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. ' ~ INTRODUCTION

.
.

[4

This report represénts a description and evalua{ion offthe second
ﬂ year of ope(ation ‘of the Cognitively ‘Oriented Urban Prekindergarten—\\\ o g
:" " The work on thlS program was fundedgimarily fron an ESEA Titie III
‘ grant to the West Chester ‘Educational Development Center which served
e as the locai sponsorlng agency.- ' . - . ' P
' The Educational Development Center and West Chester State College S
T ~,' have, over the past several years, been invoived in a,wide variety of
_ developmental educational programsefor childrﬁf‘of 103 income Black 4
and Puerto Rican families "aimed at elevating theveducational achieve-
. ment levels of these cnildren to the point at which they are able to
'compete adequately-within the schcol, system. In‘responSe to expressed
'community needs. a considerable preschool effort. was undertaken in- the°
Fall »f l969 with the éﬁgié types of children to attempt to prevent
lthe very kinds "of educational problems for witich remedial programs‘had
_ become necessary This effort has come ta be knOWn as the Pennsylvania
s Research in Infant Development and Education (PRIDE) Project It was
\‘ through extehsive and long -term contact with comnunity leaders age

' cies, and parents via the above/project that the specific needs relat-'~

ing to the presext program were identified.
e '[ // The Cognitilely 0r1ented Urban Prekindergarten was designed to .

| form an important link between the Early Learning Program of the PRIDE
Project and the kindergarten level of the formal school system Inv *’
this regard the principal and overriding objective of thﬁ(?rekinder—
garten Program is to prevent\educational regression and ‘to follow through‘

on the :arly Learning Program objectives for accelerating the overall

[~ | ’ :
) k:‘f)l ( (’ * . I ) }(“ '
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development of the participatin§ children.

L - The primary source of rationale in the present ognitively Qriented L '
' 1‘ ’ “Urban Prekindergarten is derived from the Pennsylvan 'a Research in Infant. :
Development and Education Project (Dusewicz, 1971, 1972; Dusewicz and
Higgins, 1971, l972) developed Jointly by the Bureay|of Research of the

Pennsylvania Denartment of Education ahd Nest Chester State College.

Beginning with chiildren ‘as earﬁy‘as 12 monthévof age, this program has
v . .

. signi‘icantly accelerated their overall -educational development

To date a large number of these children have part\cipated in the
PRIDE\Project s Early Learning Program, achieling mean g ins of 30 IQ f . .
poins in the first year alone. Success ful gains have also been,regis-

' tered in the aregs of lan;uage and social development as a resolt of the .

_ . program. The cﬂrr{culum utilized for thig-very effective‘early leerning
. ot

, prooram provided the main thrust for the construction of an extended cur-
\ riculum currently incorporated in the Cognitively Oriented Prekinergarten
c Program ( B * I
. It was anticipateo that the Early‘Learning Program and ‘the Prekinder-_ ’

" garten Program would complement each other in enhancing‘the intellectual,
P ladguage and cocio-emotional development of participating children and
. prevent the kind of school failure which stens from achievement deficits

that accunulate upon initial school- entrance deficits.
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. General Description e .

(i

During the 1973-74 school year the Cognitively Oriented Urban Prekin-
dergarten was housed in the Learning Research Center on~theiwest Chester
State College campus The program was in operation from September through
May and was conducted in .two sessions The population of the morning ses-

sion of,the prekindergarten was dgrived from the home program component of.

) the PRIDE ProJect These children had partic.pated ingthe home program/,

forftwo years during which time they had been tutored by undergraduate as-
sistants for a period of 45 nﬁnutes twice weekly Twelve childre attended

_ the morning session. The afternoon session ‘of  the prekindergarten was com-

posed of those children who had participated in the center component of the]
PRIDE PrOJect durirg the preceding two years ' These children had attended

a ha]f—day ‘session at the Learming ‘Pesearch Center, Monday through Friday
Theré were eighteen children who participated in the afternoon session of
‘the Prekindergarten Unlike the previous year both the morning -and after-
\noon sessions of the prekindergarten used a single classroom faci]ity in

the Learning Research Center during the 197% iz)school year. Both sessions

~ operated on a daily schedule, Monday through Friday, for a- time period of .

approximately two and a half hours each day

'y

Participant Profile . B \‘

The ages for. the thirty childrenOparticipating in the Prekindergarten
program in 1973-74 ; Fanged from 37-51 montus. There were seventeen "girls

‘and thirteen boys in this year s program. The ratio of girls to boys was

} L}

coincidentally the same as the ratio of sing]e parent’ homes to two parent

homes. ‘Thege were”seventeen single parent homes and thirteen two parent

homes. 7T
. . .

. . . .. - -3- 00{}09 '
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.The median age for all nnthers of participating children was 23.5 ’
years at the time the children were initfally enro]led in the PRIDE Pro-

- X
© gram. The average age was 24 years.  The age range was from 16 to 42

.

years for- the thirty mothers.
; Family size .and ordinal p051t10n of the Prekindergartner was con- -
s1dered for the participant profile There were an average of 2.1 ' - .
' siblings in the~home at the time of enro]lment into the PRIDE program '
-and 2.4 siblings in the home at the beginning of the Prekin’ergarten
| A'ear . ’
. The sole incame for the majority of shé famiiies was_from Public

. {

'Assistance. . o - : " . .

Staffing o -

,‘The program was staffed wit a supervising teacher, an associate
teacher and several'part-time undergraduate student assistants (approxi-
mately equiva]ent to one fu]] tine s}udent aide) Both the supervising .
teacher and.associate teacher held a B.S. degree in e]ementary education
and were working toJard,a Master's degree in the same fielq. The student

~assistants were enplqyed through the work-study program at West Chester
Sta;e College and’were assigned'to the prekinﬂ*rgarfen.. The prekinder-
Sarten staff‘fhenfassigned work hours to the stucent assistants according
to their‘EIass schedulés. An avenaQe‘of one stnqenp was assigned to the
prekindergarten for each honr the program was in session. These student
assistantd were responsible for carrying out certain‘curriculum activi-. .
ties as well as classroom management activities such as genera] clean-up.
From time to time, voiunteer aides participated in the program, helping

J
.to carry out various class'oom responsibilities such as snack preparation

, and assisting in art projects.
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' Program DevelOpnent ‘and Inpiementation

per\tion of the. prekindergarten program involved several” teacher
P responsibiiities fo/rffrogram deveiopmen'f and impliementation. The super-

vising teacher and associate teacher were responsible- for assisting in

. .the revision of. thrprekindergarten curriculum to accommodate the unique

" needs of those children attending the program. These teachers worked
" cooperatively to_plan and prepare the daily instructiona) program and

were *respon'sib'ie for i,npiementing the program in the preki‘nde'rgarten

'serving, assessing and grdiping.the children homogeneously according

to ‘ability and subsequently for| revising the daiiy sdheduie in order to .

assure- the maximum performance Tevel of each indi vidual child. hhen

* planning the dail\ instructional program, the teachers aiso supervi sed

- and delegated c]assroom responsib\iiities to the undergraddate student
: assistants according to their work\ schedules and indi vidq_di teaching
‘abi iitles. ' " \ . i
tn addi tion to' these basic class room responsibi'i/ifi’es there.were -
a nunber of* operati onai procedures performed by the prekindergarten .

the successfui impien:entation and overaﬁ

{

staff which were\necessary to

Q‘Ov acceptance of the prograr. -At the beginning of the schooi year, both ,

Lf“.’) . the supervising teacher ‘and associat; teacher/vi_sited the homes of
_ t those parents and children who wouid be participating in the Minder-

D‘ , ga‘rten that year. The purpose of this visi

t

was to give the teachers

T

o an opportuniL ty to introduce themselves and \

overview of the program, inciuding informati

:

conc?mJ ng objectives,

- CQ activities, and content areas that,would be i \ciuded Parents were

Q-

\ .

invited b_y the teachers to ohserve the program\

\v ' . !

.'classroom. The prekindergarteq teachers were also responsibie for ob- '

o'give the pa.rents a general

at any time and to offer

¢
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cqmments and ask questions. ' 7 - . L R
" Anather operational procedire involved the relocation of materials and -

equi pment to the present facility in the <earn ‘Tng Research Center. During- v
the first year of operati on (1972-73), ghe two class sessjons were conducted

© n w(\i\ﬁeznt locations _)he morning session used rented classroom = ¢

facilities Socated in ohe of the neighborhood churches whi le the afternoon N
. session wasl held in the"Learning Research Center, sharing the room used b_y : e

"the Laborator School s morning kindergarten children Thus, it was neces-
\
sary to p‘lan ‘the phvsic!’l arrangenent of the new facility to service the { : t

™~ " needs of both sessionsk of the prekindergarten L : S B
“The 'staff was also.involved in locating driyers for tranSportation of | .

