the ninth year in which federal funds were
used to meet the special nceds of the educationally disadvantaged
children in Alabama. The funds provided by Title I of the Elementary
and Secondary Education Act (ESEA) were allocated to one hundred
twenty- five (125) county and city school systems (LEAs).

The Title I program of 1974 was the result of the evolution
of a program from the 1965 idea of "providing anything you have
never had before" to careful consideration of the identified special
receds of fewer children. Each year the programs have shifted more
and more from a remedial program to a preventive program, beginning
with preschool in wmany systems.

Definite stress was placed not only upon the assessment of
educational deprivation but also upon the preparation ol meaningful
behavioral and performance objectives to meet the assessed priority
needs.

The uncertainty of Title I funding from year to year makes
teacher contract renewal unpredictable. This has caused many teachers
to ask for a transfer out of federal pregrams. Thus, extensive train-
ing of new teachcrs must be done each year. The extent of the
personnel turn-over definitely affects the effectiveness of the
programs.

Amendments to the ESEA provided special funds for the education

of the children of migrant agricultural workers, children residing




in state-operated or supported schools for the handicapped and children
in institutions for the neglected and delinquent. Evaluation reports \8

for those programs are under separate cover.
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1974

Local Agencies (Part A)
(Part C)

Institutions for Handicapped
Institutions for Delinquent
Migrant Education
State Administrative (Includes Part C)
1973 lmpounded Funds

Local Agencies (Part A)

Local Agencies (Part C)

Local Agencies (Part A)
Funds Budgeted for Capital Outlay
in 1974 (included in above amount)

Buildings and Remodeling
instructional Equipment
All Other Equipment

DISTRIBUTLON OF TITLE T FUNDS

$ 34,549,166
1,592,071
633,507
199,129
694,053
377,245

5,707,968,
1,193,291

$ 44,946,430

$ 15,239
333,244

_ 8,956

$ 357,430




citle @, ESEA
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PROIECT STAFF

(‘lassification
Teachiny -
Teachiny, -
leachiny -
I'eachinyg -
Teacher Aid

Librarian

Ui 'LE

of Assig¢paent
Kindergarten
Elementary
Secondary
Handicapped

e

[.ibrarian Aide

Supervision

-

{ STAFF

POSTTIONS

Direction and Management (Admin.)

Counseliny
Psychoioyis
Testine
Social Work
Attendance
Nurse»*
Physicianw
Dental Hyge
Clerical
Other

< Some of the
as needed.

t %

nist=*

non-teaching

IN

1974

Revutar
TERM

100

164.5

SurreY
TER™M

W
w
w

2,174
429
48
1,210

49

(NG

(2}

12

1

100

480.5

staff may have been under contract for services




INSTRUCTTONAL ACTIVITLIES

Business Education *
English - Reading

English -~ Other Language
Arts

Home Economics (Personal
Development)

Mathematics
Natural Science **
Social Science **

Special Activities for
Handicapped

Kindergarten

Other Activities (ITV,
Speech, etc.)

INSTRUCTIONAI. ACTIVITIES

in

1974

REGULAR TERM

Number of

LEA's

1

124

P

74

16

33

% Night classes in a dropout program

%% Classes for dropouts, NYC or in LEA's wit

deprived children

Number of

Children

75
110,774

2,045

100

53,278

1,330

1,305

2,084

5,730

22,038

Amount
Allocaied

$ 4,000
10,071,275

83,617

9,000
3,348,623
54,987

46,000

343,044

1,877,999

1,198,747

h a heavy concentration of




SUPPORTIVE SERVICES
in
1974

REGULAR TERM

SUPPORTIVE SERVICES Number of Number of Amount
LEA's Children Allocated

Attendance 18 21,635 $155,0617
Clothing 1 300 1,400
Food* 5 5,991
Guidance Counselin~ ’ 17 510,363
Teacher Aides 92 2,507,851
ealth - Medical and Dental 5, 395,130

Library 20,137

Psvchological 19,9013
Social Work 104,856
Speech Therapy 13,300
fransportatjon 39,957

Special Services for
Handicapped i : 600

Other Services 375,304

% Snacks and food services not reimbursable under U3DA.
% Transportation for Title I pre-schocl children.

sadas s
WA

(lasses for children in the Special Education classes.




LNSTRUCTIONAI ACTLVITIES

ENSTRUCTIONAL ACTIVITIES

Business Education

Cultural Enrichment

English - Reading

knglish - Speach

English - Other Language Arts
Mathematics

Natural Science

Social Science

Special Activities for
Hadicapped

Kindergarten

Other Activities

SUPPORTIVE SERVICES

Attendance

Food

Guidance Counseling

feacher Aides

Hlealth - Medical and Dental
l.ibrary

Social Work

Speech Therapy

ransportation

Summer 1974

Number of Number of
LEA's Children

1 110

0 0

70 50,929

1 1,100

1 1,357

48 40,816

5 8,647

7 12,910

4 689

56 9,086

3 548

SUPPORTIVE SERVICES
Summer 1974

Number of Number of
LEA's Children

5 2,760

10 6,613

8 11,681

56 39,920

14 8,546

7 13,174

3 6,105

2 2,205

42 34,011

20 29,377

Other Services

!

% Snacks and food services not reimbursable under USDA.

i1

Ameuny
Allc-ated
S 2,000

0

1,728,897
17,590
28,000

905,550
110,932

144,392

43,924
645,475

25,790

Anount

Allocated

$ 8,650
31,350
49,309

414,806

39,482

(e}




PART OLE

T OPERATION AND SLQVICES

The

Federal Programs Scection, The

Title 1

nrorran in

Alabama was administered from the state
level through the Division of Administration and Finance by the

ritle 1 staff consisted of the

state coordinator, assistant state coordinator, irour education
specialists, a mathematics specialist, a reading specialist,

an evaluation specialist, ¢ statistician, an accountant, account
clerks and clerk stenographers.

. . S T
The staft wvorked with the LEAs in individual conferences, arca

and statewide conferences and by telephone.
to involve the LEA's in the planning of all conferences.

An attempt was made
The

staff also invited the LEAs to come in on several occasions to
make recommendations to the SEA about improving SEA sexvice to

the

LEAL,

Some of the SEA Title I meetings involving LEA representatives
during 1974 were as follows:

July 30 Educational Program Auditing
July 30 Needs Assessment

August L & 2
August 31
September 27
Oc tober &
November 8
November 28
December 13
January 9
January 23

School Officc Personnel

Project VISIT

Project VISIT

Title I legislation

Statewide conference for LEA Coordinators
Nceds Assessment

Needs Assessment

Coniponsatory Conference Planning Meeting
Scatewide conference on federal funds

February 20 Area Conference on Evalua tion

February 28 Areca Conference on Evaluation

March 20 Area Corference on Evaluation

March 22 Arca Conference on Evaluation

March 26 Arca Conference on Fvaluation

March 30 Needs Assessment

April 2 Area Conference on Evaluation

April 10 Area Conference on Evaluation

April 11 Needs Assessment:

April 16-17 Title I training confcrence

April 16 area Conference on Evaluation

April 18 CPIR Workshop

April 19 Arca Conferrnce on Test ing and Diagnosing
Apcil 23 Area Confercace on Teating and Diagnosing
Anpil 25 Area Conference o Tosting and Diagnosir

Arca Conferonee on cuating and Diagnosin

Nueeds Aszsegsment

r\; rit 26
Mav 2 & 21

B - . - .
SR oot e e t
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Tn addition to the workshops and conferences, the SEA Title !
staff{ gave assistance through individual conferences, telephe-e
conferences and visits to the LEAS. During the year, the
following reviews were mada:

129 Administrativ. . .iews
49 Accounting Reviews

26 Evaluation Reviews

65 Instructional Reviews

Every request for special visits was honored. The SEA Title 1
staff helped with planning sessions, in-service training pro-
grams for parents, etc. No data processing service was fur-
nished except test results from the state testing program in

the fourth, eighth and tenth grades. A print-out which supplied
percentile ranks and total grade placement means was furnisher

to each system. Plans were made during the year to supply
additional testing servic , including item analysis, and training
in diagnosing and prescribing. First results of this service will
be described in FY 1975 evaluation report.

13
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Diswemination

Dissemination of information about programs was very succesa
fully done on 1974, Eight LEA's had excellent exhibits at the
Alabama Education Association (AFA) annual convention in Rirmingham,
Alabama. Brochures and other materials were displayed and distributed
by the LEA exhibitors.

The Alabama State Department of Education (SDE), the Alabama
Association of School! Administrators (AASA)., and the Alabama Fducation
Study Commission (AESC), cooperativelv sponsored Project VICIT (View
Tnnovative Schools in Transition) as a method of disseminating infor-
mation about exemplary education programs in Alabama. After an initial
nceting between SDE and AASA representatived, a rommittee was appointed
to coordinate the project.

The committee outlined the following steps for the project:

1. ldentify exemplarv educational programs in Alabama.

2. Select the systems to be included as visitors.

J. Develop a list of recommended procedures to be followed
during a visit.

Coordinate the visits.

Evaluate the project.

w4

Tt was decided to include all svstems that had a new superintendent
eitlier during the 1972-73 or 1973-74 school vear. The remaining svstems
were selected s0 as to assurce a near representative sample on the basis
of: (1) geographic leccations, (2) size, and (3) city and councy
sys "ems.

This resulted in a list of 34 systems to be invited to participdate.
¢ leti: cu-sognad by the state superintendent of education, a represen-
tative of the Alabama Association of School Administrators and a repre-
sentative of the Alabama Education Study Commission was sent to the
superintendent~ of the 34 identified systems inviting them to participate
in Project VISTIT. Attached to the letter of 1nvitation was a return form
for their response with spaces provided for indicating their choice of
the tvpe program which they would like to visit.

Of the 34 systems invited, 21 indicated a desire to participate.

Forms were sent to SDE consultants and to AESC representatives re-
auesting that they recommend school programs to be visited. The responses
were used to develop a 1ist of schools to be visited. The scheol pro-
grams to be visited by the various svstems were selected from this list
on the basis of indicated choice and proximity to the visitors.
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Oce “ool r oschoet svstem was selected to be visited,
a letter as sent to the superintendent asking that a team of
visitors be illoved to visit. A form vas attached for their
response requesting a choice of dates for a visit,

By means of telenhone calls, dates were mutually agreed
upon by the visitors and the system being visited. Written cen-
firmation was sent to the visiting system along with the appro-
priate numbers of the following materials, forms,*and instructions:

How To Have A Successful VISIT.

Project VISIT Evaluation,

Statement of Official Travel.

. Statement of Ex; :nses for ESEA, Title III, Project VISIT.

Fa S USRS I )

Written confirmation along with Accomodating Your Visitors was
also sent to the systems being visitad.

Visitors were reimbursed individually for mileage and per diem
while the school systems were reimbursed for any substitute teachers
hired to replace visiting teachers. The cost for mileage and sub-
stitute teachers was $2,841.74.

Each visitor was asked to fill out and return a copy of the
evaluation form. A total of 107 of these were returned. A large
percentage of the replies was favorable with accompanying requests
{or continuing and expanding Project VISIT in 1975. As a result
of this project, the dissemiration among LEA's increased.

*These forms are available upon request.
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Disserination by the LEA's was done in the following ways:
t. Witon the LEa's

Conterences

training sessions, workshops

W. i tten matter {reports, news releases)

Otl.er-Personal contacts, visits, telephone calls

Study and discussion groups (faculty, parents)

Censultant service, guidance counselor

Displays at fairs and educational conferences

Test scores disbriluted to supervisors and teachers

Many LEA's have worked up study guides and courses of
study with in-service groups.

Parent Advisory Council

2. To other agencies:

Press, radio, TV

Puklications - Letters, reports, announcements
Open house

Films and video tapes

Talks to civic clubs and other local organizations
Adult Basic Education classes

3. To state agency:

Uritten reports

Pictures, films, brochures

Vvisits, telephone calls

Exhibits »{ projects at the Alabama Education Association
Convention

Dissemination by the SEA was done in the following ways:
1. To LEA's

Areca conferences

Personal conferences

Administrative memoranda

Copics of materials sent from the U.S.0.E.

Copies of state cvaluation reports

Copies of various evaluation reports from other states

Reprints of materials received from LEA's and other states

Programs presented to civic groups, faculties, parent groups
and other organizations.

2. 'To the public

News releases

Displays

Talks to various organizations
Publications

16
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DISSEMINALION O° PROJECT [INFORMATION AND DATA

The methods used by one hundred twenty-five (125) LEA's to dis-
seminate information to the community and to others concerned
about Title 1 activitics arce listed below with the numbers of
LEA's who used the various methods.

a. _94
b. _53
c. 21
d. 11
g. 9
£f. _82
g. 114
h. 110
i. _85
i. _34
k. _50
1. 103
n. 33
o. _25
p. 36
q. 109
r. 87 _
s. 24

News releases and feature stories in the press
Presentation of information and data via radio
Special radio coverage of the project

resentation of information and data on television
Special television coverage of the project

Newsletters to staff members

Presentation of information and data in staff meetings
PTA meetings

Presentation of information and data in public meetings
and community groups

Brochures or pamphlets
Conducted tours

Open house

Publications for professional journals (for example, AEA
or NEA magazines)

Publications for local community distribution
Descriptive reports sent to other schools in the state
Descriptive reports sent to Superintendent of Public Instruction

In-service training (workshops, seminars, etc.) conducted
for Title I staff and non-Title I staff

Copies of evaluation report
102 (1) To professional staff
102 (2) To principals of Title I scheols
100 (3) To advisory council
10 (4) Other To local Board of Education

Other (Specify) AEA Exhibits, newsletters to parents,
local displays.

17
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I,

PVATEAT IO

An evdiuacion ic:mat for reportin was given to the LEA's in

June 19/4. This cnabled the LEA's to know what was expected
for evaluition reportin. before proiect applications were
written. They were also able to duplicate materials which
could he '.seq as part of the pre-service trainins of litle 1
teachers. (The evaluation format for reporting is available

upon request.)

This state evaluation report is being prepared to meet USOE
requirements and for dissemination. Those involved in pre-
paring the report are the Title I coordinator, evaluation
specialist, statistician, accountant, education specialists,
when they were available,and typists. The repoct is a com-
pilation of information supplied by the LEA's and of SEA

Title T activities. Copies of the report will] be mailed to
the . 8. Office of Education, ail other states and LEA super-
intendents and coordinators. Other copies are disseminated
upon request.

Eiyht area conferences were held by the SEA evaluation specialist
for discussion of evaluation procedures. Two numdred fifty-chree
(253) 1EA vepresentatives attendcd the rconferences. New LEA coor-
dinators and/or evaluators were helped in individual conferences
or hy televohone.

Twenty-six evaluation reviews were made of LEA programs. The
state review form was used for the reviews. All noted exceptions
and recommendations were written to the LEA superintendent with a
request for a reply. The evaluation review form is included.

On the local level, much of the inservice training was dir~cted
toward testin:, diagnosing needs and prescribing. Reading and
mathematics objectives and checklists were used by many of the
teachers. In some LEA's there wag Tittle contiruity in the pro-
grams. The uncertainty of funding caused a great turnover in
Title [ teachers. This meant more training of teachers in the
areas mentioned above,

i8
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State of Alabama
Division of Administration and Finance

CARCK SHEET FOR EVALUATION REVIEW
itte 1, PLooL, 89-10

v dtuir wil o be marked with a “yes', "no" or "NA" (not applicable). All marks
«1 o’ will be explained in writing.
s - DATE
Superintendent Coordinator
YES N0

I, An analysis of last year's evaluation report was presented to:

a. 'the Board of Education

b. fentral office administrators and the principals involved in

Title I.

. Personnel on Title I payroll (excluding b. above)

d. Parent Advisory council
2. Coples of the last evaluation report were offered to the parent

advisory council.
3. A copy of the last annual evaluation is on file in the Title I

Coordinator's office.
4. Title I test answer sheets for three years are on file in the

Title I Coordinator's office or principal's office.
5. Pre and post test scores for participating children who were in

the program last year are on file.
6. Provisions are made for interim testing during the year.
7. Plins have been made for changes in the procedures and/or objec-

tives if changes are indicated by the testing.
8. T1itie 1 testers and/or evaluators are being utilized properly.
9. The Title I Coordinator made a preliminary evaluation review

prior to the SDE evaluation review.
Effective: September 10, 1973 Revised: September 10, 1973

19




§tate of Alabama
Division of Administration and Finance

10.

11.

12.

13.

14.

15.

CHECK SHEET FOR EVALUATION REVIEW
(Cont'd)

Each Title I teacher has a folder for each participating child
which contains samples of his work.

Each Title I teacher has a confidential folder for each class
period containing.

a. A list of the names of the children in the class with pre-
test scores.

b. A diagnosis of each participating child's academic needs
and planned procedures to meet the neads.

14

YES NO

Eaca Title I teacher has a copy of the project objectives re-
lating to her assignment.
Each Title I teacher has written objectives which are being
used to meet project objectives.
There i8 evidence in writing that an adequate continuing
evaluation is being done by Title I staff.
Who is responsible for testing?
(Signature)
Effective: September 10, 1973 Reviged: September 10, 1973




A

MAJOR PROBLEM AREAS FOR LEAL

A.l.

Preparing proposals -- The greatest problem in preparing
proposals was the rush to get it done after finally getting
a tentative allovation. g This resulted in hasty planning
and careless errors. Late funding also caused problems

in getting the Advisory Committee together, in employing
staff and in planning pre-service training.

Operations and Services -- Implementation of a project at

the last moment presented many problems in employing teachers
and other personnel and in finding suitable quarters. Prin-

cipals of Title I schools have a legitimate reason to resent

having to shift teachers and try to provide rooms at the

last moment.,

Other difficulties were due to shifts in school population
and the piece-meal funding.

Evaluation -- The evaluation problems for many LEAS were
due to lack of trained personnel in the areas of testing
and evaluating. Others had problems with evaluation due

to the lack of support from principals and regular teachers
during testing periods and in trying to assess needs.

Other problems ~~ Orientation of regular school personnel
still posed a problem. This may have been due to the un-
certainty of funding which has caused some administrators
to feel that the programs are not worth the worry.

Recommendations from LEA's --

The recommendations are the same as those for 1973 which
are as follows:

1. Earlier funding to insure proper planning on the State
and local level.

Funding for a four or five year period in order to plan
and implement a contiunuous program and to secure more

qualified personnel.

Entire amount of funding be known before the project is
written to reduce amendments.

Less emphasis be placed on standardized testing.
Changes in guidelines be announced earlier.

Consideration of income of large families for more
realistic funding be given,
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-

7. The 3SPA work toward effecting a change in the curriculun
in teacher-training institutions.

The seventh recommendation has been considered by the SEA
and the tcacher-training institutions and changes are in
pYosress.

Probiem areas checked by LEA's --
some LEA's checked several areas: one checked all areas,

eleven checked none. The nunbers and areas checked are as
follows:

49 Limitations imposed by Federal and State

4 Negative reaction in the community to Federal funds
l6 Identification of pupil needs

7 Designing of projects to meet pupil needs
36  Inadequate planning time

] Cooperation with private and non-public schools

6 Completien of project applications
30 Excessive paper work
14 f[nability to obtain qualified staff

6 Pre-service and/or in-service training of staff

8 Shortage of administrative staff to plan and supervise

the project.
27 Lack of school facilities or space for carrying out
the project.
14 Inability to secure equipment, materials and supplies
in time
14 Delay betwcen submission and approval of project
67 Delay of announcement of allocation amounts
2 Delay in financial payments
% 26 Inadequate Title I funds
2 Fiscal accounting procedures
& Lack of appropriate evaluation devices
20 No problems encountered in initiating and implementing
this Title T project.

A

Inadequate funds were checked because of teacher raises
and an increase in fixed charges.
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V. INTER-RELATIUNSHLY OF TITLE [ WITH OIHER FLDERAL EDUCATIONAL PROGRAMS IN
ALABAMA

The LEA's marked the list below ot other federal programs within the
system wihich were ralated to the Title 1 program. Descriptions of some
of the relationships foliluw:

112 ESEA - Title I1
32 ESEA - Title IT1
1 ZSEA - Ticle 1V
0 ESEA - Title V
25 ESE4 - Title ViI-A
4 Educational Professionzl Devrelopment Act
125 U. S. Department of Agricuirure Food Program
36 Head Starc - OEO - Comimunity
35 Neighborhood Youth Corps
85 NDEA - Title III
4 NDEA -~ Title V-A - Discontinued
L Vocational Educational Act of 1963
2 Job Corps —
63 State Social and Welfare Agencies
24 Federal Social and Welfare Agencies
29 Medical Aid to Indigent Families
Emergency School Aid Act
4 Area Mental Health Centers
Appalachian Career Education

w

The interrelationship of some of the programs listed above with the Title I
programs are as follows:

L. Community Action Agencies -~ There are twenty-five CAA's in Alabama.
Fourteen of these agencies have teen helpful in locating deprived
children and assessing needs through surveys. They have helped with
parental involvement by acquainting them with services which are avail-
able thrcugh CAA and Title I and by offering services such as counseling,
recreation, and night classes to parents. CAA has supplemented Title I
by aicing in preschool services. Records from Head Start are made
avallable to first grade pupils.

2. Headstart ~- Programs for preschool children funded by 0.E.0. were held
in the districts where C.A.A.'s existed. Twenty~three of the Headstart
programs were conduc:ed for a full year and ten programs were operated
for two months during the summer. The programs were very helpful in
preparing students for school, especially in the communications area.
Student records were available to Title I teachers. Thirteen of the
programs were administered by boards of education and were considered
a very impertant part of the educational program.

3. Title 11 has been the program most coordinated with Title I. Library
books and audicvisual materiais have been used by Title I participants
Librarians and aides assisted Title T children in using the materials
supplied by Title II. Special emphasls was placed on reading and re-
lated acvivities in Title T programs. This effort was enhanced by
Title II.
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b,

Specral ' disaster” allocations were given to thirteen LEA's from
funds aliowed for otats administration. Applications were approved
131 the « o' wio toot books through fires or tornadoes. Sixteen
svhools wore thus affected,

Title 111, LSEA == Phirtv-three Title 11T programs were in opevation.
[hose which were most coordinated with Title T were the media centers
which served several surrvounding areas and four which were concerred
with reading. Matecials ind services were invaluable to Title I
programs. Title TII teacher-training centers and workshops were uscd
bv Title [ persomnes. Culrural acts projects were used by Title I
children. Some of the projeats in career education, dropout programs,
environmental education, inci.idualized instruction, etc. involved
Title [ children.

Tirle fII, NDFA —— Materials bought through this program were used to
great advantage by Title T participants.

Title IV -~ No Title IV projects were operated through the State. The
LEA's had projects which were conducted through a regional manager who
works out from the Atlanta office.

Emergency School Aid Act -~ The application and approval of these programs
came to the reglonal cffice in Atlanta. Thirty-nine projects (including
a metropolitan project in Mobile) were implemented in Alabama in FY 74.
The relationship with Title [ usually supplemented the Title 1 program

by providing reading and/or arithmetic in grades which could not be in-
volved by Title I programs due to insufficient funds. For instance,

Title I may have taken care of reading needs in grades 1, 2, and 3 and
ESAA may have supplied reading teachers in grades 4, 5, and 6.

Title V -- ESEA -- Coordination of Title V and Title I within the SEA
has effected peripheral benefits to the LEA's. Title V funds were used
in a study of the organization of the SEA; in providing consultative and
technical assistance in academic areas and in special education; in pro-
viding lcadership and consultative services to schools trying to meet
accreditation standards; in collecting and storirg information through
the use of data processing; through providing services that assist in
developing, improving, and expanding activities of the school lunch and
transportation pregrams and of the graphic arts section; and in initiating
and implementing an in-service program for all SEA personnel. All of
these activities had a positive effect on the LEA's through supplying
leadership and services which affected all programs being conducted by
them.

One Title V-Section 505 project is directed toward the development of
comprehensive criteria which would provide the base for effective manage-
ment of compensatory education programs. Two LEA's from Alabama have
been involved in the program along with two LEA's from each of the other
s1x participating states since the project originated in April 1972. A
self-evaluativn instrument was field tested in each of the seven states
and was rewovked during Phase III of the project. The instrument will be
used by selected LEA's during 1975 in the monitoring process. This
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project is having a direct effect on Title I management.

NDEA Title V was praced under ESEA Title III in 1970. Services are
rendered to Title 1 children through testing and counseling services.
In the SEA the staff is under the Division of Instruction as Student
Personne! Services. This section supervises the state testing program
which includes achievement and mental maturity tests for the fourth,
eighth and tenth grades. Results of this testing gives the SEA

Title I stafr a cross-check on scores turned in and also gives an idea
of where the greatest needs are. In 1974, the Title I staff and

Title V staff held workshops to train teachers to use the fourth grade
test results in diagnosing the needs of the fifth grade students in
1975. This program will be expanded in 1975.

NYC -- Participation in this program was listed in several ways unde~

the heading "Other". The programs are all under the Industrial Relations
Board as a ''Comprehensive Employment Training Program". Two thousand

and five hundred twenty-seven (2,527) youth worked during the regular
term, eleven thousand seven hundred twenty-eight (11,7?8) worked during
the summer and eighty were involved in a Title I dropout program. The
Title I coordinators worked closely with the CETP in cooperative plans
for supplying work-training and night classes. In some LEA's the
trainees worked as library trainees, reading center assistants and aides.

USDA Food Program -- The food program provided breakfast programs for

325 schools, lunch programs in thirteen hundre. twenty-five schools

(all public schools except three) and food for the breakfast and lunch
programs conducted for the summer migrant programs, This has been very
helpful in providing meals fox the Title I children who are economically
deprived. Title I funds were then used for other needs of the disadvanta-
ged children.

Six LEA's participated in the Alabama Career Opportunities Program Con-
sortium. The participants which served as paraprofessional aides in
Title I programs had intensive training in the use and operation of
media. The aides in the program who were paid from Title I funds were
from Pike, Mobile, Macon and Wilcox Counties and from Huntsville City.
Those in the program from Jefferson County were paid through a Concen-
trated Employment Program. The linkage among the various programs
caused each program to be more effective. Other projects linked to
COP in Alabama included Headstart, Follow Through, VISTA, Migrant
Workers and in the Emergency School Assistance Aid program. (See
Teacher Training for additional information),




VI. NON-PUBLIC SCHOOL PARTICIPATION

A. Did non-public schools participate in Title I? Yes_l2 No_113

B. 1If private school children participated in your Title 1 project
check types of project.

12 1. During regular school Yyear.

[a]

During regular school year and summer

1 3. Summer
12 4. On non-public school grounds
1 5. On public school grounds
6. Other

C. Write a brief summary of the participation. Be specific about
what was done.

Seven of the LEA's provided teachers during the regular term.
One LEA provided seven teachers and seven aides for the non-
public schools. Six others supplied a teacher on a part-
time basis. In one LEA, the Title I eligible children were
transported to a public school for one hour per day. This
was not satisfactory, so the practice was stopped in Novem-
ber at the request of the non-public school.

When it was not feasible to supply a teacher, personnel from
the LEA's helped the non-public school staff identify eligible
children, plan and implement Title I activities. The LEA

then provided supportive services such as nurses, testing,
social workers and supervisors. Thev also provided some
supplies, materials, and Title I in-service training.

<6




vit. GENERAl. EVALUAT1ON OF THE PROJECT

Check the one statement that most appropriately describes the over-all
evaluation oi the impact of this project.

1il 1. The project activikties and services were designed to
meet the educational needs of educationally deprived
children, and were successful.

8 2. the project was successful, but the limited Ticle I
funds available did not adequately fund the project.

3. The project had very little impact on raising the
level of educational attainment of educationally de-
prived children participating in the program.

o~

The project activities and services were not appropriatu
and are in need of revision.

5. The project activities and services helped all the
children rather than focusing on educationally deprived
children.

If you checked 3 or &4, write a brief explanation in the space below.

The LEA's who checked number two above were those who had funds
reduced or were late receiving final funding. The uncertainty of
funding, late allocations, etc. make long-range planning impossible.
It may also result in unwise spending.

"’
<
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IX.

CHANGES IN PROGRAM APPROVAL

General changes in program approval were due to more specific re-
gylrements and to added requirements. Before a project was approved
edch LEA was required to do the following.

1. Submit a revised assurance check sheet to which the following
bhad been added:

A. Assurance tnat comparability would be maintained.

B. A record of the PAC meeting which tnvolved the
members in analyzing and assessing needs and in
planning and developing the project.

Have an indirect cost plan approved beginning July or a letter
from the superintendent stating that he would not collect in-
direct cost, but would operate within the regulations.

(o}
.

3. Prove the effectiveness of the FY 1973 program or submit definite
plans for changes, sich as concentrating activities and services
more, training the teachers and supervising the program more
thoroughly.

4, Submit justificatlion for the purchase of équipment for use in
specific programs.

5. Include in the calendar of events approximat< dates for Advisory
Council meetings.

OTHER TITLE I ACTIVITIES

in addition to the programs for disadvantaged children in the public
and private schools, special programs were conducted in three state
institutions for neglected and delinquent children and in three state
nenal institutlions for eligible inmates.

Classes were also conducted in three institutions for handicapped
children and in two mental institutions. Eight LEA's conducted pro-
grams for children of migrant workers. Special evaluation reports were
written for those programs. The reports will be disseminated along with
this report.

School systems which conducted migrant programs in FY 1974 were Baldwin,
DeKalb, Jackson, St. Clair, Pike, Cullman, Geneva and Mobile.

Institutions for the neglected and delinquent were the Girls Training
School, Alabama Boys Industrial School, and Alabama Industrial Scuool.
The penal institutions were Julia Tutwiler Prison for Women, J. F. Ingram
State Vocational School and Atmore State Vocational School.

Institutions for the handicapped were Partlow State School and Hospital,
Alabama Institution tor the Deaf and Blind and Lurleen ® Wallace Devel-
opmental Center. The wental institutions were Bryce I pital and Searcy
Hospital.

<8
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PEACHER TRAININS

Due to the uncertaincy of funding and the late allocarion of funds,
nany teachers who had been trained to work with Title I left the pro-
sram. Many of the new teachers in the program were either near relire-
nent age or were f{irst year teachers. ‘Therefore, much training was re-
quired. The first-vear teacher-traininy program (in it's second year)*
was very helpful in training and supervisini some of the first year Title |
teachers.

The requirement by the State 3oard of Education to plan and implement
pre-service and in-service education and the requirement of Titie T that
the teachers have structured in-service training has resulted in wmuch
teacher-trainin, activity. Title [ training was done through workshops,
inter-visitation and attendance of college classes.

T'he estimated amount of sixtv-one thousand ($61,000) was spent during
the revular term and twenty thousand ($20,000) during the summer from
ritle | funds. The 351 teachers who attended colleue classes during the
regular session and 158 who attended college classes in the summer paid
their own expenses except for $621.

The Title [ wmathematics, reading and evaluation consultants helped
with in-service in as many LEA's as possible. An inter-visitation program
was also sponsored by the state Title [ staff. This project was reported
in the dissemination seccion.

The checklists for reporting in-service and the areas of training are
on the follow'ng payes. The figures are compiled from the LEA reports.

*The Continuous Professional Development Program which was begun in 1973
with the aid of SDE staff members, Auburn University and the University

of Alabama in Birmingham oxpanded to include one hundred new teachers in
the experimental group and one hundred in the control group for special
studv. Consultauts from Auburn University work with two hundred eighty new
teachers with no control group. Many of the new teachers receiving the
special supervision and help are Title I teachers.




SYSTEM Alabama

*1.

*2.

Tf stipends were paid for college classes, specify area of study

STAFF DEVELOPMENT (USE OF TITLE I OR OTHER FUNDS FOR IN-SERVIGE TRAINING
OF TITLE I PERSONNEL)

REGULAR SESSION

No. Other Teacher Title I Other
Teachers Educators Aides Funds Fund
Attended College
Classes 235 21 41 347 2,362
Attended Local Classes
for College Credit 116 21 11 274 83
Workshops of Five (5)
or Mcre Hours 1318 185 581 31,507
Short Term Instruction 830 95 404 14,875 142
Visits to Other
Programs and Activities __ 467 91 142 5,191 160
Special Teacher Aide
Instruction 333 37 572 8,483 107

If stipends were paid for college classes, specify aree of study

21 3 21

SUMMER SESSION

No. Other Teacher . Other
Teachers Educators Aides Cost - Funds
Attended Ccll:xge
Classes 116 7 35 984
Attended Local Classes
for College Credit 42 5 6 709
Workshops of Five (5)
or More Hours 612 45 219 18,765
Short Term Instruction 644 32 108 848
Vvigsits to Other Divisions
and Activities 40 10
Special Teacher Aidge
Instruction 105 12 225 264

30
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Alabama

SYSTEM

MAJOR SUBJECTS OR SERVICES IN WHICH TRAINING WAS RECEIVED

Subject or Area of Service

Number of Teachers and Other E.ucators

- fuance

Reading and Language Arts
Kindergarten

Mathematics

Elementary Education
Secondary Education

Speclial Education for Handicapped
Speech Therapy

Health Services

School Social Work
Attendance Services

Library Services

Sociael Studies and Science
Natural Science

Writing Objecéives
Individualized Instruction
Diagnosing Children's Needs

Writing Curriculum Guides

Supervision
Administration

Research and Evaluation
Career Education

Music

Psychology

Regular Session

52

1249.5

214

550.5

300
36

60

615

900

988

202

i
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Summer Session

2

958

179

522

406

23

78

91

144

58

75

59

277

313

402

90

=




SAMPLE

ATTACHMENT - In-Service Training for Sta:t

NUMB E
DATE OF NATURE OF TRAINING
HCURS

August 20-24 30 Reading Workshop - Dr. Ronald Noland,
Auvburn University

September 12 Orientation - Organization of Title I
Program

September 19 1 Testing Orientation

October 4 1 Pre-test - Administration, Scoring,
and Reporting Scores

October 9 2 Demonstration of Alpha Time and
Fountoin Valley Reading Support System -
Mr. Jimmy Roberts - E & S Associates

October 17 2 Coordination of Health Services with
Title I Program (3 Health Nurses)

October 25 2 Demonstration of the Webster International
Tutorial System on the Right To Read - Mr.
Barfield, Consultant

October 30 2 Reporting To Parents

Noverber 8 5 SDE Comparability (Coordinator)

November 13 2 Demonstration, Sullivan Reading Program,
Don Prater, Consultant

December 5 1 Relation of Title I and School: # tendance
and Parent Involvement

January 23 5 SDE Program Planning {Coordinator)

January 29 2 Title I Funding - Plans for Summer School -
Revisions in plons for regular year due to
release of impounded monies

February 5 1l Teacher Aide Workshop (teacher aides only)

February 12 1l

Teacher Aide Workshop (teachers only)
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MUMBER o

February 21

February 27

April 10

April - May

DAT® or NATURE OF TRAINING
HOURS
Yebruary 19 2 Teacher Aide Workshop (teachers and

teacher aides) Demonstration, Project
"Life" and Learning with Laughter, Mr.
Boyle, Consultant

2 Demonstration, Alpha Time, Alpha One,
Mr. Traynor, Consultant, NDE

1 Demonstration and utilization of new
filmstrip/cassette projectors

2 Plan post-testing schedule, and eval-
uvation reports and procedures
g0 EED 161X, Practice Teaching of Reading,
Auburn University, Ir. Konald Noland,
Professor
1 Post-testing schedule, procedures, and

annual evaluation

2 Evaluation of the Title I Program,
Planning 197L-75 Title I Program




=

|

SVATUATION - IN-SERVILE PROGRAM

Pre- In-fervice - Auugy © 28, 1673, Titie [ personnel, Superintendent,
Principals and Ueordiviaior.

1072273 evalvation repor. - vev.owed ard copies provided
197370 Progeac - €Uy s Pl et

Project Objectives - Title | teachers helped write objectives in
Mav, 'a73.

Narracive - (¥laps <o weet vbiectives) - Discussed ways and plans
to wect wrejecs oviectives. Teachers wroie specific objectives
Lo reac projecl ooract ac,

Administratiie Review . ¢.1eck sheet discussed and explained.

‘valuarion Review - Chedk snect discussed and explained.

Preview of »ilms - a™mns, V vds, adjectives - Title I personnel
reported arv s wore tearned and used to reinforce parts of
speech with c¢hitiren .n the reading centers.

vye-Schoel f5ititute - Aupust 29y & 30, 1973 - (working in respective

schocls). Ihis time was ased by Title I reading teachers and

teacher a+des o ourganjze the reading program in their respecctive

schools and o nect with the classroom teachers and principal.
Planning Perind . cach day (teacher, aides, and cleasroom teachers)

gave reading teachers, aides and classroom teachers an opportunity

to plan once a week for the needs of each child in the reading
center. Reading teachers and aides had a planning period each
day.

Alspama Reeding Conference - September - Title I reading teachers and

coordirator attended the ARA Conference. All were inspired by

speak.rs. lcachwr: brought new ideas back to the reading classes

gleaned from the group sessions.

October In-Serv.ce . Furent Councils and parent workshops were planned.

Shared ideas on materials to be used in workshops.

November La-Service - (dcading Consultant couldn’t come®.) Discussed

Carce, education materials. Professional books and magazines
discusse’ Due Un unavoidable circumstance, the State Title 1
2ead.ny Jonsniltani could not come. [leachers and aides learned

wavs o 1eantoree Career rmits taught in the classroom. Selected

books aind magazines for professional group.
November - AdMLanilau'Vc Review - Mr. C. M. Youngblood, Assistant
State Tirtle [ Cocrdinator. Mr. Youngblood commended the system

for a "Title 1 prog.am planned and implewmented to meet the needs

for which it was intended.” e :lso made helpful suggestions.
Jamary la-Cerviee - viewed slides of parent workshop. Evaluation

foring werce ulscussed. Enioyed seeing slides of all 3 workshops.

New teachers oriented to Title I program. fvaluation forms
discrssed - a pecaessarv pcoit of the program.
January - lwo Javs were speal setting up new reading centers and

workine on «ddivsoal wnde: | schedules. Necessary and time vell

spenc.

January - Visit o EBSCO und school to see Hoffman program in action.

interesting aud inforrutive.

February - Hoffman consultant met with teachers and aides and assisted

thew in etfe tive ways Lr use addlLLOHQI Hofiman material and

El{llc Diagnostic tests . 34
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Februar. In-setvice - Pluanned AEA exhibit and Parent Evaluation sheels.
(Reading Consultant couldn't come.*) Plamied AEA exhibit on
Parental [nvolvement. Teachers and aides volunteered to epend
time at tue ALY pootn and to enlist parents to go with them.

February teading Woxishop - (American Book Company) - Consultant was
excellent. Al: bernefited from workshop.

Jday In-service - leacher seli-improvement. - System In-service program
discussed. Each teaciter turned in self-improvement plan. (eachers
were plersed to be given the opportunity to select areas they need
help in.

May - Test review - dMrs. Thelma M. Smith, Elementary Guidance
Counselor, met with Title I teachers and classroom teachers to
reviewv test results cn each grade level and in each respective
school.

May 30, 1974 - Title I test results and 1974 project objectives dis-
cussed, Title ! personnel met with the Coordinator. Test
results and 1974 projecct objectives were discussed. Changes in
1974-75 project obiectives were recormmended by the Title I
teachers. FEvaluation reports for the 1973-74 year were checked
and turned in tce the coordinator. Teachers and aides were
commended for the good job done and the progress the children
had made.

A~ Although Mr. Mitchell, Title I Reading Consultant, could not be with
us for our regular scheduied in-service meetings, he attended the
Parent Workshop at Main Avenue Elementary School and talked to the
Title I Parents. He visited our Title T Reading Centers on another
occasion, observed our program and gave helpful suggestions to
teachers and aides.




PARENT AND COMMUNITY INVOLVEMENT

LEA Title I coordinators made a special effort in 1974 to involve the
parents of participants in the Title I program. Some LEA's organized
parent committees for each school. The LEA's which reported the most
success were enthusiastic about the possibilities through effective
communicat jons with parents. They foresee better public relations,
assistance in identification of social, academic or physical problems;
fewer absentees and dropouts, future tax support (local); happier, more
successful children; and even aid during the day through employment or
voluntary work.

Many methiods were used to involve parents. The ones most often reported
were:

l. Organizing local parent committees, getting parents into the schools
by means of student programs, coffee hours, special student demon-
strations, home-making classes, using parents for chaperons on trips,
and using parents for aides.

Reaching the parents in the home by use of educational television
with children on programs, use oi radio programs, sending publications
to them and by visitation of teachers, visiting teachers, social

wor ers, school nurses, counselors, etc.

3. By really showing the parents that they were needed and welcome.

Other members of the community were involved by some of the methods listed
above and by enlisting their help in the programs. Business leaders of
various industries or vocations of interest spoke to classes and/or arranged
for classes to visit the business site. In some instances, the talks and/or
demonstrations were video~taped for use by other classes or future classes.
The community members were also involved in community-wide school projects
and through the dissemination of materials.

ADVISORY COMMITTEES

The LEA's kept records of the advisory committee meetings. These records
contained the dates meetings were held, the location, the names of the
parents attending and minutes of the meetings. The assurance checksheet
which must accompany the application verifies that the PAC had met before
the final writing of the application. The SEA consultants checked the
item concerning the involvement of the PAC very carefully when making
administrative reviews.

Compiled reports of the PAC meetings and local parent committees follow.
This was the first time the LEA's were required to fill in the form so there
may have been many interpretations of what was wanted.
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nts in the Title

Gyorpy Alabama o .
ADVISORY COUNCIL REPORT
(Svstem wide)
NUMBIK
rl?p@ . People who participated on Parent Advisory Council.
_lfgi.,-" Were parents of public school students.

24 Were parents of nonpublic school students.
__JQEZ_..__ Were not parents of school age c¢hildren.
_ll§? Wwere parents of Title I children.

_ 7 Merv parents of nonpublic school stude
222 Were e¢amployed by the Board of Education.
46 Other (specify).

what were the duties of the Parent's

(Mark all that apply).

1.

Supplied information on parents views of
educational needs

Participated in the develonment of Title I
program

Reviewed Title I applications for current

fiscal year

Made recommendations concerning the Title
1 programs

Participated in Title I program evaluations

Other duties, specify

Advisory Commit tee?

YES

1 Program.

NO




SYSTEM _

ADVISORY COUNCIL REPORT
(Local)

NUMBER

¥

2,740 People who participated on Parent Advisory Council.

2,178 Were parents of nublic school students.

21 Were narents of nonnublic school students.
Were not parents of school age children.
Were parents of Title T children.
Were parents of non-public school students in the Title I Program.
Were employed by the Board of Education.
Other (specify)

What were the duties of the Parent's Advisory Committee?
(Mark all that apply).

1. Supplied information on parents views of
educational needs

Participated in the development of Title I
program.

Reviewed Title T applications for current fiscal
year.

Made recommendations concerning the Title I
programs

Participated i{n Title 1 program evaluations

Other duties, specify
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ALABAMA

SYSTEM

NIMBER OF YEARS (RNGULAR SESSION) PARTTCIPANTS HAVE BEEN IN TITLE I PROGRAM
BEFORE 1974,

NUMBER OF PARTICIPANTS

ggégi NONE ONE_YEAR TWO YEARS |THREE YEARS{ FOUR YEARS |FIVE YEARS

KINDER-

GARTEN 4,100 8 0 0 0 0
ONE 12,640 2,471 106 4 0 0
TWO 7,922 8,131 1,508 51 0 0
THREE 6,081 5,752 4,791 591 11 0
FOUR 5,127 4,170 3,429 2,141 294 2
FIVE 3,877 4,035 3,133 1,692 759 138
STX 3,761 3,344 2,976 1,436 559 402
SEVEN 2,151 1,787 1,158 512 173 108
E 1GHT 1,552 942 806 354 147 92
NINE 1,173 748 464 237 101 79
TEN 306 216 158 41 8 4
ELEVEN Sl 54 62 23 8 5
TWELVE 36 33 25 21 7 3

This form was added in an attempt to ascertain if children were "stuck' in Title ¥
classes and to cause LEA's to take a look at the efiectiveness of their programs.
Instructions were to put the FY 74 participants who had not been in the prcgram
until the FY 73-74 ir the "none" column and to list the others in the appropriate
columns. The instructions were not clear; so many of those in for the first year
may be listed under "One Year'. Some of those listed as being in for several
years were eligible for educable mentally retarded classes., Some had attended
preschool classes and were still immature. Some had been in a "pistar' program

for three years.
The validity of this page is doubtful, but the LEA presentation of an analysis of

the evaluation results to the local Board of Education and the PAC will cause some
thinking and a second look at the programs.
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Preschool:  Thirty-tour LEA's had preschool under Title 1
during the regular term for 9 iwnths. The participants

were tentatively identified by Headstart records, economic
status, records o siblings vho had been unsuccessful in
school immaturitv. etc. Then, each of the prospecitive
participants was tested. The tests uscd were Metropolitan
Readiness, Murphy-burrell, Peabody Picture Vocabulary, Drav-
A-Man, Yang Ho Behavior Maturity Scale, Harrison-Stroud Reading
Readiness Profiles, Scott Foresman Initial Survey Test, Lee-
Clark Readiness, Boehm Test of Basic Skills and California
Test of Basic Experiences.

The children who rated below the fiftieth percentile or

the fifth stanine were selected first with others up to

the sixtieth percentile being accepted on a space available
basis. Some LEA's gave only the general concepts or language
part of the tests to identify the children and gave the other
parts after they were in the program. The programs were
reporied as successful. Since some reported in raw scores,
others in stanines and others in percentiles, an average score
was not available for all. The scores which could be grouped
are in the c2ction on testing.

Elementary: ‘the elementary programs consisted of reading
in 124 of the participating LEA's reading and math in sixty-
seven LEA's and of 73 special education classes.

Two LEA's called their programs basic skills and communi-
cation skills (rather than reading and mathematics) which
included language arts and ather skills needed. One small
LEA used the Title I allocation for a preschool program.

Test scores are in the section on testing.

services consisted of teacher aides, social services,
counseling and testing, health services, psychological, etc.
These services helped to involve parents and to reduce absen-
teeism.

Secondairy: Reading and mathematics were the main instructional
activities condwefed in secondary grades for eligible Title I
participants. The activities were more concentrated in the junior
high school grades (7-9). Supportive services included teachor
aides, social services, counseling and testing, health services
(medical and dental) and psychclogical services when needed.

One LEA had night classes in all academic areas in a dropout
program.




PART 11 PROGRAM LFFLCLIVENLESS
THE TESIING PROGRAM

The State sponsors aud supervisces, through the guidance consultants.
achievenent and aental maturitv tests for all fourth, eighth and tenth
grade puplls. The auswer sheets ave sent to the Stute Department of
Education fur grading and processinyg. A large print-out and individual
results ure returnvod to the schuols where students are counseled concerniny
strengths and weaknesses, helped with planning the remainder oi _heir high
schocl careers uand helped to develop plans for the future. Other test ex-
periences are gained through taking interest inventory and special ability
tests, PSAT, National Merit, GABT, ACT, etc.

In FY 74, members oi the Student Persoanel Services staff in the SDE and

of the Title 1 staff held four area meetings vo train LEA persomnel, ad-
ministrators, supervisors, coordirators and counselors in the use of the
achievement test uscd in the state testing program (California) to diagnose
and plan school programs for FY 74-75. 1Tt was proposed that each LEA
superintendent use the persounel trained at these meetings to hold similar
workshnps for reading and math teachers in his school system before the end
of the year. Ninety-three of the LEA's held the training workshops. The
fourth grade students were tested in the spring and will be tested in the
spring of 1975 to evaluate the success of the endeavor.

S ecific means of identifying needs through the use of the tests and of
using the information to plan appropriate instructional programs will be the
theme of the 1975 training which will be reported in the 1975 annual report.

Title I participants were given an achievement test. Some systems gave a

test in the fall and in the spring. Others used the post tests in the spring
0of 1573 and gave the same children a post test in the spring of 1974. Children
were given an achievement test and taken from the Title I program if needs had
been met. Other children were admitted to the program when needs arose. Each
LEA did interim testing on a sampling basis.

The cests most often used wzre California Tests of Basic Skills, Metropolitan
Achievement Tests, 5Stanford Achievement Tests, SRA Achievement Tests, Gdtes-—
McGinitie Reading Tests and Iowa Silent Reading Tests. First grade partici-
pants were given a readiness test and a post test. Those children who repeated
the first grade were given achievement tests. The preschool children were
glven pre and post tests to ldentify, diagnose and evaluate progress.

When test scores did net show as much progress as was expected, the LEA coordi-
nator was required to analyze the problem and make whatever changes were indi-
cated before the FY 75 project wes approved.

On pages 40 - 43 the test scores were obtained by listing and averaging the scores
by grades for each of the tests used most often. Scores from several other tests
which were used by one or two LEA's are not included, but they are used in the
SEA work with LEA's.

The ar2rage gain for 1974 was over oue year. The SEA attrioutes the improvement
to teacher-training in diagnosing needs and planning procedures to meet the needs,
to the requiring of more monitoring on the part of LEA coordinators and better
in-service training.
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The scores of the children in Title 1 special education classes werc not
included in the reported test scores. Test scores for those children who
were in the program for less than nine months are not included. 1In some
instances children made as much as four years gain. Once their problems
were identified and help was given, they were able to go zhead without
special help.

In Alabama students who have the greatest need for compensatory education
are selected first for participation in the Title 1 programs. Some of

these are more than one year below grade level in the upper grades and all
are below grade level in the lcwer grades. After these children who have
the greatest needs are chosen, others who need help may be admitted to the
program. All participants are functioning below grade level. With this
variation, i: is safe to assume that rhe participants have not made over
seven months progress as an average. i a maximum of .7 months per month
is used as the baseline for comparing p ormance for children receiving
compensatory services.

0f the 70,487 Title I children in the reading program for nine months, in
grades one through nine who took pre and post tests, 26.24% made over 1.5
year's gain, 50.92% made over one year's gain and 70.60% made over seven
months gain. This indicates that 70.60% of the students made more progress
than could have been expected without the special services. This is reported
on page 38.

Of the 27,176 Title I children who participated in the mathematics programs

for nine months in grades two through nine, 28.08% made over 1.5 years progress,
56.04% made over one year's progress and 76.27% made over seven months progress.
This indicates that 76.27% of the participants made more progress than could
have been expected without the special services. This is reported on page 39.

e
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. ie percentile scores above are rough averages of the scores which were

w |
- Number of Date i . \ ) Date ! . . “
NAME OF TEST Students . Pretest Stauine m Percentile m Post Test m Stanine Percentile :
1 L~ m ! . .
_ | | _
Stanford Early . , , ! , e
Achievement 345 9/73 3.5 32.2 | 5/74 4.2 37.0 -
_ | W
| | | | |
Test of Basic _ _ ) " “ , A
Experience ) 1372 _ 9/73 W 29.7 M 5/74 67.5
m | !
B ! _ .
Peabody Picture ; ' ”
Vocabulary m 141 ‘ 9/73 23, m 5/74 66.
W , |
: , — \#
, i :
Metropolitan !
Readiness 276 9/73 26.5 | 5/74 66.
Lee-Clark
Rcadiness 201 9/73 26. 5/74 55. j
|
i
Inventory of .
Readiness Skilis 87 $/73 31. 5/74 87. Cm
w o=l
f »—H
, | 1L m
Evm

submitted in various forms.




READING ACHLEVEMENT GAINS OF ESEA
TITLE 1, PUBLIC SCHOOL STUDENTS
BY GRADE LEVEL, 1973 - 74

Percent of students, by month's growth

Grade Number of Substantial Moderate Little or None
Level studeats 1.5+ 1.0 to 1.6 0.7 ta 0.9 0.6 or less
One 9331 2972 2653 1998 1708

TWo 14068 3366 4001 2758 3043
[hree 1.936 3166 3316 2415 4039
Four 10443 2445 2332 2111 3545
Five 389, 2546 1968 1681 2700

Six 3048 2129 1720 1487 2712
Seven 3435 884 693 754 1104
Eight 2014 565 479 441 529
Nine 962 288 183 184 307

men 113 56 24 12 23
Fleven 101 44 9 13 15
Twelve 99 33 20 16 30
Total 18,494 17,398 13,870 20,725

79,4387
Percent 26.24 24.68 i 19.68 29.40

This page is for those who participated for nine months.
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MATHEMATICS ACHIEVEMENT GAINS OF ESEA
TIiTLE 1, PUBLIC SCHOOL STUDENTS
by CRADE LEVEL, 1973 - 74

N _Rercent of s ' .

Crade Number of ! Substantial Moderate Little or None

vel s.oaudents 1.5+ 1.0 to 1.4 __0.7 to 0.9 0.6 or less
One 3305 1104 1044 638 519
Two 4575 1223 1429 928 995
Three L4764 L1474 1430 940 920
Four 4070 1108 1077 824 1061
Five 3836 936 933 822 1145
Six 34273 858 939 673 953
Seven 1533 426 330 321 456
Eight 1166 326 291 268 281
Nine 312 93 81 64 74
Ten 117 44 30 10 33
Eleven 45 30 10 3 2
Twelve 30 10 4 6 10
Total 27,176 7632 7598 5497 6449
Percent 28.08 27.96 20.23 23.73

This page is for those who participated for nine months.
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READING

NUMBER OF
GRADE STUDENTS PRE POST GAIN
CALIFORNIA TEST
1 5,845 *1.4
2 9,806 1.05 2.09 1.04
3 9,693 1.75 2.74 .99
4 7,981 2.32 3.19 .87
5 6,856 2.94 3.97 1.03
6 6,317 3.57 4.52 .95
7 1,901 4.20 5.15 .95
8 1,309 4.68 5.70 1.02

GATES-McGINITIE TEST

1 2,595 %1.66

2 2,512 1.27 2.27 1.00
3 1,906 1.82 2.88 1.06
4 1,100 2.53 3.71 1.18
5 1,179 3.19 4.23 1.04
6 934 3.96 4.94 .98
7 838 4.34 " 6.26 1.92
8 239 4.50 6.23 1.73

*Many of the first grade participants took pre and post tests which did not give grade
placement scores. Others took a readiness test for identification and a post test
which yielded grade placement scores. Only those post test scores are reported. The

other scores (stanines, raw scores, percentiles, etc.) are on file.
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NUMBER OF

RADE STUDINTS
1 636
2 739
3 722
4 545
5 419
6 366
7 395
8 242
SRA ACHIEVEMENT TEST
1 721

-

I=

s
i

=
1=l
fr—
| ==
)

PRE

[ 2%

o

.49
.04
.70
.19
.90
.80

.63

POST

1.60

3.00

4,33

4.87

3.40
3.75

2.67

3.37

3.7

4.3

1.60
.85
.96
.81

1.14
.97
.88

.84

1.68

1.38
1,22
.85
1.05
.88

1.71
.73
.73
.87

1.05
.90
.90

.70
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NUMBER OF
GRADE. STUDENTS _

CAL1FORNIA TEST

] 2,876
2 4,880
3 4,731
4 4,124
S 4,241
o 4,024
7 1,209
3 958
STANFORD TEST
1 240
2 274
3 272
A 274
5 245
6 164
7 177
8 170

placement scores. Others took a
which ylelded grade placement s:ores.
other scores (stanines, raw scores, percentiles, etc.) are on file.

PRE

1.12
1,89

2.61

2.82
3.66

4.78

POST

*1

*1

.43
.17
.04
.57
.29
.03
.98

.57

47
.20
.97
.68
.58
.55
.63

.05

GALN

1.

1.

05

.15
.96

.98

00

.00

.96

.75
.97
.86
.92
.77
.70

.55

#Many of the first grade participants took pre and post tests whlch did not give grade
readiness test for identification and a post test
Only those post test scores are reported.




1< TROPOLITAN TEST

(o2}

SRA ACHIEVEMENT TEST

placement scores.
which yielded grade placement scores.

NUMBER OF
STUDENTS _

95

233

128

541

514

433

19

193

242

270

277

=
(e
=)
|=

PRE

.43
.20
.90
.65
.37

.00

.40
.20
.65
.55

.25

POST

.7

.53
.15
.20
.75
.37

.00

.75
.05
.80
.95

.10

other scores (stanines, raw scores, percentiles, etc.) are on file.

GALN

.95

1.10
1.00

1.00

1.35

.85
1.15
1.40

.85

*Many of the first grade participants took pre and post tests which did not give grade
Others took a readiness test for identification and a post test
Only those post test scores are reported.
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PART 1II
SPECIAYL REPOKTS

Included in the 197% ¥Y Title | Evaluation Format were special outlines
to be followed in writing reports on the following:

1. Each instructional activity

2, Lach supportive service

3. Case studies in each of the areas
4. Teacher-tecacher aide program

5. Parent and community invclvement

[t was suggested that the outlines be given to Title I teachers and supportive
service staff at the beginning of the year so they could begin keeping notes
on the procedures being used or child being studied. Each staff member was to
write a case study. The 1EA coordirator selected the ones to be included

in the evaluation report a&s originally submitted by LEA's. (The names used in

the case studies are fictitious.)

On the following pages are samples of the reading and mathematics reports and
case studies in those areas, the teacher aide program and the parent and com-~
munity involvement program.

Copies of the reports on supportive services and case studies done by the
personnel in those areas are on file with the reports not used here.

S0




Butler County
Evaluation of Pre-sSchool Progiaa
A. Butler County Board of Education

B. Mrs. Marjorie Maddox, 1litle | Iiicector or Mrs. Georgia E. Lucas,
Testing and Evaluation Supervisor. P. 0. Box 160, Greenville,
Alabama 36027, Phone: 382~20665.

C. Objective - The objective of the pre-school program is to provide the
experiences necessary for educationally disadvantaged five year olds
to acquive skills, attitudes, and concepts necessary for school readi-
ress. Eighty percent of these children will advance one stanine on the
Test of Basic Experiences published by CIB/McGraw Hill. Twenty percent
will advance two stanines in experiences as measured by the same test.

D. Treatment - Fifteen teachers, in classes ranging frum fifteen to twenty
students, provided varied enpe.iences for the pre-schoolers. Instruc-
tional activities were conducted in carpeted classrooms equipped with the
latest in furniture, devices and materials available for kindergarteners.
In addition, one building, whick housed ten kindergarten classes, was air
conditioned. To facilitate learning, activity centers were employed.
These centers offered opportunities for the child to explore, manipulate,
question and express ideas. They were also designed to provide experi-
ences in seeing, hearing, touching, tasting and smelling. Additionally,
they were used for making thilngs, using the process of measuring and pour-
ing, mixing, squeezing, dripping, washing, wiping, and others. Some of
the activity centers included:

1. An arts and crafts center equipped with paints, paint brushes, crayons,
scissors, paper, paste, modeling clay, templates, pencils, easels and
many more.

2. The amusement or game center contained toys, puzzles, sponge balls,
story sets, puppelLs, puppet theaters with dramatic plays, and other
games such as jumbo dominoes.

3. The library center hac appropriate books of the alphabet, turn the
page, story boards, sequence ctories and others. Students were also
parmitted to select appropriate books from the school's library.

4, The transportatica center consisted cf a collection of trucks, tractors,
cars, push carts, and cther mobile toys.

A homemaking center had simple household furniture and items such as
chairs, tables, cabinets, dishes, ginks, dolls,telephones, ironing
boards. and other household items.

(V1)

6. The mathematics center was equipped with many counting devices of
varying sizos and geomatrio shapes along with play money and scales.

7. A science ceater containad prisms, masgnets, magnifying glasses, a
collection of soods, sea shells, insects, flowers, models of farm and

200 animals, live pets (furnished by parents, students and teachers),

[ERJ!:‘ and others. - 551_
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Flevible ¢ redulran vilowed these and other centers of interest
to be nsed oen necded rhrovghout the school year.

Equipu nt uch ns tilmetrips projectors, overhead projectors,
movie pro.ectors, tape recerders. Dukane Micromatic projectors,
cassette recorders  tancuace masters, audio-visual materials werve
used.  Ieachops used dhe Lacly Seasovrimotor Training Activities
Handbool., heonowy feys. 9ven Lours and other series as instruc-
tional guirdes.

The students weve given (nwertunities to retell stories in scquence
that had been told and read vo them. Some of them made visits to the
librory, principal's o1 fice anld othexr classrocias, while others went on
bird watching or nature excursions, and a tour of their campus or a
visLt to tne scheol they will be attending next yezar when they become
first grader . Alwosc a2l of chem participated in special programs
presented for speeial occasions or 28 PTA meetings where parents werce
invoived. The hindergqartenecs were encouraged to talk about every-
thing thev saw, heard, did, felt or thought. The trips and diverse
activities were used to in.rease the vocabulary and expand common ex-
periences, and were veinfoiced ny experience charts and creative
dramatics. They colored »ith crayons, painted with tempera and fin-
;or paints, muniputated ciay, listepned to suitable records, cassette
tapes, a viano, and learned simple songs. These pupils played with
rhythm band inst.uments. learned to move anc keep time with music,
learned to jumv, skip, run, jump rope and acted out stories. They
also learned to listen and follow simple directions. Activities were
desigued so that esery child could experience success each day. Mauy
strategies were axerted by teachers to help imprcve the self-concept of
each pre-schooiur and to lezt him know chat he was accepted as being an
important person. One of these was the celebrating of ecach child's
birthday with a party ia the «lassroom.

The testiaz and evaluation supervisor assisted teachers with student
assessmant ard with .lanning for individuali:ed and group instructien.
The program was coordinated by the project airector.

Fifteen .iudent nurses fvom the Stabler Licensed Practical Nursiuag
Schoel assisted by making audic and visual examlnations for scrocn-
ing purposes. Keferrals were made of students with sight and hear-
ing problems. Those necding glasses, who are unable to pay for them,
were furnished them by other community agencies.

Eligible students roceived lunches through the neady lunch program. A
breakfast was alsc provided each day for eligible children at one schocl.

Activitlies werec provided so as to imnrove mctor coordiaation anld physical
fitness. Balauce teans, waeter tables, saw horses, sand tables, climbars
with siidey wn? erhere were used to enpbance learning. Students also
learnad hnw to get along with ocher childeen by taking turns in leading
as well as {ollowing.
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Stulents attended clatves frowm >ix 20 »ix and cne-half hours a day;
five days o weak, ror thircy-sir weeks.

