DOCUMENT RESUNE

ED 104 355 IR 001 747
AUTHOR Robinson, Harry, Jr., Ed.
TITLE Lift Ev'ry Voice and Sing. Papers Presented at an

Institute for Training Librarians for Special Black
Collections and Archives, April 12-14, 1973.

INSTITUTION Alabama State Univ., Montgomery.

PUB DATE 74

EDRS PRICE MFP~-3$0.76 HC-$5.70 PLUS POSTAGE

DESCRIPTORS African American Studies; Archives; Black Community;

Grants; Information Dissemination; *Iastitutes

(Training Programs); Librarians; Library Acquisition;

*Library Collections; *Library Education; *Negroes;

*Negro History; Negro Literature; Negro Role
IDENTIPIERS Oral History

ABSTRACT

An institute was conducted to provide some training
to librarians, archivists, and historians in locating, seiecting,
preserving, and disseminating Afro-Americana. Specialists in the
field, including those who work with mon-print materials, acted as
contributors. 2 diverse population of librarians, library students,
and representatives of other agencies participated. Among.the topics
covered in the institute papers are: the history and development of
outstanding black collections, methods for encouraging the use of
such collections, preparation of grant proposais for support of
special black collections, and collection of the oral tradition.
Current projects for collecting black materials and for personnel
development and planning related to black collections are summarized.
(Authbhor/PF)




LIFT EV'RY VOICE AND SING

FD104355

Papers presented at an Institute
for Training Librarians for Special
Black Collections and Archives

April 12-14, 1973

Edited with an Introduction by
Harry Robinson, Jr.

US OEPARTMENT OF HEALTH.
EOUCATION & WELFARE
NATIONAL INSTITUTE OF

EOUCATION

TMIS OOCUMENT MAS BEEN REPROC
DUCEO EXACTLY AS RECEIVED FROM
TME PERSON OR ORGANIZATION ORIGIN
ATING 17 POINTS OF VIEW OR OPINIONS
STATEO OO NOT NECESSARILY REPRE
SENT OFFICIAL NATIONAL INSTITUTE OF
EOUCATION POSITION OR POLICY

Alabama State University
Montgomery, Alabama

1974
3

This document was processed for the ERIC Document Reproduction Service
by the ERIC Clearinghouse at Stanford. We are aware that some pages probably |
Q will not be readable in microfiche or in Hardcopy form. However, this is the best
‘ available copy, and we feel that the document shouid not be withheld from
interasted readers on the basis of these unreadable pages alone. ,




CONTENTS

Inn’muCtion L] [ ] L] [ ] [ ] [ ] [ ] [] [ ] L[] [ ] [ ] L ] [ ] L] L ] [ ] [ ] L] L[] [ ] [ ] [ ] L 3 [ ]

Black Americans, Securing the Second Reconstruction or Will
History Repeat Itself-1877 - 19777

Wilhelmena S.

Robinson, Professor, Department of History,

Central Smm univers ity L[] L ] L] ’ [ ] [ ] [ ] [ ] L] [ L ] [ ] [ ] L[] L] L

Sources of Special Materials
Casper Leroy Jordan; Associate Professor, School of
Library Services, Atlanta University and Divector of
Lib.ary Planning and Develcpment for the Atlanta
univerSity center [ ] [ [ [ ] [ [ ] [ ’ L[] [ [ ] [ ] L[] [ ] [ ] * [ ] [ [ ] [ ] L[]

Dissemination of Information and Special Black Collections
i Nicholas E. Gaymon, Director of Libraries, Florida

A&MIUn

iversity

Black Librarians, Archives and Black Collections
Norman Walton, Associate Professor, Chairman,
Division of History and Political Science,
A]-abam State university L ] L ] L ] ] L[] [ L ] [ ] L[] [ [ [ ] L[] L ] [ L[]

Preparation of Grant Proposals for Support of Special Black
Collection
Jessie Carney Smith, Professor of Library Seience and
University Librarian, Fisk University . . . o o o o o o .

Oral Tradition -~ A Vehicle in Education
Wayne D. Watson, Director, Research Services Center,
sha‘q univerSiw L ] [ ] L[] 1 ] L ] L[] L[] L ] L ] L[] L ] L[] L[] L ] L ] [ ] [ ] L ] L[] L ] [ ]

Research of Black Medal of Honor Recipients at the National

Archives

Preston E. Amos, United States Information Services and
Voice of America

Current Proje
of Confe

. [ ] [ ] » [ ] [ ] L) [ ] L[] L [ ] L[] L[] [ ] » [ ] L [ ] L] [ ]

cts, Directions of Future Projects and Summary

rence

Annette Hoage Phinazee, Dean, School of Library Science,
North Carolina Central University and Director, African-
American Materials Project « « ¢ o o o o o ¢ o 0 o o o .

Appendix A,
Appendix B,

Appendix C.

.

Institute Participants .« o o & & o 2 o o o o o .

Reading ON Preparing Grant Proposals, and Some
Suggested Sources of Funds: A Bibliography . + o o o o

Resolution

» [ ] [ ] [ ] [ ] L] [ ] [ ] L » [ [ ] L] [ ] [ L L) ’ .

ii

iii

12

29

40 .

50

69

82

96
107

113
117



INTRODUCTION

During the past several years, many librarians have been given .
the task ~f developing library collections on the black experience.
These requests have resulted from the expanded course offerings in

black studies. Many of these librarians, except a few in the historically

black institutions, were found unprepared to handle the assignment
-because 1ibfary schools had failed to provide any offerings in Afro-
American bibliography as a separate subject area as some had done with other
ethnic materials.
In an effort to fill the void several institutes were conducted
~ by Jessie Smith at Fisk University with the attempt of increasing the
number of qualified librarians in the area of black studies librarian-
ship. The Atlanta Undversity School of Library Services conducted an
institute in 1965 on Materials By and About American Negroes. Since
most of these institutes were sither funded by the Office of Edugation
or a foundation; the host institutions were only able to invite a
selected number of librarians. ‘
In the summer of 1972, it was felt that there was still a number
of librarians who needed some type of training but fell in one of two
categories, Either they could not be away from thgir institutions for
a considerable length or time and/or they were not in the groups that
were selected to attend the sponsored institutes. Out of this concern,

the 1973 Institute for Training Librarians for Special Black Collections

and Archives was conceived.
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The major purpose of the Institute was to provide some training
;o librarians, archives and historians in locating, selecting, preserving
and disseminating Afpro-Americana. The focus of the Institute was not
restricted to the printed word; specialists in the non-print materizls
were invited to participate and contribute to the proceedings.

The Institute contributors included historians, iibrarians and
archivists. The participants came from twenty-two states and the
District of Columbia and attracted students who were not library
education students. The Institute was the first self-supporting of
its kind. The diversity was apparent in that the participants
represented college, university, public, school and special libraries,
library education, and non-library affiliated agencies.

Provisions were made for maximum dialogue between the contributors
and the participants. The participants were divided into groups with -

3 group leader and a recorder. The contributors circulated from group

to group in an attempt to answer questions resulting from the discussions. _
. Much of the success acclaimed by the Institute must be attributed

to the contributors. They donated their services to the Institute

except from travel and incidental expenses. Without such arrangement

the Institute would not have been possible. Beeausé the contributors

did not require an-honorarium, the registration fee was kept at a minimum.

Special thanks are in order for the Learning Resources Services
Staif members of Alabama State University. They devoted many long hours
in making preparation for the Institute.

The compiling, typing, proofing and publishing of these proceedings
was made possible by the combined efforts of the editor and several of
his staff and student assistants. They include Mr. Beverly Francis Booth

©



and Miss Gleniece M. Armstrong who proofed tha papers; Mr. Travis Y.

Ueoka for the printing and binding; Mr. Richard Bradberry, Miss Johnnye

Faye Barnes and Miss Linda McQueen who did the typing, and Misses

Bobbie Dobine and Ellen Allen for assisting Mr., Ueoka with the binding.
Harry Robinson, Jr.

Institute Director
July 19, 1974




BIACK AMERICANS, SECURING THE SECOND RECONSTRUCTION
Or

WILL HISTORY REPEAT ITSELF - 1877-19772
By Wilhemena S, Robinson

Greetings to the members of the Black Caucus of the American
Liprary Association and the best of w?.shes in your efforts to
collect, preserve and dispense the cultural achievements of
Black Americans. Never before in the histc"y of ‘humen soclety
is your task more vital than now. As we epproach the century
mark of the failure of the first reconstruction of 1877 » it is
of extreme :lnport:ance to reassess the possibu:lties of secur:lng
the second reconstruction. To avoid the p:ltfalls and fail\mes
of the past, 11: behcoves us to study the past records and cull
from the histor:lcsl experience some of the necessary lessons to”
gulde and direct us in the future. o

‘ Awareness of what happened in the past should serve as a
basis for securing the gains of the second reconstruction. |
Otherwise, through apathy and complacency, American society or
the power structure will subtly undermine and gradually ease the
very foundations of civil liberties from under our feet. Too
many Black Americans, who suddenly found themselves included in
an opulent and affluent social and economic acceptable society
in America, quickly lost sight of the long hard struggle of
each movements as the non-violent paxtic:lpants of the Sou_thern
Christian I;eadersh:lp COnference, tﬁe Congress of Rac:lal ﬁquality,
the Study Non-Violent Action Committee and many other groups
including the Black Panthers.




The heroic and self-sacrificing men and women of the sixties ’
who pushed the struggle for the achievement of the second Recon=-
struction, have been forgotten too quickly. While the affluent
black bourgeois enjoy. the benefit;s of this partial acceptance
of equality, they sit back and say "leave well enough alone."
They do not realize that t:he;' are accepting the crumbs from the
table as they flaunt their fine homes, their high-faluting gov=
emmental titles as head of this, or that agency, without view-
ing the over-all posit:lon of the poverty-stricken maases. It
is this complacency of too many Black Americans that w:lll cause
us to lose, or to let Snr gains slip by the wayside.

With this ;:lulienge, let us examine the past and noté what

happened in the first reconstruction and how it slipped by the
- wayside, lea\)ing'Black Americuﬁ in the degraded role of second
¢lass citizens .' The prevailing concept of pre~Civil War Rmerica
was that blacks were menial servants inferior and unequal :l.n
a white dominated society. The efforts of the crusading re-
formers or radical Republicans embarked on a racial experiment
unprecedented in the h:iétory of the new world, following the
war which abolished sﬁvew in the United States. The rapid
reversal of the pre-war concept in 1868 enfranchised thg fonx{er
slaves. Ironically l:@fting them to a position of pqlitical
power over their former masters; This was achieved wit.:h the
passage of the Fourteenth and Fifteenth Amendments; along
with stringent civil rights legislation.

This first reconstruction created a climate tyi)ifying a
real attempt to establish a truly interracial democracy' in
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America. It represented in its various implications a supreme
lesson for America and the application of its ideology that all
men are created equal and are entitled to the inalienable rights
of life, liberty and the pursuit of happiness. A clear under-
standing of this attempt to fulfill that ideoclogy in the years
1867 and 1877 might well help us to sustain the second Recon-
struction. The triumphs and failures of the past should be
studied closely, as an understanding of this period is indis-
pensable in our present day sitdation.

Triumphantly blacks could boast of two black politicans
being elevated to the Senate of the United States. They were
Hiram B. Revels and Blauche X. Bruce of Mississippi. Today
we have only one, Edward 3rooks of Massachusetts. ‘iwenty black

men were elected to the House of Representatives. Today there

are only seventeen including three black women. Black men

served in the constitutional conventions of 1868 and were

elected to the legislatures of every Southern state.

In the highwater-level of the second Reconstruction we
still have not reached the peak of political representation of
that brief period of the first reconstruction. A period which
was deliberately denounced by white historian5‘of the William
A. Dunning, James Ford Rhodes and John W. Burgess school of
racist advocators who labeled it the "Africanizatior. of the
South." They described the era as one of military despotism,
graft, inefficiency and "a soul sickening spectacle."

Mervyn ﬁ. Dymally, founder and co-chairman of National

Conference of Black Elected Officials and chairman of the
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caucus of the California Senate recently stated:

For almost one hundred years now, the black
outsiders of America have been struggling with
this maddening dilemma. During this pericd, some
representatives of the outsiders have managed to
join the co.ncils of the insiders and have made
striking gains as individuals. But black pecple
as 4 group have not been able to change their .
status or their social and economic conditions
with political instruments. The question we must
grapple with now is whether it will ever be pos=
sible to achieve fundamental social and economic
change by the practice of politics &s defined by
the insiders, )

mervyn Dymally's appraisal of the situation today ade-
quately desrcibes both Reconstmctiqns. The black politicans
of 1867 and 1901 were "outsiders who joined the councils of
the insiders™ for a brief period only to be relegated to
obscurity in the declining vears of the nineteenth century.
They were not aware of the emptiness of the two party politi-
cal system of America. The two parties have been described
as "two bottles of the same size, the same color and the same
shape, with the sarm-;: label-both of them empty." Blacks needgd
then, and even more so now, to realize how empty the political
bottlies have been for the minorities of America.

Leaders of our two political parties from the time of
George Washington to Richard Milhouse Nixon are analyzed as
Qur Racist Presidents in a recent publication by Melvin Stein-

field of Sane Diego Mesa College (Consensus Publishers, San
Ramon, California 1972). The listing 4n the table of "Contents"
is most revealing: ‘ '
1. George Washington, Our First Racist President
2. Thomas Jefferson, Egalitarian Slaveholder

Q 1:‘,‘




3. Andrew Jackson, Indian Exterminator

4, Abraham Lincoln, Racist Emancipato’r

Under the "Late Nineteenth Century Presidents," Andrew
Johnson expressed his reservations about equality. Grover
Cléveland ard William McKinley ignored racism as a problem.
This was the period labeled by Rayford Logan as the nadir of
the lowest point for blagk Americans. Bocker T. Washington
the acluwwledgedh and accepted spskesman for blacks rendered
his famous compromise speech in Atlanta in 1895. President
Cleveland who had signed in 1894 bills that removed the last
vestiges of the Reconstruction legislature from federal sta~- _
tutes wrote an approving letter to Washington a few days after
his speech, .

Cleveland, like most Americans believed that the fate of
Blacks should be handled by Southerners. Had he put forth
some effort to stop the descent of the blackman to the lowest
position that he had occupied since emancipation, he would.
have shown some courage. Instead the descent was accelerated
by the United States Supreme Court decision of 1896. In Plessy
vs. Ferguson the Court declared Constitutional State Laws that
provided "separate but equal accommodations." This decision
conformed to Southern customs of segregation and to increased
nurbers of "Jim Crow" laws passed after the court had declared
the Civil Rights Act of 1875 unconstitutional in 1883,

In the Pregidential election of 1896, Black Americans were
almost completely forgotten. In the South the specter of black
domination was completely destroyed as the South emerged solidly
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Democratic. The Democratic party asserted that it had "always
been the exponent of political liberty.” According to white
political scientists the election of 189 was termed as the
first in which the class struggle was the major issue. The
Republican party, however, only repeated a part of the 1892
plank which read:

We demand that every citizen of the
United State shall be allowed to cast one

free and unrestricted ballot and that such
ballot shall be counted and returned as cast.

Although the election was termed as a olass sturggle,
neither party committed itseif .to introduce legislation for
the protection of the political and legal rights of Blacks, the
most submerged class in America. The vietory of the propertied
classes of the Republican party gave McKinley a smugness and
assurance that the radical elements had been completely denied.
He promised "to do nothing™ and he kept his promise. On the
Question of Black sufferage he remained silent, until the
election appeal of 1906 to get the few remaining Blacks votes
in the country.

While Black troops were helping to liberate Cubans in the
Spanish-American War, Louisiana adopted the so-called Grand-
father Clause. It was such a flagrant vioclation of the Fif-
teenth Amendment, that the Supreme Court declared a similar
Oklahoma law unconstitutional in 1915. McKinley kept his
promise and said nothing of the Grandfather Clause. Neifher
did he comment on the race riot of 1898 in Wilmington, North
Carolina, or when North Carolina in 1900 adopted a constitutiﬁnal

amendment to disfranchise Bilacks.
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The last black member of Congress, George White of
North Carolina completed his term at the end of McKinleyts
first administration. None of these twenty-two black re-
constructionists had been able to obtain the passage of any
important legislation on behalf of their own race. The
distribution of their terms were such that their influence
was nil. In 1869-1871 there were two blacks in the House and
ane in the Senate; in 1871-1871 there were five members of the
House and seven in 1873-187S5. The 44th Congress, (1875-1877)
was the peak period with seven black representatives snd:
one Senator, B. X. Bruce whose term expired in 1881, There
were no black representatives during the last two years of
Bruoe's term in the Senate. )

From 1881 to 1887 two black Congressman served in each
session, and three in 1889-1891 but only one from that period
to 1901. George H. WHite sat in a Congress where fellow members
oenounced Blacks in the most derogatory terms. John Sharp
Williams of MlSSiSSippl on December 29, 1898 declared-

You could ship-wreck 10,000 111erate white
Americans on a desert:. island and in three weeks
they would have a fairly good government, con-
ceived and administered upon fairly democr .tic
lines. You could ship-wreck 10,000 Negroes,
everyone of whom was a graduate of Harvard Uni-
versity, and in less than three weeks they would
have retrograded governmentally; half of the men
would have beea killed, and the other half would
have two wives apiece,

On January 9, 1898 George White attempted to reply to
such diatribes as the lone spokesman for his people.- :In-his
valedictory speech in January 1901 he made a prediction that

has beén fulfilled today:

-
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This, Mr. Chairman, is perhaps the Negroes! tem=-
porary farewell to the American Congress; but let me say,
Phoenix-like he will rise up someday and come again.

These parting words are in behalf of an outraged, heart-

broken, bruised and bleeding, but Godfearing people,

faithful, irdustrious, loyal, rising-people~-~full of
potential force.

The mood in North Carolina over the last of the Black
Congressman of the Nineteenth Century was recorded by Josephus
Daniels in tre Raleigh News and QObserver. He stated: "If is
bad enough that North Carolina should have the only nigger
Congrs ssmar.." . »

At the turn of the century when white Americans were
praising their progress, both major parties had decided that
the American principles of justice, liberty and democr§;§.¢;&
not have to be applied alike to white men and blacks. ’

Arerican scholars substantiated the notion of white subefﬁor-
ity over black inferiority. The presidents of the Unitéé Statgs
followed and accepted this school of thought. Theodore Réose-.
velt, the rugged individualist, obscured his racist belicfslbut
he never meant to include Blacks in hi; "square deal."

Woodrow Wilson was an example of a president who advocated
"making the world safe for democracy,"” but in actual fact, wae
an overt racist. His "New Freedom" program introduced segre~
gation into the departments of the Federal government. At the
end of his administration the fortunes of Black Americans had
sunk even'lower as the professor-turned-Président contriﬁuted
to the climate in which freedom for Blacks had been substantially

eroded. The racist attitudes and policies of the Wilson admini-

stration welcomed returning Black veterans of World War I with
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increased lynchings and race riots throughout the land.

During the economic depression of the 1930’5 Franklin
D. Roosevelt was popular among Blacks as a liberal racist. It
was his personal approach to matters that concerned them that
made Blacks feel he was their friend, yet he allowed the double
standards of racial separation to effectively nullify real
progress for Blacks. '

The Second Reconstruction began rather midly during the
Truman administration with the desegregation move in the army
in the Korean conflict. While the N.A.A.C.P. pushed the case
of Brown vs. the Topeka, Xansas Board of Education to the 1954
Supreme Court decision, reversing the old Plessy vs. Perguson
ruling. It was James Farmer who saw the futility of legal
decision without direct social action. Imolementing the legal

decisions meant the development of a cadre of individuals wili-

ing to sacrifice their personal safety for.the ourpose of break- -

ing down segregated facilities in the area of transportation.
Here in Montgomery in December 1955 the determined decision

of Mrs. Rosa Parks not to give up her seat on the city bus,

led to the famous boycott and the rise of Martin Luther Xing,Jr.

as a national figure. It was here that the laws of segregation

began to crumble. In August 1957, the first major civil rights

law since 1875 was passed by Congress. It was a mild Voting

Rights Act. 1In September of 1957 President Eisenhower ordered

" federal troops into Little Rock, Arkansas, to enforce court

ordered dosegregation of the Little Rock Schools.

