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The time has come to insist that this band-aid (partntime*)'approhchf

&

to the education of the gifted be ﬁcfappéd once and for all.

" on a true educational experience for our children.,

3
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FOREWORD=~BY A PARENT
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We insist

We want meaningful,

. : - \ : \ ‘
7 full~time programs that will allow our children to have'a "qualitatively

differentiated” program withiy the sgpool day. Ve can no 1onger accept

\A

the glutitudea\thﬁc xhay must Iive in the Preal world."”

2

The athlete is

not forced into the "real world" wherge evérydne is of like ability, nor »

will ve be. ‘P do not want "énrichment"%for our children‘in tha game sense

/

that is now applied {p tha g&fted program.. We want the basic skills taught

in the depth tham-thege nhildren are capable of'realizing.

We want these

‘children identified and placed in programs in t¥e primary grades before the

»

ennul is 80 ﬁeegly entrﬁnchéd that they c¢an no 10nger‘be veached.

LN

'In short,

. we demand education for our children commensurate with their abilitiaa.

_We do not want these children lost in the juniop’and senior high school

N

. are a :errifying statiatic.

because they have stopped achieving~

»

There are no remedial prOgrams for the

The losses at grade seven and beyond

-

o

*

!
giftad underachiever in secondary, nb counselors or teachers with the time

to find them. For the achiever, in thevsecondary schogis, there is, in

. ;
‘most cases, only the stultifying prospect of the same, only more of it.

elect to drop the “gifted" program and be graded on the curve in a less

demanding situation.
\i‘
*Parentheses added.
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This letter was written by Mrs. Kennard as
spokesman for some two thousand families in the San Fernando Valley

L.

Association for the Gifted, the .largest of more than forty California

affiliated parent groups.

It expresses with great eloquence the frustra-

tion of‘many parents whose children need provisions .appropriate to their

- abilities. N

-

They

-~
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.\\ . We, as' parents, aye forced to watch our children's initial enthusiasm
. . R . N ?

. ’ ' ) N
v for learning change to boredom, behavior problamﬁg physical and ﬁmotivnal P
i N 5 - X C .

~

diptress, and f;nallﬂfinartia. They learned early g@at‘the systeﬁ.only e,

én, and that is all they gave. Many of these children
i . .
. have reached maturity ¥hile the educators have foresworn concrete action

demaﬁ&ed.rﬁgurxitnti

for further study.;‘Wa have witnessed and paid heavily in tax dollars fof‘
~ the damagea:g?ougﬁt on ;ur college campuses when the frustration level of
}fi‘ , stggencg has reached the breaking‘p$1nt. fgay‘hgv; asked nnlykthétitheir
educat ion be ﬁ%ought intb the twentié;h century. Instead, we have maintained
"h“f,XA a systea congeived in the nineteenth century and pefpetﬁaiad by the reluctance

of sociery to change. - ‘ . . .

Sincerely, |, '

Catherine Kennard
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It has become clearly evident that education for the gifted cannot
be the sole prerogative of either teacherg or parents. Because of the

A 1 x
traits and capacities of this gr:aup of children, and the demands implicit

»
.

in their education, both BYOups must work tngether‘in clogse cooperation

\ > ? ~ o
in order to use all needed educational regources for them. It is possible
that, through teacher-parent partnership and planning, creative heans may

be found to reduce some of the barriers in educatiounal settings which

'hampgr and prevent productive iearning by the gifted and talented.

Why should we be concerned about the gi{ted? Are théy not already
¥ v

+

among the favored? é;;ﬁ& learn faster, perform better, achieve more than

L]

the average, by fars Why

- than its share of skills and talepts? In part, the answer depénds on oﬁr

P . :
for every child, we'can dismiss the gifted and)concentrate on those who

~ ‘:v‘ . \ N )
need special help ip order to compete with the average. On the other hand,
if we beljeve that an effective democracy must educate each child to his
fullest potential and that no child deserves less, then the need to

remedy. our neglect of the gifted becomes apparent. A nation which does not

‘educate its most promising children properly will reap the harvest of

. ) o . .
underachievement resulting from neglect and indifference and will be

much poorer as a consequence.
. ~

The answer Ijies also in our fundamental atpitude toward humsn beings.. .

; . : : . .
If we believe. that every child has the right to expect that school will be

ingerestiné~and challengling, it is obvious: that giftg& children have the-

same right. 1If we .agree that a healthy child needs to use his abilities in

L]

rry about a population already blessed with more

view of democracy. If we believe that democracy requires the sameingcatiou

;
Pt
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» satisfying vaya,ﬁw{thout frgairatinn or waste, then we knaw that special

to questions about the gifted. The answers in many cases are brief, “and

5l
k2 ¢

- . : B .

» . B . N » ’@

N N
- » . +

uppérmunitiea‘nuat‘be provided for the gifted. o

L

Espacially for the 31ftad, the achool and paren:n mast nee'ihnm learo~
ing restrictions ara elimin~ted. Effactive 1nnrnins ‘does not oceur when .

a ¢hild uses time 1ﬁ unney . .Jary activity., Instead of putting in timp

A a » ’ :‘;
and writing assignmments to meet requirements, the child shpuld be learning, - -, 5;
h.d

v
AN . Ry

~hy.
. V.
DF 4
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Parts of th%%abook are presented as a handbook, with direct answers ~ 7

»

intellectually and creatively.

. . i
we makcknqjgietanse that they are complete. All sections, however, are
based on extensive research and the study of the gifted. We hope that the

contéﬁ? prov;de;’uaeful information‘on the problems and‘nee§£f0f~gifta§
children, and on constructive ways to meet their;negds. ‘ 1 ‘ f
Some of the content is critical of\éxiéting efforts for the gifted,
for while progress is being made rapidly, we have a long way Eb go before
subatantial numbers of gifted children epjcy a menniﬁgfnl aducation. ' We

helieve in telling parents the facts #afﬁhey exist, because we believe that,
such knowledge can be usea by them in many ways to help the thousands of

concerned educators across the country who want to do more for :he giffbd
‘4
\( r

N }

than has been possible up to the present time.

3
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* b Hﬂ&T a3E THE INDICATORS OF EXTRAORpIﬁA&§ ABILITY? A

- Does & parant exist who has not regarﬂed hiL offapring‘ﬁy gifted and/or

" » of a pormal amount of love for him child, prnbab»y not. Every child is

Some adults, includiﬁs;fducatora. have conténded ~~“:

. . are gifted; in a genke, ;hi‘ is true, The diffgrence 1s in 'egree. Some, "

atthin giftedness at levels which will never be drtained by othera\ff their*

nga, some nhow potential for achievement which iﬂ

age group. Either the potential of giftedﬂesa ox

-

giftedness carries with it the pronisa of unusual

Tﬁe accompliahmenna of gifted paople often

extraordinary invggghﬁg\\ .
actual evidence of |
future accomplishments. .

are described in bio-

graphigal litetature‘

performance. of these 1ndixiduals during early.chithood.
* h

Interesting insigh:a alsc

omy from examination of the:

Hani’of them lived

. ) . \J .
"during an era in yhich large rchoolh‘were‘uﬁkgpwn1

often was thainéd in & aqall village or private

N
] ¥

Their education, which

sohools, was tutorial and

was adapted to them as individuals.. To p:ovide m%dh\?f‘what they experienced

' : “, .
as children would require major adaptations within the modern educarional

1 3

‘system.

The school experiences of.three hundred hen*of geniﬁs wexe‘descrgped

by Cacherine Cox, who found much evidence of upusunl achievement.

instnnce; Hozart transcribed almost parfeccly qbe

. * b ‘ \

< i
!

A}

. ‘.

]
For

All egri Hlserere of the

* +
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bistinﬂ Chapel after” a singla hant&ns,.vhlnnquaz wis a child whose sahooi

achievement was dccidcdly superior;,Joshua Reynolds read The Jesuits? L2
“time at ﬁchoél‘ualking nnd talking‘with‘hin‘teaahern while the other .
children played, and Coleridsa spoke of -his unniturally‘ripa“‘menory aﬁd

*, » -
‘undarstanding, and his nusually early skilln in reading and upelling. '

, Those who contribu ed 28 adults in ppgcial fields gave early evidence

of their talents, as Sidpey Preuuey (11)~has pointed out, Seripus con-
2 : . ‘ \ . . » \ : .
tributiani‘wgre made at ngea when'these same children, transpcrted to our v

*

own era, nisht hava fnumd\themnelvas tn elementary schoola, or even in kinder-

» - ’ '

Bartens) and DUTARTY achoolq Por.axample, Baydn pﬂayed and composed at

-

|
nix‘ Mozart, who composed at four, was on cour At ase nix, Chopiu played .

in.p@blin at sight, MendQQnaahn at nine, and “chubart when he was twelve.

Verdi, Debussy, Dvorak, and Wagner all played, compoaed, and conducted

? 3

their own works between the agea of:six and ﬂeventpen. These axamplaa

: r o o v h
from the field of musigd could be duplicaged by oxamples from many other

fields, , a | - :

Not all gifted persons attain the levels of distinction pt:ained by
those mentioned above, of course. )But among the gifted are thousands who .

are capable of outstanding contribut}ons. Whether their abilities develop:
-~ "\

fqlly dépends in large measure on'fhéip educational apportunitieg: The

—~
. ST -
Raal N
A

experiences of the men cited by Cox and Pressey bear significant implications
. . 3

"' ‘ N *
fqr‘praaenc¥day,schgrls, For a}l of them, similar learning ceonditions pre~\

vailed. Their abilitiea were noted wh they were young, 'their talents

were caxéfully nourished, and :hey vare giVen every encouragement to develop

*

their special abilities. There is nc racprd of parents discouraging these

P . .
k] . - /
N

. MR /
. . [ S . N
. .
' . ’
’

/

s
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gifted offdﬁrin& fr‘pga imraui“g: of their imcre‘st;i becapse of fear that they_ .

. o would be 1imitiﬁ‘g thelr social ~da\§pl\di>mem\. ‘Tlf:a young were allowed to °
53 . : cnﬁ;entr;tu inggnaivaly‘wuthbut aﬁuli‘pr?scriggion of éﬁnéant aﬁd‘s%hadgléf\

with «he rasuli that thsy‘dsvalopad la;ting commitment tm5%£eir partitulaf |
o Iiald gf seeomplishment. It is 1ntarear:ihg to: apai:ulqte on the prnhnblﬁ i

rEd

) adjum:naut af Ay youn;g Bizet or }Iozarl., or a y?rung Gauas or Galdlso, to a .

“
modbrn achood’ Mth its det courae.n of atudys' fu{lwchedules, and la:rga
i y

I

v ‘ classas. . Wa may wwdar what‘her xtausa woulﬁ have made. his crvaativé wnw R

. b t;lbu:i@m to mthemntieal knowledge, or Gal}lﬁo to g,r:iance, or vhat;haz: ]

.

-~  Bizat or Hozart w%uld haye pmducad mu‘aicai cont:ri‘butionn, in al.,l ca:aas i *

- N »" . » » l

‘ »

bafom thez at:t:»ained the age of high achool comple:icm. o . . ' X ‘;«

= : The h}tstory of mankind is filled with ;ccmmtn pf mntributions made DLt
O .
by giﬁted me\ and woman. .Hmi\ic no\x: been for.indiv:tduala 111;3 Michalangelp, ‘

i
"I‘homas Jefferson, ?asteur, Madame. Cur:l.e,-candhd. qnd count:less n;h&rs. .

- W,

*

» M »

the very structum of aociet;y and &)umn e:;is::ence would be radicmlly -

' ¥ ~ *a

diffaraut. - . . 'o o - T -
u N . a !

. _ All of the peraona mentd:oned pr‘oved themselvcs =th cugh gccompliah~
- .-
/ nwnts of 1aacing wxlue. Tal\am:s 1ike theirs\hould be fout;d in xnult:hplea )

¥

- / wichin the vastly latger nunbera .of modem society And t;hcy c:an be. ’L‘he .

Y- " >~ * s :

queatian in not wnather t:alem:’s can be- encouraged *and nurt:ured‘ Evary

h »,
4 L] r. * . -

adulc. parent: or Ceacher who contr'ibutes to t:he education of thc young . .o .

° %

»
-
it

o~

ghould be satisfied with nothing 1ess than full opport:’unit;y for aJl cbildren "

oo with excradordinary pecencial o ot P ‘ _ . .

- ) ’ N v
- .
. . L : ‘,
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The answer is yes, glven the will to do 5o, Giftedness is not a

ayaterious quality which eludes 1dentification. The prqblem‘is not one
of innbility toj;dentify the gifted, but rather oqa~of7pgiority. Most of

] : ~the time spent by school psychologists (where they exist at all) is

. j T, 4 T \‘ . . ) .
W ‘asaigned to the handicapped and to behavior problems. Little time ds

LT aliacated~to the gifté&. Most school systems“rely tothlly on group *

tests becuuae of costs; and since group’ tests fail to measure many gifted

A - children and particularly those with high abilities, fully half of the gifted o

“ remain unknown. Group teats are even 1ess useful for identifying the | ; g
e gifted in‘the primary gradea, since many childron "have had no experience ‘
T b in a teatimé:aituation. At thisylevel eapecially, the test 1tems in the _ ‘5

T

uaual group test da not tqst gifted children adequately In many schools,

taacs are not even used before Ehird grade. Teachers may,nominhté children .

A\ ) : :,;
2N . for individual testing, but their requeﬁts frequently cannot‘be met .- s
o $ . -

. W " And if parents ask that their children be tested, they may well Tun, .

e

. L ¥ . a—t-) < ’. T .
S§§?- - BRI the risk of - being seen as "pushy: " Yet, parents hdve a reaponsibility \ :

J

e T to nlea; cge school. AéjJacobs 14) has pointed ept, at’ tbe early schooi .
A I ’ - -y
: levels patents are better able to identify children as.gifted than are their

—~ - . -’

teachers.- »\\ L . .‘ .

Hany atu&ies have poinfed Out that ' efther group tests or teachers »
. s . .. i } N +

- f . .

i

v - *p,reng, and gdncntor. who are inte ested“&n reading further on identiffication

. . will find the followins publication us ul/ Hartinson, R.'T7\Ihe Identification

ot the Gifted andvTalented Ventura, California. VYentura Cog;:;k;;;;;ih ant

B ]

' 4 of Schoola, 1974. The manual hag secbiegg on issues, creativicy,videntificacion -
-;..- L 2 -?
h - of econouically disadvantaged children, and ma many other subjecta. .
X

3 . . .
. . ,
.. . -
~ A )
\‘l ‘.. 1 ‘ ) - T
« . ] .
. . .
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who. uae chedk liats of charactaristica of the 3ifted successfully nominate
only about half af the gifted who can be found when individual tests are

used, and the same is true of thoss who rank unusuallg high on creativity //

al¥

N v‘ R - N J:'
tests. . \ E T !

The'best ﬁaasure of potential is Qhe individual test gnd inhividual .

stuﬁy lndividual tasting is expensive. Whan parenta request tasts,

1 it is helpful to the school {f they provide specific evidence of giftedness,

-

‘such asg notations on preschool reading, early talking, unusual words or
queations,‘musical talent, advanced mathematical ability, with specimens of

‘highly édvanced art productQ: or of unusually advanced interests. The child’
\ : : ve o X < J
who was intéresged=in.clhsses of butterflies as a three-year-old S%a the
g ‘ . s
five-year-old who is fascinated by~dinosaurs and has read about them

are examples. Chances are good that school personnel will 1isten if given

) t?ecifics and will follow through with a comprehensive individual study

of the child and his needs.

Much skepticism related.to identification of the\gifted agé tglented
has been seperated by popular artzicles on differenqes between :est:; of
inteiligéhc; ang creativity. Much of .that controversy hasfsubsided with tﬁe
growing realization that true 9reattvity requires high ability and that
abilitizs are not necessarily &eparated. While tests of creativity for

M /
-~ childten are still in the tesearch stage, neVertheless creati ity can be

/dentified in the products of children. The child who produces a heautiful

poem, writes wonderfully mature plays, paints highly: aesthetic and’

.

imaginative\picturea, comes yp\with an advanced philoSOphical.statement,

* “iavents, builds his own computer, or thinks of an excellent way to solve

3 a long;;taﬁding pmwnunity problem is obviouély creative.
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" persons.

in 1ntellectua1 and academic areas far earlier than the average.

age.

\\ ¥
. \ . \
Gifted children come from all races, creeds;.

3

anh economic c@rcumstances.

Talents are not confined to subuxbia;.although this is assumed by asome

»

+But we have only to look at euinentfadulis to kﬁow that such an

More is sald about this in Chapter 3. | >

>

Giftedness is a ter;‘which describes nnusually advanced growth in

various facets of human development.

assumption 1n‘untrue.

learned enough about the traits of the gifted to describe a giftad
population in academic, psychological, physical, and social terms.
the descriptions refer to total populations, any gifted 1ndividua1‘will

The descriptions are usefnl, however, as a way '

v

differ in Bome respect.
of comparing an {ndividual to a gifted population as‘a’ whole to the

average population. In later sections we will taPe a"lqﬁkfat soge of these
descripgions. G ' \ . g . .

f#po » ) ) . [
WHAT CAN WE EXPECT ACADEMICALLY?

Numerouz studies have shown that gifted children, as a group, mature

~

Although

Since e

not all gifted cbildren have tausht thenselves to read prior to school entry,‘

more gﬁau half have, and some have read as early as age two, (7)
Parents often recognize early indications of interest in readindzwhen-

children ask what certain letters are or identify similar%;ies in sound.

b »

Many gifted children enter achool with no need for formal instruction in
i

reading and acCually are hampered in learnin¥ by- such tpscruction.

Giftednesa is a growth phenomenon and dbes not appear at a designated
¢

If the gifted child is gﬂven 6pportunities to learn, he will con-

sistently accumulate more academic skill and knowledge than the average and,

as 3 cOnsequence, will (or should) differ more and more from hi}¥ age group

" .;\)ﬁ - 4 v t, - i -

-
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From majnr reaearch studies we have»-~—~————n



as he progresses. This has been found even in~groups where no particular

- - - 0
' .

attention has been bive9 to the giftud because many gifted c¢hildren read
) B and learn independently‘ ~Thus, groups of 81x»year»olds.attain the academic

1vve1 of eightwcglﬂiﬁé-vearwoldb, half of the gifted ten»and ‘eleven- 77
ytaxwolds are g:;oné the‘anademlc lLVel of 5LVunteeu~year—oldb, and so on. (7).
) The scademic level of the gifted does not re;eal the true potantial of ';
! ;ndividggls,‘however, or‘the r%ebf@ive?sity of thei}'interébts‘ "Even in

..
~

very young children we find much evidences b

*‘ » N (g .

~~Eric, who was in kipdergarten, loved music and had his own classical .

.~ record collecrion. Because the composera names, like Shostaxavich, - ‘ ‘*\$

-+ MBussorgsky, or villa Lobos, were difflcult for him to-spell, he catalogued :
his records by numbers and referred to them in this way. One evening the"

7tam11y was out shopping; when Eric heard music ﬁoming from a store, he
exclalmed with deligut, "Théy're playing Number &O" :

]

3
A
Ve

R

~

" ~~Wayne, also in kindergarten, had been referred to the schnol.psychologist s
as 8 problem child. He was not interested in the classroog activities and f
refused to take part. The psychologist saw him several times in the Cl&SS*

. room and then took him to her office to test him, or 'as she said,” to’' "play
games.”" As they en:ered the office, she hung a sign in cursive writing,
"Testing. Do Not Disturb.” 'Wayne glanced at it and sald indiggpantly,

~"Well! If we're going to be testing, why did you say we were going ta play "
games?" B _ : ‘ A

el ot o
- o S

-

£~

Ao
)

s b

~-KatHerine was tested by the psychologist, who did not use/any special
precautions to conceal the test magual from her since the child was in 7
kindergarten. ~ Fidally, when Katherine was given an item whichy wequired that -
she repeat a series of digit@ she said, "I think I should te}l you that T N\
can re 1dy down." _- ‘ .
n read upsidy ‘quff . N ( \g
--Wendy, age six, had many interests. She enjoyed reading opera
' librettog and regarded Turandot and Togca as specialifavorizes. Although
‘ " she planned.to become an opera singer, zhe also loved history, magic, and R
, geography. She enjoyed giving reports on far-off lands, locating the /g;
' ) countries on the map for her classmates, and telling them J? strange o
- animals and cusboms. ' / . _
) * ' , .
f@r ~~Kenny was descrzbed by his first-grade teacher as very outgoing,
Q . a born leader, enthusiastic and bubbling over with interests, who enjoyed
- music and had boundless curiosity about everything. His vocabulary was
excellent: his memory, remarkable. His particular skill was in problem
;solving: applving insight and coming up with the answer,

| 4
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Although these chi}dren were very young and had been in school for

a short rime, they were alrendy learning with considerable independence,

v

: e tar ahegé\?f their Llassmates in a variety of accomplishments,

‘ ‘EXhibitLd wide ihterests, and in aomn cases, already were pursuing special
1 .

T

&lnterestb in dep h. ‘ . .

’

N ﬁarl;///idencas of individual compatance are substantiated by group
Q v
L achievenent tests {(7): In_a large population of more than one hundred

4 -*

-

.giftad‘firstagrade\children, thf aJerage performance in reading was at mid-

third and beginning fourth-grade levels in two section of a well-known
standardized test.* Similar com%eteqce‘was diﬂplayed by thelr performance -
on an arithmet;; test. : - \ x|

. Even more striking evidence of unusual achievement comes from study

¥

r

of those who scored highest. All of the uppér\fourth of first-grade
gifred ﬁupfis were equal to thei;éve%;of children in mid;year of the fourth‘
grade, and some first-grade children Héd‘reachgd a leﬁel of‘pighth grade.

'.For all of th%s& child;eﬁi learniﬁ; dontengiat‘the first-grade level is

’ useless. {'%”. - ‘ ’ : C .

The picturé is similar af\other grade levels. (75 :Thrge‘fouyths\of

h ’ ) ;
- gifted fifth~ and sixth-grade pupi%s were at or bevond tenth-grade level:

threeifoyrths of gifted eighth-grade pupils were beyond the ‘evel of college

freshmen; and nearly all pifted elevénth~ and twelfth-grade gifted pupils

: ¢ *

were beyond college sophomore level. Whﬁg/s group ¢! high school seniors

Y
-
[
— . .
- . 3
Y - , >

#? Gates Primary Re.ding Test. Tests used for pupils in'gradeg five
=throu twelve were Scquential Tests of Lducational Progress. The
Gnaéhdg& Record Ekamination was Gsed with the hlgh school senior students.

‘va N ﬁ.k ‘ ¢ .
) *\-("" i *
o : ,
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. took a battery of 'examinations designed for college graduate school ad- v

misilon, they n;rpdased‘thq achievement of college seniorg in all subjects,
In one field, they surpassed the average of college seniors who had taken

L. 4

thair‘major'tn that field! o ‘ . : o,

.

~— . L x

*\\ Again, the aaadam1€$prowess of the gifred is clear, but the versntilicy
A}
and breadth of interests are obscured by graup dafa. Frequencly, as gifteﬁ‘

\§hildren ETow olde;\ they satisfy ‘their boundlass curiosity in avid pursuit .

n f\:p§c1a1 interests. The range is apparent in the following account

: \
vritgen\ by a ‘teacher: ‘ . \‘#V

- Greg was espeeially interested Iin mathematics and sclence whén he
) was in the fifth grade. He did individual study of geometric forms.
and made. careful illustrations of his findings on the dimensiong of .

“+ circles, triangles,  trapezoids, and c¢ylinders. In a special study
of the life cycle of gerbils, he kept careful records of weight,
length, photographed their development at various stages, analyzed
the effect of food on growth, studied the effects of temperature on &
behavior, and read everything ‘that he could send for or get from ¢he o
library. He illustrated his project with special diagrams and charts, '
all meticulously labeled.

He- displayed also considerable talent in the arts, apart from the
graphic. His paintings were considered outstanding by the art supervisor,
- who described them as originsl and creative. He played the oboe with
* unusual skill and several times performed as a soloist before school and
. adult groups. ' ‘ T ' T
o o Greg was a good athlete as well and was well liked by others.
He especially enjoyed baseball and was an excellent pitcher,
‘ In the classroom he was an excellent student in all areas., He
worked well with others and was well liked by the group,” as shown by
the fact that he was chosen class president.
His fund of information ‘was amazing, extending into many fields.
Other children frequently looked to him for assistance on topics.where
they needed specific help.. " ’

The extensive interests of some gifted children may cause concern that

3

* ! they are dabbling without depth“or that they are overextending and exﬁausting .
themselves. The middlevgradg years often are a time of wide—ranging activities,

however, and 1if the cﬁild is choosing the activities rather than being scheduled
N
into them by a demanding adult, there is little‘danger that he will overexert

7 <
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\ \ himself. What may appear to be work to an adylt may be seen as fun by the

. child. Many gifted children ﬁave‘worked out detalled ac;i&igy schedules for
themselves,: in\ordér to antisf& thair;énnirg;, and have gispatéhéd*#n overéhelm-
vi:; nvmbe; of 7ctiv1tias without any aign'uf‘faligue or aasfation‘ ' e
Of ten these chi&dren céntar on a given topic and athdy Qt inten;ivaly, i

‘to the exclusion of anything else, for a 1ong peripd of time;*\ Thus,
dinosaura were the major interest of one primary child, two yea;B\}ater,
' be abandoned this field for auto mechanics. Later ha‘wus immersed tn a .