Participants - Lligible boye ind girls whe vere five on ov befere
October 1 were included i the pdrosswm. Alwonst all of th-se par
ticipants were from low- mcoms fariiies and iundicated a need to b»
included in the orogram & ascortained by test results from the Test
of Basic Expariences (TORE) admirniscored in September. The average
stanine for this group was wo  Many of them displayed behaviors of
being maladjusted socially aal ¢morionzily aznd had poorly develoned
concepts of space awc tiwe. Scveral of rhem were deficient in ex-
periences essential fcr vocabuiavy development.,

Fay

The fifteen teachers wove qualified instructors who devoted the
eatire day to working wich the same group of students., To augment
theic training these Teachers atrtraded in-service meetings and work-
shops.

Related component - Parents functioned in various ways to help broaden
*he pcogram. Some of tien participaced in such activities as making

gstumes or assistine in getting students dressed for special programs,
serving as volunteers to help in the instructional program, supplying
seads, serving as chaperons or .esource person, attending programs in
which their children paiticipated, furpisiiing reireshments for birth-
day parties and fo: other uccasions. Sume of them served on the school
or county advisory cowmittee. One varent made and donated seventeen
rhythm band instruments to one kindergarten center.

Teacher-sides performed a2n in-valuzble service by relieving teachers

from non-profescions’ tasks thus allowing them time to teach.

These aldes and pro.essicnal stafy were engages in structured work-
shops and,/or in-sarvice training education during the scholastic year.
In addition, each teachsr wd aidz participataed each day in a planning
seggion for the next day's activities.

fifectivencss - Tne 2t activeness of this activity was measured on the
besis of pre and posi testiay of the Test of rasic Experilences (TOBZ).

The resgults are listza below:

L

i ial
: i . Social
A B3¢ cS + " 1 1R ‘r. r‘ - R e
Mathemati i Larngraze Science Studies Averag
!
Stanine Sianinc Stanine Stanine sStaniue ‘
] i i
Pre | Post ' Pre Dost | Pre | Post | Pre | Post]| Pre | Post |
, !
| !
R 6 |6 j4 6 14| 6 | 4 5 |

These results showed an incrcase of twe stanines. Of the 245 students
who were aduinistered the test in September and again in Mey, 240 or

47
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ninaty--ight parcent increased their level of performance one or
wmore stinines. One or less tha~ one-half percent advanced six
Stanifivs, Seoven or threee perceat advanced f{ive stanines, thirty-
{ive or fourteen percent advaunced four stanines, seventy-cight

or thirty-two percent achieved three stanines, eijhty-four or
thirtv-toar poreent improved two stanines and thirty-five or four-
teen percent advance.d one staiine. One or less than one-halfl per-
cont showad fwmprovement in three concept areas of the test, Lwo or
one percent made improvement in two areas, while two or ome percent
showed Little or no progress.

The evaluation of these pupils by teachers in the affective domain
indlicated that at the baginning of th2 year ten percent rated jood,
twenty-nine poareent average, forty-one parcent fair, and twenty por-
ceat. poor. At the end of the yesar the rating had changed to fifty-four
percent wol, thirty-six percent average, nine percent fair and none of
thon had a poor rating.

[he test data reflected that we exceeded our obiective which is evi-
dince that this program vas elfective.
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CHOOL = RENDFRCARTUEN COMPONENT

cirminehan Public Schools

Margaiet Lorana, supervisor, Special Programs, Guidance Department
327-8521 0 txtersion 245

Sirminghan board of Edvcation, 2015 7t Avenue, North 35203

Latie Lee Thompson, Supervisor, Primary and Reading
3285321, Extenc’ on 227
Lirmingoam Beara o ‘ucation, 2015 7th Avenue, North 35203

It overall objuctive of the Kindergarten prc¢ ram is to give 5 year old
(hitdren with limited background the kinds of experiences that they have
wi . .cd and which bad they had them, would have provided the structure and
readiness for learnine " ich should assure a reasonable degree of success
in the formal acader o <e ting.

SPECITIC OBJECTIVE:.. As a result of having been enrolled in the Kindergarten
program and havang received

1 stimulation and exposure to growth producing experiences leading to
academic scadiness, 657 of the Title I Kindergarten pupils with 1.Q.s of 90
and above will make scores in May on the Stanford Early School Achievement
Test  SFSAT) which will fall 2 stanines above the October stanine (using
Kindergarten norms in October and first grade norms in May).

+2%  trainirt and practice in social interaction and in visual motor per-
ceptual skills. 75 of the Title T Kindergarten pupils who were unable to

t andle the tasks in Zeptember will complete these tasks successfully in

Mav as shown by their responses to pre and post administration of a locally
developed Inventory of Readiness Skills.

3y training and experience in language communication and other readiness
Jkills, 75, of the Title T Kindergerten pupils with mental ages of not less
than 5-0 as of Scptember 1973 ‘on Binet) will be ready for first grade in
September 1974 as measured by scores on the Metropolitan Readiness Tests
administered i May 1974,

%) persona. attention and rewarding interaction between teacher, counselor,
and child, fewer than 107 of the children will be described by teachers in
Mav as possessing negative characteristics as checked by teachers on the
pupil characterictic sheet.

5)  personal help and services that encoura,e regular attendance, the April
and Mav 1974 attendance records of the Title [ Kindergarien children will
improve 3" as compared to the attendance records of October and November 1973.
“6) counseling services and personal help, 757 of the pupils with mental
ages of 5-0 in September will be ready for school as measured by their re-
sprses to the Metropolitan Reading Test. The 257 who are "at risk" in terms
of acho 1 8 -~cess will have had additional help from the counselor in plan-
ning for approp-iate pilacement for the cominy rear.

(7Y a more individualized program due to the enployment of teachers' aides,
75 of the Tit.e I Kindergarten pupils with mental age of not less than 5-0
as of September 1973 (Binet) will be ready for first grade in September 1974
as trasurea by scores on the Metropo,itan Readiness Test administered in May
1974
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(8) medical services, the attendance of the Title [ Kindergarten pupils will
be tmproved 3. as shown by comparing October-November attendance records with
April-May attendance records.

9)  experivnc -5 made possible throngh transportation services provided by
Title I, 75 of the Title [ Kindergarten pupils with mental age of not less
than 5-0 as of September 1973 'Binet) will be ready for first grade in Septem-
ber 197% as measurwsd by scores on the Metropolitan Readiness Test administered
in Mav 1974,

L10)  testing secvices which reveal children's experiences and rcadiness skills
and from which a curriculum s devised to meet their nreeds, 757 of the Title
! Kindergarten pupils with mental ages of not less than 5-0 as of September
1973 will he readv for first grade as measured by scores on the Mctropolitan
Readiness Test administered in May 1974

TREAIMENT:  The twenty-five Kindergarten classes were located in 9 «chools
having one cla-s cach, 5 schools having two classes each and in two additional
centere where 3 classes were housed

special materials which stimulate interest and aid the children in the
matu: ition process are used extensively., Teaching methods which have proved
to be ~uccensiul 1n early childhood education are employed by the Kindergarten
Leacher who works under the direction of the Primary Supervisor. Experiences
designed to help the pupils learn to listen, follow directions, relate exper-
and bevin to form number concepts are provided and reinforced through
spaced repetition. Rewards for small increments of progress are an integral
part ot the program. In addition to the instructional activities provided by
the teacher, the elementary counselor enriches the program by introducing a
variety of wholesome experiences during her frequent visits to the c¢lassroom.
She often uses materials in the DUSO Kit (Developing Understanding of Self
and Others) to help children achieve a better understanding of social and
emotional behavior as it is organized around eight major themes.

fences,

1. Understanding and accepting self
2. Understanding feelings

3. Understanding others

4. Understanding independence

5 Understanding goals and purposeful behavior
6. Understanding mastery competence and resourcefulness
7. Understanding emotional maturity

8 Understanding choices and consequences

The counselor is also responsible for the administration of various kinds
of tests from whose results she and the teacher spot children in need of var-
ious kinds of remediation or support. They also meet with parents and work
indiv dually with children who are experiencing emotivunal and adjustment
problems. Theis statistical report for the year shows that they administered
575 individual intelligence tests (525 Stanford Binet, 50 Slosson Intelligence
lesty, had 300 sessions with the total Kindergarten classes with whom they worlked.
13 <essions with small groups, and 17 sessions with parent groups. They saw
48 children for special individual conferences and had 115 parent conferences.

Health services. including a survey of vision and hearing as well as
roferral to appropriate clinics and other medical facitities, are provided
by the Title | nuree who keeps in close touch with the children in initial
wcreening visits and follow up activities. The Title 1 visiting teacher visits
the homes of children whose attendance is poor or who present problems in the
classroom which mav be related to home situations and where the intervention of
a visiting teacher might provide solutions which would then enable the child to
live in a mcre wholesome home cnvironment.

o6
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A total of o4 pupils were enrolled in the program during the year. The
averane enitol hinent was 21.8. A certificatad teacher and a teachers' aide
statted ecach class. Classes were in session during the regular school year.
Pove and cirls attended school approximately 6 hours a day, tive days a week
tor a4 neriod of 36 weeks.

PARIICIPANIS: Participants are brothers and sisters of target chitdren who
have a4 Mistory of experiencing failure in the academic setting, pre schoolers
who live 1n the attendance area of high priority schools and those who live
in Federal tlousing projects and those why meet the low income index. Thes
are tive vear old children who will not be eligible for first grade enroll-
ment until a vear from the time of their entry inte Kindergarten and wcored
Tew on SESAT.
N

The average [.Q. based on tesp 2 to the Stanford-Binet, Form 1-M)
of 492 Yiadercarten pupils tested wa: 96. The percentage of 482 pupile fall-
ine pa the 1,.Q. ranges below are as follows:
Below 70 70-79 80-89 90-99 100-109 110-119 120 and above

5 7.9 19.7% 35.17 22.47 9.77 2.7/

Ot the %82 pupils on whom there are Binet 1.Q. scores, 225 or 47" were
bove and 257 or 537 were girls,

reachers and counselors checking 29 children in 24 classes in September
tound that onls 21 of them could give their correct address and only 26/ their
phone numbers. Forty-eight percent could tie a bow and 527 could count 13
pennies, About one haly of the children already knew right from left and
could identifv both right and left hands and ecars and eyes. Fiftv percent
could skip and 91 could walk a straight line. A surprisingly large number
were alreadv able to recognize colors and call them by their proper name. TIn
general, the children appeared to be fairly well coordinated and few of them
had observable handicaps. (A comparison of skills as of September and May
tor 29 pupils can be found in Table T.)

Fach Kindergarten teacher does a case study of at least one ¢hild in
her group. The samples which are attached show the in-depth understanding
vhiich the teacher has of the child after making this kind of study. (See
Appendix)

lhe 25 Kindergarten teachers are all certificated teachers whose academic
major was either Elementary Education or Farly (Childhood Education. A com-
pretent teacner's alde is assigned to each c¢lass. She and the teacher work
as a team in developing an cffective program for the boys and girls enrolled.

pre-service and in-service training is provided by the Pramary Supervisor.
beth teachers and aides are scheduled for four group meetings during the vear,
At these meetings, new techniques, new materials, and oew ways of getting to
children and of meeting their needs are discussed.

CELATED COMPONENT: The close relationship between the Kinlergarten program

and the parents of the pre-school child has been well documented this year,
Contacte have been made through eroup meetings, individual conferences,
totephone callta, notes and letters,  Parcnts have come Lo the school to read

(s th bl hien, pave accompanied them en tic 4 tripe. have heon present at

(1a . parties, have assisred in making the plav arecas safer and more attracuive,
and have supported the program in innumerable wavs. Feachers and counselors

vy
'V i 4
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Have worked with parents whose chiildren were presenting unusual problems '
and have 1 mo U ca-e, reported growth in the <hild and a <hange in attitude

on tlo part ol the parent. A statistical count of activities as reported

shows that teachers had 46 group parent conferences with 306 parents attend-
fng, 280 individual parent conferences, made 53 home visits, 1107 telephone
calls, sent 2950 notes or letters thome, and received 373 notes or letters

from parcats. TFortv-two tield trips were reported with 197 parents partici-
pating.  There were 40 voom visitations with 162 parents visiting and 60

parties with 592 parents participating.

Rewarding her parent 1nvolvement program, one teacher wrote "Parent involve-
ment has been yreatthis year. We have worked together as one big family and
manmy ideas and activities have tollowed careful planning. . . we had our
-ccond proup meeting in December. This meeting was to give parents a progress
veport and to plan for the Christmas party. . . . In January, individual con-
terences with each parent were scheduled either in person or by telephone.
kach child's work, progress, and difficulties were discussed. Together we
were ahble to work out ways to help each child. Some parent, have talked with
the ceuncelor about specific problems. She has been a great help to the
teachers and parents,  She is always eager to help in any way she can.

In Mav., we went to the zoo on the bus, Six of our mothers went with v,
Juring the vear we had many guests to come and talk with the children, among
those were a policeman, postman, safety guard, fireman, and milkman.'" Another
teacher began her report by sayiag "The Kindergarten class at Scott School
obaerved Open House the whole year. Parvents were invited to come and share
at! activities at their convenience. . . . another teacher said almost any

dav vou would see parents in our room. We started out with a group meeting

in the rall. ¥From this, we set up individual conferences periods. Then I
went with the Title © visiting teacher into 20 of our 21 homes. [n the spring
cach parent was asked to pick a day and visit the class. Eighteen took part
in this project. . . The reason we work so closelv with parents is that we
try to weld a cooperative bond between the home and the school. Many of the
patents were unsuccessful in school, many would like to help their children
hut don't know how. Actually I think we work almost as many hours with parents
as we do with children.”

one teacher sent the following summary of her activities:
PARENT TNVOLVEMENT
Sept. 26, 1973--Mother's meeting

Oct. >, 1973----Mother's meeting in order to give instructicns,
patterns, and material for knapsacks.

Oct. 9, 1973----Mother's meeting concerning Hallowecen party.

v, 15, 1973---Mother's meeting to plan Spook House at Halloween
partv,

Oct 17, 1973---Ficeld trip to the fire station.

Net, Do, 1973---0pen House-about 16 parents viewed their child's
work on di .plav




Oct.

Nov.

Nov

Dec.

Dec.

Dec.

hec.

Tan

Feb
March 30. 1974 -Home visit
April

April 12, 1974-Easter egg hunt and party. Mothers hid the eggs and

April 26, 1974-Picnic at Inglenock park. Mothers accompanied us on

May

Mav

Mav

Vi

an.
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31, 1973--Hlalloween party.

15. 1973-Field trip to llillbrook Bakery and Lunch at Mchonald's.

21, 1973--Thankegiving tasting party-in order to culminate our
study ot +the Pilgrims and Indians a party was
planned centered on the vegetables and fruits the
Pilgrims and Indians ate.

29, 1973--Mother's meeting to plan Christmas program and party.

5, 1973---Mother's meeting to make Santa hats and bells for the
Christmas program; Mother's brought a coffee pot, small
children and stayed all morning.

11, 1975--Field trip to Arlington Antebellum Home.

12, 1973--Walking trip to Inglenook to experience eating at
[nglenook and rehearse for the Christmas program.

We were accompanied by 3 parents.

13, 1973--Christmas program-mothers accompanied children in walk
to Inglenook.

19, 1973--Christmas party and home visit.

16, 1974 --Parents helped to prepare breakfast for children and
serve them, culminating our unit on food.

71 -Feb. 8-Individual parent conferences. Each parent was given
a day and time to sit and discuss his child.

14. 1974--Parenis made cup cakes for Valentine's Day.

. 1974--Field trip to the main post office downtown.

prepared for the party.

the walk. A mother from Mrs. Laning's room made
birthdav cup cakes for everyonc.

7, 1974----Field trip to the airport, and mothers' meeting to
discuss plans for graduation and trip to the zoo.

22, 1974---Field trip to the zoo.

29, 1974---Graduation-mothers will assist with decorations, and
re{reshments,

1 - 10th---Individial Parent contrrence,,
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Mav----Individual parent conferences were held almost daily
when parents would pick children up from school.

Mav----Telephone calls were made whenever a child was absent
and to discuss unusual inciderts occurring in the
school or f{or special needs.

May----Notes or letters were sent home through the year to
inform parents of school happenings.

May----Notes were received from parents in response to May
notes, excuses for absences, and general questions.

included in the materials which came into the central office from the
Kindergarten teachers are a number of notes from parents expressing their
appreciation for the Kindergarten program. 1In almost every instance they
mentton the arm acceptance of the teacher as one of the important factors
in making the program a meaningful one for their child. Many of the teachers
sent hiome suggestions of things which parents might do during the summer to
reinlorce what was learned in the Kindergarten program. Much use vas made
by teachers and counselors of the brochure "From Home TO School Is A Giant
step' which was developed in the Cuidance Department several years ago and
which gives suggestions {or parents as they work with the child in preparing
him tor a happv and successful school carcer. Some teachers used these
materials as a basis for discussion at their parent meetings., One teacher
cent a copy home for parents to use during the summer months.

LFEECTTIVENESS
The first objective as already stated indicates that when they are compared,
the SESAT scores in May of 657 of pupils with 1.Q.s of 96 and above will fall

two stanines above the September stavines. The records of 431 pupils present
for both pre and post testing are recorded in the table which follows.

STANFORD EARLY SCHOOL ACHIEVEMENT TEST - Administered September 1973 - May 1974.

NUMBER AND PERCENT OF PUPILS PARTICIPATING AVERAGE 7 AVERAGE STANINE
Number No. 1.Q. 90 and above ’ No. I1.{. 89 and below 7 Pre Post Pre Post
341 243 71 98 29 27 38 3.4 4.3

NUMBER AND PERCENT FALLING IN VARIOUS STANINE GROUPS
Gain ot 2 Stanines Gain of 1 Stanine No. Remaining Same Stanine No. Retrogressing

90+ 89 - 90+ 89 - 90+ R9.. 90+ 89-
No. No. g No. 7 No. 7 No. No. 7 No. 7 No. A
69 28.5 22 22.0 71 29.0 31 32069 28.5 27 27.0 33 14.0 19 19.0

Percentile scovres and stanine equivalents are based on beginning Kindergarten

in September and end of Kindergarter in May. The movement of two stanine steps
did not seem to be an unrealistic goal but according to the preseat test results
was lar f{rom achicved, While the total group moved from the middle of stanine
three to about the middle of stanine fouvr during the vear, this was not the

Lind ot gain ve might have hoped Tor from children enrolted in a stimulating
Cindergarten setting, With 71 of the pupils having 1.Q.s of 90 .nd above, we
woitld have normatly anticipated about 717 of the children having stanine scores
of 5 or 6. However before we begin to think negatively about the Kindergarten
prosram and the accomplishment of the pupils, we should carcfully cxamine data

trom other tests which were administered, (3()

e
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A study of Table [ (sce Kindergarten appendix) as it relates to the second
objcctive which has to do with wmprovement in social interaction and visual motor
perceptual skills as indicated by pre and post responses to a locally devcloped
1. entory ot Readiness Skills shows that wore than 75 of the pupils enrolled
responded correctlv to all items except giving correct address and correct phone
number,  Seventy-1ive percent or more of the pupils missing items in September
vere able to respond correctly to 17 of those items in May. Some of the items
which tewer than 75> of pupils were unable to complcte in September and were
st1ll unable to complete in May were giving correct address and phone number,
dist:nguishing between right and “eft, tying a bow, counting thirteen pennies,
and recognizing a nickel and a quarter. One hundred percent of the pupils

could recoy ize a penay. A careful study of the table will show that great gains
were made during the year. At the beginning of the year only 21- of the children
could wive their correct address while at the end of the vear 71/ could do so.

An averave ot 5/ were able to do tasks which required distinguishing between
ri-ht and lett in Scptember while an average of 88 percent were able to do these
tasksin May. Other instances of marked growth may be scen by further study of
‘i1s same table. Uhile the objective was not reached in its entirety, marked
“pro vess was uade.

Ooteltive three states that 75 of the Kindergarten pupils with mental ages of

not less than 5-0 as of September 1973 (on Binet test) will be ready for first
grade in September 1974 as measured by scores on the Metropolitan Readiness Test
administered in Mav 1974, Tables II, [II and IV in the Kindergarten appendix
provides intormation relating to the scores of 447 pupils who took the Metropolitan
Readiness Test at the end of the school year. The test manual indicates that
pupils whose scores fall in the A, B, or C categories are likely to succeed in
i1rst srade. Those in the C category should be given more consideration, however,
in terms of individual needs. Seventy-four percent of all the children including
those with initial mental ages below 5-0 had scores in May which fell within the
A-C catevories. Of the 647 of the pupils with initial mental ages of 5-C and
above ninety-one percent had scores which within the A-C range. Thus this group
tar exceeded the goal which had been set for them in the original objective.

Since scores on the Mctropolitan appear to reflect a greater degree of progress
and tend to predict a yreater degree of success in first grade than scores on
SESAT reported under objective one, it would be most interesting to follow through
with this group of children by testing them at end of first grade to sce which

of the rests is actually our best instrument with which to measure progress in
finderarten and success in [irst grade and which test actually provides teachers
with: the most meaninglul intormation with which to plan. A long range longitudinal
studv ot the prescnt Kindergarten group on which we now have extensive data would
be most helnful to future planning.

At the beginnine of the year and again at the end of the vear, teachers checked
characteristics ol children as they had observed them and recorded them on a
pupil «haracteristic check sheet. Objective nunber four states that because of
personal attention and interaction between teacher, counselor, and child, fewer
than 10 of the children will be described by their tcachers in May as having
necat ive characreristics., Table V in the Kindergarten Appendix reports pre and
post data tor 432 pupils. Characteristics which can be generally classified as
ne ative and the percentage of children who are marked as havina these character-
st ics are as follows: too quiet 15/, withdrawn 71, destructive 53/, crics 97,
poor attendance 12, poor coordination 12/, cannot scttle down 117, loses beloug-
o s 11, picks at other children 15 , cannot play well with group 8/, govs to

Q '_ (;1.
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toilet too much 6, poor risk academically 97,. TIn spite ol the fact that in
almos: all of the categories mentioned above more than 10 of the children

were so characterized on the over all progress made only about 6 were

indicited as having made little or not progress during the year in such im-
portant arcas as following directions, listening, doing what is told, getting
alonyg with peers, and getting along with adults. Tt is interesting also to note
that 1n the eyes of the teacher, 97 " of the pupils were described as enjoying
school. Of general interest also is the actual consistency with which teachers
have characterized children. 1In many instances their pre and post evaluations
Jere almest identical. In some instance more children characterized as possess-
ing nejative characteristics in May than were in September. This may simply
mean that in September the teachers did not know the children well enough to
describe them accurately. By May they knew them wmuch better but also by May
both teachers and children are tired, behaviors which appeared less negati.e

in september mav, thouah not occuring any more frequently, appear more augative
i Mav.

Although the visiting teachers went to the homes of Kindergarten pupils when
requested to do so oand though medical services were available and teachers
reported making contacts by phone with absentees, the attendance of Kindergarten
pupils did not improve as was anticipated in Objective 5. Attencancc reports
for the months of October-November, April-May for pupils in 25 classes are re-
corded below:

MONTHS OCTOBER  NOVEMBER ADPRIL  MAY
DAYS ON KOLL 10384 9958 10430 8778
DAYS PRESENT 9694 9052 9542 8125
PERCENT PRESENT  93.3 90.0 91.4 92.5

An overall absentec rate of less than 10 is considered an enviable one.
Reasons for absences on most cases appear to be quite legitimate and due
to illness or other reasons rather than to lack of interest or involvement
in the kindergarten program as such.

Objectives, six, seven, nine and ten all of which relate to the effectiveness

of various supportive services and whose influvence was to be measured by
responses to the Metropolitan Readiness Test were met to a degree which exceeded
expectation., Medical services which were tied into the attendance services and
whose elfectiveness was to be measured by increased attendance did not show the
progress as indicated in Objective 8. However, we wonder whether or not the
increase in attendance is a valid way *to measure the effectiveness of the medical
services. The fact that vision and hcaring of all kindergarten children was
checked and the fact that the nurses went into the classroom, made home visiis,
and referred children who needed it to various medical resources is of more
significant vaiuc than an increase in attendance as a measure of the help rendered.
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DATE May, 197k

CAME OF TEACHER CR COUNSELOR MAKING REPORT Janice Watson

SITIFY NG JATA- Please write real name of ¢hild and school in pencil in

spper ricbt band corner, thern assign an alias to the child and gchool wnd

. 41ltes Suroudpout your report. After prouper coding at the (uldunce
sréer, the reil names will be erased so that the data may remain nanonymous

Q

NAME(alias) Sue Hayes Date of birth August 3, 1968 Sex Female

White Crade in School Kindergarten  School (alias) Wesley

Shaorn desaripltion of pupil's physical appearcnce and general heal'h

v 1~ a very clender, rfrail little girl. She was born with bilateral

i =veet nr bilaterszl Lip-dislocation,  Sue 15 able to walx much belter

b o urcorey fn April, 1973, Cuc has myotcenic dystrophy. Her healin o

-rerally good,

SAMITY DATA:  Coecupation of father City employee Ocupation of
metner ougewife number of ziblinge 2

in sibling group Youngest Child lives with Paternal

soanametier ani parants Afternoon care Grandmother--gue often plays

LT oy cecont orade sister and next door neighbor coucing.,

Teodu-cconomic level of family Low

qeral cultural and educational level of family Mother is retarded and

LAl

o~

Lot read or urite, ather is said to have completed 6th grade. GCrand-

motner appeurs dneducatea.  Sicter carries most responsibility.,

57

Sue's frandmolher has cuslody of both children

Jrecial Tamily problems

tpnire family lives with srandmother, often supported by her social

~eericy anezs,  Sue'c mother also has myotonic dystrophy.

4

relutioncnip to family members (feclings aboul ete) Sue's pcrand-

mother i. very protective concerning Sue. Sue speaks ol her often. Jue

oveen speake of ner sister.  She looks up to her sister.

“oHOUL HISTOKY: Number of schools attended CDLD (last fall) How Toumy: in

NIt i

nresent. school 3 months  Grades repeated (specific, which) HNone

. 63
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Yeseribe the ¢hiild when he came to you. Tell what vou have done during the
car to change behavior. Tell what approaches or techniques have worked and
v yvou think (hev worked. Tell how the child reacts now in a way that is
iiterent to the war e bebaved when he came to vou originally.

s ¢ entered mv room on Feburary 20, of this year. 1 noticed immediately that she
wore thick slasses and had an awkard walk. Soon afterwards, I becawe aware

ol ner very poor specch. Sue did not seem frightened when her grandmother leflt
aiter resistering her. Perhaps Sue felt secure because her cousin was also in
IV room.

bor the next lew dav Sue was very disruptive. She often mumbled loudly during
.roup Lime or duriny other quiet activities. The other children soon realized

thal Sue was "special" and needed their help. Everycne automatically adopted Sue
and troed tu help her adjust. They often told her not to run in the room, reminded
lier pot to talk while the teacher talked, and showed her procedures in the room.

sue's wrandmother had apparently done everything for her and Sue expected the some
fron me. She would often motion for me to do things for her - tie her shoe,
hutton her sweater, pin her hair, etc. Each time I explained to Sue that she must
talk so i could understand her. She repeated many phrases after me. At first,
shie became vers frustrated and cried when 1 would not follow her motioned
commands . tilowever, when she discovered crying did not get her way she began

to communicate verbally. Within the next two weeks Sue learned to pucr on her
shoes, lace them up, and come say ''Please tie my shoes."

ouring the first few weeks of kindergarten Sue encountered several obstacles. She
found it very difficult and strange to conform to rules. Tt was evident she had
always done what she wanted. Sue had to learn to feed herself with a fork or
spoori. She aiso had to clean up the mess she made on the floor as well as on
hersel!. Small tasks such as carrying the cafeteria tray, opening the milk
carton, #oing to the bathroom alone, and walking in line were major obstacles

for ~ue¢. Now Sue can carry out these and other functions successfully.

Sue is a very stubborn little girl who has been spoiled by a grandmother who fecls
sorry for her and wants to make life easier for her. CGradually Sue is learning
tua® by doing what the teacher says and conforming to the society of our room

sae 1s becoming more independent and like other children. Consistency has been my
most successful approach with Sue.

Arter three months in kindergarten, T see Sue as a much happier, wore independent
and sccure little girl. [ feel she is happier because she feels successful. ller
speech is very poor and she still.cannot do the work my other five year olds can
do. llowever, yesterday Sue and T made a paper bag puppet together. Suce talked,
laugited and enjoyved being in school.
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IXVINTORY OF READINESS SKILLS KINDERGARTE
NN ¢ SN

\ FALL 1973 SPRING 1974
_ o Pupils Classes = 24
y No ol
Dates  all 1973 - Spring 1974 N _ +‘ / y _ _
+ | = |+ | biff] Nowl Now
Te1lls 1irst and last name on request 364 ] 65 |85 4270 21 991 14 | 63} 97
Gives worrect address 92 1337 {21 305] 1241 71 50 213} ©3
(ives correct phone number 113 {316 { 26 200} 139} 67} 41 |177) 56
L ives correct age
(verbally no fingers) 3541 75182 4231 6] 96| 14} 71} 99
¥ Siou 1isbt hand 267] 162| 62 583 46| 89 27 |1:1] 74
Shous left hand 267] 1624 62 384 45| 89 27117 72
Points to left ear 216 213} 50 365 64] 83 35 1497 09
Points to right eye 235] 194 54 374 57| 874 33| 137f 70
walks a straight line
(36 inches or more) 3904 391} 91 424 3199 gl 31} 79
flops on one foot (4 hops) 375| 54 87 421 8196 9] 46} 85
Skip~, using feet alternately 2142151} 50 37d 53 | 871 37| 162] 75
Ties a shoe lace in a bow 207|222 48 368 | 61| 85) 37 | 161} 72
Counts 13 pennies 221] 208 52 372 57| 87| 35 151 72
Calls by correct name: penny 3911 38] 91 429 0100} 9 381 100
nickel 3221071 75 383] 461 891 14 61} 57
dime 3251041 75 4101 191 96! 19 35| 82
quarter 296] 133 | 68 3931 36} 921 32 97 73
Recognizes and calls colors
correctly without hesitation: .
red 394) 351 91 4261 3 1991 18 | 321 92
blue 347] 821 80 4250 4 1991 19 | 781 95
yellow 377 52| 87 4250 4 1991 12 | 48 1 92
green 3664 631 85 4281 1 199 14 1 62 | 98
orange 3741 55 87 42613 1991 12 [ 521 95
black 4041 251 94 42712 199 5 1 3] oan
brown 363 66| 84 427V 2 1991 Ly vaj i
purple 3161113} 73 42415 1991 26 1108 | 96
pink 2691160 | 62 412117 196} 34 |13 1 89
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TABLE 11 DATA REGARDING I1.Q.,
Based on Responses to Stanford-Binet, Form L-M
NUMBER PUPILS AVERAGE I. Q. I.Q. RANGE
TOTAL  BOYS GIRILS TOTAL  BOYS GIRLS 60-69 70-79  80-89 90-99 100-109 110-119 120+
NUMBER 12 38 95 169 108 47 i3
£82 225 257 96 95 96 % 2.5 7.9 19.7 35.1 22 .4 9.7 2.7
TABLE III METROPOLITAN RFADINESS TEST KINDERGARTEN

Letter Rating and Readiness Status of 447 Kindergarten Pupils

LETTER READINESS SIGNIFICANCE™ NUMBER OF PERCENT OF
RATING STATUS PUPILS PUPILS
A Superior Apparently <vell prepared for first grade 32 7 o
de
B High Normal Good prospects for success in first grade
provided other indications are consistent 108 24
C Average Likely to succeed in first grade work. Careful 192 43
study should be given to needs and instruction
planned accordingly.
D Low Normal Likely to have difficulty in first grade work. 101 23
Individual help needed. Assign to slow section.
E Low Chances of difficulty high under ordinary 14 3
instructional conditions. Further readiness
work essential.
NUMBER WITH SCORES IN A, B, C 332 74
TABLE 1V MFTROPOLITAN RIADINESS TEST - SCORES OF PUPILS WITH MENTAL AGES 60 MONTHS OR MORK
NUMBER OF PUPTLS A B C D E
TOTAL
286 23 100 137 23 1
5 8 35 48 8 1
VTR WITH SCORES IN A, B, € CATEGORY TOTAL ~ 260 «
PERCENT WITH SCORES I A, B, C CATEGORY TOTAL - 91 @) :
Oyl
£
OUQTT - L0 =8|

il QLgOF DIRCCIIONS, PAGE 11
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TABLE &
PUPTT CHARACTERISTTC SHEET - THEACHZR OPINLON
PUPIIS 232 - PRE AND POST NIMBER OF TLCACHERS RUSPONDING 25
CHARACTERISIIC CHARACTER1STIC N CHARACTERISTIC
PREL _ 20ST PRL__ POST PR POST
Friendly 78 30 Enjoys Scuool 87 97 Does not listen 30 22
Too quiet 23 1> Catches on readily 54 62 Does not follow directions 31 22
Tires easils 27 23 Liked by teachor 26 100 Cannot settle down 17 11
Cooperati ¢ 6y D Likes teacher 93 100 Careful with belonginas T 66 O
Hinde well 71 "1 Good attendance 87 &7 Loses belongings i 11 5
Witndrauwn 1° g Poor attendance 4 12 Lacks con'idence 2 19
Confident 33 “3 Cooperative parents 66 75 Picks at other children iz 15
Fights 1? 15 Poor coordination 22 1> Can't play weli with zroup 10 S
Destructive 7 . Lasy to manage 60 72 Needs individual attention 30 31
Cries 9 9 Restless 28 23 Goes to toilet too much 3 o
Shy, unsure 21 25 A leader 15 23 Poor risk academically 7 9
ATTLETION SPAN SPEECH . COMIUNCIATION
PRL  POST PRE  POST PL.E POST
Long 13 21 Clearx 86 87 Talks Readily 39 45
Average 45 52 Defective 11 10 Average 32 36
Shiort 31 2 Very Defectie 3 3 Talks little 26 18
Tery Short 11 > Stutters 0 0 Doces not talk 3 1
PROCRESS DI NG A.ANTMIC YREAR
CHARACTERLS I SUBSTANTTIAL SOM™ LLITTLE OR NO
PROGRESS PROGRESS
Yolloving Lirections 33 "1 6
Lirtening .9 i 7
tol 33 A1) 7
Wit Prevs 31 i2 7
wit  wulo, 37 L1 21
_LJ
&l
=
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Pre=-School
PRE-SCHOOL PROJECT

Pickens County

fontact s Harsel J. Mullenix, Coordinator
Box 32
Carrollton, Alabama 35447

Ob,ective. After nine months' participation, 70/ of the enrolled students
in the pre-school program were expected to score at least hOth percentile
(near averaqe) achievement as measured by the Metropolitan Readiness Test,
40 were expected to score 60th percentile or higher.

Learniny objectives tor the pre-school ;.ogram include the development of
hasic concepts and understandings such as the following:
Positive self-concept

Oral expression

Motor skills

Auditory and visual discrimination
Generalization and classification

Recognition of relationships

Transfer of knowledge and skills

Creative expression

Adjustment to large and small group situations
Development of sound health habits

Physical dexterity

Acceptable emotional control

C W O~ YV St —

[AS g

A total of 224 pre-school pupils were enroiled in the program, stalfed with

9 teachers and 9 aides and one supportive unit trcm sprcial education program,
for an approximate average of 24 pupils per class. Within the ciasses, pupils
were grouped both heterogeneously and homrgeneously for the various activilies,
.nd at times were working indiv jually.A learning cznter approach characterized

L classrooms, emphasizing individualized instruction. self-direction,
ani seli-motivation,

Bu-ic equipment provided for each center included colorful, child-size tables
and chairs, scatter rugs, 16 m.m., 8 m.m., and 35 m.m. projectors, reco-d
player, tape recorders, headsets, and other instructional equipment as
needed. Commeicially prepared materials utilized included thke Peabody Early
Childhood Kit, Holt's Children''s World, Language Experiences Program, DUSO
Guidance Kit., Aloha Program, and a number of otrer multi-media materials.

In the <econd senester, pupils indicating satisfactory readiness tevels
utilized Level | of (he Scott-Foresman Reading Systems, normally utilized
with first grade pupils.

Within the ¢lassroom, games, puzzles, toys, '"found" materials, and teacher-
made activities motivated and developed learning skills. 'Hands on"
activities, such as churning butter, watching a cocoon develop inta a

ne th, planting of sceds, etc., developed basic science concepts and furnished
language actisities. Local field trips--to post oftices, stores, city hall,
dairies, and similar locatinns--helped pupils to relate to their cnviionment
and furnished elementary social studies understandings. Mathematics Aol
were developed through games and the use of Holt's number readiness progiam,
whick i% preparation for the program utilized in the elementary grades

within the system. )

69




ERIC

Aruitoxt provided by Eic:

PICKENS COUNTY
PY 74
Pre-School

Creatisze capruession included music activities such as singing, rhytho.,

11 tenina actavitie~, and instrumental and body response: artistic creativeness
was accomplished through the use and manipulation ol a variety ol media

“and through the teaching of color recognition a. r response; creative

dranatics ook the form of dramatizations of stovies by pupils or with

puppets, dolls | etc.

All participating pupils were given auditory and visual screenings, and
other health counseling and treatment as indicated, such as dental caice,
sichle~cell tests, and skin and scalp disorders.

The kindergarten classes actually began the third week of the school year.
The first two weeks of the year were utilized in screening and selection
ol participants. Classes were held 6 hours per day, 5 days per weck,
throughout the regular school year.

Participants:

Participants were sclected esentially on the basis of information furnished

by the parent during a pre-class interview, observation of pupil behavior

by teacher during application testing and interview, and performance on the
CT8/McGraw-Hill Tes of Basic Experiences (General Concepts Battery) aduinistered
individually by teachers. Average pre-test score on this instrument for pupils
accepted in the program was 17th percentile.

The nine teachers and aides were all well-qualified and suitable for their
assianment.  All teachcrs held degrees in elementary education with prior
experience in early childhood or primary levels; seven of the 9 aides working

in the program had participated in a 5-week EPDA training program to inslruct
aides in working with pre-school pupils. All teachers and aides were involved
iIn a structured and continuous in-service training program throughout the school
year.

Related Components:

Parents were first involved through the application process, when they were
required to accempany the c¢hild to school to apply for admission.  They
were iavolved through the year as room mothers, volunteets, chaperonc. for
Field trips, and similar activities. Many parents furnished "parties' on
wpecial occasions and donated toys, hats, and similar objects for clase
activities.

Aides were invaluable in the program as co-workers with teachers in all
aspects of the program. Aide; remained with the teachers and werc divested
by them throughcut the entire day. ’

Inservice centered around the asscssment of desirable skill developmente
and behavioral obiectives, which could serve as an asse.smaat of pupil
levei and progress, a quide for classroom activities, and a communication
to first grade teachers as (o the <kill development attempted ond achic o
in the Kindergarten instruction,
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G. Effectiveness

{he kindergarten program surpassed objectives. TOBE testing revealed an
average gain from l7th percentile (pre-test, Level K) to 73rd percentile,
(post-test, Level 1). 1In addition, pupils were tested with Metropolitan
Readiness lest at the end ot the program and indicated an average score

of 6lst percencile. Informal assessments by teachers indicated supportive
evidence of this growth.
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EVALUATION OF THE READING PROGRAM

A Anniston City Schoels
PO, how 1H0O
Anniston, Alabama 26201
felephone number:  237-9531
3. TITLE 1 COORDINATOR
Mrs. Velma Curry
Post Oftice Box 1%00
Anniston, Alabama 3620}
lelephone number:  236-1501

(. OBJECTIVES OF I'HE PROGRAM

1. General Objective

[o proevide a reading prouram to increase the cognitive skills
of children from economically, culturally, and educationally
deprived hemes.

Specific Objectives

[

a) Pupils at the first grade level, who are immature and not
ready for reading as determined by teacher observation and
the Gates Mac(Ginitie Readiness Test will be placed in a
readiness program where they will make at least eight (8)
months progress during the regular school year as measured
by the Califormnia Reading Achievement Test.

b) Upon completion of the 1973-74 school year, Title I pupils
in grades 2-€, will on the average, demonstrate one month's
~ain for each month of instruetion in cognitive skills as
measured by the total score on the reading subtests of the
California Achievement Test in Reading.

¢) Pupils in grades 1-8 will respond positively toward reading
as observed by their readiness to participate in the reading
activities and by the number and kinds of books they read
durin.: the year.
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FREATME™

b teacher Class Size

he (lass si<e varied from a low of seven (7) in some instances to a
binh of seventeen (17) in others. An attempt was made to keep the
apumber to a maximum of fifteen in all classes.

Classroom Gruanization

Title 1 classrocms were organized to maintain a flexible read-

inz proyram so that both the educational needs and the varying
imterssts of the pupils would be met. Each classroom was organized
ro accommodate the following types of instructional activities:

1) Progsrammed instructional ac:tivities

h)  feacher-guided and small-group activities

¢) Audio-visual activities for both small and large groups

d) Student-centered high-interest activities

e) TIlexible grouping for instructional activities

3. FEquipment and Materials

Materials and equipment were chosen to accommodate the pupil's readi-
ness for specific instructional activities. Tests were administered

to find the reading level of each pupil and materials were selected
accordingly. Diagnostic and prescriptive typ. materials were utilized
in all classrooms. Learning programs chosen on the basis of achievement
and interest levels of the pupils included the following: Read On, SRA
Readin, Labs, Diagnosis, Individualized Reading Kits, Talking Alphabet,
Specific Reading Skills Series, Imperial Reading Program, Psychotechnics
EX Readiny Program, Audio Reading Progress Labs, and other programs. A
variety of equipment such as tape recorders - reel-to-reel and cassette,
- record players, listening centers, overhead projectors, opaque projec-
tors, filwstrip and film projectors were used by all Title [ teachers
and teacher aides.

4. stimlation and Motivation

noth the teacher and the teacher-aide strived to maintain a positive
relationship with each pupil., Games, charts, picture words, discussions,
audio-visuals, and a variety of materials were used to make the reading
proram ivtevesting and challenging. Rewards and praise werce utilized to
provide veinforcement for the students' eftorts.

Attractive classrooms, interest centers, and an cnviroument of acceptance
and siccess dalso helped o stimm*ate and to motivate the students.  Sowe
teachers used the contract concept with great success. By this nethod,
the stud nts set the coals and determined the course of action.
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Periaps the most widely used technique to motivate students was that
of planning and implewentin: a reading program vhereby students could
mevt with success.  Another factor was that of providing a host of
low-lesel, hih-interest naterials - materials that differed signifi-
cantiv trom those used 1n the recular classroom.

. Counselin: and uidance

individual conferences were scheduled with both the student and the
parents concerning the pupil's prouress and needs. The Title T teacher
alsu arraned conferences with the regular instructional activitics.
Achicvement tests and teacher-made tests were administered to diaunose
specific reading proslems and to prescribe programs based upon chese
needs.,

fuidance counselors were ntilized when needed. 1Individual intellizence
tests were given to students whose performance did not measure up Lo
what was expected. As a result of this service by the system-wide test-
iny specialist, several Title I pupils were placed in special educction
classes.

tach Title I teacher kept individual folders for each pupil in order to
check on the progress made. A case study was done by cach teacher on

at leas' one child in the reading program.

n. Health and Nutrition

Complete health records on all Title T students were waintained by Lhe
[itle ' nurse. Ear, eye, and teeth examinations were given. Children
with serious problems were referred to the dental clinic, to other local
asencices, or to their personal doctor. In some cases where assistance
conld not e secured from local agencies, Title T funds were used to pro-
vide ‘lasses, dental work, health examinations, etc. for eligible Title |
voun«sters.

I'rec lunches were provided to Title T students who were elipible to par-
ticipate in that program. The hot lunches added umuch to the nutrition
of these pupils since many would not have had the benefit of a balanced
diet.

Each child was encoura;ed to use good table manners.

/. Qther Services

A speech therapist worked with Title T children havin: speech problems.

three media persons worked on a half-time vasis to supply the Title |
¢lassrooms with an a undance of equipment and materials. These materiatls
were delivered to the schools on a daily baeis.

7}
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All 1onstructional supplies such as paper, pencils, and other materials
were provided for each Title I classroom. A representative from the
Department of Pensions and Security remarked that the Title I classes
were the only tiame during the day that child could go to this class
without feeling the demands of having to have pencil, paper, and other
needed supplies.  Many Title [ participants came from homes with such
Pivited Lud ets that even the small school essentials could not be pro-
vided for . the home.

Time of yreatment

Kach litle | participant was scheduled to the Title 1 teacher for a

block orf time durinyg each day. The time period ranged from forty (40)
minutes to an hour. After treatment the c¢hild was scheduled back to

the regular classroom teacher for the remainder of the day. An attempt
was made to rotate the schedule so that the child would not miss the

same (lassroom activities every day. Students remained in the Title I
reading program throughout the year or until they achieved at grade level
as determined by standardized and teacher-made tests.

E. PARTICIPANTS

1.

[SV)
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Criteria for Selection

Students who participated in tihe Title I program were chosen on the
basis of need. These youngster: were labeled grades one throush eight;
however, all were performing below their assigned grade level. Many had
been retained and had been in schooi from two to nine or more years.
Placement on standardized tests were used as a means of selection.

Number of Pa.ticipants

Nine hundred seven (907) children were enrolled in the Title I program
at the end of the school year. More were enrolled at the beginning of
the year; however, some were scheduled back to the regular classroom,
some were transferred to special education classes, and some moved out
of the school district during the year.

Of this number, 542, were males and 365 were females. Theages ranged
from six to fifteen years.

General Character

Many children came to the program with negative attitudes. They werc
underachievers and many had been labeled as such. Most of them had met
defeat many times in the regular school program and as a result had a low
self-concept. A majority came from low socio-economic families; therefore,
they lacked some of the background expericences needed for successful aca-
demic learning. Many had defective speech patterns which hamperced communi-
cation between the teacher and the children.

Achievement level

lhe achicvement level of the students ranged from one to six years bclow
their assigned grade level. Some seventh and eighth yraders werc per-
Lorming at first and second grade levels in reading.
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5. Behavior Problems

Some of these students were behavioral problems, but most problems
were due to tleir poor home-life conditions or due to their {rustra-
tions because they could not achieve as well as their peers.

As a whole, all craved attention. With the extra help given them by
the Title T teacher and teacher aide, they received some of the atten-
tion they needed to help them to feel as individuals.

Problems vere kept to a minimum due to the high-interest materials used.
Normal daily problems of the students getting along with each other were
dealt with in a positive manner.

6. Staff

a) HNumber
The Title I instructional staff consisted of thirteen (13) teachers
and thirteen (13) teacher aides. Each teacher was assigned approxi-
mately seventy-five (75) students. Assisting with the instructional
program were the following: (1) a full-time coordinator who super-
vised and coordinated the entire program, (2) a health nurse who
took care of the special health needs of the participants, and (3)
three media persons (half-time) who provided materials and supplies
for each classroom on a daily basis.

b) Training

Each member of the Title I staff was fully trained for his/her posi-
tion. The coordinator had a master's degree and is certified in the
areas of elementary education, guidance, and counseling, and in super-
vision. The media specialist had a master's degree in library science.
Each of the Title T teachers for grades 1-6 wer: certified at the ele-
mentary level with the exception of one. She is presently enrolled in
a program to remove her deficiencies; however, she has bean an employee
of the system for several years and has exhibited outstanding teaching
performance. The two teachers at the junior high level hold certifi-
cations in the area of English.

[he health nurse was a registered nurse and had been employed by the
system for many years. The teacher aides and the media aides had
completed high school and several are enrolled in college programs.
They have all received training to help them to be more efficient in
their work. Most have been employed by the system for at least six
years.

c¢) Functions and Respousibilities

The coordinator had the overall responsibility of supervising and
monitoring the program as outlined in the job description. The teacher
Lad the responsibility of planning and implementing the instructional
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program at the local school level. The teacher aides worked
under the direction and observation of the Title 1 teacher.
The media specialist and media aides worked with the teachers
in supplying materials and equipment needed for a successful
program.

The ultimate responsibility of the entire staff was to meet
the student where he was and to carry him as far as he could
go. This was done by providing as many experiences and by
meeting as many needs as possible. The student was exposed
to many types of materials in which needs were met.

F. RELATED COMPONENTS

Parent Involvement

Parents were involved in the reading program throughout the year.
Teacher-parent conferences were held as needed and progress reports
were send home every nine weeks. An advisory committee, composed of
from two to four parents, worked with each Title I teacher in plamning
and implementing the program at the classroom level. The chairman from
each local school committee served on the system-wide Parent Advisory
Council. This provided a means of getting data and feedback from the
local school community to the central level and vice versa.

Teacher Aides

The teacher aides were a valuable asset to the program. Their duties
included maintenance of all records concerning Title I students, pre-
paration of instructional materials, seting up and operating audio-visual
equipment, working with small groups and with individual students, pre-
paring displays and bulletin boards, and performing clerical chores and
housekeeping duties.

In-Service Training

Teachers and teacher aides were provided in-service training periodically
throughout the year. A week-long workshop ir reading was attended by all
Title 1 teachers prior to the opening of school. Eleven of the thirteen
teachers aides were enrolled in a course entitled 'Practices and Theor-
ies in the Teaching of Reading" which was taught in Anniston by Auburn
Jniversity.

G. EFFECTIVENESS OF THZ PROGRAM

The major objective of the Title I program was to raise each child's achieve-
ment level in reading at least one month for each month's instruction. With
some of the students this was accomplished and with others it was not. How-
ever, on an average, students in the program achieved this objective. The
California Achievement Test in Reading was administered te all Title T stu-
der.ts. Form A was given in October and Form B was given during the first
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wecek in May. All grades, with the exception of grade 8, achieved at least
eight months ia reading ability during the eight-month period between pre
and post-testiag. The vates MacGinitie Readiness Test was administered to
first graders; therefore, no valid comparison can be made with scores on
the CAT administered at the end of the year.

Other instruments used to determine the effectiveness of the program were:
Read On and Diagnosis (criteron-referenced tests), Imperial Reading Pla:e-
ment Test, Houghton Mifflin Placement Tests, Schonell's Graded Word Test,

Classroom Reading Inventory, teacher-made tests, and teacher observations.

Teachers reported improvement and changes in self-images, attitude toward
teachers and toward reading; better behavior, performance, and school atten-
dance; and improved physical appearance. Students displayed greater interest
in reading in that it seemed to become a pleasurable experience rather than

a chore. Many were reluctant to return to the regular classroom - they pre
ferred staying in the reading room. Changes in the desire to learn became
evident. 1Instead of saying, "I can't do this'", before they tried, they begen
"To want to do".

Pupils had this to say about the Title I reading program:
"I have enjoyed the reading classes.

"1 did not like the class at the beginning, but I hate to
see it end. I wish I could be in it next year.'

"I wisk all children could take this class."
"I like this class because we do many things,"

"1 learned a few things that I might not have knownif it wasn't for
you and Mrs. . I am thankful for the help you gave me."

Title I teuchers made the following comments:

"Most of the youngsters in the program had good attendance. The
seldom missed a day from school unless illness prevented them."

"Behavior problems became practically nil because everyone was busy
doing what they wanted to do."

"The work was at their individual ability and achievement levels;
therefore, they knew they could succeed in something and many real-
ized that they were working for their benefit rather than for a grade."

"It became evident that some students developed more self-control and
were more able to work at self-directed activities at the end of the
school year."”
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SYSTEM Cleburne fousty
tvaluation Report - Reading Program
A. Cleburne County
R, W. Ga inex Title I Coordinator
Pust Office Box 242
Heflin, Alabame 36204
C. Reading Improvement Program Objectives

i. Set up classes that lend themselves to individual instruction by
limting class size to flZteen students.

2. Screen students for participation who have not reached readiness
or who are reading one year below grade level.

3. Verify participants by using California Readiness and Achievement
Tests.

4. Ninety percent of the early elementary participating students will
make one year's progress while seventy percent of the later elemen-
tary participating students will make one year's progress during the
1973 -74 school year as measured by pre and post California Test of
Basic Skills.

D. Treatmwert

Title I teachers certified in elementary education with additional
training in reading were in charge of a room set aside and desig-
nated as a Title I reading laboratory.

Classes were limited to fifteen students with the first grade
having as few as twelve. The classes were organized and equipped
so0 a- to place emphasis on individual instruction. Success was
built into the program by starting instruction at the level the
child had reached.

The reading laboratories were fully equipped. Some of the devices
utilized to stimulate participants were: control readers, tachisto-
scopes, tape recorders, lloffman rzaders and record players. Some
materials utilized were filmstrips, tapes, records, practice booklets,
vreading kits and enrichment reading bzoks.

freatrment was administered five days per week forty-five minutes

per day during regular school hours for thirty-six weeks beginning
in September, 1973, and ending in May, 1974.

"7
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G.

Participants

Pupils ir the readinr laboratory were selected by consensus of tne
homeroor fteachers, [i1tie 1 teacher and principal on the basis of
past performances in the area of reading. Final placement were
verified by the California Test of Basic Skills or the Cal Readi-
ness Test (T.0.B.E.}. Some 40% boys and girls ranging in ages from
six to fourteen, in grades one through six with low achievement
levels made up tne Title I part and full year participants. T[he
treatment for each was based on individual needs.

Six teachers were direcily responsible for administering the
treatment to some 400 students. The treatment was that of
providing instruction for educationally deprive Title I childre=n.

The project director's function was the coordination of the encire
project, which invelved such areas as project writing, teacher
inserwvi. 2, supervision, Parent Advisory Council weetings, reporting,
procuring, principal's inservice, evaluation and dissemination.

Related Component

Parents were involved in various ways in the Title T program.
Some of these were as follows: project planning and approving
meetings, local and system-wide advisory council meetings,
parent in-seriice, P.T.A. meetings, open house proyrams and
evaluation conferences. All Title 1 staff members were involved
in in-service training. Some teachers enrolled in after hours
college classes for adlitional training.

Effectiveness

Pre and Post tests were administered to all Title I students.
The California Test of Basic Skills (C.T.B.S.), 1968 revision,
was the standardized instrument used.

The objectives as set Sorth in item ''C" above were met. The
following tables shtow that eighty-six percent of the full year
participants made sevev-tenths year or more progre-s. Full

year particinants averaged near one and five-tenths years growth
in reacing. lest results for those in the program four months
show a gain of five and five-tenths months during the four months.
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| Number of students, by month'g_é:TzZB
Grade Number of fubstantial Moderate Little or No »
edeyel L ostudents ] 1ot L) to 1,410,7 €00.9 1 0.6 or legs _
One 77 50 7 0 10
Two 34 30 31 14 9
Three 89 3l 18 15 15
Four 16 8 5 2 1
Total 266 139 61 31 35 _
Percent l
Grade Number Pre Post Gain
1 77 1.7 x
? 84 1.2 2.6 1.4
3 89 1.9 3.4 1.5
4 16 2.7 4.4 1.7

These students participated in the program for nine months

Grade Number Pre Post

These students had four months letween testing.
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Beugemer City Schoois

Bonnie Nicholson
412 North 17th sStiecet
Seuwemer, Alabama 33070

Culavhone:  4240-2570

v, ~e o ONH 3 SR (O
Prolect Objectives

1. Siven stundardized pre- and posttests of reading achlevement, immature
“rrst praders will make 1.2 vear's progress; 70% of the pupils in grade

2.3, and 4 who were not ready to read on the pretest or who were experiencing
reading difficulcies wil! show an increase In their rate of growth of at least
1.2 vear's progress; 20% will muke .8 month’s progress.

. Pupiis served Yvotne Ticle I Primary reading program were a year or more
below vording grade level. lhese pupils needed individualized instruction

n reading, improveld atticude toward self and schcol, and enriching experiences
11 reading.

’I_.Z.?ﬁ.‘fx. tm.nt -

Tiuscvuctional Activit.es Design: Programmed individualized reading instruction
vrovided oppertuaities for pupils to progress a. a pace tha* was appropriate
tor their own learnirg abilities.

A diagnostic/prescriptive approach, tailored to pupils reading abilities, weak-
ness2s, and learning styles, provided immediate positive reinforcement for the
steeess of the proyram. Computerized printouts were correlated with reading
dactivities and weve useful for diagnosing specific skill weaknesses.

Cieative dramatics, choral veading, language experience stories, and various
multi-sensery « tivities provided enrichment plus background experiences for
speclfic readiry skills. Teacher/pupil-made reading games allowed for many

.htevesting humanistic interact:ons between the teacher and pupils.

The activities perritted each pupil to progress as rapidly as he could, master-
ing basic skiils betore proceeding to more complex concepts.

The program w. structured so that teacher and pupil stayed on a '"task" directl
related to objectives. Motivational techniques were built into the program
which included (cncrete rewards. These rewards served both as a means of rein-
forcing and evaluating the reading skiils taught.

Pupils identified for participation in the program were pre tested in early
september, 1973, and post tested in May, 1974. Cumulative records, teacher
judgment, and (nformal reeding measurements were of major significance in the
codection of pupiis. Intervention losts were administered at various levels
of progress.
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Identitfication oi pupilis:

Grade one - rupils pot ceady to read and 1n need of extended
readiness preyram.

Grade ¢we - Pupils most m need of ass.stance and who score
@' 1ast one ser-.scer below veadinz espectancy.

Grade three ~ Yapals rezdlay at least one semester below reading
axpectancy.

Grade four - Pupils reading at lesst 1.1 below grade level.

F. Related Comjonent -
XK.

[nstractioas] toams wvere cormmlated in each school with special reading centers.
Each team onsisted of the readine specialist and a regular teacher at each
grade level. [Ihe team services wece supgorted by parents, principals, counse-
lors, and supervisor.

Teams ege ,ed in plenning, ceaching, and evaluating the reading activities of
pupils enrsliled in the program. In planning, the teams developed reading con-
tent projeccts fur pupils, modified activities according to the needs of specific
groups of pupils. The speclal strength and talent of each teacher were important
facets of this approach. Teachers wirked as a team in a defined situatic i to
meet the objectives of project and pup?ls' needs.

Testinz and Evalvarion - The following three areas were stressed during the
yerv in the primary reading evaiuation: the affrctive area, the psychomotor
area, the reading achievement area.

Prior to pretesting, an in-service session providing a general overv.ew of the
prugram evaiuation vas held during the fall! iicluding the following topics:
Identification and S=leciior Methods of tnroliees, Pretest Information, Norm-
referenced Measuroment for Pro- and Post testing, Criterion- referenced Measure-
ment.

in working cioesls with (he cvaluation te.. frcm CTB/McGraw-Hiil on the norm-
referencec and the criterior-referenced measurements early in the fall, efforts
have becen geared me_e or luss to serve as a liaison centact person in providing
feedback in terms of meeting specific local needs. In working with the
University consultant, generally, the same efforts have Leen portrayed.

following i{s a li t of in-gservice sessions shared with the primary teachers:

In-service sessions with tcachers and reading coordinator in coding the
PRI relative to textbook usage fur skills mastery instruction.

In-service sessions perlodically upon return of materials from test
company fcr ciarification and cxplanation of test results.

invited a State Lepartment consultant for teachers to have first-hand
experience op evaluation informat.on expccted for pupil growth and de-
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velopment . Classroom visitatiens and a large group sussion were held
for Title [ teachers, wupervisors and prinecipals. Other points ol
interests shared were the need to stress the aftective, copnitive and
psvchomotor needs in evaluating enroliees during the year.

Additionally, & session was shared with teachers concerning ciass mastery
of specific reading objective in terms . l.cal ~nd school masterv on A
percentage basis.

An interim evaluation conference was held during the middle of the vear
on the following arcas: withdrawals, new enrollees, referral follow-up
and conflicts, useful screening and measurement devices, suggestions/
test ing and evaluation. As a result of these interim coaferences, a
greater need as expressed by teachers for first grade appraisal resulted
in a prepared copy of first-grade language development activities for
eftective learning and remediation process for reading teachers during
the middle of the vear.

Finally, an cffort to maximize the cffectiveness of CTB/McGraw-Hill's evalua-
tion goals on norm-referenced pre- and post test results aud criterion-referenced
measurements has been one of the major goals of the testing and evaluation
office. Individual needs of the primary teacher varied from specific evaluative
needs to methods of individual refer.als. Periodic in-service sessions weie
shared on a need basis as requested by the reading coordinator and other private
school personnel.

Two out—cf-state trips to evaluation workshops provided additional intorma®ion
for the testing and evaluation office which was shared during the weekly

coordinators' meetiugs.

Several psychological tests were given to the primary students. Specificallv,
a total of 20 individual tests were administered.

EffecLLyencss -~

The results of the pre and post testiny as measured by the California Reading
Test were as follows:

Pre AX Post Av. Gain
Grade 1 1.8
Grade 2 .9 2.4 1.5
Grade 3 1.7 3.0 1.3
Grade &4 2.3 3.6 1.3
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Fort Pavne (1
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OBIECTIVE

Atter havaine beern given instruction in reading and 1ts reiated om-
ponents, 70 of the students in grades 1-3 who participate in the
fitle [ activities and services will improve in reading 9 months as
measured by the California Reading Test. 30 will make at least 6
months progress.

TREATMENT
. Larlv Llementavy:

the class size raaged in size from 8-13 students per period of 30 -
minutes tor 5 days per week tor 175 days during the regular school

term.  Materials were chosen to help the students progress ac their

own speed and ability. Lhese were primarily chosen on their adapt-
abilit. to individual instruction. Some examples are: SRA reading

ab, canes, transparencies, filmstrips, readiness kits, Fountain

Valley, Webster:® Tutoring System and others. The cquipment included
Crai. Readers, overhead projectors, Tach-X, Tach-150A, 1508, rccord

i lavers, tape recorders, language master, etc.

