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INTRODUCTION

Fiscal year 1974 was the ninth year in which federal funds were

used to meet the special needs of the educationally disadvantaged

children in Alabama. The funds provided by Title I of the Elementary

and Secondary Education Act (ESEA) were allocated to one hundred

twenty-five (125) county and city school systems (LEA's).

The Title I program of 1974 was the result of the evolution

of a program from the 1965 idea of "providing anything you have

never had before" to careful consideration of the identified special

reeds of fewer children. Each year the programs have shifted more

and more from a remedial program to a preventive program, beginning

with preschool in many systems.

Definite stress was placed not only upon the assessment of

educational deprivation but also upon the preparation o: meaningful

behavioral and performance objectives to meet the assessed priority

needs.

The uncertainty of Title I funding from year to year makes

teacher contract renewal unpredictable. This has caused many teachers

to ask For a transfer out of federal programs. Thus, extensive train-

ing of new teachers must be done each year. The extent of the

personnel turn-over definitely affects the effectiveness of the

programs.

Amendments to the ESEA provided special funds for the education

of the children of migrant agricultural workers, children residing



in state-operated or supported schools for the handicapped and children

in institutions for the neglected and delinquent. Evaluation reports

for those programs are under separate cover.
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DISTRIBUTION OF TITLE I FUNDS

1974

Local Agencies (Part A)
(Part C)

institutions for Handicapped
Institutions for Delinquent

Migrant Education
State Administrative (Includes Part C)
1973 impounded Funds

Local Agencies (Part A)
Local Agencies (Part C)

Local Agencies (Part A)
Funds Budgeted for Capital Outlay
in 1974 (Included in above amount)

Buildings and Remodeling
Instructional Equipment
All Other Equipment

1,4

7

$ 34,549,166
1,592,071

633,507
199,129
694,053
377,245

5,707,968,
1,193,291

$ 44,946,430

$ 15,230

333,244
8,956

$ 357,430



rirLE i STAFF POSITIONS IN 1974

Htle :, BEA
19,,

PROTECT STAFF

Roguiar

TERN

Sumer
FER^1

Classification of Assignuent

Teaching Kindergarten 271 555

Teaching Elementary 1,819.5 2,174

reachin4 - Secondary 278 429

reaching Handicapped 73 48

Teacher Aide 1,411.5 1,210

Librarian 3 49

Librarian Aide 2 5

Supervision 56.5 52.5

Direction and Management (Admin.) 96.5 118.5

Counseling 50 35

Psychologist * 1 0

Testing 37 30

Social Work 15 7

Attendance 20 5

Nurse* 40 12

Physician* 1 1

Dental Hygenist* 1 1

Clerical 100 100

Other 164.5 480.5

Some of the non-teaching staff may have been under contract for services

as needed.

s
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INSTRUCTIONAL ACTIVITIES

in

1974

REGULAR TERM

INSTRUCTIONAL ACTIVITIES

Number of
LEA's

Number of
Children

Amount.

AllocaLed

Business Education * 1 75
S 4,000

English Reading 124 110,774 10,071,275

English - Other Language 2 2,045 83,617

Arts

Home Economics (Personal

Development) 1 100 9,000

Mathematics 74 53,278 3,348,623

Natural Science ** 3 1,330 54,987

Social Science ** 2 1,305 46,000

Special Activities for
Handicapped 16 2,084 343,044

Kindergarten 33 5,730 1,877,999

Other Activities (ITV,
Speech, etc.) 7 22,038 1,198,747

Night classes in a dropout program

** Classes for dropouts, NYC or in LEA's with a heavy concentration of

deprived children
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SUPPORTEVE SERVICES

in

1974

RECW1AR TERM

SUPPORTIVE SERVICES Num1)er of

LEA's
Number of
Children

Amount
Allocated

Attendance 18 21,635 $155,617

Clothing 1 300 1,400

Food* 5 620 5,991

ctidance Counselin-, 17 24,365 510,363

Teacher Aides 92 92,026 2,507,8',1

l'ealth - Medical and Dental 36 45,411 395,136

Library 5 9,03/ 20,137

Psychological 2 1,355 19,903

Social Work 8 10,973 104,856

Speech Therapy 1 1,275 18,300

Transportation :: 13 8,131 39,957

Special Services for
Handicapped *** 1 125 600

Other Services 24 64,766 375;, 34)4

Snacks and food services not reimbursalfle under USDA.

** Transportation for Title I pre school children.

** Glasses for children in the Special Education classes.

1_0
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INSTRUCTIONAL ACTIVITIES
Summer 1974

Number of Number el
INSIRUCrIONAL ACTIVITIES LEA's Children

A-vitn;

Alik,1).00

Business Education 1 110 S 2,(x)0

Cultural Enrichment 0 0 0

English - Reading 70 50,929 1,728,897

English - Speech 1 1,100 17,5)0

English Other Language Arts 1 1,357 28,000

Mathematics 48 40,816 905,550

Natural Science 5 8,647 110,932

Social Science 7 12,910 144,392

Special Activities for
Haidicapped 4 689 43,924

Kindergarten 56 9,086 645,475

Other Activities 3 548 23,790

SUPPORTIVE SERVICES
Summer 1974

Number of Number of Amount

SUPPORTIVE SERVICES LEA's Children Allocated

Attendance 5 2,760 $ 8,650

Food * 10 6,613 31,350

Guidance CounselIng 8 11,681 4,9,309

reacher Aides 56 39,920 414,806

Health Medical and Dental 14 8,546 39,'.82

Library 7 13,174 52,487

Social Work 3 6,105 5,918

Speech Therapy 2 2,205 5,760

ransportation 42 34,011 621,4+1

Other Services 20 29,577 51,7'4/

* Snacks and food services not reimbursable under USDA.
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PART ONE

1 oPERAT1oN AN L;L(WCES

The Title' 1 ororam in Alabama a.iminictered from the state
level through the Division of Administration and Finance by the

Federal Programs Section. Tht fide I staff consisted of the
state coordinator, assistant state coordinator, four education
specialists, a mathematics specialist, a reading specialist,
an evaluation specialist, statistician, an accountant, account
clerks and clerk stenographers.

The staff worked with the LEA's in individual conferences, area
and statewide conferences and by telephone. An attempt was made
to involve the LEA's in the planning of all conferences. The
staff also invited the LEA's to come in on several occasions to
make recommendations to the SEA about improving SEA service to
the LEAb.

Some of the SEA Title I meetings involving LEA representatives
during 1974 were as follows:

July 30
July 30
August I & 2

August 31
September 27
October ,
November 8
November 28
December 13
January 9
January 23
February 20
February 28
March 20
March 22
March 26
March 30
April 2
April 10
April 11
April 16-17
April 16
April 18
April 19

April 24

1nril 25
Airil 26
`la 2 & 21

Educational Program Auditing
Needs Assessment
School Office Personnel
Project VISIT
Project VISIT
Title I Legislation
Statewide conference for LEA Coordinators
Needs Assessment
Needs Assessment
Comrnsatory Conference Planning Meeting
SLatewide conference on federal funds
Area Conference on Evaluation
Area Conference on Evaluation
Area Conference on Evaluation
Area. Conference on Evaluation
Area Conference on Evaluation
Needs Assessment
Area Conference on Evaluation
Area Conference on Evaluation
Needs Assessment.
Title. I training conference
Brea Conference on Evaluation
CPIR Workshop

Aron Conference on Tu:;ting and Diagnosing:
Area Conference on Tf,:ting and Diagno,;ing
Area Conferenco or -,t ine nnd Diagno:ji
Arcs ConforLnce on ',:qing and DiagnoHns
Nteds Assoment

,:, t
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7

ln addition to the workshops and conferences, the SEA Title I

staff gave assistance through individual conferences, telephe-0
conferences and visits to the LEA's. During the year, the

following reviews were made:

129 Administratil,_ dews
49 Accounting Reviews
26 Evaluation Reviews
65 Instructional Reviews

Every request for special visits was honored. The SEA Title I

staff helped with planning sessions, in-service training pro-
grams for parents, etc. No data processing service was fur-
nished except test results from the state testing program in
the fourth, eighth and tenth grades. A print-out which supplied
percentile ranks and total grade placement means was furnished

to each system. Plans were made during the year to supply

additional testing servic , including item analysis, and training

in diagnosing and prescribing. First results of this service will

be described in FY 1975 evaluation report.

13
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If. Dissemination

Dis-,emination ot information about ,u.ogram, was very succes,
fully done on 1974. Eight LEA's had excellent exhibits at the
Alabama Education Association (AEA) annual convention in Birmingham,
Alabama. Brochures and other materials were displayed and distributed
by the LEA exhibitors.

The Alabama State Department of Education (SDE), the Alabama
Association of School Administrators (AASA), and the Alabama Education
Study Commission (AESC), cooperatively sponsored Project VIFIT (View
Innovative Schools in Transition) as a method of disseminating infor-
mation about exemplary education programs in Alabama. After an initial
meeting between SDE and AASA representativeS, a committee was appointed
to coordinate the project.

The committee outlined the following steps for the project:

1. Identify exemplary educational programs in Alabama.
2. Select the systems to be included as visitors.
3. Develop a list of recommended procedures to he followed

during a visit.
Coordinate the visits.

5. Evaluate the project.

It was decided to include all systems that had a new superintendent
either during the 1972-73 or 1973-74 school year. The remaining systems
were selected so as to assure a near representative sample on the basis
of: (1) geographic locations, (2) size, and (3) city and councy
sy:-ems.

This resulted in a list of 34 systems tr, be invited to participate.
letL: e-sogned by the st,:te superintendent of education, a represen-

tative of the Alabama Association of School Administrators and a repre-
;entative of the Alabama Education Study Commission was sent to the
superintendent-, of the 34 identified systems inviting them to participate
in Project VISIT. Attached to the letter of invitation was a return form
for their response with spaces provided for indicating their choice of
the type program which they would like to visit.

Of the 34 systems invited, 21 indicated a desire' to participate.

Forms were sent to SDE consultants and to AESC representatives re-
nuestiag that they recommend school, programs to be visited. The responses
were used to develop a list of schools to he visited. The school pro-
grams to be visited by the various systems were ',3e1ected from this list
on the basis of indicated choice and proximity to the visitors.

14



0,1,e , ,oel it scuoe syst0) was selected to be visited,

a letter 'it, ,,eni to the superintendent asking that a team of
isitor, ht' !Hoke(' to visit. A corm was attached for their

response requesting a choice of dates for a visit.

By Peans of telephone calls, dates were mutually agreed
upon by the visitors and the system being visited. Written ccn-
firmation was sent to the visiting system along with the appro-
priate numbers of the following materials, forms,* and instructions:

1. How To Have A Successful VISIT.
2. Project VISIT Evaluation.
3. Statement of Official Travel.

4. Statement of Exj_mses for ESEA, Title III, Project VISIT.

Written confirmation along with Accomodating Your Visitors was
also sent to the systems being visited.

Visitors were reimbursed individually for mileage and per diem
while the school systems were reimbursed for any substitute teachers
hired to replace visiting teachers. The cost for mileage and sub-
stitute teachers was $2,841.74.

Each visitor was asked to fill out and return a copy of the
evaluation form. A total of 107 of these were returned. A large

percentage of the replies was favorable with accompanying requests
for continuing and expanding Project VISIT in 1975. As a result
of this project, the dissemination among LEA's increased.

*These forms are available upon request.

15



Digseinatio; by Cie LEAs was done in the following ways:

1, Wtitttn the LEA's

Conterences
training sessions , workshops
Witten matter (reports; news releases)
Other- Personal contacts, visits, telephone calls
Study and discussion groups (faculty, parents)
Consultant service, guidance counselor
Displays at fairs and educational conferences
Test scores disbributed to supervisors and teachers
Many LEA's have worked up study guides and courses of

study with in-service groups.
Parent Advisory Council

9. To other agencies:

Press, radio, TV
Publications - Letters, reports, announcements
Open house
I'il is and video tapes

Tal!:s to civic clubs and other local organizations
Adult Basic Education classes

3. To state agency:

1:ritlen reports
otctures, films, brochures
Visits, telephone calls
Exhibits ')f projects at the Alabama Education Association
Convention

Dissemination by the SEA was done in the following ways:

1. To LEA's

Area conferences
Personal conferences
Administrative memoranda
Copies of iaterials sent from the U.S.O.E.
Copies of state evaluation reports
Copies of various evaluation reports from other states
Reprints of materials received from LEA's and other states
Programs presented to civic groups, faculties, parent groups
and other organizations.

2. To the public

News re/eases
Displays
Talks to various organizations
Publications

16



DISSEMENAFIM or PROJECT FNFORMATION AND DATA

The methods used by one hundred twenty -five (125) LEA's to dis-

seminate information to the community and to others concerned

about Title I activities are listed below with the numbers of

LEA s who used the various methods.

a. 94

b. 53

c. 21

11

q- 9

f. 82

g. 114

h. 110

i. 85

j. 34

k. 50

1. 103

5

n. 33

o. 25

p. 36

q. 109

r. 87

s. 24

News releases and feature stories in the press

Presentation of information and data via radio

Special radio coverage of the project

Presentation of information and data on television

Special television coverage of the project

Newsletters to staff members

Presentation of information and data in staff meetings

PTA meetings

Presentation of information and data in public meetings

and community groups

Brochures or pamphlets

Conducted tours

Open house

Publications fot professional journals (for example, AEA

or NEA magazines)

Publications for local community distribution

Descriptive reports sent to other schools in the state

Descriptive reports sent to Superintendent of Public Instruction

in-service training (workshops, seminars, etc.) conducted
for Title I staff and non-Title I staff

Copies of evaluation report
102 (1) To professional staff
102 (2) To principals of Title I schools

100 (3) To advisory council
10 (4) Other To local Board of Education

Other (Specify) AEA Exhibits, newsletters to parents,
local displays.

17=mmiNli



An evalnat;oii it :mat for reportin was given to the LEA's in

June 19/4. This enabled the LEA's to know what was expected

for evaluation reporting before protect applications were

written. They were also able to duplicate materials which

could be ',sec', as part of the pre-service training of Title 1

teachers. (The evaluation format for reporting is available

upon request.)

This state evaluation report is being prepared to meet USOE
requirements and for dissemination. Those involved in pre-

paring the report are the Title I coordinator, evaluation
specialist, statistician, accountant, education specialists,
when they were available,and typists. The report is a com-
pilation of information supplied by the LEA's and of SEA

Title I activities. Copies of the report will he mailed to
the U. S. Office of Education, all other states and LEA super-
intendents and coordinators. Other copies are disseminated

upon request.

Eight area conferences were held by the SEA evaluation specialist
for discussion of evaluation procedures. Two huudred fifty -three

(253) LEA representatives attendcd the conferences. New LEA coor-

dinators and/or evaluators were helped in individual conferences
or by to

Twenty-six evaluation reviews were made Of LEA programs. The

state review form was used for the reviews. All noted exceptions
and recommendations were written to the LEA superintendent with a
request for a reply. The evaluation review form is included.

On the local level, much of the inservice training was dirrscted
toward testin;, diagnosing needs and prescribing. Reading and
mathematics objectives and checklists were used by many of the

teaLbers. In some LEA's there was 14ttle contiruity in the pro-

grams, The uncertainty of funding caused a great turnover in

Title I Leachers. This meant more training of teachers in the

areas mentioned above.

18
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State of Alabama
Division of Administration and Finance

13

(r.ii%cK SHEET FOR EVALUATION REVIEW

,Isle 1, P. L. 89-10

ift:1 be marked with a "yes', "no" or "NA" (not applicable) . All marks
w! ii e explained in writing.

$1
DATE

Superintendent Coordinator

1. An analysis of last year's evaluation report was presented to:

a. The Board of Education

b. Central office administrators and the principals involved in
Title I.

Personnel on Title I payroll (excluding b. above)

d. Parent Advisory council

2 Copies of the last evaluation report were offered to the parent
advisory council.

3. A copy of the last annual evaluation is on file in the Title I
Coordinator's office.

4. Title I test answer sheets for three years are on file in the
Title I Coordinator's office or principal's office.

5. Pre and post test scores for participating children who were in
the program last year are on file.

6. Provisions are made for interim testing during the year.

7. P1 ins have been made for changes in the procedures and/or objec-
tives if changes are indicated by the testing.

8. lisle I testers and/or evaluators are being utilized properly.

9. The. Title I Coordinator made a preliminary evaluation review
prior to the SDE evaluation review.

YES NO

Effective: September 10, 1973 Revised: September 10, 1973

19



State of Alabama 14

Division of Administration and Finance

CHECK SREET FOR EVALUATION REVIEW

(Cont'd)

10. Each Title I teacher has a folder for each participating child
which contains samples of his work.

11. Each Title I teacher has a confidential folder for each class
period containing. . .

a. A list of the names of the children in the class with pre-
test scores.

b. A diagnosis of each participating child's academic needs
and planned procedures to meet the needs.

12. Eacn Title I teacher has a copy of the project objectives re-
lating to her assignment.

13 Each Title I teacher has written objectives which are being
used to meet project objectives.

14 There is evidence in writing that an adequate continuing
evaluation is being done by Title I staff.

15 Who is responsible for testing?

YES NO

(Signature)

Effective: September 10, 1973 Revised: September 10, 1973

20



IV. MAJOR PROBLEM AREAS 1OR LEA1

15

A.1. Preparing proposals -- The greatest problem in preparing
proposals uas the rush to get it done after finally getting
a tentative allo,ation. This resulted in hasty planning
and careless errors. Lace funding also caused problems
in getting the Advisory Committee together, in employing
staff and in planning pre-service training.

2. Operations and Services -- Implementation of a project at
the last moment presented many problems in employing teachers
and other personnel and in finding suitable quarters. Prin-
cipals of Title I schools have a legitimate reason to resent
having to shift teachers and try to provide rooms at the
last moment.

Other difficulties were due to shifts in school population
and the piece-meal funding.

3. Evaluation -- The evaluation problems for many LEA were
due to lack of trained personnel in the areas of testing
and evaluating. Others had problems with evaluation due
to the lack of support from principals and regular teachers
during testing periods and in trying to assess needs.

4. Other problems -- Orientation of regular school personnel
still posed a problem. This may have been due to the un-
certainty of funding which has caused some administrators
to feel that the programs are not worth the worry.

B. Recommendations from LEA --

The recommendations are the same as those for 1973 which
are as follows:

1. Earlier funding to insure proper planning on the State
and local level.

2. Funding for a four or five year period in order to plan
and implement a continuous program and to secure more
qualified personnel.

3. Entire amount of funding be known before the project is
written to reduce amendments.

4. Less emphasis be placed on standardized testing.

5. Changes in guidelines be announced earlier.

6. Consideration of income of large families for more
realistic funding be given.

21
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7. The SEA work toward effecting a change in the curriculun
in teacher - training institutions.

The .3eventh recommendation has been considered by the SEA
and the teacher-training institutions and changes are in
progress.

C. Problem area:, checked by LEA's

Some LEA's checked several areas: one checked all areas,
eleven checked none. The numbers and areas checked are as
follows:

49 Limitations imposed by Federal and State

4 Negative reaction in the community to Federal funds
16 Identification of pupil needs
7 Designing of projects to meet pupil needs

36 Inadequate planning time
1 Cooperation with private and non-public schools

6 Completion of project applications
30 Excessive paper work
14 Inability to obtain qualified staff
6 Pre-service and/or in-service training of staff
8 Shortage of administrative staff to plan and supervise

the project.
27 Lack of school facilities or space for carrying out

the project.

14 inability to secure equipment, materials and supplies
in time

14 Delay between submission and approval of project
67 Delay of announcement of allocation amounts
2 Delay in financial payments

26 Inadequate Title I funds

2 Fiscal accounting procedures
6 Lack of appropriate evaluation devices

20 No problems encountered in initiating and implementing
this Title I project.

4 Inadequate funds were checked because of teacher raises
and an increase in fixed charges.
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V. INTER-RELAIDiNSHi0 OF TITIh I WITH OTHER FEDERAL EDUCATIONAL PROGRAMS IN

ALABAMA

The LEA's marked the list below of other federal programs within the
system which were related to the Title I program. Descriptions of some

of the relationships follow:

112 ESEA Title II
32 ESEA Title III
1 ESEA - Tide 1V
0 ESEA - Title V
25 ESEA Title VI-A
4 Educational Professional De7elopment Act

125 U. S, Department of Agricu3ture Food Program
36 Head Start 0E0 Community
35 Neighborhood Youth Corps
85 NDEA - Title III
4 NDEA - Title V-A - Discontinued
1 Vocational Educational Act of 1963

2 Job Corps
63 State Social and Welfare Agencies
24 Federal Social and Welfare Agencies
29 Medical Aid to Indigent Families

Emergency School Aid Act
4 Area Mental Health Centers
3 Appalachian Career Education

The interrelationship of some of the programs listed above with the Title I
programs are as follows:

1. Community Action Agencies -- There are twenty-five CAA's in Alabama.
Fourteen of these agencies have been helpful in locating deprived
children and assessing needs through surveys. They have helped with
parental involvement by acquainting them with services which are avail-
able through CAA and Title I and by offering services such as counseling,
recreation, and night classes to parents. CAA has supplemented Title I
by aic:!,ng in preschool services. Records from Head Start are made

available to first grade pupils.

2. HeadstarL -- Programs for preschool children funded by O.E.O. were held
in the districts where C.A.A.'s existed. Twenty,-three of the Headstart

programs were conducted for a full year and ten programs were operated

for two months during the summer. The programs were very helpful in
preparing students for school, especially in the communications area.
Student records were available to Title I teachers. Thirteen of the

programs were administered by boards of education and were considered

a very important part of the educational program.

3. Title II has been the program most coordinated with Title I. Library
books and audiovisual materials have been used by Title I participants
Librarians and aides assisted Title I children in using the materials
supplied oy Title II. Special emphasis was placed on reading and re-
lated activities in Title I programs. This effort was enhanced by
Title II.

23



tat 'disaster" allocations were given to thirteen LEA's from
tiulds alloi.,ed for ,,tat. administration. Ahplications were approved

I )1 . '
hooks throug,i fires or tornadoes. Sixteen

cheols w,r, thus aitectd.

4 Title Ill, 1.;;EA Fhirtv-three Title ll'I programs were in operation.
Mose which were most coerdtnated with Title T were the media centers
which served several surrounding areas and four which were concerned
with reading. Mate al and services were invaluable to Title I

programs. Title III teacher-training centers and workshops were used

by Title I personnel. Cultural acts projects were used by Title I

children. Some of the projects in career education, dropout programs,
environmental education, inci.idualized instruction, etc. involved
Title I children.

5 Title fit, NDFA -- Materials bought through this program were used to
great advantage by Title I participants.

F. Title IV -- No Title IV projects were operated through the State. The

LEA's had projects which were conducted through a regional manager who
works out from the Atlanta office.

7. Emergency School Aid Act -- The application and approval of these programs
came to the re5lonal office in Atlanta. Thirty-nine projects (including

a metropolitan project in Mobile) were implemented in Alabama in FY 74.

The relationship with Title I usually supplemented the Title I program
by providing reading and/or arithmetic in grades which could not be in-

volved by Title I programs due to insufficient funds. For instance,

Title I may have taken care of reading needs in grades 1, 2, and 3 and
ESAA may have supplied reading teachers in grades 4, 5, and 6.

8. Title V -- ESEA -- Coordination of Title V and Title I within the SEA
has effected peripheral benefits to the LEA's. Title V funds were used

in a study of the organization of the SEA; in providing consultative and

technical assistance in academic areas and in special education; in pro-
viding leadership and consultative services to schools trying to meet
accreditation standards; in collecting and storing information through
the use of data processing; through providing services that assist in
developing, improving, and expanding activities of the school lunch and
transportation programs and of the graphic arts section; and in initiating
and implementing an in-service program for all SEA personnel. All of

these activities had a positive effect on the LEA's through supplying
leadership and services which affected all programs being conducted by

them.

One Title V-Section 505 project is directed toward the development of

comprehensive criteria which would provide the base for effective manage-

ment of compensatory education programs. Two LEA's from Alabama have
been involved in the program along with two LEA's from each of the other
six participating states since the project originated in April 1972. A

self-evaluation instrument was field tested in each of the seven states

and was reworked during Phase III of the project. The instrument will be

used by selected LEA's during 1975 in the monitoring process. This

c)41
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project is having a direct effect on Title I management.

9. NDEA Title V was placed under ESEA Title III in 1970. Services are
rendered to Title I children through testing and counseling services.
In the SEA th(2 staff is under the Division of Instruction as Student
Personnel Services. This section supervises the state testing program
which includes achievement and mental maturity tests for the fourth,
eighth and tenth grades. Results of this testing gives the SEA
Title I staff a cross-check on scores turned in and also gives an idea
of where the greatest needs are. In 1974, the Title I staff and
Title V staff held workshops to train teachers to use the fourth grade
test results in diagnosing the needs of the fifth grade students in
1975. This program will be expanded in 1975.

10. NYC -- Participation in this program was listed in several ways unde-
the heading "Other". The programs are all under the Industrial Relations
Board as a "Comprehensive Employment Training Program". Two thousand
and five hundred twenty-seven (2,527) youth worked during the regular
term, eleven thousand seven hundred twenty-eight (11,728) worked during
the summer and eighty were involved in a Title I dropout program. The
Title I coordinators worked closely with the CETP in cooperative plans
for supplying work-training and night classes. In some LEA's the
trainees worked as library trainees, reading center assistants and aides.

11. USDA Food Program -- The food program provided breakfast programs for
325 schools, lunch programs in thirteen hundrc,', twenty-five schools
(all public schools except three) and food for the breakfast and lunch
programs conducted for the summer migrant programs. This has been very
helpful in providing meals for the Title I children who are economically
deprived. Title I funds were then used for other needs of the disadvanta-
ged children.

12 Six LEA's participated in the Alabama Career Opportunities Program Con-
sortium. The participants which served as paraprofessional aides in
Title I programs had intensive training in the use and operation of
media. The aides in the program who were paid from Title I funds were
from Pike, Mobile, Macon and Wilcox Counties and from Huntsville City.
Those in the program from Jefferson County were paid through a Concen-
trated Employment Program. The linkage among the various programs
caused each program to be more effective, Other projects linked to
COP in Alabama included Headstart, Follow Through, VISTA, Migrant
Workers and in the Emergency School Assistance Aid program. (See

Teacher Training for additional information),
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VI. NON-PUBLIC SCHOOL PARTICIPATION

20

A. Did non-public

B. If private
check types

schools participate in Title I? Yes 12 No 113

school children participated in your Title 1 project

of project.

12 1. During regular school year.

2. During regular school year and summer

1 3. Summer

12 4. On non-public school grounds

1 5. On public school grounds

6. Other

C. Write a brief sumnary of the participation. Be specific about

what was done.

Seven of the LEA's provided teachers during the regular term.
One LEA provided seven teachers and seven aides for the non-
public schools. Six others supplied a teacher on a part-
time basis. In one LEA, the Title I eligible children were
transported to a public school for one hour per day. This

was not satisfactory, so the practice was stopped in Novem-
ber at the request of the non-public school.

When it was not feasible to supply a teacher, personnel from
the LEA's helped the non-public school staff identify eligible
children, plan and implement Title I activities. The LEA
then provided supportive services suca as nurses, testing,
social workers and supervisors. They also provided some
supplies, materials, and Title I in-sevice training.

26
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VII. GENERAL. EVALUATION OF THE PROJECT

Check the one statement that most appropriately describes the over-all

evaluation of the impact of this project.

111

18

1. The project activii:Les and services were designed to

meet the educational needs of educationally deprived

children, and were successful.

2. she project was successful, but the limited Ticle

funds available did not adequately fund the project.

3. The project had very little impact on raising the
level of educational attainment of educationally de-
prived children participating in the program.

4, The project activities and services were not appropriate

and are in need of revision.

5. The project activities and services helped all the
children rather than focusing on educationally deprived

children.

If you checked 3 or 4, write a brief explanation in the space below.

The LEA's who checked number two above were those who had funds
reduced or were late receiving final funding. The uncertainty of
funding, late allocations, etc. make long-range planning impossible.
It may also result in unwise spending.



VIII. CHANGES IN PROGRAM APPROVAL

General changes in program approval were due to more specific re-
qtlirements and to added requirements. Before a project was approved

e4ch LEA was required to do the following.

1. Submit a revised assurance check sheet to which the followiNg
had been added:

A. Assurance teat comparal:ility would be maintained.
B. A recorS of the PAC meeting which tnvolved the

members in analyzing and assessing needs and in
planning and developing the project.

Have an indirect cost plan approved beginning July or a letter
from the superintendent staling that he would not collect in-
direct cost, but would operate within the regulations.

3. Prove the effectiveness of the FY 1973 program or submit definite
plans for changes, such as concentrating activities and services
more, training the teachers and supervising the program more
thoroughly.

4. Submit justification for the purchase of equipment for use in
specific programs.

5. Include in the calendar of events approximar, dates for Advisory
Council meetings.

IX. OTHER TITLE I ACTIVITIES

In addition to the programs for disadvantaged children in the public
and private schools, special programs were conducted in three state
institutions for neglected and delinquent children and in three state
penal institutions for eligible inmates.

Classes were also conducted in three institutions for handicapped
children and in two mental institutions. Eight LEA's conducted pro-

grams for children of migrant workers. Special evaluation reports were

written for those programs. The reports will be disseminated along with

this report.

School systems which conducted migrant programs in FY 1974 were Baldwin,
DeKalb, Jackson, St. Clair, Pike, Cullman, Geneva and Mobile.

Institutions for the neglected and delinquent were the Girls Training
School, Alabama Boys Industrial School, and Alabama Industrial School.
The penal institutions were Julia Tutwiler Prison for Women, J. F. Ingram

State Vocational School and Atmore State Vocational School.

Institutions for the handicapped were Partlow State School and Hospital,
Alabama Institution for the Deaf and Blind and Lurleen Wallace Devel-

opmental Center. The mental institutions were Bryce I ,Atal and Searcy

Hospital.
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Due to the uncertainty of funding and the late allocation of funds,
,:any teachers who had been trained to work with Title I left the pro-
gram. Many of the new teachers in the program were either near retire-
ment age or were first year teachers. Therefore, much training was re-

,;uired. The first -year teacher-training program (in it's second year)*
was very helpful in training and supervising some of the first year Title l

teachers.

The requirement by the State 'ioard of Education to plan and implement
pre-service and in-service education and the requirement of Titie I that
the teachers have structured in-service training has resulted in much
teacher-trainin, activity. Title I training was done through workshops,
inter-visitation and attendance of college classes.

the estimated amount of sixty-one thousand ($61,000) was spent during
the regular term and twenty thousand ($20,000) during the summer from
Title i funds. The 351 teachers who attended college classes during the
regular session and 158 who attended college classes in the summer paid
their own expenses except for S621.

The Title I mathematics, reading and evaluation consultants helped
with in-service in as many LEA's as possible. An inter-visitation program
was also sponsored by the state Title I staff. This project was reported
in the dissemination section.

The checklists for reporting in-service and the areas of training are
on the follow'ng pages. The figures are compiled from the LEA reports.

kThe Continuous Professional Development Program which was begun in 1973
with the aid of. SDI; staff members, Auburn University and the University
of Alabama in Birmingham expanded to include one hundred new teachers in
the experimental group and one hundred in the control group for special
study. Consultants from Auburn University work with two hundred eighty new
teachers with no control group. Many of the new teachers receiving the
special supervision and help are Title I teachers.

4) irk
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SYSTEM Alabama

STAFF DEVg.011MFNT (USE OF TITLE I O OTHER FUNDS FOR IN-SERV1(;E TRAINING

OF TITLE I PERSONNEL)

REGULAR SESSION

No. Other Teacher Title I Other

Teachers Educators Aides Funds Fund

*1. Attended College
Classes 235 21 41 347 2,362

*2. Attended Local Classes
for College Credit 116 21 11 274 83

3. Workshops of Five (5)
or More Hours 1318 185 581 31,507

4. Short Term Instruction 830 95 404 14,875_ 142

5. Visits to Other
Programs and Activities 467 91 142 5,191_ 160

6. Special Teacher Aide
Instruction 333 37 572 8,483 107

If stipends were paid for college classes, specify area of study

21 3 21

SUMMER SESSION

No. Other Teacher . Other

Seachers Educators Aides Cost, Funds

1. Attended Coll.lge
Classes 116 7 35 984

2. Attended Local Classes
for College Credit 42 5 6 709

3. Workshops of Five (5)
or More Hours 612 45 219 18,765----

4. Short Term Instruction 644 32 108 848

5. Visits to Other Divisions
and Activities 40

6. Special Teacher Atha
Instruction

10

105 12 225 264

Tf stipends were paid for college classes, specify area of study
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SYSTEM Alabama

MAJOR SUBJECTS OR SERVICES IN WHICH PRUNING WAS RECEIVED

Other EducatorsSubiect or Area of Service Number of Teachers and
Regular Session Summer Session

C%ioance 52 2

Reading and Language Arts 1249.5 958

Kindergarten 214 179

Mathematics 550.5 522

Elementary Education 300 406

Secondary Education 36 23

Special Education for Handicapped 60 78

Speech Therapy 24 91

Health Services 279 144

School Social Work 31 4

Attendance Services 243 58

Library Services 7 75

Social Studtes and Science 36 59

Natural Science 1 2

Writing Objectives 615 277

Individualized Instruction 900 313

Diagnosing Children's Needs 988 402

Writing Curriculum Guides
202 90

Supervision
2 9

Administration
1

Research and Evaluation
1

Career Education
Music

1

Psychology
1



SAMPLE

ATTACHMENT - In-Service Training for Staff

NUMBER
DATE OF

HOURS

August 20-24 30

September 12

September 19 1

October 4 1

October 9 2

October 17 2

October 25 2

October 30 2

November 8 5

November 13 2

December 5 1

January 23 5

January 29

February 5 1

February 12 1

NATURE OF TRAINING

Reading Workshop - Dr. Ronald Noland,
Auburn University

Ori.entation - Organization of Title
Program

Testing Orientation

Pre-test - Administration, Scoring,
and Reporting Scores

Demonstration of Alpha Time and
Fountain Valley Reading Support System -
Mr. Jimmy Roberts - E & S Associates

Coordination of Health Services with
Title I Program (3 Health Nurses)

Demonstration of the Webster International
Tutorial System on the Right To Read - Mr.
Barfield, Consultant

Reporting To Parents

SDE Comparability (Coordinator)

Demonstration, Sullivan Reading Program,
Don Prater, Consultant

Relation of Title I and School: tendance
and Parent Involvement

SDE Program Planning (Coordinator)

Title I Funding - Plans for Summer School -
Revisions in plans for regular year due to
release of impounded monies

Teacher Aide Workshop (teacher aides only)

Teacher Aide Workshop (teachers only)
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DATv
JUMBETt

NATURE OF TRAINING
HOURS

February 19 2 Teacher Aide Workshop (teachers and
teacher aides) Demonstration, Project
"Life" and Learning with Laughter, Mr.
Boyle, Consultant

February 21 2

February 27 1

April 10 2

April - May 50

May 2

May 27 2

Demonstration, Alpha Time, Alpha One,
Mr. Traynor, Consultant, NDE

Demonstration and utilization of new
filmstrip/cassette projectors

Plan post-testing schedule, and eval-
uation reports and procedures

EED 461X, Practice Teaching of Reading,
Auburn University, Dr. Ronald Noland,
Professor

Post-testing schedule, procedures, and
annual evaluation

Evaluation of the Title I Program,
Planning 1974-75 Title I Program

33
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SAS ?LE

:LAPDTION - EN-SEW,"leE PROGRAM

Pre- in-Ferv'ce 1t.c :u r 98. 1q73, Titre I personnel, Superintendent,

Principals and :,-,ord:ea;.or.

1Q72-73 evAloation repor, ievowe.o. ard copies pr&vided

073_7: Preipec - c,-J,

Project Obiectivee Title i teachers helped write objectives in

iav 073-
1\iarratyl - meet obiectives) - Discussed ways and plans

to me. I erejec: oojeetivee Teachers wrete specific objectives

reaCr erojee:. e)ieetcat.
Administratil,e Review (.leek sheet discussed and explained.
Evaluation Review - Chee. .neec discussed and explained.

Preview of ilms none, ri), adjectives - Title I personnel
reported ,/tl7W,Li.; er, learned and used to reinforce parts of

speech with chiHron ,r, the reading centers.

?re-School leitute - ,Aueesi. 29 6, 30, 1973 - (working in respective

schools). Chic t:me ,vas .used by Title I reading teachers and

teacher aeles ri erganize the reading program in their respective
scLool anJ :o rect with the classroom teachers and principal.

Planning Period - each day (teacher, aides, and classroom teachers)
gave reading teachers, aides and classroom teachers an opportunity

to plan once a week for the needs of each child in the reading

center. Reading teachers and aides had a planning period each

day.
Alabama Reedieg Conference - September - Title I reading teachers and

coordinator attended the ARA Conference. All were inspired by

sneakt.rs. _reacher., brought new ideas back to the reading classes

gleaned From the group sessions.
October in-Se7vce Parent Councils and parent workshops were planned.

Shared ideas on materials to be used in workshops.
November in- Service - (Reading Consultant couldn't come*.) Discussed

C..eee educat'on materials. Professional books and magazines

diseusse. Due Le unavoidable circumstance, the State Title I

?,ead.le; %JoesnluagL :multi not come. teachers and aides learned
ways 10,nforce .areer unit--; taught in the classroom. Selected

books awl magazines fir professional group.
November - Admrnisrlativc Review - Mr. C. M. Youngblood, Assistant

State Tir:le I Coordinator. Mr. Youngblood commended the system
Col: a 'Tide. 1 progeam planned and implemen'ted to meet the needs

for whicl ie was intended." lie Aso made helpful suggestions.

Janrary - Viewed slides of parent workshop. Evaluation

forms were 6iscessed. Enjoyed seeing slides of all 3 workshops.

New teachers oriented to Title I program. Evaluation forms

discnsseC - a necessary of the program.

Janearcz - 1 n .',17S were spent setting up new reading centers and

wort-Jae leite! schedules. Necessary and time ,yell

spent.

Januar\ - Vis.t EDSCO And school to see Hoffman program in action.
interesting tact inforreitive.

February - Hoffman conottant met, with teachers and aides and assisted
thee: in efftetive ways tr, use additional Hoffman material and

Diagnostic tests. 34
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Febluar. In -;et vLce - Planned AEA exhibit and Parent Evaluation sheets.
(Reading Consultant couldn't come.*) Planned AEA exhibit on
Parental Involvement. ['teachers and aides volunteered to spend
time at t,le AL% oolth and to enlist parents to go with them.

February Readtni,, Workshop - (Ameiicin Book Company) - Consultant was
excellent. All benefited from workshop.

Jay - leacher self-improvement. - System inservic program
discussed. Each teacher turned in self-improvement plan. Ceachers

were plelsed to be given the opportunity to select areas they need
help in.

May - Test review - Mrs. Thelma M. Smith, Elementary Guidance
Counselo, met_ with Title I teachers and classroom teachers to
review test results on each grade level and in each respective
school.

May 30, 1974 - Title I test results and 1974 project objectives dis-
cussed. Title I. personnel met with the Coordinator. Test
results and 1974 project objectives were discussed. Changes in
1974-75 project objectives were recommended by the Title I
teachers. Evaluation reports for the 1973-74 year were checked
and turned in to the coordinator. Teachers and aides were
commended for the good job done and the progress the children
had made.

;, Although Mr. Mitchell, Title I Reading Consultant, could not be with
us for our regular scheduled in-service meetings, he attended the
Parent Workshop at Main Avenue Elementary School and talked to the
Title I Parents. He visited our Title I Reading Centers on another
occasion, observed our program and gave helpful suggestions to
teachers and aides.



XI. PARENT AND COMMUNITY INVOLVEMENT

XII.

LEA Title I coordinators made a special effort in 1974 to involve the

parents of participants in the Title I program. Some LEA's organized

parent committees for each school. The LEA's which reported the most

success were enthusiastic about the possib!lities through effective

..:ommunications with parents. They foresee better public relations,
assistance in identification of social, academic or physical problems;

fewer absentees and dropouts, future tax support (local); happier, more

successful children; and even aid during the day through employment or

voluntary work.

Many methods were used to involve parents. The ones most often reported

were:

1. Organizing local parent committees, getting parents into the schools

by means of student programs, coffee hours, special student demon-
strations, home-making classes, using parents for chaperons on trips,

and using parents for aides.

2, Reaching the parents in the home by use of educational television
with children on programs, use of radio programs, sending publications

to them and by visitation of teachers, visiting teachers, social

wor ers, school nurses, counselors, etc.

3. By really showing the parents that they were needed and welcome.

Other members of the community were involved by some of the methods listed

above and by enlisting their help in the programs. Business leaders of

various industries or vocations of interest spoke to classes and/or arranged

for classes to visit the business site. In some instances, the talks and/or

demonstrations were video-taped for use by other classes or future classes.

The community members were also involved in community-wide school projects

and through the dissemination of materials.

ADVISORY COMMITTEES

The LEA's kept records of the advisory committee meetings. These records

contained the dates meetings were held, the location, the names of the

parents attending and minutes of the meetings. The assurance checksheet

which must accompany the application verifies that the PAC had met before

the final writing of the application. The SEA consultants checked the

item concerning the involvement of the PAC very carefully when making

administrative reviews.

Compiled reports of the PAC meetings and local parent committees follow.

This was the first time the LEA's were required to fill in the form so there

may have been many interpretations of what was wanted.

3G
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Alabama

NUMBER

31

ADVISOM COUNCIL REPORT

(System wide)

!706 Peopft who participated on Parent Advisory Council.

1349 Wer, pirents of public school student.s.

24

178

1182

222

46

Were parents of nonpublic school students.

Were not parents of school age children.

Were parents of Title I children.

Were parents of nonpublic school students in the Title I Program.

Were employed by the Board of Education.

Other (specify).

What were the duties of the Parent's Advisory Committee?

(Mark all that apply),

1. Supplied information on parents views of

YES NO

educational needs
115 0

2.
Participated in the development of Title I

program
109 4

3. Reviewed Title I applications for current

fiscal year
114 1

4. Made recommendations
concerning the Title

I programs
111 2

5.
Participated in Title I program evaluations

91_ 13

6. Other duties, specify
29 3
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SYSTEM

ADVISORY CO'NCII. REPORT
(Local)

NUMBER

2,740 People ,,,ho participated on Parent Advisory Council.,

2,178 Were parents of nublic school students.

21 Were narents of nonpublic school students.

129 Were not parents of school age children.

2,216 Were parents of Title I children.

24 Were parents of non-public school students in the Title 1 Program.

338 Were employed by the Board of Education.

172 Other (specify)

What were the duties of the Parent's Advisory Committee?
(Mark all that apply),

1. Supplied information on parents views of
educational needs

. Participated in the development of Title I
program.

3. Reviewed Title I. applications for current fiscal
year.

4. Made recommendations concerning the Title I
programs

5. Participated in Title I program evaluations

6. Other duties, specify

38
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YES NO

63 0

50 14

52 14

61 1

47 11

17 2



SYSTEM
ALABAMA

xi NUMBER OF YEARS (REGULAR SESSION) PARTICIPANTS HAVE BEEN IN TITLE I PROGRAM

BEFORE 1974.

NUMBER OF PARTICIPANTS

GRADE
LEVEL NONE ONE YEAR TWO YEARS THREE YEARS FOUR YEARS FIVE YEARS

KINDER-

GARTEN 4,100 8

ONE 12,640 2,471 106

TWO 7,922 8,131 1,508 51

THREE 6,081 5,752 4,791 591 11

FOUR 1 5,127 4,170 3,429 2,141 294

FIVE 3,877 4,035 3,133 1,692 759 138

SIX 3,761 3,344 2,976 1,436 559 402

SEVEN 2,151 1,787 1,158 512 173 108

EIGHT 1,552 942 806 354 147 92

NINE 1,173 748 464 237 101 79

TEN 306 216 158 41 8 4

ELEVEN 51 54 62 23

TWELVE 36 33 25 21 7 3

This form was added in an attempt to ascertain if children were "stuck" in Title

classes and to cause LEA's to take a look at the effectiveness of their programs.

Instructions were to put the FY 74 participants who had not been in the program

until the FY 13 -74 in the "none" column and to list the others in the appropriate

columns. The instructions were not clear; so many of those in for the first year

may be listed under "One Year". Some of those listed as being in for several

years were eligible for educable mentally retarded classes. Some had attended

preschool classes and were still immature. Some had been in a "Distar" program

for three years.

The validity of this page is doubtful, but the LEA presentation of an analysis of

the evaluation results to the local Board of Education and the PAC will cause some

thinking and a second look at the programs.
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XIV. Summary of ride I Programs

A. Preschool: Thirty -four LEA's had preschool under Title I
during the regular term for 9 months. The participants

were tentatively identified by Headstart records, economic
status, records o- siblings xrlio had been unsuccessful in

school immaturity, etc. Then, each of the prospecitive

participants was tested. The tests used were Metropolitan
Readiness, Murphy-Durrell, Peabody Picture Vocabulary, Draw-
A-Man, Yang Ho Behavior Maturity Scale, Harrison-Stroud Reading
Readiness Profiles, Scott Foresman Initial Survey Test, Lee-
Clark Readiness, Boe'ml Test of Basic Skills and California

Test of Basic Experiences.

The children who rated below the fiftieth percentile or
the fifth stanine were selected first with others up to
the sixtieth percentile being accepted on a space available

basis. Some LEA's gave only the general concepts or language
part of the tests to identify the children and gave the other

parts after they were in the program. The programs were

reported as successful. Since some reported in raw scores,
others in stanines and others in percentiles, an average score
was not available for all. The scores which could be grouped

are in the (section on testing.

B. Elementary: The elementary programs consisted of reading

in 124 of the participating LEA's reading and math in sixty-
seven LEA's and of 73 special education classes.

Two LEA's called their programs basic skills and communi-
cation skills (rather than reading and mathematics) which
included language arts and other skills needed. One small

LEA used the Title I allocation for a preschool program.
Test scores are in the section on testing.

3ervices consisted of teacher aides, social services,
counseling and testing, health services, psychological, etc.
These services helped to involve parents and to reduce absen-
teeism.

C. Secondaiy: Reading and mathematics were the main instructional
activities conduced in secondary grades for eligible Title I
participants. The activities were more concentrated in the junior

high school grades (7-9). Supportive services included teacher
aides, social services, counseling and testing, health services
(medical and dental) and psychological services when needed.
One LEA had night classes in all academic areas in a dropout

program.
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PARI i 1 PROGRAM EFFLCIiVENESS

THE TESTING PROGRAM

The State sponsors and supervises, through the guidance consultants.
achievement anu mental maturity tests for all fourth, eighth and tenth
grade pupils. Ile answer sheets are sent to the State Department of
Education for grading and processing. A large print-out and individual
results are returned to the sthoois where students are counseled concerning
.,trengtho and weaknesses, helped with planning the remainder of _heir high
school careers and helped to dtvelop plans for the future: Other test ex-
periences are g,iihed through raking interest inventory and special ability
tests, ?SAT, National Merit, GABT, ACT, etc.

in FY 74, members of the Student Personnel Services staff in the SDE and
of the Title 1 staff held four area meetings to train LEA personnel, ad-
ministrators, supervisors, coordtrators and counselors in the use of the
achievement test used in the state testing program (California) to diagnose
and plan school programs for FY 74-75. It was proposed that each LEA
superintendent use the personnel trained at these meetings to hold similar
workshops for reading and math teachers in his school system before the end
of the year. Ninety-three of the LEA's held the training workshops. The

fourth grade students were tested in the spring and will be tested in the
spring of 1975 to evaluate the success of the endeavor.

S ecific means of identifying needs through the use of the tests and of
using the information to plan appropriate instructional programs will be the
theme of the 1975 training which will be reported in the 1975 annual report.

Title I participant) were given an achievement test. Some systems gave a
test in the fall and in the spring. Others used the post tests in the spring
of 1973 and gave the same children a post test in the spring of 1974. Children
were given an achievement test and taken from the Title I program if needs had
been mot. Other children were admitted to the program when needs arose. Each

LEA did interim testing on a sampling basis.

The tests most often used were California Tests of Basic Skills, Metropolitan
Achievement Tests, Stanford Achievement Tests, SRA Achievement Tests, Ggtes-
McGinitie Reading Tests and Iowa Silent Reading Tests. First grade partici-
pants were given a readiness test and a post test. Those children who repeated
the first grade were given achievement tests. The preschool children were
given pre and post tests to identify, diagnose and evaluate progress.

When test scores did not show as much progress as was expected, the LEA coordi-
nator was required to analyze the problem and make whatever changes were indi-
cated before the FY 75 project WS approved.

On pages 40 43 the test scores were obtained by listing and averaging the scores
by grades for each of the tests used most often. Scores from several other tests
which were used by one or two LEA's are not included, but they are used in the
SEA work with LEA's.

a,2rage gain for 1974 was over one year. The SEA attrieutes the improvement
Lo teacher-training in diagnosing needs and planning procedures to meet the needs,
to the requiring of more monitoring on the part of LEA coordinators and better
in-service training.
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The scores of the children in Title I special education classes were not
included in the reported test scores. Test scores for those children who
were in the program for less than nine months are not included. In some

instances children made as much as four years gain. Once their problems
were identified and help was given, they were able to go ahead without

special help.

In Alabama students who have the greatest need for compensatory education
are selected first for participation in the Title 1 programs. Some of

these are more than one year below grade level in the upper grades and all
are below grade level in the lcwer grades. After these children who have

the greatest needs are chosen, others who need help may be admitted to the
program. All participants are functioning below grade level. With this
variation, is is safe to assume that rho participants have not made over
seven months progress as an average. ; a maximum of .7 months per month

is used as the baseline for comparing p :ormance for children receiving
compensatory services.

Of the 70,487 Title I children in the reading program for nine months, in
grades one through nine who took pre and post tests, 26.24% made over 1.5
year's gain, 50.92% made over one year's gain and 70.60% made over seven
months gain. This indicates that 70.60% of the students made more progress
than could have been expected without the special services. This is reported

on page 38.

Of the 27,176 Title I children who participated in the mathematics programs
for nine months in grades two through nine, 28.08% made over 1.5 years progress,
56.04% made over one year's progress and 76.27% made over seven months progress.

This indicates that 76.27% of the participants made more progress than could
have been expected without the special services. This is reported on page 39.

1)
4-1.0.10
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READING ACHIEVEMENT GAINS OF ESEA

TITLE I, PUBLIC SCHOOL STUDENTS
BY GRADE LEVEL, 7,973 - 74

Grade Number of
srw.lents

Percent of students month's ;growth

Substantial
_1.5+

Little or None

1.,D to 1.4 0.7 to 0.9 (WI_ or less

One 9331 2972 2653 1998 1708

Two 14068 3.366 4001 2758 3943

ihrec 1.1936 3166 3316 2415 4039

Four 10483 2445 2332 2111 3595

Five 889) 2546 1968 1681 2700

Six 8048 2129 1720 1487 2712

Seven 3435 884 693 754 1104

Eight 2014 565 479 441 529

Nine 962 288 183 184 307

Ten 115 56 24 12 23

Eleven 101 44 9 13 35

Twelve 99 33 20 16 30

Total
18,494 17,398 13,870 20,725

70,487

Percent 26.24 24.68 19.68 29.40

This page is for those who participated for nine months.
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MATHEMATICS ACHIEVEMENT GAINS OF ESEA

TITLE I, PUBLIC SCHOOL STUDENTS
L.iADE LEVEL, 1973 - 74

- I - It I I_
Grade Number o Substantial Moderate Little or None

One 3305 1104 1044 638 519

Two 4575 1223 1429 928 995

Three 4764 1474 1430 940 920

Four 4070 1108 1077 824 1061

Five 3836 936 933 822 1145

Six 3423 858 939 673 953

Seven 1533 426 330 321 A56

Eight 1166 326 291 268 281

Nine 312 93 81 64 74

Ten 117 44 30 10 33

Eleven 45 30 10 3 2

Twelve 30 10 4 6 10

Total 27,176
7632 7598 5497 6449

Percent 28.08 27.96 20.23 23.73

This page is for those who participated for nine months.
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GRADE

NUMBER OF
PRE POST GAINSTUDENTS

CALIFORNIA TEST

5,845 *1.41

2 9,806 1.05 2.09 1.04

3 9,693 1.75 2.74 .99

4 7,981 2.32 3.19 .87

5 6,856 2.94 3.97 1.03

6 6,317 3.57 4.52 .95

7 1,901 4.20 5.15 .95

8 1,309 4.68 5.70 1.02

GATES-McGINITIE TEST

1 2,595 *1.66

2 2,512 1.27 2.27 1.00

3 1,906 1.82 2.88 1.06

4 1,100 2.53 3.71 1.18

5 1,179 3.19 4.23 1.04

6 934 3.96 4.94 .98

7 83R 4.34 6.26 1.92

8 239 4.50 6.23 1.73

*Many of the first grade participants took pre and post tests which did not give grade

placement scores. Others took a readiness test for identification and a post test

which yielded grade placement scores. Only those post test scores are reported. The

other scores (stanines, raw scores, percentiles, etc.) are on file.
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READING

NUMBER OF
PRE POST GAIN';RADE STUDENTS

STANFORD TEST

1 636 1.60 1.60

2 739 1.49 2.34 .85

3 722 2.04 3.00 .96

4 545 2.70 3.51 .81

5 419 3.19 4.33 1.14

6 366 3.90 4.87 .97

7 395 4.80 5.68 .88

8 242 5.63 6.47 .84

SRA ACHIEVEMENT TEST

1 721 1.68 1.68

2 696 1.22 2.60 1.38

3 549 2.18 3.40 1.22

4 479 2.90 3.75 .85

5 443 3.45 4.50 1.05

6 408 4.35 5.23 .88

METROPOLITAN TEST

1 475 1.71 1.71

2 772 1.48 2.21 .73

3 554 1.94 2.67 .73

4 518 2.50 3.37 .87

5 509 2.90 3.95 1.05

6 377 3.86 4.76 .90

7 115 2.8 3.7 .90

8 85 3.6 4.3 .70



MATH
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GRADE

CALIFORNIA TEST

NUMBER OF

PRE POST GAINSTUDENTS

2,876

4,880 1.12

*1.43

2.17 1.05

1

1

3 4,731 1,89 3.04 1.15

4 4,1.24 2.61 3.57 .96

5 4,241 3.31 4.29 .98

o 4,024 4.03 5.03 1.00

7 1,209 4.98 5.98 1.00

8 958 5.61 6.57 .96

STANFORD TEST

240 *1.471

2 274
-

1.45 2.20 .75

3 272 2.00 2.97 .97

4 274 2.82 3.68 .86

5 245 3.66 4.58 .92

6 164 4.78 5.55 .77

7 177 5.93 6.63 .70

8 170 6.50 7.05 .55

*Many of the first grade participants took pre and post tests which did not gtve grade
placement scores. Others took a readiness test for identification and a post test
which yielded grade placement s_orcs. Only those post test scores are reported. The
other scores (stanines, raw scores, percentiles, etc.) are on file.
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MATH

GRADE

uTROPOLITAN TEST

NUMBER OF

PRE POST GAINSTUDENTS

95 *1.71

2 233 1.43 2.53 1.10

3 128 2.20 3.15 .95

4 541 2.90 4.20 1.30

5 514 3.65 4.75 1.10

6 433 4.37 5.37 1.00

7 19 4.00 5.00 1.00

SRA ACHIEVEMENT TEST

1 193 *1.8

2 242 1.40 2.75 1.35

3 270 2.20 3.05 .85

4 277 2.65 3.80 1.15

5 245 3.55 4.95 1.40

6 182 4.25 5.10 .85

*Many of the first grade participants took pre and post tests which did not give grade
placement scores. Others took a readiness test for identification and a post test
which yielded grade placement scores. Only those post test scores are reported. The
other scores (stanines, raw scores, percentiles, etc.) are on file.



PART III

SPECIAL REPORTS
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Included in the 1974 FY Title 1 Evaluation Format were special outlines
to be followed in writing reports on the following:

1. Each instructional activity
2. Each supportive service
3. Case studies in each of the areas
4. Teacher-teacher aide program
5. Parent and community irv'elvement

it was suggested that the outlines be given to Title I teachers and supportive
service staff at the beginning of the year so they could begin keeping notes
on the procedures being used or child being studied. Each staff member was to
write a case study. The lEA coordirator selected the ones to be included
in the evaluation report as originally submitted by LEA's. (The names used in
the case studies are fictitious.)

On the following pages are samples of the reading and mathematics reports and
case studies in those areas, the teacher aide program and the parent and com-
munity involvement program.

Copies of the reports on supportive services and case studies done by the
personnel in those areas are on file with the reports not used here.
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Butler County

Evaluation of Pre--;ehool

A. Butler County Board of Education

B. Mrs. Marjorie Middox, 'title I Director or Mrs. Georgia E. Lucas.

Testing and Evaluation Supervisor. P. O. Box 160, Greenville,

Alabama 36037, Phone: 382-2665.

C Objective The objective of the pre-school program is to provide the

experiences necessary for educationally disadvantaged five year olds

to acquire skills, attitudes, and concepts necessary for school readi-

ness. Eighty percent of these children vill advance one stanine on the

Test of Basic Experiences published by CTB/McGraw Hill. Twenty percent

will advance two stanines in experiences as measured by the same test.

D Treatment - Fifteen teachers, in classes ranging from fifteen to twenty

students, provided varied experiences for the pre-schoolers. Instruc-

tional activities were conducted in carpeted classrooms equipped with the

latest in furniture, devices and materials available for kindergarteners.

In addition, one building, which housed ten kindergarten classes, was air

conditioned. To facilitate learning, activity centers were employed.

These centers offered opportunities for the child to explore, manipulate,

question and express ideas. They were also designed to provide experi-

ences in seeing, hearing, touching, tasting and smelling. Additionally,

they were used for making things, using the process of measuring and pour-

ing, mixing, squeezing, dripping, washing, wiping, and others. Some of

the activity centers included:

1. An arts and crafts center equipped with paints, paint brushes, crayons,

scissors, paper, paste, modeling clay, templates, pencils, easels and

many more.

2. The amusement or game center contained toys, puzzles, sponge balls,

story sets, puppets, puppet theaters with dramatic plays, and other

games such as jumbo dominoes.

3. The library center tact appropriate books of the alphabet, turn the

page, stor boards, sequence ::,tories and other;. Students were also

permitted to select appropriate books from tne school's library.

4. The transportation center consisted of a collection of trucks, tractors,

cars, push carts, and other, mobile toys.

5. A homemaking center had simple household furniture and items such as

chairs, tables, cabinets, dishes, sinks, dolls, telephones, ironing

boards. and other household items.

6. The mathemltics center was equipped with many counting devices of

varying sizes and geomtri..; shapes along with play money and scales.

7. A science center containe.0 prisms, magnets, magnifying glasses, a

collection of seeds, sea she115., insects, flowers, models of farm and

zoo live pets (furnished by parents, students and teachers),
and others. 51
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( these and other centers of ;nterest
io u;od neded rhroeghout the school year.

Equipm,nt .:tch !Ilmstrips projectors, overhead projectots,

movie pro.ettors, tape reccrder;. Dukane Micromatic ptojectors,
cassette reLordurs (nvud.,0 masters, audio-visual materials ,,:ore
used . ,7e,Rhn:; u(ea th4, batty Sensorimotor Trainina_Activitios
iandhooL, ly.enoly ')oen.courf- and other series as instruc-
tional gut:les.