\the prekindergarten children. Mapping and prac,ticing p‘lck-u,l. drop-off
'd

. routes for the prekindergarten were addi\.ional responsibilities involved in

U

" program operation \ . . . . ’ . . <
In addition to working cooperatively in(-wising ‘the curriculum. the

supervising teacher and associate teacher also reviewed and evaluated din- . -

structional media appropriate to the prekindergarten curriculum. This« ih- T ¥

¢

cluded,reviewing various conmercialrly avai lable phonics programs at the ) f

y prekindergarten kindergarten level for use with\ the morning session of the

_ program. Such a program wnghwen for use and effectikness was later’
\_\ - compared with the project-developed sight - ard approach to reading used with .
" / R _ the afterno'on prekindergarten Al50, the teachers were concerned with or- : '\"' -
. der ing. addi tional oonmerci al materials, making arrangements to borrow mate-
rials’ from iviest'i Ches‘ter State,COllege 3 library and curriculum 1 /ratory._ -
and supervising the constructi on of proj‘ect-mad\. materi als to meet the 1‘ . T,

i,

objecti ves of the program




y Dai’ly Instructiona’l Prggram

The Cogni ti ve’ly Oriehted Urban Prekindergarten was designed to form an
iwortant link between the Ear’ly Learming Program of the PRIDE Project and
"  the kindergarten ’level of the formal schooL system. Thus .one of the maJor -
| objectives of the P\;ekindergarten was to resist- educationa‘l ‘regression of
'those gains exhibited by the children after the comp'letion of two years in -7
the Ear’ly L_eamng l"rograln.ﬁ At the same time, th§ Prekindeygarten was' de-
signed .to extend those gains pre‘vious‘ly at-'tained by th\e_chren “In this '

regard. the other princ'rpa’l objecti ve for the particlpati ng <hildren was
the Suctessful demonstration of a final ’leve} of deve'lopment at or above the
normal leyel for' chl’ldren of the same age., Attainment of these obJecti ves .

'—.uould enable the childrgn to conpete more effective‘ly with- children from . "_‘
more advantaged homes in the public sohoo’l’sys‘tem .This educationa'l d\"vel- )

i opment was fostered within the framework of the dai‘ly instructi ona’l program
B " The _emotional c’limate of the c’lassroom environment was much the same as

~ that e}tab'lished during the 1972 .73 school year A fee’ling of mutua’l trust

’ “and respect' was ‘created among teachers, chiTdren and parents. The children .

. uere encouraged to develop their indiviJ ’lities_and interests to the . 2

fuliest and to cooperate with one another in carrying out classroom responsi-

bilities.

= pateﬁd in activities designed to meet ’learning objectiv s in the areas of“»« W,
_inte’l’lectua'l de e’lopment. la\@age\develobment. soci/[ deve’lopment. reading

A

The progfam activiti es’ were divi ded
* into o conplementary sections: ° 1 -garrdcylum (daily activities. "
v perceptua’l development, conceptua’l-languagd/developMand ~

- physica\’l/edﬂcation) and the acadanic curriculum‘(reading, mathematics, \
", Lot ) - - . . - : o : : ’

{

v v N —]

‘r

L T ed01s T R v



, . L . : o . ‘ -
. .science, social studi es and hea'lth & safety) The dai 'Iy activities schedule
“1ncorporated port1ons o\f both curr’lcu'la on.a regul ar baS1s Some of thé

. program activities 1ncorporated 1nto the 1973-74 curriculum were carried

over from the previous year, others were revised or added to meet the needs

and levels of- deve'lo#nt of the prekindergarten chﬂdren These program /
.activities .were performed individually as ‘well as_in large and small group/

situatlons _/tﬁ th‘l:s/ way. the activities served to deve'lop both the chil-

d

dren's :éona'l s 'If—conceptsg as well as their social skills and re':;tion-
shipsj '

’ . 1.-' . . N
The following 1ist of activities will serve as de§cription of the ,
: A .

daily activities schedule for both sessions of the Prekindergarten program,
and they are presented here in the sequence in which they normally occ‘urred: '
1. Hanging Up Outdoor Clothing ' o , d

'
!

’ ‘|‘he’chi'ldren were_responsible for hanging up their outdoor
. ¢ )

c'lothing as they entered the ro'om each‘ day. They were provi‘ded

with individual hangers ‘with their names printed on them. This .

.acti vity helped remforce the chﬂdren s identification of their o

printed names. It dlso aided the chﬂﬁdren in developing socia'l

‘responsibility skills. | |

2. Free Play I L R ‘
Following the t7§k of hanging up their outdoor c'lothing.

the children-then particwpated in a free play situation.

Various materials and activi ties were displayed about the room

towrh‘ich—the—drndrerr coutd-di mctthense}ver—Thrmaterta’-s . /‘

and activities were’carefully structured by the teachers to .

‘meet the needs of the chﬂdren and to réinforce the 1n‘struct‘lona'l -

objectives of both general and academic curricula. Materials /

- ) . &
' B .
.
0 N
.

L4
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used at/ this time included puzzles, sorting boxes," lottos, dolls,
cars ar/ld trucks. play kitchen sand and water tahle and art
-materials R e ' )
d. Clean Up W
The children were signaled by the teachers to clean up the
classroom after free play They were responsible for placing

all materials use\d during free play back in their proper Toca- -

» tions"in the room. The chi ldren worked together until the task
‘““'\arcﬁ;feted ! e N
4. Music Time e ) . _ .

* This portion of the 1973-78 (daily activities schedule dife -

.

~ fered ‘from the previous year s schedule in that this year music
time was set apart and recei ved gmater emphasis. Although
musical activities were incorporated into other porti ons .of the
instructional program, music time provided the ‘seachers with an’
opportuni ty to present speci fic concepts and activities in this
area. Activities incl\uded singiang, playing musical instruments,
quiet.listening, rhythmic movement and dancing. Music timé also
ey served to bring the children together at the beginning of the
" day and to introduce them to the activities of the day.
5. BusyBees - Lo |
. . This.activity. involved assigning various classroom tasks to -
the children on a weekly rotation basis. At the béginning of the.
week, certain chi 1dren were assigned "busy bee" duties ‘such as
- setting.the table for breakfast and snack, and feeding the fish. /
These children were responsible for performing their assi gned

tasks for a week. The next week different children wvere

o G0015° .



3 as "b\usy bee" helpers. The children took pride in carrying

" out their individual responsibilities. S

6. ‘Breakfast and Snack . ’ . ’ ~ o
- . _ Only those children in the morning session of the Prekinder-

garten were gzven breakfast, although the children in both ses-v

sions. recei ved snack. Breakfast\_and snack times provided oppor- «
: i:uni ti’es%for the children té conve:se‘casu.al Ty with one another.,
At the same tinle,(_t'he children expertenced new fopds and the

‘teachers introduced congepts su‘ch as classi ficatiOn of foods as

fruits ory vegetdbles when appropriate. The children were\)ze-

.+ - sponsible for clearing their dishes from the table after they ¢ -

finished eating. . . _ ‘ Y

7., Library Tine -, - h ~ . Y

. As"the children finished eating, they'went to the library.
corner _and selected a book. They Tooked at f._he ‘pictures_inde:

. ) - . . .
pendentl_y or asked a teacher or aide to read the story to them. .

The children explored novel concepts and obtained new information .

through books. ThlS portion of the dqy aided the children in
developing listening skills and story comprehension skills .
8. P Small Group Sessions and Major Academic Areas
Three small™ group sessions were conducted at tt}ris time:

one for reading. instructi on, anothey. for mathematics instruction
and the third for i'nstmction in the areasof pecmJtual and_
)‘ ‘conceptual- Tanguage development The children we e grouped :

homogeneously according to ability for small group instruction,

although the groupings were flexible based on the children s

interests and levels ‘of development. The three groups of
. ) . 1 . '\‘_\
. -1080016 ‘

-




-
chtldren rotated sinu]taneoudhy to the various activities until .

o all three groups participated in each of the three small grdﬁg

sessions. ! ?