1)

! ‘ \ study of aviation, and still later, his intarest in learning to'piay the

bagpipes led to_an ayid incegpst in Scottish{hiatgrw. '
.- Some gifted children follow .a given fieid of intereéi faithfully and®

. : . ‘ e ! e
' . consistently, while at the same time acquiring a wide repertoire of skill

»

;%gﬁ;v“‘ " and inowled ;f . other §;e1ds. Roger, for examg}e, waf known &8 a mephe~- \fé
. matician throughout his échﬁbl caréer, Byfthektime he was' twelve, he'had "';
K - absorbed everything that was:taughéiin tﬁﬁt subject, nét‘oniy at'his R
: ﬁ'"~' ow;'schoql “dut aiso at the high school. He worked tutorially with the head

"

) . of the local ddllege mathematics depa tment passed all of ﬁhe college courses
» . with;distinction, and went on to stud by correapondence. Be completed many o

- mOTe high school courses than the basiﬂ requiremencs, entered the uuivarsicy

early, and-specialized in theoretical mathematics.
. ' N : e e

Other gifted children may have chosbn~their careers early in life., It

is not unusual for gifted,children in the earligst school years to talk of ‘

!-
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\ “is assumed to be average or not advanred in another. T

| was teaching a course to highly gifted sophomores. His interest in in- o

S ) ‘\’J S Y ::

; K

1 N

- . \

- ¥ , ‘ ¥ .‘;

11 :

- ¥ N ° . »

; ; ; . 1 S ‘ :
 political science because he was convinced that improvements copld be made v :

in our government, and he intendad to p%eﬁhre himsalf~thorvughly 80 that C
he could one day run for the United States Senate. Another high school
sﬁt&hent, a junior, was sufficiently skilled in computer technology that he N

\ »

formation processing was raldted to his eventual academic goal of aiPh,ﬁa‘/

in Bducation. ®is career purpose was to create a school with a free

1eard§ug envirvomnent, one which would allow students to learn without “é
3 * ) . \
rertriction, . i ;
Academicalty, the advanced lesrning of the gxfted is accompanied by ;

acquisition\of knawledge in many fields. Often the Fifted follow apé;ial

fields of interest with a zeal unheard of in other children of their age.

JThe result {s outstanding academic achlevemert and remarkable funds of

information. The result also is that these children are far beyond the

-

need for most of the typical classroom content.

" :
WHAT ARE THEY LIKE PSYCHOLOGICALLY? ‘ - ) e

Here we have an area of growth that has‘béénnlargely ignored or mis~

»

understood.. Misunderstanding frequently comes from the assumption that ? ‘ g

a law of coupensation ope@ates 80 that a child who .15 advanced in one area

hus, we have the common

1

to

\ fear expressed that a gifted child 1s "immature " and tpat he will suffer .

\1f he ia allowed to follow his academic 1nc11nations and skip a grade or .

two.
In an extensive survey conducted by ¢ne of the ahthors two dgcades}

ago, schoel administrators expressed almost total opposition ﬁo‘acceleration ’

F *

of uthe gifted, citing as thei;é}ahson a belief that the gifted are better .
1 . ] 4 N

. . \ ] . .
of f with their chredologicai ' ersx Whilevthis attitude.has -':.nged somewhat,

< .
Y - .‘ ’ ) ’

. R o |



-y e

12 N

. v . .“‘t \
achuol'?ct&annal still are overly comservative about either advancement -

A Y

into higher gradeaiar about the use of appropxiafely advanced content,
accelgrag}mn‘was still opprsed as a\practice;in mora than BO'ygrcaut of U.8.
achools in 1972 (1). A usual arransémenp;has been to advance a child inte

a group which is;one‘year older or to allow him to use content which is

¢

nnqunar advanced, Nejihgg arrangement is a satisfactory solution.

While there are vast individual differences among the gifted in
psychological grow;ﬁ as there are in;aeadeq%; growth, a general advance

pattern of growth prevails. That is, the, gifted child usually is advanced

psychologipally:QS\well as academically. Tt is true thag some gifted

L4

chlldren may bé psychologically immature, but this is not true of*the‘gifte&

in Baneral.‘wf ) ,
’ N

¥

What is the ev;dence? Persons who have worked extensively with the

~gifted on a professional*%asis tvpically describe them in the following

terms: Independent in thought, perceptive, concerned about the truth, per-

. o ‘ .
'sistent, conscientious, -devoted to distant goals, questioning, inquisitive,

r

interested in the unusual, critical thinker; inventive, intense power of

¥

concentration, long attention span, sensitive, empathic toward others,

idealistic, individualistic in ybrk p:eférence, self-reliant, versatile.

These are not adjectives which describe the psychologically immature.

-

Rather, the opposite is true. 'Many of these terms, while descriptive of

the original, creative person,. also do not describe the person who fits

- s @
comfortably or productively into ghe usual group pattern. As Drevdahl put .

it, ‘the gggted, creative individual does not have the traits that would
2, )

, e v . N " )
E . \
make him a successful salesman "(3). o .« _ /F\
A T

The general rraits listed above have been found comsistently in

psychological gtudies of high schooﬁ?,college, and adult gifted persons,

te / . t
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Larga»scale studies have indicated more 1u¥entiveness, imnginntion, ampbasis

on the theorcqical and . aeﬁthetiv rather than the utilitarian, 1dealiam,

—

indapendnnca, positive aelf»concapt, less concern with convention, npd more

R

creativity in the gifted than in the avarage population,  Anne Roe, in an

1Y

r

" N

axhaustive atudy of eminent sclentista, foun&‘them to be indapendent, auto-
nomous, ahd happily aatiafied‘with the pursult of their interests (12). v ?
_ The general gortrﬁit‘of the gifted in adult‘ﬁtudie§ ia‘of’wall; |
adjusted, ae1f~propelling, c~eative, task~orientgd. socially concerned and
hidealiatic, independent yersons who reject ‘conformity for the sake of
. popularity, yet whos passédy’unusually high idealstand soclal values. ‘
Less has been written of the psychological traits of gifted children
ar the pre~high’ gchool level, probably because of the lack of standardized

» ; ‘
tests of psychological traits for younger children. <;§rhapa‘becauae of -the

lack of well-publicized data, people have not applied their thinking about °*

payc@ological qualities of older gifted persons to younger gh0p1e as well,
Psychological ' traits evolve rather than spriug‘ﬁbrth-suddenly'ac\a time of

psychological testing or personality.study, The autonomous gifted persdn

i

who is persiatent in pursuit of‘his goals, who 11kes to pursue uncommon ideas,

.,

who is original, creative, and inquibitive, undoubtedly alsqh‘hstsuch a
Y s .
person as a child, and as a child, different substantially from hiagpge ﬁh 

mat;a'in many Qﬁys. | ‘ .:~
The éarlier capacity of the gifiéd'for self»directionvhés beeﬁ noted
m;ny times by teachera';ho have d 1b?ﬁ gifted qhildren in the beginning f
school years a; produccive and persistent, autonomous researchers and
creators. Their,actent;on spans are long. The early capdcity for :utonomy

: . . \ A :
also can be inferred from downward progection of the results of tests. In

che research study referred to earliar, K persnnaltty test designed for

T R .
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\f}gxfbiliqz, igdependbnce,hxgcial presence, responsibility, and othexs as’

‘by ‘A group cf auccesaful business axecutives,

N

In certain groupé.

of the results revealed a number of interestipg facts.

“

{(7)* Comparisuon
'

The gifted boys and

adults was used with gifted e‘isﬁtﬁ‘*smdv br‘*ya and girls

girla were far more like gifppd‘high school and college youth than thelr
~ BN \
They attained tha same levels of maturity on scales measur-

A d

owm age {roup.

. | L .
ing tolerance, Belfvaccgptance,:aelf-jgﬁtrol, well-being, concern for others, -

Y "

*

those‘attaiged by atudents’ years 9iﬁér=than thay were. On the scale measur-

ing responsibilty, the gifted eighth—grade boysﬁsuryasscd the level atcainad

-

] N

Because the gifted are so mature psychologically as well as academically,
maﬁ& of them can easily handle early responsibility and independence.
In is reauonablé,aléo to accept the desire .of Exen very Young gifned ’
children to pursue special interests persistently and at 1ength. As long
as a chilﬁ wishes to delve into a subject of - 1nceres:,»

L]

deapita his age.

should be encouraged,

| WILL THEY BE MALADJUSTED? -

The previously mentioned traits of independence of thou bc,‘peraistence

oi)&ntcfeéts, and-possgble nonconformity can be socially uncomfortable. traits—-
7. SRR L S

; _E ! oo R ~
abrasive in settings where they are seen as unconventional.- Because the

¥

{nterests of giftéd persons often do diffef from those of the average

"

person, the gifted may be regarded as socially maladjusted or unacceptable
Yet this is not a valid assumption when applied to
the gifted as a population,

We hear generalizations about the gifted made on the basis of fambus

-

t

. % California Psychological Inventory

/ » ) ?Pc P
; - ! . Af{i .
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\ Einatein was the subject pf many storids on this point.

‘saciacy has not accepted its resgonsibility for adaptation to the gifted,

George Bernard

k]
-

Shaw was another.

Generalizations alsa can be made in the chér*di‘ectian, Many in~

c

ves the behavior of%

|
that the gifted x

. ‘ “ ‘
stances of great social and personal sensitivity can be found in stories
abautjﬁlaanor Roosevelt, for example‘ -When one obsa

highly gifted paraons, one is immrassed by thégfact

frequently make adaptations to the 0ther person and \is CORCATNA. The'

gifted person typicaily discusses toples of interesf to omnars tathar than

1 -

talk about his own spe;iul intarests, often to fdn& a‘mutual 3rouqd for

1
communication, 'Zﬁﬂ burden of relatihg to others usually is assumed by the

P R

gifted; rarely is the reverse true, except Hn selected groups. The character-

istic skill with which the gifted person relates to others is a typical

¥

-indication of his soclal sensitivity §Pd empathy. ' .

The giftéd are genernlly popular in a spcisl group. The fact that they

+ v v h
are-well accepted and .well adjusted even in situastions where no special

A )

oppartunities are available to them/;s an indication of how well they assess -

a givan situation an{ adapt to it./ The problem lies in thc fact that

.._.Q’—»a._.-

Shudies which have been made of the social adjustmen: of the gifted

at school level also have shown that thay are better accepted than the

average, as a group. They nra chosen as class and school leaders and take

responsibile rcles in ac;ivities. Although gifted Lhildftn at the kinder-

-

garten level have.more,probiems than older gifted children, according to
their teachers, they still are rated as better adjusted than the average.

The likeiihood is that the gifted kindergarten child has not learned to

| 2
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adapt to the realities of achool axiatence, oT to use awieptablg susstitute

LI

means for venting his frustrations., When activities 1A the kinﬂurgarien »

‘a}e‘uninturéating to him, he is likely to voice his displeasure ox to

13

*

. ..
'choose companions older than he is,, His ré¢al friendships may be with thoa7

bgtauae of his early conﬁern with social problems and with ethies. The:

rasist‘in direct ways rather than to keep ‘atill, withdrnw dr read a book
! .

Actual social adjustmev* must be evaluated ‘bases other than\ . N

The gifted chﬁld tends ‘°; .

of friends, ha may be petturbad abour the limited social interests that - ?

some gifted youth have. The real avidence of adjustment lies in wbenher‘

the gifted child has a healthy nelwaOjFapt‘ If he is ovarly involved in- . :;
gaining xhe approval of large numbers of his chronolosicnl age~mates he is

morelikely to lack selfwassurance than if he is free to relate to a ‘ _ .\5

range of peopla on the basi% ot common interests.

One added comment -~ occasionally the gifted child encounters diffiéﬁlhyﬁ

»

gifted, as a group, depart earlier from self-concern to concern for others,

1Y

They tend to be idﬁ@listic and often Insist on answers to uncomfortable
? » ' ;
Quesgions. The very young child who wants to know why the oil companies .

are allowed to drill off-shore wells when birds die, or asks why we are stfll).

. . ) J )
sending. war materiel which is used to %ill defenseless people wants a response,
r A “

not an evasion. He may question his parenps' religious beliefs and want to

_explore alternative beliefs. He may want to know why a politician is given

a sugpended sentence for graft, while a thief from a mipdri:y'grohp géts

1 - WP ‘.: » N L "] ".'.
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) years for armed rob?ery, He will pot accept, fBecauae I;anyd @b»” Rg‘; :f\““; f‘f
’ °  expects merious queftibna,.QV¢n’th0ugh the qﬁest@oné\are'not'typwcglfof his - '_‘,.32
3 _age group. - And honest answers shoul¥ alvays be given. . ) . \f‘ i;\‘gtiﬁ;fé
L “The goal is not fittiné;%he‘child to a Rroup as hfcompromiping, un= ) f\f:f‘g
‘qua§ii§h1ng member but ratﬁar‘ancouxaging‘th;,chiia to~de€é)éy aa~§ pot qpi;;1§ ‘“‘«\fé
Ty vaiuabia nmnt%ibuinr to spelety. The truly socialmw~adjnataé‘;1£tedf§h§{§gi; :TTRFQ* ﬁ
. v : e . ) , S T
A dne who can use his capacities fér the. constructive analysiy. and kalu£abdi§2k ~»*’§;§g§
o ) ‘ Yo L Thite

-

v pxmblgms rather than suppressing them and pretending that tﬁay;do not axistf;‘; v §

d - ' Gifted Children andviﬁéif,ﬁxperiqgggﬂ in School “ f "\E

. hd .. t‘ T
The experisnces of children in school vary widely, but some are the - N

common 1ot of-the gifted. The accounts which follow illustrate these. . - ’ c¢”§
] — . - & - - \ c;: . ~\-‘ .0 .. \;
experiences andgrovide further information on thewraits of the gifted, .-
\"‘ ‘. ‘ m * ‘ - N N e . -
* o E \Wheé Karla was‘young,‘she was .fortunate gnouih to enter a country o
I . school,. one of -those increasingly 'rare schools which are small and multi~ o -
graded., She was also fortunate to haWe as a teacher an elderly but bright ~ - -
and dynamic teacher who had retired friom a career as county superintendent :
of schools. Kate, as she was called behind her back by the children and | . ;
to her face by the parents, was somewhat formal in her approgch to learn-- ‘ oo
ing but flexible enough to allew. children to work across. grade barriers. T
v . v .. B j v . . > , N ~\~5
‘ On the first day of school, Karla read ghrpugh the preprimer, primer, S
: and first-grade books which were available and set them aside. When . o
¥ Kate asked her why she hag put the books down, she said,| "I've read ali . - \ L0
of them." Kate checked /and found that she not only could read these*books ' "
. but also books for -middle and upper-grade ehildren. From that day onm, . o
Karla took part in all group activiglea. She "“audited” the curriculum . e
‘ of all.eight grades, read freely and widely, participated in the multi- 4
v age play activities, experimented in-the.arts, and generally had a good N
- ‘ tim&. . . . . [ “-, ‘ . b . .
It was when she’entered.dn‘upban sgcond-grade class that \ g \ii
things began wo change. No longer were wide optipns availahle to her, . ‘i *
. and she began to qarticipnte in group activities which placed litile or - L v
. ,  no demand on her abilities. Although she had read the: texts long a8go, she PR
read. them again. She turned in papers for spelling and arithmetic because = ! e
they were assigned and because sheL?ssﬁged that the teacher, whom she . :
_ wanted to please, wanted them. T . : S ;
4 : b : . -3
. L | :1 "
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N The tdacher proudly told Kannys mother'at Open Houae that Karla

:  ~was~in the top reading group. Karla's mother, also a teacher, refrained, el
U . with mixed feelings, from telling her that Karla was reading Kipling and
- adult-lebe) books at home,

~

-

\ v Throughout her elementary Years, Karla was, regarded as a top
N student, but no special provisions were made for her. Her real education
A ceme from avid reading. Some of her first problems also came from this
V intense interest; although Kate's school was only a block.from he home,
. .she wdk Jate every day. She habitysliy immersed herself in sciefce books
and left for school at a sprint as the bell started te ring. . Fortunately,
Kate kvnew the reason and bent the(rules a little. \

In the aeventh grade, Karla, who had hecome an eiceilent planist,
asked to learn the decordian., In a few days, she had dgvelopnd considerable ,
skill. She wanted to learn this instrument becapse it was popular with her

-}

classmates, and she saw it 2s an avenue to acceptance and status. She also , ‘g
joined a small singing group for the same reason and became a close friend ’
* of several of the participants. . . ;

The next year produced a crisis for Karla. The mathematics teacher, E
who was a casual friend of the family, was known by the students and ‘
faculty-as a harq task-master. He worked with his entire class at once, .
expecting every child to compete with all of the others. One of his favorite
means for maintaining.close attention was to call on s{udents to work
v difficult problems before the class. When the students failed, he would

" select others, call on-them one by wone, and then'say, "OK, Karla, show them
v how to work it," or "Karla, you'll have to do it For ¢ hem,"
R Xarla, who was far more sensitive to ﬁhe\feelingq of those who failed
than he was and who was resentful of the role in which he had cest her,
N pleaded with her mother to arrange a transfer to the adjacent community.
%t~ This was done.

Her problems did not end there, however. ' She found that one teacher
T did not know his subject, and she faced the dilemma of confrontation or

sdaptation to his concepts.w He had been assigned to teach English, apparently

witheut the necessary preparaxXion. Karla tried to question one or two of

*his: erroneous statements privayely but encountered flat resistance. She

N then talked over the problem with members of her family and decided that

: she would hand in papers to Mr. Allen, done according to the errors of Mr.

= _*Allen, since she was trying for a perfect A grade record and eventual

7 scholarships. -She reserted the compromise but said .that Mr. Allen plainly

didn't know, didn't want to learn; -and he might punish her by lowering her ;
. " grades, justly or not. Vs 3

3
Throughput her secondary school career, Karla took extra courses and \
took: patt in a wide range of activities. The one conrse that she avoided o
was journalism although she especially enjoyed writing and thought she would ./
like it.,{t was well known that only the editors of the school paper. and the i
. annual received A's, and Karla was unwilling to risk a B and- possible
loss of a scholarship. The aecision was wise, in a way, since she ‘received

‘ . ¢ r A | — . Y.
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a full four-year scholarship at one of the best universities in the
country. In another‘way, it is tpo bad that a“promising young person
must avoi otentially intaresting course because of punitive grad-
ing pricticeu‘ ) ' . .
RN . . o .
Xkarla herself regards heﬁ school years as a continuous process of -
adaptation to requirements; she met them and put in the time. Rarely ~
did she have time to learn freely. L She was not unhappy because she .
genuinely liked others and adapted to them. She was popular with both
.boys -and girls and had geveral close friends who evuntually en:ered the
same university she did. -
Probably the school made little educational impact on her bdut
served imstead as a-setting in which she spent time with others as she
grew up. In a se¢nse, the impact was negative because Karla found that some
of her dilatory behavior and poor work habits later created difficulties
for her, especially when she encountered the freedom of Fhe~graduate school.

JOHN*

John first became known to ?t:he persons who described him when he
entered their school as a sixth-grade pupil.* John had mixed reactions to
his teachers. He liked his math teacher because he never used the book, '
used mimeographed sheets, and conducted relays at the blackboard., His ’
sclence teacher was dull, and the students made ‘a game of gradually
changing the subject to interesting giscussions. John frequently was
assigned sentences to write twenty-five times, but he relied on the teacher's
forgetfulness and usually avoided the task. v ‘

For a while they had another teacher who was a substitute for one who
married and moved away, and John said that he and his friends "goofed off"
and were rowdy because she treated them like kindergarteners. A new teacher
was much better, and John was delighted with the opportunity to make creative
book reports. .

During the sixth grade he fell in love for the first time; he asked
" the girl to "go steady" and she accepted. He found it difficult to talk
with Mary, however, and ruefully said that she must have been extremely
bored with his discourses on Communism, \

John had a number of friends, and appareantly was well liked. He told,
however, of his first venture into politics, when he ran for a class office
~and was badly defeated. : ’

In the seventh grade, John expressed his dislikes as mgporization‘

% The information on "John" is taken from information furnished by
one of his teachers, Barbard Covey. The study.which includes John's history ,
is listed in the bibliography (9). ‘

-
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.= of dinlogd%a and personal, censure from one teacher. He liked one teacher
. who made the students think and held interesting.discussions o rrent
issues; qnothef taught them to express ideas in formulas: Jolih always | o
+ did his homework in class the day it was due, meanwhile frying to S
convince the teacher that he didn‘f'do 8o by going to the board and" I B
solving problems from the assigned‘worﬂ while he was tharz. /. e
away with it because, accord¥ng to'him, the pace of the-clas§ was slow.

*

a paet® who ‘could be a veritable devil in a classroom situation.

» " He described it as beyond half of the class and’ below the others !
‘ John was characterized by one of his eighth—gradé teachers as an k?
intellectual aesthete, isolated and meditative, with.standards of excellence .t
) for himself that far exceedéd any standards commonly set by teachers. She - ‘
o “also called him a voluble extrovert, storamy and impetuous, with the soul of

»

This teacher found him more stimulating to talk to than ninety percent

of her adult friends. He had read widely from works .such as those of

Stephen Crane, Samuel Beckett, Kafka, Orwell, and. Emerson; knew a great

deal of science ranging from botany to archaeology; and was knowledgeable

in history and current issues. He could discuss the relationships ¢f music, -
literature, and philosophy in various historical periods. Althougli‘he had
“succeeded in educating himself better than many adults, he had been
accelerated only one year in school ! |

John's : eal love waapcreativd writing, and as qp‘eighch~grade student,
he wrote prolifically. The following is a sample: \

~ ) . .. THE FOREST

The forest appeared
* a thick wall ‘ '
of separate and ‘
* separated trees.
' Green hung
.on dark brgnches,
branches the color
‘ N of .the soil beneath.
: . . The humus ;
crackly with freshly \
fallen needles
was a mat
» of moist death.
' The stars wearily
faded
from the sky . . .
or the fragments of the sky
as seen from the forest. ~ \
The sun would soon :
™se.




\\\\\\

ThHe forest would change its
' alias of death

to the mysterious twilight

of life.
’ But ‘now atood the forest,

Jntroverted,

bsorbed in spinning
rough space

at speeds unknown and unseen

in the

Antepurgatory of non-existence
. Foreyer.
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Other teachers with whom .John had contact during the intermediate

him for refusing to do routine tasks; she often found him in a corner
reading instead. Another saw him as disorganized and as an immature,

disrdptive student who needled teachers by competing with them.

teacher commented on.his high intellectual capacity and Teasoning power
but criticized him for wanting to work only on projects that interesced
him. He felt that John lacked drive and follnw—thrgugh,

In high school .John went through a crisis period during which he found:

i

" school peried had mixed reactions to him. The library teacher castigated

all school complately irrelevant,” and as a result, he decided to drop out
and try to attend continuation school. Although the continuation school

was designed for students who hdd left school because of a variety of prob-

lems, John felt that the flexible curriculum and availability of free time
Since the available resources

would enable him to learn without interference.

were not designed for a student of John's intellectual capacity, John's
solution probably would have led to complete withdrawal.

L4

Finally, a professor at a neighboring college learned about John and
“invited him and his parents to the college to discuss early entry, des-

pite the fact that he had not firished high school.

-John entered college and initiated a busily successful program of studies

and partciipation in theatre production.

The evidence in John's background suggests.stxongly that he has
progressed already beyond the need for many of the standard college and

university requirements. Because schools at this level also contain mucw

rigidity justified in the name of "standards and requirements," he

MALIE // y

‘Malie 18 black, and her school experiences unfortunately are cypicql

H

of those who live in many ghettos based on color cleavages. ,
system which she attends directs its principal efforts toward remedial
teaching. Attencion is cdncentrated on slow learners and bringing the’

school population "up to the norm.' The expectations of the school per+

. undoubtedly will continue to make adaptations, if he remains in school.

- The school !

sonnel are that the vast majority of the students will terminate their

education at high school completion unless they drop out, and that only

a1

|

|
i
|
!
i
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After some planning, '
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0¢caai¢nal ntudents will enter any college other than those offering
techfiical/vocational edncat¢on. ‘ - \ !

Halie wuu(identified an giftad when ahe was inyﬂead Start, The :
rauulta of the Stanford-Binet test showed that she ranked in the upper .
one percent of the population. In Head Start, this info¥mation had little
. impact. Though Malie had taught, heruelf to read as a four-year-old,
. - .she had little access to any books other than picture books, either at °
school or at home. The teachers described her as a "problem" and .
punished her frequently by isolating her from the group. 5he would not L
participate in the group activities, 'and whan she did, she was ext: mely ' v
bossy and domineering. - tq\\\-~” o
. / Kindergarten was no better. 'The informattiuan her abilities was
not transmitted to the elementary shcool, and: het@ﬂdther,'who worked to
suypport the faqily, wvas fearful of contacbing~the white teacher and principal
regarding Malie's dislike for school, thinking 1t‘might‘reault in even more
difficulty, fighting, disrupting, refusing to participate, and in frequent

N ‘ isolation. - o >

In the first grade she calmed down :f gwhat. Her ﬁ@havfor was
described by her teacher as somewhat dull“3 apathetic. This teacher had
. been warned by her colleague about Malie ah¥ allowed her very little

freedom. Malie's reaction to the entire s&tuation‘was to withdraw, and
she spent a great deal of time daydreaming and doodling. She rarely
finished her work sheets, and her grades were poor. There were no
materials in the classroom\beyOnd those used by the three groups in read- N
ing and arithmetic, and the class textbooks in other subjects.