The students 'ere given (noortunities to retell stories in sequence
that had h-on told and red co them. Some of them mate visits to the
librory, pciacinal's olfi.e an. 1 (Abet classrooms, while others went on
bird watching or nature cx,:ersions, and a Lour of theit campus or a
vtstt to tne school tltt!y will be attending next year when they become
first 'ode I. Almost all of them participated in special programs
presented for spttial ot,(clons or it PTA meetings where parents were
involved. The kinder'garteners were encouraged to talk about every-
thing they saw, heard, did, felt or thought. The trips and diverse
activities were used to in,rease the vocabulary and expand common ex-
periences, and were reinfoiced ny experience charts and creative
dramatics. They colored oith crayons, painted with tempera and fin-
g:r paints, manipul&ted ciaj, listened to suitable records, cassette
tapes, a piano, and learned simple songs. These pupils played with
rhythm band instiuments. learned to move and keep time with music,
learned to Juno, sxip, run, jump rope and acted out stories. They
also learned to listen and follow simple directions. Activities were
designed so that every child could experience success each day. Many
strategies were exerted by teachers to help improve the self-concept of
each pre-schooler and to Let him know chat he was accepted as being an
important person. One of these was the celebrating of each child's
birthday with a party in the classroom.

The testing and evaluation supervisor assisted teachers with student
asses--;-)1.rnt and with planning for individualized and group instruction.

The program was coordinated by the project director.

Fifteen ';dent nurses 1.rom the Stabler Licensed Practical Nursing
School assisted by making audio and visual examinations for screen-
ing purposes. Referrals were made of students with sight and hear-
ing problems. Those needing glasses, who are unable to pay for them,
were furnished them by other community agencies.

Eligible students 1-,-,ceivd lunches through the needy lunch program. A
breakfast was also provided each day for eligible children at one school.

Activities were provided so as to improve motor coordination and physical
fitness. Batanci: I,cams, water tables, saw horses, sand tables, climbers
with SHec: ,srlhera w,.re used to enhance learning. Students also
learned how to get along with ocher childien by taking turns in leading
as well as following.



47

Butler County

Stu lent,; atten,:ed el.n..es from ,Lx and one-half hours a day;

five days r week, ror thite:y-,,iy. weeks.

E. Participants Eligible boys -Ind gi.rls who were five on or before

October I were includej ore.:t.em. AlTrec all of th'ee par-
ticipants were from : ow- .n.'om f .alrilies and indieatec: a need to h'

included in Cie proexam aseertained by nest eesutts from the test
of Basic Experiences (TORE) adminiscered in September. The average

stanine for this group wee two Many (1): them 6isplzved behaviors of

being maladjusted sociatly aos! e7orionelly and had poorly developed
concepts of space anc time. Several of them ,were deficient in ex-
periences essential for eocabuiay development

The fifteen teachers ware qual4fied instructors who devoted the
entire day to working w' ti: the .;arc, group of students. To augment

Oleic training these '."etchers aet:,nded in-service meetings and work-

shops.

F. Related eomponent - Parents functioned in various ways to help broaden
the program. Some of then. participated in such activities as making
costumes or assisting In getting students dressed for special programs,
serving as volunteers to help in the instructional program, supplying
seeds, serving as chaperons or esource person, attending programs in
which their children paiticipated, furnishing refreshments for birth-
day parties and for other occasions. Some of them served on the school

or county advisory committee. One parent made and donated seventeen
rhythm band instruments to one kindergarten center.

Teacher-sides perforTd an in-valuble service by relieving teachers
from non-profescional :asks thus allowing them time to teach.

These aides and processional stair were engageci in structured work-
shops and;er inesnvice training education during the scholastic year.
In addition, each teacher Ir.(' aide participated each day in a planning
session for the next day's activities.

Effectivene;s Tao at e..t-iveness of this activity was measured on the

basis of pre and host testiag of the Test of Pasic Experiences (TOBE).

The results are listed below:

1 Social
Mathematics 1

Lan,,rage Science AverageStudies

I-
Stanihp I S:aninc Stanine Stanine Stanine

I 1

1 I

r

i 1

Pre i Post Pre. Post Pre Post Pre Post Pre Post

I

4 , 6
1 4 1.... 6 4 6 4 6 4 5

_L____

These results showeA an increase of two stanines. Of the 245 students
who were administered the test in September and agate in May, 240 or
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Wier Count

percent increased their level of performance one or

more stininc.s. One Pr less tha one-half percent advanced six
seat' or th,'ee perceut advanced five stanines, thirty-

five or fourteen percent advanced four stanines, seventy-eight
or thirty-two percent achieved three stanines, ei..4iity-four or

thirty-four p2rcent improved two stanines and thirty-five or four-
poreent ndJance one staline. One or less than one-half per-

cont s)o.,.2d improvement in three concept areas of the test, two or

one vreent nude improvement in tw.) areas, while two or one percent

shooed Little or no progress.

The evaluation of these pupils by teachers in the affective domain
indicated that at the beginning of the year ten percent rated good,
to-nty-nine vrcent average, forty-one percent fair, and twenty per-

Lem_ poor. At the end of the year the rating had changed to fifty-four

p.r,ent ;ool, thirty-six percent average, nine percent fair and none of

ti,.-1 had a poor rating.

Hi e Lest data reflected that we exceeded our objective which is eqi-

J2aoe that this program ads effective.
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N E CPOOL KINurRGARILN COMPONENT

Public Schools

to atet Loram., supervisor, Special Programs, Guidance Department
373-ST)21. Lxtepsion 245

lIoatd of Education, 2015 7tI Avenue, North 35203

Katie Lee Thompson, Supervisor, Primary and Reading
32`{-;21, Exton,' 227

1,irmiugnam E-ar.. 'IL:at:ion, 2015 7th Avenue, North 35203

11 overall objective of the Kindergarten prc, ram is to give 5 year old
chitdren with 11mited background the kinds of experiences that they have
mied and which had they had them, would have provided the structure and
readiness for learninv 'ich should assure a reasonable degree of success
in the formal acade 1/4_ Ling.

SPECIFIC OUJECTP,E:.. As a result of having been enrolled in the Kindergarten
program and having received
11 stimulation and exposure to growth producing experiences leading to

academic ieadiness, 657 of the Title I Kindergarten pupils with I.Q.s of 90
and above will make scores in May on the Stanford Early School Achievement
Test SFSAT) which will fall 2 stanines above the October stanine (using
Kindergarten norms in October and first grade norms in May).
,21 trainin; and practi,e in social interaction and in visual motor per-
ceptual skills, 75' of the Title I Kindergarten pupils who were unable to
Hindle the tasks in :eptember will complete these tasks successfully in
MX, a shown by their responses to pre and post administration of a locally
developed Inventory of Readiness Skills.
31 training and experience in language communication and other readiness

skills, 75, of the Title I Kindergarten pupils with mental ages of not less

than 5-0 as of September 1973 on Binet) will be ready for first grade in
September 1974 as measured by scores on the Metropolitan Readiness Tests
administered May 1974.

4) persona. attention and rewarding interaction between teacher, counselor,
and child, fewer than 10T. of the children will be described by teachers in
May as possessing negative characteristics as checked by teachers on the
pupil characterictic sheet.
51 personal help and services that encoura.he regular attendance, the April

and May 1974 attendance records of the Title I Kindergarten children will

improve 3' as compared to the attendance records of October and November 1973.

'6) counseling services and personal help, 757, of the pupils with mental
ages of 5-0 in September will be ready for school as measured by their re-
spw.ses to the Metropolitan Reading Test. The 257 who are "at risk" in terms

of q(bo I s -cess will have had additional help from the counselor in plan-
ninv, for approp-iate placement for the coming ;ear.
(7) a more individualized program due to the e:,?loyment of teachers' aides,

75 of the Tit,o I Kindergarten pupils with mental age of not less than 5-0
as of SeptEmher 1973 (linet) will be ready for `.first grade in September 1974

as li1/4asircul by scoreq on the Metropolitan Readiness Test administered in hay

1Q74
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(8) medical services, the attendance of the Title I Kindergarten pupils will

be improved 1, al. shown by comparing October-November attendance records with

April-May attendance records.
91 experienc .s made possible through transportation services provided by

Title I, 75 of the Title I Kindergarten pupils with mental age of not less
than 5-0 as of September 1973 'Dinet) will be ready for first grade in Septem-
ber 1974 as measured by stores on the Metropolitan Readiness Test administered

in May 1974.

.10) testing services which reveal children's experiences and readiness skills

and from which a curriculum is devised to meet their needs, 757 of the Title

!
Kindergarten pupils with mental ages of not less than 5-0 as of September

1973 will rye reach: for first grade as measured by scores on the Metropolitan

Readiness Test administered in May 1974

D. 1REAIMENT: 'the twenty-five Kindergarten classes were located in 9 schools

haying one class each, 5 schools having two classes each and in two additional

center, where 3 classes were housed

Special materials which stimulate interest: and aid the children in the

maturation process are used extensively. Teaching methods which have proved

to he ,atcce,sful in early childhood education are employed by the Kindergarten

teacher who works under the direction of the Primary Supervisor. Experiences

designed to help the pupils learn to listen, follow directions, relate exper-
iences. and begin to form number concepts are provided and reinforced through

spaced repetition. Rewards for small increments of progress are an integral

part of the program. In addition to the instructional activities provided by
the teacher, the elementary counselor enriches the program by introducing a

variety of wholesome experiences during her frequent visits to the classroom.

She often uses materials in the DUSO Kit (Developing Understanding of Self

and Others) to help children achieve a better understanding of social and

emotional behavior as it is organized around eight major themes.

1. Understanding and accepting self

2. Understanding feelings

3. Understanding others

4. Understanding independence
5. Understanding goals and purposeful behavior
6. Understanding mastery competence and resourcefulness

7. Understanding emotional maturity

8. Understanding choices and consequences

The counselor is also responsible for the administration of various kinds

of tests from whose results she and the teacher spot children in need of var-

ious kinds of remediation or support. They also meet with parents and work

indiv duall,, with children who are experiencing emotional and adjustment

problems. Thci: statistical report for the year shows that they administered
575 individual intelligence tests (525 Stanford Binet, 50 Siosson intelligence

rest), had 300 sessions with the total Kindergarten classes with whom they worked.

13 se,-;,:ions with small groups, and 17 sessions with parent groups. They saw

48 children for special individual conferences and had 115 parent conferences.

Health services. including a survey of vision and hearing as well as

referral to appropriate clinics and other medical facilities, are provided

by the 'title 1 nurse who keeps in close touch with the children in initial

screening visits and follow up activities. The Title 1 visiting teacher visits

the homes of children whose attendance is poor or who present problems in the

classroom which may be related to home situations and where the intervention of

a visiting teacher might provide solutions which would then enable the child to

live in a more wholesome home environment.
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A total of )4) pupi is were enrolled in the program during the yvar. The

avei.r.',e enrollment was 21.8. A certificated teacher and a teachers' aide

stat ted each class. Classes were in session during the regular school ear

t'oNrs avid girls attended school approximately b hours a day, live days a week

;or A neliod of 36 weeks.

E. PAK1ICIPAN1S: Participants are brothers and sisters of target children who

have a history of experiencing failure in the academic setting, pre schoolers

who live in the attendance area of high priority schools and those who live

in Federal Housing projects and those meet the low income index. The

are i;ve ',ear old children who will not be eligible for first grade enroll-

ment until a vkar from the time of their entry into Kindergarten and scored

lk w on SESAT.

The average I.Q. based on resc is to the Stanford-Binet, Form L-M)

of 142 '.:indorgarten pupils tested 96. The percentage of 482 pupil ,. fall-

1.1 tie !,Q, ranges below are as follows:

!; low :0 70-79 80-89 90-99 100-109 110-119

5 7.9' 35.17 22.4 9.77 2 7/

51

120 and above

at the 482 pupils on whom there are Binet I.Q. scores, 225 or 47' wore

boys and 2',7 or 53' were girls.

eachers and counselors checking 29 children in 24 classes in September

found that onl% 21 of them could give their correct address and only 26/ their

phone numbers. Forty-eight percent could tie a bow and 527, could count 13

pennies. About one half of the children already knew right from left and

could identify both right and left hands and ears and eyes. Fifty percent

could skip and 91. could walk a straight line. A surprisingly large number

were already able to recognize colors and call them by their proper name. Tn

general, the children appeared to be fairly well coordinated and few of them

had observable handicaps. (A comparison of skills as of September and May

tor 429 pupils can be found in Table 1.)

Each Kindergarten teacher does a case study of at least one child in

her group. The samples which are attached show the in-depth understanding

the teacher has of the child after making this kind of study. (See

Appendix)

File 25 Kindergarten teachers are all certificated teachers whose academic

malor was either Elementary Education or Early Childhood Education. A com-

petent teacher's aide is assigned to each class. She and the teacher work

a,: a team in developing an effective program for the boys and girls enrolled.

Pre-service and in-service training is provided by the Primary Supervisor.

!ieth teachers and aides are scheduled for four group meetings during the vPar.

At these meetings, new techniques, new materials, and new ways of getting to

children and of meeting their needs are discussed.

',ELATED COhPONEN'I: The close relationship between the Kinlergart.en program

and the parents of the pre-school child has been well documented this yoar,

contact,, have been made through group meetings, individual conferences,

1,1ephone n;11.e., and letters. Parents have tome to the st,hool tet read

t 'h ,h,1 ,;(. aompanied them en 1i, !tip,. pie,kiu at

.

parties, have assistd in making the play area,, safer and more attractive,

and have supported the program in innumerable ways. Teachers and counselors
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lia,,e wotked with patents whose children were presenting unusual problems
dtL' have in wo.t (ae. reported growth in the child and a change in attitude

On Ck part of the parent. A statistical count of activities as reported
shows that teachers had 46 group parent conferences with 306 parents attend-
ing, 28o individual parent conferences, made 53 home visits, 1107 telephone
,alls, sent ?050 notes or letters home, and received 373 notes or letters

tram parents. Forty-two tield trips were reported with 197 parents partici-

potim;. There were 40 room visitations with 162 parents visiting and 60
parties with A2 parents participating.

Recarding her parent involvement program, one teacher wrote "Parent involve-
ment has 1),en great this year. We have worked together as one big family and
man% ideas and activities have followed careful planning. . . we had our

,,cond group meeting in December. This meeting was to give parents a progress

report and to plan for the Christmas party. . . . In January, individual con-

ferences with each parent were scheduled either in person or by telephone.
tach child's work, progress, and difficulties were discussed. Together we

were able to work out ways to help each child. Some parent:, have talked with

the (eum-elor about specific problems. She has been a great help to the

teachers dnd parents. She is always eager to help in any way she can. . . .

In Na%, we went to the 700 on the bus. Six of our mothers went with le,. . . .

,luring the vear we had many guests to come and talk with the children, among
those were a policeman, postman, safety guard, fireman, and milkman," Another

Leacher began her report by saying "The Kindergarten class at Scott School
06,efl,ed Open House the whole year. Parents were invited to come and share

ail activities at their convenience. . . . another teacher said almost any

day n:on would see parents in our room. We started out with a group meeting

in tIn fall. F'om this, we set up individual conferences periods. Then I

went with the Title ' visiting teacher into 20 of our 21 homes. In the spring

each parent was asked to pick a day and visit the class. Eighteen took part

in this project. . . The reason we work so closely with parents is that we
tr\ to weld a cooperative bond between the home and the school. Many of the

patents were unsuc(essful in school, many would like to help their children

hut don't know how, Actually I think we work almost as many hours with parents

as we do with children."

(inc teacher sent the following summary of her activities:

PARENT INVOLVEMENT

Sept. 26, 1973--Mother's meeting

Oct. ), 1973----Mother's meeting in order to give instructions,
patterns, and material for knapsacks.

Oct. 9, 1973----Mother's meeting concerning Halloween party.

0,t. 15, 1973 - -- Mother's meeting to plan Spook (louse at Halloween

party.

oct 17, 1973Field trip to the fire station.

ot, :1, I973---Open House -about 16 parents vi(w(d their child's
work on di .p1av

Lao-'C")
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Oct. 31, 1973Halloween party.

53

Nov. 15. 1973-Field trip to Millbrook Bakery and Lunch at McDonald's.

Nov 21, 1973Thanksgiving tasting party-in order to culminate our
;turfy of the Pilgrims and Indians a party was
planned centered on the vegetables and fruits the
Pilgrims and Indians ate.

Nov. 29, 1973--Mother's meeting to plan Christmas program and party.

Dec. 5, 1973Mother's meeting to make Santa hats and bells for the
Christmas program; Mother's brought a coffee pot, small

children and stayed all morning.

Dec. 11, 1973 Field trip to Arlington Antebellum Home.

Dec. 12, 1973--Walking trip to Inglenook to experience eating at
Inglenook and rehearse for the Christmas program.
We were accompanied by 3 parents.

Dec. 13, 1973 -- Christmas program-mothers accompanied children in walk

to Inglenook.

Dec. 19. 1973--Christmas party and home visit.

ian 16, 1974--Parents helped to prepare breakfast for children and
serve them, culminating our unit on food.

Ian. 21-Feb. 8-Individual parent conferences. Each parent was given

a day and time to it and discuss his child.

Feb. 14, 1974 -- Parents made cup cakes for Valentine's Day.

March 30, 1974-Home visit

April 5, 1974- -Field trip to the main post office downtown.

April 12, 1974-Easter egg hunt and party. Mothers hid the eggs and

prepared for the party.

April 26, 1974-Picnic at Inglenook park. Mothers accompanied us on

the walk. A mother from Mrs. Laning's room made
birthda,, cup cakes for everyone.

?lay 7, 1974----Field trip to the airport, and mothers' meeting to
discuss plans for graduation and trip to the zoo.

Mav 22, 1974 -- -Field trip to the zoo.

May 29, 1974---Graduation-mothers will assist with decorations, and

refreshments.

:1'v 1 - 10th---individ.tal Parent conl,renc,.
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Sept - Ma\----Individual parent conferences were held almost daily
when parents would pick children up from school.

Sept. - May----Telephone calls were made whenever a child was absent
and to discuss unusual incidents occutring in the
school or for special needs.

Sept. - May----Notes or letters were sent home through the year to
inform parents of school happenings.

Sept. - May----Notes were received from parents in response to May
notes, excuses for absences, and general questions.

Included in the materials which came into the central office from the
Kindergarten teachers are a number of notes from parents expressing their
appreciation for the Kindergarten program. In almost every instance they
mention the arm acceptance of the teacher as one of the important factors
in making the program a meaningful one for their child. Many of the teachers
,ent home suggestions of things which parents might do during the summer to
reinforce what was learned in the Kindergarten program. Much use was made

by teachers and counselors of the brochure "From Home TO School Is A Giant
::,tep" which was developed in the Guidance Department several years ago and
which gkes suggestions for parents as they work with the child in preparing
him for a happy and successful school career. Some teachers used these

materials as a basis for discussion at thcir parent meetings. One teacher

sent a copy home for parents to use during the summer months.

EFFECTIVENESS

The first objective as already stated indicates that when they are compared,
the SESAT scores in May of 65./ of pupils with I,Q.s of 90 and above will fall
two stanine-, ahoy,- the September stanines. The records of 431 pupils present

for both pre and post testing are recorded in the table which follows.

SlANFORD EARLY SCHOOL ACHIEVEMENT TEST - Administered September 1973 - May 1974.

NUMBER AND PERCENT OF PUPILS PARTICIPATING AVERAGE 7

Number No. I.Q. 90 and above ' No. I.Q. 89 and below '/ Pre Post

341 243 71 98 29 27 38

NUMBLR AND PERCENT FALLING IN VARIOUS STANINE GROUPS
Gain of 2 Stanines Gain of 1 Stanine No. Remaining Same Stanine

90+ 89- 904 89- 90+ P9-

No. No. ' No. 7 No. 7 No. 7 No. 7

69 28.5 22 22.0 71 29.0 31 32.0 69 28.5 27 27.0

AVERAGE STANINE
Pre Post

3.4 4.3

No. Retrogressing
904- 89-

No. 7 No.

33 14.0 19 19.0

Percentile scores and stanine equivalents are based on beginning Kindcrgarten
in ,eptember and end of Kindergarten in May. The movement of two stanine steps
did not seem to be an unrealistic goal but according to the present test results
was tar from achieved. While the total group moved from the middle of stanine
three to about the middle of stanine four during the year, this was not the
od of gain W(' PIIHt have hoped or from (11110t,rn cnrollf-d in a AimulatIM%

indPrgarten ,,(qtin4. With 71 of the pupils having IM.s of 90 and above, we
would have normall\, anticipated about 71' of the children having stanine scores

of 5 or 6, However before we begin to think negatively about the Kindergarten
program and the accomplishment of the pupils, we should carefully examine data

tram other tests which were administered. 60
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A study of Table 1
(sue Kindergarten appendix) as it relates to the second

objective which has Lo do with improvement in social interaction and visual motor

perceptual skills as indicated by pre and post responses to a locally developed

in,eniory of Readiness Skills shows that more than 75 of the pupils enrolled

responded correctly to all items except giving correct address and correct phone

number. Seventy-ti,e percent or more of the pupils missing items in September

were able to respond correctly to 17 of those items in May. Some of the items

which tower than 75 of pupils were unable to complete in September and were

still unable to complete in May were giving correct address and phone number,

distinguishing between right and "eft, tying a bow, counting thirteen pennies,

and recognizing a nickel and a quarter. One hundred percent of the pupils

could rcoe- ize a penny. A careful study of the table will show that great gains

were made during the year. At the beginning of the year only of the children

could eive their correct address while at the end of the year 71' could do so.

An overage et bi were able to do tasks which required distinguishing between

r: !:t and left in September while an average of 88 percent were able to do these

tasks in clay. Other instances of marked growth may be seen by further study of

!;,is same table. Uhile the objective was not reached in its entirety, marked

'pro ress was made.

0:iiecJiv three stales that 75 of the Kindergarten pupils with mental ages of

no( less than 5-0 as of September 1973 (on Binet test) will be ready for first

grade in September 19)4 as measured by scores on the Metropolitan Readiness Test

adminisiered in May 1974. Tables TI, [II and IV in the Kindergarten appendix

provides information relating to the scores of 447 pupils who took the Metropolitan

Readiness Test at the end of the school year. The test manual indicates that

pupils whose scores fall in the A, B, or C categories are likely to succeed in

Itist grade. Those in the C category should be given more consideration, however,

in terms of Individual needs. Seventy-four percent of all the children including

those with iniLial menial ages below 5-0 had scores in May which fell within the

A-C categories. Of the 647 of the pupils with initial mental ages of 5-0 and

aboe ninety-one percent had scores which within the A-C range. Thus this group

far exceeded the goal which had been set for them in the original objective.

Since scores on the Metropolitan appear to reflect a greater degree of progress

and tend to predict a greater degree of success in first grade than scores on

.;SAT reported under objective one, it would be most interesting to follow through

with this group of children by testing them at end of first grade to see which

of the tests is actually our best instrument with which to measure progress in

Linder:torten and success in first grade and which test actually provides teachers

vitt: ihe most meaningful information with which to plan. A long range longitudinal

study of the present Kindergarten group on which we now have extensive data would

be most helpful to future planning.

At the beginnine of the year and again at the end of the year, teachers checked

haractertstics of children as they had observed them and recorded them on a

pupil (;,aracteristic check sheet. Objective number four states that because oC

personal attention and interaction between teacher, counselor, and child, fewer

than 10 of the children will be described by their teachers in May as having

negative charact-erisiics. Table V in the Kindergarten Nppendix reports pre and

post data for 432 pupils. Characteristics which can be generally classified as

ne ative and fLe percentage of children who are marked as having these character-

is, i(s are as fol lows: too quiet 15/, withdrawn 77,,, destructive 54, cries 97,

poor attendance 12 , poor coordination l2Z, cannot settle clown 117, loses belong-

mm,; 11 , picks at other children 15 , cannot play well with group 84, goes to

61.

55



BIRMINGHAM PUBLIC SCHOOLS

56

toilet too much 6', poor risk academically 9 In spite of the fact that in

almost all of the categories mentioned above more than 10' of the children
were so characterized on the over all progress made only about () were

indicated as having made little or not progress during the year in such im-

portant areas as following directions, listening, doing what is told, getting

along with peers, and getting along with adults. It is interesting also to note

that in the eyes of the teacher; 97' of the pupils were described as enjoying
school. Of general interest also is the actual consistency with which teachers
have characterized children. In many instances their pre and post evaluations

Jere almost identical. In some instance more children characterized as possess-
ing ne,;ative characteristics in May than were in September. This may simply

mean that in September the teachers did not know the children well enough th

describe them accurately. By May they knew them much better but also by May

both teachers and children are tired, behaviors which appeared less negati,e

is September may, though not oecur:ne any more frequently, appear more negative
in May.

Although the visiting teachers went to the homes of Kindergarten pupils when
requestid to do so and though medical services were available and teachers
reported making contacts by phone with absentees, the attendance of Kindergarten
pupils did not improve as was anticipated in Objective 5. Attendancc reports

for the months of October-November, April-May for pupils in 25 classes are re-

corded below:

MONTHS OCTOBER NOVEMBER APRIL MAY

DAYS ON ROLL 10384 9958 10430 8778

DAYS PRESENT 9694 9052 9542 8125

PERCENT PRESENT 93.3 90.0 91.4 92.5

An overall absentee rate of less than 10:' is considered an enviable one.

Reasons for absences on most cases appear to be quite legitimate and due

to illness or other reasons rather than to lack c,f interest or involvement

in the kindergarten program as such.

Objectives, six, seven, nine and ten all of which relate to the effectiveness
of 'Various supportive services and whose influence was to be measured by

responses to the Metropolitan Readiness Test were met to a degree which exceeded

expectation. Medical services which were tied into the attendance services and
whose effectiveness was to be measured by increased attendance did not show the

progress as indicated in Objective 8. However, we wonder whether or not the
increase in attendance is a valid way t-o measure the effectiveness of the medical

services. The fact that vision and hearing of all kindergarten children was
checked and the fact that the nurses went into the classroom, made home visits,
and referred children who needed it to various medical resources is of more
significant value than an increase in attendance as a measure of the help rendered.
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s'ASE STUDY DATE May, 1974

NA!,,T.P. 0F TFACIT.R OF COUNSELOR MAKING REPORT Janice Watson

:DENTIFYING JATA- Please write real name of child and school in pencil in

rnp,r riTh4 hand corner, then assign an alias to the child and school and

use tni.; h1LaJ th!tuut,hout your report. After proper coding at the Guidz2nce

hu real names will be erased so that the data may remain anonymous

NAME(alia.) Sue Hayes Date of birth August 3, 1968 Sex Female

rae White Crade in School Kindergarten School (alias) Wesley

rt le:tription of pupil's physical appearnce and general heal'Al

a very -lender, frail little girl. She was born with bilateral

ar. bilateral hip-dislocation. Sue is able to walk mud r better

ur-Lry 'n April, 1973. Sue has myotenic dy.-,trophy. Her healun is

rerally good.

AULY DATA: Occupation of father City employee Ocupation of

mother Housewife number of siblings

; plhc in sibling group Youngest Child lives with Paternal

'anuletner ani parcnto Afternoon care GrandmotherSue often plays

r ,;eson: 'rade sister and next door neighbor cousins.

:tc,it.,-economi- level of family Low

';eneral cultural and educational level of family Mother is retarded and

-:t,not read, or ;:rite. Father is said to have completed 6th grade. Grand-

motner appear:. aredu^ateu. Sister carries most responsibility.

Syrcial family problems Sue's grandmother has custody of both children.

L,ntire family lives with grandmother, often supported by her social

urig mecr:. Sue's mother also has myotonic dystrophy.

LLc relatioc..kip to family members (feelings about etc) Sue':; grand-
,

mother i.. very protective concerning Sue. Sue speaks of her often. Sue

fm leaks f ter sister. She looks up to her sister.

ik)LiiiSTOY: Number of schools attended ODLD (last fall) How lung in

pre,-,ens school 3 months Grades repeated (specific, which) None
-
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)escribe the child when he came to you. Tell what you have done during the
ear to change behavior. Tell what approaches or techniques have worked and

yh you think :hey worked. Tell how the child reacts now in a way that is
Theient to the wa, 'le behaved when he came to vou originally.

e entered my room on Ueburary 20, of this year. 1 noticed immediately that she
thick glasses and had an awkard walk. Soon afterwards, I became aware

01 ,ier very poor speech. Sue did not seem frightened when her grandmother left
aittr registering her. Perhaps Sue felt secure because her cousin was also in
me room.

o: the next Jew day Sue was very disruptive. She often mumbled loudly during
2,roup time o: during other quiet activities. The other children soon realized
t'iat Sue was "speLial" and needed their help. Everyone automatically adopted Sue

tried to help her adjust. They often told her not to run in the room, reminded
H r not to talk while the teacher talked, and showed her procedures in the room.

: le's grandmother had appaLently done everything for her and Sue expected the seine
from me. She would often motion for me to do things for her - tie her shoe,
button her sweater, pin her hair, etc. Each time I explained to Sue that she must

talk so i could understand her She repeated many phrases after me. At first,

she became very frustrated and cried when I would not follow her motioned
Lommands. However, when she discovered crying did not get her way she began

to communiLate verbally. Within the next two weeks Sue learned to put on her
shoes, lace them up, and come say "Please tie my shoes."

miring the first few weeks of kindergarten Sue encountered several obstacles. She

tound it very difficult and strange to conform to rules. Tt was evident she had

alway,s done what she wanted. Sue had to learn to feed herself with a fork or

spoon. She also had to clean up the mess she made on the floor as well as on

!!ersell. Small tasks such as carrying the cafeteria tray, opening the milk
carton, going to the bathroom alone, and walking in line were major obstacles

for J-nte. Now Sue can carry out these and other functions successfully.

Sue is a very stubborn little girl who has been spoiled by a grandmother who feels
sorry for her and wants to make life easier for her. Gradually Sue is learning
tux by doing what the teacher says and conforming to the society of our room
sae is becoming more independent and like other children. Consistency has been my

most successful approach with Sue.

Atter three months in kindergarten, I see Sue as a much happier, more independent

anti secure little girl. I feel she is happier because she feels successful. Hel

speech is very poor and she still.cannot do the work my other five year olds can
do. However, yesterday Sue and I made a paper hag puppet together. Sue talked,

laughed and enjoyed being in school.
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TAIL:

IN"IWORY OE READ1YESS SKILLS

Classes -

Call 1973 Spring 1974

Tclk lirst and last name on request

Lorroci address

correct phone number

, ies correct age

(verbally no fingers)

Show tight hand

Show:-1 left hand

Point,, to left ear

['milts to right eye

Walks a straight line
(36 inches or more)

Hops on one foot (4 hops)

Skips, using feet alternately

Ties a shoe lace in a bow

Counts 13 pennieL,

Calls by correct name: penny

nickel

dime

quarter

Recognizes and calls colors
correctly without hesitation:

red
blue

yellow

green

orange
black
brown
purple
pink

FALL 1973

BIRVINGlIAM PUBLIC SCHOOLS

KINDERGARTEN

SPRING 1974

60

+ - + Di ft

No

Now

of

Now

364 65 85 427 2 99 14 63 97

92 337 21 305 124 71 50 213 ()3

56
113 316 26 290 139 67 41 177

354 75 82 423 6 96 14 71 95

267 162 62 383 46 89 27 lfl 74

267 162 62 384 45 89 27 117 72

216 213 50 365 64 85 35 149 69

235 194 54 372 57 87 33 137 70

390 39 91 426 3 99 8 31 79

375 54 87 421 8 96 9 46 85

214 215 50 376 53 87 37 162 75

207 222 48 368 61 85 37 161 72

221 208 52 372 57 87 35 151 72

391 38 91 429 0100 9 38 100

322 107 75 383 46 89 14

961 i9

61 57.

85! 82325 104 751 410, I9

296 133 68 393 36 92 32 97 73

92

95
.394 35 91

80

426

425

3 99 18

4 99 19

32

78347 82

,377 52 87 425 4 99 12 48 92

366 63 85 428 1 99 14 62 98

374 35 87 426 3 99 12 52 95

404 25 94 427 2 99 5 09

363 66 84 427 2 99 1) 6, 97

316 113 73 424 5 99 26 [108 96

/.69 160 62 412 17 96 34 1141 89
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Picf.os County
FY 74

Pre-School

PRE-SCHOOL PROJECT

Pic ken-, County

Ha/el J. Mullen ix, Coordinator

Box 3?

Carrollton, Alabama 3544)

C. Ob,ectke. After nine months' participation, 70/ of the enrolled stuJents

in the pre-school program were expected to score at least 40th perc-ntile
(near average) achievement as measured by the Metropolitan Readiness lost,
40' were expected to score 60th percentile or higher.

Learning objectives for the pre-school :.ogram include the development of

basic concepts and understandings such as the following:
1. Positive self-concept

2. Oral expression
3. Motor skills
4. Auditory and visual discrimination
5. Generalization and classification

6. Recognition of relationships
7. Transfer of knowledge and skills
8: Creative expression
9. Adjustment to large and small group situations
10. Development of sound health habits
11. Physical dexterity
12. Acceptable emotional control

D. A total of 224 pre-school pupils were enrolled in the program, staffed with

9 teache-s and 9 aiJes and one supportive unit 1r-cn special education program,

for an approximate average of 24 pupils per class. Within the classes, pupils

were grouped both heterogeneously and homngeneously for the various activities,

,nd at times were working lncl)v 1ua11y.A learning center approach characterized

t. classrooms, emphasizing individualized instrw_tion. self-direction,
alir, ell-motivation.

Br.,it equipment provided for each center included colorful, child-size tables

and chairs, scatter rugs, 16 m.m., 8 m.m., and 35 m.m. projectors, reco'd

player, tape recorders, headsets, and other instructional equipment as
needed. Commercially prepared materials utilized included tl-e Peabody Early

Childhood Kit, Holt's Children"s World, Language Experiences Program, DUSO

Guidance Kit, Aloha Program, and a number of othflr multi-media materials.
In the second senester, pupils indicating satisfactory readiness levels
utilized Level 1 of the Scott-Foresman Reading Systems, normally utilized

with first grade pupils.

Within tke classroom, games, puzzles, toys, "found" materials, and teacher-
made activities motivated and developed learning skills. "Hands on"

activi.ies, such as churning butter, watching a co(:oon develop into d
nn th, planting of seeds, etc., developed basic science concepts and furnished

language activities. Local field trips--to post offices, stores, city hall,
dairies, and similar locations--helped pupils to relate to their envilonment
arid turnished elementary social studies understandings. Mathematics Jill.

were developed through games and the use of Holt's number readiness irogidm,

which is preparation for the program utilized in the elementary grades
within the system.
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Pre-School

Cleatiie expre-,sion included music activities such as singing, rhythm,,
tenina activitie,, and instrumental and body response; artistic creativeness

was ak,owlishcd through the use and manipulat'n of a vat iety of media

and through the teaching of color recognition a. t response; creative

drariatic, took the form of dramatizations of stoi ies by pupils or with

puppets, doll-, etc.

All participating pupils were given auditory and visual screenings, and
other health counseling and treatment as indicated, such as dental cat e,
sickle-cell tests, and skin and scalp disorders.

The kindergarten classei actually began the third week of the school year.
The first two weeks of the year were utilized in screening and selection
of participants. Classes were held 6 hours per day, 5 days per week,
throughout the regular school year.

Participants:

Participants were selected esentially on the basis of information furnished
by the parent during a pre-class interview, observation of pupil behavior
by teacher during application testing and interview, and performance on the

CTS /McGraw -Hill Tes of Basic Experiences (General Concepts Battery) administered

individually by teachers. Average pre-test score on this instrument for pupils

accepted in the program was 17th percentile.

The nine teachers and aides were all well-qualified and suitable for their

assinnment. All teachers held degrees in elementary education with prior
experience in early childhood or primary levels; seven of the 9 aide, working

in the program had participated in a 5-week EPDA training program to instruct

aides in working with pre-school pupils. All teachers and aides were involved

in a structured and continuous in-service training program throughout the school

year.

r. Related Components:

Parents were first involved through the application process, when they were
required to accompany the child to school to apply for admission. "Hwy

were involved through the year as room mothers, volunteer,, chaperones for

field trips, and similar activities. Many parents furnished "pirties" on
special occasions and donated toys, hats, and similar objects for cla,,s

actkities.

Aides were invaluable in the program as co-workers with teachers in all
aspects of the program. Aide; remained with the teachers and were dire, ted

by them thronghout the entire day.

Inseryice centered around the assessment of desirable skill deyelonmentf
and behavioral ohjectivec, which could serve as an asse,sme It of pupil

level and progress, a guide for classroom activities, and a communication
to first grade teachers as to the skill development attempted on(' achie el

in the kindergarten instrection.

70
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(;. Effectiveness

l'he kindergarten program surpassed objectives. TORE testing revealed an

average gain from 17th percentile (pre-test, Level K) to 73rd percentile,

(post-test, Level 1). In addition, pupils were tested with Metropolitan
Readiness rest at the end of the program and indicated an average score

of 61st percentile., Informal assessments by teachers indicated supportive

evidence of this growth.
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EVALUATION OF THE READING PROGRAM

A Anniston City Schools
P. O. ;k,... 1)00

Anniston, Alabama 36201

Telephone number: 237-9531

3. TITLE 1 COORDINATOR
Mrs. Vel-na Curry

Post Ofiice !lox 1500

Anniston, Alabama 36201

lelephone number: 236-15.1

MJECTRES OF ruE PROGRAM

i. General Objective

Po provide a reading program to increase the cognitive skills
of children from economically, culturally, and educationally
deprived homes.

2. Specific Objectives

a) Pupils at the first grade level, who are immature and not
ready for reading as determined by teacher observation and
the Gates MacCinitie Readiness Test will be placed in a
readiness program where they will make at least eight (8)
months progress during the regular school year as measured
by the California Reading Achievement Test.

b) Upon completion of the 1973-74 school year, Title I pupils
in grades 2-8, will on the average, demonstrate one month's
,ain for each month of instruction in cognitive skills as
measured by the total score on the reading subtests of the
California Achievement Test in Reading.

c) Pupils in grades 1-8 will respond positively toward reading
as observed by their readiness to participate in the reading
activities and by the number and kinds of books they read
durin4 the year.

r-seN
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toacher Class Size

Fhe class size varied from a low of seven (7) in some instances to a

high of seventeen (17) in others. An attempt was made to keep the
number to a maximum of fifteen in all classes.

?. Classroom Organization

Title I classrooms were organized to maintain a flexible read-
ing program so that both the educational needs and the varying
interests of the pupils dould be met. Each classroom was organized
to accommodate the following types of instructional activities:

a) Pro,;rammed instructional ztctivities

Teacher- guided and small-group activities

c) Audio-visual activities for both small and large groups

d) Student-centered high-interest activities

e) Flexible grouping for instructional activities

3. Equipment and Materi.als

Materials and equipment were chosen to accommodate the pupil's readi-
ness fur specific instructional activities. Tests were administered
to find the reading level of each pupil and materials were selected
accordingly. Diagnostic and prescriptive typ.. materials were utilized

in all classrooms. Learning programs chosen on the basis of achievement
and interest levels of the pupils included the following: Read On, SRA
Reading Labs, Diagnosis, Individualized Reading Kits, Talking Alphabet,
Specific Reading Skills Series, Imperial Reading Program, Psychotechnics
I' Reading Program, Audio Reading Progress Labs, and other programs. A
,,arieLy of equipment such as tape recorders reel-to-reel and cassette,

record players, listening centers, overhead projectors, opaque projec-
tors, filmstrip and film projectors were used by all Title t teachers
and teacher aides.

4. Stimulation and Motivation

1,7

'Ioth the teacher and the teacher aide strived to maintain a positive
relationship with each pupil, Games, charts, picture words, discussions,
audio-visnals, and a variety of materials were used to make the reading
pr,) ram interesting and challenging. Rewards and praise were utilized to
provide reinforcement for the students' efforts.

Attractive classrooms, interest centers, and an environment of dicptauce
and -0,«uss also helped to stimulate and to motivate the students. Solm,

tea(hers used the kontract concept with ,treat success. !iv this method.

tier stud nt c set the .ioals and determined the course of action.
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Perhai's the most widely used technique to motivate students was that
of p1annin4 and implementine a reading program whereby students could
meet with success. Another factor was that of providing a host of
low - level, hi .11-interest materials - materials that differed signifi-
cantly trom those used in the regular classroom.

Counselin: and widance

flciividual conferences were scheduled with both the student and the
parents concerning the pupil's progress and needs. The Title I teacher
also arran,,ed confe'-enLes with the regular instructional activities.
Achievement tests and teacher-made tests were administered to diagnose
!Tecific reading pro)lems and to prescribe programs based upon these
needs.

andante counselors were utilized when needed. Individual intelligence
tests were given to students whose performance did not measure up to
what was expected. As a result of this service by the system-wide test-
ing specialist, several Title I pupils were placed in special educction
classes.

Each Title I teacher kept individual folders for each pupt l in order to
check on the progress made. A case study was done by each teacher on
at least one child in the reading program.

health and Nutrition

Complete health records on all Title I students were maintained by the
litle ' nurse. Ear, eye, and teeth examinations were given. Children
with serious problems were referred Co the dental clinic, to other local
agencies, or to their personal doctor. In some cases where assistance
ceuld not )e secured from local agencies, Title I funds were used to pro-
vide lasses, dental work, health examinations, etc. for eligible Title I

youngsters.

Fret lunches were provided to Title I students who were eligible to par-
tiLipate 111 that program. Th- hot lunches added much to the nutrition
of these pupils since many would not have had the benefit of a balanced
diet.

Each child was encouraged to use good table manners.

7. other Services

A speech the rapist worked with Title 1 children having speech problems.

three media persons worked on a half-time oasis to supply the Title 1

classrooms with an a )undance of equipment and materials. These materials
were delivered to the schools on a daily basis.
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All instru(cional supplies such as paper, pencils, and other materials
were provided for each Title I classroom. A representative from the
Department of Pensions and Security remarked that the Title I classes
were the only time during the day that child could go to this class
without feeling the demands of having to have pencil, paper, and other
mecca supplies. Many Title i participants came from homes with such
limited nid ets that even the small school essentials could not Ne pro-
vided for the home.

3. Time of treatment

69

Each title 1 participant was scheduled to the Title I teacher for a
block of time during each day. The time period ranged from forty (40)
minutes to an hour. After treatment the child was scheduled back to
the re,.;ular classroom teacher for the remainder of the day. An attempt
was made to rotate the schedule so that the child would not miss the
same classroom activities every day. Students remained in the Title I
readin_; program throughout the year or until they achieved at grade level
ac determined by standardized and teacher-made tests.

E . PARTICIPANTS

1. Criteria for Selection

Students who participated in ti,e Title I program were chosen on the
basis of need. These youngster: were labeled grades one through eight;
however, all were performing below their assigned grade level. Many had
been retained and had been in school from two to nine or more years.
Placement on standardized tests were used as a means of selection.

2. Number of Participants

Nine hundred seven (907) children were enrolled in the Title I program
at the end of the school year. More were enrolled at the beginning of
the year; however, some were scheduled back to the regular classroom,
some were transferred to special education classes, and some moved out
of the school district during the year.

Of this number, 542, were males and 365 were females. Theages ranged
from six to fifteen years.

3. General Character

4

Many children came to the program with negative attitudes. They were
underachievers and many had been labeled as such. Most of them had met
defeat many times in the regular school program and as a result had a low
self- concept. A majority came from low socio-economic families; therefore,
they lackeu some of the background experiences needed for successful aca-
demic learning. Many had defective speech patterns which hampered communi-
cation between the teacher and the children.

Achievement Level

The achievement level of the students ranged from one to six years below
their assigned grade level. Some seventh and eighth graders were per-

forming at first and second grade levels in reading.
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5. Behavior Problems

Some oc these students were behavioral problems, but most problems
were due to fteir poor home-life conditions or due to their frustra-
tions because they could not achieve as well as their peers.

As a whole, all craved attention. With the extra help given them by
the Title I teacher and teacher aide, they received some of the atten-
tion they needed to help them to feel as individuals.

Problems .were kept to a minimum due to the high-interest materials used.
Normal daily problems of the students getting along with each other were
dealt with in a positive manner.

6. Staff

a) Number

The Title I instructional staff consisted of thirteen (13) teachers
and thirteen (13) teacher aides. Each teacher was assigned approxi-
mately seventy-five (75) students. Assisting with the instructional
program were the following: (1) a full-time coordinator who super-
vised and coordinatel the entire program, (2) a health nurse who
took care of the special health needs of the participants, and (3)
three media persons (half-time) who provided materials and supplies
for each classroom on a daily basis.

b) Training

Each member of the Title I staff was fully trained for his/her posi-
tion. The coordinator had a master's degree and is certified in the
areas of elementary education, guidance, and counseling, and in super-
vision. The media specialist had a master's degree in library science.
Each of the Title I teachers for grades 1-6 wer.2 certified at the ele-
mentary level with the exception of one. She is presently enrolled in
a program to remove her deficiencies; however, she has been an employee
of the system for several years and has exhibited outstanding teaching
performance. The two teachers at the junior high level hold certifi-
cations in the area of English.

I'he health nurse was a registered nurse and had been employed by the
system for many years. The teacher aides and the media aides had
completed high school and several are enrolled in college programs.
They have all received training to help them to be more efficient in
their work. Most have been employed by the system for at least six
years.

c) Functions and Responsibilities

The coordinator had the overall responsibility of supervising and
monitoring the program as outlined in the job description. The teacher
Lad the responsibility of planning and implementing the instructional
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program at the. local school level. The teacher aides worked

under the direttion and observation of the Title I teacher.
The media specialist and media aides worked with the teachers
in supplying materials and equipment needed for a successful

program.

The ultimate responsibility of the entire staff was to meet
the student where he was and to carry him as far as he could
go. This was done by providing as many experiences and by
meeting as many needs as possible. The student was exposed

to many types of materials in which needs were met,

F. RELATED COMPONENTS

1. Parent Involvement

Parents were involved in the reading program throughout the year.
Teacher-parent conferences were held as needed and progress reports
were send home every nine weeks. An advisory committee, composed of
from two to four parents, worked with each Title I teacher in planning
and implementing the program at the classroom level. The chairman from
each local school committee served on the system-wide Parent Advisory
Council. This provided a means of getting data and feedback from the
local school community to the central level and vice versa.

2, Teacher Aides

The teacher aides were a valuable asset to the program. Their duties

included maintenance of all records concerning Title I students, pre-
paration of instructional materials, seting up and operating audio-visual
equipment, working with small groups and with individual students, pre-
paring displays and bulletin boards, and performing clerical chores and
housekeeping duties.

3. In-Service Training

Teachers and teacher aides were provided in-service training periodically
throughout the year. A week-long workshop it reading was attended by all
Title T teachers prior to the opening of school. Eleven of the thirteen

teachers aides were enrolled in a course entitled "Practices and Theor-
ies in the Teaching of Reading" which was taught in Anniston by Auburn
University.

G. EFFECTIVENESS OF THE PROGRAM

The major objective of the Title I program was to raise each child's achieve-
ment level in reading at least one month for each month's instruction. With

some of the students this was accomplished and with others it was not. How-

ever, on an average, students in the program achieved this objective. The

California Achievement Test in Reading was administered to all Title T stu-
dents. Form A was given in October and Form B was given during the first
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week in May. All grad s, with the exception of grade 8, achieved at least
eight months in reading ability during the eight-month period between pre
and post-testing. The Cates MacGinitie Readiness Test was administered to
first graders; therefore, no valid comparison can be made with scores on
the CAT administered at the end of the year.

Other instruments used to determine the effectiveness of the program were:
Read On and Diagnosis (criteron-referenced tests), Imperial Reading Place-
ment Test, Houghton Mifflin Placement Tests, Schonell's Graded Word Test,
Classroom Reading Inventory, teacher-made tests, and teacher observations.

Teachers reported improvement and changes in self-images, attitude toward
teachers and toward reading; better behavior, performance, and school atten-
dance; and improved physical appearance. Students displayed greater interest
in reading in that it seemed to become a pleasurable experience rather than
a chore. Many were reluctant to return to the regular classroom - they pre
ferred staying in the reading room. Changes in the desire to learn became
evident. Instead of saying, "I can't do this", before they tried, they begz.n
"To want to do".

Pupils had this to say about the Title I reading program:

"I have enjoyed the reading classes."

"I did not like the class at the beginning, but I hate to
see it end. I wish I could be in it next year."

"I wis1 all children could take this class."

"I like this class because we do many things."

"I learned a few things that I might not have known if it wasn't for
you and Mrs. . I am thankful for the help you gave me."

Title I teachers made the following comments:

"Most of the youngsters in the program had good attendance. They
seldom missed a day from school unless illness prevented them."

"Behavior problems became practically nil because everyone was busy
doing what they wanted to do."

"The work was at their individual ability and achievement levels;
therefore, they knew they could succeed in something and many real-
ized that they were working for their benefit rather than for a grade."

"It became evident that some students developed more self-control and
were more able to work at self-directed activities at the end of the
school year."
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C. Reading Improvement Program Objectives
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1. Set up classes that lend themselves to individual instruction by

limiting class size to f:lteen students.

2. Screen students for participation who have not reached readiness
or who are reading one year below grade level.

3 Verify participants by using California Readiness and Achievement

Tests,

4. Ninety percent of the early elementary participating students will

make one year's progress while seventy percent of the later elemen-

tary participating students will make one year's progress during the

1973-74 school year as measured by pre and post California Test of
Basic Skills.

D. Treatment

Title I teachers certified in elementary education with additional

training in reading were in charge of a room set aside and desig-

nated as a Title I reading laboratory.

Classes were limited to fifteen students with the first grade
having as few as twelve. The classes were organized and equipped

so az, to place emphasis on individual instruction. Success was

built into the program by starting instruction at the level the
child had reached.

The readinz laboratories were fully equipped. Some of the devices

utilized to stimulate participants were: control readers, tachisto-

sccpes, tape recorders, Hoffman readers and record players. Some

materials utilized were filmstrips, tapes, records, practice booklets,
reading kits and enrichment reading books.

rreatment was administered five days per week forty-five minutes
per day during regular school hours for thirty-six weeks beginning

in September, 1973, and ending in May, 1974.
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E. Participants
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Pupils iv the readim- Laboratory were selected by consensus of tin_
homeroom teachers, L'it;.e 1 teacher and principal on the basis of
past performances in the area of reading. Final placement were
verified by the California Test of Basic Skills or the Cal Readi-
ness Test (T.O.B.E.). Some 409 boys and girls ranging in ages from
six to fourteen, in grades one through six with low achievement
levels made up the Title L part and full year participants. the

treatment for each was based on individual needs.

Six teachers were directly responsible for administering the
treatment to some 400 students. The treatment was that of
providing instruction for educationally deprive Title I children.

The project director's function was the coordination of the entire
project, which involved such areas as project writing, teacher
inservice, supervision, Parent Advisory Council meetings, reporting,
procuring, principal's inservice, evaluation and dissemination.

P. Related Component

Parents were involved in various ways in the Title I program.
Some of these were as follows: project planning and approving
meetings, local and system-wide advisory council meetings,
parent in- service, P.T.A. meetings, open house programs and
evaluation conferences. All Title 1 staff members were involved
in in-service training. Some teachers enrolled in after hours
college classes for adJitional training.

G. Effectiveness

Pre and Post tests were administered to all Title I students.
The California Test of Basic Skills (C.T.B.S.), 1968 revision,
was the standardized instrument used.

The oblectives as set forth in item "C" above were met. The

following tables slow that eighty-six percent of the full year
participants made seven-tenths year or more progre-.s. Full
year patticpants averaged near one and five-tenths years growth
in rea,ling. lest results for those in the program four months
show a gain of five and five-tenths months during the four months.

SO
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Number of students, by month's :th

Grade Numher oC Fubstantial Moderate Little or N,)
I'Yf tO 1 0. to0.9Le 0 I . or less

One 77 60 7 0 10

Two 84 30 31 14 9

Three 89 41 18 15 15

Four 1( 8 5 2 1

Total 266 139 61 31 35

Percent

Grade Number Pre Post

1 77 1.7

2 84 2.6

3 89 1.9 3.4

4 16 2.7 4.4

These students participated in the program for nine months

Grade Number Pre

1 42 2.5

4 44 3.1

5 21 3.1

6 12 3.8

Gain

1.4

1.5

1.7

Post Gain

3 ) .5

3.b .5

3.9 .8

4.4 .6

These students had four months Letween testing.
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Ronnie Nicholson
412 North 17th Stieet
Be-z-zemcr, 150?0

42.,%-9/0

C. Pcoiect Objectives -

1. 3iven standardiz,A pre- and posttests cf reading achievement, immature
graders will mike 1.2 year's t:ro6ress; 70% of the pupils in grade

2. 3, and 4 who were not ready to read cry the pretcst or who were experiencing
reading diffiulr.ies will show an increase in their rate of growth of at least
1.2 year's progress; 20% will make ,8 month's progress.

Pupils ser,/ed toe Title I Primary reading program were a year or more
b,13w riing grade level. 'these pupils needed individualized instruction
n reading, improvel atticude toward self and school, and enriching experiences
in reading.

D. Treatment

Acti,,it.,es Design: Programmed individualized reading instruction
provided opprtunities for pupils to progress aL a pace tha* was appropriate
for their own learning abilities.

A diagnostic/prescriptive approach, tailored to pupils reading abilities, weak-
ness?s, and learnin;,:, styles, provided immediate positive reinforcement for the
-LLcess of the program. Computerized printouts were correlated with reading
activitie,, and were useful for diagnosing specific skill weaknesses.

Citative dramatics. choral reading, language experience stories, and various
multi-sensor, a. tivities provided enrichment plus background experiences for
specific rearlivg skills. Teacher/pupil-made reading games allowed for many
-nteresting humanistic interactions between the teacher and pupils.

7t.y acttvities pcirjtted each pupil to progress as rapidly as he could, master-
ing has sk.ills before proceeding to more complex concepts.
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The program w is tructured so that teacher and pupil stayed on a "task" directly
related to objectives. Motivational techniques were built into the program
which included tuncrete rewards. the rewards served both as a means of rein-
forcing and evaluating the reading skills taught.

E. Pupils identified fur participation in the program were pre tested in early
September, 1973, and post tested in May, 1974. Cumulative records, teacher
judgment, and informal reading measurements were of major significance in the

cf pLpi!s. Interventi,n tests were administered at various levels
of progress.
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Identification of oupils:

Grade one - uplis not ready to read and in need of extended
readiness pro ram.

Grade co euplls most ,n need of ass .stance and who score
,ast one sce,-.-_s,zr below reading expectancy.

Glade three - re:,diag at least one semester below reading
expectancy.

Grade four - Pupils reading at least 1.1 below grade level.

F. Related Comionent

Instruetioaal t2ams were formulated in each school with special reading centers.
Each team onsisted of the reading specialist and a regular teacher at each
grad,- level. The team services were supported by parent3, principals, counse-
lors, and supervisor.

Teams e' -g- d in planning, teaching, and evaluating the reading activities of
pupils enrolled in the program. In planning, the teams developed reading con-
tent projoeco fur pupils, modified activities according to the needs of specific
groups of pupils. The special strength and talent of each teacher were important
facets of this approach. Teachers wLrked as a team in a defined situatic t to

meet the objectives of project and pupi:s' needs.

Testing and Evaluation The following three areas were stressed during the
vet in the primary reading evaluation: the affective area, the psychomotor

area, the teading achievement area.

Prior to pretesting, an in- service session providing a general overview of the
program evaluation was hei.1 during the fall in,:luding the following topics:

Identification and Selec,ior Methods of EntAlees, PrePxst Information, Norm-
referenced Meeso:omnt for Pre- and Post testing, Criterion- referenced Measure-
ment.

in working clocel wth Lac evaluation te_, from CTB/McGraw-Hill on the norm-
referencec and the criterion-referenced measurements early in the fall, efforts
have been geared m,_e or, less to serve as a liaison contact person in providing
feedback in terms of meeting specific local needs. In working with the
University consultant, generally, the same efforts have been portrayed.

Following is a li t of in- service ,essiot.s shared with the primary teachers:

In-service sessions with teachers and reading coordinator in coding the
PRI relative to textbook usage for skills mastery instruction.

In-servi,:e sessions periodically upon return of materials from test
company fcr clarification and explanation of test results.

invited a State !department consultant for teachers to have first-hand
experience on evaluation information expccted for pupil growth and de-
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velopment. Classroom visitations and a large group session were held

for Fitle 1 teachers, iiporvisors and principals. Other points of

interests shared were the need to stress the at!ective, cognit;ve and

psychomotor needs in evaluating enrollees during the year.

Additi,na11%, a session was shared with teachers coneerniag class mastery

of specific reading objective in terms _ Leal -rnd school ma.tery Oh a

percentage basis.

An interim evaluation conference was held during the middle of tlae year

on the following areas: withdrawals, new enrollees, referral follow-up

and conflicts, useful screening and measurement devices, suggestions/

testing and evaluation. As a result of these interim conferences, a

greater need as expressed by teachers for first grade appraisal resulted

in a prepared copy of first-grade language development activities for

effective learning and remediation process for reading teachers during;

the middle of the year.
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Finally, an effort to maximize the effectiveness of CM/McGraw-Hill's evalua-

tion goals on norm-referenced pie- and post test results and criterion-referenced

measurements has been one of the major goals of the testing and evdluation

office. Individual needs of the primary teacher varied from specific evaluative

needs to methods of individual refer_als. Periodic in-service sessions were

shared on a need basis as requested by the reading coordinator and other private

school personnel.

Two out-of-state trips to evaluation workshops provided additional intorma'ion

for the testing and evaluation office which was shared during the weekly

coordinators' meetings.

Several psychological tests were given to the primary students. Specifically,

a total of 20 individual tests were administered.

G. Effectiveness -

The results of the pre and post testiw' as measured by the California Reading

Test were as follows:

Grade 1

Pre Av Post Av. Gain

1.8

Grade 2 .9 2.4 1.5

Grade 3 1.7 3.0 1.3

Grade 4 2.3 3.6 1.3
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C. oBJEcr

Atter havIlh' been given instruction in reading And its related com-
ponents, 70 of the students in grades 1-3 who participate in the
licle I activities and services will improve in reading 9 months as
measured by the California Reading Test. 30 will make at least 6
months progress.

D. rREAIMENT

1. Early Llementary:

fhe class size ralged in size from 8-13 students per period of 30
minutes for 5 days per week for 175 days during the regular school
term. Materials were chosen to help the students progress at_ their
own speed and ability. these were primarily chosen on their adapt-

to individual instrwtion. Some examples are: SRA reading
,;ames, transparencies, filmstrips, readincss kits, Fountain

Valley, Webster. Tutoring System and others. The equipment included
Craig Readers, overhead projectors, Tach-X, Tach-150A, 15011, record
Mayers, tape recorders, language master, etc.

. Later Elementary:

The class sire ranged in size from 10-14 in each session. Each (lass
met .or 10 minutes per day, 5 days weekly during the regular school

the classroom was well equipped with desks, chairs, portable
carrells, Tach-500, cassette players, listening stations, language
masters, record player, filmstrip projector, and other items that
Assist in the individual Leaching of the student. Materials such as
Webster Intonational Tutorin, System, Scholastic Individualized Read-
ih. ProgrAm, Fountain Valley reacher Support System and a variety of
materials not: used in the regular classroom were used. This is based
on supplementing rather than supplanting.

There were many m:thods used to stimulate interest in reading. These
included games, bulletin boards, play productions, local television
appearance and many free choices for the students.

Each student's needs were diagnosed and efforts were made to remedy the
needs in an Interesting and enjoyable way rather than by boring drills.
Each class went on a field Lrip to the new DeKall County Library where the
students were given library cards and encouraged (o use the library for
recreational reading.

E. PARTICIPANTS

In 111 instances the students chosen were noL eligible for the regul.ir FMR

classes and were reading below grade level as shown
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by ,-;tandardi.:ed !'he oble,t of the student ')ein. placed in the

Title I read in program was that of wet.in.; their needs and huprovinv
their read in to a level of acceptable performance.

I. Early Elementary:

The lee-Clark Readiness Test, California Reading rests, and other
previous test results and teacher recommendations were used to
determine those students who were reading below grade level aru
had not achieved maturity reauiness to be able to progress in the
regular classroom. There were 71 students who came to the Reading
Lab in grades 1-3, 22 girls Ind 49 boys, ranging in ages from 6-9
years. Their general characteristics were:

a. Poor scores on standardized tests and performing below grade
level in classroom instruction.

low score on general standardized I.Q. tests both on vernal
non-verbal scores.

L. Poor ',elf-concept, expectation of poor performance, and general
frustration.

d. fypi,a1 behavior consisted of discipline problems, irregular
attendance and short attention span.