-~

During the 1972-73 school year, small group activities were

'Jf/f?’cohd ted after the large group activities. . This was revised for
o
* Z[ _ the ::)3 14 schedule ﬁecause the teachers observed that the chil-

'

dren per ormed more effectively in the 1mportant small group ses- \«

sions when they were-cpnducted earlier in the day.
. F : . c o, TR
. Calendar and Weather Activities ‘ i

These dai]y activities were performed in a large group situa-

- tiop. Each day the children identified the month the day's date
~
and the day of'thq week.. The children took turns placing the date

o S ‘card in its correct placé on the calendar. They also made daily

{ .
artowlattached to the weather chart on the pncture represenhing

<

%
obser;zt:ons of ‘weather conditions and tooy -turns p]acing the

. the observed weather condition.

10. Physiéal'Educatioh Activities . .. L,
Fo]ioning the comp]etion of the dai]yrcalendar and weather
activities theﬁchildren participated in physical education activi-'
ties. These activities‘were desioned to promote the deveiopment - '

R
of muscular strength .and dexterity. Activities included walking,

ring toss games. By fostering the/develoi[ent of these various

< _physical coordination skills, the program enabled the children to

\ interact more tivelywin physical play dctivities . z,'”'




previously As_the children finished ea'ting, t'hey thered on- e
. the circle in the genter: of the room. Large group instruction Ky
in one of the three minor academic subject areas was conducted -\‘

B s

at’ this time. The thrae subject areas included science, social S N

,stodies. and health and safei:y 'Science/instrucﬁion involved {"
the mani pulation of real objects and subsequent development of _ .

' abiract concepts and relationships ‘In the area of social ’
studies, the children were introduced to the various roles of \
their family. mnberswano membets of their conlmnii:y They were
encouraged to identi fy the importance of*their ro]es with re-
spect to their fami lies and conlnunity. A major portion of the
health and-safety curﬁi cu'lum was devoted to the deve]opment of
positive self~concept’ and personal grooming responsibility on .

' ,,the part of- the chiidren A1l three areas oOf instruction ap-. /

_plied the: philosophy that children learn by doing \

. Enri chment “and Reimforcement Activities ,

* This portion of ';ﬂie daily activiti es schedule was designed
torgive the children an-opportunity to unwind at the end of a.- ..,
bley day. At the same time, magy of the activities were pre-

sented to reinforce the learning°tha: took place throlighout the
day. Enric,hhent actiyities included various ‘aesthetic experiences

-
.. 3
— %

sugh.’as arts and crafts and creative dance. Activities designed

to reinforce ideas introduced throughout the day included viewing

movies, taking walking tours, and listening to stor?es. These

4
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activities served as an appropriate means to end a busy day in

>

First and Second Year Comparison

\’ S the Prekind’ergarten. ) ‘ ) | : .
) . 8 - =

\
In comparing the operations of the.Cognitively 0riented Urban Pre-

kindergarten there were distinct differences b;tween the first and 'secon

- 4

year of the program. ' T ’\
The enrollment of the Prekindergarten in 1972473 was thirty-fiv
1 children compared to. an’ enrollment in l973 74 of thirty children.: The
children participating in- the l973-74 program were on an average s;ix
months younger than the children of the previous year Class size and\
\ g 39e of the childnen had a considerable influence. on the classroom physi-
cal plan and on the difficulty of the activ1 tie; found in the curricula’
The Prekindergarten operated out of two l cations in- l972-73 The .
. morning session of the - program was housed in rented ‘facilities in -a local )
neighborhood chur“ch while the afternoon session m{t in the kindergarten
/" room of the Learning Researih Center at West Chester State sollege. Oper-
A ating out of two locations necessitated that materials and equipment be

" transparted from one facility to the other, and that teaching aids be

o rpacked, unpacked -nd packefi again-in the,course of a day. Time spent on

' these matters took val uable time away fro what was needed for- teacher
preparation This often meant that the chiflcren did.not get the full

-benefit from the materi als or the teacher The program for this past

. yeart‘operated from one location - a room in the Learning Researrh‘ Center !
Operating from one room allowed the children and the teachers to utilhe . \
the material and equipment tq i:\ts fullest advantage "\ Posters and bulletirx /”" \
boards could r:emain upsfor the ¢ uration of the learning experience Not £

‘\having ‘to pack and transport materials gave the teachers more time for the

A U :
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| i The addition of .these’ two as separate areas was included in the general

v ¢
\ ’ - ) . A

+ "~ preparation of the day's activities« Being in ore locati_on was easiér for
parents children and teachers T o /
Because of the six months difference in{the ages of bo{h groups of

the Prekindergarten,~ the curriculathad {o bé revised somewhat Reading
readiness experiences had to be provided for the children of the l973 74

’ -program Revisian in the areas of reading, math, soc¢ial studies sctence,
and )nealth and safe&ty were necessary so that the children v’ould experience
cogniti ve suct:ess in these areas. Such revision also served to facilitate

' instruction and separate_out' content mate‘rial-that'would be relevant to.

subject areas. The curriculum of 1972-73 did not have £pec ified areas.

for teaching perceptual develépment and conceptual language devel0pment .

P
curricul um for 1973-74, In teaching reading for the l972 3 school year,

> children in both sessions of the Prekinderg rten received the same instruc-

<

- tion, "The project-made curr‘uculum for.the sight-word approath to reJding was

"iused The past year 3 rea‘ing program was altered in\’chat the children of the P

morning session were instructed with § ercial phonics program. The '
children were taught with the Lirpinco*txvginning to Read, -Write and Listen
'Programs The chi,ldren in the afternoon- session continued to receive instruc- !
tion with the- pro,]ect s whole ‘word approach., The phonics prvram was incro-

duced as another means to evaluaté the effectiveness’ of thé whole-word . ’

"method. €urriculum revision also took into consideration the continuous K

eval uation of the curr1cul‘um that was undertaken during the previous year

\ * Students’ frq& the wor&-study&brogram of West. Cneste75tate College Were -
the _sourge of the majority of the work assistance for both years of opera- ¢
tion. In the l972-73 year the program also received assistance from students

who were wérleing to meet class requirements. Mothers enrolled in th'e 4-C
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} (Community Co-ordinated Child Care, ManpOWer Training Project) also worked . -
with the program in order to fulfill requirements of the 4-C progranm. The |
participation of the mothers and students wa{'essential to individualiza- o
tidn of the program. Extraneous coPditions (economdc status, enlarged
families, loss of funding) reduced the nunber of students and mothers = -

& ass1sting with the program for the 1973~ 74 school year .

- 3
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Curriculum Areas

The curriculum for the/Cbgnitivelv Oriented Urban- Prekindergarten has
' two princ1paJ areas of conéern The General Curriculum and the -Academic
Curriculum The subJect/areas of the two rrincipal parts of‘the curriculum
coufd be,implemented ag separate uni ts. The ihtegration of th two con-
tributes to the dompl e development of the children for meetin? the goals . N

L
and expectations of he prekindergarten program , _ : \

“~

In the Genl al Curriculum the content areas of perceptual oevelopment,

Also included are obJectives and directions for 1mplementation Following

is,a description of each content area within the two principal curricula and

»

/" a brief discussionsof.the nature of the cnildren s,participation in each area.
. ‘ { , . . o

4 (I General Curriculum ’ . ’

ZThe areas of concerngjound in the general curriculunuof the prekinder-

gArten carricula are perceptual development conceptual-language- development, . .

+

. art activfties iile, physical activities file, nusdc file; and ?eneral daily

—— [ —

acti viQ;les , These areas’ of the general curriculum are as important as the
- ’ fe . \ ’ . 14 [ t ,’ /
) ’ Y y ) i
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)
) o su&found in the academic curriculum. Mastery of the skills specified
X . :
" “-—in\each area provided the.foundation that the chjldren needed for further-

ing cognitive, affective, physical growth. The areas of the general cur-

riculum are described below with content expectations. | .
'

Perceptual Development : Perceptual development skills are imp tant
! ’ \ )

in that the skills presented here provided the basis of learning.for the

t children. The areas of.sensory perception and discrimination sensory
integration, and hand-eye coordination were worked on with: the children .
- " By the end of the school year the children were able to succesSfully cate- .
: '., :-,goriz@ their perceptions of. phySical Simila!nties and differences Sensory
integrAtion activities. for,example, may have involved conbining the -senses ‘ .
- ’ of taste and smell\ _ The children perceiving some brown substance in a /,-
"container'to be peanut buttér verified the perception by smelling and tast- ﬂ
. ing -the substance. The children were able to take the isolated visual per-. ﬁ .
S ception, angd,integrating the ol factory and gustatory perceptions. make a
'correct classification. Hahd-eye coordination‘was.presented through .var- j
ious activities that alnavnd the children to practice and develop this -/

skill at their own pace. “Materials were Ceadily available so- that the /

r.childrEn could cut paper, string beads, color, sew and draw at their leidy .
~ ' //
Sureo ) ’ ’ ' ’ . /l.
;

Conceptual-Language Development: The’chjldren also ldarned Aow #o

1 [

/
communicate their perceptions. Aﬂthough conceptdal-language developnent

N

‘was also handled in the subject areas of the academic curriculum, this pro- =

granPﬁPs developed as a guide for teaching specific conceptual languag skills.