Malie encered the second gyade with the reputation of being a slow

learner, difficult as well. Fortunately, her teacher was one who provided
a wide range of library materials, borrowed science kits from the curriculum
center, established an art center, took the children on frequent ghort

\ trips around the compunity, and gave the children time to pursue their own
interests. Malie adored her “and blossomed under her guidance. In the
middle of November, the teacher (a psycholdgy major) gave Malie and two
other children individual intelligence examinations &nd found that two of
these three reputedly slow learners were in fact intellectually gifted.
During the remainder of the year, Malle and the boy were given many
opportunities to use their abilities, both independently and in the con-
text of class activities. They, with two others, ccmprised a cluster
which functioned with more independence and less frequent teacher Bupervision
than the others.

This teacher provided an anchor for Malie during her remaining
elementary years. Malie frequently visited her and discussed a range of sub-
jects. The teacher provided her with books rglated to her interests and in

| many ways compensated for the somewhat routine experiences she had im
. ensuing grades. Although information on Malie's abilities was available,
the teachers had difficulty in finding time for any special attention.

Ly

' Malie 1s now in the eighth graigr7 In her departmentalized school
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no attention is paid to individual differences in ability. The -same
su:ignncntl are given to all class members, and the slow learnexs are -
expected to complete a part of ench assignment, Malie, on one of her

- infrequent vigits to her fornerataacher, confided that she had learned

how;to "beat the sytem." She complains frequently about her inability
to do the work, which in reality is boring and a waste of time, and

‘makes agreements with her teachers that she will hand in a section of

the assignment, This she does, carefully extending the time spent in
class to convey the impression that she is having grea;»difficulty. The
result’ is that she finishes the work, has no honework, and is free out-
side of school to read, She hates school and can't wait to reach the
legal age which will permit. her to drop out of achool.

'The tragiﬁ Rpss}bility is that she will drop out. Unless ﬁer former
teacher, or some future teacﬁer, is able to convince‘her that she should
finish school and prepare herself for an occupation that .will be sa:iyfy~
ing to her, she may find herself in a type of work which will be an exten—
asion of the frustrations which she has encountered in school. Even though
her mother knows that Malie is "amart,”" she haa had very 11Et1e education .
herself apd does not regard a college education for girls as necessary.

The dilemma of Malie is the dilemma of many childgen whether black,
Chic;;o, Indian, or from other groups where‘color and/o£ lack of goney
deprive children of proper opportﬁnity. Often the assumption is that
thefe are ho gifted in the comnunity. The result is that the gifted are -
not identified and since they are not, the assumption persists. And
the ahildren concinue to be neslectedl ‘

DONALD* h

3

Donald is of mixed American, Indian and Caucaaian parentage. His
parents divorced when he was an infant and he wae raised by his mother
until her remarriage three years ago to a man of Korean parentuge.
Donald now has a two and a half year old sister who alsc exhibits signs
of higher than average intelligence. His stepfather is the youngest

son of an inventor. l1isted in the most recent editrion of Hho 8 Who in Scieg;e.

* This biography and those of Carol and Tom were written by Bevetky

Goodloe..
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artistic endeavors. He plays the violin and won a #&ghool music com~
petition after having studied one semester. His stepfather is teaching

. him to play_ the ukulele. Science is his consuming interest at the momaent.
He I8 in fifth grade but pursues his scientific interests with seventh-

" and eighth-grade students at a different school.

»

Donald's verbal ability is not unexpected in a gifted c¢hild, but
his sensitivity to words is extraordinary. Recently he wop 'a district-
wide Americanism essay award. .

Chess is his favorite game and he often plays with much older
partners. However, he tackles any game, discussion, or project with the
same enthusiasm. He also loves puns and jokes. &

>

Hia art 1s unusunl and shaws highly imag@eatiVe color combinations.

Donald's early “chool experiencea {while he was on‘medication) was
in highly structured, religlous schools., He is now in an iggovative
public school, 2nd though he dislikes the noise and confusion at times,
he functions in a highly superior way. ‘

' - : s

Donald is a multi~talented gifted child. He combines his love of
science with a sensitivity to language and beauty. As he grows in his
new,,supportive environment, he reveals more and more talents and
potent lals. . .

/ : | ‘
‘ CAROL 2

Carol is thirvteen and comes from a white lower middle-class back~
ground. Her fathet finished high school by certificate while in the Navy;
her mother hag beep to college. Five of her siblings are enrolled ip.
programs for gifred children at school. Carol is a middle child, s
but healthy. Her late birthday places her in the seventh grade,
almost perfect report cards every year.

Her
pugnacious and playful personality has earned her the nickname of "tiger."
As an infant she loved manipulating objects or taking them apart; at 10
months she could build . a three-block tower.

Carol began talking ¥t 9 months and walked at 12 months.

Her scribbling soon turped into representational drawing. She
still perfers line drawings to all other art forms. Right now she draws
sophisticated stylized cartoons on. posterc, reports, editorial protests,

- 4in fact on almost any paper she can find. Her family claims she even
doodles on the toilet tissue. ’

Carol is not only an.outstanding artist whose decorations helped
win a local contest and brought offers for paid decorating, but also
a proficient oboist. Her present instructor, .a former first oboist with
the New York Philharmonic, has her work on very difficult pieces with

great success. .. \
- ¢ 2 W,
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Her scribblihg soon turned into-répresentationdl drawing. She
ui\)l perfers line drawings to all other art forms. 'Right now she dtaws:
. aophisticated stylized cartoons dn posters, reports,’editorial protests,
v in fact on alwmost any paper she can fiﬂda Her family claims ahe even.

\ doodles on the toilet tiasue. '

v Carol is not onlygﬁ; outstanding artist whose dacorations'helped

- win a.local contest and brought,offers for paid decorating, but also
‘a proficlient oboist. ' Her present instructor, a former,first oboist with
the New York Philharmonic, has her work on very difficult pieces with
. great success. i

[ ]

. Carol has a quiet sense of humor which is manifest in her art.
Unfortunately her present school gives her little upportunity to de~
velop or display her talents. Most of her recognition has come frgzg
the community. No doubt: she will have a better chance to use her talents
as she develops her personal snyle, For the present she just keeps draw-
ing. - C
r . : \ ) ¥

Tom is nine years-old. He changed schools frequently until his
divorced mother married a middle-class businessman and moved 7 a surbur-
ban community. .He is healthy, friendly, and alert and gathers a great
fund of information through his habit of persistent guestioning. -

Tom qualifies as gifted on the Binet test but is a poor reader,
almost at the remedial reading level. In class his aversion to read-
ing makes him dawdle over anything he can find. Consequently he 1is
usually labeled lazy by his teachers, who are all amazed that he is
identified as gifted. *a .

; A
~ Tom's talents are expressed in unusual ways. He embellishes even
a simple report with many colorful decorations. He may not do his assign-
ments, but Me often brings in huge models that he has constructed at *
honeo ’

Verbally he is quite proficient. He expresses himself very well
and has sensitive insights which his teachers could recognize more
easily if he also wrote well, His speech is full of fantasy, and he
reveXks in puns. ~ 4

Bis present school situation is flexibIe enough to allow his
creative talents to develop. He is independent and doesn't mind risk-
ing the disapproval of his peers by giving unusual answers or comments.
Everything he creates shows a similar independence.

] j Tom is only beginning to explore his creativity. 'At this stage, an
. adult friend observes, he looks like either a budding Frank Lloyd Wright
. Or an incipient Rube Goldberg._
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, ERIC 2N ,

' . We sball conclude wit the case of a child who had bofh\good and bad @ ° .

| I d L :
school experiences but whose home environment Is a great asg

k.4

. The discussion differs in structure from the others. 4n that the\
* parents together presented theéir views on a tape recorder. This.ls ho
it was; (The parents ard designated by F and M.) ~
’ N 5
' F: This is a discussion of our son, Eric, who is six years and
‘ '~ three months old. He welghs about forty pounds now and is . .°
. below average height for his age grOu? ~His health is generally -
very good. - . -
- ; _— . Y ;
M: He's a very sensitive child, easily over-stimulated. He also
is very affectionate. ‘ . .

F: He demands answers to qd%stidns‘and if you say the wrbng‘word
~ he gets very upset. He is very compulsive about it.

M: Tha first thing that we noticed about him was tbat he needed

© constant stimulation, starting when he was about a month old.

He couldr't be left in one place longer than five minutes or

hegould begin to cry. He needed to be moved to his side or
profiped up so he could see something different, about every

;gminutes. .

e et e b e

T L F: I remember we had a mobile over his bed so he wouldn't be
T - _ bored, and we would hang something over him at the gdinper
table so we could eat in peace.
» A N N &
. ) > Ms He was very sensitive to sound at an early age. Loud noises
..upset him., When we were in the car and a siren -passed by, -
an ambulance or something, he would scream and cry for the
-rest of the trip.

» F: When the sarbage man came by to pick up the garbage, the .
clankipg'of the cans ouxaide made him cry. The noise disturbed
. him.

.’ M: I thought he showed great sensitivity to his environment, When
he was seven months old, we moved into a new neighborhood,
and there was a ginl the %;a"‘fho was sixteen months old. She

also turned out to be gdfted. At that time she could walk
and talk in comple:e;ﬁ sentences, and he, of course, couldn't
say anything. But at that time they played-games together -
which seemed to be ﬂxructured and had rudimentary rules. They .
took turns playing’ ‘hide and seek and also in climbing into
his toy box so the other one could pile the blocks pn the one
outside. ' . y

| 36 o
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His first complete word was "picture" when he was fifteen mon*hs
old., We kinda worried Because he didn't walk until he was
fifteen months, When he did stg@p to talk, he used a lot of’
words together. One of his first sentences was "Kitty is
playing with the ball."‘ By the time_he wgs two and one half
he was using sentences as long ‘as sixteen'worda» He memorized
nursery rhymes when he was two and one hqlf. \

z} bega uspect that he was bright, %eally, when he taught
imsell to xead . f

; . ’

Let ub put it this way? Exyc began tn}ask Ivts of ;Erstionn
about léeters before’ he wad three. He'would ask abouk gas .
atation signs when we were in the car. ‘and the next time he
would read them. The same thing with.cereal boxes. I guess

he began reading a book, a child's bobk, when he was four.

Also, he has never read phonetically He doesn’t piece words

‘together, bit by bit. He just learns words and that s it.

-
He reads now, in the first grade, xroughly around fifth or sixth
grade level. The teacher gives him special reading assigndents.

He's been reuding books like the Wizard of Oz and Pinocchio.

._He's had trouble with some of thﬂ Junior high versions:he has

rought home. Now for music. Grandma, said when he was :en
moﬁthn old that he had talent in music., But you know how -
3randmns are! We began to believe her when some of our friends
said that Eric had perfect pitch. He was able to reproduce
sounds without cue, without having to have a note sounded

for him, My mother said that he could sing songs on_ key
when he was ten months old, but we didn't believe her, But
we provided him with musical stimulation, and you can imagine
with both of his maternal grandparents interested iu mugic 4
that he got plenty of it. He has his own recoxrd player and
he has had it for several years. He has a whole library of
personal records. He memorized songs, and in fact, he listens -
‘to some of our music and memorized some of the Beatle albums
when he was two and one~half years old. We have a note in our
baby book that he bounced in time to music when he was ten
months old. When he was two, he knew songs from five different
albums and could dance, which he did frequently, He composed
his firet melody when he was three and one-half; we have a copy
of it because my wife wrote it down. He also composed a somng
for his sister‘when she was born. When 1 say compose, I mean
three or four lines, that's all. ’

By the way, he has always been quite slow in art. He isn't .
very good compared to the other children in writing or draw-
ing. His teacher sends home reports that his handwriting and’
art could .dmprove, alsc that his physical education could be
better.

tody)
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. F: His first/ representational drawing was of you, wasn't it?
In the badk yard with chalk. Great big Mommy? .

* You were at my feat looking up and the drawing had enormously
g long legs and a big stomach because I was pregnant. No—-he drew
that a year later, when he wag four. We were amazed that he

e could remember thise-a creature with long legs and a huge
"stomach. . .
‘5-‘ ‘ F: When he was in nursery achonl, the teacher said she\ﬁiayed ;he
- . piano for him, but he wouldn't participate at all. He wouldn't
' ) sing at school, and yet at home ye would sing and sing, and on
\ kﬁy . re

-

M: My mother said she thaught it was because the auto harp was out
.o . of tune, so he wouldn't sing with them:. ¥e also wouldn't
participate in.learming the letters and sounding out their
sounds, because he a2lready knew, When he went into kindex-

garten, he had an interview. The teacher gave him some ’
% . blocks to work with~-circles, squares, etc. He knew the names
of all these when he was three. 5She asked him to draw the

shapes, insisting in fact, and he became very upset and put
his head down'on the desk. .She tried to get him to draw a
father figure, and. he said he couldn’'t. She insisted and gave
him & stick figure to follow as an example. When he refused--
the example didn't look at all like his father--she warned we .
not to expect too much from Eric; he would be the youngest in
the class. At that point I got angry and told her that he was
reading at third-grade level, and I thought he was ready for
kindergartern. .
©  F: We got him placed with another teacher someone had told us
about, and we were lucky. She was the first professional per~
son to tell us that we had an unusual child. She was aware of
y shyness . and:-was doing something about it, She arranged to
have him bring the mail to class. This was Eric's’ fixst responsi-
bility, and he felt 'very good about it-~he took it very seriously.
She also let him read the announcoments. The principal also was
upusual. He invited Eric to his office once a week, and Eric
read stordes to him. This teacher alsc confirmed that his
motor skills were slow. He's good in math, too. He asked
to play games with numbers and knows almost all of his multipli-
cation tables.throughithe nines., ,1 think it's all a matter of
- memorization, just as with words.

M: About every six months he sess out to learn something new.
When his grandmother told hip there are eighty-eight keys on
the pianc, he decided to learn to count to eighty-eight and .
almos; drove me crazy for a month until he knew how., He :
' keeps at something until he has mastered it and then starts
something ,new. - -
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The kindergarten teacher was amazed that he had a concept of
minuss At home he had asked what happens when you take away

and have zero. I told him about minus one, and 80 on, apd didn't
. think he had grasped it, but he did.” Alsd, he asked how high
you can gount, .and I tq}d him to infinity, "What's that?”

» v @ H

- "It's endless.” 1 believe he has this conoept.

He taught himaalf to tell time, xhrough agking what tine TV
programs came om, when he was four. . .

His~xrandnother has taken him for sope time to the Philhapnonic“
concerts, BShe says he is completely involved and copies the

conductor in rapt.attention.

He keeps perfect time and uses

his hands perfectly. We've never meen this,
*' . . .

He plays the resonator baEliarcnuplata tungs and makes up his

own tunes. He also-plays

the auto harp. .

L)

He learned first with numbers, then letters or the chcrds}‘and
now ﬁiayn without any help, Just as fast as adults. He has
gotten more social. His kindergarteh teacher was.superb. She
said there was one»particular first-grade teacher that she
wanted Eric to have and has got him intg her class. This

_teacher has been equally

good.

She asked us to lat her know

- when he had & particular ir. (rest, and she would let him pursue

~it. Once when he was .on magnets, she had him teach the class.

He helped a child who had entered*late catch up by teaching
him in the "I see Sam -see Sam" books. -

Those booka, by the way, nearly droyve us mad. Eric couldn't
bring thema home until the class had finished with them, hut
then he insisted on reading them because that ia what the
other children did. The teacher did have him raad other *

books.

i

‘He read to.the class when they were resting.

-

Now he likes to _talk about philosophical matters--death,
religion, God.. When we talk, he seems to grasp the meanings
and says, "I see." We tell him what we think but also tell
him that there are other points of view.

To sum up ~~he grasps concepts very quickly. He is very impatient

and wants to know immedia

tely.

He tends to be sarcastic when

© people aren't accurate in what they say.. He is more social since

going to school and is more athletic. It seems like he's out-
'He stays away from games that take
big motor skills, but he often directs the other c¢hildren.

of-doors half of the day.

His. writing and art are getting better. -

4
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M: Re isn't conceited about his abilities. He plays with other e
+thildren who aren’t as bright and has a good time. The other
children accept him, ,In kindergarten the childran would tell ' . B
the teacher that Eric is swart, When I tutored:in ths kindery 3
gavtan in Spanish, 1 prepared my work geared 'to Eri¢ wand had o
to adjust., .1 didn't realize how m onger his attention T
span was than the rest of the chijghen. Also, I found him ;
a disvuptive influence because df-interrupted by asking : ;
questions about words, how thfy™are spelled, and other quaestions 3
that didn't interest the resty. I find that he had a8 very me- §
thodical mind--~it's like a computer. He stores gpovwledge Lo use f
later. He is very sensitive.' He reaches out to grasp Know- :
19‘18@‘ \ i | . . '
F: The rest of our family Jescribe Eric as a sweot, quier, c:\\\\\\\\ |
affectionate child. We don't find him quiet! _ }
It is evident from these case studies that giftedhchildren show é
widely varying interests. They show promise of aﬁccesa in many different ;
fields. Pme task of yreachers and parents is 'to provide them ample : §
opporfunity for learning, outside of school if need be. A child who is :
highly advanced in art, music, or science may need ,education beyond what §
- : ‘ .
is available in school. Parents and teachers can cooperate to assure the ; 7
; . . *
education of a young oboist or a young researcher much as they would fqr /; nf
a young Arthur Ashe or Bilfie Jeap King. §
. » It should be evident too that gifted children grow in vary different e
ways. A child may be gifted verbally and immature physically, One-'! )
may- be highly advanced ar;isticallye but less sociable than his pégrs. ‘ , ;
Such differences from the norm should be gpcepted and respected. | -, ;
» : ’ ) H ‘ B
h -
Al * c
- ;
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= N NEGLECT OF THE GIFTED ‘ —_— .

L}
Accorg}ng to the 1970 census, som; 61,790,000 childreh‘attended' SR ?glﬁ

sehnul i& th;\?nined Statess Of‘theée,\many are gifted. Estimatesd of ié
fraqnency vary. The U. . Office of Educftion, for example, uaff }3*5 ' = o é

\;percent figure because of thﬂir emphasis on expeximental programs'Tnd)on ~ \ Q:é
such 'talents as psynhomotor abilitien, ;; well as onhers: Othery Trn | ":.3§
higher partentaggf. We are using 2-3 percentiyggiyﬁ ni&o en;ompi yes .. i ) N %
ralents as well as intellectual giftedness‘ but which is a range that i . “»:uﬁ
defines a group :;;hrly ﬂifferent'frpm the average. On ' ;s basis, we .' i ‘é
can arrive at a guess of  ahqut one millien vo one &nd oné~half million. ;» ;
The term‘"guess" is a delidberate choice, for only a small numb;r of . R

gifted individuaih are receiving even:partial actention, and the‘ﬁ;ﬁe
numbers are unknown. | . ! o

L — ' ) . -7 ot
The one to one and one~half million gifted are of school age: The ,

number kuld increase by some four hundred thousand if gifred and talented

k4

preschool childtan.wure recognized and provided vith opportunities to

learn. That they are ready for such bpportunities is clearly evident from .

Chapter I1;' yet preschool provisions for the gifced-énd‘talented are nom- w o~

-

r }
‘existent, except in a few experimental programs, or through privately.

supported nursery schools. ) i) ‘ ',\ *é
9 . - ‘ 1

HOW WIDESPREAD IS THE NEGLECT?

2 - ' ’ é

The public haa failed to provide for the education of the gifted in

any nignifican& way. Many persons argue that the gifted and talented are . ) :‘*’gg
. RS
cared for in the achools and that théy are not neglected. In scme insnances, K

l -

‘these persons are perfectly'sincere,‘but their beliefs.are based on

-




_ those states which make financial provisicns, the allocations are meager.

' 22

*

assumptions rather ‘than facts. In mest states, the gifted and taleng§§‘8t111

arouse little apé%ial concern; their aducgtibnal needs are assumedi§o be

k4

~

" similar to those of the majority,-and spéiial opportunities are equated

withf“apecial privilege"” and "elitism." The neglect is cleax when we

examitde the fiﬁéhl\facts, numbers of pupils involved in programs, re-

source personnel available, estimates of teacher preparation needs, and
he v - * N .

other qgta (6). For many years we have steadlly improved the edpcational
opportunities foxr the mentally, physically, and emo:ionally handicapped

.

and should contiﬁue to do so. But at the same time, we should ;ecognize_

-

the exceptional needs of the gifted as well §nd realize that neglect

can produce mental and emotional problems for this group, too.

- - . Y

-
[ -

FISCAL FACTS

)

The limitations. of financing for the gifted must be vicwed from the

A

standpoint of some one million five hundred thousand gifted and taleénted

children and youth, living in all fifty SCatqg,_in‘various communities,

-

AEa i2¢§}1“gg;iaecvﬁBEié and ethnic groups. Very few of these children
. 4 ] . ’ -
are included in any program, even on a part~time basis.

"Tn most states, educational provisions are theoretical rather than

~ a e
k.3

acrual, if financing is used as an indicator. Only eleven states
specificaLAE allocate fdndé_for the giftcd,~w¥i}o twelve others provide unit

support to systems on the basis of studies or program proposals (13). In

» » \
.

The states whjch spend any money on the gifted allocate amounts
which provide little opportunity for yield. For example, the $80 per

pupil per year, which is allocated in Californfa (1975~'74) amounts to 44

'y
. ~
-
v

P ¥

“.



. specialist; yet im 1970, in this state, eighty-one percent of the gifted

33

} .

cents per day per child. This aﬁount‘was reduced to $68 per pupil by

) the State Department of Education in 1974, 1In Illinois, the amount was

twenﬁyveight\dollaxs per pupil per year in 1970, -North Carolina has con-

ducted studies, run state~supported summer schools, and is o e of the

few states which has assigned responsibility for the gifted to a
who were eligible for classes were not invoived'id'anz special ~ "r~grams.
In Georgia, only nine to twenty percent of the gifted were getting specially

designed teaching (6). More recent specific figures are not available,

~

» ]
“but changes seem to be in the direction of added state personnel rather

than broad, per pupil support.

+

. The $68 spent in California is only a por;ion}of the amount recommended
in a three-year statawéi? study which assessed prdgrams both from the_
standpéint oé value to pupils, and costs. At th; time of completion in
1960; the'study staff recommended to the state }hat up to $25 per pupil
per yea; be allocated in order to provide the kinds of resources thch
they had found to be effective with the gifted (7). The initial alldcatidn~
of §40 which was made by the ngislatute rep?esented ohly the costs éf
identification and pupil case study, d#nd was intended to launch the .
program, More than ten years later, the program is séill in the launch-
ing phaae(‘despite the incofitrovertible evid;nte }rom the study ihat
pupils benefit-in many wais from proper educational’fgré; indeed, financially‘
the program has regressed if inflation is ci)ms:ldex:eckL as it must be.

~ Schoo] systems fare no better .upless they hav; special resources -
available which can be exploited and‘unless tﬂe;adﬁinistrative deciéionr

. Vi * .
makers use the funds for “he gifted. 1In cwgnty-seven model school
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systems--chosen as "model" bLecause of their excellent programs gor'children
with speclal learning neada—rthé amount sg;nt on the gifted was one-tenth
that spent on the average program of the handicapped. Only five\of the e
“made;" achool systems--had any program at all'f?r the gifted (G)ﬁ

’With‘the greater accumulation ;nd disbﬁrsament of funds at the federal

level, one might assume that funds for the gifted from that source are

3

.used at state and local levels. This is not the case at all. Recent ‘ .

data indicate, that forty of the fifty states usgd gg_fegeral funds for
thé gifted and talented deapitb.the évailability of such‘funda. Those
states using funds seived lim}ted numbers or distributed funds so widely
that the.regl impact must be questicned.

| Caiifornia, which contains more than ten percent of th to;@l sch001 
populatiog of the United States, used federal funds‘fof only 80 gifted pupils.*
Two smaller states,w%irginia and Maryland,' claimed vastly greater nnmﬁers
of gifred pupils served: 42,593 in Virginia -and 115,251 in Mariland.
The claims are less than impressive, however, when one considers that the
totuls of $326,504 for Maryland and $60,757 for Virginia amounted annually -
to about $1.43 per gifted pupil in Vigginia, and $2.83 per gifted pppil |
in Harylandt Again, the amounts are ﬁitifully meager when the needs are

considerted (6)-

An estimated 180,000 pupils outvof‘the entire population of gifted

. and talented children in the United States derived financial support

from Title III, but the amount speht was $6.80 per Shpil per year on the

average (6). | s
‘ %

*Mineographed statistics. Bureau of Special Education, State Depart-
menﬁ)of Education, 1971. -

e
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A recent nationwide survey revealed that 62 p?xcent of the states
» } »

used no federal funds for the gifted even though such funds were avail-

able. Another 24 percent uspd federal funds nnly on a very limitad

I
’

basis (6). S . . .
The low priority gﬁven to the education of the gifted and talénted
? ' . 3
becomes even more obv}bua when one examines the 1974 expenditures gf the .
» ) J

state which conductéh the first statewide study and establishgd th? first
bxésrams: California.* The number of gifted:cﬁildreu identified for;
special programs represented 53 percent of all children with speci?l
?ducationaa needs; the allo;;ﬁion for their education amounted to 3ust
5.1 percent\of the sp%5131 education funds. Two programs, for th&‘mentally

retarded and the educationally handicapped, which included 58,000§children

or 64 percent of the number represented by the gifted, receive support

-

eleven times greater than that allotted to the gifted. We suspect that

“similar or even greater disparities can be found in any state. -

WHAT PERSONNEL ARE AVAILABLE?