Most of the students were enthusiastic about the special reading pro-
gram. They were aware of their reading problems and indicated a desire
Co improve their ability to read. The individualized instruction pro-
vided in the lab was what they seemed to need for personal gratification
since, °lien times, these students have not been made to feel "special".

The teachers were certified professional classroom teachers with ele-
mentary education training and a background of experience in teaching
in these grades Both teachers are presently working toward higher
degrees. Each has taken special training during the year nn individ-
ualized instruction and teaching elementary reading. New innovations
and materials were introduced wherever appropriate with excellent re-
sults. There was one teacher for grades 1-2 and I teacher for grades
3-4, both located at Forest Avenue School in Fort Payne: Each teacher
had the responsibility of working with the teachers, parents, and stu-
dents to raise the students' reading level Co the maximum potential.

2. Later Elementary:

In the later elementary the students who were not performing well in
the regular classroom and had the saw, characteristics as those in the
early elementary grades, were chosen. They had poor scores on titan-
darized tests and were readin.: below grade level by at least a ;rade,

and in most instances, more. They had poor scores on the verbal and
non-verbal standardized mental maturity tests administered all through
their school years. Certainly, they had acquired a poor self-concept
and the general frustraticn contributed to the discipline problems,
irregular attendance, and general indifference toward school.
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Most of ,,tudents, a' oil a the parnts, were eager let rI

to tp,ILe 111 t he z-,pe, I, ad l lit; in-

jit.ited a knowledge of their reading weaknesscc and a desire to

,-emt.dv

There were two teachers in thi, level one tea(her in Lhe 3-'4

level at Forest Avenue School and one teacer in gradcs 5-6 at

Williams Avenue School. in all there were three reading Leachers.

'I he teachers were all professionally certified with a number of

years experience in teaching students in this age bracket.

'('here were 103 students in grades 4-6 involved in the Title I read-

ing program. Sixty-seven boys and 36 girls ranging in age from

10-15 years.

r. RELATED COMPONENT

In addition to the Title 1 reading teachers in the reading lab the
aides worked with those students who participated in the program as

another method of informing, instructing, and motivating. The aides

helped by re-enforcing the teaching with the use of the audio-visual

equipment in the library, duplicating materials for the student's in-

dividual use, helping to keep records used in the evaluation and check-

ing objective tests given by the teachers.

In many instances the parents or the Title T students came to the

school as volunteer aides to the ritie 1 activities. They helped in

the individual re-enforcement needed after the Leacher had given in-

struction and had given specifi. :.(ruction to the volunteer aid, as

to the met:lied to bt used. Super, 'sion by Lhe teacher would insure that

these instructionc, were carried on:, AL no time were these people used

as prescribers or teachers.

An American Education Week Open House was held at the schools and parent,,

visaed the reading labs. At this Lime the students demonstrated various

equipment and materials to their parents and the teachers explained the

program. Another open house was held later in the year with all parents

and students invited to view the reading program facilities.
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Reading teachers worked with the cia:-;.iroom teachers and parents sharing

information and ideas in order to as_hieve better results with the student,,.

Second and third graders and tilt it teacher appeared on a local television

production featuring the special reading program., The students demonstrated

some of me equipment and told some of the experiences they had enjoyed. Flic

experience wa,, most worthwhile and the station reported many calls requesting

the nature of the program, etc.

1n-service training was both scheduled and informal. The coordinator had

several in-service training sessions with the Leachers and aides. The

principal and regular teachers had informal sessionsiand the aides had

continuous training with the Title I teachers. The in-service part of our

program was continuous. All personnel members were available at any time
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t, disc,p.s or assil.: u any way. Each of the teachers had participated
in the self-study fur accreditation with the Southern Association or
C, ih.-. and htiyersilies.

Each of the three teachers nad earned from 3-(' hours graduate (redit
in subjects related to their work. Some of the subjects were: In-

dividualized instruction, program writing, writing objectives and teach-
ing elementary reading.

(.. EFFECTIVENESS

This report is on the following page.
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Project - Mathematic,,

A. Collg rt. Ceti Ay

B. Wiley S. Adams, Jr. title 1 Coordinator

P.O. Box 270
Tuscumbia, Alabama 35674

Phone 383-8665

Delores Long, title I Supervisor

P.O. Box 270
Tuscumbla Alabama 35674

Phone 383-8665

C. Objectives - Early Elementary

Grades One, Two, and Three

At the completion ot two semesters o! instruction, 70Z of

the students have a mathematics grade score on or

above their actual grade placement as measured by the
Metropolitan Achievement rests. The students who have

advanced sufficiehtly during the year will be sent back

to their regular class.

Objectives - eater Elementary

Grades !our. Five and Six

AL the completion of Lwo semesters of instruction. 707.

ot the students will have a mathematics grade score on or

above their actual grade placement as measured by the

Metropolitan Achievement 'tests. These students that

attain sufficient progress during the year will be returned

to their regular class.

D. treatment

Class Size and Urgalization - The 4erage number of students

per class was ten. Classes were conducted during the

regular school day. Early elementary, second and third
grade students, went to the classes five clays a week for

approximately 40 minutes daily. The first grade students

attended 5 days a week or approximately 30 minutes daily.
Later elementary students. grades four, five and six were

in classes 40 to 35 minutec daily, five days per week.

Equipment and Materials - Ihe materials and equipment used

viLh each student was determined by his needs. l'he Stanford

Diagnostic Arithmetic lest Level I Form X was administered

to determioe mathematical weaknesses of the primary grades.

leacher made tests and diagnostic tests used with Houghton

Mifflin Modern School Mathematics Structure and Use were
other instruments used to determine specific mathematics
skills which the stude.d needed help ir, and the grade

level comprehension. i,r diagnostic purposes or the

90
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later elementafy stud(nts. the Siantord Diagnostic
ArithaeLic lest. Level lie Forfi X. was used. individual
sheet were kept or each student indicating skills needed.

,td,lhfont,,s ,In-,5room mat(rints to Improve
Mnterials were used ,rom Houghton Mittlin Company

which r ft ;Lid Modern School Mathematics Structure a,d
Use, Revised Edition l972 K-6, Modern School Mathematics
Diagnostic tests (tor continuous evaluation), placement
tests, duplicating masters overhead visuals, Modern
School Mathematics tests 1-6, Big Book for Kindergarten
level, workbooks, programmed practice books, cassette
tape., recordings, earphones, charts and filmstrips,
Manipulative materials used were geoboard kits. colored
centimeter rods, open-end abacus, geometric shapes,
number lines. concept and skill cards. mathematics games,
toy coins. fraction dominoes, chip trading set, fraction
bars ciock-o mathematics activity cards (laminated),
geometric shapes (laminated), flannel board, fractional
pars, straws for counters for place value, protractors,
compasses, and Gro Chart. Equipment u "ed included
record players. overhead projectors, filmstrip projectors.
tape recorders. tape cassette and earphones.

E. Participants

Boys and girls from the first through the sixth grades
were involved in the mathematics program. lhe first

graders were recommended by teachers and tested
for eligibility. Forty-four first graders were
in the program for all year. One first grade student was
enrolled for second semester. Second Lhrough sixth grade
stud 'its that were weak in mathematical skills were
selected for participation by classroom teacher
recommendation. parents. California Achievement lest
scores, and Metropolitan Achievement Tests scores. thirty
second grade students, thirty-two third grade students,
thirty-eight fourth grade students, fifty-nine fifth grade
students and sixty-one sixth grade students were enrolled
all year. In for second semester only were one first
grader, t.:e second grader, one fifth grader, and two
sixth graders. The Metropolitan Achievement Tests, forms
F and G were administered !or pre and post tests. For all
students in the Title I Mathematics Program. the work in
the mathematics laboratories supplemented -nd enhanced the
regular classroom lessons. the mathematics test and other
materials were different from materials used by the
classroom tea-her. ihe title I mathematics teachers and
the classroom teachers coordinated their efforts. In some
instances, they worked on the same subject areas
simultaneously using different materials. Six weeks
evaluation reports were sent home to parents concerning
progress that had been made in various mathematical skills.
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Five mathematics teachels and the Title I supervisor

were involved in administering the treatment. One of

the teachers has a Masters degree, three have Bachelors'

degrees and one has a C certificate. The supervisor,

who has a 'AA' degree, works closely with the teachers
in planning the instructional program. The supervisor

plans the testing program and compiles all the data for

evaluation.

F. Related Component

In-service training was provided for the mathematics teachers

and aides at scheduled times during the school term

1973-74. The schedule of the Title I In-Service Meetings

were as follows:

August 28, 1973 - All Colbert County teachers Colbert

County High School Leighton, Alabama.

September 6, 1973 - Pre-Service, Conference Room, Colbert

County Board of Education. Tuscumbia Alabama.

November i, 1973 - Conierence Room, Colbert County Board

of Education, Tuscumbia. Alabama,

December 4. 1973 - Conference Room, Colbert County Board

of Education Tuscumbia, Alabama.

January 23, 1974 - All Title i Mathematics teachers, aides,

and supervisor met at Colbert Heights School, Tuscumbia,

Alabama in the mathematics laboratory with consultant,
Miss Kathy Farrell, Houghton Mifflin Company on use of

Modern C'hool Mathematics. Structure and Use.

April 24. 1974 - Title I In-Service, Colbert County Board

of Education.

June 6, 1974 - Title I teachers, aides, and supervisor

met in conference room with consultants:

a. Mrs. Claudia Hardy State Testing Program

b. Mr. and Mrs. 0. White, Title I and State Testing
Program', *Interpretation of new print outs for
California Achievement Tests for next school year

1974-75's

.June 6, 1974 - All Title I mathematics teachers submitted
final evaluation reports at the Colbert County Board o(

Education, Tuscumbia, Alabama.
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otade out - !he ohject]ve was to hu,'e 70 of the students

mutnemutiks on by tite

cud o: the yt,u . the Mttropol.iun A<itt, mt lests.

Primer Levu,. rorm F was administered to thc !Irst glade

students in September, 1973. !he post test was given in

May 1974. Metropolitan ALhievement tests. Primary 1 Level.

Form G. Forty-tour students were tested. The average grade

placement at the end of the year was 2.2. The raw scores

showed a gain of 34 more items coriect, on post test than

pre test For second semester only, one first grader was

tested. The pre-test Metropolitan Achievement Iests.

Primer Level, Form F, was given in January. 1974 and
the post-test, Metropolitan Achievement rests Primary I

Level, Form G. administered May. 1974 showed a gain of
twenty-five more items correct on post-test than pre-Lest.
rhe grade placement at the end ol the year was 1.7.

Grades Two and Three - the objective was to have 707, of

the students have a mathematics grade score on or above
their actual grade placement as measured by the
Metropolitan Achievement Tests, at the completion of one

or two semesters of instruction. 307. of the students

were to advance their capability in mathematics by at

least two months. !he second grade students were

administered the Metropolitan Achievement Tests Primary

1, Form F. in September, 1973 and Metropolitan
Achievement Tests, Primary 11, Form G, were given in

May, 1974. Metropolitan Achievement Tests, Primary II

Form F and Elementary Form G were administered to

third grade students. In grade two. there were thirty
students tested for all year. showing a one year and

tour month gain. There were thirty-two third grade
students tested and showed a gain of one year and two

months gain. During second semester, one second grader

participated with a gain of live months.

RESUL1S OF rESTING

Mathematics 1'74 - 74

(=rade No. Pre Post f;aln

1 44 8510 2.2

2 30 1.4 2.8 1.4

3 32 2.3 3.5 1.2
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Grades Four, live and Six - the objective was to have 70Z

of the students to have a mathematics grade score on or
above Lhtir actual grade placement as measured by the
Metropolitan Achievement lests. Che Metropolitan

Achievement Tests as pre-test were administered in
September, 1973 and post-test in May, 1974. The levels

given were:

Fourth grade - Pre-Elementary F, Post Elementary G
Fifth and Sixth grades - Pre - Intermediate F, Post

intermediate G.

In grade Lour for all year, thirty-eight students were
tested. :n grade ive for all year, fifty-nine were
tested, and one for second semester only. In grade

six for all year, sixty-one were tested, and two students
participated during second semester only.

Of the thirty-eight fourth grade students that participated
in Title I Mathematics Classes all year, nineteen made
substantial gain of 1.5 or more, fifteen made moderate gain
of 0.7 - 1.4, and four made 0.6 months gain or less.

Of the fifty-nine fifth grade students, twenty-one made sub-
stantial gain of 1.5 or more, twenty-nine made moderate

gain of 0.7 - 1.4, and nine made gain of 0.6 months or less.
During second semester only, the one student made moderate

gain of 0.7 - 1.4.

Of the sixty-one sixth grade students that participated
in litle I Mathematics classes, seventeen made substantial
gain of 1.5 or more, twenty-Iour made moderate gain of 0.7 -
1.4, and twenty mtle gain of 0.6 or less. During second

semester only, of he two sixth graders that were tested,
one made substantial gain of 1.5 or more and one made
moderate gain of 0.7 - 1.4.

TESTING RESULTS

Grade No. Pie Post Gain

4 38 2.8 4.4 1.6

5 59 3.8 5.1 1.3

6 61 4 6 5.5 1.1

9.4



Summary ot progress tor mathematics in grade placement
for second through sixth grades

om the total ot 220 students enrolled all year in Title

I mithemAtics classes, seventy-three made substantial

progress ot 1.5 or more grade placement, one-hundred and
eleven made moderate gain of 0.7 - 1.4, and thirty-six

made lilt'. gale of 0.6 or less

From our study this year, 1973-74. it reveals that 33.17

made sulmtantinl gain of 0,7 - 1.4 and 16.1 made little

gain of 0.6 months or less.

Total Number Students -- 220
All Year Mathematics -- 2nd - 6th Grades

Gain in Title I Mathematics

Classes, 1973-74

95

K.

Gain in Per Cent
33.17 - 1.5 or more
50.41, - 0.7 - 1.4

16.3% - 0.6 or less
99.87

Number Students
73 1.5 or more

111 0.7 - 1.4
36 0.6 or less
220 Total
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Mom ',cunt :an of du cat i

Mohr, i",ra.,-17., Title T Coordiratnr

Cal rt h se Annex

11,11-ar

Tel ,-Thcn e

Th, obPcive r Tat ilemrrt,r7 was an averare rain of 1.2

for students particpatinc !. the prerrar the cntire scholaJtic

ear and rort h r, i in for olcfl r in the rrorra- for student s

pirticipatinr ss thar nine r'o't,: 3.

1). Treatme.nt:

Class was 2 tc students per Classroom rranizat on was

flexible, indivi!ua' stuients s, tab] -1 for prow' wort and areas

Cc r teacher-pu; 1 1 or jai r3 of st.,1 3 to wort!

Fqui prnent and r iteria s used wr no a ; fel l ow:

1. A carousel f:ash-rath prorra- used with rrcur part icipat:cn.

A flannol .,Card with reomotric shares, c:,iects, basic rath signs.

mmber J i ro , and fract i cn ai na rt 3 Was US0 i n rroups.

c. Level worl:nos were assirred an . use throurn:ut the prorrar.

t. imeorrarh-d work sheets we rr, ns,Ni for reinforcement of skills.

uominoes of two colors were usc : to teach a'iditiol and subtraction

facts.

f. Flash-rath carjs were used :r,i'vidua:1,, in pair:: or rroups or

three, as needel to strerrth-- r as mf-pdej for reredia.:

r. A taped intermediate rat:. prrl-rar was used for v: ri oty in introduci nr

rel.,. concepts and as a r?.vi N.

h. .)ell-teacr rr arithmetic br 3 were nsed f( r in:ivi,!ual work.

ev:crs use.i to stirulate particircnt3 were math pames, rewards, and

praise,

Classes varied it I .;nrth fror "Y) 70 rin.:tes cacl, five' da-'s rr

, 3( weeks jurinr the rerular firm, Due to :-2,te fundirr,

some schcol s had only an 1 r' we« ma 1 t prcrrar .

Tantici ants wore selectee by ti r.-ru]ar classroom teachers from t.ho

cw learners and uhlerachievers tnei r class. The Title T toacher

gave each participant the Cali forn i a Achi evement Test to 1 et orm i re

if they were for the itTi T class.

Th. Title ' staff consisted of ,;"r-rr e t eachers, the rajority havinr nad

previous experience as Tit: e I teachers. Their fur ctIon and resronsihility

was to rive individual instruction in math to each stn Jent asF:rned to

their class.

In-service traininr for staff rembors consisted Lf a ;re-school work-

shop and monthly reetinrs ,f Titlo T teachers.
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INTRODUCTION

Fiscal year 1974 was the ninth year in which federal funds were

used to meet the special needs of the educationally disadvantaged

children in Alabama. The funds provided by Title I of the Elementary

and Secondary Education Act (ESEA) were allocated to one hundred

twenty-five (125) county and city school systems (LEA's).

The Title I program of 1974 was the result of the evolution

of a program from the 1965 idea of "providing anything you have

never had before" to careful consideration of the identified special

reeds of fewer children. Each year the programs have shifted more

and more from a remedial program to a preventive program, beginning

with preschool in many systems.

Definite stress was placed not only upon the assessment of

educational deprivation but also upon the preparation of meaningful

behavioral and performance objectives to meet the assessed priority

needs.

The uncertainty of Title T funding from year to year makes

teacher contract renewal unpredictable. This has caused many teachers

to ask for a transfer out of federal programs. Thus, extensive train-

ing of now teachers must be done each year. The extent of the

personnel turn -over definitely affects the effectiveness of the

programs.

Amendments to the ESEA provided special funds for the education

of the children of migrant agricultural workers, children residing



in :,tale- operated or supported schools for the handicapped and chil_drcn

in institutions for the neglected and delinquent. Evaluation reports

for those programs are under separate cover.
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DiSTRIBUTION OF TITLE I FUNDS

1974

Local Agencies (Part A)
(Part C)

Institutions for Handicapped
.-stitutions for Delinquent
Migrant Education
State Administrative (Includes Part C)
1973 impounded Funds

Local Agencies (Part A)
Local Agencies (Part C)

Local Agencies (Part A)
Funds Budgeted for Capital Outlay
in 1974 (included in above amount)

Buildings and Remodeling
Instructional Equipment
All Other Equipment

$ 34,549,166
1,592,071

633,507
199,129

694,053
377,245

5,707,968,
1,193,291

$ 44,946,430

$ 15,230

333,244
8,956

$ 357,430



rirly I STAFF POSITIONS IN 1974

iitle ESEA
I , 19,.

PROTECT STAFF

Roguiar
TERM

Summer
FErl

Cla.sification of Assignment

Teachin4 - Kindergarten 271 555

Teaching Llementary 1,819.5 2,174

reachin,,, Secondary 278 429

Teaching Handicapped 73 48

Teacher Aide 1,411.5 1,210

Librarian 3 49

Librarian Aide 2

Supervision 56.5 52.5

Direction and Management (Admin.) 96.5 118.5

Counseling 50 35

Psychologist * 1 0

Testing 37 30

Social Work 15 7

Attendance 20 5

Nurse* 40 12

Physician* 1 1

Dental Hygenist* 1 l

Clerical 100 100

Other 164.5 480.5

* Some of the nun-teaching staff may have been under contract for servicos

as needed.
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INSTRUCTIONAL ACTIVITIES

in

1974

REGULAR TERM

INSTRUCTIONAL ACTIVITIES

Number of
LEA's

Number of
Children

Amount

Allocated

Business Education * 1 75 4,000

English Reading 124 110,774 10,071,275

English Other Language 2 2,0452 83,617

Arts

Home Economics (Personal
Development) 1 100 9,000

Mathematics 74 53,278 3,348,623

Natural Science ** 3 1,330 54,987

Social Science ** 2 1,305 46,000

Special Activities for
Handicapped 16 2,084 343,044

Kindergarten 33 5,730 1,877,999

Other Activities (ITV,
Speech, etc.) 7 22,038 1,198,747

Night classes in a dropout program

** Classes for dropouts, NYC or in LEA's with a heavy concentration of

deprived children

9
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SUPPORTIVE SERVICES

in

1974

REGVIAR TERM

SCPPORTIVE SERVICES Number of
LEA's

Number of
Children

Amount
Allocated

Attendance 18 21,635 $155,617

Clothin 1 300 1,400

Food* 5 620 5,991

Guidance Counselin, 17 24,365 510,363

Teacher Aide' 92 (i2,026 2,507,351

Health - Medical and Dental 36 45,411 395,136

Library 5 9,017 20,137

Psychological 2 1,355 19,903

Social Work 8 10,973 104,856

Speech Therapy 1 1,275 18,300

Transportation * 13 8,131 39,957

Special Services for
Handicapped *** 1 125 600

Other Services 24 64,766 378,11)4

* Snacks and food services not reimbursable under USDA.

** Transportation for Title I pre-school children.

Glasses for children in the Special Education classes.
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INSTRUCTIONAL ACTIVITIES
Summer 1974

1N:3rRUCTIONAL ACTIVITIES
Number of
LEA's

Number of
Children

Avlik,Itn

A11oc4te0

Business Education 1 110 S 2,0 )(A

Cultural Enrichment 0 0 0

English - Reading 70 50,929 1,728,897

English Speech 1 1,100 17,5'30

English - Other Language Arts 1 1,357 28,000

Mathematics 48 40,816 905,550

Natural Science 5 8,647 110,932

Social Science 7 12,910 144,392

Special Activities for
Handicapped 4 689 43,924

Kindergarten 56 9,086 645,475

Other Activities 3 548 25,790

SUPPORTIVE SERVICES
Summer 1974

Number of Number of Amount

SUPPORTIVE SERVICES LEA's Children Allocated

Attendance 5 2,760 $ 8,650

Food * 10 6,613 31,350

Guidance Co.nselIng 8 11,681 49,309

reacher Aides 56 39,920 414,806

Health - Medical and Dental 14 8,546 39,182

Library 7 13,174 52,487

Social Work 3 6,105 5,918

Speech Therapy 2 2,205 3,760

rransportation 42 34,011 621,441

Other Services 20 29,577 51,14,

* Snacks and food services not reimbursable under USDA.
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PART 01;E

0PERAT11)N AN1) qi.R.VICES

The Title I nroram in Mabama 1.ti administered from the state
level through the Division of Administration and Finance by the
Federal Programs Sectior The fitle I staff consisted of the
state coordinator, assi,-;tat,t- state coordinator, four education
specialists, a mathemati,..3 specialist, a reading specialist,
an evaluation specialist, a statistician, an accountant, account
clerks and clerk stenographers.

The staff worked with the LEA's in individual conferences, area
and statewide conferences and by telephone. An attempt was made
to involve the LEA's in the planning of all conferences. The
staff also invited the ILA to come in on several occasions to
make recommendations to the SEA about improving SEA service to
the LEA.

Some of the SEA Title I meetings involving LEA representatives
during 1974 were as follows:

July 30
July 30
August 1 & 2
August 31
September 27
October 3
November 8
November 28
December 13
January 9
January 2.3

February 20
FebruoLy Z8
March 20
March 22
March 26
March 30
April 2
April LO
April
April
April
April
April

April

1nril

April
Na,' 2

Educational Program Auditing
Needs Assessment
School Office Personnel
Project VISIT
Project VISIT
Title L Legislation
Statewide conference for LEA Coordinators
Needs Assessment
Needs Assessment
Compensatory Conference Planning Meeting
Statewide conference on federal funds
Area Conference on Evaluation
Area Conference on Evaluation
Area Conference on Evaluation
Area Conference on Evaluation
Area Conference on Evaluation
Needs Assessment
Area Conference on Evaluation
Area Conference on Evaluation

11

16-17

Needs Assessment.
Title I training conference

16 Area Conference on Evaluation
18 CPIR Workshop
19 Art o Confen_nce on Teting aid Diagnosing

Area Confereac on TtsLing and Diagnosing

25 Area Conicrenco ftlg, and Diagnoz-,i!

26 Area Confertn,e on ;,ting and Di.Ignw,im

& 21 Needs Asewsment
,; L

ti

6
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in addition to the workshops and conferences, the SEA Tale 1
staff gave assistance through individual conferences, telepho-0
conferences and visits to the LEA's. During the year, the

following reviews were made:

129 Administrative Reviews
49 Accounting Reviews
26 Evaluation Reviews
65 Instructional Reviews

Every request for special visits was honored. The SEA Title I

staff helped with planning sessions, in-service training pro-
grams for parents, etc. No data processing service was fur-
nished except test results from the state testing program in
the fourth, eighth and tenth grades. A print-out which supplied
percentile ranks and total grade placement means was furnished

to each system. '.ans were made during the year to supply
additional testili0 service, inclucing item analysis, and training

in diagnosing and prescribing. First results of this service will

be described in FY 1975 evaluation report.
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II. Dissemination

Dis,,emination of information about trograms was very sucees.,
fully done on 1974. Eight LEA's had excellent exhibits at the
Alabama Education Association (AEA) annual convention in Birmingham,
Alabama. Brochures and other materiaLs were displayed and distributed
by the LEA exhibitors.

The Alabama State Department of Education (SDE), the Alabama
Association of School Administrators (AAS'1), and the Alabama Education
Study Commission (AESC), cooperatively sponsored Project VIFIT (View
Innovative Schools in Transition) as a method of disseminating infor-
mation about exemplary education programs in Alabama. After an initial
meeting between SDE and AASA representativeS, a committee was appointe
to coordinate the project.

The committee outlined the following steps for the project:

1. identify exemplary educational programs in Alabama.
2. Select the system_, to be included as visitors.
3. Develop a list of recommended procedures to be followed

during a visit.
4. Coordinate the visits.
5. Evaluate the project.

It was decided to include all systems that had a new superintendent
either during the 1972-73 or 1973-74 school year. The remaining systems
were selected so as to assure a near representative sample on the basis
of: (1) geographic locations, (2) size, and (3) city and county
syC-ems.

This resulted in a list of 34 systems to be invited to participate.
' letL co-sogned by the state superintendent of education, a represen-
tative of the Alabama Association of School Administrators and a repre-
;entative of the Alabama Education Study Commission was sent to the
superintendent,- of the 34 identified systems inviting them to participate
in Project VISIT. Attached to the letter of invitation was a return form
for their re,,ponse with spaces provided for indicating their choice of
the type program which they would like to visit.

Of the 34 systems invited, 2i indicated a desire to participate.

Forms were sent to SDE consultants and to AESC representatives re-
nuesting that they recommend school programs to be visited. The rte,pom-'es

were used to develop a list of schools to he visited. The school pro-
grams to be visited by the various systems were selected from this list
on the basis of indicated choice and proxittOty to time visitors.



Ou,e ,001 1r scuoot system wa.-; selected to be visited,

a letter erit to the superintendent asking that a team of
%.isicors he illoked to visa. A form was attached for their
response requesting a choice of dates for a visit.

By pearls of telephone calls, dates were mutually agread
upon by the visitors and the system being visited. Written con-
firmation was sent to the visiting system along with the appro-
priate numbers of the following materials, forms,* and instructions:

1. How To Have A Successful VISIT.
2. Project VISIT Evaluation.

3. Statement of OfficiA. Travel.
4. Statement of Expenses for ESEA, Title III, Project VISIT.

Written confirmation along with Accomodating Your Visitors was
also sent to the systems being visited.

Visitors were reimbursed individually for mileage and per diem
while the school systems were reimbursed for any substitute teachers
hired to replace visiting teachers. The cost for mileage and sub-
stitute teachers was $2,841.74.

Each visitor was asked to fill out and return a copy of the
evaluation Form. A total of 107 of these were returned. A large

percentage of the replies was favorable with accompanying requests
for continuing and expanding Project VISIT in 1975. As a result
of this project, the dissemination among LEA's increased.

*These forms are available upon request.
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pi,.sei,;natio, by Ow LEA's was done in the following ways:

L. UlLoin thy LEA's

Conference:,

training sessions, worLshops
1,:ritten mater (reports: news releases)
Other-Personal contacts, visits, telephone calls
Study and discussion groups (faculty, parents)
Consultant service, guidance counselor
Displays at fairs and educational conferences
Test scores distributed to supervisors and teachers
Many LEA's have worked up study guides and courses of

study with in-service groups.
Parent Advisory Council

2. To other agencies:

Press, radio, IT
Publications - Letters, LL.poris, announcements

Open house
Films and video tapes
Tans to civic clubs and other local organizations
Adult Basic Education classes

3. lo state agency:

Uritlen reports
Pictures, films, brochures
Visits, telephone calls
Exhibits of projects at the Alabama Education Association

Convention

Dissemination by the SEA was done in the following ways:

1, To LEA's

Area conferences
Personal conferences
Administrative memoranda
Copies of materials sent from the U.S.O.E.
Copies of state evaluation reports
Copies of various evaluation reports from other states
Reprints of materials received from LEA's and other states
Programs presented to civic groups, faculties, parent groups
and other organizations.

2. To the public

News releases

Displays
Talks to various organizations
Publications

16
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DISSEnINAPIM or PROJECT rNPORMATION AND DATA

The methods used by one hundred twenty-five (125) LEA's to dis-

seminate information to the community and to others concerned

about Title 1 activities are listed below with the numbers of

LEA's who used the various methods.

a. 94

b. 53

c. 21

d. 11

e. 9

f. 82

g. 114

h. 110

i. 85

j. 34

k. 50

1. 103

m. 5

n. 33

o. 25

p. 36

q. 109

r. 87

s. 24

News releases and feature stories in the press

Presentation of Information and data via radio

Special radio coverage of the project

Presentation of information and data on television

Special television coverage of the project

Newsletters to staff members

Presentation of information and data in staff meetings

PTA meetings

Presentation of information and data in public meetings

and community groups

Brochures or pamphlets

Conducted tours

Open house

Publications for professional journals (for example, AEA

or NEA magazines)

Publications for local community distribution

Descriptive reports sent to other schools in the state

Descriptive reports sent to Superintendent of Public Instruction

In-service training (workshops, seminars, etc.) conducted
for Title I staff and non-Title I staff

Copies of evaluation report
102 (1) To professional staff
102 (2) To principals of Title I schools

100 (3) To advisory council

10 (4) Other To local Board of Education

Other (Specify) AEA Exhibits, newsletters to parents,
local displays.

17
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An evaluat;ou ItImat for report in was given to the LEA's in

June 19/4. This enabled the LEA'S to know what was expected

for evaluation reporting before project applications were

written. They were also able to duplicate materials which
could Oe ,.sec as part of the pre-service training of Title

teachers. (The evaluation format for reporting is available

upon request.)

This state evaluation report is being prepared to meet USOE
cequiremenis and for dissemination.. Those involved in pre-

paring the report are the Title I coordinator, evaluation
specialist, statistician, accountant, education specialists,
when they were availablo,and typists. The report is a com-
pilation of information supplied by the LEA's and of SEA

Title T activities. Copies of the report will be mailed to
the U. S. Office of Education, all other states and LEA super-
intendents and coordinators, Other copies are disseminated

upon request.

Eight area conferences were held by the SEA evaluation specialist
for discussion of evaluation procedures. Two hundred fifty-three

(253) LEA representatives attended the conferences. New LEA coor-
dinators and/or evaluators were helped in individual conferences
or by telephone.

Twenty-(;ix evaluation reviews were made of LEA programs. The

state review form was used for the reviews. All noted exceptions
and recommendations were written to the LEA superintendent with a

request for a reply. The evaluation review form is included.

On the local level, much of the inservice training was directed
toward testin;, diagnosing needs and prescribir;. Reading and
mathematics objectives and checklists were used by many of the

leathers. In some LEA's there was little continuity in the pro-

grams. Tho uncertainty of funding caused a grPAt turnover in

Title I teachers. This meant more training of teachers in the

areas mentioned above.

18



State of Alabama 13

Division of Administration and Finance

SHEET FOP EVALUATION R V1LW
::tle I, P. L. 89-10

.111 be marked with a "yes', "no" or "NA" (not applicable). All marks
w!il explained in writing.

DATE

Superintendent Coordinator

1. An analysis of last year's evaluation report was presented to:

a. The Board of Education

b. Camtral office administrators and the principals involved in
Title I.

Personnel on Title I payroll (excluding b. above)

d. Parent Advisory council

2. Copies of the last evaluation report were offered to the parent
advisory council.

3. A copy of the last annual evaluation is on file in the Title I
Coordinator's office.

4. Title I test answer sheets for three years are on file in the
Title I Coordinator's office or principal's office.

5, Pre and post test scores for participating children who were in
the program last year are on file.

6. Plovisions are made for interim testing during the year.

7. Plans have been made for changes in the procedures and/or objec-
tives if changes are indicated by the testing.

8. litle I testers and/or evaluators are being utilized properly.

9. The Title I Coordinator made a preliminary evaluation review
prior to the SDE evaluation review.

YES NO

Effective: September 10, 1973 Revised: September 10, 1973

19



State of Alabama 14

Division of Administration and Finance

CHECK SHEET FOR EVALUATION REVIEW

(Cont'd)

10. Each Title I teacher has a folder for each participating child
which contains samples of his work.

11. Each Title I teacher has a confidential folder for each class
period containing. . .

a. A list of the names of the children in the class with pre-
test scores.

b. A diagnosis of each participating child's academic needs
and planned procedures to meet the needs.

12. Eaca Title I teacher has a copy of the project objectives re-
lating to her assignment.

13. Each Title I teacher has written objectives which are being
used to meet project objectives.

14. There is evidence in writing that an adequate continuing
evaluation is being done by Title I staff.

15. Who is responsible for testing?

YES NO

(Signature)

Effective: September 10, 1973 Revised: September 10, 1973

20



15

IV. MAJOR PROBLEM AREAS FOR LEA'S

A.1. Preparing proposals -- The greatest problem in preparing
proposals was the rush to get it done after finally getting
a tentative allocation.` This resulted in hasty planning
and careless errors. Late funding also caused problems
in getting the Advisory Committee together, in employing
staff and in planning pre-service training.

2. Operations and Services -- Implementation of a project at
the last moment presented many problems in employing teachers
and other personnel and in finding suitable quarters. Prin-

cipals of Title I schools have a legitimate reason to resent
having to shift teachers and try to provide rooms at the
last moment.

Other difficulties were due to shifts in school population
and the piece-meal funding.

3. Evaluation -- The evaluation problems for many LEA's were
due to lack of trained personnel in the areas of testing
and evaluating. Others had problems with evaluation due
to the lack of support from principals and regular teachers
during testing periods and in trying to assess needs.

4. Other problems -- Orientation of regular school personnel
still posed a problem. This may have been due to the un-
certainty of funding which has caused some administrators
to feel that the programs are not worth the worry.

B. Recommendations from LEA's --

The recommendations are the same as those for 1973 which
are as follows:

1. Earlier funding to insure proper planning on the State
and local level.

2. Funding for a four or five year period in order to plan
and implement a continuous program and to secure more
qualified personnel.

3. Entire amount of funding be known before the project is
written to reduce amendments.

4. Less emphasis be placed on standardized testing.

5. Changes in guidelines be announced earlier.

6. Consideration of income of large families for more
realistic funding be given.
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7. The SEA work toward effecting a change in the curriculum
in teacher-training institutions.

The 'seventh recommendation has been considered by the SEA
and the Leacher-training institutions and changes are in

progress.

C. Problem areas ,hecked by LEA's

Sonic LEA's checked several areas: one checked all areas,
eleven checked none. The numbers and areas checked are as
follows:

49 Limitations imposed by Federal and State
4 Negative reaction la the community to Federal funds

16 Identification of pupil needs
7 Designing of projects to meet pupil needs

36 Inadequate planning time
I Cooperation with private and non-public schools

6 Completion of project applications
30 Excessive paper work
14 Inability to obtain qualified staff
6 Pre-service and/or in-service training of staff
8 Shortage of administrative staff to plan and supervise

the project.
27 Lack of school facilities or space for carrying out

the project.

14 Inability to secure equipment, materials and supplies
in time

14 Delay between submission and approval of project
61 Delay of announcement of allocation amounts
2 Delay in financial payments

'6 inadequate Title I funds

2 Fiscal accounting procedures
6 Lack of appropriate evaluation devices

20 No problems encountered in initiating and implementing
this Title I project.

:c Inadequate funds were checked because of teacher raises
and an increase in fixed charges.

22
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V. INTER-RELAiluNSHLO OF TIT1h 1 WfTH OTHER FEDERAL EDUCATIONAL PROGRAMS IN

ALABAMA

The LEA's marked the list below of other federal programs within the
system which were related to the Title I program. Descriptions of some

of the relationships follow:

112 ESEA - .le II

32 ESEA Title IT1
1 ESEA Ticle IV
0 ESEA - Title V

25 ESEA, - Title VI-A
4 Educational Professional De.7elopment Act

125 U. S. Department of Agriculture Food Program
36 Head Start - 0E0 - Community
35 Neighborhood Youth Corps
85 NDEA - Title III
4 NDEA - Title V-A - Discontinued
1 Vocational Educational Act of 1963
2 Job Corps

63 State Social and Welfare Agencies
24 Federal Social and Welfare Agencies
29 Medical Aid to Indigent Families

Emergency School Aid Act
4 Area Mental Health Centers
3 Appalachian Career Education

The interrelationship of some of the programs listed above with the Title I
programs are as follows:

1. Community Action Agencies -- There are twenty-five CAA's in Alabama.
Fourteen of these agencies have been helpful in locating deprived
children and assessing needs through surveys. They have helped with
parental involvement by acquainting them with services which are avail-
able through CAA and Title I and by offering services such as counseling,
recreation, and night classes to parents. CAA has supplemented Title I

by aic:ing in preschool services. Records from Head Start are made

available to first grade pupils.

2. Headstart -- Programs for preschool children funded by O.E.O. were held
in the districts where C.A.A.'s existed. Twenty,-three of the Headstart

programs were conducted for a full year and ten programs were operated

for two months during the summer. The programs were very helpful in
preparing students for school, especially in the communications area.
Student records were available to Title I teachers. Thirteen of the

programs were administered by boards of education and were considered

a very important part of the educational program.

3. Title II has been the program most coordinated with Title I. Library

books and audiovisual materials have been used by Title I participants
Librarians and aides assisted Title I children in using the materials
supplied oy Title II. Special emphasis was placed on reading and re-

lated activities in Title I programs. This effort was enhanced by

Title II.

23



Soectal 'disa,,ter" allocations were given to thirteen LEA's from
tunda altoccod for administration. Applications were approved

, lo,t books throug;i fires or tornadoes. Sixteen

w(r t11u Jirected.

4. Title Ill, I.;;EA Fhirtv-three Title 1II programs were in operation.
Those which were most coordinated with Title T were the media centers
which s,:rved several surrounding areas and four which were concerred
with reading. Materials and services were invaluable to Title I

programs. Title III teacher-training centers and workshops were used

by Title I personnel. Cultural acts projects were used by Title I

children. Some of the projects in career education, dropout programs,
environmental education, inc.i.idualized instruction, etc. involved
Title I children.

5. Title NDFA -- Materials bought through this program were used to
great advantage by Title I participants.

6. Title IV -- No Title IV projects were operated through the State. The

LEA's had projects which were conducted through a regional manager who
works out from the Atlanta office.

7. Emergency School Aid Act -- The application and approval of these programs
came to the reblonal office in Atlanta. Thirty-nine projects (including

a metropolitan project in Mobile) were implemented in Alabama in FY 74.

The relationship with Title I usually supplemented the Title I program
by providing reading and/or arithmetic in grades which could not be in-
volved by Title I programs due to insufficient funds. For instance,

Title I may have taken care of reading needs in grades 1, 2, and 3 and
ESAA may have supplied reading teachers in grades 4, 5, and 6.

8. Title V -- ESEA -- Coordination of Title V and Title I within the SEA
has effected peripheral benefits to the LEA's. Title V funds were used

in a study of the organization of the SEA; in providing consultative and
technical assistance in academic areas and in special education; in pro-
viding leadership and consultative services to schools trying to meet
accreditation standards; in collecting and storing information through
the use of data processing; through providing services that assist in
devcloping, improving, and expanding activities of the school lunch and
transportation programs and of the graphic arts section; and in initiating
and implementing an in-service program for all SEA personnel. All of

these activities had a positive effect on the LEA's through supplying
leadership and services which affected all programs being conducted by
them.

One Title V-Section 505 project is directed toward the development of
comprehensive criteria which would provide the base for effective manage-

ment of compensatory education programs. Two LEA's from Alabama have
been involved in the program along with two LEA's from each of the other
six participating states since the project originated in April 1972. A

self-evaluation instrument was field tested in each of the seven states

and was reworked during Phase III of the project. The instrument will be

used by selected LEA's during 1975 in the monitoring process. This

r>41
14.0-s
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project is having a direct effect on Title I management.

9. NDEA Title V was placed under ESEA Title III in 1970. Services are
rendered to Title L children through testing and counseling services.
In the SEA the staff is under the Division of Instruction as Student
Personnel Services. This section supervises the state testing program
which includes achievement and mental maturity tests for the fourth,
eighth and tenth grades. Results of this testing gives the SEA
Title I staff a cross-check on scores turned in and also gives an idea
of where the greatest needs are. In 1974, the Title I staff and
Title V staff held workshops to train teachers to use the fourth grade
test results in diagnosing the needs of the fifth grade students in
1975. This program will be expanded in 1975.

10 NYC -- Participation in this program was listed in several ways under
the heading "Other". The programs are all under the Industrial Relations
Board as a "Comprehensive Employment Training Program". Two thousand
and five hundred twenty-seven (2,527) youth worked during the regular
term, eleven thousand seven hundred twenty -eight (11,728) worked during
the summer and eighty were involved in a Title I dropout program. The
Title I coordinators worked closely with the CETP in cooperative plans
for supplying work-training and night classes. In some LEA's the
trainees worked as library trainees, reading center assistants and aides.

11. USDA Food Program -- The food program provided breakfast programs for
325 schools, lunch programs in thirteen hundred twenty-five schools
(all public schools except three) and food for the breakfast and lunch
programs conducted for the summer migrant programs. This has been very
helpful in providing meals for the Title I children who are economically
deprived. Title I funds were then used for other needs of the disadvanta-
ged children.

12. Six LEA's participated in the Alabama Career Opportunities Program Con-
sortium. The participants which served as paraprofessional aides in
Title I programs had intensive training in the use and operation of
media. The aides in the program who were paid from Title I funds were
from Pike, Mobile, Macon and Wilcox Counties and from Huntsville City.
Those in the program from Jefferson County were paid through a Concen-
trated Employment Program. The linkage among the various programs
caused each program to be more effective. Other projects linked to
COP in Alabama included Headstart, Follow Through, VISTA, Migrant
Workers and in the Emergency School Assistance Aid program. (See

Teacher Training for additional information).
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VI. NON-PUBLIC SCHOOL PARTICIPATION

29

A. Did non-public

B. If private
check types

schools participate in Title I? Yes 12 No 113

school children participated in your Title I project

of project.

12 1. During regular school year.

2. During regular school year and summer

1 3. Summer

12 4. On non-public school grounds

1 5. On public school grounds

6. Other

C. Write a brief summary of the participation. Be specific about

what was done.

Seven of the LEA's provided teachers during the regular term.
One LEA provided seven teachers and seven aides for the non-
public schools. Six others supplied a teacher on a part-
time basis. In one LEA, the Title I eligible children were
transported to a public school for one hour per day. This

was not satisfactory, so the practice was stopped in Novem-
ber at the reques,. of the non-public school.

When it was not feasible to supply a teacher, personnel from
the LEA's helped the non-public school staff identify eligible
children, plan and implement Title I activities. The LEA
then provided supportive services suc:1 as nurses, testing,
social workers and supervisors. They also provided some
supplies, materials, and Title I in- sai'ice training.

26



VIE. GENERAL. EVALUATION OF THE PROJECT

21

Check the one statement that most appropriately describes the over-all

evaluation of the impact of this project.

111

18

1. The project activities and services were designed to
meet the educational needs of educationally deprived

children, and were successful.

2. the project was successful, but the limited Ticle I
funds availably' did not adequately fund the project.

3. The project had very little impact on raising the
level of educational attainment of educationally de-
prived children participating in the program.

4. The project activities and services were not appropriate

and are in need of revision.

5. The project activities and services helped all the

children rather than focusing on educationally deprived

children.

If you checked 3 or 4, write a brief explanation in the space below.

The LEA's who checked number two above were those who had funds
reduced or were late receiving final funding. The uncertainty of

funding, late allocations, etc. make long-range planning impossible.
It may also result in unwise spending.

e", 144
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VIII. CI ANGFS IN PROGRAM APPROVAL

General changes in prog,:am approval were due to more specific re-
qiiirements and to added rtqluiremencs. Before a project was approved

e4ch LEA was required to do the following.

1. Submit a revised assurance check sheet to which the followil,g
had been added:

A. Assurance that comparai-ility would be maintained.
B. A record of the PAC meeting which involved the

members in analyzing and assessing needs and in
planning and developing the project.

2. Have an indirect cost plan approved beginning July or a letter
from the superintendent staiing that he would not collect in-
direct cost, but would operate within the regulations.

3. Prove the effectiveness of the FY 1973 program or submit definite
plans for changes, such as concentrating activities and services
more, training the teachers and supervising the program more
thoroughly.

4. Submit justification for the purchase of equipment for use in
specific programs.

5. Include in the calendar of events approximate dates for Advisory
Council meetings.

IX. OTHER TITLE I ACTIVITIES

In addition to the programs for disadvantaged children in the public
and private schools, special programs were conducted in three state
institutions for neglected and delinquent children and in three state
penal institutions for eligible inmates.

Classes were also conducted in three institutions for handicapped
children and in two mental institutions. Eight LEA's conducted pro-

grams for children of migrant workers. Special evaluation reports were

written for those programs. The reports will be disseminated along with

this report.

School systems which conducted migrant programs in FY 1974 were Baldwin,

DeKalb, Jackson, St. Clair, Pike, Cullman, Geneva and Mobile.

Institutions for the neglected and delinquent were the Girls Training
School, Alabama Boy3 Industrial School, and Alabama Industrial School.
The penal institutions were Julia Tutwiler Prison for Women, J. F. Ingram
State Vocational School and Atmore State Vocational School.

InstiLutions for the handicapped were Partlow State School and Hospital,
Alabama Institution for the Deaf and Blind and Lurleen B. Wallace Devel-
opmental Center. The mental institutions were Bryce Hospital and Searcy

Hospital.

28



TEACHER TRAININ

Due to the uncertainty of funding and the late allocation of funds,
,:any teachers who had Deen trained to work with Title I left the pro-

gram. Many of the new teachers in the program were either near retire-
ment age or were first year teachers. Therefore, much training was re-

quired. The first -year teacher-training program (in it's second year)*
was very helpful in training and supervising some of the first year Title 1

teachers.

The requirement by the State 3oard of Education to plan and implement
pre-service and in-service education and the requirement of Title I that
the teachers have structured in-service training has resulted in much
teacher-trainin, activity. Title [ training was d ne through workshop
inter-visitation and attendance of college classes.

The estimated amount of sixty-one thousand ($61,000) was spent d
the regular term and twenty thousand ($20,000) during the summer fr
Title [ funds. The 351 teachers who attended college classes durin
regular session and 158 who attended college classes in the summer
their own expenses except for S621.

The Title I mathematics, reading and evaluation consultants
with in-service in as many LEA's as possible. An inter-visitat
was also sponsored by the state Title I staff. This project w
in the dissemination section.

The checklists for reporting in-service and the areas of
on the following pages. The figures are compiled from the

*The Continuous Professional Development Program
with the aid of SDE staff members, Auburn Univer
of Alabama in Birmingham expanded to include on
the experimental group and one hundred in the c
study. Consultants from Auburn University wor
teachers with no control group. Many of the
special supervision and help are Title I tea

uring
om
g the
paid

helped
ipn program

as reported

training are

LEA reports.

which was begun in 197.2
sity and the University
Dundred new teachers in

ontrol group for special
k with two hundred eighty new
lew teachers receiving the

chers.

2 3
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SYSTEM Alabama

STAFF DEVELOFMENT (USE OF TITLE I OA orHEA FUNDS FOR IN- SERVICE TRAINING

OF TITLE I PERSONNEL)

REGULAR SESSION

No. Other Teacher Title I Other

Teachers Educators Aides Funds Fund

*1. Attended College
Classes 235 21 41 347 2,362

*2. Attended Local Classes

for College Credit 116 21 11 274 83

3. Workshops of Five (5)
or Mcre Hours 1318 185 581 31,507

4. Short Term Instruction 830 95 404 14,875 142

5. Visits to Other
Programs and Activities 467 91 142 5,191 160

6. Special Teacher Aide
Instruction 333 37 572 8,483 107

If stipends were paid for college classes, specify area of study

21 3 21

1. Attended College
Classes

2. Attended Local Classes
for College Credit

SUMMER SESSION

No. Other Teacher Other

leAchers Educators Aides Coot. Funds

116 7 35

42 5 6

3. Workshops of Five (5)
or More Hours 612 45 219 18,765

4. Short Term Instruction 644 32 108 848

5. Visits to Other Divisions
and Activities 40

6. Special Teacher Aide
Instruction

10

105 12 225 264

984

709

If stipends were paid for college classes, specify area of study

30
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SYSTEM Alabama

MAJOR SUBJECTS OR SERLICES IN WHICH TRAINING WAS RECEIVED

Other EiucatorsSubject or Area of Service Number of Teachers and

(:.:Liance

Reading and Language Arts

Regular Session Summer Session

52 2

1249,5 958

Kindergarten 214 179

Mathematics 550.5 522

Elementary Education 300 406

Secondary Education 36 23

Special Education for Handicapped 60 78

Speech Therapy 24 91

Health Services 279 144

School Social Work 31 4

Attendance Services 243 58

Library Services 7 75

Social Studies and Science 36 59

Natural Science 1 2

Writing Objectives 615 277

Individualized Instruction 900 313

Diagnosing Children's Needs 988 402

Writing Curriculum Guides 202 90

Supervision
2 2

Administration
1

Research and Evaluation
1

Career Education
Music

1

Psychology
1



S AMPLE

ATTACHMEIT - In-Service Training for Staff

NUMBER

DATE OF
HOURS

August 20-24 30

September 12

September 19 1

October 4 1

October 9 2

October 17 2

October 25 2

October 30 2

November 8 5

November 13 2

r ceMber 5 1

January 23 5

January 29 2

February 5 1

February 12 1

NATURE OF TRAINING

Reading Workshop - Dr. Ronald Noland,
Auburn University

Orientation - Organization of Title I
Program

Testing Orientation

Pre-test - Administration, Scoring,
and Reporting Scores

Demonstration of Alpha Time and
Fountain Valley Reading Support System -
Mr. Jimmy Roberts - E & S Associates

Coordination of Health Services with
Title I Program (3 Health Nurses)

Demonstration of the Webster International
Tutorial System on the Right To Read - Mr.
Barfield, Consultant

Reporting To Parents

SDE Comparability (Coordinator)

Demonstration, Sullivan Reading Program,
Don Prater, Consultant

Relation of Title I and School: Attendance
and Parent Involvement

SDE Program Planning (Coordinator)

Title I Funding - Plans for Summer School -
Revislons in plans for regular year due to
release of impounded monies

Teacher Aide Workshop (teacher aides only)

Teacher Aide Wbrkshop (teachers only)

32
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HOURS

February 19 2

February 21 2

February 27 1

April 10 2

April - May 50

May 2 1

May 27 2

NATURE OF TRAINING

Teacher Aide Workshop (teachers and
teacher aides) Demonstration, Project
"Life" and Learning with Laughter, Mr.
Boyle, Consultant

Demonstration, Alpha Time, Alpha One,
Mr. Traynor, Consultant, NDE

Demonstration and utilization of new
filmstrip/cassette projectors

Plan post-testing schedule, and eval-
uation reports and procedures

heJ 461X, Practice Teaching of Reading,
Auburn University, Dr. Ronald Noland,
Professor

Post-testing schedule, procedures, and
annual evaluation

Evaluation of the Title I Program,
Planning 1974-75 Title T Program

33
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SAL2LE

- EN-SERVICE PROGRAM

Pre- In -SeIe'co Aeelet 1q73. Title i personnel, Superintendent,

Principals end C.eord.eator.

P72-73 eelleatien - )ew:Owvu conies prOvided

Prejeor cee,

Project Obiectivee - Title i teachers helped write objectives in

May, !973.

NarracLvE - tFlor-3 :o meet objectives) - Discussed ways and plans

to me. t orejec.: ooecti,es. Teachers wrote specific objectives

reac) eroieeL ea2eetteee.
Administratieve Review - Clock sheet discussed and explained.
Evaluation Review - Cheek eeeec discussed and explained.

Preview oC ! iims ry adjectives - Title I personnel

reported ato W.1v3 f rc te:Irecd and used to reinforce parts of

speech wtth clii L iron ,r the reading centers.

Pre-School ifltitute - Atievsi. 29 S, 30, 1973 - (working in respective

schools). Whit tIme ea ,3 aseJ by Title I reading teachers and

reecher ales t erganiee the reading program in their respective

scheol: an.l. :To ect. with the classroom teachers and principal.

Planning Period - each day (teacher, aides, and classroom teachers)

gave reading teachers, aides and classroom teachers an opportunity

to plan once a week for the needs of each child in the reading

center. Reading teachers and aides had a planning period each

day.
Alabama Reedir,g Conference - September - Title I reading teachers and

coordinator attended the ARA Conference. All were inspired by

speaker e. Teacher brought new ideas back to the reading classes

gleaned prom the group sessions.
October In-Setv'ee - Parent Councils and parent workshops were planned.

Shared ideas on materials to be esed in workshops.
November in-Service - (Reading Consultant couldn't come*.) Discussed

Ce:ee: educat'on materials. Professional books and magazines

discusse.. Due to unavoidable circumstance, the State Title
?ea: .ng k;onselceet could not come. Teachers and aides learned

reinioece ,ereer traits taught in the classroom. Selected

books and magazine, t er professional group.

November - Administietive Review - Mr. C. N. Youngblood, Assistant

State Ti' :le Cocrdinetor. Mr. Youngblood commended the system

tier a '-Citie I program planned and implemented to meet the needs

for whic, it was intended." He also made helpful suggestions.

Jantary - \!iewod slides of parent workshop. Evaluation

forms were discessed. En;oyed seeing slides of all 3 workshops.

New teachers oriented to Title I program. Evaluation forms

discusser' - a necessary 1,,eit of the program.

Janeary - :27s were spent setting up new reading centers and
werkin!. tddic, ;ell schedules. Necessary and time ocll

spent.
January - PBSCO ,nd school to see Hoffman program in action.

Interesting and ieformative.

February - Heffmen con .0 Mani met with teachers and aides and assisted
them in effettve ways In use additional. Hoffman material and

Diagnostic tests. 34
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Februari - Planned AEA exhibit and Parent Evaluation sheets.
(Reading Consultant couldn't come.'c) Planned AEA exhibit on
Parental Involvement. leachers and aides volunteered to spend
tIme dt t,1 AE oo-,th and to enlist parents to go with them.,

February Readmit WorI.shoo - (American Book Company) - Consultant was
excellent. All benefited from workshop.

nay In-Service - teacher self-improvement. - System in-servic; program
discussed. Each teacuer turned in self-improvement plan. leachers

were pleased to be given the opportunity to select areas they need
help in.

May - Test review - Mrs. Thelma M. Smith, Elementary Guidance
Counselor, met with Title I teachers and classroom teachers to
review test results on each grade level and in each respective
school.

May 30, 1974 - Title I test results and 1974 project objectives dis-
cussed. Title I personnel met with the Coordinator. Test
results and 1974 project objectives were discussed. Changes in
1974-75 project objectives were recommended by the Title I
teachers. Evaluation reports for the 1973-74 year were checked
and turned in to the coordinator. Teachers and aides were
commended for the good job done and the progress the children
had made.

* Althougil Mr. Mitchell, Title I Reading Consultant, could not be with
us for our regular scheduled in-service meetings, he attended the
Parent Workshop at Main Avenue Elementary School and talked to the
Tit' I Parents. He visited our Title I Reading Centers on another
occasion, observed our program and gave helpful suggestions to
teachers and aides.



XI. PARENT AND COMMUNITY INVOLVEMENT

XII.

LEA Title I coordinators made a special effort in 1974 to involve the

parents of participants in the Title I program. Some LEA's organized

parent committees for each school. The LEA's which reported the most

success were enthusiastic about the possibilities through effective

..Iommunications with parents. They foresee better public relations,
assistance in identification of social, academic or physical problems;

fewer absentees and dropouts, future tax support (local); happier, more

successful children; and even aid during the day through employment or

voluntary work.

Many methods were used to involve parents. The ones most often reported

were:

1. Organizing local parent committees, getting parents into the schools

by means of student programs, coffee hours, special student demon-

strations, home-making classes, using parents for chaperons on trips,

and using parents for aides.

2. Reaching the parents in the home by use of educational television

with children on programs, use of radio programs, sending publications

to them and by visitation of teachers, visiting teachers, social

workers, school nurses, counselors, etc.

3. By really showing the parents that they were needed and welcome.

Other members of the community were involved by some of the methods listed

above and by enlisting their help in the programs. Business leaders of

various industries or vocations of interest spoke to classes and/or arranged

for classes to visit the business site. In some instances, the talks and/or

demonstrations were video-taped for use by other classes or future classes.

The community members were also involved in community-wide school projects

and through the dissemination of materials.

ADVISORY COMMITTEES

The LEA's kept records of the advisory committee meetings. These records

contained the dates meetings were held, the location, the names of the

parents attending and minutes of the meetings. The assurance checksheet

which must accompany the application verifies that the PAC had met before

the final writing of the application. The SEA consultants checked the

item concerning the involvement of the PAC very carefully when making

administrative reviews.

Compiled reports of the PAC meetings and local paren: committees follow,

This was the fir-;t time the LEA's were required to fill in the form so there

may have been many interpretations of what was wanted.
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.1,706

Alabama

ADVISORY COUNCIL REPORT

(System wide)

Peopie who participated on Parent Advisory Council.

1349 Were pArents of public school students.

24

178

1182

222

46

Were parents of nonpublic school students.

Wero not parents of school age children.

Were parents of Title I children.

Were parents of nonpublic school students in the Title I Program.

Were employed by the Board of Education.

Other (specify).

What were the duties of the Parent's Advisory Committee?

(Mark all that apply).
YES

1. Supplied information on parents views of

educational needs
115

2. Participated in the development of Title I

program
109 4

3. Reviewed Title I applications for current

fiscal year
114 1

4. Made recommendations
concerning the Title

I programs
111 2

5.
Participated in Title I program evaluations

91_ 13

6. Other duties, specify
29 3

NO
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SYSTEM

NUMBER

2,740

ADVISORY COUNCIL REPORT
(Local)

People who participated on Parent Advisory Council.

2,178 Were parents of Public school students.

21 Were parents of nonpublic school students.

129 Were not parents of school age children.

2,216 Were parents of Title I children.

24 Were parents of non-public school students in the Title I Program.

338 Were employed by the Board of Education.

172 Other (specify)

What were the duties of the Parent's Advisory Committee?
(Mark all that apply).

1. Supplied information on parents views of

YES NO

educational needs 63 0

2. Participated in the development of Title I
program. 50 14

3. Reviewed Title I applications for current fiscal
year. 52 14

4. Made recommendations concerning the Title I
programs 61 1

5. Participated in Title I program evaluations 47 11

6. Other duties, specify 17 2
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SYSTEM ALABAMA

xiii. NUMBER OF YEARS (REGULAR SESSION) PARTICIPANTS HAVE BEEN IN TITLE 1 PROGRAM

BEFORE 1974.