The activities of the conceptual language program provided the children W

R - e \,9.}.42 o

POV S e - [Z i \ - D SISy ! §




.o

~and be crgative through various art media, engaging in art activities helped

'ass’ociatwn, sae and different, opposi tes, sequencing of events, ordering
.Given a needle and thread, the chi Idren ma‘\: the associat'lon, "The_y are

'tabliz(e .g. "They are all basebail bats but “are d'lfferent color (size)."

~tion to the maturity of language the ’chﬂdren used. , ' -
. -~ Activities Fﬂes The art, music and physica] activities files found
_in the genera] curriculum mire developed as a complementary program to the -

total ‘prekindergarten program. Each of the acti vities found in the files

tnef children to strengthen fine and gross muscle control. :fhe act of

<

.
. ”~

experiences in 1e&rn1ng concepts and learning\how to express these concepts

-verbally. neral vocabu]ar_y and the expressing of ideas was taught by

teacher model'lng, elaboration on -verbalizations 1mt1ated by the child,

through books songs games and formal teacher d1rect10n " Names of con-

" . cepts relat1ng to size, color, shape, and relat'lonsh'lps were also Presented
-in the above manner. For examp]e, a child's verbalization of "See the cat"

. elaborated on by, the. teacher became, "Yes, I see the big, furry. white cat.

/
What sound does the cat make?" Exposure and reinforcement were the ‘founda-

"t'lons for the ch'lldren's"learning . Conc'eptual-language’d ve10pment"v3‘as« aiso o
} .

enhanced through the teaching of relati onships.such as: claSstfioation, , .

of' objects, and spatia) arrangements. The chi]dren were able to arrange

similar items together and classify 'the)s\e .g. "They, are all boats").

what you sew with " If the children{were ven 1tems varying in 51ze and/or

color, they were able to ‘state the, simﬂari ties and differences’ found in the

The activities also provided for practice in mastering these skills in-rela-

h
have specified purposes for teaching skills not found in the other areas of

4

the curriculum, .

‘esides giving the children an opportunity to express themselves @

t -~

% 1
¢
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pai_nting, coloring. drawing, cutting, teariqg and molding in and of them- v '
selves were satisfying to the children, ' \
Music' The activities in the music file were used as teaching aids Voo " Voo,

le provi ded another way of introducing, teaching and reinforcing concepts

"to be learned. The children’ enjoyed the rhythmic activities and the B T

v rhythm instruments. Here again the' process was of more importance than the .. "_\‘
quality of the diildren s participation. By’ expressing themsel ves througho a .

v the music and the related activities, the children were able to discover S
_ different ways in'which they could conbiné learning and creative expression.

Physical J\ctivities Children who I'Pave developed more control over

. WS

' thbir body. movements partici pate in play ‘with other children more freely ‘ :.:-,75

than those children who are ‘Iess developed in this area. " Inadequacies in :
o muscular control and coordination can hinder social emotional and cogni-
tive growth. Participatinq‘ in the activities ift the physical education’ . ‘- -
S file. enabled the children sto better develop m.ascular strengths and dexterity.

General Daily Activities: "The. general daily activitis became a funda-'. o
mental part\ of the children's daily life at $chodl. This section of the .
curri culum covered dai 1y calendar readings and weather interpretations, _
free play, breakfast and snack time, and library time Also included in ©
this ‘section \,of the curriculum were the responsibility areas of cleaning
;up the classroom and the hanging up f outdoor. ¢1 othing. More information
" —on-the-daily- actwities is, containfd in the previous séction of this report -

covering the "Daily Instructi onal/ Program . .-

*
]

‘. Academi ¢ Curri cul um:

. PR ‘
K" @

The Academic Curriculum was of major irrlportance to the Prekindergarten
* Program. This curriculum.f.included the areas of reading, math, science,
;oeial studies, and health & safety.’ . : , -

B ""4}6024{ ~




Social Studies: The activi ties of the= social studies curriculum for

tl/ie Cognitively Oriented Urban Prekindergarten provided opportunities for.
the childre:- to build concepts about their commnity. nation, and the world
in which they live First they were' introduced to the environment of their
comnum ty, to the peopie of the commnity, the roles ‘of those people, and
in particular the role of the children and how their roles and the roles’ of
others are iriterdependent

The social studies curriculum for the Prekindergarten is a program of

N

~
~

~structured units conducted in small grou’p sescions with the children Units

of the curriculum include: Conlmnity Helpers Children of Other Lands, .
‘ different environments urban and rural, transportation, and family 1iving.

_ From the unit in’ family living the children learned to identify indi-

. v1duals in a family and the role of each menber Through various unit ac- -

" tivities they associated the respons1bilities of ‘each family menber and
the possible consequences of a breakdown in responsibilities and roies.
Role playing allowed the ‘child"ren to see ‘the. simi} arities.and differences .
among families and the life of other families whether they wére across the
street, or in’ another state or a\distant continent. .The chi)dren studied
" Tife in rural commnities as well as urban cormunities Througi audio-
visual software, ’realia and resource people \t:he children saw a}-d partici-
"pated in the role of the policeman, mailman, fi reman, garbage man, doctor,‘
“etc., thereby increasing their awareness of individuals who serve important
. functions in )be communities, whether rural or, urban.
‘ Various modes of transportation and their importance to modern 1ife

were also studied. v&en the limitations of one vehicle of transpartation °
prevented travel to a designated lTocation, the children were able to solve

o

the problem by naming an alternati ve vehicle (e.g. driving a\car to an

00085 .
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. airport and taking a plane to a point that is unattainable by -car alone).

Health and Safety: Understandino one' s relationslup to others -and

to one s environment 1s depundent upon understanding one 's self. The '

focus of the health and safety curriculum was oh the ciiild and his resobn- -

-

51b111t_y 1n defining._ recogn; zing and\prq:ti cing certain tasks that are®

‘' needed for emotional physical and persona] development. The activi ties
'\

‘in this curriculum ihclude: personal care and grooming, h'\me. school

and playground safety; positive sel f-concept development; 2nd growth and

-

development of the body® : b .
th i
_ The children learned the inportance of maintaining a healthy environ-
4
ment for grmth _They 1earned the reasons and techniques of washing them-
_ sel ves, brushing thei; teeth, conbing and brushing their hai r, selecting
proper c]othing for indoors and outdoors .They also !,earned how to put
on and fasten cl_othing and how to care for one's self at the "bathroom.