7 One may claim thnt,,eved'without special funds, provisions can be

made for the gifted and talented through the intelligent use of gxisting ;
regsources. This claim pregupboses that schoql peréunnel are aware of the
special needs of the gifted and that ’@personnel understand howf‘to
capitalize on resources effectively. What is the actual'situation?

At the locai‘level, little.actention of a sy;tematié nature 1is

allocated to the breparation of teachers. Only a few colleges and

universities nationally‘prbvdde a program of courses for teachers, and

S,

'*ﬁniéhg;aphed'scatistics. Special Education Information Unit, State

Departmer'. -~ Education, April, 1974.
- - )

.
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school syg§3ms acrogsxthe pation do mot geueyally compensate for the lack
of praparation by yrovidiﬁﬁ“&n—ae;vice training. The result is that in
m#ny states teachers must re%y‘entirely on ipdépendent study to further
thelr kno;lgdge of the glfted. | v

| A fairly recent shrvey‘revealed\thai only 12 of 204 national experts - e
on the gifted and talented felt that teachers were adequately prepared to

- work with this populaiion (6). The same group ;greéd émphatically that

school psychological workers and administrators also lacked proper back-
ground for meeting the needs of the gifted.

One promising development is found in the recent‘rapid increase of

' statewlevel specialists. In 1972, only ten states had even one person
- assigned the responaibi?&ty for'th; gifted for fifty percent or more
of his time. In 1974, l7 states had assigned special personnel to the gifted.
Much credit for this change is_ due to.the efforts of the new Office of
Education unit on the gif;ed and ta}ented, and their sponsogship of the
Leaderahiﬁ Training Institute,. | \

Local leadership is often part-time. Ré#ponsibility for the gifted
way be assignad to a general curriculum conaultant or to a special
education director. These persons have limited time available for the
gifted because of other duties‘ and typically devote 'most of thelr time
to théae areas which prbvide the greatest financial support or the most
obvious pressuré. The emphasis thus goe7/first‘to the general class-
goom or to the handicapped‘ the gifted and talented come later.

" CAN'T THE INDIVIDUAL TEACHER i’x%}ms FOR THE GIPTED?
uan? teachers try to pr;v;de for the gifted,.if they are aware of

»

\ .
their presence. The difficulties under which they operate, however,

T

e
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preclude meaningful and complete provisions. In order to give the

- gifted and talented the necessary latitute for led}n;ns, of ten with “;ﬂ’
P b : . N ; ’ ! A '
©  wspecialists, teachers themselves must function within a different frnme‘bf?

reference.
Teachers need encouragement from.administrators and superwvisors to

_ release the gifted child from unnecessary signdard classroom requirements.

Al

AThey also need support in‘seeking learning alternatives for tﬁe»child,

. at times away from the claséroom or school. Planning for a given gifted
and/or talented child should be based on the different capacities of the :
¢hild and reflect an underscanding that the true role uf educators is
often that of providing opportunity for 1earning ratler than directly

" Qteaching. ‘ -

That action has occurred infrequently is evident in examination of
practices. ﬁany administrators speak of "their gifted-program'; few
programs actually exist. When a program for the gifted is.confined to

\enrichmenc in the regular classroom,' the opportunities for the gifted
Lhild depend directly on the ingenuity. -dedication, and time of the

‘taacher. This teacher often has thirty or more children, many with severe
remedial propleﬁ§~which also demand constant attention. Too often,
the child is tied to the existing curriculum,and enrichment means the
standard requirements plus somewhat advanéed materials related to Fhe

requirements, if the teacher has the energy to locate chém.. If the interests
of the gifted child are unusual, he must satisfy them elsewhere. En-
richment in the regular classroom is difficult to provide.. Yet it is by

far the most conson practiqu because of the assumption that children

live with all types of children when they work together in common ‘

-

1 ’bt"d
. .




situations with common content.
Actually, it 10 usually difficult to perceive any real differentiation
for the gifted in the regular classrcom. If such differeutiation exiatad

then those most concerned about the gifted would be aware of iv. Yer,

nearly 90 percent of national experts sutveyad‘agraed that programs at

Tha same experts also found few programs at other levels. In high schools,

where most programa are carried on, 79’pefcent of the experts kagw of feﬁi
ot Hione  (6). S ,

The confinement of the gifted and talented withir the standaxrd
adminigtrative structure of the schools giv;s creative teachers |

fewer opportunitiea to differentiate for them. We should not single out

} .
teachers for criticism. Indeed, the fault 1s»un1ve:sal1y shared by

.the general publié, by administrators, by special consultants, and teachers.

The general attitude toward the gifted is indifference. To eliminate

indifference, it is necessary to consider and understand the causes.

te | 11{3
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CHAPTER IIX \ ,

THE_CAUSES OF NEGLECT AND THE RESULTS

L4 A ]

'WHY DO WE FAIL 70 IDENTIFY THE GIFTED?

| \ | Gifted children may enter school, perform to the great satigfaction
of their teachers, and in Ehe trangition through the grades, never have
their real potential récognized.\ They meet require;ents eaailf, ;om§1?ca
their work, conform to expectatiph£; and all the wﬁile, limp along in.low
academic gear. Two factors contribute.to their unsatisfactory level of ~
accomplishment: One is the very real desire of young gifted children
to please tﬁeir teachers, and the other is the lack of opportuﬁity for
the child to perform or to use material sufficiently advanced‘for‘hfm to
reveal his true abiliités.ﬁ

_ As these children go chroukh the grades, jhey learn to expect
" . eurriculum ﬁhich is 1arge1? adaptéd to the norﬁ; and so thelr function-

;ng is also adapted to this leVel.g If tbe& accept the work and complete

ic conscientiously, they are usually praised as good students. If they ’ﬂgf

rebel because of fruqtration with unsatisfying work, they are_regarﬁéd a8

-

"problem" and the teaéher may not recognize the cause of their ffégtra~

" tion as a need for challenging work. The greater proﬁabilitf is\that
the pupil will be seen as a poor student and that he will in timevlea;n
to regard himself as 'dumb," ‘

Teachers are likely to nomingte as glfted those who achieve well,
who conform, wﬁo dress neatly, and who meet classroom expectations con-
scientiously. As pointed out earlier, the}means for identification of the

)2//‘ \ gifted in common use throughout the country, such as teache? nomination or

"or gréaﬁ'Zests, cause ug to lose half of the gifted. The success would be

RC SRR &
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» far grektar with careful individual studies and individual tests, but

~very few schools can or will invest the necessary funds.

~ ~If he Yeadd, he does not need a reading readiness #rogram' 1f he knows

, ,
\\‘ N

; The ngical peint at;E&}Ch iifted children should be recognized
and thelr needs met is é; Bchébl eﬁ;ry.\ The young gifted child
enters school with eager anticigpf?%ﬁ. Bu£~typica11y, the chiid has N
progressed to & level at which he is almost certain to encounter difficulites.
mathematics, he does not need experience with beginning number concepts.
This child is particularly vulnerable because he has not learned how to
use substitute activities, to witldraw, to’ conceal his fruatration, oY
td‘postpone expression of feelings; he iﬁ more likely to express himself
openly and directly than is the older g%fted~child.' Because he is more
than ordinarily'skilled in learning and enjoys~learﬁing, h%s f;ustration‘
when his learning is impeded is greater than is the case with othei children.
And because he wants his teacher's approval~ his ambivalent feelings and
actions cause Curmoil for himself as well as for the teacher.
Some young children resolve the conflicts by adaptation and Hith-
drawal; thus fhgy become dropouts from 1earning at very early ageaf While
mony learn outsisé\of the gchcél setting, the patterns of minimal Achieve~
ment affect their total peffo;yénce. ‘ . ,3
The effort to identify and provide for the gifted-should bg carried -
on consistently at all grade levels. Many childrxen attend several |

.

schools, and mobility is the rule rather than the exception for most.

Because identification programs often are limited, and records of

.c¢hildren are not always transferred, parents and teachers shouid

collaborate in transferring information on children's abilities.



to lack of understa-ding. The person who is 4naware of accomplishments

\
\
AY

may fail to realizy the true needs of a chiid. Jhus, the téacher does
not know that a‘ten-y;ar~old child enjoys aduit l‘terature; relishes
work in advanced mathematicé, knows a great deal in physics and chemistry
through independent study:and experimentation, or that, he composes
serious musig; he may na#uﬁa that subject matter whi&h\is‘one oY two
grade levels advanced will provide "enrichment." Unfortunately, such
~éontant can be just as bosing as that of the given grade level, and the
axtra time spenc by the teacher in the-search for the\materials,wasted.

Some personé honestly feel that too much attention is given to the
gifted and that educators should spend their time with other children.
These are persons who feel th;t the gifted have all of the advantages |
anyway and that they will get along despite any supposed limitations.
This point of view often is held by persons who equate success with
economic gain apd do not consider the potentiai for significant con-
tributions by, the gifted and talented.

Unknown nnmbers of gifted and talented ghildren are neglected gegause.\
of assumptions fegnrding caétain econoﬁic and éthnié groups. Giftedness
comes in all colors and from all walks of %ife, Adults who have surmounted
enormous difficulties, including poverty, prejudice, limited educational
provisions, and often hostility, have in many {ns:ances achieved gminencé.
The accomplishments of persoms like Ralph Bunche, Mary Betgané, Mar?in
Luther King, Maria Martiner. and many others during an era preceding any
significant aétentipn to human rights sﬁould provide sufiicient evidence
that’highly unusual gifts and talents are present in young brown and
black children. Too often, the unspoken assumption’ that gifted children

4
Q4
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are not to ba found in certain arsas hacomes a Qelfufulfiliing prOpheﬁy.
Often, children are discouraged by adults who see thelr interests as ~
‘unranlint;; and by their perception of*the adult roles of thelr people.
WHY IS THERE HOSTILITY TOWARD THE GIFTED? N

Neglect of the giftad’and‘talented also may 1manate from hostility
of those who see life primarily as an arxena of compétition, Such people
fear the gifted as threats to thelr own positions and fail to realize
that the full productivity of the talented will, in many instances,
produce more opportunity for others rather than less. The person‘yho.
crea;es aluo\opena‘markets for distribution of his products. The person
who makes a new discovery i? ucienc§ provides related jobs which can
humbar into the :houu#nda. The sensible view of the most talented aqgng

us is as potential creators of opportunity for others .rather than as

*

competitors.

The fear of "elitism" relates to all walks of life, including
politics;'anjlthe fear is of long duration. Nearly fifty years ago,
William Bagley expressed his hostility toward the gifted aa‘leadeta and
Trbcou-ended that the majority of average men put them in their piace.

’ More recently, individunlg\ who hm?e theorized in science, medicine,
politics, or behavior have been.hianiu;ed as impractical. Change, even
vﬁen it wgpld be to the advantagg of society, ia-difficu1t~to attain
because it altervs the accuatogeqﬂpattern in some way. Somg of the hostility
toward the gifted may well reiult ftﬁn iheir difference from the majority.

Lngld : : . ‘
we tend to understand and relate most closely to those who

As adults,
;re\laugwha: similar to us in interests and abilities, when we have a

choice. Associations occur with many persons who}are dissimilar to us,

»
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of course, but these contacts tend to be more caaual "and less enduring. b

The gifted adult sclentiat who assoclates and aoeia{izes with many per-

sons superficially may have his closest friendships within a small circle

of vesearch workers, for Qxample, The veal friends of an artist pxobably

are persons ipvolved in the arts. ‘Bimilnrly; the gifted child may find

his real friendnhipa with age peera who are involved in hia fields of %
interest oxr with olden~children. Unfortunatelly, 31fced and talented . |

children have fewer options for choice than do gifted agulta. ‘The child

Py

typically is placed in a hetexogeneous group with many children who are
quite different from him on all bases gcher than chronological age,“‘
; A . ’
Usually this is done because it is traditional; the pattern in tventieth- ’

century schools has been placement of children of closely similar ages in
the same group. It also is done because of the deeply entrenched belief

that it is democratic. The advocates of completely diverse groups commonly

argue that children must associate closely with persons from all ability

levels and fram widely differxing intérests in order to learn tolerance.
1£ the diversity of abilities were accurately reflected in similar
diversity of learning content and opportunities, diversified grouping

would not be at'all bad. Managing such diversity of learning is extremly

"difficult for the typical teacher, however. The predictabie result o

L

is limited variation, if any.

In the typical classroom, the gifted child s différenq from the

-»

other ciass members in achievement level,\in interests, in ability to

LappPly knowledge and to understand the iiplicacions of ideas, and often .

in the type of vocabuiary he uses. The higher the level of giftedness

and the more unusual the talent, the greater the void between him and

03
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his classmates. Those With rara ability ara the most vulnernble. These "’
children ara the moat likely to suffer because of the obvious differences

between them and otherq of their age. . . "~\

Regrettably, the gifted often solve their problems by conformity toe
social pressures, Adaptation is particularly a prbbiemfipr gifted girls,

who conceal interestsa in traditionally masculine fields such as science

and rathematics. and who‘avcid doing toﬁlwellwgcholantically for fear

of bdeing labeled as "brains." Pressures may oggur for boys as well .y

7 ) ' C.
who are highly gifted in painting or musical composition, from parents .
who s2e business or engineering as more acceptable and Qpré gecurea. , /;

Acﬁdahic'branaurqs come conltantly from othera‘who resent the out-
atanding accompliapment of the gifted; this is particulatly true when
all are working on uniformly-required contenc, as is typical in dcparc-
mentalized alaaﬂas.\ o \ /,?

r

The true pressure is on the gifted not to achleve but to conform and
thus underachieve, Even the exéectation~o; more ﬁutpup in academic .
areas may produce underachievement by the gifted who soon learn that ‘ ;
production will bring more ansignmenté rather inan assignments of ;
diffepent level of quality. This s the dilemma of the gifted child who
curtails his fnvoriCe‘recreation, reading, because he knows the'axcenaive
reading automatically means more book’ reports. ‘ .

The gifted utudent at the secondary 1eve1 often avoids special
clagsea for the gifted, because he knows that the classes demand an- B
reasonable investments of time for the production of lengthy papers and
that ﬁigﬁ‘grndea are‘yore difficult to receive than. in ‘regular classes.

? /7
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. WHAT IS THE IMPACT OF NEGLECT AND HOSTILITY ON THE .GIFTED? ) : \



;
T + The 1ogica1 Option. which is well underatood by the gifted, is to- take

&
claales and to receive outatanding grades for negligible effort,

thu  qualifying for university entrance and scholarahi?z;ﬁ,— \ .

-

Many gifted children go thrnugh school without beiug identified»

~at all. Often these chi}dren have no concept *of their ability and, : (
because of vague feelings of differsnge from others, learnato regand them-
; " selves as odd, and even stupid' The authors more than once have .conferred

with gifred Students who describes themselves thus and who have severe

misgivings abour thnxr ability to succeed in school or to qualify for

N »

future scholarships. The~self~doubt'is often a product of thoughtlesa

commanfs or criticism by others who resent the ideas of the gifted or do

- ¥
not understamd them.

" i N s * K * N * L3

. Self-doubt may be reinfo?ged py grades given to gifted students who
N \ deal iypatienyly with megningless requirements; In;téaésofvanswerin&_gll
- of rhe questions‘néht{y and completely, the student mé& respond to *one
v br two as covering all of chg'others and receive a faiiing grade in;

stead of an hones:‘ackaowledgemenc that he 1s figh;. The student

' justly resents working repetitive problema vhen he can demonstrate underw”?’

| snanding by working one or two, but the poor gyades he receives for
failure to turn in completed work inform him th qe is a po?r studené.
In time, he beliwves he really is. . S g ’ B o
Avoidance may take the form of substicuté activities, or non~ { .'
activity. ]The gifted child who does nothing can Qeeé to ochers to. be.
e iincapablez and be judged 8o. Once this judgmenc is made, it is- difficult ,/*
. to persuade the teacher that content several gradea ezdnd that which the

child refuses to do is the answer. . N

b ]
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Gifte& s;udents who play the gama and conform to classroom axpec:ationa
“may amuseinhemselves through manipulatian of others. These students be-
come adroit at steering discussions to suit themselves. Th§ deliberate -
d1Version of activities dbecomes a game to them, and little learning takes
. place. Additionally, students may develop erroneous attitudes toward“
themselVeg, and their relationships with others may suffer through
Arrogance Or attitudes of su;eriority, L ‘ .
Even more difficuli iﬁ a group is the stu&gnﬁ‘rho is openly hgstile,
- whose fruatrations have accumulated to the point whare expression of
vesentment is open anﬁ direct. This student is subject to criticism by
‘others and may become psttacized. "Rarely‘is~adaptation made for him so '
that his frustration is reduced, X
Allwof these unsatisfactory modes of coping are exceptions rather
than the rule¢, Most gifted children take the burden of adjusting and
conforming upon themselves ’and do so well. Their sensitivity toward
others helps them in understanding 1imitat;ons wﬁich‘ghey meet, and many
of thes are mature enough\to ungerstand that as they grow older, iqdependence
of choice and option will }ncrease for them. The tolerance of the gifted
for a society which often does not tolerate them is &stonishing, in many

instances.

At least part of tha tolerance and understanding must be ascribed

R . .

to the self-education and early maturity of the gifted. This early maturity

is seen in the values of gioups of gifggd children, as contrasted to the

. ¢ . » /\

values of others their age. We find that the gifted, even at the elementary

achool 1@9@1; idealizé those who work for the bettét@ent of mankind and

"\

often aelecc as .heroes those who make &%:ribucions in spite of -great .
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difficulty. The gifted c¢hild's hero is typi#ally pne who works fbr
others, as‘contrhstad to the average chiid‘s hero who givas him some personal -
‘satisfaction. ‘the implications. of thesg differing values are obvio;s:,
i The real trage@y 11 our failure to nurture the gifted lies'in the .
éhacklihg of their abilities. They are unable to use their minds and
ta;enta.in any truly satisfying fashion, and theif~capacity for so doing
tends to atrophy through disuse. Any of us can recollect past work we have
done which has brought us deep patisfaction. Without doubt, that work
- was accomplished only after thorough use of our best abilities. It may
? not have consumed much time, but it called upon much of our accumulated
akill and knowledge. The result was_satisfying because it vepresented -
our best. Other work which has been forgotten was accomplished to weet’
some requirement but did not invelve the same self-investment. Sat-
isfying exercise of minds and talents is as mandatory as is the satisfy-

ing exercise of the body in general. The gifted child needs full

opportunity to use his talents.
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THE PARENTS SPEAK

. To sample the reactions of representative parents of tge glifted,
we sent out one hundred questionnaires to several sections of the ‘country.
These were distributed to parents by educators working with the gifted
and were returned anonymously. Slightly over half (sixty-four) Qere*re-
turned. Although all parts of vhe country were represented, consi@erable
similarity is evident in the reactions of the'parents.‘ The. problems are
universal.

While the sampling is a restricted one, it is our judgment that

the responses reflect fairly accurately the problems, views, and satis-

factions that parents in much larger groups would express. This judg—

ment is based on many years of work with gifted children and their

parents, and with parent groups. =

These are the questions we asked:

-

1. Your child;a age; sex;,preégnt grade placement.

2. Type pf class (regular,.non;éiffergntiated clags; special class, sll
day; part-“time; ﬁfouping; aft:_erf)school interest group).

3. What are his gpecial talents andg;n;erests?

’ »

4. Are these being develoéed by the schocl program? Please comment.

]

» .
5. What gpecial problems has your child faced at school?

6. Kow has he handled these problems? \\\

7. Has he had any special problems within the ééqmunity? If so, what?

8. If he has had problems, how has\ke met them? N |
: AN

9, What grade was your child in when he was identified as being unusually

" capablé by the school? Comments?

e 5‘%

,m%{
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10. Has he had any unusually sat;sfyins experiences in school? 1I1f so,

please describdbe them{ *

11. Is your child wellimotivated toward learning?
'{12. Has his attitude changed during the time he hﬁa been in school?

Pleasg\explain, if so0. ‘
13. Are you satisfied with your ch}ld's educﬁtion? Please explain.
14. {%as the kuowledgg that your child has unusual abilitry changed your

. relationship with him? If so, how? .
15. What would you recommend to teachers? )
16. What would you recommend to other parents?

Some of the items will be reported on a factuai level. -There is rot
much 1azi§ude, after all, in numbers and ranges. Several items will‘be
reported in some detail, from the questionnaire, however; these deal with
pers&nal reactions to the child's talents and interests, to hiQ‘school
experiences, both s§tisfying and unsatisfying, and recommendations to
teachers and parents. Many of the parents were in teaéhing oﬁ in al%ied
types of work., The great m#jpricy had constructive suggestions.to of{gr.

) The first two data items showed that the age-range of the children
was w;de~~from four years to age sixteen. The total group tended to bunch
in the upper elementary grades glthough almost’ every grade level had some
representation. The children were ehrolled in preschool and all gré;es
-through the tenth. . Most of their education took place in r;gulat classes,
or iﬁ a combination of regular classes and part-time groups. Only
eight of the group were ;n special claéses. The q;estions which follow
are péndled through direct quotation and summary comments.

1. WHAT ARE THEIR SPEGIAL INTERESTS AND TALENTS?

The special interests and talemts covered many fields. Numbers of

09
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‘the children were talented in art and music, as has been found true in

several studies of large giftad populations., The descriptions of the
parents themselves portray more effectivaly the versatility and extensive
interests of the children than would tallies. In the space of ;wo and on;~
half lines, many of the ﬁareﬁts managed to convey the uniqueness of their
talented offspring: ‘ -

-~Creative writing; he has an excellent commaﬁﬂ of 1énguage; raises
animals and birds; gardens—-loves growing things; he follows the stock
market; radio-controlled-model airplans.. (Twelve-year—old boy.)

~-Music; creative writing; training, handling énd caring for domestic
pets; sports. (Girl, age tem.)

--No special talents--interested in everything. (Girl, age nine.)

—-Music (violin, viola); singing; math; sclence; codes; teaching his
special interests to younger children. (Boy, eleven and one~half years
of age.)

—~Mathématics; sports; excellent bridge and cribbage player; ability
to relate to other people. (Boy, age eleven and one-half.)

~~David 1s our "lawyer!" He analyzes, graspé ideas quickly, remembers
well. Natural science, living things interest him, Also he collects
stamps, participates in sports and children's theatre (outside of school).

~~Reading; horses; natural science; excellent ability in science and ' 5
logic. (Girl, eleven years old.)

--He reads fluently. His special interests are space (especially
moon, stars, gravity, etc.) and anatomy. (Preschool child, age four.)

--Astronomy, computers, photography are current interests; some aspect
of science has always been of passionate interest. He 1s also musical k
and writes wittily. (Science classes offer the same curriculum to all,
and he was, expected to go quietly through the motions of learning at a
level that was appropriate for him as an eight-year-old.) (Boy, age
twelve.) ‘ ’ ‘

not a part of the usual curriculum,

Many of the interests described are

. and some of them, such as Bridge-playing,'migbt be difficult to justify

as a school activity. There are many, hdwever, which could be pursued

if the children were given the private time and resources to do so.

b0



Certainly creative writing in the proper envir?nment should be a continu-
ing opportunity; the study of cryptogrgphy is fascipating to many gifted
children and interferes with no one; interests in mathematics and acieﬁée
should be aeveloped at the proper level and in the special field of
interest, and the same 1s true of special interests in the arts. It may
be naceaagfy to provide individual contacts for young aixpertp," ﬁut
parent groups can often assist teachers in this respect from among their
own members or from acquaintances in the community. Private time even
to vead is precious to the gifted child, and he educates himself well as
’he doés 80. |
It is important that parents and teachers discuss suitable
arrangements for gifted individuals which will help them to learﬂ and to
create without hindrance. This is especially important if the chiid is
. academically advanced by several years or possesses advanced creati;e
talents, Mutual agreement that private time is justified can come
through discussion of wﬁethet the child‘actually,needa a‘gi§en part of
the curriculum or whetﬁer he is sufficiently advanced so that evén
slightly accelerated content Qquld'be a wasté of time. It sometimes happens,
especially with young children, that the childgen will not perform in sub:.
jects which are‘%ﬁpetitive and boiing. This was the case with Eric.
“A teacher may not know of the chiid's true level of reading, or of his
éerformance in other_fields, and,ggnerq}ly, teachers appreciate such
- information. Parents should not hesitatg to contact tgachers. Malie's
mother did hesitate, and Malie's abilities were ignored. Eric's parents
will contiﬁue to maintain close contact with his teachers, and this is

their right and duty. It is likely thet Eric will receive much more

individualized opportunity as a restii.