Later flementary:

The class sisze ranged in size from 10-14 in each sessiuvn. Each ¢ lass
met Lor 30 ninutes per day, 5 days weekly during the regular school
year.  the classroom was well cquipped with desks, chairs, portable
carrells, Tach-500, cassette players, listening stations, language
masters, record piayer, {ilmstrip projector, and other items that
assist in the individual teaching of the student. Materials such as
Webster International Tutorin, System, Scholastic Individualized Read-
in: Program, Fountain Valley [leacher Suppurt System and a variety of
materials not used in the rejulur classroom were used. This is based
on supplementing, rather than supplanting.

There were many mothods used Lo stimulate iaterest in reading. These
included upames, bulletin boards, play productions, local television
appearance and many free choices for the students,

Lach student's needs were diaunosed and efforts were made to remedy the
needs in an interesting and enjoyable way rather than by boriug drills.
Fach class went on a field trip to the new DeKali County Library where the
students were given library cards and encouraped (o use the library for
recreational reading.

PARTICTPANTS

In all instances the students chosen were not eligible for the repular FMR
classes and were reading bolow grade level as shown
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by standardized tests.” rhe object of the student hein: placed in the
Title | readine proyram was that of meetin. their needs and jmproviny
their readint to a level of acceptable performance.

1. Early Elcmentary:

The tee-Clark Readiness Test, California Reading lests, and other
previous test results and teacher recommendations were used to
determine those students who were reading below urade level apu
had not achieved maturity recauiness Lo be able to progress in the
regular classroom. There were 71 students who came to the Reading
Lab in grades 1-3, 22 girls wd 49 boys, ranving in apes from 6-9
years. Their general characteristics were:

a.  Poor scores on standardized tests and performing below grade
level in classroom instruction.

n. low score on general standardized [.0. tests both on veival and
non-verbal scores.

¢. Poor -~elf-concept, expectation of poor performance, and general
frustration.

d. Tlypteal behavior consisted of discipline problems, irregular
attendance and short attention span.

Most of the students were enthusiastic about tue special reading pro-
srat.  They were aware of their reading problems and indicated a desire
to improve their ability to read. The individualized instruction pro-
vided in the lab was what they scemed to need lor personal gratification
since, olten times, these students have not been made to feel "special',

The teachers were certified professional c¢lassroom teachers with cle-
mentary cducation training and a background of expericnce in teaching
in these srades Both teachers are presently working toward hizher
desrces.  Each has taken special training during the year on individ-
ualized instruction and teaching elementary rcading. New innovations
and materials were introduced wherever appropriate with excellent re-
sults. There was one teacher for grades 1-2 and 1 teacher for prades
3-4, both located at Forest Avenue School in Fort Payne. Each teacher
had the responsibility of working with the teachers, parents, and stu-
dents to raise the students' reading level to the maximum potential.
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In the later elementary the students who were not performing well in
the regular classroom and had the sam~ characteristics as those in the
early elementary yrades, were chosen. They had poor scores on stan-
darized tests and were readin.: below prade level by at least a rade,
and in most instances, more. They had poor scores on the verbal and
non-verbal standardized mental maturity tests administered all throuph
their school years. Certainly, they had acquired a poor self-concept
and the general frustraticn contributed to the discipline problems,
irregular accendance, and general indifference toward school.

Q EB >
ERIC 6

Aruitoxt provided by Eic:




81

Port Pivoe ST
Mosl of tne students, as il o Lhe parvnts, were cager for a R
chance Lo partiaipate i the sped tal reading program.  thev in- )

dicated a knowledge ot their reading wedknesscs and a desire to
remedy the srtuat foa.

fere were tvo teachers in this level = one teacher i the 3-5%

lovel ab Forest Avenue Schoot and one teacher 1 grades 5-6 at

Willrams Avenue School. 1In all there were three reading teachers. .
the teachers were all professionally certified with a number of g
years cxpertence in teaching students in this age bracket.

There were 103 students in grades 4-6 involved n the Fitle | read-
ing program. Sixty-seven boys and 36 givls ranging in ape from
in-15 years.

. RELATED COMPONENT

In addition to the Title I reading teachers in the reading lab the
aides worked with tiwose students whe participated in the program as
another method of informing, instructing, and motivating. The aides
helped by re-enforcing the teaching with the use of the audio-visual
equipment in the library, duplicating materials for the student's in-
dividual use, heiping to keep records used in the evaluation and check-
ing objective tests given by the teachers.

&

in many instances the pareats or the Title T students came to the
school as volunteer aides to the Fitic 1 activities. They helped in
the individual re-enforcement needed after the teacher had given in-
struction and had given specific slruction to the volunteer aid - as
to the methed Lo b used. Super: 'sion by the teachber would junsure that
these instructions were carried ou:i. AL no time were these people used
as prescribers or teachers.

An American Education Week Open tlouse was held at the schools and parents
visitted the reading labs. At this time the students demonstrated various
cquipment and materials to theilr parents and the teachers explained the
nrogram. Another open house was held later in the year with all parents
and students invited to view the reading program facilities.

wading teachers worked with the classroom teachers and parents sharing
information .nd ideas in order to achieve better results with the student-. .
Second and third graders and their teacher appeared on a local television
production featuring the special rcading program., ‘The students demonstrated
some of the equipment and told some of the experiences they had enjoyed. The o ¢
esperience was most worthwhile and the station reported many calls requesting 0

the nature of the program, ete.

n-service Lraining was both scheduted and informal. The coordinator had .
several in-service training sessions with the teachers and aides.  The
principal and regular teachers bad informal sessions” and the aides had :
continuous training with the Title | teachers. The in-service part of our *
program was continuous. All personnel members were available at any tiwe
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to discuns or assist 1roany way.  Each ot the teachers had participated
-

in the self-studv for accreditation with the Southern Association of
Collew s and Universities.

Each of the three teachers nad carned {rom 3-¢ hours graduate credit

in subjects related to their work. Some of the subjects were: In-
drvidualized instruction, pregram writing, writing objectives and teach-
ing olewentary reading.

EFFECTTVENESS

This report is on the followiny paue.

<
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EFFECTIVELESS

Grade No. Tested Name of Test Grade Placement Gain
1. Pre 31 Lee-Clark Readiness 0.5
Post 31 Level 1 Form A CRT 1.6 1.1
2. Pre 22 Level 1 Form A CRT i.1
____Post _ 22 . Level 1 Form B CRT 2.2 1.1
3. Pre 18 Level 2 Form A CRT 1.8 o
Post _ 18 Level 2 Form B CRT 3.1 1.2 D
4, Pre 31 Level 2 Form A CRT 2.6
_ Post 31 Level 2 Form B CRT 3.7 1.1
5. Pre 32 Level 3 Form A CRT 3.4
Post 32 Level 3 Form B.CRT 4.5 1.1
6. Pre 40 Level 3 Form A CRT 3.7
___ Post 40 Level 3 Form B CRT 5.1 1.3
The studerrts tave now realized that thev can achieve and their attitude toward other subject areas has improved.
They do not have the feeling of frustr.tion as they had in the beginning. Discipline problems have decreased,
and regular attendance has impreved. An increased interest iha3 been shown in reading for pleasure as cvidenced
bv 1librarv checkouts. Students have gained self-confidence and have, foxr the rostpart, acquired a more positive
attitude tovard reading while strengthening their basic reading skills. The percentage of improvement hss been
most irpressive since these students have not had a successful academic haclpround before.
The above statements have been derived from teacher observations, parent's comments, students comments, anu from
the attendance record of the school.
e
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Project - Matuematics

A

Colbort Couaty

Wiley S. adams. Jr. [litle 1 Ccordinator
P.O. Box 270

Tuscumbia. Alabama 3567%

Phone 383-8665

Delores Long, [itle T Supervisor
P.0. Box 270

Tuscumbia Alabama 35674

Phone 383-8665

Objectives - Early Elementary
Grades One, lwo, and Three

At the complelion o! Lwo semeslers o! jnstruction. 707 of
the students wi1ll have a mathematics grade score on or
above their actual grade placement as measured by the
Metropolitan Achievement lests. The students who have
advanced sufiiciently during the year will be sent back
to their regular cruass.

Objectives - naler Elcmentary
Grades !'our. Five and Six

AL the completion of Lwo semesters of instruction. 707

ot the students will have a mathematics grade score on or
above their actual grade placement as measured by the
Metropolitan Achievement Tests. These students Lhat

attain suflicient progress during Lhe year will be returned
to Lheir regular class.

reatment

Class Size and Urgshization - The verage number ol students
per class was ten. Classes were conducted during the
regular school day. Early elementary, second and third
grade students, went to the classes five days a week for
appreximately %40 minutes daily. The (irst grade students
attended > days a week or approximately 30 minutes daily.
jater clementary students. grades four, five and six were
in classes 40 to 35 miauvtes daily, five days per week.

Fquipment and Materials - lhe materials and cquipment used
vith cach student was detecmined by his needs. The Stanford
Dragnostic Arithmetic test  Level 1 Form X was administered
to determioe mathematicai weaknesses of the primary grades.
leacher made tests and diagnostic tests used with Houghton
Mifilin Modeirn School Mathematics Structure and Use were
other instruments used Lo deitermine specif ic mathematics
skills which the studeat needed help ir, and the grade
level comprehension. {or diagnostic purposes :or the
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later elementary studonts. the Stantord Diagnostic
Arithumetic lest. Level [i, Forw X, was used. Individual
sheets were Kept cor each studeat ndicating skills needed.
Lok gt hcmat sos classroos contades matorials to amprove
skitls,  Materials were used rom Houghton Mitithin Company
which 1aclud «d: Modera School Mathematics Structure a.d
Use, Revised Edition 1972 K-6, Modern School Mathematics
Dragnostic lfests (tor coatinuous evaluation). placement
tests, duplicating masters overhead visuals, Modern
School Mathematics tests 1-6. Big Book for Kindergarten
level . workbooks, programmed practice books. cassette
tapes, recordings, carphones, charts and {ilmstrips,
Manipulative materials used were geoboard kits. colored
centimeter rods, open-end abacus. geometric shapes,

number iines. concept and skill cards. mathematics games,
toy ceins. fraction dominoes, chip trading set, fraction
bars clock-o . ma. hematics accivity cards (laminated).
geometric shapes (laminated). flannel board, fractional
par.s, straws tor counters for place value, protractors,
compasses, and Gro Chart. Equipment u~ed included

record players. overhead proiectors. filmstrip projectors.
tape recorders. tape -cassette and earphones.

Participants

Boys and girls trom the first through the sixth grades
were involved in the mathematics program. The first
graders vere recommended hLy teachers and tested

for eliuibilitv. ‘ForLy-iour first graders were
in the program for all year. One first grade student was
enrolled tor sccond semester.  Second Lhrough sixth grade
stud nts that were weak in matuematical skills were
selected for participation by classroom teacher
recoimmendatson. parents. California Achicvement lest
scores, and Melropolitan Achievement Tests scores. Thirty
second grade students, thirty-two third grade students.
thirty-eight fourth grade students, fifty-nine {ifth grade
students and sixty-one sixth grade students were enrolled
all year. In tor second semester only were one first
grader. c.c second grader, one fifth grader, and two

sixth graders. The Mctropolitan Achievement Tests, forms
I and G were administered for pre and post tests. For all
students 1n the Title 1 Mathematics Program. the work in
the mathematics laboratories supplemented ond enhanced the
regulisr classroom lessons. fhe mathematics test and other
matcriais were different from materials used by the
classroom tearher. The Iitle 1 mathematics teachers and
the classroom teachers coordinated their ettorts. In some
instances. they worked on the same subject areas
simultaneously using dif{erent materials. Six weeks
evaluation reports were scnt home to parents concerning
progress that had been made 1n various mathematical skills.
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Five mathematics teachers and the litle | supervisor
were involved 1n administering the treatment. One ol
the teachers has a Masters degree, three have Bachelors!
degrees and one has a C certificate. The supervisor,
who has a 'AA' degree. works closely with the teachers
in planning the instructional program. ‘The supervisor
plans the testing program and compiles all the data for
evaluation,

Related Component

In-service training was provided for the mathematics teachers
and aides at scheduled times during the school term

1973-74. The schedule of the Title I In-Service Meetings
were as tollows:

August 28, 1973 - All Colbert County teachers Colbert
County High School Leighton, Alabama.

September 6, 1973 - Pre-Service, Conference Room, Colbert
County Board of Education. Tuscumbra Alabaina.

November 5, 1973 - Conierence Room. Colbert County Baa rd
of Education, [l'uscumbia. Alabama,

December 4. 1973 - Confercace Room, Colbert County Board
of Education Tuscumbia, Alabama.

Januvary 23, 1974 - All Title i Mathematics teachers, aides,
and supervisor met at Colbert Heights School, Tuscumbia,
Alabama in the mathematics laboratory with consultant,

Miss Kathy Farrcll. Houghton Mifflin Company on use of
Modern {~hool Mathemaiics. Structure and Use.

April 24. 1974 - Title 1 In-Service. Colbert County Board

o! Education.

June 6, 1674 - Title | teachers, aides, and supervisor
met in conference room with consultants:

a. Mrs. Claudia Hardy State Testing Program

b. Mr. and Mrs. O. White, Title I ard State Testing
Program, ™interpretation of new print outs for
California Achievement Tests for next school year
1974-75%

June 6. 1974 - All Title I mathematics tcachers submitted
final evaluation reports at the Colbert County Board o
Education, Tuscumbia, Alabama.




Eftectiveness

Grade One - The objective was Lo have 700 ol the students
QUG Lobtand g wdilemat 1os on 1o grade placement by the
cad o1 the yeor . The Motropol tan Achiovoment Tests,
Priwer Leves. Form | owas administered to the tivst g ade
students in September, 1973. lhe post test was given in

May. 1974, Metropolitan Achievement lests. Primary |1 Level .
Form G. ltorty-tour students were tested. The average grade

placement at the end ot the year was 2.2. The raw scores
showod a gain of 34 more items correct on post test than
pre Lest  For second semester only. one first grader was
tested. The pre-test Metropolitan Achievement lests.
Primer Level. Form F. was given in January. 1974 and

the post-test, Metropolitan Achievement Tests Primary |
Level. Form G. admin.stered May. 1974 showed a gain of
twenty-{ive more items correct on post-test than pre-test.
fhe grade placement al the cnd of the year was 1.7.

Grades Two and Three - The objective was to have 707 of
the students have a mathematics grade score on or above
their actual grade placement as measured by the
Metropolitan Achicvement Tests, at the completion of one
or two semesters of instruction. 307 of the studeats
were Lo advance their capability in mathematics by at
least two morths. lhe secnnd grade students were
administered the Metropolitan Achievement Tests Primary
i. Form ¥. in September, 1973 and Metropolitan
Achievement Tests, Primary 11, Form G. were given in
May., 1974. Metropolitan Achievement Tlests, Primary TI
Form ¥ and Elementary Form G were admimistered to

third grade students. In grade two. there were thirty
students tested tor all year. showing a one year and
four month gain. There were thirty-two third grade
students tested and showed a gain of one year and two
months gain. During second semester. one seccond grader
participated with a ga:n of 1ive months.

RESULTS OF {ESTING

Mathematics 1474 - 74

No. Pre Post “ain
44 R510 2.2

30 1.4 2.8 1.4
32 2.3 3.5 1.2
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Later Elementary

Crades Four, tive and si1x ~ ihe objective was to have 70/
ol the students to have a mathematics grade score on or
above thesr actual grade placement as measured by the
Metropoiitan Achievement iests. Tae Metropolitan
Achievement Tests as pre-test were aduinistered in
September, 1973 and post-test in May, 1974. The levels
given were:

Fourith grade - Pre-Elementary I, Post Elementary G
Fifth and Sixth grades - Pre-Intermediate F, Post
intermediate G.

1n grade four tor all wear, thirty-eight students were
tested. In grade five for all year, [ifty-nine were
tested, and one for second semester only. In grade

six for all year. sixty-one were tested, and two students
participated during second semester only.

0f the thirty-e:ght 10urth grade students that participated
in Title 1 Mathematics Classes all year, nineteen made
substantial gain of 1.5 or more, {ifteen made moderate gain
of 0.7 - 1.4, and four made 0.5 months gain or less.

0f the fifty-nine fifth grade students, twenty-one made sub-
stantial gain of 1.5 or more, twenty-ninc made moderate

gain of 0.7 - 1.4, and nine made gain of 0.6 months or less.
During seccond semester only, the one student made moderate
gain of 0.7 - 1.4,

0f the sixty-one sixth grade students that participated

in litle 1 Mathematics classes, seventeen made substantial
gain of 1.5 or more, twenty-four made moderate gain of 0.7 -
1.4, and twenty m¢-le gain of 0.6 or less. During second
semester only. of _he two sixth graders that were tested,
one made substantial gain of 1.5 or more and one made
moderate gain of 0.7 - i.4.

TESTING RESULTS
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Summary o! progress ror mathematics in erade placement
for second through si1xth grades:

From the total ot 220 studeonts entolled all year an Title
T withematics classes, seveaty-three made substantial
progress ol 1.5 or more grade placement, one-kundred and
eleven made moderate gain of 0.7 - 1.4, and thirty-six
made Little gair of 0.6 or lecss

From our study this year, 1973-74. it reveals that 33.17
made substantial gain of 0.7 - 1.4 and 16.3 made little

gain ot 0.6 months or less.

Total Number Students -- 220
All Year Mathematics -- 2nd - 6th Grades

Gain 1n Title I Mathematics

Classes, 1973-74

Gain in Per Cent
33.17 - 1.5 or more
50.4% - 0.7 - 1.4
16.3% - 0.6 or less

99.87,
33.17% Number Students
73 1.5 or more
1.5 or more 111 0.7 - 1.4

36 0.6 or less
220 Total

0.6 or less
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Trercves Teuntr» oard of Tdueatior

John . Graram, Titlie T Zoordirator
Jaurth nse Anney

~

Tontre, Ylabar, 7RO00

ORI

Telepnene Nurker G27="740]

The oblective for latsr Dlepeptare Uitk wiz an averape fiin of 1.2
vears for stuaents 2 rtirlpthnr i 4ne pregrar the entire scholastic
=oqp and ene rmerth Fain for each v ntr in the rrogra~ for studerts
participrating 1os8s thar nine wortls,

.

Treatment :

£1153 size was 2 tc 15 stuierts per 2'a3s.  Classroom creanizition was
flexible, inaiviiuva® stuients cesls, tables Jor group worl and areas
f¢r teacher-pur il or pairs of stuterrs to wers,

quipment and miterin’s usea were 13 follow:

1. A earcusel flash-rith progra w13 used with rreup participaticn,

. A flarnel teard with pearetric shares, of jacts, bhasic rath sipns,
cumber lire, and fractional marts was usei 'n rrours.

c¢. Level woritookls were 1ssifred an. used throushcut the prorrim.

{. Mimeosrarhed work sheets were usad for reinforcement of skillis.

.  uvoniroes of two colers were use . te teach aditior and subtraction
facts.

f. Flash-mith canis were used .rifviduallw in paicc or rroups of
three, a3 ncedel to strevpthen - r 33 neajesd for reredial work.

. A tared intemrediate matn preeran was used for variety in introdueine

nev concerts and 2s a review,
. oeli-teacr . re arithretie tecls were usad for in:iividual work,
’

sevinrs used to stirulate partieipants were math pames, rewands, and
pradse,

niasses varied ir J-meth fror 39 to 20 ninttes each lav, five davs per
weok, 3¢ weeks Jduring the resuiar soheel berm,  Oue te lite funiinr,
some scheels had oniy an 17 weed matrn preerar.

tici ants were selectr1 bv tie rﬁru7ﬁr classroor teach
53 ew learners and underachievers irv *“neir ¢lass. “pe Tib
ave 21ch part'vlhart the California dchiovemert liash Tes
if thev were elirible for the Titie T class.

ers from the
Je T teacher
Lt to letermire

-

consisted of uerrse teaachers, the majerity having nd

v

The Title T sta
(3]

o
S
previous experi Lence as Tit e I teachers., Their furcticon ang responsihllity

was to rive in idual imstruction in wath to each stulent assigmed to
their class

+

in-service traipine for staff rembers consisted of 2 pre-sc
shor and montnly meetines H»f Title T teachers,

work -

o]
—_s

9
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INTRODUCTION

Fiscal year 1974 was the ninth year in which federal funds were
used to muet the special needs of the educationally disadvantaged
children in Alabama. Tie funds provided by Title I of the Elementary
and Secondary Education Act (ESEA) were allocated to one hundred
twenty- five (125) county and city school systems (LEAS).

The Title 1 program of 1974 was the result of the evolution
of a program from the 1965 idea of "providing anything you have
never had before" to careful consideration of the identified special
rceds of fewer children. Each year the programs have shifted more
and more from a remedial program to a preventive program, beginning
with preschool in many systens.

Definite stress was placed not only upon the assessment of
educational deprivation but also upon the preparation of meaningful
behavioral and performance objectives to meet the assessed priority
nceds.

The uncertainty of Title I funding from year to year makes
teacher contract renewal unpredictable. This has caused many teachers
to ask for a transfer out of federal pregrams. Thus, extensive train-
ing of new teachers must be done each year. The extent of the
personnel turr-over definitely affects the effectiveness of the
programs.

Amendments to the ESEA provided speciat funds for the education

of the children of migrant agricultural workcrs, children residing




in state-operated or supported schools for the handicapped and children

in institutions for the neglected and delinquent. Evaluation reports

for those programs are under separate cover.
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DISTRIBUTLON OF TITLE T FUNDS

1974

Local Agencies (Part A)
(Part C)

Institutions for Handicapped
.~stitutions for Delinquent
Migrant Education
State Administrative (Includes Part C)
1973 Impounded Funds

Local Agencies (Part A)

Local Agencies (Part C)

Local Agencies (Part A)
Funds Budgeted for Capital Outlay
in 1974 (included in above amount)

Buildings and Remodeling
instructional Equipment
All Other Equipment

~}

$ 34,549,166
1,592,071
633,507
199,129
694,053
377,245

5,707,968 ,
1,193,291

$ 44,946,430

$ 15,230
333,244

8,956
$ 357,430




PLFLE { STAFF POSITIONS IN 1974

Citle o, ESEA

b 19,
Regutar suomer

PROIECT STAFF TERM TERM

Classification of Assignment
Teachin: - Kindergarten 271 555
Teachiny - flementary 1,819.5 2,174
feachins - Secondary 278 429
feachinyg - Handicapped 73 48
feacher Aide 1,411.5 1,210
Librarian 3 49
l.ibrarian Aide 2 %
Supervision ] 56.5 52.5
Direction and Management (Admin.) 96.5 118.5
Counseliny 50 35
Psycholoyist * 1 0
Testing 37 30
Social Work 15 7
Attendance 20 5
Nurse 40 12
Physician® 1 1
Dental Hygenist: 1 t
Clerical 100 100
Other 164.5 480.5

% Some of the non-teaching staff may have been under contract for services
as needed.




INSTRUCTIONAL ACTIVITIES

Business Education *
English - Reading

English - Other Language
Arts

Home Economics (Personal
Development)

Mathematics
Natural Science **
Social Science *¥%

Special Activities for
Handicapped

Kindergarten

Other Activities (ITV,
Speech, etc.)

INSTRUCTTONAL ACTIVITIES

in

1974

REGULAR TERM

Number of
LEA's

1

124

P

74

16

33

% Night classes in a dropout program

Number of

Children

75
110,774

2,045

100

53,278
1,330

1,305

2,084

5,730

22,038

Amount
Allocaced

S 4,000
10,071,275

83,617

9,000
3,348,623
54,987

46,000

343,064

1,877,999

1,198,747

%% Classes for dropouts, NYC or in LEA's with a heavy concentration of

deprived children




aadae

©* ((lasses f[or children in the Special Education classes.

SUPPORTIVE SERV{CES

SUPPORTIVE SERVICES

Attendance

Clothing

Food

Guidance Counselin~
Teacher Aides
Vealth - Medical and Dental
Library
Psvchological
Social Work

Speech Therapy
Transportation %

Special Services for
Handicapped *

Other Services

|

in

1974

Number of

Number of

LEA's Children
18 21,635
1 300
5 620
17 24,365
92 42,026
36 45,4‘11
5 9,037
2 1,355
8 10,973
1 1,275
13 8,131
1 125
24 64,766

% Snacks and food services not reimbursahle under USDA.

% Transportation tor Title I pre-schocl children.

4

Amount
Allocated

$155,617
1,400
5,991
510,363
2,507,851
395,136
20,137
19,903
104,856
13, 300

39,957

600

375, 304



INSTRUCT IONAIL ACTLVIT{ES
Summer 1974

Number of Number of Anount
l‘_:;_ll_{‘Ui[ IONAL ACTIVITIES LEA's Children Allocated
Business Education i 110 S 2,000
Cultural Enrichment 0 0 0
English - Reading 70 50,929 1,728,897
English - Speech 1 1,100 17,550
English - Other Language Arts 1 1,357 28,000
Mathematics 48 40,816 905,550
Natural Science 5 8,647 110,932
Social Science 7 12,910 144,392
Special Activities for

Hand icapped 4 689 43,924
Kinderyarten 56 9,086 645,475
Other Activities 3 548 25,790
SUPPORTIVE SERVICES
Summer 1974

Number of Number of Amount
SUPPORTIVE SERVICES LEA's Children Allocated
Attendance 5 2,760 $ 8,650
Food 10 6,613 31,350
Guidance Co.nseling 8 11,681 49,309
leacher Aides 56 39,920 414,800
flealth - Medical and Dental 14 8,546 39,482
l.ibrary 7 13,174 52,437
Social Work 3 6,105 3,918
Speech Therapy 2 2,205 3,760
Fransportation 42 34,011 621,441
Other Services 20 29,577 51, 7%

14
* Snacks and food services not reimbursable under USDA.
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PART OLE

F. OPERYTTON AND SERVICES

The Title T orooram in Alubama «as administered from the state
level through the Division or Administration and Finance by the
Federal Programs Sectior  The Fitle T staff consisted of the
state coordinator, assistiut state coordinator, four education
specialists, a mathematics specialist, a reading specialist,

an evaluation specialist, 4 statistician, an accountant, account
clerks and clerk stenographers,

The staff worked with the LiA% in individual conferences, areca
and statewide conferences and by telephone. An attempt was made
to involve the LEA's in the plenning of all conferences. The
staff also invited the LENs to come in on several occasions to
make recommendations to the SEA about improving SEA service to
the LEAL.

Some of the SEA Title 1 meectings involving LEA representatives
during 1974 were as follows:

July 30 Educational Program Auditing

July 30 Needs Assessment

August L & 2 Schonl 0{ficc Personnel

August 31 Project VLISIT

Scptember 27 Project VISIT

Oc tober o Title I Legislation

November 8 Statewide conference for LEA Coordinators
November 28 Nceds assessment

December 13 Needs Assessment

January 9 Conpensatory Conference Planning Meeting
January 23 Statcwide conference on federal funds
February 20 Area Conference on Evalwmtion

Februa-y 28 Areca Couference on Evaluation

March 20 Area Corference on Evaluation

March 22 Arca Conference on Evaluation

March 20 Area Conference on Evaluation

March 30 Neceds Assessment

April 2 Area Conference on Evaluation

April 1O Arca Conference on Evaluation

April 11 Needs Assessment:

April 16-17 Title I training conference

April 16 area Conference on Evaluation

April 18 CPIR Workshop

April 19 Arva Conference on Test ing and Diagnosing
April 2% Area Confercace on Testing and Diaghosing
Anril 25 Area Confevence oo Tosting and Diapnosic
April 26 Arca Conferince on ooting and Diagnosin

Mav 2 & 21 Mueeds Assessmont
Wi 0 N N S TA

O
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Tn addition to the workshops and conferences, the SEA Title !
staf{ gave assistance through individual conferences, telephe-e
confcrences and visits to the LEAS. During the year, the
fo1lowing reviews were mada:

129 Administrative Reviews
49 Accounting Reviews

26 Evaluation Reviews

65 Instructional Reviews

Every request for special visits was honored. The SEA Title 1
staff helped with planning sessions, in-service training pro-
grams for parents, etc. No data processing service was fur-
nished except test results from the state testing program in

the fourth, eighth and tenth grades. A print-out which supplied
percentile ranks and total grade placement means was furnished

to each system. °.ans were made during the year to supply
additional testii, service, including item analysis, and training
in diagnosing and prescribing. First results of this service will
be described in FY 1975 evaluation report.
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Dissemination

Disseminat ion of information aboul programs was verv sucees..
fully doae ou 1974, Eipght LEA's had excellent exhibits at the
Alabama Education Association (AEA) annual conveation in Rirmingham,
Alabama.  Brochures and other materials were displayed and distributed
by the LEA exhibitors,

The Alabama State Department of Education (SDE), the Alabama
Association of School Administrators (AASA)., and the Alabama Fducation
Study Commission (AESC), cooperatively sporsored Project VICIT (View
Tnnovative Schools in Transition) as a method of disseminatinyg infor-
mation about exemplarv education programs in Alabama. After an initial
neeting between SDE and AASA representatived, & committee was appointe
to coordinate the project.

The committee outlined the following steps for the project:

1. ldentify exemplarv educational programs in Alabama.

2. Select the syster. to be included as visitors.

J. Develop a list of recommended procedures to be followed
during a visit.

4. Coordinate the visits.

5. Evaluate the project.

It was decided to include all svstems that had a new superintendent
either during the 1972-73 or 1973-74 school vear. The remaining svstems
were selected s0 as to assure a near representative sample on the basis
of: (1) geographic locations, (2) size, and (3) city and county
sys “ems,

This resulted 1a a list of 34 systems tn be invited to participate.
*leti: cu-sosned by the state superintendent of education, a represen-
tative of the Alabama Association of School Administrators and a repre-
septative of the Alabama Education Study Commission was sent to the
superintendent- of the 34 identified systems juviting them to participate
in Project VISIT., Attachad to the letter of invitation was a return form
for their response with spaces provided for indicating their choice of
the tvpe nrogram which they would like to visit.

Of the 34 systems invited, 2i indicated a desire to participate.

Forms wers sent o SDiF consultants and to AESC representatives re-
nuesting that they recommend school programs to be visited. The responres
were used to develop a list of schools to be visited. The scheel pro-
grams to be visited bv the various svstems were selected from this list
on the basis of indicated choice and proximity to the visitors,




e o ool ar schoet svstem was selected to be visited,
a letter was sent teo the snperintendent asking that a team of
visitors be lloved to visii., A form wvas actached for their
response requesting a choice of dates for a visit.

By reans of telepnhone calls, dates were mutuvally agread
upon by the visitors and the system being visited. Written con-
firmation was sent to the visiting system along with the appro-
priate numbers of the following materials, forms,*and instructions:

1. How To Have A Successful VISIT.

2. Project VISIT Evaluation.

3. Statewent of Offici:l Travel.

4. Statement of Expenses for ESEA, Title III, Project VISIT.

Written confirmation along with Accomodating Your Visitors was
also sent to the systems being visited.

Visitors were reimbursed individually for mileage and per diem
while the school systems were reimbursed for any substitute teachers
hired to replace visiting teachers. The cost for mileage and sub-
stitute teachers was $2,841.74.

Each visitor was asked to fill out and return a copy of the
evaluation form. A total of 107 of these were returned. A large
percentage of the replies was favorable with accompanying requests
for continuing and expanding Project VISIT in 1975. As a result
of this project, the dissemination among LEA's increased.

*These forms are available upon request.
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Diwsermation by the LEA's was done in the following ways:
1. Wrtorn the LEA's

Conterences

frraining sessions, worlkshops

Written maiter {reports, news releases)

Otlier-Personal contacts, visits, telephone calls

study and discussion groups (faculty, parents)

Consultant service, guidance counselor

Displays at fairs and educational conferences

Test scores disbributed to supervisors and teachers

Many LEA's have worked up study guides and courses of
study with in-service groups.

Parent Advisory Council

. To other agencies:

Press, radio, 'V

ublications - Letters, suports, announcements
Open house

Filns and video tapes
Talks to civic c¢lubs and other local organizations
Adult Basic Educaticn classes

3. ‘lo state agency:

Uritten reports

Piclures, films, brochures

Vvisits, telephone calls

Exhibits of projects at the Alabama Education Association
Convent ion

Dissemination by the SEA was done in the following ways:
1. To iEA's

Area conferences

Personal conferences

Administrative memcranda

Copies of materials sent from the U.S.0.E.

Copies of state cvaluation reports

Copies of various evaluation reports from other states

Reprints of materials received f{rom LEA's and other states

Programs presented to civic groups, faculties, parent groups
and other organizations.

2. To the public

Newe releases
Displays
Talks to various organizations
Publications
16

ERIC

s ‘




DISSEMINALTON O PROJECT INFORMATION AND DATA

The methods used by one hundred twenty-five (125) LEA's to dis-
seminate information to the community and to others concerned
about Title 1 activitics are listed below with the numbers of
LEA's who used the various methods.

a. _9%
b. _53
C. 21
d., 11
g 9
£. 82
g. 1l4
h. 110
i. _85
je 34
k. 50
1. 103
n. 33
0. 25
p. 36
q. 109
v 87 _
s 24

News releases and feature stories in the press
Presentation of jinformation and data via radio

Special radio covcrage of the project

Presentation of information and data on television
Special television coverage of the project

Newsletters to staff members

Presentation of information and data in staff meetings
PTA meetings

Pr2sentation of information and data in public meetings
and community groups

Brochures or pamphlets
Conducted tours

Open house

Publications for professional journals (for example, AEA
or NEA magazines)

Publications for local community distribution
Descriptive reports sent to other schools in the state
Descriptive reports sent to Superintendent of Public Instruction

In-service training (workshops, seminars, etc.) conducted
for Title I staff and non-Title T staff

Copies of evaluation report
102 (1) To professional staff
102 (2) To principals of Title T schools
100 (3) To advisory council

10 (4) Other To local Board of Education

Other (Specify) AEA Exhibits, newsletters to parents,
local displays.

17
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FVATEATITON

An evaludation 1ormat {or reportin was given to the LEA's in
June 19/4. This enabled the LEA's to know what was expected
for evaluation reportin. bhefore proiect applications were

written. They were also able to duplicate materials which
could e r.sec as part of the pre-service training of litle 1
teachers. (The evaluation format for reporting is available

upon request.)

This state evaluation report is being prepared to meet USOE
cequirements and for dissemination. Those involved in pre-
paring the report are the Title T coordinator, evaluation
specialist, statistician, accountant, education specialists,
when they were available, and typists. The report is a com-
pilation of information supplied by the LEA's and of SEA

Title T activities. Copies of the report will be mailed to
the U'. S. Office of Education, a:l other states and LEA super-
intendents and coordinaters. Other copies are disseminated
upon request.

Eiyht area conferences were held by the SEA evaluation specialist
for discussion of evaluation procedures. Two nundred fifty-cheee
(253) 1EA vepresentatives attendcd the conferences. New LEA coor-
dinators and/or evaluators were helped in individual conferences
or by telephone.

Twenty-six evaluation reviews were made of LEA programs. The
state review form was used for the reviews. All noted exceptious
and recommendations were written to the LEA superintendent with a
request ror a reply. The evaluation review form is included.

On the local level, much of the inservice training was dir~cted
toward testin:, diagnosing needs and prescribir‘. Reading and
mathematics objectives and checklists were used by many of the
teachers. 1In some LEA's there was Tittle contirnity in the pro-
grams. The uncertainty of funding caused a great turnover in
Title 1 teachers. This meant more training of teachers in the
areas mentioned above.

i8




State of Alabama
Division of Administration and Finance

(iRCK SHEET FOR EVALUATION REVLIEW
citle 1, P. L. 89-10

1tent witl be marked with a "yes", "no" or 'NA" (not applicable). All marks

viTa0n wi il be explained in writing.
Sow DATE
Superintendent Coordinator

YES NO
. An analysis of last year's evaluation report was presented to:

a. ‘the Board of Education

b. entral office administrators and the principals involved in
Title TI.

¢. Personnel on Title 1 pavroll (excluding b. above)

d. Parent Advisory council

[ ]
.

Copies of the last evaluation report were offered to the parent
advisory council.

3. A copy of the last annual evaluation is on file in the Title I
Coordinator's office.

4. Title 1 test answer sheets for three years are on file in the
Title I Coordinator's office or principal's office.

5. Pre and post test scores for participating children who were in
the program last year are on file.

0. Provigions are made for interim testing during the year.

7. Plins have been made for changes in the procedures and/or objec-
tives 1f changes are indicated by the testing.

8. Titie I testers and/or evaluators are being utilized properly.

9. The Title I Coordinator made a preliminary evaluation review
prior to the SDE evaluation review.

Effective: September 10, 1973 Revised: September 10, 1973




State of Alabama 14
Divigion of Administration and Finance
CHECK SHEET FOR EVALUATION REVIEW
(Cont'd)
YES NO

10.  Each Title I teacher has a folder for each participating child

whiih contains samples of his work.
11. Each Title I teacher has a confidential folder for =ach class

perlod containing.

a. A list of the names of the children in the class with pre-

test scores,
b. A diagnosis of each participating child's academic needs
and planned procedures to meet the neads.

12. Eacan Title 1 teacher has a copy of the project objectives re-

lating to her assignment.
13. Each Title I teacher has written objectives which are being

used to meet project objectives.
14. There is evidence in writing that an adequate continuing

evaluation is being done by Title I gtaff.
15. Who is responsible for testing?

(Signature)
Effective: September 10, 1973 Revised: September 10, 1973




Iv.

MAJOR PROBLEM AREAS FOR LEAS

A.

1.

Preparing proposals -- The greatest problem in preparing
proposals vas the rush to get it done after finally getting
a tentative allocation. s This resulted in hasty planning
and careless errors, Late funding also caused problems

in getting the Advisory Committee together, in employing
staff and in planning pre-service training.

Operations and Scrvices -- Implementation of a project at

the last moment presented many problems in employing teachers
and other personnel and in finding suitable quarters, Prin-

cipals of Title T schools have a legitimate reason to resent

having to shift teachers and try to ptovide rooms at the

last moment.

Other difficulties were due to shifts in school population
and the piece-meal funding.

Evaluation -- The evaluation problems for many LEAS were
due to lack of trained personnel in the areas of testing
and evaluating. Others had problems with evaluation due

to the lack of support from principals and regular teachers
during testing periods and in trying to assess needs.

Other problems ~-- Orientation of regular school persomnel
still posed a problem. This may have been due to the un-
certainty of funding which has caused some administrators
to feel that the programs are not worth the worry.

Recommendations from LEA's --

The recommendations are the same as those for 1973 which
are as follows:

1. Earlier funding to insure proper planning on the State
and local level.

2, Funding for a four or five year period in order to plan
and implement a continuous program and to secure more

qualified personnel,

3. Entire amount of funding be known before the project is
written to reduce amendments.

4, less emphasis be placed on standardized testing.
5. Changes in guidelines be announced earlier,

6. Consideration of income of large families for more
realistic funding be given.

I5
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7. The SUA work toward ecifecting a change in the curriculun
in teacher-training institutions,

The seventh recommendation has been considered by the SEA
and the teacher-training institutions and changes are in
Progress,

Probiem areas rhecked by LEA's —--
some LEA's checked several areas: one checked all areas,

e¢leven cirecked none. The numbers and areas checked are as
follows:

49 Limitations imposed by Federal and State
4 Negative reaction 11 the community to Federal funds
lo Identification of pupil needs
7 Designing of projects to meet pupil needs
36 Inadequate plunning time
] Cooperation with private and non-public schools
6 Completion of project applications
30 Excessive paper work
14 Inability to obtain qualified staff
6 Pre-service and/or in-service training of staff
8 Shortage of administrative staff to plan and supervise

the project.
27 Lack of school facilities or space for carrying out
the project.
14 Inability to secure equipment, materials and supplies
in time
14 Delay betwecen submission and approval of project
6/ Delay of announcement of allocation amounts
2 Delay in financial payments
: 26 Inadequate Title I funds
2 Fiscal accouncing procedures
6 Lack of appropriate evaluation devices
20 No problems encountered in initiating and implementing
this Title I project.

X

Inadequate funds were checked because of teacher raises
and an increase in fixed charges.
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V. INTER-RELATIUNSHL? OF TITIE L WITH OTUER FLDERAL EDUCATIONAL PROGRAMS IN
ALABAMA

The LEA's marked the 1list below of other federal programs within the
system whnich were related to the Title 1 program. Descriptions of some
of the relationships follow:

112 £SEA - © (le II
32 ESEA ~ Title IT1
1 ESEA - Ticle 1V
0 ESEA - Title V
25 ESEA - Title Vi-A
4 Educational Professional Derelopment Act
125 U. S. Department of Agricuiture Food Program
36 Head Start - OFEO - Comun.ty
35 Neighborhood Youth Cerps
85 NDEA - Title 11X
4 NDFA -~ Title V-A - Discontinued
1 Vocational Educational Act of 1963
2 Job Corps -
63 State Social and Welfare Agencies
24 Federal Social and Welfare Agencies
29 Medical Aid to Indigent Families
Emergency School Aid Act
4 Area Mental Health Centers
3 Appalachian Career Education

The interrelationship of some of the programs listed above with the Title I
programs are as follows:

1. Community Action Agencles -- There are twenty-five CAA's in Alabama.
Fourteen of these agencies have been helpful in locating deprived
children and assessing needs through surveys. They have helped with
parental involvement by acquainting them with services which are avail-
able thrcugh CAA and Title I and by offering services such as counseling,
recreation, and night classes to parents. CAA has supplemented Title I
by aicing in preschool services. Records from Head Start are made
avallable to first grade pupils.

2. Headstaru -- Programs for preschool children funded by 0.E.O. were held
in the districts where C.A.A.'s existed. Twenty~three of the Headstart
programs were conduczed for a full year and ten programs were operated
for two months during the summer. The programs were very helpful in
preparing students for school, especially in the communications area.
Student records were available to Title I teachers., Thirteen of the
programs were administered by boards of education and were considered
a very impertant part of the educational program.

3. Title 1I has been the program most coordinated with Title I. Library
books and audicvisual materiais have been used by Title I participants
Librarians and aides assisted Title I children in using the materials
supplied by Title II. Special emphasis was placed on reading and re-
lated acvivities in Title I programs. This effort was enhanced by
Title II.




Special | disaster" allocaetions were given to thirteen LEA's from
fands aliowed {or otate administration. Aoplications were approved
tnr the ' Wl tost books through fires or tornadoes. Sixteen

svhools wore thus aifected.

4. Titde 111, LSEA ~- Phirtv-three Title 1IT programs were in operation.
Those which were most coordinated with Title T were the media centers
which served several surrounding areas and four which were concerned
with reading. Materials nd services were invaluable to Title !

programs. Title TIT teacher-training centers and workshops were used

bv Title { personner. Cultural arcts projects were used by Title I

children. Some of the projeats in career education, dropout programs,

environmental education, inci.idualized instruction, etc. involved

Title [ children.

5. Ticle fIT, NDFA -- Materials bought through this program were used to
great advantage by Title 1 participants.

6. Title IV -~ No Title IV projects were operated through the State. The
LEA's had projects which were conducted through a regional manager who
works out from the Atlanta office.

Emergency Schowl Aid Act -~ The application and approval of these programs
came to the reylonal cffice in Atlanta. Thirty-nine projects (including
a metropolitan project in Mobile) were implemented in Alabama in FY 74.
The relationship with Title [ usually supplemented the Title I program
bv providing reading and/or arithmetic in grades which could not be in-
volved by Title 1 programs due to insufficient funds. For instance,
Title I may have taken care of reading needs in grades 1, 2, and 3 and
ESAA may have supplied reading teachers in grades 4, 5, and 6.

8. Title V -- ESEA -- Coordination of Title V and Title I within the SEA
has effected peripheral benefits to the LEA's. Title V funds were used
in a study of the organization of the SEA; in providing consultative and
technical assistance in academic areas and in special education; in pro-
viding leadership and consultative services to schools trying to meet
accreditation standards; in collecting and storing information through
the use of data processing; through providing services that assist in
developing, improving, and expanding activities of the school lunch and
transportat ion pregrams and of the graphic arts section; and in initiating
and implementing an in-service program for all SEA personnel. All of
these activities had a positive effect on the LEA's through supplying
leadership and services which affected all programs being conducted by
them.

One Title V-Section 505 project is directed toward the development of
comprehensive criteria which would provide the base for effective manage-

ment of compensatory education programs. Two LEA's from Alabama have |
baen involved in the program along with two LEA's from each of the other ‘
six participating states since the project originated in April 1972. A
self-evaluation instrument was field tested in eacn of the seven states

and was reworked during Phase ITI of the project. The instrument will be

used by selected LEA's during 1975 in the monitoring process. This

<1
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10.

11,

12.

i9

project is having a direct effect on Title I management.

NDEA Title V was pilaced under ESEA Title III in 1970. Services are
renderad to Title L children through testing and counseling services.
In the SEA the staff is under the Division of Instruction as Student
Personne! Services. This section supervises the state testing program
which includes achievement and mental maturity tests for the fourth,
eighth and tenth grades. Results of this testing gives the SEA

Title I staff a cross-check on scores turned in and also gives an idea
of where the greatest needs are. In 1974, the Title I staff and

Title V staff held workshops to train teachers to use the fourth grade
test results in diagnosing the needs of the fifth grade students in
1975. This program will be expanded in 1975.

NYC -- Participation in this program was listed in several ways under

the heading "Other"., The programs are all under the Industrial Relations
Board as a "Comprehensive Employment Training Program'". Two thousand

and five hundred twenty-seven (2,527) youth worked during the regular
term, eleven thousand seven hundred twenty-eight (11,778) worked during
the summer and eighty were involved in a Title I dropout program. The
Title I coordinators worked closely with the CETP in cooperative plans
for supplying work-training and night classes. In some LEA's the
trainees worked as library trainees, reading center assistants and aides.

USDA Food Program -- The food program provided breakfast programs for

325 schools, lunch programs in thirteen hundred twenty-five schools

(all public schools excepnt three) and food for the breakfast and lunch
programs conducted for the summer migrant programs. This has been very
helpful in providing meals for the Title I children who are economically
deprived. Title I funds were then used for other needs of the disadvanta-
ged children.

Six LEA's participated in the Alabama Career Opportunities Program Con-
sortium. The participants which served as paraprofessional aides in
Title 1 programs had intensive training in the use and operation of
media. The aides in the program who were paid from Title I funds were
from Pike, Mobile, Macon and Wilcox Counties and from Huntsville City.
Those ir the program from Jefferson County were paid through a Concen-
trated Employment Program. The linkage among the various programs
caused each program to be more effective. Other projects linked to
COP in Alabama included Headstart, Follow Through, VISTA, Migrant
Workers and in the Emergency School Assistance Aid program. (See
Teacher Training for additional information),
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V1. NON-PUBLIC SCHOCL PARTICIPATION

A. Did non-public schools participate in Title 1?7 Yes_12 No_113

B. 1If private school children participated in your Title 1 project
check types of project.

12 1. Duriag regular school year.
2. During regular school year and summer
1 3. Summer
12 4. On non-public school grounds
1 5. On public school grounds

6. Other
C. Write a brief summary of the participation. Be specific about
what was doae.

Seven of the LEA's provided teachers during the regular term.
One LEA provided seven teachers and seven aides for the non-
public schools. Six others supplied a teacher on a part-
time basis. In one LEA, the Title I eligible children were
transported to a public school for one hour per day. This
was not satisfactory, so the practice was stopped in Novem-
ber at the requec. of the non-public school.

When it was not feasible to supply 2 teacher, personnel from
the LEA's helped the non-public school staff identify eligibuie
children, plan and implement Title I activities. The LEA

then provided supportive services suca as nurses, testing,
social workers and supervisors. Thev also provided some
supplies, materials, and Title I in-sar'ice training.

<6




Vii. GENFRAI EVALUATION OF THE PROJECT

Check the one statement that most appropriately describes the over-all
evaluation of the impact of this project.

111 1. The project activirties and services were designed to
meet the educational needs of educationally deprived
children, and were successftul.

18 2. fihe project was successful, but the limited Ticle I
funds available did not adequately fund the project.

3. The project had very little impact on raising the
level of educational attainment of educationally de-
prived children participating in the program.

The project activities and services were not appropriate
and are in need of revision.

£~

5. The project activities and services helped all the
chiidren rather than focusing on educationally deprived

children.

———— e

If you checked 3 or 4, write a brief explanation in the space below.

The LEA's who checked number two above were those who had funds
reduced or were late receiving final funding. The uncertainty of
funding, late allocations, etc. make long-range planning impossible.
It may also result in unwise spending.




VILL.

IX.

CHANGFS IN PROGRAM APPROVAL

General changes in program approval were due to more specific re-

o
quyirements aud to added requirements. Before a pro,:ct was approved
egch LEA was required to do the following.

1. Submit a revised assurance check sheet to which the following
had been added:

Assurance that comparab ility would be maintained.
A record of the PAC meeting which tnvolved the
members in analyzing and assessing needs and in
planning and developing the project.

>

joe]

Have an indirect cost plan approved beginning July or a letter
from the superintendent staiing that he would not collect in-
direct cost, but would operate within the regulations.

2]
.

3. Prove the effectiveness of the FY 1973 program or submit definite
plans for changes, sich as concentrating activities and services
more, training the teachers and supervising the program more
thoroughly.

4, Submit justification for the purchase of équipment for use in
specific programs.

5. 1Include in the calendar of events approximate dates for Advisory
Council meetings.

OTHER TITLE I ACTIVITIES

In addition to the programs for disadvantaged children in the public
and private schools, special programs were conducted in three state
institutions for neglected and delinquent children and in three state
nenal institutions for eligible inmates.

Classes were also conducted in three institutions for handicapped
children and in two mental institutions. Eight LEA's conducted pro-
grams for children of migrant workers. Special evaluation reports were
written for those programs. The reports will be disseminated along with
this report.

School systems which conducted migrant programs in FY 1974 were Baldwin,
DeKalb, Jackson, St. Clair, Pike, Cullman, Geneva and Mobile.

Institutions for the neglected and delinquent were the Girls Training
School, Alabama Boys Industrial School, and Alabama Industrial School.
The penal institutions were Julia Tutwiler Prison for Women, J. F. Ingram
State VYocational School and Atmore State Vocational School.

Institutions for the handicapped were Partlow State School and Hospital,
Alabama Institution for the Deaf and Blind and Lurleen B. Wallace Devel-
opmental Center. The mental institutions were Bryce Hospital and Searcy
Hospital.

<8




TRAININ.

FEACHFR

Due to the uncertaincy of funding and the late allocation of funds,
“wany teachers who had been trained to work with Title I left the pro-
sram. Many of the new teachers in the program were either near retire-
ment ave or were first year teachers. Therefore, much traininy was re-
quired. The first-vear teachev-iraining program (in it's second year)*

was very helpful in training and supervising some of the first year Title !
teachers.

The requirement by the State 53card of Education to plan and implement
pre-service and in-service education and the requirement of Title T that
the teachers have structured in-service training has resulted in much
teacher-trainin., activity. Title [ training was d ne through workshops.
inter-visitation and attendance of college classes.

The estimated amount of sixtv-one thousand ($61,000) was spent during
the rewular term and twenty thousand ($20,000) during che summer from
l'itle U funds. The 351 teachers who attended colleze classes during the
regular session and 158 who attended college classes in the summer paid
their own expenses except for S$621.

The Title [ wathematics, reading and evaluation consultants helped
with in-service in as many LEA's as possible. An inter-visitatisn program
was also sponsored by the state Title I staff. This project was reported
in the dissemination section.

The checklists for reporting in-service and the areas of training are
on the followiny pages. The figures are compiled from the LEA reports.

*The Continuous Professional Development Program which was begun in 1972
with the aid of SDE staff members, Auburn University and the University

of Alabama in Birmingham expanded to include one .undred new teachers in
the experimental group and one hundred in the control group for special
study. Consultants from Auburn University work with two hundred eighty new
teachers with no control group. Many of the new teachers receiving the
special supervision and help are Title I teachers.

ERIC

Aruitoxt provided by Eic:




SYSTEM Alabama

STAFF_DEVELOPMENT (USE OF TITLE T OR QTHER FUNDS FOR IN-SERVIGE TRAINIMNG
OF TITLE I PERSONNEL)

REGULAR SESSION

No. Other Teacher Title I  Other
Teachers Educators Aides Funds Fund
*]. Attended College
Classes 235 21 41 347 2,362
*#2. Attended Local Classes
for College Credit 116 21 11 274 83
3. Workshops of Five (5)
or Mcre Hours 1318 185 581 31,507
4. Short Term Instruction 830 95 404 14,875 142
5. Visits to Other
Programs and Activities 467 91 142 5,191 160
6. Special Teacher Aide
Instruction 333 37 572 8,483 107
* 1f stipends were paid for college classes, specify aree of study
21 3 21 .
SUMMER SESSION
No. Other Teacher Other
Teachers Educators Aides = Cost. Funds
1. Attended Coll:ge
Clasgses 116 7 35 984
2. Attended Local Classes
for College Credit 42 5 6 709
3. Workshops of Five (5)
or More Hours 612 45 219 18,765
4. Short Term Instruction 644 32 108 848
S. Visits to Other Divisions
and Activities 40 10
6. Special Teacher Aide
Instruction 105 12 225 264

Tf stipends were paid for college classes, specify area of study
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SYSTEM ___ Alabama

MAJOR SUBJECTS OR SER\ICES IN WHICH TRAINING WAS RECEIVED

Subject or Area of Service Number of Teachers and Other E.lucators
Regular Session Summer Session
friidance )2 2

Reading and Language Arts

Kindergarten

Mathematics

Elementary Education
Secondary Education

Special Education for Handicapped

Speech Therapy

Health Services

School Social Work

Attendance Services

Library Services

Sociel Stud:ies and Sciernce

Natural Science

Writing Objectives

Individualized Instruction

plagrnositg Children's Needs

Writing Curriculum Guides

Supervision
Administration

Research and Evaluation
Career Education

Music
sychology

25
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SAMPLE
ATTACIIMENT - In-Service Training for Sta:'t
NUMBER
DATE OF NATURE OF TRAINING
HOURS

August 20-2L 30 Reading Workshop - Dr. Ronald Noland,
Auburn University

September 12 Orientation - Organization of Title I
Program

September 19 1 Testing Orientation

October 4 1 Pre-test - Administration, Scoring,
and Reporting Scores

October 9 2 Demonstration of Alpha Time and
Fountain Valley Reading Support System -
Mr. Jimmy Roberts - E & S Associates

October 17 2 Coordination of Health Services with
Title I Program (3 Health Nurses)

October 25 2 Demonstration of the Webster International
Tutorial System on the Right To Read - Mr.
Barfield, Consultant

October 30 2 Reporting To Parents

Novermber 8 5 SDE Comparability (Coordinator)

November 13 2 Demonstration, Sullivan Reading Program,
Don Prater, Consultant

I cember 5 1 Relation of Title I and School: Attendance
and Parent Involvement

January 23 5 SDE Program Planning {(Coordinator)

January 29 2 Title I Funding - Plans for Summer School -
Reviszions in plans for regular year due to
release of impounded monies

February 5 1 Teacher Aide Workshop (teacher aides only)

February 12 1 Teacher Aide Workshop (teachers only)

ERIC 32
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MUMBER
DAT® or NATURE OF TRAINING
HOURS
February 19 2 Teacher Aide Workshop (teachers and
teacher aides) Demonstration, Project
"Life" and Learning with Laughter, Mr.
Boyle, Consultant
February 21 2 Demonstration, Alpha Time, Alpha One,
Mr. Traynor, Consultant, NDE
February 27 1 Demonstration and utilization of new
filmstrip/cassette projectors
April 10 2 Plan post-testing schedule, and eval-
uation reports and procedures
April - May 50 EED 161X, Practice Teaching of Reading,
Auburn University, Ii'. Ronald Noland,
Professor
May 2 1 Post-testing schedule, procedures, and
annual evaluation
May 27 2 Evaluation of the Title I Program,

Planning 197L-75 Title J Program
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SALILE
SLATUATION - IN-SERVICE PROGRAM
Pre- In-fervce Aviur L 78, Yu73. Thrtie I personnel, Superintendent,

Principals and Ceored. navor.

1972-73 evalvation rener. - reviewed »n~d copies provided

973 -7 Progect - cooros provides.

Project Objectives - Title 1 teachers helped write objectives in
Mav, 1973.

Narragive - (Flers o meet vhiectives) - Discussed ways and plans
to et wrojecs ooiectives. Teachers wroie specific objectives
G oreact projeci oorecties,

Administrative Review - f1eci sheet discussed anda explained.

Evaluarion Review - Cheoh siect discussed and expiained.

Preview of !iims - nouns. v.ips, adjectives - Title I personnel
reportid acv wavs werc tearied and used to reinforce parts of
speech with chitiren .n the reading centers.

Pre-School juatitute - Aupusy 29 & 30, 1973 - (working in respective
schocls)y. 1thic time was ased by Title T reading teachers and
teacher a-des 1 organize the reading program in their respective
schools znd o mect with the classroom teachers and principal.

Planning Perind . cach day (teacher, aides, and classroom teachers)
gave reading teachers, aides and classroom teachers an opportunity
to plan once a week for the needs of each child in the reading
center. Reading teachers and aides nad a planning period each
day.

Alapama Readirg Conference - September - Title I reading teachers and
coordrator attended the ARA Conference. All were inspired by
speak.rs. Teachere brought new ideas back to the reading classes
gleaned from the group sessions.

Octoter Tn-Service - Farent Councils and parent workshops were planned.
Shared ideas on materials to be used in workshops.

November lu-Service - (Rcading Consultant couldn’t come®.) Discussed

Carecs ecducat’on matorials. Professional books and magazines
discusse . Due Lnh unavoidable circumstance, the State Title T
Read.ay unnsultaai could not come. [leachers and aides learned
wavs ¢ vreantosee carveer mits taught in the classroom. Selected
books and magazines for profcessional group.

November - Administiative Review - Mr. C. M. Youngblood, Assistant
State Title [ Cocrdinator. Mr. Youngblood commended the system
fer a "ritle L program plauned and implencnted to meet the needs
for whici it was intended.” e aiso made helpful suggestions.

Jantary f[a-Ceiviee - viewed slides of parent workshop. Evaluation
forms were discussed. Enioyed seeing slides of all 3 workshops.
New teachers orjcuted to Title 1 program. fvaluation forms
discrrssed - a necessarv polrt of the program.

Janiary - lwo Jive were spenl setting up new reading centers and
workine ue sddicsooal adedr ' schedules. Necessary and time well
spent.

January - vigiu o EBSCO md school to see Hoffman program in action.
Interesting aud informative.

February - Hoffman coanwltant met vith teachers :nd aides and assisted
thew in effc: tive ways tn use additional Hoffman material and |

El{llc Diagnostic tests, ‘ 34
oo o |
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Februar 5 Iln-setvice - Planned AEA exhibit and Parent Evaluation sheels.

(Reading Consultant couldn't come.™) Planned AEA exhibit on
Parental Involvement. Teachers and aides volunteered to spend
time ot tne ALY oo-th and to enlist parents to go with them,

February Readin Worxishop - (American Book Company) - Consultant was
excellent. All berneficed from workshop.

‘lay In-sService - leacher seli-improvewent. - System ln-service program
discussed. Each teacner turned in self-improvement plan. [(eachery
were plessed to be given the opportunity to select areas they need
help in.

May - Test review - Mrs. Thelma M. Smith, Elementary Guidance
Counselor, met with Title I teachers and classroom teachers to
review test results cn each grade level and in each respective
school.

May 30, 1974 - Title I test results and 1974 project objectives dis-
cussed., Title ! personnel met with the Coordinator. Test
results and 1974 project objectives were discussed. Changes in
1974-75 project obiectives were recormended by the Title 1
teachers. Evaluation reports for the 1973.74 year were checked
and turned in tce the coordinator. Teachers and aides were
commended for the good job done and the progress the children
had made.

* Althoug: Mr. Mitchell, Title 1 Reading Consultant, could not be with

us for our regular scheduled in-service meetings, he attended the
Parent Workshop at Main Avenue Elementary School and talked to the
Tit! I Parents. He visited our Title I Reading Centers on another
occasion, observed our program and gave helpful suggestions to
teachers and aides.

o)
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PARENT AND COMMUNITY INVOLVEMENT

LEA Title I coordinators made a special effort in 1974 to involve the
parents of participants in the Title I program. Some LEA's organized
parent committees for each school. The LEA's which reported the most
success were enthusiastic about the possibilities through effective
communicatjons with parents. They foresee better public relationms,
assistance in identification of social, academic or physical problems;
fewer absentees and dropouts, future tax support (local); happier, more
successful chlldren; and even aid during the day through employment or
voluntary work.

Many methods were used to involve parents. The ones most often reported
were:

1. Organizing local parent committees, getting parents into the schools
by means of student programs, coffee hours, special student demon-
strations, home-making classes, using parents for chaperons on trips,
and using parents for aides.

Reaching the parents in the home by use of educational television

with children on programs, use of radio programs, sending publications
to them and by visitation of teachers, visiting teachers, social
workers, school nurses, counselors, etc.

3. By really showing the parents that they were needed and welcome.

Other members of the community were involved by some of the methods listed
above and by enlisting their help in the programs. Business leaders of
various industries or vocations of interest spoke to classes and/or arranged
for classes to visit the business site. In some instances, the talks and/or
demonstrations were video-taped for use by other classes or future classes.
The community members were also involved in community-wide school projects
and through the dissemination of materials.

ADVISORY COMMITTEES

The LEA's kept records of the advisory committee meetings. These records
contained the dates meetings were held, the location, the names of the
parents attending and minutes of the meetings. The assurance checksheet
which must accompany the application verifies that the PAC had met before
the final writing of the application. The SEA consultants checked the
item concerning the involvement of the PAC very carefully when making
administrative reviews.

Compiled reports of the PAC meetings and local paren: committees follow.
This was the first time the LEA's were required to fill in the form so there
may have been many interpretations of what was wanted.
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Alabama

sYSTEM e e— —
ADVISORY COUNCIL REPORT
(Svstem wide)

NUMBRK
1706 People who participated on Parent Advisory Council.
(1349 Were parents of public school students.