Physical growth and health were also emphasized to the children.

vigorous,. exercise.
take plac/e by measurement and tc recognize that growth of the physical
body is always taking pldce.: ¢ ”

Sai:ety within the ho'nie. school and playground were also units .of-'the-

health and safety curriculum. Since first hand experi.ence makes a deeper

impression than vicarious experience, often that whi ch was taught in the )

7 . ) . .
classroom became 2 real experience for the children. Stressing that

running sometimes precipitates falling and possibly hurting oreself if

never beiieved until it happens. Fegling the &armth from heat producing

ra ~ - 80026
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"items such as an iron, rznge, or radiator duct is a certain way of teaching\e,/f : (/

PR )

cau ion ‘Teaching rules was not enough The children had to see the cayse-

effect and operation of the rule to learn now to understand and respect tne
X o v

-

rami fication of the rule
. A positive self-concept is a hinge upon which the door to learning and
development can open or close Unit activities;on the self=concept allowed
the children to express and explore their feelings and: the relationships
they had with~/;ers siblings and aduit Love and underscanding of the
children < needs were displayed by the teachers and, in this regard the ]
teachers tried to meet the need; of each 1ndiv1dual child
Science: The activities found in the science curriculum for the Pre- | .
kindergarten allowed the children to explore and discover, through manipu- .
lation of various phenomena, answers to their inquiries'about the world in
_yhich.they ?ive. The science curriculur covergd areas(in both the physical
and natural sciences. Skills that were developed in the curriculum were: .
making observations and'identifying and qualifying specitic phenomenaa{
developing the‘ability to make generalizations and then applying those
generalizations to other situatigns\ Sample un%ts of activitigs found in
the science curriculum were : magnets and magnetism, the phenomenon of
floating and sinking (weights) study of the four-seasons and the changes
in the physical environment; the study o7 Rlant and animal 1ife; and‘the
three states of matter. | l
By manipulating objects made from various materials including
iron and steel, the children were able to classif {the objects according
to their nwgnetic attraction Dropping objects into a container of water
determined whether or not that object would float or sink Taking this
activity one step further and weighing the object also gave the children
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the experience of determining weigh and the geﬁeral relat1onsh1p of an

<
obJect s weight to its floating or 1nk1noypropert1es Plant1nd seeds

e/e;;ertegse of watching

the beginning of life and the process of growth The\ch1ldren were

YN
and incubating chick eggs gave the chi

able to see the necessity of water, sun (and heat). soir food and care\wﬂ)
’ V4

for dev'e]opinga’E and perpetuating life. Through observation and discus- <

’

sion, the children learned abput the four seasons and were consc1ous " o~
about daily changes that occurred 1n the outdoor phy51ca1 env1ronment.
Being aware of the phenomena of nature and the effect that the seasons . !
—'have_on the way one works, plays, dresses, and feels was an 1mportant -,
un1t in the sc:ence curriculum. col]ect1ng water in a container,
freezing the water, boiling water and then watching condensation occur
.was one way f helping the ch11dren to understand the three states of
" matter. ' oo o ' 4
The units_of the science curriculum were created- so that the
children could develop skills for observing, manipulating. and general- \ CLY
izing and through this process, At the same time, answer their own

queStions as to the “why" ang;rhow" of things.

Math:' The math curricutum developed for the rogmtwely Ofiented

Prekindergarten involves highly structured units on: rote counting;
set recognition; numeral recognition; qualitative and quantitative analy-

sis; recognitdon of math symbols; and performing arithmetic operation.
r The children were introduced to thefmath concepts in small.group . \
instructional activfty sessions. Individual‘atteqtion was ‘given to those

\J

children who needed it for mastery of specific objectives associated uith'

-
- 4
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eny particdlar concept ~The subject of .math_was taught every day and

SpElelC extending aetivitigs were developed for reinforcement of the

math concepts learned. \ o , L : _/ﬁ)
Through manipulation of sets of objects and numerals the children

learned how tc identify sets and how to assign numerals that appropriately

represented the ouantitative'contents of those' sets. Through yelative

quantitative comp&risons of different sets, they were able to specify

>

ﬁ whether a set was more than, less than, or the same asyanother set.
. Those children performing the operations of addition and subtraction

QF
learned to do 'so through the paradigm that was used to teach the

»

sets. That is, the previon known set and one more created the new quan-.~

»

tity. The reverse of this paradigm illustra{ed the operation of s‘btrac-

< tion. ' . |
, Each lesson in a math unit specified a criterion to beyused in ‘

'

evaluating mastery of the concept. The children were not to go on to a

new concept until they had met the designated criterion. The chiidren

were confronted daily with quantitative and qualitative measures, nu-
merals, numbers,.and sets of items. The overj;\\dbjective was to\hLlp
\the children to understand the basic mathematical ‘concepts which surround
them in their everyday encounters.

Reading: Unlike the previous year of operation, the Cognitively

. Oriented Urban Prekindergarten employed two different curriculum ap-

proaches to beginning reading for the l§73-74 school year. The children
participating in the morning session of the Prekindergarten used a com-
mercially available phonics approach:. Those children enrolled in the

afternoon session of the progrin used the whole-word approach to beginning

reading developed by the PRIDE Project. (During. the 1972-73 school year,

~ -~
~
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! .
the Project-developed whole-word reJding aﬁﬁach was used by the childrep

in both the morning and afternoon A.;éssions.) The effectfver?gs of both
' reading programs wasq",ompared at the completion of the 1973-74 school jear.\
am, the participating children in the .

' -1
* Prior to, using the phonics p
tenywere iptroduced to the reading -

' morning sessior of the Prekinder
readineds activities within the whole-word reading curriculum developed by

the PRIDE Project. Bécause ttiese children had not partictpated in a formal
readirig readiness program during thefr two‘yeays in thc\a'ggome phasé of the .
PRIDE Projéct, they required more(readiness instruction ‘than 'f.hose< children
in the afte;'néon session who had undergone’readiness training as .pgticj\#
pants in the center pbase of the PRIDE Project. The readiness activi tiéé /
developed such pre-reading sk;ms as manual dexterity, directi 6n,ah’ty°. eye-?“;‘/"“
hand coordination, visual discrimination of grdss and fine similarities - /
and differences, auditory perception and discrimin’;tfon’ and Bequéncing. / .
‘Slide presehtation1 were frequently set up .in the Total Environment Roop
‘ to reinforce the children's developgent of these pre-reading skills. ' ;‘
|

Because thd children began instruction 1n\the reading curriculum at dif- |

ferent levels of developmert, individual ‘instruction in addition to small
group instruction enabled the children to progress through the reading f,
’ \. |

program at their-own rates of speed. As the children progressed through
i |

the reading readiness activities, they were grouped homogeneously acgord-}
ing *o ability into three groups for the start of formal imstruction in [
the Lippincott program. . These groupings remained flexitgle throughout tq,e

—Q
, school year responding to the children's changing needs and levels of; ,” -
|

£
development. -

:
this program was- conducted during the small group session within the d.jh’_]y

|

The major portior; of the fo‘rmal reading instruction using'

activities schedule. %
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The comerxxny avai]aﬂle phonics program enbodied a multi-sensory
’ approach to begi ing reading of visual, kinesthetic and auditory activi-

~ ties. It served as a comprehensive reading-language ‘arts program by cor- . ,
N - J relatgng the skill areds - of reading, handwriting, auditory and oral .
- ‘\\\\\ language.- The format consisted of twenty- four individuaikgetterbooks
each -representing one lett\r—oT the alphabet and a singie correspondingr“\
o ’ sound. (The letter Q was taught W1th K, and X was taught with Y.) Each

. chin'received his own set of 1etterbooks Tﬁe children were systema-

l

S -.'tically introduced to the name, shape and sound of individual letters.

V Extensive supplementary worksheets and activities provided reinforcement.
of the learning of individual letters. Reading readiness activities were
frequently presented in the letterbooks.

The children in the morning session worked enthusiastically in their
letterbooks. They especially enJoyed the literary selections in each P
letterbook, and subsequently their story comprehension ski]]s greatly im-

" proved by answerinq questions concerning these selections. The various -
art activities suggested throughout the program aided the children in
developing their snali muscle control. Several children were able to

-write the letters they had learned by the end of the school year. .
Although the chi]dren did not have sufficient time to comp]ete the nuzber

. of 1etterbooks required before conbining the letters to form words. the
chi]dren were’ able to build an underst\nding of letters as written sym-

’ bois for spoken sounds. This understanding paved the way for future
achievement in the area of reading. '

‘ fhe Project-developed reading curriculum was designed for use
* beginning with those children in the centgr phase of the Early Learming

Program of the PRIDE Project. The curriculum was,also designed to be

\
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"j;;pntinued in the Prekindergarten Program Many of the children participating
i

&«

n the afternoon session of tneﬁs?bgram had completed the reading readiness
portion of the curris lum while enrolled in the Early Learning Prggram
Therefore, only a brief readiness review was necessary for many of theﬁchii-
dren befo beginning the formal step sequence work oﬁ,the whole-word approach
to reading. ' . ,