In other words the Second Reconstruction was not handed
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down by a small band of white radical reformer politicans, but

it was achieved by black and white activists. As in February
1960, black college students began the "sit-ins" to destroy
segregation in public facilities. They received beatings and
jail sentences bui persisted in their non-violent direct
action program. Within two years, most eating place in America
had been desegregated.

In May 1960 President Eisenhower signed another %oting
Rights Act into law. It was much stronger than the act passed
in 1957 and eventually enabled more black citizens to register
and vote. Still it was necessary to further prick the conscious
of white Americans. In August 1963, about 250,000 Blacks and
whites gathered at the Lincoln Memorial in Washington, in the
largest mass demonstration ever held in the nation's capital.

It pressured Congress to pass the Civil Rights Act of 1964.

The bill prohibited’ racial discrimination in employment and
in places of public accommodation. This act was similar to
the one declared unconstitutional by the Supreme Court in 1883.

The breakthrough had come through patience, suffering and
the focusing of attention on the racist ills of American society,
But, was this enough to really implement the laws on the statute
books? Violence erruptgd in the Watts section of Los BAngeles in
August 1965 and in the summer of 1967 more than forty violent
riots tc -k place in American cities. President Johnson appoint-
ed the Kerner Commission on Civil Disorders to investigate the
causes and to recommend ways of preventing these civil disorders.

The commission reported in March, 1968 that "white racism" was
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the principal cause of the disturbances and that the United

States was headed for two societies: One white and one black,
"separate but unequal,”

President Johnson's "Great Society" program was instituted
to try to bridge this gap. But in the spring of 1971 following
the inauguration of Richard Milhouse Nixon,. the Congressional
Black Caucus pointed ou the following to the Republican
president:

We would be less honest, Mr. President, if we
u.d not reflect a view widely shared among a majority
of the citizens we represent, That view is that the
representatives of this Administration, by word and
deed, have at crucial points retreated from the natione
al commitment to make Americans of all races and cul-
tures equal in the eyes of their government-to make
‘equal the poor as well as the rich, urban and rural
dwellers as well as those who live in the suburbs.
"Benign neglect" has been the order of the day under
the Nixon Administration, The overwhelming victory in the
alection of 1972 has compounded & smugness on the part of Mr,
Nixon which spells the doom of the Second Reconstruction.
Black librarians--books, materials, are not just for
blacks but for misinformed whites.
Wake up Americans! Wake up Black Americans! Wwake wup
all minorities of America before i1t is too late! Or we will
have to undergo the agonies of the failure of the First Recon-

struction. Martin Luther King will have died in vain.
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SOURCE OF SPECIAL MATERIALS

By
Casper leroy Jordan

We are meeting here in Alabama on another occasion to lock at
black collections. It may be of value to look at other conferences
held in the past 40 Slears to see where we are in this one and to
better evalvate the conclusions of Annette Phinaze on Saturday.

The earliest conference I can find record of is a "Library
Institute for Negro Librarians™ which was a part of the Morehouse-
Spelman Summer School of 1930 in Atlanta. The institute was focused
on the "Expansion of Public Library Service to Negroes in Southern

. chunit:'.es."l The institute came out of a need expressed in a reso-

iution of the Southeastern Library Rssociation meeting, in Chapel
Hi11l, North Carolina in October 1929.2 The resolution stated a need
for training of Negro public librarians.

The iaosenwald Fund agreed to finance the six-week institute and
to pay the rail fare of the participants. Presidents John Hope and
Florence Read of Morehouse and Spelman Colleges, respectively, offer~
ed facilities for the institute in conjunction with summer ‘SChOOJ.a.S
Charlotte Templeton, president of the Southeastern Library Associa-
tim_ and a librarian at Greenville, South Carolina Public Library
directed the institute.? . |

The size of the institute was limited to 35, and registrants came
from Tennessee, North Carolina, Louisiana, Georgia, Texas, Virginia,
Alabama, Florida, Kentucky, and South Carclina.®

The immediate problem was to train persons to work in the #Col-

lored Branches” of the southern public libraries - as it was so quaint-
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ly put. Templeton concluded:s.

I have come to realize that the problem of library
training for ﬁegro public library service in the South
is quite different from that of general library train-
ing. Neégro public libraries in the South are branch
libraries..,., The work of the branch is essent:lalls} a
direct service with bocks and pecple... therefore...'
there is needed in the South a type of ui:rary school

;. curriculum rather different from any which ex:lsts at

present,

Perlﬁps it is t:lme to have another émference on public libraries _
and the cit:y, or \mban prbbleuu (a term now used to indicate Blacks)
" and 1ibrariamhip. The picture may be about the same library-edu-
cationwise - although ﬁxe library and c:lty couplexions have changed
considerlbly. | i

The year was 1933 and the place was Nashville, Tennessee where-,
the Comission on Intemc:lal Cocpeut:lm called a conference on

"Education and Race Relat:lcns" held at George Peabody College for

7

Teachers.’ The conferees zeroed in on the treatment of Negroes in

state-adopted textbooks and made frank appraisals of current situations.

The committee on f:lnd:h\gs submitteq an eight-point statement in
reference to the question of "Educat;im for Citizenship in a Bi-nacial
Civilization." Among the statements this vas said:®
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Since pride of race is one of the moat powerful
incentives of noble effort, the good deeds of individ-

ual Negroes and the contributions to civilization of

the race as a whole be taught in every school. A book

giving a faithful account of the contribution of the

American Negro to life of our contry shall be prepared

under proper guidance for use in all our schools,

The Committee went further and recommended that each state
Department of Education "make a carsful study of the publice
school textbooks in use in that state, ‘with a view to such
eliminations and additions as may be necessary' to forward the
ideas of racial pride and the correction of errors of the past,9

In'1934, R. B. Eleazer of the Commission of Interracial

Cooperation published a booklet, School Books and .Racial Antag-
onism: a Study of omigsions and Inclusjons That Make for Mis-

understanding.10 fThis study summarized the, conditions in 1934.
Thirty-two years elapsed beforxe another significant con=
ference was called.,. There were undoubtedly other conferences .
or intstitutes, but I have not been able‘to locate any noéice
of them. A grant from the Rockerfeller Foundation to the-
Atlanta University School of Library Service afforded the
occasion for the convening of an "Institute on Materials by
and About American Negroes and to explore ideas for future
development; to consider specific methods of implementing
programs which will increase access to materials: and to
establish or strengthen communication amoing librarians and
scholars in order that library materials will be acquired Qnd
used more efficiently, "12 Ninety-zix persons from 21 states
and the District of Columbia attended the institute,l3
Recommendations centered around acquisition, preservation,
communication, and follow-up and were 17 in number, 14
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Some of the recommendations expressed the need for regipnal
special collections, the launching of an extensive reprinting
program, microphotographic programs, newsletters, annual hand-
book on current studies on the Black experienbe, survey of
published and unpublished bibliographical tools, indexes,
calendars, union catalogs and other familiar items we have
wished for so long. out of this conference came a B bliog-
ra of erials;Bx_an& Abéut Negro Americans for Young
Readers.15 A number_of other prdjects also came out of ‘
recommendations of this conference, which was three decades in

the making. .
Conferences came swiftly after this one. Black was beau-

~tiful and au courant. Black studies were turning up all over

the country and those black schools, which had kept the faith
and preserved the materials and taught "Negro Life and History"

for over a half-century, were in the vanguard of a new Renais-

.'sance not delimited by the boundaries of Harlem.

The 1967 conference at Atlaﬁta University School of Libraxy
Service addressed itself to "The Georgia Child's Access to
Materials Pertaining to American N‘egroes."l6 The stiimulus for
this conference was the realization that the Peabody conference
of 1933 had not freed Southern students from educational materi~
als that perpetuate past stereotypes."l7 fbviously the goals
of 1933 had not been reached., This conference purposed to ulti-
mately "make available to all children in Georgia materials
that reflected truthfully and realistically the contributions
of the Negro to life in the United States"l8 and immediately
*to identify desirable materials with whiqh tc educate the
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e




16
Gerogia child" and "to devise ways of making these materials

an integral part of Georgia's educative process,"19

' 1969 was the year for three notable conﬁerencea: one at’
Howard University was chaired by the "dean of black studies
librarianship" Dorothy Porter and another was a conference on
the use of microphotography and black studies sponsored by the
3M Company, United Negro College Fund, the Hill Foundation

and Atlanta University School of Library Service., We move

to Alabama Agricultural and Mechanical University at Huntsviile
for an April "Conference for the Evaluation of Materials About
Black Americans" -~ “CEMBA." This worthy conference was
séonaored by eight predominantly black colleges in Alabama and
stated as the purpose of the conference "to evaluate textﬁooka
designed for use in the public achools.;.pertaining to their
treatment of thg Black minority in America." A number of
relevant recommendations eame out of this Conference: however,
the most important product of this Conference was a continuing,
funded program uﬂder CEMBA for these schools in Alabama.

Fisk University Library, under the tireless, ‘energetic
direction of Jessie Carney Smith, was Fhe host to tw6 su;mer
Institutes (1970 anﬁ 1971) on Black studies librarianship,
ana in 1972 an internship program in the same field.

The thrusts of these conferences and institutes were felt
in the Office of Education's funding of the African-American
Materials Project (AAMP) in 1971 and 1972. Under the direction
of the School of Library Science of Northk Carolina Central
University, this six~-state project (Alabama, Tennessee, Georgia,

South Carolina, North Carolina, and Virginia) attempted to form-

<3
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ulate a modei, on a regional level, for the control, descrip-
tion, collection, and location of materials about the Black
experience.

Enough prologue. Now, to the miasion of my presentation:
Sources of Materials for Black Collections.

Once again I must turn to the past to search the founda-
tions of the great Black collections in America. It is of
interest to determine how these collections were started,
and then the dictum "go thou and do likewise" may apply. Let
us look to the past for guidance.

The Moorland-Spingarn Collection at The Howard University
Library had its inception as a creation of the board of trus-
tees in 1914 when the Moorland Foundation, the Library of
Negro Life and History was inaugurated.22 Earlier in the same
year, the Rev. Jesse E. Moorland, a YMCA official and 2 Howard
trustee, gave the university his private library. This collec-
tion included more than three thousand items relating to the
Black man. In the Howard library Moorland's gift waa‘combined
with an older collection of anti-slavery literature, the gift
of Lewis Tappan in 1873.23 Together these two collections formed
the base for one of the most important collections of such
materials in the country. The resources have been expanded
through purchases and other gifts. The energetic Curator,
Doxothy Porter, has travailed long in directing the growth of
the collection. Another great increment to the collection was

the valuable collection of Arthur Spingarn.24 This over-

seven~thousand item library was purchased by Howard University

in 1946.25

Q
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The antislavery materials in the library of Oberlin
College are a part of the history of this Ohio school.
Oberlin was the site of a number of demonstrations for and
against slavery and was a center of controversy when it made
history by permitting the admittance of Blacks. John Brown
solicited funds for Oberxlin, and it was a hctbed of anti-
slavery sentiment. From England in 1840 the school came’ :I.nto
the posseasion of a number of British antislavery tracts.26
An appesi in 1885 to enrich the Historical Collection on
Slavery elicited a great responss. The following years
Oberlin acquired an interesting assortment of rarities.27

Arna Bontemps, a number of years ago, searched the sales
records of the Charles E. Tuttle Company of Rutland, Vermont,28
Tuttle, as a book dealer, had long supplied Negroana in the
United States to a number of libraries. Bontemps' search
provided insight into the materials in collections which did
not have special Black collections. The Tuttle research revealed
that through purchase Duke University and the Univerasity of
North Carolina at Chapel Hill may have two of the largest collec~-
tions on the Black experiance in the country.

Like Oberlin, Cornell owns a large body of underground
railroad lore and antislavery propaganda.29 The history of
the acquisition of these materials is not unlike that of -
Oberlin. It is known, for example, that the Gerrit Smith
papers and eff.ectg went to Cornell, and the axea around Cornell
was a center of antislavery sentiment.30

The Tuttlie files indicated that through purchases the
libraries of Harvard, Brown and Emory Universities had acquired
a considerable amount of materials by and about the Black man.31
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There are both rhyme and reason behind collections like
the Schomburg Collection of the New York Public Library and
the James Weldon Johnson Collection at Yale University.

The Schomburg Collection is perhaps the'best known -
certainly the most publicized - of the Black library collec~-
tions in the world. The Division of Negro Literature, History,
and Prints - as it was originally designated - was established
in 1925.32 1n 1926, it obtained the Schomburg Collection, one

of the largest and most important private libraries on the

Negro.33 2 Harlem citizen'~ committee persuaded the Carnegie

. Corporation to buy the library for the New York Public Library
and place it in a branch in the heart of Harlem.34 fThe collec~-
tion continues to grow through purchases and gifts. Several
African collections have come in, and other patrons of the
arts as well as artists have presented collections and indi-

vidual pieces. '

The Yale University Library has the James Weldon Johnson
Memorial Collection of Negro Arts and lLetters. The collection
was started by Carl Van Vechten, noted writer, critic, photo-
grapher of the early 20th century. Van Vechten states:

For a very long time I pondered...the question

of what wou’d be my ultimate disposal of my collec-

tion of Negro kooks, manuscripts, letters, photo-

graphs, pucnograph records, and music... In this

quandry... I was invited by Bernard Knollenberq,

the librarian of Yale University, to deposit this

material in the Yale University Library.35
The Collection was donated in tue early 1940's and the Collec-
tion was opened in 1950.36 Kaiser states that this is the
country's largest collection‘of biack arts and letters of the

Q twentieth century.37 o
ERIC <o
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The Negro Collection at Atlanta Univexsity goes back
almost as far as the history of the university. The first
mention of a library was in the catalog of 1570, and in 1925
the library reported a "Negro Collection” of 291 books.

In 1932, President John Hope announced the acquisition of the
original manuscripts of Thomas Clarkson, a noted British abol-
ito5ist of the eighteenth century. To this nucleus was added

a collectio~ of John Brown letters.38 The Collection was
eatablished as a separate entity in 1946 with the purchase of
the Henry P. Slaughter private library.39 sisughter was a
black bibliophile who had a long interest in black materials
and began coilecting materials at the turn of the century on
his government saiary in the Govermment Printing office,40
Other collections came from Magd Cuney Hare, a collection.

The Cullen Collection was founded by Harold Jackman, and is

a large cosllection of priceless materials dealing with the
accomplishments of the Negroes in all walks of life; particu~
larly in the arts.42'43 The Comnission on Interracial Coopera-
tion, an organization founded to reduce mounting racial ten-
sions, presented its voluminous records to Atlanta quversity.44
C. Eric Lincoln also presented ;hé library with almost two
thousand items of correspondence, miscellaneous documents,
photographs, printed material, and other memorabilia. This is

a continuing collection of materials.45

The Negro Collection at Fisk University in Nashville ab-
‘sorbed the collection of the defunct YMCA graduate school

in Nashville many years ago and became, with additional gifts

and purchases, one of the strongest libraries in the South for
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the study of Blacks.46 Fisk emphasized the Negro abroad:

in Burope, Asia, Africa and the Negro in the United States.47
The scholar, Willis D, Weatherford, gave to the Graduate

School his books to form the nucleus of its collection of

Black literature.48 arthur aA. Schomburg was secured by Fisk

in the 1920's, before he was employed by New York Public Library,
as curator of its infant collection.4® During his years at Fisk
he laid a firm foundation for the development of the present
outstanding collection.

The George Foster Peabody Collection on ‘the Negro is at
Hampton Institute in Virginia. The collection had ita beginn-
ing in 1905, when Peabody obtained 1400 books and pamphlets
on the Negro and lent them to Hampton.sc In 1908 he presented
them to the library as a gift.5l 1In 1914 thellibrary of Dx. Phil
Broome Brooks was purchased for the collection.52 The library
is a large, old one and contains a magnificent collection of '
several hundred scrapbooks of clippings on almost every con-
ceivable subject for the years 1898-1920.53

There is a venerable, sizable collection in the Hollis
Burke Frissel Library of Tuskedee Institute in Alabama. The
original collection at Tuskegee owes its existence to the books
and materials that were moved from the general library collec~
tion to form a special collection.34 The material from the
Department of Records and Research, founded in 1908 by the
" famed bibliographer, Monroe N. Work, is also an integral and
priceless part of this collection,35 The George Washington
Carver Mu§eum. set up in 1938 containing Carver's discoveries

and art productions, is also on the Tuskegee campus.
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Morris A. Soper, a Morgan State College trustee, left

& grant to the Baltimore College for the purchase of books for
a special collection of Negroana.36 To this was added the
Emmett J. Scott Collection of papers on the history of the
Negro from 1900 to 1951357 and the Matthew Henson Collection
was donated by Herbert Frisby of Baltimore,58

The Black collections at Céntral State University and _
wWilberforce University in Ohio share a common beginning. The
collection of materials on the Black man at Wilberforxce goes
back to the collecting ménia of its founder, Daniel Alexander
Payne. Payne collected material on the African Methodist
Episcopal Church as its histoyiographer beginning in 1848 for
decades before he wrote his.fir;t histories of the church.39.60
Early records reveal that this collection waa-stored in a special
room along with thé papers of Martin Delaney. Benjamin Arnett
was another African Methodist bibliographer, and he attempted :
to' colisct everything ava;lable.on the Negro. These collec~
tions in addition to books and material from the general collec-
tion comprised the basis for the Payne Collection at Wilberforce.
In 1947, when Central State University was separated from
Wilberforce University, a part of the collection was separated
fro Wilberforce. To these materials were added the papers of
Hallie Quinn Brown, outstanding educator and eloqutionist.
Since then a number of gifts to both schools have increased
the value for research purposes.

The Heartman Collection on Negro Life and Culture is the

outstanding special collection of the southwes: housed at.

Texas Southern University in Houston. The collection was pur-




23

chased for the library from Charles F. Heartman, a distin-~
guished rare book dealer.6l Several years ago a catalog of
cf the collection was published.

Detroit Public Library's, E. Azalia Hackley Memorial Collec~
tion of Negro Music, Dance, and Drama is believed to be the
only special collection which is devoted solely to music and
the performing arts. Hackley was a pioneer Black music edu-
cator; she lived in Detroit for a number of years, and died
there in 1923. 1In 1943, Fred Hart Williams, then president

of the Detroit National Association of Negro Musicians, suggested

the fprmatipm pf a collection of books and materials which would
worthily represent the ﬁlack contribution to American culture
in the field of music and the performing arts. Under Williams'
leadership rmaterial was gathered and formally presented to the
Detroit Public Library on December 10, 1943,62 ‘ |
The literature is filled with records concerning the
beginnings and sources of the nation's outstanding Black
collections. It would seem, in summary, that the majority of
the collections were started with material already in the general
collections. The purchase of a good, private collection has
been the basis of many of these collections. The purchase of
a private collection was not always the beginning - many pri-
vate collections were given to start collections. ‘The con=-
tinued growth of these collections can only be guaranteed
through appropriations of funds from regular budget' sources.
One may despair any day that all the good collections are
gone., This is not so. There are a number of excellent pri-

vate collections still outside libraries. Kaiser indicates
J9
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a number of collections still unbought ~ and they may not be

for sale. But it would not hurt to seek some of these collec-
tions: John C. Dancy papers, Kelly Miller papers, John W,
Cromwell papers, Countee Cullen papars, W..C. Handy papers,

and what about the Hall Johnson papers, or the papers of
Mauricé Hunter, lewis Latimer, Fred R. Moore or Geoxrge T. Down=-
ing. These are only a few. Every campus has a number of

local figures who have died and the papers are around somewlexe.
Dig them out.