24 Were parents of nonpublic school students.

178 MWere unot parents of school age children.
1182 Were parents of Title I children.
_ 7 Were parents of nonpublic school students in the Title I Program.

222 Were caployed by the Board of Education.

46 Other (specify).

What were the duties of the Parent's Advisory Committee?

(Mark all that apply). YES NO
1. Supplied information on parents views of

educational needs 115 0
2. Participated in the develonment of Title I

program 109 4
3. Reviewed Title I applications for current

fiscal year 114 ”_l__
4. Made recommendations concerning the Title

1 programs a2
5. participated in Title I program evaluations 91 13
6. Other duties, specify . 29 3




NHMBER

172

What were the duties of the Parent's Advisory Committee?
(Mark all that apply).

1. Supplied information on parents views of
educational needs

SYSTEM

2,740

2,178

ADVISORY COUNCIL REPORT
(Local)

People who participated on Parent Advisory Council.

Were

Were

Were

Were

Were

Were

Other

2. Participated in the development of Title I

program.

3. Reviewed Tirle T applications for current fiscal

year .

4. Made recommendations concerning the Title I

programs

Y

6. Gther duties, specify

Participated in Title 1 program evaluations

parents of nublic¢ school students.
varents of nonpublic school students.
not parents of school age children.
parents of Title T children.

parents of non-public school students in the Title T Progran.
employed by the Board of Education.

(specify)




SYSTEM ALABAMA

X111, NUMBER OF YEARS (REGULAR SESSION) PARTICIPANTS HAVE BEEN IN TITLE 1 PROGRAM
BEFORE 1974,
NUMBER OF PARTICTPANTS
GRADE T
LEVEL NONE | ONE YEAR TWO YEARS |THREE YFARS| FOUR YEARS {FIVE YEARS

KINDER-

GARTEN 4,100 8 0 0 0 0
ONE 12,640 2,471 106 4 0 0
TWO 7,922 8,131 1,508 51 0 0
THREE 6,081 5,752 4,791 591 11 0
FOUR 5,127 4,170 3,429 2,141 294 2
FIVE 3,877 4,035 3,133 1,692 759 138
SIX 3,761 3,344 2,976 1,436 559 402
SEVEN 2,151 1,787 1,158 512 173 108
ELGHT 1,552 942 806 354 147 92
NINE 1,173 748 464 237 101 79
TEN 306 216 158 41 8 4
ELEVEN 51 54 62 23 8 5
TWELVE 36 33 25 21 7 3

This form was added in an attempt to ascertain if children were "stuck" in Title 7
classes and to cause LEA's to take a look at the efiectiveness of their programs.
lnstructions were to put the FY 74 participants who had not been in the program
until the FY 73-74 in the "none" column and to list the others in the appropriate
columns. The instructions were not clear; so many of those in for the first year
may be listed under "One Year". Some of those listed as being in for several
years were eligible for educable mentally retarded classes. Some had attended
preschool classes and were still immature. Some had been in a "Distar" program
for three years.

The validity of this page is doubtful, but the LEA presentation of an analysis of

the evajuaticn results to the local Board of Education and the PAC will cause some
thinking and a second look at the programs.
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XIV. Sunmmary of [itle I Programs

A

Preschool:  Thirty-tour LEA's had preschool under Title 1
during the regular term for 9 months. The participants

were tentatively identified by Headstart records, economic
status, records of siblings who had been unsuccessful in
school 1immaturjtv. etc. Then, each of the prospecitive
participants was tested. The tests used were Metropoliteu
Readiness, Murphy-hurrell, Peabody Picture Vocabulary, Draw-
A-Man, Yang Ho Behavior Maturity Scale, Harrison-Stroud Reading
Readiness Profiles, Scctt Foresman Initial Survey Test, Lee-
Clark Readiness, Boehm Test of Basic Skills and California
Test of Basic Experiences.

The children who rated below the fiftieth percentile or

the fifth stanine were selected first with others up to

the sixticth percertile being accepted on a space available
basis. Some LEA's gave only the general concepts or language
part of the tests to identify the children and gave the othe~
parts after they werc in the program. The programs were
reporied as successful. Since some reported in raw scores,
others in stanines and others i1 percentiles, an average score
was not available for all. The scores which could be grouped
are in the section on testing.

Elementary: Tthe elementary programs consisted of reading
in 124 of the participating LEA's reading and math in sixty-
seven LEA's and of 73 special education classes.

Two LEA's called their programs basic skills and communi-
cation skills (rather than reading and mathematics) which
included language arts and other skills needed. One small
LEA used the Title I allocation for a preschool program.
Test scores are in the section on testing.

Services consisted of teacher aides, social services,
counseling and testing, health services, psychological, etc.
These services helped to involve parents and to reduce absen-
teeisnm.

Secondaiy: Reading and mathematics were the main instructional
activities conduwewfed in secondary grades for eligible Title I
participants. The activities were more concentrated in the junior
high school grades (7-9). Supportive services included teacher
aide., social services, counseling and testing, health services
(medical and dental) and psychclogical services when needed.

One LEA had night clisses in all academic areas in a dropout
program.
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il PROGRAM EIFLCLIVENESS
TESTING PROGRAM

[he State sponsors and supervises, throuph the guidance consultants,
echievement and mental maturity tests for all fourth, eighth and tenth
grade pupils. [he auswer sheets ave sent to the Stute Department of
Education fur grading aand proressing. A large print-out and individual
results are returned to the schuvis where students are counseled conceruiny
strengths and weaknesses, aclped with planning the remainder of their high
schoel careers .und helped to develop pluns for the future. Other test ex-
periences are gained thirough taking interest inventory and special ability
tests, PSAT, National Merit, GABT, ACT, etc.

In FY 74, members of the Student Perscnnel Services staff in the SDE and

of the Title 1 staff held four area meetings to train LEA personnel, ad-
ministrators, supervisors, coordinators and councelors in the use of the
achievement test used in the state testing program ‘California) to diagnose
and plan school programs for FY 74-75. 1t was proposed that each LEA
superintendent use the persomnel trained at these meetings to hold similar
workshops for reading and math teachers in his school system before the end
of the ywar. Ninety-three of the LEA's held the training workshops. The
fourth grade students were tested in the spring and will be tested in the
spring of 1975 to evaluate the success of the endeavor.

Specific means of identifying needs through the use of the tests and of
using the information to plan appropriate instructional programs will be the
theme of the 1975 trainin- 1ich will be reported in the 1975 annual report.

Tatle 1 participants were given an achievement test. Some systems gave a

test in the fall and in the spring. Others used the post tests in the spring
0of 1973 and gave the same children a post test in the spring of 1974, Children
were given an aclievement test and taken frcm the Title I program if needs had
been met. Other children were admitted to the program when needs arose. Each
LEA did interim testing on a sampling basis.

The tests most uften used were California Tests of Basic Skills, Metropolitan
Achievement Tests, 5Stanford Achievement Tests, SRA Achievement Tests, Gdtes-—
McGinitle Reading Tests and Iowa Silent Reading Tesis  First grade partici-
pants were given . readiness test and a post test. Those children whn repeated
the first grade were given achievement tests. The preschool children were
glven pre and pest tests to ldentify, diagnose ang evaluate progress.

When test scores did net show as much progress as was expected, the LEA coordi-
nator was required to analyze tlie problem and make whatever changes were indi-
cated before the FY 75 project was approved.

On pages %0 43 the test scores were obtained by listing and averaging the scores
by xrades for each of the tests used most often. Scores from several other tests
which were used by one or two LEA's are not included, but they are used in the
SEA wordk with LEA's.

The arerage gaia fur 1974 was over one year. The SEA attribut.s the improvement
to teacher-training in diagnosing neceds and planning procedure - to meet the needs,
to the requiring of more monitoring on the part of LEA coordinators and better
in~-service training.
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The scores of the children in Title 1 special education classes were not
included in the reported test scores. Test scores for those children who
were in the program for less than nine months are not included. In some
instances children made as much as four years gain. Once their problems
were identified and help was given, they were able to go ahead without
special help.

In Alabama students who have the greatest need for compensatory education
are selected first for participation in the Title I programs. Some of

these are more than one year below grade level in the upper grades and all
are below grade level in the lower grades. After these children who have
the greatest needs are chosen, others who need help may be admitted to the
program. All participants are functioning below grade level. With this
variation, it is safe to assume that the participants have not made over
seven months progress as an average. Thus a maximum of .7 months per month
is used as the baseline for comparing performance for children receiving
compensatory services.

0f the 70,487 Title I children in the reading program for nine months, in
grades one through nine who took pre and post tests, 26.24% made over 1.5
year's gain, 50.92% made over one year's gain and 70.60% made over seven
months gain. This indicates that 70.60% of the students made more progress
than could have been expected without the special services. This is reported
on page 38.

Of the 27,176 Title I children who participated in the mathematics programs

for nine months in grades two through nine, 28.087% made over 1.5 years progress,
56.047% made over one year's progress and 76.27% made over seven months progress.
This indicates that 76.27% of the participants made more progress than could
have been expected without the special services. This is reported on page 39.
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RINDERGARTEN TEST wMWCme

1

m _
TEST Number of Date ) X . Date ! . : . .
NAME OF TES Students . Pretest Stanine m Percentile ! Post Test w Stanine Percentile u
i 4“—,,~ f M s ,
| , | i
s cord E : ; . _
branford Farly 345 9/73  * 3.5 32.2 | 5/74 4.2 37.0 |
chievement _
_ _ !
“ _ | | .
Test of Basic . : ) . !
Experience ” 1372 : 9/73 ; 29.7 " 5/74 67.5
_ | | |
| . ,
Peabody Picture | “
Vocabulary w 141 9/73 23. | 5/74 “ 66.
” - W | \
_ _ | ”
Metropolitan .
Readiness 276 9/73 26.5 | 5/74 “ 66.
Lee=Clark
Readiness 201 9/73 26. 5/ 74 55.
Inventory of .
Readiness Skills 87 $/73 31. 5/74 87.

. ie percentile scores above are rough averages of the scores which were

submitted in various

forms.
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READING ACHIEVEMENT GALINS OF ESEA
TITLE 1, PUBLIC SCHOOL STUDENTS
BY GRADE LEVEL, 1973 - 74

Percent of students, by month's zrowth
Grade Number of Substantial Moderate Little or None
Lol students 1.5+ 1.0 to 1.6 1 0.7 ta 0.9 0.6 or less
1

One G331 2972 2653 1998 1708

TWO 14068 3366 4001 l 2758 3043
Threo 12930 3166 3316 2415 4039
Four 10483 2445 2332 2111 3595
Five 339> 2546 1968 1681 2700

Six 3048 2129 1720 1487 2712
Seven 3435 884 693 754 1104
Eight 2014 565 479 441 529
Nine 962 288 183 184 367

Ten 115 56 24 12 23
Fleven 101 b4 9 13 35
Twelve 99 33 20 16 30
Total 18,494 17,398 13,870 20,725

70,487
Percent 26.24 26,68 19.58 29.40

This page is for those who participated for nine months.




MATHEMATICS ACHIVVEMENT GAINS OF ESEA
TITLE 1, PUBLIC SCHOOL STUDENTS
b RADE LEVEL, 1973 ~ 74

—  _ __Percent cf students, b ! .
srade Number of Sabstantial ! Moderate Little or None
vel students 1.9+ 1.0 to 1.4 Q.7 to 0.9 0.6 or less

ne 3305 1104 1044 638 519

Two 4575 1223 1429 928 995
Three 4764 1474 1436 940 920

Four 5070 1108 1077 824 1061

Five 3836 ©36 933 822 1145

Six 3423 858 939 673 953
Seven 1533 426 330 321 456
Eight 1166 326 291 268 281

Nine 312 93 81 64 74

Ten 17 44 30 10 33
Eleven 45 30 10 3 2
Twelve 30 10 4 6 10
Total 27,176 7632 7598 5497 6449
Percent 28.08 27.96 20.23 23.73

This page is for those who participated for nine months.

45




40

READING

NUMBER OF
GRADE STUDENTS PRE POST GAIN
CALIFORNIA TEST
1 5,845 *1.4
2 9,806 1.05 2.09 1.04
3 9,693 1.75 2.74 .99
4 7,981 2.32 3.19 .87
5 6,856 2.94 3.97 1.03
6 6,317 3.57 4.52 .95
7 1,901 4,20 5.15 .95
8 1,309 4.68 5.70 1.02
GATES-McGINITIE TEST
1 2,595 *1.66
2 2,512 1.27 2.27 1.00
3 1,906 1.82 2.88 1.06
4 1,100 2.53 3.71 1.18
5 1,179 3.19 4.23 1.04
6 934 3.96 4.9 .98
7 838 4,34 " 6.26 1.92
8 239 4.50 6.23 1.73

*Many of the first grade participants took pre and post tests which did not give grade
placement scores. Others took a readiness test for identification and a post test
which yielded grade placement scores. Only those post test scores arc reported. The
other scores (stanines, raw scores, percentiles, etc.) are on file.
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READIN .
NUMBER OF
RADE STUDENTS | PRE POST GALN
STANFORD TEST
1 636 1.60 1.60
2 739 1.49 2.34 .85
3 722 2.04 3.00 .96
4 545 2.70 3.51 .81
5 419 3.19 4.33 1.14
& 360 3.90 4.87 .97
p 395 4.80 5.68 88
8 242 5.63 6.47 84
SRA ACHIEVEM®NT TEST
1 721 1.68 1.68

2 2.60 1.38
3.40 1.22
3.75 .85
4.50 1.05




MATH
GRADE STUDENTS _ PRE POST GALN
CALTFORNIA TEST

3 2,876 *1.43

2 4,880 1.12 2,17 1.05

3 4,731 1,89 3.04 1.15

4 4,124 2.61 3.57 .96

5 4,241 3.31 4.29 .98

) 4,024 4.03 5.03 1.00

7 1,209 4.98 5.98 1.00

8 958 5.61 6.57 .96

STANFORD TEST

1 240 *1.47

2 274 © 1,45 2,20 .75

3 272 2.00 2.97 .97

T4 274 2.82 3.68 , 86

5 245 3.66 4,58 .92

6 164 4.78 5.55 .77

7 177 5.93 6.63 .70

8 170 6.50 7.05 .55

*Many of the first grade participants took pre and post tests which did not give grade
placement scores. Others took a readiness test for identification and a post test
which ylelded grade placement s.ores. Only those post test scores are reported. The
other scores (stanines, raw scores, percentiles, etc.) are on file.
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HATH
GRADE STUDENTS PRE PoST GALN
4. TROPOLITAN TEST
1 95 *1,7
2 233 1.43 2.53 1.10
3 128 2.20 3.15 .95
4 541 2.90 4,20 1.30
5 514 3.65 4,75 1.10
6 433 4,37 5.37 1.00
7 19 4,00 5.00 1.00
SRA ACHIEVEMENT TEST
1 193 *1.8
2 242 1.40 h 2.75 1.35
3 270 2.20 3.05 .85
4 277 2.65 3.80 1.15
5 245 3.55 4,95 1.40
6 182 4,25 5.10 85

*Many of the first grade participants took pre and post tests which did not give grade
placement scores. Others took a readiness test for identification and a post test
which yielded grade placement scores. Only those post test scores are reported. The
other scores (stanines, raw scores, percentiles, etc.) are on file.
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PART 1II
SPECIAL REPORTS

Included in the 1974 ¥Y Title | Evaluation Formal were special outlines
to be followed in writing reports on the following:

Each instructional activity

Each supportive service

Case studies in each of the areas
Teacher-tcacher aide program
Parent and community invclvement

W oEs Lo -

Lt was suggested that the outlines be given to Title I teachers and supportive
service staff at the beginning of the ycar so they could begin keeping notes
on the prccedures being used or child being studied. Each staff member was to
write a case study. The TEA coordirator selected the ones vo be included

in the evaluation report s originally submitted by LEA's. (The names used in

the case studies are fictitious.)

On the following pages are samples of the reading and mathematics reports and
case studies in those areas, the teacher aide program and the parent and com-
munity involvement program.

Copies of the reports on supportive scrvices and case studies done by the
personnel in those areas are on file with the reports not used here.

S0

O

RIC

Aruitoxt provided by Eic:
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Butler County
Evaluation of Pre-School Progra.
A. Butler County Board of Education

B. Mrs. Marjorie Maddox, litle I Picector or Mrs. Georgia E. Lucas,
Testing and Evaluation Superv.sor. P. 0. Box 160, Greenville,
Alabama 36037, Phone: 382-2665.

Objective - The objective of the pre-school program is to provide the
experiences necessary for educationally disadvantaged five year olds

to acquire skills, attitudes, and concepts necessary for school readi-
ness. Eighty pecrcent of these children will advance one stanine on the
Test of Basic Expertences published by CIB/McGraw Hill. Twenty percent
will advance two stanines in experiences as mcasured by the same test.

YTreatment - Fifteen teachers, in classes ranging from fifteen to twenty
students, provided varied expe.iences for the pre-schoolers. Instruc-
tional activities were conducted in carpeted classrooms equipped with the
latest in furniture, devices and materials available for kindergarteners.
In addition. one building, which housed ten kindergarten classes, was air
conditioned. To facilitate learning, activity centers were employed.
These centers offered opportunities for the child to explore, manipulate,
question and express ideas. They were also designed to provide experi-
ences in seeing, hearing, touching, tasting and smelling. Additionally,
they were used for making things, using the process of measuring and pour-
ing, mixing, squeezing, dripping, washing, wiping, and others. Some of
the activity centers included:

1. An arts and crafts center equipped with paints, paint brushes, crayons,
scissors, paper, paste, modeling clay, templates, pencils, easels and
many more.

The amusement or game center contained toys, puzzles, sponge balls,
story sets, puppets, puppet theaters with dramatic plays, and other
games such as jumbo dominoes.

The library center nac appropriate books of the alphabet, turn the
page, story boards, sequence stories and others. Students were also
parmitted to select appropriate books from the school's library.

The transportatioca center consisted cf a collection of trucks, tractors,
cars, push carts, and other mobile toys.

A homemaking center bad simple household furniture and items such as
chairs, tables, cabinets, dishes, sinks, dolls,telephones, ironing
boards, and other household items.

The wmathematics center was cquipped with many counting devices of
varying sizes and geom~tri: shapes along with play money and scales.

A science center contained prisms, magnets, magnifying glasses, a
collection of sonds. sea shells, insects, flowers, models of farm and
zo0 animals, live pets (furnished by parents, students and teachers),
aud others. -
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Rut ler

Count

Flevible  «edulray arlowed these and otuer centers of iaterest
to be arsed voen pe cded rhirovghout the school year.

Equipu-nt  wuach as rilmaetrips projecters, overhead projectors,
movie pro.ectors, lape recerders. Dukane Miciomatic projactors,
cassotle recorcers . tamenace masters, audio-visual materials were
used feachsrs wsed the Lally Seasorimotor Training Activities
Handbool, mconoay to,s. Doen (ourc and other series as instruc-
tional guides.

The students were given (poortunities to retell stories in scquence
that had been told and read vo them. Some of them made visits to the
librery, peincival's office anld other classrocus, while others went on
bird watching or nature exerrsions, awsd a tour or their campus or a
vistr to tne scheol they witl be attending next year when they become
first grader . Aboosc 2all of chem participatod irn special prograwms
presented for special occasions or AL PTA meetings where parents were
invoived. The kindergartenecs were encouraged ro talk about cvery-
thing they saw, bheard, did, felt or thought. The tvrips and diverse
activities were used to in.rease the vocabulary and expand common ex-
periences, and were reinfoivced ny experience charts and creative
dramatics. They colored with crayons, painted with tempera and fin-
gor paints, manipulated ciay, listenel to suitable records, cassette
tapes, a piano, and learned simple songs. These pupils played with
rhythm band inst.uments. learred to move and¢ keep time with music,
learned to jump, skip, vun, jump rope and acted out stories. They
also learned to listen and follow simple directions. Activities were
desiguned so that every chbild could experience success each day. Many
strategies were 2xerted by teachers to help improve the self-concept of
each pre-schooler and £o let him know that he was accepted as being an
important person. One of these was the celebrating of each child's
birthday witi a party in the classroom.

The testiag and evaluation supervigor assisted teachers with student
assessmu2nt and with planning for individualizied anc group instruction.
The program was coor«inated by the project director.

Fifteen .iudent nurses from the Stabler Licensed Practical Nursiag
School aseisted by making audic and visual examinations for scroca-
ing purpuses. Ketferrals were made of students with sight and hear-
ing problems. Those needing glasses, whe are unable to pay for them,
were furnished them by other community agencies.

Eligible students roceived funches throvgh the needy lunch program. A
breakfast was also provided each day for eligible children at one school.

Activities werc provided so as to improve mctor coordination anl! physical
fitness. Batrance beans, weter tables, saw horses, sanil tables, climbars
with slides an’' erhers wore used te enhance learning. Students also
learnad hnw Lo get along with ocher children by taking turns in leading
as well as following.




Butler County

Stulents attended olaves from >ix 20 ~ix and cne-half hours a day;
fivae days ¢ weak, ror thirvcy-sir woelks.

E. Participants - Eligible boys ind girls who vere five on or before
October 1 were included f Lh drozsam. Alwost all of th ¢2 par-
ticipants were from low- ncoms Yariries and fudicated a nead to be
included in the prorcam as ascertained by rest results from the Test

of Basic Fxpariences (TGRE) adminiscored in September. The average

stanine for this group wac Lwo  Many of them displajed behaviors of
being maladjusced socially 2! emorioneily and had poorly developed
concepts of space ane ciwme. Severai of them were deficient in ex-
periences essential fcr vocabulavy Jdevelopment.

The fifteen teachers wove quelffied instructors who devoted the
eatire day to working wich the same group of students. To augmeni
thelr training these Teachers atrtqaded im-service meetings and work-
shops.

F. Related Component - Farents functiovned in various ways to help broaden
the program. Scme of then participated in such activities as making
costumes or assisting In getting students dressed for special programs,
serving as volunteets to heip in the instructional program, supplying
seeds, serving as chaperons or .esource person, actending programs in
which their children particinated, furpiehing reireshments for birth-
day parties and for other cccasions. Soume of them served on the school
or county advigory cowmittee. One varent m.de and cdonated seventeen
rhythm band instrument. to one kindergarten center.

Teacher-aldes performed 2n in-valueble service by relieving teachers
from non-profesciona’ taske thus allowing them time to teach.

These aldes and pro.esbL nal stafi were engages in structured work-
shops and,/or n-service traininyg 2ducation during the scholastic year.
In addition, cach tea‘h:r and aidz participatad each day in a plauning
gegsion for the next day's accivities.

‘fectivencss - The 2t activencss of this activity was measured on the

CJ. E{
basis of pre and .osc testiag of the Test of Basic Experiences (TOBE) .

The results are listzd bolow:

. Social !

e \ ra ATL I LTIC Scienc ? - }
Mathematics Lartmaze Science Studies Average ;
!

. . . . o . !
Stanine Sianine Stanina Stanine Staniuve |

T i ] : | !

Pre | Post ' Pre | Dost | Pre | Post | Pre | Post| Pre | Post!
| 1 '

6 6 6 | s {66 14| 6 | 4 5 |

Q These rezults showed an Lnercase 9% two stanires. Of the 245 students
ERIC who were administered the test in September and again in May, 240 or

Aruitoxt provided by Eic:
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St leor Count

nin2ty-cight percent increased their level of performance one or
wore stinines. One or less tha» one-half percent advanced six
SLanifies . s :ved or three perceat advanced five stanines, thirty-
five or fourteen percent advanced four stanines, seventy-cight

or thirty-two percent achieved three stanines, eihty-four or
thivtv-four poreent improved Lwo stanines aud thirty-five or four-
teen pervent advanced one starine. One or less than one-half per-
cont showad improvement in three concept areas of the test, two or
one percent made improvement in twd areas, while two or onc porceuat
showed little or no progress.

The evalvation of these pupils by teachers in the affective domain
indicated that at the baginniny of thz year ten percent rated poo0d,
twenty-nine percent average, forty-one percent fair, and twenty por-
ceat poor. At the end of the year the ratiny had changed to fifty-four
porcent wol, thirty-six percent averase, nine percent fair and none of
rhon had a poor rating.

Ine test data reflected that we exceeded our objective which is evi-
lince that this program vas eltectilve.

ERIC

Aruitoxt provided by Eic:
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CHOOL = RINBDFRCARIEN CCoPONENT

sivreingham Public Schools

Macgdaret Lorans, supervisor, Special PFrograms, Guidance Department
323-8521 0 Extersion 245

Sormingham Beard of Edecation, 2015 7th Avenue, North 35203

<atie Lee Thompson, Supervisor, Primary and Reading

323-+-21, Bxtension 227

Lirmingonam board of Education, 2015 7th Avenue, North 35203

[tte overall objuective of the Kindergarten program is to give 5 year old
children with limiteu background the kinds of experiences that they have
wi . ~ed and which had they had them, would have provided the structure and
readiness for learning which should assure a reasonable degree of success
in the tformal academic setting.

SPECITIC OLJECTIVES: As a result of having been enrolled in the Kindergarten
program and . . ng received

1 stimulation and exposure to growth producing experiences leading to
academic readiness, 657 of the Title I Kindergarten pupils with 1.Q.s of 90
and above will make scores in May on the Stanford Early School Achievement
Teot  SFSATY which will fall 2 stanines above the October stanine ‘using
Nindergarten norms in October and first grade norms in May).

©2) training and practice in social interaction and in visual motor per-
ceptual skills, 75 of the Title T Kindergarten pupils who were unable to
handle the tasks in September will complete these tasks successfully in

M.y as shown by their responses to pre and post administration of a locally
developed Inventory of Readiness Skills.

3y training and experience in language communication and other readiness
JJeills, 750 of the Title T Kindergarten pupils with mental ages of not less
than 5-0 as of Scptember 1973 on Binet) will be ready for first grade in
September 1974 as measure” by scor<s on the Metropolitan Readiness Tests
administered in Mav 1974,

“) personal attention and rewarding interaction between teacher, counselor,
and (hild, fewer than 107 of the children will be described by teachers in
Mav as possessing negative characteristics as checked by teachers on the
pupil characte-istic sheet.

%)  personal help and services that encourage reguiar attendance, the April
and May 1974 attendance records of the Title I Kindergarten children will
improve 3" as compared to 'he attendance records of October and November 1973.
“6) counseling services and personal help, 75% of he pupils with mental
ages of 5-0 in September will be ready for school as measured by their re-
sprses to the Metropolitan Reading Test. The 257 who are "at risk" in terms
of «chool success will have had additional help from the counselor in plan-
ning for appropriate placement for the coming year.

(7) a more individualized program due to the employment of teachers' aides,
75 of the Tit.e I Kindergarten pupils with mental age of not less than 5-0
as ol Septcmber 1973 (Binet) will be ready for first grade in September 1974

as measured by scores on the Metropolitan Readiness Test administered in May
1074
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(8) medical servieces, the attendance of the Title § Kindergarten pupils will
be amproved 3 as shown by cowmparing October-November attendance records with
April-May attendance records,

9)  experivnces wade possible through transportation services provided by
Title 1, 75 of the Title I Kindergarten pupils with mental age of not le.s
than 5-0 as of September 1973 Binet) will be ready for first grade in Septem-
ber 1974 as measured by scores on the Metropolitan Readiness Test administered
in May 1974,

. 10)  testing services which reveal children's experiences and readiness skills
and from which a curriculum is devised to meet their reeds, 757 of the Title
| Kindergarten pupils with mental ages of not less than 5-0 as of September
1973 will »e readv for first grade as measured by scores on the Metropolitan
Readiness Test administered in May 1974

TREATMENY: The twenty-five Kindergarten classes were located in 9 schools
having one class cach, 3 schools having two classes each and in two additional
centers where 3 classes were housed

Special materials which stimulate interest and aid the children in the
matut :tion process are used extensively. Teaching methods which have proved
to he ~uccessial 1n early childhood education are employed by the Kindergarten
teacher who works under the direction of the Primary Supervisor. Experiences
designed to help the pupils learn to listen, follow directions, rclate exper-
rences. and bevin to form number concepts are provided and reinforced through
spaced repetition. Rewards for small increments of orogress are an integral
part ot the program. In addition to the instructional activities provided by
the teacher, the elementary counselor enriches the program by introducing a
variety of wholeo.ome experiences during her frequent visits to the classroom,
She often uses materials in the DUSO Kit (Developing Understanding of Self
and Others) to help children achieve a better understanding of social and
cmotional behavior as it is organized around eight major themes.

1. Understanding and accepting sel{

2. Understanding feelings

3. Understanding others

4. Understanding independence

5. understanding goals and purposeful behavior

6. Understanding mastery competence and resourcefulness
7. tUnderstanding emotional maturity

8. Understanding choices and consequences

The counselor is also responsible for the administration of various kinds
of tests {rom whose results she and the teacher spot children in need of var-
ious kinds of remediation or support. They also meet with parents and work
individually with ¢Lildren who are experiencing emotional and adjustment
problems. “Their statistical report for the year shows that they administered
575 indivaduzl intetligence tests (525 Stanford Binet, 50 Closson Intelligence
lest . had 300 sessions with the total Kindergarten classes with whom they worked,
13 <essions vith small groups, and 17 sessions with parent groups. They saw
4% children for special individual conferences and had 115 parent conferences.

Health services, including a survey of vision and hearing as well as

rofoerral to appropriate clinics and other medical facititics, are provided
bv the Title | nurse who keeps in ¢lose touch with the children in initial
wcreening visits and follow up activities. The Title |1 visiting teacher visits
the homes of children whose attendance is poor or who present problems in the
classroom which mav be related to home situations and where the intervention of
a visiting teacher might provide solutions which would then enahle the child to
live in a more wholesome home environment,
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A total of H4h pupils were enrolled in the program during the year. The
averave entol fment was 21.8. A certificated teacher and a Leachers' aide
statted ecach class. Classes werce in session during the regular school vear.
Pove and cirls attended school approximately 6 hours a day, iive days a week
tor a pertiod of 36 weeks.

PARITUIPANIS: Participants are broth rs and sisters of target chitdren who
Pave a histery of experiencing failu.e in the academic sotting. pre schoolers
who live in the attendance area of high priority schools and those who live
in tederal flousing projects and those who meet the low income index Thes
are tive voar old children who will not be e_igible for first grade enrotil-
ment nntil a vear from the time of their entry inte Kindergarten and scoved
Low on SESAT
,

The average 1.Q. based on tesponses to the Stanford-Binct. Form L~
of 4%2 Jindercarten pupils tested was 96. The percentage of 482 pupile« fall-
ine in tie +,Q ranges below are as follows:

Below 70 70-79 80-89 90-99 100-109 110-119 120 and above
PN 7.9 19.77 35.17 22.47 9.77 2 7/

Ot the 482 pupils on whom there are Binet T1.Q. scores, 225 or 47 were
bove and 257 or 53¢ were girls

veachers and counselors checking 29 children in 24 classes in September
found that enlv 21 of them could give their correct address and only 267 their
phone numbers Fortv-eight percent could tie a bow and 527 could count 13
pennies.  About one half of the children already knew right from left and
could identifv both right and left hands and ears and eyes. Fifty percent
could skip and 91° could walk a straight line. A surprisingly large nuwber
were already able to recognize colors and call them by their proper name. Tn
general, the children appeared to be fairly well coordinated and few of them
ha' observable handicaps. (A comparison of skills as of September ana May
tor 429 pupils can be found in Table T.)

Each Kindergarten teacher does a case study of at least one child in
her group. The samples which are attached show the in-depth understanding
which the teacher has of the child after making this kind of study. (See
Appendix)

'he 25 Kindergarten tecachers are all certificated teachers whose academic
major was either Elementary Education or Early Childhood Education. A com-
petent teacner's aide is assigned Lo each class. She and the teacher work
ac a team in developiug an effective program for the boys and girls enrolled.

pre-service and in-service training is provided by the Primary Supervisor.
Neth teachers and aides are scheduled for four group meetings during the vear.
Al these meetings. new techrniques, new materials, and rew ways of getting to
¢hildren and of meeting their needs are discussed.

CELATED COMPONENT: The close relationship between the Kindergarten progrem

and the parents of the pre-school child has been well documented this year,
fantacts have been made through group mectings, individual conferences,
telephone calblol notes and letters,  Pareits have come Lo the school to read

(v the bl hen, vace accompanied them en fic U0 tripe. have heon pre-ont af
(ya.. parttes, have assisted in making the play areas safer and more attracuive,
and have supperted the program in inmumerable wavs Teachers and counselors

o'
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Have worked with patents whose children were presenting unusual problems
and have 1 wo,t cuce, reported growth in the «hild and a change in attitude
on the part ot the parent. A statistical count of activities as reported
Shows that teachers had 46 group parent conferences with 306 parents attend-
fug, 280 individual parent conferences, made 53 home visits, 1107 telephone
calls, sent 2950 notes or letters nome, and received 373 notes or letters
from parents. Forty-two tield trips were reported with 197 parents partici-
pating. There were 40 room visitations with 162 parents visiting and 60
parties with 992 parents participating.

Reyarding her parent involvement program, one teacher wrote "Parent involve-
ment has been yreatthis year. We have worked together as one big family and
many ideas and activities have totlowed careful planning. . . we had our
-econd group meeting in December. This meeting was to give parents a progress
veport and to plan for the Christmas party. . . . In January, individual con-
terences with each parent were scheduled either in person or by telephone.

Fach child's work, progress, and difficulties were discussed. Together we

were able to work out ways to help each child. Some parents have talked with
tite «ocuncelor about specific problems. She has been a great help to the
teachers amd parents. She is always eager to help in any way she can.

In Maw. we went to the zoo on the bus. Six of our mothers went with v,

during the vear we had many guests to come and tatk with the children, among
those were a policeman, postman, safety guard, fireman, and milkman.'" Another
teacher beean her report by saying '"The Kindergarten class at Scott School
abLerved Open House the whole year. Parents were invited to come and share

at! activities at their convenience. . . . another teacher said almost any

dav vou would <ee parents in our room. We started out with a group meeting

in the rall., ¥From this, we set up individual conferences periods  Then [

went with the Title * visiting teacher into 20 of our 21 homes. In the spring
each parent was asked to pick a day and visit the class. Eighteen took part

in thie project, . . The reason we work so closely with parents is that we
try to weld a cooperative bond between the home and the school. Many of the
patents were unsuccessful in school, many would like to help their children

but don't know how. Actually I think we work almost as many hours with parents
as we do with c¢hildren.”

One teacher sent the following summary of her activities:
PARENT TNVOLVEMENT
Sept. 26, 1973--Mother's meeting

Oet. >, 1973----Mother's meeting in order to give instructicns,
patterns, and material for knapsacks.

Oct. 9, 1973----Mother's meeting concerning Halloween party.

Got, 13, 1973---Mother's meeting to plan Spook House at Halloween
partv.

Ot 17, 1973---Field trip to the fire station.

Det. 7y, 1973 ---0Open House-about 16 parents viewed their child's
p p
work on di .plav
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Dec.

Dec,

Dec.

Dec.
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Feb .

BIRMINGHAM PUBLIC SCHOOLS

31, 1973 --lalloween party.

15. 1973-Field trip to :lillbrook Bakery and Lunch at Mchonald's.

21, 1973--Thanksgiving tasting party-in order to culminate our
study of the Pilgrims and Indians a party was
planned centered on the vegetables and fruits the
Pilgrims and Indians ate.

29. 1973 --Mother's meeting to plan Christmas program and party.

5. 1973---Mother's meeting to make Santa hats and bells for the
Christmas prougram; Mother's brought a coffec pot, smal’
children and stayed all morning.

11, 1973--Field trip to Arlington Antebellum Home.

12, 1973--Walking trip to Inglenook to experience eating at

{nglenook and rehearse for the Christmas program.

We were accompanied by 3 parents.

13, 1973--Christmas program-mothers accompanied children in walk
to Inglenook.

19, 1973--Christmas party and home visit.

16, 1974 --Parents helped to prepare breakfast for children and
serve them, culminating our unit on food.

71 -Feb 8-Individual parent conferences. Each parent was given
a day and time to sit and discuss his chila.

14, 1974 --Parenis made cup cakes for Valentine's Day.

March 30. 1974-Home visit

April

5., 1974--Field trip to the main post office downtown.

April 12, 1974-Easter egg hunt and party. Mothers hid the eggs and

prepared for the party.

April 26, 1974-Picnic at Inglenook park. Mothers accompanied us on

May

Mav

Mav

May

the walk. A mother from Mrs. Laning's room made
birthday cup cakes for everyone.

7, 1974----Field trip to the airport, and mothers' meeting to
discuss plans for graduation and trip to the zoo.

22, 1974---Field trip to the zoo.

29, 1974---Graduation-mothers will assist with decorations, and
refreshments.

I - 10th---Individaal Parent contereonce,
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Sept. - Mav----Individual parent conferences were held almost daily
when pareats would pick children up from school.

Sept. - Mav----Telephone calls were made whenever a child was absent
and to discuss unusual incidents occurring in the
school or for special needs.

Sept. - May----Notes or letters were sent home through the year to
inform parents of school happenings.

Sept. - May----Notes were received from parents in response to May
notes, excuses for absences, and gencral questions.

included in the materials which came into the central office from the
Kindergarten teachers are a number of notes from parents expressing their
apprvciation for the Kindergarten program., [t almost every instance they
mention the arm acceptance of the teacher as one of the important factors
in making the program a meaningful one for their child. Many of the teachers
sent home suggestions of things which parents might do during the summer to
reintorce what was learned in the Kindergarten program. Much use was made
v teachers and counselors of the brochure "trom Home TO School Is A Giant
stop"” which was developed in the Guidance Department several years ago and
which gives suggestions for parents as they work with the child in preparing
him tor a happv and successful school career. Some teachers used these
materials as a basis for discussion at their parent meetings. One teacher
sent a copy home for parents to uce during the summer months.

EFEECTIVENESS
The first objective as already stated indicates that when they are compared,
the SESAT scores in May of 657 of pupils with 1.Q.s of 96 and above will fall

two stanines above the September stanines. The records of 431 pupils present
for both pre and post testing are recorded in the table which follows.

STANFORD EARLY SCHOOL. ACHIEVEMENT TEST - Administered September 1973 - May 1974.

NUMBER AND PERCENT OF PUPILS PARTICIPATING AVERAGE 7 AVERAGE STANINE
Number No. 1.Q. 90 and above 7 No. 1.Q. 89 and below 7 Pre Post Pre Post
341 243 71 98 29 27 38 3.4 4.3

NUMBER AND PERCENT FALLTING IN VARIOUS STANINE GROUPS
tain ot 2 Stanines Gain of 1 Stanine No. Remaining Same Stanine No. Retrogressing

90+ 89 - 90+ 89- 90+ 89 - 90+ 89-
No. No. ’ No. 7 No. ¢/ No. ¢ No. 7 No. 7 No. yA
69 28.5 22 22.0 71 29.0 31 32069 28.5 27 27.0 33 14.0 19 19.0

Percentile scores and stanine equivalents are based ou beginning Kindcrgarten
in Leptember and end of Kindergarten in May. The movement of two stanine steps
did not seem to be an unrealistic ¢oal but according to the present test results
was tar Irom achieved., While the total group moved from the middle of stanine
three to about the middle of stanine four during the vear, this was not the
Lind ot gain we mght have boped for from chyldien enrobled ina otimulating
Findergarten setting.,  With 71 of the pupils having 1.Q.s of 90 and above, we
woutld have normally anticipated about 717 of the children having stanine scores
of 3 or 6. However before we begin to think nepacively about the Kindergarten
program and the accomplishment of the pupils, we should carefully cxamine data
‘rom other tests which were administered, i;()
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A study of Table | (see Kindergarten appendix) as it relates to the second
objective witich has co do with improvement in social interaction and visual mptor
perceptual skills as indicated by pre and post responses to a locally developed
s entory ol Readiness Skills siiows that wmore than 75 of the pupils enrolled
responded correctlv to all items except giving correct address and correct phone
number . Sevenly-1ive percent or more of the pupils missing items in September
vere able Lo respond correctly to 17 of those items in May. Some of the items
which tewer than 75 of pupils were unable to complete in September and were
still unable to complete in Muy were giving correct address and phone number,
distinguishing between right and left, tying a bow, counting thirteen pennies,
and recognizing a nickel and a quarter. One hundred percent of the pupils

could recognize a penny. A careful study of the table will show that great gains
were made during the year. At the beginning of the year only 21 of the children
could pave their correct «ddress while at the end of the year 71" could do so.

An averace ot 57 were able to do tasks which required distinguishing between
rro it and left i1n September while an average of 88 percent were able to do these
tasketn May. Other instances of warked growth may be scen by further study of
Vg same table. While the objective was not reached in its entirety, marked
“pro tess was made,

Obieclive three states that 75 of the Kindergarten pupils with mental ages of

not less than 5-0 as of September 1973 (on Binet test) will be ready for first
grade in September 1974 as measured by scores on the Metropolitan Readiness Test
administerced in Mav 1974. Tables TI, TII and TV in the Kindergarten appendix
provides intormation relating to the scores of 447 pupils who took the Metropolitan
noadiness Test at the end of the school year. The test manual indicates that
pupils whose scores fall in the A, B, or C categories are likely to succeed in
i1rst crade. Those in the C category should be given more consideration, however,
i .orms of individual needs. Seventy-four percent of all the children including
thooe with initial mental ages below 5-0 had scores in May which fell within the
A-C catevories. Of the 647 of the pupils with initial mental ages of 5-C and
abose ninety-one percent had scores which within the A-C rangc. Thus this group
.ar exceeded the gzoal which had been set for them in the original objective.

Since scores on the Metropolitan appear to reflect a greater degree ofi progress
and tend to predict a yrecater degree of success in first grade than scores on
SESAL reported under objective one, it would be most interesting to follow through
with this group of children by testing them at end of first grade to sce which

of the rests is actually our best instrument with which to measure progress in
inderzarten and success in [irst grade and which test actually provides teachers
with the most meaninglul information with which to plan. A long range longitudinal
stud. ot the present Kindergarten group on which we now have extensive data would
be most helpful to future planning.

At the beginnine of the yecar and again at the end of the year, teachers checked
characteristics of children as they had observed them and recorded them on a
pupil ciaracteristic check sheet. Objective number four states that bLecause of
personal attention and interaction between teacher, ceunselor, and child, fewer
than 10 of the children will be described by their teachers in May as having
nesat 1ve characteristics. Table V in the Kindergarten Appendix reports pre and
post data lor 432 pupils. Characteristics whicn can be generally classified as
necative and the percentage ot children who are marked as havine these character-
istics are as tollows: Loo quiet 15/, withdrawn 77, destructive 5/, cries 97,
poor attendance 12., poor coordination 127, cannot settle down 117, loses belong-

=t

invs 11, picks at other children 15, cannot play well with group 87, goes Lo

Q . . (51.
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toilet too much 6 ', poor risk academically 9%. In spite of the fact that in
almost all of the categories mentioned above more than 10 of the children

were so characterized on the over all progress made only about 6 were

indicated as having made little or not progress during the year in such im-
portant arcas as f{ollowing directions, listening, doing what is told, getting
alony with peers, and getting along with adults. Tt is interesting also to note
that 1n the eyes of the teacher, 97 of the pupils were described as enjoyiug
school. Of general interest also is the actual consistency with which teachers
liive characterized children, In many instances their pre and post evaluations
were almost identical. In some instance more children characterized as possess-
ing neative characteristics in May than were in September. This may simply
mear that in September the teachers did not know the children well enough to
describe them accurately. By May they knew them much better but also by May
botii teachers and children are tired, behaviors which appeared less negative

i september may, thoush not occurinyg any more frequently, appear more acgative
in Mav.

Although the visiting teachers went to the homes of Kindergarten pupils when
requested to do so and though medical services were available and teachers
reported making contacts by phone with absentees, the attendance of Kindergarten
pupils did not improve as was anticipated in Objective 5. Attendancc reports
for the months of October-November, April-May for pupils in 25 classes are re-
corded below:

MONTHS OCTOBER  NOVEMBER APRIL  MAY
DAYS ON KOLL 10384 9958 10430 8778
DAYS PRESENT 9694 9052 9542 8125
PERCENT PRESENT  93.3 90.0 91.4 92.5

An overall absentee rate of less than 10" is considered an enviable onec.
Reasons for absences on most cases appear to be quite legitimate and due
to illness or other reasons rather than to lack of interest or involvement
in the kindergarten program as such.

Objectives, six, seven, nine and ten all of which relate to the effectiveness

of various supportive services and whose influence was to be measurcd by
responscs to the Metropolitan Readiness Test were met to a degree which exceeded
expectation. Medical services which were tied into the attendance services and
whose elfectiveness was to be measured by increased attendance did not show the
progress as indicated in Objective 8. However, we wonder whether or not the
increase in attendance is a valid way to measure the effectiveness of the medical
services. The fact that vision and hearing of all kindergarten children was
checked and the fact that the nurses went into the classroom, made home visiis,
and referred children who needed it to various medical resources is of more
signiticant value than an increase in attendance as a measure of the help rendered.

Q
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cASE STUDY DATE  May, 1974

NAME OF TEACHFR CR COUNSELOR MAKING REPORT Janice Watson

TDENTIFY LG DATA- DPlease write real name of c¢hild and schocol in pencil in
upper rickt tanl corner, thcrn assign an allas Lo the child and school und
e this uliwe Luroushout your report., After proper coding at the (Guldance
wrter, the el nomer will be erased so “hnit the Jdata muy remalin anchgymous

HAME(alias) Cue lHayes Date of birth August 3, 1968 Sex Female

Nace  Wnite Grade in 3chool Kindergarten School (alias) Wesley

et desariplion of pupil's physical appearance and general heal'h

"1 1o oa very clender, frail little girl, She was born with bilateral

Jat="eer oant bilatersl bip-diclecation, Suc i3 able to walk much better

‘o oourceey Cun April, 1973, Sue has myotenie dysirophy. Her healin ic

< rerally good,

©LMTTY DATA:  Occupation of father City employee Ocupation of

i s

me*ner Houcewife number of ciblings 2
JAdats plece in osibling group  Youngest Child lives with Paternal

carmebber an: parants  Afternoon care  Grandmother--Sue ofien plays

- vy secont crade sister and next door neighbor cousgins.

Teelo=economic level of family Low

Gereral yltural and educational level of family Mother is retarded and

sornGt read or write, Father is said ‘0 have completed 6th grade. Grand-

notner appeurs aredurnted.  Sicter ¢ a5 most responsibility.

Jrecianl ramily problemc  Sue's srandme..ier has custody of both children.

sntire fumily live:c with rrandmother, often cupported by her social
3 il

~osgrity oo, Sue's mother also has myotoric dysirophy.

0 1

Jtil's, rednsicncnlp to family members (feclines about ete) Sue's prunds

mother i. verv protective concerning Sue. Sue speaks ol her often. Tue

Gy oen cpenko of ner cister.  She looks up Lo her Sister.

SohOuL (ISTORY:  humber of schools attended CDLD (last fall) How lorys in

Q present, scheool. 3 monbhs Grades repeated (specific, which) None

ERIC T 63
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Describe the child when he came to you. Tell what vou have done during the
var to change behavior. Tell what approaches or techniques have worked and

wi o yvou think :thev worked. Tell how the child reacts now in a way that is
“itierent to the wat he behaved when he came to vou originally. .

5 ¢ entered my room on Feburarvy 20, of this year. T noticed immediately that she
are taick slasses and had an awkard walk. Soon alterwards, I becawe aware

ol ner very poor speech. Sue did not seem frightened when her grandmother left
Aaller registering her. Perhaps Sue felt secure because lLer cousin was also in
TV TOo0nm.

For the next tew dav Sue was very disruptive. She often mumbled loudly during

iroup Lime or duriny other quiet activities. The other ciiildren soon realized

it Suc was ''special' and needed their help. Everycne automatically adopted Sue

and tiried to help her adjust. They often told her not to run in the room, reminded

hor not to talk while the teacher talked, and showed her procedures in the room. R

Sue's wrandmether had appeorently done everything for her and Sue expected the same
from me. She would often motion for m- to do things for her - tie hcr shoe, 2
button lier sweater, pin her hair, etc. Each time I explained to Sue that she must
talk so L c¢ould understand her. She repeated many phrases after me. At first,
she became very frustrated and cried when I would not follow her motioned
commands .  However, when she discovered crying did not get her way she began

to communicate verbally. Within the next two weeks Sue learned to put on her
shoes, lace them up, and come say 'Please tie my shoes."

ouring the first few weeks of kindergarten Sue encountered several obstacles. She
Found it very difficult and strange to conform to rules. Tt was evident she had
always done what she wanted. Sue had to learn to [eed herself with a fork or
spoon. She also had to clean up the mess she made on the floor as well as on
hersel!y. 3Small tasks such as carrying the cafeteria tray, opening the milk
carton, going to the bathroom alone, and walking in line were major >hstacles

for Sue. Now Sue can carry out these and other functions successfully.

Sue is a very stubborn little girl who has been spoiled by a grandmother who feels
sorry tor her and wants to make life easier for her. Graduaily Sue is learning
tuat by doing what the teacher says and conforming to the society of our room

sae is becoming more independent and like other children. Consistency has becn my
mosL success{ul approach with Sue.

Atter three months in kindergarten, I see Sue as a much happier, wore independent

and secure little girl. 1 ifecl she is happier because she feels successful. ller

speecli is very poor and she still cannot do the work my other five year olds can

do. However, Yesterday Sue and I made a paper bag puppet together. Suc talked, .
laugihed and enjoyved heing in school.

ERIC .
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TAINTORY OF READINESS SKILLS KINDERGARTEN
NDILK [N B

‘ FALL 1973 SPRING 1974
3 Puprls Classes - 24
o No Ol
hates  pall 1973 - Spring 1974 + . ; / ! - -
+ - + Diif] Nowl Now
Tolls tirst and last name on request 364 | 65 [85 4270 21 99 14 | 63197
Gives worrect address 92 1337 {21 305 124 71 50 2134 63
Gives correct phone number 113 |316 | 26 290} 139] 671 41 | 177] >0
Gives correct age
(verbally no fingers) 3541 75 | 82 4230 6] 906l 14} T} 95
Shown 1igbt hand 267 162| 62 3830 46| 89 27 121 74
Shouws left hand 267] 162/ 62 384 45) 89 271 117] 72
Points to left ear 216 213| 50 369 64 89 35| 49| 69
PoLnts to right eye 2351 194 54 374 571 84 331} 137} 70
walks a straight line
(36 inches or more) 390} 39 ] 91 4264 3 199 8 31} 79
ilops on one foot (4 hops) 375| 54| 87 424 8 |96 9] 46] 85
Skips, using feet alternately 214{215| 50 37¢ 53 | 87] 37} 162| 75
Ties a shoe lace in a bow 207|222} 48 368] 61 | 85) 37 | 161 72
Counts 13 pennies 2211208 | 52 372 57 (87| 35 | 151} 72
Calls by correct name: penny 391} 381} 91 4291 01100} 9 38| 100
nickel 32241071 75 3831 46189 14 61 57
dime 32511041 75 4101 19/ 96] 19 3982
quarter 2961133 | 68 3931 361 92) 32 97| 73
Recognizes and calls colors
correctly without hesitation: '
red 394 351 91 4261 3 1991 18 | 321 92
blue 347 82| 80 4251 4 1991 19 1 781 95
yellow 377} 52} 87 425 4 1 99) 12 | 48 1 92
green 366] 631 85 4281 1 1991 14 | 62 1 48
orange 374} 551 87 42613 199 12 2.1 95
black 404] 251 94 h27 12 199] 5} v 99
brown 363] 66| 84 6271 2 1991 Ly § va | vi
purple 316113} 73 42415 199] 26 1108 § 96
pink 7691160} 62 412117 1 961 34 143 1 89
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TABLE 11 DATA REGARDING_I.Q.
Based on Responses to Stanford-Binet, Form L-M
NUMBER PUPILS AVERAGE I, Q. I.Q. RANGE
TOTAL BOYS GIRLS TOTAL BOYS GIRLS 60-69 70-79 80-89 90-99 100-109 110-119 120+
NUMBER 12 38 95 169 108 47 13
£82 225 257 96 95 96 % 2.5 7.9 19.7 35.1 22.4 9.7 2.7
TABLE III METROPOLITAN READINESS TEST KINDERGARTEN

Letter Rating and Readiness Status of 447 Kindergarten Pupils

| LETTER READINESS SIGNIFICANCE* NUMBER OF PERCENT OF
| RATING STATUS PUPILS PUPILS
W A Superior Apparently well prepared for first grade 32 7 e
| Jo
| B High Normal Good prospects for success in first grade

provided other indications are consistent 108 24

c Average Likely to succeed in first grade work. Careful 192 43
study should be given to needs and instruction
planned accovdingly.

D Low Normal Likely to have difficulty in first grade work. 101 23
Individual help needed. Assign to slow section.

o]

ﬁos osmnnmmOmawmmwncHn%sHmscnamHOHaw:wH% Hb w
’ instructional conditions. Further readiness
work essential.
NUMBER WITH SCORES IN A, B, C 332 74

TABLE TV METROPOLITAN RIADINESS TEST - 3SCORES OF PUPLLS WITH MENTAL AGES 60 MONTHS OR MOR!

NUMBER OF PUPILS A B C D E
TOTAL

286 23 100 137 23 13

95 3 35 48 8 1

TUIIBFR WITH SCORES IN A, MMIG CATYGORY TOTAL ~ 260
DERCENT WIIH SCORES I A, B, C CATEGORY TOTAL - 91

IC
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SHEET - TEACHER OPINLON

PRE AND POSE N

BIRMINGAAM P"°LI ° SCHOOLS

R OF TLACHERS RESPUNDING 25

CUHARACTERISTIC CHARACTER1STIC 7 CHARACTERISTIC
PRE _ 20ST PRL ___POST PRY__ POST
Friendly 78 30 Enjoys School 87 97 Does not listen 30 22
Too quiet 23 15 Catches on readily 54 62 Does not follow directions 31 22
Tires easilvy 27 23 Liked by teacher 96 100 Cannot settle down 17 11
Cooperati « 65 73 Likes teacher 93 120 Careful with belongings w7 66 @
Minds well 71 71 Good attendance 87 &7 Loses belongings i 11 T}
Writadrawn 17 B Poovr attendance 4 12 Lacks cenfidence J 19
Confident 33 23 Cooperative parents 66 76 Picks at other children i 15
Pights 12 13 Poor coordination 22 1> Can't play well with zroup 10 3
Destructive 7 Easy to manage 60 72 Needs individual attention 30 31
Cries 9 9 Restless 28 23 Goes to toilet too much 3 6
Shy, unsure 31 25 A leader 15 23 Poor risk academically 7 9
ATTLITION SPAN SPIECH . COMMUNCIATION
PR POST PRE  POST PRE  POST
Long, 13 21 Clear 86 &7 Talks Readily 39 45
Average 45 2 Defective 11 10 Average 32 36
Short 31 2 Very Defective 3 3 Talks little 26 in
Tery Short 11 5 Stutters 0 0 Dous not talk 3 1
PROCRESS DILING 4 anT1C YEAR
CHARANCTER LG G0 SUBSTANTTA) SO LITTLE OR NO
PROGRESS PROCRESS
¥olloving lirecticns o3 1 6
Listening 29 SN 7
“oing viiae s tol -3 40 7
Guetting rloawg it Prevs 3 52 7
Cotting alorzy wit woulc. 37 L 21
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Pickens County
FY 74
Pre=School
PRE-SCHOOL PROJECT
A Pickens County

B {ontact.  Hazel J. HMullenix, Coordinator
Box 32
Carrollton, Alabama 35447

<

Obieclive: After nine months' participation, 707 of the enrolled students
ia the pre-school program were expected Lo score at least 4oth percentile
(near averaqe) achievemenl as measured by the Metropolitan Readiness iost,
40 were expected to score 60th percentile or higher.

Learning objec’ ives for the pre-school program include the development of
basic concepls ard understandings such as the following:
1. Positive self-concept

2. QOral expression

3. Motor skills

4. Auditory and visual discrimination

5. Generalization and classification

6. Recognition of relationships

7. Transfer of knowledge and skills

8. C(Creative expression

4, Adjustment to large and small group situations

i0. Develcepment of sound health habils
i1. Physical dexterity
12. Acceptable emotional control

D. A total of 224 pre-school pupils were enrolled in the program, stal fed with
9 teachers and 9 aides and one supportive unit from special education program,
for an approximate average of 24 pupils per class. Within the ciasses, pupils
were grouped bot! hetzrogeneously and homogeneously for the various activities,
and at times were working individually.A learning center approach characterized
most classrooms, emphasizing individualized instruction. self-direction,
and seli-motivation.

Basic eguipment provided for each center included colorful, child-sizo tables
and cnairs, scactter rugs, 16 m.m., 8 m.m., and 35 m.m. projzctors, record
player, tape recorders, headsets, and other instructional equipnent as
needed. Commercially prepared materials utilized included the Peabody Early
Childhood Kit, Holt's Children''s World, Language Experiences Program, DUSO
Guidance Kit, Alpha Program, and a number of other multi-media materials.

In the second semester, pupils indicating satisfactory readiness levels
utitized Level | o the Scott-Foresman Reading Systems, normally utilized
with first grade pupils.

Within the classroom, games, puzzles, loys, "found' materials, and tvachers=
made activities motizated and developed learning skills. ''Hands on"
activities, such as churning butter, watching a cocoon develop into o

nmoth, planting of seeds, etc., developed basic science concepts and furnished
lanquage activities. Local field trips--to post oftices, stores, city hall,
dairies, and similar locatinns--helped pupile to relate to their cnviionment
and furnished elementary social studies understandings. Mathematics Lkill
were developed through games and the use of Holt's number readiness L1 gran,
which i preparation for the program utilized in the elementary grades

within the systen. )

El{llC 69
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PY 74
Pre-School

Creatize vapression included music activities such as singing, rhythm.,
lictening activities, and instrumental and body response; artistic creativeness
was avcomplished through the us2 and manipulation ot a variety of media

‘and through the reaching of color recognition and response; creative

dramatics 1ook the form of dramatizatiosns of stories by pupils or with

puppets, dolls, etc.

All participating pupils were given auditory and visual screenings, and
other health counseling and treatment as indicated, such as dental care,
sickle-cell tests, and skin and scalp disorders.

The kindergarten classes actually began the third week of the school year.
The first two weeks of the year were utilized in screening and selection
ol participants. Classes were held 6 hours per day, 5 days per week,
throughout the regular school year.

Participanls:

Participants were selected esentially on the basis of information furnished

by the parent during a pre-class interview, observation of pupil behavion

by teacher during application testing and interview, and performance on the
CTB/McGraw-Hill Test of Basic Experiences {General Concepls Battery) administered
individually by teachers. Average pre-test score on this instrument for pupils
accepted in the program was 17th percentile.

The nine teachers and aides were all well-qualified and suitable for their

ass anment. All teachers held degrees in elemecntary cducation with prior
experience in early childhcod or primary levels; seven of the 9 aidew working

in the program had participated in a 5-week EPDA training program to instruct
aides in working with pre-school pupils. All teachers and aides were involved
in a structured and continuous in-service training program throughout the school
yedar.

Related Components:

Parents were first involved through the application process, when they wvere
required to accompany the child to school to apply for admission.  They
were involved through the year as room mothers, volunteers, chaperoncs foi
field trips, nd similar activities. Many parente furnished "parties' on
special occasions and donated toys, hats, and similar objects for clase
activities.

Aides were invaluable in the program as co-workers with teachers in all
aspects of the program. Aide; remained with the teachers and vere divected
by them throughout the entire day. ‘

tn,ervice centered around the assessment of desirable skill development:
and behavioral objectives, which could serve a~ an assce.sment of pupil
levei and progress, a guide for classroom activities, and a communication
to first qrade teachers as to the «hill development attempted and achic ol
in the kindergarten instruction.

70




ERIC

Aruitoxt provided by Eic:

65

PTCKENS COUNTY
FY 74
Pre-School

Effectiveness

lhe kindergarten program surpassed objectives. TOBE testing revealed an
average gain from l7th percentile (pre-test, Level K) to 73rd percentile,
(post-test, Level 1) In addition, pupils were tested with Metropolitan
Readiness Test at the end ot the program and indicated an averiage score

of 6lst percentile. Informal assessments bty teachers indicated supportive
evidence of this growth,
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EVALUATION OF THE READING PROGRAM

A, Anniston City Schoels
P. 0. sos 1500
Annisten, Alibama 26201
felephoune number:  237-9531
5. TIILE 1 COORDINATOR
Mrs. Velwna Curry
Post Office Box 1900
Amntston, Alabama 36201
lelephone number:  236-1501t

. OBJECTIVES OF [I'HE PROGRAM

I. Guneral Objective

o pruvide a reading program to increase the cognitive skills
ot children from economically, culturally, and educationally
deprived hemes.

Specific Objectives

[ 2%

a) Pupils at the first grade level, who are immature and not
ready for reading as determir :d by teacher observation and
the Gates MacGinitie Readiness Test will be placed in a
rcadiness program where they will make at least eight (8)
months progress during the regular school year as measured
by Lhe California Reading Achievement Test.

b) Upon completicn of the 1973-74 school year, Title [ pupils
in urades 2-8, will on the average, demonstrate one month's
.ain for each month of instruction in cognitive skills as
measured by the total score on the reading subtests of the
Califoruia Achievement Test in Reading.

¢) Pupils in grades 1-8 will respond positively toward reading
as observed by their readiness to participate in the reading
activities and by the number and kinds of books they read
durin.; the year.
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reacher Class Size

the c¢lass sice varied from a low of seven (7) in some instances to a
hivgh of seventeen (17) in others. An attempt was made to keep the
aumber to g maximum ot fifteen in all classes.