NUMBER OF PARTICIPANTS

GRADE
LEVEL NONE ONE YEAR TWO YEARS RREE YEARS FOUR YEARS FIVE YEARS

KINDER-

GARTEN 4,100 8

ONE 12,640 2,471 106

TWO 7,922 8,131 1,508 51

THREE 6,081 5,752 4,791 591 11 0

FOUR 5,127 4,170 3,429 2,141 294 2

FIVE 3,877 4,035 3,133 1,692 759 138

SIX 3,761 3,344 2,976 1,436 559 402

SEVEN 2,151 1,787 1,158 512 173 108

EIGHT 1,552 942 806 354 I 147 92

NINE 1,173 748 464 237 101 79

TEN 306 216 158 41 8

ELEVEN 51 54 62 23

TWELVE 1 36 33 25 21 7 3

This form was added in an attempt to ascertain if children were "stuck" in Title T

classes and to cause LEA's to take a look at the effectiveness of their programs-

Instructions were to put the FY 74 participants who had not been in the program

until the FY 73-74 in the "none" column and to list the others in the appropriate

columns. The instructions were not clear; so many of those in for the first year

may be listed under "One Year". Some of those listed as being in for several

years were eligible for educable mentally retarded classes. Some had attended

preschool classes and were still immature. Some had been in a "Distar" program

for three years.

The validity of this page is doubtful, but the LEA presentation of an analysis of

the evaluation results to the local Board of Education and the PAC will cause some

thinking and a second look at the programs.
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XIV. sumniry of Title I Programs

A. Preschool: Thirty-four LEA's had preschool under Title I
during the regular term for 9 months. The participants

were tentatively identified by Headstart records, economic
status, records of siblings Olo had been unsuccessful in

school immaturity, etc. Then, each of the prospecitive

participants was tested. The teats used were Metropolito
Readiness, Murphy-Nrrell, Peabody Picture Vocabulary, Draw-
A-Man, Yang Ho Behavior Maturity Scale, Harrison-Stroud Reading
Readiness Profiles, Scott Foresmaa Initial Survey Test, Lee-
Clark Readiness, Boehm Test of Basic Skills and California

Test of Basic Experiences.

The children who rated below the fiftieth percentile or
the fifth stanine were selected first with others up to
the sixtieth percentile being accepted on a space available

basis. Some LEA's gave only the general concepts or language
part of the tests to identify the children and gave the othe-
parts after they were in the program. The programs were

reported as successful. Since some reported in raw scores,

others in stanines and others percentiles, an average score

was not available for all. The scores which could be grouped

are in the section on testing.

B. Elementary: The elementary programs consisted of reading

in 124 of the participating LEA's reading and math in sixty-
seven LEA's and of 73 special education classes.

Two LEA's called their programs basic skills and communi-
cation skills (rather than reading and mathematics) which
included language arts and other skills needed. One small

LEA used the Title I allocation for a preschool program.
Test scores are in the section on testing.

Services consisted of teacher aides, social services,
counseling and testing, health services, psychological, etc.
These services helped to involve parents and to reduce absen-

teeism.

C. Secondaiy: Reading and mathematics were the main instructional
activities condutifeed in secondary grades for eligible Title I

participants. The activities were more concentrated in the junior

high school grades (7-9). Supportive services included teacher

aide social services, counseling and testing, health services
(medical and dental) and psychological services when needed.
One LEA had night classes in all academic areas in a dropout

program.
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PAR I ll PROGRAM EFFLCIIVENv.SS

THE TESTING PROGRAM

rhe State sponsots and supervises, through the guidance consultants.
achievement and mental maturity tests for all fourth, eighth and tenth
grade pupils. the answer sheets de sent to the State Department of
Education for grading and processing. A large print-out and individual
results are returned to the schools where students are counseled concernin
strengths and weaknesses, neiped with planning the remainder of their high
school careers and helped L &I/clop plans for the future: Other test ex-
periences are gained through taking interest inventory and special ability
tests, PSAT, National Merit, GABT, ACT, etc.

In FY 74, members of the Student Personnel Services staff in the SDE and
of the Title 1 staff held four area meetings to train LEA personnel, ad-
ministrators, supervisors, coordinators and counselors in the use of the
achievement test used in the state testing program !California) to diagnose
and plan school programs for FY 74-75. It was proposed that each LEA
supelintendent use the personnel trained at these meetings to hold similar
workshops for reading and math teachers in his school system before the end
of the yLar. Ninety-three of the LEA's held the training workshops. The

fourth grade students were tested in the spring and will be tested in the
spring of 1975 to evaluate the success of the endeavor.

Specific means of identifying needs through the use of the tests and of
using the information to plan appropriate instructional programs will be the
theme of the 1975 trainin- rich will be reported in the 1975 annual report.

Title I participants were given an achievement test. Some systems gave a
test in the fall and in the spring. Others used the post tests in the spring
of 1973 and gave the same children a post test in the spring of 1974. Children

were given an achievement test and taken frcm the Title I program if needs had
been met. Other children were admitted to the program when needs arose. Each

LEA did interim testing on a sampling basis.

The tests most often used were California Tests of Basic Skills, Metropolitan
Achievement Tests, Stanford Achievement Tests, SRA Achievement Tests, Gertes-
McOinitie Reading Tests and Iowa Silent Reading Tests First grade partici-
pants were given readiness test and a post test. Those children who repeated
the first grade were given achievement tests. The preschool children were
given pre and post tests to identify, diagnose and evaluate progress.

When test scores did not show as much progress as was expected, the LEA coordi-
nator was required to analyze the problem and make whatever changes were indi-
cated before the FY 75 project was approved.

On pages 40 43 the test scores were obtained by listing and averaging the scores
by grades for each of the tests used most often. Scores from several other tests
which were used by one or two LEA's are not included, but they are used in the
SEA worl, with LEA's.

Th a'erage gain fur 1974 was over one year. The SEA attrillut.s the improvement
to teacher-training in diagnosing needs and planning procedure to meet the needs,
to the requiring of more monitoring on the part of LEA coordinators and better
in-service training.
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The scores of the children in Title I special education classes were not
included in the reported t''st scores. Test scores for those children who
were in the program for lesq than nine months are not included. In some

instances children made as much as four years gain. Once their problem:,
were identified and help was given, they were able to go ahead without
special help.

in Alabama students who have the greatest need for compensatory education
are selected first for participation in the Title I programs. Some of

these are more than one year below grade level in the upper grades and all
are below grade level in the lower grades. After these children who have
the greatest needs are chosen, others who need help may be admitted to the
program. All participants are functioning below grade level. With this

variation, i-. is safe to assume that the participants have not made over
seven months progress as an average. Thus a maximum of .7 months per month
is used as the baseline for comparing performance for children receiving
compensatory services.

Of the 70,487 Title I children in the reading program for nine months, in
grades one through nine who took pre and post tests, 26.24% made over 1.5
year's gain, 50.92% made over one year's gain and 70.60% made over seven
months gain. This indicates that 70.60% of the students made more progress
than could have been expected without the special services. This is reported

on page 38.

Of the 27,176 Title I children who participated in the mathematics programs
for nine months in grades two through nine, 28.08% made over 1.5 years progress,
56.04 made over one year's progress and 76.27% made over seven months progress.
This indicates that 76.27% of the participants made more progress than could
have been expected without the special services. This is reported on page 39.

1071
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READING ACHIEVEMENT GAINS OF ESA
TITLE 1, PUBLIC SCHOOL STUDENTS

BY GRADE LEVEL, 7.973 - 74

Percent of students, by month's

Grade Number of Substantial mode a

,growth
Little or None

1,lo to 1,4 0 7 to 0 9 .0 6 or less

One 9331 2972 2653 1998 1708

Two )4068 3366 4001 2758 3943

Three 12U6 3166 3316 2415 4039

Four 10483 9445 2332 2111 3595

Five 3895 2546 1968 1681 2700

Six 8048 2129 1720 1487 2712

Seven 3435 884 693 754 1104

Eight 2014 565 479 441 529

Nine 962 288 183 184 307

Ten 115 56 24 12 23

Eleven 101 44 9 13 35

Twelve 99 33 20 16 30

Total
18,494 17,398 13,870 20,725

70,487

Percent
26.24 24.68 19.38 29.40

This page is for those who participated for nine months.
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MATHEMATICS ACPIPVEMENT GAIN'; OF ESEA

TITLE I, PUBLIC SCHOOL STUDENTS
i) . RADE LEVEL, 1973 - 74

4 0 - ii..
Grade
4ey e 1

pne 3305

Two 4575

Three 4764

Four 4070

Five 3836

Six 3423

Seven 1533

Eight 1166

Nine 312

Ten 117

Eleven 45

Twelve 30

Number of Sobstantial
1

1104

1223

1474

1108

936

858

426

326

93

44

30

10

Moderate

1044

1429

1430

1077

933

939

330

291

638

928

940

824

822

673

321

268

81 64

30

10

4

10

3

6

Little or None
J0.6 or less

519

995

920

1061

1145

953

456

281

74

33

2

10

Total

Percent

27,176
7632 7598 5497 6449

28.08 27.96 20.23 23.73

This page is for those who participated for nine months.
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READING

40

NUMBER OF

PRE POST GAINGRADE STUDENTS

CALIFORNIA TEST

5,845 *1.41

2 9,806 1.05 2.09 1.04

3 9,693 1.75 2.74 .99

4 7,981 2.32 3.19 .87

5 6,856 2.94 3.97 1.03

6 6,317 3.57 4.52 .95

7 1,901 4.20 5.15 .95

8 1,309 4.68 5.70 1.02

GATES-McGINITIE TEST

1 2,595 *1.66

2 2,512 1.27 2.27 1.00

3 1,906 1.82 2.88 1.06

4 1,100 2.53 3.71 1.18

5 1,179 3.19 4.23 1.04

6 934 3.96 4.94 .98

7 83A 4.34 6.26 1.92

8 239 4.50 6.23 1.73

*Many of the first grade participants took pre and post tests which did not give grade

placement scores. Others took a readiness test for identification and a post test

which yielded grade placement scores. Only those post test scores are reported. Tho

other scores (stanines, raw scores, percentiles, etc.) are on filo.
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READIN

NUMBER OF

':BADE STUDENTS

STANFORD TEST

PRE POST GAB

1 636 1.60 1.60

2 739 1.49 2.34 .85

3 722 2.04 3.00 .96

4 545 2.70 3.51 .81

5 419 3.19 4.33 1.14

6 366 3.90 4.87 .97

395 4.80 5.68 .88

8 242 5.63 6.47 .84

SRA ACH1EVEMvNT TEST

1 721 1.68 1.68

2 626 1.22 2.60 1.38

3 549 2.18 3.40 1.22

4 479 2.90 3.75 .85

5 443 3.45 4.50 1.05

6 408 '.35 5.23 .88

METROPOLITAN TEST

1 415 1.71 1.71

2 772 1.48 2.21 .73

3 554 1.94 2.67 .73

4 518 2.50 3.37 .87

5 509 2.90 3.95 1.05

6 377 3.86 4.76 .90

7 115 2.8 3.7 .90

8 85 3.6 4.3 .70



MATH

GRADE

CALIFORNIA TEST

NUMBER OF

PRE POST GAINSTUDENTS

2,876 *1.433

2 4,880 1.12 2.17 1.05

3 4,731 1,89 3.04 1.15

4 4,124 2.61 3.57 .96

5 4,241 3.31 4.29 .98

b 4,024 4.03 5.03 1.00

7 1,209 4.98 5.98 1.00

8 958 5.61 6.57 .96

STANFORD TEST

240 *1.471

2 274 1.45 2.20 .75

3 272 2.00 2.97 .97

4 274 2.82 3.68 ,86

5 245 3.66 4.58 .92

6 164 4.78 5.55 .77

7 177 5.93 6.63 .70

8 170 6.50 7.05 .55

*Many of the first grade participants took pre and post tests which did not give grade
placement scores. Others took a readiness test for identification and a post test
which yielded grade placement s..ore,3. Only those post test scores are reported. The
other scores (stanines, raw scores, percentiles, etc.) are on file.
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MATH

43

GRADE

qc.TROPOLITAN TEST

NUMBER OF

PRE POST GAINSTUDENTS

95 *1.71

2 233 1.43 2.53 1.10

3 128 2.20 3.15 .95

4 541 2.90 4.20 1.30

5 514 3.65 4.75 1.10

6 433 4.37 5.37 1.00

7 19 4.00 5.00 1.00

SRA ACHIEVEMENT TEST

1 193 *1.8

2 242 1.40 2.75 1.35

3 270 2.20 3.05 .85

4 277 2.65 3.80 1.15

5 245 3.55 4.95 1.40

6 182 4.25 5.10 .85

*Many of the first grade participants took pre and post tests which did not give grade
placement scores. Others took a readiness test for identification and a post test
which yielded grade placement scores. Only those post test scores are reported. The
other scores (stanines, raw scores, percentiles, etc.) are on file.
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PART III

SPECIAL REPORTS

Included in the 1974 FY Title I Evaluation Format were special outlines
to be followed in writing reports on the following:

1. Each instructional activity
2. Each supportive service
3. Case studies in each of the areas
4. Teacher-teacher aide program
5. Parent and community involvement

It was suggested that the outlines be given to Title I teachers and supportive
service staff at the beginning of tae year so they could begin keeping notes
on the procedures being used or child being studied. Each staff member was to
write a case study. The IEA coordirator selected the ones LO be included
in the evaluation report as originally submitted by LEA's. (The names used in
the case studies are fictitious.)

On the following pages ate samples of the reading and mathematics reports and
case studies in those areas, the teacher aide program and the parent and com-
munity involvement program.

Copies of the reports on supportive services and case studies done by the
personnel in those areas are on file with the reports not used here.

50
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Butler County

Evaluation of Pre-chool Pnwra,

A. Butler County Board of Education

B. Mrs. Marjorie Maddox, litle l [:hector or Mrs. Georgia E. Lucas.

Testing and Evaluation Superv-sor. P. O. Box 160, Greenville,

Alabama 36037, Phone: 382-2665.

C. Objective The objectiJe of the pre-school program is to provide the

experiences necessary for educationally disadvantaged five year olds

to acquire skills, attitudes, and concepts necessary for school readi-

ness. Eighty percent of these children will advance one stanine on the

Test of Basic Experiences published by CTB/McGraw Hill. Twenty percent

will advance two stanines in experiences as measured by the same test.

D. Treatment Fifteen teachers, in classes ranging from fifteen to twenty
students, provided vatted experiences for the pre-schoolers. Instruc-

tional activities were conducted in carpeted classrooms equipped with the

latest in furniture, devices and materials available for kindergarteners.

In addition, one building, which housed ten kindergarten classes, was air

conditioned. To facititate learning, activity centers were employed.

These centers offered opportunities for the child to explore, manipulate,

question and express ideas. They were also designed to provide experi-

ences in seeing, hearing, touching, tasting and smelling. Additionally,

they were used for making things, using the process of measuring and pour-

ing, mixing, squeezing, dripping, washing, wiping, and others. Some of

the activity centers included:

I. An arts and crafts center equipped with paints, paint brushes, crayons,

scissors, paper, paste, modeling clay, templates, pencils, easels and

many more.

2. The amusement or game center contained toys, puzzles, sponge balls,

story sets, puppets, puppet theaters with dramatic plays, and other

games such as jumbo dominoes.

3. The library center nad appropriate books of the alphabet, turn the

page, story boards, sequence stories and others. Students were also

permitted to select appropriate books from the school's library.

4. The transportation center consisted cf a collection of trucks, tractors,

cars, push carts, and other mobile toys.

5. A homemaking center had simple household furniture and items such as

chairs, tables, cabinets, dishes, sinks, dolls,telephones, ironing

boards, and other household items.

6. The mathematics center was equipped T/ith many counting devices of

varying sizes and geon-tri,: shapes along with play money and scales.

7, A science center contained prisms, magnets, magnifying glasses, a

collection of seeds, sea shellri, insects, flowers, models of farm and

zoo animals, live pets (furnished by parents, students and teachers),

and others.



ler Count

Flo\lble ( (efult.le _)Ilowed these and other eenters of laiterest

o ii ;eki ierl rhroeghout the s Ch00 1 year

Equipl(mt u(ii as !ilmstriv projectors, overhead projectots,

movie pro,ettors, :ape recerder-;. Dukane Mietomatic projectors,
cassette retorklers. linve4(,e masters, audio-visuil materials
used Freithr; u,ed the 1,11 Seasorimotor Trainina_Activities
Hand;ook.Lcmo cjs. Open court and other series as instruc-
tional guicics.

The students were given (nwrtunities to retell stories in sequence
that hid been told and read to them. Some of them made visits to the
librery, principal's offi,e and other classrocels, while others went on
bird watching or nature c>-sions, and a tour of theft campus or a
visit to tne schol the will be attending next year when they become
first grader . Almost all of them participated in special programs
presented for soeteial ot.(e(f,Lons or at PTA meetings where parents were

involved. The hinoergarteners w,re encouraged to talk about every-
thing they saw, heard, did, felt or thought. The trips and diverse
activities were used to in,rease the vocabulary and expand common ex-
periences, and were reinforced oy experience charts and creative
dramatics. They colored oith crayons, painted with tempera and fin-
ger paints, manipulated clay, listened to suitable records, cassette
tapes, a piano, and learned simple songs. These pupils played with
rhythm band inst(uments, learned to move and keep time with music,
learned to jumn, skip, run, jump rope and acted out stories, They
also learned to listen and follow simple directions, Activities were
designed so that every wild could experience success each day. Many
strategies were exerted by teachers to help improve the self-concept of
each pre-schooler and to Let him know that he was accepted as being an
important person. One of these was the celebrating of each child's
birthday with a party in the classroom.

The testing dnd evaluation supervisor assisted teachers with student
assesm,!nt and with planning for individualized and group instruction.
The program was coordinated by the project director.

Fifteen uedent nurses from the Stabler Licensed Practical Nursing
School asstsl-ed by making audio and visual, examinations for screen-
ing purposes. Reterraie were made of students with sight and hear-
ing problems. Those needing glasses, who are unable to pay for them,
were furnished them by other community agencies.

Eligible students rereiv(?d lunches through the needy lunch program. A
breakfast was also provided each day for eligible children at one school.

Activities were provided so as to improve motor coordination and physical
fitness. Batan(A, 1-cams, water tables, saw horses, sand tables, climbers
with ,-racr': were used to enhance learning. Students also
learned hew to get along with ocher children by taking turns in leading
as well as following.



Butler County

Stnlent3 atten,:ed frool r,Lx and cne-half hours a day;
five days c week, for thirty' ,1: week3.

E. Participants Eligible boys -ind erls who were five on or before
October I were include:1 orom. Al' all oF th par

ricipants ,,,re from low-.11,.ome f:wrilies and indi-aced a need to he

included in the program a ascrtained by test results from the test
of Basic Experiences (TORE) administered in September. The average
stanine for this group wa,: two Many of them displaed behaviors of
heing maladjusted socinCv a2.! er,Itionally and had poorly developed
concepts of space ant time. Several of them were deficient in ex-
periences essential fcr vocabula'-y development.

The fifteen teachers w:_rce quel4tied instructors who devoted the
entire clay to working w;th the ,;alit' group of students. To augment_

th it training thesc teachers atnaded in-service meetings and work-

shops.

F Related Component. - Parents functioned in various ways to help broaden

the program. Some of then. participaLed in such activities as making
costumes or assisting in getting students dressed for special programs,
serving as volunteers to help in the instructional program, supplying
seeds, serving as chaperons or .esource person, attending programs in
which their children pa.cticinated, furnishing refreshments for birth-
day parties and to: other occasions. Some of them served on the school
or county advisory committee. One parent aide and donated seventeen
rhythm band instrument., to one kindergarten center.

Teacher-sides performed an in-valuble service by relieving teachers
from non-profesciona. tasks thus allowing them time to teach.

These aides and pro,.essicnal staff were engageu in structured work-
shops and:or ln-sn-vice training education during the scholastic year.
In addition, each teacher rad aide participated each day in a planning
session for the ne-,:t. day's activities.

6. Effectivene-ls - The etTiveness of this aci:ivity was measured on the
basis of pre and t,03L testins; of the Test of Basic Experiences (TOSE).

The results are listed below:

Mathematics 1 Langl'ac Science
Social
Studies Average

E"--
I

Stanine I Sianinc Stanine Stanine Staniuc

Pre i Post Pre Post Pre Post Pre Post Pre Post,
III

I

4 1 6 I 4 1_ 6 4 6 4 6 4
1

5 I

These results showe.1 au increase oi two stanines. Of the 245 students
who were administered the test in September and again in May, 240 or
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nit' ler count

uL0,2ty-,,ight p,:rcent increased their level of performance one or

mlre stininos. One or less tha- one-half percent advanced six
stanines,, ss'en or three percent advanced five stanines, thirty-

tive or fourteen percent advanced four stanines, seventy-eight
or thirty-two percent achieved three stanines, eijity-four or
thir!v-Lour percent improved two stanines and thirty-five or four-

t.2en percent adJanced one statine. One or less than one-half per-
cont 5)o4A improvement in three concept areas of the test, two or
oae percent made improvement in two areas, Aine two or one p2rceit

shodo.a little or no progress.

The evaipation of these pupils by teachers in the affective domain
ih.licated that at the beginning of the year ten percent rated good,
twenty -nine rreent average, forty-one percent fair, and twenty per-

cent poor. At the end of the year the rating had changed to fifty-four

per, ent thirty-six percent average, nine percent fair and none of

rh21 had a poor rating.

the test data reflected that we escceeded our objective which is evi-

J2nce tht this program das effective.
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CHOOL - KINDFRCARIEN CGAPONENT

A. 1;irmingham Public Schools

. Ma.-.4atct Loram, ;upervisor, Special 1rograms, Guidance Department
323-5521, i.xten:iou 245

rmingliarr Roard of Education, 2015 7th Avenue, North 35203

:atie Lee Thompson, Supervisor, Primary and Reading
323-21, Extension 227
1,irmin,_;nam 1;oard of Edu,:ation, 2015 7th Avenue, North 35203

l'he overall objectivf of the Kindergarten program is to give 5 year old
children with limiteu background the kinds of experiences that they have
mi,,cd and which had they had them, would have provided the structure and
readiness for learning which should assure a reasonable degree of success
in the formal academic setting.

SPECIFIC OBJECTIVES: As a result of having been enrolled in the Kindergarten

program and ,ng received

,I1 stimulatton and exposure to growth producing experiences leading to
academic readiness, 657 of the Title I Kindergarten pupils with I.Q.s of 90
and above will make scores in May on the Stanford Early School Achievement
Test SFSAT) which will fall 2 stanines above the October stanine (using
Kindergarten norms in October and first grade norms in May).

,21 training and practice in social interaction and in visual motor per-
ceptual skills, 75' of the Title I Kindergarten pupils who were unable to
handle the tasks in September will complete these tasks successfully in
M.,, as shown by their responses to pre and post administration of a locally
developed Inventory of Readiness Skills.
3) training and experience in language communication and other readiness

75 of the Title I Kindergarten pupils with mental ages of not less

than 5-0 as of September 1973 on Binet) will be ready for first grade in
September 1974 as measure' by scores on the Metropolitan Readiness Tests
administered in May 1974.

personal attention and rewarding interaction between teacher, counselor,
and child, fewer than 107 of the children will be described by teachers in
May as possessing negative characteristics as 'hocked by teachers on the
pupil characte-istic sheet.

personal help and services that encourage regular attendance, the April
and May 1974 attendance records of the Title I Kindergarten children will

improve 3" as compared to ,he attendance records of October and November 1973.

'6) counseling services and personal help, 75% of he pupils with mental

ages of 5-0 in September will be ready for school as measured by their re-
sinm,es to the Metropolitan Reading Test. The 257 who are "at risk" in terms
of school success will have had additional help from the counselor in plan-
nins- for appropr;ate placement for the coming year.
(71 a more individualized program due to the employment of teachers' aides,

75 of the Tit.' I Kindergarten pupils with mental age of not less than 5-0
as of Septi.mber 1973 (Binet) will be ready for first grade in September 1974

a:, measured by ,,core,; on the Metropolitan Readiness Test administered in May

1074

400
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00 medical services, the attendance of the Title I Kindergarten pupils will

he improved 3 as shown by comparing October-November attendance records with

April-May attendance records.
9) experiences made possible through transportation services provided by

Title I,. 75 of the Title I Kindergarten pupils with mental age of not lc..s

than 5-0 as of September 1973 'f3inet) will be ready for first grade in Septem-
ber 1974 as measured by scores on the Metropolitan Readiness Test administered

in May 197/i.

10) testing services which reveal children's experiences and readiness skills
and from which a curriculum is devised to meet their needs, 757 of the Title

!
Kindergarten pupils with mental ages of not less than 5-0 as of September

1973 will be ready for first grade as measured by scores on the Metropolitan
Readiness Test administered in May 1974

D. FREATMENT: The twenty-five Kindergarten classes were located in 9 schools

having one cla,s each 5 schools having two classes each and in two additional

center, where '3 classes were housed

Special materials which stimulate interest: and aid the children in the
matt': .tion process are used extensively. Teaching methods which have proved

to he ..u«e,,sfal in early childhood education are employed by the Kindergarten

teacher who works under the direction of the Primary Supervisor. Experiences

designed to help the pupils learn to listen, follow directions, relate exper-
inces. and begin to form number concepts are provided and reinforced through

spaced repetition. Rewards for small increments of progress are an integral

part of the program. In addition to the instructional activities provided by
the teacher, the elementary counselor enriches the program by introducing a
variety of whole,ome experiences during her frequent visits to the classroom.

She often uses materials in the DUSO Kit (Developing Understanding of Self

and Others to help children achieve a better understanding of social and

emotional behavior as it is organized around eight major themes.

1. Understanding and accepting self

2. Understanding feelings

3. Understanding others
4. Understanding independence
5. Understanding goals and purposeful behavior

6. Understanding mastery competence and resourcefulness

7. Understanding emotional maturity

8. Understanding choices and consequences

The counselor is also responsible for the administration of various kinds

of tests from whose results she and the teacher spot children in need of var-

ious kinds of remediation or support. They also meet with parents and work

ind4vidually with children who are experiencing emotional and adjustment

problems, Their statistical report for the year shows that they administered
575 indivcdual intelligence tests (525 Stanford Binet, 50 Slosson Intelligence

lest,, had 300 sessions with the total Kindergarten classes with whom they worked,

13 sessions 'ii tit small groups, and 17 sessions with parent groups. They saw

48 children for special individual conferences and had 115 parent conferences.

Health services. including a survey of vision and hearing as well as
referral to appropriate clinics and other medical facilities, are provided

by the litle nurse who keeps in close touch with the children in initial

creening visits 'and follow up activities. The Title I visiting leacher visits

the homes of children whose attendance is poor or who present problems in the

classroom which may be related to home situations and where the intervention of

a visiting teacher might provide solutions which would then enable the child to

live in a more wholesome home environment.
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A total of )4) pupils were enrolled in the program during the year. The

avol,wx enrollmnt was 21.8. A certificated teacher and a Leachers' aide

statted each class. Classes were in session during the regular school year

''ovs and girls attended school approximately 6 hours a day, iive days a week

or a p(niod of 36 weeks.

E. PARIICIPAN-IS: Participants are brotl- rs and sisters of target children who

have a hi:,tory of experiencing failu.e in the academic setting. pre schooler,,

who live in the attendance area of high priority schools and those who live

in Federal Housing projects and those who meet the low income index The%

are Live 'ear old children who will not be e_igible for first grade enroll-

ment until a v. ar from the time of their entry into Kindergarten and scored

lew on SE';AT

The average I,Q, based on iesponses to the Stanford-Binet, Form 1.-1

of '042 indere,arten pupils tested was 96. The percentage of 482 p u p i l , fall-

t i ', i n t i e !.Q ranges below are as follows:
100-109 110-119 120 and above

22.41 9.77 2 7i
!;el0w 70 70-79 80-89 90-99

2 5 7.9' 19.7' 35.17
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Of the !482 pupils on whom there are Binet T.Q. scores, 225 or 47' were

boNs and 2')7 or 53' were girls

Teachers and counselors checking 29 children in 24 classes in September

found that only 21 of them could give their correct address and only 267 their

phone numbers Forty-eight percent could tie a how and 527 could count 13

pennies. About one half of the children already knew right from left and

could identify both right and left hands and ears and eyes. Fifty percent

could skip and 91: could walk a straight line. A surprisingly large number

were already able to recognize colors and call them by their proper name. Tn

general, the children appeared to be fairly well coordinated and few of them

has' observable handicaps. (A comparison of skills as of September and May

tor 429 pupils can be found in Table T.)

Each Kindergarten teacher does a case study of at least one child in

her group. The samples which are attached show the in-depth understanding

which the teacher has of the child after making this kind of study. (See

Appendix)

111,2 25 Kindergarten teachers are all certificated teachers whose academic

malor was either Elementary Education or Early Childhood Education. A com-

petent teacner's aide is assigned to each class. She and the teacher work

a team in developing an effective program for the boys and girls enrolled.

Pre-service and in-service training is provided by the Primary Supervisor.

meth teachers and aides are scheduled for four group meetings during the year.

At these meetings, new techniques, new materials, and row ways of getting to

children and of meeting their needs are discussed.

.:ELATED CWONENT: The close relationship between the Kindergarten program

and the parents of the pre-school child has been well documented this year.

rc+ntact,, have been made through group meetings, individual conferences,

Ictophone tall,. rh,tes and letters. Par.nt, have come to the school to read

t ,11.1 lien, 1 a,companied them en !Tip,, ha,,, !),qn pre -,ni af

(1,1,. parties, have assisted in making the play area', safer and more attractive,

and have supported the program in innumerable ways Teachers and connselor,,
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bak,e woiked with patents whose children were presenting unusual problems
and have in wo,t (a,e, reported growth in the child and a change in attitude

on tby part of the parent. A statistical count of activities as reported
,howl that teachers had 46 group parent conferences with 306 parents attend-
ing, 280 individual parent conferences, made 53 home visits, 1107 telephone
.alls, sent 2950 notes or letters nome, and received 373 notes or letters

Irom parents. Forty-two field trips were reported with 197 parents partici-

patitn4. There were 40 room visitations witn 162 parents visiting and 60

parties with 592 parents participating.

Rkgarding her parent involvement program, one teacher wrote "Parent involve-
ment has hen greattnis year. We have worked together as one big family and

man\ ideas and activities have tollowed careful planning. . . we had our

-econd group meeting in 1},?cember. This meeting was to give parents a progress

report and to plan for the Christmas party. . . . In January, individual con-

ierences with each parent were scheduled either in person or by telephone.
la(11 child's work, progress, and difficulties were discussed. Together we

were able to work out ways to help each child. Some parents have talked with

the tenn,elor about specific problems. She has been a great help to the

teachers and parents. She is always eager to help in any way she can. . . .

In we went to the zoo on the bus. Six of our mothers went with . . .

during the year we had many guests to come and talk with the children, among
those were a policeman, postman, safety guard, fireman, and milkman." Another

teacher bev.an her report by saying "The Kindergarten class at Scott School
oh,er,ed Open House the whole year. Parents were invited to come and share

atl activities at their convenience. . . . another teacher said almost any

da. would see parents in our room. We started out with a group meeting

in the fall. F-om this, we set up individual conferences periods Then I

went with the Title ' visiting teacher into 20 of our 21 homes. In the spring

each parent was asked to pick a day and visit the class. Eighteen took part

in this protect. . .
The reason we work so closely with parents is that we

tr. to weld a cooperative bond between the home and the school. Many of the

patents were unsuccessful in school, many would like to help their children

but don't know how. Actually I think we work almost as many hours with parents

as we do with children."

One teacher sent the following summary of her activities:

PARENT INVOLVEMENT

Sept. 26, 19i3--Mother's meeting

Oct. ), 1973----Mother's meeting in order to give instructions,
patterns, and material for knapsacks.

Oct. 9, 1973----Mother's meeting concerning Halloween party.

0,t. 1973---Mother's meeting to plan Spook House at Halloween

party.

Oct 17. 1973---Field trip to the fire station.

9 , 971- House-about 16 parent:, viewed their child's

work on di ,T) 1 a v
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Oct. 31, 1971Halloween party.
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Nov. 15. 1973-Field trip to Millbrook Bakery and Lunch at McDonald's.

Nov 71, 1973Thanksgiving tasting party-in order to culminate our
study of the Pilgrims and Indians a party was
planned centered on the vegetables and fruits the
Pilgrims and Indians ate.

Nov. 29, 1973--Mother's meeting to plan Christmas program and party.

Dec. 5, 1973---Mother's meeting to make Santa hats and bells for the
Christmas program; Mother's brought a coffee pot, smal'

children and stayed all morning.

Dec. 11, 1973--Field trip to Arlington Antebellum Home.

Dec. 12, 1973--Walking trip to Inglenook to experience eating at
Inglenook and rehearse for the Christmas program.
We were accompanied by 3 parents.

Dec. 13, 1973--Christmas program-mothers accompanied children in walk

to Inglenook.

Dec. 19. 1973--Christmas party and home visit.

ian 16, 1974--Parents helped to prepare breakfast for children and
serve them, culminating our unit on food.

!an. 21-Feb 8-Individual parent conferences. Each parent was given

a day and time to sit and discuss his child.

Feb. 14.. 1974Parents made cup cakes for Valentine's Day.

March 30, 1974-Home visit

April 5, 1974--Field trip to the main post office downtown.

April 12, 1974 - Easter egg hunt and party. Mothers hid the eggs and

prepared for the party.

April 26, 1974-Picnic at Inglenook park. Mothers accompanied us on

the walk. A mother from Mrs. Laning's room made
birthday cup cakes for everyone.

May 7, 1974----Field trip to the airport, and mothers' meeting to
discuss plans for graduation and trip to the zoo.

May 22, 1974---Field trip to the zoo.

May 29, I974---Graduation-mothers will assist with decorations, and

refreshments.

May I 10th---lndivichial Parent conlfron(f,,.
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Sept. - Ma'---- Individual parent conferences were held almost daily
when parents would pick children up from school.

Sept. - May----Telephone calls were made whenever a child was absent
and to discuss unusual incidents occurring in the
school or for special needs.

Sept. - May----Notes or letters were sent home through the year to
inform parents of school happenings.

Sept. - May----Notes were received from parents in response to May
notes, excuses for absences, and general questions.

Included in the materials which came into the central office from the
Kindergarten teachers are a number of notes from parents expressing their
appreciation for the Kindergarten program. In almost every instance they
mention the arm acceptance of the teacher as one of the important factors
in making the program a meaningful one for their child. Many of the teachers
,ent home suggestions of things which parents might do during the summer to
reinforce what was learned in the Kindergarten program. Much use was made
by teachers and counselors of the brochure "From Home TO School Is A Giant

Step" which was developed in the Guidance Department several years ago and
giv-s suggestions for parents as they work with the child in preparing

him for a happc and successful school career. Some teachers used these

materials as a basis for discussion at their parent meetings. One teacher

sent a copy home for parents to use during the summer months.

EFFECTIVENESS

The first objective as already stated indicates that when they are compared,
the SESAT scores in May of 657 of pupils with I.Q.s of 90 and above will fall
two stanine, ahoy,. the September stanines. The records of 431 pupils present
for both pre and post testing are recorded in the table which follows.

STANFORD EARLY SCHOOL ACHIEVEMENT lEST - Administered September 1973 - May 1974.

NUMBER AND PERCENT OF PUPILS PARTICIPATING AVERAGE 7 AVERAGE STANINE

Number No. I.Q. 90 and above v No. I.Q. 89 and below 'I Pre Post Pre Post

341 243 71 98 29 27 38 3.4 4.3

NUMBER AND PERCENT FALLING IN VARIOUS STANINE GROUPS
Gain of 2 Stanines Gain of 1 Stanine No. Remaining Same Stanine No, Retrogressing

904- 89- 90 89- 904 89- 904- 89-

No. No. No. 7 No. 7 No. 7 No. 7 No. 7 No. 7

69 28.5 22 22.0 71 29.0 31 32.069 28.5 27 27.0 33 14.0 19 19.0

Percentile stores and stanine equivalents are based oil beginning Kindergarten
in !,eptember and end of Kindergarten in May. The movement of two stanine steps
did not seem to be an unrealistic goal but according to the present test results

was tar from achieved. While the total group moved from the middle of stanine
three to about the middle of stanine four during the year, this was not the
Land 01 gain we right have hoped 'or from (hiloieu enrolled in a Aimulating
Hndergarten ,ottin,.,.. With 71 of the pupils having l.Q.s of 90 and above, we
would have normall\/ anticipated about 71' of the children having stanine scores

of i or 6. However befote we begin to think negatively about the Kindergarten
program and the accomplishment of the pupils, we should carefully examine data

-om other tests which were administered. GO
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A study of Table i (see Kindergarten appendix) as it relates to the second

obicctive which has co do with improvement in social interaction and visual motor

peieptnal skills as indicated by pre and post responses to a locally developed

inyentory 01 Readiness Skills shows that more than 75 of the pupils enrolled

responded correctly to all items except giving correct address and correct phone

nembet. Seventy-t i-e percent or more of the pupils missing items in September

were able to respond correctly to 17 of those items in May. Some of the items

which tower than 75 of pupils were unable to complete in September and were

still unable to complete in May were giving correct address and phone number,

di-,tinguishing between right and left, tying a bow, counting thirteen pennies,

and recognizing a nickel and a quarter. One hundred percent of the pupils

could recognize a penny. A careful study of the table will show that great gains

were made during the year. At the beginning of the year only 21, of the children

could eive their correct address while at the end of the year 71' could do so.

Au average at Si were able to do tasks which required distinguishing between

and left in September while an average of 88 percent were able to do these

t.isic-,in May. Other instances of marked growth may be seen by further study of

this same table. Mille the objective was not reached in its entirety, marked

'pro less was made.

Onlective three states that 75 of the Kindergarten pupils with mental ages of

not less than 5-0 as of September 1971 (on Binet test) will be ready for first

grade in September 1974 as measured by scores on the Metropolitan Readiness Test

administered in May 1974. Tables II, III and IV in the Kindergarten appendix

provides intormatton relating to the scores of 447 pupils who took the Metropolitan

Readiness lest at the end of the school year. The test manual indicates that

pupils whose scores fall in the A, B, or C categories are likely to succeed in

first grade. Those in the C category should be given more consideration, however,

in ,erms of individual needs. Seventy-four percent of all the children including

those with initial mental ages below 5-0 had scores in May which fell within the

A-c' categories. Of the 647 of the pupils with initial mental ages of 5-0 and

aboi ninety-one percent had scores which within the A-C range. Thus this group

,ar exceeded the goal which had been set for them in the original objective.

Since scores on the Metropolitan appear to reflect a greater degree of progress

and tend to predict a greater degree of success in first grade than scores on

.d reported under objective one, it would be most interesting to follow through

with this group of children by testing them at end of first grade to see which

of the Lusts is actually our best instrument with which to measure progress in

Linder:;arten and success in first grade and which test actually provides teachers

with the most meaningful information with which to plan. A long range longitudinal

stucl eat the present Kindergarten group on which we now have extensive data would

be most helpful to future planning.

At the beginning of the year and again at the end of the year, teachers checked

characteristics of children as they had observed them and recorded them on a

pupil ci,aracteristic (heck sheet. Objective number four states that because of

personal attention and interaction between teacher, counselor, and child, fewer

than It) of the children will be described by their teachers in May as having

ne,,ative characteristics. Table V in the Kindergarten appendix reports pre and

post data for 432 pupils. Characteristics which can be generally classified as

i!,ative and te percentage' 0, children who are marked as havinct these character-

ist le are as follows: too quiet 15/, withdrawn 77,, destructive 5/, cries 9/,

poor attendance 12,, poor coordination 121, cannot settle down 117, loses belong-

mu,: )1 , picks at other children 15 , cannot play well with group 8/ goes to
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toilet too much 6 poor risk academically 9 In spite of the fact that in

almost all of the categories mentioned above more than 10' of the children
were so characterized on the over all progress made only about () were

indicated as having made little or not progress during the year in such im-

portant areas as following directions, listening, doing what is told, getting

along with peers, and getting along with adults. Tt is interesting also to note

that in the eyes of the teacher, 97' of the pupils were described as enjoying

;ehool. Of general interest also is the actual consistency with which teachers

Bate characterized children. In many instances their pre and post evaluations

were almost identical. In some instance more children characterized as possess-
ing neative characteristics in May than were in September. This may simply

mean that in September the teachers did not know the children well enough to

describe them accurately. By May they knew them much better but also by May

both teachers and children are tired, behaviors which appeared less negatiie

in September may, though not occar:m! any more frequently, appear more negative
in May.

Although the visiting teachers went to the homes of Kindergarten pupils when
requested to do so and though medical services were available and teachers
reported making contacts by phone with absentees, the attendance of Kindergarten
pupils did not improve as was anticipated in Objective 5. Attendance reports

for the months of October-November, April-May for pupils in 25 classes are re-

corded below:

MONTHS OCTOBER NOVEMBER APRIL MAY

DAYS ON ROLL 10384 9958 10430 8778

DAYS PRESENT 9694 9052 9542 8125

PERCENT PRESENT 93.3 90.0 91.4 92.5

An overall absentee rate of less than 10' is considered an enviable one.

Reasons for absences on most cases appear to be quite legitimate and due

to illness or other reasons rather than to lack of interest or involvement

in the kindergarten program as such.

Objectives, six, seven, nine and ten all of which relate to the effectiveness
of various supportive services and whose influence was to be measured by
responses to the Metropolitan Readiness Test were met to a degree which exceeded

expectation. Medical services which were tied into the attendance services and
whose effectiveness was to be measured by increased attendance did not show the

progress as indicated in Objective 8. However, we wonder whether or not the

increase in attendance is a valid way to measure the effectiveness of the medical

services. The fact that vision and hearing of all kindergarten children was
checked and the fact that the nurses went into the classroom, made home visits,
and referred children who needed it to various medical resources is of more
significant value than an increase in attendance as a measure of the help rendered.
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CASE STUDY DATE May, 1974

NAME oF TF.AnIT,R CR COUNSELOR MAKING REPORT Janice Watson

IDENTIFYING DATA- Please write real name of and and school in pencil in

uppor ri-h' hahl corner, then assign an alias to the child and school and

use *hi.; iU throw;hout your report. After proper ,:oding at the Guidance

reLl name:- will be erased so that the data may remain anonymous

NAME(alia3) Sue Hayes Date of birth August 3, 1968 Sex Female

a.e White Grade in School Kindergarten School (alias) Wedey

r'. ?e::-:ription of pupil's physical appearance and general healtn

1: a v,,ry .-lender, frail little girl. She was born with bilafiTal

ar.d bilateral hip-dislocation. Sue is able to walk muci better

.urgt_cy in April 1973. Cue has myetonic dy:frophy. Her hc:alth is

'rally good.

=IT,Y DATA: Occupation of father City employee Ocupation of

raaer ioucewife number of siblings

pla e in siblim; group Youngest Child lives with Paternal

g-Inlmother an: parcalts Afternoon care GrandmotherSue often plays

r ,:eon: grade sister and next door neighbor cousins.

io-economi- level of family Low

,:ultural and educational level of family Mother is retarded and

r:nnot read or -,;rite. Father is said 4, have completed 6th grade. Grand-

mother appear.:, dnedu^atea. Sister c_ r2s most responsibility.

Irecial family problems Sue's rranamo_.ier has custody of both children.

ntire family lives with rrandmother, often supported by her social

2!' Cue's mother also has myotoric dystrophy.

n.iatic,n:nip to family members (feelings about etc) ue 's grand-

mother i. very protective concerning Sue. Sue speaks of her often. The

(,r r:er sister. She looks up to her sister.

1106L HISTORY: :umber of sehools attended CDLD (last fall) How long in

pre..,ent school 3 months Grades repeated (specific, which) None
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lescribe the child when he came to you. Tell what you have done during Lhe

car to change behaior. Tell what approaches or techniques have worked and

vh you think :hey worked. Tell how the child reacts now in a way that is
Tit!etent to the wax he behaved when he came to you originally.

e entered my room on Peburary 20, of this year. I noticed imnediately that she

W)'t thick _;lasses and had an awkard walk. Soon afterwards, I became aware

01 nor very poor speech. Sue did not seem frightened when her grandmother left

alttr registeria.; her. Perhaps Sue felt secure because her cousin was also in
room.

131 the next tow da\ Sue was very disruptive. She often mumbled loudly during
2,roup time or during other quiet activities. The other children soon realized

CiaL Sue was "special" and needed their help. Everyone automatically adopted Sue

.1 tlicd to help her adjust. They often told her not 10 run in the room, reminded
!n_t not to talk while the teacher talked, and showed her procedures in the room.

Sue's giandmether had Ippciently done everything for her and Sue expected the same
from me. She would often motion for m- to do things for her - tie her shoe,
IAILton her sweater, pin her hair, etc. Each time I explained to Sue that she must

talk so L could understand her She repeated many phrases after me. At first,

sht became yer, frustrated and cried when I would not follow her motioned
commands. However, when she discovered crying did not get her way she began
to communicate verbally. Within the next two weeks Sue learned to put on her

shoes, lace them up, and come say "Please tie my shoes."

Morin:; the first few weeks of kindergarten Sue encountered several obstacles. She

Found it very difficult and strange to conform to rules. Tt was evident she had

always done what she wanted. Sue had to learn to feed herself with a fork or

spoon. She also had to clean up the mess she made on the floor as well as on

herself. Small tasks such as carrying the cafeteria tray, opening the milk
carton, going to the bathroom alone, and walking in line were major )bstaeles

for Sue. Now Sue can carry out these and other functions successfully.

Sue is a very stubborn little girl who has been spoiled by a grandmother who feels
sorr\ for her and wants to make life easier for her. Gradually Sue is learning
that by doing what the teacher says and conforming to the society of our room
she is becoming more independent and like other children. Consistency has been my

most successful approach with Sue.

Atter three months in kindergarten, I see Sue as a much happier, more independent

and secure little girl. I feel she is happier becaus she feels successful. Het

speech is very poor and she still cannot do the work my other five year olds can
do. However, yesterday, Sue and I made a paper hag puppet together. Sue talked,

laughed and enjoyed being in school.
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rN"1NTORY OF READINESS SKILLS

2) Pul.,)ls Classes

: Call 1973 - Spring 1974

lirst and last name on request

correct address

cive correct phone number

c,ives correct age

(%erbally no fingers)

Sho light hand

Shows left hand

Point,; to left ear

PoLnts to right eye

Walks a straight line
(36 inches or more)

Hops on one foot (4 hops)

Skips, using feet alternately

Ties a shoe lace in a bow

Counts 13 pennies

Calls by correct name: penny

nickel

dime

quarter

Recognizes and calls colors
correctly without hesitation:

red

blue

yellow

green
orange
black

brown
purple
pink

FALL 1973

BIRMTNGHAN PUBLIC SCHOOLS

KINDERGARTEN

SPRING 1974

60
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1

+ Dill

t

No

Nov

of

Now

364 65 85 427 2 99 14 61 97

92 337 21 305 124 71 50 213 61

56
113 316 26 290 139 67 41 177

354 75 82 423 6 96 14 71 95

267 162 62 383 46 89 27 HA 74

267 162 62 384 45 8 27 117 72

216 213 50 365 64 8' 35 149 69

235 194 54 37; 57 8 33 137 10

390 39 91 426 3 99 8 31 79

375 54 87 421 8 96 9 46 85

214 215 50 376 53 87 37 162 75

207 222 48 368 61 85 37 161 72

221 208 52 372 57 87 35 151 72

391 38 91 429 0 100 9 38 100

322 107 75 383 46 89 14 61 57

325 0
s

r 9

296 133 68 393 36 92 32 97 73

:194 35 91 426 3 99 18 32 92

347 82 80 425 4 99 19 78 95

377 52 87 425 4 99 12 48 92

366 63 85 428 1 99 14 62 98

374 55 87 426 3 99 12 52 95

404 25 94 427 2 99 5 '1 09

363 66 84 427 2 99 1) 64 97

316 113 73 424 5 99 26 108 96

369160 j 62
......

412 17 96 34 143 89
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Picken,, County

FY 74

Pre-School

PRE-SCHOOL PROJECT

Pic-ken, County

da/ei J. Mullenix, Coordinator
Box 32

Carrollton, Alabama 35447

C. Obtective: After nine months' participation, 70/ of the enrolled stuJent>

in the pre-school program were expected Co score at least 40th percentile
(near average) achievement as measured by the Metropolitan Readiness lest.
40' were expected to score 60th percentile or higher.

Learning objec'ives for the pre-school program include the development of

basic concepts and understandings such as the following:
I. Positive self-concept
2. Oral expression
3 Motor skills
4 Auditory and visual discrimination

5 Generalization and classification

6 Recognition of relationships

7 Transfer of knowledge and skills

8 Creative expression

9 Adjustment to large and small group situations
;0 Develement of sound health habits
11 Physical dexterity
12 Acceptable emotional control

D. A total of 224 pre-school pupils were enrolled in the program, staffed with

9 teachers and 9 aides and one supportive unit from special education program,

ior an approximate average of 24 pupils per class. Within the classes, pupils

were grouped bot! heterogeneously and homogeneously for the various activities,

and at times were working individually.A learning center approach characterized

most classrooms, emphasizing individualized instruction. self-direction,

and selHmotivation.

BasiL evipment provided for each center included colorful, child-siz.. tables

and coairs, scaiter rugs, 16 m.m., 8 m.m., and 35 m.m. projctors, record

player, tape recorders, headsets, and other instructional equipment as
needed. Commercially prepared materials utilized included the Peabody Early
Childhood Kit, Holt's Childrenns World, Language Experiences Program, DUSO

Guidance Kit, Alpha Program, and a number of other multi-media materials.
In the second semester, pupils indicating satisfactory readiness levels

utilized Level 1 Gr the Scott-Foresman Reading Systems, normally utilized
wiih first grade pupils.

Within !he Classroom, games, puzzles, toys, "found" materials, and teacher-
made activities moti/ated and developed learning skills. "Hand,, on

activities, such as churning butter, watching a cocoon develop into a
moth, planting of seeds, etc., developed basic science concept', and furnished

language activities. Local field trips--Lo post offices, stores, city hall,
dairies, and similar locations--helped pupil.. to relate to their environment
and furnished elementary social studies understandings. Mathematics Jill.

were developed through games and the use of Holt's number readiness IA'

which preparation for the program utilized in the elementary grado,,

within the system.
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CI(atift, expresion included music activities such as singing, rhythim,,
li(renrna actrvitie, and instrumental and body response; artistic creativeness
was a,,(mylished through the us:- and manipulation of a variety of media

'and through the teaching of color recognition and response; creative
dramatic, rook the form of (1,.amatilati)ns of stories by pupils or with

puppets, dolls, etc.

All participating pupils were given auditory and visual screenings, and
other health counseling and treatment as indicated, such as dental rate,
sickle-cell tests, and skin and scalp disorders.

The kindergarten classei actually began the third week of the school year.
The first two weeks of the year were utilized in screening and ;election
of participants. Classes were held 6 hours per day, 5 days per week,
throughout the regular school year.

E. Participants:

Participants were selected esentially on the basis of information furnished
by the parent during a pre-class interview, observation of pupil behavior
by teacher during application testing and interview, and performance on the
CTS /McGraw -Hill Test of Basic Experiences (General Concepts Battery) administered

individually by teachers. Average pre-test score on this instrument for pupils
accepted in the program was 17th percentile.

The nine teachers and aides were all well-qualified and suitable for their
ass crnment. All teachers held degrees in elementary education with prior
experience in early childhood or primary levels; seven of the 9 aides working

in ths: program had participated in a 5-week EPDA training program to instruct
aides in working with pre-school pupils. All teachers and aide; were involved

in a structured and continuous in-service training program throughout the school

year.

F. Related Components:

Pdrent,, were first involved through the application process, when they were
required to accompany the child to school to apply fo: admission. The,:

were involved through the year as room mothers, volunteers, chaperone, tor

lield trips, Ind similar activities. Many parent, furnished "pirties" on

special occasions and donated toys, hats, and similar objects for class

activities.

Aides were invaluable in the program as co-workers with teachers in all
aspects of the program. Aide; remained with the teachers and here dire( led

by them throughout the entire clay.

1-:,ervice centered around the assessment of desirable skill developments
and behavioral objectives, which could serve a, an osse.sment of pupil

level and progress, a guide for classroom activities, and a eommunication
to first grade teachers as to the sl,ill development attempted an,' achie((

in the kindergarten instruction.
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Effectiveness

fhe kindergarten program surpassed objectives. THE testing revealed an
average gain from 17th percentile (pre-test, Level K) to 73rd percentile,

(post-test, Level 1) In addition, pupils were tested with Metropolitan
Readiness Test at the end of the program and indicated an average score

of 61st percentile. Informal assessments by teachers indicated supportive

evidence of this growth.
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EVALUATION OF THE READING PROGRAM

A. Anniston City Schools
P. 0. 1 )00

Anniston, Alibama 36201

Telephone numbec: 237-9531

r[rLE 1 COORDINATOR
Mrs. Velma Curry
Post Office Box l500
Anniston, Alabama 36201

ielephone number: 236-15,i

1. WIlECTIVES OF FRE PROGRAM

i. General Objective

ro provide a reading program to increase the cognitive skills
of children from economically, culturally, and educationally
deprived homes.

Specific Objectives

a) Pupils at the first grade level, who are immature and not
ready for reading as determiyid by teacher observation and
the Gates MacGinitie Readiness Test will be placed in a
readiness program where they will make at least eight (8)
months progress during the regular school year as measured
by the California Reading Achievement Test.

b) Upon completion of the 1973-74 school year, Title I pupils
in grades 2-8, will on the average, demonstrate one month's
,ain for each month of instruction in cognitive skills as
measured by the total score on the reading subtests of the
California Achievement Test in Rcading.

c) Pupils in grades 1-8 will respond positively toward reading
as observed by their readiness to participate in the reading
activities and by the number and kinds of books they read
durin4 the year.
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ieather Class Size

the class size varied from a low of seven (7) in some instances to a

high of seventeen (17) in others, An attempt was made to keep the
number to a maximum of fifteen in all classes.

Classroom Organization

Title T classrooms were organized to maintain a flexible read-
ing program so that both the educational needs and the varying
interests of the pupils would be met. Each classroom was organize('
to accommodate the following types of instructional activities:

a) Programmed instructional activities

')) reacher-guided and small-group activities

c) Audio-visual activities for both small and large groups

d) Student-centered high-interest activities

e) Flexible grouping for instructional activities

3. Equipment and Materials

4

Materials and equipment were chosen to accommodate the pupil's readi-
ness for specific instructional activities. Tests were administered
to find the reading level of each pupil and materials were selected

accordingly. Diagnostic and prescriptive type materials were utilized

in all classrooms. Learning programs chosen on the basis of achievement
and interest levels of the pupils included the following: Read On, SRA

Readirrg Labs, Diagnosis, Individualized Reading Kits, Talking Alphabet,
Specific Reading Skills Series, Imperial Reading Program, Fsychotechnics

l-
Reading Program, Audio Reading Progress Labs, and other programs. A

t,ariety of equipment such as tape recorders reel-to-reel and cassette,

- record players, listening centers, overhead projectors, opaque projec-

tors, filmstrip and film projectors were used by all Title f teachers

and teacher aides.

Stimplation and Motivation

'loth the teacher and the teacher-aide strived to maintain a positive
relationship with each pupil. games, charts, picture words, discussions,
audio- visuals, and a variety of materials were used to make the reading
pro;ram interesting and challenging. Rewards and praise were utilized
provide reinforcement for the students' efforts.

Attr,ILLiv,' classrooms, interest centers, and an environment of acceptance
and -o.ccess also helped to stimulate and to motivate the student'.. Some

loathers used the contract concept with great success. by hits method.

tit: sludenl,, set the goals and determined the course of act ion.
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Pcr:,ai,4 the most widely used technique to motivate students was that
of p1annin4 and implementin._! a reading program whereby students could
meet with success. Another factor was that or providing a host of
low - level, hi .h-interest materials - materials that differed signifi-
cantly trout those used in the regular classroom.

Counselin_.: and Guidance

Ildividual conferences were scheduled with both the student and the
parents concerning the pupil's progress and needs. The Title T teacher
also arran:ed cor'-rences with the regular instructional activities.
Achievement Lest:, and teacher-made tests were administered to dia.nlose
,Tecific reading prodems and to prescribe programs based upon these
needs.

fuidance counselors were utilized when needed. Individual intelligence
tests were given to students whose performance did not measure up to
what was expected. As a result of this service by the system-wide test
ine specialist, several Title I pupils were placed in special education
classes.

Each Title I teacher kept individual folders for each pupil in order to
check on the progress made. A case study was done by each teacher on
at leas' ore child in the reading program.

Fealth and Nutrition

Complete. health records on all Title I students were maintained by Ll.c
fitly ! nurse. Ear, eye, and teeth examinations were given. Children
with serious problems were referred to the dental clinic, to other local
aTncies, or to their personal doctor. In some cases where assistance
could not )e secured from local agencies, Title I funds were used to pro-
vide !,lasses, dental work, health examinations, etc. for eligible Title I

youngsters.

Fre( lunches were provided to Title T. students who were eligible to par-
ticipate in that program. The hot lunches added much to the nutrition
of these pupils since many would not have had the benefit of a balanced
diet.

Each child was encouraged to use good table manners.

7. other Services

A Speech therapist worked with Title I children having speech problems.

Ihree ',1edia persons worked on a half -time oasis to supply the Title I

l.issrooms with an a)undance of equipment and materials. These material:,
were deliiered to the schools on a daily basis.
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All instiuttional supplies such as paper, pencils, and other materials
were provided for each Title I classroom. A representative from the
Department of Pensions and Security remarked that the Title I classes
were the only time during the day that child could go to this class
.without feeling t"e demands of having to have pencil, paper, and other
nee0eJ supplies. Title I participants came from homes with such
limited n,d ets that even the small school essentials could aot 1)e pro-

vided for the home.

3. Time of ireatment
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Each [itle T participant was scheduled to the Title 1 teacher for a
block of time during each day. The time period ranged from forty (40)
minutes to an hour. After treatment the child was scheduled back to
the regular classroom teacher for the remainder of the day. An attempt
was made to rotate the schedule so that the child would not miss the
same classroom activities every day. Students remained in the Title I

read in; program throughout the year or until they achieved at grade level
ac determined by standardized and teacher-made tests.

E . PARTICIPANTS

I. Criteria for Selection

Students who participated in the Title I program were chosen on the
basis of need. These youngsters were labeled grades one through eight;
however, all were performing below their assigned grade level. Many had
been retained and had been in school from two to nine or more years.
Placement on standardized tests were used as a means of selection.

2. Numoer of Participants

Nine hundred seven (907) children were enrolled in the Title I program
at the end of the school year. More were enrolled at the beginning of
the year; however, some were scheduled back to the regular classroom,
some were transferred to special education classes, and some moved out
of the school district during the year.

Of this numer, 542, were males and 365 w're females. Theages ranged
from six to fifteen years.

3. General Character

Many children came to the program with negative attitudes. They were
underachievers and many had been labeled as such. Most of them had met
defeat many times in the regular school program and as a result had a low
self- concept. A majority came from low socio-economic families; therefore,
they lackeu some of the background experiences needed for successful aca-
demic learning. Many had defective speech patterns which hampered communi-
cation between the teacher and the children.

4. Achievement Level

The achievement level of the students ranged from one to six years below
their assigned grade level. Some seventh and eighth graders weru per-

forv!ing at first and second grade levels in reacting.
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5. Behavior Problems

Some oc these students were behavioral problems, but most problems
were due to their poor home-life conditions or due to their frustra-
tions because they could not achieve as well as their peers.

As a whole, all craved attention. With the extra help given them by
the Title I teacher and teacher aide, they received some of the atten-
tion they needed to help them to feel as individuals.

Problems were kept to a minimum due to the high-interest materials used.
Normal daily problems of the students getting along with each other were
dealt with in a positive manner.

6. Staff

a) Number

The Title I instructional staff consisted of thirteen (13) teachers
and thirteen (13) teacher aides. Each teacher was assigned approxi-
mately seventy-five (75) students. Assisting with the instructional
program were the following: (1) a full-time coordinator who super-
vised and coordinated the entire program, (2) a health nurse who
took care of the special health needs of the participants, and (3)
three media persons (half-time) who provided materials and supplies
for each classroom on a daily basis.

b) Training

Each member of the Title I staff was fully trained for his/her posi-
tion. The coordinator had a master's degree and is certified in the
areas of elementary education, guidance, and counseling, and in super-
vision. The media specialist had a master's degree in library science.
Each of the Title I teachers for grades 1-6 were certified at the ele-
mentary level with the exception of one. She is presently enrolled in
2 program to remove her deficiencies; however, she has been an employee
of the system for several years and has exhibited outstanding teaching
performance. The two teachers at the junior high level hold certifi-
cations in the area of English.