Relatives of R. R. Wright, Jr. and Sr. must Lave materials
of great worth that are not secured in a collection yet. The
Journal of Neqro History and the Negro History Bulletin abound
with articles on outstanding Black people, surely the material
used must be in family archives or basements (probably the
latter). What avid scholar of Negroana cannot tell you of
searches which ended with a report that "those old things were
under the house, or we burned them."

Every town has a lodge or had one. Are those records in
your care? Churches are treasure troves of materials. Your
own campus may have materials stored away in boxen, file

cabinets, attics, etc. Look around. + the President to

designate your library as the archival agent for the campus.

Armed with this ukase,go forth and get the materials from deans,

registrars, teachers, even right there in your own stacka.

The local printer does not keep everything. Here is a
aource of local ﬁaterial. church programs, funeral obsequies,
local civic group programs, and photographs can be yours for

the asking. The local Black newspapers are another source.

Ji
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Students past and present can be sources for materials. A
letter to every known graduate, or former student, n;eay produce fine
additions to the collection. Boston University did not know that
M. L. Xing would be a world known leader when they sent him a letter
&s matter of course, asking him to send them any paper he might
produce.

There are still a lots of material out here. Go to it and
get it!!!
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DISSEMINATION OF INFORMATION AND SPECIAL BLACK COLLECTIONS
- By

Nicholas E. Gaymon

INTRODUCTION
When I was invited to address this topic on dissemination,
my first reactior was to look at this topic to determine what
Dr. Robinson wants me to do. So I decided to keep the topic on
my desk readily available to my glance, hoping that I would be
enlightened by its presence. aAfter trying this for several days,

I discovered that I still was completely vague on what was expected

of me. My second reaction was to call Dr. Robinson. This I did,
This is how our telephone conversation went: I said, "I read

what you are saying and understand all of the words you are using,
but it would be helpful if you would just tell me in common every-
day words, what it is you want me to talk about."” He said:
"Assuming that we can locate Black Resources, find funds to purchase
them and find appropriate facilities from which to service them,

all we want you to do is to TRY TO TELL US HOW TO GET OUR STUDENTS
TO USE THE STUFF." So this is what I am going to try to do. Now
even after he told me what to do, I still can't tell you how to make
our students "use the stuff,"

I would like to just share with you my thinking on disseminétion
and use. First, let me express my approach through what I would like
to label first a NATIONAL EFFORT for dissemination: and second through
what I would refer to as a LOCAL EFFORT.
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NATIONAL EFFORT

I envision as a National Effort that attention be given to
establishing a network or clearinghouse or a group of networks and
clearinghouses that will facilitate effective library management
of resources dealing with Minority groups. Further, a model or
group of models,would be provided or developed that will reflect
an include all existing and projected materials and services with
estimates of priorities necessary to resources and needed services.
This would be done for example in the following way:

The oral history project that is in process at Fisk or the
Project that is in process at North Carolina Central would be con-
sidered as part of existing Projects that can be .included in the
network. Needs will be determined for other neesded projects or
services, and the location of these said projects will be desig-
nated, None of the many new projects will duplicate any of the
existing projects. when the whole network is completed, it wonld
consist of components that will accommodate:

l. Types of materials such as Original Manu-
scripts, Microfilm, etc.

2. Project, that would include selections,
acquisitions, catalog and classifications,
storage, indexing, abstracting.

3. Management functions such as planning,
training of personnel to handle materials
similar to this Institute,

4. Services, such as analyzing of information,
referrals, consultation, interlibrary loans,
and general circulation,

5. Projects, that will deal with library tools,
catalog cards, directories and review publica-~
tions.

Let us assume that in order to disseminate mac.erials that we

Q lf?




will consider approximately 130 predominately Black Academic
Libraries that wiil conetitute the network components. However,
only selected libraries would perform certain functions. We

could perhaps let Fisk be concerned with Types of Materials as
meritioned earlier, Atlanta University may handle Processing, Ala-
bama State may be concarned with Management Function, Howard or may-
be Texas Southern be concerned with Products.

Now once this National Effort is established, it should not be
left to exist without direction. So in order to see that this
National Effort is continued, it is suggested that a National
Coordinating Mechanism Center be effected to oversee the overall
National Effort. This Center will see that all the work be done
through the National Fffort be continued, and at the same time,
it will evaluate the effectiveness of the effort to see that the
innovations are implemented.

I feel that planning of this type will give some definite
direction to maximum dissemination and subsequent use of Black
Resources. I would like to have you understand that all the items
mentioned above have not been wishful thinking on my part. I
along with many of you who are my collegues have been instrumental

~ in encour&ging me to develop a proposal: THE MINORITY PROGRAM

DEVELOPMENT FOR LIBRARIES AND LEARNING RESOURCES, which has been
funded and a portion of this grant will be used for a development
of such plans. 1Infact, a Request for Bid has already gone out
from my University for offers to submit sub-contracts c;f thias type
of plan, Hopefully, we will come up with a very useful product.

LOCAL EFFORT
I have talked briefly about National Effort and dissemination
of Black Resources, now I shall try to reason with you briefly on

J3
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local efforts needed to encourage students and predominantly Black
Institutions to use resources. I think the first approach to this
effort would be for us as librarians to take a hard good look at'
our students as usérs. I think we should strike a happy medium

in giving more attention to understanding the users.

The business world has been using this approach for ages,
Whenever the business world attempts to discover whether a product
will sell well, it does a type of marketing research that will give
them an overall profile of the typical buyer. So maybe what we‘
need to do is to take a profile of Black Students to try to deter- '
mine what he really wants to know that Black Resources will give
him. let's examine some of the things that social scientists
have been saying about black students at certain Black Institutions.
ihey have said that a large percentage of our black studerits are
first generation college students. His attendance to tha college
campus is the firat.time he had been away from home: he had never
traveled more than a 100 mile radius from his home. He has had
limited resources available in the home Ior reading. He has been
indoctrinated and educated and given values of the White middle-
class Protestant. If you were to make a preliminary cheék of pre-
dcsnantly black academic institutions on the econciaic level of
their students, you.would discover that a large percentage of them
will come from a family that will be claaaifieé as economically

disadvantaged. I know of one particular Black institution wnere

82 percent of the students are considered to be disadvantaged.
Perhpas most of you have never really stopped long enough to assess
your students needs. If you were to accept the Y..ief profile men-

tioned earlier, how could you really go about maximizing the use of

@ “esources by your students. 135
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This maybe a little difficult for some of us to understand, simply
because we either have come to certain conclusions about black resources
or we have given some false impressions that some of our students are_.
grasping, which leads them to believe that black resources are for
scholars only, and I know we have given this impression because I know
many libraries that restrict the circulation of their resources to the
point whereit is down right annoying for the students or the scholar to
obtain the resources. We have allowed all types of physical and psycho-
logical barriers to interfere with the utilization of resources. I,
think we fail to see that our students are a part of Consciousness II1
as described in the book, GREENING OF AMERICA. Cdnsciousness IIZ
promises a new life incl::ding affluence, security, new permissiveness and
a new expansion of human possibilities. Our black students have been
recomized as making contributions to the origin of Consciousness III.
They were the first to openly protest the establishment. The founda-
tion of the Consciousness III is liberation, which allows the indgivid-

ual to live his own life style. It starts with self-image of each
individuel, It dispels and rejects the concept of excellence and com-
parative merits. Consciousness III sees society as hypocritical and
untruthful, |

Now when he sees this society as described above, he sees you in
that same light, and this is one of the major things that we have to
come to grips with. Are we functioning on Consciousness III level or
Consciousness IT level. As we arrive at what level we are functioning
on as librarians, then we can ask: Are we fully ready and prepzrsi ©o
cope with our black students?

Now if we as librarians are still functioning on level of
Cwwoiagnaes II, then we believe that the "Organization Man"

o -5}
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is more important than the individual: that therxe is no life for

the individual by himself, he must exist as a part of the system.
Consciousness II maintains further that the individual must tie
his destiny to something greater than himself: he evaluates his
progress within the terms of his progress within society: it
believes in the central ideology of technology, the domination
of man and environment by technique; believes in outstanding
ability and accomplishment as a means of achieving excellences

‘beiieves in an elitist society and the standards of that socletys:

beleives that individual work should be geared to the needs of
society; believes that the personal value of man is based on his
organization or occupation; believes in diac;la;.ning personal
responsibility for the action of his oréanization: and believes
life to be a competitive struggle for success. l

I do not wish to imply that the Black College gtudent is con-
pletely different, from other college students. They are the ssme
plus...because they have had some experience that other students
have hot had. Consequently, we as librarians have to understand
the profile of the Black Student as well as the profile of the
college student in general.

Joseph F. Kaufman in a recent issue of the Encyclupedia 9_11

Bducat.on includes the following in his profile of the college

student: "The student bodies of American Colleges are becoming
increasingly diversified...an increasing proportion of college
age group ia enrolling in college...” he statea further that
rthere has been a new emphasis on the concept of environment as it
relates to learning. Certain envirorments attract a certain type

of student. A college, despite its grading standards or state~

44
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ments appearing in its catalog, can create disrespect for the

values of learning, idealism, tolerance, and liberalism by the
"invisible curriculum” which is communicated to students. The
new emphasis on leatning environments has led to greater experi- ..
mentation with the curriculum and, even more important, to in=-
creasing experimentation in the area of living arrangements and
‘ human relationships. One of the trends seem to be the creation
of cluster colleges and living-learning units, in an attempt to
reinforce, rather than subvert, the professed values of higher’
leaining. Evaluation of such efforts is in its i~fancy, however."
Kaufman maintains that in addition to the regular academic
culture on campus there are groupts of subcultures which he dis-

cusses as follows:'

-

STUDENT SUBCULTURES. The institutional enviromment interacts
not only with the individual student but also with groups of

students. Such groupings have come to be called student subcultures.
In the 1960's, various typologies were drawn in order to describe
college students, Clark and Trow (1966) developed the concept

of four main subcultures:

(1) The collegiate, emphasizing fraternities, sororities,
social life, athletiéa. and campui; activities. 1Its
wembers tend to be from middle-class families and to
resist the intellectual demands of the faculty.

(2) The voeational, emphasizing training for a specific
occupational career, Students in this group are largely
from working-class backgrounds. To them ~nllege repre-
sents an opportunity to acquire economic security and

social status, Thev tend to major in engineering,

Q 42




36

\

business, education, or technical fields,

(3) The academic, committed to scholarly achievement in an
academic field. Students in this group are middle-class
in background and have relatively well-educated parents.
They are concentrated in the highly selective prestige
colleges and universities and plan to go on for the
highest degrees in their fields of interest. They tend

- - t2-identify with- the faculty and their values,

(4) The nonconformist, repudiating the values of the above
three groups. The nonconformist students may be deeply
concerned with ideas and values but reject the embrace
of the college and the "system." This could include
subgroups of hippies, activists, and other alienated
students, who are united only by their disenchantment
with the established order.

One could add numerous categories to the above four. Kenneth
Keniston has developed the portrait of a major segment of American
students--those who attend the more selective and what he describes
as "traditionally more pace-setting" colleges and universities.
Reniston characterizes such a student as 2 professionalist. He
believes that you have to be good in your field in order to do any-
thing meaningful in your life. 1In Keniston's words, In our bureaucra-
tized and organized society, it is the professional who counts.

And the Jobs that students at selective colleges will eventuallx
take are almost without exception professional johs. For these'stu -
dents, "success" in the old sense is no longer an issue at all:

fewer and fewer students strive to get ahead in . .o world, but more

and more labor to become experts.
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Keniston describes tﬁe professionalist as a product of post
war, American affluencie-a creature of the longest periocd of uninter-
rupted prosperity in American history.

I have given you a brief overview of what. the college student
is 1like. I have done this because I think it is important that |
we understand our users. Actually, I believe that understanding
our clientele is a prerequisite to giving good library service.
Although I am stressing this to you as librarians, I am not imply-

" ing “that you are the sole ‘persons responsible for this understand- -
ing on ycur campus. It is your reasponsibility, however, to work
cooperatively with other segments of your respective colleges in
promoting the learning experience through the dissemination of
Black Resources. Stephen Wright, then president of Fisk University,

stressed the importance of cooperation of everyone on the college

c;mpus when he made the following statement: "A callege president
may play an importaﬁt. even a determining, role in developing the
expectations and the special influences that will contribute to
the mix of the learning environment on his campus. In a sense,

he can play the role of a chief educational chemist, responsible
for knowing whether the environment is stimulating and relevant

to the purposes of the institution he leads, and helping to deter-
ming from a long list of pessibilities what the environment needs
and in what amounts.

Some of the obvious symptoms ,of a sterile learning environ-
ment include limited use of the, library, poor attendance at educa-
tional programs of quality, the absence of requests and demands to
improve aspects of-the educational program, poor performance by
graduates on standard tests for admission to graduate and pro-

fessional schools, and a low percentage of students who go on to
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and professional study,

Ir nelping to determire what the environment needs, the presi-
dent can initiate a number of approaches, among them being (1) the
examination of institutions known to have stimulating learning
environments (the actual work tw be done by faculty and students):
and (2) the internal auditing of the existing environment by
faculty and students, with the understanding that the hypotheses
arrived at and instituted will be tested.” ] _ S

"Up to this point T havé.mentiéned.llttlé or nothing about the
traditional method of getting students to use our Black Resources.
ot that I object to them, but because I think some of the consider~
atic.s mentioned earlier should come first. Now that we understand

our Blac. gtydents, let's take steps to make them use resources

1. Taking a. active role in introducing him to the
resources. fThis means that you don't sit and
wait at your Sesk until He comes to you, instoad
you go to him, aq1j your product just liks
sineces and industxy, fthere is a certain com-
pPany that lets von know repeatedly that is is
*Bullish on America." Seldom does any of us miss
seeing at least once a day some place or scme-
where hear the sign or saying "SEARS HAS EVERYTHING. "

You just have to learn to be persistent. Everyone
else is,,.

2. Developing a meaningful relationship between what
is happening in the classrooms and what is happen-
ing in your library, This means you must be familiar
with your Black Studies Program and/or courses so

that you can Prepare and encourage students to use
the appropriate rescurces,

3. Cooperating with the teachers in developing course

objectives and suitable bibliographies for ~ourses
in Black Studies.

4. Going into classes in Black Studies and talking about
your resources. This could be done in cooperation
with the teéacher so that You can talk to e class
at a point in the course where students i.sed relevant

resources to complete assignments.
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Asking teachers to mention certain Black Resources
and Black Authors in their daily lectures as 2
routine part of their presentation. There is a
tendency for students to automatically develop an
interest in resources that they hear their teachers
mention frequently in their lectures.

Developind close relationship and cooperation with
other Black Academic libraries, locally, regionally,
and nationally so that you can borrow, copy, ¢©r
exchange resources to make a wider range of materials
available to your students.

Finally, we must assume full responsibility as librarians, for
w

getting our students to use resources. e are best prepared for

doing this, Thefé may bé éénerai guidelinés fof accomblishiﬁg this,

but ultimately each of you must employ the tachnique appropriate
to your respective local situation. If it requires that you grab
the students by the hand and lead them to resources; then grab

_ by the hand. I challenge you not to relent. Please zccept this

challenge.




BLACK LIBRARIANS, ARCHIVISTS AND BLACK COLLECTIONS

by Norman W. Walton |

It is a distinct honor for me to share this cccasion with
you and to speak to what I am sure may prove to be the most
important people in America today--the librarians and archi-
vists--you whd keep the records of mankind. You are special
because you are a part of a new breed of librarians and archi-
vists concerned with black studiés and black collections.
Every isolated group or race must have its Pprascrvers;! those
who keep alive their rich heritage. Today your role is vital
to the salvation of black people and perhaps all pecple. Our
society appears to be at the crossroads. Social problems,

that have direct bearing on the destiny of black people are

increasing. Problems growing out of poverty, population ex-
plosion, minority discrimination and racial unrest ignited

by the uncertainty of action by governmental officials are

the everyday syndrome of American life. Young pecple through-
out the nation are questioning basic and long accepted value of
the American society. As Marc Connally said, "It seems like

everything that's nailed down comes loose."™ To paraphrase

W. E. B, DuBois' writing around the turn of the century, "The

librarians and archivists of today must be made leaders of
thought and missionaries of culture in our effort to salwage

a race. In the final analysis, black people are going to be
saved by you~-librarians, archivists, and historians. You hold
the key to the solution of America‘'s problems." Alexis de Toc-

queville, writing in 1835, stated that freedom for the Negro



would intensify rather than alleviate the prejudice on the

“jtes, slavery might recede, he said, but the

part of the

prejudice to which it has given birth is immovable. I am

convinced that the most pressing problem of the mid-twentieth

century is the problem of black and white. The problem of

Blacks adjusting to the new integrated life of finding himself
and feeling his worth as a person.
There is a growing feeling of separation of mental sep-
} ‘aration” from the American soviety by young Blacks. Fatriotismj- -

democracy, loyalty, and justice equality carry a different

connotation for Blacks. Black studies is the mnec¢ relevant
educational program in Amer’ a today because it prepares stu-
dents for living and for survival, by presenting detailed
knowledge of facts and forces which operate in the American
society. It enables Blacks to understand Blacks and whites
alike. It is historical and analytical, and does not permit
an incomplete report of black people nor of whites because
Blacks are studying every facet of the American society. For
instance, when Europeans studied African societies in the 19th
century, they did so as superior beings investigating inferior
creatures. This was somewhat natural because each nation tends
to write history in its own image. Thus, Eurcpeans wrote his-
tory so that they would appear superior to other people, and
justified their action of suppressing other people. History
includes beliefs and myths designed to promote the advance-
ment of a race. Black people have gotten a raw deal from
history. Today's Blacks must study and write their own his-

tory. The impact of slavery and segregation on the ﬁlack per-
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sonalty, his .elf-esteem, his struggle to exist, frustrated
Blacks, made them ashamed of themselves and ‘sent them wooing
after false gods. The real problem is mounting every day.
Black students in integrated schools are bearing the brunt
of the problem.

Unable to_ make the transition from the world of two-ness
in which the I;J.acks have double consciousness, being an Amgri—
can imd a Negro, two sguls, two thoughts, two unreconailed
strivings to warring ideals in one dark body, unable to make
the transition with confidence, with belief in himself has
forced Blacks into becoming isolationists and dreamers of the
good ole days. They use the way we used to do it, at old
B. T. Washington or Carver, Bunche High School as their theme.
Black librarians, black archivists must see this as a serious
handicap to black unity, black adjustment and progress. There
are attributes of black life that need to be preserved. There
is an urgent need for mare black pscyhologists and sociologists.
Research by black scientists and black English teachers are
needed. More studies should be made on what application of
white standards and values can be applied to Black Americans.

Librarians and archivists hold the key to the salvation
of black pecple. We cannot expect young Blacks to comprehend
the meaning of the so-called ™black progress." Most of them
were born since 1950 and cannot appreciate the progress made by
the Blacks toward equality. They are a part of this affluent
society. They are taught the American democratic faith, that
all men are entitled to life, liberty, and pursuit of happiness.
Thrown into the integrated society with no black symbols, no
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images, no history, many of them are finding it dirficult to
adjust. Blac® eople must believe in themselves and in black
institutions and organizations. This is extremely difficult
today when most black honor societies, black fraternities and
sororities and clubs are loosing many of their devoted mem-
bers who are rapidly becoming an integral part of the white
society. The masses of Blacks are systematically having its
leaders "drained off." This is another dimension of the"brain
drain syndrom.® Even black professional and schoiarly societies
are finding it rowgh going, and some are being discontinued.
This lost of prestigeous honor socleties and scholarly organi-
gations is causing frustration in the aspiration of Blacks.
Black librarians, archivists, and historians must see this as

a danger of the security of America and her' position as a worid
power. It miy even require & re-casting and re-dedication of
librarians to a greater cause of making Blacks and whites aware
of black worth. Blacks must believe in themselves and begin
immediately to correct the distortions of history to salvage

a race. I dontt mean to imply that nothing has been done in
the past tcward this end, but we are working in the same old
vein--of the concept of libraries as housing for the protection
of manuscripts, books, and letters, etc. and perhaps an area
reserved for scholars who chose a pet project, and write &
paper or book to be read or presented to a selected few scho-
lars. Even in this pattern there are very few Black invol-
ved. It appears that the paramount issue o; the educatiomal
system in the U.S.A. is geared to educating white middle class.