Classroom Qrzanization

Title T classrooms were organized to maintain a flexible read-

ing prozram so that both the educational needs and the varying
interests of the pupils would be met. Each classroom was organizec
to accommodate the following types of instructional activities:

a) Prosrammed instructional activities

) Peacher-guided and small-group activities

¢) Audio-visual activities for both small and large groups

d) Student-centered high-interest activities
¢) Flexible grouping for instructional activities

Fquipment and Materials

Materials and equipment were chosen to accommodate the pupil's readi-
ness for specific instructional activities. Tests were administercd

to find the reading level of each pupil and materials were selected
accordingly. Diagnostic and prescriptive type materials were utilized
in all classrooms. Learning programs chosen on the basis of achievement
and interest levels of the pupils included the following: Read On, SRA
Reading Labs, Diagnosis, Individualized Reading Kits, Talking Alphabet,
Specific Reading Skills Series, Imperial Reading Program, Fsychotechnics
EX Reading Program, Audio Reading Progress Labs, and other programs. A
variety of equipment such as tape recorders - reel-to-reel and cassette,
- record players, listening centers, overhead projectors, opaque projec-
tors, filmstrip and £ilm projectors were used by all Title I teachers
and teacher aides.

stimrlatiorn and Motivation

Both the teacher and the teacher-aide strived to maintain a positive
relationship with each pupil. «ames, charts, picture words, discussions,
audio-visuals, and a variety of materials were used to make the readiny
proram irteresting and challenging. Rewards and praise were utilized to
provide vreinforcement for the students' efforts.

Attractive classrooms, interest centers, and an enviroument of acceptance
and wnccess also helped to stimulate and to motivate the student<.  Some
teachiers used the contract concept with psreat success. By this method.

'
v

tite students set the goals and determined the course of action.
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Perbaps the most widely used technique to motivate students was that
of planning and implementine a reading program whereby students could
meet with success. Another factor was that of providing a host of
Tow-Tte b, hih-interest materials - materials that differed sigyniti-
cantiv trom those used 1n the resular classroom.

v, Counselin: and Guidance

individual conferences were scheduled with hoth the student and the
parents cenceruning the pupil's prouress and needs. The Title T teacher
alse arraned cor “~rences with the regular instructional activities.
Achivvement tests und teacher-amade tests were administered to diacnose
specitic reading proslems and to prescribe programs based upon these
needs.

ruidance counselors were utilized when needed. Individual intelliuzence
tests were given to students whose performance did not measure up Lo
what was expected. s a result of this service by the system-wide test-
iny, specialist, several Title I pupils were placed in special education
classes.

Cach Title | teacher kept individual folders for each pupil in order to
check on the progress made. A case study was done by each teacher on
at leas' ore child in the reading program.

n,  lwealth and Nutrition

complete health records on all Title T students were waintained by the
litle ' nurse. Ear, eye, and teeth examinations were given. Children
with serious problems were referrcd to the dental clinic, to other local
acencices, or to their personal doctor. In some cases where assistance
conld not e secured from local agencies, Title I funds were used to pro-
vide ‘lasses, dental work, heaith examinations, etc. for eligible Title 1
vounrsters.

Frec lunches were vrovided to Title T students who were elipible to par-
ticipate in that program., The hot lunches added wuch to the nutrition
of these pupils since many would not have had the benefit of a halanced
diet.

Lach child was encoura,;ed to use pzood table manners.
¢ o

Other Services

~

A speech therapist worked with Title [ children havin: speech problems.
Jhree media persons worked on a half-time vasis Lo supply the Title |

¢ lissrooms with an asundance of equipment and materials.,  These materials
were delivered to the schools on a daily basis.

R
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PARTICIPANTS

1.

The achievement level of the students ranged from one to six years below

Al mnstiuctional supplies such as paper, pencils, and other materials
were provided for each Title T classroom. A representative from the
Department of Pensions and Security remarked that the Title 1 classes
were the only time durin: the dav that child could go to this class
without feeling the demands of having to have pencil, paper, and other

needed sunplies.  Many Title T participants came from homes with such
Liwited ud ets that even the small school essentials could aot be pro-
vided for ., the home.

Time of irecatment

Bach [itle 1 participant was scheduled to the Title 1 teacher for a

block of time during each day. The time period ranged Ffrom forty (40)
minutes to an hour. After treatment the child was scheduled back to

the resular classroom teacher for the remainder of the day. An attempt
wias made to rotate the schedule so that the child would not miss the

same (lassroom activities every day. Students remained in the Title I
readin g program throughout the year or until they achieved at grade level
as determined by standardized and teacher-made tests.

Criteria for Selection

Students who participated in the Title I program were chosen on the
basis of need. These youngsters were labeled grades one through eight;
however, all were performing below their assigned grade level. Many had
been retained and had been in school from two to nine or more years.
Placement on standardized tests were used as a means of selection.

Numper of Participants

Nine hundred seven (907) children were enrolled in the Title I program
at the end of the school year. More were enrolled at the beginning of
the year; however, some were scheduled back to the regular classroom,
some were transferred to special education classes, and some moved out
of the school district during the year.

0f this number, 542, were males and 365 werre females. Theages ranged
from six to fifteen years.

Ceneral Character

Many children came to the program with negative attitudes. They were
underachievers and many had been labeled as such. Most of them had me.
defeat many times in the regular school program and as a result had a low
self-concept. A majority came from low socio-economic families; therefore,
they lackeu some of the background experiences needed for successful aca-
demic learning. Many had defective speecl patterns which hampered communi-
cation between the teacher and the children.

Achicevement Level

their assiuned grade lcvel. Scme seventh and eightu yraders were per-
torming at first and second pzrade levels in reading.
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Behavior Problems

Some of these students were behavioral problems, but most problems
were due to their poor home-life conditions or due to their {rustra-
tions because they could not achieve as well as their peers.

As a whole, all craved attention. With the extra help given them by
the Title 7 teacher and teacher aide, they received some of the atten-
tion they needed to help them to feel as indiiduals,

Problems were kept to a minimum due to the high-interest materials used.
Normal daily problems of the students getting along with each other were

dealt with in a positive manner.

Staff

a) Number

The Title I instructional staff consisted of thirteen (13) teachers
and thirteen (13) teacher aides. Each teacher was assigned approxi-
mately seventy-five (75) students. Assisting with the instructional
program were the following: (1) a full-time coordinator who super-
vised and coordinated the entire program, (2) a health nurse who
took care of the special health needs of the participants, and (3)
three media persons (half-time) who provided materials and supplies
for each classroom on a daily basis.

b) Training

Each member of the Title T staff was fully trained for his/her posi-
tion. The coordinator had a master's degree and is certified in the
areas of elementary education, guidance, and counseling, and in super-
vision. The media specialist had a master's degree in library science.
Each of the Title I teachers for grades 1-6 were certified at the ele-
mentary level with the exception of one. She is presently enrolled in
o2 program to remove her deficiencies; however, she has been an employee
of the system for several years and has exhibited outstanding teaching
performance. The two teachers at the junior high level hold certifi-
cations in the area of English.

The health nurse was a registered nurse and had been employed by the
system for many years. The teacher aides and the media aides had
completed high school and several are enrolled in college programs.
They have all received training to help them to be more efficient in
their work. Most have been employed by the system for at least six
years.

¢) Functions and Responsibilities

The coordinator had the overall responsibility of supervising and
monitoring the program as outlined in the job description. The teacher
had the responsibility of planning and implementing the instructionral
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program at the local school level. The teacher aides worked
under tiwe direction and observation of the Title T teacher.
The media speciallst and media aides worked with the teachers
in supplying materials and equipment needed for a success ful
program.

The ultimate responsibility of the entire staff was to meet
the student where he was and to carry him as far as he could
go. This was dore by providing as many experiences and by
meeting as many needs as possible. The student was exposed
to many types of materials in which needs were met.

RELATED COMPONENTS

Parent Involvement

Pt
.

Parents were involved in the reading program throughout the year.
Teacher-parent conferences were held as needed and progress reports
were send home every nine weeks. An advisory committee, composed of
from two to four parents, worked with each Title I teacher in planning
and implementing the program at the classroom level. The chairman from
each local school committee served on the system-wide Parent Advisory
Council. This provided a means of getting data and feedback from the
local school community to the central level and vice versa.

2. Teacher Aides

The teacher aides were a valuable asset to the program. Their duties
included maintenance of all records concerning Title I students, pre-
paration of instructional materials, seting up and operating audio-visual
equipment, working with small groups and with individual students, pre-
paring displays and bulletin boards, and performing clerical chores and
housekeeping duties.

3. Tn-Service Training

Teachers and teacher aides were provided in-service training periodically
throughout the year. A week-long workshop in reading was attended by all
Title 1 teachers prior to the opening of school. Eleven of the thirteen
teachers aides were enrolled in a course entitled 'Practices and Theor-
ies in the Teaching of Reading' which was taught in Anniston by Auburn
University.

EFFECTIVENESS OF THE PROGRAM

The major objective of the Title I program was to raise each child's achieve-
ment level in reading at least one month for each month's instruction. With
some of the students this was accomplished and with others it was not. How-
ever, on an average, students in the program achieved this objective. The
California Achievement Test in Reading was administered to all Title T stu-
dents. Form A was given in October and Form B was given during the first
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week in May. All grales, with the exception of grade 8, achieved at least
eight months ia reading ability during the eight-month period between pre
and post-testing. The Cates MacGinitie Readiness Test was administered to
first graders; therefore, no valid comparison can be made with scores on
the CAT administered at the end of the year.

Other instruments used to determine the effectiveness of the program were:
Read On and Diagnosis {(criteron-referenced tests), Imperial Reading Place-
ment Test, Houghton Mifflin Placement Tests, Schorell's Graded Word Test,

Classroom Reading Inventory, teacher-made tests, and teacher observations.

Teachers reported improvement and changes in self-images, attitude toward
teachers and toward reading; better behavior, performance, and school atten
dance; and improved physical appearance. Students displayed greater interest
in reading in that it seemed to bhecome a pleasurable experience rather than

a chore. Many were reluctant to return to the regular classroom - they pre
ferred staying in the reading room. Changes in the desire to learn became
evident. Instead of saying, "I can't do this", before they tried, they begen
""To want ro do".

Pupils had this to say about the Title I reading program:
"I have enjoyed the reading classes."

"I did not like the class at the beginning, but I hate to
gsee it end. I wish I could be in it next year,"

"I wish all children could take this class."

"I like this class because we do many things."

"I learned a few things that I might not have knownif it wasn't for
you and Mrs. . I am thankful for the help you gave me."

Title I te.chers made the following comments:

"Most of the youngsters in the program had good attendance. They
seldom missed a day from school unless illness prevented them."

"Behavior problems became practically nil because everyone was busy
doing what they wanted to do."

"The work was at their individual ability and achievement levels;
therefore, they knew they could succeed in something and many real-
ized that they were working for their benefit rather than for a grade."

"It became evident that some students developed more self-control and

were more able to work at self-directed activities at the end of the
school year." |
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SYSTEM Clebuarne vousty

tvaluation Renori . Reading Program
A. Cleburne County

R, W. 1. Ganes Title I Coordinatour
fost OFff:ce Lox 242
Heflin, Alabame 36264

C. Reading Improvement Program Objectives
i. Set up classes that lend themselves to individual instruction by
limiting class size to fifteen students.

2. Screen students for participation who have not reached readiness
or who are reading one year below grade level.

3. Verify participants by using California Readiness and Achievement
Tests.

4. Ninety percert of the early elementary participating students will
make oue year's progress while seventy percent of the laier elemen-
tary participating students will make one year's progress during the
1973-74 school year as measured by pre and post California Test of
Basic Skills,

D. Treatment

Title I teachers certified in elementary education with additional
training in reading were in charge of a room set aside and desig-
nated as a Title I reading laboratory.

Classes were limited to fifteen students with the first grade
having as few as twelve. The classes were organized and equipped
so ar to place emphasis on individual instruction. Success was
built into the program by starting instruction at the level the
child had reached.

The reading laboratories were fully equipped. Some of the devices
urilized to stimulate participants were: control readers, tachisto-
scopes, tape recorders, lloffman readers and record players. Some
materials utilized were filmstrips, tapes, records, practice booklets,
reading kits and enrichment reading books.

(reatment was administered five days per week forty-five minutes
per dav during regular school hours for thirty-six weeks beginning
in September, 1973, and ending in May, 1974.
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E. Participants

Pupils in the reading laboratory were selected by consensus of the
homeroom teachers, [itle 1 reacher and principal on the basis of
past performances in the area of reading. Final placement were
verified by the California Test of Basic Skills or the Cal Readi-
uess Test (I'.0.B.E.Y. Some 409 boys and girls ranging in ages from
six to fourteen, iu grades one throush six with low achievement
levels made up the Title | part and full year participants. T[he
treatment for each was based on i1ndividual needs.

Six teachers were directly responsible for administering the
treatment to some 400 students., The treatmeny: was that of
providing instruction for educationally deprive Title I children.

The project director's function was the coordination of the encire
project, which invelved such areas as project writing, teacher
inserviie, supervision, Parent Advisory Council meetings, reporting,
procuring, principal's inservice, evaluation and dissemination.

F. Related Component

Parents were involved in various ways in the Title I program.
Some of thiese were as follows: project planning and approving
meetings, local and system-wide advisory council meetings,
parent in-service, P.T.A. meetings, open house programs and
evaluation conferences. All Title 1 staff members were involvad
in in-service training. Some teachers enrolled in after hours
college classes for adlitional training.

G. Effectiveness

Pre and Post tests were administered to all Title I students.
The California Test of Basic Skills (C.T.B.S.), 1968 revision,
was the standardized instrument used.

The objectives as set forth in item "C'" above were met. The
following tables show that eighty .six percent of the full year
participants made seven-tenths year or more progre-s. Full

year haiticipants averaged near one and five-tenths years growth
in reading. Tlest results for those in the program four months
show a gain of five and five-tenths months during the four months.
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L Number of students, by monrh'§~£:TEZB
Grade Number oi Sfubstantial Moderate Little or No o
——devel | students L, rt 1.0 to 1,410.7 t00.9 0.6 or less _
One 77 50 7 0 10
Two 34 30 31 14 9
Three 89 4l 18 15 15
Four 1 8 5 2 1
Total 266 139 61 31 35
Percent AJ
Grade Number Pre Post Gain

1 77 1.7

2 84 1.2 2.6 1.4

3 89 1.9 3.4 1.5

4 16 2.7 4.4 1.7

These students participated in the program for nine months

Grade Number Pre Post Gain

3 42 2.5 3.0 5

4 44 3.1 3.6 -5

5 21 3.1 3.9 .8

) 12 3.8 4.4 .6

These students had four months between testing.
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NARPATEVE:  =ARI Y FLEMENTARY

Y 75-74

Boasemer City Sihoois

Botitie Nicholson
412 Nerth L7th stieet
Sewsemer, Alabama 35070

N ¢ -
T tanhene:  42.-9570

Project Ubjeclives -
1. Given stundardizod pre- and nosttr re of reading achievement, immature
“irvst praders will make 1.2 year's progress; 70% of the pupils in grade
N rhe pretest or who were experiencing
in
l

2, 3, and 4 who were not ready Lo read on
reacding difficulities will show an increas their rate of growth of at least
24 24

D
1.2 year's progress; 20% will make .8 month's progress.

J. Pupals served Y otue Ticle I Primary rveading program were a year or more
below rording grade levol.  These pupils needed individualized instruction

‘i reading, improved atticude toward self and scheol, and enriching experiences
in reading.

freatment -

luscructionat Actlvit.ies Design: Programmed individualized reading instruction
vrovided oppirturities for pupils to progress a. a pa-e that was appropriate
for their own learning abilities.

A diagnostic/prescriptive approach, tailored to pupils reading abilities, weak-
ness2s, and learning styles, provided immediate positive reinforcement for the
seeess of the prowram. Computerized printouts were correlated wich reading
activities and weve useful for diagnosing specific skill weaknesses.

Ciealive dramatics, choral veading, language experience stories, and various
milti-senser; o tivitles provided enrichment plus background experiences for
specific readiry skills. ‘Teacher/pupil-made reading games allowed for many

atevesting humanistic interactions between the teacher and pupils.

The activities pesritted each pupil to progress as rapidly as he could, master=—
ing basic skilils betore proceeding to more complex concepts.

The program wis structured so that teacher and pupil stayed on a "task' dir-ctly
related to objectives. Motivational techniques were built inco the program
which included cencrete rewards. [nese rewards served both as a means of rein-
forcing and evaluating Lhe reading skiils taught,

PLpils didentified for participation in the program were pre tested in early
september, 1973, and post tested in May, 1974. Cumulative records, teacher
judgment, and infurmal reading mcasurements were of major signlficance in the
colection of pupiis. Intervention tests were administered at various levels
of progress.
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Ideatitication of rupils:

Grade one - tupiis not ceady to read and in need of extended
readiness preogram.

Grade cwo - Pupils mcst i need of assistance and who score
at least one sensior below Teawting expectandy.
Grade three ~ lupuls rezdiag at least one gemester below reading
axpectancy.
Grade 1.ar - Pupils reazding at least 1.' below grade level.

Related Component ~

[nstructional teams vere {oranlated in each school with special reading centers.
Edach team consisced of the rzading specialist and & regular teacher at each
grade level. The team services werc supported by parents, principals, couase-
lors, and supervisor.

Teams engaged in planning, ceaching, and evaluating the reading activities of
pupils enrolled iu the program. [In planning, the teams developed reading con-
tent projects fur pupils, modified activities accurding to the needs of specific
groups [ oupils. The speclal strength and talent of each teacher were .mportant
facets £ this approach. Teachers wcrked as a team in a defined situation to
meet the objectives of project and pupils' needs.

Testing and Evaluation - The following three areas were stressed during the

vear in the primary reading evaluation: the affective area, the psychomotor
area, the reading achievement area.

Frior to pretesting, .n in-service sesslon providing a general overview of the
program evaluation ~as heid during the fall including the following topics:
Identification and Selection te:hods of Enrollees, Pretest Information, Norm-
referenced Measurement for Prv- and Post testing, Criterion—- referenced Measure-
mene .

in working closel: with the c¢valy tion team from CTB/McGraw-Hiil on the norm-
referenced and the criterion-relerenced measurements early in the fall, cfforts
have been gearesd mece or luss tou serve as a liaison contact person in px viding
feedback in terms of meeting specific local needs. In working with the
University consultan-. genera..y, the same effcrts have been portrayed.

following is a list of in-serv..e sessions shared with the primary teachers:

In-service ses ions with tcachers and reading coordinator in coding the
PRI relative to toxtbook usage for skills mastery instruction.

In-service sessions periodically upon return of materlals from test
company fcr ciarification and explanation of test results.
y

Tnvicted a State Department consultant for teachers to have first-hand
expericoce op evaluatiun information expected for pupil growth and de-
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velojuent. Classroom visitatiens and a large group session were held
for .itle [ teachers, cupervisors and principals.  Other points ol
interests shared were the need to stress the affective, cognitive aiud
psvchomotor needs in evaluating enrollees during the year.

Additionall~, a session was >hared with teachers concerning class mostery
of specific reading objective in ferms of lccal and school masterv on a
percentage basis.

An interim evaluation conference was hetd during the middle of the vear
on the following areas: withdrawals, new enrollees, referral follow-up
and conflicts, useful screening and measurement devices, suggestions/
testing and evaluation. As a result of these interim conferences, a
greater need as espressed by teachers for first prade appraisal resulted
in a prepared copy of first-grade language development activities for
eftective learning and remediation process for reading teachers during
the middle of the year.

Finally, an effort to maximize the effectiveness of CTB/McGraw-Hill's evalua-
tion goals on norm-referenced pre- and post test results and criterion-refervenced
measurements has been one of the major goals of the testing and e¢valuation
office. Individual needs of the primary teacher varied fror speciflic cvaluative
needs to methods of individual referrals. Periodic in-service sessions werd
shared on a need basis as requeste? by the reading coordinator and other private
school personnel.

Two out-of-state trips to evaluation workshops provided additional information
for the testing aud evaluation office which was shared during the weekly
coordinators' meetings.

Several psychological tests were given to the primarv stu.ents. Specificatlv,
a total of 20 individual tests were administered.

Fffectiveness -

The results of the pre and post testin' as measured by the California Reading
Test were as follows:

Pre Av. Post Av. Gain
Grade 1 1.8
Grade 2 .9 2.4 1.5
Grade 3 1.7 3.0 1.3
4 2.3 3.6 1.3
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Atter havine been viven instructron in reading and its related om-
ponents, 70 of the students in grades -3 who participate in the
Fitle I activities and services will improve in reading 9 months as
measured by the California Reading Test. 30 will make at least 6
nonths progress.

D.  IREATMENT
1. Fkarlvy klementary:

lhe class size ranged in size from 8-13 students per period of 30
minutes for 5 days per week for 175 days during the regular school
term.  Materials were chosen to help the students progress at their
own speed and ability. These were primarily chosen on their adapt-
ability to individual instruction. Some cxamples are: SRA reading
fab, sawmes, transparencies, {ilmstrips, readincss kits, "ountain
Valley, Websters Tutoring System and otbers. The equipment includea
Crai. Readers, overhead projectors, Tach-X, Tach-150A, 150B, record
plavers, tape recorders, language master, etc.

S Later flementary:

The class size ranged in size from 10-14 in each session. Each (lass
met for 30 minutes per day, 5 days weekly during the regular school
year.  The classroom was well cquipped with desks, chairs, portable
carrells, Fach-500, cassette players, listening stations, language
masters, record player, f{ilmstrip projector, and other items that
assist in the iadividual teaching of the student. Materials such as
Webster International Tutorin, System, Scholastic [ndividualized Read-
in' Program, Fountain vValley leacher Support System and a variety of
miterials not used in the repulur classroom were used. This is basecd
on supplementin, rather than supplanting.

There were many mothods used to stimulate interest in reading. Thesc
included pames, bullet.n boards, play productions, local television
appearance and m'ny free choices for the students.

Each student's needs were diagrosed and efforts were made to remedy the
needs anan interesting and enjeoyable way rather than by borving drills.
Fach class went on a field trip tu the new DeKalb County Library where the
students were piven library cards and encouraged to use the library for
recreational recading.

£. PARTICTIPANTS

In alt instances the students chosen we not eligible for the repular EMR
classes and were reading bolow grade levl as shown
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by standardized tests.” The object of the student dein: placed in the
I'ttle | readine prosram was that of meetin, their needs and jmproviny
their readin: to a level of acceptable performance.

l.

N

Farly Elcementary.

The lee-Clark Readiness Test, California Reading lests, and other

previous test results and teacher recommendations were used to
determine those students who were reading below yrade level and
had not achicved maturity rcadiness to be able to progress in the
resular ciassroom. There were 71 students who came 1o the Reading
Lab in grades 1-3, 22 girls and 49 boys, raniing in ages f{rom 6-9
years. Their general characteri.tics were:

a. Poor scores on standardized tests and performing below zrade
level in classroom instruction.

b. low score on general standardized §.0. tests both on verbal and
non-verbal scores.

¢. Poor .cli-concept, expectation of poor performance, and general
frustration.

d. Trypical behavior consisted of discipline problems, rrregular
attendance and short attention span.

Most or the students w re erthusiastic about tiue special reading pro-
sram.  They were aware of their reading problems and indicated a desire
to improve their ability to read. The individualized instruction pro-
vided in the lab was what they scemed to nzed Lor personal gratification
since, often times, these students have not been made to feel "special',

The teachers were certified professional «lassroom teachers with cle-
mentary education training amnd a background of expericnce in teaching
in these srades. Both teachers are presently working toward hizher
desrees.  EBach has taken special training during the year on individ-
ualized instructicn and teaching elementary reading. New innovations
and matcerials werce introduced wherever approprizte with execellent re-
sults. There was one teacher for grades 1-2 aid 1 teacher for grades
3-4, both locatea at Forest Avenue School in Fort Payne. FEach teacher
had the responsibility of working with the teachers, parents, and stu-
dents to raise the students' readiuy level Lo the maximum potential.

l.ater Elementary:

In the later elementary the studcats who were not performing well in
the regular clissroom and had the sam~ characteristics as those in the
early elementary grades, were chosen. They had poor scores on stan-
darized tests and were readin' bhelow grade level by at least a rade,
and 1n most instances, more. ‘They had poor scores on the verbal and
non-verbal standardized mental maturity tests administered all througsh
their school years. Certainly, they had acquired a poor self-concept
and the gen.ral frustration contributed to the discipline problems,
irregular attendance, and genecrai indifference toward school.
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Most vl Lie students, as well v the parents, were cager for a
chance Lo poerticipate in the special teading prosram. thev in-
dicated a knowledge ot their reading weaknesses and a desire to
vemeds the srtu st ion,

fhere were two toachers in thin fevel = one teacher in th 3=
level it Forest Avenue School and one teacher in ygrades 5-6 at
Willrams Avenue School. [n altl there were three reading teachers.

the teachers werce all professiocually certitied with a number ol
years expertence in teaching students in this age bracket.

There were 103 students in grades 4-6 involved in the Title | yead-
ing program. Sixty-seven boys and 36 pgirls rvanging in age {rom

i0-15 vyears.

RELATED COMPONENT

In addition to the Title I recding teachers in the reading lab tbhe
aides worked with those students who participated in the program as
anothcr method of informing, instructing, and motivating. The aides
helped by re-enforcing the teaching with the use of the audio-visual
equipment in the ltibrary, duplicating materials for the student's in-
dividual use, helping to keep records used in the evaluation and check-
ing objective tests given by the tcachers.

fn many instances the parents of the Title T students came to the
schonl as volunteer aides to the Pitic | activities. They helped in
the 1ndividual 1c-enforcement needed after the teacher had given in-
struction and had given specific instruction to the volunteer aide as
to the methed to be used. Supervision by the teacher would insure that
these instructions were carried onc. At no time were these people used
as prescribers or teachers.

Au Amvrican Education Week Open House was held at the schools and parents
visited the reading labs. At this time the students demonstrated vavious
equipment and materials to their parents and the teacbers explained the
nrogram. Anotiter open house was held later in the year with all parents
and students invited to view the reading program facilities.

eading teachers worked with the «Jassroom teachers and parents sharing
information .nd ideas in order to achieve better results with the student-.
Second and third graders and thoir teacher appeared on a local television
production featuriny the special reading program. The students demonstrated
some of Lhe equipment and told sow: cf the experiences they had enjoyed. The
expeyience was mont worthwhile and the station reported many calls requesting
the nature of the program, cte

in-service training was both scheduled and informal. The coordinator had
soveral in-service training sessions with the teachers and aides. Tae
principal and regutar teachers bad informal scssions” and the aides had
continuous training with the Title T teachers. The in-service part of our
program was continuous. All personnel members were available at any time
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Payne by 197%

to discuss or assist i oany way.  Each op the teachers had participated
io the self-studv for accreditation with the Southern Association of
Colflew s and Umversities,

Bach of the three teachers nad ecarned from 3-9 hours graduate credit

‘n subjects relatad to their work. Some of the subjects were: In-
Jdividualized instruction, pregram writing, writing objectives and teach-
ing c¢lementary reading.

LEFECTTVENESS

This report is on the following paue.

&8
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Fort Payne City FY 1974

EFFECTIVEXLSS

Grade No. Tested Name of Test Grade Placement Gain
1. Pre 31 Lee-Clark Readiness 0.5
Post 31 Level 1 Foram A CRT 1.6 1.1
¢. Pre 22 Level 1 Form A CRT 1.1
} Post _ 22 Level 1 Form B CRT 2.2 1.1
3. Pre 18 Level 2 Form A CRT 1.8 g
Post . 18 Level 2 Form B CRT 3.1 1.2 D
4, Pre 31 Level 2 Form A CRT 2.6
Post_ 31 Level 2 Form B CRT 3.7 1.1
5. Pre 32 Level 3 Form A CRT 3.4
Post 32 Level 3 Form B.CRT 4.5 1.1
6. Pre 40 Level 3 Form A CRT 3.7
____Post 40 Level 3 Form B CRT 5.1 1.3
he studerrs have now realized that thev can achieve and their attitude tcward other subject areas has improved,
They do not have the feeling of frustration as they had in the beginning. Discipline problems have decreased,
and regular attendance has improved. An increased interest has been shown in reading for pleasure as evideiced
by librarv checkouts. Students have gained self-confidence and have, for the rostpart, acquired a more pos-.tive
attitude toward reading while strengthening their basic readinp skills. The percentaye of improvement has been
rost impressive since these students have not had a successful academic taclground before. .
The above statements have been derived from teacher observations, parent's comments, students comments, and from
the attendance record of the school.
e
&l
=
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Project - Mathematics
A

B.

Colbcrt County

Wiley S. Adams. Ir. Iitle I Coordinator
P.o. Poxn 270

Tuscumbia., Alabama 35674

Phone 383-8665

Delores Long, litle | Supervisor
. . Box 270

tuscumbia Alabama 35674

Phone 383-8665

Objectives - Early Elementary
Grades One, [wo, and Three

At the completion ot lwo semaesters o! jnstruction. 707 of
the students will have a mathematics grade score on or
above their actual grade placement as measured by the
Metropolitan Achievement Tests. The students who have
advanced sufficieintly during the year will be sent back
to their regular crass.

Objectaves - Later Elcmentary
Grades tour. Five and Six

At the completion of two semesters of 1instruction. 707,

ot the students will have a mathematics grade score on or
above their actual grade placement as measured by he
Metropolitan Achievement Tests. ‘lhese students that

attain sufficient progress during the year will be returned
to their regular class.

Treatment

Class Size and Organization - The average number of students
per class was ten. Classes were conducted during the
regular schoo! day. Early clementary, second and third
grade students, went to the classes five days a week f{or
approximately %0 minutes daily. The first grade students
attended 5 days a week tor approximately 30 minutes daily.
Later elemeuntary students. grades four, five and six were
in classes 40 to 55 minutes daily, five days per week.

Equipment and Materials - The materials and cquipment used
with each student was determined by his needs. The Stanford
Diagnostic Arithmetic lest  Level T Form X was administered
to determine mathematical weaknesses of the primary grades.
leacher made tests and diagnostic tests used with Houghton
Miftlin Modern School Mathematics Structure and Use were
other instruments uscd to determine specific mathematics
skills which the student nceded help in, and the grace
level comprehension. For diagnostic purposes .or the

30
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tater elementary students. the stantord Diagnostic
Arithmetsc Test. Level i, Form X. was used. 1Individual
shevts were Kept 'or each student andacating skills needed.
Eicho ot b ies classroot contarns matortals Lo mmprove
skilla, Materrals were used rom Hougnton Mrtilin Company
which 1ocluded:  Modera School Mathematies Structure ard
Use. Revised Edition 1972 K-6, Modern School Mathematics
Dravnostic lest: (tor coatinuous evaluation). placement
tests, duplicat gy masters overhead visuals, Modern
Schwol Mathematics tests 1-6. Big Book for Kindergarten
level, workbooks, programmed practice books, cassette
tapes, recordings, carphones, charts and filmstrips,
Manipulative matertials used were geoboard kits. colored
centimeter rods, open-end abacus. geometric shapes,

number lines. concept and skill cards. mathematics games,
toy coins. fraction dominoes, chip trading set, fraction
bars ciock-o | ma.hematics activity cards (laminated).
geometric shapes (laminated). flannel board. fractional
parts, straws for counters for place value, protractorsy
compasses, and Gro Chart. Equipment used included

record players, overhead proiectors. filmstrip projectors.
tape recorders. tape-cassette and earphones.

Participants

Boys and girls rrom the first through the sixth grades
were involved in the mathematics program. The first
graders were recommeided by teachers and tested

for eligibilitv. torty-:our first graders were
in the program for all year. One first grade student was
enrolled tor scecond semester.,  Second through sixth grade
students that were weak in mathcmatical skills were
seiected for participation by classroom teacher
recommendat son. parents. California Achievement lest
scores, and Metropolitan Achievement Tests scores. Thirty
second grade students, thirty-two third grade students,
thirty-eight fourth grade students, fifty-nine fifth grade
students and sixty-one sixth grade students were enrolled
all year. In ftor second semester only were one lirst
grader. one second grader, one fifth grader, and two

s1xth graders. The Mctropolitan Achfevement Tests, forms
F and G were administered for pre and post tests. For all
students in the Title 1 Mathematics Program. the work in
the mathematics laboratories supplemeuted and enhanced the
regular classroom lessons. fhe mathematics test and other
materials were different from materials used by the
classroom teacher. the Title I mathemalics teachers and
the classroom tcachers c¢oordinated their ettorts. 1In some
instances, they worked on the same subject arcas
simultancously using dif{erent materials. Six weeks
evaluat1on repores were sent home to parents concerning
progress that had bceen made 1n various mathematical skills.




ERIC

Aruitoxt provided by Eic:

Stai f

Five mathematics teachers and the Title 1 supervisor
were involved 1n adminmistering the treatment. One of
the teachers has a Masters degree. three have Bachelors'
degrees and one has a C certificate. The supervisor,
who has a 'AA' degrec. works closely with the teachers
in planning the instructional program. The supervisor
plans the testing program and compiles all the data for
evaluation.

Related Component

In-service training was provided for the mathematics teachers
and aides at scheduled times during the school term

1973-74. The scheduie of the Title 1 In-Service Meetings
were as tollows:

August 28, 1973 - All Colbert County teachers Colbert
County High School Leighton, Alabama.

Septem,cr 6, 1973 - Pre-Service. Conference Room, Colbert
County Poard of Education. Tuscumbia A8labama.

November 3, 1973 - Conterence Room. Culbert County Board
of Education, Tuscumbia. Alabame.

December 4. 1973 - Confercnce Room. Colbert County Board
of Education Tuscumbia, Alabama.

January 23. 1974 - All Title I Mathematics teachers, aides.
and supervisor met at Colbert Heights School., Tuscumbia,
Alabama in the mathematics laboratory with consultant,

Miss Kathy Farrell. Houghton Mifflin Company on use of
Modern School Mathematics. Structure and Use.

April 24. 1474 - Titie 1 In-Service. Colbert County Board
ot Education.

June 6, 1974 - Title I reachers, aides, and supervisor
met 1n conlerence room with consultants:

a. Mrs. Claudia Hardy State Testing Program

b. #r. and Mrs. 0. White, Title 1 and State Testing
Program, "Interpretation of new print outs for
California Achicveme:rt Tests for next school ‘ear
1974-75

June 6, 1974 - All Title @ mathematics teachers subm:t ted
final evaluation reports at the Colbert County Board ot
Education. Tuscumbia. Alabama.
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Ettectrveness

Grade Ui - lhe objective was Lo have 700 of the students
QHGL E wland ity mdchemal tos one Lo grade placoment by the

cad o the yeads . The Mctropol  tan A hiovene it Tests,

P omer Level Form I owas adminmistered to the tivst g ade
students 11 September. 1973.  lhe post test was given an
May. 1974, Metvopolitan Achicvement lests. Prumary 1 Level.
Form G. torty-tour students were tested. [He average grade
placement at the erd ot the year was 2.2. The raw scores
showed a gain of 34 more items correct on post test than
pre test  tor second semester only. one tirst grader was
Ltested. The pre-test Metropolitan Achievement lests.
Primer Level. Form F. was given in January. 1974 and

the post-test, Metropolitan Achievement Fests Primary 1
Level, Form G. administered May. 1974 showed a gain of
twenly-f{ive more items correct on post-test than pre-test.
[he grade placement at the cnd of the year was 1.7.

Grades Two and Three - The objective was to have 707 of
the students have a mathematics grade score on or above
their a~tual grade placement as mecasured by the

Metropc .tan Achicvement Tests, w«t the completion of one
or two semesters of instruction. 307 of the students
were to advance theic capability in mathematics by at
least two months. lhe second grade students were
adminsstered the Metropolitan Achievement Tests Primary
I. Form F. in September, 1973 and Metropolitan
Achievement Tests, Primary 11, Form G, were given in
May. 1974. Metropolitan Achievement Tests, Primary 11
Form I and Elementary Form G were administered to

third grade students. In grade two. there were thirty
students tested tor all year. showing a one year and
tour month gain. There wece thiity-two third grade
students tested and showed a gain of one year and two
months gain. During second semester, one second grader
participated with a ga:n of 1ive months.

RESULTS Or [ESTING

Mathematics 1¢74 - 74

Grade No. Pre bost fain
] 44 R510 2.2
2 30 1.% 2.8 1.4
3 32 2.3 1.5 1.?

93
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Later Elementary

Grades Four. Five and s51x - ihe objective was to have 707
of tue students to have a mathematics grade score on or
above their actual grade placement as measured by the
Metropoiitan Achievement lests. The Metropolitan
Achievement lests .3 pre-test were administered in
September, 1973 and post-test in May, 1974. The lev:ls
given were:

Ffourth grade - Pre-Elementary I', Post Elementary G
Fifth and Sixth grades - Pre-Intermediate F, Post
Intermediate G.

1In grade four for all vyear, thirty-eight s:udents were
tested. In grade !ive for all year, fifty-nine were
tested, and one for second semester only. a grade

s1x for all year. sixty-one were tested. and lwo students
participated during second semester only.

O0f the thirty-eight 1ourth grade students that participated
in Tit.c I Mathematics Classes all year, nineteen made
substantial gain of 1.5 or more, {ifteen made moderate gain
of 0.7 - 1.4, and four made 0.6 months gain or less.

Of the fifty-nine [ifth grade students., twenty-one made sub-
stantial gain of 1.5 or more, twenty-nine made moderate

gain of 0.7 - 1.4, and nine made gain of 0.6 months or less.
During second semester only, the one student made moderate
gain of 0.7 - 1.4,

0t the sixty-one sixth grade students that participated

1in litle 1 Mathematics classes, seventeen made substantial
gain of 1.5 or more, twenty-four made moderate gain of 0.7 -
1.4, and twenty made gain of 0.6 or less. During second
semesler only. of the two sixth graders that were tested,
cne made substantial gain of 1.5 or more and one made
moderate gain of 0.7 - 1.4.

TESTING RESULTS

Grade No. Pre Post Gain
4 38 2.8 4.4 1.6
5 59 3.8 5.1 1.3
6 61 4.4 5.5 1.1
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Summary of progress tor mathematics in erade placement
for second through sixth grades-

From the total of 220 students envolled all year in Title
1 mathematies classes, seveaty-three made substantial
progress ot 1.5 or more grade placement, one-kundred and
eleven made moderate gain ot 0.7 - 1.4, and thirty-six
made lLittle gaiwr of 0.6 or leee

From our study this year, 1973-74, it reveals that 33.17

made substantial gainof 0.7 - 1.4 and 16.3 made lattle
gain ot 0.6 months or less.

Total Number Students -- 220
All Year Mathematics -- 2nd - 6th Grades

Gain 1n Title I Mathematics

Classes, 1973-74

Gain in Per Cent
33.17 - 1.5 or more
50.4% - 0.7 - L.4
16.3% - 0.6 or less

99.87,
33.1% Number Students
73 1.5 or more
.5 oc¢ more 111 0.7 - 1.4
36 0.6 or less
220 Total




L., Ohercree Tount e loard of Tducatior

v, Jdohn F. Granam, Titie T Joordiratar
Taurth nse Annex

fal

Tontre, Ylabar . 27000

Telopnene Nurter w27="700

e Tre oblective for latep ilepertary Uitk was an average piin of 1.2
vears for stuaents participatine i+ the preprae the entire senolastic
woqr and one rerth enin for each v ot in the rrograr for studerts
pirticirating less thar nirc worils,

d.  Treatment:

fias3 size was 2 Lo 15 sturerts per <iads.  Classreom oreanizttion was

flexible, inaiviiua’ stuients aests, tables for group wor! and areas

fcr teacher-puril or pairs of stuter*s to were,

Fquirment and miterinls usea were 15 follow:

1. A earcuse. fiish-rath prograv »4s usel with ercup participaticon.,

. A flarrol woard with pearetric shares, ctjects, basic rath sipns,
pumber Jire, and fracticnal marts wis usel ' oerours.

c. level woritools were assipred ar. used throushout the proerin.

i{. Mimeograrhed work sheets were usad [or reinforcement of skills.

o, uvominoes of two colors were usc. te teacn a:ditior and subtraction
facts.

f. Flash-matn cands were uscd .~ifviduallv in riiec or rroups of
three, a3 needel! to stronpthen «r 35 neeied for reredial work.

g. A tared intenrediate matn procran was used fer variety in introducine
rev, concerts and 1s a review.

L. oeli-teaer re arithretic tecl s were nsad for insividual work,

sevincs used to stirulate rarticipants were math pames, rewanis, an
praise.

143508 varied ir J-neth fror 39 to 20 ninttes eneh v, five davs per
weel, 3 weeks Jduring the reguiar sohoeel terr. Oue to late funiinre,
some schoeols had oniy an 17 weel mtb preerar,

b, Tarticipants were selectrt bv tir repular classroor teachers fror the
cw learners and unierachi-vers ir %neir c¢lass. “he Title T teacher
ve 2ach partic Test to letermire

3

Fa ipart the California achisvemert Iyih
if they were elipidle for the Titie T class.
mua Title = st .7 consisted of gerrqe feachers, the majerity having hnad

v

previcus experience as Title I teachers. Their furelion am responsitity
was to Five individeal irstruction in rath to each stulent assirned to
their class.

In-service training for staff rembers consisted of 4 jre-school work-
shop and montnly meetinrs Hf Title T Lealhers.
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Bt ler Count

ninoty-cight parcent increased their level of performance one or
wire stwmines. One or less tha» one-half percent advanced six
SLAnine s, Scevesn or three perceat advanced [ive stanines, thirty-
five or lourteea percent advanced four stanines, seventy-cight

or thirty-two puercent achieved three stanines, eijhty-four or
thirty-four poreent improved two stanines anld thirty-five or four-
teen per ent advanced oae starine. One or less than one-half per-
cont showad fwprovement in three concept areas of the test, two or
one percent made improvement in two areas, whlle two or one porcent
showed litt'e or no progress.

Ihe evaluation of these pupils by teachers “n the affective domain
mJicated that at the baginning of tha year ten parcent rated pood,
twonty-nine porcent average, forty-one parcent fair, and twenty por-
ceat poor. At the end of the year the rating had changed to fifty-fo
porient jol, thirty-six parcent averale, nine percent fair and none
th>w had a poor rating.

lhe test data reflected that we exceeded our objective which is evi-
d>nce that this program vas effective.

U
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NOMBER OF

TCACHERS RISPONDING 25

CHARACTERISTILIC

Friendly 78 30
Too quiet 23 15
Tires easilv 27 3
Cooperati « 65 i)
Minds well 71 71
Witndrawn 17
Confident 33 “3
Fights 12 15
Destructive 7

Cries 9 9
Shy, unsure 31 25

ATTINTION SPAN

CHARACTERIST1C

Enjovs School
Catches on readily
Liked by teacheoer
Likes teacher
GCood attendance
Poor attendance
Cooperative parents
Poor coordination
flasy to manage
Restless
A leader

SPIECH

aats

PRL __ POST
87 97
54 62
96 100
93 100
87 &7
L 12
66 74
22 1>
60 72
28 23
15 23

CHARACTERISTIC

Does not listen

Does not follow direction=s
Cannot settle down

Careful with belongings
Loses belongings

Lacks confidence

Picks at other children
Can't play weli with zroup
Needs individual attention
Goes to toilet too much
Poor risk academically

COMIINCIATION

PRY POST
30 22
31 22
17 11
7 66
i 11 MW
27 19
i 15
10 8

30 31

3 6

7 9

PRi  POST PRE  POST PPE  TOS
Long 13 21 Clear 86 &7 Talks Readily 39 45
Average 43 H2 Defective 11 10 Average 32 36
Siort 31 2 Very Defective 3 3 Talks little 26 is
very Short 11 ) Stutters 0 0 Does not talk 3 1
PROGALSS 011 'NC 1 AN MIC YRAR
CHARACTERLG VT SUBSTANTTAL SOM™ LLITTL:E OR X0
PROGRESS PROGRESS

Yoiloy ing Directicns 53 ’ 6
Listening 29 S 7
“aing csicie is tol 3 490 7

7
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Farly Vlement.ry
Besvemar City Schools
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NARRASLVE:  EARLY

i-
“" A '/1 “ — 7

LEMENTARY

B

Beasemer Clty Schools

Bonnie Nicholson

412 Nerth 17ta Stroot
Seasemer, Alabang 32070
Totaphone:  4240-9%70

Profect Objectives -
1. Given standirdized pre- and posttusts of reading achlevement, immatur
“rst graders will make 1.2 vear's progiess; 70% of the pupils in grade
O, 3, aud 4 who were not ready to read oun the pretcst or who were experie
reading difficulcies will show an increase in their rate of growth of at
1.2 year's progress; 20% will muke .8 meonth's progress.

~.  Jupsls served Yy otne Ticle 1 Primary yeading program were a year or m
b-luw ~oading grade leval.  (hese pupils needed individualized imstructio
‘n reading, improved atticude toward self and schcol, and enriching exper
in reading.

Treatment -

lTiovrvuctional Activit.es Design: Programmed individualized reading instr
vrovided oppurtucnities for pupils to progress a. a pace that was appropri
Yor their own learniog abilities.

A diagnostic/prescriptive approalh. tailorved to pupils reading abilities,
ness>s, and learning styles, provided immediate positive reinforcement fo
“ecess of the program. Computerized printouts were correlated with read
dactivities and were useful for diagnosing specific skill weaknesses.

Cieative Jdramatics. choral veading, language enperience stories, and vari
milti~sensory o tivities provided enrichment plus background experiences

speclfic readivyg skills. Teaclier/pupil-made reading games allowed for ma
ntevesting humanistic {ntaractions between the teacher and pupils.

“ta activities poar.itted each pupil to progress as rapidly as he could, m
ing basic swiils ‘ore proceeding to more complex concepts,

The progrdm Wi .:ructured 5o that teacher and pupil stayed on a "task" d
related o objuciives. Motivational techaiques were built into the progr
which included cencrete rewards. [nhuse rewards served both as a means of
forcing and evaluating the reading skills taught.

PLpils identified for participation in the program were pre tested in ear
September, 1973, and post tested in May, 1974. Cumulative records, teach
judgment, and infurmal reading measurements were of major significance in
“olection of puniis. Intervention tests were administered at various lev
of progress.

. 8




X1V. Sunmary of Tlitle I Prograwms

A. Preschool: Thirty-tour LEA's had preschool under Title I
during the repular term for 9 months. The participants
were tentatively identified by Headstart records, economic
status, records of siblings tvho had been unsuccessful in
school inmaturitv. etc. Then, each of the prospecitive
participants was tested. The tests used were Metropolitan
Readiness, Murphy-burrell, Peabody Picture Vocabulary, Draw
A-Man, Yang Ho Behavior Maturity Scale, Harrison-Stroud Rea
Readiness Profiles, Scott Foresman Initial Survey Test, Llee
Clark Readiness, Boehm Test of Basic Skills and California
Test of Basic Experiences.

The children who rated below the fiftieth percentile or
the fifth stanine were selected first with others up to

the sixticth percentile being accepted on a space available
basis. Some LEA's gave only the general concepts or langua
no  of the tests to identify the children and gave the oth
par.s; after they werce in the program. The programs were
reported as successful., Since some reported in raw scores,
others in stanines and others in percentiles, an average Sc
was not available for all. The scores which could be groug
are in the section on testing.

B. Elementary: rshe elementary programs consisted of reading
in 124 of the participating LEA's reading and math in sixty
seven LEA's and of 73 special education classes.

Two LEA's called their programs basic skills and communi-
cation skills (rather than reading and mathematics) which
included language arts and other skills needed. One small
LEA used the Title I allocation for a preschool program.
Test scores are in the section on testing.

services consisted of teacher aides, social services,
counseling and testing, health services, psychological, etc
These services helped to involve parents and to reduce abse
teeism,

C. Secondary: Reading and mathematics were the main instructi
activities condwefed in secondary grades for eligible Title
participants. The activities were more concentrated in the
high school grades (7-9). Supportive services included tee
aides, social services, counseling and testing, health sery
(medical and dental) and psychclogical services when needec
One LEA had night classes in all academic areas in a dropot
program.
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VL.

NON-PYBLIC SCHOOL PARTICIPATION

A.

B.

Did

Ifp
chec

12

non-public schools participate in Title I? Yes 12 No_ll

rivate school children participated in your Title 1 proje
k types of project.

1. During regular school year.
2. During regular school year and summer
3. Summer

4, On non-public school grounds

1 5. On public school grounds

6. Other

Write a brief summary of the participation. Be specific abou
what was done.

Seven of the LEA's provided teachers during the regular t
One LEA provided seven teachers and seven aides for the n
public schools. Six others supplied a teacher on a part-
time basis. In one LEA, the Title I eligible children we
transported to a public school for one hour per day. Thi
was not satisfactory, so the practice was stopped in Nove
ber at the request of the non-public school.

When it was not feasible to supply a teacher, personnel f
the LEA's helped the non-public school staff identify eli
children, plan and implement Title I activities. The LEA
then provided supportive services suca as nurses, testing
social workers and supervisors, Thev also provided some
supplies, materials, and Title I in-ser'-ice training.

<6




PART OXE
1. OPERATION AND SERVICLES

The Title T orocram in Alabama +as administered from the state
level through the RDivision of Administration and Finance by tl
Federal Programs Scction. [fhe [itle T staff consisted of the
state coordinator, assistant state coordinator, four educatio
specialists, a mathematics specialist, a reading specialist,
an evaluation specialist, 4 statistician, an accountant, acco
clerks and clerk stenographers.

The staff worked with the LFA5 in individual conferences, are:
and statewide conferences and by telcephone. An attempl was m
to involve the LEA's in the planning of all conferences. The
staff also invited the LENs to come in on several occasions t
make recommendations to the SEA about improving SEA service t
the LEAY,

Some of the SEA Title I mectings involving LEA representative:
during 1974 were as iollows:

July 30 Educational Program Auditing
July 30 Needs Assessment

August L & 2
August 31
September 27
October &
November 8
November 28
December 13
January 9
January 23
February 20
Februsvry 28
March 20
March 22
March 26
March 30
April 2
April 06
April 11
April 16-17
April 16
April 18
April 19
\pril 24
\oril 25
t\',’fi] 26
Mav 2 & 21

[P AE N

School Officc Personncl

Project VISIT

Project VISIT

Title I legislation

Statewide conference for LEA Cocrdinato:
Needs Assessment

Needs Assessment

Compensatory Conference Planning Mecting
Statewide conference on federal funds
Area Conference on Evalumation

Areca Conference on Evaluation

Area Corference on Evaluation

Arcs Conference on Evaluation

Area Conference on Evaluation

Needs Assessment

Area Conference on Fvaluation

Arca Conference on Evaluation

Needs Assessment:

Title I training confecrence

area Conference on Evaluation

CPIR Workshop

Area Confercnce on Test ing and Diagnosi
Area Confercace on Testing and Diagnosii
Area Confereace o et ing and Diagnosa
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Orepcveos Tounte roari of tducatiorn

John %, fraram, Titie T fooxdirator
Saurth e Anney

Tontre, \1 Par . 78040

Telepnone Nurter “27-=7500

The ub:notivv Sop latepr [lemertary Dotk was an average iy of 1.7
vears for students participatine i+ Yhe preprap the entire scholastic
“oqr and cne rmerth roin for each —oatr v the rrograr for students

particirating (oss thar ninc mrort! s,

Treatmer

£ias3 size was © to o stuierts per ~"a3s.  Classroom creanization was
flexible, inaiviiua® stuients oesi 3, Bles for proup worl and 1reas
fcr teachar-pupl or pairs of stuierr s to wers,

“quirment and miteriais wsea were 15 follow:

1. A carcusel f.ash=rath prorras wis used with rroup rarticipation,

t. A flannel weand with peoretric shares, crliacts, bisic rath sipns,
sumber Jire, and fractionat marts was use! in erours,

¢. level wor:tools were assipred ar. used throush.out the rroer.m.

i, imeograrted work sheets were usad for reinforcerent of skilis.
. LOMinoes of twou colors were use . to teacn a:ditior anu subtraction
facts.

f. Flash-mtn canis were used .riividuallv in palec or rroups of
three, as necedel to stronpthen  r a3 needjed for remedial work.

. A tared interrediate ratn preeran was used for variety in introdueir
rev concerts amxi 25 a reviow.

b, weli-teacr . re arithretic oeo s were usad for individual work.

oeviars used o stirulate participunts were math pames, rewanis, and
praise,

N1123505 varied ir J-meth fror 239 to 70 ninstes each .aV, fiva dnrs per
wiek, 30 weeks during the regsuiae school term. Due te late funiinr,
some SCuhOla had only an 12 wesl mi*n preerar.

ers frox the
Je T teacher
t to letermire

Tarticipants were selectel bv tie ropular classroor tea
5'cw learners 3"d rderachiavers it *neir ¢lass. “n~ Ti
Fave 21ch paPt‘(1“1 r.t the Californie Achievemert Maih T

if theyv were eliribtle for the Titie~ T class.

e Title T stafi consisted of uerrse teachers, the mijerity having hiad

previous experience as Tit e I tcaﬂhors. Their fUICuICu ang reaponsiinls
was to rive individueal i'siruction in rath to each stulent assirned to
their class,
n=service training for staff rembers consisted of 1 ;re-school woerk-
h and montnly meetines Hf Title 1 teazhers.
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INTRODYCTION

Fiscal year 1974 was the ninth year in which federal funds were
used to meet the special meeds of the educationally disadvantaged
children in Alabama. The funds provided by Title I of the Elementary
and Secondary Education Act (ESEA) were allocated to one hundred
twenty- five (125) county and city school systems (LEAS).

The Title I program of 1974 was the result of the evolution
of a program {rom the 1965 idea of '"providing anything you have
never had before'" to careful consideration of the identified special
rceds of fewer children. Each year the programs have shifted more
and more _rom a remedial program to a preventive program, beginning
witihh preschool in many systems.

Definite stress was placed not only upon the assessment of
educational deprivation but also upon the preparation of meaningful
behavioral and performance objectives to meet the assessed priority
neceds.

The uncertainty of Title I funding from year to year makes
teacher contract renewal unpredictable. This has caused many teachers
to ask for a transfer out of federal pregrams. Thus, extensive train-
ing of new tecachers must be done each year. The extent of the
personnel turn-over definitely affects the effectiveness of the
programs.

Amendments to the ESEA provided special funds for the education

of the children of migrant agricultural workers, children residing
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in state-operated or supported schools for the handicapped and chitdren
in institutions for the neglected and delinquent. £valuation reports

for those programs are under separate cover.




1974

Local Agencies (Part A)
(Part C)

Institutions for Handicapped
Institutions for Delinquent
Migrant Education
State Administrative (Includes Part C)
1973 lmpounded Funds

local Agencies (Part A)

Local Agencies (Part C)

Local Agencies (Part A)
Funds Budgeted for Capital OQutlay
in 1974 (Included in above amount)

Buildings and Remodeling
instructional Equipment
All Other Equipment

DISTRIBUTION OF TITLE T FUNDS

$ 34,549,166
1,592,071
633,507
199,129
694,053
377,245

5,707,968,

1,193,291
$ 44,946,430

$ 15,230
333,244

8,956

$ 357,430




CIFLE © STAFF POSTTIONS IN 1974

title o, ESEA
19,

Revutar Sumsier
PROIECT STAFF TERM TERM

Clascificatica of Assignment
Teachinz Kindergarten 271
Teaching Elementary 1,819.5
feaching, - Secondary 278
leachinyg - Handicapped 73
‘teacher Aide L,411.5
Librarian 3
l.ibrarian Aide 2
Supervision
Direction and Management (Admin.)
Counseliny

Psychologist =

Testing

Social Work

Attendance

Nurse®

Physician®

Dental Hygenist™

Clerical 100 100
Other 164.5 480, 5

* Some of the non-teaching staff may have been under contract for services
as needed.




INSTRUCTIONAL ACTIVITIES

Business Education *
English - Reading

English - Other Language
Arts

Home Economics (Personal
Development)

Mathematics
Natural Science **
Social Science *¥

Special Activities for
Handicapped

Kindergarten

Other Activities (ITV,
Speech, etc.)

INSTRUCTIONAL, ACTIVITTES

in
1974
REGULAR TERM
Number of Number of
LEA's Children
1 75
124 110,774
2 2,045
i 100
74 53,278
3 1,330
2 1,305
16 2,084
33 5,730
7 22,038

* Night classes in a dropout program

Amount
Allocaied

$ 4,000
10,071,275

83,617

9,000
3,348,623
54,987

46,000

343,044

1,877,999

1,198,747

w% Classes for dropouts, NYC or in LEA's with a heavy concentration of
deprived children

e
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SUPPORTIVE SERVICES

in
1974

SUPPORTIVE SERVICES Number of Number of Amount
LEA'y Children Allocated

Attendance 18 21,635 $155,617
Clothing 1 300 1,400
Food 5 620 5,991
Guidance Counselin~ 17 24,365 510,363
Teacher Aide= 92 9r,026 2,507,551
Vealth - Medical and DP2ntal 36 45,411 395,136
Library 5 9,037 20,137
Pgvchological 2 1,355 19,903
Social Work 8 10,973 104,856
Speech Therapy 1 1,275 13,300
Transportation % 13 8,131 39,957
Special Services for

Handicapped =% 1 125 600
Other Services 24 64,766 375, 304

% Snacks and food services not reimbursable under USDA.
% Transportation for Title T pre-schoel children.

wwe ((lasses for children in the Special Education classes.

10
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INSTRUCT LONAL ACTIVITIES

ENS TRUCTIONAL ACTIVITIES

Business Education

(ultural Enrichment

English - Reading

English - Speech

English - Other Language Arts
Mathematics

Natural Science

Social Science

Special Activities for
Hand icapped

Kindergarten

Other Activities

SUPPORTIVE SERVICES

Attendance

Food

Guidance Counselung

leacher Aildes

flealth - Medical and Dental
.ibrary

Social Work

Speech Therapy

ransportation

Summer 19

74

Number of Number of
LEA's Children

1 110

0 0

70 50,929

1 1,100

1 1,357

48 40,816

S 8,647

7 12,910

4 689

56 9,086

3 548

SUPPORTIVE SERVICES
Summer 1974

Number of Number of
LEA's Children

S 2,760

10 6,613

8 11,681

56 39,920

14 8,546

7 13,174

3 6,105

2 2,205

42 34,011

20 29,577

Other Services

’

* Snacks and food services not reimbursable under USDA.

it

A novnt

Atlocated
5 2,000
0
1,728,897
17,550
28,000
905,550
110,932

144,392

43,924
645,475

25,790

Amount

Allocated

$ 8,650
31,350
49,309

414,806
39,482
52,487

5,918

3,760

A
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in addition to the workshops and conferences, the SEA Title !
staff gave assistance through individual conferences, telephc e
conferences and visits to the LEAS., During the year, the
following reviews were made:

129 Administrative Reviews
49 Accounting Reviews
26 Evaluation Reviews
65 Instructional Reviews

Every request for special visits was honored. The SEA Title I
staff helped with planning sessions, in-service training pro-
grams for parents, etc. No data processing service was fur-
nished except test r~su:lts from the state testing program in

the fourth, eighth an. tenth grades. A print-out which supplied
percentile ranks and total grade placement means was furnished

to each system. Plans were made during the year to supply
additional testing service, including item analysis, and training
in diagnosing and prescribing. First results of this service will
be described in FY 1975 evaluation report.

13
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Dissemination

Disseminat ton of mnformation about programs was verv succes.
fully doae on 1974, Uight LEA's had excellent oxhibits at the
Alabama Education Associatioa (AEA) annual conveation in Rirmingham,
Alabama. Brochures and othor materials vere displayed and distribucted
by the LEA exhibitors.

The Alabama State Department of Education (SDE), the Alabama
Association of School Administrators (AASA). and the Alabama Fducation
Study Commission (ALSC), cooperatively sponsored Project VICIT (View
Tnnovative Schools in Transition) as a method of disseminating infor-
mation about cexemplary education programs in Alabama. After am initial
neeting bet cen SDE and AASA representatived, & committee was appointed
to coordinate the project.

The committee outlined the following steps for the project:

1. ldentify exemplarv educational programs in Alabama.

2. Select the systems to be included as visitors.

3. Develop a list of recommended procedures to be followed
during a visit.

4. Coordinate the visits.

5. Fvaluate the projact.

It was decided to include all systems that had a new superintendent
eithier during the 1972-73 or 1973-74 school year. The cemaining svstems
were selected so as to assure a near representative sample on the basis
of : (1) geographic lecations, (2) size, and (3) city and county
SysTems.

This resulted in a list of 34 systems tn be invited to participate.
lete: cou=-sogned by the state superintendent of education, a represen-
tative of the Alabama Association of School Administrators and a repre-
sentative of the Alabama Education Study Commission was sent to the
superintendents of the 34 identifled aystems inviting them to participate
in Project VISIT. Attached to the letter of wnvitation was a return form
for thuir rewponse with spaces provided for indicating their choice of
the tvpe nrogram which they would like to visit.

0y

Of the 34 systems invited, 2i indicated a desire to participate.

Forms were sent to SDE consultants and to AESC representatives re-
auesting that they recommend school programs to be visited. The responses
were used to develop a list of schools to be visited. The school pro-
grams to be visited by the various svstems were selected from this list
on the basis of indicated choice and proximity tou the visitors.
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Oce o ool ar oscnoetl svstem wa s selected to be visited,
a letter vas sent to the superintendent asking that a team of
visitor. be dlloved to visit. A form was actached for their
response requesting a chorce of dates for a visit.

By means of telephone calls, dates were mutually agreed
upon by the visitors and the system being visited. Written con-
firmation vas sent to the visiting system along with the appro-
priate numbers of the following materials, forms,*and instructions:

How To Have A Successful VISIT.

Project VISIT Evaluation.

Statement of Official Travel.

Statement of Expenses for ESEA, Title IIT, Project VISIT.

-

-

N1
.

-

Written confirmation along with Accomodating Your Visitors was
also sent to the systems being visited.

Visitors were reimbursed individually for mileage and per diem
while the school systems were reimbursed for any substitute teachers
hired to replace visiting teachers. The cost for mileage and sub-
stitute teachers was $2,841.74.

Each visitor was asked to f£ill out and return a copy of the
evaluation form. A total of 107 of these were returned. A large
percentage of the replies was favorable with accompanying requests
for continuing and expanding Project VISIT in 1975. As a result
of this project, the dissemination among LEA's increased.

*These forms are available upon request.