The health nurse was a registered nurse and had been employed by the
system for many years. The teacher aides and the media aides had
completed high school and several are enrolled in college programs.
They have all received training to help them to be more efficient in
their work. Most have been employed by the system for at least six
years.

c) Functions and Responsibilities

The coordinator had the overall responsibility of supervising and
monitoring the program as outlined in the. job description. The teacher
had the responsibility of planning and implementing the instructional
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program at the local school level. The teacher aides worked

under ti:o direktion and observation of the Title I Leacher.
The media specialist and media aides worked with the teachers
in supplying materials and equipment needed for a successful
program.

The ultimate responsibility of the entire staff was to meet
the student where he was and to carry him as far as he could
go. This was done by providing as many experiences and by
meeting as many needs as possible. The student was exposed
to many types of materials in which needs were met.

F. RELATED COMPONENTS

i. Parent Involvement

Parents were involved in the reading program throughout the year.
Teacher-parent conferences were held as needed and progress reports
were send home every nine weeks. An advisory committee, composed of
from two to four parents, worked with each Title I teacher in planning
and implementing the program at the classroom level. The chairman from
each local school committee served on the system-wide Parent Advisory

Council. This provided a means of getting data and feedback from the
local school community to the central level and vice versa.

2. Teacher Aides

The teacher aides were a valuable asset to the program. Their duties
included maintenance of all records concerning Title I students, pre-
paration of instructional materials, seting up and operating audio-visual
equipment, working with small groups and with individual students, pre-
paring displays and bulletin boards, and performing clerical chores and
housekeeping duties.

3. Tn-Service Training

Teachers and teacher aides were provided in-service training periodically
throughout the year. A week-long workshop in reading was attended by all
Title I teachers prior to the opening of school. Eleven of the thirteen

teachers aides were enrolled in a course entitled "Practices and Theor-
ies in the Teaching of Reading" which was taught in Anniston by Auburn
University.

G. EFFECTIVENESS OF THE PROGRAM

The major objective of the Title I program was to raise each child's achieve-
ment level in reading at least one month for each month's instruction. With

some of the students this was accomplished and with others it was not. How-

ever, on an average, students in the program achieved this objective. The

California Achievement Test in Reading was administered to all Title T stu-

dents. Form A was given in October and Form 13 was given during the first
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week in "'ay. All grades, with the exception of grade 8, achieved at least
eight months is reading ability during the eight-month period between pre
and post-testing. The (;ales MacGinitie Readiness Test was administered to
first graders; therefore, no valid comparison can be made with scores on
the CAT administered at the end of the year.

Other instruments used to determine the effectiveness of the program were:
Read On and Diagnosis (criteron-referenced tests), Imperial Reading Place-
ment Test, Houghton Mifflin Placement Tests, Schorell's Graded Word Test,
Classroom Reading Inventory, teacher-made tests, and teacher observations.

Teachers reported improvement and changes in self-images, attitude toward
teachers and toward reading; better behavior, performance, and school atten
dance; and improved physical appearance. Students displayed greater interest
in reading in that it seemed to become a pleasurable experience rather than
a chore. Many were reluctant to return to the regular classroom - they pre
ferred staying in the reading room. Changes in the desire to learn became
evident. Instead of saying, "I can't do this", before they tried, they began
"To want to do".

Pupils had this to say about the Title I reading program:

"I have enjoyed the reading classes."

"I did not like the class at the beginning, but I hate to
see it end. I wish I could be in it next year."

"I wish all children could take this class."

"I like this class because we do many things."

"I learned a few things that I might not have knownif it wasn't for
you and Mrs. , I am thankful for the help you gave me."

Title I teachers made the following comments:

"Most of the youngsters in the program had good attendance. They
seldom missed a day from school unless illness prevented them."

"Behavior problems became practically nil because everyone was busy
doing what they wanted to do."

"The work was at their individual ability and achievement levels;
therefore, they knew they could succeed in something and many real-
ized that they were working for their benefit rather than for a grade."

"It became evident that some students developed more self-control and
were more able to work at self-directed activities at the end of the
school year."
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Evaluation Repot; !wading Program

A. Cleburne County

P. W. L. Ca;nes Title T Coordinator

Post Office !.,x 242

Heflin, Alabama 36264

C. Reading Improvement Program Objectives

73

i. Set up classes that lend themselves to individual instruction by
limiting class size to fifteen students.

2. Screen students for participation who have not reached readiness
or who are reading one year below grade level.

3. Verify participants by using California Readiness and Achievement

Tests.

4. Ninety percent of the early elementary participating students will

make one year's progress while seventy percent of the later elemen-

tary participating students will make one year's progress during the

1973-74 school year as measured by pre and post California Test of

Basic Skills.

D. Treatment

Title I teachers certified in elementary education with additional

training in reading were in charge of a room set aside and desig-

nated as a Title I reading laboratory.

Classes were limited to fifteen students with the first grade
having as few as twelve. The classes were organized and equipped

so az- to place emphasis on individual instruction. Success was

built into the program by starting instruction at the level the
child had reached.

The r,..:adin laboratories were fully equipped. Some o2 the devices

utilized to stimulate participants were: control readers, tachisto-
scopes, tape recorders, Hoffman readers and record players. Some

materials utilized were filmstrips, tapes, records, practice booklets,
reading kits and enrichment reading books.

freatment was administered five days per week forty-five minutes
per day during regular school hours for thirty-six weeks beginning

in September, 1973, and ending in May, 1974.
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E. Participants

Pupils In the readirw laboratory were selected by consensus of ti u,
homeroom teachers, Title 1 teacher and principal on the basis of
past performances in the area of reading. Final placement were
verified by the California Test of Basic Skills or the Cal Readi-
ness Test (T.O.B.E.). Some 409 boys and girls ranging in ages from
six to fourteen, in grades one through six with low achievement
levels made up the Title I pert and full year participants. The

treatment for each was based on individual needs.

Six teachers were directly responsible for administering the
treatment to some 400 students. The treatment: was that of
providing instruction for educationally deprive Title I children.

The project director's function was the coordination of the entire
project, which involved such areas as project writing, teacher
inservice, supervision, Parent Advisory Council meetings, reporting,
procuring, principal's inservice, evaluation and dissemination.

F. Related Component

Parents were involved in various ways in the Title I program.
Some of these were as follows: project planning and approving
meetings, local and system-wide advisory council meetings,
parent in-service, P.T.A. meetings, open house programs and
evaluation conferences. All Title I staff members were involved
in in-service training. Some teachers enrolled in after hours
college classes for achlitional training.

G, Effectiveness

Pre and Post tests were administered to all Title I students.
The California Test of Basic Skills (C.T.B.S.), 1968 revision,
was the standardized instrument used.

The objectives as set forth in item "C" above were met. The

Following tables show that eighty .six percent of the full year
participants made sever-tenths year or more progre7s. Full

year paiticipants averaged near one and five-tenths years growth
in reading. leSt results for those in the program four months
show a gain of five and five-tenths months during the four months.
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Grade Numher of
1. )-f

Number of students, by month's ,. :th

Moderate Little or
.0 to 1.4tr0,./ to 0.9 0,EL or less

One 77 (-)° 7 0 10

Two 84 i0 31 14 9

Three 89 18 15 15

Four Ifs 8 5 2 1

Total 266 139 61 31 35

Percent

Grade Number Pre Post Gain

1

2

1

4

77 1.7 *

84 1.2 2.6 1.4

89 1.9 3.4 1.5

16 2.7 4.4 1.7

These students participated in the program for nine months

Grade Number Pre Post Gain

1 42 2.5 3.0 .5

4 44 3.1 3.6 .5

21 3.1 3.9 .8

6 12 3.8 4.4 .6

These students had four months between testing.
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Early Elementary
Bes:omer City Scbols

NARRAYLVE: oARI FLEMENTARY
FT 73-74

nossomer City ')Lhool-.;

neunio Nicholson
412 North 17th Stte.q.

Alabnma 1501.0

Hlauhcne: 42:.-91/0

C. Protect. Objectives -

1. Given standardic.:d pre- and posttests of reading achievement, immature
irst graders vill make 1.2 year's pro8yess; 70% of the pupils in grade
3, and 4 who were not ready t.i read on the pretest or who were experiencing

reading difficulties will show an increase In their rate of growth of at least
1.2 year's progress; 20% will make .8 month's progress.

up,is served 'A tile Title I Primary reading program were a year or more

1),-1,;w -clding grade 1ev:,1. These pupils needed individualized instruction
'n roading, improved attitude toward self and school, and enriching experiences
in reading.

D. Treatment

las,vtictioual ALt1,,Ities Design: Programmed individualized reading instruction
provided oppkrtucities for pupils to progress at a pa-e that was appropriate
for their own learning abilities.

A diagnostic/prescriptive approach, tailored to pupils reading abilities, weak-
ness?s, and learning styles, provided immediate positive reinforcement for the
-cucLss of the program. Computerized printouts were correlated wick reading
activities and were useful for diagnosing specific skill weaknesses.

Cit.itivt, dramatics, choral reading, language experience stories, and various
multi-sonsor, a.tivities provided enrichment plus background experiences for
snecifi reading skills. 'leacher /pupil -made reading games allowed for many
..ntetesting humanistic interactions between the teacher and pupils.

eLtIvitles iii-mitted each pupil to progress as rapidly as he could, master-
ing basic bctore proceeding to more complex concepts.

76

The program wo, structured so that teacher and pupil stayed on a "task" dir'ctly
related to objectives. Motivational techniques were built into the program
which InLluded Ltncrete rewards. those rewards served both as a means of rein-
forcing and evaluating the reading skills taught.

E. Pupils identified for participation in the program were pre tested in early
September, 1973, and post tested in May, 1974. Cumulative records, teacher
judgment, and :niurmal reeding measurements were of major significance in the

tiun cf rupils, interventi,,n tests were administered at various levels
of progress.
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Identification of

Grade one - lepils not ready to read and in need of extended
readiness preo-am.

Grade ewe Puplis mcst in need of assistance and who score
east one scei::s:cr he low reac,tng e-Np ectancy.

Grade three - reading at least one semester below reading
expectancy.

Grade roar - Pupils reading at .least 1.' below grade level.

F. Related Composlellt

Instructional teams were fonrollated in each school with special reading centers.
Each team consisted of the readin2 specialist and a regular teacher at each
grade level. The team services were supported by parents, principals, counse-
lors, and supervisor.

Teams engaged in planning, coaching, and evaluating the reading activities of
pupils enroled in the program. In planning, the teams developed reading con-
tent projects fur pupils, modified activities according to the needs of specific
groups -f pupils. The special strength and talent of each teacher were important

facets f this approach. Teachers worked as a team in a defined situation to
meet the objectives of project and pupils' needs.

Testing and Evaluation - The following three areas were stressed during the
year in the primary reading evaluation: the affective area, the psychomotor

area, the reading achievement area.

Prior to pretestiag, .n in-service session providing a general overview of the

program evaluation dos held daring the fall including the following topics:
Identification And Selection. Methods of Enrollees, Pretest Information, Norm-
referenced Measu:ement for Pi.- and Post testing, Criterion- referenced Measure-
ment.

in working close]: with Cot evilt tion team from CTB/McGraw-Hill on the norm-
referenced and the Lriterion-referenced measurements early in the fall, efforts
have been geared more or less to serve as a liaison contact person in pr viding
feedback in terms of meeting specific local needs. In working with the
University consultan-. genera.L..y, the same effcrts have been portrayed.

Following is a list of in-servi.Le sessious shared with the primary teachers:

In-service ses ions with teachers and reading coordinator in coding the
PRI relative to textbook usage for skills mastery instruction.

1n-service sessions periodically upon return of materials from test
company for ctarification and explanation of lest results.

Invited a State Department consultant for teachers to have first-hand
experience on evaluation information expected for pupil growth and de-
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veloih,ent. Classroom viitations and a large group session were held

for .itle I teachcrs, upervisors and principals. OtLer points of

interests shared were the need to stress the ailective, cognit;ve and

psychomotor needs in evaluating enrollees during the year.

Additionall., a session wa..; ,hared with teacher-, coneerning class m. ,eery

of specific reading objective in terms of local and school matery on A

percentage basis.

An interim evaluation conference was he td during the middle of tie year

on the following areas: withdrawals, new enrollees, referral follow-up

and conflicts, useful screening and measurement devices, suggestions!

testing and evaluation. As a result of these interim conferences, a

greater aced as e.Tressed by teachers for first grade appraisal resulted

in a prepared copy of first-grade language development activitie-, for

eftectfve learning and remediation process for reading teachers during

the middle of the year.

18

Finally, an effort to maximize the effectiveness of CTB/McGraw-Ilill's evalua-

tion goals on norm-referenced pre- and post test results and criterion-referenced

measurements has been one of the major goals of the testing and evaluation

office. Individual needs of the primary teacher varied fro specific evaluative

needs to methods of individual referrals. Periodic in-service sessions were

shared on a need basis as requestc4 by the reading coordinator and other private

school personnel.

Two out-Jf-state trips to evaluation workshops provided additional information

for the testing and evaluation office which was shared during the weekly

coordinators' meetings.

Several psychological tests were given to the primary stii:ents. Specifically,

a total of 20 individual tests were administered.

G. Effectiveness

The results of the pre and post lestin:' as measured by the California Reading

Test were as follows:

Grade 1

Pre Av. Post Av. Gain

1.8

Grade 2 .9 2.4 1.5

Grade 3 1.7 3.0 1.3

Grade 4 2.3 3.6 1.3
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Alter havitn, lwen given instruction in reading and its related com-
ponents, 70 of the students in grades 1-3 who participate in the
litle 1 activities and services will improve in reading 9 months as
measured by the California Reading Test. 30 will make at least 6
months progress.

D. fREAINENT

I. Early Elementary:

!he class size ranged in size from 8-13 students per period of 30
minutes for 5 days per week for 175 days during the regular school
term. Materials were chosen to help the students progress at their
own speed and ability. These were primarily chosen on their adapt-
ability to individual instruction. Some examples are: SRA reading
lab, .;vies, transparen,:ies, filmstrips, readiness kits, "ounLain
Valley, Websters Tutoring System and others. The equipment included
Craig Readers, overhead projectors, Tach-X, Tach-150A, 15011, record
players, tape recorders, language master, etc.

2. Eater Elementary:

The class size ranged in size from 10-14 in each session. Each class
met for 31) minutes per day, 5 days weekly during the regular school
year. I'he classroom was well equipped with desks, chairs, portable
carrells, fach-500, ,_assette players, listening stations, language
masters, record player, filmstrip projector, and other items that
assist in the individual teaching of the student. Materials such as
Webster International Tutorin, System, Scholastic Individualized Read-
in' Progrx:J, Fountain Valley reacher Support System and a variety of
materials not used in the regular classroom were used. This is based
on supplementing rather than supplanting.

There were many m2thods Lsed to stimulate interest in reading. These
included games, bulletin hoards, play productions, local television
appearance and mmy free choices for the students.

Each student's needs were diagnosej and efforts were made to remedy the
needs in an interesting and enjoyable way rather than by boring drills.
Each class went or a field trip to the new DeKalb County L;brary where the
students were given library cards and encouraged to use the library for
recreational reading.

E. PARTICTPANTS

In all instances the students chosen we not eligible for the regul,r EMR

classes and were reading below grade lev1 shown
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by standardi.:ed 1:he obte,t of the student ')e in. placed in the

fitle 1 read in, pro:;ram was that of la2eting their need~ and improvirn,
their read in to a level of acceptable performance.

I. Early Elementary.

The lee-Clark Readiness Test, California Reading rests, and other
previous test results and teacher recommendations were used to
determine those students who were reading below grade level and
had not achieved maturity readiness to be able to progress in the
regular classroom. There were 71 students who came 1,o the Reading
Lab in grades 1-3, 22 girls and 49 boys, ranging in ages from 6-9
years. Their general characteri-tics were:

a. Poor scores on standardized tests and performing below grade
level in classroom instruction.

o. low score on general standardized I.Q. tests both on verbal and
non-verbal scores.

c. Poor ,elf-concept, expectation of poor performance, and general
frustration.

d. Fypical behavior consisted of discipline problems, irregular
attendance and short attention span.

Most of the students 1, re enthusiastic about the special readinr pro-
gram. They were aware of their reading problems and indicated a desire
to improve their ability to read. The individualized instruction pro-
vided in the lab was what they seemed to n:!ed tor personal gratification
since, often times, these students have not been made to feel "special".

The teachers were certified professional classroom teachers with ele-
mentary education training and a background of experience in teaching
in these ;rades. Roth teachers are presently working toward higher
degrees. Each has taken special training during the year on individ-
ualized instruction and teaching elementary reading. New innovations
and materials were introduced wherever appropri?Le with excellent re-
sults. There was one teacher for grades 1-2 at.d 1 teacher for grades
3-4, both located at Forest Avenue School in Fort Payne. Each teacher
had the responsibility of working with the teachers, parents, and stu-
dents to raise the students' readik,g level to the maximum potential.

2. Later Elementary:

In the later elementary the students who were not performing well in
the regular classroom and had the saws characteristics as those in the
early elementary grades, were chosen. They had poor scores on stan-
darized tests and were reading below grade level by at least a trade,

and in most instances, more, They had poor scores on the verbal and
non-verbal standardized mental maturity tests administered all through
their school years. Certainly, they had acquired a poor self-concept
and the gent cal frustration contributed to the discipline problems,
irregular attendance, and general i.ndifference toward school.
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Most of the students, as well i
the patents, were eager for a

hance to pirtiLipate in the special teading pro.,,ram. Miley in-

dicated .1 knowledge ot their reading weaknesses and a desire to

tit, 1 to it ioo.

Chere were two ttat.her-; in thi,. level one teacher in Lilt 1-4

level it Forest Avenue School and one teacher in grades 5-6 at

Williams Avenue School. in all there were three reading Leachers.

'I he teachers were all professionally ertitied with a number of

years experience in teaching students in this age bracket.

Thcr were 103 students in grades 4-6 involved in the Title 1 lead-

ing program. Sixty-seven boys and 36 girls ranging in age from

i0-r) years.

RELATED COMPONENT

In addition to the Title I re,:cling teachers in the reading lab the

aides worked with those students who participated in the program as

anoth(r method of informing, instructing, and motivating. The aides

'wiped by re-enforcing the teaching with the use of the audio-visual

equipment in the library, duplicating materials for the student's in-

dividual use, helping to keep records used in the evaluation and check-

ing objective tests given by the teachers.

in man\ inst-antes the parents of Lhe Title T students came to the

scho11 as volunteer aides to the ritie I activities. They helped in

the individual le-enforcement needed after the teacher had given in-

struction and had given specific instruction to the volunteer aide as

to the method to b( used. Supervision by the teacher would insure that

these instructions were carried out. At no time were these people used

as prescribers or teachers.

AN American Education Week Open House was held at the schools and parents

visited the reading labs. At this time the students demonstrated various
equipment and materials to their parents and the teachers explained the

program. Another open house was held later in the year with all parents

and students invited to view the reading program facilities.
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Reading teachers worked with the ( lassroom teachers and parents sharing

information and ideas in order to a,:hieve better results with the student-.

Second and third graders and the it teacher appeared on a local television

production featuring the special reading program. The students demonstrated

some of :.he equipment. and told sow,: of the experiences they had enjoyed. Uhc

evoetience was mo;,1 worthwhile and the station reported many calls requesting

the nature of the program, etc.

In-service training was both scheduled and informal. The coordinator had

several in-service training sessions with the teachers and aides. Toe

principal and regular teachers had informal session?and the aides had

contiouous training with the Tit!e f teachers. The in-service part of our

program was continuous. All personnel members were available at any time
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I. di,,cn,,s or in an way. Each el the Leachers had participated
in the self-stodv for accreditation with the Southern Association of

and rdiversities.

Each of the three Leachers nad earned from 3-9 hours graduate credit
;n subjects related to their work. Some of the subjects were: In-

dividuali7ed instruction, prcram writing, writing objectives and Leach-
ing elementary reading.

EFFECTIVENESS

This report is on the following page.
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Project Mathematic-,

A. CoIlArt: Coc,ity

84

Wiley S. Adams. Ir. Idle 1 Coordinator

1'.U. Box 270
Tuscumbia, Alabama 3,674

Phone 383-8665

Delores Long, title 1 Supervisor

of. liox 270

Tuscumbia Alabama 35674

Phone 383-8665

C. Objectives - Early Elementary

Grades One, rido and Three

At the completion ot two semesters ot instruction, 707., of

the students will have a mathematics grade score on or

above their actual grade placement as measured by the

Metropolitan Achievement Tests. The students who have

advanced sufficiently during the year will be sent back

to their regular class.

Objectives - Later Elementary

Grades four. Five and Six

At the completion of two semesters of instruction. 707

ot the students will have a mathematics grade score on or
above their actual grade placement as measured by he

Metropolitan Achievement Tests. Mese students that
attain sufficient progress during the year will be returned

to their regular class.

D. Treatment

Class Size and Organization - The average number of students

per class was ten. Classes were conducted during the

regular school day. Early elementary, second and third
grade students, wont to the classes five days a week for
approximately 40 minutes daily. The first grade students

attended 5 days a week for approximately 30 minutes daily.
Later elementary students. grades four, five and six were

in classes 40 to 55 minutes daily, five days per week.

Equipment and Materials - The materials and equipment used
with each student was determined by his needs. the Stanford

Diagnostic Arithmetic lest. Level 1 Form X was administered

to determine mathematical weaknesses of the primary grades.

reacher made tests and diagnostic tests used with Houghton
Mifflin Modern School Mathematics Structure and Use were
other instruments used to determine specific mathematics
skills which the student needed help in, and the grade

level comprehension. For diagnostic purposes or the
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later elementary students, the Stanford Diagnostic
Arithmetic Icst. Level Ii, Form X, was used. Individual
sheet', were kept 'or each student indicating skills needed.

cot.,11"s matki r.Iis tc, Improve

Muterills were used rum Hougliton Mittlin Company
which included: Modern School Mathematics Structure and
Use, Revised Edition 1972 K-6, Modern School Mathematics
Dia4nostic !est. (tor ont_inuous evaluation), placement
tests, duplicateg masters overhead visuals, Modern
School Mathematics tests 1-6, Big Book for Kindergarten
level, workbooks, programmed practice books, cassette
tape., recordings, earphones, charts and filmstrips,
Manipulative materials used were geoboard kits, colored
centimeter rods, open-end abacus, geometric shapes,
number lines, concept and skill cards, mathematics games,
toy coins. fraction dominoes, chip trading set, fraction
bars ciock-o , mathematics activity cards (laminated).
geometric shapes (laminated), flannel board, fractional
parts, straws for counters for place value, protractors,
compasses, and Gro Chart, Equipment used included
record players, overhead projectors, filmstrip projectors.
tape recorders. tape-cassette and earphones.

E. Participants

Boys and girls from the lit'st through the sixth grades
were involved in the mathematics program. The first

graders were recommended by teachers and tested
for eligibility. Corty-:our first graders were
in the program for all year. One first grade student was
enrolled for second semester. Second through sixth grade
students that were weak in mathematical skills were
selected for participation by classroom teacher
recommendation, parents. California Achievement lest
scores, and Metropolitan Achievement Tests scores. Thirty

second grade students, thirty-two third grade students,
thirty-eight fourth grade students, fifty-nine fifth grade
students and sixty-one sixth grade students were enrolled
all year. In for second semester only were one :irst
grader. one second grader, one fifth grader, and two
sixth graders. the Metropolitan Ach!evemeni Tests, forms
F and G were administered for pre and post tests. For all

students in the Title 1 Mathematics Program. the work in
the mathematics laboratories supplemented and enhanced the
regular classroom lessons. Fhe mathematics test and other
materials were different from materials used by the
classroom Leacher. the Title I mathematics teachers and
the classroom teachers coordinated their etiorts. In some
instances, they worked on the same subject areas
simultaneously using different materials. Six weeks
evaluation reports were sent home to parents concerning
progress that had been made in various mathematical skills,
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Five mathematics teacheis and the Title I supervisor

were involved in administering the treatment. One oi

the teachers has a Masters degree. three have Bachelors'

degrees and one has a C certificate. ;he supervisor,

who has a 'AA' degree. works closely with the teachers
in planning the instructional program. The supervisor

plans the testing program and compiles all the data for

evaluation.

F. Related Component

In-service training wai, provided for the mathematics teachers

and aides at scheduled times during the school term

1973-74. the schedule of the Title 1 In-Service Meetings

were as tollows:

August 28, 1973 - All Colbert County teachers Colbert

County High School Leighton, Alabama.

Septelifxr 6, 1973 - Pre-Service, Conference Room, Colbert

County Board of Education. Tuscumbia Alabama.

November 3, 1973 - Conference Room. Colbert County Board

of Education, Tuscumbia. Alabama.

December 4. 1973 - Conference Room. Colbert County Board

of Education Tuscumbia, Alabama.

January 23. ITA - All Title I Mathematics teachers, aides,

and supervisor met at Colbert Heights School, Tuscumbia,

Alabama in the mathematics laboratory with consultant,
Miss Kathy Farrell, Houghton Mifflin Company on use of

Modern School Mathematics. Structure and Use.

April 24. 14+74 - fitie I In-Service. Colbert. County Board

of Education.

June 6, 1,-;74 - Title I t_eachers, aides, and supervisor

met in conterence room with consultants:

a. Mrs. Claudia Hardy State Testing Program

b. Mr. and Mrs. 0. White, Title I and State Testing
Program, "Interpretation of new print outs for
California Achie:ort:ef.t Tests for next school ear

1974-75V

June 6, 1974 - All Tale 1 mathematics teachers submitted
final evaluation reports at the Colbert County Board of

Education, Tuscumbia. Alabama.
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Grad', tint - 1110 objective was to ho,'e 70 of the StUdWILS

ifiu,Alematlis in, 1.H glade p1o,,p1w.f. 1,y !ht.

eod the yto, . The M(tropol.f,,n

P imer Level l'orm I wd, admini-dered to the first glade

students in September, 1973. the post test WdS given in

May. 1974. Metropolitan Achievement Iests. Primary I Level.

Form G. Forty-tour students were tested. the average grade

placimient at the end of the year was 2.2. The raw scores

showed a gain of 34 more items correct on post Lest than

pre test or second semester only, one Iirst grader was

tested, the pre -test Metropolitan Achievement tests.
Primer Level, Form F, was given in .January. 1974 and

the post -test, Metropolitan Achievement rests Primary I

Level, Form G, administered May. 1974 showed a gain of
twenty-five more items correct OH post-Lest than pre-Lest.
rhe grade placement at the end of the year was 1.7.

Grades Two and Three - rhe objective was to have 707, of

the students have a mathematics grade score on or above
their Ev:tual grade placement as measured by the
Metropo .tan Achievement Tests, LL the completion of one

or two semesters of instruction. 307 of the students

were to advance their capability in mathematics by at

least two months. the second grade students were

administered the Metropolitan Achievement Tests Primary

I. Form F, in September, 1973 and Metropolitan
Achievement Tests, Primary 11, Form G, were given in

May, 1974. Metropolitan Achievement 'Pests, Primary II

Form F and Elementary Form G were administered to

third grade students. In grade two. there were thirty

students tested for all year, showing a one year and

tour month gain. There wece thirty -two third grade

students tested and showed a gain of one year and two

months gain. During second semester, one second grader
participated with a gain of live months.

RESULTS OF rES1ING

Mathematics 1'74 - 74

trade No. Pre Post c,aln

1 44 R5I0 2.2

2 30 1.4 2.8 1.4

3 32 2.3 3.3 1.?
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Later Elementary

Grades Four, i'ive and ;1..f - i he objective was to have 70Z

of tue students Co have a mathematics grade score on or
above their actual grade placement as measured by the
Metropolitan Achievement tests. rhe Metropolitan

Achievement rests ,3 pre-test were administered in
September, 1973 and post-test in May, 1974. The

given were:

Fourth grade - Pre-Elementary F, Post Elementary G
Fifth and Sixth grades - Pre-Intermediate F, Post
Intermediate G.

In grade four for all year, thirty-eight students were
tested. In grade live for all year, fifty-nine were
tested, and one for second semester only. n grade

six for all year. sixty-one were tested, and two students
participated during second semester only.

Ot the thirty-eight iourth grade students that participated
in Mathematics Classes all year, nineteen made
substantial gain of 1.5 or more, fifteen made moderate gain
of 0.7 - 1.4, and four made 0.6 months gain or less.

Of the fifty-nine fifth grade students, twenty-one made sub-
stantial gain of 1.5 or more, twenty-nine made moderate
gain of 0.7 - 1.4, and nine made gain of 0.6 months or less.
During second semester only, the one student made moderate

gain of 0,7 - 1.4.

Of the sixty-one sixth grade students that participated
in Title I Mathematics classes, seventeen made substantial
gain of 1.5 or more, twenty-four made moderate gain of 0.7
1.4, and twenty made gain of 0.6 or less. During second
semester only. of the two sixth graders that were tested,
cne made substantial gain of 1.5 or more and one made
moderate gain of 0.7 - 1.4.

TESTING RESULTS

Grade No, Pre Post Gain

4 38 2.8 4.4 1.6

5 59 3.8 5.1 1.3

6 61 4.4 5.5 1.1
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Summary of progress for mathematics in grade placement
for second through sixth vrades.

how the total of 220 students enrolled all year in Title

I mlOWMAtles classes, qeveaty-three made qubstantial
progresc of 1.5 or more grade placement, one-hundred and
eleven made moderate gain of 0.7 - 1.4, and thirty-six
made little gate of 0.6 or legs

From our study this year, 1973-74, it reveals that 33.1T
made quI3staqtial gain of 0.7 - 1.4 and 16.3 made little

gain of 0.6 months or less.

Total Number Students -- 220
All Year Mathematics -- 2nd - 6th Grades

Gain in Title I Mathematics

Classes, 1973-74

95

Gain in Per Cent
33.1% - 1.5 or more
50.4% - 0.7 - 1.4
16.3% - 0.6 or less
99.67

Number Students
73 1.5 or more

111 0.7 - 1.4

36 0.6 or less
220 Total
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Then ve, unt :'oars of T. ducat i

ionn P. (raam, Title T CoordiratrIt-
Ocurth use Annex

Ctre, Illhar,

leleynone :1.1r.ror

C. o'n,:ective flit ^r ilemrrt-,r7 :7ati- was an averare rq:!, of J.?

years for' students participatinr is the proprap the entire scholaJtic
-ear and (-ne rth ,,in for 01,2h , .tr, in the rrorrar for students

plrticipatirr :ess thar nire

CilS3 3iZ': was to stude,'ts per Classn.om urpaniz-,tHn was

flexible, inuivilual students tab" -s for prnur wor) and areas

fcr teacher-puTil or pairs of stute-,s to We

Fquiprent and riterias used wire al follow:

1. A carouse. flish-rath propra,, used with ercup particirat:cn.

A flann1 1.cars with peoretrio shares, ol-jects, basic rath
umber line, and fracticriai nart3 W13 use: 7n rrours.

c. Level wor!:nol,s 'r' re assirreci 1r, ,,:soC, throurh:ut the prorrar.

'imeorrarhed work sheets wore danC1 for reinforcement of skills.
uominocs cf two colors were usf: to teacn azditiol and subtraction

facts.

f Flash-ratn cards wore used :nd:vi(iva:1,, in pail.c or rroups or
three, as neeed to strerpthe, -r as ,,eeled for reTredia2
A tared 1.ntermediate rath prf%rtr. was used fc-r variety in iniroducirr

rev, concepts and as a review.

h. .)cli-teacr:rp arithretic brv:s were used fcr in;iv',:ual work.

e:crs used to stirulate participants were rath paes, rewards, and
praise.

Classes varied in 1..;pth fro- to 70 rin:tos five da-,s per

3( weeks durinr the rec,u-Lar srrwel terr. Duo tc :ate funlinr,

sere schools had only an weel. r1',. prcrrar.

Farticipants were selected by tie rerular classroom teachers from the

s'oW learners and unierachivers tneir class. Title T teacher

pave each participant the California Achievement rItk Test to 3etermire

if they were eligible for the Title T class.

The Title sttff consistnd of ,i' -rre ± cachers, the majyrity having

previous experience as Tit7e 1. teachers. Their flucton and responsihRity

was t(i rive indiviAual instruction in rath to each stulent assipned to

their cl:Iss.

In-service traininr for staff members consisted c.f.' a 1.-e-school

shop and monthly reetins )f Title I tna,,hers.
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rt lor Count

illnAv-,141(L percent increased their level of performance one or

9t)re sttninos. One or less tha- one-half percent advanced six
)taninL,. S,'J:1 or three percent advanced five stanines, thirty-

live or fourteen percent advanced four stanines, seventy-eight
or thirty-two pgrcent achieved three stanines, ei.,4hty-four or

thirt%-tour percent improved two stanines dui thirty-five or four-

teen pc..1 cut drIlance.1 oae statinc. One or less than one-half per -

coot s'mad Luyruvement in three concept areas of the test, two or
one percent made improvement in two areas, while two or one percent

showed litt'e or no progress.

the evaluation of these pupils by teachers 4.n the affective domain
uldacated that at the beginning of the year ten percent rated good,
tw._lty-nine percunt average, forty-one percent fair, and twenty per-

Leal. poor. At the end of the year the rating had changed to fifty-fo
prkt,nt ;ool, thirty-six percent avera4e, nine percent fair and none 1

th2,1 had a poor rating.

the Lest data reflected that we exceeded our objective which is evi-

L,nce that this program 4as effective.
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Early Flementury
Boseemer City

A. Bessemer City Sehoe1.;

:3

NARRATLVE: EARLY CLEMENFARY
FY 73-74

iionnie Nicholson

412 North 11th Street
20s-zemer, Alabama 15C1.0

Htephene:

C. Pcolect Objectives -- _

D.

L.

1. 5Lven standirdteA pre- and posttests of reading achievement, immatur
Psi_ graders will make 1.2 year's pro6less; 70% of the pupils in grade
3, and 4 who were not ready t-) read J'a the pretest or who were experie

reading difficulties will show an increase in their rate of growth of at
1.2 year's progress; 20% will make .8 month's progress.

:upils served ',N. tne Ticle 1 Primary reading program were a year or m
-11)-1Jw eeiding grade level. These pupils needed individualized instructio
'n reading, improved attieude toward self and school, and enriching exper
in reading.

Treatm<nt

las,euctionaI Aetivit.,es Design: Programmed individualized reading instr
provided oppLrtueities for pupils to progress at a pace that was appropri
for their own learning abilities.

A diagnestic/prestriptive appeoaeli. tailored to pupils reading abilities,
ness?s, and learnin.,:, styles, provided immediate positive reinforcement fo
e.eeuss of the program. Computerized printouts were correlated with read
activities and were useful for diagnosing specific skill weaknesses.

jramatic.,,. choral reading, language experience stories, and vari
malti-sensor, d, tivitles provided enrichment plus background experiences
specific reader g skills. leacher/pupil-made reading games allowed for ma
,nterestin& humanistic interactions between the teacher and pupils.

aLtlVitiCs p,:mitted each pupil to progress as rapidly as he could, m
Jug basic skills bcfole proceeding to more complex concepts.

The program we, ...ructured so that teacher and pupil stayed on a "task" d
related to objeceies. Motivational techaiques were built into the progr
which included iicrete rewards. iiiLse rewards served both as a means of
forcIug and evaluating the reading skills taught.

Pupils identified for participation in the program were pre tested in ear
September, 1973, and post testec: in May, 1974. Cumulative records, teach
jedgment, and intormal reading measurements were of major significance in

InLcrventicn to:,ts were administered at various 1ev
of progress.



XIV. Summary of Citle I Programs

A. Preschool: Thirty-four LEA's bld preschool under Title
during the regular term for 9 months. The participants

were tentatively identified by Headstart records, economic

status, records of siblings ilho had been unsuccessful in
school immaturity. etc. Then, each of the prospecitive
participants was tested. The tests used were Metropolitan
Readiness, Murphy-Durrell, Peabody Picture Vocabulary, Draw
A-Man, Yang Ho Behavior Maturity Scale, Harrison-Stroud Rea
Readiness Profiles, Scott Foresman Initial Survey Test, Gee
Clark Readiness, Boehm Test of Basic Skills and California
Test of Basic Experiences.

The children who rated below the fiftieth percentile or
the fifth stanine were selected first with others up to
the sixtieth percentiie being accepted on a space available

basis. Some LEA's gave only the general concepts or langua
p of the tests to identify the children and gave the oth
par-3 after they were in the program. The programs were

reported as successful. Since some reported in raw scores,

others in stanines and others in percentiles, an average sc
was not available for all. The scores which could be grout

are in the section on testing.

B. Elementary: the elementary programs consisted of reading

in 124 of the participating LEA's reading and math in sixty
seven LEA's and of 73 special education classes.

Two LEA's called their programs basic skills and communi-
cation skills (rather than reading and mathematics) which
included language arts and other skills needed. One small

LEA used the Title I allocation for a preschool program.
Test scores are in the section on testing.

Services consisted of teacher aides, social services,
counseling and testing, health services, psychological, etc
These services helped to involve parents and to reduce abse

teei sm.

C. Secondary: Reading and mathematics were the main instructs
activities conduuee.d in secondary grades for eligible Title

participants. The activities were more concentrated in the

high school grades (7-9). Supportive services included tea

aides, social services, counseling and testing, health sere
(medical and dental) and psychological services when needed
One LEA had night classes in all academic areas in a dropot

program.

40



VI. NON-PUBLIC SCHOOL PARTICIPATION

A. Did non-public

B. If private
check types

schools participate in Title I? Yes 12 No 11:

school children participated in your Title I proje
of project.

12 1. During regular school year.

2. During regular school year and summer

1 3. Summer

12 4. On non-public school grounds

1 5. On public school grounds

6. Other

C. Write a brief summary of the participation. Be specific abou
what was done.

Seven of the LEA's provided teachers during the regular t
One LEA provided seven teachers and seven aides for the n
public schools. Six others supplied a teacher on a part-
time basis. In one LEA, the Title I eligible children we
transported to a public school for one hour per day. Thi

was not satisfactory, so the practice was stopped in Nove
ber at the request of the non-public school.

When it was not feasible to supply a teacher, personnel f
the LEA's helped the non-public school staff identify eli
children, plan and implement Title I activities. The LEA

then provided supportive services suca as nurses, testing
social workers and supervisors. They also provided some
supplies, materials, and Title I in-savice training.

26



PART ONE

oPERATION chi:ViCES

The Title 1 nrolram in Alabama as aaministered from the statt
level throw,,11 the Division of Administration and Finance by 11

Federal Programs Section. Tile fitle I staff consisted of the
state coordinator, assistant state coordinator, four educatiol
specialists, a mathematic_.; specialist, a reading specialist,

an evaluation specialist, a statistician, an accountant, accol
clerks and clerk stenographers.

The staff worked with the LEA's in individual conferences, area
and statewide conferences and by telephone. An attempt was rm
to involve the LEA's in the planning of all conferences. The
staff also invited the LEAs to come in on several occasions t(
make recommendations to the SEA about improving SEA service tc
the LEA.

Some of the SEA Title I meetings involving LEA representative!
during 1974 were as follows:

July 30
July 30
Au0;ust l & 2

August 31
September 27
October

November 8
November 28
December 13
January 9
January 23
February 20
Februqry 28
March 20
March '>2.

March 26
March 30
April. 2

April LO
April 11
April 16-17
April 16
April 18
April 19

24

\nril 25
April 26
`la,. 2 & 21

Educational Program Auditing
Needs Assessment
School Office Personnel
Project VISIT
Project: VISIT
Title I Legislation
Statewide conference for LEA Coordinator
Needs Assessment
Needs Assessment
Compensatory Conference Planning Meetim
Statewide conference on federal funds
Area Conference on Evaluation
Area Conference on Evaluation
Area Conference on Evaluation
Arca Conference on Evaluation
Area Conference on Evaluation
Needs Assessment
Area Conference on Evaluation
Area Conference on Evaluation
Needs Assessmenr
Title I training conference
Brea Conference on Evaluation
CPIR Workshop

Area Conference on Te:Aing and Diagnosif
Area Confers lace on Tt.aing and Dingnosil

Aro1 Conferenco or Hr, and Diagnosm

Area Confortnce on and Di.ignw.ii

^1,vds A:;se:-;smellt

->.110T



Cher( vo, Count,- ;'oar i of du cat i

John ('rain, Titi T Coordirat,,r

Ccu rt h io Anne>,

ro, 11,1 7

qelornene

C. Th, obective f r lat-r I I 'rrti r t was an avorare ra:!, of I.?

years for students participatinr 4.he proprar the entire scholaotic

ar and cn, r-crt h in for eah r I n the rroprar for studt.nt

partic:ratinr :oss thar nirc

D. Treatre! t :

Class sizt, was " to ; student s rer -'a 3S . Classr,or orranizati on was

f 1 ex11,1 0, inuivi iva' students .1o5 s -1 for proup worl and areas

fcr teacher-pu; 11 or pai rs of st,; le-. 3 to wer'.

Fqul prent anA r s used wire a 1 fci ow:

i. A carcusel f. ish-rath propra- ;as used with rrot.p rarticipat:cr.
A flannel icard with reoretric shares, c'rects, basic rath
"umber 1ir, and fractional oart 3 Was us n rroups.

c. Level. wontoo1,3 wore assirre an used throurh(ut the prorm.n.

imeorrarh-A work sheets were uski for reinforcerent of sins.
uominoes of two colors were us( . to teach alditiol and Jubt ra ct i on

facts.
Flash-ratn carts were used 17-11,1(iva:1,, in raj::: r rroups of

three, as neeriel to strenrth-- r as fl,edej for reredia2
tared interreiate rath prr,rr ar. was used for v:)ri oty 1.n introdt.cin

rel., concepts and as a review.

h. .)elt-teacr r'r arithrctic C'(- I S wor: fc r in work.

crs used to stirulate rarti-irants were math paTos, rewards, and

praise.

C11 53e3 varied in 1,:nrth fror 3() to "0 rin-tes each five por

3( weeks durinr the reru;ar' terr. Due to :ate fundirr,

30M(' schools hl 1 only an 1 wec. min rrcrrar.

Tarticipants were selecteq by tic. rerular classroor teachers from thc
sow learners and unierachievors i tneir class. Title T teacher

gave each participant the California Achi,)vetrert rat', Thst to 3etertnirc.

if they were elirib]e for the Tit lo I class.

The Title T staff co,;sist-d of ;orrc'y teachers, the rajc,rity havinr 'rid

previous experience as Tit' i I teachers. Their fut ct en anti re:Tonsil-1i

was to rive indi vidual i'struction in rath to each stulent assirned to

their cimss.

1n-service traininr for staff remh-rs consisted of a ; re- school work-

shop and monthly reetinrs if Tt1 I telchers.
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INTRODUCTION

Fiscal year 1974 was the ninth year in which federal funds were

used to meet the special needs of the educationally disadvantaged

children in Alabama. The funds provided by Title I of the Elementary

and Secondary Education Act (ESEA) were allocated to one hundred

twenty-five (125) county and city school systems (LEA's).

The Title I program of 1974 was the result of the evolution

of a program from the 1965 idea of "providing anything you have

never had before" to careful consideration of the identified special

needs of fewer children. Each year the programs have shifted more

and more :rom a remedial program to a preventive program, beginning

with preschool in many systems.

Definite stress was placed not only upon the assessment of

educational deprivation but also upon the preparation of meaningful

behavioral and performance objectives to meet the assessed priority

needs.

The uncertainty of Title I funding from year to year makes

teacher contract renewal unpredictable. This has caused many teachers

to ask for a transfer out of federal programs. Thus, extensive train-

ing of new teachers must be done each year. The extent of the

personnel turn-over definitely affects the effectiveness of the

programs.

Amendments to the ESEA provided special funds for the education

of the children of migrant agricultural workers, children residing



in state-operated or supported schools for the handicapped and children

in institutions for the neglected and delinquent. Evaluation reports

for those programs are under separate cover.



DISTRIBUTION OF TITLE I FUNDS

1974

Local Agencies (Part A)
(Part C)

institutions for Handicapped
Institutions for Delinquent
Migrant Education
State Administrative (Includes Part C)
1973 Impounded Funds

Local Agencies (Part A)
Local Agencies (Part C)

Local Agencies (Part A)
Funds Budgeted for Capital Outlay
in 1974 (Included in above amount)

Buildings and Remodeling
Instructional Equipment
All Other Equipment

$ 34,549,166
1,592,071

633,507
199,129

694,053
377,245

5,707,968
1,193,291

$ 44,946,430

$ 15,230

333,244
8,956

$ 357,430



rirLE i STAFF POSITIONS IN 1974

litle :, ESEA
19,

PROJECT STAFF

Regular
TERN

Summer
TERN

Classificatica of Assignment

Teaching Kindergarten 271 555

Teaching Elementary 1,819.5 2,174

reaching - Secondary 278 429

reaching Handicapped 73 48

Teacher Aide L,411.5 1,210

Librarian 3 49

Librarian Aide 2 5

Supervision 56.5 52.5

Direction and Management (Admin.) 96.5 118.5

Counseling 50 35

Psychologist * 1 0

Testing 37 30

Social Work 15 7

Attendance 20 5

Nurse* 40 12

Physician* 1 1

Dental Hygenist* 1 1

Clerical 100 100

Other 164.5 480.5

', Some of the non-teaching staff may have been under contract for services

as needed.

8



INSTRUCTIONAL ACTIVITIES

in

1974

REGULAR TERM

INSTRUCTIONAL ACTIVITIES

Number of

LEA's

Number of
Children

Amount

Allocated

Business Education * 1 75 $ 4,000

English Reading 124 110,774 10,071,275

English Other Language 2 2,045 83,617

Arts

Home Economics (Personal
Development) 1 100 9,000

Mathematics 74 53,278 3,348,623

Natural Science ** 3 1,330 54,987

Social Science ** 2 1,305 46,000

Special Activities for
Handicapped 16 2,084 343,044

Kindergarten 33 5,730 1,877,999

Other Activities (ITV,
Speech, etc.) 7 22,038 1,198,747

* Night classes in a dropout program

** Classes for dropouts, NYC or in LEA's with a heavy concentration of

deprived children

9
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4

SUPPORTIVE SEk1' 10ES

in

1974

REGULAR TERM

SCPPORTIVE SERVICES Number of
LEA'::

Number of
Children

Amount
Allocated

Attendance 18 21,635 $155,617

Clothing 1 300 1,400

Food* 5 620 5,991

Cuidance Counselin', 17 24,365 510,363

Teacher Aide` 92 9:',026 2,501,351

wealth - Medical and P2ntal 36 45,411 395,136

Library 5 9,031 20,137

Psychological 2 1,355 19,903

Social Work 8 10,973 104,856

Speech Therapy 1 1,275 18,300

Transportation * 13 8,131 39,957

Special Services for
Handicapped *** 1 125 600

Other Services 24 64,766 373, 3')4

Snacks and food services not reimbursable under USDA.

** Trausportation for Title I pre - school children.

**Y* Glasses for children in the Special Education classes.

1.0



5

INSTRUCTIONAL ACTIVITIES
Summer 1974

INSfRUGTIONAL ACTIVITIES
Number of

LEA's

Number of
Children

A '1000;

Alloome0

Business Education 1 110 s 2,0)U

Cultural Enrichment 0 0 0

English - Reading 70 50,929 1,728,897

English - Speech 1 1,100 17,5')0

English - Other Language Arts 1 1,357 28,000

Mathematics 48 40,816 905,55()

Natural Science 5 8,647 110,932

Social Science 7 12,910 144,39?

Special Activities for
Handicapped 4 689 43,924

Kindergarten 56 9,086 645,475

Other Activities 3 548 25,790

SUPPORTIVE SERVICES
Summer 1974

11.1mber of Number of Amount

SUPPORTIVE SERVICES LEA's Children Allocated

Attendance 5 2,760 $ 8,650

Food 10 6,613 31,350

Guidance Counseling 8 11,681 .=,9,309

reacher Aides 56 39,920 414,806

Heatth - Medical and Dental 14 8,546 39,482

Library 7 13,174 52,487

Social Work 3 6,105 5,918

Speech 'therapy 2 2,205 3,700

rransportation 42 34,011 (:21,441

Other Services 20 29,377 51,75 -/

* Snacks and food services not reimbursable under USDA.
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In addition to the workshops and conferences, the SEA Title I

staff gave assistance through individual conferences, telephe-P
conferences and visits to the LEA's. During the year, the

following reviews were made:

129 Administrative Reviews
49 Accounting Reviews
26 Evaluation Reviews
65 Instructional Reviews

Every request for special visits was honored. The SEA Title I

staff helped with planning sessions, in-service training pro-
grams for parents, etc. No data processing service was fur-
nished except test r^PAts from the state testing program in
the fourth, eighth an tenth grades. A print-out which supplied
percentile ranks and total grade placement means was furnished

to each system. Plans were made during the year to supply
additional testing service, including item analysis, and training

in diagnosing and prescribing. First results of this service will

be described in FY 1975 evaluation report.

13
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li. Dissemination

Dissemination of information about L)rograms was very succes,
fully doae on 1974. Eight LEA's had excellent exhibits at the
Alabama Education Associatioa (AEA) annual convention in Birmingham,
Alabama. Brochures and othir materials N.,re displayed and distributed
by the LEA exhibitors.

The Alabama State Department of Education (SDE), the Alabama
Association of School Administrators (AASA), and the Alabama Education
Study Commission (AESC), cooperatively sponsored Project VUIT (View
Innovative Schools in Transition) as a method of disseminating infor-
mation about exemplary education programs in Alabama. After an initial
meeting bet- :en SDE and AASA representatives, a committee was appointed
to coordinate the project.

The committee outlined the following steps for the project:

1. Identify exemplary educational programs in Alabama.
2. Select the systems to be included as visitors.
3. Develop a list of recommended procedures to be followed

during a visit.
4. Coordinate the visits.
5. Evaluate the project.

It was decided to include all systems that had a new superintendent
either during the 1972-73 or 1973-74 school year. The remaining systems
were selected so as to assure a near representative sample on the basis
of: (1) geographic locations, (2) size, and (3) city and county
syi-ems.

This resulted to a list of 34 systems to be invited to participate.
' letL co-sogncd the state superintendent of education, a represen-
tative of the Alabama Association of School Administrators and a repre-
;entative of the Alabama Education Study Commission was sent to the
superintendent-, of the 34 identified systems inviting them to participate
in Project Attached to the letter of Invitation was a return form
for their response with spaces provided for indicating their choice of
the type program which they would like to visit.

Of the 34 systems invited, 21 indicated a desire to participate.

Forms were sent to SDE consultants and to AESC representatives re-
guesting that they recommend school programs to be visited. The responses

were used to develop a list of schools to he visited. The school pro-
grams to he visited by the various systems were selected from this list
on the basis of indicated choice and proximity to the visitors.

14
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0,ite ,001 1r scnoot system wa' selected to be visited,

a letter y,tt, to the superintendent asking that a team of
isitor he !lloied to Visit. A form was attached for their
response requesting a choice of dates for a visit.

By 1-,edns of telephone calls, dates were mutually agreed
upon by the visitors and the system being visited. Written con-
firmation was sent to the visiting system along with the appro-
priate numbers of the following materials, forms,* and instructions:

1. How To Have A Successful VISIT.
2. Project VISIT Evaluation.
3. Statement of Official Travel.
4. Statement of Expenses for ESEA Title III, Project VISIT.

Written confirmation along with Accomodating Your Visitors was
also sent to the systems being visited.

Visitors were reimbursed individually for mileage and per diem
while the schooi systems were reimbursed for any substitute teachers
hired to replace visiting teachers. The cost for mileage and sub-

stitute teachers was $2,841.74.

Each visitor was asked to fill out and return a copy of the
evaluation Form. A total of 107 of these were returned. A large

percentage of the replies was favorable with accompanying requests
for continuing and expanding Project VISIT in 1975. As a result
of this project, the dissemination among LEA's increased.

*These forms are available upon request.
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by LEA's was done in the following ways:

t. U1(;)in the LEA's

Conferences
fraining sessions, workshops
Written matter (reports, news releases)
Otter- Personal contacts, visits, telephone calls
Study and discussion groups (faculty, parents)
Consultant service, guidance counselor
Displays at fairs and educational conferences
Test scores disbributed to supervisors and teachers
Many LEA's have worked up study guides and courses of

study with in-service groups.
Parent Advisory Council

2. To other agencies:

Press, radio, IT
Publications - Letters, reports, announcements
Open house
Films and video tapes
Tans to civic clubs and other local organizations
Adult Basic Education classes

3. To state agency:

Written reports
Pictures, films, brochures
Visits, telephone calls
Exhibits of projects at the Alabama Education Association
Convention

Disseminaior by the SEA was done in the following ways:

1. To LEA's

Area conferences
Personal conferences
Administrative memoranda
Copies of materials sent from the U.S.O.E.
Copies of state evaluation reports
Copies of various evaluation reports from other states
Reprints of materials received from LEA's and other states
Programs presented to civic groups, faculties, parent groups
and other organizations.

2. To the public

News releases
Displays
Talks to various organizations
Publications

16
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DISSEINAPIM Or PROJECT rNFORMATION AND DATA

The methods used by one hundred twenty-five (125) LEA's to dis-

seminate information to the community and to others concerned

about Title 1 activities are listed below with the numbers of

LEA's who used the various methods.

a. 94 News releases and feature stories in the press

b. 53 Presentation of information and data via radio

c. 21 Special radio coverage of the project

d. 11 Presentation of information and data on television

q- 9 Special television coverage of the project

f. 82 Newsletters to staff members

114 Presentation of information and data in staff meetings

h. 110 PTA meetings

i. 85 Presentation of information and data in public meetings

and community groups

j. 34 Brochures or pamphlets

k. 50 Conducted tours

1. 103 Open house

In. 5 F,:blications for professional journals (for example, AEA

or NEA magazines)

n. 33 Publications for local community distribution

o. 25 Descriptive reports sent to other schools in the state

p. 36 Descriptive reports sent to Superintendent of Public Instruction

q. 109 In-service training (workshops, seminars, etc.) conducted
for Title I staff and non-Title I staff

r. 87 Copies of evaluation report
102 (1) To professional staff
102 (2) To principals of Title I schools

100 (3) To advisory council
10 (4) Other To local Board of Education

s. 24 Other (Specify) AEA Exhibits, newsletters to parents,
local displays.

17



An evalii.11:0,1 1, :mat for report in was given to the LEA's in

June 19/4. This enabled the LEA's to know what was expected

for evaluation reportin before project applications were

written. They were also able to duplicate materials which

could 'oe ',sec, as part of the pre-service trainin.,,, of Title 1

tea,,Thers. (The evaluation format for reporting is available

upon request.)

This state evaluation report is being prepared to meet USOE
requirements and for dissemination. Those involved in pre-

paring the report are the Title I coordinator, evaluation
specialist, statistician, accountant, education specialists,
when they were available,and typists. The report is a com-
pilation of information supplied by the LEA's and of SEA

Title T activities. Copies of the report will he mailed to
the U. S. Office of Education, all other states and LEA super-
intendents and coordinators Other copies are disseminated

upon request.

Eight area conferences were held by the SEA evaluation specialist

for discussion of evaluation procedures. Two hundred fifty-three
(253) LEA representatives attended the conferences. New LEA coor-
dinators and/or evaluators were helped in individual conferences
or by telephone.

Twenty-six evaluation reviews were made of LEA programs. The

state review form was used for the reviews. All noted exceptions
and recommendations were written to the LEA superintendent with a
request for a reply. The evaluation review form is included.

On the local level, much of the inservice training was directed
toward testin:, diagnosing needs and prescribing. Reading and

mathematics objectives and checklists were used by many of the

teachers. In some LEA's there T.las 14ttle continuity in the pro-

grams. Th uncertainty of funding caused a great turnover in

Title 1 leachers. This meant more training of teachers in the

areas mentioned above.
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State of Alabama 13

DivisLon oi Administration and Finance

SHEET FOR EVALUATION REVIEW
,Itle I, P. L. 89-10

t.111 be markeu with a "yes', "no" or "NA" (not applicable) . All marks
10' e explainei in writing.

DATE

Superintendent Coordinator

1. An analysis of last year's evaluation report was presented to:

a. The Board of Education

b. Central office administrators and the principals involved in
Title I.

c, Personnel on Title I payroll. (excluding b. above)

d. Parent Advisory council

2. Copies of the last evaluation report were offered to the parent
advisory council.

3. A copy of the last annual evaluation is on file in the Title I
Coordinator's office.

4. Title I test answer sheets for three years are on file in the
Title I Coordinator's office or principal's office.

5. Pre and post test scores for participating children who were in
the program last year are on file.

6. Provisions are made for interim testing during the year.

7. Plins have been made for changes in the procedures and/or objec-
tives if changes are indicated by the testing.

8. lirle I testers and/or evaluators are being utilized properly.

9. The Title I Coordinator made a preliminary evaluation review
prior to the SDE evaluation review.

YES NO

Effective: September 10, 1973 Revised: September 10, 1973
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State of Alabama 14

Division of Administration and Finance
I

CHECK SHEET FOR EVALUATION REVIEW

(Coned)

10. Each Title I teacher has a folder for each participating child
whi,h contains samples of his work.

11. Each Title I teacher has a confidential folder for each class
period containing. . .

a. A list of the names of the children in the class with pre-
test scores.

b. A diagnosis of each participating child's academic needs
and planned procedures to meet the needs.

12. Each Title I teacher has a copy of the project objectives re-
lating to her assignment.

13. Each Title I teacher has written objectives which are being
used to meet project objectives.

14. There is evidence in writing that an adequate continuing
evaluation is being done by Title I staff.

15. Who is responsible for testing?

YES NO

(Signature)

Effective: September 10, 1973 Revised: September 10, 1973
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IV. MAJOR PROBLEM AREAS FOR LEA

15

A.1. Preparing proposals -- The greatest problem in preparing
proposals was the rush Lo get it done after finally getting
a tentative allocation. This resulted in hasty planning
and careless errors. Late funding also caused problems
in getting the Advisory Committee together, in employing
staff and in planning pre-service training.

2. Operations and Services -- Implementation of a project at
the last moment presented many problems in employing teachers
and other personnel and in finding suitable quarters. Prin-

cipals of Title I schools have a legitimate reason to resent
having to shift teachers and try to provide rooms at the
last moment.

Other difficulties were due to shifts in school population
and the piece-meal funding.

3. Evaluation -- The evaluation problems for many LEA were
due to lack of trained personnel in the areas of testing
and evaluating. Others had problems with evaluation due
to the lack of support from principals and regular teachers
during testing periods and in trying to assess needs.

4. Other problems -- Orientation of regular school personnel
still posed a problem. This may have been due to the un-
certainty of funding which has caused some administrators
to feel that the programs are not worth the worry.

B. Recommendations from LEA's --

The recommendations are the same as those for 1973 which
are as follows:

1. Earlier funding to insure proper planning on the State
and local level.

2. Funding for a four or five year period in order to plan
and implement a continuous program and to secure more
qualified personnel.

3. Entire amount of funding be known before the project is
written to reduce amendments.

4. Less emphasis be placed on standardized testing.

5. Changes in guidelines be announced earlier,

6. Consideration of income of large families for more
realistic funding be given.

21
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7. The SEA work toward effecting a change in the curriculum
in teacher- training institutions.

The seventh recommendation has been considered by the SEA
and the teacher-training institutions and changes are in
progress.

C. Problem area:, checked by LEA's --

Some LEA's checked several areas: one checked all areas,
eleven checked none. The numbers and areas checked are as
follows:

49 Limitations imposed by Federal and State
4 egative reaction in the community to Federal funds

lb Ldentification of pupil needs
7 Designing of projects to meet pupil needs

36 Inadequate planning Lime
1 Cooperation with private and non-public schools

6 Completion of project applications
30 Excessive paper work
14 inability to obtain qualified staff
6 Pre-service and/or in-service training of staff
8 Shortage of administrative staff to plan and supervise

the project.