It was never really to educate black pecple or to generate a
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feeling of s )1f-esteem in Blacks. It sometimes perpetuates
myths and falsehocods 2bout American history-and the image of
Blacks in history. The sources used by historians reflected
the currently unflattering attitudes toward the Blacks. No
concepts Qere more deeply rooted in American thought than
that of black inferiority. For example, whites who crossed
the color linds were publicly punished. As eanly as the
1630's the Virginia court ordered one Hugh Sidney tc be whipp-
ed for "defiling his body in lying with a Negro." From the
beaginning, Negroes were not thought to be assimilable.

The belief in white superiority has been fuliy shared by

historians. No less than other Americans. they have found it

possible to subscribe simultaneously to the all-men-are-created
equal dictum of the Declaration of Independence and the theory
of "define-right white.” 1It's this psychological impact that
racism has on black children who grow up ashamed of themselves
and their inadequacies and who feel that only whites have made
important contiibutions to American history. This is dangerous.
Black people must know their rich heritage and their roles as
participants in the building of America. Historians should
present less about the role of Sambo and Uncle Tom and more
about Jan Matzeliger and Laniel Hale Williams., The American
educational system has failed ton effectively educate black
pecple about white people and whites atout Blacks.

Black studies is the kev o the effectiveness of education.
Blacks tnday are looking for &= "sign of acceptance' a foothold
to hold on to the ideas of Rivrica's dream. The demand and

urgency of black studies projrans suggest a change in the whole
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educational .ructure and library service as well.
A great deal has besen done in the past in selected areas

and universities. In the 1930's, Arthur B, Spingarn saw

lack literature as honorable and conceded that "black authors
had written in almost every language in almost every country,
on almost every conceiveable subject, and for more than &
thousand years.” His collection of black writers became a
part of Howard University and U.C.L.A.'s collection of Blacks.

Ferhups the Dest known~<certiainily the most publiclzed-=of : -

the Negro collections is located in the One Hundred and Thirty-~
fifth Street Branch of the New York Public Library, The
Division of Negro Literature, History, and Prints, as it was
originally designated, was established in 1925. A year later
it obtained the Schomburg Collection, one of the largest and
most Important private lidbraries on the Negro. With this
acquisition, containing between five and six thousand bocks,
three thousand manuscripts, two thousand pamphlets, the divi-
sion at once became a center for scholarship dealing with

Negro life and history. Arthur Alfonso Schomburg, & Puerto
Rican partly of Negro descent, was born in 1874. He was edu-
cated in Puertc Rico and later at St. Thomas College. In 1891
he came to the United States. Here he was employed for a num-
ber of years as a clerk by the Banker's Trust Company. But the
force behind his long and zealous career as a collector of
Negrolore appears to have been generated by'a casual statement
by one of his elementary teachers on the island. To his pupils,
that individual dropped the remark that the Negro had no his-
tory. This touched off a fire assertion in Schomburg that was
still burning brightly at the time of his death on June 10, 1938,
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Manuscr: - poems and early aditions of the works of
Phyllis Wheat.y, slave girl, dmmedjately became part of the
"evidence" which the colleccor had dedicated himself to as~
sembling. In the same category were the sermons of Lemuel
Haynes, the Negro who served as pastor of a white church in
Rutland, Vermont, for thirty years following the Revo2uticnary
War, and John Marrant's St. John's Day eulogy to the "Brothers
of African Lodge, No. 459," delivered at Boston in 1789. Also

“inciuded ‘was® thie ‘scrapbook of Ira Kidridge, Negro actor who~

won fame in Europe as a Shakespearean actor during the nine-
teenth century.

Arthur B. Springarm, a white man actively interested in
the welfare of Negroes, started to assemble a small represent-
ative grouwp of books he could show to doubting friends who
questioned the inteilectual capacity of the Negro. He intend-
ed to offer these few specimen books to his own acquaintances
who asked, "If the Negro has the capabilites you insist he
has, why hasn't he published bocks to prove it?"

The Moorland Foundation, the Library of Negro life and
History, was created by the Board of Trustees of Howard Uni~
versity, Washington, D.C. in 1914, Eavlier in 1914 Rev.

Jesse E. Monrlang, a resident of New York City, an official
of the Y.M,C.A, gave the University his private library.
tncluded were more than three thousand items relating to the
Negro, among them books, pamphlets, engravings, portraits,
manuscripts, pictures, and many envelops of c¢lippings. At
the Howard library, the Moorland gift was combined with an

older collection of antislavery literature, the gift of Lewis
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Tappan in 187. and together they formed one of the most
important collections at Fisk, Atlanta, and other black
schools, includes everyvthing about the Negro which promises
to fit into the educational program of the institution.
Other black studies collections include those at Duke Uni-
versity and North Carolina. The combined black collections
of these two university, libraries may be larger than any
single collection mentioned above. Certainly, the Tuttle
Cenpany's sales te Duke, for-1lts Flowers Ccllections of bocks
about the ~.th would indicate this.

At Corrnell and Oberlin, there can be found a large buody
of undergroursi railroad lore and antislavery propaganda.

At Harvani University, the collection is interesting.

Tt probably has as much Negro material &s any library in the
country and is building the collection but had not thrown
these materials together in the form of any sort of special
collection.

Of course, you are far more familiar with these holdings
than I am~--I only want to make it clear that a great deal of
work has been done to promote the history and heritage of
black people. What we need today in the light of our fluid
and every changing society is a recasting of the imege of
the librarian and archivist. Libraries must become living
organisms growing by invading every facet of black life.
Black studies collections should be "child centered" if you
please-~or "éecple centered.” A "back to the people" move-
ment today includes nurserie: labor organizations and civic
clups. Black people must believe in themselves. We'll take

copies of historical documents to the people, to the students.
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Today, we must realize that libraries have changed. Xerox
has cut the time that students spent in libraries to a mini-
mum, It is vital to take 'cllle black collection to the people.
Selective impressive material must invade "the black streets
of the ghetto and create libraries on wheels that loan books
on black stories and personalities, present movies and other
visual aid material to the community. I am suggesting a
serious effort to get black studies to the child at an early
age and to the elderly Blacks alike. Invade the churches, -
white and black, with black materials. The image of a new
library which builds its collections of history on tape.
Of reactions of black children to integration. Provide new
jobs for historians who spend full time writing and cataiog-
ing the black experience and adopting it for common use.
The original pamphlets of Richard Allen, Benjamin Banneker,
P.B.S. Pinchback, Blanche X. Bruce, Paul Cuffe, Lenuel
Haynes, Martin Delany, Frederick Douglass, Robert Elliott,
and Frances Cardozo--the African Methodist Hymm Book edited
by Bishop Morris Brown, proceedings and minutes of 25 early
Negro conventions beginning in 1831, The first 4 editions
of Walker's appeal, & collection of slave narratives, lLes
Cenells edited by Armand Lanusse in New Orleans 1845, the
first anthology of Negro poetry in the United States. Vol-
umes of church history and Negro masonry, musical compositions
by Negroes, Phyllis Wheatley's poems, and the pamphlets of
Jupiter Hamon--armd hundred of documents. Take them to the
people. The new age dictates the fact that young pecple,
particularly young Blacks, cannot wait until they reach col-
lege to know and see and feel that they arr a part of America.
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Black children nead all the reinforcement we can give them

ncw. This . the new library, a living organism dedicated

to tee salvaticn of & race. BAn crganized orgaaism which
breaks from the traditional quiet Saturday and Sunday after-
noon, to & concertad move to the ghetto-~-with movies and

quiz shcws. The new libraxy is in the business of selling
black stvddies, reinforced by youngy librarians who are in-
tuned with the times. If this plan seems to be a bit radicai-
it is a plan born out of the dilemma of the black axperience

and the urgent need to salvage a 1ace,

rer-
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PREPARATION OF GRANT PROPOSALS FOR SUPPORT OF
SPECIAL BLACK COLLECTIONS

by
Jessie Carney Smith

ANTRODUCT ION

Perhaps the most important area of concern which is shared
uniformly by black colleges today is that of obtaining funds to
support various operations. These institutions are characterized
by years of underfinancing, yet many have managed to continue
their existence, or sometimes to overcome their multiple problems,
in spite of financial malnourishment. The financial situation of
the privately-supported black college may be considered more
tenuous than that of its sister publicly-supported college, yet
each shares a history of inadequate financial support. The pri-“

vate college must look toward private organizations and founda-

tions, federal support, when available, and meager endowments to

support its existence. The public college may look toward a more
stable base, or that of the state; yet, where the black public
;ollege is concerned, historically such support has been relatively
low, and would make a poor showing when compared with the public
white institutions. WNonetheless, it has been the public college
which educated the majority of black students in their respective
states. .

Consider the financial plight that libraries in these institu-

tions have faced through the years if the colleges themselves were
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experiencing financial difficulties, uncertainties, or instablli-
ties. Reports of Earl McGrath, Casper Jordan, this speaker, and
others show that black academic libraries, like the institutions
which contain them, have suffered from vears of neglect and depri-
vation. E&ven when these institutions rsceived support for various

programs, such asupport was zurely manifest in the development of

strong, aidequate librariles.

It is diffdcult to trace the history and development of blackv
acaedenic libraries primarily because early record~-keeping practices
were poor, oF becsuse recordes were destroyed through elements of
time. Even s0, some ¢f the biack collegea of early founding, sgch
as Virginia Union, Barber Scotla, Tuskegee, Virginia State, and
Fisk, established libraries near the time of .the founding ¢f their
institutions. Soma of thess libraries began to collect black
materials even during this early period in an effort to support.
coursez in blzck history, literature, and culture.

By the end of the first quarter of thig century, some of
the black college lirraries had established special collections
of black maiterials, sometimes housing them in an area physically
separate from the main collectlon. It was not uncommen to find
many titles on black subjects in all black college libraries, as
these colleges, like those previously mentioned, aimed to support
curricular offerings on black themes. Courses in black history,
or Negro history as it was then called, were required of students
in some of these.institutions,

As the black studies boom of the 1960's emerged, black aca~

demic libraries moved to etrengthén rigorously their collections
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of black literature. Those collections that had already in-
creased significantly in size and in strength were bombaried

by researchers who aimed to publish research articles aud books
on black subjects, by neighboring libraries and communities, and
by students who were enrolled in black studies programs or in
courses in black studies. Those collections that emergad at
thic time attempted to sexve at least some of these funciions

a8 resources permitted.

Thus, we have before us a cadre of libraries which is now
impetuously zeeking to enrich resources, services, and prosrans
in special black collectlons as attested to by the representation
at this conference and hy the numerous proposals with which aom;
of us are familiar to provide financial suppart for these collec-
tions. As administrators and/or staffs of these collections,
we should give ourasslves a standing ovation for the work that we
have attempted to do in the area of black ccllections in the
absence of adequate support, financlal or otherwise. It is time
that we, as librarians, sought this support, and it is imperative
that our institutions and/or private and federal agencies provide
the support that we need,

I was asked to prepare a paper on the topic "Sources of
Funds for Special Black Collections." While some of my paper
touches on that topic, experiences indicate that we should focus
attention on the preparation of grant proposals which will pro-
vide support for .special black collections., It is that topic
which I have developed in greater detcll. It is my belief that
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in a time when financial support for colleges in general is as
unpredictable and as unstable as it is now, administrators and
librarians will have to peddle their wares where thay can and
seek support wherever there is a remote possibility that funds
are available. This may mean that we must prepare wmbrella pro-
posals, or that we may continue to prepare single-purpose pro-
posals; nonethelesa, the preparation of the proposal itself is
as vital to us as the identification of sources of funds. Un-
less we are able to present clearly defined proposals to funding
agencles, we cannot expect to receive the fuli support that our

collections desarve.

The Proposal

In the preparation of grant propesals for support of special
black collections, there are four broad areas of concern which
may be suggested. These are: (1) 8Ome basic considerations of
librarvians; {2) techniques and guidelines for preparing proposals:
{3) readers and reviewers; and (4) sources of funds.

Let us begin by reviewing some basic considerations. Li=-
brarians must identify the needs of the library to determine which
programs 2te needed, which programs will be developed as a part
of regular on-going activities, and which programs will require
funding over and ahove the regular library budget. What we must:
do is vo lnventory library neaeds. Why support a program that
serves little or.no real purpose, and is unrelated to the aims;

goals, and objectives of the library program? Let us examine some
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of the needs that one might expect to find present in special
collections of black materials., Such needs might involve quar-
ters, staif, services, resources, equipment, and publication.
Obviously, these collections need a hone~-~a place to live, to
grow, and to develop. Quarters which house the collection must
be planned carefully if maximum use of the collection is expec~
ted. Quarters nmay mean a scparate f£loor, room or area of the
library, or librarians -may choose to house theilr black collec~
tions with general library materials. Whatever the plan, we
must decide what the quarters will ke, or where the collection
will ba housed. If manuscripts and archives are collected, it
follows that aome type of research facility must be provided to
accormodate these materials,

Such collections will aleo need squipment for spacific
oparations. These may include the typewriter, a micro-reader~
printer, & copying machine, a computer terminal, or whateveyr
eguipment may be needed to enable the staff to effect a suitable
program. Librarlang of special black collectlions stould give
particular attention to the resources that they aim to c¢ollect.
Carefully defined acquisition policy statements should be prepared
and should indicate the types or range of materiils to be collec-
ted. BSome collections may aim to be exhaustive and may be created
to support serious research, while others may be gathered to sup-
port undergraduate requirements for reading meterials in black stu-
dies. Whatever the aim, the purpose should bé recognized wheh
attempty are made to develop programs for additional financial sup-

port, ot simply when continuing to develop thz: collection through

reguiar library budgets.
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If such collections are to be administered properly, a

staff capable of providing the necessary services should be
pPlanned for in proposed projects. Such staff may properly in-
clude a special collections librarian, researchers, a reference
librarian, a cataloger, clerical persons, and others, depending
on the size of the collection and the nature of the programs
which the library offers in black resources.

Publication should be one of the prime functicns of special

collections of black materials. Contents and activities of the
collection should be advertised so that researchers, other 1li-
braries, and those who might be interested in black subjects,
would be introduced to the strengths of the collection. Items
published should include a brochure which describes the collec-
tion and its use, and may also include bibliographies and calen-
dars of special manuscript collections.

Services which the collection offers, or has potential for
offering, bear a direct relationship to the quarters, the re-
sources, the staff, aud other elements of the collection. Ser-
vices should be innovative, yet many traditional functions may
need to be included. Black librarians are in a unique position
to develop special service programs that are peculiar to the rich
collections of black materials which their libraries may provide.
What we must do is to move with haste to promote these services
and help make our libraries more visible on campus as well as in
other places.

Once the needs of special black collections are identified,
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librarians in black academic institutions must determine whether
or not institutional support is available to finance thsa program,
It would be feasible to obtain institutional funds, if possible,
and consider outside sources of support for even more programs
that might be envisioned. Some of our institutions have come to
rea.ize the importance of financing the development of special
collections of black materials which their libraries contain and
are providing more adequate support for them. Additional support
may then be sought to enrich programs, to fund more costly pro=-
jects, or to engage in activities which the institution may be
unable to support.

When it becomes obvious that outside support for a project
must be sought, the staff, the library administrator, or someone
in the institution must locate the appropriate funding agancy.'
Some agencies support broad-based programs, while others may ‘
narrow their focus to a particular area of interest. The use-

lessness of approaching an agency for funds to support programs

ior bevond its area of interest 1s immediately obvious and is a
waste of effort. Sometimes those who prepare grant proposals

will write the proposal and seek funds for its support. The

writer should have in mind an agency that he might wish to approach
80 that the proposal could be prepared according to the agency's
particular guidelines.

Guidelines for preparing proposals should be acquired from

the funding agency which will be approached. For example, the

guidelines from the National Endowment foxr the Humanities are
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quite unlike those from the U. 8. Office of Iducation, or the
Council on Library Resources, or cercain other agencies. If no
particular guidelines are required, the propesal should he pre-
pared, in preliminary form, according to some acceptable style.
Libraxy litcrature suggests a number of sources of informatiom
on this topic.

It would be wire to arrange preliminary interviews with
funding agencies even before the proposal is pirepared in final

form. Such interviews open lines of communication betwseen 1i-

brarians, or institutions and funding agenciles, or streagthen
liras that alraady exist, permit input from the agency which will
reflect thelr particular areas of interest, praferences, restric~
tions, etc.., and help the writer of the propusal to clarify his
thinking ag expressed in the proposal or as inherent in the pro-
gram activities that he wishes to support. The proposal should
be revised, 1f necessary, to reflect points made in tha agency
interview. "In-progress" conferences may be desirable with fund-
ing agencies before the final proposal is prepared. Most funding
agencies welcome this process, and will work with those who seek
their help, or even discourage them from seeking that agency's
aupport, if necessary. Obviously, funding is seldom assured
during this process, but the proposal writer will know whether
or not the propogal is likely to be considered. The final pro-
posal is then prepared.

The second broad area of concern here is techniques and

guidelines for preparing proposals. In her article entitled

| - L%
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*Writing Research Proposals,* Judith Krug suggests several points
which may be considered:

1. Accuracy. Information given in the proposal must be
correct, and weak spots should not be hidden through double talk.

2., Brevity. Lengthy proposals do not assure substance.
Keep the proposal to the minimum number cf pages; usually three
or four will be sufficient to state the facts. Appendices may
ba used for back~up information.

3, Clarity. Vague, and inexact language should be avoided;
the proposal and the need for it should be understood, and should
be stated simply and clearly.

Details of the proposal should be brief, clear and accurate.
Avoid getting bogged down in details.l

The writer should understand the language of proposal wziting.
He should remember that there is an art to this activity and that
he is not writing a diary, a letter to a friend, or an annual re-~
port. The use ~f jargon must be avoided, along with wordy state-
ments that are just that, and no more. Some proposal writers
soon learn the current language of the funding agency, an example
Seing, in the case of the National Library of Medicine last year,
the word "heuristic® replacing the term "clout.”

1f the writer is unable to define these terms, he is already
out of touch with the funding agency. The passwords now are

"goals", “objectives", "behavioral objectives" and "evaluation.”

ljudith F. Krug, "Writing Research Proposals," ALA Bulletin,
61:1314-18, December, 1967.
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By all means, whatever the language of the funding agency, the
proposal nust be prepared with clarity.
In developing the progosal, the writer would be wise to con-
sider:
Introduction. The writer should prepare an introduction
to the propogal which states his thougits as succlnctly
as pessible, and which tells the reader what he might
expect as the proposal develops.
Statement of the problem. What is it that caused you
concern and led you to prepare the proposal? 1If you are
unable to state the problem, maybe there is no real pro-
blem. Or, maybe someone elsc should prepare the proposal.
Definition of the objectives. As mentioned previously,
funding agencies are particularly concerned with the ob-
jectives of the program. Whether you are preparing a
proposal for a training program or for library develop-
ment, you must have in mind some purpose.
Development of goals. Do you wish to remove deficiencies
in the collection? Do you wish to preserxve black expexi-
ences through the oral tradition? Whatever your goals,
state them. Be sure that you have goals!
Set milectones, If milestones or timetables for completing
activitiés are established, the proiect director will
be guided in executira +he project 1f funding is awarded.
Measurement of progress will ale~ ha possible.
Definition of procedures which have been established for

meeting the problem. What steps will be taken in developing

Q LY
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the program or what activities will be required?
Description cf follow-up activities, If you are aiming
to remove deficiencies in the collection, show how you
will follow-up your program later to see that deficiencies
have been eliminated, or reduced. If you are developing
a training program show how you will follow-up activities
of the program with examination of on-the-job activities.
What will the participant do once he leaves the program?
Evaluation. Show what methods will ba used in evaluating
the program and its effect on the participant. Show how
each aspect of the program, whatever it is, will be
measured. Objectives may need to be redefined as evalua-
tion prcgresses.