S
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3, HAS HE HAD ANY UNUSUALLY SATYSFYING EXPERIENCES IN SCHOOL?
-

A number of children had, although one fourth of the parents said

the child had none. Some talked of advanced clakaes, awards, and honors.,

Others commented on special projects and special field trips; One spoke .

of congistently excellent teachers; several mentioned summer classes
and special interest groups. The specific comments which follcw~aq§
typical of the total‘group and afford some insight into varying possidbilities:

—~~A numbar of fileld trips—-observatory, Buddhist temple, etc. He has
been gllowed free reln in at least two research projects as,regard to
resources and presentations. He thoroughly enjoyed these and did his
very best work--also learned a great deal. ‘

~~Intermediate honara orchestra, Also in fourth grade he was extremely
fortunate to have had a very gifted teacher. He still goes back to see
her and help her teach her class on his days off. She stimulated his
interest in writing, math, and sclence.

-~Excellent teachers who let her proceed at her own rate; she was
given chances to participate in extracurricular activities.

-Being placed in a third-grade math class at age five and one~ha1f
and being permitted to work at his own rate.

—~Throughout grammar school I believe she had several. She enjoyed
her fourth-grade class, which involved lots of composition; her fourth-
grade class, which involved lots of composition; her fourth-grade class,
where they worked a great deal with putting on Shakespearean plays, and
her sixth~-grade class, where the class publiahed a book, and she het~
self had an article published. !
— o

-~In my opinion, the science center is a model of what programs‘Yor the
gifted should be. There are bright teacheta, involved in their sciences,
who treat the children as peers with less experience.* No skill or
instrument is withheld if the child wants to try to master it. Every
child works out his own goals. The only complaint I have heard about it is:
"We only have three hours. I wish we could stay all day." (Another
parent commented on the same center: ''This is where the real stimulation

“#Underlining is ours. This kind of relationship is highly desirable in
work with gifted young people. Adults who are the most successful with the
gifted respect them and permit them great latitude to plan, test hypotheses,
experiment, make ervors without censure, and to assume responsibility in
keeping with.their capabilities,

Y
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of these youngsters occurs. Not in school.") \
~=A.special summer school for the gifted ¢hildren at the end of grade
> 'five, where they studied oceanography and German language and culture.
Both teachers were exceptionally talented. Can you believe a ten-
year-old boy standing in front of the clock -and deciding it wouldn't
hurt to start five minutes early for school? That is what happened!
~ .
The -shtisfaction to the gifted come when they are permitted to
function af their own rate and pursue their special interests.‘:Opportuﬁities

}

{ for decision-making, such’ as modes of presentation of research findings,

-

or in choosing a special topic for study without reatrictions provide
.excellent practice; how does one iea;n to function independently and to
make wise choices without such opportunities? The matgfit ~‘f\the gifted
was recognized by those wise science-center teachers vho deai;\with the
children as less experienced peers. In many ﬁnys, the role of the adult
. is that of an older person relating fo, aiding, and abetting the interests
of the child. This is true’of both parents and‘teaChens. On .occasions
vhen the child and adult Bhare an interest, it often.becomes a ba;is for
companionship and closer understandiﬁg. Parents whc have become in-
volved suddenly in the study of geology or archeology because of their
children's iucerests have found that they were much better friends
with their children as a result. As one father of a twelve—ygar~old
girl pﬁt it: "This was the first time that my daughter and I had really
: N ~

’

zr\ . talked to each other." . e N

\\ : M‘;

The problems of the gifted occurred within the school réﬁﬁer than

~

- 3.  WHAT PROBLEMS HAS HE HAD?

in the commpniiy. This is no doubt due to the broader optioné within the .
community. The greatest number of complaints as recorded by parents were

~about boredom and peer animosity; these two were made by more than half of
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the respondents. SQVanl conpluined about poor teaching and ne%attve S

hahnvior of the child. Sinsle counants yelated to abuse, conformity,

\

exceaaive hpnework, probluna in subject fields, and immaturity. Ogly

five parents said that their children had faced no apaical prdblema\gt
! ) ) ) Ay \
school, i . .

The comments of the parents describe well the plight of their |
N children. They alno‘ind;;ata thg need for parents to insist on suitaﬁl;
| education for their children and others of‘like*ability in order to xei
duce some of the problems which persist year after year. Additionally,
7 they point out the need for parent intervantion‘vith substitute learn-
ing opportunities for the child.
Many of the comments described teachers who provided little for
~ superior learners, or worse, punished them for their abilities:

~-~Her teacher this year is comfortable in a standard classroom
situntion....lt has been shown that she hasn't acquainted herself with
students’ records from previous years. She is concerned conly that they
behave in the clagsroom, and anything that is messy or too much trouble
: doean't find its way into the curriculum; thus, there 13 1itt1e TOOMm
N for student paxticipation. ~ o

-~She has asked her math teacher for work beyond the pace of the nlass
and has been denied.

N, ~-~He had a poor kindergarten teacher--very fine first-, second-, and
~._ third-grade teacners--and now is stuck at an absolutely mediocre level.
p ‘He-knows he fsn't learning anything except in math. He is srill interested
in l:arning (age ninel) and capable of independent work at home--but now
; he doesn't want to go to echool any more. He has developed headaches in
the afternoon—~at'school.

*wTeachers, especially male, used ridicule to keep him 1in his place
when he introduced notions and challenges from his own reading. Others )
~— nismarked papers and forced him to justify answers at length....He has_ -
\\‘\\\\ become cynical about gschool as a place to learn and about respect for '

\»learning among his age mates., He now tries for approval as an expert ,

on cars, hi-fi's, cameras, etc. He feels safest among much older kids . T
and adulty.. N o

~-~He has always enjoyed school. This yvear, however, he has expressed

a bit of displeasure with his teaghet, an older woman who he has said,

ERIC R
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"Only smiles when she gets mad at one of the kids." (A hell of a \
commentary on her love of teaching and of kids, isn't itl)

T —Robert's English books are being used. Too much proofreading.

Not enough freedom,

~=Was claéaified as hyperactive by teacher and principal in first
grade so they wouldn't accept him in gifted program until I took
him for an EEG. The doctor said he was just bored and not getting

challenges and was not hyperactive—-but they still have not, as
yet, placed him in any program. (Parent's additional comment: he:

works with mlcroscope two or three hours a day; reads manyabooks--
also ‘chemistry, loves reading of plants, rocks, evaluation, etc.)

~ ~~Nothing is or has been done by the school program. (From a
parent who is a professional educator)...great feelings of inadequacy.
She says she's the dumbest kid in the class. This is a girl who is
especially talented artistically, 1ncerested in all fine arts, music,
dance, drama, and in volcanoes.

—~~He feels that school is wasting his-time.... i

~-After an excellent elementary achool experience, junior high doesn't
provide anything special.

-~At times he found class work boring. While in the 2arly grades, \\\\\\

~

at times friends complained about his wocabulary.

~~The public school system is not equipped to meet individual needs
of gifted children. In our school district, present priority is solely
oa "remedial" and bringing up the level of slow achievers, Any demand
to meet the special needs of advanced pupils is equated with racism,

There is an unhealthy political atmosphere. -

-

T hNogping was done/during“grgde school, except to recommend a private
school. "Bis\ggfli S~ 1

~~We were told cd\moye out of the district for his best interests....to
protect himself, he has hdd~:o internaliza.some of his feelings be-
cause he cannot understand why any person wants to hurt another human
being, either verbally or physically.

~-Loss of many friends since she was identified as "gifted."” Non-
gifred children are very nasty to theae children.

-~1 fael that the public schools are unsympathetic to the problems of
the gifted child....

-Boredou, lack of challenge, abuse by system (being used as tutor
for less advanced peers). \

—-Requirements have not allowed him to take more courses in electric

ahops.
bz,
bH
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-I\an Just hoping that in high school, a teacher will come along
who can motivate her and bring her back to being interested in
everything about hér, and then to a specific interest for her life's
vork. At present she thinks school is "so dumb," cannot wait to get out,
and has no intantion of going to college. (Age fourteep)

Apazingly, despite their very apparent fruatratioga, the parents
repsatedly recognized the problems that teachers face i; neetiﬁs the
needs of all children and -often said that they don't k%ow how they
could do 1it. Several advocated that teachers spend a féwtmdnutes, even
once a week, on a one-to—one basis, conferring with the;child about his
interests. Since these chilﬁren very freqhently have intense interests
of 1053 duration, and since even the youngest who can read often are
quite capable of independent work, this is sound advice. ?t is also
practical in that it frees the teacher from feeling that contact 1s
a daily obligation and frees the child from supervision which actually might
interfere with his work. |
The incentive for périodic contacts with the child by teachera should

be apparent in the fact that most of the parents fall but aix) stated
that their child was well motivated toward learning. Cﬁildren, too,
are sensitive to the problems faced by th?ir tea?hers, and frequently they
try to work out théi{ own solution;.‘ Tooiéfteg they resign themselves
to the given situatiod\\and do much of their real learning outside the
school situation. Andkyﬁis should not be.
4. WHAT DO PARENTS RECOMMEND TO TEACHERS? .

Parents' suggestions to teachers were solicited because the writers

are well aware that parents of the gifted tend to ve very well educated,

.

and gften are educators themselves. Even when they are not in the field

of education or in a closely allied field, they know the capabilities of
v WEEA) : k
bb
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their c. .ldren and often offer ideaa for meeting their needs which are

useful even in tha usual school situation. . Furthermore, parents above

A T ¥

all want their children's school experiences to be happy ones and are
not likely to suggest arrangements which will create problems for their °

offapring. Those who are not directly involved in teaching may bde in

a position to offer fresher solutions than those who work within the A Y

b}

* L]

traditional structure. .

? -

Perants, both educators and non-educators, made a number of worth-
while suggestions which merit careful attention. -The writers believe that

they could be read, evaluated, and expandad profitably in d‘geacher- ‘

»

parent study group. Th&se'quoted below are representative:

~~-Homogeneous classes with fléxible curriculum have been most satisfy~
ing. Intellectually secure teachers who can admit ignorance and enjoy
learning whersver it takes them are needed.

~-Encourage special projects and work more closely with interested parerts.

~»That they feel secure enough to say to children of this type, "1
don't know; let's see how we ctan find the answer." In other words, to
act as a cayalyst and find out what these children are capable of produc~
ing or creating. It is my firm belief that teacher expectations play a
great part in student accomplishment. This idea is influenced from
reading Pygmalion in the Classroom. - I think it has the same implications
for parents. ’

-~That they have a listrof references, resources, books, people,,

. materials, programs, that they can‘'share with child and parents to

guide them in an enrichment program, if time And money do not enable the

*

~~Remamber that parents of the gifted (as a group) are no more or less

" "pushy" and/or concerned and/or worried than are other parents. We love

- our children and want to see them grow into fulfilled, whole human beings.
- And M'whole' is a big word. To achieve a whole of anything we try to

: evaluyte what fhe missing parts might be and strive to £111 them in.

~-To realize that the gifted child needs to be stimulated, that he
may not need to do continual "busy work’ and that he definitely does not
need extra work. He needs different and challenging experiences.
; \

--In mathematics I feel a special class‘gnd/or afterschool.club is

N ‘ Baa ’ '
t b $ ; *
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-

beneficial, Laading the interested student, as soon o8 possible, into i
Math Thought and Logic and then ralating mathematics to the other sciences,

and give them the history of mathematics for intereat.

’

~=~That they demonatrate that they havc had at least one loving relation-

' ship with another human being before being hired by a school district,

apouses need not be excluded,

-=-1f no special program, try to let the child evaluate, use logic,: and
not just do more and/or faster work. Let the children choose from
several subjects or topics ghat which théy want to study. Group children
with equivalenta in intelligence. "

»

~~These teachsrs should possess a great sense of humor plus added skills
in order to teach them properly and cope with them as necessary.

~~Take avallable claases 1n education of gifted.

—-Read books, attend conventions, listen to parents, L

These comments are reasonable. In many ways the parents have expressed

a desire for the same qualities in teachers that have been found important
in studies which have identified the traits of the successful teacher of

the gifted (9). These traits are intellectual security, interest in learn-

ing, personal security (ability to admit that one does not have all of

the ansvers), enjoyment of teaching and liking for gifted children, aehse

of humor, flexibility (willihggesa to use varied materials and approaches).
Researchers have found that successful teaéhera of the gifted tend to be
of superior intelligence themselves, to have wide interests, to be deeply
integested in learning, to be mature, secura,‘and humorousn inéividuals.

The recownendation‘thnc~xeachera avail themselves of various
opportunities to learn about the giftqd is wise. Teachers who have
attended even one meeting on the giftfd and their needs are more under~
standing than those who have not (14{ The simple fact that children have

unusual learning needs means that p7oviaions for them must be different

in degrees and often in kind. Many problems of gifted children may arise
j

T By -
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from lack of information about deﬁirabla alterqatives. And it has been

~amply demonstrated that all teachers can learn %e:;ain modes of wo~king

2
M *

with the giftad which are appropriate for their level of maturity.
5, WHAT DO PARENTS RECOMMEND TO OTHER PARENTS?
N ‘ : -
It was evident to the writers that close contact apd communication

with the child was the greatest concern of parepfs. Over and over agaip,
they advocated\ﬁhat the parent listen:lcommunic;te;‘be "§ivo;ved,“ ;%d
supplement the a§po§tun1tiea ofﬁared‘yy the schoolt“Tﬁey a&#ocated‘;hat
the parent treat the child as a "normal" child. The‘imprébsioh ;L;of.
ad;lts who sensibly atreaa;warm,'affecticngta;relationahipa. " Out of the
total group, two recomgended discipline, two suggeated ﬁauners in, school,

and one requested high goéis--all of which \are certainly reasonahle if

in harmony with the developmental level of the child. One parent, whose

¢hild is enrolled in a program where the children have been given

unwise and unnecessary publicity\and where they have been subjected to

. U
hostility, retommended that parents keep their children out of pregrams, and

this 1is unfortunate sincéxthg fault really lies in undesirable practices

-

which easily could be prevented or remedied.

‘:Thé parents stressed close, supportive parent-child relationships

' : . N ~ -
and emphasized the importance of active participation in the development,

funding, and‘improvement of programs. Their attitude. ind concerns about

their own childteﬁ and other gifted bhiidren come out best in the follow-
ing sample responses: N j[

. - A .
~--Teach child to understand that great responsibility goes with
ability. s ‘ : ‘ '

L3

*

~~Ansver your children’'s quustions~~all of them-—include them in four life,

1

+

r

and take them to as many placzs-as you can--and if the program is poor at .
school, you can substitute your own by taking a little time and just caring.

-
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-
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--Some parents are somewhat confused when they are told tha? their
child has been identified as gifted. These children should be'loved

and cherished and reared as any other child. They certainly should not

be put on a pedestal nor should parents be afraid of them.

*

--Love their chiidren; "listen" to them.

. —-My experience with the "intellectually talented" only goes to age
tour and one-half. I enjoy him for what *he is and recommend others do
likewise. Many of the things he can do "ahead of his time: make life
deligktful--his ability to carry on an adult conversation, to entertain
himself by reading, to work out problems for himself, to understand why
certain things are done certain ways. We have already moved from the
Tampa area to the midwest. Our location is determined by my husband's
job. I naturally hope that the schools have something tq offer my

son. If they do not, I shall have to work with the system to provide
something better. Meanwhile, I always plan to expand his interests
through family projects.

-~Regard your child as a reaponsibla individual as soon as possible.
Become interested enough in his special interests to at least be able

to be "talked ro" about them. Give the child the freedom to follow his

own interests, Talk with your child, and know him well enough to be

able to offer an adult's perspective to some of his problems~-whether
brought om by his "giftedness" or in just growing up. It all spells

TIME and ACCEPTANCE. .

-~Start communicégimg with your child at birth. Never talk baby
talk. Answer all questions as honestly as possible and be willing to
pursue any avenue of inquiry as long as the child shows interest, re-
gardless of how dull the topic may be to you. We feel using this
technique decreases the communications problems during adolescence and
later. ‘At age twelve this boy feels secure enough to question his
mother about some unusual sexual practices he read about, at a friend's
home, in The Sensuous Woman. Be able to say, "I don't know; let's find
out." Always bear in mipd that in spite of the fact that many of these

children can COmmunicate with you on an adult level, emotionally
they are still at the _same stagﬁ‘of development as their peer group.

-~It depends on your values. If you want a corporation man, you
should teach him to hide his differences in most circumstancag and when
-exposing them in approved settings to make light of them. This wards
~off the evil eye and in general makes it more.comfortable to bg\ggéund
him. If you want to encourage creativity, I don't think you can avoid
problems in sccial relationms, Honesty and integrity and calling a
naked emperor naked are trained out in most schools to the degree
that they irritate the people he comes in contact with. You have to
give him confidence in his own perceptions even when they are in con-
$'ict with the comfort of everyone around him. I also think it's
important to expose him to as many kinds of experience as you can-~
people, books, travel, and to let him pursue 1ndependent1y anything he
feels capable of. (Say "yes'" rather than "nd"--except where safety is

! .
r/lj
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a realistic worry.)

~~Do not use the term "gifted." L ‘ ,
-~Form groups. ﬂiscuaa problems. Try to influence the school board,
principals, and teachers. ) . '

~-Be involved with the child's school activiites through PTA, Gifted
Child Programs, etc, In ‘particular, getting to kgow the teachers and
their approach to learning will help when you are called on to assist..,.

~«RELAX Work for gifted programs and Yegislation. Provide the c¢hild
a home with as much stimulation and challenge in all axeas -as possible. .

-~There are several problems . Classes are too laxge. 2. The
gifted programs’ are not well subsidized. 3. There are ‘too few creative

teachers, In view of these problems, which are not likply to dbe .

remedied, I would suggeat that parents from an actiwve gkoup to supple-
ment their children's education. / »

- N ]

~-We have been working diligently in this country for five years for
school .programs-—-just beginning to 'get results at d17tr1ct levels.
Stay with it'and ,be effective! Locally .and at state levell These
children.are vary important and théir education muif/be given highest,

- prioxrity and improved. We lose too many of them as/participating thinkers

and doers.

In aummafy, the parent“ia an ally to th? chiid from birth onward,
supporting his right to be himself;as a parson.f/The insistenée on honesty
and intégrity is present, as well as the right/gf the child to learn as his

»

Interests dictate; within the margins of physﬁkal safety. The avoidance
] .
of label in contacts with the child is a sound idea, except on an inter—

pretationjleVel as the- child grows q}ggr. No child wants other persons

to refer to him Qith a label, and it is not necessary to do so in deal-

iﬁg with the child. Such references are valid.and useful among adults

when piénning for these children or for activities in their pehayf. But -the

child wants to be seen as a‘person and to be Qalued for himself primarily,

v
not for his intelligence or talents.

&

The advocacy of action in support of programs for thé gifted 1is

. 3 .« .
important, and more will be said of ‘this later. If parents themselves

’

P
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»

are not militant, few othera are likely to be. “School personnel respond ‘

best when parents insist that the exceptional abilities of their children

y

requirg special attention. And those in the schools who are also

?

interested in the welfare of the gifted are likely to have increased
» ' J *
opportunities to work with them when parents are vocal in endorsing such

work. o ' .

THE COMMENT OF ONE PARENT

quhave singled out onc queationnaire for presentation here, partially

because the boy was the oldest in the groue and had been in varilous ‘
programs for the gifted the longest, but chiefly because the parent ‘
\ : ; . e

responded with extensiveq'thoughtful reactions to the questions. What

she had\to say presencb clearly the prblems faced by a gifted child,

" his ways of COping with probiéﬁs, the attitudes of teachers, and the

-

recommendations -of the parents to teachers and parents. The boy has

“attended school in a, s}stem\with one of the best known programa‘for the ¥

giftkd in the nation; even here, the need for 1mprovement is evident. The

-

.

system is subject to the common prqblem of limited support. The boy,

“«

in tenth grgde, takes only physic@l education and German in regular

~

classes; the rest of his programais in Independent Study. The items

*

from the questionnaire and the parent's responses are given verbatim:

What are hia special talentg’and interests’

Tafhnts--An ability to get along well with
many kinds and types of people of all ages.
. 4

An aptitude‘for science. A kind and gentle »

yet wildly humorous disposition. \ ' .

Are these being developed by the school? A '



-

qualified No. Please comment. After a most digmal

three years in junior high the present prograﬁ is

much better but only to a degree. The Independent

Study program still has very little funding and

teachers: are too few and too overworked. Freedom

from confinement and boredom top advantages. I feel ' k ;M«f

basics are neglected (and 1 am not much of a 3R

»

person) and there is not enough disg;pli?e;id‘termsﬁni‘\». .
those who have little Toncern for the rights of others.

He is in a WASP school and there is little involvement -

-

with minorities. There is a token black, etc., but

much skixting of life's problems. Johpn likes the students -

but feels they are superficial and not very involved in

gerious matters.
\

wﬁackgpgcigljp:oblems haﬁhyourwchild faced at school?

Teachers who either resented him (or us) or read into
him their own ambitions. The artistic teachers saw
him as "an artistic--not a scientific child"--the
sciencific teacher saw him as "the scientific child, °

not the artistic child,” At one time he was both, - '

He was in a two-hour seminar in seventh grade which

was a horror, thanks to a paranoid teacher. She was . -
(is) ultra-conservative to the point’ where she sees

Communists under her bed,.I‘m sure. Unfo:tunafel&, shg .

had politically aware students (over half the class had

League‘of Women Voters mothers, etc.) in an election .

by
{
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year with fluoride on the ballot. That did it! The
students were often ridiculed in other classes by teachers

who would say to them, "0,K. If you are so smart (or a genius

>

or a top brain), why isn™t-your hand up first--or how can
- {

~ -»

you make a mistake?"
The best teachers have been those who respected the students

in geééfal and expected them to work, behave, learn, and L

enjoy the subject, Hi; favorite subjects 1ﬂ"junior‘high

were math and pciencé. ) |

These sam; teachers respected parents. His best teacher of

all was.a manﬁvsixth‘grade. Second best‘throqg? Juniox

high was a woman~-h.s. sclence teacher. He loved her

too. -

How has-he handled these? John does not spend time resent-

ing or hating. He was taught "this, too, will pass,” "coﬁe,"
and "you will survive." He has

Has he had any special problems within the community? “s

Not really. If so, what? There are always people (even

friends) who won'% or can't treat this sort of a child as
"just a child." A few have made remarks that were thought-
less and/or embarrassing to him,

If he has had problems, how has he met them?

He has ignored unkind remarks and used his best efforts
¢ -
to get along. Has always had a lot of good friends--boys,

giils, and adults, ,

What grade was your child in when he was identified as

| M
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being unusually capable by the school? . Seven years old in
an ungraded' class at a laboratory school.

Has he hud‘any#unusually_sgti§£xingVexperiences in school?

Yes. 1f so, please describe. Some of these were described

earlier (best teachers). He loved the mock court in the

sixth gyrade. His teacher won a Freedom Foundation award

for it. The field trips to the university in the seventh,

DA S, ®

o

and now loves his one afternoon a week at the science re-
search lab (biomedical). He adores his wen I.S. teachers.

Loves having just men tcachers this year.

Is_your child4we11‘m;zz§3tﬁd toward learning?

NESN
AW

P\

|

-

z\goward leérning when the subjé interests him, yes. Toward

-

grinding study, no. ‘Has,nin~the past,\?élt ashamed 1if he
had to study something. DOES‘StUd& now.

Has his attitude changed during the time he has been in

s et o w4

. school? Yes. DPlease explain, if so. Most studies have

-

come without much effort. Writing and composition have been
his most difficult effort. He speaks well, composes well on
a tape recorder, etc., but the manual approachfis disliked.

Are you satisfied with your child's education?| No.

Please explain. Let me state that I am not happy with

educationj!p,general and his in particular. The creative
thinker, the different one, the student\withfintegrity
loses in the classroom. " I'm not certain more money per child

is even the answer. 1 do not.believe that, with very few

exceptions, a child should be pushed ahead or placed too

3
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fﬁr ahead of his age group.®* 1've seen it have onr re-

: sults in almost every case although most educators deny
this. I do believe in more in-depth study for these
students (not busy work) and more exciting and challenging
involvement with the larger community. I also belleve they
need released time throughout ; school year. They need a
time,away_fron even the b;st routine. I believe a new

breed of teacher Is.needed. Few "standard" teachers can

cope. We need scientists, artists, and akilléd workers

. SN and craftsmen "in residence” in the schools., We need
\ ~~ .

th .f\\“paraprofessionals to relieve the creative teacher of mun~ —
AR > - .
“f ~// dane duties. We need to integrate these "high intellectual

potential" students during periods of endeavor .(I hesitate
to say "in the classroom") with students of lower.ability.
I've seen far too many students have little o;'no regard
for anyone except themselves w@en isolated all the time

3' from others.

What would you recommend to teachers? First, respect both
the child and the parent, Get out of teaching if you can-
not feel secure enough as an a&ult and a professional to
see borh parent and child with unbiased eyes. Do not

feel that a gi%sed child should be gllowed to be a “Srgt."