Disserimation by the LEA's was done in the following ways:
L. Wiwon the LEA's

Contercnces

fraining sessions, workshops

Nritten matter (reports, ncws releases)

Otl.er-Personal contacts, visits, telephone calls

Study and discussion groups (faculty, pavents)

Consultant service, guidance counselor

Displays at fairs and educational conferences

Test scores disbrihuted to supervisors and teachers

Many LEA's have worked up study guides and courses of
study with in-service groups.

Parent Advisory Council

2. To other agencies:

sress, radio, IV

Publications - Letters, reports, announcements
Open house

Films and video tapes

Tal%s to civie clubs and other local organizations
Adult Basic Education classes

3. To state agency:

Iritten reports

Pictures, films, brochures

Visits, telephone calls

Exhibits of projects at the Alabama Education Association
Convention

Disseminaiior by the SEA was done in the following ways:
1. To EA's

Area conferences

Personal conferences

Administrative memoranda

Copies of materials sent from the U.S.0.E.

Copies of state ecvaluation reports

Copies of various evaluation reports from other states

Reprints of materials received from LEA's and other states

Programs presented to civic groups, faculties, parent groups
and other organizations.

2. To the public

News relceases
Displays
Talks to various organizations
Publications
16
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DISSEMINALION OF PROJECT INFORMATION AND DATA

The methods used by one hundred twenty-five (125) LEA's to dis-
seminate information to the community and to others concerned

about Title 1 activitics are listed below with the numbers of
LEA's who used the various methods.

g.

h.

53

21

11

82

114

110

85

24

News releascs and feature stories in the press
Presentation of information and data via radio

Special radio coverage of the project

>resentation of information and data on television
Special television coverage of the project

Newsletters to staff members

Presentation of information and data in staff meetings
PTA meetings

Presentation of information and data in public meetings
and community groups

Brochures or pamphlets
Conducted tours

Open house

Fublications for professional journals (for example, AEA
or NEA magazines)

Publications for local community distribution
Descriptive reports sent to other schools in the statie
Descriptive reports sent to Superintendent of Public Instruction

In-service training (workshops, seminars, etc.) conducted
for Title I staff and non-Title I staff

Copies of evaluation report
102 (1) To professional staff
102 (2) To principals of Title T schecols
100 (3) To advisory council
10 (4) oOther To local Board of Education

Other (Specify) AEA Exhibits, newsletters to parents,
local displays.

17
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FVATUATTON

An evaluation iormat for reportin was given to the LEA's in
June 19/4. This enabled the LEA's to know what was expected
for evaluition reportin: before proiect applications were
written, They were also able to duplicate materials which
could be 'seu as part of the pre-service traininyg of litle 1
teachers. (The evaluation format for reporting is available
upon request,)

This state evaluation report is being prepared to meet USOE
requirements and for dissemination. Those involved in pre-
paring the report are the Title T coordinator, evaluation
specialist, statistician, accountant, education specialists,
when they were available ,and typists. The report is a com-
pilation of information supplied by the LEA's and of SEA

Title T activities. Copies of the report will be wailed to
the U'. §. Office of Education, ail other states and LEA super-
intendents and ccordinators. Other copies are disseminated
upon request.

Eicht area conferences were held by the SEA evaiuation specialist
for discussion of evaluation procedures. Two hundred fifty-chree
(253) 1.EA vepresentatives attendcd the conferences. New LEA coor-
dinators and/or evaluators were helped in individual conferences
or by telephone.

Twenty-s1x evaluation reviews were made Of LEA programs. The
state review form was used for the reviews. All noted exceptions
and recommendations were written to the LEA superintendent with a
request for a reply. The evaluation review form is included.

On the local level, much of the inservice training was dirnrcted
toward testin:, diagnosing needs and prescribing. Reading and
mathematics objectives and checklists were used by many of the
teachers. In some LEA's there wags Tittle continnuity in the pro-
grams. The uncertainty of funding caused a grear turnover in
Title [ teachers. This meant more training of teachers in Lhe
areas mentioned above.

i8

1')




State of Alabama
Division of Adainistration and Finance

CORCK SHEET FOR EVALUATION REVIEW
atle 1, P. L, 89-10

woe dteit winl be markeo with a "yes', "no" or "NA" (not applicable). All marks
vi o’ wirtl be explained in writing.

sSsSoe DATE
Superintendent Coordinator
YES o

I, An analysis of last year's evaluation report was presented to:
a. ‘The Board of Education
b. Central office administrators and the principals involved in

Title I.

¢. Persomial on Title I payroll (excluding b. above)
d. Parent Advisory council

2. Coples of the last evaluation report were offered to the parent
advisory council.

3. A copy of the last annual evaluation is on file in the Title I
Coordinator's office.

4. Title 1 test answer sheets for three years are on file in the
Title I Coordinator's office or principal's office.

5. Pre and post test scores for participating children who were in
the program last year are on file.

0. Provisions are made for interim testing during the Yyear.

7. Plans have been made for changes in the procedures and/or objec-
tfves if changes are indicated by the testing.

8. Titie | testers and/or evaluators are being utilized properly.

9. The Title I Coordinator made a preliminary evaluation review
prior to the SDE evaluation review.

Effective: September 10, 1973 Revised: September 10, 1973

19




State of Alabama 14
Divigion of Administration and Finance

10.

11.

12.

13.

14.

15.

CHECK SHEET FOR EVALUATION REVIEW

(Cont'd)
YES NO

Fach Title I teacher has a folder for each participating child
whi.h contains samples of his work.
Each Title I teacher has a confidential folder for each class
period containing.
a. A list of the names of the children in the class with pre-

test sgcores.
b. A diagnosis of each participating child's academic needs

and planned procedures to meet the neads.
Eaco Title I teacher has a copy of the project objectives re-
lating to her assignment.
Each Title I teacher has written objectives which are being
used to meet project objectives.
There 1s evidence in writing that an adequate continuing
evaluation is being done by Title I staff.
Who is responsible for testing?

(Signature)

Effective: September 10, 1973 Revised: September 10, 1973




IV. MAJOR PROBLEM AREAS FOR LEAL

A.l.

Preparing proposals -~ The greatest problem in preparing
proposals wvas the rush tLo get it doae after finally getting
a tentative allocation. s This resulted in hasty planning
and careless errors., Late funding also caused problems

in getting the Advisory Committee together, in employing
staff and in planning pre-service training.

Operations and Services -- Implementation of a project at

the last moment prcesented many problems in employing teachers
and other personnel and in finding suitable quarters. Prin-

cipals of Title I schools have a legitimate reason to resent

having to shift teachers and try to pirovide rooms at the

last moment,

Other difficulties were due to shifts in school population
and the piece-meal funding,

Evaluation -- The evaluation problems for many LEAS were
due to lack of trained personnel in the areas of testing
and evaluating. Others had problems with evaluation due

to the lack of support from principals and regular teachers
during testing periods and in trying to assess needs.

Other problems -- Orientation of regular school persomnnel
still posed a problem. This may have been due to the un-
certainty of funding which has caused some administrators
to feel that the programs are not worth the worry.

Recommendations from LEA's --

The recommendations are the same as those for 1973 which
arc as follows:

1. Earlier funding to insure proper planning on the State
and local level.

2. Funding for a four or five year period in order to plan
and implement a continuous program and to secure more

qualified personnel.

3. Entire amount of funding be known before the project is
written to reduce amendments.

4, Lless emphasis be placed on standardized testing.
5. Changes in guidelines be announced earlier,

6. Consideration of income of large families for more
realistic funding be given.
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7. The SEA work toward cifecting a change in the curriculun
in teacher-training institutions.

The seventh recommendation has been considered by the SEA
and the teacher-training institutions and changes are in
progress.,

Problem arens checked by LEA's ~--
some LEA's checked several areas: one checked all areas,

eleven checked none. The numbers and areas checked are as
follows:

49 Limitations imposed by TFederal and State

4  egative reaction in the community to Federal funds
l6 rdentification of pupil needs

7 Designing of projects to meet pupil needs
36 Inadequate plunning time

! Cooperation with private and non-public schools

6 Completicn of project applications
30 Excessive paper work

14 [nability to obtair qualified staff

6 Pre-service and/or in-service training of staff

8 Shortage of administrative staff to plan and supervise

the project.
27 Lack of school facilities or space for carrying out
the project.
14 Inability to secure equipment, materials and supplies
in time
14 Delay between subwmission and approval of project
6/ Delay of announcement of allocation amounts
2 Delay in financial payments
v 26  Inadequate Title I funds
2 Fiscal accounting procedures
6 Lack of appropriate evaluation devices
20 No problems encountered in initiating and implementing
this Title I project.

2

Inadequate funds were checked because of teacher raises
and an increase in fixed charges.

s
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V. INTER-RELAIIONSHLY OF TTTLi¢ [ WITH OIHER FLDERAL EDUCATIONAL PROGRAMS LN
ALABAMA

The LEA's marked the list below o: other federal programs within the
system wihich were related to the Title T program. Descriptions of some
of tne relationships folluow:

112 ESEA - Title II
32 YSEA - Title IT1
1 USEA - Ticle 1V
0 ESEA - Title V
25 ESEA - Title VI-A
4 Educational Professlonal Development Act
125 U. S. Department of Agriculture Food Program
36 Head Start - OEQ - Community
35 Neighborhood Youth Corps
85 NDEA -~ Title III
4 NDFA ~ Title V-A - Discontinued
1 Vocational Educational Act of 1963
2 Job Corps —
63 State Social and Weifare Agencies
24 Federal Social and Welfare Agencies
29 Medical Ald to Indigent Families
Emergency School Aid Act
4 Area Mental Health Centers
3 Appalachian Career Education

The interrelationship of some of the programs listed above with the Title I
programs are as follows:

1. Community Action Agencles -- There are twenty-five CAA's in Alabama.
Fourteen of these agencies have been helpful in locating deprived
children and assessing needs through surveys. They have helped with
parental involvement by acquainting them with services which are availl-
able throcugh CAA and Title I and by offering services such as counseling,
recreation, and night classes to parents. CAA has supplemented Title 1
by aicing in preschool services. Records from Head Start are made
available to flrst grade pupils.

2. MHeadstart -- Programs for preschool children funded by O.E.O. were held
in the districts where T.A.A.'s existed. Twenty~three of the Headstart
programs were conducted for a full year and ten programs were operated
for two months during the summer. The programs were Vvery helpful in
preparing students fcr school, especially in the communications area.
Student records were available to Title I teachers. Thirteen of the
programs were administered by boards of education and were consldered
a very important part of the educational program.

3. Title 1I has been the program most coordinated with Title I. Library
books and audiovisua! materials have been used by Title I participants
Librarians and aides assisted Title I children in using the materials
supplied by Title II, Special emphasls was placed on reading and re-
lated acvivities in Title I programs. This effort was enhanced by
Title II.
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special disaster” allucations were given Lo thirteen LEA's from
funds aliowed for w~tat~ administration. Avplications were approved
1

Cor the o s who Lost books through fires or tornadoes.  Sixteen
wchools wore thus affected.

Title 111, LSEA -- Thirtv-three Title L1T programs were in opetatioit.
lhose which were most coordinated with Title T were the media cuenters
which served several surrounding ireas and four which were concerred
with reading. Materials and services were invalusable to Title [
progrems. Title IIf teacher-training centers and workshops were used
by Title I personner. Culrural acts projects were used by Title T
children. Some of the projects in career education, dropout programs,
environmental education, inci.idualized instruction, etc. involved
Title children.

Title fI[, NDFA -- Materials bcught through this program were used to
great advantage by Title T particilpants.

Title IV -- No Title IV projects were operated through the State. The
LEA's had projects which were conducted through a regional manager who
works out from the Atlanta office.

Emergency School Aid Act -- The application and approval of these programs
came to the re,ional cffice in Atlanta. Thirty-nine projects (including
a metropolitan project in Mobile) were implemented in Alabama in FY 74.
The relationship with Title I usually supplemented the Title I program

by providing reading and/or arithmetic in grades which could not be in-
volved by Title 1 programs due to insufficient funds. For instance,

Title I may have taken care of reading needs in grades !, 2, and 3 and
ESAA may have supplied reading teachers in grades 4, 5, and 6.

Title V -- ESEA -- Coordination of Title V and Title I within the SEA
has effected peripheral benefits to the LEA's. Title V funds were used
in a study of the organization of the SEA; in providing consultative and
technical assistance in academic areas and in special education; in pro-
viding leadership and consultative services to schools trying to meet
accreditation standards; in collecting and storing information through
the use of data processing; through providing services that assist in
developing, improving, and expanding activities of the school lunch and
transportation precgrams and of the graphic arts section; and in initiating
and 1lmplementing an in-service program for all SEA personnel. All of
these activities had a positive effect on the LEA's through supplying
leadership and services which affected all programs being conducted by
them.

One Title V-Section 505 project is directed toward the development of
comprehensive criteria which would provide the base for effective manage-
ment of compensatory education programs. Two LEA's from Alabama have
baen involved in the program along with two LEA's from each of the other
#1x participating states since the project originated in April 1972. A
self-evaluation instrument was field tested in each of the seven states
and was reworked during Phase III of the project. The instrument will be
used by selected LEA's during 1975 in the monitoring process. This

o
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project is having a direct effect on Title I management.

NDEA Ticle V was placed under ESEA Title III in 1970. Services are
rendered to Title I children through testing and counseling services.
In the SEA the staff is under the Division of Instruction as Student
Personne! Services. This section supervises the state testing program
which includes achievement and mental maturity teste for the fourth,
eighth and tenth grades. Results of this testing gives the SEA

Title I staff a cross-check on scores turned in and also gives an idea
of where the greatest needs are. In 1974, the Title I staff and

Title V staff held workshops to train teachers to use the fourth grade
test results in diagnosing the needs of the fifth grade students in
1975, This program will be expanded in 1975.

NYC -- Participation in this program was listed in several ways under

the heading "Other". The programs are all under the Industrial Relations
Board as a 'Comprehensive Employment Training Program'". Two thousand

and five hundred twenty-seven (2,527) youth worked during the regular
term, eleven thousand seven hundred twenty-eight (11,7?8) worked during
the summer and eighty were involved in a Title I dropout program. The
Title T coordinators worked closely with the CETP in cooperative plans
for supplying work-training and night classes. 1In some LEA's the
trainees worked as library trainees, reading center assistants and aides. i

USDA Food Program -- The food program provided breakfast programs for

325 schools, lunch programs in thirteen hundred twenty-five schools

(all public schools except three) and food for the breakfast and lunch
programs conducted for the summer migrant programs. This has been very ‘
helpful in providing meals for the Title I children who are economically 2
deprived. Title I funds were then used for other needs of the disadvanta-

ged children.

Six LEA's participated in the Alabama Career Opportunities Program Con-
sortium. The participants which served as paraprofessional aides in
Title T programs had intensive training in the use and operation of
media. The aides in the program who were paid from Title I funds were
from Pike, Mobile, Macon and Wilcox Counties and from Huntsville City,
Those [n the program from Jefferson County were paid through a Concen-
trated Employment Program. The linkage among the various programs
caused each program to be more effective. Other projects linked to
COP in Alabama included Headstart, Follow Through, VISTA, Migrant
Workers and in the Emergency School Assistance Aid program. (See
Teacher Training for additional information),

e




21

Vil. OENERAL EVALUATION OF THE PROJECT

Check the one statement that most appropriately describes the over-all
evaluation of the impact of this project.

111 1. The project activiries and services were designed to
meet the educational needs of educationally deprived
children, end were successful.

18 2. fhe project was successful, but the limited Ticle I
funds available did not adequately fund the project.

3. The project had very little impact on raising the
level of educational attainment of educationally de-
prived children participating in the program.

4. The project activities and services were not appropriatce
and are in need of revision.

5. The project activities and services helped all the
chiidren rather than focusing on educationally deprived

children.

If you checked 3 or 4, write a brief explanation in the space below.

The LEA's who checked number two above were those who had funds
reduced or were late receiving final funding. The uncertainty of
funding, late allocations, etc. make long-range planning impossible.
It may also result in unwise spending.
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IX.

CHANGES [N PROGRAM APPROVAL

General changes in program approval were due to more specific re-
gyirements and to added requirements. Before a project was approved
egch LEA was required to do the following.

1. Submit a revised assurance check sheet to which the following
had been added:

Assurance tna!l comparability would be maintained.
A record of the PAC meeting which involved the
members in analyzing and assessing needs and in
planning and developing the project.

3
:

foss

2. Have an indirect cost pian approved beginning July or a letter
from the superintendent staiing that he would not collect in-
direct cost, but would operate within the regulations.

3. Prove the effectiveness of the FY 1973 program or submit definite
plans for changes, such as concentrating activities and services
more, training the teachers and supervising the program more
thoroughly.

4. Submit justification for the purchase of equipment for use in
specific programs.

5. Include in the calendar of events approximate dates for Advisory
Council meetings.

OTHER TITLE I ACTIVITIES

In addition to the programs for disadvantaged children in the public
and private schools, special programs were conducted in three state
institutions for neglected and delinquent children and in three state
penal institutions for eligible inmates.

Classes were also conducted in three institutions for handicapped
children and in two mental institutions. Eight LEA's conducted pro-
grams for children of migrant workers. Special evalvation reports were
written for those programs. The reports will be disseminated along with
this report.

School systems which conducted migrant programs in FY 1974 were Baldwin,
DeKalb, Jackson, $t. Clair, Pike, Cullman, Geneva and Mobile.

Institutions for the neglected and delinquent were the Girls Training
School, Alabama Boys Industxrial School, and Alabama Industrial School.
The penal institutions were Julia Tutwiler Prison for Women, J. T. Ingram
State Vocational School and Atmore State Vocational School.

Institutions for the handicapped were Partlow State School and Hospital,
Alabama Institution tor the Deaf and Blind and Lurleen B. Wallace Devel-
opmental Center. The mental institutions were Bryce Hospital and Searcy
Hospital.

8
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EACHER TRAININS

Due to the uncertaincy of funding and the late allocation of funds,
any teachers who had been trained to work with Title I left the pro-
aram. Many of the new teachers in the program were either near retire-
nent ave or were {irst year teachers. Therefore, much training was re-
quired. The first-year teacher-iraining program (in it's second year)*
was very helpful in training and supervisinyg some of the first year Title |
teachers.

The requirement by the State 3oard of Education to plan and implement
pre-service and in-service education anld the requirement of Titie I that
the teachers have structured in-service training has resulted in much
teacher~-trairin., activity. Title [ training was done through workshops,
inter-visitation and attendance of college classes.

The estimated amount of sixty-one thousand ($61,000) was spent during
the revular term and twenty thousand ($20,000) during the summer from
[itle 1 funds. The 351 teachers who attended collegze classes during the
regular session and 158 who attended college classes in the summer paid
their own expenses except for $621.

The Title [ wathematics, reading and evaluation consultants helped
with in-service in as many LEA's as possible. An inter-visitation program
was also sponsorcd by the state Title I staff. This project was reported
in the dicsemination section.

The checklists for reporting in-service and the areas of training are
on the following paves. The figures are compiled from the LEA reports.

*The Continuo s Professional Development Program which was begun in 1973
with the aid of SDE staff members, Auburn University and the University

of Alabama in Birmingl.am expanded to include one hundred new teachers in
Lthe experimental group and one hundred in the control group for special
studv. Consultants from Auburn University work with two hundred eighty new
teachers with no control group. Many of the new teachers recceiving the
special supervision and help are Title I teachers.




SYSTEM Alabama

*1.

*2.

STAFF_DEVELOENT (USE OF TITLE I OR OTHER FUNDS FOR IN-SERVICE TRAINING
OF TITLE I PERSONNEL)

REGULAR SESSION

No. Other Teacher Title I  Other
Teachers Educators Aides Funds Fund
Attended College
Classes 235 21 41 347 2,362
Attended Local Classes
for College Credit 116 21 11 274 83
Workshops of Five (5)
or Mcre Hours 1318 185 581 31,507
Short Term Instruction 830 95 404 14,875 142
Visits to Other
Programs and Activities 467 91 142 5,191 160
Special Teacher Aide
Instruction 333 37 572 8,483 107

If stipends were paid for college classes, specify aree of study

21 3 21

SUMMER SESSION

No. Other Teacher Other
Teachers Educators Aides Cost - Funds
Attended Coll:ge
Classes 116 7 35 984
Attended Local Classes
for College Credit 42 5 6 709
Workshops of Five (5)
or More Hours 612 45 219 18,765
Short Term 1lnstruction 644 32 108 848
Visits to Other Divisions
and Activities 40 10
Special Teacher Aide
Instruction 105 12 225 264

stipends were paid for college classes, specify area of study

30
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SYSTEM Alabama

MAJOR SUBJECTS OR SERVICES IN WHICH TRARININGC WAS RECEIVED

Subject or Area of Service Number of Teachers and Other E.ucators
Regular Session Summer Session

52 2

fidance

Reading and Language Arts

Kindergarten

Mathematics

Elementary Education
Secondary Education

Special Education for Handicapped

Speech Therapy

Health Services

School Social Work

Attendance Services

Library Services

Social Studies and Science

Natural Science

Writing Objectivas

Individualized Instruction

Diagrnosing Children's Needs

Wricing Curriculum Guides

Supervision
Administration

Research and Evaluation
Career Education

Music

Psychology
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SAMPLE
ATTACIMENT - In-Service Training for Stas't
NUMB KX
DATE OF NATURE OF TRAINING
HOURS

August 20-24 30 Reading Workshop - Dr. Ronald Noland,
Auburn University

September 12 Crientation - Organization of Title I
Progreau

September 19 1 Testing Orientavion

October L 1 Pre-test - Administration, Scoring,
and Reporting Scores

October 9 2 Demonstration of Alpha Time and
Fountain Valley Reading Support System -
Mr. Jimmy Roberts - E & S Associates

October 17 2 Coordination of Health Services with
Title I Program (3 Health Nurses)

October 25 2 Demonstration of the Webster Internationzl
Tutorial System on the Right To Read - Mr,
Barfield, Consultant

October 30 2 Reporting To Parents

Noverber 8 5 SDE Comparability (Coordinator)

November 13 2 Demonstration, Sullivan Reading Program,
Don Prater, Consultant

December 5 1 Relation of Title I and School: Attendance
and Parent Involvement

January 23 5 SDE Program Planning {(Coordinator)

January 29 2 Title I Funding - Plans for Summer School -
Revisions In plaons for regular year due to
release of impounded monies

February 5 1 Teacher Aide Workshop (teacher aides only)

February 12 1 Teacher Aide Workshop (teachers only)

Q .
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NUMBER
DATw oF NATURE OF TRAINING
HOURS
February 19 2 Teacher Aide Workshop (teachers and
teacher aides) Demonstration, Project
"Life" and Learning with Laughter, Mr.
Boyle, Consultant
February 21 2 Demonstration, Alpha Time, Alpha One,
Mr. Traynor, Consultant, NDE
Pebruary 27 1 Demonstration and utilization of new
filmstrip/cassette projectors
April 10 2 Plan post-testing schedule, and eval-
uation reports and procedares
April - May 50 EED 161X, Prrctice Teaching of Reading,
Auburn University, Dr. Ronald Noland,
Professor
May 2 1 Post-testing schedule, procedures, and
annual evaluation
May 27 2 Evaluation of the Title I Progiam,

Planning 197L-75 Title I Program

33
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SALOLE

SLALUATION - IN-SERVICE FROGRAM

Pre- In-Seivice - Auwe ¢ & 1973, Titie [ personnel, Superintendent,
Principals and Ueordinaior.

1972 .73 evaluation rener. - reviowea ard copies provided
L973-74 Pragecc - ¢oorss prlovidel.

Project Obiectives - Title i teachers helped write objectives in
Mav, '973.

Narracive - ¢:laps :o meet obiectives) - Discussed ways and plans
to et orojecs ooiectives. Teachers wroie specific objectives
Lo oreach project carertioes,

AdministraLive Review - (. eck sheetr discussed ana explained.

valuarion Review - Cheuk wveer discussed and expliained.

Preview of !iimg - nows, twips, adjectives - Title T personnel
reported acv il wore learned and used to reinforce parts of

speech with LhtL!ZGu T the reading centers.

Pre-School snsvitute - Aupust 7y & 30, 1973 - (working in respective
schools). Uthie time was ased by Title T reading teachers and
teacrer a+des Lo urganize the reading program in their respective
schyols and o rect with the c¢la sroom teachers and principal.

Planning Perind - cach day (teacher 1ides, and classroom teachers)
gave reod‘ﬂﬂ teachers, aides anu classroom teachers an opportunity
to plan once a week for the needs of each child in the reading
center. Reading teachers and aides had a planning period each
day.

Alapame Recdirg Conference - September - Title I reading teachers and
coordirator attended the ARA Conference. All were inspired by
speak.rs. leacher: brought new ideas back to the rea”'ng classes
gleaned frowm the group sessions,

October In-Service - Farent Councils and parent workshops were planned.
Shared ideas on materials to be used in workshops.

November La-Service - (Rcading Consultant couldn't come.) Discussed

Caree. 2cucation materials. Professional books and magazines
discussed. Due Lo unavoidable circumstance, the State Title 1
Rend, Sonsulrani could not come. Feachers and aides learned
wavs reintosce  areer 'mits taught in the classroom. Selected
books and magarines £or professional group.

November - Adriinistiafive Review - Mr. C. M. Youngblood, Assistant
State Title [ Cocrdinator. Mr. Youngblood commended the system
for a "Title 1 proaram nlanned and lmplexmrted to meet the needs
for whici it was intended.'" 1lle also made helpful suggestions.,

Jamary [a-‘exviea - vicewed sltides of parert workshop. Evaluation
forms werc diccussed. Enjoyed secing slides of all 3 workshops.
New teachers oriented to Title 1 program. F£valuation forms
discrissed - a pecaessarv port of the program.

January - 1lwo Javs werce spenl selting up new reading centers and
working on «ddics v al woder ' schedules. Yecessary and time well
spent.

January - Visit su EBSCO and school to see Hotffman program in action.
Interesting and iaformative.

February - Hofiman con.ultant met with teachers qnd aides and assisted
thew in etfertive ways Lo use addlglonql floffman material and

o Diagnostic ter.s.
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Februar . in-service - Planned AEA exhibit and Parent Evaluation sheets.
(Reading Consultant couldn't come.®) Plauned AEA exhibit on
Parental Involvement. Teachers and aides volunteered to spend
time 4t the ALY oot and to enlist parents to go with them.

February Reading Worishop - (Amevican Bock Company) - Consultant was
excellent. All benefited ELrom workshop.

May In-Service - leache, self-improvewent. - System In-servic. prograw
discussed. Fach teaciuer turned in self-improvement plan. (eachery
were pleased to be given the opportunity to select areas they need
help in.

May - Test review - Mrs. Thelma M. Smith, Elementary Guidance
Counselor, met with Title I teachers and classroom teachers to
review test results cn each grade level and in each respective
school.

May 30, 1974 - Title I test results and 1974 project objectives dis-
cussed., Title ! personnel met with the Coordinator. Test
results and 1974 project objectives were discussed. Changes in
1974-75 project obiectives were recommended by the Title I
teachers. Evaluation reports for the 1973-74 year were checked
and turned in te the coordinator. Teachers and zides were
commended for the good job done and the progress the children
had made.

* Although Mr, Mitchell, Title I Reading Consultant, could not be with
us for our regular scheduled in-service meetings, he attended the
Parent Workshop at Main Avenue Elementary School and talked to the
Title I Parents. He visited our Title I Reading Centers on another
occasion, observed our program and gave helpful suggestions to
teachers and aides.

0
o
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PARENT AND COMMUNITY INVOLVEMENT

LEA Title I coordinators made a special effort in 1974 to involve the
parents of participants in the Title I program. Some LEA's organized
parent committees for each school. The LEA's which reported the most
success were enthusiastic about the possibilities through effective
communications with parents. They foresee better public relations,
assistance in identification of social, academic or physical problems;
fewer absentees and dropouts, future tax support (local); happier, more
successful children; and even aid during the day through employment or
voluntary work.

Many methods were used to involve parents. The ones most often reported
were:

1. Organizing local parent committees, getting parents into the schools
by means of student programs, coffee hours, special student demon-
strations, home-making classes, using parents for chaperons on trips,
and using parents for aides.

2. Reaching the parents in the home by use of educational television
with children on programs, use of radio programs, sending publications
to them and by visitation of teachers, visiting teachers, social
workers, school nurses, counselors, etc.

3. By rea:ly showing the parents that they were needed and welcome.

Other members of the community were involved by some of the methods listed
above and by enlisting their help in the programs. Business leaders of
various industries or vocations of interest spoke to classes and/or arranged
for classes to visit the business site. In some instances, the talks and/or
demonstrations were video-taped for use by other classes or future classes.
The community members were also involved in community-wide school projects
and through the dissemination of materials.

ADVISORY COMMITTEES

The LEA's kept records of the advisory committee meetings. These records
contained the dates meetings were held, the location, the names of the
parents attending and minutes of the meetings. The assurance checksheet
which must accompany the application verifies that the PAC had met before
the final writing of the application. The SEA consultants checked the
item concerning the involvement of the PAC very carefully when making
administrative reviews.

Complled repcrts of the PAC meetings and local parent committees follow.

This was the first time the LEA's were required to £ill in the form so there
may have been many interpretations of what was wanted.

36
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ADVISORY COUNCIL REPORT
(Svstem wide)
NUMBER
1706 People who sarticipated on Parent Advisory Council.
(1349 Weso parents of public school students.
24 Were parents of nonpublic school students.

178 Mexe not parents of school age children.
_llg? Were parents of Title 1 children.
_ 7 Were parents of nonpublic school students in the Title 1 Program.

222 Were employed by the Board of Education.

46

Other (specify).

what were the duties of the parent's Advisory Commit tee?
(Mark all that apply). YES NO

1. Supplied information on parents views of
educational needs 115 0

2. Participated iu the develonment of Title I

program 109 _ 4
3. Reviewed Title I applications for current

fiscal year _llﬁ_ N
4. Made recommendations concerning the Title

1 programs “L{L, e
5. Participated in Title I program evaluations 91 13

6. Other duties, specify . 29 3




SYSTEM _

What were the du
(Mark all that a

1. Supplied inf

ADVISORY COUNCTL REPORT

ties of the Parent's Advisory Committee?
pply).

ormat ion on parents views of

educational needs

r3
.

Participated
program.

3. Reviewed Tit
year.

in the development of Title I

le T applications for current fiscal

4. Made recommendations concerning the Title I

programs

(W3}

Participated

6. Other duties

in Title 1 program evaluations

, specify

38

(Local)
NUMBER v
2,740 People who participated on Parent Advisory Council.
2,178 Were parents of nublic school students.
_ 21 Were narents of nonpublic school students.
129 Were not pareats of school age children.
2,216 Were parents of Title I children.
24 Were parents of non-public school students in the Title T Program.
338 Were employed by the Board of Education.
172 Other (speci fy)

YES NO
63 0
50 14
52 14
61 1
47 11
17 2
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SYSTEM

ALABAMA

NUMBER OF YEARS (RI™.ULAR SESSTION) PARTICIPANTS HAVE BREN IN TITLE 1 PROGRAM

BEFORE 1974.
NUMBER OF PARTIC:PANTS
GRADE
LEVEL NONE _ | ONE YEAR TWO YEARS |THREE YEARS| FOUR YEARS [FIVE YEARS

KINDER-

GARTEN 4,100 8 0 0 0 0
ONE 12,640 2,471 106 4 0 0
TWO 7,922 8,131 1,508 51 0 0
THREE 6,081 5,752 4,791 591 11 0
FOUR 5,127 4,170 3,429 2,141 294 2
FIVE 3,877 4,035 3,133 1,692 759 138
SIX 3,761 3,344 2,976 1,436 559 402
SEVEN 2,151 1,787 1,158 512 173 108
£1GHT 1,552 942 806 354 147 92
NINE 1,173 748 464 237 101 79
TEN 306 216 158 41 8 4
ELEVEN 51 54 62 23 8 5
TWELVE 36 33 25 21 7 3

This form was added in an attempt to ascertain if children were "stuck" in Title 7
classes and to cause LEA's to take a look at the efrectiveness of their programs.
Instructions were to put the FY 74 participants who had not been in the program
until the FY 73-74 in the "none" column and to list the others in the appropriate
columns. The instructions were not clear; so many of those in for the first year
may be listed under "One Year". Some of those listed as being in for several
years were eligible for educable mentally retarded classes. Some had attended
preschool classes and were still immature. Some had been in a "Distar' program
for three years.

The validity of this page is doubtful, but the LEA presentation of an analysis of

the evaluation results to the local Boavd of Education and the PAC will cause some
thinking and a second look at the programs.
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il  PROGRAM EI'FLCLIVENLSS
TESTING PROGRAM

The State sponsots and supervisces, through the guidance consultants,
achievement and mental maturity tests for all fourth, eighth and teath
orade pupils. T[he aunswer sheets ave sent to the State Department of
Education for grading and processing. A large print-out and individual
results are returncd to the schouls where students are counseled concerning
strengths and weaknesses, aclped with planning the remainder of their high
school careers .nd helped to develop plans for the future. Other test ex-
periences are gained through taking interest inventory and special ability
tests, PSAT, National Merit, GABT, ACT, etc.

In FY 74, members of the Student Perscnnel Services staff in the SDE and

of the Title 1 staff hel 'r arca meetings to train LEA personnel, ad-
ministrators, supervisors, .ordinators and coun<elors in the use of the
achievement test used in ti state testing program (California) to diagnose
and plan school programs for FY 74-75. 1t was proposed that each LEA

superintendent use the personnel trained at these meetings to hold similar
workshops for reading and math teachers in his school system before the end
of the year. Ninety-three of the LEA's held the training workshops. The
fourth grade students were tested In the spring and will be tested in the
spring of 1875 to evaluate the success of the endeavor.

Specific means of identifying needs through the use of the tests and of
using the information to plan appropriate instructional programs will be the
theme of the 1975 training which will be reported in the 1975 annual report.

Title I participants we:re given an achievement test. Some systems gave a

test in the fall and in the spring. Others used the post tests in the spring
of 1973 and gave the same children a post test in the spring of 1974. Children
were given an acliievement test and taken from the Title I program if needs had
beer met. Other children were admitted to the program vhen needs arose. Each
LEA did interim testing on a sampling basis.

The tests most often used were California Tests of Basic Skills, Metropolitan
Achievement Tests, Stanford Achievement Tests, SRA Achievement Tests, Gdtes-—
McGinitie Reading Tests and Iowa Silent Reading Tests. First grade partici-
pants were ziven a readiness test and a poat test. Those children who repeated
the first grade were given achlievement tests. The preschool children were
given pre and post tests to ldentify, diagnose and evaluate progress.

When test scores did not show as much progress as was expected, the LEA coordi-
nator was required to analyze the problem and make whatever changes were indi-
cated before the FY 75 project was approved.

On pages 40 - 43 the test scores were obtained by listing and averaging the scores
by grades for each of the tests used most often. Scores from several other tests
which were used by one or two LEA's are not included, but they are used ir the
SEA wory with LEA's.

The arerage gain for 1974 was over oue year. The SEA attributes the improvement
to . acher-training in diagnosing needs and planning procedures to mcet the nceds,
to the requiring of more monitoring on the part of LEA roordinators and better
in-service training.
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The scores of the children in Title 1 special education classes were not
included in the reported test scores. Test scores for those children who
were in the program for less than nine months are not included. In some
instances children made as much as four years gain. Once their problems
were identified and help was given, they were able to go ahead without
special help.

In Alabama students who have the greatest need for compensatory education
are selected first for participation in the Title I programs. Scme of

these are more than one year below grade level in the upper grades and all
are below grade level in the lower grades. After these children who have
the greatest needs are chosen, others who need help may be admitted to the
program. All participants are functioning below grade level. With this
variation, it is safe to assume that the participants have not made over
seven months progress as an average. Thus a maximum of .7 months per month
is used as the baseline for comparing performance for children receiving
compensatory services.

Of the 70,487 Title I children in the reading program for nine months, in
grades one through nine who took pre and post tests, 26.247% made over 1.5
year's gain, 50.92% made over one year's gain and 70.60% made over seven
months gaia. This indicates that 70.60% of the students made more progress
than could have been expected without the special services. This is reported
on page 38.

Of the 27,176 Title I children who participated in the mathematics programs

36

for nine months in grades two through nine, 28.08% made over 1.5 years progress,
56.047, made over one year's progress and 76.27% made over seven months progress.

This indicates that 76.27% of the participants made more progress than could

have been expected without the special services. This is reported on page 39.
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KINDERGARTEN TEST RESULTS

i | _ ]
E Number of Date i . “ o Date m . . . .
NAME OF TEST Students . Pretest Stanine m Percentile , Post Test m Stanine _ Percentile |
i 1 '
| m _ _ .
. f N
Stanford Early . /e . | . . e
Achievement 345 9/73 3.5 32.2 | 5/74 4.2 37.0 b
| | i u
ﬁ | m m
Test of Basic , _ ] ! w _
Experience " 1372 w 9/73 | 29.7 “ 5/74 67.5
| | | H
- ! _ |
Peabody Picture | )
Vocabulary w 141 v 9/73 A 23. : 5/74 66.
| | _ :
Metropolitan _
Readiness 276 9/73 26.5 5/74 66.

Inventory

Readineas

5/74

| L

IC
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. ie percentile scores above are rough averages of the scores which were submitted in various forms.
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READING ACHLEVEMENT GAINS OF ESEA
TITLE L, PUBLIC SCHOOL STUDENTS
BY GRADE LEVEL, 1973 - 74

{ ! Percent of students, by month's growth
Grade i Number of Substantial Moderate Little or None
Lewe ] studeats 1.9+ 1.0 to 1.6 0.7 to 0.9 0.6 or less
One 9331 2972 2653 1998 1708
Two 1450068 3366 4001 | 2758 3043
Threce 12936 31066 3316 2415 4039
Four 10483 2445 2332 2111 3595
Five 329> 2546 1968 1681 27900
Six S04L8 2129 1720 1487 2712
Seven i 3435 884 693 754 1104

!

t
Eight 2014 565 479 441 529
Nine 962 288 183 184 307
Ten 115 56 24 12 23
Eleven 101 44 9 13 35
Twelve 99 33 20 16 30
Total 18,494 17,398 13,870 20,725

70,487

Percent 26-24 26-68 19-68 29.40

This page is for those who participated for nine months.
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MATHEMATICS ACHIEVEMENT GAINS OF ESEA
TITLE 1, PUBLIC SCHOOL STUDENTS
by CRAJE LEVEL, 1973 - 74

_ gsggggéicf studerts, hy month's erowth N

Grade Number of | Substantial Moderate Little or None
evel students 1.9+ 1.0 to 1.4 Q.7 to 0.9 0.6 or les<
One 3305 1104 1044 638 519
Two 4575 1223 1429 928 995
‘Three L7604 1474 1430 940 920
Four 4070 1108 1077 824 1061
Five 3836 936 933 822 1145
Six 3423 858 939 673 953
Seven 1533 426 330 321 456
Eight 1166 326 291 268 281
Nine 312 93 81 04 74
Ten 117 &4 30 10 33
Eleven 45 30 10 3 2
Twelve 30 10 4 6 10
Total 27,176 7632 7598 5497 6449
Percent 28.08 27.96 20.23 23.73

This page is for those who participated for nine months.
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READING

NUMBER OF
GRADE STUDENTS PRE POST GAIN
CALTFORNIA TEST
1 5,845 *1.4
2 ¢,806 1.05 2.09 1.04
3 9,693 1.75 2.74 .99
4 7,981 2.32 3.19 .87
5 6,856 2.94 3.97 1.03
6 6,317 3.57 4.52 .95
7 1,901 4.20 5.15 .95
8 1,309 4.68 5.70 1.02

UATES-McGINITIE TEST

1 2,595 *1.66
2 2,512 1.27 2.27 1.00
3 1,906 1.82 2.88 1.06
4 1,100 2.53 3.71 1.18
\ 5 1,179 3.19 4.23 1.04
6 934 3.96 4.94 .98
7 838 4,34 T 6.26 1.92
8 239 4.50 6.23 1.73

*Many of the first grade participants took pre and post tests which did not give grade
placement scores. Others took a readiness test for identification and a post test
which yielded grade placement scores. Only those post test scores are reported. The
other scores (stanines, raw scores, percentiles, etc.) are on file.
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READING
NUMEIR OF
“RADE STUDENTS PRE PoST Jox
STANFORD TEST
1 636 1.60
2 739 1.49 2.3
3 722 2.04 3.00
4 545 2.70 3.51
5 419 3.19 4.33
6 366 3.90 4.87
; 395 4.80 5.68
8 242 5.63 6.47
SRA ACHIEVEMENT TEST
1 721 1.68
2 2.60
3.40
3.75
4.50
5.23
1.71
2.21
2.67
3.37
3.95
4.76
3.7
4.3
37
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MarH
NUMBER OF
GRADE STUDENTS PRE POST GALN
CALTFORNIA TEST
] 2,876 *1.43
2 4,880 1.12 2.17 1.05
3 4,731 1,89 3.04 1.15
4 4,124 2.61 3.57 .96
5 4,241 3.31 4.29 .98
o 4,024 4,03 5.03 1.00
7 1,209 4.98 5.98 1.00
8 958 5.61 6.57 .96
STANFORD TEST
1 240 *1.47
2 274 T 1.45 2,20 .75
3 272 2.00 2.97 .97
A 274 2.82 3.68 .86
5 245 3.66 4,58 .92
6 164 4.78 5.55 77
7 177 5.93 6.63 .70
8 170 6.50 7.05 .55

*Many of the first grade participants took pre and post tests which did not give grade
placement scores. Others took a readiness test for identification and a post test
which ylelded grade placement s.:ores. Only those post test scores are reported. The
other scores (stanines, raw scores, percentiles, etc.) are on file.
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MATH
NUMBER OF
1. TROPOLITAN TEST
1 95 *1,7
2 233 1.43 2,53 1.10
3 128 2.20 3.15 .95
4 541 2.90 4,20 1.30
5 514 3.65 4.75 1.10
6 433 4,37 5.37 1.00
7 19 4,00 5.00 1.00
SRA ACHIEVEMENT TEST
1 193 *1.8
2 242 1.40 h 2.75 1.35
3 270 2.20 3.05 .85
4 277 2.65 3.80 1.15
5 245 3.55 4,95 1.40
6 182 4,25 5.10 85

*Many of the first grade participants took pre and post tests which did not give grade
placement scores. Others took a readiness test for identification and a post test
which yielded grade placement scores. Only those post test scores are reported. The
other scores (stanines, raw scores, percentiles, etc.) are on file.




PART 111
SPECIAT REPORTS

Included in the 1974 ¢y Title | Evaluation Format were special outlines
to be followed in writing reports on the following:

Each instructional activity

Each supportive secrvice

Case studies in each of the areas
Teacher-tcacher aide program
Parent and community involvement

(W, B S U I
.

it was suggested that the outlines be given to Title I teachers and supportive
service staff at the beginning of the year so they could begin keeping notes
on the procedures being used or child being studied. Each staff member was to
woite & case study. The 1EA coordirator selected the ones to be included

in the evaluation report as originally submitted by LEA's. (The names used in
the case studies are fictitious.)

On the following pages are samples of the reading and mathematics reports and
case studies in those areas, the teache: aide program and the parent and com-
munity involvement program.

Copies of the reports on supportive services and case studies done by the
personnel in those areas are on file with the reports not used here.
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Butler County

Evalua® 0 of Pre-School Prorra.

A. Butler County Board of Education

B. Mrs. Marjorie Maddox, litle | Dlicector or Mrs. Georgia E. Lucas,
Testing and Fvaluation Supevrvisor. P. 0. Box 160, Greenville,
Alabama 360237, Phone: 382-2665.

C. Objective - The objective of the pre-school program is to provide the
experiences necessary for educationally disadvantaged five year olds
to acquive skills, attitudes, and concepts necessary for school readi-
ness. Eighty peccent of these children will advance one stanine on the
Test of Basic Experiences published by CIB/McGraw Hill. Twenty percent
will advance two stanines in experiences as mcasured by the same test.

D. Treatment - Fifteen teachers, in classes ranging frum fifteen to twenty

students, provided varied enpe.iences for the pre-schoolers. Iastruc-
tional activities were conducted in carpeted classrooms equipped with the
latest in furniture, devices and materials available for kindergarteners.
ln addition. one building, which housed ten kindergarten classes, was air
conditioned. To facilitate learning, activity centers were emp loyed.
These centers offered opportunities for the child to explore, manipulate,
question and express ideas. They were also designed to provide experi-
ences in seeing, hearing, touching, tasting and smelling. Additiomnally,
they were used for making things, using the process of measuring and pour-
ing, mixing, squeezing, dripping, washing, wiping, and others. Some of
the activity centers included:

1. An arts and crafts center equipped with paints, paint brushes, crayons,
scissors, paper, paste, modeling clay, templates, pencils, easels and
many more.

2. The amusement or game center contained toys, puzzles, sponge balls,
story sets, puppets, puppet theaters with dramatic plays, and other
games such as jumbo dominoces.

3. The libra:y center nac appropriate books of the alphabet, turn the
page, story boards, sequence stories and others. Students were also
permitted to select appropriate books from the school's library.

4. The transportation center consisted cf a collection of trucks, tractors,
cars, push carts, and cther mobile toys.

5. A homemakiny center bad simple household furniture and Ltems such as
chairs, tables, cabinets, dishes, sinks, dolls,telephones, ironing
boards, and other housetold items.

6. The mithematics center was cquipped with many counting devices of
varying sizes and geometric shapes along with play money and ucales.

7. A science ceater contained prisms, magnets, magnifying glasses, a
collection of soods. sea shells, inseuts, flowers, models of farm and
zoo animals, live pets (furnished by parents, students and teachers),
and others. - =
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Rutler Count .,

Flew:ible  edulra, 2 lowed these and otuer centers of interest
to be used vron veded rhrovghout the school yeav.

Equipu-nt suchi os tilmetrips projectors, overhead projectors,
wmovie proicctors, fape recerders, Dukane Micvomutic projectors,
cassette roecordurs anruace masters, audio-visual materials were
used.  eachars wsed the Dadly Seasorimotor Training Activities
Handbooh, hecnuay feys. 9pen (ourt and other series as instruc-
tional guides,

The students werc given ¢opvortunities to retell stories in secquence
that had beon told and read o them. Some of them made visits to the
librory, peincinal's office antd other classrocas, while othars went on
bird watching or nature excursions, and a Lour of their campus or a
visLt to tne scheol they will be attending next year when they become
firgt graders. Alwosc all of chem participatod in special programs
presented £or special occasions or at PTA weetings where parents wece
invoived. The hindergartenecs were encouraged to calk about cvery-
thing they saw, heard, did, felt or thought. The trips and diverse
activities were used to jincrease the vocatulary and expand common ex~
periences, and were reinfovced by experience charts and creative
dramatics. They coloied »ith crayons, painted with tempera and fin-
ger paints, minipulated ciay, listened o suitable records, cassette
tapes, a piano, and iearned simple songs. These pupils played with
rhythm band inst.uments. learned to move z2né keep time with music,
learned to jumwm, skip, run, jump rope and acted out stories. They
also learned to listen and folluw simple directions. Activities were
desiguned su tnat every child could experience success each day. Many
strategies were 2xerted by teachers to help improve the self-concept of
each pre-schoolexr and tec !zt him know chat he was accepted as being an
important person. One of these was the celebrating of cach child's
birthday witi a party in the classroom.

The testiang and evaluation supervisor assisted teacheres with student
asses mnaut and with planning for imdividuali:ed anc group instruction.
The program was coordinated by the projeci airector,

Fifteen -.(udent surses irom the Stabler Licensed Practical Nursing
School ascisted by making audic and visual examinations for screen-
ing purpouses. Reterrals were made of students with sight and hear-
ing problems. Those needing glasses, who are unable to pay for tuem,
were furnishoed them by other community agencies,

Eligible students received tunches through the needy lunch program. A
breakfast was alse provided each day for eligible children at one school.

Activities werc provided so as to improve mctor coordination anld physical
fitness. Balan.e beans, water tables, saw horses, sand tables, climbars
with glidos an' erhere wore used te anbance learning. Students also
learned hnw to get along with ocher children by taking turns in leading
as well as following.
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Butler County

Stulent., dattended olacves from -ix 20 s1x and cne-half houxrs a day;
five days o wveak, ror thirvcy-sivx woexs.

ticipants - Bligible boys nd girls who vere five on or before

GOctober 1 were included 3. thr dyossam. Alwost all of th 2e par-

ticipents woere from low- ncome Yarijies and indi~ated a nead to he
included in the provcam .s ascortained by cest results from the Test
of Basic Experiences {(TGRE) admiriscered in September. The average
stanine for this group was wo  lany of them displa,ed behaviors of
being maladjusced sociaily 2ol emorloneily and had poorly developed
concepts of space awnd olwme. jeveral of them were deficient in ex-
periences essential fcr vocabula~y development,

The fifteen teachers wove qualified instructors who devoted the
eatire day to working wich the sare group of students. To augmeni
theis training these “ecachers artoaded in-service meetings and work-
shops.

Related Component - Parents functioned in various ways to help broaden
the program. Some of tien participated in such activities as making
costumes or assisting Jn getting students dressed for special programs,
serving as volunteeis to help in the instructional program, supplying

»eds, serving as chaperons or .esoutrce person, actending programs in
which their children psvticipated, Furpmishing xefreshments for birih-
day parties and fo: other uccasions. Soume of them served on the school
or county advisory cewmittee. One w»arent made and donated seventeen
rhythm band instruments to one kindevgarten center.

Teacher-sides perforwed an in-valuzble service by relieving teachers
from non-profesciona’ tasks thus allowing them time to teach.

These aldes and pro.essicaal staft were engagecs in structured work-
shops and,’or in-sarvice training education during the scholas%ic year.
In addition, cach teacher ind aide participatad each day im a plananing
segsion for the next day's activities.

fectivencss -~ The 2 activeness of this activity was measured on the
15is of pre and posi testing of the Test of Basic Experiences (TOBE) .

o =
B

]

The results are listrd below:

i '"" » i
. i . Social

Mathematics Lanqwifi Science étudies Average g
!
. . . Z o ; !
Stapine Stanine Stanino Stanine Staniuve |
i i ! ] ;

| i
Pre | Post ! pre ] Post | Pre | Pust | Pre | Post| Pre Post !
| 1 a
by 6 6 | s 16 |6 14| 6 | & 5 |

These results showed an incrcase of two stanires. Of the 245 students
who were administered the test in September and again in Mey, 240 or
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AHOOL - RENDVRCARTEN COMPONENT

sivrmineham Public sSchools

Margairot Lorans, supervisor, Special Programs, Guidance Departwment
3238521, txtepsion 245
Srrmingham Board of Education, 2015 7th Avenue, North 35203

~atie Lee Thompson, Supervisor, Primary and Reading
3273 -%321, txtension 227
Lirmiavgnam board of Education, 2015 7th Avenue, North 35203

fhe overall objective of the Kindergarten program is to give 5 year old
hildren with limited background the kinds of experiences that they have
wi »~ed and which had they had them, would have provided the structure and
readine sy for learning which should assure a reasonable degree of success
in the formal academic setting.

SPECITIC OBJECTIVES: As a result of having been enrolled in the Kindergarten
program and having received

'1» stimulation and exposure to growth producing experiences leading to
academic readiness, 657 of the Title I Kindergarten pupils with 1.Q.s of 90
and above will make scores in May on the Stanford Early School Achievement
Teat  SFSAT) which will fall 2 stanines ahbove the October stanine (using
~indergarten norms in October and first grade norms in May).

2y  training and practice in social interaction and in visual motor per-
ceptual skills, 75 of the Title T Kindergarten pupils who were unable to
handle the tasks in Scptember will complete these tasks successfully in

Mav as shown by their responses to pre and post administration of a locally
developed Inventorv of Readiness Skills.

3y training and cxperience in language communication and other readiness
kills, 75 of the Title T Kindergarten pupils with mental ages of not less
than 5-0 as of September 1973 ‘on Binet) will be ready for first grade in
September 1974 as measured by scores on the Metropolitan Readiness Tests
administered in Mav 1974.

.41 personal attention and rewarding interaction between teacher, counselor,
and ¢hild, fewer than 107 of the children will be described by teachers in
Mav as possessing negative characteristics as checked by teachers on the
pupil characteristic sheet.

5) personal help and services that encourage regule~ attendance, the April

and Mav 1974 attendance records of the Title [ Kindergarten children will
improve 3° as compared to the attendance records of October and Noveanber 1973.
'6)» counseling services and personal help, 75% of the pupils with mental
ages of 5-0 in September will be ready for school as measured by cheir re-
sprses to the Metropolitan Reading Test. The 257 who are "at risk" in terms
of school success will have had additional help from the counselor in plan-
ning for appropriate placement for the coming year.
(7Y a more individualized program due to the employment of teachers' aides,
75 of (i Tit,e | Kindergarten pupils with mental age of not less than 5-0
as of September 1973 (Binet) will be ready for first grade in Scptember 1974
as measured by scores on the Metropolitan Readiness Test administered in May
1974

e
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(8) medical services, the attendance of the Title [ Kindergarten pupils will
be tmproved 3. as <hown by comparing October-November attendance records with
April-May attendance records.

9)  experiences made possible throngh transportation services provided by
Title I, 75 o: the Title [ Kindergarten pupils with mental age of not less
than 5-0 as of September 1973 ¢Binet) will be ready for first grade in Septem-
ber 1974 as measured by scores on the Metropolitan Readiness Test administered
in Mav 197%,

L 10)  testing services which reveal children's experiences and readiness skills
and from which a curriculum is devised to meet their needs, 757 of the Title

{ Kinderyarten pupils with mental ages of not less than 5-0 as of September
1973 will »e readv Jor first grade as measured by scores on the Metropolitan
Readiness Test administered in May 1974

TREAIMENT:  The twenty- Kindergarten classces were located in 9 <chools
having one c<lass cach, -chools having two classes each and in two additional
centers where 3 classes were housed

Special materials which stimulate interest and aid the children in the
matur stion process are used extensively. Teaching methods which have proved
to be ~uccewstul in early childhood education are employed by the Kindergarten
teacher who works under the direction of the Primary Supervisor. Experiences
designed to help the pupils learn to listen, follow directions, relate exper-
ionces. and begin to form number concepts are provided and reinforced through
spaced repetition. Rewards for small increments of progress are an integral
part ot the program. In addition to the instructional activities provided by
the teacher, the elementary counselor enriches the program by introducing a
variety of wholesome experiences during her {requent visits to the classroom.
She often uses materials in the PUSO Kit (Developing Understanding of Self
and Others) to help children achieve a better understanding of social and
emotional behavior as it is organized around eight major themes.

1. Understanding and accepting self

2. Understanding feelings

3. Understanding others

4. Understanding indepandence

5. Understanding goals and purposeful behavior

6. Understanding mastery competence and resourcefulness
7. Understanding emotional maturity

8. Understanding choices and consequences

The counselor is also responsible for the administration of various kinds
of tests from whose results she and the teacher spot children in need of var-
ious kinds of remediation or support. They also meet with parents and work
individually with children who are experiencing emotional and adjustment
problems. Their statistical report for the year shows that they administered
575 individual intelligence tests (525 Stanford Binet, 50 Slosson Intelligence
fest). had 300 sessions with the total Kindergarten classes with whom they worked.
13 ses<ions with small groups, and 17 sessions with parent groups. They saw
48 children for special individual conferences and had 115 parent conferences.

Health services, inciuding a survey of vision and hearing as well as
referral to appropriate clinics and other medical facitities, are provided
bv the Titte | nuree who keeps in close touch with the children in initial
ocreening visits and follow up activities. The Title 1 visiting teachey visits
tFe homes of ¢h ldren whose attendance is poor or who present problems in the
classroom which may be related to home situations and where the intervention of
a visiting teacher might provide solutionc which would then enable the child to
live in a more wholesome home eavironment.

e
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A total of H4Y pupils were enrolled in the program during the year. The
averave cemrol lnent was 21,8, A certificated teacher and a teachers!' aide
statted cach class. Classes were in session during the regular school vear.
bove and virls attended school approximately 6 hours a day, ltive days a week
tor 1 period of 36 weeks.

PARIICIPANIS: Participants are brothers and sisters of target children who
bave a4 histery of experiencing failure in the academic sotting. pre schoolers
who live in the attendance area of high priority schools and those who live
in Pederal flousing projects and those who meet the low income indexz. They
are tive rear old children who will not be eligible for first grade enroll-
ment until a vear from the time of their entry inte Kindergarten and scored
Tow on SESAT
N

the average 1.Q. ‘based on responses to the Stanford-Binet. Form L=
of 482 Yyadercarten pupils tested was 96. The percentage of 482 pupile fatl-
ine 1 the 1.Q. ranges below are as follows:

Below ) 70-79 20-89 90-99 100-109 110-119 120 and above
D5 7.9/ 19.77 35.17 22.47 9.77 2.7,

D4 the 482 pupils on whom there are Binet 1.Q. scores, 225 or 47 were

hovs and 297 or 537 were girls,

reachers and counselors checking 29 children in 24 classes in September
tound that enlv 21 of them could give their correct address and only 26/ their
phone numbers. Forcty-eight percent could tie a bow and 527 could count 13
pennics.  About one half of the children already knew right from left and
could 1dentify both right and left hands and ears and eyes. Fifty percent
could skip and 91 could walk a straight line. A surprisingly large number
were already able to recognize colors and call them by their proper name. TIn
seneral, the children appeared to be fairly well coordinated and few of them
had observable handicaps. (A comparison of skills as of September and May
tor 429 pupils can be found in Table T.)

Fach Kindergarten teacher does a case study of at least one child in
her group. The samples which are atrached show the in-depth understanding
wihich the teacher has of the child after making this kind of study. (See
Appendix)

fhe 25 Findergarten teachers are all certificated teachers whose acadenic
major was either Elementary Education or Early Childhood Education. A com-
potent teacner's aide is assigned to each class. She and the teacher work
a< a team in developiug an effective program for the boys and girls enro'led.

pre-service and in-service training is provided by the Primary Supervisor.
heth teachers and aides are scheduled for four group meetings during the vear,
At these meetings, new techniques, new materials, and vew ways of getting to
chitdren and of meeting their needs are discussed.

CELATED COMPONENT:  The close relationship hetween the Kindergarten program

and the parents of the pre-school child has been well documented this year.
tontact« have been made threugh sroup meetings, individual conferences,

te Lephone calte, notes and letters.  Parents have come (o the school to road

(s th hil hyen, vace accompanied them en Tictd tripe, have heon preo«ont at

¢la . parties, have assisred in making the play areae safer and more attraciive,
and have supperted the program in innumerable wavs, Teachers and counselors

o'
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Have worked with parents whose children were presenting unusual problems
and have i wo,t g e, reported growth in the <bjild and a <hange in attitude
on the part of the parent. A statistical count of activities as reported

Shows that teachers had 46 group parent conferences with 306 parvents attend-
fng, 280 fndividual parent conferences, made 53 home visits, 1107 telephone
calls, seat 2950 notes or letters home, and received 373 notes or letters
irom par:nts. Foirtv-two tield trips were reported with 197 parents partici-
pating. There were 40 voom visitations with 162 parents visiting and 60
partivs with 592 parents participating.

Reparding bier parent i1nvolvement program, one teacher wrote "Parent involve-
ment has been yreat this year. We have worked together as one big family aud
many ideas and activities have tollowed careful planning. . . we had our
~vcond group mecting in December. This meeting was to give pavents a progress
report and to plan for the Christmas party. . . . In January, individual con-
terences with each parent were scheduled either in person or by telephone.
tach child's work, progress, and difficulties were discussed. Together we
werv able to work out ways to help each child. Some parent. have talked with
the ceanselor about specific problems. She has been a great hetp to the
teackers and parents.  She is always eager to help in any way she can.

In Ma., we went to the zoo on the bus. Six of cur mothers went with v,
Jduring the vear we had many guests to come and talk with the children, among
those were a policeman, postman, safety guard, fireman, and milkman." Another
teacher began her report by sayiag '"The Kindergarten class at Scott School
obLetved Open House the whole year. Parents were invited to come and share
at! activities at their convenience. . . . another teacher said almost any

dav vou would <ee parents in our room. We started out with a group meeting

in the 1all From this, we set up individual conferences periods. Then 1
went with the Title ' visiting teacher into 20 of our 21 homes. In the spring
cach parent was asked to pick a day and visit the class. Eighteen took part
in this proiect. . . The reason we work so closelv with parents is that we
try to weld a cooperative bond between the home and the school. Many of the
parents were unsuccessful in school, many would like to help their children
Hut don't know how. Actually I think we work almost as many houvrs with parents
as we do with children."

One teacher sent the following summary of her activities:
PARENT TNVOLVEMENT
Sept. 26, 1473--Mother's meeting

Oct. », 1973----Mother's meeting in order to give instructicns,
patterns, and material for knapsacks.

Oct. 9, 197 ---Mother's meeting concerning Halloween party.

»

Gut. 15, 1973---Mother's meeting to plan Spook House at Halloween
partv.

Oct, 17, 1973-~-Field trip to the fire station

HDet, 7. 1973 ---0pen House-about 16 parents viewed their chitd's
work on di splav
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311, 1973--tlalloween party.
15. 1973-Field trip to Millbrook Bakery and Lunch at Mchonald's.

21, 1973-~-Thanksgiving tasting partv-in order to culminate our
study of the Pilgrims and lndians a party was
planned centered on the vegetables and fruits the
Pilgrims and Indians ate.

29, 1973 --Mother's meeting to plan Christmas program and party.

y, 1973---Mother's meeting to make Santa hats and bells for the
Christmas program; Mother's brought a coffec pot, small
children and stayed all morning.

11, 1973--Field trip to Arlington Antebellum Home.

12. 1973--Walking trip to Inglenook to experience eating at

[nglenook and rehearse for the Christmas program.

We were accompanied by 3 parents.

13, 1973--Christmas program-mothers accompanied children in walk
to Inglenook.

19, 1973--Christmas party and home visit.

16, 1974 --Parents helped to prepare breakfast for children and
serve them, culminating our unit on food.