Determining usefulness of the project. While the projsct
may appear to have usefulness. this must be shown, and
funding agencies may need to be convinced of its useful-~
ness. If you are unable to sell yourself, how can you
sell the agdency?

Requirements for staff, quarters, etc. Show the fu.l
needs of the program. Avoid underestimating needs. If
the program requires an additional librarian. additional
clerks, an administrative assistant, or others, indicate
this need. Black librarians, especially those who ad~
minister special black collections, must cease to think
in consexvative terms, and stop "getting by" and "putting

up" merely because we have always done things this way.
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Budgeting. Prepare the budget carefully, giving budget
notes or explanaticns when necessary. Show how a salary
was derived. Be gure to include indirect costs, overhead,
Or some allowance for funds for the institution to cover
many hidden expenses tha. are involved, Employee benefits
must also be included.

Preparation of preliminafy draft. Input into the draft
should be received from the staff, readers on campus,
perhaps from the funding agency (as suggested previously)
and from others who are interested in BZ&iping you. No
matter how wall one writes, he can benefit from the gx-
Periences and suggestions of others, EJQiting of the re-
port should be done by someone wno will be critical and
helpful. Aall too frequently, we overlook our own mistakes
while others may easily find them, An English professor
could be especially useful in editing the proposal, es-
pecially if the writar has difficulty wish expression- and
with grammar.

Preparation of final draft. Give attention to the appearance
of the typed page; therefore, use the best typist available.
Sloppy proposals are discouraging to readers and/or proposal
evaluators.

Preparation of abstract, grobably one page or less, a

cover sheet, and appendices, when necessary. Aprendices
may show ‘some of the publications or activitics of the
library or the special black collection, and may be im-

pressive to the funding agency. If they, teco, are 8loppy.

sve)
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they will serve little value in the appendix.

Final editing. Although this is the last atep, it is
one of the most important ones to the success of your
WOXk as a proposal writer. Final editing should be
undertaken by someone who has a careful gye foxr errcors,
mechanical ox otherwise, and who will help eliminate
vagueness and other problems that might hsve bean over~
looked.

The third area of concern for us here is the Function and
activities of those who read and revisw propozals., Fundiing
agencies such ag the U. §. Office of Education and the Naztional
Endownent for the Humanities have panels of readers who must ra-
view and rate alil proposals submitted to them. Although final
approval doces not rest with the readers and reviewexs, their com~
ments, criticiems, and suggestions are weighty. Readers may usge
several techniques in appraising proposals: they may use ratings,
such as low priority, high priority, or a scoring system; they
may make suggestions for modifying the proposal, ox this may rest
with the funding agency; or they may recommend the proposal for
action according to certain priorities.

Thnere are other areas which are of specific interest o the
raviewers: the value of the project must be determined, although
sometimes the vaiue seems to be in the interest of the reviewer.
If he has no interest in oral history, for example, he may give
the proposal a low prioricy; oxr, if the valué’of the project is

unclear in the proposal, he is in an awkward position to give it

wI
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a fair rating. Suitability to the interest of the funding agency
will be considered. The agency will expect to receive proposals
which reflect aresas in which the agency hasz indicatad its intaxest.
Though there are times when agencles may fund proposals outsids
their stated intexests, oriority is given to their expresased areas
of coacern.

The design and plan of the work will be givan caveful atten-
tion. Poor design may indicats the possibility of poor execution

of the project. It may also result in a low rating. On tha othax

hand, gocd design may not assure I nding, particulariy if tha pro-
ject has little oxr no value. |

A ~ompeten* diresctoszr and staff will be sxpected to adminigtsrx
and to serve the prograr. Ffunding agencles 3ike to know that
monies will be administerad properly, and will have confidence in
competent people who work with the program,

The budget willi be examined in detail, ané items that ars
not allowed, or excezsive reguesis, will s pointed out. The pro-
-posal may be funded, but budget modifications wili bes requirsd. It
is not uncommon to £ind granting agencies which will ask the pro-
posal writer to increase certain budget items in the interest of
the program.

Some agencies, particularly the Wational fndcwnment fox the
Hunanities, are concerned with the potential contribution which
the program may make to scholarship. For example, the research
office of the Endowment is concerned only with those proposals zani

programs that are highly research-oriented. Other propnsals are
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discouraged, yet the Endowment may suggest other offices or
agencies which may be interested in the proposal.

The fourth, and final area of concern, or the topic which
apparently concerns each of us is sources of funds for support
of special blgck collections. These sources may be grouped into
two categories: féderal and private. Rather than 1list in detail
all agencies or organizations which have, or may, support black
collections, let us simply examine a few sources. (The attached
bibliography serves as a gulde to sources of information on grants
and will describe the interests of the-funding agencies.)

Where the Federal government is concerned, support for library
programs in general has been drastically reduced. The U. S. 0ffice
of Education has provided support for collection development in
areas of black studies and minority studies through Title II-A’
of the Higher Educatibn Act, and library training programs through
Title II-B. After Fiscal 1974, however, these funds will be alimi-
nated, so that we must turn to the National Endowment for the Arts,
and the National Endowment for the Humanities, where some support
has already been given in the interests of black collections and
felated activities. Whether or not federal funds will be available
through other means, as, for example, a library component to um-~
brella proposals in other areas, is something which we must explore.
We must also encourage additional legislation to support library
programs, seek funds that may be earmarked atqthe state level, and
ao 211 that we can tc convince the Federal government of its re-~

gponsibilities to libraries, to black academic libraries in

g
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particular, and to the support of special black collections.
Sources of funds from private sectors include such national
agencies as the Ford Foundation, the Rockefeller Foundation,
Kellogg, Kresge, the National Council of Churches, various fra-
ternities and sororities, and others. We will recall the collec-
tion of paperback books in black studies that was made available
through the Ford Foundation, or the cataloging, indexing, and

preservation projects in special black collections in seme of our

libraries which Ford also supported.

On the local scene; we must determine which agencies within
the region, the state, or the city, will support academic programs,
Many of us benefitted from the grants of the Hill Famlly Founda-
tion in Minnesota, whose interests lie primarily in that state,
but spread momentarily to black college libraries. In North
Carolina, the Babcock Foundation and the Reynolds Foundation have.
supported activities in black academic libraries, and may be
sources of support for projects in special black collecticns in
that state.

Working with many of these agencies mentioned and working
through other areas are the various black college associations
and agencies, such as the

. Institute for Services to Education (ISE). Represents a

federally funded consortia of black colleges, sponsors
faculty and curriculum development activities, and pro-
vides teohnical assistance for educational activities.

. Moton College Service Bureau. Conducts proposal-writing

workshops, engages in preliminary research for colleges

tYon
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before proposals are prepared, serves an advocacy role
between black colleges and the government, lobbies for
black colieges, and 1s generalily concerned with groups
of black institutions.

. National Association for Equal Opportunity in Higher Edu-
cation. Represents most black colleges in their efforts
to obtain federal support and the attention of federal
prograns.

. Office for the Advancement of Public Negro Colleges. An
affiliate of the National Association of State Universities i
and Land-Grant Colleges. Functions to collect and dissemi- |
nate information on member colleges and to show the need ‘
for better federal and foundation support.

. Technical Assistance Consortium to Improve College Services
(TACTICS). Like ISE, TACTICS represents a federally funded
consortia of black colleges, and sponsors faculty and cux-
riculum development projects. Technical assistance and
gservices for educational development are also provided.

. United Negro College Fund. The oldest fund-raising agency
for private black colleges which are accredited and degree~
granting. Funds are raised from corporations, foundations

and individuals.

In summary, we have examined the financial plight of the black
colleges and pointed out the financial problems which their 1i-
braries have. We found a cadre of libraries which is impetuously

seeking to enrich resources, services and programs in special black
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collections. 1In the main, we have focused on the preparation of
proposals which librarians must use to seek funding, and have

listed briefly some of the sources of funds for special black col-
lections. 1In proposal writing, it was suggested that librarians
need to give consideration to four broad areas of concern: basic
considerations, such as identifying needs, locating funding agencies
and working directly with those agencies; techniques and guidelines
for prepariny proposals, such as understanding the language of pio-
posal writing, stating the problem, setting goals and objectives,
setting milestones, defining evaluation procedures, bedgeting, and
other factors; activipies of readers and reviewers of proposals;

and sources of funds for library activities, of which many of th?ge
sources have been concerned with the support of blatk collec-
tions. Working with these agencies, whether federal or private,

are six black college associations and agencies which helped to
provide financial and technical assistance to black academic institu-
tions and/or their libraries.

Where do we go from here? It is obvious that there are cer-

tain needs which black college librarians now face:

1. There is a need for workshops on proposal writing to
develop writing abilities and to explore in detail sources
of support.

2. There is a need for black librarians to have an exposure
to officials of funding agencies so that our needs can be
felt as sometimes possible through personal contact.

3. There is a need for involvement in total university

planning so that the full support of cur institutions,
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financial and otherwise, can be encouraged. Many of our
administrators are [ar too unconcerned atout ouxr libraries
and our black collections in general. We nesd to be at
the decision-making levels where we can help to shape the
ideas of those who plan our educational programs so that
they think of CAI (Computer Assisted Instruction), and
CMI (Computer Managed Instruction) along with LAI (Library
Ass! ‘ted Instruction) and IMI (Library Manraged Instruction).

But when all is considered, we must have a concern with account-
ability. If our special black collections receive the support that
they deserve, it is our responsibility to promote activities, pro-
grams snd services which prove that the financial and other support

which they reteive are well utilized.




ORAL TRADTION - A VEHICLE IN EDUCATION

By Wayne D, Watson

"In the beginning God created the heaven and the earth. And the
earth was without form and void; and darkness was upon the face of the
deep. And the spirit of God moved upon the face of the waters. And
God said, let there be light: and there was light. And God saw the
light that it was good: and God divided the light from the darkness."
(Genesis 1: 1-4)

Said the signifying monkey to a lion one day, there's a bad mother-
fucker coming your way. Now here's something I really have to say, he
talks about your mama in a helluva way. The way he talks about you he
can't be right, and I know when you two meet there's going to be a hel-
luva fight...

PERSON I: T remember a day, I think it was 1907, yes I do, I think
it was 1907. He was getting off the train, and there were
eight men surrounding him. Eight men of the same color;
and eight men dressed alike.

PERSON 2: Well who was that man?

PERSON 3: Well that was Booker T. Washington. As he walked, he walked
on cedar and the reason why we laid them down in front of him
is because when ~~dar dries off it crackles when you walk on
them, and us old people down South called that "the crying of
the cedar", and we felt that Booker T. Washington was fit
enough to walk on the teurs of Black people.

What you have just heard are three different forms of Oral Tradition.

One is formal, formal meaning that he word structure, the sentence

h




structure and the form itself and sometimes even the emphasis of certain

words are frozen., That w.s the first one, the resding from the Bible,
The Bible and the Holy Koran may possibly be two of the most noted Opsl
Traditions that have been transcribed, yet we never look at them this
way. The second one was an informal tradition., An informsl tradition
is where the theme is frozen throughout but the words and sentence struc-
ture may change, like those of you who are from St. Louis or New York
may be familiar with the signifying monkey starting off with a lion, or
an elepiant. There are many different versions but the theme would gene-
rally stay the same and the word and ventence structure would change.
The thirl one is what wa call a personal rememberance. By personal remem-
berauce, ve are talking sbout the theme is generally tho same, but the
word and santence structure are once again not necessarily srosen and the
theme my scmetimes change. This is where you have to bring in your various
oral int:srview techniques.

For those of you who have to go back to work and show your boss that

you now hive a definition for oral tradition I'll give you & short one.

Jans Vesia, an anthropologist states "Every oral zradition goes back to
an initial or proto witnessing of an event or fact in the past from which
an eye witness reported or else the testimony is based simply cn heresay

or a rumor. The report is then handed down orally along a more or less

long chain of communications until the scholar gets the tradition from the
last informer of the chain as the last or finmal testimony and fixes it in
writing."

Now that we have the definition out of the way, oral tredition as
you know is an African phenomenon more than anything else, In European

societies, they dealt more with the written form, thus Buropeans believed
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something is of valie only when its written and thus most of us have been
taught not to value anything that is presented to us in an oral form; we

have to see it in writing. But in the African society a man's word meant

gsomething,
One of the many purposes of oral tradition was ¢c act as an educa-
tional vehicle or to transmit the culture, knowladge and skills of one's

sociaty onto future generations. Oral traditian is usually handed down

1

within the Africen society by the woman of linkage or the village griot.
The woman of linkage would be responsible for transmitting onto the child-
ren the family culture, the family valueg, the family history and geuca-
logy. This was a very important responsibility that they held. The griot
would tell the history of the entire '"tribe" as westerners would call it,
but in reality the tribe in many cases was a nation, Some griots can go
back 600 years and tell the history of the nation and families within that
nation, I'm sure most of you are familiar with Alex Haley who found him-
self on the shores of the Gambian river talking to a griot and having him
tell Alex who his ancestors were,

The following is an example of how one griot begins his oral tradition.
He would start out with:

"I am a griot, it is I, Djeli Mamoudou Kouyate,
son of Bintou Kouyate and Djeli Kedian Kouyu-
te, master in the art of elephants. Since
time immemorial, the Kouyates have been in the
service of Keita princes of Mali; we are are
the vessels of speech, we are the repositeries
which harbour secrets many centuries old. The
ert of eloquence has no secret for us; without
us, the names of kings would varnish in obli-
vion; we are the memory of mankind; by the
spoken word we bring to life the deeds and ex-
ploits of kings for younger gererations. I
derive my knowledge from my father Djeli Ke-
diaa, who also got it from his father; history
holds no mystery for us; we teach to the vulgar

i
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just as much as we want to teach them,

for it is we who keep the keys to the

12 doors of Mali, I know the list of

all the sovereigns who succeeded to the
throne of Mali, I know how the Black
people divided into tribes for my father
bequeathed to me &1l his learning; I

know why such and such 1s called Kamara
another Keita andyet another Sibebe or
Traore; every name has a meaning of se-
cret import., I teach kings the history
of their ancestors so that the lives of
their agents might serve them as an exam-
ple for the world is old but the future
springs from the past. My word is pure

and free of all untruth, it is the word
of my father, it is the wo:d of my father's
father. I will give you my father's words
Just as I received them; royal griots do
not know what lying is. When a quarrel
breaks out between tribes, it is we who
settle the difference for we ara the depo-
sitaries of ocath, which the ancestors
swore. Listen to my word, you who want

to know, by my mouth you would learn the
history of Mali., By my mouth you would
get to know the story of the ancestors of
great Mali, the story of him who, by his
exploits, surpassed aven Alexander the
Great; he who from the East, shed his rays
upon all the countries of the Wast and it
goes on,”" (D, T. Niane, "Sundiata")

At this point the griot would go into the historical events and
genealogy of the nation. I would 1like to go back to somathing, notice
I said, 'we teach to the vulgar, we teach to the vulgar just as we want
to teach them - remamber that. Two waeks ago I was talking to Dr. awe
from Nigeria and she was telling me about the number of white anthro-
pologls  in Africa seeking out the history, culture and ganeslogy of
Africa . »>ugh the griots or othe; elders who would sit down with them,
She said some eldeys would share their fish and wine with them and make

the white anthropologist feel vezy relaxed and just start telling them

things, and the white anthropologist would just be recording and writing
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and when he feels he has enough for his book or dissertation he leaves
and goes back to England, Dr. Avwe not being pleased with the elder
devulging all of this information would esk the eldar; why would you

tell this outsider our history? and the elder or griot would eay, we

tell them what we want to tell them - we meke them feal relaxed and

send them home, but they have liec, and they write their books. This

is not in all cases but this is part of the reason why anthropologists
have devised all kinds of anthropological techniques, diachronics, syn- ]
chronics, emic, etic and analysis, to try and gift through the lies thuc
the brothers are purposely telling them. Its not that a lot of the bro-
thers have forgotten, or not that thay misplaced a fact or figure here,
but that they knew who the outsider is and they purposely lie to them
because they are illegitimate. Remsmber that, he was in many cases par-
ceived a3 being illegitim te so I repest '"we tesch to the vulgar just as
much a8 we want to teach them," You are oral historians, you are dealing
with Black people - you are legitimste and I nsed not sey who is illegi-
timate when you'rs dealing with Black people.

When I first started doing interviews, 1'd be interviewing theage
elders and this one elder would be quoting the Bible to me, "the lord
says that thou shalt not kill, thou shalt turn the cheek and ghe would
just quote end quote and all of e sudden I would ask & question and she
would suddenly respond by saying 'them white folks need to be killed" and
I would look at the elder and 1'd say, wait a minute ma'am and then she
would recompose harsz2lf and she would say, no, but the Lord says ....
and I was very confused, for my first couple of interviewz I didn't know
what to do, ‘causze I said, are these elders lying to me, or sre taey

playing gawes with me, they are talking love on one hand, and vesngesnce




on the other.

Another example is the elders would talk about how we must live to-
gether in harmony with white people but one minute later will vehement 1y
say, 'no, we got to stop them, we can't let them pollute »~ur blood stream",
pollute our blood stream, that's what these old ladies ware saying and that
is, I just learned recently from Dr. Sherman Beverly is called "oitun;ion
orientation." What it means is dealing with a situation as though Jne
situation does not affect or releate to the previou; or. later one.

Our elders have been iorced to bacoﬁ. situation oriented. The words
of the Bible have been instilled in them so much and geno-racist America
having also had & profound effect on them has forced them to respond dra
matically qifferent to seemingly similar situstions. I hope you can now
begin to see that the role of the elder in Africa and in Black America is
very important, if not, whet 1 pfz;:as next may help you.

feer reer

WArrier
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XNAANT
Two very important segments of the African society are children and

elders. The above graph depicts this., Take a male child and you take &
female child and they are very valuable incumbents within the society, and
they grow together. One becomes g warrior, while the other goes out and
learns how to coc’c, learns more about taking care of children etc., they

both become peers at the same time, they marry, they go through 1ife,

and then eventually they become elders. The infants are your hope and

energy for tomorrow, the elders guide your hopes and energy with their

* *This 1s the African concept of housewifs,
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wisdom. So the society had to build a link between the elders and the in-
fants. One of the connscting links is oral tradition. Oral tradition has
allowed the socisty to connect the elders with the youth end this process
becai.e one of the pillars of the African educational institution. In Ame-
rica we don't have any vehicle. How many times have you walked past your
grandmother and said, ‘Oh hi, Granny, I'm going to the library to study.’
You just passed up a valuable source of knowledge. Nikki Giovanni has a
poem titled "Alabama Poem." Read it, study it.

So between the elders and the infants, a vehicle had to be set up.

Orsl tradition was something to pass on the knowledge, skills, and culture
from elders on to future generations. Remember we have the elders here in
the United States and they have a role and this role has not been utilized.

Historically, educational institutions have been struggling to make
curriculum meaningful and applicable to student nseds, During the period
of reconstruction educators debated whether students should be given a
classical of practical education. This is not primarily a role which edu-
cators were addressing themselves to the education of African-Americans,
and I pause here.

I was interviewing & lady, she said something about, well, you kunow,
ite the motheriand; and I looked at her, I said, the motherland, I'm used
to hearing the European woman talk ebout the mothterland. I said well,
this lady was born I think it was 1899 or 1898, I said what 18 the mothar-
land? One thing about being an oral interviewsr, you must always play the
nut role, ba dumb, don't ever assume, ask that question. You want your
tape to be so that'if 50 years later someone listens to that tape, they

might say, boy, that interviewer sure was dumb, But that's the way it

e
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should be, because things that you will assume or thiangs that you may know,
other people would not know who 1istens to it. So alvays ask the very basic
quastions.