We seldom found any real desire on the ﬁart of teachers to

»

-

*Note that she said too far ahead. We agree, except in ymusual
instances. Moderate acceleration is no problem for most gifred
children, as many stud.es have shown, but even with acceleration of omne
or two years, these children still require adaptations.

| T
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really cooperate and discuss development, etc., objectively. :
He was always the "highest potential in the room gettigj

Lo
top marks" usually, but somehow the teachers felt he

. shouldn't have to top his best all the time., When he

k came to 7 ‘ » we asked that he be put with

-~ L

his age group. We wanted him to bde a boy first apd 2 man

! ’ later.

What would you recommend to other parents?

. five days per week. Even‘?hﬁxggffhfiiizls force conformity
. to é degree and thers is never enough ¥ free time left
B ‘ ‘?;12 . & :

for the child. We saw creativity especiaily,fﬁuﬁfélsa other

Do not put the child in school at too early a date,‘éspecially ‘“*é

 development,slow down each schbol‘period even at the research

school. Discipline should be firm. Be secure as sn adult~— .
. - don't "wear" your child as a special stutus symbol., Believe

in yourself and your child. Most of all, love him twenty-

four hours a day. Give him your best. Don't expect the

_ > \ . school to do everything. . v

. &hig is a boy who is described by his mother as interested in medicine
as a car;er, in microblology, oceanography, anthropology, genetics, handball,
body surfing, guitsr, violin, temmis, pecple, biking, hiking, increasingly

-

~- in law, and in Getman.




CHAFTER V

TYPICAL QUESTIONS AND BRIEF ANSWERS

Pavents of gifted children, like any other parents, constantly .

A

€ace questions regarding school and home practices. Many of their -

v

questions come from trying to decide whether a given school offering

will benefit or harm their child. Oftem they have remaired uneasy
with declsions they made. Questions on whether they should encourage
i

\ - ~
or discourage certain activities, how They handle uneven abilities

within the family, and others plague them. théﬁ:‘awtipn cannot be
. » . \

Y postponed. R
. The questions which follow have been gleaned from nontact;T;;:;\\\\‘x\\\\\

many parants, both individually and in groups. They represent many

c{ those most commonly asked. The brief‘responees are given as pﬁggeétious
ratger than as complets answers, since responses tq'CQVer\ill of the
possible rémificationé ﬁéuid be voluminous, if not impéssible. The

"~ il
questions are regarded as a framewﬁzgriox discussion and further

amplification, nerhaps in parent &tudyagroups.\

How can I tell 1if a prqg;am is good? -

A program that is good should cause the child to be eager to go
to scheol. He should carry his interests into the home through dis~
cussions, thréugh voluntary search for added information, through

volced enthusiasm. The content he is using should be at an appropriately

~ L)

- challenging level. Homework should be based on key ideas or issues, not

' on.isolated facts. The amount of homework he is assigned means
o ,

nothing; a large assignment is not more valuable than a small one. The
/

progran shgyld Extend the child's talents, skills,and interests into new

| 2ald ¥4
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-

or expdnded areas. N

How can I traig'hih to get his homework done and not leave it until

the last minute? Should pérents enforce_rag%}ar periods of study?;
First, determine casually if the homework is legitimate. If

it is repetitive, lengfhy and deals with isolated‘facts, the child's
resistance is warradged. You may need a cqnferencé with the teacher.
-If the assignments seem interesting and worthwhile, a regula¥ time

and ;uiqt place are important. But, it is also importaﬁt that ?arents
provide by their own example a respect for intellectual and gesthetic
pursuits, The parent who‘Qants his child to do homework so that he éag
watch television undisturbed and indiscrimin#tely is unfair aq§ is a
poor model as well. The parent who demands homework for his child

also should consider the p\rallel in his‘being Fequired to spend an
added two or:thfee hours on his own work at home, day after day. .

How do you handle the older ¢hildren when this one seems bé’know more

- than the rest?

Avoid comparison. Comparison invites competition. Evenly distributed

love and affection, and recognition for various accompliShmenrs of
different kinds will let each child know that he is valued for him-
self. If questions arise, discuss them in the context of each person's’
being espacially good at something; one child likes books, another omne
art, another is especially good at sports——or music, cooking, helping
others, or”whatever particular contribution the individuals canlmake.
Some learn earlier, others take a little longer; thes use made of any
learning for worthwhile contributions is the important thing. .

How can we keep them from getting "smart'?

N

’

Lk
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pingled out and pet apart for any atiributes.can easily develop erroneous

‘a private, person-to-persoh basis, ;nalitical in nature, with the child

. ., ~ - —
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Avoid centering on & child's "giftedness.” The child who is

atsitudes toward hinqeli and others. This appliei to the handj apped‘

. =as well ap %o the gifted. In the case of the'gifted, the child may f

develop an unrealistic sense of his own importance and become guite o \\\\§
‘ - N " g

nﬁnuxious, Then it often helps to sit with the child, ask him to assess
the impact'on others of his specific dehavior, and ask him how he miﬁht

change the relationships for the better, The discussion should be on
> »

»

providing the an;lysis. B

Trouble may also arise when adults become impatient with youth's

-

views and forbid their expression. It is important that children have -
full opportunity to discuss peace movements, politics, ethics, religion,
values, fears, discrimination, and strong feelings om any subject with

adults who’bespect and understand them. The home should provide a

14

secure base within which the child can express his feelings and examine

them honestly with ‘others. Any question at any age deserves a thoughtful

response. . ~
» . i

Would you encourage these children to take service-type courses?

™

Service~type courses are commohly understood to be such codrses

as sh&p, homemaking, and typing. The answer is yes. ’One reason is that
some of the techniques are useful toois in learning. Speed c§pins*a§sists
the student in many ways, and metal.shop may be of uée~in.the production :
of necessary equipment for physics experiments, for exam?le. Another L

reason is that, given the right teacher, the study of such topics as’

“ - \
‘foods and clothing may be handled in such a‘wa*):hat students deal with

¢ : ‘
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many important pcomomic, historical, political, and aesthetic issues
14
and problems. . \ .

What con be done about the problem caused by the enthusiasm oft teachers

3
3

in @ departmental situation, and the resultant overload for students?

'This is a questaon which can bs handled best im a group meeting

N -

of parents and department heads at the secoqdary levei. Students at
this age do not want parents to‘contact individual teachers regarding
their particulaﬁ‘problams, Often teachers ave completely unawares of
the accumulated overload, andecalling the problem to their attention

probably will suffice. It is helpful if parents‘prepare for such

discussions Py documenting the homework load of theilr children for a

specific period of time, such as two weeks,

Y

Is it good o let the fagtgrrﬂearnersfhelbﬂthe slower children?

Not if it 1s done on a regular basis. Then it cuts down the

1

time that the fast learners have for their own learning, and the child

is korking as’a teacher substitute at the expense of*his own education.

An added dapger in consistent help to the slower children is that cther

- children in the class may react to "teacher's pet.” If the help is

occadional\_and,for a specific need, yes. The experience is more valuable
1fpthe bright child plans tﬁe teaching experience, carries it out, and

evaluates it with the teacher~a§teryards.

What can-you do with a child who is a perfectionist and becomes discouraged?

Often gifted children will tackle topics which are so general that

they arg unable to handle them. They then become frustrated as they

attempt to complete their studies. Parents can help by discussing with them

their projected plans and by assisting them to choose realistically.

N




WA e S s s

| T

For example, when a child announces that he is going to study the Civil

) War and make a report on it, the parent may ask what particular aspect

of the Civil War? Or he may suggest scanning &8 book on the Civil War

to choose among a number of topics and issues. The child should make the
-

choice, however. Encouragement, support, aund parent expectation that

the child will do a worthy piece of work are helpful, but the expectations

‘ N ‘
must be realistic, ~ // _

with aiscien:ific bent?

1$houid arprbgram‘bcffor gifred children gpnerallyj’or Just for those

* A good program should be flexible enougl’ to meet the needs of

all gifted and talented children. Any group of gifged children is
. ‘T ]

extremaly leerge in interests, ébi}ities, and talents. This popula-
tion is the moa£ complex of any. ‘Eﬁucational planning should be highly
individualizéd to meet the d§Verse ahilities of the gifted, whether in
science, the arts, soclal sciences, or elsewhere.

Many gifted children are in fact interested in science and mathe-

 matics because of their fondness for system and logic, and if their
. > 1

.reél"iﬁterests lie here, they -should not be diSCOuraged. But neither

ghould children with primary interests and talents elgewhere be forced

Fl -

to concentrate heavily in the scignces.

Will this kind of program adverselyvaffect the chances of a student

b

getting aicollegg scholarship?

'It should enhance his chances, unless grades are used punitively.

In such a case, parent contacts (preferably in groups) should be made with
\ 1]

school department heads. ‘Parenc? should never accept punitive grades for

-

) h NJ
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their children, We have heard too many expressions &f bewilderment

from parents sbout their children receiving "C'a" and "D's" in *

"suhjects in which ihs parénts had been informed that the child‘w§s function~

’ ; . a!

N\
~ing at a level four years or more beyond his age group. Parents rightly

want to know how tbia can ba. The answers lie in excessive and boring

L]

raquiremanca, in ppnitiva grading practices, ‘n gegatiVL teacher—
pupil ralationshipr, or in student problems of long duration, But if //,/

the complaint is ébmmen‘within a class group; it;sﬁould be diacQgged/// .
\ A\ * i -
-thoroughly in a méqﬁ%ng, and resolution should be attained¥//ﬁany
‘ S e :
gifted children wust earn scholarships in order tofafford college '

antandanca, snd the program should npot pennlize them. We haVe known \

[
_too many gifted students who have awvoided cgrtain COUrses. and teachers

in subjects thay would have liked to take because they knew that- hi h

i

grades ware given %[udgingly, even though the students deserved them

What can you do about underachlevers? “
ut underachl X

3 .
The.guestioqlﬁs complicated and has been subjected to intense
research, The proQ em may be. educational, psychological, or physical in

dfiggn. Certaiﬁdy a thorough physical examinarion should be made. If

ﬁhyélcal prablems are ruled Out; some of the emerging hypotheses may... i

. J . ;

help perents plagued by this problem. Children who are underachievers .
. ) . ! 1 4 )

‘arve Jddentifiable by the end of the primary grades; the early years, there~

o

-« fore, have a profound effect. Children who" are subject to réasonably

L. e . 2
high expectations and early independence,,especiqlly by parents of the.
| opposite sex, seem to become achievers. Those who are overindulged,

pampersed, or tfeated inconsistently, do not. Parent models are important.

7 [
When children are exposed to new experiencqg\in the company of their

}

A

1

- ) 4 '_"e__’__‘.;
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pazfnts, such as concerts, visits to zoos, national parks, historical
landmarks, and when they learn to seek information and answers to
questions in referencavﬁaterials, tﬂey become achievers; G?owing up
in an atmosphere in which learning occurs habitually is a great asset.
Intereéting people as visitors in the home can generate curidsity abqpt
far-off countries, about polificé, the arts—-unlimited apbjecté.

Support of curlosity and learning, and the latitud; for early
self-reliance help. One mother watched her five;§earfpld through
bindculars as he crossed three busy intersections and a playing fieid

on his half-mile trip to school for days after he had decided that he

" could go on his own. Her hillside vantage point enabled her to overcome

R ]

her anxiety about whether he i; fact could. Another child took a two-
hundred-mile bicycle trip with twe friends at the age of ten. Both of
these children grew up ig an intensely active learning atmosphere and
became outstanding achievers. The parents were in close touch with them
ai all times,;psychplogically, but they allowed them to mature and make
choices as they were ready. )

Should gifted children be given grades?

Graedes are a folk cusgom of 1gng standing, even though it has
been shown repeatedly sinc; 1912 that they are not especially usegul
and tell little about a child's actuval achievement. However, if gfades
are used in a school system, all children expect to receive them,
Gifted children iﬁ a8 regular class can recei§o high grades with little
-effort and actually can be underachieving "A" students. It is much

more informative to - p».mt to confer with a teacher and discuss the

specific accomplisl.cests and neede of the child.

NG ,
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If grades are used in a special group of gifted students, they
should be given' as 1f the children were being compared to the EBSQL
school population since the whole concept of grading is based on
relative standing. If gifted students are measured on the ‘basis of their
real achlevement, 1t {s likely that they would receive "A's." If
4 program {s good and the-.students Qre 1ntere8ced,“the¢ should be
producing, and their gradels should be high. In no case is grading the
éifted on 8 curve jﬁstifieﬁ within a special group.

Should I permit my child to attend a special class?

This question usually is based on fear that a child will develop
feelings of superiqritye or on fear that he will be punished by others
who are not in‘a special group. Membership in a good special class can

r

be beneficial in several ways: (1) The content is likely to'be more

rélevant to the child’'s interests and abilities than in a regular class;
(2) :the chitd may learn_ that there are other children whose abilities
are as high or higher than his and thus may develop a wholesome'reépect

{or others and a sense of humility regarding himself; (3) he iB gkle'to

work with others who understand and respect him; (4) he is likely to

N~

relate to others with similar interests and to develop new interests,
and (5) he is more likely to have a teacher who has some special
interest in and preparation for teaching the gifted.

Will gAépecial cléss create competition and bad feelings?

Yot if ic;is properly planned and taught. Special classes should
not be givén publicity beyond that given other groups; nor should
the children be singled out to display their "giftedness" for the

public. If children develop speciél materials and presentations for

e e
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parents and other groups, this should be done by oﬁher groups &f
children as well. The class should not be designated the "gifted
class,” or the teacher the "gifted" teacher, but should be' known as
"Mr. Jones'" or "Mrs, Smith's" class, as are others. Competition
\withfn the class will not be a problem if the program‘is adequately
individualized; indeed, the children will assist one another with
resources aﬁd'solutions to mutually challenging problems.

Puniqﬁmenp for the giftéd by other chi&dren or other teachers
veeurs whpn;resentment and jealousy result from improper publicity

‘and exploitation.

How can we find out abwut our child's ability level?

Ask. Teachers are more willing to discuss comparative achieve~

ment levels than I1Q, especially when the IQ is derived from group

‘teéts. ' School psychologists may discuss a child in terme.of‘his ability,
‘which places him,in ‘the uﬁfer three percent oF the general populétion;
this inéicates tha. the child can succeed at the college graduate level,
giveﬁ proper home an& school conditions. If he 15'1n the one-in-a-—
hundred, or the one~in;a—thousand, his abilit;es are, of course, higher.
Thé fallacy in\pinppinting a specific IQ lies in the allowable‘ﬁargin
of error in tests, even when given individually under ideal conditions,
and in the fadp»gﬁat within the gifted population, other factors such
as self-concept, motivation, health, and persistence account largely
f;r ultimate success.

It is helpful io parents to know that an eight-year-old child
i{s reading at a sixth-grade level and is particularly interested in

~

certain topics. It alsc 1s helpful to discuss a child's home reading

i
¢
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and other interests with the teacher.

¥

Is there danger in putting too much pressure on young gifted children

- too soon?

The answer to a loaded question like this must be yes. However,
fear on this subject has been founded on thé prgcticé‘of assigning
large quantities of material rather than.on the use of topicg of real‘
interest to children, and on the Imposition of adult rquireggnks
ratﬁer than on the use of child interests. When pressure is gelf-
imgﬁaed in the .sense that children are intrigued with a problem ;ﬁd want
to find out all they can, pressure is enjoyable. In an unpublished study
we conducted on this question, more than two hundred giﬁied children at

y

varioue grade levels reported that they enjoyed the experiences in

special programs of being able to delve into topics in depth, without

restriction, and they enjoyed using their minds full&. Self~-imposed

Al

pressure can produce great aatisfactiqn’in a task well done. Harmful
pressure may also operate when the gifted child is pressured to conform
to the mjddle-ground and to be average.

My chilc bas more homework than ever before and doesn't seem to have

much time for relaxation. Should this be so0?

No. All children should have time for play and relaxation and
w
for doodIing, dreaming, .and idling. Adults do. A problem of this sort
should be didéussed with the teacher.

How c¢.:n we prevent negative feelings in others toward our c¢hild's being

identified ag "gifted"?

Avoid discussion of the fact with others. The knowledge is im-

portant. to you and the teacher in understanding the child and in working

A
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with him appropriately. No useful purpose 1s served by overt pride in
the "chip off the old block." Children should be valued as children,

and not as labels, nor should they be used for'the satisfaction of adult

~

. . . )
“weeds. Parents who boast about their child over the back fence guarantee

res?ntment and hoatility.
If remarks are made by adults, it is good to counter with, 'We

know that he is brfﬁht. We don't talk about it Dbecause we don't want

“
him to feel that his IQ is our source of p{}de. We want to, bring him

~

“w.up s0 that he can use his ability constructively as an adult.” .

-
AN
. 14 N
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~ifensclassrates or other children make remarks, a parent has an

TR — ;
indication that théWmtter should be discussed with the.teacher. No

S—

M E T \~.,
child wants to live under a la

including the gifted.

s it good for a child to know he is gifte '\T\\\\\\‘ .
Most gifted children know that they achieve~beti§‘ han others
although occasional children may feel vaguely differen?ﬁ\zgg\zzgaikuiigzk
from inferiority complexks. Gifted children generally‘caﬁ be expeéted

to xeet reasonable demands and can bé“SEEEE”Qo work out‘real~life
problems with adults with t£e comment that they are bright and can.

The chiid who feels inferior may require special counseling. In most

cases, gifted children do not need any special interpretation or dis-

cussion of their abilities. Any such discussion may be most useful when
a plan for a special remedial program with a tutor is outlined (as
with a child w@p requires special help in mathematics), or when a student

is discussing college and career alternatives.

Our daughter does so well in reading. Shouldh't she do better in math?

Girls especially-are subjected to comments by adults which cause

NS

.
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them to teel tgat tailure in mathematics or science is frequenﬁ In girls,
or that girls shuuldﬁ‘t like math. Reading is less subject to direct
teaching th#n mathematicy since gifted children particularly read a
great deallindependantly. Whiie we cannot expect identical accomplish-
ments in aii areas, it is possible that some time spent in private
tutorial contracts with wéekly conﬁerences by the teacher with the

pupi} on her progress might %mprove her performance markedly. The

problem should be discussed with the teacher, in gny‘event.

I heard that IQ tests are Inaccurate. What do they actually measure?

-

The individual IQ test is the best measure of potentisl that we
have at present. Group IQ tests are much less accurate and are the
most commonly used in schools because they are less expensive. The

individual examination gives a fairly reliable picture of how well a

‘ehild will perform academically in relation to others of his age.

Tt does not measur¢ persovnal factors which are alse important in achicve-
ment. It also may be unfair to a child from a markedly different back-

ground.

“How do I know if he is working up to capacity?

‘If~his\expecteé achievement and actual achievement are fairly
2 valent, hekié.‘ These would be measured through population norms
from standardized tests rather than through teacher;made tests.
Another index, tﬁough informal, may be the tvpe and‘extent of reading
and interests. It is important to remembher that "Working up to capacity”
is something that verv “ew adults do and that a child needs time for
childhood.

I want him to be happy and well-adjusted. Will this program make him

N
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one~-sided? "
The annipg of happiness and good adjustment var;gs with individualsr

The vight of a p;rson to be hiﬁself is paramount. A good program
should be so designed that the Child derives a great deal of eatisfaction
from his interests; If he specializes early, this is not necessarily
a cauge for concern. Harvey Lehman pointed out thai many of the important
contributions to mankind were made by persoﬁs still in theii teens (5).
Sidney Pressey wrote extensively on the samz topic (11). For some
persong, the work in which they are interested is so fascinating and
satisfying that the work itself is recreatibnal, and conflicting social
or play activities are a nuisance (12). It is important, therefore, to
lovk at a child, his“attitudes tdward himself, and his attitudes toward
others. .f the child is apparently one with a healthy self~re.gard~

- and 1s able to relate to others sétisfactorily, his desire to pursue
interests intensiveiy and/or to specialize eariy should not Le denied.

Gifted children often do this.

What kind of vocational information sfould T give him?

Gifred children have more complicated vocational choice probiems
than others simply because they face a bewildering array of thousands
of potential occupations, most of which they coﬁld master successfully. e
Many gifted persons do have vocational problems, chiefly of under-
placement in unchallenging jobs. Many schools and colleges have
vocational counselors who also have specialized in scholarship possibilities.
These persons should be consulted. It is possible, also, through
arrangements by either school or parent groups, to give gifted chilidren

-

opportunities for work experience with adults in their fields of interests.

4}
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Parents can be of substantinsal help to thelr children in asimply supporting
their right to an occupational decision. For example, if a young

parson has marked talent in musical composition and wishes to work in

"that field, he should be sliowed that right rather than be prodded to

enter some "safe' and lucrative : ‘eld. The influence of teachers wuo
exploit the multiple talents of gifted young peoplé by recruiting them
into their own fields or who denigrate the iﬁterests of the gifted
should be counterbalanced by discusyio;s at home.

)

Will she maintaln her giftedness? /

Giftedness 1s maintained and enhanced if the envivonment is rich
with opportunities. Giftedness can diminish, and outwerd evidence of
giftedress can disappear in a sterile enviromment. We found a slight
rise in measured ability among children who lived in a particulasrly
desirable home-school enviroﬁment. Some studies have shown that children
of poverty who éctend poor schools lose in measured ability as they
growtalder {8). Women, who in ‘the past have encountired less opportunity
for continuing learning then men, have shown some loss in ability from
childhood to middie adulthood although this is less true at the present
time. Porents who continue their own interest in learning are good
examplas for their children but probably are more interesting companions

tv them as ~all.
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WHAT PARENTS CAN DO
As we have indicated earlier and as many of the parents who

»

responded to the questionnaire have shown, parents can and do gentribute
much to the educatign of a child, bc;h in formél and informal ways. .
Hany of the effective modes of communication, support of, interests,
and provisicn of opportunities for needed contacts used By the best
teachers can be used also by parents. Parents who respond to“children‘a
questions, help them find the information they need, and who allow them
to develop their abilities in their chosen areas of interest benefit
from mutual respect and close communication.

Close communication is desirable at all ages and stages of growth.
Th. types of communication vary somewhat at different age levels, however.
The very young child needs and wants very close, direct communication
with his pargnfs. During the eléﬁentary sch501 years, communication is

!

‘less direct and i{s shared with others. 3But aE this stage and those

which follow, chsi;tent opportunity for full and open communicavion Is
just as desirable as when the child is small. As the child's co unica&ion
network expands, the parent’'s contacts with those important to him and

bis education should also expand. )

THE PRESCHOOL YEARS

Here, as at othc~ ages, the pgrént serves best és a loving support

and ally. Parents who support the right of their child_to grow at his

own pace will tend to ignore the growth and development norms which

appear in many booke. Gifted children will violate norms in many ways,

as the -~ase of Eric showed. A given child may display a prodigious wemory,

(} »
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‘experience success in teaching himself to read very early, and may be

~

very slow in walking or in othef\ﬁﬁysicﬁg\skills. A child who asks
unususlly advan;pd questiona may Qave been ﬁslow"’ in talking. Many
gifredvchilgien have learned to talk at a very ordipary rate, and have
displayed superior verbal fluency 1a§er. ‘

Norms indicate that young children have limited attention spans -
and that the child cannot be expected to pursue a‘given activity for
wore rthan a‘few minutes. Yet the gifted child, when involved with
something of inte;eét to him, may pursu%*the subject for days, wgszf,
and even months. The child who asks his‘mother‘what that letter says and
observer thgc tgé same lcttgr is here, who asks his parent to tell him ‘the
words on familiar objecfs, who reads portions of signs, who compareé
letters in the process of teaching himself to read may at tiwes be a
pest, but.his ﬁuestions are valid and vital to him. Similarly the chilh
who wants to kn;w what makes the wind or why the moon doesn't fall or
what happens to make it rain digglaya a beginning and probably continuing
interest ig natural phenomena. A gifted chiid‘may paint a pictﬁré wifh
unusual matgrity in detail or experimént by the hour at the -piano.
The intense, fnduring.persistence of the gifted wﬁen they are interested
in a topic or an’accivity is characterispic of the group, as are the
advanced interests.

To give a child the‘full opportunity for growth during the pre-

school years, the parent should use the child's own interests as a guide

and support them. He also gan pncourage new interests by giving the child
as many enjoyable experiences as possible. The child can be taken to

children's play groups, art or music activity groups for young children,

-

9,
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thg zoo, the library to choose books for the parent and child to

ahéra,‘and‘tc.sué‘new things in the neighborhood. All such experiences

T : .ahéﬁlﬁ be child-centered, based on experiences of predictable appeal,

and stould be seleoted as logically of interest io the.child rather

than asiparent—concoctad interests. One of the '"uthors spent a great

' deal of time working with 8 father who had responde& toithe know}edge
that his yéry young son was gifted by saturating him with ?experieﬁces."
Thé family did not merely éo for a ride; thé‘father gave lectures as hé .
drovel The back yard was filled to overflowing with “eduaational” ;

tdys, and no qpportunity for "edugaﬁioﬁ“ was missed. As a result, the

boy was extreme}y‘hyperactiVe and negatively aggressive. _When thal%ather

was given somo hélp,‘the boy becémb a d{fferent and much happier'pér~

son. : . .