21-Feb. 8-Individual parent conferences. Each parent was given
a doy and time to sit and discuss his child.

14, 1974--Parenis made cup cakes for Valentine's Day.

March 30, 1974-Home visit

-

April 5, 1974--Field trip to the main post office downtown.

April 12, 1974-faster egg hunt and party. Mothers hid the eggs and

prepared for the party.

April 26, 1774-Picnic at Inglenook park. Mothers accompanied us on

May

Mav

Mav

day

the walk. A mother from Mrs. Laning's room made
birthday cup cakes fo. everyone.

7, 1974----Field trip to the airport, and mothers' meeting to
discuss plans for graduation and trip to the zoo.

22, 1974---¥ield trip Lo the zoo.

20, 1974---Graduation-mothers will assist with decorations, and
re{reshments.

1 - 10th-=<Individaal Parent conterence,

53




ERIC

Aruitoxt provided by Eic:

BRTRMTNGHAM PUBLIC SCHOOLS

Sept - Mav----Individual parent conferences were held almost daily
when parents would pick children up from school.

Sept. - Mav----Telephone calls were made whenever a child was absent
and to discuss unusual incidents occurring in the
school or {nr special needs.

Sept. - May----Notes or letters were sent home through the year to
inform parents of school happenings.

Sept. - May----Notes were received from parents in response to May
notes, excuses for absences, and gencral questions.

[ncluded in the materials which came into the central office from the
Sindergarten teachers are a number of notes from parents expressing their
appreciation for the Kindergarten program. 1In almost ¢very instance they
nent ion the arm acceptance of the teacher as one of the important factors
in making the program a meaningful one for their child, Many of the teachers
sent home suggestions of things which parents might do during the summer to
reintorce what was learned in the Kindergarten program. Much use was made
by teachers and counselos of the brochure "From Home TO School Is A Giant
Step' which was developed in the Cuidance Department several years ago and
which gives suggestions for parents as they work with the child in preparing
liim {or a happv and successtul schonl carecer. Some teachers used these
materials as a basis for discussion at their parent meetings. One teacher
<ent a copy home for parents to uge during the summer months,

EFCECTUVENESS

lhe first objective as already stated indicates that when they are compared,
the SESAT scores in May of 657 of pupils with T,Q.s of 9G and above will fall
two stanines above the September stanrines. The records of 431 pupils present

for both pre and post testing are recorded in the table which follows.

STANFORD EARLY SCHOOL ACHIEVEMENT TEST - Administered September 1973 - May 1974.

54

NUMBER ANbD PERCENT OF PUPLLS PARTICIPATING AVERAGE 7 AVERAGE STANINE

Number No. 1.Q. 90 and above 7 No. [.Q. 89 and below 7 Pre Post Pre Post
341 243 71 98 29 27 138 3.4 4.3

NUMBER AND PERCENT FALLING IN VARIOUS STANINE GROUPS

tain of 2 Stanines CGain of 1 Stanine No. Remaining Same Stanine No. Retrogress
90+ 89- 90+ 89- 90+ 89 - 90+ 89

No. No. " No. 7 No. ¥ ©No. ¥ No. 7 No. 7 No.

69 28.5 22 22.0 71 29.0 31 32069 28.5 27 27.0 33 14.0 19

Percentile scores and stanine equivalents are based on beginning Kindcrgarten
in September and end of Kindergarter in May. The movement of two stanine steps
did not seem to be an unrealistic goal bul according to the present test results
was far from achieved, While the total group moved from the middle of stanine
three Lo abont the middle of stanine four during the vear, this was not the
Land ot gain we rayht have boped for from children carolled in a stimulating
Findergarten setting,  With 71 of the pupils having 1.Q.5 of 90 and above, we
would have normatly anticipated about 71" of the children having «tanine scores
ol 3 or 6. tHowever before we begin to think negatively about the Kindergarten
program and the accomplishment of the pupils, we should carefully cxamine data
trom other tests which were administered. (;()

ing

%
19.0
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A study of Table [ (see Kindergarten appendix) as it rclates to the second

obje ctive which has to do with improvement in social interaction and visual motor
purceptual skills as indicated by pre and post responses to a locally developed
inventory o1 Readiness Skills shows that more than 75 of the pupils enrolled
responded correctlv to all items except giving correct address and correct phone
nurbet . Seventy-1ive percent or more of the pupils missing items in September
vere able to respond correctly to 17 of those items in May. Some of the items
which tewer than 75 of pupils were unable to complete in September and were
sti11l unable to complete in Muy were giving correct address and phone number,
distinguishing between right and left, tying a bow, counting thirteen pennies,
and recognizing a nickel and a quarter. Once hundred percent of the pupils

could recognize a pennv. A careful study of the table wili show that great gains
were made during the year. At the beginning of the year only Z1- of the children
could varve their correct oddress while at the end of the year 71 could do so.

An averase ot 57 were able to do tasks which required distinguishing between
ri- it and left in September while an average of 88 percent were able to do these
taskstn Mav. Other instances of marked growth may be scen by further study of
‘is same table. UWhile the objective was not reached in its entirety, marked
“pro ress was made.

Oniettve three states that 75> of the Kindergarten pupils with mental ages of

not less than 5-0 as of September 1973 (on Binet test) will be ready for first
arade in September 1974 as measured by scores on the Metropolitan Readiness Test
administered in Mav 1974. Tables TI, [IL and IV in the Kindergarten appendix
provides intormation relating to the scores of 447 pupils who took the Metropolitan
Keadiness Test at the end of the school year. The test manual indicates that
pupils whose scores fall in the A, B, or C categories are likely to succeed in
ii1rst irade. Those in the C category should be given more consideration, however,
in rerms of individual needs. Seventy-four percent of all the children including
those wich initial mental ages below 5-0 had scores in May which fell within the
A-(' caLcuories. Of the 647 of the pupils with initial mental ages of 5-C and
above ninety-one percent had scores which within the A-C range. Thus this group
car +zceeded the goal which had been set for them in the original objective.

Since scores on the Mctropolitan appear to reflect a greater degree of progress
and tend to predict a greater degree of success in first grade than scores on
JESAL reported under objective ome, it would be most interesting to follow through
with this group ol children by testing them at end of [irst grade to sce which

of the wests is actually our best instrument with which to measure progress in
fandersarten and success in [irst grade and which test actually provides teachers
with the most meaniuglul intormation with which to plan. A long range longitudinal
stud. ot the present Kinde.garten group on which we now have extensive data would
be most helptul to future planning.

Al the beginnine of the year and again at the end of the year, teachers checked
characteristics ol children as they had observed them and recorded them on a
pupil ciaracteristic check sheet. Objective number four states that bccause of
personal attention and interaction between teacher, counselor, and child, fewer
than 10 of the children will be described by their teachers in May as having
nesative characteristics. Table V in the Kinderuarten Appendix reports pre and
post data for 432 pupils. Characteristics which can be generaily classified as
neative and the perceatage ot children who are marked as havin~ these character-
lstics are as tollows: too quict 15/, withdrawn 77, destructive 5/, cries 97,
poor attendance 12., poor coordination 12/, cannot settle down 117, loses belong-
in: 11, picks at other children 15, cannot play wel” with group 8/, govs to

Q ‘ . (51.
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toilet too much 6, poor risk academically 9%. In spite of the fact that in
almost all of the categories mentioned above wore than 10" of the children

were so characterized on the over all progr ss made only about 6 were

indicited as having made little or not progress during the year in such im-
portant areas as following directions, listening, doing what is told, getting
along with peers, and getting along with adults. It is interesting also to note
that in the eyes of the teacher, 97  of the pupils were described as enjoying
school. Of seneral interest also is the actual consistency with which teachers
huve characterized children., In many instances their pre and post evaluations
vere almest identical. In some instance more children characterized as possess-
ing nejative characteristics in May than were in September. This may simply
mean that in September the tecachers did not know the children well enough to
describe them accurately. By May they knew them much better but also by May
botih teachers and children are tired, behaviors which appeared less negative

in September may, thouch ot occuriny any more freguently, dppear more negallve
in Mav.

Although the visiting teachers went to the homes of Kindergarten pupils when
requestcd to do so ond though medical services were available and teachers
reported making contacts by phone with absentees, the attendance of Kindergarten
pupils Jid not improve as was anticipated in Objective 5. Attendance reports
for the months of Octobecr-November, April-May for pupils in I5 classes are re-
corded below:

MONTHS OCTOBER  NOVEMBER APRIL  MAY
DAYS ON KOLL 10384 9958 10430 8778
DAYS PRESENT 9694 9052 9542 8125
PERCENT PRESENT  93.3 90.0 91.4 92.5

An overall absentee rate of less than 10 is considered an enviable one.
Reasons for absences on most cases appear to be quite legitimate and due
to illness or other reasons rather than to lack ¢f interest or involvement
in the kindergarten program as such.

Objectives, six, seven, nine and ten all of which relate to the effectiveness

of various supportive services and whose influence was to be measured by
responses to the Metropolitan Readiness Test were met to a degree which exceeded
cxpectation. Medical services which were tied into the attendance services and
whose cl[fectiveness was to be measured by increased attendance did not show the
progress as indicated in Objective 8. However, we wonder whether or not the
increasc in attendance is a valid way to measure the effectiveness of the medical
services. The fact that vision and hearing of all kindergarten children was
checked and thie fact that the nurses went into the classroom, made home visiis,
and referred children who needed it to various medical resources is of more
signiticant vaiue than an increase in attendance as a measure of the help rendered.
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STUDY DATE  May, 197h

OF TRACHER CR COUNSELOR MAKING REPORT Janice Watson

DENTIFY G JATA- Dlease write real name of ci.ild and school in pencil in
ryor richt tand corner, thon assign an alias to the child and school wund
qse “his wlia. Sunrouspout your report. After pruper coding al the Guidunce
“hes reil namer will be erased so thii the Jdzta may remain anonymous

oY by
AP A

bJ

NAME(alias) Sue layes Date of birth August 3, 1968 Sex Female

~ace Wnite Grade in School Kindergarten School (alias) Wesley

srory, lesription of pupil'c physical appearance and general heal'h

1o a very clender, frail little girl., She was born with bilateral

- ar.d bilaterad Lip-diclocation, Suc i5 able to walk much better

o oourcery lu April, 1973.  Suc has myoienic dysirophy. lHer healin is

~-rerally good,

MY DATA:  Cccupation of father City employee Ocupation of

metaer Housewife number of ciblings

ila's plece in sibling group  Youngest Child lives with Paternal

coarmether L opard Afterncon care (randmother--Sue oftien plays

sigster and next door neighbor cousins,

S rig-economic level of family Low

cultaral and educational level of family Mother is retarded and

< write. Father is said to have completed 6th grade, Grand-

areduralea, Sicter carries most responsibility.

Jyrroial Tamily problemc  Sue's grandmother has custody of both children.

tntire fumily lives with srandmother, often supported by her soclal

~ority onecrn,  Sue's mother also has myotonic dystrophy.

SHil's reintioncnip Lo family members (feclincs about ete) Sue's rand-

nether i very protective concerning Sue. Sue speaks of her often, OJue

r sister, She looks up to her cister.

HISTORY: Number of schools attended CDLD (last fall)  How lorg: in

nresen’ school 2 months  Grades repeated (specific, which) Nonc
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Jescribe the c¢hinlld when he came to you. Tell what vou have done during the
var to change behavior. Tell what approaches or techniques have worked and
«h vou think t‘hev worked. Tell how the child reacts now in a way that is

ifierent to the way e behaved when he came to vou originally,

S ¢ entered mv room on Feburary 20, of this year. I noticed immediately that she
vore tnick slasses and had an awkard walk. Sooan afterwards, I becawe aware

ol nwer very poor specch. Sue did not seem frightened when her grandmother Jeft
dlier reyistering her, Perhaps Sue felt secure because her cousin was also in
HIV room.

For tie next tew day Sue was very disruptive. She often mumbled louuly during
svoup Lime or during other quiet activities. The other children soon realized
t it Suc was "special’ and needed their help. Everycne automatically adopted Sue

and tired to help her adjust. They often told her not to run in the room, reminded
hov not to talk while the teacher talked, and showed her procedures in the room.

Sue's arandmother had apparently done everything for her and Sue expected the same
irom me, 3he would oft n motion for me to do things for her - tie her shoe,
hutton her sweater, pin her hair, etc. Each time I explained to Sue that she must
talk so | could understand her She repeated many phrases after me. At first,
she became very frustrated and cried when I would not follow her motioned
commands .  However, when she discovered crying did not get har way she began

to communicate verbally. Within the next two weeks Sue learned to put on her
shoes, lace them up, and come say '"Please tie my shoes."

Juring the first few weeks of kindergarten Sue encountered several obstacles. She
found it very difficult and strange to conform to rules. Tt was evident she had
alwvavs done what she wanted. Sue had to learn to feed herself with a fork or
spoori. She aiso had to clean up the mess she made on the floor as well as on
herselt. Small tasks :h as carrying the cafeteria tray, opening the milk
carton, . 'ing to the bathroom alone, and walking in line were major obstacles

for Sue. Now Sue can carry out these and othier functions successfully.

Sue is a very stubborn little girl who has been spoiled by a grandmother who fecls
sorry for her and wants to make life easier for her. Gradually Sue is learning
that by doing what the teacher says and conforming to the society of our room

st ILs becoming more independent and like other children. Consistency has been my
most successful approach with Sue.

Atter Lhrec months in kindergarten, I see Sue as a much happier, more independent
and secure little girl. [ feel she is happier because she feels successful. ller
speech is very poor and she still.cannot do the work my other five year olds can
do. llowever, Yesterday Sue and T nade a paper bag puppet together. Suc talked,
laugired and enjoved being in school.
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TABL:

FAVINTORY OF READINESS SKILLS

S Pupils Classes - 24

Dater tall 1973 - Spring 1974

Tells 1irst and last name on request

Gives worrect address
Gives correct phone number

wives correct age
(verbally no tingers)

Sihow © tight hand
Shows left hand
Points to left ear
Po-nts to right eye

Walks a straight line
(36 inches or more)

{lops on one foot (& hops)
Skips, using feet alternately
Ties a shoe lace in a bow
Counts 13 pennies

Calls by correct name: penny
nickel
dime
quarter

Recognizes and calls colors
correctly without hesitation:
red
blue
yellow
green
orange
black
brown
purple
pink

BIRMTNGHAM PUBLIC SCHOOLS

KINDERGARTEN

FALL 1973 SPRING 1974
y , / EJO -Ol
+ N B + - + Dilf] Nowl Now
3641 65 |85 427 21 99| 14 63 97
921337 | 21 305 1241 711 %0 (2131 63
113 {316 | 26 290] 139] 671 41 {177 >0
354 75182 423 6l 961 14 74 95
%?7 162} 62 333 46| 89 27 |11} 74
267 162 62 3840 450 89 27 {1171 72
2161 213] 50 369 64| 89 351 149| 69
2351 194 54 374 57| 8731 33§ 137f 70
390} 39| 91 424 3199 8 31! 79
375 541 87 421 8196 9 461 85
21412151 50 374 53 | 87 371 162 AZZ
2071222 48 368 61 | 85) 37 161} 72
221|208 52 3721 57| 87| 35 151| 72
391 381 91 429 0 [100] 9 38] 100
32211071 75 383} 4614 891 14 61 57
3251104]) 73 4101 19196} 19 35 82
296{ 133 | 68 3931 3692} 32 97t 713
394) 351 91 4261 3 991 18 32 92
347{ 82] 80 4251 & 991 19 78 95
377] 52 87 4251 4 991 12 48 92
366§ 63| 85 4281 1 991 14 62 93
3741 551 87 4261 3 991 12 54 95
4047 251 94 Hh274 2 99 5 " a9
363] 66 84 G271 2 991 L, L Y7
31611131 73 4241 5 991 261108 96
:@9 160} 62 512117 961 34 113 89
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TABLE 11 JATA REGARDING I.Q.,
Based on Responses to Stanford-Binet, Form L-M
NUMBER PUPILS AVERAGE I. Q. I1.Q. RANGE
TOTAL  BOYS GIRLS TOTAL  BOYS  GIRLS 60-69 70-79 _80-89 90-99 100-109 110-119 120+
NUMBER 12 38 95 169 108 47 13
&82 225 257 96 95 96 % 2.5 7.9 19.7 35.1 22.4 9.7 2.7
TABLE III METROPOLITAN READINESS TEST KINDERGARTEN
Letter Rating and Readiness Status of 447 Kindergarten Pupils
LETTER READINESS SIGNIFICANCE® NUMBER OF TERCENT OF
RATING STATUS PUPILS PUPILS
A Superior Apparently well prepared for first grade 32 7 I
o
B High Normal Good prospects for success in first grade
provided other indications are consistent 108 24
C Average Likely to succeed in first grade work. Careful 192 43
study should be given to needs and instruction
planned accordingly.
D Low Normal Likely to have difficulty in first grade work. 101 23
Individual help needed. Assign to slow section.
E Low Chances of difficulty high under ordinary 14 3
: instructional condition: . Further readiness
work essential,.
NUMBER WITH SCORES IN A, B, C 332 74
TABLE TV METROPOLITAN RIADINESS TEST - SCORES OF PUPLLS WITH MENTAL AGES 60 MONTHS OR MORE
NUMBER OF PUPTLS A B C D L
TOTAL
286 23 100 137 23 1
PERCENT
5 8 35 48 8§ 1
TUMBPR WITH SCORES IN A, B, € CATLNGORY TOTAL -~ 260
PERCENT WIIH SCORES 1.0 A, B, € CATEGORY TOTAL - 91 (@)
\Ul
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Pickens County

FY 74

Pre-School
PRE-SCHOOL PROJECT

P Pichens Jounty
H Contacts  Hazet J. Mullenix, Coordinator
Box 32

Carrollton, Alabama 354/

€. Objective: After nine months' participation, 707 of the enrolled student,
in the pre-school program were expected to score at least LOoth percentile
(near averaqe) achievement as measured by the Metropolitan Readiness Test,
4O were expected to score 60th percentile ¢r higher.

Learning objectives for the pre-school program include the development of
havic concepts and understandings such as the following:
1. Positive self-concept

2. Oral expression

3. Motor skills

Ly, Auditory and visual discrimination
5. Generalization and classification
.. Recognition of relationships

7. Transfer of knowledge and skills
8. C(reative expression

Q

a. Adjustment to large and smal! group situations
10. Development of sound health habits

11. Physical dexterity

12. Acceptable emotional control

D. A total of 224 pre-school pupils were enrolled in the program, stal fed with
9 teachers and 9 aides and one supportive unit from special education program,
for an approximate average of 24 pupils per class. Within the ciasses, pupils
were grouped both heterogeneously and homogeneously for the various activities,
and at times were working individuaily.A learning center approach ctaracterized
mo< ( classrooms, emphasizing individualized instruction, self-direction,
and seli-motivation.

Bawic equipment provided for each center included colorful, child-~ise tables
and chairs, scatter rugs, 16 m.mn., 8 m.m., and 35 m.m. projectors, record
player, tape recorders, headsets, and other instructional equipment as
needed. Commeicially prepared materials uti,ized included the Peabody Early
Childhood Kit, Holt's Children''s World, Languacs Experiences Program, DUSO
Guidance Kit, Alpha Program, and a number of other multi-media materials.

I the second semester, pupils indicating satisfactory readiness levels
utilized Level | of the Scott-Foresman Reading Systems, normally utilized
with first grade pupils.

Within the classroom, fgames, puzzles, toys, "found' materials, and teacher-
made activities molivated and developed learning skills. '"Hande on'
aclivities, such as churning butter, watching a coroon develop into a

moth, planting of sceds, etc., developed basi~n science concepts and furnished
language activities. Local field trips=-to post oftices, stores, city hall,
dairies, and <imilar locatinas--helped pupils to relate to their enviionment
ard Turnished elementary social studies understandings. Mathematic, Lill
were develo ed through games and the use of Holt's number readiness program,
which i preparation for the program utilized in the elementary grades

within the system. -
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PICKENS COUNTY
PY 74
Pre-School

Croealize vapression included music activitices such as singing, rhytho.,

i tening actavities, and instrumental and body tesponses artisiic vreativeness
was ac ot ishea through the use and manipulation ot a variety of media

“and through the teaching of color recognition and tesponse: creative

draratics took the form of dramatizations of storics by nupils or with

puppets, dolls, ctce.

All participating pupils were given auditory and visual screenings, and
other health counseling and treatment as indicated, such as dental care,
vicklie-cell tests, and skin and scalp disorders.

The kindergarten classes actually began the third week of the school year.
The first two weeks of Lhe year were utilized in screening and selection
of participants. C(lasses were held 6 hours per day, 5 days per weck,
throughout the reqular school year.

Participants:

Participants were selected esentially on the basis of information furnished

by the parent during a pre-class interview, observation of pupil behavior

by teacher during application testing and interview, and performance on the
CTB/McGraw-Hill Test of Basic Experiences (General Concepts Battery) administeroed
individually by teachers. Average pre-test score on this instrument for pupils
arcepted in the program was 17th percentile.

The nine teachers and aides were all well-qualified and suitable ftor their
assignment.  All teachers held degrees in elementary education with prior
experience in early childhood or primary levels; seven of the 9 aides working

in the program had participated in a 5-week EPDA training program to instrucl
aides in working with pre-school pupils. All teachers and aides were involved
in a structured and continuous in-service training program throughout the school
year.

Related Components:

Parents were first involved through the application process, when they wvere
required to accompany the child to school to apply for admission.  They
were involved through the year as room mothers, volunteers, chaperoncs foi
Field trips, and «imilar activities. Many parents furnished "parties' on
wpecial occasions and donated toys, hats, and similar objects for clase
activities,

Aides were invaluable in the program as co-workers with teachers in all
aspects of the program. Aide; remained with the teachers and werce divecled
by them throughout the entire day. ’

Inservice centered around the assessment of desirable skill development:.
and behavioral obiectives, which could serve as an asse sueal ob pupil
levei and progress, a guide for <lassroom aclivities, and a communication
to first qgrade teachers ao to the skill develooment attempted and achie !
in the nindergarten instruction.
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PTCKENS COUNTY
FY 74
Pre-~School

Effectiveness

[he kindergarten program surpassed objectives. TOBE testing revealed an
average gain from l7th percentile (pre-test, Level K) to 73rd percentile,
(post-test, Level 1). In addition, pupils were tested with Metropolitan
Realiness Test at the end ot the program and indicated an average score

of 6lst percent’ .. Informal assessments by teachers indicated supportive
evidence of th. growth.
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EVALUATION OF THE READING PROGRAM

Ao Aunmiston City Schoels
P. 0. bos 100
Anniston, Alabama 36201

Felephone number. 237-9531

o

FTILE L COORDINATOR

Mrs. Velma Curry

Post Offi1ce Box 1500
Anniston, Alabama 36201
Telephone number:  236-1501

. OBJECTIVES OF THE PROGRAM

i. General ubjective

fo provide a reading program to increase the cognitive skills
of children {rom economically, culturally, and educationally
deprived homes.

~

2. Specific Objectives

a) Pupils at the first grade level, who are immature and not
ready for reading as determi-~d by teacher observation and
the Gates MacGinitie Readiness Test will be placed in a
readiness program where they will make at least eight (8)
months progress during the regular school year as measured
by the California Reading Achievement Test.

b) Upon completion of the 1973-74 school year, Title [ pupils
in crades 2-8, will on tLhe average, demonstrate one month's
~ain for each month of instruction in cognitive skills as
measured by the total score on che reading subtests of the
California Achievement Test in Reading.

¢) Pupils in grades 1-8 will respond positively toward reading
as observed by their readiness to participate in the reading
activities and by the number and kinds of books they read
durin. the year.
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MREATME™

i. teacher Class Size

Ihe ¢lass size varied from a low of seven (7) in some instances to a
hinh of seventeen (17) in others. An attempt was made to keep the
aumber to a maximum of fifteen in all classes.

7. Classroom Qrzanization

Title 7 classrooms were organized to maintain a flexible read-

ing program so that both the educational needs and the varying
interests of the pupils would be met., Each classroom was organized
to accomodate the following types of instructional activities:

1) Programmed instructional activities

v) Feacher-guided and small-group activities

¢} Audio-visual activities for both small and large zroups

d) Student-centeres high-interest activities

©) Flexible grouping for instructional activities

3. Fquipment and Materials

Materials and equipment were chosen to accommodate the pupil's readi-
ness for specific instructional activities. Tests were administered

to find the reading level of each pupil and materials were selected
accordingly. Diagnostic and prescriptive type materials were utilized
in all classrooms. Learning programs chosen on the basis of achievement
and interest levels of the pupils included the following: Read On, SRA
Readiny Labs, Diagnosis, Individualized Reading Kits, Talking Alphabet,
Specific Reading Skills Series, Imperial Reading Program, Psychotechnics
kX Reading Program, Audio Reading Progress Labs, and other programs. A
variety of equipment such as tape recorders - reel-to-reel and cassette,
- record players, listening centers, overhead projectors, opaque projec-
tors, filmstrip and film projectors were used by all Title [ teachers
and teacher aides.

4. Stimlation and Motivation

Soth the teacher and the teacher-aide strived to maintain a positive
relationship with each pupil. fames, charts, picture words, discussions,
audio-visuals, and a variety of materials were used to make the readiny
prooram interesting and challenging. Rewards and praise were utilized to
provide reinforcement for the students' efforts.

Attractive classrooms, interest centers, and an environment of acceptance
and wnccess dlso helped to stimulate and to motivate the students. Sowme
teachers used che contract concept with great success. By ithis method,
the students set the coals and determined the course of action.
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Peringys the most widely used technique to motivate students was that
of planning and implewentin: a reading program vhereby students could
meet with success.  Another factor was that of providing a host of
tow=Tte¢l, hih-interest materials - materials that differed signiti-
cant v trom those used i1n the regular classroom.

Counselin: and culdance

individual conferences were scheduled with both the student and the
parents concerning the pupil's prouress and needs. The Title T teacher
also arran ted conferences with the regular instructional activitics.
Achicvement tests and teacher-made tests were administerced to diacnosc
specitic reading proolems and to prescribe prosrams based upon these
needs .

‘uidance counselors were utilized when needed. 1ndividual intelligence
testy were given to students whose performance did not measure up Lo
what was expected. As a rosult of this service by the system-wide test-
ing specialist, several Title I pupils were placed in special education
classes.

Bach Title T teacrer kept individual folders for each pupil in order to
check on the progress made. A case study was done by ecach teacher on

at least one child in the reading program.

fivalth and Nutrition

Complete health records on all Title T students were maintained by the
litle ' nurse. Ear, eve, and teeth examinations were given. Children
with serious problems were referred to the dental clinic, to other local
aencies, or to their personal doctor. In some cases where assistance
could not e secured from local agencies, Title I funds were used to pro-
vide ‘lasses, dental work, health examinations, etc. for eligible Title |
voun~tsters.

I'rec lunches were provided to Title T students who were eliuible to par-
ticipate in that program. The hot lunches added much to the nutiition
of these pupils since many would not have had the benefit of a balanced
diet.

Lach c¢hild was encourayed to use good table manners.

Other Services

A speedch therapist worked with Title T children havin. speech problems.
Ihrev media persons worked on a half-time pasis to supply the Title |

c¢lassrooms with an asundance of equipment and materials. These materials
were delivered to the schools on a dailv basis.

7.
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AL tustructional supplies such as paper, pencils, and other matcerials
were provided for each Title I classroom. A representative from the
Department of Pensions and Security remarked that the Title 1 classes
were the only tiae during the day that child could 4o to this class
without feeliny the Jdemands of having to have pencil, paper, and other

needed supplies, Many Pitle T participants came from homes with such
limited ud ets that even the small school essentials could not be pro-
vided for ., the home.

3. Time of reatment

Bach Title | participant was scheduled to the Title 1 teacher for a

block or time duriny each day. The time period ranged from forty (40)
mwinutes to an hour. After treatment the child was scheduled back to

the regular classroom teacher for the remainder of the day. An attempt
was made to rotate the schedule so that the child would not wiss the

same classroom activities every day. Students remained in the Title I
readin g program throughout the year or until they achieved at grade level
as determined by staadardized and teacher-made tests.

E. PARTICIPANTS

1. Criteria for Selection

Students who participated in the Title T program were chosen on the
basis of need. These youngsters were labeled grades one through eight;
however, all were performing below their assigned grade level. Many had
been retained and had been in school from two to nine or more years.
Placement on standardized tests were used as a means of selection.

2. Number of Participants

Nine hundred seven (907) children were enrolled in the Title [ program
at the end of the school year. More were enrolled at the beginning of
the year; however, some were scheduled back to the regular classroom,
some were transferred to special education classes, and some moved out
of the school district during the year.

0f this number, 542, were males and 365 were females. Theages ranged
from six to fifteen years.

3. Ceneral Character

Many children came to the program with negative attitudes. They were
underachievers and many had been labeled as such. Most of them had met
defeat many times in the regular school program and as a result had a low
self-concept. A majority came from low socio-econcmic families; therefore,
thev lacked some of the background experiences needed for successful aca-
demic learning. Many had defective speech patterns which hampered commuii-
cation between the teacher and the children.

4. Achicvement Level

The achiievement level of the students ranged from one to six years below
their assigned grade level. Some seventh and eighth (raders were per-
forming at first and second grade levels in reading.

ERIC
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Behavior Problems

Some of these students were behavioral problems, but most problems
were due to their poor home-life conditions or due to their frustra-
tions because they could not achieve as well as their peers.

As a whole, all craved attention. With the extra help given them by
the Title T teacher and teacher aide, they received some of the atten-
tion they needed to help them to feel as individuals.

Problems were kept to a minimum due to the high-interest materials used.
Normal daily problems of the students getting along with ea"h other were

dealt with in a positive manner.

Staff

a) Number

The Title I instructional staff consisted of thirteen (13) teachers
and thirteen (13) teacher aides. Each teacher was assigned approxi-
mately seventy-five (75) students. Assisting with the instructional
program were the following: (1) a full-time coordinator who super-
vised and coordinated the entire program, (2) a health nurse who
took care of the special health needs of the participants, and (3)
three media persons (half-time) who provided materials and supplies
for each classroom on a daily basis.

b) Traiaing

Each member of the Title I staff was fully trained for his/her posi-
tion. The coordinator had a master's degree and is certified in the
areas of elementary education, guidance, and counseling, and in super-
vision. The media specialist had a master's degree in library science.
Each of the Title I teachers for grades 1-6 were certified at the ele-
mentary level with the exception of one. She is presently enrolled in
a program to remove her deficiencies; however, she has been an employee
of the system for several years and has exhibited outstanding teaching
performance. The two teachers at the junior high level hold certifi-
cations in the area of English.

I'he health nurse was a registered nurse and had been employed by the
system for many years. The teacher aides and the media aides had
completed high school and several are enrolled in college programs.
They have all received training to help them to be more efficient in
their work. Most have been employed by the system for at least six
years.

c) Functions and Respousibilities

The coordinator iad the overall responsibility of supervising and
monitoring the program as outlined in the job description. The teacher
had the responsibility of planning and implementing the instructional
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program at the local school level. The teacher aides worked
under tie direction and observation of the Title I teacher.

The media speciallst and media aides worked with the teachers
in supplying waterials and equipment needed for a successful

progyvam.

The vltimate responsibility of the entire staff was to meet
the student where he was and to carry him as far as he could
go. This was done by providing as many experiences and by
meeting as many needs as possible. The student was exposed
to many types of materials in which needs were met.

F. RELATED COMPONENTS

Parent Involvement

fo
.

Parents were involved in the reading program throughout the vear.
Teacher-parent conferences were held as needed and progress reports
were send home every nine weeks. An advisory committee, composed of
from two to four parents, worked with each Title I teacher in planning
and implementing che program at the classroom level. The chairman from
each local school committee served on the system-wide Parent Advisory
Council. This provided a means of getting data and feedback from the
local school community to the central level and vice versa.

2. Teacher Aides

The teacher aides were a valuable asset to the program. Their duties
included maintenance of all records concerning Title I students, pre-
paration of instructional materials, seting up and operating audio-visual
equipment, working with small groups and with individual students, pre-
paring displays and bulletin boards, and performing clerical chores and
housekeeping duties.

3. In-Service Training

Teachers and teacher aldes were provided in-service training periodically
throughout the year. A week-long workshop in reading was attended by all
Title 1 teachers prior to the opening of school. Eleven of the thirteen
teachers aides were enrolled in a course entitled 'Practices and Theor-
ies in the Teaching of Reading'" which was taught in Anniston by Auburn
University.

G. EFFECTIVENESS OF THE PROGRAM

The major objective of the Title I program was to raise each child's achieve-
ment level in reading at least one month for each month's instruction. With

some of the students this was accomplished and with others it was not. How-

ever, on an average, students in the program achieved this objective. The

Califcrnia Achievement Test in Reading was administered to all Title T stu-
dents. Form A was given in October and Form B was given during the first

Q . 77
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week in May. All grades, with the exception of grade 8, achieved at least
etght months ia reading ability during the eight-month period between pre
and post-testing. The Cates MacGinitie Readiness Test was administered to
first graders; therefore, no valid comparison can be made with scores on
the CAT administered at the end of the year.

Other instruments used to determine the effectiveness of the program were:
Read On and Diagnosis {c<riteron-referenced tests), Imperial Reading Place-
ment Test, Houghton Mifflin Placement Tests, Schonell's Graded Word Test,

Classroom Reading Inventory, teacher-made tests, and teacher observations.

Teachers reported improvement and changes in self-images, attitude toward
teachers and towz.d reading; better behavior, performance, and school atten-
dance; and improved physical appearance. Students displayed greater interest
in reading in that it seemed to become a pleasurable experience rather than

a chore. Many were reluctant to return to the regular classroom - they pre
ferred staying in the reading room. Changes in the desire to learn became
evident. 1Instead of saying, 'I can't do this", before they tried, they begen
"To want to do'".

Pupils had this to say about the Title I reading program:
"I have enjoyed the reading classes."

"I did not like the class at the beginning, but I hate to
see it end. I wish 1 could be in it next year,"

"I wish all children could take this class."
"I like this class because we do many things."

"I learned a few things that I might not have knownif it wasn't for
you and }rs. . I am thankful for the help you gave me."

Title I teuchers made the following comments:

"Most of the youngsters in the program had good attendance. They
seldom missed a day from school unless illness prevented them."

"Behavior problems became practically nil because everyone was busy
doing what they wanted to do."

"The work was at their individual ability and achievement levels;
therefore, they knew they could succeed in something and many real-
ized that they were working for their benefit rather than for a grade."

"It became evident that some students developed more self-control and

were more able to work at self-directed activities at the end of the
school year.”
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SYSTEM Cleburne iou~ty

tvalt ticn Report . Reading Program .
A.  Cleburne County
. W. L. Gaines Title I Coordinator

Pust Office Box 242

Heflin, Alabama 36204

C. Reading Improvement Program Objectives

I. Set up classes that lend themselves to individual instruction by
limiting class size to fifteen students.

2. Screen students for participation who have not reached readiness
or who are reading one year below grade level.

3. verify participants by using California Readiness and Achievement
Tests.

4. Ninety percent of the early elementary participating students will
make one year's progress while seventy percent of the later elemen-
tary participating students will make one year's progress during the
1973 -74 school year as measured by pre and post California Test of
Basic Skills.

D. Treatment

Title I teachers certified in elementary education with additional
training in reading were in charge of a room set aside and desig-
nated as a Title I reading laboratory.

Classes were limited to fifteen students with the first grade

having a.: few as twelve., The classes were organized and equipped '
50 a~ to piace emphasis on individual instruction. Success was

built iito the program by starting instruction at the level the .
child had reached.

The reading laboratories weve fully equipped. Some of the devices .
utilized to stimulate participants were: control readers, tachisto-
scopes, tape recorders, lloffman readers and record players. Some
materials utilized were filmstrips, tapes, records, practice booklets,
reading kits and enrichment reading books.

freatment was administered five days per week forty-five minutes
per day during regular school hours for thirty-six weeks beginning
in September, 1973, and ending in May, 1974.

Q

ERIC

Aruitoxt provided by Eic:




E. Participants

Pupils in the reading Jaboratory were selected by consensus of tinc
homerocom teachers, {itle 1 teacher and principal on the basis of
past performances in the area of reading. Final placement were
verified by the California Test of Basic Skills or the Cal Readi-
ness Test (T.0.B.E.}. Some 409 boys and girls raaging in ages from
six to fourteen, iu grades one through six with low achievement
levels made up tune Title T part and full year participants. The
treatment .or each was based on individual needs.

Six teachers were directly responsible for administering the
treatment to some 400 students. The treatment was that of
providing instruction for educationally deprive Title I children.

The project director's runction was the coordination of the entire
project, which invelved such areas as project writing, teacher
inservi.e, supervision, Parent Advisory Council mreetings, reporting,
procuring, principal's inservice, evaluation and dissemination.

F. Related Component

Parents were involved in various ways in the Title 1 program.
Some of tuese were as follows: project planning and approving
meetings, local and system-wide advisory council meetings,
parent in-.service, P.T.A. meetings, open house programs and
evaluation conferences. All Title 1 staff members were involved
in in-service training. Some teachers enrolled in after hours
college classes for adlitionai training.

G. Effectiveness

Pre and Post Lests were administered to all Title I students.

The California Test of Basic Skills (C.T.B.S.), 1968 revision,

was the standardized instrument used.

The objectives as set forth in 1.em "C" above were met. The
following tables show that eighty-.six percent of the full year
participants made seven-tenths year or more progre-s. Full

year part:cipants averaged near one and five-tenths years growth
in veading. Tlest results for those in the program four months
show a gain of five and five-tenths months during the four months.
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| Number of students, by month'§_z.-215
Grade Nunmber of Substantial Moderate Little or No
——devel 1 studentsg L.+ L,0 to 1,410.7 £00.9 0.6 or legs _
One 77 50 7 0 10
Two 34 30 31 14 9
Three 89 41 18 15 15
Four 1~ 8 5 2 1
Total 266 139 61 31 35
Percent l
Grade Number Pre Post Gain

1 77 1.7 %

2 84 1.2 2.6 1.4

3 89 1.9 3.4 1.5

4 16 2.7 4.4 1.7

These students participated in the program for nine months

Grade Number Pre Post Gain

E 42 2.5 3.0 .5

& 44 3.1 3.6 .5

5 21 3.1 3.9 .8

b 12 3.8 4.4 .6

These students had four months between testing.
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Identification of nuplls:

Grade one - rupils not ready to read and in need of extended
readiwss proyram.

Grade twe - Pupils most o need of assistance and who score
a' teast vne s .z2s5.0r b low rveading enpectancy.

.

Grade chree - 2upsls rezdiag at least oae semester below reading
axpectaacy.

Grade rour - Pupils reading at least 1.1 below grade level,

F. Related Cowpgnent -

Instructional teams vere formmlated in each school with special reading centers.
Eich team consisted of the teadine specialist and a regular teacher at each
grade level. The team services werc supported by parents, principals, counse-
lors, and supervisor.

Teams engaged in planning, ceaching, and evaluating the reading activities of
pupils enroliled iun the prugram. In planning, the teams developed reading con-
tent projecce for pupils, modified activities according to the needs of specific
groups of pupils. The speclal strength and talent of each teacher were important
facets of this dpproach. Teachkers werked as & team in a defined situation to
meet the objectives of project and pupils' needs.

Testing and Evaluation - The following three areas were strassed during the
vear in the primary reading evaiuation: the affective area, the psychomotor
area, the reading achievement area.

Prior to pretesting, an in-service session providing a general overview of the
prugram evaluation ~a. held during the fall including the fol._.owing topics:
Identification «nd Selection Methods of Enrollees, Pretest Information, Norm-
referenced Measurcment for Pro- and Post testing, Critericn- referenced Measure-
ment .

in working closel: with the cvaluation team from (TB/McGraw-Hill on the norm-
referenced and tne triterion-relerenced measurements early in the fall, efforts
have been gew..d more or luss to serve as a lliaison contact person in providing
feedback in terms of meeting specific local needs. In working with the
University consultant, gererally, the same efforts have been portrayed.

following is a list of in-servijce sessions shared with the primary teachers:

In-serv.ce sessions with tcachers and reading coordinator in coding the
PRI relative to textbook usage for skills mastery instruction.

In-service sessions periodically upon yeturn of materlals from test
company fcr ciariflcation and cxplanation of test results.

Tnvited a Scate lLepartment consultant for teachers to have first~hand
experlecce ¢p evaluation information expected for pupil growth and de-
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velopment. Classroom visitatiens and a4 large group session were held
for Title [ teachers, <upervisors and principals. Other points of
interests shared were the need to stress the affective, cognitive aad
pasvchomotor needs in evaluating onrollees during the vear.

Additionall., a session was shared with teachers concerning «lfass mastery
of specific reading objective in terms of lceal and school masterv on d
percentage basis.

An interim evaluation conference was held during the middle of the vear
on the following areas: withdrawels, new enrollees, referral follow-up
and conflicts, uscful screening and measurement devices, suggestions/
testing and evaluation. As a result of these interim conferences, a
greater need as expressed by teachers for first grade appraisal resulted
in a prepared copy of first-grade language development activities for
eftective learning and remediation process for reading teachers during
the middle of the year.

Finallv, an effort to maximize the cffectiveness of CTB/McGraw-Hill's evalua-
tion goals on norm-referenced pre- and post test results and criterion-referenced
measurements ha- been one of the major goals ol the testing and evaluation
oifice. Individual needs of the primary teacher varied from specific cvaluative
needs to methods of individual referrals. Periodic in-service sessions were
shared c. a need basis as requested by the reading coordinator and other private
school personnel.

Two out-of-state trips to evalration workshops provided additional information
for the testing and evaluation office which was shared during the weekly

coordinators' meetings.

Several psychological tests were given to the primary students. Specifically,
a total of 20 individual tests were administered.

Effectivencss -

The results of the pre and post testin as measured by the California Reading
Test were as follows:

Pre Av. Post Av. Gain
Grade 1 1.8
Grade 2 .9 2.4 1.5
Grade 3 1.7 3.0 1.3
Grade 4 2.3 3.6 1.3
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Atter havine heen given fnstruction in reading and ite related com-
ponents, 70 of the students in erades 1 3 who participate in the
Title t activities and services will improve in reading 9 months as
measured by the California Readinyg Test. 30 will make at least 6
months progress.

D, FREATMENT
1. karlv Llenentary:

lhe class sine ranged in size from 8-13 students per period of 30 -
minutes for 5 davs per week [or 175 days during the regular school

term, Materials were chosen to help the students progress at their

own speed and abilicy. These were primarily chosen on their adapt-
ability to individual instruction. Some examples are: SRA recading

Lab, .aues, transparencies, filmstrips, readincss kits, Fountain

Valley, Websters Tutoring System and others. The equipment included
(raiy Readers, overhead projectore, Tach-X, Tach-150A, 150B, ccord
plavers, tape recorders, language master, etc.

J.  lLater Elcmentary:

The class size ranged in size from 10-14 in each session. Each (lass
met for 30 minutes per day, 5 days weekly durirg the regular school
yeav.  rhe classroom was well equipped with desks, chairs, portable
carrelts, Tach-500, cassette players, listening stations, language
masters, record pilayer, filmstrip projector, and other items that
assist in the individual teaching of the student. Materials such as
Webster International Tutoring, System, Scholastic Individualized Read-
in' Progrnm, Fountain Valley fPeacher Support System and a variety of
materfals not used in the rewuluar classroom were used. This is based
on supplementing, rather than supplanting.

There were many methods used to stimulate interest in reading. These
included james, bulletin boards, play productions, local television
appearance and many free choices for the students.

Lach student's needs were diaznosed and efforts were made to remedy the
needs in an interesting and enjoyable way rather than by boring drills.
Fach class went on a field trip to the new DeKalb County Library wihere the
students were piven library cards and encouraged to use the library for
recreational reading.

L. PARTICTPANTS

in all instances the students chosen were not eligible for the repular EM?
c¢lasses and were reading below grade level as shown
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by standardirscd test«e,” The obrect of the student bein: placed in the

Title | readine proyrom was that of nmeaeting their needs and improving

their readin' to a level of acrentable performance.
I. Early Elcmentary:

The lee-Clark Readiness Test, California Reading lests, and other
previous test results and teacher recommendations were used to
determine those students who were reading below grade level and
had not achieved maturity rcadiness to be able to progress in the
regular ciassroom. There were 71 students who came to the Reading
l.ab in grades 1-3, 22 girls and 49 boys, ranuing in ages from 6-9
years. Their general characteristics were:

d.  Poor scores on standardized tests and perf{orming below :rade
level in classroom instruction.

. low svore on general standardized 7.0, tests both on verbal and
non-verbal scores.

¢. Poor self-ceneept, expectation of poor performance, and general
frustration.

d. Typrcal behavior consisted of discipline problems, irregular
attendance and short attention span.

Most of the students were enthusiastic about tue special reading pro-
sram.  They were aware of their reading problems and indicated a desire
to improve their »dility to read, The individualized instruction pro-
vided in the lab was vhat they scemed to need for personal gratification
since, often times, these students have not been made to feel "special',

The teachers were certified professional classroom teachers with cle-
mentary education training and a background of expericnce in teaching
in these srades. Both teachers are presently workinyg toward hipgher
degrees. Each has taken special training during the year on individ-
udalized instruction and teaching elementary rcading. New innovations
and materials were introduced wherever appropriate with excellent re-
sults. There was one teacher for grades 1~2 and 1 teacher for prades
3-4, both located at TForest Avenue School in Fort Payne. Each teacher
had the responsibility of working with the teachers, parents, and stu-
dents to raise the students' reading level Lo the maximum potential.

™

l.ater Elementary:

in the later clementary the students who were not performing well in
the regular clissroom and had Lhe sam~ characteristics as those in the
early elementary grades, were :hosen. They had poor scores on stan-
darized tests and were readiny below grade level by at least a rrade,
and in most instances, more. They harl poor scores on the verbal and
non-verbal standardized mental m turity tests administered all through
their school yeairs. Certainly, they had acquired a poor self-concept
and the gencral frustration contributed to the discipline problems,
irregular attendance, and general indifference toward school.
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Moot ol the students, as well . the parents, wvere cager Cor o
Cchance te patrarpate gn the specral readimg program. thev in-
dicated a hknowledge of their reading weaknesses andd a desire to
romedy the situation.

Chere were two teachers in th o level - one teacher n che 3
level at Forest Avenue School and one teacher in ygrades 5-6 at
Willrams Avenue School. 1In all there were three reading teachers.

the teachers were all professionally cevtificd with a number ol
years expervience in teaching students in this age bracket.

There were L03 students in grades 4-6 invol.od in the fitle [ acad-
ing program. Sixty-seven boys and 36 pirls ranging in age {rom

i0-15 vears

RELATED COMPONENT

In aduition to the Title I reading teachers in the reading lab the
aides worked with those students who participated in the program as
another method of informing, instructing, and motivating. ‘The aides
helped by re~-enforcing the teaching with the use of the audio- VLSU\‘
equipment in the library, duplicating materials for the student's in-
dividual use, helping to keep records used .n the evaluation and (he(k-
ing objective tests given by the t.eachers.

in many instances the parents ol the Title students came to the
school as volunteer aides to the ritie | activities. They helped in
the individual re-enforcement peeded after the teacher had given in-
struction and had given specific instruction to the volunteer aide as
to the methed to be used. Supervision by the teacher would insure that
these instructions were .darried out. At no time were these people used
as prescribers or teachers.

Az American Educalion Week Open Hovse was held at the schools and parents
visited the reading labs. At this time the stiudents demonstrated various
cquipment and materiais to their parents and the teachers explained the
nrogram  Another open house was held later in the year with all parents
and students invited to view thee reading program facilities.

leading teachers worked with the classroom teachers and parents sharing,
informat ion «and ideas in order to achieve better results with the student-.
Second and third graders and the i teacher appeared on a local television
production featuring the special reading program. The students demonstrated
some of the equipment and told some of the experiences they had enjoyed. the
euperience was mont worthwhile and the station reported wany calls requesting
the nature o! the program, etc.

In-service training was both scheduted and informal. The coordinator had
several itn-service training sessions with the teachers and aides. Tae
principal and regular teachers bad informal sessions s’ and the aides had
continuous training with the Title 1 teachers. The in-service part of our
program was continuous. All personnel members were available at any time
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to discans or assist in any way. Each oi the reachers had participated
tn the self-studyv for accreditation wita the Southern Association of
Coliescs and Pajversities.

Each of the three teachers nad carued from 3-9 hours graduate c(redit

in subjects related to their work. Sowme of the subjects were: In-
dividualized instruction, pregram writing, writing objectives and tcach-
ing e¢lementary reading.

G. EFFECPTIVENESS

Tuis report is on the following pave.
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Fort Payne City FY 1974
G. EFFLCTIVEXESS
Grade No. Tested Name of Test Grade Placement Gain
1. Pre 31 Lee~Clark Readiness 0.5
Post 31 Level 1 Form A CRT 1.6 1.1
2. Pre 22 Level 1 Form A CRT 1.1
Post _ 22 Level 1 Form B CRT 2.2 1.1
3. Pre 18 Level 2 Form A CRT 1.8 P
Post. 18 Level 2 Form B CRT 3.1 1.2 D
4, Pre 31 Level 2 Form A CRT 2.6
Post 31 Level 2 Form B CRT 3.7 1.1
5. Pre 32 Level 3 Form A CRT 3.4
Post 32 Level 3 Form B.CRT 4.5 1.1
6. Pre 40 Level 3 Form A CRT 3.7
____Post 40 Level 3 Form B CRT 5.1 1.3
he studerrs have now realized that thev can achieve and their attitude toward other subject arer~s has improved.
They do not have the feeling of frustration as they had in the beginning. Discipline problems .iave decreased,
and regular attendance has improved. An increased interest has been shown in reading for pleasuie as cvidenced
bv librarv checkouts. Students have gained self~-confidence and have, for the rostpart, acquired a more positive
attitude tovard reading while strenusthening their basic readinp skills. The percentage of improvement has been
rost impressive since these students have not had a successful academic btaclkground ovefore. ;
The akove statements have been derived from teacher observations, parent's comments, students comr.ents, and from
t1:e attendance record of the school.
e
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Project

- Mathematics

(olbert County

Wiley S. Adams. Jr. litle | Coordinator
P.0. Bo» 270

fuscumbia. Alabama 35674

Phone 383-8665

Delores Long, fitle I Supervisor
P.O. Box 270

Tuscumbia Alabama 35674

Phone 383-5665

Objectives - Early Elementary
Grades One, Iwo, and Three

At the completion ot two semesters o! instruction. 70% of
the students will have a nathematics grade score on or
above their actual grade placement as measured by the
Metropolitan Achievement Tests. The students who have
advanced sutiicieitly during the year will be sent back
to their regular ciass.

Objectives - hLater Elementary
Grades tour. Five and Six

At the completion of two semesters of instruction. 707

ot the students will have a mathematics grade score on or
above their actual grade placement as measured by the
Metropolitan Achicvement lests. These students that

attain suificient progress during the year will be returned
to their regular class.

Treatment

Class Size and Organization - The average number ol students
per class was ten. Classes wece conducted during Lthe
regular school day. Early elementary, second and third
grade students, went to the classes five days a week for
approximately %0 minutes daily. The first grade students
attended 5 days a week tor approximately 30 minutes daily.
Later elementary students. ¢grades four, five and six were
in classes 40 to 55 minutes daily. five days per week.

Equipment and Materials - The materials and equipment used
with cach student was detecmined by his needs. The Stantord
Diagnostic Arithmetic lest  Level T Form X was administered
to determine mathematical weaknesses of the primary grades.
leacher made tests and diagnostic tests used with Houghton
Miftlin Modern School Mathematics Structure and Use were
other instruments used Lo delermine spec.fic mathematics
skills which the student needed help in, and the grade
level comprehension. For diagnostic purposes .or the
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later elemeutary students. the Stanford Diagnostic
Yy 8

Arrthmetic Test. Level i, Form X, was used. 1Individual
shecetn were kKept or each siudent ndicating skills necded.
Sach adthowat vos dlassroow contains mdloitals to mprove

skills.  Materrals were used rom Houghton Mittbin Company
which tnctuded: Modern School Mathematics Structure and
Use. Revised Edition 1972 K-6. Modern School Mathematics
Dravnostic lests (tor continuous evaluation). placement
tests. duplicating masters overhcead visuals, Modern
School Mathematics tests 1-6. Big Book for Kindergarten
level, workbooks ., programmed practice books. cassette
tapes, recordings, carphones, charts and filmstrips,
Manipulative materials used were geoboard kits. colored
centimeter rods, open-end abacus. geometric shapes.

number lines. concept and skill cards. mathemat.cs games,
toy coins. fraction dominoes, chip trading set. fraction
bars clock-o . ma.hematics activity cards (laminated).
geometric shapes (laminated) flannel board. fractional
parts, straws for counters for place value, protractors,
compasses, and Gro Chart. Equipment used included

record players., overhead proiectors. filmstrip projectors.
tape recorders. tape-cassette and earphornes.

E. Particinants

Boys and girls trom the first through the sixth grades
were nvolved in the mathematics program. ‘the f[irst
graders were recommended hy teachers and tested

for elizibilitv. Forty-:our first graders were
in the program for all year. One first grade student was
enrolled tor second semester. Second through sixth grade
students that were weak in mathematical skills were
seiected for participation by classvoom teacher
recomnendat son. parents. California Achievement lest
scores, and Metvopolitan Achrevement Tests scores. Tthirty
sccond grade students, thirty-two third grade students,
thirty-eight fourth grade students, fifty-nirve fifth grade
students and sixty-one sixth grade students were enrolled
all year. 1In for second semester only were one first
grader. one sccond grader. one fifth grader, and two

si1xth graders. The Metropolitan Achieverent Tests, forms
F and G were administered for pre and post tests. For all
students in the Title [ Mathematics Program, the work in
the mathematics laboratories supplemented and enhaanced the
reguiar classroom lessons. The mathematics Lest and other
materials were different from materials used by the
classroom teacher. The litle I mathematics teachers and
the classroom teachers coordinated their eftorts. In some
instances. they worked on the same subject areas
simultaneously using different matecrials. Six weeks
evaluation reperts were scnt home Lo parents ~oncerning
progress that had been made i1n various mathematical skills
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Sta:i f

Five mathematics teachers and the litle | supervisor
were involved 1n administering the treatmeat. One ol
.he teachers has a Masters degree. three have Bachelovs!
degrees and one has a C certificate. The supervisor.
who has a 'AA' degree. works closely with the teachers
in planning the instructional program. The supervisor
plans the testing program and compiles all the data for
¢valuation.

Related Component

In-service training was provided for the mathematics teachers
and aides at scheduled times during the school term

1973-74. ‘the scheduie of the Title 1 In-Service Meetings
were as tollows:

August 28, 1973 - All Coibert lounty teachers Colbert
County High School Leighton, Alabama.

September 6. 1973 - Pre-Service. Conference Room. Colbert
County Board of Education. Tuscumbia Alabama.

November 5. 1973 - Conierence Room. Colbert County Baa rd
ot Education. Tuscumbia, Alabama.

December 4. 1973 - Conference Room. Colbert County Board

of Education Tuscumbia, Alabama.

Janvary 23, 1974 - ALl Title i Mathematics teachers, aides.
and supervisor met at Colbert Heights School. Tuscumbia,
Alabama in the mathematics laboratory with consultant,

Miss Kathy Farrell, Houghton Mifflin Company on use of
Modern School Mathematics. Structure and Use.

April 24, 1974 - Titie 1 Ia-Service. Colbert County Board
ot Education.

June 6., 1974 - Title I teachers, aides, and supervisor
met 1n conference room with consultants:

a. Mrs. Claudia Hardy State Testing Program

b. Mr. and Mrs. 0. White, Title | ard State Testing
Program, "interpretation of new print outs for
Cal:ifornia Achicvement Tests for next school year
1974-75"

June 6, 1974 - All Title I mathematics teachers submitted
final evaluation reports at the Colbert County Board ot
Education, Tuscumbia. Alabama.
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Elftectliveness

Grade Ui - the objective was to have 70 ol the students
UHGE Lo Labtay dathemdatics on Lo grade placomen. by the
ead of the yoar . ihe Metrepol:tan Achiovencnt lests,
Primer Lovel. Form | was administered to the nirst grade
students in Scptember. 1973, lhe post Lest wdas given an
May. !974. Metropolitan Achicvement lests. Primary |1 Level.
Form G. FPorty-tour students were tested. THe average grade
placement at the end ot the year was 2.2. The raw scores
showed a gain of 34 more items correcl on post test than
pre Lest For second scmester only. one tirst grader was
tested. The pre-test Metropolitan Achievement lests.
Primer Level. Form F. was given 1n January. 1974 and

the post-test, Metropolitan Achievement Tests Primary |
Level. Form G. admimistered May 1974 showed a gain of
twenly-f1ive more items correct on post-test than pre-Lest.
The grade placement at the c¢nd of the year was 1.7.

Grades Two and Three - The objeclive was Lo have 707 of
the students have a mathematics grade score on or above
their actual grade placement as measured by the
Metropolitan Achievement Tests, at the completion of one
or two semesters of instructicn. 307 of the students
were to advance their capability in mathemalics by at
least two months. The second grade students were
administered the Metropolitan Achievement Tests Primary
1. Form ¥. 1n Sepltember, 1973 and Metropolitan
Achievement Tests. Primary 11, Form G. were given 1n
May. 1974. Metropolitan Achicvement Tests, Primary 11
Form F and Elementary Form G were administered to

third grade students. In grade two. Lhere were thirty
studeris tested tor all year. showing a one year and
tour nth gain. There were thirty-two third grade
students tested and showed a gain of one year and two
months gain. During second semester. one second grader
participated with a ga:n ot tive months.

RESULITS OF {ESTING
Mathematics 1474 - 74

(;rade Pecst
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Later Elementary

Crades bour, tive and Si1x - ihe objective was to have 707
of the students to have a mathematics grade score on or
above their actual grade placement as measured by the
Metropoiitan Achievement fGests. The Metropolitan
Achievement Pests as pre-test were administered in
September, 1973 and post-test in May, 1974. The levels
given were:

Fourth grade - Pre-Elementary I, Post Elementary G
Fifth and Sixth grades - Pre-Intermediate F, Post
Intermediace G.

In grade four for all year, thirty-eight studeats were
tested. In grade five tor all year, fifty-nine were
tested, and one for second semester only. 1In grade

six for all year. sixty-one were tested, and two students
participated during second semester only.

0f the thirty-eight r1ourth grade students that participated
in Title 1 hathematics Classes all year, nineteen made
substanitial gain of 1.5 or more, fifteen made moderate gain
ot 0.7 - 1.4, and four made 0.6 months gain or less.

Of the fifty-nine fifth grade students, twenty-one made sub-
stantial gain of 1.5 or more, twenty-nine made moderate

gain of 0.7 - 1.4, and nine made gain of 0.6 months or less.
During second semester only. the one student made moderate
gain of 0.7 - 1.4,

04 the sixty-one sixth grade students that participated

i fitle 1 Mathematics classes, seventeen made substantial
gain of 1.5 or more, twenty-four made modcrate gain of 0.7 -
1.4, and twenty made gain of 0.6 or less. During second
semester only, of the two sixth graders that were tested,
one made substantial gain of 1.5 or more and one made
moderate gain of 0.7 - {.4.

TESTING RESULTS

Grade No. Pre Post Gain
4 38 2.¢ 4.4 1.6
5 59 3.8 5.1 1.3
6 61 4.4 5.5 1.1
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Summary o! progress ior mathematics 1n erade placement
for second throuoh sixth grades:-

From the total ot 220 studeoats emolled all year n Title
[ mathematics classes, seventy-three made <ubstantial
progress ot l.> or more grade placement, one-kundred and
eleven made moderate gain ot 0.7 - 1.4, aad thirty-six

made lLittle gair of 0.6 or lece

From our study this year, 1973-74. it reveals that 33.17
made substantial gain ot 0.7 -~ 1.4 and 16.3 made little

gain of 0.6 mcaths or less.

Total Number Students -- 220
All Year Mathematics -- 2nd - 6th Grades

Gain in Title I Mathematics

Classes, 1973-74

Gain i1n Per Cent
33.17 - 1.5 or more
50.47 - 0.7 - 1.4
16.3% -~ 0.6 or less

99.87.
33.1%7 Number Students
73 1.5 or more
1.5 o more 111 0.7 - 1.4
36 0.6 or less
220 “ortal
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ELEMENTARY MATHEMATICS

Jasper City Schools

Carolyn Black, Title 1 Coordinator
Jasper City Schools

P. 0. Box 500

Jasper, Alabama 35501

Telephone: 384-6021

Objectives:

At the conclusion of this project, 757 of the participating Title I students
will have made 1.2 years' progress in mathematics. This will be measured

by the California Mathematics Achievement Test. The remaining 25% will make
at least .8 months progress.

Treatment:

There are five teachers to implement the Title I mathematics program. (These

are the same teachers reported in the reading program). The groups were made up
of those children whose mathematics performance was below grade level or had

some specific problem in mathematics as determined by achievement tests, teacher-
made tests and teacher observation. The first grade participants scored below

the fiftieth percentile on the Metropolitan Readiness test. The second and third
graders scored below grade level on the C.A.T. given in April 1973. Tnese children
received help daily from the Title I teacher in addition to their regular math
progran.

The equipment and materials used in the treatment include the following:

1. Counters
2. Records
3 Supplementary math books
Language Master
Overhead Projector & transparencies

6. Flash cards

7. Recordings - SRA Drill Tapes
8. T.V.

9. Filmstrips

70.  Clocks

These materials were used at various levels to teach, reinforce, and to master
concepts and computation.
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flementary Mathematics
fasper City
Page 2

Our math program was in operation during school hours five davs a week fecr
the duration of the school year. The first few days of schooul were spent
in testing to determune needs and weaknesses, and in grouping.