There were three major instructional sections for the implementatioﬁ‘

of the whole-word reading curriculum in the afternd;n\hession of the Prekin-

dergarten These sections included reading re‘diness (previously described '
for tne morning session), individualized reading work, and extending activities.
As the children demonstrated successful completion of the reading'readif'
ness activities, they were then ready to begin/m:e individua]ized reading
work. The individualized reading work servlg as a framework within which the
children were introduced to each new word on t_‘frglding 1ist. Review and
reinforcement qf’reading words also,took place within this fremenork. A
structured step sequence was used for the presentation of the individualized
reading work. This step seqhence was revised for the 1973-74 school year in
order to better meet the needs of the Prekindergarten children. The format
. of the revised step sequence for use at the prekindergarten level consisted
ef six steps which comprised the basic whole-word introduetion te each reading
word, a review step used as'an'aid in reinforcing the identification of those
previously 1earned words, and a step sequence of six additional steps used
with those chi]dren experiencing difficulty in completing the regu]ar step
sequence. ’ |
The individualized feeding work was conducted in a separate room in the

Learning Reseerch Center during the free play period. The step seqdence for

the individualized reading work ‘consisted of first presenting the child with
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a pictoriai representation'Tor the particu]ar-readinp word. The child was

.

giveﬁ'tge meaning of the word a]ong with an i1lusfiration. The word was

. also given,Meaning by using it confersationa]]y, bringing in the child's
' past experience with the word. After tne child had a clear understanding

o#W'the meaning of the word he was then presented with the written symbol
for the word using the whole-word éBBroach The child was asked to first
trace :the printed word Subsequent steps required the child to discriminate’

the reading word from one or two nonsense words.. The review step consisted

of placing five previously learned words on the table in front of the child,

The child was ‘thgn hahded five pictures and asked to place the pictures on
. A ! w £

top of their corresponding words. If the‘child‘was ablg to successfully

complete this step, he°was ready to begin the next -reading word. Tho%e chil-
dren having difficulty completing the regular step sequence were first pre-
sented with the additional activities. The additional steps were designed

V4
to aid the child in making gross discriminations among words before aftempting

- to make the finer discriminations embodied in the regular step sequence.

.The extending’ activities section of Project developed reading curri--
culum was designed to reinforce the children's visua] recognition and under-
standing of the reading words introduced during the indiridua]ized reading
work. The extending activities consisted of two major tyoes: 'generalland
specific activities conducted during the small group session of the daily—
activities schedule; and Total Enrivonment Room (TER) activities conducted
during the free-play period of each day. Those geners] and specific activi<
ties conducted during the small group-session consisted of word books,’
fiannel board activities, 1otto'games, worksheets, word puzzles, story games
and action games. These activities were directed toward reinforcing the |

learning of a specific word as well as reinforcing the leéarning of several

|}
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woirds at one time. TER slide activities were conducted duging free play

’

usually compris of child;én\?t abouf’the same 1eve1 in ré;' n

although occasio y the ch1ldren were‘at different levels of developmpnt

and this s1tua¢1on encouraged the chv%dren to help one another.

" By the end of the school {}ar, many of the children participating in ‘
gbe afternoon session of the Prekindergarten demonstrated successful recog-
n1t10n and understanding of a riumber of reading words. They -were also

1earn1ng to combjne the wards to form sentences. Program-made reading

books'designed to present the words in sentence form were enthnijastically,

read by many of the children.
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. EVALUATION

. €
‘ \ iRy .l v' ‘
Evaluation of -the 1973- 74/Prekindergarte} program‘year'consisted*of a |
subjeétive assessment the strengthé and weﬁknesses of the program as /J

perce1ved by the_participating teachers s we]l as an objective assess-

-,ﬁnent of programgeffects on) the participating children as measured by

~'§tandardized tests. ‘ - S [~

Program Strengths . 2 -~ ) s
A Exper1ence derived from the prev1ous year of 0perat1on was an apparent
strength of the Cognitively Oriented Prek‘ndergarten Program-1n ‘the 197374
school year. Subsequent revision of both the academic and genera1 curricula
based on teacher observations of the 1972- 73 program operation enab1ed the f.
program to better meet the neeqF and levels of development of the part1c1-
pating children. The daily act1v1t1es schedulg’ was revised in ordet to )
prgsent the impbrtant small group act1v1t1es earlier in’the sess1on: Th1s
revision was madeitc insure a maximum performanee level on the part of the
children. The gen%{al curriculum uas more clearly defined to ineJude the
areas of perceptual and conceptual-language development,_physica]’education
and art education and daily activities. Both the reading and mathematics
programs within the academic curriculum were also ‘revised. In‘particular,r;
tﬁz individualized step sequence used to 1ntreduce new reading words was
revised to better acclimate the program tn the neeus of the-Prek1ndergar;

ten children who had previously spfnt two years in the Early Learning Pro-
gram of the PRIDE Project. Based jon teacher obServations of tné 1972-73
operation of the reading program thatﬁthoSe childten experiencing diffi-
cu]ty with the 1nd1v1dua]1zed step/cequence required additional aid, a

‘preliminary step sequence to the regular 1nd1vidualized reading work was

®

<
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désigned for use with these children. In effect, thr reading curriculuf

was revised in such a way that children with no pr1or*exper1ence in the
~area“; reading could chGcssfully meet the objegtives set forth.h) the

pTogvah. The mathemat1cs cgrricﬁ?um was (Jm11ar1y revised to prov1de a

success ful startingﬁunmt in the math 1nstruction for ch11dren a dif*er-

/

ent levels of performance in Tath skills. #Another important feature of

"the math. curriculum was that 1h,did not demand a g at deal of verbal

fluency on the part of the chiidren. In addition, ;he mathematics act1v-
ities were sequential]y%::asencéd to follow and'sﬁip;rt the children's

' cognitive development. . Rrior experience with thé Prekindergarten Program

" on the part of the two part1cipat1ng teachers a]so proved to be an impor-
'tant strength-of the 1973-74 operation of the Areklndergarten THe |
superv1sing teacher taught in the same capacity during the 1972-73 school -

' year. The experience and expert1se she brought to this year's Prekinder-
garten proved invaluable jn meeting the nagd§ of the children and carry-
ing out the operational procedures 9} the;pro§ram. The associate teacher
had worked w%th the PRIDE Prosect as an hndergradulte student assistant
for three yeah% prior to rece{ying heh degree and subsequently assuming
her: present positigh. Dyring her last semester as a student assistant,
the associate qgacher was frequent]y assigned to the Prekindergarten and
therefore was familiar wiih the instructional philosophy and procedures
of the program. The cooperative efforts of these.two teachers contrit~
uted in no small measure to the success of the 1973-74 operation of the

" Prekindergarten. l

By far the most significant strength of the Program was its overall

effecciveness in meeting the principal educational objectives. One of

the major objective§ set,%orth by the program was to successfully'resist
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- the ‘tendency toward regression of those developmental gains made by the

children dyring their two previous years in the Early Learning Program
of the PRIDE Project %uch gains were achie$ed in the areas of intellec-
tual development° language developmént, soCial development, reading
achievement-and mathematics achievement In addition the Prekinder-
garten was designed to provide for the continuous development ofcthef
children over -and above these gains in order to adequately prepare them
to compete with the formal school system.

In the area‘of intellectpal development s ‘the children successfully
resisted educational regression of previous gains and maintained con:
tinuous progress in this area of their overall development. They made
Significant gains in the development of their multi-sensory perception
and discrimination skills. The children were able to recognize gross
visual and tactile similarities and differences with little difficulty
Recognition of ‘1ikenesses and differences in color, shape, size ¥fd
texture using counercial and-project-made lotto games was also a Sig- \

nificant achievement A unique aspect of the Prekindergarten Program

was the emphasis placed on sensory integration. For example an audi-

~

tory-visual integration task required that a child watch as two dif-
ferent objects.were sounded. Thl objects were set before the child
and an object identical to one of these before the child'was sounded
out of the child's sight. The child then pointed to the object
sounded. The children were also introduced to conceptual relationships
within the conceptual-languagelsection of the general curriculum.
Throggh the manipulation of real objects,.the children were able'to

success fully demonstrate an understanding of concepts such as classifi-

cation, association, opposites, sequencing and spatial relations.
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'Langyage development was an-iategral part of the entire Prekinder-
.garten Program. In order to. focus.enphasﬁs on this 1mportaﬁt-area~of
the chilqren's development, the cornceptual- language aspect of the pro- .
gram was desigfied for ‘use within the framewoiflof the ‘general curriculum.
This program was not designed as a discrete and separate apea of learn-
ing but rathel as a guide-. for developing specific coﬁceptua1v1anguage
skii]s’within the daily aE;;vfties schedule. The children signifﬁcant]y
~increased their generalfvocabulany Ehrough teaé@er elaboration of child-
initiated verbalization and by direct instructional procedures. By the
end of the school year, the childaen were abl‘[to utilize numerous destﬁip-
tive adjectives in 1dent‘fying common~quects and were able to verbally .
express. their ideas conce“ning these various objects. In additf;;/to
increasing their general vocabulary, the children also 1earned the names
. of concepts such as colors, shapes, sizes and .relationships. Accuracy