27 Lack of school facilities or space for carrying out
the project.

14 Inability to secure equipment, materials and supplies
in time

14 Delay between submission and approval of project
6/ Delay of announcement of allocation amounts
2 Delay in financial payments

* 26 inadequate Title I funds

2 Fiscal accounting procedures
6 Lack of appropriate evaluation devices

20 No problems encountered in initiating and implementing
this Title I project.

4 Inadequate funds were checked because of teacher raises
and an increase in fixed charges.
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V. INTER-RELAIIASH1t) OF TM'''. 1 WJTH OMER FEDERAL EDUCATIONAL PROGRAMS IN

ALABAMA

The LEA's marked the list below of other federal programs within the
system which were related to the Title I program. Descriptions of some

of the relationships follow:

112 ESEA - II

32 ESEA - Title III
1 SEA Title 1V
0 ESEA - Title V
25 ESEA - Title VI-A
4 Educational Professional Derelopment Act

125 U. S. Department of Agriculture Food Program
36 Head Start - 0E0 - Community
35 Neighborhood Youth Corps
85 NDEA - Title III
4 NDEA - Title V-A - Discontinued
1 Vocational Educational Act of 1963

2 Job Corps
63 State Social and Welfare Agencies
24 Federal Social and Welfare Agencies
29 Medical Aid to Indigent Families

Emergency School Aid Act
4 Area Mental Health Centers
3 Appalachian Career Education

The interrelationship of some of the programs listed above with the Title I
programs are as follows:

1. Community Action Agencies There are twenty-five CAA's in Alabama.
Fourteen of these agencies have been helpful in locating deprived
children and assessing needs through surveys. They have helped with
parental involvement by acquainting them with services which are avail-
able through CAA and Title I and by offering services such as counseling,
recreation, and night classes to parents. CAA has supplemented Title I
by aic:ing in preschool services. Records from Head Start are made

available to first grade pupils.

2 Headstarr. -- Programs for preschool children funded by O.E.O. were held
in the districts where C.A.A.'s existed. Twenty three of the Headst:art

programs were conduced for a full year and ten programs were operated

for two months during the summer. The programs were very helpful in
preparing students jcr school, especially in the communications area.
Student records were available to Title I teachers. Thirteen of the

programs were administered by boards of education and were considered

a very important part of the educational program.

3 Title II has been the program most coordinated with Title I. Library

books and audiovisual materials have been used by Title I participants
Librarians and aides assisted Title I children in using the materials
supplied Oy Title II. Special emphasis was placed on reading and re-
lated activities in Title I programs. This effort was enhanced by
Title II.
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Soecial 'disaster" allocations were given to thirteen LEA's from
sunds alf.med for ,tat.- administration. Anpiications were approved

,r lo,t books throug'i fires or tornadoes. Sixteen

thu-. affected.

4 Title III, LSEA Thirty- -those Title 111 programs were in operation.
['hose which were most coordinated with Title T were the media centers
vhich served several ,uTrounding ireas and four which were concerred
with reading. Motei-iols -ind services were invaluable to Title I

programs. Title III Leacher-training centers and workshops were used

by Title I personnel. Cultural acts projects were used by Title I

children. Some of the projects in career education, dropout programs,
environmental education, inci.idualized instruction, etc. involved
Title I children.

5. Title III, MDFA Materials bought through this program were used to
great advantage by Title T participants.

Title IV -- No Title IV projects were operated through the State. The

LEA's had projects which were conducted through a regional manager who
works out from the Atlanta office.

7. Emergency School Aid Act --- The application and approval of these programs
came to the rebional office in Atlanta. Thirty-nine projects (including

a metropolitan project in Mobile) were implemented in Alabama in FY 74.

The relationship with Title I usually supplemented the Title I program
by providing reading and/or arithmetic in grades which could not be in-
volved by Title I programs due to insufficient funds. For instance,

Title I may have taken care of reading needs in grades 1, 2, and 3 and

ESAA may have supplied reading teachers in grades 4, 5, and 6.

8 Title V -- ESEA -- Coordination of Title V and Title I within the SEA
has effected peripheral benefits to the LEA's. Title V funds were used
in a study of the organization of the SEA; in providing consultative and

technical assistance in academic areas and in special education; in pro-
viding leadership and consultative services to schools trying to meet
accreditation standards; in collecting and storing information through
the use of data processing; through providing services that assist in
developing, improving, and expanding activities of the school lunch and
transportation programs and of the graphic arts section; and in initiating
and implementing an in-service program for all SEA personnel. All of

these activities had a positive effect on the LEA's through supplying
leadership and services which affected all programs being conducted by

them.

One Title V-Section 505 project is directed toward the development of

comprehensive criteria which would provide the base for effective manage-
ment of compensatory education programs. Two LEA's from Alabama have
been involved in the program along with two LEA's from each of the other
six participating states since the project originated in April 1972. A

self-evaluation instrument was field tested in each of the seven states

and was reworked during Phase III of the project. The instrument will be

used by selected LEA's during 1975 in the monitoring process. This
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project is having a direct effect on Title I management.

9. NDEA Title V was piac.od under ESEA Title III in 1970. Services are
rendered to Title I children through testing and counseling services.
In the SEA the staff is under the Division of Instruction as Student
Personnel Services. This section supervises the state testing program
which includes achievement and mental maturity tests for the fourth,
eighth and tenth grades. Re-Ailts of this testing gives the SEA
Title I staff a cross-check on scores turned in and also gives an idea
of where the greatest needs are. In 1974, the Title I staff and
Title V staff held workshops to train teachers to use the fourth grade
test results in diagnosing the needs of the fifth grade students in
1975. This program will be expanded in 1975.

10. NYC Participation in this program was listed in several ways under
the heading "Other". The programs are all under the Industrial Relations
Board as a "Comprehensive Employment Training Program". Two thousand
and five hundred twenty-seven (2,527) youth worked during the regular
term, eleven thousand seven hundred twenty-eight (11,728) worked during
the summer and eighty were involved in a Title I dropout program. The
Title I coordinators worked closely with the CETP in cooperative plans
for supplying work-training and night classes. In some LEA's the
trainees worked as library trainees, reading center assistants and aides.

11. USDA Food Program -- The food program provided breakfast programs for
325 schools, lunch programs in thirteen hundred twenty-five schools
(all public schools except three) and food for the breakfast and lunch
programs conducted for the summer migrant programs. This has been very
helpful in providing meals for the Title I children who are economically
deprived. Title I funds were then used for other needs of the disadvanta-
ged children.

12 Six LEA's participated in the Alabama Career Opportunities Program Con-
sortium. The participants which served as paraprofessional aides in
Title I programs had intensie training in the use and operation of
media. The aides in the program who were paid from Title I funds were
from Pike, Mobile, Macon and Wilcox Counties and from Huntsville City.
Those in the program from Jefferson County were paid through a Concen-
trated Employment Program. The linkage among the various programs
caused each program to be more effective. Other projects linked to
COP in Alabama included Headstart, Follow Through, VISTA, Migrant
Workers and in the Emergency School Assistance Aid program. (See

Teacher Training for additional information).
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VII. GENERAL. EVALUATION OF THE PROJECT

Check the one statement that most appropriately describes the over-all

evaluation of the impact of this project.

111

18

1. The project aCtiVii-AeS and services were designed to

meet the educational needs oC educationally deprived

children, and were successful.

2. rhe project was successful, but the limited Tide I
funds available did not adequately fund the project,

3. The project had very little impact on raising the
level of educational attainment of educationally de-
prived children participating in the program.

4. The project activities and services were not appropriate

and are in need of revision.

5. The project activities and services helped all the
children rather than focusing on educationally deprived

children.

If you checked 3 or 4, write a brief explanation in the space below.

The LEA's who checked number two above were those who had funds
reduced or were late receiving final funding. The uncertainty of
funding, late allocations, etc. make long-range planning impossible.
It may also result in unwise spending.



VIII. CHANGES IN PROGRAM APPROVAL

General changes in program approval were due to more specific re-

qtlirerrmIts and to added requirements. Before a project was approved

e4ch LEA was required to do the following.

1. Submit a revised assurance check sheet to which the following
had been added:

A. Assurance tall comparability would be maintained.
B. A record of the PAC meeting which involved the

members in analyzing and assessing needs and in
planning and developing the project.

2. Have an indirect cost plan approved beginning July or a letter
from the superintendent staling that he would not collect in-
direct cost, but would operate within the regulations.

3. Prove the effectiveness of the FY 1973 program or submit definite
plans for changes, such as concentrating activities and services
more, training the Leachers and supervising the program more
thoroughly.

4. Submit justification for the purchase of equipment for use in
specific programs.

5. Include in the calendar of events approximate dates for Advisory
Council meetings.

IX. OTHER TITLE I ACTIVITIES

In addition to the programs for disadvantaged children in the public
and private schools, special programs were conducted in three state
institutions for neglected and delinquent children and in three state
penal institutions for eligible inmates.

Classes were also conducted in three institutions for handicapped
children and in two mental institutions. Eight LEA's conducted pro-

grams for children of migrant workers. Special evaluation reports were

written for those programs. The reports will be disseminated along with

this report.

School system which conducted migrant programs in FY 1974 were Baldwin,
DeKalb, Jackson, St. Clair, Pike, Cullman, Geneva and Mobile.

Institutions for the neglected and delinquent were the Girls Training
School, Alabama Boys Industrial School, and Alabama Industrial School.
The penal institutions were Julia Tutwiler Prison for Women, J. F. Ingram

State Vocational School and Atmore State Vocational School.

Institutions fir the handicapped were Partlow State School and Hospital,
Alabama Institution for the Deaf and Blind and Lurleen B. Wallace Devel-
opmental Center. The mental institutions were Bryce Hospital and Searcy

Hospital.
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'TAUTER TRAININ,'

2.3

Due to the uncerLaincy of funding and the late allocation of funds,
,:any teachers who had been trained to work with Title I left the pro-

gram. many of the new teachers in the program were either near retire-
ment age or were first year teachers. Therefore, much training was re-
quired. The first -year teacher training; program (in it's second year)*
was very helpful in training and supervising some of the first year Title 1

teachers.

The requirement by the State 'ioard of Education to plan and implement
pre-service and in-service education and the requirement of Titie I that
the teachers have structured in-service training has resulted in much
teacher-trairin, activity. Title [ training was done through workshops,
inter-visitation and attendance of college classes.

I'he estimated amount of sixty-one thousand ($61,000) was spent during
the regular term and twenty thousand ($20,000) during the summer from
Title I funds. The 351 teachers who attended college classes during the
regular session and 158 who attended college classes in the summer paid
their own expenses except for S621.

The Title I mathematics, reading and evaluation consultants helped
with in-service in as many LEA's as possible. An inter-visitation program
was also sponsored by the state Title I staff. This project was reported
in the dir.semination section,

The checklists for reporting in-service and the areas of training are
on the following pages. The figures are compiled from the LEA reports.

''The Continuous Professional Development Program which was begun in 1973
with the aid of SDE staff members, Auburn University and the University
of Alabama in Birmingham expanded to include one hundred new teachers in
Lhe experimental group and one hundred in the control group for special
study. Consultants from Auburn l::,iversity work with two hundred eighty new
teachers with no control group. Many of the new teachers receiving the
special supervision and help are Title I teachers.

as



24

SYSTEM Alabama

STAFF DEVELOVMENT (USE OF TITLE I OA OTHER FUNDS FOR IN-SERVICE TRAINING

OF TITLE I PERSONNEL)

*1. Attended College

REGULAR SESSION

No. Other

Teachers Educators

Teacher
Aides

Title I
Funds

Other
Fund

Classes 235 21 41 347 2,362

*2. Attended Local Classes
for College Credit 116 21 11 274 83

3. Workshops of Five (5)
or More Hours

1318 185 581 31,507

4. Short Term Instruction 830 95 404 14,875 142

5. Visits to Other
Programs and Activities 467 91 142 5,191 160

6. Special Teacher Aide
Instruction 333 37 572 8/481 107

If stipends were paid for college classes, specify area of study

21 3 21

1. Attended ColUge
Classes

2. Attended Local Classes
for College Credit

SUMMER SESSION

No. Other Teacher Other

Teachers Educators Aides Cost. Funds

116 7 35

42 5 6

3. Workshops of Five (5)
or More Hours 612 45 219 18,765_..--

4. Short Term Instruction 644 32 108 848

5. Visits to Other Divisions
and Activities 40 10

6. Special Teacher Aide
Instruction 105 12 225 264

984

709

If stipends were paid for college classes, specify area of study
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SYSTEM Alabama

MAJOR SUBJECLS OR SERVICES IN WHICH TRAINING WAS RECEIVED

Other EducatorsSubject or Area of Service Number of Teachers and
Regular Session Summer Session

(:%ijance 52 2

Reading and Language Arts 1249.5 958

Kindergarten 214 179

Mathematics 550.5 522

Elementary Education 300 406

Secondary Education 36 23

Special Education for Handicapped 60 78

Speech Therapy 24 91

Health Services 279 144

School Social Work 31 4

Attendance Services 243 58

Library Services 7 75

Social Studies and Science 36 59

Natural Science 1 2

Priting Objectives 615 277

Individualized Instruction 900 313

Diagnosing Children's Needs 988 402

Writing Curriculum Guides 202 90

Supervision
2 7

Administration
Research and Evaluation
Career Education
4usfc

1

Psychology
1



S AMPLE

ATTACHMENT - In-Service Training for Staff

NUMBER

DATE OF
HOURS

August 20-24 30

September 12

September 19 1

October L 1

October 9 2

October 17 2

October 25 2

October 30 2

November 8 5

November 13 2

December 5 1

January 23 5

January 29 2

February 5 1

February 12 1

NATURE OF TRAINING

Reading Workshop - Dr. Ronald Noland,
Auburn University

Orientation - Organization of Title I
Program

Testing Orientation

Pre-test - Administration, Scoring,
and Reporting Scores

Demonstration of Alpha Time and
Fountain Valley Reading Support System -
Mr. Jimmy Roberts - E & S Associates

Coordination of Health Services with
Title I Program (3 Health Nurses)

Demonstration of the Webster International
Tutorial System on the Right To Read - Mr.
Barfield, Consultant

Reporting To Parents

SDE Comparability (Coordinator)

Demonstration, Sullivan Reading Program,
Don Prater, Consultant

Relation of Title I and School: Attendance
and Parent Involvement

SDE Program Planning (Coordinator)

Title I Funding - Plans for Summer School -
Revisions in plans for regular year due to
release of impounded monies

Teacher Aide Workshop (teacher aides only)

Teacher Aide 1,4orkshop (teachers only)
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DAT 7

NUMBER
CF NATURE OF TRAINING

HOURS

February 19 2 Teacher Aide Workshop (teachers and
teacher aides) Demonstration, Project
"Life" and Learning with Laughter, Mr.
Boyle, Consultant

February 21 2

February 27

April 10 2

April - May 50

May 2 1

May 27 2

Demonstration, Alpha Time, Alpha One,
Mr. Traynor, Consultant, NDE

Demonstration and utilization of new
filmstrip/cassette projectors

Plan post-testing schedule, and eval-
uation reports and procedures

EC) 461X, Prnctice Teaching of Reading,
Auburn University, 1k. Ronald Noland,
Professor

Post-testing schedule, procedures, and
annual evaluation

Evaluation of the Title I Program,
Planning 1974-75 Title I Program
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SAr'2LE

- IN-SERV1GE PROGRAM

Pre- in -Yea vice AuLai 974 I,)7J. T) tie I personnel , Superintendent,

Principals and :esord.:nator.

1972-73 evAlvation reper, - leviowd ?rd copies provided
073-7L.

Project Obiectiye - Title i teachers helped write objectives in

Mav, 1973.
Narracj.EL - :o meeL ohlectives) - Discussed ways and plans

to ue.t or-jec.: oojecti_veF. Teachers wroLe specific objectives

o r'-'ac'] (!rojecL .)2eetiec.

Administrative Review - (.!eck sheet discussed ana explained.

Evaluation Re-iew - (Meek :.oe.ec discussed and explained.

Preview of iiims 11:,11 1.(,11), adjectives - Title I personnel

reported atc WA!3 learf,cd and used to reinforce parts of

spee,h with ehiLiren ,r the reading centers.

Pre-School n.t.itute - Atols!. 2 6, 30, 1973 - (working in respective

schools) . Lime ,ised by Title I reading teachers and

teacner a,des t ) .1.-ani%e the reading program in their respective

Bch col:, an.1 :o rect with the cla sroom teachers and principal.

Planning Pertod - :rich day (teacher aides, and classroom teachers)

gave reading teachers, aides am classroom teachers an opportunity

to elan ooce a week for the needs of each child in the reading

center. Readf'lg teachers and aides had a planning period each

day.
Alabama Rez-1:11:2, Conferenco - September - Title I reading teachers and

coordinator attended the ARA Conference. All were inspired by

speak.-re., lacher.: brought new ideas back to the rea'''ng classes

gleaned From the group sessions.
Ocrober In-Serv'ce - Kocnt Councils and parent workshops were planned.

Shared ideas on materials to be used in workshops.

November la-Service (Rcadlng Consultant couldn't come*.) Discussed

,tducat'on materials. Professional books and magazines

discussed. Due, to unavoidable circumstance, the State Title 1

..";onsuluaL could not come. leachers and aides learned

r.iuto:ce areer snits taught in the classroom. Selected

books awl laagd7inos t'cr professional group.

November Administiative Review - Mr. C. M. Youngblood, Assistant

State Title i Coordinator, Mr. Youngblood commended the system
Cm.- a 'Title 1 proAram planned and implemented to meet the needs

for wbici it. was intended." lie also made helpful suggestions.

Jantary - ),iewed slides of parent. workshop. Evaluation

Corms wete diP.cnssed. En;oyed seeing, slides of all 3 workshops.

New teachers oriented to Title 1 program. Evaluation forms

discl,sseC - a necessary pen-. of the program.

Janciary - 1,7n .',27.9 were spent setting up new reading centers and

ljdit al tiHke schedules. Necessary and time well

spent.
JanuarI - Vls,t i. EJISCO and school to see Hoffman program in action.

Interesting and iformtive.
February - Hoffman conalltani met with teachers and aides and assisted

the-1: in ette:ttve use additional Hoffman material and
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Februar, in-:;ervice - Planned AEA exhibit and Parent Evaluation sheets.
(Reading Consultant couldn't come.':) Planned AEA exhibit on
Parental Involvement. Teachers and aides volunteered to spend
ttme at the AL% owIth and to enlist parents to go with them.

February t;eadtng t%'orl.shop - (American Book Company) - Consultant was
excellent, All benefited from workshop.

:lay Ln- 5ervi:e - leache: self-improvement. - System In-servic, program
discussed. Each teat:ter turned in self-improvement plan. teachers
were plelsed to be given the opportunity to select areas they need
help in.

May - Test review - Mrs. Thelma M. Smith, Elementary Guidance
Counselor, 'net with Title I teachers and classroom teachers to
review test results on each grade level and in each respective
school.

May 30, 1974 - Title I test results and 1974 project objectives dis-
cussed. Title 1 personnel met with the Coordinator. Test
results and 1974 project objectives were discussed. Changes in
1974-75 project objectives were recommended by the Title I
teachers. Evaluation reports for the 1973-74 year were checked
and turned in to the coordinator. Teachers and aides were
commended for the good job done and the progress the children
had made.

* Although Mr. Mitchell, Title I Reading Consultant, could not he with
us for our regular scheduled in-service meetings, he attended the
Parent Workshop at Main Avenue Elementary School and talked to the
Title I Parents. He visited our Title I Reading Centers on another
occasion, observed our program and gave helpful suggestions to
teachers and aides.



XI. PARENT AND COMMUNITY INVOLVEMENT

X11.

LEA Title I coordinators made a special effort in 1974 to involve the

parents of participants in the Title I program. Some LEA's organized

parent committees for each school. The LEA's which reported the most

success were enthusiastic about the possibilities through effective

,2c)mmunicatIons with parents. They foresee better public relations,
assistance in identification of social, academic or physical problems;

fewer absentees and dropouts, future tax support (local); happier, more

successful children; and even aid during the day through employment or
voluntary work.

Many methods were used to involve parents. The ones most often reported

were

1. Organizing local parent committees, getting parents into the schools

by means of student programs, coffee hours, special student demon-
strations, home-making classes, using parents for chaperons on trips,

and using parents for aides.

2. Reaching the parents in the home by use of educational television

with children on programs, use of radio programs, sending publications

to them and by visitation of teachers, visiting teachers, social

workers, school nurses, counselors, etc.

3. By rea:ly showing the parents that they were needed and welcome.

Other members of the community were involved by some of the methods listed

above and by enlisting their help in the programs. Business leaders of

various industries or vocations of interest spoke to classes and/or arranged

for classes to visit the business site. In some instances, the talks and/or

demonstrations were video-taped for use by other classes or future classes.

The community members were also involved in community-wide school projects

and through the dissemination of materials.

ADVISORY COMMTTTEES

The LEA's kept records of the advisory committee meetings. These records

contained the dates meetings were held, the location, the names of the

parents attending and minutes of the meetings. The assurance checksheet

which must accompany the application verifies that the PAC had met before

the final writing of the application. The SEA consultants checked the

item concerning the involvement of the PAC very carefully when making

administrative reviews.

Compiled reperts of the PAC meetings and local parent committees follow.

This was the first time the LEA's were required to fill in the form so there

may have been many interpretations of what was wanted.
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Alabama
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ADVISORY COUNCIL REPORT

(System wide)

!70b Pcop!c who participated on Parent Advisory Council.

1349 We:, parent:, of public school students.

24

178

1182

7

222

46

Were parents of nonpublic school students.

Were not parents of school age children.

Were parents of Title I children.

Were parents of nonpublic school students in the Title I Program.

Were cmployed by the Board of Education.

Other (specify).

What were the duties of the Parent's Advisory Committee?

(Mark all that apply)..

1. Supplied information on parents views of

YES NO

educational needs
115 0

2. Participated it the development of Title

program
109 4

3. Reviewed Title 1 applications for current

fiscal year
114 1

4. Made recommendations
concerning the Title

I programs

111 2

5. Participated in Title I program evaluations
91 13

6. Other duties, specify
29 3
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NUMBER

2,740

2,178

12

21

129

2,216

24

338

172

ADVISORY COUNCIL REPORT
(Local)

People who participated on Parent Advisory Council.

Were parents of nubile school students.

Were narents of nonpublic school students.

Were not parents of school age children.

Were parents of Title I children.

Were parents of non-public school students in the Title I Program.

Were employed by the Board of Education.

Other (specify)

What were the duties of the Parent's Advisory Committee?
(Mark all that apply).

1. Supplied information on parents views of

YES NO

educational needs 63 0

2. Participated in the development of Title I
program. 50 14

3. Reviewed Title I applications for current fiscal
year. 52 14

4. Made recommendations concerning the Title I
programs 61 1

5. Participated in Title 1 program evalpations 47 11

6. Other duties, specify 17 2
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SYSTEM
ALABAMA

X111. NUMBER OF YEARS (RF,,ULAR SESSION) PARTICIPANTS HAVE BEEN IN TITLE 1 PROGRAM

BEFORE 1974.

NUMBER OF PARTICIPANTS

GRADE
LEVEL NONE ONE YEAR TWO YEARS YEARS FOUR YEARS FIVE YEARS

KINDER-
GARTEN 4,100 8

ONE 12,640 2,471 106

TWO 7,922 8,131. 1,508 51

THREE 6,081 5,752 4,791 591 11

FOUR 1 5,127 4,170 3,429 2,141 294 2

FIVE 3,877 4,035 3,133 1,692 759 138

SIX 3,761 3,344 2,976 1,436 559 402

SEVEN 2,151 1,787 1,158 512 173 108

EIGHT 1,552 942 806 354 I 147 92

NINE 1,173 748 464 237 101 79

TEN 306 216 158 41

ELEVEN 51 54 62 23 8 5

TWELVE 36 33 25 21 7 3

This form was added in an attempt to ascertain if children were "stuck" in Title T

classes and to cause LEA's to take a look at the efiectiveness of their programs.

Instructions were to put the FY 74 participants who had not been in the program

until the FY 73-74 in the "none" column and to list the others in the appropriate

columns. The instructions were not clear; so many of those in for the first year

may be listed under "One Year". Some of those listed as being in for several

years were eligible for educable mentally retarded classes. Some had attended

preschool classes and were still immature. Some had been in a "Distar" program

for three years.

The validity of this page is doubtful, but the LEA presentation of an analysis of

the evaluation results to the local Boa-rd of Education and the PAC will cause some

thinking and a second look at the programs.
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THE TESTING PROGRAM

The State Sponso[s and -,tipervIscs, through the guidance consultdnts,
achievement and mental maturity tests for all fourth, eighth and tenth
'rade pupils. Che answer sheets due sent to the State Department of
Education for grading and processing. A large print-out and individual
results are returned to the sehoois where students are counseled concerninR
strength. and weaknesses, ,yelped with planning the remainder of their high
school careers and helpkd to develop plans for the future: Other test ex-
periences are gained through taking interest inventory and special ability
tests, PSAT, National Merit, GABT, ACT, etc.

In FY 74 members of the Student Personnel Services staff in the SUE and
of the Title 1 staff hel :r area meetings to train LEA personnel, ad-
ministrators, supervisors, ,ordinators and counselors in the use of the
achievement test used in ti state testing program (California) to diagnose
and plan school programs for FY 74-75. it was proposed that each LEA
superintendent use the personnel trained at these meetings to hold similar
workshops for reading and math teachers in his school system before the end
of the year. Ninety-three of the LEA's held the training workshops. The

fourth grade students were tested in the spring and will be tested in the
spring of 1975 to evaluate the success of the endeavor.

Specific means of identifying needs through the use of the tests and of
using the information to plan appropriate instructional programs will be the
theme of the 1975 training which will be reported in the 1975 annual report.

Title I participants were given an achievement test. Some systems gave a
test in the fall and in the spring. Others used the post tests in the spring
of 1973 and gave the same children a post test in the spring of 1974. Children

were given an achievement test and taken from the Title I program if needs had
been met. Other children were admitted to the program Tillen needs arose. Each

LEA did interim testing on a sampling basis.

The tests most often used were California Tests of Basic Skills, Metropolitan
Achievement Tests, Stanford Achievement Tests, SRA Achievement Tests, Gdtes-
McGinitie Reading Tests and Iowa Silent Reading Tests. First grade partici-
pants were Riven a readiness test and a post test. Those children who repeated

the first grade were given achievement tests. The preschool children were
given pre and post tests to identify, diagnose and evaluate progress.

When test scores did not show as much progress as was expected, the LEA coordi-
nator was required to analyze the problem and make whatever changes were indi-
cated before the FY 75 project was approved.

On pages '40 43 the test scores were obtained by listing and averaging the scores
by grades for each of the tests used most often. Scores from several other tests
which were used by one or two LEA's are not included, but they are used it the
SEA wort' with LEA's.

The ,perage gain for 1974 was over one year. The SEA attributes the improvement
to .,ether- training in diagnosing needs ind planning procedures to meet the needs,
to the requiring of more monitoring on the part of LEA coordinators and better
in-service training.
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The scores of the children in Title 1 special education classes were not
included in the reported test scores. Test scores for those children who
were in the program for less than nine months are not included. In some

instances children made as much as four years gain. Once their problem
were identified and help was given, they were able to go ahead without
special help.

Ln Alabama students who have the greatest need for compensatory education
are selected first for participation in the Title I programs. Some of

these are more than one year below grade level in the 'upper grades and all
are below grade level in the lower grades. After these children who have

the greatest needs are chosen, others who need help may be admitted to the
program. All participants are functioning below grade level. With this

variation, it is safe to assume that the participants have not made over
seven months progress as an average. This a maximum of .7 months per month
is used as the baseline for comparing performance for children receiving
compensatory services.

Of the 70,487 Title I children in the reading program for nine months, in
grades one through nine who took pre and post tests, 26.24% made over 1.5
year's gain, 50.92% made over one year's gain and 70.60% made over seven
months gait. This indicates that 70.60% of the students made more progress
than could have been expected without the special services. This is reported

on page 38.

Of the 27,176 Title I children who participated in the mathematics programs
for nine months in grades two through nine, 28.08% made over 1.5 years progress,
56.04 made over one year's progress and 76.27% made over seven months progress.
This indicates that 76.27% of the participants made more progress than could
have been expected without the special services. This is reported on page 39.
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READING ACHIEVEMENT GAINS OF ESFA

UTLE I, PUBLIC SCHOOL STUDENTS
BY GRADE LEVEL, 1973 - 76

Percent of students, by month's,growch

Grade Number of Substantial ModeFats Little or None

1,1±_ 1.p to 1.4 0.7 to 0.9 0-6 or less

One 9 331 2972 2653 1998 1708

Two '4068 3366 4001 2758 3943

Three 12936 3166 3316 2415 4039

Four 10483 1445 2332 2111 3595

Five 889) 2546 1968 1681 2700

Six 8048 2129 1720 1487 2712

Seven 3435 884 693 754 1104

Eight 2014 565 479 441 529

Nine 962 288 183 184 307

Ten 115 56 24 12 23

Eleven 101 44 9 13 35

Twelve 99 33 20 16 30

Total
18,494 17,398 13,870 20,725

70,487

Percent
26.24 24.68 19.68 29.40

This page is for those who participated for nine months.



MATHEMATICS ACHIEVEMENT GAINS OF ESEA

lITLE 1, PlrBLIC SCHOOL STUDENTS
6% t.RAJE LEVEL, 1973 - 74

_ - -- ----------- -- --
.. . I ' II I ' 0 . I

--
Grade

Lpiet

--
Number of
p t-

-- ----- --
Substantial

1

-------------- -------

Moderate Little or Non

z
q

One 3305 1104 1044 638 519

Two 4575 1223 1429 928 995

Three 4764 1474 1430 940 920

Four 4070 1108 1077 824 1061

Five 3836 936 933 822 1145

Six 3423 858 939 673 953

Seven 1533 426 330 321 456

Eight 1166 326 291 268 281

Nine 312 93 81 64 74

Ten 117 44 30 10 33

Eleven 45 30 10 3 2

Twelve 30 10 4 6 10

Total 27,176
7632 7598 5497 6449

Percent 28,08 27.96 20.23 23.73

This page is for those who participated for nine months.
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READING

40

GRADE

NUMBER OF
PRE POST GAINSTUDENTS

CALIFORNIA TEST

5,845 *1.41

2 9,806 1.05 2.09 1.04

3 9,693 1.75 2.74 .99

4 7,981 2.32 3.19 .87

5 6,856 2.94 3.97 1.03

6 6,317 3.57 4.52 .95

7 1,901 4.20 5.15 .95

8 1,309 4.68 5.70 1.02

uATES-McGINITIE TEST

1 2,595 *1.66

2 2,512 1.27 2.27 1.00

3 1,906 1.82 2.88 1.06

4 1,100 2.53 3.71 1.18

5 1,179 3.19 4.23 1.04

6 934 3.96 4.94 .98

7 83R 4.34 6.26 1.92

8 239 4.50 6.23 1.73

*Many of the first grade participants took pre and post tests which did not give grade

placement scores. Others took a readiness test for identification and a post test

which yielded grade placement scores. Only those post test scores are reported. The

other scores (stanines, raw scores, percentiles, etc.) are on file.
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READING
41

GRADE

STANFriRD TEST

NUMEER OF
STUDENTS PRE POST GAIN

1 636 1.60 1.60

2 739 1.49 2.34 .85

3 722 2.04 3.00 .96

4 545 2.70 3.51 .81

5 419 3.19 4.33 1.14

6 366 3.90 4.87 .97

7 395 4.80 5.68 .88

8 242 5.63 6.47 .84

SRA ACHIEVEMENT TEST

1 721 1.68 1.68

2 696 1.22 2.60 1.38

3 549 2.18 3.40 1.22

4 479 2.90 3.75 .85

5 443 3.45 4.50 1.05

6 408 4.35 5.23 .88

METROPOLITAN TEST

1 415 1.71 1.71

2 772 1.48 2.21 .73

3 554 1.94 2.67 .73

4 518 2.50 3.37 .87

5 509 2.90 3.95 1.05

6 377 3.86 4.76 .90

7 115 2.8 3.7 .90

8 85 3.6 4.3 .70

''tics`+-*I



MATH

42

gADE

CALIFORNIA TEST

NUMBER OF

PRE POST GAINSTUDENTS

2,876

4,880 1.12

*1.43

2.17 1.05

1

1

3 4,731 1,89 3.04 1.15

4 4,124 2.61 3.57 .96

5 4,241 3.31 4.29 .98

b 4,024 4.03 5.03 1.00

7 1,209 4.98 5.98 1.00

8 958 5.61 6.57 .96

STANFORD TEST

240 *1.471

2 274 1.45 2.20 .75

3 272 2.00 2.97 .97

4 274 2.82 3.68 .86

5 245 3.66 4.58 .92

6 164 4.78 5.55 .77

7 177 5.93 6.63 .70

8 170 6.50 7.05 .55

*Many of the first grade participants took pre and post tests which did not give grade
placement scores. Others took a readiness test for identification and a post test
which yielded grade placement s.-_ores. Only those post test scores are reported. The
other scores (stanines, raw scores, percentiles, etc.) are on file.
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MATH

GRADE

qc.TROPOLITAN TEST

NUMBER OF

PRE POST GAINSTUDENTS

95 *1.71

2 233 1.43 2.53 1.10

3 128 2.20 3.15 .95

4 541 2.90 4.20 1.30

5 514 3.65 4.75 1.10

6 433 4.37 5.37 1.00

7 19 4.00 5.00 1.00

SRA ACHIEVEMENT TEST

1 193 *1.8

2 242 1.40 2.75 1.35

3 270 2.20 3.05 .85

4 277 2.65 3.80 1.15

5 245 3.55 4.95 1.40

6 182 4.25 5.10 .85

*Many of the first grade participants took pre and post tests which did not give grade
placement scores. Others took a readiness test for identification and a post test
which yielded grade placement scores. Only those post test scores are reported. The
other scores (stanines, raw scores, percentiles, etc.) are on file.
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PART III

SPECIA1 REPORTS

Included in the 1974 FY Title I Evaluation Format were special outlines
to be followed in writing reports on the following:

1. Each instructional activity
2. Each supportive service
3. Case studies in each of the areas
4. Teacher-teacher aide program
5. Parent and community im,olvement

it was suggested that the outlines be given to Title I teachers and supportive
service staff at the beginning of Cle year so they could begin keeping notes
on the procedures being used or child being studied. Each staff member was to
write a case study. The IEA coordirator selected the ones to be included
in the evaluation report as originally submitted by LEA's. (The names used in
the case studies are fictitious.)

On the following pages are samples of the reading and mathematics reports and
case studies in those areas, the teaches aide program and the parent and com-
munity involvement program.

Copies of the reports on supportive services and case studies done by the
personnel in those areas are on file with the reports not used here.
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Butler County

Evalua' n of Pre-School prsress

A. Butler County Board of Education

B. Mrs. Marjorie Maddox, 'title I hirector or Mrs. Georgia E. Lucas,

Testing and Evaluation Supervisor. P. O. Box 160, Greenville,

Alabama 36037, Phone: 382-2665.

C. Objective - The objective of the pre-school program is to provide the

experiences necessary for educationally disadvantaged five year olds

to acquire skills, attitudes, and concepts necessary for school readi-

ness. Eighty percent of these children will advance one stanine on the

Test of Basic Experiences published by CTB/McGraw Hill. Twenty percent

will advance two stanines in experiences as measured by the same test.

D. Treatment Fifteen teachers, in classes ranging from fifteen to twenty

students, provided varied expe,iences for the pre-schoolers. Instruc-

tional activities were conducted in carpeted classrooms equipped with the

latest in furniture, devices and materials available for kindergarteners.

In addition, one building, which housed ten kindergarten classes, was air

conditioned. To facilitate learning, activity centers were employed.

These centers offered opportunities for the child to explore, manipulate,

question and express ideas. They were also designed to provide experi-

ences in seeing, hearing, touching, tasting and smelling. Additionally,

they were used for making things, using the process of measuring and pour-

ing, mixing, squeezing, dripping, washing, wiping, and others. Some of

the activity centers included:

1. An arts and crafts center equipped with paints, paint brushes, crayons,

scissors, paper, paste, modeling clay, templates, pencils, easels and

many more.

2. The amusement or game center contained toys, puzzles, sponge balls,

story sets, puppets, puppet theaters with dramatic plays, and other

games such as jumbo dominoes.

3. The library center mad appropriate books of the alphabet, turn the

page, story boards, sequence 'stories and others. Students were also

permitted to select appropriate books from the school's library.

4. The transportation center consisted of a collection of trucks, tractors,

cars, push carts, and other mobile toys.

5. A homemaking center had simple household furniture and items such as

chairs, tables, cabinets, dishes, sinks, dolls,telephones, ironing

boards, and other household items.

6. The mathematics centk,r was equipped with many counting devices of

varying sizes and geometric shapes along with play money and scales,

7. A science center eontained prisms, magnets, magnifying glasses, a

collection of seeds, sea shellr;, insects, flowers, models of farm and

zoo animals, live pets (furnished by parents, students and teachers),

and others.
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,ele l fa,, .1110wed these and Other centers of interest

t O I), or. <1 r! r hr0VghOUt the SCh00 I year.

Equipnt ,s !il!n!-triv, projectors, overhead projectol-;,

movie pro.ectors, tape :eccruers, Dukane Micuomatie projectors,
casbetLe rcordnr: lanc-uade masters, audio-visual materials wnrn
used l',..tch.r; e,ed the hailL Seasurimotor TraininE_Activities
iiandt:ookunua c Op.encourr and other series as instruc-
tional guiilLs.

The students were given (Dnortunities to retell stories in sequence
that had h-en told and read co them. Some of them made visits to the
lihrory, pciacibal's office an.1 ()the/ classrooms, while oth?rs went on
bird watching or nature eg.2Lsions, and a tour of their campus or a
visit to tne school tht-/ will be attending next year when they become
first grade, :. AIMOSL all of them participated in special programs
prsentod for special otcaelons ur at PTA meetings where parents were
involved. The kindergarteners w,re encouraged to talk about every-
thing they saw, heard, did, felt or thought. The trips and diverse
activities were used to int.rease the voca'ulay and expand common ex-
periences, and were reinforced by experience charts and creative
dramatics. They coloied with crayons, painted with tempera and fin-
ger paints, maniputaled clay, listened to suitable records, cassette
tapes, a piano, and learned simple songs. These pupils played with
rhythm band instnments, learned to move and keep time with music,
learned to June, skip, run, jump rope and acted out stories. They
also learned to 13sten and follow simple directions. Activities were
designed that every child could experience success each day. Many
strategies were exerted by teachers to help improve the self-concept of
each pre-schooler and to let him know chat he was accepted as being an
important person. One of these was the celebrating of each child's
birthday with a party in the classroom.

The testiag and evaluation supervisor assisted teachers with student
asses;-112nt and with planning for individualized and group instruction.
The program was coordinated by the project airector.

Fifteen -Auclent nurses i.rom the Stabler Licensed Practical Nursing
School asisfed by making audio and visual examinations for screen-
ing purposes. Reterrais were made of students with sight and hear-
ing problems. Those needing glasses, who are unable to pay for nem,
were furnished them by other community agencies.

Eligible students received lunches through the needy lunch program. A
breakfast was also provided each day for eligible children at one school.

Activities were provided so as to improve motor coordination an.l physical
fitness. laian,e beats, water tables, saw horses, sand tables, climbers
with shiC'ez "ni ,chetr: ware used to enhance learning. Students also
learned hew to get along with ocher children by taking turns in leading
as well as follchring.
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Butler County

Stulent, t-rom Lx and cne-half hours a day;

five days c wo.-!k, for thireyAy. ,qeeks.

E Participants Eligible boys and gtrls who were five on or before

October 1 were included i. !h, oreeelm. AlTes: all of th iee par-

ticipents were from low- re.ome t:aTiJies and indiatee a need to be
included in Cle proocam aseerta!ned hy test 7esults from the fest
of Basic Experiences (TORE) adminis,:ered in September. The average

stanine for this group wee Lwo Itanv oF them displaied behaviors of
being maladjusted social y ao,! emetLomslly and had poorly developed
concepts of space aei time. Several of them were deficient in ex-
periences essential fer vocabuia-y development.

The fifteen teachers were quel4fied instructoTs who devoted the
entire clay to working with the eare group of students. To augment

theie training these. ',:eechers aeteaded in-service meetings and work-

shops.

F Related Component - Parents functioned in various ways to help broaden
the program. Some of then. participated in such activities as making

costumes or assisting in getting students dressed for special programs,
serving as volunteers to help in the instructional program, supplying
seeds, serving as chaperons or esource person, attending programs in
which their children participated, furnishing refreshments for birth-
day parties and fo: other occasions. Some of them served on the school

or county advisory committee. One parent made and donated seventeen
rhythm band instrument6 to one kindergarten center.

Teacher-aidee performed an in-valuebte service by relieving teachers
from non-profesciona. task:, thus allowing them time to teach.

These ;tides and pro.essionel staff were engaged in structured work-
shops and:er in.62rvice training education during the scholastic year.
In addition, each teacher ind aide participated each day in a planning
session for the next day' e activities.

6, Effectiveness - The etes;tiveness of this activity was measured on the
basis of pre and hose tee that of the Test of Basic Experiences (TOSE).

The results are listed below:

1

1

Mathematics Langeige Science
Social
Studies Average

f

Stanine I Si arsine Staninc' Stanine Staniee
1

,

Pre Post .Pre PostI

_
r
1

Pre Post Pre Pre Post

1 1 I

4
1 6,

H 4 1 6 4 6

1

4 1 6 4 1 5

These rfe:e.ilts showe,1 o increase of two stanines. Of the 245 students
who were administered the test in September and again in May, 240 or
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Mr ,(14- i, - KiNurRCARFEN COMPONENT

irmingham Public Schools

Margaitt Loe'anz, Supervisor, Special Programs, Guidance Department
3?3-5)21, Ixteusion we5
'Irmingham heard of Education, 2015 7th Avenue, North 35203

Katie Lee Thompson, Supervisor, Primary and Reading
323-"21, Extension 227
',irmi,NnLm Board of Education, 2015 7th Avenue, North 35203

( File overall objective of the Kindergarten program is to give 5 year old
(hiHren with limited background the kinds of experiences that they have
mi ,,ed and which had they had them, would have provided the structure and
readiness for learning which should assure a reasonable degree of success
in the formal academic setting.

SPECIFIC OBJECTIVES: As a result of having been enrolled in the Kindergarten

program and having received
11 stimulation and exposure to growth producing experiences leading to

academic readiness, 657, of the Title I Kindergarten pupils with T.Q.s of 90

and above will make scores in May on the Stanford Early School Achievement

Test SFSAT) which will fall 2 stanines above the October stanine (using
Kindergarten norms in October and first grade norms in May).
,21 training and practice in social interaction and in visual motor per-
ceptual skills, 75' of the Title T Kindergarten pupils who were unable to
handle the tasks in September will complete these tasks successfully in
May as shown by their responses to pre and post administration of a locally
developed Inventory of Readiness Skills.

3) training and experience in language communication and other readiness

skills, 75 of the Title I Kindergarten pupils with mental ages of not less

than 5-0 as of September 1973 on Binet) will be ready for first grade in
September 1974 as measured by scores on the Metropolitan Readiness Tests
administered in May 1974.

!4) personal attention and rewarding interaction between teacher, counselor,
and child, fewer than 107 of the children will be described by teachers in
May as possessing negative characteristics as checked by teachers on the
pupil characteristic sheet.
5) personal help and services that encourage regulz,7 attendance, the April

and May 1974 attendance records of the Title I Kindergarten children will

improve 3' as compared to the attendance records of October and November 1973.

'61 counseling services and personal help, 75% of the pupils with mental
ages of 5-0 in September will be ready for school as measured by (heir re-

synnses to the Metropolitan Reading Test. The 257 who are "at risk" in terms
of school success will have had additional help from the counselor in plan-
ning for appropriate placement for the coming year.
(7) a more individualized program due to the employment of teachers' aides,

75 of LIE! Tit,e I Kindergarten pupils with mental age of not less than 5-0

as ot qept..cmher 1973 (Binet) will be ready for first grade in September 1974

as measured by ,,cores on the Metropolitan Readiness Test administered in May

1974

r:t.-kla
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(8) medical services, the attendance of the Title f Kindergarten pupils will

be improved 3, as shown by comparing October-November attendance records with

April-May attendance records.
9) experiences made possible through transportation services provided by

Title 1, 75 or the Title I Kindergarten pupils with mental age of not less
than 5-0 as of September 1973 Ainet) will be ready for first grade in Septem-
ber 1974 as measured by stores on the Metropolitan Readiness Test administered

in May 1974.

'10) testing services which reveal children's experiences and readiness skills

and from which a curriculum is devised to meet their needs, 757 of the Title
Kindergarten pupils with mental ages of not less than 5-0 as of September

1973 will ')e ready or first grade as measured by scores on the Metropolitan

Readiness Test administered in May 1974

D. TREAMENT: The twenty- Kindergarten classes were located in 9 schools

having one cla,s each, school:: having two classes each and in two additional

center. where 3 classes were housed

Special materials which stimulate interest and aid the children in the

maturation process are used extensively. Teaching methods which have pro"ed

to be Aucesslul in early childhood education are employed by the Kindergarten

teacher who works under the direction of the Primary Supervisor. Experiences

designed to help the pupils learn to listen, follow directions, relate exper-
ionces. and begin to form number concepts are provided and reinforced through

spaced repetition. Rewards for small increments of progress are an integral

part of the program. In addition to the instructional activities provided by
the teacher, the elementary counselor enriches the program by introducing a

variety of wholesome experiences during her frequent visits to the classroom.

She often uses materials in the DUSO Kit (Developing Understanding of Self

and Others) to help children achieve a better understanding of social and

emotional behavior as it is organized around eight major themes.

1. Understanding and accepting self

2. Understanding feelings

3. Understanding others
4. Understanding independence
5. Understanding goals and purposeful behavior

6. Understanding mastery competence and resourcefulness

7. Understanding emotional maturity

8. Understanding choices and consequences

The counselor is also responsible for the administration of various kinds

of tests from whose results she and the teacher spot children in need of var-

ious kinds of remediation or support. They also meet with parents and work

individually with children who are experiencing emotional and adjustment

problems. Their statistical report for the year shows that they administered

575 individual intelligence tests (525 Stanford ilinet, 50 Slosson Intelligence

lest), had 300 sessions with the total Kindergarten classes with whom they worked.

13 sessions with small groups, and 17 sessions with parent groups. They saw

48 children for special individual conferences and had 115 parent conferences.

Health services, including a survey of vision and hearing as well as

referral to appropriate clinics and other medical facilities, are provided

by the itle 1
nurse who keeps in close touch with the children in initial

screening visits and follow up activities. The Title 1 visiting teacher visits

the homes of ch Wren whose' attendance is poor or who present problems in the

classroom which may be related to home situation.; and where the intervention of

a visiting teacher might provide solution.' which would then enable the child to

live in a more wholesome home environment.
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A total of )) pupiln were enrolled in the program during the year. The

as,eidee eutollment wa:, 21.8. A certificated teacher, and a teachers' aide

statted each class. Classes were in session during the regular school year.

''ov ald eirls attended school approximately 6 hours a day, five days a week

for a petiod of 36 weeks.

L. PARlICIPAYIS: Participants are brothers and sisters of target children who

have a history of experiencing failure in the academic setting, pre schoolers

who live in the atten0ance area of high priority schools and those who live

in Federal Housing projects and those who meet the low income index. The'.

are live :ear old children who will not be eligible for first grade enroll-

ment until a v)_ar from the time of their entry into Kindergarten and scored

lew on SEAT

The average I.Q. 'based on responses to the Stanford-Binet, Form L-M)

of 4'4? v.indergartn pupils tested was 96. The percentage of 482 pupils fall

e nr i tie !,Q. ranges below are as follows:

';elow .0 70-79 80-89 90-99 100-109 110-119 120 and above

2 5 7.9, 19.7 35.17 97.4;' 9.77 2.7,

:
the 482 pupils on whom there are Binet I.Q. scores, 225 or 47' were

hoes and 2)7 or 53' were girls.

eachers and counselors checking 29 children in 24 classes in September

tound that only 21 of them could give their correct address and only 26/ their

phone numbers. Fo:ty-eight percent could tie a how and 527. could count 13

pennies. About one half of the children alread;, knew right from left and

could identify both right and left hands and ears and eyes. Fifty percent

could skip and 91: could walk a straight line. A surprisingly large number

were already able to recognize colors and call them by their proper name. In

general, the children appeared to be fairly well coordinated and few of them

had observable handicaps. (A comparison of skills as of September and May

tor 429 pupils can be found in Table I.)

Each Kindergarten teacher does a case study of at least one child in

her group. The samples which are attached show the in-depth understanding

which the teacher has of the child after making this kind of study. (See

Appendix)

l'he 25 Kindergarten teachers are all certificated teachers whose academic

major was either Elementary Education or Early Childhood Education. A com-

petent teacner's aide is assigned to each class. She and the teacher wort'

as a team in developing an effective program for the boys and girls enrolled.

Pre-service and in-service training is provided by the Primary Supervisor.

Pete teachers and aides are scheduled for four group meetings during the year.

At these meetings, new techniques, new materials, and new ways of getting to

children and of meeting their needs are discussed.

'ELArED CW.iPONENT: The clo,e relationship between the Kindergarten program

and the parents of the pro-school child has been well documented this year.

contacts have been made through group meetings, individual conferences,

I , I eplione ( al l,,, fi,,,l.w, and let toN . Park nt s have tonne to the school t 0 rs ad

t ) }ii .h,1 'tn, el'e a,companied them en ri. td !Tip,, link.. ?..,n pi, ,i1( af

la .

parties, have assisted in making the play areas safer and more attractive,

and have supported the program in innumerable ways. Teachers and counselors

t.,t".:'7
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ha+,e woiked with patents whose children were presenting unusual problems
ani have in mo,t (A A', reported growth in the child and a change in attitude

on tie part of the parent. A statistical count of activities as reported

,bows that teachers had 46 group parent conferences with 306 parents attend-
ing, 280 individual parent conferences, made 53 home visits, 1107 telephone
nlls, sent 2950 notes or letters nome, and received 373 notes or letters

trom parents. Foity-two field trips were reported with 197 parents partici-

pating. There were 40 room visitations with 162 parents visiting and 60
parties with 592 parents participating.

Rcgarding her parent involvement program, one teacher wrote "Parent involve-
ment has b.,en great this year. We have worked together as one big family and

maw. ideas and activities have tollowed careful planning. . . we had our

,econd group meeting in December. This meeting was to give parents a progress

report and to plan for the Christmas party. . . . In January, individual con-
terences with each parent were scheduled either in person or by telephone.
lach child's work, progress, and difficulties were discussed. Together we

were able to work out ways to help each child. Some parent:, have talked with

the (eun,elor about specific problems. She has been a great help to the

teacher,, and parents. She is always eager to help in any way she can. . . .

In Ma, we went to the zoo on the bus. Six of our mothers went with te,. . . .

during the year we had many guests to come and talk with the children, among

those were a policeman, postman, safety guard, fireman, and milkman." Another

teacher began her report by saying "The Kindergarten class at Scott. School
oh,ei,ed Open House the whole year. Parents were invited to come and share

ail activities at their convenience. . . . another teacher said almost anv

da' von would see parents in our room. We started out with a group meeting

in the fall From this, we set up individual conferences periods. Then I

went with the Title r visiting teacher into 20 of our 21 homes. In the spring

each parent was asked to pick a day and visit the class. Eighteen took part

in this project. . . The reason we work so closely with parents is that we
tt% to weld a cooperative bond between the home and the school. Many of the

patents were unsuccessful in school, many would like to help their children

but don't know how. Actually I think we work almost as many hours with parents

as we do with children."

One teacher sent the following summary of her activities:

PARENT INVOLVEMENT

Sept. 26, l',73--Mother's meeting

Oct. ', 1973----Mother's meeting in order to give instructions,
patterns, and material for knapsacks.

Oct. 9, 19/ Mother's meeting concerning Halloween party.

0,t. li, 1973Mother's meeting to plan Spook House at Halloween
party.

Oct. 17. 1973Field trip to the fire station

' 1973Open House-about 16 parent !. vi(w(d their child's
work on di Ipiav
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Oct. 31, 1971Halloween party.

53

Nov. 15. 1973-Field trip to Millbrook Bakery and Lunch at McDonald's.

Nov 21, 1973Thanksgiving tasting party-in order to culminate our
study of the Pilgrims and Indians a party was
planned centered on the vegetables and fruits the
Pilgrims and Indians ate.

Nov. 29, 1973--Mother's meeting to plan Christmas program and party.

Dec. 5, 1973---Mother's meeting to make Santa hats and bells for the
Christmas program; Mother's brought a coffee pot, small

children and stayed all morning.

Dec. 11, 1973--Field trip to Arlington Antebellum Home.

Dec. 12, 1973--Walking trip to Inglenook to experience eating at
Inglenook and rehearse for the Christmas program.
We were accompanied by 3 parents.

Dec. 13, 1973--Christmas program-mothers accompanied children in walk

to Inglenook.

Dec. 19. 1973--Christmas party and home visit.

ian 16, 1974--Parents helped to prepare breakfast for children and
serve them, culminating our unit on food.

'an. 21-Feb. 8-Individual parent conferences. Each parent was given
a day and time to sit and discuss his child.

Feb. 14, 1974Parents made cup cakes for Valentine's Day.

March 30, 1974-Home visit

April 5, 1974- -Field trip to the main post office downtown.

April 12, 1974-Easter egg hunt and party. Mothers hid the eggs and

prepared for the party.

April 26, 1974-Picnic at Inglenook park. Mothers accompanied us on

the walk. A mother from Mrs. Laning's room made

birthday cup cakes fo. everyone.

May 7, 1974----Field trip to the airport, and mothers' meeting to
discuss plans for graduation and trip to the zoo.

May 22, 1974---Field trip to the zoo.

May 29, 1974Graduation-mothers will assist with decorations, and

refreshments.

:lay 1 - 10thindividual Parent cont(ren«
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Sept - Ma'.---- Individual parent conference', were held almost daily
when parents would pick children up from school.

Sept. - Mav----Telephone calls were made whenever a child was absent_
and to discuss unusual incidents occurring in the
school or for special needs.

Sept. - May----Notes or letters were sent home through the year to
inform parents of school happenings.

Sept. - May----Notes were received from parents in response to May

notes, excuses for absences, and general questions.

Included in the materials which came into the central office from the
Kindergarten teachers are a number of notes from parents expressing their
appreciation for the Kindergarten program. In almost every instance they
nention the arm acceptance of the teacher as one of the important factors
in making the program a meaningful one for their child. Many of the teachers
,ent home suggestions of things which parents might do during the summer to
reintorce what was learned in the Kindergarten program. Much use was made

b% teachers and counselors of the brochure "From Home TO School Is A Giant
Step" which was developed in the Guidance Department several years ago and
which gives suggestions for parents as they work with the child in preparing
him for a happy and successful school career. Some teachers used these
materials as a hasi,, for discussion at their parent meetings. One teacher

sent a copy home for parents to use during the summer months.

ITECT1VENESS

first_ objective as already stated indicates that when they are compared,
the SESAT scores in May of 657 of pupils with 1.Q.s of 90 and above will fall
two stanines abow, the September stanines. The records of 431 pupils present
for both pre and post testing are recorded in the table which follows.

STANFORD EARLY SCHOOL ACHIEVEMENT TEST - Administered September 1973 - May 1974.

NUMBER AND PERCENT OF PUPILS PARTICIPATING AVERAGE 7 AVERAGE STANINE

Number No. I.Q. 90 and above v No. I.Q. 89 and below 'i Pre Post Pre Post

34] 243 71 98 29 27 38 3.4 4.3

NUMBER AND PERCENT FALLING IN VARIOUS STANINE GROUPS
t,tin of 2 Stanines Gain of 1 Stanine No. Remaining Same Stanine No. Retrogressing

90-4- 89- 904 89- 90+ 89- 90+ 89-

No. No. ' No. 7 No. 7 No. 7 No. 7 No. 7 No. 7

69 28.5 22 22.0 71 29.0 31 32.069 28.5 27 27.0 33 14.0 19 19.0

Percentile scores and stanine equivalents are based on beginning Kindergarten
in (;cptember and end of Kindergarten in May. The movement of two stanine steps
did not seem to be an unrealistic goal but according to the present test results

was far from :achieved. While the total group moved from the middle of stanine
three to about the middle of stanine four during the year, this was not the

!,end of gain we r,iy:11 have hoped for fro (Imlor,n enrolled in a ,timolatin

Hudergarten setting. With 71 of the pupils having; I.Q.s of 90 and above, we
would have normall\, anticipated about 71' of the children having stay-line scores

01 ) or 6. However before we begin to think negatively about the Kindergarten
program and the accomplishment of the pupils, we should carefully examine data

from other tests which were administered. GO
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A study of Table t
(see Kindergarten appendix) as it relates to the second

obicetis/e which has to do with improvement in social interaction and visual raptor

perceptual skills as indicated by pre and post responses to a locally developed

imntory 01 Readiness Skills shows that more than 75 of the pupils enrolled

responded correctly to all items except giving correct address and correct phone

nembet. Seuient\-liee percent or more of the pupils missing items in September

were able to respond correctl to 17 of those items in May. Some of the items

which tower than 73 of pupils were unable to complete in September and were

still unable to complete in May were giving correct address and phone number,

dist:uguishing between right and left, tying a bow, counting thirteen pennies,

and recognizing a nickel and a quarter. One hundred percent of the pupils

could recognize a penny. A careful study of the table will show that great gains

were made during the year. At the beginning of the year only 21, of the children

could eive their correct address while at the end of the year 71' could do so.

An aveia,;e et were able to do tasks which required distinguishing between

reht and left in September while an average of 88 percent were able to do these

tasks to May. Other instances of marked growth may be seen by further study of

this same table. Mille the objective was not reached in its entirety, marked

'pro ,ress was made.

Ohiective three states that 73 of the Kindergarten pupils with mental ages of

not less than 5-0 as of September 1973 (on Biriet test) will be ready for first

erade in September 1974 as measured by scores on the Metropolitan Readiness Test

administered in May 1974. Tables II, [I[ and IV in the Kindergarten appendix

provides intoriaation relating to the scores of 447 pupils who took the Metropolitan

Readiness Test at the end of the school year. The test manual indicates that

pupils whose scores fall in the A, B, or C categories are likely to succeed in

first ;rade. Those in the C category should be given more consideration, however,

in terms of individual needs. Seventy-four percent of all the children including

those with iniLial mental ages below 5-0 had scores in May which fell within the

A-C categories. Of the 647 of the pupils with initial mental ages of 5-0 and

above ninety-one percent had scores which within the A-C range. Thus this group

tar exceeded the goal which had been set for them in the original objective.

Since scores on the Metropolitan appear to reflect a greater degree of progress

and tend to predict a greater degree of success in first grade than scores on

jleAf reported under objective one, it would be most interesting to follow through

with this group el children by testing them at end of first grade to see which

of the tests is actually our best instrument with which to measure progress in

Linderarten and success in first grade and which test actually provides teachers

with the most meaningful information with which to plan. A long range longitudinal

stud. of the present Kindergarten group on which we now have extensive data would

be most helpful to future planning.