This issue primarily arose whan educstors were gldresaing themselves
to the education of African-Americans., Practical education was chosen as
& course to be followed because of the industrilization and other social
factors. The question of classical or practical education was not cattled
for that generation and each subsequent gensration has been confronted with
the sams questions >r extansions of them,

The questions asked by parents today are, 'if my child receives a
meaningful education, if my child prepares to cope with his envirooment,
will my child's education prepare him to survive?' Yielding to publi
pressure educators implemented courses én ecology, drug abuse, Afro-American
history, urban sociology and etc. F:om & iot of truth, Afro-American his-
tory and urban sociology students wers to lsarn about Afro-Americans and
urban populations of Unitad States. When tzking these courses, rarsly
would they discover historicel or scciological data that related dirvectly.
to their own community. This infrequent phenomenon or digeovery related
to historical or sceiological data is considered by some edweaisxs to be
2 necessary part of a meaningful educationzl process.

Becau;L of this rerity the student is forced tu live in two werlds, one
i8 his community, a world where things ere very close and personal ts him.
The other is the largest soclety in the school., 1In his perscnal world he
hears old timers taik ebout back thea snd he's aware of the brothers in-
ability to find a job.' He knews the junkie in the corner and the police-

man and they both know each other. 1a this world jezz reigns supreme which
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13 epitomized in Herbie Hancock's Mwandishi. These are all part of his daily
1life experiences., The student’s second world, the school, has a wider scope
and different values to the world in waich he is familiar. This second world
deals with time as though it is a watch that can be turred backwards or for-
ward with a fiip of 2 page. It deals with space and distance as though no-
thing was further than a trip round the corner. Chicugo to Atlanta, Los-
Angeles to Seattle, family role, community needs, unemployment statistics,
societal values, genocide, Billy Evans and the National Anthem are sll snid’
in one breath. Students are thrust between these two worlds and the results
are confusion and low self esteem. African-American students definitely
have problems with their wental conversion between two worlds. W.E.B. Du-
Bois commented on this second world in which Africun-Americans ars forced

to live.

M e A world which yields to him a0 trus
self~-consciousness but only laeta him see
himsalf through revelation of the other
world, 1It is a peculiar sansation, this
double consciousness, this sense of al-
ways looking at oneself through the ayes
of others or measuring one'’s soul t, the
taps of amother world that looks on in
amused contempt and pity. One aver fesls
his twoness, an Americen, a Negro, two
souls, two thoughts, two unraconciled
otrivings, two warring ideals in one aark
body whose dogged strengths alone keeps
it from being torn asunder.'" (W.E.B. DuBois,
The Souls of Black Folks, from Three Negro Classics)

To take a student's life experieance and tie them into his educationzl
experience is to tell hin chat his comaunity, his family a2nd his life have
some value., The stud:nt should be 'alioweéd to discover the history of his
community and to develcp en uuderstanding of sociological phenomenon in

his community. Ha should be given the opportuuity to interyret theea findings

3%




with the guidencs of a qualified teachar, The student should be allowed

to discuss and intarpret historical or sociological data insteaﬁ of always
relying on an author o» teacher to interpret it for him. Whan the latter
is done, the student is robbed of all opportunity to enfoxce his own scien-
tific analyais which is the reconstruction, interpretation and thinking
through of a problam, thet's very important. The process of allowing the
student to think through problems or daza concerning his community is some-
thing that is rerely done. I 2180 ese the shsancs of gnothar basic variable
that ghould be present in svery child's =ducation, that of leerning gbout
his own comaunity. Students go through 12 years of schovl and learning no-
thirg or very 1itils abour thsir own comuunity, The smkll smount of know-
ledge they do accwuulate 1is efther lmposed upon them by tha tauacher or
lesrned from thsir parsonal 1ife expsriances, This 13 prassnt not only

in 2 primezy or secondsry education but slas in higher edusstion. Studencs
go throsgh four yaars of college mejoring in socislegy, They stated the
classical works on community pewer or social Btre .1fication and malke s feyw
trips to the local community to absorb or help canvass 1w en election,

Thag sounds familiar to & lot of you, Geesn't 1t?

In nany cases thass students graduste from college knowing nothing
about their own community or he comunity surrouvnding thaiz collage, Torv
instance, rwst undargraduste stadents ere not givea the cpporieaity to do
orimary or ssecondary research, In TARY e23es they ave 21lowad to ger by

in their classes with writing papers with 1little ox n6 sclendific ansly-

s8is, Thase studets are csldom ever given tools or taught to devalop

tools to facilitate research in the eccial sciences, Thay raly vzen other

people to develop tools, do resesreh, orgenize and intswprat doze.
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The student shauld be given tcols and proceedures for generating
and analyzing social science data. Thus providing himself with inforus-
tion gbout his community. The student should also be given the oppurtu-
nity to create and develop his own tools for future research in the com-
munity. The consequences of this study, now let me tell you, one reason

why I'm jumping back from this and should, bacause this is the first chap-

ter of my dissertation. The consequences of this study for any community
in which it is conducted are that it will provide the entire community

and more spacifically, the African-American community with sociological
and historiczl jata which can aid the community in understanding its past,
The study will aiso involve the community and actively they can develop
intc dynamic forces in the community. The significance that the study
will have for teachers and administrators is that more {nformetion will
be available about the community to draw from when making decisions.

From such data, administrators and teachers will slso gain a greater under-
standing cf the community in historically rooted problems of today. Data
generated from S,5,C.M., - SSCM is Sccial Science Curriculum Model - that's
the model that I develcped., It consists c¢f three research approsches,
Oral history, Genealogical analysis and Newspaper analys'is. 1 adapted
all three of them to a systematic approach, or more specifically PERT -

Program Evaluation Review Technique, Dats generated from S3Cf will place

students in a better position tc identify and define prodlacs,

Through knowledge and understanding of the commurity, adminictra-
tors can also gain respact for the community., 7That's an assuuption on
my part. After a beriod of time the community will be viewed by the

educetional institution as a valuzsble rezource and the edvcational

Q (35
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institution will be viewed by the community as the same., Data will also
be available for teachers from diverse or similar cultural and environ-
mental background, which can help them to understand the student they are
trying tec teach. 1In order to help a child to learn, the teacher himself
must discover the reference points from which the child starts,,. he must
learn a good deal gbout the pupil's cultural environment and his cultural
motivation, if the teacher is to guida the child's naw learning effective-
ly. Such an understanding can help the teacher know and comprehend some
of the basic problems the child and his family presently face and will
possibly be facing the rest of their 1ives, It should be noted that data
that generated from S3CM should not be used as & mini course for white or
middle-class teachers and administrators to obtein & euperficisl under-
standing of African-Americans or the comnunity surrounding the school.
Such an sndeavor will undermine the purpose of SSCM.

The significance of the model SSCM is that it will be mede available
to high schools and colleges making it possible for them to add supplemen-
tary data, field work experiences and courses to their social science de-
partment. The far reaching consequences of the data genersated are nume-
rous, It will be available for linguists, journalists, anthropologists,
historiand, and future generations to analyze and interpret,

The generation and compilation of the data can also be beneficial to
institutions other tham schools. For instance, a fast growing trend among
libraries is data becoming the community information inventory. SSCM can
assist these libraries in becoming information centers by helping to gene-
rate some of the d;sired data for the center, Basically what I am saying

is, when you start with a child, the most valuable thing to the child is

~
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himself. Teach him about himself, and the best way to teach him about
himself is through himself. Oral tyadition is a means of accomplishing

this.
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RESEARCH BLACK MEDAL OF HONOR RECIPIENTS
AT THE NATIONAL ARCHIVES

By Preston E. Amos

It is a pleasure to have the opportunity to share with you
some of our experiences as researchers at the National Archives in
Washington. For the last nine months, my wife and I have spent
hundreds of .aours at the NA doing research on the fifty-odd Blacks
who qualified for the Medal of Honor during the years 1863 to
1898. I can truthfully state that the experience has been one of
the most rewarding of my entire life. I think my wife feels the
same way about the matter. Hodlver, there are times when she
kiddingly complains that she is the only wife in the world who
ever had to spend part of her honevmoon in the NA doing research.

Perhaps this is as good a time as any to tell you about one
of my experiences at the NA. A few months ago a white researcher
engaged me in conversation while I was taking a cigarette break.
He explained that he was there seeking information about a rela-
tive who had served in the War of 1812, and it was obvious that
he was curious about my purpose at the NA. At that particular
time, I was in no mood to voluntarily explain what I was doing
thére. I simply told him I was not there doing research on an
ancestor., As I continued to smoke my cigarette, his curiosity
overpowered him, and he asked haltingly what kinds of records did
the NA have about black people.

Even though I realized that he asked the question in all inno-
cence~-and, I might add, in all ignorance~-I must admit that I

was somewhat irritated by it, First of all, I was irritated be-
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cause he assumed that I haa to be there doing researcn cn a black

subject, as if it were against the law--ox something--for me to
be there doing research on anybody else. But I was fax more irri-

tated because of the wider implication of his question. What he

was really asking is this: "Since you people have made little or
no contribution to the American experience, what would the NA

have about you?"

My reply was that, after all, the NA did have military recoxds
going back to the Revolutionary Waz. I do not think he underatood"
what I really meant by that because he had no awareneas whatever
that Blacks had made a significant contribution to American mili-
tary history. I cculd have told him about Crispus Attucks and the
Boston Massacre, I cculd have told him about the black Mijute Men,
I could have told him about black participation in the War his
relative fougit in, I could have tcld him about black participation
in all the other wars engaged in by the United States, and I could

have told him much more about the black contribution to other as-

pects of American life.

But, I told him nothing. Perhaps I should have taken the time
to “"educate” him, but I did not have the time or the inclination.
Both you and I know that that particular man represents the typi~-
cal white American, and we know the typical white American knows
almost nothing about the black contribution. On the other hand,
placks do not know very much about black history either. This sad
atate of affairs exists mainly because so very much of the black
contribution has beeh suppressed, misinterpreted or ignored by
American historians.

Allow me to briefly tell you how I did become interested in

)
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Black Medal of Honcr Recipients. It all began about fifteen years
ago when I was living in Milwaukee, and working at the Milwaukee
Public Library. One evening I happened to csee on television a long
drama devoted to the Battle of the Crater, which was fought near
Petersburg, Virginia, during the Civil War. That was an assault
which General Ambrose Burnside had selected his black troops to
lead, and had given them special training for this assignment.
Howeve., the day before the battle, Generals U. S. Grant and George
Mead ordered Burnside not to use the black troops to isad the assault.
If the assault failed, they reasoned, they - the generals ~ mijght be
accused of using the Blacks as "cannon fodder.'" There is also
reason to believe Grant and Meade had doubts about the fighting abil-
ities of the inexperienced Blacks in the Army of the Potomac. At
any rate, Burnside was forced to substitute untrained white troops
to lead the assault, and the result was one grand fiasco. The Union
forces loust the battle, and suffered 3,798 casualti:s; including
1,327 Blacks who were ordered into the battle at a later stage.

That television progré™ stirred me as few things have. I felt
I had to learn more about this subject. As a result, I began readirng,
and in time, I suppose I became an amateur specialist of sorts in
ﬁLack Civil War history. I learned that Blacks had played a very
important role in the war and that some service men had even won the
MOH, the highest possible aware for gallantry above and beyond the
call of duty. That was quite a revelation for me, because I had
been brainwashed into thinking that Blacks had the worst sort of
overall record as combat troops., and that when the shooting started
black troops were ready to head the other way.

While still in Milwaukee, I began the research on black recipi-

43
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ents of the MOH. My first task, of course, was tvu identify the re-
cipients. From my preliminary reading, I had obtained the names

of a few of the Civil War recipients, but I had no idea who the

others were, At that point, I wrote my COngreésman and requested
that he obtain the names of the recipients from the Army and Navy.
He tried, but both services informed him that they had no MOH list
which designated race. 1In addition, they informed him that to com-~
pile such lists by race would be a major research project which t hey
were anable to undertake.

I began to dig for the names of the other recipients, and I

was eventually able to find them in such books as the old Nedqro

Year pogk and other sources that had more or less complete lists

of the known recivients. From there I went to the most recent Army
and Navy lists of MOH recipients. From the 1948 Army list, I was
able to look under a wan'‘s name and find the following: his rank
at the time he qualified for the MOH, his organization, the place
and date of the deed, the date the MOH was issued, and the citation.
There is a space for the place where the man entered service and
another for his place of birth, but in most cases these are blank.
From the 1949 Navy list, I was able to look under a man‘s name

;nd find the following: his rank, the year and state in which

he was born, the state he was accrediticé to, the General Order
number that authorized the MOH, and the citation, which includes

the date of the action, and the ship or place where the acticn occurr-
ed.,

Even if I had not had such sources as the old Negro Year Bock
to rely on in identifying the men, it would not have besen too diffi-
cult to identify most of them from the Army and Navy MOH lists.

€y'h
at. .4
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All 16 Army recipients during the Civil War served in units which
had a racial designation in their names-~for example, the Fourth
U. S. Colored Troops, the Thirty-Eighth U, S. golored Troops, and
the Fifty-Fourth Massachusetts Colored Infantry. During the Indian
and Spanish-~American Wars, all except four of the 25 recipients
belonged to three of the four black regiments in the Regular Army.
Those four black Regular Amy units were the Ninth and Tenth Cav=-
alry Regiments, and the Twenty-Fourth and Twenty-Fifth Infantry
Regiments. With this being the case, all one had to do was to go
down the Army MOH list and pick out the enlisted men who served in
regiments with "colored"” in their names or those enlisted men who
served in the Ninth and Tenth Cavalry and the Twenty-Fourth and
Twenty~Fifth Infantry Regiments.

The four black recipients who did not belong to the four black
Regular Army units served during the Indian Wars and belonged to
a unit called the Seminole-Negro Indian Scouts. However, in the
Army MOH list, they are not listed as Seminole-Negro Indian Scouts,.
but merely as Indian Scouts. Still, it would not be difficult to
spot them because they are the only Indian Scouts who had Anglo-
?axon names. They story of the Seminole-Negro people is one of the
most fascinating chapters in black history and it is far too com-
plicated to discuss in detail at this time. All that time allows
me to say about them now is that they were the off-gspring of Semi-

nole Indians and fugitive slaves in Plorida who ended up in Mexico

and the American Southwest.

While it would have been easy to identify the Army recipients

if I had had to, it would have been mo.e difficult to identify many

cf the Navy recipients.

Between the late 1860's and the late 1240's,
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both the Army and the Navy published several MOH lists. At one
time, the Navy lists used the deignation "colored" behind the names
of six of the 15 black recipients included. The reason for this
is that some ship captains were more race—concious than others and
indicated "colored" in parentheses when they recommended the men
for the MOH. The less race-concious captains did not bother and
so the term "colored" did not appear hehind the names of the other
nire,

Eventnough only six of the 15 Navy recipients had "colored"
behind their names, it was denerxally known that a seventh black~--
John Lawson--had also been awarded the MOH. But for more than 65
years-~from the end of the Spanish-American War until the mid
1960'd--it was thought that only seven black sailors had received
the MOH., Then the names of three more surfaced, bringing the total
to 10.

As of this minute, the names of only 10 black recipients of
the Navy MOH have been published. My wife and I plan to publish
the names of five more in our book. What I am saying is this:
"During our research at the NA, we have uncovered the fact that
at least five additional Blacke were awarded the Navy MOH--men:
who were not previously known to have been black. I take this
occasion to make the very first formal announcement of our discov-
ery because I cannot think of a more appropriate place to make it.
I think you may be interested to know that one of the five received
the MOH not once but twice, and that only 17 men have received
two medals during the lio~year history of the award.

As I said earlier, between the late 1860's and the late 1940'3;
both the Army and the Navy published several MOH lists. &all of them
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contain errors, despite the fact that they are official lists,
Some of these errors date back to the very first lists and were
repeated in succeeding issues. Others were maqe in later issues,
but they, too, were repeated. I refer to such errors as the mis-
spelling of names, placing of some men in the wrong regiment or on
the wrong ship, and so on. These errors are not very numerous, but
they do exist, and one has to be aware of them.

Neither the Army nor the Navy had issued a MOH list since the
late 1940's. However, in 1963 and again in 1968, the Senate Sub-
conmittee on Veterans' Affairs published a combined list of both
Army and Navy recipients. The errors incidentally, were repeated.

After obtaining as much information as I could from the Army .
and Navy lists, I began collecting information from other sourceg=—-
books, magazines, newspapers--anything that would provide informa-
tion about the battles, the men, and 2o on. After gleaning every-
thing I could from the resources of the Milwaukee Public Library,

I began borrowing bocoks from the Library of Congress on inter-
library loan,

In mid-1962, I was appointed to the Foreign Service of the
Unitec' states Information Agency. It was necessary to discontinue
éie research.

When I returned to Washington after being overseas for nine
years, I decided to finish up the research at the Library of con~-
gress before moving on to the NA. In July, my wife and I began
our research at the NA. We were assigned an advisor who was a
professional archivist and who put himself at our disposal any time
we needed his services.

We started our NA research with the Army's Civil War recipients.
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In doing this research, the NA records most relied on were the
Compile Military Service Records, records from the files of the
Adjudant General's Office, and the . asion Files.

An individual's Compiled Military Service Record includes his
physical description, age, occupation at time of enlistment, term
of sexvice enlisted for, date and place of enlistment, dates of
promotions, medical records, and discharge date. In some cases,
the Compiled Military Service Recoré contains a certificate of
disability for discliarge if the soldier became disabled and had'
to leave the service for medical reasons. In other cases; the
record may include a death report, a copy of the individual's
substitute volunteer enlistment paper, evidence of title if the
man was somebody's slave before enlisting, and slaveowner's claim
fox compensation for an enlisted slave., From this information,
one can learn a great deal about an individual soldier.

The records of the Adjudant General's Office arz also useful
when researching men who served in the Union Army. The AGO
records contain many types of miscellaneous information, such as
requeats for and grants of furloughs, applications for the MOH,
recommendations for commissions as officers, and on and on.

The information contained in a soldier's Compiled Military
Service Record is very useful, and so is the information in the
records of the AGO. But the most useful of all is the information
found in an individuel's pension File. Fortunately, most soldiers
or their heirs filed for pensions at one time or another after the
Civil War. The Pension Files contain a gold mine of information
and many of them can put a lot of meat on the bones of the service-

men with vwhom they are concerned,..
DS
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Civil war veterans with service~-connected disabilities were

eligible for pensions, and their wives and children under sixteen
qualified for pensions after the veterans died. If Civil war
veterans died in service, their wives and their children under
sixteen became eligible.

As a NA publication statés, "A pension file contains some or
all the following: the name, military or naval unit, and place
of residence of'the veteran; a summary of his military or naval
record; his age vor the date of his birth: date and place of marri-
age; date and place of his death; the maiden name of his wife:
the date of her death; and the names of those surviving children
with the date .snd place of birth of each.”

Some files also contain sworn affidavits (either by the veter-
ans or persons who knew them or both), copies of marraige and
death certificates, newspaper clippings about the veterans, and
many other types of information of use to a biographer.

So much for the Civil War Army recipients. Let us now turn
to Navy's MOH recipients during the War of the Rebellion. fThe
Navy's records are not as complete as the Army's, but valuable-%n-
formation_about Navy men is still available. Before, duxing, and
after the Civil War, each ship was required to submit to the Bureau
of Navigation a gquarterly descriptive muster rool which included
information about every seaman aboard the ship during the preceding
quarter. The muster rcll contains the following information:
name, rating, date and place of birth , date and place of enlistment,
length of enlistment, age, occupation, complexion, color cf eyes
and hair,. height, and a space for remarks.

The NA also has Pension Files for Navy men who filed for pen~
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sions, and, fortunately, some of the Navy Blacks who received the
MOH during the civil War did apply. Their files contain an abun-
dance of information about them, and we now have that information
in our files.,

Moving on to the Indian Wars, I have already mentioned that
after the Civil War, four ail-black regiments were authorized by
Congress. They were designated the Ninth and Tenth Cavalry Regi-
ments, and the Twenty-Fourth and Twenty~-Fifth Infantry Regiments.
Those units were commanded by white officers and were all assigned
to duty in the West, From 1870 to 1890, the four regiments fought
many battles with Indians in many states{ mainly New Mexico, Texas,
Arizona, and Colorado. During that periSd. 14 Regular Army black
soldiers gualified Ior the MOH. Twelve of them belonged to the
Ninth and Tenth Cavalry and were cited for bravery in fighting
hostile Indians. Two of them belonged tc the Twenty-Fourth Infan-
try and received the MOH for gallantry in fighting white bandits
who robbed an army paymaster the soldiers wexrw escorting.