<

o Dne of ﬁhe questions which arises frequently is whether early

reading will harm the child. If the child has taught himself to read,
probably not. Patterns of development in physical areas are as variable
as cho?e in mental or emotional areas, and no absolute answer can be

,; given to cov;r‘hll cases. However, the various aspects 6f devélopment
tend to be related in gifted children, and more often than not, we find
that ;ariy inteliectual development is accompanied ﬁy early development
in other areas. Young children should use books with 1arge priﬁt, and
many of these are available. And, the child who is given access to many
interesting activities and people is unlikely to immerse~himself totally
in reading; -

Preventing a child who is reading from reading is as unrealistic

~as forcing a child to attempt reading before he 1is capable. In this
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areas too, thegphild can'guide{upiif we listep td hig‘gpestions and know

his interests. If he wants to learn, we can hardly tell }Hﬂ:LO wait

until next year, or later, ‘

THE SCHOOL YEARS | ‘ - .

As the child enters school, it is helpful to both child and teacher ,)

to have the parent supply full information: about the child. The teacher .
vho knqws ;hac a child is already feading, that he has a special taleni,
e thét he has acquired special knowledgé‘ﬁn certain topical areas, and that

he has had special expefiences- is far better equipped to plan.reafﬁstically
for him. The teacher who has such information can avoiﬁ the problems

often caused whep bright young children enter school eager to learn

and are needlassly thwarted. Parents shodld not hesitate to talk with //
teachers cbncerning the exgeptional abilities of their children; good
.teachers welcome such ?nformafion. .

We have suggested to teachers on many occasions that the best‘
scurce of Iinformation on a child is the ﬁiography\written by the parents.
Such a biography can furnish information on the child from birth onward,
cdé give insight into his total development, his talents and "interests,
his relationships with others, and his special needs. In traciué a
hild's development, a parent can specify when special abilifies became
apparent as well‘as give a personal assessment of the current stétus
of the child. N

Another source of information which 1s briefer but valuable is
the simple questionnaire on such items as interests, talents, recent

books read at home, special experiences, relationsﬁips with others, and
) .

| %)




room expectations, and we may find that a child

1

the advanced gréup without the teacher's

N
A

\

When the teacher learns from the parent that the child is selecting books

knowing /his true reading level.

from the'public library which are ceveral| years beyond those he

uges at Qchoal, the child is likely to ﬁaTe more opportunities to use -

such booka at school.

It is helpfﬁl to.one's own child as Xell as to other gifted ; ’

children who happen to be in his\clusaroom if the parent‘can glve some

time to assisting the tea;hént The parent dfn offef‘tofhalp i?'gectgug

neededs books from 1ibraries,‘apecial materia}s required for 1ndividu;l

projects, resource persons tq meet with smalﬁ\special intereét'groups, '
FT\\{ngng children's stories, making Jéooks," and so on. Meetiag the

vnecigl needs of children is8 a time~c0nsumin3\task. Tegching under

the best circumstatces requires much energy, and several hours per

week of aid by a parent or small group of parents can do much to expand , .

possibilities for children. . \ | |

Close communicatiﬁn witi the teaéher is'h‘ipful. The parent who
keeps in friendly contaét'with the teacher is no 1ikejv to find
that her child is neglected. Such contact illustrates in a positive. way
the "squeaking wheei“ principle. It is {pporcanﬁ to coﬁmunicate one's
appreci;tion to the teacher who makes extra effor}s for childreﬁ\ and
to let the pr}ncipal know that the teacher's work is wvalued as weil.
Such reaccions not only contribute to fhe morale Qf schoal personnel, bur

. . 4 ‘

- ~ \
they also increasz the likelihood of continyed attention to the specilal

needs of various gifted‘and talented children.

Gty
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- ¥hile a,parent can make appreciable'contributions to the lmprove- .

A

ment of -classroom opportunities for his child, he should also aEsume

———

that the school cannot be solely responsible for the education of the
child. The encou{agament of interests and hobbies at home can offer many

o -opportunities for contacts with other children who”have similar interests

and can provide opportunities for contributions to' clasgroom learning .

as well., For example, a child and one or twa liKe-minded friends may"
v ‘ \

undertake a scilentific study of gerbils Sndfﬁfaduce'various charts to
show their patterns of feeding, reproductibn, and behavior. Such in- .
‘formation may provide a basis for later classroom presentations and class

/ | projects and for respect and accepﬁance. ‘
* - EDUCATION OUTSIDE OF SCHOOL S s

Al

The comments made in thedprevfbua sections assume th$u a cooperative

relationship between home and‘school is possible, a;d this is the usualik
ta;e. Unfortunately, however, there are excegtions, and a.parent may be
faced with the probiem of being unwelcome and unable to effect the trans-

fer of fis chif@ from a stultifying environment. In such cases,~theré

aré alternatives, though ms;t.of\them are time~con5uming.ana require

the time and devotion of ‘a group of parents. One aiterpa;iv¢ which has, leen
used successfully is fhe gpecial interest group which meets regvlarly

. . ‘
af ter school.  The subject matter for such groups may be individually

' . o
selected or determined by consensu: . In the case of individual interests,

¢ -
children may be “rought together to develop and share hobbles or to work
\\ virh a variety of art or sciencs# materials, for example. An instance of

group consensus is found in the case of bright youth who come togézher

" te Rear, and discuss music and, at other times, to discuss such topics as

-
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-politics freely with one or more adults.
~ / N

from peers or teachets. : ' .

-

v O
~

~

One young person who had

enjoyed the -latter opportunity said that for the first time, he had’

*

bean able to express ﬁis'opininn‘{u11y~and freely without censutre

R

Another. alternative is the special class, conducted during the

* )

?

summer or on Saturday by the parents and their fiiehds; Since attendance

at such claases is optional, tha test of succass is easy. If the

children attend eagerly and: constantly, the class is excellent. *If it

is not, it prohgbly will cease to exist, One\means for making classes -

Y
R}

" relevant is to start with the choices of the children in response to

*

a simple questionnaire on which possibie classe§\are listed.
i
Still another, alternative 4s the travalling‘"school," in which

children are transported to various-places, either to satisfy or

\d

Stimulate interests.

h ]

Such a'school,jestaﬁlished oﬁ an after-school

e
1 -

or Saturday basis, 1s an atrempt to use the{community as a center for learn-

5\ L -

ing.

! .
Children are ‘tyansported in a ven or ‘small bus to the resource or

facilicy needed. At one time it may be a figld for botanical study,

at anocher,'the ocean at low tide' at another éhe children 8 section of

. N Y 14

tpqglibrary or a bullding where various typns of measurement may be
L4 »
used,

serve as resources at various times,- depending on the topic of study.

ouﬁtrutliwn 51tLb, markets, workmen, professors, or artists may

v
b

And it-1s posgible, as in the other akternatives cited, that an exceiﬁ?ng

resource may be used regularly.
A

L

DIFFERENT PATTZRNS OF ATTENDANCE ' .
One of the areas in which home and school can cooperate to the

>

benefit of the child is that of flexible school attendance. Even .in

~

Y
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a

the best of BituatiOns, the gif:ed and talented child wastes a ceruain

ampunt of his time. Some of this is due to the desire of the child to

b .

o take part in group acitivities «an¢ 0 be accepted. Some 1s. due ko the use

[ - -

of content for which he has no need.‘ It is perfectly possible for such

»”

a child to skip certain oftions of the school week with no ‘loss

 of *learning. If he takeﬂ park in specilal learning opportunities out-

side of the school, he may be much better off than if he antends full time.

uations. In many instances, spdcial arrangements are.commonplace‘witﬁin .

1f worktng relationshipa batween the home and school are gouf

* »

it may be possible to arrange schedules for the child\with‘special~
* ~ v \ \
abilities and talemnts which capZ}ﬁ;iZe on opportunities in both sit-
al

)
L

~ the sgﬁoola, This would just take them a step further. Children

bd

A}

often leave classrooms for orchestra practice, for choral groups,

L s

for remedial help, and for athletics. It seems equally desifﬁble‘tﬁat' .

cercain“children_leave the classroom for several hours or even a day

-
Al

so that they may work‘wich a bommunlty-arﬁist, a musician,\dr a scientist

in a laboratory or studio. )\

-

Flexible schedules are rapidly being'developed for Bdults. Some
v/ { ~
work six days; some work four; some work split schedules; some spend

» .

v

most of their éime at home with only occasiongl visité'cc their
place of bpsines%. AF;exibLe~schedules for childfen who arg‘bfighc and who
hé&e‘Specialized-iﬁilitiés daké)sensé as well. Such scheduling could 59
go pn at both the‘elementary and secondary school~levelsV and could bé ,ﬁ

tailored to the special needs .of a gi&en cnild Parents and teachers

-

who work together to plan flexible schedules and special learning
. » -

opportunities can accomplish a great deal. " The opportunities for unlimited

-
-
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S laarning in depth in the compsny of n talented specia%iat are numerous
!
in any community, and 1t is likely that probf&g' of motiVation w0uld

-,

diminish markedly o disappaary ' .
' }

joe
|
. 4 N *

WHAT ABOUT PARENT;ASSOCIAEIONS?
hothing guaranteestthe‘stability of school programs for the gifted

T

88 much as the existeuna of We}l-organized and active parent gssociabions.
In thbse ccmmunitiea’whére programs have existed for & perioed of years
and have grown, eﬁforts have been made by parents to insure thelr support.

}

It is unfor:unately true that in many gasea thq program for the gifted is

budget problems arise, the program for the gifted is often in Jaopardy.

«*

The common assumption still is that the gifted can take care of them~

| /
_ qelves and that they need no special privileges beyornd those they al~-
v ' i’ ' ' ' L3 £ 4 -

f ready have. oo
: Parent associations have made many contributions, directly and in-

L. .
They have met with boardsdof education to present_ﬁvidence

}
|
4 directly.
o ! / of needed programs and extension of programs ihey have also met with

-

/ . school boards to inquire about provisions for the gifted and, through
:‘ ‘ v : v o * . ' . - ) -
./ inquiry,ﬂto initiate action. They ha%e requasted presentations on

-

I ) »
B ; exiscing provisions and have thus generated evaluation and program im~
N oo
’ ‘/ provement by educators._ ‘The inquiries of parents often have provided

. N\
| impetus for efforts within.the schools. Sv
/ ice education

Parent groups have contribuced in many ways to in-se

for teachers and principals. They have participated in symposia to.

e
T e
)

discuss the needs’ of their children and tp offer suggescions, have

e

.] ' .
/ . . 100 3

arrangea\meetings at which children have discussed their interests a d

)

viewed as 1ess‘importnnt than that frr other groups of children;‘and when

K

Y
o Soketls



. . experiences of special value, and have brought in gifted adults to talk

t

. about thelr views on good school Bxperiancas. As sponsors of meetings in
» hd 3
which excellent clas§room practices are featurad parents have provided

recqgnition for ourbtanding teachers and concurrent;y have glven taachars : §

W

-

an' in-service axperiunca in the actual preparation of their own con-

/
~tr1butions, To support meetingx sponsored dire;nly Py educators,

parents have.attended and have taken pﬁrt in discussions. In small but *
v ; ) R ' -
wfoportant ways, they have contributed aso to the success of such meetings
- ~ . \ . ‘ \ K
; by serving as hosts and assisting with arrangements. Increasingly,

L]

-y C ‘.paranis and*?bgchers of the gifted are ﬁeeting and worﬁing together.
Y . * ' » v
" Their interests are mutual, and separate activities make little senke.
} ! T,
Well~organized parent groups, provide regularly scheduled .classes

for young people thcough the use of both schdﬁ} gnd community facilities
. by contacting potential teachers, arrénging schedules and classes, ta&?ng

) ' ’ ' ' N N
- .yoare of necekssary Tinancial arrangements, and providing publicity. Such
; classes may be offered on Saturdays by resident faculty or other pe?ghers
. . N 'f . ‘ ) L4
T ! at a community college; or' they may be summer offerings taught by both ~
‘ . . \ o

Ll

community and school personnel.X

One of the most 1mportant areas in which arent groups support . '

-
-

{
the education of the gifted is that of political ae{ioﬂ An example of
'ja*well-orgaaizeémfederation of. parent groups is that in Galifornia.
During a decade, the federation has grown from a few hundred parents to

thousanda of members within more than forty affiliates~* Several of the
| ' : ' v g

affiliaces have more than two thousand members, and most ha gnjoyed

m;i‘écific information on organizations to contact for additional
ion'on these resources is given in the biblibgraphy (10).
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‘ateady growth, - While #31 of‘fhé’aaaociapiéns have be;nfactiv; in
* at least some of the activitien ;;evioualy*mentionad, the federatiqg as
a whole has wotked politically for gifted children and adequate figpnc~
ipg of programa throughout the ftatg. ‘Though Einancial §upportgis~st111
maéger, it 13 largely thréugh‘fhe &fforta'vf the parent groups t%atfthﬁ
* level of support has improved even modaatly. Thé'ﬁarant members h;VE

used their own resources year after year to appear before 1e3151ative

‘hearings and to contact individual legislators and in the proceas ha¥e

.+ earned d great deal ;} raspect from educators aad’ﬁgiiticians alike. .
" Finally, any parant anxﬂciation provides an antidote for lohe-
) liness which is ndt unlike the loneliness experienced by the gifted R

chill without peers who unde stand him. The parent of tha~gi£ted child

+ may feel that situationa which create problems fqr his chdild are unique.

When he meets with other.parents, he learns that others have de

siﬁilar problems, ana thi\,is reassuring. It also is likely that diacuasion

7

of problems will lead to solutions and constructive actioh, ,And in

sharing of informption'about\childran, parents learn to aut their own

*
-

*. child's growth into a wholesogs\?erspective;, \ _i R .

i
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SUGGESTIONS FOR ORGANIZING A PARENT ASSOCIATION . .

N ! . . N . N N »
» + N o ) S
~ ) . b 3

1. Write to cstablished oxganizaniona’for copies of materials and ausgastiona
‘,‘ (aee page 9% for -parent associations to contact) .

*
®

21 Forq-a committee~composed~o£.severnl concerned, articulate parents,
7 influential school personnel, prominent community members, students.

. Sélect a temporary ch&irman. ' \ . \\~\
Discuss problems, need Sor orxanizatinn, bgnefits to be derived,
poasible activities‘ ' ~

_Plan an initial oxgnnizins meeting. Choose a topic and speaker
" of ccrtain appeal to parmnts of the gifted. « .
Loty . . N T A I
3. “ggptﬁzt key school adninistrators about the proposed meeting. )Enlist
their. support and invQlvement, and ask them to facilitate publicity to .
————parents of the gifted via notices to be mailed to known parents of gifted
&hildren by the school, Or make contacts independently through a ’
telhpkone comittee! . . \ \

4.° Use*part of the first"meeting to get sign—up list of parcnxs‘interesied n

forming an organization; ask those present to list others who should .
be contacted. i L -
5. Checx nailing list initi:lly with school system consul:ant for the
gifted, if there is one, or with an adminiatrator. Add names.
* 6, At the firat ncetins, surviy parents regarding their special needd and
ouggestfona-for activities) Through the organizing committee, appoint
\ 2 nominating aomitg:ce, and establish an initial list of needed committees:
Constitntion, Finance, Community Resources, Liaison’ with "School
- . Board and nd School Personnel, Legislative, Special Interest GrOQEs for
'Children and Program are a representative list, - Yuu may'wisn to start
‘with some . of these, and add othcrs later, .

v

\

f. Hee:ing 2 can be &. combined businass and 1nformational meeting. nqg}nations,

announcement of committee connunicatins results of survey, and speaker

and topic of vital interest to the pareits. After elections, conducted
- elrher . t the mee:ing or by mail, the organization 1; on its way. ’
» ‘ > s
b
¢ . P [l (' ¢
e .
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mmm ASSOCIATIONS FOR m GIFTED'

’

R

A

-

estsblished groups can be useful. A conprchannivc list would be

lmthy, those listed are among t:he largent and oldest:

'3

/, |

+*

»

A

-

3
N )
A N

Yor parents who wish to davalop :anocintionl, contact\with

*
-

California Parents for the Gifted (a federation of all groups)
Beverly Xing, Executive Director - .

4821 Don Juan ’ .

Woodland Hilln, Culifonnia 91366 . T

¥

Gikred Childrcn » Association of San Fernando Valley‘ Inc. e

. 5521 Reseda Boulavnrd, Taxrzana, CA11forn1a 91356

Lyueua of the.Honterey Peninsula
24945 Valley Way . - . " .
Carmel, 'California 93921 ' | ©

San’ Diego Associatiy for Gifted children :
P, 0, Box 9179- . .

San Diego,, California 92109
Florida Asuocintionafor the Gifted
Dorothy Sis o -
Unitversity of South Florida

Tempa, Florida 33620

-

Gifted Child Society of New Jersey
Gina Ginaberg, Executive Director ‘ .
56 Glen' Gray Road

Oskland, New Jersey 07436

. N :
Texas Association for the Education of the Gifted
F. Beatrice Hall, Executive Director - ; .o
Po 0' BOX 567 M ‘. L
A&,tin, Texas 78767 ‘ 7

Minnesota Gouncil for the Gifted . - -
Barbara Ross . i . . ‘ i

4567 Gaywood Drive o e T
Hinnconka, Hinnesota. 55331. ‘

Additional resource gyoupa in other States and in the other agencies to

contact have been conpiled by the ERIC Clearinghouse on Handicapped,and Gifted - -

=Children in a bulletin enticled Gifted and Talanted Children and” Youth,‘”

Selected Guide to Resources for Information, Mater ls and Asuistance (10).

104 s
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. “ " The detailed atntemant which £dllows is based on the’ axperiences 5
- of parznts fn developing a large and very effective parent federation..
3 . Iz contains many valuable suggestions, . .

2 ) -

. o : - S0 YOU WANT T0 s'rm AN Assoc:umou*

» ] N » ~
. ) ¥ L T »
) . PHASE I ° .
. L4

It ig impcrxﬁnt td remember that “each community differs in its needs and
) . each group of parents must evaluate these needs and determing, its owm
‘ ~ goals and objectivesiand its own method, for fulfilling these determined
« goals. .Some nsnociationa wprk closely and cooperftively with their
‘ " achools in curriculum develvpmenc and/or in providing in-school, extra-: R
- curricular, Jaturday, or summer programs, Others find it necessary to S
: be_essentially. independent and proyide .opportunities for the children -/ . o
' on. thedr own while actively working for programs in their schools. 5h
‘ .disbricts should provide a fulltime program within the school day for, the
T - gifted that 1s commensurate wigth their abilibiea,'work to gat it there.

¥

-First of all ~ don't rush headlong iuto an undertakiug»cf this sort»,.Don t s
try to do evarything at once, Work on the most important areas first. . ’
: Impatience is-a big problem when a new:group begins to form. If you are ‘
.+ to be succesaful, you must tagp tima w0 explore ideas and develop unity, - .
underatanding, and common goals. Take your time and lay a firm foundation = o
for your new association. Start with a reasonably sized.steering
commitqee with an+interim thairman and committees, ‘Take time to become : . :
acquainted with one anqther, "This can prevent "devastating conflic;s . i
} from arising later. Develop the framework for an.sssaciation before i
= inviting the geperal -public to participatev Too many volces can make: ot
o ‘ organization difficult. This f:gmework should inqlude a suggesfza nahe
‘ for your association, suggested ylaws, and suggeatad goals, objectives, .
L ard’ prigvities. - TN . ‘u ,
R i | ‘ - ‘ ‘ 1 o //,.
S +©  Contact the other associations and ask to be put on their newsletter
ol * mailing list. Study their newsletters; you will pick up a lot ¢f good .
‘ dideas. You might offer to donate a small amount of money to cover -t
printing and mailing costs. .

Lt o You may want to start witlf a Parent Educatioh Series or Pnrent Workshop. : :
) "~ . Speakers and Tresource persons should be availablp through Adult Edycatiop, ' v
- . your school district, or from your local college. Thig is a good way to! ‘

N expose yopr community to the needs and characteristics af gifted children, #

to what your gchools are providing, and to find the first members of your
; aggociation. Add othar arcas gradually s you "have the Cime Rpgpl&, and
. cooperation to develop and carry them out,

5

5 LIS

el

*This documtnt wps prepared by Mrs. Garnet Poaa for the Ca]ifornia~
Parants for-the Gifrted. (See page 94 fér address ‘of this federation )

Brief sections of Ehc\{otal document are deleted,. . "
- t‘: . “ . 3 » . B . . ‘:
Q ~ o . Ii)i) ” ‘ .
. P ' . <
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your ls. Donlk operpte a» an obvious pressure group g
_your schools knnv what you want. As they get to know you and”~ . : .
runpact ‘your work and the sincerity of your efforts, you'll be amazed .
. ‘Bt the cooperation extended you. Don't ask for the fhpossible. State~ ~
"wide, the gifted représent 3 percent of the school population. Administrators ”
» have rother ‘areas of responaibility.and concern, too. Work for the best
nlaaaraam sitpations posnidble, Remember - :hare i8 no\such thing as a
parfect,program. to suggest perfection is vo'stand atill and this we must
not do: , begome knowledgedble about what the schools are doipg. and what they ;
- Lan‘dg Khrough the use of district, fiate, and fedaral funds. . Encourage . ol
s uae of these funds in ways ) that are meaningful to your community. .
As grqpps develop in your state, you will bengiit from,tha formatdon of a - ”
foderation to encourage and evaluate programg; to seek and encourage stata
snd foderal legislation for gifted children by thé cooperative efforts of ° : »
the parent associations for gifted; to exchange information among these
. $roups; to encourage and assist in the formation of new parent asgoclations ¢ L
for\gifted; and to providn'information o persons who are not in'a local : C oy
pnr& association, N i . P

L4
*

’

Effarta in the ‘area of legislation are important, Become familiar with : "
existing and proposed state and fedexral legislation. Take advantage .
of every oppoxfimity to educate your lsgislators “about the need for
subatantial and meaningful programs for ziﬁxed students.

’

i LY ) . " ' PM§E 11 N N N
In chooaing a ‘\dr assoclation, cmnaider the following: ’ s
. 1. - Use of the word "gifted" in your name acts as 8 screening. device and
Ve > avoids misunderstanding of purpose. -
~ 2. The word "parent" in your namd will clearly indicgte that. this is a -
S , parent rather than a professional group.
3." "'Children" 'in the apgociation name is limiting and hau a tendency to
. : 8 _alienate :he secondary athdent’ v ., ’

" Kesp your kzlaws as simple an flexible as poasiblé. Most of the house-
keeping and business affairs of your association will be pexfowmed at . .
Board meetings. Don't hamstring yourself with too many restrictions and .

~ #pacifics or with the necgeaity of going to your ueémbership for approval
to comluct association business. 1f these specifics must be written §

. down, put them in Standing Rules or Procedurea where they can more easily

. be changed when the mneed arises (and it will). You will find that a small

core of dedicated hardworking members will be doing most of the work, so

make it easy on yourselves. There wiil be plenty of opportunity for those
who really want to paxcicipate. Set the required quorum for conducting

buainess at associgtion meetings fairly low. ’ L . C .
An Expgcutive Beoard needs:a minimum*of tgiee.offigers - Président, Vice s
- : t ) . » i N

. ’ » -
. 1] - . -
.
R v
.
v




+ President, and Secretary-Treasurer. Beyond that it is optional. Keep.
-your Board flexible so you wan add members withcut amandhent as the
association grows and as new areas are develdped.. A good solution to

- this, is to provide in the bylaws for specific officers plus "officers, ,
chalymen, or dirsctors as needed for the efficdent aod aquate functioning
of the association,” The vice president should be left'free of too
many dutles in order to act as the president’s rig&‘ hand. This is
the officer who must fulfill the presidency in the avent of the'resiénntion

. or incapacity of the president. The vice president \should be fully
" © knowledgeable of, all functions ok ﬁhe assoriation, ’

LY

»

i _ v You will be wise to ipcorporate in order to limir your personal liabilivy
*  apd to provide association property and income tax gxemptions, Member--
. ship dues and donations will be tax|deductible by your members. An
a » dttoyney member may b&”willing.t? donate his services., . .