At the :)eginnittlz of the year and again at the end of the year, teachers checked

characteristics 01 children as they had observed them and recorded them on a

pupil earactertstic check sheet. Objective number four states that because of

personal attention and interaction between teacher, counselor, and child, fewer

than 10 of the children will be described by their teachers in May as having

negative characteristics. Table V in the Kindergarten appendix reports pre and

post data for 432 pupils. Characteristics which can be generally classified as

ne,ative and 11,e per(e.itage of children who are marked as haviir these character-

ist i(s are as follows: too quiet 15/, withdrawn 7Z, destructive 5/, cries 9/,

poor attendance 12,, poor coordination 124, cannot settle down 117, loses belong-

ctie-: 11 , picks at other children 15 , cannot play wer with group 8/, goys to
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toilet too much 6', poor risk academically 97,. In spite of the fact that in

almost all of the categories mentioned above more than 10' of the children
were so characterized on the over all progr ss made only about 6 were

indicited Im-

portant

having made little or not progress during the year in such
areas as following directions, listening, doing what is told, getting

along with peers, and getting along with adults. It is interesting also to note

that in the eyes of the teacher, 97' of the pupils were described as enjoying

scifool. Of general interest also is the actual consistency with which teachers

have characterized children. In many instances their pre and post evaluations

were almo3t identical. In some instance more children characterized as possess-
ing ne,;ative characteristics in May than were in September. This may simply

mean that in September the teachers did not know the children well enough to

describe them accurately. By May they knew them much better but also by May

both teachers and children are tired, behaviors which appeared less negative

in September may, though r.ot occur:ni, any more frequently, appear more negntive
in May.

Although the visiting teachers went to the homes of Kindergarten pupils when
requested to do so and though medical services were available and teachers
reported making contacts by phone with absentees, the attendance of Kindergarten
pupils did not improve as was anticipated in Objective 5. Attendancc reports

for the months of October-November, April-May for pupils in 25 classes are re-

corded below:

MONTHS OCTOBER NOVEMBER APRIL MAY

DAYS ON TOLL 10384 9958 10430 8778

DAYS PRESENT 9694 9052 9542 8125

PERCENT PRESENT 93.3 90.0 91.4 92.5

An overall absentee rate of less than 10,', is considered an enviable one.

Reasons for absences on most cases appear to be quite legitimate and due

to illness or other reasons rather than to lack of interest or involvement

in the kindergarten program as such.

Objectives, six, seven, nine and ten all of which relate to the effectiveness

of various supportive services and whose influence was to be measured by

responses to the Metropolitan Readiness Test were met to a degree which exceeded

expectation. Medical services which were tied into the attendance services and
whose effectiveness was to be measured by increased attendance did not show the

progress as indicated in Objective 8. However, we wonder whether or not the

increase in attendance is a valid way to measure the effectiveness of the medical

services. The fact that vision and hearing of all kindergarten children was
checked and the fact that the nurses went into the classroom, made home visas,
and referred children who needed it to various medical resources is of more
significant value than an increase in attendance as a measure of the help rendered.
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:ASE STUDY DATE May, 1974

NAME nF Tr.:AITR CR COUNSELOR MAKING REPORT Janice Watson

;DENTIFYI:iG DATA- Please write real name of and school in pencil in

ri hand corner, then assign an alias to the child and school and

use 'ill ,1,rout,hout your report. After proper coding at the Guidance

*h«_. re LI_ names will be erased so that, the data may remain ariony-monn

NAME(alias) Sue Hayes Date of birth August 3, 1968 Sex Female

:ace White Grade in School Kindergarten School (alias) Worley

!esription of pupil's physical appearance and general heal'.n

1: a very lender, frail little girl. She was born with bilaferll

I at.d bilateral hip-dislocation. Sue is able to walk much, better

April, 1973. Sue has myctenic dystrophy. Per healtn is

-:orally good.

:'APLY DATA: Occupation of father City employee Ocupation of

mother Housewife number of siblings

p1-:e in sibling group Youngest Child lives with Paternal

-indmotner ill. narcnts Afternoon care GrandmotherSue often plays

,;econi -rade sister and next door neighbor cousins.

io-economi level of family Low

';enera, cultural and educational level of family Mother is retarded and

read or rite. Father is said to have completed 6th grade. Grand-

other apper::. anedu,ateu. Sister carries most responsibility.

rcial family problems Sue's grandmother has custody of both children.

L,ntire family lives with grandmother, often supported by her social

ch-c :. Sue's mother also has myotonic dystrophy.

2iild's rela'.ien:hip to family members (feelingsabout etc) Sue's grand-

mother i. very protective concerning Sue. Sue speaks of her often. Sue

Teakc o? tier sister. She looks up to her sister.

HISTORY: Number of schools attended CDLD (last fall) How lung in

nresen' school 3 months Grades repeated (specific, which) None
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BIRMINGHAM PUBLIC SCHOOLS

)scribe the child when he came to you. Tell what you have done during the

ear to change beha,"ior. Tell what approaches or techniques have worked and
vh you think they worked. Tell how the child reacts now in a way that is
!1:-!etent to the wa% he behaved when he came to you originally.

e entered my room on Feburary 20, of this year. I noticed immediately that she
uo!--( thick .;lasses and had an awkard walk. Soon afterwards, I became aware

W !ter yerr poor speech. Sue did not seem frightened when her grandmother left

attcr FeOstering her. Perhaps Sue felt secure because her cousin was also in
iv room.

Fot the next lew da. Sue was very disruptive. Site often mumbled louLly during
Troup time or during other quiet activities. The other children soon realized
tiat Sue was "special" and needed their help. Everyone automatically adopted Sue

tried to help her adjust. They often told her not to run in the room, reminded

h.t not to talk while the teacher talked, and showed her procedures in the room.

Sue's grandmother had apparently done everything for her and Sue expected the same
roil me. 31re would oft n motion for me to do things for her - tie her shoe,

button her sweater, pin her hair, etc. Each time I explained to Sue that she must

talk so l could understand her She repeated many phrases after me. At first,

she became very frustrated anc'. cried when I would not follow her motioned

commands. However, when she discovered crying did not get her way she began

to communicate verbally. Within the next two weeks Sue learned to put on her

shoes, lace them up, and come say "Please tie my shoes."

ouring the first few weeks of kindergarten Sue encountered several obstacles. She

Found it very difficult and strange to conform to rules. Tt was evident she had

always done what she wanted. Sue had to learn to feed herself with a fork or

spoon. She also had to clean up the mess she made on the floor as well as on
herself. Small tasks .:11 as carrying the cafeteria tray, opening the milk

carton, dng to the bathroom alone, and walking in line were major obstacles

for Sue. Now Sue can carry out these and other functions successfully.

Sue is a very stubborn little girl who has been spoiled by a grandmother who feels
sorry tor her and wants to make life easier for her. Gradually Sue is learning
that by doing what the teacher says and conforming to the society of our room

sht is becoming more independent and like other children. Consistency has been my

most successful approach with Sue.

Atter three months in kindergarten, T see Sue as a much happier, more independent

and secure little girl. I feel she is happier because she feels successful. Het

speech is very poor and she still.cannot do the work my other five year olds can
do. However, yesterda> Suc and I made a paper hag puppet together. Suc talked,

laughed and enjoyed being in school.
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FV:INTORY OF READINESS SKILLS

'1 Our)il,..; Classes - 24

Date: all 1973 - Spring 1974

Tells lirst and last name on request

Cies Lorrect address

(give s correct phone number

t'ices correct age

(verbal Iv no fingers)

Shot. tight hand

Shous left hand

Points to left ear

Ponts to right eye

Walks a straight line
(36 inches or more)

Hops on one foot (4 hops)

Skips, using feet alternately

Ties a ;hoe lace in a bow

Counts 13 pennies

Calls by correct name: penny

nickel

dime

quarter

Recognizes and calls colors
correctly without hesitation:

red

blue

yellow

green
orange
black

brown

purple
pink

FALL 1973

BIRMTNGLIAN PUBLIC SCHOOLS

KINDERCARTEN

SPRING 1974
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364 65 85 427 2 99 14 63 97

92 337 21 305 124 71 50 213 63

)6
113 316 26 290 139 67 41 177

354 75 82 423 6 96 14 71 95

267 162 62 383 46 89 27 11 74

267 162 62 38 45 89 27 117 72

216 213 50 36 64 85 35 149 69

235 194 54 37 57 87 33 137 70

390 39 91 42( 3 99 8 31 79

375 54 87 42 8 96 9 46 85

214 215 50 374 53 J 87 37 162 75

207 222 48 368 61 85 37 161 72

221 208 52 372 57 87 35 151 72

391 38 91 429 0 100 9 38 100

322 107 75 383 46 89 14 61 57

325 0
f $ , r .9

296 133 68 393 36 92 32 97 73

394 35 91

80

426
2,25

3 99

4 99

18

19

32

78

92

95347 82

377 52 87 425 4 99 12 48 92

366 63 85 428 1 99 14 62 98

374 55 87 426 3 99 12 52 95

404 25 94 427 2 99 5 '1 q2

363 66 86
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5 99
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26

04

108

'II

96.316 113

269
...,

160 t 62 412 17 96 34 143 89

66



B
I
R
M
I
N
G
H
A
M
 
P
U
B
L
I
C
 
S
C
-
0
0
:
_
S

T
A
B
L
E
 
I
I

D
A
T
A
 
R
E
G
A
R
D
I
N
G
 
I
.
Q
.

B
a
s
e
d
 
o
n
 
R
e
s
p
o
n
s
e
s
 
t
o
 
S
t
a
n
f
o
r
d
-
B
i
n
e
t
,
 
F
o
r
m
 
L
-
M

N
U
M
B
E
R
 
P
U
P
I
L
S

A
V
E
R
A
G
E
 
I
.
 
Q
.

I
.
Q
.
 
R
A
N
G
E

T
O
T
A
L

B
O
Y
S

G
I
R
L
S

T
O
T
A
L

B
O
Y
S

G
I
R
L
S

6
0
-
6
9

7
0
-
7
9

8
0
-
8
9

9
0
-
9
9

1
0
0
-
1
0
9

1
1
0
-
1
1
9

1
2
0
1

N
U
M
B
E
R

1
2

3
8

9
5

1
6
9

1
0
F

4
7

1
3

a
-
8
2

2
2
5

2
5
7

9
6

9
5

9
6

2
.
5

7
.
9

1
9
.
7

3
5
.
1

2
2
.
4

9
.
7

2
.
7

T
A
B
L
E
 
I
I
I

M
E
T
R
O
P
O
L
I
T
A
N
 
R
E
A
D
I
N
E
S
S
 
T
E
S
T

K
I
N
D
E
R
G
A
R
T
E
N

L
e
t
t
e
r
 
R
a
t
i
n
g
 
a
n
d
 
R
e
a
d
i
n
e
s
s
 
S
t
a
t
u
s
 
o
f
 
4
4
7
 
K
i
n
d
e
r
g
a
r
t
e
n
 
P
u
p
i
l
s

L
E
T
T
E
R

R
E
A
D
I
N
E
S
S

S
I
G
N
I
F
I
C
A
N
C
E
*

N
U
M
B
E
R
 
O
F

r
E
R
C
E
N
T
 
O
F

R
A
T
I
N
G

S
T
A
T
U
S

P
U
P
I
L
S

P
U
P
I
L
S

A
S
u
p
e
r
i
o
r

A
p
p
a
r
e
n
t
l
y
 
w
e
l
l
 
p
r
e
p
a
r
e
d
 
f
o
r
 
f
i
r
s
t
 
g
r
a
d
e

3
2

7

V
d

B
H
i
g
h
 
N
o
r
m
a
l

G
o
o
d
 
p
r
o
s
p
e
c
t
s
 
f
o
r
 
s
u
c
c
e
s
s
 
i
n
 
f
i
r
s
t
 
g
r
a
d
e

p
r
o
v
i
d
e
d
 
o
t
h
e
r
 
i
n
d
i
c
a
t
i
o
n
s
 
a
r
e
 
c
o
n
s
i
s
t
e
n
t

1
0
8

2
4

C
A
v
e
r
a
g
e

L
i
k
e
l
y
 
t
o
 
s
u
c
c
e
e
d
 
i
n
 
f
i
r
s
t
 
g
r
a
d
e
 
w
o
r
k
.

C
a
r
e
f
u
l

1
9
2

4
3

s
t
u
d
y
 
s
h
o
u
l
d
 
b
e
 
g
i
v
e
n
 
t
o
 
n
e
e
d
s
 
a
n
d
 
i
n
s
t
r
u
c
t
i
o
n

p
l
a
n
n
e
d
 
a
c
c
o
r
d
i
n
g
l
y
.

D
L
o
w
 
N
o
r
m
a
l

L
i
k
e
l
y
 
t
o
 
h
a
v
e
 
d
i
f
f
i
c
u
l
t
y
 
i
n
 
f
i
r
s
t
 
g
r
a
d
e
 
w
o
r
k
.

1
0
1

2
3

I
n
d
i
v
i
d
u
a
l
 
h
e
l
p
 
n
e
e
d
e
d
.

A
s
s
i
g
n
 
t
o
 
s
l
o
w
 
s
e
c
t
i
o
n
.

E
L
o
w

C
h
a
n
c
e
s
 
o
f
 
d
i
f
f
i
c
u
l
t
y
 
h
i
g
h
 
u
n
d
e
r
 
o
r
d
i
n
a
r
y

1
4

3

i
n
s
t
r
u
c
t
i
o
n
a
l
 
c
o
n
d
i
t
i
o
n
:
.

F
u
r
t
h
e
r
 
r
e
a
d
i
n
e
s
s

w
o
r
k
 
e
s
s
e
n
t
i
a
l
.

N
U
M
B
E
R
 
W
I
T
H
 
S
C
O
R
E
S
 
I
N
 
A
,
 
B
,
 
C

3
3
2

7
4

T
A
B
L
E
 
T
7

M
E
T
R
O
P
O
L
I
T
A
N
 
R
E
A
D
I
N
E
S
S
 
T
E
S
T
 
-
 
S
C
O
R
E
S
 
O
F
 
P
U
P
I
L
S
 
W
I
T
H
 
M
E
N
T
A
L
 
A
G
E
S
 
6
0
 
M
O
N
T
H
S
 
O
R
 
?
:
O
R
E

N
U
M
B
E
R
 
O
F
 
P
U
P
I
L
S

A
B
C
D
E

_
T
O
T
A
L

2
8
6

2
3

1
0
0

1
3
7

2
3

3

P
E
R
C
E
N
T

'
3
4

8
3
5

=
8

8
1

W
I
T
H
 
S
C
O
R
E
S
 
I
N
 
A
,
 
B
,
 
C
 
C
A
T
E
G
O
R
Y
 
T
O
T
A
L
 
-
 
2
6
0

P
E
R
C
E
N
T
 
T
o
:
1
1
H
 
S
C
O
R
E
S
 
I
:
:
 
A
,
 
B
,
 
C
 
C
A
T
E
G
O
R
Y
 
T
O
T
A
L
 
-
 
9
1

O
F
 
D
1
R
Z
C
I
T
O
N
S
,
-
P
A
G
E
 
1
1



61

Pickens County
FY 74

Pre-School

PRE-SCHOOL PROJECT
Pi( Lvri' ;',ou n y

rt foH;att. Ha/ei J. Mullenix, Coordinator
Box 32

Carrollton, Alabama 3544/

C. Objective: After nine months' participation, 70Y of the enrolled student,
in the pre-school program were expected to score at least 40th percentile
(near average) achievement as measured by the Metropolitan Readiness Test,
40 were expected to score 60th percentile 0:- higher.

Learning objectives for the pre-school program include the development of

basic concepts and understandings such as the following:
I. Positive self-concept
2. Oral expression
3. Motor skills
4. Auditory and visual discrimination
5. Generalization and classification

Recognition of relationships

7. Transfer of knowledge and skills

8. Creative expression
9. Adjustment to large and small group situations
10. Development of sound health habits
11. Physical dexterity
12. Acceptable emotional control

D. A total of 224 pre-school pupils were enrolled in the program, staffed with

9 teachers and 9 aides and one supportive unit from special education program,

fur an approximate average of 24 pupils per class. Within the classes, pupils

were grouped both heterogeneously and homogeneously for the various activities,

and at times were working individu/lly.A learning center approach characterized

most classrooms, emphasizing individualized instruction, self-direction,

and sel:-motivation.

Basic equipment provided for each center included colorful, child' i/e tables

and chairs, scatter rugs, 16 m.m., 8 m.m., and 35 m.m. projectors, record

player, tape recorders, headsets, and other instructional equipment as

needed. Commercially prepared materials uti.i7ed included the Peabody Early
Childhood Kit, Holt's Children's World, Language Experiences Program, DUSO
Guidance Kit, Alpha Program, and a number of other multi-media materials.

In the second semester, pupils indicating satisfactory readiness 12vels

utilized Level 1 of the Scott-Foresman Reading Systems, normally utilised

with first grade pupils.

Within the classroom, games, puzzles, toys, "found" materials, and teacher-
made activities motivated and developed learning skills. "Handc, on"

activities, such as churning butter, watching a co-oon develop into a
moth, planting of seeds, etc., developed basi-, science concepts and furnished

language activities. Local field trips--to post offices, stores, city hall,

dairies, and locatioas--helped pupils to relate to their envilonment

and furnished elementary social studies understandings. Mathematic, fill

were develo ed through games and the use of Holt's number readiness i,rocji,m1,

which i5 preparation for the program utilized in the elementary grade,,
within the system.
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PICKENS COUNTY
PY 74

Pre-School

Cr,aLi/e Apre-ion included music activities such as singing,. rhythms,

li tening activities, and instrumental and body response; artistic t_realivenss
was ak,omplishcri through the use and manipulation of a variety of media

'and through the teaching of color recognition and response; creative
dramatic, took the form of dramatizations of stories by nupils or with
puppets, dolls, etc.

All participat;ng pupils were given auditory and visual screenings, and
other health counseling and treatment as indicated, such as dental care,
sickle-cell tests, and skin and scalp disorders.

the kindergarten classei actually began the third week of the school year.
The first two weeks of the year were utilized in screening and selection
of participants. Classes were held 6 hours per day, 5 days per week,
throughout the regular school year.

E. Participants:

Participants were selected esentially on the basis of information furnished
by the parent during a pre-class interview, observation of pupil behavior
by teacher during application testing and interview, and performance OR the
CTB/McGraw-Hill Test of Basic Experiences (General Concepts Battery) administered
individually by teachers. Average pre-test score on this instrument for pupils

a'cepted in the program was 17th percentile.

The nine teachers and aides were all well-qualified and suitable for their
assignment. All teachers held degrees in elementary education with prior
experience in early childhood or primary levels; seven of the 9 aides working
in the program had participated in a 5-week EPDA training program to instruct
aides in working with pre-school pupils. All teachers and aides were involved

in a structured and continuous in-service training program throughout the school

year

Related Components:

Parents were first, involved through the application process, when they were
required to accompany the child to school to apply for admission. Inf.,:

were involved through the year as room mothers, volunteers, chaperones fru

field trips, and similar activities. Many parents furnished "pirties" on
special occasions and donated toys, hats, and similar objects for class
activities.

Aides were invaluable in the program ,P, co-workers with teachers in all

aspects of the program. Aide; remained with the teachers and were dire( led

by them throughout the entire day.

Inservice centered around tne assessment of desirable skill development
and behavioral objectives, wh;ch could serve as an asse sment of pupil
level and progress, a guide for classroom activities, and a communication

to first grade teachers a,. to the sf,ill development attempted an,' achie,,,f

in the kindergarten instruction.
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PICKENS COUNTY
FY 74

Pre-School

Effectiveness

File kindergarten program surpassed objectives. TOBE testing revealed an

average gain from 17th percentile (pre-test, Level K) to 73rd percentile,

(post-test, Level 1). In addition, pupils were tested with Metropolitan
Readiness Test at the end of the program and indicated an average score

of 61st percent' Informal assessments by teachers indicated supportive

evidence of th_ growth.



EVALUATION OF THE READING PROGRAM

A. Anniston City Schools
P. O. Bo,. 1)00

Anniston, Alabama 36201

Telephone number. 237-9531

B. rIrLE 1 COORDINATOR
Mrs. Velma Curry.

Po-,1 Office Box 1500

Anni-,t ou, Alabama 36201

lelephone number: 236- 15, i

. WMECTIVES OF rHE PROGRAM

i. General objective

To provide a reading program to increase the cognitive skills
of children from economically, culturally, and educationally
deprived homes.

2. Specific Objectives

a) Pupils at the first grade level, who are immature and not
ready for reading as determid by teacher observation and
the Gates MacGinitie Readiness Test will be placed in a
readiness program where they will make at least eight (8)
months progress during the regular school year as measured
1).y the California Reading Achievement Test.

b) Upon completion of the 1973-74 school year, Title I pupils
in grades 2-8, will on the average, demonstrate one month's
,ain for each month of instruction in cognitive skills as
measured by the total score on the reading subtests of the
California Achievement Test in Reading.

c) Pupils in grades 1-8 wilt respond positively toward reading
as observed by their readiness to participate in the reading
activities and by the number and kinds of books they read
during the year.



\nniston Cit.% sAools

,1]A'i\117"1

ie.n.her Class Size

6 7

rhe class size varied from a low of seven (7) in some instances to a
high of seventeen (17) in others. An attempt was made to keep the

number to a maximum of fifteen in all classes.

Classroom Or.4anization

Title T classrooms were organized to maintain a flexible read-
ing program so that both the educational needs and the varying
interests of the pupils would be met_ Each classroom was organized
to aLco'lmodate the following types of instructional activities:

a) Programmed instructional activities

')) reacher-guided and small-group activities

c) Audio-visual activities for both small and large groups

d) Student-centerer' high-interest activities

e) Flexible grouping for instructional activities

3. Equipment and Materials

Materials and equipment were chosen to accommodate the pupil's readi-

ness for specific instructional activities. Tests were administered
to find the reading level of each pupil and materials were selected

accordingly. Diagnostic and prescriptive type materials were utilized

in all classrooms. Learning programs chosen on the basis of achievement
and interest levels of the pupils included the following: Read On, SRA

Reading Labs, Diagnosis, Individualized Reading Kits, Talking Alphabet,
Specific Reading Skills Series, Imperial Reading Program, Fsychotechnics
EX Reading Program, Audio Reading Progress Labs, and other programs. A
,,ariety of equipment such as tape recorders - reel-to-reel and cassette,

record players, _:stoning centers, overhead projectors, opaque projec-
tors, filmstrip and film projectors were used by all Title I teachers

and teacher aides.

4. Stimi'lation and Motivation

'loth the teacher and the teacher-aide strived to maintain a positive
relationship with each pupil. games, charts, picture words, discussions,
audio- visuals, and a variety of materials were used to make the reading

priiram interesting and challenging. Rewards and praise were utilized
provide reinforcement for the students' efforts.

AitraLtiv- classrooms, interest centers, and an environment of accept anc
and :-.h«css also helped to stinmlate and to motivate the student,- Some

teaLhers used (he contract concept with ,Tent success. 1 v this net

tip; student,, set the , ;oafs and determined the course of action.
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Pe!rhdl,s the most widely used technique to motivate students was that
of planning and implementin a reading program whereby students could
meet with success. Another factor was that of providing a host of
low-le:el, hi .h-interest materials materials that differed signiti-
(antly trout those used in the regular classroom.

Counselin: and culdance

individual conferences were scheduled with both the student and the
parents concerning the pupil's progress and needs. The Title I teacher
also arran'sed conferences with the regular, instructional activities.

Achievement tests and teacher-made tests were administered to diagnose
,Teelfic reading pro ilems and to prescribe programs based upon these
needs.

'ii dance counselors were utilized when needed. Individual intelligence
testy were given to students whose performance did not measure up to
what, was expected. As a result of this service by the system-wide test-
ing specialist, several Title I pupils were placed in special education
classes.

Each I'i t Ic I teacher kept individual folders for each pupil in order to
check on the progress made. A case study was done by each teacher on
at least one child in the reading program.

!health and Nutrition

Complete health record: on all Title I students were maintained by Lhe
lit l; ! nurse. Ear, eve, and teeth examinations were given. Children
with serious problems were referred to the dental clinic, to other local
agencies, or to their personal doctor. In some cases where assistance
could not )e secured from local agencies, Title I funds were used to pro-
vide lasses, dental work, health examinations, etc. for eligible Title I

youngsters.

Free lunches were provided to Title I students who were eligible to par-
ticipate in that program. '['lie hot lunches added much to the nutrition

of these pupils since many would not have had the benefit of a balanced
diet.

Lach child was encouraged to use good table manners.

7. Other Services

A speech therapist worked with Title I children having, speech problems.

Ihree media persons worked on a half-time oasis to supply Lhe Title
I

classrooms with an a)undance of equipment and materials. These materials
were deliiered to the schools on a daily basis.
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All tnstructional supplies such as paper, pencils, and other materials
were provided for each Title I classroom. A representative from the
Department of Pensions and Security remarked that the Title I classes
were the only Little during the day that child could go to this class
without feeling the demands of having to have pencil, paper, and other
nceded supplies. Many ritle I participants came from homes with such
liwited md els that even the small school essentials could not ite pro-

vided for the home.

3. rime of treatment

Each Title I participant was scheduled to the Title I teacher for a
51oek of Lime during each day. The time period ranged from forty (40)
minutes to an hour. After treatment the child was scheduled back to
the regular classroom teacher for the remainder of the day. An attempt
was made to rotate the schedule so that the child would not miss the
same classroom activities every day. Students remained in the Title I
readin; program throughout the year or until they achieved at grade level
ac determined by standardized and teacher-made tests.

E. PARTICIPANTS

1. Criteria for Selection

Students who participated in the Title I program were chosen on the
basis of need. These youngsters were labeled grades one through eight;
however, all were performing below their assigned grade level. Many had
been retained and had been in school from two to nine or more years.
Placement on standardized tests were used as a means of selection.

2. Number of Participants

Nine hundred seven (907) children were enrolled in the Title I program
at the end of the school year. More were enrolled at the beginning of
the year; however, some were scheduled back to the regular classroom,
some were transferred to special education classes, and some moved out
of the school district during the year.

Of this number, 542, were males and 365 were females. Theages ranged
from six to fifteen years.

3. General Character

Many children came to the program with negative attitudes. They were
underachievers and many had been labeled as such. Most of them had met
defeat many Limes in the regular school program and as a result had a low
self- concept. A majority came from low socio-economic families; therefore,
they lacked some of the background experiences needed for successful aca-
demic learning. Many had defective speech patterns which hampered communi-
cation between the teacher and the children.

4. Achievement Level

The a(hievemenL level of the students ranged from one to six years below
their assigned grade level. Some seventh and eighth ,..,raders were per-

forming at first and second grade levels in reading.
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5. Behavior Problems

Some oc these students were behavioral problems, but most problems
were due to their poor home-life conditions or due to their frustra-
tions because they could not achieve as well as their peers.

As a whole, all craved attention. With the extra help given them by
the Title I teacher and teacher aide, they received some of the atten-
tion they needed to help them to feel as individuals.

Problems were kept to a minimum due to the high-interest materials used.
Normal daily problems of the students getting along with ea-h other were
dealt with in a positive manner.

6. Staff

a) Number

The Title I instructional staff consisted of thirteen (13) teachers
and thirteen (13) teacher aides. Each teacher was assigned approxi-
mately seventy-five (75) students. Assisting with the instructional
program were the following: (1) a full-time coordinator who super-
vised and coordinated the entire program, (2) a health nurse who
took care of the special health needs of the participants, and (3)
three media persons (half-time) who provided materials and supplies
for each classroom on a daily basis.

b) Training

Each member of the Title I staff was fully trained for his/her posi-
tion. The coordinator had a master's degree and is certified in the
areas of elementary education, guidance, and counseling, and fn super-
vision. The media specialist had a master's degree in library science.
Each of the Title I teachers for grades 1-6 were certified at the ele-
mentary level with the exception of one. She is presently enrolled in
a program to remove her deficiencies; however, she has been an employee
of the system for several years and has exhibited outstanding teaching
performance. The two teachers at the junior high level hold certifi-
cations in the area of English.

fhe health nurse was a registered nurse and had been employed by the
system for many years. The teacher aides and the media aides had
completed high school and several are enrolled in college programs.
They have all received training to help them to be more efficient in
their work. Most have been employed by the system for at least six
years.

c) Functions and Responsibilities

The coordinator had the overall responsibility of supervising and
monitoring the program as outlined in the job description. The teacher
had the responsibility of planning and implementing the instructional
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program at the local school level. The teacher aides worked

under th dire(tion and observation of the Title I Leacher.
The media specialist and media aides worked with the teachers
in supplying materials and equipment needed for a successful
program.

The ultimate responsibility of the entire staff was to meet
the student where he was and to carry him as far as he could
go. This was done by providing as many experiences and by
meeting as many needs as possible. The student was exposed

to many types of materials in which needs were met,

F. RELATED COMPONENTS

1. Parent Involvement

Parents were involved in the reading program throughout the year.
Teacher-parent conferences were held as needed and progress reports

were send home every nine weeks. An advisory committee, composed of
from two to four parents, worked with each Title I teacher in planning

and implementing the program at the classroom level. The chairman from

each local school committee served on the system-wide Parent Advisory
Council. This provided a means of getting data and feedback from the
local school community to the central level and vice versa.

2. Teacher Aides

The teacher aides were a valuable asset to the program. Their duties

included maintenance of all records concerning Title I students, pre-
paration of instructional materials, seting up and operating audio-visual
equipment, working with small groups and with individual students, pre-
paring displays and bulletin boards, and performing clerical chores and
housekeeping duties.

3. T"- Service Training

Teachers and teacher aides were provided in-service training periodically
throughout the year. A week-long workshop in reading was attended by all
Title I teachers prior to the opening of school. Eleven of the thirteen

teachers aides were enrolled in a course entitled "Practices and Theor-
ies in the Teaching of Reading" which was taught in Anniston by Auburn
University.

G. EFFECTIVENESS OF THE PROGRAM

The major objective of the Title I program was to raise each child's achieve-
ment level in reading at least one month for each month's instruction. With

some of the students this was accomplished and with others it was not. How-

ever, on an average, students in the program achieved this objective. The

California Achievement Test in Reading was administered to all Title I stu-
dents. Form A was given in October and Form B was given during the first
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week in ??ay. 2,11 gra,les, with the exception of grade 8, achieved at least
eight months is reading ability during the eight-month period between pre
and post-testing. The Gates MacGinitie Readiness Test was administered to
first graders; therefore, no valid comparison can be made with scores on
the CAT administered at the end of the year.

Other instruments used to determine the effectiveness of the program were:
Read On and Diagnosis (criteron-referenced tests), Imperial Reading Place-
ment Test, Houghton Mifflin Placement Tests, Schonell's Graded Word Test,
Classroom Reading Inventory, teacher-made tests, and teacher observations.

Teachers reported improvement and changes in self-images, attitude toward
teachers and towLA reading; better behavior, performance, and school atten-
dance; and improved physical appearance. Students displayed greater interest
in reading in that it seemed to become a pleasurable experience rather than
a chore. Many were reluctant to return to the regular classroom - they pre
ferred staying in the reading room. Changes in the desire to learn became
evident. Instead of saying, "I can't do this", before they tried, they begc.n
"To want to do".

Pupils had this to say about the Title I reading program:

"I have enjoyed the reading classes."

"I did not like the class at the beginning, but I hate to
see it end. I wish I could be in it next year."

"I wish all children could take this class."

"I like this class because we do many things."

"I learned a few things that I might not have known if it wasn't for
you and Mrs. . I am thankful for the help you gave me."

Title I teachers made the following comments:

"Most of the youngsters in the program had good attendance. They
seldom missed a day from school unless illness prevented them."

"Behavior problems became practically nil because everyone was busy
doing what they wanted to do."

"The work was at their individual ability and achievement levels;
therefore, they knew they could succeed in something and many real-
ized that they were working for their benefit rather than for a grade."

"It became evident that some students developed more self-control and
were more able to work at self-directed activities at the end of the
school year."
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C. Reading Improvement Program Objectives
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1. Set up classes that lend themselves to individual instruction by
limiting class size to fifteen students.

2. Screen students for participation who have not reached readiness
or who are reading one year below grade level.

3. Verify participants by using California Readiness and Achievement
Tests.

4. Ninety percent of the early elementary participating students will

make one year's progress while seventy percent of the later elemen-
tary participating students will make one year's progress during the

1973-74 school year as measured by pre and post California Test of

Basic Skills.

D. Treatment

Title I teachers certified in elementary education with additional

training in reading were in charge of a room set aside and desig-

nated as a Title I reading laboratory.

Classes were limited to fifteen students with the first grade
having few as twelve. The classes were organized and equipped

so a, to place emphasis on individual instruction. Success was

built iito the program by starting instruction at the level the
child had reached.

Me reading laboratories were fully equipped. Some of the devices

utilized to stimulate participants were: control readers, tachisto-

scopes, tape recorders, Hoffman readers and record players. Some

materials utilized were filmstrips, tapes, records, practice booklets,

reading kits and enrichment reading books.

Treatment was administered five days per week forty-five minutes

per day during regular school hours for thirty-six weeks beginning

in September, 1973, and ending in May, 1974.
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E. Participants

Pupils in the readim:, laboratory were selected by consensus of th(
homeroom teachers, ritie 1 teacher and principal on the basis of
past performances in the area of reading. Final placement were
verified by the California Test of Basic Skills or the Cal Readi-
ness Test (T.O.B.E.). Some 409 boys and girls ranging in ages from
six to fourteen, in grades one through six with low achievement
levels made up the Title I part and full year participants. Phe

treatment ior each was based on individual needs.

Six teachers were directly responsible for administering the
treatment to some 400 students. The treatment was that of
providing instruction for educationally deprive Title I children.

The project director's runction was the coordination of the entire
project, which involved such areas as project writing, teacher
inservi.e, supervision, Parent Advisory Council meetings, reporting,
procuring, principal's inservice, evaluation and dissemination.

F. Related Component

Parents were involved in various ways in the Title I program.
Some of these were as follows: project planning and approving
meetings, local and systemwide advisory council meetings,
parent in-service, P.T.A. meetings, open house programs and
evaluation conferences. All Title 1 staff members were involved
in in-service training. Some teachers enrolled in after hours
college classes for additional training.

G. Effectiveness

Pre and Post tests were administered to all Title I students.
The California Test of Basic Skills (C.T.B.S.), 1968 revision,
was the standardized instrument used.

The objectives as set forth in 1,em "C" above were met. The

following tables show that eighty-six percent of the full year
participants made seven-tenths year or more progre-s. Full

year pa!:Lcipants averaged near one and five-tenths years growth
in readliiw. lest results for those in the program four months
show a gain of five and five-tenths months during the four months.
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Grade NumJ)er

One

Two

Three

Four

Total

Percent

Grade

77

84

89

266

Number of students, by month's :0)

Fubstantial r Moderate Little or N,)
. ) Q to 1.t O. to 0.9 0.6 or less

30

41.

8

7

:31

18

5

139 61

0 10

14 9

15 15

2 1

31 35

Number Pre Post Gain

1.4

1.5

1.7

1 77 1.7

2 84 1.2 2.6

3 89 1.9 3.4

4 16 2.7 4.4

These students participated in the program for nine months

Grade

1

4

5

6

Number Pre Post

42 2.5 3.0

44 3.1 3.6

21 3.1 3.9

12 3.8 4.4

These students had four months between testing.

81

Gain

.5

.5

.8

.6
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Early Elementar: 77

Identification of oupils:

Grade one - lupils not ready to read and in need of extended
readiless pr^gram.

Grade two Pupils most di need of assistance and who score
!east one s s00: reading e-N.pectancy.

Grade three - ?upils readiag at least oae semester below reading
expectancy.

Grade tour - Pupils reading at least 1.1 below grade level.

F. Related CopEllent -

Instructional Lth1MS were formnlatod in each school with special reading centers.
Each team consisted of the reading specialist and a regular teacher at each
grade level. The team services were supported by parents, principals, counse-

lors, and supervisor.

Teams engaged in planning, reaching, and evaluating the reading activities of
pupils enro:.led in the program. In planning, the teams developed reading con-
tent projects fur pnp4.1s, modified activities according to the needs of specific
groups of pupils. The special strength and talent of each teacher were important
facets of this approach. Teachers worked as a team in a defined situation to
meet the objectives of project and pupils' needs.

Testing and Evaluation The following three areas were stressed during the
year in the primary reading evaluation: the affective area, the psychomotor

area, the reading achievement area.

Prior to pretesting, an in-service session providing a general overview of the

program evaluation a.. held during the fall including the fol_owing topics:

Identification and Selection tiethods of Enrollees, Pretest Information, Norm-
referenced Measucemnt for Pre- and Post testing, Critericn- referenced Measure-
ment.

in working elosel with tat evaluation team from CTB/McGraw-Hill on the norm-
referenced and tne Lriteriun-referenced measurements early in the fall, efforts
have been more or loss to serve as a liaison contact person in providing
feedback in terms of meeting specific local needs. In working with the

University consultant, generally, the same efforts have been portrayed.

Following is a list of in- service sessions shared with the primary teachers:

In-service sessions with teachers and reading coordinator in coding the
PRI relative to textbook usage for skills mastery instruction.

In-service sessions periodically upon return of materials from test
company fcr clarification and explanation of test results.

Invited a State Department consultant for teachers to have first-hand
experiecce on evaluation information expected for pupil growth and de-
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Earl" Flementary

velopmunt. Classroom visitations and a large group session were hvid

for Title 1 tea her', ,,uporvisors and principals. Othcr points of

interests shared were the need to stress, the aftective, cognitive and

psychomotor needs in evaluating enrollees during the year.

Additiona11, a session was shared with teachers concerning class mastery

of specific reading objective in terms of local and school ma,,tery oil ,1

percentage basis.

An interim evaluation conference was held during the middle of the year

on the following areas: withdrawals, new enrollees, referral follow-up

and confIrcts, useful screening and measurement devices, suggestions/

testing and evaluation. As a result of these interim conferences, a
greater need as expressed by teachers for first grade appraisal resulted

in a prepared copy of first-grade language development activities for

eftective learning and remediation process for reading teachers during

the middle of the year.

78

Finally, an effort to maximize the effectiveness of CTB/McCraw-Hill's evalua-

tion goals on norm-referenced pre- and post test results and criterion-referenced

measurements has been one of the major goals of the testing and evaluation

office. Individual needs of the primary teacher varied from specific evaluative

needs to methods of individual referrals. Periodic in-service sessions were

shared e" a need basis as requested by the reading coordinator and other private

school personnel.

Two out-of-state trips to evaluation workshops provided additional information

for the testing and evaluation office which was shared during the weekly

coordinators' meetings.

Several psychological tests were given to the primary students. Specifically,

a total of 20 individual tests were administered.

G. Effectiveness -

The results of the pre and post test in;' as measured by the California Reading

Test were as follows:

Grade 1

Pre Av. Post Av. Gain

1.8

Grade 2 .9 2.4 1.5

Grade 3 1.7 3.0 1.3

Grade 4 2.3 3.6 1.3
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C. OBIECEIVI.

Atter havin,' been giv'n instruction in reading and it relat_ed com-
ponents, 70 of the students in grades 1 3 who participate in the
litle 1 activities and services will improve in reading 9 months as
measured by tlie California Reading Test. 30 will make at least 6
months progress.

D. fREAIMENT

1. Larly Elementary:

the class size ranged in size from 8-13 students per pe
minutes for 5 days per week for 175 days during the re
term. Materials were chosen to help the students pro
own speed and ability. These were primarily chosen
ability to individual instruction. Some examples a
tab, 4ames, transparencies, filmstrips, readiness

tvebsters Tutoring System and others. The
Craig Readers, overhead projector, Tach-X, Tacl
players, tape recorders, language master, etc.

2. Later Elementary:

The class si/v ranged in size from 10-14 ii
met for 30 minutes per day, 5 days weekly
year. Che classroom was well equipped w'
carrells, Tach-500, cassette players, l'
masters, record player, filmstrip prole
assist in the individual teaching of t
Webster International Tutorin, Syste
in,' Progra-a, Fountain Valley reacher
materials not used in the regular c
on supplementing rather than suPIA

There were many m2thoas used to
included games, bulletin hoards
appearance anu many free choir

Each student's needs were di
needs in an interesting and
Each class went on a field
students were given Libra
recreational reading.

E. PARTICIPANTS

In all in.itances the stu

classes and were readi

riod of 30
gular sc hool

gress at their
on their adapt-

re: SRA reading
kits, Fountain
equipment included
150A, 1508, ecord

each session. Each class
during the regular school
th desks, chairs, portable

stening stations, language
ctor, and other items that

he student. Materials such as
, Scholastic Individualized Read-
Support System and a variety of

lassroom were used. This is based
anting.

stimulate interest in reading. These
, play productions, local television

es for the students.

agnosed and efforts were made to remedy the
enjoyable way rather than by boring drills.
trip to the new DeKalb County Library whore the

ry cards and encouraged to use the library for

dents chosen were not eligible for the regular I; ?-,t

g below grade level as shown
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by standardized ob'ect of the student 1)ein, placed in the

Title 1 read in, progrom WAS Chit of m.ieting their needs and improciny
th:ir rcadint to a level of ac...epta51e performance.

1. Early Elementary:

The lee-Clark Readiness Test. California Reading Fests, and other
previous test results and teacher recommendations were used to
determine those .tudents who were reading below grade level and
had not achieved maturity readiness to be able to progress in the
regular classroom. There were 71 students who came to the Reading
Lab in grades 1-3, 22 girls and 49 boys, ranging in ages from 6-9
years. Their general characteristics were:

a. Poor scores on standardized tests and performing below grade
level in classroom instruction.

b. low score on general standardized I.Q. tests both on verbal and
non-verbal scores.

c. Poor 'elf- ccncept, expectation of poor performance, and general
frustration.

d. 1'ypica1 behavior consisted of dis:ipline problems, irregular
attendance and short attention span.

Most of the students were enthusiastic about the special readiny pro-
gram. They were ware of their reading problems and indicated a desire
to improve their zbility to read. The individualized instruction pro-
vided in the lab was what they seemed to need for personal gratification
since, otten times, these students have not been made to feel "special".

The teachers were certified professional classroom teachers with ele-
mentary education training, and a background of experience in teaching
in these ;rades. Both teachers are presently working toward higher
degrees. Each has taken special training; during the year on individ-
ualised instruction and teaching elementary reading. New innovations
and materials were introduced wherever appropriate with excellent re-
sults. There was one teacher for grades 1-2 and 1 teacher for grades
3-4, both located at Forest Avenue School in Fort Payne. Each teacher
had the responsibility of working with the teachers, parents, and stu-
dents to raise the students' reading level to the maximum potential.

2. Later Elementary:

in the later elementary the students who were not performing well in
the regular clissroom and had the sam- characteristics as those in the
early elementary grades, were ..:hosen. They had poor scores on sLan-
darized tests and were readin,, below grade level by at least a trade,

and in most instances, more. They had poor scores on the verbal and
non-verbal standardized mental. m turity tests administered all, through
their school ycais. Certainly, they had acquired a poor self-concept
and the general frustration contributed to the discipline nroblems,
irregular attendance, and general indifference toward school.
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ot Luc el I t the paionts,, were eager rot

,h,IgLe Le pilLiLipate In Lhe spe,lat loading nroram. lev in-

dicated .1 knowledge ot their reading weaknesses and a desire to

-omodv

illere were two teacher in th level - one tea(her in the

level at Forest Avenue School and OHO Leacher in grades 5-6 at

Willtams Avenue School. In all there were three reading teachers.

'I he teachers were all professionally certified with a number of

years c%rerienco in teaching . students in this age bracket.

Thcre were 103 students in grades 4-6 invol,A in the Fitle I lead-

ing program. Sixty-seven boys and 36 girls ranging in age from

10-1'3 years.

. RELATED COMPONENT

In addition to the Title I reading teachers in the reading lab the

aides worked with those students who participated in the program as

another method of informing, instructing, and motivating. The aides

helped by re-enforcing the teaching with the use of the audio-visual

equipment in the library, duplicating materials for the student's in-

dividual use, helping to keep records used _n the evaluation and check-

ing objective tests given by the teachers.

In maii, instances the parents of t3le Title I students came to the

school as volunteer aides to the ritie I activities. They helped in

the individual re-enforcement needed after the Leacher had given in-

struction rind had given specific instruction to the volunteer aide as

to the method to be used. Supervision by the Leacher would insure that

these instructions were .arried out. At no time were these people used

as prescribers or Leachers.

An American Education Week Open flo....se was held at the schools and parents

visited the reading labs. At this Lime Lhe students demonstrated various
equipment and materiais to their parents and the teachers explained the

program Another open house was held later in the year with all parents
and students invited to view the reading program facilities.

Reading teachers worked with the classroom teacher:, and parents sharin!,

Information and ideas in order to as,hieve better results with the student- -

Second and third graders and tin it teacher, appeared on a local television

production featuring the special reading program. The students demonstrated

some of the equipment and told some of the experiences they had enjoyed. Flc

e:perience was mo:,; worthwhile and the station reported many calls requesting

the nature of the program, etc.

1n-service training was both scheduled and informal. The coordinator had

several in-service training sessions with the Leachers and aides. The

principal and regular teachers had informal sessionsiand the aides had

continuous training with the TiLle i teachers. The in-service part of our

program was continuous. All personnel members were available at any time
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t. disc.i.,,s or assist in any way. Each el the teachers had participated
in the seIr-study for accreditation wito the Southern Association or
c, I Ie.:, ,, and r 0 i vers i t ie,:, .

Each of the three teachers nad earned from 3-9 hours graduate credit
in subjects related to their work. Some of the subjects were: In-

dividualized instruction, pngram writing, writing objectives and teach-
ing elementary reading.

(. ECFECTIVENESS

This report is on the following page.
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Project - Mathematic-,

A. (olbcrt County
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B. Wiley S. Adams. Jr. title I Coordinator

P.O. Box 270
Tuscumbia. Alabama 35674

Phone 383-8665

Delores Long, title 1 Supervisor

P.O. liox 270

Tuscumbia Alabama 35674

Phone 383-8665

C. Objectives - Early Elementary

Grades One Two, and Three

At the completion of two semesters at instruction, 707 of

the students will have a nathemaLics grade score on or

above their actual grade placement as measured by the
Metropolitan Achievement Tests. The students who have

advanced sulliciently during the year will be sent back

to their regular

Objectives - 1.ater Elementary

Grades hwy. rive and Six

At the completion of two semesters of instruction. 707

of the students will have a mathematics grade score on or

above their actual grade placement as measured by the

Metropolitan Achievement 'tests. These students that
attain sui ficient progress during the year will be returned

to their regular class.

D. Treatment

Class Size and Organization - The average number of students

per class was ten. Classes were conducted during the

regular school day. Early elementary, second and third
grade students, went to the classes five days a week for
approximately 40 minutes daily. The first grade students

attended 5 days a week lor approximately 30 minutes daily.
Later elementary students. grades four, five and six were

in classes 40 to 55 minutes daily. five days per week.

Equipment and Materials - The materials and equipment used
with each student was determined by his needs. The Stanford

Diagnostic Arithmetic lest Level 1 Form X was administered

to determioe mathematical weaknesses of the primary grades.

leacher made tests and diagnostic tests used with Houghton
Mifflin Modern School Mathematics Structure and Use were
other instruments used to determine specxfic mathematics
skills which the student needee help in, and the grade

level comprehension. For diagnostic purposes ior the
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later elementary siudtnts. the Stanford Diagnostic
Arithmetic Icsi. Level li, Form X, was used. Individual
sheet', were kept 'or each sclident indicating skills needed.

I, :oat s t 1:1 ie i I.l I :I tc. I MPI-OVe

Mnterills were used .rom Houghton Mittlin Company
wh:ch included: Modern School Mathematics Structure and
Use. Revised Edition 1972 K-6, Modern School Mathematics
Diagnostic lusts (tor continuous evaluation), placement
tests, duplicating masters overhead visuals, Modern
School Mathematics tests 1-6, Big Book for Kindergarten
level, workbooks, programmed practice books cassette
tape., recordings, earphones, charts and filmstrips,
Manipulative materials used were geoboard kits. colored
centimeter rods, open-end abacus. geometric shapes,
number lines. concept and skill cards. mathematics games,
toy coins. fraction dominoes, chip trading set, fraction
bars clock-o , mathematics activity cards (laminated).
geometric shapes (laminated) flannel board, fractional
parts, straws for counters for place value, protractors,
compasses, and Gro Chart. Equipment used included
record players, overhead projectors, filmstrip projectors.
tape recorders. tape-cassette and earphones.

E. Participants

Boys and girls !rom the first through the sixth grades
were involved in the mathematics program. 'Ihe first

graders were recommended by teachers and tested

for eligibi lity. Forty-:our first graders were
in the program for all year. One first grade student was
enrolled tor second semester. Second through sixth grade
students that were weak in mathematical skills were
selected for participation by classroom teacher
recommendation. parents. California Achievement lest
scores, and Metropolitan Achievement Tests scores. Thirty
second grade students, thirty-two third grade students,
thirty-eight fourth grade students, fifty-nine fifth grade
students and sixty-one sixth grade student:, were enrolled
all year. In for second semester only were one first
grader, one second grader, one fifth grader, and two
sixth graders. The Metropolitan Achievement Tests, forms
F and G were administered for pre and post tests. For all
students in the Title I Mathematics Program, the work in
the mathematics laboratories supplemented and enhanced the
regular classroom lessons. he mathematics lest and other
materials were different from materials used by the
classroom teacher. rhe itle I mathematics teachers and
the classroom teachers coordinated their efforts. In some
instances, they worked on the same subject areas
simultaneously using different materials. Six weeks
evaluation reports were sent home to parents "oncerning
progress that had been made in various mathematical skills.
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Fi%e mathematics teachers and the title I supervisor

were involved in administering the treatment. One of

Lhe teachers has a Masters degree, three have Bachelors'

degrees and one has a C certificate. The supervisor.

who has a 'AA' degree, works closely with the teachers
in planning the instructional program. The supervisor

plans the testing program and compiles all the data for

evaluation.

F. Related Component

In-service training was provided for the mathematics teachers
and aides at scheduled times during the school term

1973-74. The schedule of the Title I In-Service Meetings

were as lollows:

August 28, 1973 All Colbert 2ounty teachers Colbert

County High School Leighton, Alabama.

September 6, 1973 - Pre-Service, Conference Room, Colbert
County Board of Education. Tuscumbia Alabama.

November i, 1973 - Conference Room, Colbert County Board

of Education, Tuscumbia, Alabama.

December 4, 1973 - Conference Room, Colbert County Board

of Education Tuscumbia, Alabama.

January 23, 1974 - All Title i Mathematics teachers, aides,

and supervisor met at Colbert Heights School, Tuscumbia,

Alabama in the mathematics laboratory with consultant,
Miss Kathy Farrell, Houghton Mifflin Company on use of
Modern School Mathematics. Structure and Use.

April 24, 1974 - Title 1 In-Service, Colbert County Board

of Education,

June 6, 1974 - Title I teachers, aides, and supervisor

met in conference room with consultants:

a. Mrs. Claudia Hardy State Testing Program

b. Mr. and Mrs. 0. Whif.r.e, Title 1 and State Testing
Program, *Interpretation of new print outs for
California Achievement Tests for next school year

1974-75v

June 6, 1974 - All Title 1 mathematics teachers submitted
final evaluation reports at the Colbert County Board of

Education, Tuscumbia, Alabama.
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G. Effectiveness

6r ad,, ();it Ihe objeet,ve was to h.ive 70 01 the students

unci tnem,tttts on 1 . glade 01,1( t ht.

Met ro po ;i1 /1( it t'f, l.,S
Primer Level, loan r was administered to the licst glade
students in September. 1973. Ihe post test was given in

May 1974. Metropolitan Achievement lests. Primary I Level.

Form G. Forty-tour students were tested. The average grade

placement at the end of the year was 2.2. The raw scores

showed a gain of 34 more items col-Let:t on post Lest than

pre test For second semester only. one lirst grader was

tested. the pre-test Metropolitan Achievement tests.

Primer Level. Form F. was given in January. 1974 and
the post-test, Metropolitan Achievement tests Primary I

Level. Form G. administered May 1974 showed a gain of

twenty-five more items correct on post-test than pre-Lest.
The grade placement at the end °I the year was 1.7.

Grades Two and Three - the objective was to have 707, of

the students have a mathematics grade score on or above
their actual grade placement as measured by the
Metropolitan Achievement Tests, at the completion of one

or two semesters of instruction. 30'4 of the students

were to advance their capability in mathematics by at

least two months. the second grade studenrs were

administered the Metropolitan Achievement Tests Primary

I. Form V. in September, 1973 and Metropolitan
Achievement Tests. Primary 11, Form G. were given in

May. 1974. Metropolitan Achievement 'tests, Primary TI

Form F and Elementary Form G were administered to

third grade students. In grade two. there were thirty

studerts tested ior all year. showing a one year and

;our ,nth gain. There were thirty-two third grade
students tested and showed a gain of one year and two

months gain. During second semester. one second grader

participated with a gam of live months.

RESUL1S OF IES11NG

Mathematics 1'74 - 74

c ;rade No. Pre Post

I 44 R5I0 2.2

2 30 1.'-i 2.8 1.4

3 32 2.3 3.:i 1.2
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Grades tour, live and :;ix - the objective was to have 70%,

of the students Co have a mathematics grade score on or
above th(-ir actual grade placement as measured by the
Metropolitan Achievement lusts. The Metropolitan

Achievement rests as pre-test were administered in
September, 1973 and post-test in May, 1974. The levels

given were:

Fourth grade - Pre-Elementary 1., Post Elementary G

Fifth and Sixth grades - Pre-Intermediate F, Post
Intermediate G.

In grade four for all year, thirty-eight students were
tested. In grade five for all year, fifty-nine were
tested, and one for second semester only. In grade

six for all year. sixty-one were tested, and two students
participated during second semester only.

Of the thirty-eight lourth grade students that participated
in ritle I Lathematics Classes all year, nineteen made
substantial gain of 1,5 or more, fifteen made moderate gain

of 0.7 - 1.4, and four made 0.6 months gain or less.

Of the fifty-nine fifth grade students, twenty-one made sub-
stantial gain of 1.5 or more, twenty-nine made moderate
gain of. 0.7 - 1.4, and nine made gain of 0.6 months or less.
During second semester only, the one student made moderate
gain of 0.7 - 1.4.

01 the sixty-one sixth grade students that participated
in Title 1 Mathematics classes, seventeen made substantial
gain of 1.5 or more, twenty-four made moderate gain of 0.7
1.4, and twenty made gain of 0.6 or less. During second

semester only, of the two sixth graders that were tested,
one made substantial gain of 1.5 or more and one made
moderate gain of 0.7 - 1.4.

TESTING RESULTS

Grade No, Pre Post Gain

4 38 2.8 4.4 1.6

5 59 3.8 5.1 1.3

6 61 4.4 5.5 1.1

9.4
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Summary of progress tor mathematics in grade placement
for second through sixth grades-

1rom the total of 220 students enioiled ell year n Title

I mithetwItics classes, ,:oventy-three made substantial
progress of 1.5 or more grdde placement, one-hundred and
eleven made moderate gain of 0.7 - 1.4, and thirty-six
made little gain of 0.6 or less

From our study this year, 1973-74. it reveals that 33.17
made suhstantinl gain of 0.7 - 1.4 and 16.3 made little

gain of 0.6 mcnths or less.

Total Number Students -- 220
All Year Mathematics -- 2nd - 6th Grades

Gain in Title I Mathematics

Classes, 1973-74

95

4.1

Gain in Per Cent
33,1Z - 1.5 or more
50.47 - 0.7 - 1.4

16.37 - 0.6 or less
99.87

Number Students
73 1.5 or more

111 0.7 - 1.4
36 0.6 or less

220 Total
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I 4, r, r t - '1' 1r ter-31 : nyks v-mert t ri prcrra;
v't o.zr' pr- r' 'ear.

v: . by at, r.cre
r-re ,s, 1 S tat hr c'.' r'rore cal :s to *1,,

. pr; r .

: tt two Sr.. wfr. r with
r:st r thc :retool to

.7k Si u ...nts. ft is wal of rrr!at 'or,nofit to the-, tuachor3

ff. ct:vo:.ess:

ff,--ct-Iverr,ss of our rrorrar rreasurcl by the California Achieve-
tost was S fo'. lows

're-test Post-test Gain

2. 3.0

1.2 4.': 3.3

1 . 5

iat-r elo-ertary stulents particirtrrt ir. the Title
rat rr(Trar- at an averar-: cost per pupil of $89.0.3. This expenditure
reflects teacher sn.:aries aro, instructional materials only.
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Jasper City
92

ELEMENTARY MATHEMATICS

. Jasper City Schools

. Carolyn Black, Title I Coordinator
Jasper City Schools
P. O. Box 500
Jasper, Alabama 35501

Telephone: 384-6021

. Objectives:

At the conclusion of this project, 75'% of the participating Title I students

will have made 1.2 years' progress in mathematics. This will be measured
by the California Mathematics Achievement Test. The remaining 25% will make
at least .8 months progress.

. Treatment:

There are five teachers to implement the Title I mathematics program. (These

are the same teachers reported in the reading program). The groups were made LID

of those children whose mathematics performance was below grade level or had
some specific problem in mathematics as determined by achievement tests, teacher_
made tests and teacher observation. The first grade participants scored below
the fiftieth percentile on the Metropolitan Readiness test. The second and third

graders scored below grade level on the C.A.T. given in April 1973. These children
received help daily from the Title I teacher in addition to their regular math
program.

The equipment and materials used in the treatment include the following:

1. Counters
2. Records

3 Supplementary math books
Language Master
Overhead Projector & transparencies

6. Flash cards
7. Recordings - SRA Drill Tapes
8. T.V.

9. Filmstrips

10. Clocks

These materials were used at various levels to teach, reinforce, and to master
concepts and computation.
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Elementary Mathematics
ja:;per City
Page 2
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our math program was in operation during school hours five days a week for
the duration of the school year. The first few days of school were spent
in tebting to determine needs and weaknesses, and in grouping.

Participants:

Boys Girls Total

First Grade 24 20 44
Second Grade 33 22 55
Third Grade 16 16 32

Children who participated in the mathematics program ranged in ages from
six to ten. After determining the needs and weaknesses of the children, the
teachers worked with those who needed help the most. A wide variety of
materials and techniques werc used to prevent or remediate the mathematics
problem whether it was one of concepts or computation.

The staff involved in the math program included five teachers whose function and
responsibility it was to work with the classroom teachers to give additional
help in mathematics to those children who needed it.

All our Title I teachers have B.S. degrees. All are experienced and certified
in elementary education. Three of these teachers have Master's degrees.

Teacher aides worked with the Title I teachers. Their duties were to relieve
the teachers of routine tasks so that she could devote more time to instruction.
They have some college training and experience as teacher aides.

. Related Component:

In-service training was made available regularly for the Title I teachers.

. Effectiveness:

Methods of evaluation:

1. California Achievement Test
2. Teacher-made tests
3 . Observation
4. Individual folders

An analysis of the California Achievement 'fest scores revealed the following data:
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1::ementary Mathematics
Ja.-;per City
Page 3

Pre Post Gain

First Grade 1 . 7

Second Grade 1 . 1 2 . 5 1.4
Third Grade 2.0 3 . 5 1.5

Because of improved skills in mathematics, these children are more likely to
experience success in other academic work. This, in turn, will bring about
an improved self-concept in these children. As soon as the child's work
improves to a point that he can function in the regular classroom, he no longer
has to workwith the Title I teacher.
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I ITU. I CS LA I'VAIA AT ION REPOT 197.3 -74 - TEAc111.8 AIDES

A. Crenshaw Countv

B. Samuel n. Carr
Title I Coordinator
P. 0. Box 187
Laverne, Alabama 36049

Telephone No.: (203) 335-A06

95

C. The specific objective for using teacher-aides in the kindergarten
wa, to provide more time for teachers to make classroom preparation

and to give more individualized instruction.

ro achieve the above objective the following must be accomplished:

1. To assist the classroom teacher with audio-visual materials,
record keeping and preparation on instructional materials.

2. To help slow groups and reinforce learning.

3. To keep the class roll, academic records, and file data.

To help provide students with varied activities in music,
rhythms, physical education, games, etc.

D. Nine teachers and five teacher-aides were involved in the kinder-

garten program.

All the aides have had college experience. Two aides have above

two -ears in college and four are enrolled in college night classes

for academic credit. All of the aides were competent and familiar
with the use and operation of audio-visual equipment and duplicating

machines.