Sarticipants:

Boys Girls Total
First Grade 24 20 44
Second Grade 33 22 §5
Third Grade 16 16 32

Children who participated in the mathematics program ranged in ages from
six to ten, After determining the needs and weaknesses of the children, the
teachers worked with those who needed help the most. A wide variety of
materials and techniques werc used to prevent or remediate the mathematics
problem whether it was one of concepts or computation.

The staff involved in the math program included five teachers whose function and
responsibility it was to work with the classroom teachers to give additional
help in mathematics to those children who needed it.

All our Title I teachers have B.S. degrees. All are experienced and certified
in elementary education. Three of these teachers have Master's degrees,

Teacher aides worked with the Title I teachers., Their duties were to relieve
the teachers of routine tasks so that she could devote more time fo instruction.

They have some college training and experience as teacher aides.

Related Component:

In-service training was made available regularly for the Title I teachers.

Effectiveness:

Methods of evaluation:

. Caiifornia Achievement Test
‘feacher-made tests
Observation

. Individual folders

S S R R
o o

An analysis of the California Achievement Test scores revealed the following data:
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I'omentary Mathematics
lasper Cuy
Page 3

Pre Post Gain
First Grade —_— 1.7 —_—
Second Grade 1.1 2.5 1.4
Third Grade 2.0 3.5 1.5

Because of improved skills in mathematics, these children are more likely to
experience success in other academic work. This, in turn, will bring about
an improved self-concept in these children. As soon as the child's work
improves to a point that he can function in the regular classroom, he no longer
has to workwith the Title I teacher.

160

94




TLTIL
AL
.
C.
D.
"
F.

O
ERIC

USEA PVALLATION REPORT 1973-74 - THACHER AIDES

Crenshaw Countv
Samuel M, Caryr
fitle 1 Coordinator

P. O. Box 187

Luverne, Alabama 36049

Telephone No.: (205) 335-53006

The specific objective for using teacher-aides in the kindergarten
was to provide more time for teachers to make classroom preparation
and to give more individualized instruction.

[o achieve tiie above objeciive the following must be accomplished:

1. To assist the classroom teacher with audio-visual materials,
record keeping and preparation on instructional materials.

2. To help slow groups and reinforce learning.
3. To keep the class roll, academic records, and file data.

4. To help provide students with varied activities in music,
riwvthms, physical education, games, etc.

Nine teachers and five teacher-aides were involved in the kinder-
garten program,

All the aides have had college experience. Two aides have above

two vears in college and four are enrolled in college night classes
tor academic credit. All of the aides were competent and familiar
with the use and operation of audio-visual equipment and duplicating
machines.

Teacher aide training was done through workshops and regular meetings
of aides held at in service mectings during the regular school year.
The aides attended the county wide workshops where they were i:
classes with regular classroom tcachers and Title I teachers. This
gave them background and experience that enabled them to have a
better understanding of classroom problems. Emphasis was placed

on how to use certain materials to accelerate the slow learner. At
one of the workshops each aide was taught how to use equipment,
namely: projectors, f[ilmstrip machines, phychotcchnic machines

and any other with which she might not be familijar.
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crenshn, County

. the vorkshops for tramning the aides were conducted by consultants
from Auburn (niversity at Montromery and the State Department of
Bducation. The total educational staff of Title I which included
reading teachers, math teachers, supervisors, and Title 1 coordinator
shared in the training experience of teacher aides.

#, The teacher aide program proved to te one ol the most effective
programs under Title T funds. The teachers felt they could carry
on more activitices, have better discipline and better meet individual
needs with the assistance of the aides.

Teacher aides helped the teachers in various activities. Some of
the duties performed were:

1. Assisted in preparing duplicated materials and teaching materials.

2 Prepared and arranged bulletin boards, worked with individuals
and groups.

3. Operated the projector, filmstrip machine and other audio-
visual aids.

The most jmportant aspect of using the teacher-aides is the child.
By using aides and enabling the teacher to give more individual
attention to deprived students a difference in attitudes, discipline
and achievement has been made.

10<
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TV COUNTY BOARD OF EDUCATION
TEACHER AIDE

A. PIZZ COLTYY RUOARD OFF FDUCATI

B. Mrs. Eloisc iirk, Title I Director
rfike County Foard of Education

317 Montgorwerv Street
Troy, Alabama 26031
Telephone 566-1617

-~

.. Teachner Aide C:rjectives:

To ascist the teacher in order that rore individualized and small group
instruction can be provided and that handicapped children's personal
needs can be cared for in the classroom,

D. Ore aide served onl: the physically handicapped class. AaAfter full
funding in the Spring, aides wer2 placed in the rooms of all nineteen
teachers on a part time ard full tire basis. Pre-school teachers had
an aide Zor a half of the day. teadiny teachers nad full time aides.
Tha obrective for the aides employed late in the year was the same as
the cne in C, cxcept they were working with eight pre-school teachers,
ter reading teachers and one special education teacher in the EMR
excaptionality.

All the aides who were amployed nad a high school diploma or more. Five
aides had college degrecus in elementary education anl five aides had one
: more vears of ccllege. nll teacher aides met the requirements to
receive vertiticates fron the State Department of Education. The aides
were given in-service training in the use of media, interpersonal
relationships and individualized instruction. They also at*ended some
in-service meetings with the teachers.

]

rry

. The schedule for the tull time aides was from 7:45 A.M. to 3:15 P.M,,
five days per week, thirty-six weeks per year. The part time aides
were in the "ueer Opportunities Program as college students and their
schedule was taree hours a dav, five days a week for fifty days.

The training sa2ssions included two full days at the beginning of em-
piovment and one half day a montn throughout the year. The training
included:

ocal Production

. Making transparencies

daking charts, posters, and flash cards
videotuping

Making zudio tapes

Making slides

J'

. o

O 220 9w

.
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PIKE COUNTY BOARD OF EDUCATION
TEACHER AIDE

L, corganue d

L. wperation ol haraware
a. Fiaght milimeter projeator
. Hound filmstrip projector
c. PFilmstrip projector
d. Sixteen milimeter projector
e. Overhead projector
f. Opaque projector
g. Audio tape recorder
h. Cassette recorder
i. Disc record player
j. Previewer
k. Listening stations
1. Thirty-five milimeter carousel
m. 3M copiers
n. Elementary typewriters
o. Duplicating machine
p. Video tape recorder and camera.

G. The fcllowing personnel was utilized to provide training:

1. The Title I Director - certified library media specialist
who has condvcted numerous workshops for aides and teachers.

2., Media aide - has been involved in two Title III projects
which provided in-service programs in media for twenty-
three school districts.

3. Teachers in the program provided training in production of
materials, individualized instruction, and skill building.

. The teachers were able to provide more individual assistance for each
child while the aides worked with small groups. The aides used flash
cards, programmed materials, films, filmstrips, tapes and books to
work with the students. They read stories to the students and assisted
them in sSelecting books and media from the libraries. The aides also
set up and operated hardware for individual students and for the
whole group.
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PICKENS COUNTY
Fy 84

Teacher-Teacher-aide
TEACHER/TEACHER-A{DE PROGRAM
Pickens

Contact: Hazel J. Mulienix
Box 32
Carrollton, Alabama 35447
Telephone: 367-8102

Objective: To assist the Titlz | academic program in meeting its
objectives by providing effective support to these programs through
the utilization of para-professional assistance.

Persons Involved:
Teachers: 21
Aides: 21
Staff Members (Professional): 3
Staff Members (non-professional); 3

Characteristics of Teacher Aides:
Experience: 1-8 years as aides (average b years)

Academic background:
High School: 17
1-2 years college: 2
3 or more years college: 2

Involvement: 7 aides, or appoximately 1/3 of total, were parents
of participating Title | pupils at time of employment.

Training:

14 of the 21 aides working in FY 74 received a minimum of 5 weeks'
instruction in EPDA grants during previous summer sessions for the
training of teacher aides. All were involved in approximately 16 hours'
local inservice during the year, including orientation to the program,
techniques in preparing classioom ra.erials, equipment operation, test
administration, and understandings of the learning process. Approximately
10 clock hours of these activities were shared with teachers. |In addition,
both aides and teachers participated in all local faculty and county-wide
inservice activities.

Persons providing training:

The 3 professional Title | staff members and 3 non-professional members
assisted in aspects of the training programs. A total of 8 consultants
including general fund teachers, State Department of Education consultants,
college and university teachers, professional employees of other LEA's,
and suppliers ard representatives of educational equipment and materials
were utilized. All local professional personnel hold MA degrees and have
at least 6 years' experience with the Title | program in leadership roles.
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PICKENS COUNTY
FY 74
Teacher/Teacher-Atde

Teacher aides assisted classroom teachers in various ways suitable to the
program to which they were assigned. Assistance most often itemr 4 by
teachers in their evaluations included the following:

1. Duplication of materials

2. Physical maintenance of classroom study centers, bulletin boards,
materials, and equipment

3. Clerical details in instructional program, such as checking
attendance, recording scores, checking written work

4. Tutoring individual pupils and small groups

5. Physicai care of children
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EVALUATION REPORT OF THE TEACHER ALDE PROGRAM

A. Anniston City Schools

B. Mrs. Velma Curry
P. 0. Box 1500
Anniston, Alabama 36201
Telephone Number: 236-1561

C. OBJECTTIVES

1. Ceneral Objective

The primary purpose of the teacher aide program was to improve
the general performance in terms of student achievement in the
area of reading by providing more individualized instruction
to children who were enrolled in the Title I reading program.

2. Specific Objectives

(a) As a result of more individualized instruction and
drill activities by the Title I teacher aide program,
pupils in grades 1-8 will, on the average, demonstrate
one month's gain for each month of instruction in
cognitive skills as measured by the total score on the
reading subtests of the CAT.

(b) Pupils in grades 1-8 will respond positively toward
reading as observed by their readiness to participate
in the reading activities and by the number and kinds
of books they read during the year.

D. STARF

Thirteen (13) teacher aides were employed under the Title I program
for the 1973-74 school year.

E. EXPERIENCE AND TRAINING

All of the teacher aides are high school graduates and four are
presently enrolled in undergraduate programs. The majority of the
aides have been employed by the system for several years. Attached
is a detailed listing of experiences and training for the teacher
aides employed under Title 1.

F. TRAINING PROGRAM

In-service training sessions throughout the school year have pro-
vided approximately 20 hours of instruction in specific ways to
assist the Title I teacher. The specific training for teacher aides
for particular responsibilities has included the following:
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1y Preparation of instructional materials

7y Operation of audio-visual oquipment

3 Instruction 1n the techniques involved in testing and in
performing supervisory duties in the classroom

TRAINING STAFF

The number of people within the school system who provide training
for the teacher aides includes the following: thirteen (137 Title
I teachers, a Title I coordinator, media specialist, and the school
principals. Each person providing training for the teacher aides
holds a professional certificate and has had a number of years
experience in planning or directing the work of his/her department.

EFFECTIVENESS OF THE TEACHER AIDE PROGRAM

The teacher aide program has been most effective in relieving the
fitle I teacher of routine duties. As a result, more time was

spent by the teacher in teaching, planning, and devising ways of
providing individual needs, selecting materials, and prescribing the
best instructional program for each Title I student.

Specific activities that Title I teacher aides performed included
the following:

1) Worked with individuals and small groups of children

2) Set-up and operated audio-visual equipment

3) Prepared stencils, reports, materials, etc.

%) Did clerical chores (typing, filing, reporting,
duplicating, etc.)

5) Supervised independent study activities

6) Designed and prepared bulletin boards and performed
routine housekeeping duties

7) Escorted pupils to and from the Title T c.assroom

8) Read to students and reinforced specific skills with games

9) Checked work and tests
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TUSGALO0SA GITY
PARENT ANL COMMUNITY INVOLVEMENT
Name of L. E. A,
Tuscaloosa City System
For Further Information

Mrs. Roberta Stark Weisberg, Title 1 Tester/Evaluator
Tuscaloosa City Schools

1100 21st Street, East

Tuscaloosa, Alabama 35401 Telephone: 759-5705

Ohjectives

A major component of the Title 1 Program has been to encourage
parents of participatiry youngsters, as well as interested mem-
bers of the community, to come to the schools to obse.sve and
learn about the Title I programs, so that they may assist at
school, at home, and Witgin the community to heighten the effec-
tiveness of childrents learning and ultimate school success.

Procedures Used For Stimulation

1. Invitations were sent to encourage parental visits to events
such as "open house", plays, parties and other special pro-
granms.,

2. Schedules for classroom visitations and conferences to in-
form parents about the specific program and the childts
adjustment were arranged.

3. Newsietters and other notices describing Title I Program
activities were sent throughout the year.

4. Lists and booklets were sent home with helpful suggestions
for parents to use with their children.

5. Special P.T.A. meetings to inform parents and community
members about Title I were held.

6. Telephone calls to parents and community members determined
activities they could assist with at school; sometimes they
were asked to help at parties, go on trips, serve as special
resource people, repairmen, provide material, etc.
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ilome visits were scheduled, both to discover background

infcrmation about the child and to make some direct personal
contact with the parents.

Activities Involving Parents

1. JAttending special programs to learn about Title T activities
and meet other parents of Title I children

2. Visiting the classroom during the school day to watch teacher
and children werking togcther

\ssisting at parties, on field trips and during outdoor play
Coming to school to share .- h hour with their children
Reading stories to children
6. Grading informal tests

7. Assisting children at school to make special c¢raft items

8. Supplying materials for arts and crafts activities

9, Learning about the curriculum by attending a "mini day" as
a student in a particular Title I program

10. HMeeting at a local community center with parents and social
worker to discuss behavorial management of children at home
and school

11, Meking equipment for classroom at night workshops
12. Serving as tutors on a planned activity schedule
F. Benefits of the Program
1. Children

A, The concern displayed by school personnel to actively
establish communication with parents and community made
the children aware that their achievement and behavior
were important to others.

B. Parent visitations and other means of school contact

underscored the fact that parents were jinterested in
their children!s education and proud of their accom~
plishments.
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(.. When parents assisted their children with academic
activities sugpested by teachers, children became
aware of the mutual respect their parents and teachers
had for each other, as well as for successful school
achievement.

2. Parents and Community

A, Creating the opportunities for direct contact hetween
children, teachers and principals established a foun-
dation for further communication throughout the year.

8. Snecial programs informed citizens of the philosodhy
of Title I and how Tuscaloosa City Schools implemented
programs to assist many of its children.

C. Parants became more sophisticated about current educa-
tiocnal philosophy and techniques which are effectively
used in teaching children.

D. Parents were encouraged to react to what they saw and
supgest ways they thought Title I funds could more
effectively be used.

. Members of the community became aware that they had
needed skills which, when shared with children, greatly
heigihtened the effectiveness of the Title 1 programs.

3. School

A, Attention to the needs of educationally disadvantaged
children, with the use of Title I funds, has meant
additional professional personnel, equipment and
materials fer schools which were in great need of such
#ssistance. Children were either given reading remedi-
ittion so they may return and succeed in the regular
school programs, taken into Title I special education
classes where a curriculum geared to their special
needs was used, or began school in kindergarten to
better prepare them for future academic and social
saccess in school.
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Morgan County

A.

B.

D.

Fvaluation of a Parent and Community Iunvolvement Program.

Morgan County Board of Fducation

Delmer Bagwell, Title T Coordinator
Morgan County Board of Fducation

P. 0. Box 1863

Decatur, Alabama 35601

Telephone - 205-353-6442

Project Objective - The objective of our parent and communitv in-
volvement program in relation to our Title 1 Project is to bring
together the child, the parent, the school, and the community in

an organized effort to improve conditions for the ecconomically and/or
educationally deprived children in the community.

Since the child depends upon the home and his parents for early puid-
ance which molds and develops his character, faith and confidence, we
fecl that the parent should be aware of the child's school activities
and be able to communicate with him about his school problems. 1f the
parent can become involved with the child in our Title I program, it
pives the child extra encouragement to do his best. All students en-
rolled in Title I Programs are encouraged to take part in community
activities. It is felt that this involvemert on the part of the stu-
dents gives them a feeling of confidence and a sense of belonging.

Yot only does a good parent relationship help the child but it improves
the parent's opinion of the school and gives them more confidence in
the Title I activities and the school in general.

Procedures Used to Stimulate Parent Involvement - Our parent and
communityv involvement stems from our Parent Advisory Committee. This
is a committee of parents chosen from each eligible Title I school
district to represent their school district in working with the Title
I staff in planning and implementing a Title T Program to meet the
needs of their respective communtiies. The representatives of this
committee are usually the chairman of each school district's local
parent group. This provides a way of disseminating the actions of
our Advisory Committee to the local groups. To help stimulate in-
terest on the local level each school has a Parent Day where all of
the parents of the students in Title T activities are invited to the
school for a special day. The parents are informed on the Title I
program and how they function. The parents are encouraged to orsanize,
elect officers, and plan a program for the year. They usually plan to
provide volunteer help as aides, chaperones, or resource service. The
parents usually eat lunch in the school lunchroom as guests of the
schocl. Projects for Title T children are discussed and suggestions
for better mecans of implementing these projects are requested. Par-
ents are encouraged to take part in a three-way conference in which
the child, parents, and teacher exchange ideas of hecw to work to-
gether more effectively. Such conferences help the ,arents to rea-
lize that improvements arc aimed at erriching the life of each indi-
vidual child as well as thelr own.
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Ve here ot b Clhay o

s . c1 b oroa sy ial knowledne and
a willingnews to shac fee Tocur wrva ve Bve tyo unique services
or promrars, the “pace Mooy avl the Drwne Ferry Nuclear pouver
plant. Theso pros s are a ource of interest to all children and
parents who » srr thore are clvevs welcone to vigit our Title 1 Pro-
grarcs and explain their port s these vast activitices.

Activitiey in vhich parcats were involved are as follows:

1. arents helped chaperene vroups to the following places.
a. local {icld urips woere biological specimens were collected.
i

bo o visitation with proun Lo museums.
. vent uvith group to state capital and Department of Archiceves
and Historv.
d. wvisited the court house and fire departments in both Decatur
and Huntsville,
e. visited the local garient factorv to see how crothes are made.
2. porents visited tle < lools and actually helped the teacher work
with the chitdren o~ aijce
3. perents worled with students in preparing exhibits for the county
science fair,
. parents with special shills gave Jecturcs and demonstrations on
simple phases of electrenics that was of interest to students.

‘
§
1
1

4

Analvois of henerits derived 1ronm favolvenent - The bencfits derived
from the inveivement of paront- and! the community are very numerous.
Some are tunvible as well as intangivle. As a result of individual-
ized help man. students were oble to nove themselves ahead rather than
fall farther behind theiv prade level. Projects involving parcents and
the community benefits the c¢hiddren by giving them a feeling of sccurity
and a sence of pride in beins able to accomplish a worthy goal. Some

of the tangible benefite are as follows:

1. Nepative attitudes of poreats changed when they experienced at
firet Yand vhe problecns 10 hera ancounter in teaching and copecis-
ally the slow learaners.

2. attitude, of both parinte ond students improved because thev under-
stand thoaselves bettor aud also each other better than before,

3. As a result of this iuvelvenent, parents are helped themselves by
understand iny, sope of the nodern trends in teaching and learning.

4. TeslL gains have been greater cach vear not onlv with the Title I
children but ateo throusheut the whd school svstem.

5. The whole comaunity benefits through better public relations, better
PTA, o more cooperative student bodv, and future leaders for school
and community,

Most educators will agree and subseribe to whatever helps the child
also helps the parent. When o (hild ie suecessful, the greatest
benefit Lo the narents fs the custaiucd feeling of his contiibutions
to a job well Jone. They have move pride in their community, in their

school, and in tue accomplishuont. of their children. Through copstant
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Parent and Community Involvement
Muscle Shoals Board of Education

Mrs. Lenita Bond

Howell Graves School

Wilson Dam Highway

Muscle Shoals, Alabama 35660
383-2269

The objective of the parent and community program included: forming an
advisory group composed of parents of Title I children in the preschool
program and reading program. The Federal Aide Coordinator, principal,
and Title I Coordinator also were members of this committee. They met
at regular intervals to discuss needs and review the present Title I
program. Through these meetings, the school was made aware of needs of
the community and was more proficient in determining the curriculum

for these children. All mothers of preschool children were encouraged
to participate in specific classroom activities and field trips. Title I
parents who had children in the reading program were encouraged to work
in the Volunteer Reading Tutor program.

A Title I newsletter was sent to all parents informing them of current
activities. Parent~teacher conferences were held at the end of each
semester to review each child's progress, and a written evaluation was
made twice a year. During open house, instructional materials and
equipment were displayed and demonstrated. Volunteer reading tutors were
given a twenty-hour training course to prepare them for working with
children with reading problems.. A certificate was presented upon
completion of the training, and service pine were awarded at the end of
the year at a special tea honoring them.

Parents assisted the preschool program in activities concerning:

1. cooking 5. ceramics

2. woodwork 6. special music

3. art work 7. field day activities
4, field trips

Parents assisted the reading program in:

. Tutoring on a one-to-one basis

. Use of special reading machines

. Assisted in phonetic skill drills
. Aided in preparing materials

RS OURN I o

Through the formation of the aavisory committee, we established the needs
of the deprived children in our community and set up a program to meet these
needs.
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Through conferences with parents, the problems and needs were clearly
understood and by working together, the child's needs were met.

Through the Volunteer Tutor program, the community was made aware of "the
needs of some children who require individual instruction. This program
greatly benefited those children who participated in many ways. They were
made more secure by knowing someone cared enough about them to come twice
a week to help them with their rcading. As they were encouraged, they
began to try harder, and academic progress increased.

Parents involved in the preschool program helped to carry out a structured
readiness program necessary for success in the first grade. These
children should experience success in the first grade, thus setting the
tone for their entire school career.
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Individual Case Study of Effectivencss

A.

B.

Coosa County

Carol Jackson

Kellyton Jr. High School
Kellvton, Alabama 35085
Phone: 234-3979

Remedial Reading
Narrative Description of Individual Prior to Treatment

Student "A", a second grader, lives at home with his mother, father,
four older brothers, and one older sister. The whole family lives in

a small mobile home, too small to accommodate eight people, thus making
their living conditions very cramped with little or no privacy. His
father is unable to work because of poor health, so his mother works

at a textile mill to support the family. "A" is a thin person with a
pale complexion. His family, for the most part, looks undernourished.
His father seemed rather unconcerned about the child's welfare, thus
giving him a feeling of insecurity.

"A" was selected for reading this year because his reading scores on the
CAT were 0.6 at the end of his first year of school. The guidance coun-
selor and the teacher felt that he certainly needed extra help if he was
to succeed in the second grade.

“A" came into the reading laboratory as an introvert, quiet and timid.

His shyness may have been induced by his inability to read. Early in

the year it was quite evident that he demonstrated a very low frustration
level. When reading orally, for instance, if he could not pronounce a

word, he would become angry with himself. He strongly resented having to be
corrected by the teacher or his classmates. Often times if "A" had trouble
reading, he would withdraw, and usuaily he would give up completely. On an
oral reading test administered at the beginning of the year, he was unable
to read on the first grade level. He would either guess or substitute words
for the words that he did not know. As a result of reading so slowly and
mispronouncing so many words, "A" very seldom could comprehend what he had
read. Also, he ignored all punctuation marks.

Narrative Description of Treatment

The teacher felt that "A's" greatest need was the ability to call words.
The first semester, for the most part, was spent helping him develop word
attack skills. As a corrective aid, ai the beginning of each class period,
The Sound Way to Easy Reading which consists of fifteen charts and records
was used. The child watches the charts as he hears and says each word.
These charts and records give pupils complete mastery of one hundred and
twenty~three basic phonic sounds in word attack and reading.
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F.

The Basic Reading Series published by the SRA Reading Program which
consists of readers and workbooks was also used two or three times
a week to help the child develop word attack skills. Learning the
skill of decoding is the primary focus of the Basic Reading Series,
and it enables the child to develop word attack skills inductively.
For use along with this reading program, BRS Satellites were used
as supplementary reading selections. There are two copies of each
selection, printed on individual cards, and they are written with
the same sequenced vocabulary as the student readers. The SRA lab
Ia was also used at least once a week, and it proved to be quite ef-
fective,

During the last semester, the teacher began letting the children read

on the EDL Controlled Reader which emphasizes both vocabulary and com-
prehension while reinforcing the reading pattern of left to right,

The children would read stories on their level and then answer questions
about the stories. For "A", the controlled reader was successful.

Also, at various times, the pupils worked on contractions, synonyms,
antonyms, homonyms, compound words and phonics rules. For this work,
two workbooks, Conquest in Reading and The Magic World of Dr. Spello
were used. For enrichment and pleasure throughout the year, such word
games as "Look" and "Consonant Blend Bingo', etc. were played.

During the year the teacher often discussed "A's'" progress with his class-
room teacher and they made a special effort to correlate their work to
meet his needs,

Narrative Description of Individual After Treatment

As "A" began gaining more self-confidence, a noticeable change in his
attitude was apparent. He was not nearly as shy as he had been at the
beginning of the year. He would volunteer to read orally, and he was ex~
tremely eager to participate in class. Toward the end of the year, making
mistakes did not dishearten him as it had done earlier. When he made a
mistake, most often he would correct himself quickly. Reading well became
a challenge to him. His entire personality secmed to change for the better,
lle was more out-going at the end of the year. His improvement was so great
that his classmates noticed a difference in him and even remarked about how
well he was doing. By letting "A" read orally as much as possible, the
teacher was able to explain meanings to the words that he was not familiar
with, thus expanding his vocabulary.

Throughout the course of the year, "A's" reading ability continued to <mprove.
His April, 1974 CAT scores illustrate the progress made this year. Reading
more accurately brought his CAT comprehension score up from 0.6 to 3.3, and

he brought his vocabulary score up from 0.6 to 3.6. Considering his home

life situation, and his poor start in school, one can appreciate the excellent
progress "A'" made in all areas.
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Selma Public Schools
Selma, Alabama

CASE STUDY - Elementary Remedial Reading
A. LEA: Selma Public Schools

B. CONTACT: Ray S. Randolph, P. O. Box V', Selma, Alabama
Telephone: 205-874-7010

C. REMEDIAL READING

D. PRIOR TO TREATMENT:

Student A, a boy in the sixth g .de at Knox Elementary School, was chosen
for the case study. At the beginning of the school year, ne was found to
be very quiet and rather mature in actions. It was noted that he had a
good relationship with all of his classmates and was a leader in the 6th
grade class. He did seem to have some emotionul problems which stemmed
from troubles at home. Many days we would cry at the end of class saying
he didn't want to go home and face the problems.

Although "A" was a cooperative student who seemed to put forth much effort
on the task at hand, he did seem to resent not being able to read well.

lle had been in the reading program the year before. One year of remedi-
ation was not enough; this child continued to a slow reader. Entry scores
for the year 1973-74 vere as follows: Vocabulary: 2.8, Comprehension:

2.7, and Reading Average: 2.6.

Both his oral and silent reading levels were found to be higher than his
other skill levels, His word attack skills did appear somewhat average
but after administering the Fountain Valley Tests, he was found to be at
third gradelevel in the following areas: vocuabulary skills, study skills,
and phonetic and structural analysis.

E. TREATMENT:

Special attention and individualized instruction proved to be the
effective tools of remediation. A good teacher-pupil relationship was
established at the beginning of the year making it easier to begin the
remediation process. The general outline that was followed was that of
the multi-media laboratory approach. "A" began work on the third grade
inst:uctional level, working at one or two centers a day for five days
a week. llere efforts were made to develop skills in phonetic analysis,
structural analysis, vocabulary, and comprehension.




Centers included areas such as: listening, visual, creative, teacher-
directed, free reading, and independent activities. 1f the child finished
his work early he could go to the game center for the last few minutes OFf
class. Since "A'" vas in the last reading class, he was always enthusiastic
about helping put the machines away and cleaning the classroom.

The teacher-directed activities such as oral and silent reading, worksheets,
games and drills were used to broaden his reading habits. The free reading
center which consisted of library books, basal readers, and games also
proved to be effective in the remediation process.

AFTER TREATMENT:

Testing in April, 1974 with the California Achievement Test showed that
Dan had improved considerably. Grade Placement Scores obtained for the
1973-74 school year are indicated below:

Vocabulary Comprehension Average
April, 1973 2.8 2.7 2.6
April, 1974 4.7 3.6 4.3

The scores evidenced a gain of one year nine months in vocabulary, nine
months in comprehension, and a gain of one year seven months in overall
reading for the September through April instructional period.

Records indicate that "A'" mastered all the skills on the third grade
level and continued to progress rapidly. Even though he was absent for
some time due to measles, this student was still eager to learn and to do
extra work. It was a pleasure to teach him and it was most rewarding to
see the progress made by him, both academically and socially.
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Flva City Schools

A. Elba City Board of Education

B. Sara D. Sharpless
705 N. Claxton Avenue
I'lba, Alabama 36323
Telephone: 897-6036

C. Remedial Reading, Title I

D. David was a fourth grade boy, reading on a second grade level when he
entered the reading class. His reading level was determined by scores
made on the Stanford Achievement Test. He was very energetic, almost
hyperactive, and boisterous at times. He demanded a great deal of at-
tention, but showed very little interest in reading. Test results
showed he had not learned basic fundamentals for reading.

E. David was given more tests, in order to find his strengths, weaknesses
and his reading level; then he was placed in individual work, in which
he could succeed, without constant supervision. This seemed to build
his confidence, and he always enjoyed the praise.

The first semester was spent largely on word attack skills and building
vocabulary. Materials used were Barnell Loft, fiash words, SRA word
game, the Hoffman program, Dolch word list, puzzles and games, filmstrips
and overhead projector.

The last semester was concentrated mainly on comprehension, phonics,
speed and pleasure reading. He has used filmstrips, SRA lab, controlled
reader, Reading Thinking Skills, Developing Reading Skills, tapes and
Reader's Digest.

The teacher worked closely with David's home-room and level teachers and
tried to correlatc materials used in the reading lab with materials used
in the classrooms.

F. David's new interest and capability in reading has carried over to other
areas of work. He has shown progress in all of his subjects according
to his teachers. He has earned and learned self confidence. He has
become very cooperative and now has a desire fo» -elf improvement.

is test scores:

Sept. '73 May '74
Stanford Achievement 2.0 4.1
Koyyomeyer-Diagnostic
Spelling Test 2.4 4.4
Sort 2.1 4.4
Dolch Word List 181-2.3 218-3.6
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A

Morgan County

Dorothy Beavers

Route OUne, Box 50
Tuscumbia, Alabama
Telephone - 205-383-0175

English Reading Program
Narrative Description of Student

Student was referred to remedial rcadin; as she was entering the fourth
grade. She was nine years old and had not repeatei a grade. Observation
of her work revealed that she had made little appreciable progress in her
academic work.

Student lived in a home with her two foster brothers and her foster parents.
The foster father held a r:spectable position as a leader within this town.
The education of student's parents was above average which enabled them to
know and understand the procedures of education. They had no problems with
their sons' school achievements. The parents were anxious for her to excel
in school. Her father informed her teacher of her past experiences. The
following account was given:

Student has been taken out of the home of her natural parents.
She was the oldest child within her family which contained
several vounger children. She had in her own way sheltered
and provided for her younger siblings. Student had lived in

a number of foster homes before she met her present family.

One of the previous homes contained many children. She ad-
justed to this family. There seemed to have been mutual
affection between her and the family. Her stay with the above
familvy ended. She was later placed in her present foster home.
These parents were genuinely interested in her welfare.

Student was an attractive girl with light brown hair. She had a beauti-
fui complexion. Her hair was cut into a shag style. She was clean and
dressed neatly. Her size was that of an average fourth grade student.

She had not developed good work habits. Her writing was a mixture of

upper and lower case letters. Her written assignments were finished quick-
lv. Most of the time they were done the wrong way. Talks with her home

room teacher indicated that she functioned below grade level in all subjects.
Her attitude toward reading was hostile. Her choice of friends in the read-
ing room were students with negative attitudes toward learning to read. She
enjoyed lugging a large stack of books. Most of these books were too dif-
ficult for her to read. Her selection of books from the school library was
made up mostly of art and craft books. The ait items she made were only the
ones she could look at the pictures and constcuct. No art projects were done
that required her to read the directions. Usually, her notebook was filled
with paper. She sat and copied materials from workbooks or other books that
she was supposed to have read or done assigned activities. When she was con-
fronted concerning not doing her assignments, she replied by asking, '"Do I
have to do this dumb old thing?'" Sometimes she gave her teacher a long cold
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hard stare and sighed. Her head bobbed.

A few of the students called her foster child. She retaliated by calling
them names. Many times her behavior was defensive. She enjoyed receiving
attentica.

Tests revealed the following:

California Achievement Test, Level 3, Form A
Vocabulary 2.2, Comprehension 1.0, Total reading 1.4, Rank 3 in Percentile.

Diagnostic Tests of Word Perception Skills: inability'to say consonant
sounds, inability to say vowel sounds, a lack of skills needed for sounding
words, inability to read words tha. contained prefixes and suffixes.

E. Treatment - The program of training for her was as follows:

found her areas of interest

read materials at comfortable level of diffculty

studied the consorant and vowel sounds

blended sounds

encoursged recreational reading in the classroom and at home
provided varied interest reading materials

conferences were held with her

. materials were used to foster comprehension

00~ O L B~ W

The following materials were used:

Phonsvisual Consonant Chart, Phonovisual Vowel Chart, Phonovisual Consonant
and Vowel Activity Book, SRA Lab 1b, Reader's Digest Skill Builders, library
books, books from the reading room, EDL filmstrips, McCall Hardy.

The above program outlined was carried out during thirty-two weeks of the
s hool year. Classes were held forty-five minutes for five days each week.

F. After Treatment -~ Student presented a verbal battle before doing an un-
wanted assignment. Sometimes she showed resentment for work by grabbing
her pencil and scribbling angrily. She wanted to make good grades but did
not want to spend the time needed to do acceptable work. She strived on
the few above average grades she made. These papers were filed away in a
section of her notebook and displayed. She was often sent back to do work
that she had skipped. Student knew she had to earn the grade she received.

Her remedia? reading teacher “ilieved this student had come in the realiza-
tion that certain standards of performances were expected of her by the
school. She also knew that her parents were aware and in accord with the
requirements of the school.

She is to be retained in the fourth grade by request of her parents. The

California Achievement Test revealed the following: Vocabulary 1.8, Com-
prehension 3.4, Total reading 2.5.
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Special Education

A. Pike County Board of Education
B. Gavle Skipper

pike County Board of Education

P.O. Box 456

Troy, Alabama 36081

566~1850
C. Case Study -~ Physically Handicapped Class
D. This child, an eight year old black female, entered the physically
handicapped class at the beginning of the 1973-74 school year. She had
had one previous year of school in the first grade at Pike County Elementary.
The student made no academic progress in the first grade and was recommended
for special education. She was placed in the physically handicapped class
due to an orthopedic problem and a very low I.Q. It was also suspected
that she may have had vision and/or hearing problems.

Upon entering the class, this stuadent did not talk at all. She ,
would leave the room without permission and wander around the building
looking into other rooms. She frequently got lost coming from the bus to
the room. Her coordination was very poor in both gross and fine motor
movements. She frequently fell in the room and bumped into people and
cbjects. She even had trouble putting on her coat or sweater. Carrying
her notebook easily threw her off balance. She did not know how to hold
a pencil, use crayons, or cut with scissors.

The student was definitely not ready for any type of academic
work. Her experiences had been so limited that she did not even realize
that pictures were representing something. She had no idea what to do

with any of the puzzles and games in tane room. Her attention span was

very short and she did not participate in group activities.
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E. The student was accepted at the level she was on. Everyone in the
class was encouraged to talk to her, and she was encouraged to make her wants
and needs known by speaking. She was not allowed to leave the room without
making an effort at asking permission, even if her words were unintelligible.
The teacher aide checked on her in the mornings so that she learned the way
to the room, and the aide helped her find the way back to the bus in the
afternoon.

Experiences with books and magazines were provided, as well as
free access to puzzles and games. The Frostig Program was used daily
to improve visual-motor coordination. Peabody ILanguage Development
Lessons from Level P were also used daily for the entire class to encourage
language development,

Physical problems were referred to the Title I Health Nurse. She
screened the student for vision and hearing problems, but the student
could not respond to the tests. An appointment was made for her with the
Crippled Children's Service by the nurse. Participation in physical
education under Project PEP was included for this student. FPhysical
activities corresponding to her abilities were participated in daily.

’
F. Much progress has been made by this child during the year. She
now speaks freely and even participates in group activities and discussions.
She no longer gets lost or leaves the classroom without permission. Her
coordination is still poor, but it is greatly improved. She can write
the first letter of her name and signs all papers with this letter. She
can match colors and color simple pictures such as fruits. The student has
not yet lea:ned to cut on lines.
A major breakthrough came abhout the middle of the year when the student

recognized a picture of a watermelon and called its name spontaneously.

She now recognizes that pictures have meaning. The student is very anxious
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to please the teacher and seeks contact by volunteering answers to
cquestions and so forth. She has learned some housekeeping duties
related to the classroom and has become a functioning member of our

class.
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Tuscumbia City School System

Mrs. M. J. Singh

P. 0. Box 521

Florence, Alabama 35630
Telephone: (205) 764-1043

ESEA Title I Math

Jeff Kendall (fictitious name) was an emotionally insecure and very temper-
amental third grade student. He was very aggressive in his behavior and
had very strong feelings of racial prejudice. He loved to hurt his peers
physically or by words and often indulged in unbecoming behavior only to
be noticed.

Jeff came from a large, deprived family. He had a very poor self-image
and lived with the firm conviction that no one liked him at home, school
or anywhere in this world. He was a very sensitive child and suffered
perpetually because of the consciousness that he was never attractively
dressed or physically well taken carc of. His clothes were always dirty
and he seldom took a bath.

Jeff is a hyperactive child and was disinterested in his work. He re-
sisted both praise and punishment and had very little respect for either
authority or sympathy.

On the basis of the Key Math individual test Jeff was placed at level

1.3 and his accomplishment level on the CAT was 0.7. It took a very long
time to develop a comfortable situation where Jeff could be reached reason-
ably. He was a very slow worker. He hated to be "different'" in any way
and would co-operate to work only 1f he had the same assignment or activity
as the others in the group.

Because of his very short attention span and total lack of interest in his
work, a variety of activities were planned for him every day. He would

not even enjoy playing educational games because not only did he hate to
lose at anything, but he also wanted to be a leader. In view of the nature
of his typical behavior problems and on the basis of the Consultants' re-
commendations, top priority was initially placed on helping him to modify
his behavior. He was promptly reterred for counselling by the mental health
consultant.

The counselnr had many sessions of personal confereaces, subtle talk about
physical hygiene and encouraging remarks about personal appearance were
resorted to with considerable success. Praise for using polite language
and co-operating with work assignments was an effective means of getting
positive response from him.
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F. During the course of the year many positive changes were noticed in
his behavior. He seemed to be a much more responsible, better adjusted
and social child. To create security and confidence, many class respon-
sibilities were given to him. Physical touch and interest in his per-
sonal life outside of the school established in him feelings of being
wanted, loved and cared for.

During the mid-term testing in January, Jeff showed an improvement of
1.1 on the CAT and at the end of the year he showed a gain of 1.9.

It was very encouraging and rewarding to see this total improvement in
Jeff. He has a long way to gc still and needs a lot of love, understand-
ing, encouragemcnt and help to create in him the positive feelings of
wanting to work and being happy.
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CASE STUDY

A. Lauderdale County

B. Mrs Virginia Sanders :
3006 Lafayette Avenue
Muscle Shoals, Alabama 33660
Phone - 381-2907

C. 1Individual Title I Reading Case Study

D. Objective Data:

Name: '"Rex Macon'"  Birth: September, 1966 Grade: 2

Rex was given the Language Tests of Basic Experiences Level L. The
results were as follows:

Raw Scores Precentile Stanines
Language 21 50 5 (average)
General 20 59 5 (average)

The expectation of success was good.

The California Reading Achievement Test was administered in September,
1975 and May, 1974. The results were as follows:

September, 1973 May, 1974

Raw Score Grade Placement Raw Score Grade Placement
RV RC RT RT RC RT RV RC RT RV RC RT
15 11 26 1.1 1.7 1.1 26 28 54 3.2 3.3 3.3

Rex's progress for the September and May tests was 2.2.

When this test was administered in September, Rex was in the
second grade but he only scored 1.1 in vocabulary and 1.7 in
compreheasion. His AGP was 2.1.

fn May 7, 1974, Rex was given the same test and he scored 3.2

in reading vocabulary and 3.3 in reading comprehension. His AGP
was 2.9. According to this test, he was now four months above
grade placement.

Rex was administered the California Short-form Test of Mental
Maturity in November of 1973. His grade was second and his C. A.
was seven years, two months. His I.Q. score on this grcup
mental ma.urity was 106.

Health Data:

Rex seemed to be a normal, healthy boy, but had a lack of energy.

His movements were slow and hesitant most of the time. I checked

his Cumulative School Health Record and he had no listed handicaps or
deficiencies. His sight and hearing were checked "good." His
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Aruitoxt provided by Eic:

vision was 20/20. However, Rex held his books near his face when he
worked or read. Sometimes it appeared that he was hiding behind them.
He often has to be told several times what to do. T think this, too,
was a form of escape and not a result of hearing difficulty. e did

not stutter but his speech was often hard to understand. His speech was
soft and was never heard above the other members of the class.

Rex has had the chicken pox and the German measles. He has not had
the mumps and other diseases of thj. nature. MHe has had the necessary
immunizations and tests, but he does not see his physician regularly.

When he was quite young, he was hospitalized several weeks with a
broken leg. Most of Rex's check-ups have been done through the
school and not by the concern or effort of his parents. At present,
he is as normal and healthy as any little second grade boy.

Home Background:

Pex is the youngest of thiee Lo,s in the Macon family. His older
brothers are both working in distant places. Rex's father works

for a sheet metal company and i~ required to work shift work. ilis
mother works part-time at a local store in the small community where
they reside. His parents are about forty-five years of age.

The home furnishings are far from being elegant or even désirable
for comfortable living. They live in a small wood frame house which
is unpainted and has open windows without screen . There is a lack
of "coziness" and a pleasant welcome in their home.

Absent, too, from the home are hooks or any literature desirable
for a growing little boy of seven. Naturally, the television
occupies the family's leisure. Rex likes to watch sports, cartoons
and westerns, or to quote him "cowboy shows."

His parents are not active in civic affairs but attend church
regularly. They do not seem to be interested in their child's edu-
cation or progress. A number oi times Rex's teacher sent word

that she needed to talk with thcm about Rex. They failed to make

any attempt to see her. Tinally, the teacher made a trip to his

home and the wother was indifferent and did not offer to help correct
Rex's "laziness' or undesire to do his school work.

Rex was surely not a leader but .iude an exczllent follower, He was
never dominating, loud or rude .o his classmates or teacher. He was
usually happy, thoughtful and 1loved exceitement. He mostly just
smiled or laughed with others, ot at them.

In out of school play, he wac irvolved in tree climbing, football,
church socials and play cars.

Child's Personality:
Rex is quiet, friendly and plea:rant. He seldom has to be corrected

for disobeying in class. He is not a favorite of the class, but
is not disliked either. He has one close friend in the class and
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this boy is also his neighbor and playmate out of school. He likes
his teacher and his classmates. He is noc a ''busy-body" or a
"fattle-tale."

Rex adores his family. He often speaks of them when he speaks
out loud at all. During "share-and-tell time'" once, he read

a news article to the class about his brothers. Even though

he could not pronounce all the words in the article, this did not
bring embarrassment to him because he was so proud to be telling
about his brothers.

Rex's interest in play is quite adequate. At the beginning of the
school year, he did not think much of school work. However, as the
school year progressed, he began to like coming to the Title I
Reading Class.

School History:

Rex started to school at the age of six. He was not an excellent
student, however he showed potential on his tests. Although he
received only normal in arithmetic, he was quite efficient in this
subject. His spelling, writing, language and reading were in need
of improvement at the beginning of the school year.

There was noticeable change in his grades in February. Rex was
given the Diagnostic Reading Scales designed i George D. Spache.
His instructional level was 31, independent level was 22 and
frustration level was 32. His silent reading performance was good.

1 s .
Rex's academic weaknesses were diagnosed as follows:

. Faulty word identification and recognition
. Poor listening skills

» A limited sight vocabulary

. Emotional maladjustment

. Lack of ability in auditory blending

(W, I SN VU R X R

Summary of Diagnosis:

Rex had difficulty in word memory, comprehension, meaning of
opposites and picture associations. As for a cause, the teacher
found it hard to put into a single state. It was a summation of

many things. Rex's I.Q. was certainly adequate for learning and

his tests showed achievement in the language areas. It may be

due to his lack of concentration, interest or inability to adequately
perform.

Treatments:
1., Visual Dpiscrimination

a. Finding identical elements at the beginning of words
b. Finding identical elements at the end of words

c. Identifying letters and small words

i. Identifying common objects with slight differences
€. Recognizing word families
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2. Auditory Discrimination

a. Learning initial letter sounds
b. Hearing words that rhyme
c. Hearing different final sounds in words

3. Developing Listening Skills

a. Share and tell

b. Storytime

c. Following directions

d. Listening to draw a conclusion
e. Retelling stories

f. F<nishing stories

4. Developing and Expanding Sight Vocabulary

a. Labeling opbjects in the classroom

b. Associating printed words with a picture
c. Reading teacher printed sentences

d. Reading experience charts

e. Writing words in sand

5. Developing Emotional Stability

a. Participating in sharing periods
b. Listening to musical records

¢. Discussing events

d. Making experience charts

e. Participating in ''Show-and-Tell"
f. Doing chores

Materials Used For Treatments

A. Visual Discrimination

. Sullivan programmed materials

. Scotts Foresman talking alphabets

. Controlled Reader (pre-primer through 22 £ilms)
. Hayes duplicating materials

. Listen and Learn with Phonics

Vi W N e

B. Auditory Discrimination

1. Scotts Foresman talking alphabets
2. Sullivan progranmed materials

C. Developing Listening Skills

1. SRA Listening Stories
2. Books

3., Films

4
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D.

Developing and Expanding Sight Vocabulary

Controlled Reader (per-primer through 22 films)
Sullivan programmed materials

Tradebooks

Basal Readers

SRA Reading Laboratory

. SRA Linguistic Series

USSR
.

Summation:

Rex is now ready for the third grade both physically mentally
and intellectually. His reading ability during the past year
progressed from 1.1 to 3.3 which means that he had a gain of two
years and two months.

At the beginning of the school year, Rex was too insecure to
work independently. Now he is able to read directions and
follow them without the assistance of his teacher. He does not
think that he has succeeded unless he has a perfect paper or
had read a paragraph or page without missing a single word.

He listens attentively and follows directions adequately. He does
not hold books or materials close to his face anymore and he

does not need a method of escape now. Rex is obedient, kind and
lovable.

I think that Rex will have a successful third year in reading

because he has acquired good word attack skills, has good com-
prehension, and he desires to do well.
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SYSTEM Muscle Shoals City

Individual Case Study
A. Muscle Shoals City

B. Mrs. Lenita Bond
Howell Graves School
Wilson Dam Highway
Muscle Shoals, Alabama 35660
Phone: 383-2269

C. Special Reading
D. Narrative Description of Individual Prior to Treatment

The student, an eight year old white, third-year girl entered special
reading classes in September. Her I.Q. was 95. She is the oldest cf
three girls and lives with her mother and father.

The student is small for her age, and is well liked by her classmates.
Her main problem was getting her attention channeled in the right direc-
tion. She enjoyed socializing, and gave little attention to her work.
She could not work independently and had to be encouraged constantly to
keep up and improve her scores.

The student came to the reading lab five days a week for thirty-five
minutes. There were nine other students in her group with similar
problems.

A pre test indicated the following needs:
Stanines Grade Level

Reading Comprehension 2.1
Vocabuiary

Auditory Discrimination
Syllabication

Beginning & Ending Sounds
Blending

Sound Discrimination

— N AN = ON D =

The diagnostic test indicated the student was very weak in phonetic analysis
skills. It was also determined that she learned best by audio methods.

E. The following materials and methods were prescribed:

Hof fman Reader - comprehension and word analysis skills through audio
and visual approaches

Reading Progress Lab - phonetic analysis, comprehension by audio and
visual

Controlled Reader ~ increase perception skills and comprehension skills

Specific Skills Series —~ audio and visual approaches to phonetic skills

Games - Vowel Dominoes, Spin-A-Sound, Word Puzzles, Comic Books, Bingo-

Bang, 0ld Itch
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SYSTEM Muscle Shoals City

F. Narrative Description of Individual After Treatment

With continued encouragement and praise, the student began to become
more serious about her work. She was challenged to increase her score
from the previous day. As her scores became better, she was determined
to go to the next level of difficulty. By the end of the year, she was
reading on grade level in her regular classroom.

A post test was given to measure her improvement.

Pre Post

s

Grade Grade

Stanine Level Stanine Level

Reading Comprehension 1 2.1 5 4.0
Vocabilary 4 3
Auditory Discrimination 6 9
Syllabication 1 7
Beginning & Ending Sounds 2 6
Blending 2 5
Sound Discrimination 1 6

The student made a gain of 1.8 in reading comprehension which placed her
on grade level.

Her feeling of self-worth was greatly increased, and now she has confidence
in her ability and will be ready to begin fourth grade with the determination
to do good work.
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CASE STUDY IN READING

DeKalb County Board of Education

. Contact Person: Byron Lang, P.0.Box i, Fort Payne, Alabama,

Telephone: 845-0414
Program: Reading

Description of Individual Prior to Treatment: Jerry was in the sixth
grade {or the second year. He was still immature in comparison to

his classmates even though Le was a year older. He was from a medium-
s1zed family and was the middle child. His parents did not respord

to 1nvitations for parent-teacher conferences and sesemed completely
unconcerned about Jerry's problems in school.

Jerry scored a grade level of 3.2 on vocabulary and 2.1 in compre-
hension with a total of 2.5 on the California Reading Achievement
Test at the beginning of the school year. His I1I.Q. as measured by
the Otis Quick Scoring Test was 72 which made his mental age about
eight years. An informal reading inventory showed many problems in
the areas of phonetic analysis, structural analysis, oral and silent
reading as well as comprehension. He knew only 60% of the Dolch
Basic Sight words. Jerry was very tense when reading aloud even

if only the teacher was listening. He stumbled often, even on very
simple words. When faced with a new word, he seemed completely lost
as to how to figure out what the word was. Consequently, Jerry was
greatly lacking in self-confidence when it came to reading.

Jerry had a very favorable attitude, however, and seemed eager to
overcome his reading problems. He was willing tou work hard and was
very cocperative.

Treatment: Jerry was given a prescriptive program of work that
enabled him to start with lessons that were very easy for him and
then gradually move up. He was given praise and encouragement, and
his correct responses were given more attenticn than his incorrect
ones. He was given words from the Dolch list in very small doses
by use of the Psychotechnics program and by teacher-made materials
until he had eventually learned all of the words he did not know.
Starting at an easy level in SRA, moving at his own pace, and
recording his progress helped Jerry build up his confidence about
reading and also helped him improve his comprehension. He was
given intensive practice in phonics by use of such materials as

the sound Way to Easy Reading Program, the Pacer Sounds and Stories
materials, and the phonics workbooks provided by Title I. The
Imperial Reading Program and other worksheets helped him with
structural analysis, and he gradually began to be able to identify
more and more words.
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Aruitoxt provided by Eic:

Jerry worked the majority of the time on a one-to-one basis

with the teacher, the aide, or a machine. He seemed to like

the privacy of working in this type of situation and became less
afraid of making a wrong response and thus became less tense.

Jerry's classroom teacher was consulted and a tutoring program
was established for him using the aid of some capable ninth grade
students. This gave Jerry three reading sessions per day.

Description of Individual After Treatment: By the end of the school
year, Jerry's self-confidence in regard to reading had greatly
increased. He seemed much more eager to read to those who listenec
to him and could read on a much higher level of material. He now
could figure out many words that he had never seen before by
breaking them down and sounding out syllables. His comprehension
ability had also improved. Jerry's grade placement scores at the
end of the school year were as follows:

4.7 in vocabulary
5.0 in comprehension

4.9 in total reading

These scores show an increase of 1.5 in vocabulary, 2.9 in compre-
hension, and 2.4 in total reading.
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CASE STUDY

A. Anniston City Schools

B. Mrs. Velma Curry
P. 0. Box 1500
Anniston, Alabama 36201

Telephone Number: 236-1561
C. Compensatory Educational Program in Reading
D. DESCRIPTION PRIOR TO TREATMFM™

Pupil A was a black female, 1. ‘ears old, sixth grade student
enrolled at Johnston Elementary School during the 1973-74 school
year. She has completed her second year in the Title I reading
program.

Pupil A's family consisted of a mother, three sisters, and one
brother. The family has lived at the same residence for several
years. Pupil A attended Glen Addie Elementary School previous to
the consolidation of five elementary schools in the city of Anniston
this year.

Pupil A completed fifth grade with borderline grades in all subject
areas. She entered the Title I reading program as a very quiet,
self -contained girl vho was polite and well mannered. She appeared
to experience difficulty when participating in group discussions.

In October, 1973, Pupil A was administered Form A of the California
Achievement Test in Reading to determine her reading level Test
scores indicated the following grade equivalents:

Vocabulary Comprehension Total
3.8 4.4 4.1

E. TREATMENT

Diagnosis was made through the use of Fountain Valley Teacher Support
System in Reading and the Reading Practive Program. Remedial work
was provided in the needed areas through the use of the Phoenix
Reading Series, Study Skills, Listening-Reading Program, Locating

the Answer, Getting the Main Idea, and the Reading Practice

Program. Teacher-constructed materials, the use of visual aids, and
individualized instruction completed the reading program.

F. DESCRIPTION AFTER TREATMENT

A post 3tandardized test was given to Pupil A in May of the current
year. kerm B of the California Achievement Test in reading was used.
Pre and post-test scores reveal the following:
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Pre-
Post
Gain
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Vocabulary Comprehension Total

test 3.8 4.4 4.1
-test 6.7 7.6 7.0
2.9 3.2 2.9

Pupil A showed improvements in all areas of her school work during
the year. End-of-year records show one letter grade improvement in
each subject as compared with those of last year. She displayed
more self.reliance and took a more active part in class activities

as the school year progressed.

Pupil A is now reading on, or perhaps a little above, grade level.
She should be able to adequately cope with junior high school
materials without further remedial work in reading.




SYSTEM Covington County

YDIVIDEAL CASE STUDY, READINCG
A, Name of 10 @ Covington Geuanty Board of Education

B. Nawe, address and telepitene number of person who can be contacted
for further information:

Katheriae T. Ouaom
1006 N. 6th St.
Floral., AL 36442

Phone: 898-3636
C. Title ot project:
Reading
D. Descripticer o1t individual prior to treatment:

The subject, B. S., a white male agc 10, entered the fourth grade

in September, 1973. He had completed 3 yeaz.s of school prior to
this. On the pre-test he scored a grade level of 3.1 on vocabulary,
3.1 on comprehension, with an over-all grade placement of 3.1. This
ranked him in the 28th percentile.

B. s. is the oldest of 3 children. His parents divorced and he lives
with his mother. B. S. was an active child with emotional problems
stemuing from his home life. He participated in the program during
his second und third rade years, making slight gains each year.

E. Description of treatment:

The subject received much individual instruction from the teacher,
with the teacher-aide supplementing this instruction. Use was made
of audio-v'sual aides, chalkbecard, controlled reader, taped lessons,
records, and programmed materials. The subject was encouraged in his
oral reading and independent work. He was encouraged to read library
books and to play reading games during free time. The subject was
shown that the teache:r was interested in him and felt that he could
succeed in reading. The subject began work at a lower level so that
his success was assured. He was praised and encouraged to work hard
and to put forth a good effort in ary work he was doing.

F. Description of individual after treatment:

The subject tcok a post-test in May 1974. He scored a grade
level of 3.3 on vocabulary, 7.4 on comprehension, with a total
grade placement of 6.2. This ranked him in the 77th percentile,
with an over-all gain of 3.1. The subject's confidence in his
ability to read increased considerably. He enjoyed checking out
library books and was eager to participate in oral reading and
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SYSTEM Covington

class Jdis i-si1ons. He responded greatly to praise and encourage-
ment {ron tne teacher and was estremely pleased with himself when
he did goo | work.

The eifect of puarticipating in the reading program for three
years can he seen in the fact that B. S. tested out of the program
on his 1974 post rtests,

ERIC
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CASE STUDY

Talladega City Schools

B, Dr.

Telephone 362-2204

Kindergarten

profoundly deaf.
daughter, age eight, with
the lower income bracket.

Having taught X's sister,
ments that had to be made
patterns of children with
by environment chan inate

X was a very unique child.
to take part in a group.

136

Hlarris E. Love, 501 South Street (P. 0. Box 946)

X, age six years, is the daughter of X and Y, both of whom are
X has normal hearing.

There is one other

no hearing defect. The family is in

I was more aware of the personal adjust-
due to deaf parents. The behavior

deaf parents seem to be influenced more
ability.

She was withdrawn, shy, and hesitant
The lack of oral communication in the

home affected X's relationship with her peers as well as her
teachers. This resulted in her ignoring or being non-responsive
to surroundings and directed activities. X seemed to need the
warm friendly atmosphere of the pre-school with its activities
and organization.

The teacher, being aware of X's peculiar needs, was able to plan
a more effective program with daily experiences to develop her
potential abilities and overcome inadequate personal adjustments.
Flexibility of the materials used in the pre-school program aided
in designing a program to meet X's unique needs.

The non.verbal atmosphere of the home created an environment which
discouraged attentiveness and response. The teachers obtained X's
attention before giving instructions. Support and encouragement
were given to her constantly during the school year.

X learned to accept the discipline of group 1ictivity as she watched
other children conform to the pattern of behavior established in
the organized program. X developed independence and a willingness
to cooperate. She gradually found her way into a wider world

that allowed her to demonstrate her capabilities.

The materials used in converting a withdrawn person into a happy
productive student were mainly: KELP (Kindergarten Evaluation of
Learning Potential), Alpha Time, and Sullivan's Reading Readiness
and Number Readiness.

X's achievement is shown by the improvement made on the Lee-Clark
Reading Readiness Test recorded in the table below.

Date Raw Score Grade Placement Progress
9/12/73 16 0.0
5/7/74 59 1.9 1.9
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CASE STuDY

F.

Talladega City Schools

Dr. Harris E. Love, 501 South Street (P. 0. Box 946)
Telephone 362-2204

Early Elementary Reading

X, age 7, is the second oldest of six children. He comes from a low
income family where little if any attention is given to the children
and their learning. Both parents have a high school educaticn. His
father works long hours and his mother is constantly keeping house
and the younger children. The children are well fed and clothed

but otherwise negligence is easily observed.

When taken into the program in September, X was talkative and
outpoing. He was well adjusted and eager to learn. His main
problem was his inability to recognize and pronounce words correctly.
He didn't attempt to apply phonic skills for sounding out unknown
words. He would just glance the word and pronounce it as anything.
Because of this inability he was unwilling to read loud. He also
has a speech defect which I believe is caused by double teeth
growing in his mouth. On the California Achievement Test in
September he scored 0.8 placement in Reading.

1 allowed X to read his work to me most of the time. He worked
with the talking page 15 minutes each day. This helped him to

learn to sound out letters and then pronounce the word. Through

the use of pictured flash cards, he was able to know what the word
was and then to try and to sound out the letters until he pronounced
the word.

In April X scored 2.5 placement of the same test that was given in
September. He is now able to recogniz: more words and sound out
those words which he doesn't know. He often volunteers to read
aloud for wme and before the class. He has shown a remarkable
improvement in.his reading, phonic skills, and sight words
vocabulary.

Date Grade Placement Progress
September, 1973 0.8
April, 1974 2.5 1.7
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St. Clair County

CASE STUDY

A. St Clair County

8 Jiwmy S. Lee, Coordinator, Fell City, Alabama 35125

T

Phone 333-/12

C. Remedial Reading Program

¢
When the student was tested in October, scores were posted as
follows: reading comprehension level--5.8; vocabulary level--4.9;
total reading score--5.,3. While these scores would not place thie
student irretrievably behind. the student's classroom grades were
all but failing. The student displayed an inability in the class-

room to .omprehend any assigned reading material. For these reasons

the student was placed in reading classes.

The student's family represents the middle income strata for this
community. The student's social and experience level would also

be considered average for this community. The student is the youngest

of several children, with other siblings being much older. The
student's health is somewhat frail though not disabling for sports
activities represents a large part of the child's life.

The student was a constant behavior problem in class and my class

proved in September to be no different. Though the family seemed to

display a positive attitude toward school, the student showed signs
of resentment and a feeling of futility.

Larly in the year several conferences werc held between the

teacher and the student. The teacher constantly pointed out qualities

of leader.ship and achievement possibilities.

Tachistoscopic training served as interest builder early in the

year. The tcacher allowed this student 5 to 10 minutes of free reading
time at the end of each period. As rapport was achieved, a more positive

attitude toward school and teachers was also achieved. The teacher
varied reading assignments daily through use of EDL Study Skills,

Sullivan Readers, and SRA Lab ITa. The SRA Lab was used very little

due to the student's dislike. By May the student has read numerous
books of his own choosing; completed books 5~8 of the Sullivan Pro-
gram; read through 3 color levels of the SRA Lab Ila; levels D and
E of EDL Study Skills; a part of Book D of Guided Reading Study

Guide; and participated in Tach X training. This has been accomplished

even though the student missed 4 weeks out of school in March and
April due to illness.

Attitudes have improved considcrably--even the student thinks
so and has verbally stated the fact. The student comeg quickly now
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into reading and settles down and begins working. At the first of
the year, the student cheated a great deal but this has completely

stopped.

Post test scores from May zive an achievement level for the
student as follows: reading comprehension--8.6; vocabulary--6.2;
total reading--7.4. A jump from 34th to 59th percentile was also

posted.

The student still prefers reading material on sports and horses,
but response is made positively to much other material. The student
has shown a new interest in science and general history.

improvement can still be made. The student must continue to

work on attitudes of respect and selfishness. It is up to the teachers
to see that this student is not allowed to regress, but that he
continues tc show academic improvement.