During the same periocd, the four Seminole~Negro Indian Scouts
mentioned earlier alsc qualified for the MOH. They received the
MOH for action against Indians in Texas.

For both Regular Army soldiers and Indian Scouts, the NA has
several types of records that contain information of a personal
nature. Two types are Enlistment Papers and Registers of Enlist-
ment.

An Enlistment Paper, according to a NA publication, “normally
shows the name of the enlisted man; his place of birth; age; occu-
pation;‘the date and place of his enlistment oxr reenlistment; the

period for which he enlisted; his personal description; and his
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ailitary organization." Most of the Enlistment Papers are in indi=-
-ridual jackets, which also include hospital, death and burial records
if death occurred in the service.

The Reglsters of Enlistments are large voluwues which suimarize
~he information in the Enlistment Papers. The Registers of Enlist-
.aent usually cover all Army enlistmentea for a period of a year or
wore. Entries are arranged alrhabetically by the initial letter
of the soldier's suraname, and thereafter alphabetically by the ini-
zial letter of his given name. Each entry in a register relates "
to a single enlistment and is recorded on one line extending across
two facing pagee. A full entry shows the name of the enlisted man;
the date; place znd period of his eniistment or reenlistment: the
aame of the twon, country, or state where he was born; his occupa=-
tion and personal description: the designation of his regiment
and company; and the date and nature of his separation from the
service.

Enlistment Papers and Registers of Enlistments for Indian
Scouts were maintained separately, but they are available at the NA.

I should add here that the Registers of Enlistments are on mi-
crofilm and copies of a soldier's entry are available to any interes-
ted person at a reasonable cost. I should also add that copies of
most if not all NA records are available to anyone. The cost is
10 cents for a page up to the size of a legal-sized sheet.

Also extremely valuable are records which the NA calls per-
sonal papers of individual enlisted men. These papers include
official correspondence by and about the soldier.

Then there are also the files which contain letters and other

correspondence received by the Adjudant General's Office., There
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are several series of these files and all of them are on micyo-
film,

Thexre are also othar types of useful recoxds at the NA.

One such example i3 the returns of Regular Army regiments., These
are on microfilm and include information about the location of va-
rious companies or detachments of a regiment at any given time
during the month covered. They aiso show the kinds of activities
the regiments engaged in during any given month, the names of the
nen who were in the hospital, absent without leave, etc.

Another useful series is one called'Returns from U, S. Mili-
tary Posts. As X recall it contains such information as the units
asaigned to the posts, the names of soldiers arriving and departing,
the activities engaged in by units at the post during the month,
and 8o on.

All of the recoxds I have mentioned are extremely valuable
to the researcher, but none is more valuable than the Pension
Files. Many of the black recipients of the MOH during the Indian
Wars filed for disability psnsions.

I repeat: +the Pension FPiles contain a gold mine of informa-
tion. Some of it will make you laugh your head off, and some of
it will make you weep. It all depends on each individual case.
Jere I should mention the NA has what is calied the 75-year restric-
rion. In other words, no outsider is allowed to examine a mi itary
ox pension record less than seventy~five years old. Only the
veteran or a member of his immediate family can do so. Aand,I,
for one, believe this is the way it should be because some of the

information in the Na's files could be misused.
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While a number of Blacks were becoming heroes in the Army during
the latter part of the Nineteenth Century, a number were also be-
coming heroes in the Navy. During what is called the "interim"
from 1871 up to the Spanish-American War in 189é, seven black sea-
men qualified for the MOH, including the five my wife and I have un-
covered.

Most of the Navy MOH's awarded during the interim were for
life-saving efforts, not for bravery in combat. All seven Blacks
received it for saving persons from drowning. I mentioned earlier
that one of the five recipients discovered by my wife and me was
awarded the MOH twice, both times for saving persons from drowning.
He received the first in 1381 and the second in 1883.

Moving on to the Spanish-American Wér, one black sailor and
five black soldiers received medals for gallantry in that war, and
the NA was able to supply us with more than enough information about
them. The NA was also able to supply us with information about
three other soldiers who were recommended to receive it bhut did not,
primarily because the recommendations went astray and did not turn
up until more than six years after the war ended.

There were no black MOH recipients during the two World Wars.,
Why? There are many who believe the services made a gentlemen's
agreement after the Spanish-American War that no black man would
ever receive a MOH again, no matter how deserving he might be.

I do not know. The record will have to speak for itself,

During the Korean Conflict--after the armed forces had been
more or less integrated-~two black soldiers received the MOH.

During the Vietnam Conflict, 20 Blacks received it, including

five members of the U, S. Marines Corp.
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The NA cannot supply us with information about the Kdrean and
Vietnam recipients because of the 75-year restriction, but we
really do not need to rely on the NA because there is so much infor-
mation available elsewhere,

In conclusion, there are four points I would like to make.

Point One: As librarians and archivists, we are duty~bound to

do all we can to encourage thoroughness and accuracy on the part of

researchers,

Point Two: As black librarians and archivists, we are under
professional, moral, and even racial obligation to discourage unqual-
ified persons from attempting to write black history. Often such
persons can do the cause of black history more harm than good.
Perhaps it is better for black history not +o be written if it is
going to be written shoddily by incompetent persons., After all,
there are accepted standards governing the writing of history and

these standards apply to the writing of black histery as well as
other history.

Point Three: By all means encourage and even insist that
researchers you caome in contact with use primary sources when they

]

ars available,

Point Four: Often librarians come across unknown or little-
known facts about black history, Make a note of them, along with
their source. Then check to see if they are generally known.

If not, consider doing an article about them, turn them over to
your history department if you work in a college, or let the

nearest black newspaper know about them.
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CURRENT PROJECTS - SUMMARY OF CONFERENCE

DIRECTIONS OF FUTURE PROJECTS

By Annette Phinazee

As an "elder" librarian and teacher I have given assignments to
several of you in this room. However, this is my first written assign-
ment from one of my former students. My response to his request will
differ from his, however. I am going to take the liberty of presenting
a report based upon quotations from available brochures and articles.
He was never permitted to do this when I could catch him at it. How-
ever, it appears to be safest for me to use this method since I have
not had an opportunity to make visits.

I have been asked to discuss current projects, to summarize the
conference, and to predict the direction of future projects. The major
partion of my time will be spent on current projects. I assume that
you have formuiated your own conclusions about the conference. X am
not brave enough to pvopheSiE about the future when such a d'=press:mg
financial situation exists, but a few conclusions are evident.

Questions that were vraised about current projects are: What is
being done? What are the prospects of these programs continuing? Do
we need more Or do we need to strengthen the gresent ones? How dc we
keep some of these needed programs alive? Why and how should we stirve
for greater coordination? How can other Black schools benefit from these
programs? How can we help these programs?

Prcjects in Birmingham, Alabapa: Durham, North Carolina: Nash-

ville, Tennessee: New York City: and Tallahassee » Florida bhave
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been identified. Please tell us about any others that you know

about when I finish.

The projects may be categorized into two groups: those concen-
trating upon materialils and one which is concernéd with personnel
development and planzing. The materials projects are of two types:
those confined to & zeographic area and cthers limited o oral
history. I shall atiempt to give you the purposes and describe
the activities of each project,

The Schombura Collectign of Black History, Literature and Art

received & grant foxr Y 1972/73 for the purposes of:

1. surveyinyg and organizing research materials
on Afro-Airerican Studies.

2. Investigating the establishrent of a coodinated
national network with other Black Studies resource
centera.

Progress has been made toward extending bibliographical control
of the Collect‘cn and making the materials moxe accessible. &an
increased number of items are now reccrded on microform to assure
both security and accessibility., Initial inveastigations support
the conclusion thet it is feasible to develop a coordinated national
network under the direction of Schomburg personnel., Steps have

been taken to mecure funds foxr this network.

The Alabama Centex for Higher Education (ACHE)} is located in

Birmingham and it includes eight institutions in the state: Ala-
bama A. & M. and Alabama State Yniversities: Daniel Payne, Miles,
Oakwood, Stillman, and Talladega Colileges; and Tuskegee Institute,
ACHE has initiated two projects with U, S. Office of Education
funds: CEMBA (The Collection and Evaluation of Materizls about

Black Americans) and an oral history project,

-~y
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The purpose of CEMBA is to serve as a clearinghouse, planning,
and ccordinating center for ACHE colleges for:

1. activities relating to black studies, Afro~American
materials, and related activities on ACHE campusesS.

2., preparation of archival materials and inventory
of Afro~American holdings.

3, joint establishment of devices needed for joint
use of library resources and facilities,

Activities of CEMBA were projected as including:

1. planning and outlining procedures for archival
programs.

2, continuing informational searches for documents
of historical importance.

3. devising ¢ standard list of subject holdings for
use with ephemeral and archival materials and
cataloging wnd processing these materials.

CEMBA has identified hcldings in the ACHE colleges and shared
the findings.

The African-American Materials Proiject is being conducted by

the School of Library Science at North Carclina Central University
in Durham. Its funds have come from the U, S. Office of Education.
The purpose of the project is to locate, deseribe and coordinate
holdings in the six states of Alabama, Georgia, North Caxolina,
Sbuth Carolina, Tennessee, and Virginia in order tomake them more
available to interested persons.

State centers are at Atlanta, Fisk, and North Carolina Central
Universities; at Hampton and Tuskegee Institutes; and at South
Carolina State College. The state cooxdinators have established
viable field objectives and search technigues and have worked as

a group to solve problems, evaluate progress, and make plans.

Accomplishmentes of AAMP are:
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Prepared and disseminated to the participants
bibliographical tools that ware not ava.lable
and were needed:

d. a finding list of over 1000 black newgpa-
rers and periodicals .

b. & checklist of over 16,000 authors =f pre~-
1950 printed works

Conducted a survey by questionnaire, telephone, and
in person of all identifiable instituticnal holdings
of African-2merican materials in the six states.

This is naot complete, but considerable progress hae
been made.

Fromoted the development and expansion <. archival
programs in the six participating irnst.iltutions.

Initiated a cooperative acgnrigitions consortium of
five of the institutions to purchase expensive and
infrequently used African-American materials with
$25,000 (spucial purpos: Grant under Higher Educa-
tion Act, Title IY-A)

Made significant progress toward identifying and
mcoxding holdings of periodicals, newspapers,
unpublished kibliographies and guides, manuscripts
and archives, and theses. TInitiated the seaxch
for pre~i950 imprints.

Organized records so that is will be possible to
prepare union lists of the different types of ma-
terials listed above, or to trunsmit information .
concerniag them.

Initizted an exghange of information among librari-
ane and interested persons within and among these
six states at an unprecedented lovel. In some
states netwerks have been organized that have perma-
nent value and may be used for other purposes.

Contributsd toward the stimulation of increased
i terest and competence in the preservation and use
of African-Zmerican materials.

Provided another gource of information about these
materizle through the establishment of the AAMP
headquarters which has received and responded to
numerous liquirxies - demonstrating the reed for a
national clearinghouse or center.

Provided the velicle for the location of a nunber
of matexials, persons, and other resources that have

A3
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enriched the individual libraries and institutions.

Tested techniques for locating and organizing materi-
als that will be of value to perxsons who wish to or~
ganize similar projects.

This is the first and oly funded ;roject that we know of that
has involved more than one state in the bibliographical control of
African~-Amerxican materials. It was initiafed with the hope that
it could sexve as a model for other consortia or for a national net-
work. It wac also the first project in a predominantly black uni-
versity to recei&e federal library research funds.

Oral history projects are being conducted by ACHE, Duke and
Fisk Universities,

Purposes of the ACHE project are to:

1. Preserve valuable historical (information) in the
biack community

2. Make additional resource materials available for
instructional and research purposes

3. Use & research training technique for the astudents
who will assist with collecting the materials

The Duke Univergity QOral Kistory Brogram is funded through 1977,
with the most recent grant ceoming from the Rockerfellgr Foundation.
The purpose of the program is to train students to establish oral
history programs at other American universities. At the disser-
t;tion stage the fellows will develop oral. histoxy tapes that should
be valuable for scholarly purpoces, Other sources will be generated
by the program director and his colleagues in the History Department.

The Fisk University Black Oral History Program is funded by

the Naticnal Fndowment for the Humanities. 1Its purpose is to devel-
op an “all-inclusive" oral history collection in the areas of Black

history and culture for scholarly research to:
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1. Support Black Studies programs of colleges and
universities

2. Supplement primary and secondary sources
Activities have included the preparation of brochures, bibliogra-
phies, and a manual for oral history procedures and techniques: and
the spongorship of & seminar.

The Florida A. & M. University Project for Minority Proqram

Development for Libraries and Learning Resources is the second to

receive a library research grant from the Bureau of Libraries and
lLearning Resources. Its purpose is to give assistance to & system~
atic program development of libraries and resource centers for
minority constituencies - coordinating, sponsoring, and supporting
activities.
Activities of this project include:
1. A consultation with the Committee on Negro Research
Libraries to explore long range plans for the devel-

opment of black libraries and learning resources.

2. An inatitute to acquaint librarians with automated
systems at the Couperative College Likrery Cenier.

Plans are being made to design a national network for the dissem-
ination of black resources. An investigation of the uge > federal
documents by black institutions is also under corsideration.

why and How we should strive for greater uoo:.iination

There is no need to repeat here the bznefits to be derived
from cooperative efforts in librariansbip in general. I will not
relate all of the reasons for achieving bibliographical control
of materials by and about black people, but I will give you a few
of my opinions:

1. One of cur major problems as a race has been our

lack of ccoréination and unity. One of the first
strategies used against us was to separate families

. s:\}
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and cbliterate as many memories of onr hexitage as
possible. It will ke a significant achievement for
us to have full control of available information
about our heritage.

2. oOur best black collections {Schomburg, Slaughter)
were developed by persons vwho suffered from ignorance
and distorted versions of our histoxy. It s very
important for us to compile and coordinate our own
materials. The detailed and eitensive misinformation
about Africa and the current "quickie" publications
about black Americans are evidence of what happens
wnen the reporting is done by persons who are not
dedicated to truth and to the welfare of black people.

3. Our resources are limited. We need io coordinate our
effoxts in order to conserve our personnel and funds
and accelerate progress toward our goals.

4. We strengthen ourselves, increase respect for each
other, and stimulate creativity by sharing ideas,
talents, siills, and resources.

5. Uniformity and standardization can be developed and
promoted.

How can we be better informed about the projects that affect us?

First, those of us who are sponsoring precijects must be more
willing to shaxe information. There are still some who tend to com-
pete rather than cocperate. There are ways that we can promote our
own interests without being secretive to the point that is hurts
others. We must develcp a spirit of unselfishness that will pexr-
mit our group to develop to its maximum capacity.

- Institutes such as this are helpful. We have also learaned,
thanks to the Black Caucus, how to take advantage of attendance at
other meetings to get together., As my grandson said when he got
the phrase "by any means possible" mixed up we nust communicate “by
many means, "

The Black Caucus Newsletter can be a vebhicle. The Black Infor-

mation Index had a news secticn which could be used if this publi-

cation is continued. This means, that in addition to those who are

S
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of Learning und Librury Resovroes have beon ungucccs:sful

whe: present trend contirucs, our projccts will have o me sustained
om other than fedexal scurces.

How can we kel these programs?

At present, we can lend aszsistance by

i. Reeponding to requasts for information. Dipliographic
teols are inadegua ic aid we rust comidnicste with cacn
other in order to re @ 2nd crezate those needed,

0

i3

2. Encouraging others to participsie in proijects.

-

3. Providing information about prospective donors of materi-
ale and persons o be interviewed,

pus

-
(2]
jad
b

vture sustenance and development we must devise methods

of getbirg government funds because (1) since 1968 AAMP and the

=~

Florida project are the only areas funded in black universitics:
(2} even by Nizon's standards' this is not a just distribution of

ailable funds: (2) we asked for relatively little and have exten~
ded beyond reasonazblce limits by giving more volunteer than funded
service, and (4} we "did fox curselves" ovaer one hundred yesxs
hefore asking and getting any federal funds foxr these two vears,
Ve must L£ind an effective way to get our share of the funds that
éxe availsble, based on rezszons other than alliance with any polit-
ical party - L incisi upon personal integrity,

We musl become bettcr infeormed alout other sources of funds

and obtain them, I krov no one more adept af getting funds than

Jescie Carney Smith and she has alresdy telked o you. You should

now have the theory and the next step should he to put it into prac-

The next suggesiinn is that we do0 s¢ much as ve can with the
219

funds that we have eithe. from outside or inside -~ instituticonal

ERIC
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Tn the past, black librariens mede great parsonal sacriiices

to identify, eojlect,
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cur heritage. We musi continue

to feel an obligation ard do thiz, We cannot survive 1L we regres

n

O

G
s,

.

rathex than progress -~ even standing stil) constilonics 5 1

Ir cur childrer in the sureets can say “ain't rnobody aoin' to Llunn

-

me arcund” Librarians can too ~ Wo are better prepared to defend

curazelves than they aere. The entixe profession of Librarvienchip
is in the precarious position that it is bzcause we have heen self-
ish, intellectually opebbich, naive poliiically and eccnomically,

preiudiced, cisorganized, and short sighted, Black libzariavs

cannct afford to vse this medel. We learned how fo share at home.
We nave had o be shrewd, resourcefu:, and plan ahced in ordex to sux-

vive., We ave leaxwing (T hope) that it is foolish to be gnobbish

and prejudiced. We have ooz 1ess progress in getiing orxganized,

but I hops zhat we nuw reslize that this is 2 "must" and thot we will
"get with it" an ¢oickly as possible. We haeve the ability -~ &ll

we need ic Lne desive a2nd determination, I am optimistic abeul our

ature if we are willing to give what it tekes, I warn you thet it
will not on easy, but 1 can tell you from experience it's a woender-

ful fesling when you have "given your all" to a worthy cause,

-

Sources:

atear

ACEE Newglebter. “The Rlack Oral nistory Program," 1 (June, 1872},
l-2, Bisk JnLVrLgLu/ Library.

African~Amevrican Materiesls Project,” Typescript

“Minority Progqram Development for Libraries and Learning Resouvrces."
Typescript.

2zl Endowvment for the Fumenities. '"Bumaratiics Ladowscnt Supports
Black &rvilies Fele foz Schomburg Collection.” Mimcographed
ews Relezse,

Q - Len
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Covresponderce fuzom Lawxaence Coodwyn, Director, Crzl History Program,
Nuke University tn Miss Geraldina O. NQL.newn, associatn Diracto;

~ 4

lorth Carolinea Cvugbuj Cndversiwy, Alxiscan-limerxican Materials
Pyoject,
O Sy 2
s
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APPENDIX A

INSTITUTE PARTICIPANTS

Allen, James

Studert

Montclair State College
Montclair, New Jersey

Amos, Alcione M.

Home: 2121 Virginia Avenue, N. W.
Apartment; #716

Washington, . C. 20037

UsIS, Voice of America
Washington, D. C.

Bellinger, Martha M.

1457 Grega Street

Orangeburg, South Carclina 29115
Claflin College-H.V. Manning Library
Reference Librarian

Orangeburg, Scuth Carolina

Beil¥e, Patricia F.

30 Lareshore Tr. Court

Opelika, Alabama 36801

Department of Lducational Media
Auburn Lniversity

Associate Director

Emerican lLibrary Education Project
Auburn, Blebama 36830

Bennett, Yvoime S,

. 1700 Bedford Bvenue, Apt. 146
Brooklyn, New York 11225
Circulation & Reserve Librarian
Medgar Evers Colliege

City University of New York
1150 Carroll Street

Brooklyn, New York 1122%

Bethune, Albert M.