F. Teacher aide training was done through workshops and regular meetings
of aides held at in service meetings during the regular school year.
The aides attended the county wide workshops where they were in
classes with regular classroom teachers and Title 7 teachers. This

gave them background and experience that enabled them to have a
better understanding of classroom problems. Emphasis was place0

on how to use certain materials to accelerate the slow learner. At

one of the workshops each aide was taught how to use equipment,
namely: projectors, filmstrip machines, phychotechnic machines
and any other with which she might not be familiar.
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lho work-;hop, for trainin; the aides were conducted by consultants

fro,n Auburn Vni,,ersity at MontJomecy and the State Department of

Education. The total educational staff of Title I which included

reading teachers, math teachers, supervisors, and Title I coordinator

shared in the training experience of teacher aides.

H. Tho teacher aide program proved to be one of the most effective

programs under Title T funds. The teachers felt they could carry

on more activities, have better discipline and better meet individual

needs with the assistance of the aides.

Teacher aides helped the teachers in various activities. Some of

the duties performed were:

1. Assisted in preparing duplicated materials and teaching materials.

''. Prepared and arranged bulletin boards, worked with individuals

and groups.

3. Operated the projector, filmstrip machine and other audio-

visual aids.

The most Unportant aspect of using the teacher-aides is the child.

By using aides and enabling the teacher to give more individual

attention to deprived students a difference in attitudes, discipline

and achievement has been made.
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PIKE COUNTY BOAR!) OF EDUCATION
TEACHER AIDE

A PIKE COUNTY :.CARD Or EDUCATION

B. Mrs. Eloibe Title I Direc+*o
Pike Colinty lloard of Education

317 Montgomery Street.
Troy, Alabama 36031
Telephone 566-1617

Teacher Aide 0tDectives:

To assist the teacher in order that more individualized and small group
instruction can be provided and that handicapped children's personal
needs can be cared for in the classroom.

D. One aide served only the physically handicapped class. After full
funding in the Spring, aides were placed in the rooms of all nineteen
teachers on a part time xrd full Lire basis. Pre-school teachers had
an aide for a half of the day. ;leading teachers had full time aides.
Thk1 objective for the aides employed late in the year was the same as
the one in C, except they were working with eight pre-school teachers,
ten reading teachers and one special education teacher in the EMR
exceptionality.

E. All the aides who were employed had a high school diploma or more. Five

aides had college degrees in elementary education an.1 five aides had one
or more years of college. All teacher aides met the requirements to
receive eertiticates from the State Department of Education. The aides
were given in-service training in the use of media, interpersonal
relationships and individualized instruction. They also attended some
in-service meetings with the teachers.

F. The schedule for the full time aides was from i:45 A.M. to 3:15 P.M.,
five days per week, thirty-six weeks per year. The part time aides
were in the --lieer Opportunities Program as college students and their
schedule was taree hours a day, five days a week for fifty days.

The training s.nsions included two full days at the beginning of emr-
plovment and one half day a month throughout the year. The training
included:

J. Local Production
a. Making transparencies
h. Making charts, posters, and flash cards
c. Videotaping
d. Making audio tapes
e. Making slides
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PIKE COUNTY BOARD OF EDUCATION
TEACHER AIDE

uperatIon 012 haruware

a. r.inht" milimeter projector

',ound iilmsti-ip projector

c. Filmstrip projector
d. Sixteen milimeter projector

e. Overhead projector
f. Opaque projector
g. Audio tape recorder

h. Cassette recorder
i. Disc record player
j. Previewer
k. Listening stations

1. Thirty-five milimeter carousel

m. 3M copiers
n. Elementary typewriters
o. Duplicating machine

p. Video tape recorder and camera.

G. The following personnel was utilized to provide training:

1. The Title I Director certified library media specialist

who has conducted numerous workshops for aides and teachers.

2. Media aide has been involved in two Title III projects

which provided in-service programs in media for twenty-

three school districts.
3. Teachers in the program provided training in production of

materials, individualized instruction, and skill building.

H. The teachers were able to provide more individual assistance for each

child while the aides worked with small groups. The aides used flash

cards, programmed materials, films, filmstrips, tapes and books to

work with the students. They read stories to the students and assisted

them in selecting books and media from the libraries. The aides also

set up and operated hardware for individual students and for the

whole group.
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PICKENS COUNTY
Fy 84

Teacher-Teacher-aide

TEACHER/TEACHER-AIDE PROGRAM

A. Pickens

B. Contact: Hazel J. mullenix
Box 32
Carrollton, Alabama 35447
Telephone:, 367-8102

C. Objective: To assist the Title I academic program in meeting its
objectives by providing effective support to these programs through
the utilization of para-professional assistance.

D. Persons Involved:
Teachers: 21

Aides: 21

Staff Members (Professional): 3
Staff Members (non-professional); 3

E. Characteristics of Teacher Aides:

Experience: 1-8 years as aides (average 4 years)

Academic background:
High School: 17
1-2 years college: 2
3 or more years college: 2

Involvement: 7 aides, or appoximately 1/3 of total, were parents
of participating Title I pupils at time of employment.

F. Training:

14 of the 21 aides working in FY 74 received a minimum of 5 weeks'
instruction in EPDA grants during previous summer sessions for the
training of teacher aides. All were involved in approximately 16 hours'
local inservice during the year, including orientation to the program,
techniques in preparing classiom ra'..erials, equipment operation, test
administration, and understandings of the learning process. Approximately
10 clock hours of these activities were shared with teachers. In addition,
both aides and teachers participated in all local faculty and county-wide
inservice activities.

G. Persons providing training:

The 3 professional Title I staff members and 3 non-professional members
assisted in aspects of the training programs. A total of 8 consultants
including general fund teachers, State Department of Education consultants,
college and university teachers, professional employees of other LEA's,
and suppliers and representatives of educational equipment and materials
were utilized. All local professional personnel hold MA degrees and have
at least 6 years' experience with the Title 1 program in leadership roles.
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PICKENS COUNTY
FY 74

Teacher/Teacher-Aide

felcher aides as',i'ted classroom teachers in various ways suitable to the
program to which they were assigned. Assistance most often item! ;1 by

teachers in their evaluations included the following:

I. Duolication of materials
2. Physical maintenance of classroom study centers, bulletin hoards,

materials, and equipment

3. Clerical details in instructional program, such as checking
attendance, recording scores, checking written work

4. Tutoring individual pupils and small groups
5. Physical care of children
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EVALUATION REPORT OF THE TEACHER AIDE PROGRAM

A. Anniston City Schools

B. Mrs. Velma Curry
P. O. Box 1500
Anniston, Alabama 36201

Telephone Number: 236-1561

C, OBJECTIVES

1. General Objective

The primary purpose of the teacher aide program was to improve
the general performance in terms of student achievement in the
area of reading by providing more individualized instruction
to children who were enrolled in the Title I reading program.

2. Specific Objectives

(a) As a result of more individualized instruction and
drill activities by the Title I teacher aide program,
pupils in grades 1-8 will, on the average, demonstrate
one month's gain for each month of instruction in
cognitive skills as measured by the total score on the
reading subtests of the CAT.

(b) Pupils in grades 1-8 will respond positively toward
reading as observed by their readiness to participate
in the reading activities and by the number and kinds
of books they read during the year.

I). STAfF

Thirteen (13) teacher aides were employed under the Title I program
for the 1973-74 school year.

E. EXPERIENCE AND TRAINING

All of the teacher aides are high school graduates nnd four are
presently enrolled in undergraduate programs. The majority of the
aides have been employed by the system for several years. Attached
is a detailed listing of experiences and training for the teacher
aides employed under Title I.

F. TRAINING PROGRAM

ln-service training sessions throughout the school year have pro-
vided approximately 20 hours of instruction in specific ways to
assist the Title I teacher. The specific training for teacher aides
for particular responsibilities has included the following:
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1) Preparation of instructional materials
")) Opuration of audio-visual equipment
"0 Instruction in the techniques involved in testing and in

performing supervisory duties in the classroom

C. TRAINING STAFF

The number of people within the school syFtem who provide training
for the teacher aides includes the following: thirteen (lIrTitle
I teachers, a Title I coordinator, media specialist, and the school
principals. Each person providing training for the teacher aides
holds a professional certificate and has had a number of years
experience in planning or directing the work of his/her department.

H. EFFECTIVENESS OF THE TEACHER AIDE PROGRAM

The teacher aide program has beea most effective in relieving the
title I teacher of routine duties. As a result, more time was
spent by the teacher in teaching, planning, and devising ways of
providing individual needs, selecting materials, and prescribing the
best instructional program for each Title I student.

Specific activities that Title I teacher aides performed included
the following:

1) worked with individuals and small groups of children
2) Set-up and operated audio-visual equipment
0 Prepared stencils, reports, materials, etc.
4) Did clerical chores (typing, filing, reporting,

duplicating, etc.)
5) Supervised independent study activities
6) Designed and prepared bulletin boards and performed

routine housekeeping duties
7) Escorted pupils to and from the Title I classroom
8) Read to students and reinforced specific skills with games
9) Checked work and tests
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SYSTEM: TUSCALOOSA CITY

PARENT ANL COMMUNITY INVOLVEMENT

A. Name of L. E. A.

Tuscaloosa City System

B. For Further Information
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Mrs. Roberta Stark Weisberg, Title I Tester/Evaluator
Tuscaloosa City Schools
1100 21st Street, East
Tuscaloosa, Alabama 35401 Telephone: 759-5705

C. Objectives

A major component of the Title I Program has been to encourage
parents of participatin!; youngsters, as well as interested mem-
bers of the community, to come to the schools to observe and
learn about the Title I programs, so that they may assist at
school, at home, and within the community to heighten the effec-
tiveness of chiidrents learning and ultimate school success.

D. Procedures Used For Stimulation

1. Invitations were sent to encourage parental visits to events
such as "open house", plays, parties and other special pro-
prams.

2. Schedules for classroom visitations and conferences to in-
form parents about the specific program and the childts
adjustment were arranged.

3. Newsletters and other notices describing Title I Program
activities were sent throughout the year.

4. Lists and booklets were sent home with helpful suggestions
for parents to use with their children.

5. Special P.T.A. meetings to inform parents and community
members about Title I were held.

6. Telephone calls to parents and community members determined
activities they could assist with at school; sometimes they
were asked to help at parties, go on trips, serve as special
resource people, repairmen, provide material, etc.
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7 Home visits were scheduled, both to discover background

information about the child and to make some direct personal
contact with the parents.

E. Activities Involving Parents

1. Attending special programs to learn about Title I activities
and meet other parents of Title I children

2. Visiting the classroom during the school day to watch teacher
and children working togcther

3. 1ssisting at parties, on field trips and during outdoor play

4. Coming to school to share L. h hour with their children

5. Reading stories to children

6. Graeling informal tests

7. Assisting children at school to make special craft itcms

8. Supplying materials for arts and crafts activities

9. Learning about the curriculum by attending a "mini day" as
a student in a particular Title I program

10. Meeting at a local community center with parents and social
worker to discuss behavorial management of children at home
and school

11. Making equipment for classroom at night workshops

12. Serving as tutors on a planned activity schedule

F. Benefits of the Program

1. Children

A. The concern displayed by school personnel to actively
establish communication with patents and community made
the children aware that their achievement and behavior
were important to others.

B. Parent visitations and other means of school contact
underscored the fact that parents were interested in
their children's education and proud of their accom-
plishments.
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C. When parents assisted their children with academic
activities suggested by teachers, children became
aware of the mutual respect their parents and teachers
had for each other, as well as for successful school
achievement.

2. Parents and Community

A. Creating the opportunities for direct contact between
children, teachers and principals established a foun-
dation for further communication throughout the year.

5. S7ccial programs informed citizens of the philosOOhy
of Title I and how Tuscaloosa City Schools implemented
programs to assist many of its children.

C. Parents became more sophisticated about current educa-
tional philosophy and techniques which are effectively
used in teaching children.

D. Parents were encouraged to react to what they saw and
suggest ways they thought Title I funds could more
effectively be used.

Members of the community became aware that they had
needed skills which, when shared with children, greatly
hoig,litened the effectiveness of the Title I programs.

3. School

A. Attention to the needs of educationally disadvantaged
children, with the use of Title I funds, has meant
additional professional personnel, equipment and
materialsfcr schools which were in great need of such
;ssistance. Children were either given reading remedi-
c.tion so they may return and succeed in the regular
school programs, taken into Title I special education
classes where a curriculum geared to their special
needs was .used, or began school in kindergarten to
better prepare them for future academic and social
success in school.
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Evaluation of a Partnt and Community involvement Program.

A. Morgan County hoard of Education

B. Delmer Bagwell, Title I Coordinator
Morgan County Board of Education
P. O. Box :863
Decatur, Alabama 35601

Telephone - 205-3536442

C. Project Objective - The objective of our parent and community in-
volvement program in relation to our Title 1 Project is to bring
together the child, the parent, the school, and the community in
an organized effort to improve conditions for the economically and/or

educationally deprived children in the community.

Since the child depends upon the home and his parents for early guid-

ance which molds and develops his character, faith and confidence, we

feel that the parent should be aware of the child's school activities
and be able to communicate with him about his school problems. if the

parent can become involved with the child in our Title I program, it

gives the child extra encouragement to do his best. All students en-

rolled in Title I Programs are encouraged to take part in community

activities. It is felt that this involvement on the part of the stu-
dents gives them a feeling of confidence and a sense of belonging.
Not only does a good parent relationship help the child but it improves
the parent's opinion of the school and gives them more confidence in
the Title I activities and the school in general.

I). Procedures Used to Stimulate Parent Involvement Our parent and

community involvement stems from our Parent Advisory Committee. This
is a committee of parents chosen from each eligible Title I school
district to represent their school district in working with the Title
I staff in planning and implementing a Title I Program to meet the

needs of their respective communtiies, The representatives of this

committee are usually the chairman of each school district's local

parent group. This provides a way of disseminating the actions of
our Advisory Committee to the local groups. To help stimulate in-

terest on the local level each school has a Parent Day where all of

the parents of the students in Title I activities are invited to the

school for a special day. The parents are informed on the Title 1

program and how they function. The parents are encouraged to organize,

elect officers, and plan a program for the year. They usually plan to

provide volunteer help as aides, chaperones. or resource service. The
parents usually eat lunch in the school lunchroom as guests of the

school. Projects for Title I children are discussed and suggestions

for better means of implementing these projects are requested. Par-

ents are encouraged to take part in a three-way conference in which

the child, parents, and teacher exchange ideas of he, to work to-

gether more effectively. Such conferences help the ,arents to rea-

lize that improvements are aimed at enriching the life of each indi-

vidual child as well as the.r own.
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Mo,,t school,, i n 01)1 S.N", t d ill In resource I i i e Of C01111111.111i t

1. rs s ;it .11 /.:101.:13.1(1.,..0 "ad
a Wii 1 ilVIR.°. t 1: 0 h V0 t 10 unique services
or nro!r,i1",, r r V Nuclear power
P1 ant . St 3 111,,-; tie a ,'art e o nterest to all children and
parents ,T; tiLl 0 .31. to Visit our Title 1 Pro-
grams, and exlain their no.rt ,n thesc v,ist activities,

E. Activities in whi(h pari:Its we involved are as follows:

1. p.irents helped chaperone ,;roups to the follw,zing places.
a. 1 oc,,1 field trips wnere bioleg,ical specimens were collected.
b. viit-tion u. Ii glom) to ;At,eums.

c. went i tb ;toilp to state capitol and Department of Archieves
and llisterv.

d yi!s.ited the court house and fire departments in both Decatur
and Euntsville.

e. visited the local garment factory to see how ciothes are made.
2. pr,rents visited th, and actually helped the teacher work

with the children .1s= aics2 .

3. prents worl:ed W.!ti. :Ancients in prcpariny exhibits for Lhe county
SC ience

4. parents with shills ga7e lectures and demonstrations on
simple phd,,es of electrenic-; that was of interest to students.

F. Analy-is f I:enefits dLrivLd run involvc.m,ent - The benefits derived
from the invoiv(ment of parint., and the cerlmunity are very numerous.
Some are tanyible as well a,. intangible. As a result. of individual-
ized help P1 31 St udent.s. 01)10 to move therielves ahead rather than
fall farther behind theil- grade level. Projects involving parents, and
llu communit- benefits the children by giving them a feeling of security
and a sense of pride in bein,.- able to accomplish a worthy goal. Some
of the tanible benefitg are ,us follows:

1. Ni,iitive Attitudes o i)rent:, changed when they experienced at
firct sch, pp,,blom 1: ,hers fncounter in teaching and especi
ally the. slow learners.

at of both pdr:nt,, ,,rld students improved because they under-

stand tdielselves better and alf,o each other better than before,
3. As a result of this involvcment, parents are helped themselves by

understanciing some of the modern trends in teaching and learning.
4. Test. gaiip, have been greater each year not only with the Title I

children but also Lhrou-;henl the whoh'school system.
5. The whole com:nunity bcrwlitf, through better public re2alions, better

PTA, d more cooperative student body, and future leaders for school
and community.

Most e2licaLori-, will agree and suhscrihe to whatever helps the child
also helps the parent. Vhen a child iq successful, the greatest
benefit to the nalents the ul,t3ncd feeling of his contlibutions
to a job wEll dohe. Ile'' have more pride in their community, in their
school, and in to accomplishm,nt', of their children. Through constant
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int t rprt tat ion o! the pr.' ;t ct I,v t ne Title -I .-.t at. t :Ind conference:: with
parent:, hy teat IR-. :,, ..nt.; ahove ,Il 1 tht ...,t......,. ,s oi the Chi 1d en .v.',10 dre
enrol led in thl:, pro... 1,1:11, the ,It t :tu,'.c of parent:, toward the :,chool
are improved.
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Parent and Community Involvement

A. Muscle Shoals Board of Education

B. Mrs. Lenita Bond
Howell Graves School
Wilson Dam Highway
Muscle Shoals, Alabama 35660
383-2269

109

C. The objective of the parent and community program included: forming an
advisory group composed of parents of Title I children in the preschool
program and reading program. The Federal Aide Coordinator, principal,
and Title I Coordinator also were members of this committee. They met
at regular intervals to discuss needs and review the present Title I
program. Through these meetings, the school was made aware of needs of
the community and was more proficient in determining the curriculum
for these children. All mothers of preschool children were encouraged
to participate in specific classroom activities and field trips. Title I
parents who had children in the reading program were encouraged to work
in the Volunteer Reading Tutor program.

D. A Title I newsletter was sent to all parents informing them of current
activities. Parent-teacher conferences were held at the end of each
semester to review each child's progress, and a written evaluation was
made twice a year. During open house, instructional materials and
equipment were displayed and demonstrated. Volunteer reading tutors were
given a twenty-hour training course to prepare them for working with
children with reading problems.. A certificate was presented upon
completion of the training, and service pins were awarded at the end of
the year at a special tea honoring them.

E. Parents assisted the preschool program in activities concerning:

1. cooking 5. ceramics
2. woodwork 6. special music
3. art work 7. field day activities
4. field trips

Parents assisted the reading program in:

1. Tutoring on a one-to-one basis
2. Use of special reading machines
3. Assisted in phonetic skill drills
4. Aided in preparing materials

F. Through the formation of the aavisory committee, we established the needs
of the deprived children in our community and set up a program to meet these
needs.
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Through conferences with parents, the problems and needs were clearly
understood and by working together, the child's needs were met.

Through the Volunteer Tutor program, the community was made aware of*the
needs of some children who require individual instruction. This program

greatly benefited those children who participated in many ways. They were

made more secure by knowing someone cared enough about them to come twice
a week to help them with their reading. As they were encouraged, they
began to try harder, and academic progress increased.

Parents involved in the preschool program helped to carry out a structured
readiness program necessary for success in the first grade. These

children should experience success in the first grade, thus setting the
tone for their entire school career.
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Individual Case Study of Effectiveness

A. Coosa County

B. Carol Jackson
Kellyton Jr. High School
Kellyton, Alabama 35089
Phone: 234-3979

C. Remedial Reading

111

D. Narrative Description of Individual Prior to Treatment

Student "A", a second grader, lives at home with his mother, father,
four older brothers, and one older sister. The whole family lives in
a small mobile home, too small to accommodate eight people, thus making
their living conditions very cramped with little or no privacy. His
father is unable to work because of poor health, so his mother works
at a textile mill to support the family. "A" is a thin person with a
pale complexion. His family, for the most part, looks undernourished.
Hi, father seemed rather unconcerned about the child's welfare, thus
giving him a feeling of insecurity.

"A" was selected for reading this year because his reading scores on the
CAT were 0.6 at the end of his first year of school. The guidance coun-
selor and the teacher felt that he certainly needed extra help if he was
to succeed in the second grade.

"A" came into the reading laboratory as an introvert, quiet and timid.
His shyness may have been induced by his inability to read. Early in
the year it was quite evident that he demonstrated a very low frustration
level. When reading orally, for instance, if he could not pronounce a
word, he would become angry with himself. He strongly resented having to be
corrected by the teacher or his classmates. Often times if "A" had trouble
reading, he would withdraw, and usually he would give up completely. On an
oral reading test administered at the beginning of the year, he was unable
to read on the first grade level. He would either guess or substitute words
for the words that he did not know. As a result of reading so slowly and
mispronouncing so many words, "A" very seldom could comprehend what he had
read. Also, he ignored all punctuation marks.

E. Narrative Description of Treatment

The Leacher felt that "A's" greatest need was the ability to call words.
The first semester, for the most part, was spent helping him develop word
attack skills. As a corrective aid, di_ the beginning of each class period,
The Sound Way to Easy Reading which consists of fifteen charts and records
was used. The child watches the charts as he hears and says each word.
These charts and records give pupils complete mastery of one hundred and
twenty-three basic phonic sounds in word attack and reading.
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The Basic Reading Series published by the SRA Reading Program which
consists of readers and workbooks was also used two or three times
a week to help the child develop word attack skills. Learning the
skill of decoding is the primary focus of the Basic Reading Series,
and it enables the child to develop word attack skills inductively.
For use along with this reading program, BRS Satellites were used
as supplementary reading selections. There are two copies of each
selection, printed on individual cards, and they are written with
the same sequenced vocabulary as the student readers. The SRA lab
Ia was also used at least once a week, and it proved to be quite ef-
fective.

During the last semester, the teacher began letting the children read
on the EDL Controlled Reader which emphasizes both vocabulary and com-
prehension while reinforcing the reading pattern of left to right.
The children would read stories on their level and then answer questions
about the stories. For "A", the controlled reader was successful.

Also, at various times, the pupils worked on contractions, synonyms,
antonyms, homonyms, compound words and phonics rules. For this work,
two workbooks, Conquest in Reading and The Magic World of Dr. Spello
were used. For enrichment and pleasure throughout the year, such word
games as "Look" and "Consonant Blend Bingo", etc. were played.

During the year the teacher often discussed "A's" progress with his class-
room teacher and they made a special effort to correlate their work to
meet his needs.

F. Narrative Description of Individual After Treatment

As "A" began gaining more self-confidence, a noticeable change in his
attitude was apparent. He was not nearly as shy as he had been at the
beginning of the year. He would volunteer to read orally, and he was ex-
tremely eager to participate in class. Toward the end of the year, making
mistakes did not dishearten him as it had done earlier. When he made a
mistake, most often he would correct himself quickly. Reading well became
a challenge to him. His entire personality seemed to change for the better.
He was more out-going at the end of the year. His improvement was so great
that his classmates noticed a difference in him and even remarked about how
well he was doing. By letting "A" read orally as much as possible, the
teacher was able to explain meanings to the words that he was not familiar
with, thus expanding his vocabulary.

Throughout the course of the year, "A's" reading ability continued to improve.
His April, 1974 CAT scores illustrate the progress made this year. Reading
more accurately brought his CAT comprehension score up from 0.6 to 3.3, and
he brought his vocabulary score up from 0.6 to 3.6. Considering his home
life situation, and his poor start in school, one can appreciate the excellent
progress "A" made in all areas.
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CASE STUDY Elementary Remedial Reading

A. LEA: Selina Public Schools
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B. CONTACT: Ray S. Randolph, P. O. Box F, Selma, Alabama
Telephone: 205-874-7010

C. REMEDIAL READING

D. PRIOR TO TREATMENT:

Student A, a boy in the sixth a _.de at Knox Elementary School, was chosen

for the case study. At the beginning of the school year, ne was found to

be very quiet and rather mature in actions. It was noted that he had a
good relationship with all of his classmates and was a leader in the 6th

grade class. He did seem to have some emotional problems which stemmed

from troubles at home. Many days we would cry at the end of class saying

he didn't want to go home and face the problems.

Although "A" was a cooperative student who seemed to put forth much effort
on the task at hand, he did seem to resent not being able to read well.
He had been in the reading program the year before. One year of remedi-
ation was not enough; this child continued to a slow reader. Entry scores

for the year 1973-74 were as follows: Vocabulary: 2.8, Comprehension:
2.7, and Reading Average: 2.6.

Both his oral and silent reading levels were found to be higher than his
other skill levels. His word attack skills did appear somewhat average
but after administering the Fountain Valley Tests, he was found to be at
third gradelevel in the following areas: vocabulary skills, study skills,
and phonetic and structural analysis.

E. TREATMENT:

Special attention and individualized instruction proved to be the

effective tools of remediation. A good teacher-pupil relationship was
established at the beginning of the year making it easier to begin the
remediation process. The general outline that was followed was that of
the multi-media laboratory approach. "A" began work on the third grade
instructional level, working at one or two centers a day for five days
a week. Here efforts were made to develop skills in phonetic analysis,
structural analysis, vocabulary, and comprehension.
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Centers included areas such as: listening, visual, creative, teacher -
directed, free reading, and independent activities. if the child finished
his work early he could go to the game center for the last few minutes of
class. Since "A" was in the last reading class, he was always enthusiastic
about helping put the machines away and cleaning the classroom.

The teacher-directed activities such as oral and silent reading, worksheets,
games and drills were used to broaden his reading habits. The free reading
center which consisted of library books, basal readers, and games also
proved to be effective in the remediation process.

F. AFTER TREATMENT:

Testing in April, 1974 with the California Achievement Test showed that
Dan had improved considerably. Grade Placement Scores obtained for the
1973-74 school year are indicated below:

Vocabulary Comprehension Average
April, 1973 2.8 2.7 2.6
April, 1974 4.7 3.6 4.3

The scores evidenced a gain of one year nine months in vocabulary, nine
months in comprehension, and a gain of one year seven months in overall
reading for the September through April instructional period.

Records indicate that "A" mastered all the skills on the third grade
level and continued to progress rapidly. Even though he was absent for
some time due to measles, this student was still eager to learn and to do
extra work. It was a pleasure to teach him and it was most rewarding to
see the progress made by him, both academically and socially.
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Elba City Schools

A. Elba City Board of Education

B. Sara D. Sharpless
705 N. Claxton Avenue
Elba, Alabama 36323

Telephone: 897-6036

C. Remedial Reading, Title I

L15

D. David was a fourth grade boy, reading on a second grade level when he
entered the reading class. His reading level was determined by scores
made on the Stanford Achievement Test. He was very energetic, almost
Hyperactive, and boisterous at times. He demanded a great deal of at-
tention, but showed very little interest in reading. Test results
showed he had not learned basic fundamentals for reading.

E. David was given more tests, in order to find his strengths, weaknesses
and his reading level; then he was placed in individual work, in which
he could succeed, without constant supervision. This seemed to build
his confidence, and he always enjoyed the praise.

The first semester was spent largely on word attack skills and building

vocabulary. Materials used were Bernell Loft, flash words, SRA word
game, the Hoffman program, Dolch word list, puzzles and games, filmstrips
and overhead projector.

The last semester was concentrated mainly on comprehension, phonics,
speed and pleasure reading. He has used filmstrips, SRA lab, controlled
reader, Reading Thinking Skills, Developing Reading Skills, tapes and
Reader's Digest.

The teacher worked closely with David's home-room and level teachers and
tried to correlate materials used in the reading lab with materials used

in the classrooms.

F. David's new interest and capability in reading has carried over to other

areas of work. He has shown progress in all of his subjects according

to his teachers. He has earned and learned self confidence. He has

become very cooperative and now has a desire fo) -elf improvement.

His test scores:
Sept. '73 May '74

Stanford Achievement 2.0 4.1

Koyyomeyer-Diagnostic
Spelling Test 2.4 4.4

Sort 2.1 4.4

Dolch Word List 181-2.3 218-3.6
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A. Morgan County

B. Dorothy Beavers
Route One, Box 50
Tuscumbia, Alabama
Telephone - 205-383-0175

C. English Reading Program

D. Narrative Description of Student

116

Student was referred to remedial readirr as she was entering the fourth

grade. She was nine years old and had not repeated a grade. Observation
of her work revealed that she had made little appreciable progress in her

academic work.

Student lived in a home with her two foster brothers and her foster parents.
The foster father held a respectable position as a leader within this town.
The education of student's parents was above average which enabled them to
know and understand the procedures of education. They had no problems with

their sons' school achievements. The parents were anxious for har to excel

in school. Her father informed her teacher of her past experiences. The

following account was given:

Student has been taken out of the home of her natural parents.
She was the oldest child within her family which contained

several younger children. She had in her own way sheltered

and provided for her younger siblings. Student had lived in

a number of foster homes before she met her present family.

One of the previous homes contained many children. She ad-

justed to this family, There seemed to have been mutual
affection between her and the family. Her stay with the above

family ended. She was later placed in her present foster home.
These parents were genuinely interested in her welfare.

Student was an attractive girl with light brown hair. She had a beauti-

ful complexion. Het hair was cut into a shag style. She was clean and

dressed neatly. Her size was that of an average fourth grade student.

She had not developed good work habits. Her writing was a mixture of

upper and lower case letters. Her written assignments were finished quick-

ly. Most of the time they were done the wrong way. Talks with her home
room teacher indicated that she functioned below grade level in all subjects.

Her attitude toward reading was hostile. Her choice of friendr in the read-
ing room were students with negative attitudes toward learning to read. She

enjoyed lugging a large stack of books. Most of these books were too dif-

ficult for her to read. Her selection of books from the school library was

made up mostly of art and craft books. The att items she made were only the

ones she could look at the pictures and construct. No art projects were done

that required her to read the directions. Usually, her notebook was filled

with paper. She sat and copied materials from workbooks or other books that
she was supposed to have read or done assigned activities. When she was con-
fronted concerning not doing her assignments, she replied by asking, "Do I

have to do this dumb old thing?" Sometimes she gave her teacher a long cold
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hard stare and sighed. Her head bobbed.

-11.7

A few of the students called her foster child. She retaliated by calling
them names. Many times het behavior was defensive. She enjoyed receiving
attention.

Tests revealed the following:

California Achievement Test, Level 3, Form A
Vocabulary 2.2, Comprehension 1.0, Total reading 1.4, Rank 3 in Percentile.

Diagnostic Tests of Word Perception Skills: inability to say consonant
sounds, inability to say vowel sounds, a lack of skills needed for sounding
words, inability to read words the. contained prefixes and suffixes.

E. Treatment - The program of training for her was as follow:

1. found her areas of interest
2. read materials at comfortable level of difficulty
3. studied the consonant and vowel sounds
4. blended sounds
3. encouraged recreational reading in the classroom and at home
6. provided varied interest reading materials
7. conferences were held with her
8. materials were used to foster comprehension

The following materials were used:

Phonovisual Consonant Chart, Phonovisual Vowel Chart, Phonovisual Consonant
and Vowel Activity Book, SRA Lab lb, Reader's Digest Skill Builders, library
books, books from the reading room, EDL filmstrips, McCall Hardy.

The above program outlined was carried out during thirty-two weeks of the
suhool year. Classes were held forty-five minutes for five days each week.

F. After Treatmenk: Student presented a verbal battle before doing an un-
wanted assignment. Sometimes she showed resentment for work by grabbing
her pencil and scribbling angrily. She wanted to make good grades but did
not want to soend the time needed to do acceptable work. She strived on
the few above average grades she made. These papers were filed away in a
section of her notebook and displayed. She was often sent back to do work
that she had skipped. Student knew she had to earn the grade she received.

Her remedial reading teacher )Ldieved this student had come in the realiza-
tion that certain standards of performances were expected of her by the
school. She also knew that her parents were aware and in accord with the
requirements of the school.

She is to be retained in the fourth grade by request of her parents. The

California Achievement Test revealed the following: Vocabulary 1.8, Com-
prehension 3.4, Total reading 2.5.
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Pike County

Special Education

A. Pike County Board of Education

H. Gayle Skipper
Pike County Board of Education
P.O. Box 456
Troy, Alabama 36081
566-1850

C. Case Study - Physically Handicapped Class

D. This child, an eight year old black female, entered the physically

handicapped class at the beginning of the 1973-74 school year. She had

had one previous year of school in the first grade at Pike County Elementary.

The student made no academic progress in the first grade and was recommended

for special education. She was placed in the physically handicapped class

due to an orthopedic problem and a very low I.Q. It was also suspected

that she may have tad vision and/or hearing problems.

Upon entering the class, this student did not talk at all. She

would leave the room without permission and wander around the building

looking into other rooms. She frequently got lost coming from the bus to

the room. Her coordination was very poor in both gross and fine motor

movements. She frequently fell in the room and bumped into people and

objects. She even had trouble putting on her coat or sweater. Carrying

her notebook easily threw her off balance. She did not know how to hold

a pencil, use crayons, or cut with scissors.

The student was definitely not ready for any type of academic

work. Her experiences had been so limited that she did not even realize

that pictures were representing something. She had no idea what to do

with any of the puzzles and games in tile room. Her attention span was

very short and she did not participate in group activities.
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E. The student was accepted at the level she was on. Everyone in the

class was encouraged to talk to her, and she was encouraged to make her wants

and needs known by speaking. She was not allowed to leave the room without

making an effort at asking permission, even if her words were unintelligible.

The teacher aide checked on her in the mornings so that she learned the way

to the room, and the aide helped her find the way back to the bus in the

afternoon.

Experiences with books and magazines were provided, as well as

free access to puzzles and games. The Frostig Program was used daily

to improve visual-motor coordination. Peabody Language Development

Lessons from Level P were also used daily for the entire class to encourage

language development.

Physical problems were referred to the Title I Health Nurse. She

screened the student for vision and hearing problems, but the student

could not respond to the tests. An appointment was made for her with the

Cripples" Children's Service by the nurse. Participation in physical

education under Project PEP was included for this student. Physical

activities corresponding to her abilities were participated in daily.

F. Much progress has been made by this child during the year. She

now speaks freely and even participates in group activities and di3aussions.

She no longer gets lost or leaves the classroom without permission. Her

coordination is still poor, but it is greatly improved. She can write

the first letter of her name and signs all papers with this letter. She

can match colors and color simple pictures such as fruits. The student has

nat yet learned to cut on lines.

A major breakthrough came about the middle of the year when the student

recognized a picture of a watermelon and called its name spontaneously.

She now recognizes that pictures have meaning. The student is very anxious
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Pike County

Special Education

to please the teacher and seeks contact by volunteering answers to

questions and so forth. She has learned some housekeeping duties

related to the classroom and has become a functioning member of our

class.
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A. Tuscumbia City School System

B. Mrs. M. J. Singh
P. 0. Box 521
Florence, Alabama 35630
Telephone: (205) 764-1043

C. ESEA Title I Math
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D. Jeff Kendall (fictitious name) was an emotionally insecure and ,-ery temper-

amental third grade student. He was very aggressive in his behavior and

had very strong feelings of racial prejudice. He loved to hurt his peers

physically or by words and often indulged in unbecoming behavior only to

be noticed.

Jeff came from a large, deprived family. He had a very poor self-image
and lived with the firm conviction that no one liked him at home, school

or anywhere in this world. He was a very sensitive child and suffered
perpetually because of the consciousness that he was never attractively
dressed or physically well taken care of. His clothes were always dirty

and he seldom took a bath.

Jeff is a hyperactive child and was disinterested in his work. He re-

sisted both praise and punishment and had very little respect for either

authority or sympathy.

E. On the basis of the Key Math individual test Jeff was placed at level

1.3 and his accomplishment level on the CAT was 0.7. It took a very long
time to develop a comfortable situation where Jeff could be reached reason-

ably. He was a very slow worker. He hated to be "different" in any way
and would co-operate to work only if he had the same assignment or activity

as the others in the group.

Because of his very short attention span and total lack of interest in his
work, a variety of activities were planned for him every day. He would
not even enjoy playing educational games because not only did he hate to
lose at anything, but he also wanted to be a leader. In view of the nature
of his typical behavior problems and on the basis of the Consultants' re-
commendations, top priority was initially placed on helping him to modify

his behavior. He was promptly referred for counselling by the mental health

consultant.

The counselor had many sessions of personal conferences, subtle talk about
physical hygiene and encouraging remarks about personal appearance were
resorted to with considerable success. Praise for using polite language
and co-operating with work assignments was an effective means of getting
positive response from him.
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F. During the course of the year many positive changes were noticed in
his behavior. He seemed to be a much more responsible, better adjusted
and social child. To create security and confidence, many class respon-
sibilities were given to him. Physical touch and interest in his per-
sonal life outside of the school established in him feelings of being
wanted, loved and cared for.

During the mid-term testing in January, Jeff showed an improvement of
1.1 on the CAT and at the end of the year he showed a gain of 1.9.

It was very encouraging and rewarding to see this total improvement in
Jeff. He has a long way to go still and needs a lot of love, understand-
ing, encouragement and help to create in him the positive feelings of
wanting to work and being happy.



CASE STUDY

A. Lauderdale County

B. Mrs Virginia Sanders
3006 Lafayette Avenue
Muscle Shoals, Alabama 3i660
Phone - 381-2907
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C. Individual Title I Reading Case Study

D. Objective Data:

Name:' "Rex Macon" Birth: September, 1966 Grade: 2

Rex was given the Language Tests of Basic Experiences Level L. The
results were as follows:

Raw Scores Precentile Stanines
Language 21 50 5 (average)

General 20 59 5 ( average)

The expectation of success was good.

The California Reading Achievement Test was administered in September,
1973 and May, 1974. The results were as follows:

September, 1973 May, 1974

Raw Score Grade Placement
RV RC RT RT RC RT
15 11 26 1.1 1.7 1.1

Raw Score Grade Placement
RV RC RT RV RC RT
26 28 54 3.2 3.3 3.3

Rex's progress for the September and May tests was 2.2.

When this test was administered in September, Rex was in the
second grade but he only scored 1.1 in vocabulary and 1.7 in
comprehension. His AGP was 2.1.

On May 7, 1974, Rex was given the same test and he scored 3.2
in reading vocabulary and 3.3 in reading comprehension. His AGP
was 2.9. According to this test, he was now four months above
grade placement.

Rex was administered the California Short-form Test of Mental
Maturity in November of 1973. His grade was second and his C. A.
was seven years, two months. His I.Q. score on this group
mental ma-urity was 106.

Health Data:

Rex seemed to be a normal, healthy boy, but had a lack of energy.
His movements were slow and hesitant most of the time. I checked
his Cumulative School Health Record and he had no listed handicaps or
deficiencies. His sight and hearing were checked "good." His
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vision was 20/20. However, Rex held his books near his face when he

worked or read. Sometimes it appeared that he was hiding behind them.

He often has to be told several times what to do. I think this, too,

was a form of escape and not a result of hearing difficulty. He did

not stutter but his speech was often hard to understand. His speech was

soft and was never heard above the other members of the class.

Rex has had the chicken pox and the German measles. He has not had

the mumps and other diseases of this nature. He has had the necessary

immunizations and tests, but 112. does not see his physician regularly.

When he was quite young, he was hospitalized several weeks with a

broken leg. Most of Rex's check -ups have been done through the

school and not by the concern or effort of his parents. At present,

he is as normal and healthy as any little second grade boy.

Home Background:

Rex is the youngest of three Logs in the Macon family. His older

brothers are bath working in distant places. Rex's father works

for a sheet metal company and il required to work shift work. His

mother works part-time at a local store in the small community where

they reside. His parents are about forty-five years of age.

The home furnishings are far from being elegant or even desirable

for comfortable living. They live in a small wood frame house which

is unpainted and has open windows without screen . There is a lack

of "coziness" and a pleasant welcome in their home.

Absent, too, from the home are hooks or any literature desirable

for a growing little boy of seven. Naturally, the television

occupies the family's leisure. Rex likes to watch sports, cartoons

ane westerns, or to quote him "cowboy shows."

His parents are not active in civic affairs but attend church

regularly. They do not seem to be interested in their child's edu-

cation or progress. A number ol times Rex's teacher sent word

that she needed to talk with them about Rex. They failed to make

any attempt to see her. Finally, the teacher made a trip to his

home and the nother was indifferent and did not offer to help correct
Rex's "laziness" or undesire to do his school work.

Rex was surely not a leader but .lade an excellent follower, He was

never dominating, loud or rude ..o his classmates or teacher. He was

usually happy, thoughtful and loved exceitement. He mostly just

smiled or laughed with others, not at them.

In out of school play, he was irvolved in tree climbing, football,

church socials and play cars.

Child's Personality:

Rex is quiet, friendly and plea:ant. He seldom has to be corrected

for disobeying in class. He is not a favorite of the class, but

is not disliked either. He has one close friend in the class and
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this boy is also his neighbor and playmate out of school. He likes
his teacher and his classmates. He is noc a "busy-body" or a
"Tattle-tale."

Rex adores his family. lie often speaks of them when he speaks
out loud at all. During "share-and-tell time" once, he read
a news article to the class about his brothers. Even though
he could not pronounce all the words in the article, this did not
bring embarrassment to him because he was so proud to be telling
about his brothers.

Rex's interest in play is quite adequate. At the beginning of the
school year, he did not think much of school work. However, as the
school year progressed, he began to like coming to the Title I
Reading Class.

School History:

Rex started to school at the age of six. He was not an excellent
student, however he showed potential on his tests. Although he
received only normal in arithmetic, he was quite efficient in this
subject. His spelling, writing, language and reading were in need
of improvement at the beginning of the school year.

There was noticeable change in his grades in February. Rex was
given the Diagnostic Reading Scales designed i George D. Spache.
His instructional level was 31, independent level was 22 and
frustration level was 32. His silent reading performance was good.

Rex's academic weaknesses were diagnosed as follows:

1. Faulty word identification and recognition
2. Poor listening skills
3. A limited sight vocabulary
4. Emotional maladjustment
5. Lack of ability in auditory blending

Summary of Diagnosis:.

Rex had difficulty in word memory, comprehension, meaning of
opposites and picture associations. As for a cause, the teacher
found it hard to put into a single state. It was a summation of
many things. Rex's I.Q. was certainly adequate for learning and
his tests showed achievement in the language areas. It may be
due to his lack of concentration, interest or inability to adequately
perform.

E. Treatments:

1. Visual Discrimination

a. Finding identical elements at the beginning of words
b. Finding identical elements at the end of words
c. Identifying letters and small words
J. Identifying common objects with slight differences
e. Recognizing word families
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2. Auditory Discrimination

a. Learning initial letter sounds

b. Hearing words that rhyme
c. Hearing different final sounds in words

3. Developing Listening Skills

a. Share and tell
b. Storytime
c. Following directions
d. Listening to draw a conclusion

e. Retelling stories
f. F'nishing stories

4. Developing and Expanding Sight Vocabulary

a. Labeling objects in the classroom

b. Associating printed words with a picture

c. Reading teacher printed sentences

d. Reading experience charts
e. Writing words in sand

5. Developing Emotional Stability

a. Participating in sharing periods

b. Listening to musical records
c. Discussing events
d. Making experience charts
e. Participating in "Show-and-Tell"
f. Doing chores

Materials Used For Treatments

A. Visual Discrimination

1. Sullivan programmed materials
2. Scotts Foresman talking alphabets

3. Controlled Reader (pre-primer through 22 films)

4. Hayes duplicating materials
5. Listen and Learn with Phonics

B. Auditory Discrimination

1. Scotts Foresman talking alphabets

2. Sullivan programmed materials

C. Developing Listening Skills

1. SRA Listening Stories

2. Books
3. Films
4. Talkstarters 132
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D. Developing and Expanding Sight Vocabulary

1. Controlled Reader (per-primer through 2 2 films)
2. Sullivan programmed materials
3. Tradebooks
4. Basal Readers
5. SRA Reading Laboratory
6. SRA Linguistic Series

F. Summation:,

Rex is now ready for the third grade both physically mentally
and intellectually. His reading ability during the past year
progressed from 1.1 to 3.3 which means that he had a gain of two
years and two months.

At the beginning of the school year, Rex was too insecure to
work independently. Now he is able to read directions and
follow them without the assistance of his teacher. He does not
think that he has succeeded unless he has a perfect paper or
had read a paragraph or page without missing a single word.

He listens attentively and follows directions adequately. He does
not hold books or materials close to his face anymore and he
does not need a method of escape now. Rex is obedient, kind and
lovable.

I think that Rex will have a successful third year in reading
because he has acquired good word attack skills, has good com-
prehension, and he desires to do well.
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SYSTEM Muscle Shoals City

Individual Case Study

A. Muscle Shoals City

B. Mrs. Lenita Bond
Howell Graves School
Wilson Dam Highway
Muscle Shoals, Alabama 35660

Phone: 383-2269

C. Special Reading
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D. Narrative Description of Individual Prior to Treatment

The student, an eight year old white, third-year girl entered special
reading classes in September. Her I.Q. was 95. She is the oldest of

three girls and lives with her mother and father.

The student is small for her age, and is well liked by her classmates.
Her main problem was getting her attention channeled in the right direc-
tion. She enjoyed socializing, and gave little attention to her work.
She could not work independently and had to be encouraged constantly to
keep up and improve her scores.

The student came to the reading lab five days a week for thirty-five

minutes. There were nine other students in her group with similar

problems.

A pre test indicated the following needs:

Reading Comprehension
Vocabulary
Auditory Discrimination
Syllabication
Beginning & Ending Sounds

Blending
Sound Discrimination

Stanines

1

4

6

1

2

2

1

Grade Level

2.1

The diagnostic test indicated the student was very weak in phonetic analysis

skills. It was also determined that she learned best by audio methods.

E. The following materials and methods were prescribed:

Hoffman Reader - comprehension and word analysis skills through audio
and visual approaches

Reading Progress Lab - phonetic analysis, comprehension by audio and
visual

Controlled Reader - increase perception skills and comprehension skills
Specific Skills Series - audio and visual approaches to phonetic skills
Games - Vowel Dominoes, Spin-A-Sound, Word Puzzles, Comic Books, Bingo-

Bang, Old Itch
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SYSTEM Muscle Shoals City

F. Narrative Description of Individual. After Treatment

With continued encouragement and praise, the student began to become
more serious about her work. She was challenged to increase her score
from the previous day. As her scores became better, she was determined
to go to the next level of difficulty. By the end of the year, she was
reading on grade level in her regular classroom.

A post test was given to measure her improvement.

Pre Post

Reading Comprehension
Vocabtilary

Auditory Discrimination
Syllabication
Beginning & Ending Sounds
Blending
Sound Discrimination

Stanine
Grade

Stanine
Grade

Level Level

1

4

6

1

2

2

1

2.1 5

3

9

7

6

5

6

4.0

The student made a gain of 1.8 in reading comprehension which placed her
on grade level.

Her feeling of self-worth was greatly increased, and now she has confidence
in her ability and will be ready to begin fourth grade with the determination
to do good work.
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CASE STUDY IN READING

A. DeKalb County Board of Education

B. Contact Person: Byron Lang, P.O.Box T,, Fort Payne, Alabama,
Telephone: 845-0414

C. Program: Reading

D. Description of Individual Prior to Treatment: Jerry was in the sixth
grade for the second year. He was still immature in comparison to
his classmates even though he was a year older. He was from a medium-
sized family and was the middle child. His parents did not respond
to invitations for parent-teacher conferences and seemed completely
unconcerned about Jerry's problems in school.

Jerry scored a grade level of 3.2 on vocabulary and 2.1 in compre-
hension with a total of 2.5 on the California Reading Achievement
Test at the beginning of the school year. His I.Q. as measured by
the Otis Quick Scoring Test was 72 which made his mental age about
eight years. An informal reading inventory showed many problems in
the areas of phonetic analysis, structural analysis, oral and silent
reading as well as comprehension. He knew only 60% of the Dolch
Basic Sight words. Jerry was very tense when reading aloud even
if only the teacher was listening. He stumbled often, even on very
simple words. When faced with a new wDrd, he seemed completely lost
as to how to figure out what the word was. Consequently, Jerry was
greatly lacking in self-confidence when it came to reading.
Jerry had a very favorable attitude, however, and seemed eager to
overcome his reading problems. He was willing to work hard and was
very cocperative.

E. Treatment: Jerry was given a prescriptive program of work that
enabled him to start with lessons that were very easy for him and
then gradually move up. He was given praise and encouragement, and
his correct responses were given more attention than his incorrect
ones. He was given words from the Dolch list in very small doses
by use of the Psychotechnics program and by teacher-made materials
until he had eventually learned all of the words he did not know.
Starting at an easy level in SRA, moving at his own pace, and
recording his progress helped Jerry build up his confidence about
reading and also helped him improve his comprehension. He was
given intensive practice in phonics by use of such materials as
the sound Way to Easy Reading Program, the Pacer Sounds and Stories
materials, and the phonics workbooks provided by Title I. The
Imperial Reading Program and other worksheets helped him with
structural analysis, and he gradually began to be able to identify
more and more words.
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DeKalb County Board of Education
Case Study - Reading
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Jerry worked the majority of the time on a one-to-one basis
with the teacher, the aide, or a machine. He seemed to like
the privacy of working in this type of situation and became less
afraid of making a wrong response and thus became less tense.

Jerry's classroom teacher was consulted and a tutoring program
was established for him using the aid of some capable ninth grade
students. This gave Jerry three reading sessions per day.

F. Description of Individual After Treatment: By the end of the school
year, Jerry's self-confidence in regard to reading had greatly
increased. He seemed much more eager to read to those who listener
to him and could read on a much higher level of material. He now
could figure out many words that he had never seen before by
breaking them down and sounding out syllables. His comprehension
ability had also improved. Jerry's grade placement scores at the
end of the school year were as follows:

4.7 in vocabulary
5.0 in comprehension
4.9 in total reading

These scores show an increase of 1.5 in vocabulary, 2.9 in compre-
hension, and 2.4 in total reading.
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CASE STUDY

A. Anniston City Schools

B. Mrs. Velma Curry
P. O. Box 1500
Anniston, Alabama 36201

Telephone Number: 236-1561

C. Compensatory Educational Program in Reading

D. DESCRIPTION PRIOR TO TREATMF"-

Pupil A was a black female, 1. ears old, sixth grade student
enrolled at Johnston Elementary School during the 1973-74 school
year. She has completed her second year in the Title I reading
program.

Pupil A's family consisted of a mother, three sisters, and one
brother. The family has lived at the same residence for several
years. Pupil A attended Glen Addie Elementary School previous to
the consolidation of five elementary schools in the city of Anniston
this year.

Pupil A completed fifth grade with borderline grades in all subject
areas. She entered the Title I reading program as a very quiet,
self-contained girl who was polite and well mannered. She appeared
to experience difficulty when participating in group discussions.

In October, 1973, Pupil A was administered Form A of the California
Achievement Test in Reading to determine her reading level Test
scores indicated the following grade equivalents:

Vocabulary

3.8

E. TREATMENT

Comprehension Total

4.4 4.1

Diagnosis was made through the use of Fountain Valley Teacher Support
System in Reading and the Reading Practive Program. Remedial work
was provided in the needed areas through the use of the Phoenix
Reading Series, Study Skills, Listening-Reading Program, Locating
the Answer, Getting the Main Idea, and the Reading Practice
Program. Teacher-constructed materials, the use of visual aids, and
individualized instruction completed the reading program.

F. DESCRIPTION AFTER TREATMENT

A post Standardized test was given to Pupil A in May of the current
year. k,rm B of the California Achievement Test in reading was used.
Pre and post-test scores reveal the following:

1.38
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Comprehension Total

Pre-test '3.8 4.4 4.1
Post-test 6.7 7.6 7.0

Cain 2.9 3.2 2.9

Pupil A showed improvements in all areas of her school work during
the year. End-of-year records show one letter grade improvement in
each subject as compared with those of last year. She displayed
more self-reliance and took a more active part in class activities
as the school year progressed.

Pupil A is now reading on, or perhaps a little above, grade level.
She should be able to adequately cope with junior high school
materials without further remedial work in reading.
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SYSTEM Covintpn County_
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12:DIVIDUAL CASE STUDY, READINc

A. Name 01 1' Cov i uht county Board of Education

B. Name, addrt-0, and teltphcne number of person who can be contacted
for fhrther information:

Katherine r. ouom
1006 N. 6th St.

Florala, Al 36442

Phone: 898-3636

C. Title of project:

Reading

D. Description 01 individual prior to treatment:

The subject, B. S., a white male agc 10, entered the fourth grade
in September, 1973. He had completed 3 yee.,s of school prior to
this. On the pre-test he scored a grade level of 3.1 on vocabulary,
3.1 on comprehension, with an over-all grade placement of 3.1. This

ranked him in the 28th percentile.

B. S. is the oldest of 3 children. His parents divorced and he lives
with his mother. B. S. was an active child with emotional problems
stemming from his home life. He participated in the program during
his second and third rade years, making slight gains each year.

E. Description of treatment:

The subject received much individual instruction from the teacher,
with the teacher-aide supplementing this instruction. Use was made

of audlo-v,,,ual aides, chalkboard, controlled reader, taped lessons,
records, and programmed materials. The subject was encouraged in his
oral reading and independent work. He was encouraged to read library
books and to play reading games during free time. The subject was
shown that the teacher was interested in him and felt that he could
succeed in reading. The subject began work at a lower level so that
his success was assured. He was praised and encouraged to work hard
and to put forth a good effort in any work he was doing.

F. Description of individual after treatment:

The subject took a post-test in May 1974. He scored a grade
level of 5.3 on vocabulary, 7.4 on comprehension, with a total
grade placement of 6.2. This ranked him in the 77th percentile,
with an over-all gain of 3.1. The subject's confidence in his
ability to read increased considerably. He enjoyed checking out
library books and was eager to participate in oral reading and
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SYSTEM Covington

class, di, ;,,,Ions. He responded greatly to praise and encourage-
ment Iron tint teacher and was efaremely pleased with himself when
he dld go, ; v.ork.

The eifect of participating in the reading program for three
years can 1)(2 seen to the fact that B. S. tested out of the program
on his 1974 post tests.,



CASE STUDY
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A. Talladega City Schools

B. Dr. Harris E. Love, 501 South Street (P. 0. Box 946)

Telephone 362-2204

C Kindergarten

D. X, age six years, is the daughter of X and Y, both of whom are

profoundly deaf. X has normal hearing. There is one other

daughter, age eight, with no hearing defect. The family is in

the lower income bracket.

E

Having taught X's sister, I was more aware of the personal adjust-
ments that had to be made due to deaf parents. The behavior

patterns of children with deaf parents seem to be influenced more
by environment than inate ability.

X was a very unique child. She was withdrawn, shy, and hesitant
to take part in a group. The lack of oral communication in the
home affected X's relationship with her peers as well as her

teachers. This resulted in her ignoring or being non-responsive
to surroundings and directed activities. X seemed to need the

warm friendly atmosphere of the pre-school with its activities
and organization.

The teacher, being aware of X's peculiar needs, was able to plan
a more effective program with daily experiences to develop her

potential abilities and overcome inadequate personal adjustments.
Flexibility of the materials used in the pre-school program aided
in designing a program to meet X's unique needs.

The non-verbal atmosphere of the home created an environment which
discouraged attentiveness and response. The teachers obtained X's

attention before giving instructions. Support and encouragement
were given to her constantly during the school year.

F. X learned to accept the discipline of group Activity as she watched
other children conform to the pattern of behavior established in
the organized program. X developed independence and a willingness

to cooperate. She gradually found her way into a wider world
that allowed her to demonstrate her capabilities.

The materials used in converting a withdrawn person into a happy
productive student were mainly: KELP (Kindergarten Evaluation of
Learning Potential), Alpha Time, and Sullivan's Reading Readiness
and Number Readiness.

X's achievement is shown by th" improvement made on the Lee-Clark
Reading Readiness Test recorded in the table below.

Date Raw Score Grade Placement Progress

9/12/73 16 0.0

5/7/74 59 1.9 1.9
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CASE STUDY

A. Talladega City Schools

B. Dr. Harris E. Love, 501 South Street (P. O. Box 946)

Telephone 362-2204

C. Early Elementary Reading

D. X, age 1, is the second oldest of six children. He comes from a low
income family where little if any attention is given to the children
and their learning. Both parents have a high school educaticn. His
father works long hours and his mother is constantly keeping house
and the younger children. The children are well fed and clothed
but otherwise negligence is easily observed.

Fr

When taken into the program in September, X was talkative and
outgoing. He was well adjusted and eager to learn. His main
problem was his inability to recognize and pronounce words correctly.
He didn't attempt to apply phonic skills for sounding out unknown
words. He would just glance the word and pronounce it as anything.
Because of this inability he was unwilling to read loud. He also
has a speech defect which I believe is caused by double teeth
growing in his mouth. On the California Achievement Test in
September he scored 0.8 placement in Reading.

I allowed X to read his work to me most of the time. He worked
with the talking page 15 minutes each day. This helped him to
learn to sound out letters and then pronounce the word. Through
the use of pictured flash cards, he was able to know what the word
was and then to try and to sound out the letters until he pronounced
the word.

F. In April X scored 2.5 placement of the same test that was given in
September. He is now able to recognize more words and sound out
those words which he doesn't know. He often volunteers to read
aloud for me and before the class. He has shown a remarkable
improvement in,his reading, phonic skills, and sight words
vocabulary.

Date Grade Placement

September, 1973 0.8

April, 1974 2.5
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Progress
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St. Clair County

CASE STUDY

A. St Clair County

Jimmy S. Lee, Coordinator, Pell City, Alabama 35125
Phone 3313 I1 l

C. Remedial Reading Program

D.

When the student was tested in October, scores were posted as
follows: reading comprehension level--5.8; vocabulary level--4.9;

total reading score--5.3. While these scores would not place this
student irretrievably behind. the student's classroom grades were

all but failing. The student displayed an inability in the class-
room to ,omprehend any assigned reading material. For these reasons
the student was placed in reading classes.

The student's family represents the middle income strata for this
community. The student's social and experience level would also
be considered average for this community. The student is the youngest
of several children, with other siblings being much older. The

student's health is somewhat frail though not disabling for sports
activities represents a large part of the child's life.

The student was a constant behavior problem in class and my class
proved in September to be no different. Though the family seemed to
display a positive attitude toward school, the student showed signs
of resentment and a feeling of futility.

Early in the year several conferences were held between the
teacher and the student. The teacher constantly pointed out qualities
of leadeLship and achievement possibilities.

TaLhistosLoplc training served as interest builder early in the
year. The Leacher allowed this student 5 to 10 minutes of free reading
time at the end of each period. As rapport was achieved, a more positive

attitude toward school and teachers was also achieved. The teacher
varied reading assignments daily through use of EDL Study Skills,
Sullivan Readers, and SRA Lab IIa. The SRA Lab was used very little

due to the student's dislike. By May the student has read numerous
books of his own choosing; completed books 5-8 of the Sullivan Pro-
gram; read through 3 color levels of the SRA Lab IIa; levels D and
E of EDL Study Skills; a part of Book D of Guided Reading Study
Guide; and participated in Tach X training. This has been accomplished
even though the student missed 4 weeks out of school in March and
April due to illness.

Attitudes have improved considerably- -even the student thinks
so and has verbally stated the fact. The student comes quickly now

144

138



St. Clair Count_y

13')

into reading and settles down and begins working. At the first of

the year, the student cheated a great deal but this has completely

stopped.

Post test scores from May give an achievement level for the

student as follows: reading comprehension--8.6; vocabulary--6.2;

total reading--7.4. A jump from 34th to 59th percentile was also

posted.

The student still prefers reading material on sports and horses,

but response is made positively to much other material. The student

has shown a new interest in science and general history.

Improvement can still be made. The student must continue to

work on attitudes of respect and selfishness. It is up to the teachers

to see that this student is not allowed to regress, but that he

continues to show academic improvement.
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