and gaturity of speech were also increased using teacher elaboration and

///

direct teaching procedures. g
Ihe children successfully maintained and extended their previous ~
'gains in the area of social developnent. Opportunities for the ‘individual
activities enabled the children to develop self-confidence and personal
responsibidity ski]?s. Small and iarge group aca;vit{es fostered coopera-:
tive interaction and positive relationships. The children learned to
respect themseives and others as individuals.
Reading achievement for those children participating in the'afteﬁ-
oon session of the Prekindergarten'was measured by their abi]ity to
" identify up to sixteen reading words in prinsed form. By the end of the

school year they were learning to combine these reading words into sim-

ple three-to-five-word sentences. ‘I’_roject,{;fllade read?ng books were

. ~
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designed to present the reading. words within the context of a story ) )
line. mmercial books vere also used to present various reading -
words ‘in 3y's tory context. Man_y of the children were \ble to success-
fully 1denti fy those words they knew in Hbrary books, on street .
) signs and on poste,rs. Their story eomprehension skills were greatly
Xtreased. The m.o:ming session of the Prekindergarten used a commer-
cially available phonics approach to- reading Although .the children \ ..
using this latter program were unable to recogni ze whole words by the
end of the school year, tﬁ were able to successfu]]y jdentify several
alphabet lette:< and thew Icorresponding sounds. This series provided
extensive reading readiness a}tivities and ‘materials which enabled “'
the children in the morning session to develop a firm foundation for
beginning reading. Because the Lippincott series ‘used a multi-sensory
appr:oach,the ctiildren-also increased their sensory perception and dis-
crimination sk/hls. - *'
. In the area of mathematics achievement, the children made signifi- -
" cant gains. The children in both the morning and afternoon-session of
_the Prekindergarten used the Project-designed math curriculum. By the
end of the 1973-74 school year {he children v;ere making simple qualita-
tive and quantitative discriminations, such as "the same," "r;ot the

same,” "same nunber," etc. Many children had a firm understanding of
this trichotomous description. They wére able to determine the number
of objects 1'9 a set up to the set of nine objects, 1ne1ud1ng the empty
set. Matching numerals to corresponding ‘se(ts of objects was another
mathematics gain achieved by the participating children. . Copying
mathematical patterns a;d match'ing in one to one correspondence tasks

was also learned. Many children were rote counting from one to twenty,
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and others were rote counti?\g up to thirty ‘and forty. Matiematical
- symbols such as +, -, =, > , and < were being introduced by the end\ of

the school session, thus laying the' foundation for future éﬁﬂ'bu'tational

\‘ . - I

skills. \ - _ . -
°By enabling -the participating children to successfully-resist any -
terkdéncy tow"erd egression in the areas of development and achievement

\

represented abcve ‘and, at the same time, enablin’g them to exhibit 5191

~ nificant gains in these areas over the program'perioa. the Cogn'ltiyeh

Oriented Prekindergéften demons trated ity most! s;lgn Ticant strength.

The Prekindergarten Program also ‘facilita‘te:d the children's attainment-

- of a second major objective: the“ s&ccessful demonstration of e final
level of development or ;chievemnt in the specified areas at or avove:
< the normal level for children of the same age. This accomp]iéhmeqt'
proved to be an-important strength of the Pr'ek'lnde.r:garten Program in
that it aided in preparing the participating children for effective

v

formal school system. -

<

competition la?with children from more advantaged homes within the
An important improvement of the 1973-74 Preki:}dergarten Pro§ram

operation o&r the previous year's operation was the use ‘of a single

classroom facility in ‘the Leaming Research Center on the campus of

West Chester State College. During the 1972 73 schoo] yeav, two

separate facilities had been evn.aployed for c]assroom operations. The
morning session of the Prekindergarten had veen conducted in a local
t;eighborhood church. The aftarnoon session had been held in a clﬁass-‘ N
room facility shared with the morn:%g kindergarten ‘teacher of the.
:Laboratory School a;:T:he Learning Research Center. In September of

1973 a classroom facility in the Learning Research Center was- \}agated,
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and the Prekindergarten was given clearance to conduct'lts program .
operations in that facility. x '

An advantage related to theuse of .a single classroom facil1ty
was the conservation of the teachers’ time. During the 1972-73 opera-
tion of the Preklndergarten, a? was necessary for the teacners to
transport various materials back and forth between the two separate _
classroom locations. With the use of a single facility for the l973-
74 school year enabled the teachers to set up permanent djsplays; put
up bulletin boards related to different areas of the curriculum,
‘design leﬁrninn centers around the room for individualized 1nstrne- '
tion; display concept charts, set out materials and display the chil-
dren's work. Thus the teachers were able to more freely arrange the
physdical environment of the classroom to nest‘serve the needs and
interests of the children. _

BebauSe the Prekindergarten as conducted in the Learning Research'
Center, an additional strength of1the 973-74 program operation was the
greater availability of excellent instructional media and facitities
for both,the'morﬁlnazand afternoon sessions. The children in both ses-
««% sions had the opportunity to use the Total Environment‘hoom, particu-
larly for reading readiness activities and ¢mall group reading 1nstruc-
+ tion. Luring the. previeas year, the child“en partictpating in the,
morning session of the Preklndergarten‘had not had this opnortunity
"due to their isolated location. Several children in the afternoon
session this year had the opportunity to nork on the taaching machines

in the Learning Research Center with an indiviudal tutor. These
‘teaching'nachines were programmed to present lessons in areas such as'

rhyming words , loud and soft sounds, matching exercises, story-
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comprehensioq, etc. The Prekindergarten also had convenient use of

excellent audio-yisual materials from the Educational Media Office of
west Chester Sfate College in a&ditidn to the use of books and in-
structional kits from the curriculum:and children' Tibraries. The
ﬁrekjndergarten's location on the co]lége campus QE;\Eﬁs& more con-
‘venient for those student assistants assi;}hdgép the program as the
) teacﬁer aides.
Parent and community inferest and communication were also sig-
‘ nificént stréngths of ;he Cognitively Oriented Prekindergartgn dur-
ing the ]973-74 school year. The parents of thc 2 children partici-
. pating in fhe program demohstra;gdltheir 1nterest,by,attendiﬁg an
“open housé.“ Although the parents were encouraged to visit the
p}o ram at any time, the "open house" wés set up as a means of ex-
tenging a special invitation to the parents to observe the daily
'dﬁerations of the Prekindergarten. The parents responded positive]j /
to the observed progress of their children: Parental'interést was.
also éghibited by those parents who volunteered to help out at
sbécigl parties and on field trips. Frequent ié]ephone conversa-
tions e;tabligped an cpen line of comhunicatfon with the parents.
At that time teachers and parents exchanged 1de£; and information
related to the arogram operafion and individual children. -In;orma-
tion concerning the instructional program and progress of the chil-
dren was also communicated to parents-iﬁ the form of a newsletter.
In summary, the Cognitively Oriented Urban Prekindergarten for
the 1973-74 school year demonstrated outstanding program’strength ‘in
tie following four important areas: experience derived from’the

previous year of operation and subseduent curricu]hm revision to

’
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better meet the needs and levels of development of the participating

children; overall effectiveness in enabfing the participating children
to attain the major objectives set forth by the program in the areas
of intellectual develdfment, language development, social devé]opment,
reading achievement and mathematics achievement; efficient use of
ciassroom facilities and the arrangement of the physical classroom
environment to best carry out the instructional program; and the

establishment of communication 1ines with parents and the community.

‘Program Weaknesses - ‘\\

t

The Cognitively Oriented Urban Prekindergarten demonstrated its
overall ;Z;rength and’ effecti venessuby forestalling an& ihi.:ellectual,
social and emotional regre;sion of those signifidant gains attained
by the.children in two ;:’revious' years with the PRIDE Project and by
continuingethe high achievement.and motivational levels of the chil-
dren. Nonetheless there were several weaknesigs related Fo the 1973-
74 Prekindergarten Program operation and curricu]wn.b

A wg;kness related to program opera;ion and implementation was
that of transportation. -In order Ey'transport the children to and
from the Prekindergarten,'it was necessary - to 1qasé a station wagoé
from a local car dealership. At the beginning of the sch061 year,
thefe‘wés“; del&&(of sevééal weeks 1n‘the:de11véry of fﬁe'vehible )
and alternate'arrangements had tq be made for éransporting the chil- ~
dren. Although the_leased station wagon seryed as an adequate means
of trahsportgtidh, it was necessary to transbort'the children.fn
;hifts in order to insure maximum safgty. ‘A larger, bus-type vehicle.

would have better facilitated this transportation. In additfon, there

| ‘ -
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‘week later than originali& planned.