Assistant Librarian
Bethune~Cookman College
Daytona Peach, Florida 32015

Biblo, Mary
5225 6. Blackstone Avanue
Chicago, Illinois 60615

ik

Piddie, Stanton.F.

630 Lenox Avenue, Apt. 9l
New York, New York 10037
Project Director
Schomburh Research Center
103 West 135 Stireset

New York, New York 10030

Booth, Beverly

1320 8t. Jdobhn Btreet
Montgomery, Alabama
kReaders® Advisor

Alabama State Unlversity
Learning Resources Services
Montgomery, Alabama 36101

Brown, Barbara

1801 Clydesdale Place, N, W,
Washington, D. C. 20009
Libracian -« Undergraduate Ser
[loward lUniversity

Washington, D, C. 20001

Brownridge, Ina C.

R, D. 2 1380 Reynolds Circle
Binghamton, New York 13903
Science Librarian

State Univevsity of New York
at Binghamton

Binghamton, New York 13903

Calhoun, Dorothy E.

2937 DAlta Road

Montgomery, Alabama 36110
Maxwell Community Library
Librarian

Rldg, 28

Maxwell AFF, Alabama 36112

Cosh, Pamela J.

3712 §. King Drive
Chicago, Tllinois 60653
Librarian

Johnson FPublishing Company
20 S. Michigan

Chicago, Illinois 60605




Caynon, William, Jv.

8 Center Place Nooth - Apl., A
Bivmingham, Alabama 35204

Alaboma Center for bigher
Sducation ~ Ccordinator

2121 8tk Avenue Horth - Suite 1011
Birmingham, Alabama

Chapman, Dorothy l.

63813 Burgess Streetl

Houston, Texas 77021

Curator of Special Collecticns
Texas Southern University

3201 Wheeler Avenue

Houston, Texas 77004

Clayton, Mayme A.

ExFibitor

Toird World fthnic Books

P.O. Box 39237

Los Angeles, California 30038

Claytc, Minnie H.

G668 Waterford R3., H. W,
Atlanta, Gworgia 30318
Librarian

M. L. Xing, Jr., Center Library
671 Beckwith Street SW
Atlanta, Cworgia 30314

Crawford. H., K.
Student

Daniel Payne Collece
6415 Washington Blvd.

Pirminohan, Blabama 35212

Cunningham, William D.

1200 8. Mashington St., Apt. 328 E
Alexandria, Virginia 22314
Director of University Libraries
Howard University

Washington, D. C. 2C001

Davis, Henrietta L.

3520 virgil Blvd.

New Orleans, Lcuisiana 70122
Assistant Librarian

Dillard Universiiy

2601 Gentilly Blvd.

New Orleans, Jlouisiana 70122

Dibble, Helen T,
108 Bibb Ztreet
Tuskegee Institute, Alahama 36088

Faton, Llsie M.

Rte. 3, Zox 1068, lonnbladl Re
Yellahasser, 'lovida 32303
iiead, Feaders' Services Diviss.
Plovida B & M University

Box 78-A

Tallahassee, Florida 32307

Ellis, Elizabeth G.

102 publer Roud

State Ccllege. Pennsylvania

Undergraduate Labrarian

Fartee Ldbrary

The Pennsylvania State Univ

University Park, Pennsylvania
16802

English, .leanne
Fvanston Township High Schodl
Fvanston, I1llinois

IMsher, Bdith H.

4890 Conrad Avenue

San Diego, Califoraia 92117
Ettoic Studies Bibliographer
Reference Librarian

Central University Library
La Jolla, California

Gaywon, Nicholas
Divector of lLibraries
[lorida A & M Unlversity
Tallahassee, 'Lorida

Cipson, Clara P.
70% Saxon Avenue, Bpt.l
Vemphis, Tennessee 38120

Green, iwecile O.

2116 Mill Steet
Montgomery, Alabama 36108
Librarian

Carver }igh School

2001 W. Fairview Avenue
Montgomery, Alabame 36108

bHaas, Mary F.

445 Sout)h Lawrence Street

Director

Montgomery Public Library

44% South Lawrence Street

Montoomery, Alabama 36104

Hall, bEvelyn
99-25 GHth Avenue 1
Rego Park. Nes York 11363




89-1) Merrick Blivd, Kelly, Mercedes

Jamaica, New York Vasser
Urban Center for Elack Studies
Harper, Marieta 218 ¥Yinnikee Avenue
Reference Librarian Pouwshkeepsie, New York
Howard Univeprsity
Washington, D. C, 20001 Josey, L. J.
Harriford, Williaw Chief
Assocliate Dean Bureau of Academic and Researc
College of Aris & Sciences Libraries
University of South Carolina State Fdvcation Department
Columbus, South Carolina Alibany, Mew York

Harry, Ruth M. Lawrence, Jo Ann

217 3. Jane Street P. 0. Box 1617

Leuisiville, Kentucky 40206 Tuskegee Institute

Branch Librarian Tuskegee Institute, Alabama
Louisiville Free Public Library 36088
Ath and York Street Library Assistant

Louisiville, Xentucky 40203
Lewis, Jannith L.

Jackson, Rebecca i. 4611 Dauvgette Drive N. W.
214 Bruce Street Buntsville, Rlabama 35805
Orangeburg, Sonth Carolina 22115 Bead Ldbrarian
Sexrials Assistant Oakwnod College Library
H. V. Manning Library Huntsville, Alabama 35806
Claflin College
Orangeburg, South Carolina 29115 Little, Ann

Race ERelations Libkrarian
Jackson, Romona Defense Race Pelations Center
Vesser College Student Department of Defense
Urban Center for Black Studies Cocoa Beach, Florida
218 Winnikee Avenue '
Poughkeepsie, New York Love, Dorothy S.

3273 N, W. 48 Terrace
Jones, Yonciel Miami, Florida 33142
1410 Richmond #376 Readers® Advisor
Houst:on, Texas 77006 Richter Library UGL
_Law Librarian University of Miami
Texas Southern University Coral Gables, Florida 33124
320) Wheeler Avenue
Houston, Texas 77004 Lyons, Douglas Jr.

S411 101 85th Avenue
Jordan, Carmen A. Larham, Maryland 20801
3315 Longview Drive Reference Librarian
Apartment 37 Bowie State College
Bloomington, Indiana 47401 Bowie, Maryland 20715
Supervisor of the Multi-Media
Resources Center Xing, Annie
105 N. Jordan Avenue lead Librarian
Bloomington, Indiana 47401 Tuskegee Tnsiitute

Tuskegee Institute, Alabama
Jordan, Casper L.
22 Whitehouse Drive &W
Atlanta. Georgia 30314
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Martin, Gworge 1.

8839 Iiney Branch ®d. #1109
Silver Springs, Maryland 20903
Social Science keading Room
Librarian

Howard University
Founders Library
Washington, D, C. 20001
Mathis, lorothy C.

P, . Box 11S-8taile College
Rcguisitions Librayian

H, A. Hunt Memorial Library
Fort Valley State (Coliege
fort: Valley, Geornia 31030

McCargo, Solomon

701 South Main Stryeet:

Ann Arbor, Michigan 46104

Head Librarian

Center for Afro-American

and African Studies

110C Souch University, 2nd Floor,
Arm Rrbor Bk. Bidg.

Ann Arbtor, Michigan

MeCoy, Edsel Ford

545 Glernmore Avenue
Brooldyn, New York 11207
Media Specialist
Brookliyn Public Library

McGenie, Vivian

tudent Library School
Pratt Institute
Brooklyn, New York 11208

Yorris, Alverta N.

1444 Melvine

Tallahassee, I'lerida 32301
Associate Librarian

Florida A & M University

P, 0. Box 78-A

Tallahassee, Florida

Morris, Thelma A.

201 Evergreen Street, Bldg. 3
Apartment 2A

Vestal, lew York 13850
Assistant Director -
Binghamton Public Library

78 Exchange Street

Binghamton, New York 13901

Morrison, Samvel I
79 Garrison l.ane

Mrosiproct, Ploridsa 33843
Pirector

Living - Learning Library
P. Q. Box 4A8H

Frostproof, Mlorida 33843

Moses, Bibyli K.

4403 N. W. 1B3rd Street
Miami, Flerida 33034
Re;ercnce Liorarian in charge
ef Black Collections

Florida Memcrial College
15300 ¥, ¥. 42nd Avenue
Mismi, Floxida 33054

Mogs, Many Louise M,

1921 Pearson Avenue, 3. W.
Birmingham, Alabama 35211
Archivist

Daniel Payne College

64-15 Washington RBlvd.
Birmingham, Alabaime

Norman, Cassardra ¥.

2784 Shoreland Dir. 5. .
Atlantz, Gworgia 30331
Assistant Likrarian
Interdenominational Theologica!
Center

671 Beckwith Street, S. W.
Atlanta, CGeorgiz 30314

Packwood, Cyril 0.

303 West 66

Huntsville, Alahama
Archivist

Rlsbama A & ¥ University
Normal, Alabama 3257672

hinazee, Anncite
Dean, Schoel of Library Science
Rorti Carolina Central Universi:
Durham, North Carolina

Powell, Addie g.

30 Third Pvenue

Erooklyn, New York 11217
Rdult Services Specialist
Brooklyn Fublie Library
Grand Army Plaza
Erooklyr, New sork




Pryce, Joellen G.

1001 Montgomery Road
Administrative Assistant

ACHE Statewide Oral History
Program

Tuskegee Institute

Tuskegee Institute, Alabama 36088

Ramsey, Jean
Instructor History
Delaware State College
Dover, Delaware 13901

Robinson, Carrie
Associate Professor
Department of LCducational
Media

Auburn University

Auburn, Alabama

Robinson, Wilhelmena
Professor of History
Central State University
Wilberforce, Ohio

Rogers, William C.

P-4 Federal Drive

Mt. Union, Pennsylvannia 17066
Black Studies Clerk
Pennsylvania State University
Black Studies Room

Pattee Library

Rutherford, Doris P,

P, 0. Box 322

Hawkins, Texas 75765
Acting Library Director
Jarvis Christian College
P.O. Box 1868

Hawkins, Texas

Shah, Lena S.

2837 Columbia Avenue

Columbia, South Carolina 29201
Reference Librarian

Benedict College

Columbia, South Carolina 29204

Smith, Alice R.

2509 E. 38 Street

Cleveland, Ohio 44115 .

Branch Librarian

Cleveland Public Library

325 Superior Avenue

Cleveland, Ohio 44104 il

Smith, Juljette S.

P, 0. Box 771

Talladega College

Savery Library

Tallaaega, Alabama 3516C

Smith, Marvy M.

4116-12th Street, N. E.
Cataloging Librarian
Stiilman College

F. 0. Box 1430

Tuscaloosa, Alabama 35401

Sullivar, Ann C.

Box 60

Delaware State College
Librarian

Dove, Delaware 1%301

Tolbert, Odie H., Jr.

223 N. Waldran #S
Memphis, Tennessee 38105
Catalog Librarian

John W. Brister Library
Memphis State University
Memphis, Tennessee

Toler, David

Library Science Student
Montclair State College
Montclair, New Jersey

Totten, Herman L.

526 Woodland Avenue
Lexington, Kentucky 40508
Assistant Dean

College of Library Scicace
University of Xentucky
Lexington, Xentucky 40508

Tutt, Celestine C.

456 Riverside Drive, Apt. B
Librarian Urban Center
Columbia University

206 Lewisohn liall

New York, New York 10027

vVarner, Catherine F.
10011 S. Bensley Avenue
Chicago, Illinois 60617
Library Technician
George C., Hall Branch
4801 S. Michigan Avenue
Chicago, Illinois 60615




Walker, Lillie S.

Actirng Head Lirrarian

Miller F. Whittaker Library
South Carolina State College
Crangeburs, South Carolina #9115

Willace, Yvonne
Circulation Librarian
¥noxville College
Knoxville, Tennessee

Wtatson, Wayne

Frofessor of Education
Shaw University
Raleigh, North Carolina

Weaver, Gwendolyn

37-32 104 St. Corona, N. ¥, 31368
Library Advisor

Queens Borough Public Library
89-11 Merick Avenue

Jamaica, llew York 11432

Williams, Daniel 7.
Archivist

Tuskegee Ingstitute

Tuskegee Lnstitute, Alabama

Willingham, N. Louise

530 Bechwith Cowpt, 5. W.
Curator -~ Special follectdions
Atlanta Public Libraxy

126 Carmeige Way N. W,
ARtlanta, Geoxgia 30303

Wilson, Dorothy J.

P.0O. Box 279 -

Instructor § Assistant Librarian
Prairie View A & M Callege
Prairie View, Texas 7744%

Woods, Alfred L.,

5612 South Maryland Acenue
Librarian I

Chicago Public Library
4801 South Michigan Avenue
Cnicago, Illinois

Wray, Wendall ..

207 West 107 Street

New York, New York 1002%
Consvltant

Kinte Librarvy Project

716 Ratioral Press Building
Washington, 2. C.

bhright, Robert L.

£32 Sumrerlea Street
Fittsbargh, PR 15232
Lecturey

S8LIS - Undvers:ity of Pittsbur
LIS Building

Pittsburgh, FA 15260
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APPENDIX B

Reading on Preparing Grant Proposals, and

Some Suggested Sources of Funds

Readings on Preparing Grant Proposals

Andrews, F. Emerson. Philanthropic Foundations, Chapter 7,
"Applications for Grants." New York: Russell Sage
Foundation, 1956. Available from Basic Books, Inc.,
404 Park Avecnue, South, New York, N. Y. 10016

Church, David M. "Seeking Foundation Funds." National
Public Relatijons Council of Health & Welfare Services,
419 Park Avenue, South, New York, N. Y. 10016. 1966.
39 p. $1.50

Dermer, Joseph. How to Write Successful Foundation Presenta-
tions. Public Service Materials Center, 104 East 40th
Street, New York, N, Y. 10016. 1970. 64 p.

Isaac, Stephen and Michael, William B., Handbook in Research
Evaluation: A Collection of Principles, Methods,. and
Strategies Useful in the Planning, Design, and Evaluation
of Studies in Education and the Behavioral Sciences.

San Diego: Robert R. Knapp, 1971. Includes guidelines

for writing regearch proposals, reports, theses, or articles.

Krug, Judith F. ™Writing Research Proposals." ALA Bulletin,
61:1314-18, December, 1967. See also the bibliocgraphy
accompanying this article.

Masterman, Lewis T. "The Mechanics of Writing Successful
Federal Grant Applications. Independence, Mo.: Midwest
Publishers, 1973, $14.95.

Smith, Gerald. "Inadequacies in Research Proposals." Library
Trends, 13:68-83, July, 1964.

The 1970-71 Survey of Grant-Making Foundations With Assets
of Over $500,000. Public Service Materials Center,
104 East 40th Street, New York, N. Y. 10016. 1970.
56 p.

"Winning a Research Bid: Tips on Proposal Writing."
Washington: Superintendent of Documents, U. S. Government
Printing Office, 1970. Price five cents. Superintendent
of Documents Catalog No. HE 5.212:12033-A.
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Suggested Sources of Funds
General

Annual Register ofGrant Support; A Guide to Grant Support
Programs of Government Agencies, Foundations, and
Business and Professional Organizations. v. 1- 1969-.
Los Angeles: Academic Media, Inc., 1969-. Formerly
titled Grant Data Quarterly.

"Black College Associations and Agencies," In: "Small Change:
a Report on Federal Support for Black Colleges. Atlanta:
Southern Education Foundation, 1972. p. 89.

Federal

Education Professions Development Act, Part E, Institutes,
Training and Special Projects. Mr. Jack Orcutt, Division
of College Support, Room 4714, Regional Office Building
#3, 7th & "D" Streets, S. W., Washington, D. C. 20202.
Telephone: 202/962-1954,

"Catalog of HiW Assistance,™ August, 1969. For sale by the
Superintendent of Documents, U. S. Government Printing
Office, Washington, D. C. 20402. Price $5.00.

"A Compilation of Federal Education Laws." Printed for the
Committee on Education and Labor; House of Representatives
February, 1969, U. S. Government Printing Office, Washing-
ton, D. C., Number <1-256.

"Financial Aid for Higher Education." For sale by the Superin
tendent of Documents, U. S. Government Printing Office,
Washington, D. C. 20402, Price $1.00. Superintendent of
Documents Catalog No. FS 5.255:55056.

- "How the Office of Education Assists College Students and Colleges,"
revised August, 1969. For sale by the superintendent of
Documents, U. S. Government Printing Office, Washington,
D. C. 20402. Price 65 cents. Surerintendent of Documents
Catalog No. FS 5.255:55051-69

National Endowment for the Humanities, 18th and ME" Streets,
N. W., Washington, D. C. 20506.

National Museum Act.

#1970 Catalog of Federal Domestic Assistancef! compiled by the
office of Economic Opportunity. April, 1970. For sale
by Superintendent of Documents, U. S, Government Printing
Office, Washington, D. C. 20402. Price $6.75, for 1970.
Subscription to this looseleaf compilation.
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"1969 Listing of Iperating Federal Assistance Programs Compiled
During the Roth Study." Prepared by the staff of Represent-
ative William V. Roth, Jr., House of Representatives.
Document No. 91-177. For sale by the Superintendent of
Documents, U. S. Government Printing Office, Washington,

D. C. 20402. Price $4.50.

"Regional Project Research.™ Regional Research Frogram of the
National Center for Educational Research and Development,
Office of Education, U. S. Department of Health, Education,
and Welfare. Proposals may not exceed $10,0709, and
project must have capability of being completed within
18-month period. Write directly to your regional officer
for application and guidelines.

"Small Change: A Report on Federal Support for Black Colleges."
Atlanta: Southern Education Foundation, 1972. $1.50.

TACTICS. A technical assistance program designed to assist
predominantly black colleges. Eighty-four developing
colleges are included in the program. (Rlso listed under
Black College Associations and Agencies.)

Title II-A, (I'EA) - College Library Resources. U. S. Office of
Education, Bureau of Litraries and Educational Technology,
Division of Library Proyrdms, 400 Maryland Avenue, S. W.,
Washington, D. C. 20202.

Title III (HEA) - Stengthening Developing Institutions. Dr.
James Holley, Division of College Support, Room 4052,
Regional Oiffice Building #3, 7th and "D" Streets, S. W.,
Washington, D. C. 20202. Telephone: 202/2£3-2859.

Title VI (HER), Part A - Instructional Equipment. Mr. Alfred
Dubbe, Division of Academic Facilities, Room 4660 F,
Regional Office Building #3, 7th and "D" Sitreets, S. W.,
Washington, D. C. 20202. Telephone: 202/962-6817.

Non-Federal Sources

Carnegie Corporation of New York, 437 Madison Avenue, New
York, New York 10022.

Ford Fourdation, 320 East 43rd Street, New York, New York
10017.

The Foundation Center, 444 Madison Avenue, N w York, N. Y.
10022. Washingcon Office: 1001 Connecticut Avenue,
N. W.. washington, D. C. 20036. The Center receives
no applications for grants nor does it direct
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applicants to sources. One of its chief functions is
to gather information on all foundations in the
United Scates and on some in other countries. It is
prepared in The Poundation Directory listed below.

The Foundation Directory. 4th ed. New York: " Russell
Sage.

W. K. Xellogg Foundation, 400 North Avenue, Battle Creek,
Michigan 49016.

The Xresge Foundation, 1500 North Woodward Avenue, Birmingham,
Michigan 48011.




APPENDIX C

RESOLUTION :

Whereas, the records of black heritage and experience are the
keys to the past and the destiny of black people;

And whereas that documentation is in danger of being destrcyed

or lost through neglect, indifference, and lack cf
consciousness;

And whereas it is the responsiblility of black institutions,
organizations and individuals to be aware of the importance
of these records;

And whereas it is and has been the tradition of black academic
institutions to collect, preserve, and develop documentation
of the black experience;

Therefore be it resolved that black institutions, organizations,
and individuals (be urged to realize) the value of their
records and personal papers and to donate these writings,
documehts, and memorabilia to black academic libraries,
black research centers and black archives.
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