-

)
/

was some difficulty at Ehe;beginning of the school yej /1n employing
drivers for the Prekindergérten although this probl ras later alle-
viated. .
. | N / ) .
Another operational weéakness of the 197%7/4 Prekindergarten
Program was the delay in quinning the 1nsgrhctional program for the
children. This occurreg’due to the delayed decision concerning the

avaulabllity of the c)éssroom facility’ in the Ltarning Research Cen-

+ ter. After the Prekindergarten was given clearance to conduct 1ts

classroom operatjbn in the fac111ty, additional time was requiréd to .‘
relocate materials and equipment and to set up the physica] learning
environment. Thus the starting date for the children was set brck a

The energy crisis and rising prices also had an effect on the
operation of the Prekindergarten Program. The g%soline shortage
oftér made it difficult to obrain gas fbr the Prekindergarten car.
Rising food prices limited the quantity and variet? of food avail-
able for breakfasts and snacks. ~.

Because the average age of the participating chfidren for the
1973-74 school year was slightly lower than that of the participating
children during the previous year, some curriculum revisipns were
undertaken-to better mect the needs.of tke children. - Additional . - .
teacher planning was necessary to best meet the differences in levels
of development between those children@participating in the morning
session and -those children in the afternoon session.

A weakness related to the implementation qf.the Prékindergarten
curriculum concerned the . reading program used with those childrep in

the morning session. These children used a commercially available

. ' C
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phonics apbroach to beginning readipg. As mentioneyl previously, due to ‘
the extensive a@ountiof time devoted to each letter of the alphabet, the
children participating in the morning session of the Prekinde}garten, in
contrast to thosg in the afternoon session, were unable to complete the
speci fied number of alphabet letters necesgar}/before combining the
letters to form words.

Many of the program weaknesses for the ]973i74 school year were

. related to operation and 1mp1ementatibn and were sufficiently alleviated

shortly after the start of the Prekindergartén Pfogram. Program weak-
snesses related to curriculum were minimal dbe to effective curriculum
‘revisions based on observations of the previous year of operation; The
curriculum provided for the positive development and achievement of all
participating chi]drén. The overall strepgth and effectiveness of the
1973-74 Cognitively Oriépted Prekindergar-ten overshadowed any weaknesses
encountered.{n program %ﬁgration. {\

LN
N
Test Rasults NG

.Objective assessment of the effectiveness of the Prekiqdergerten
Program on the overall growth and deve]ophent of the participating chil-
dren was accomplished by administration of a large battery of test '

» \
measures to each child during the two-week period immediately preceding

" " the start of the program in éafiy October of 1973 énd‘agi{n &hrfnd‘ihe

two-week period immediately following the close of the pidgram year in
early May of 1974. ‘Each child participated jn testing for only one day
of the two-wgsk period. Tests were administered with the child and
tester alone and without interruption in a pleasant non-distracting
atmesphere. Between testing sessions the child'engaged in free play

activities.
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The tests covered the developmental areas of intelligence, language,

and social growth, as well as the more specific curriculum areas of read-

ing and mathematical skills. Following is a list of the specific tests |

utilized: |

1. Sfosgon Intelligence Test (SIT) N
Peabody Picture \ocabulary Test (PPVT)

. Verbal Language Development Scale (VLDS)

Preschool Assessment of Reading Test (PAR)

2.

_ 3
. 4. -Vineland Social Maturity Scale (VSMS)

5

6.

“ Preschool Assessment of Mathematics Test (PAM)

In terms of overall intellectual, language and social growth, test
results in these developmental areas are presented in Table 1. In this
table, both-the means and standard deviations (SD) for each of the test-
ing sessions are given. As can be seen from comparisong between pretest
means and posttest means, on the average; the Prekindergarten Program
participants gained developmentally in the areas of mental growth, hear-
ing vocabu]ary<’geperal language ability, and socf?l ski]ls. Thé resu1t§
of correlated t-tests between pre- and posttest means indicate that all
these gains were found to be statistically signjficant at the .01 level.

The mean gain in mental age from pre- to posttest on the Slosson

_Intelligence Test, as derived from the table, was calculated to be 18,25

nnnths.' When apportioned over the seven-month‘brogram period, this rep-
resents a mean gain ir mental age of over two anq a half months for every
month in the Prekindergarten Program o over two and a half times the
normal intellectual growth rate. A

In'fhe area of hearing vocabulary, as measured by the Peabody Picture

Vocabulary Test, the mean language MA's reported in tﬁe table show the
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children beginning initially at about the 39 month level ard ending at

the 53 month level, This yiefds a gain of fourteen months in hearing
vocabulary over the seven-month.program period, for a rate of gain of
two times the normal. On tHe Verbal fanquage'Development Scale, the
mean’ gain in language:aée, rived from the table, is 10.79. This /
represents a rate of growth in verbal.language of about one and'one half
times tne normal over tpe program period.

Gains were ;150 evidenced in social development, as measured by the
Vine]ang Social Maturity Scale. The social ages in months as given in
the'table indfpate that the children progressed from a meanfsocial.age
of 60.58 to that of 67.57 months of age. While this represénts a sta-
tistically significant.gain over the program period, it also is one

which is at the normal rate of growth. . .

TABLE 1

Pre-Post. Test Results in Davelopment Areas

‘

asure! 1~b§£§fcsgéul> ;LMegzittES%SD); f

SIT 55.50  7.35  73.75  9.76  12.13%
PPV \ 9.8 820 5328 10.81 8.35%%
VLDS “47.39  5.9¢ 58.18  5.62 _  7.76%*
VSMS 60.58  7.71 67.57  8.13  ° 3.91%*

A .
1Scores given for SIT are mental ages in months. PPVT
scores are given in terms of language MA in months.
VLDS scores are reported in terms of language age in
months. VSMS scores are in terms of social age is months.

**p < .01
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Turning next to a consideration of what may be termed the curriculum
Hareas. the results of testing here are“presented,in,Table 2. As canbe |
seen from this table, gains from pre- to posttest were evidenced in both.

'the redding and mathematical skills areas. éorrelated t-tests comparing
pretest and posttest means further indicated that these gains were of

statistical significance at the .01 level.

On the Preschool Assessment f Reading Test, which measures both

word recognition and reading comprehension, a substantiad gain was

achieved On this test, the participating children exh‘bitedNa mean

pre-post gain of about 25 points out of a maximum possible score of .100

points, representing a highly significant improvement over the pretest

-achievkment level.

The Preschool. Assessment of Mathematics Test, used to assess mathe-
matica] achievement was designed to measure understanding of a wide
variety of qua;tltative and qualitative mathematical concepts The pre-
post gain- of about 31 points on this test, out of a- possib]e 100 points

; represents a highly slgnificant improvement over the pretest score for -

{ the participating children. This difference is indicative of a sub- Jﬁf

¥
»

stantial program induced effect in this area of achievement.

S . s . . - TMLE2 |

[

Pre-Post Test Results .in Curriculum Areas

1 Pretest Posttest
leasure (Mean) .  (SD) (Mean) (sD) t
PAR 0.28  0.96 25.22  16.02 6.77%*
PAM 14.21 12.33 44,97 17.97 11.68**

Iscores for PAR and PAM are glven in total raw score form.
o T e <00
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By a1l standards the Prek{ndergarten must be jhdgéd‘a success in - -
readhing its maJorgobjectives.. 1t engendered signi?icant intellectual,
language anﬁ social growth in its participating children as well$as-" .
achievement in readiﬁg and math.mat%cs. ‘ ‘

For Bla;k and White children from low in"omezfamilies. the program is
most effective in enhancing their overall development. While to date no
children from middle income families have barticipateé in the Prekindergar-

ten; it would be expected that the ‘program would have a significant effect

on the development of such childrgn. Because the learning activities are )
based on developmental principles, it can be seen that.the program participa- >

tion would accelerate normal development as well as remediate that which is

]
deficient.
4
\
.
\
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