»
3

b (" ‘!* * . . *

. AfrAdvisory Board incllding vepresentatives from education, dusiness and |
industry, and civic arganizations is\a valuable asset. Associations
benefit from the diveraity of, this approach. Advisors assist your ‘
association in two mmys.. They can provide contacts, ‘advice, spholar-

. ships, tours, etc. 'As’'they develop nﬂwundarsganding«of the needs of |
gifted they will be a valuable public welations link with you
community at large. Encourage your advisora to attend your meetings.
. However,” thay are busy pegpla‘andvthgin\attcndance should not be required, -

‘Membership dues ahould\‘edliatically\pexmit the association to function
without the necessity fop fund raising drives. Your membership will
approciats this. Volunteer time of officers and nembers can best be
spent in work toward stated goals. . $10 per year, ‘per family is a
, realistic amount. z ‘ v ‘ :
1

“

P
>
L]

- * N
Newsletters are an’e;uen:ial link&with your uembérship. Not everyone will
attend your meetings. It should provide them not only with assoclation
news but also with news of legislative activity, conferences, meetings, .
- hearings, spzeches, educational opportunities, research, articles,’ and
- .. studies pertinent to gifted. Y A -

r
-

¢ B i T .
Materials mailed to members should carry first class postage or be mailed
, .sufficlently early to insure delivery on time 4f lower class pa&;:ge
~ 48 used. Consult, your postmaster for various types of pos+al permits and
bulk mailing rates; A non-profit organization peimit enables you to mail
200 or more identical pleces at’a greatly reducgg rate when mailed at the -
. ' same time and sorted by zip code. . | 1 . o

, . \

kY

» ' You will'need to expldre insupance coverage, especially if you are involvs
ing children in classes or activities. Innuraggaproviding for acty of .
negligence only is available - no medical payment wnless negligence is
proved., Property ﬁam&gq and non-ownership auto inpurance may be advisable,.
If you use public'qchool or college facilities, thﬁ school or college J

» . i

' |
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, \ distritt may * sh to be named:as an additianally named insured Lo’ yoqr . ‘Efﬁ
/.~ +  poliey®’ Consult a knoyladgaable insurance assoclation. In addittoy, ;
“»  consider using Medical Release, Parent Raaponsibility and Tvip Fermit ‘ \ o
» .+ . forms for activities involving minors, K . LY =
. . * o . . ) *
_ Generally assogiation meetiggﬂ_are plannad for in aduit Budi¢n£c wﬂth ‘the R
» . subjoct uimited to the area of gifted {teatibg, »chool programs, methods °

~ of instructipn,: chara¢teriatigs of gifted, legislation, etc.). Occasionally
- programs shnuld be planned for chi)dren and provide topics of #n educative
R .nature 6r an gpportundity,to showcase thelr enxichment class achieve ts \
{art show, drama production, puppet show, dance, musici science or N by
fair). Assocjation meetings provide thé best opportunity for interaction, 1 -

} When possible) plan your mestings. to allew for an informgl -etting, , - , Y ‘q%
. + question and anawer period or, group discussion, modest refrashments, and A
; . time 1o lingem\anﬁ chat with others at the conclusion of the meeting. . OIS

Business conducted at meetings where young people arg;preaenn should be . /
limited to announcements, Conduct your necassary business.at ‘meetings et i

»

«» for adylts. ‘ . S : : C
. N i . . “ ‘ N . A Y f . . N L
| ‘ ) . )' ) PHA;SEilxI J ‘ ~ » )\ » " » \‘ |
. N 5 N : N . N »,
‘ . Some associations, in seeking alternatives to inadequate school programs, .
. developed association enrichment programs: which they considered a Band~ e
. Aid gpproach to.the problem and which would serve the ghildren uhtil .

such.time as stimulating programs were offered in_the.public 3chqols.
’ “Ng\ While these associatiop programs have bean baneficial, you should wéigh -
\ the: folliowing fuctors carefully M f you are cons:dering off ering an en~ . .,
-richment program:’ N ~ )

¥

P T R R P

R
- - »

1. A cammunity»aponaored educat on program takea the pressure\aff \ oL
S the schools’'to meet the special needs of g;fted students.,” . = - v R
Q " v
2. In satisfying the temporary needs of the child. the pareRBQ tend . -
’ r,/fto relax and no longer feel the pressura to become involved: in. .. , T
the association's goals of quality education fof\gifced in the - :
ot pablia schools, * They tend to accept this substitute instédad. of ¢ :
insisting that the student be servad “in the regular school pro- SN
gram. . i R ' :
. T 3. Enrichment becomes such a. time and energy consuming activity that an . Ty

organization may become totally immexrsed in the business of enrichma.c,

J forgetting that enrichment is hot the primary purposa of the ‘ ‘

association, - . N B

* .

4. Extra-curricular enrichmenc programs continue to penalize a young- o ,,é

_ person for being bright, It takes away time needed for -other phases- - .

fj of his development - time co Just kick pebhles or wacch cloud shapnsuw ¥ v
' form. o . :

Comprehensive enrichhént programs.may build yOurvmembership.ﬁuiékly, but \

A .\ N . . o o
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‘ garentZﬂnmanq‘for*theaa~programs is insatiable and yoy may aooﬁ?find that
~ you havie a riger by the tall, Other associations have been successful

by working directly with theix school district and. by providing informa-

tive newsletters, lecture series, parent educatign, stimulating : .

assoclation meetings, and exciting family outings. T )

(S

13
12

. Xeeping in mind the above admonitions, there are'unique entichment oppor=
 tunitiss which ydu a8 an association can provide utilizing special facilities,

"+ natural settings, and persons.with unusual talents within or naar youxr, Lo

commniby. Exercise.conatant care that these enrielment actlvities do not 1
become the dominant associarion effort. S ) : .

. Field trips and cultural outings can be an exciting part of your progrom.
Youw can provide tours of places not available to an individual (behind-the~" ;
scépe at the museum, stock maxket, hospital, courts, library, industry, etc.). /
Nature.outings conducted by a capable leader are very successful (fossil™
digging, nature walks, tidepools, gem collecting, the zoo)c{

» R ‘

»

-

Y

. . "Special one-day workshops providing in-depth exploration of a subject area .
el . . . _ ;

Special interest clubs in hobby areas . . . chess; model railroading;
coin, stamp, or rock collecting. - - .. s :

" Cpreer exploration series for secondary students . . .

L

" [Enrichment classes offered on a weekly basis presenting an opportunity to

%xplore areas not available through the regular school program . . .
o . . N X . .
* . Summer workshops for gifted co-gponsored by, or offered in conjunction: ;
with, your local school district, college, or university can offer: . T

~

*

-
\

'fo§‘éhiidren:' An‘opportunity'%2}Explore, expand, and ennich.,K Two -
o ieiﬁprenn approatheg to curriculum are: = . .
B ‘ ~‘ r > .
. "Bread and butter" gubjects (math, sciente, humanities) ,
N <" " taught in creative and innovative ways. This approach

o .~ 1s especially good when teacher @taining is an important i
. part of the workshop, ~ The teacher's can take their M -
: . experiences and learning back’ to their regular class- "

| ! ‘
2

room sifuation.
)

' "~ Workshops _in. specific suB}éccs‘.};*'Ndrama*_arcg, science,

- math, TV, filmmaking, photography, short story writing, . 3
) - computers, astronomy, marine bidlogy; archagology, AR
. , political science, etc. : -

: . =
For parents: A course designed to assist them in understanding and ' e
_ L . ‘guiding their gifted children. - - . . :
For teachers: A college credit céurse designed to traim them to under-
.stand the needs of and to work creatively with gifted /
g students. ’ : . A
. {’ ) e’ 5 ].l%)
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-~ For counselprs:’ A college credit course dasiguad to train them

n

)

b

to guilde gifted students. . , :

Fach”at the fnregoinh>enri;hment activitiaa needs to be unigpe nd not.-’
otherwise available to yanng people. They should be offered .as a
 "learning for fun", -experience only.. No tests ot grades should be given
"and no attamgc mad@ Lo evaluate the students’ olearning oY progress.
Classes should be Kept small to ‘pllow for interaction and individual
attention. Glasgua should not be limited to academic subjects; gifted
children need ta explorz othet areas, too, Parents must be strongly
encouraged to allow the children to select their own .activities. \
_Most discipline problems involve children placed in nituations chosen by
their parents.
x>

o S | PHASE IV

-~

similation of new members is a continuing process. ,Coffees open , to '
all who are ipterested, whether new members, old members, or simply in~
terested persons, ave invalugble. Here you gan give the history, back-
ground, and philosophy of your association., The meetings should be in-
formal and queations encouraged. This is sometimes the first opportunity
many parents have had to meet with other parents of gifted and talk freely
about their children. Much comfort is derived from finding out that~ you
are not alone with your probiems and concerns - that other families*
are exper{gncing similar situations,

&

»

A library of resource materials on;gjfted. Most public libraries have \
limited collection in this field. Consider contributing‘books and mate%}al
to your public library or commmnity college library where they will be '
available to your members, students, teachers, and the’ general public.
Include books, pamphlets, leaflets, etc, There is much matérial avsgilable
"from your schcols, the State Department of Education, the U. S. Office
of Education, and the Government Printin Office. *

Testing service: YOu may want to set up a, testiﬂg service for your

members, Such testing should be administered by a licensed or credentialed
school psychologist, not a psychometrist. To be most helpful, the service
miast ingTude a ‘conference with the parents. Some school districts do

not accept private testing for official school records or for identifichtion

t a8 gifted. You will need to determine this, Testing can provide in-

“ﬁoruatiqn/and insights that will be' helpful to parents in guiding their
children, but do not encourage indiscriminate testing. . Parents should

" have a sound reason, ocher than idle curgosity, for requesting testing.

-~

‘ Scholarship Fund‘ "You may want to set up a i Fihancial Aid Scholarship

program,.for those families who cannot afford to join and/or pgrticipate
in acclvitiea involving fees. Experience has shown that a minimum
payment_preserve® pride and dignity and gives value to the offering.

R A mini payment provides a sense of copmitment; the dropout rate is
vety high in totally free programs Encpurage gpmilies on scholarship to

@
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pay what they can affords

Can you tell me where I can rent a Qicroscopa? Buy spgiimens for disgeccion?
Do you know of any societies or club

astronomy, rocks,and. gems?

Information can be ceﬁpil@d on where to get hard-to-find items or on‘hobby
clubs or societies. Other areas are more difficult, You will need to
. determine a policy regarding recommendations or referra%s.

7 3

Can you recommend, sources for . . . tutoring, music lessons, art classes, , ‘;,
foreign language instruction?

>

>

Potpourri of questioms: You will find a kreat variety of questions - - !
Deing asked you by persons seeking information or help. ;

in my child's hobby . . . chess,

LY

102

t ,
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Can you recommend a nursery school? A private school? . .-

1'm moving to your area; which schools have the best programs for gifred?
I -need to“talk to someone} can you help me? My child is in an unhappy
school situation .". . inadequate program or teacher, teacher/child con-
flict, child bored, ¢hild disruptive, child underachieving. Or, my child
i5 & loner and has no friends and I'm worried.
sometimes the best therapy you can offer.

A sympathetic ear is

»

" Publicity: You will not always have control over the publicity given .

your association, but when seeking or approving publicity, be careful {/
not to exploit or expose the children unnecessarily. Try to encourage

sympathetic and intelligent reporting - no "egghead" or "oddball" image

and no interviewing of young children on. controversial subjects. $ S ‘%



-~

¥

1

RESQURCES . FOR CHILDREN AND PARENTS

Numerous bibliographies for giftéd %hildren have been devéloped

lavels.

"

of young giftcd childrenvin such areas as mythology, science” or

biography.
Because any complete bibliocgraphy for the gifted encompasses a

pptantialf; vast range, bullding bibliographies‘fbr this group can be a

frustrating task.

3

-

X

LN

3

7

v

If a group of pargﬁ;s should wish to build up a

by school, systems, by libﬁmrians, gnd by cOnsuICants at county or state

These usually have consisted of bobks advanced in reading

r

# ; . .
supplementary library for the use of their children, it may help to

fcilow a procedure‘we used:
fh;orite books aﬁd games, and use their'most fXequent choices as a basic
collection. |
grDup of éighc-and nine—year-olds,
selections from a comprehensive bibliography developed specifically 4&3

gifted children in the middle and upper elementary grades.

’

qgver the adult ungverse.
GAMES WRICH ARE FAVORITES OF GIFTED CHILDREN
Mot all of the gémes are “edycational?'

anjoyaﬁie and challenging. ‘They are widely‘available/through boo%s;orea

e

and department stores.

The children nominated these:
CONCENTRATiO?, HI-Q, LIFE, MASTERPIECE, MONOPOLY, PASSWORD, PERQUAKY,

PHLLOUNDER, PROBE, RISK, SCRABBLE, SBAKESPEARE, SOMA, STRATEGO, and.

simply ask the children to name their

The games and books listed below were named for us by a

difficulty and in some cases have’been related to the common interests f

Following their lists, we have included

o

ACQUIRE, BATTLESHIP, CAREERS, CLUE,.

Vo

Some are; some are simply

»

-

No bibliogfaphy

1
for the secondary giftéé waSvattempted since their choices can ran&\[

;

i

}. .
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. BOOKS cnoszx/ AS FAVORITES, BY cmm) CHILDREN -
L
| is clear from the'list they gave. *
b » ’ . '" . :
AUIHOR TITLE \ 1 ‘ \ PUBLISHER
© Armstrong, W. H. B . Sounder . I Harper & Row
Bradbury, Ray b Martian Chronicles _ Bantam
‘ o October Summer
- October Country Ballantine
* Burnford, Sheila - Incredible Journey Little, Browm,
1 L ‘ ‘ ‘ | and Co,
\ Carroll, Lillian Greek Slave Boy Hawthorne -
Dahl, Roald ! Charlie, Chocolate Factor * Knopf
o James and the Gianpt Peach ‘Knopf
' Farley, Walter - Flack Stallion books = Random House
Gmorge, Jean o My S§ide of the Mountain Dutton -
Heinlein,ykobert Have Spaca Suit, Will . Ace
Travel ’
Keith, Harold Komantcia‘(. Crowell
. ] ~ Sports and Games ‘ Crowell
L] . 0 V ) " e
Kjelgard, .James : Big Red . Hol{day
L'Engle, Madeline AﬂWrinkie 1nfiimg//f: Farrar, Straus,
‘ ' e ’ s & Giraux
/ 1
Lewis, C. 5. Chronicles of Narnia , Macmillan
~ get/slip case '
single COpy -
q . i : ;
W voren, s, ~ Rascal: Memoir of &  Watts
. ' - ‘ Better Era : ‘
Ve +
b ) -

M

\\\\\
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-0'Dell, Scott o v .~ Islsnd of the Blue Dolphin Houghton

~O‘Bara,.nl ‘ ‘ B My Friend Flicka ‘ \‘Dall

o . Snyder, Zelph§ K. : - gggck and Blue Magi% Atheneum
- Lt ) A : "

The Egypt Game

The Velvet Room C "
‘ AR )

-

. '
! . 9\

v jﬁﬂﬁﬁwLDf the Ponies

Tolﬁein, {i

. % Verne, JpleQ\\ * Ca;ggthian Castle Ace

Tsland ‘Airmont.

T 3 ‘ whiﬁﬁ, ‘Ev Bv 1‘“:

. Rated high by the‘children were mysteries in‘génerai,vand the
Nancy Drew series in particular. The Cyclo-Teacher (World Bbok) sections

on sports, animals, mechanics,! countries, and spelling 3em0ns\h;80 were

A

glven favorable comment. .
The current favorites of gifted children in another school sys?em

. » B . ¥
in grades one through six were determined by asking each child to submit

<, " : ° Lot g - N N . v
b
T is indicated by the fact that 224 of 353 titles submittcd wexe given by’

only one child. There were some favorites, howevar, wi:h Charlorte's "

Web the most popular and Island of the Blue Dolphin second. As the two

\\\‘ " lists below show, some books are seleCCed from generation to generation.

R. The Ring Trilogy T Ballantine

Harper & R

t{he titles -of his two favorite boeks.* The wide fangé of reading intereét&

Charlp&;e}piﬂgb ” . 18 | wﬁite Harper~Row

V%

wiidre,'Laura Little House series . . Harper & Row

%7

»o

ey

TITLE OF BOOK . NO. OF CHILDREN SELECTING.  AUTHOR PUBLISHER

" Ysland of the Blue Dolphin ‘ 15 - 0'Dell, Houghton Mifflin
Chaylie and the Chocolate Factory = 13 " Dahl  Knopf
' \\ N ¥
A , .
L X
T . * Survey conducted by Virginia Thurlow, Escondido School District,
o California,
' ' e
Q ) : :l:it) ' . e

i e e e
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e ‘ o e :
; N ‘S‘f'uart L‘ittlg‘ ) ‘i o 8 | ‘ : White™ Harper-Row '
-T - ‘\ . Wizard of Oz | R ‘ 4 o Baum ~ Many publishers
.o .‘ ‘ e in Wopderland, . ‘ | l\ | 3 ban;ol:} " n A
h ‘the Great {::J.agjs S '3‘ ‘ ; Da'nhl “;Kmpf N ! |
‘ Ml&bﬂﬂllm o o \ 3 *° Twaln . Many ‘pupli‘sh;r.i ©
_— Seundax’ ) T Amstrong ' Harper-Re
. (\ ﬂmmm‘_g ‘ ' 3 ¢+ Soule Putnam. | 0\‘
* . - If weight is gilven.to I;ooks by a ’pértfcular author or to bcoks“ \ )
: ir a series by an author, some of the aingle and double cho"ices group g v
PO together this way: T ’ L 4 2,

‘ \ Dr. Seuss books ! 12 votes - w

- -

~ 'Nancy Drew series - 3 5 votes ‘
‘ . ,t‘ e , hat ’ \“-,'m\: \ . o R ! R
, . - Beverly Cleary books ¥ - 4 votes - A
Marguerite Henry books = 4 votes

-

) QCaroline Haywood books . 4 votes ' . .

Y N *

Ti ’ Amelia Bedelia dovks R .3 votes
L ,

Hardy Boy series o 3 votes \ " ' ‘ .

\ .
\ -
. . . »
N ) .
A = -
-
: *
R 2
T .
1
+
< 5
¥
. N
: -
A} L \ -
- Y
- . N »
»
' . -
’ " ) \
» . .
- 4 ' .
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BOOKS SELECTED BY ADULT EXPERTS* o
= Baldwin, L. C.» Stone J\ge Peoples 'I‘oday Norton 3 o .
- Co:trell L., Crete: | Island of Myst:ery. ) I‘r~entice~ila11 ‘ ' ‘
. “Cu'tt;rtall,‘ | _I_)iga and Diﬂg&g}s“ A Bouk of World Archeology. World ?ubl:
Mazar, A., and A. Trone, Vaices* fm;n the Past. Harvey House
. ‘ Silvzerberg, R. » Home of the Red Man.' *‘}leu York Graphic Lt
| K Silverberg, R. N Sunkgn History. . Chilton ' . |
: J{orsaa, A. ,‘ Men of 'Modern ar;:hiteé_stuxfe._ yé-cra"e .
Rogg, G., Engiueering Magic' ‘Cri‘cerién | | ‘
. - ‘Lavi‘ne, S., Famous A:r;xé;'ic‘an Arzch‘it.:ects'. ADod\d '
- Leacrofrf, H. and R., 'I'hg. Buildiis of Al)cient Greece. ‘w R . ‘Sc'ott -
‘Hoover, Fo 1., Ypung Sculptors, Art Re‘sources Pub. (Divisiow of
| Davig‘. Publicaltio?[)‘ . o | ‘ :
Mc;Lapathan, R., Images of the Universe": ;I;onardo‘c.ia \Vinci. f'i‘?e Artist
;\ and Sciqatist.; Doubleday o T ' . | /
“ " Ripieyi, E., Rodin: ABiobrgphy. Lippincott S “ _J
. Seidelman, z., and G. ‘Miint;onye, ;Cr‘e.ating w{:h él&. Macxﬁiilap“ |
\' Cr?wéll-cbllier) - . . vl |
Sel:z,- X Marisse. Crown |
Waterer) ;.J. W., Léat;hgr »C‘raft:»sm't_mship. '-;zjaeger ' S /'
C‘rérk, ,~i'2xp1~orem of the “\loiflﬁi. Nat'uxél History.Press /
Clark, P., On the Ice. Rand ‘.
Svott, Re, Scott s Last Expedition. Dodd , .
" Alderman, C. L., That Men Shall Be Free. " The St:ory\' of the Magna éarta.
) Mfs:sner . ¢ ) ) . ) |
% S ‘ | ' ‘
) *Coup:llegl by Jane Lee, formerly cu‘mg.lltanc, Office 'of Los Angeles
»  County Superintendent of Schools, S e ) . )
I o | o N "“
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> ‘ ' .\., . | ‘ ’ ™ . ’
| Brook.a, P, and N, Walworth, The World of Walls: The Middle Az‘ms;:in
; \ E%item Europe. Lippincott ‘\ . ) ” .
Burland, C. A., The Anc:ient: Maya. l)ay . T, ‘
. Duggan, A The s:orx of - the Cmsades 1097-1201. Pani‘;hénn .
. . o Glopook s. (ed ), The Fali of t‘ha Azt:ecs, 'I‘ext by the Congxerora.
> S . §t. Harti\i‘ ‘i . - N \ .
v Green. R, L,, Ancient: Egypt. I)ay : \ .
F-\- ) Dau,ghert;y, J . (comy ), Henry 'David Thoreau, A Man for Our ‘I‘ime. Viking
\;\ o - Harlay, E., Boo“ks,. F’rom Papyrus to Paperback. Roy' - S * : R
‘\\ ~ Ludovied, L. J‘, The Oriﬂ&ps of ‘Lagguag_. Putnam T : :
[} s
Rollins, :C., Famous Amexic.an Neg‘ro Poet:s. Dodd X ' ; N
‘ . Wood, J. P., Thev‘;antern Bearer. Pantheon
Alterman, H., Numb‘gr:a at Work: The Story and Science of Statistics, // |
. ‘ Harcourt - » .- . ‘ ! ‘ : !
Barr, S., A Miscellany of"f’L:zzles: ~ Maihematical and Otherwise.
\ ~ Crowell ’ ‘ | )
i Halacy, D. S., Thé Roboég@rg Here! N}to‘n
i*‘\ ) Jacker, C.., Man, Memogy; and Machines: An Irr;t:rorduct;ion to Cybernetics.
" . ; +  Macmillan '
;Vorwéld, A., and F. Clark, Computers! ?roﬁx Sand Table to El‘ectfi;: Brain.
Rev. seco-;xd~'edi‘£ion, McGraw . . -
Wells, R., Bio;xicsL Nature s Wax for !"en 5 Mach;ines. Dodd
:é\\' " Eberle, I., Modern r;edical Discoveries, Rév, edit:ion, Crowell"
Lepage, Gey Manraﬂinst Di{;ease, Abelard ' e
. - r .
S Lichello, R., Pioneer in Brloodjl’las'ma: Dr, Charles R,)Drew. Messmer’
\ .
—~ . ‘\ a |
5 ‘ » 115 , ,
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\ Life,:ﬁds. of, and A, E, Nourse, Th?.B;dx. Timﬂ : ) . . ;
B ‘ ‘ ﬁandal, Jay All about Be?adi}y* .Randam ' - .o "{ ;%
- » ‘ Beeler/ N. R., ﬁxperi;éﬂts in Snun&. Crowall o ; o ' .\ !é
Bulla, C:‘R.: TﬁefRing*gnd the Fire:f,Stbries from Nagnatfs‘Nibéaung> “‘
'Qgems; ' Cropell | ;5
Ewen, D., Famous Modern Conductors. Dodd ) k
; A\ ' Murray, D.,iThe World of gsund Recnréing. Lippincot: |
‘ Riuhar3§; K. G.;;kpuis Arméttong, fChildraﬁs - ‘ - !
‘ Samachson, Daiand Jv, The Fabﬁlcus‘World oﬁ”Opera. Rand: . l
” Wil}soﬁ, ﬁ. B., Musical instruments; Walcg . ' o .
) Allén!‘R. J,} Cryogenics, Lipﬁincott ‘ - "' ‘ .
Flaschen, S. S., Seafﬁh and_Research. - Aliyn) | o i C::,
\ ; . ’Géskeil, T« F., Worldgqbgneath the Oceans.- Naturai History Press ?;
:'. Gray, é., Explorations in‘Chémiatry.\ Dutton \ - ;)‘ "15 é
Halacy, D. 8:,.Jr., TF ter Crisis. Duttqn | ~ :_ é
‘Grissom, V. F., Gemini, hanillan : > | R
Rogers, F., 5000 Years of Stargazing, Lippiﬂcott T ; r;
i \ Von Braun, W., and H Ordway,iHistofilofARqugpry and_Spacé Tfavel. o
. “Ferguson; _ \ | | | s |
" Bowen, D., The szrwé Within. ﬂ ‘ - - |
i~ ? Cooledge, 0., Women's Rights. Dutton . | ,?
. Hawke, D., A,T‘835§¢Fi°“ cf'Freé Mens ‘Scribner, (Declara;iog uf} Q , %ﬁ} \}é
- Independence) | . | ) e | ) \’ <’
| ;' \Meltzef: H.; In Their OanWOr&s: hﬁ}storyoftheAmgticanNggfo;; \ -
' 186521916, Crowell . o A
‘ Meltzer, M,, In ‘Their nwn_gp{ds: A History of the American Negro: ? .
’: . 1?1§f1§6@, Crowell . ' ‘

e
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‘ Hal‘t;.z:er. M., Ni}n:@mi o Am;‘r\mn 'l:ib;rtz.‘»‘ Hev. sditdon, Crﬁwa‘ll‘
| Preston, E., Martin 'Lut‘.hcr Xing:\ Fighter, for Prudo:m.. Doubleday S
Ricchia, B.; (ed.), The Mind and Reart of }‘rader&ck Douglass: Excegfts‘ .' ‘ :
frocm tle Speeches of the Great, Negro. Org_x: ‘ \Qrogall | “ !
‘ 'Stn‘;‘lix‘ag, D,, -Tear Down the Wallsi! \Youbladay “ ‘ " T ‘
L ; ; \ ' : i
, L . R N ». @
N i Books listed by consultants from \across the country include these CT e
‘ thirty favorites. The ‘t:hi’rt‘y are those Keng;onﬁa by more than one '
. consultant® and vere c}xpsgn’-nf;er consult tiop with »ghild‘renf i;eicher?; " -
and 1ibrariana. \ - .
" ) Alaxaxider,’ Lloyd, The Black Cau‘idr‘-@, Holt m;fmha‘rt & Winston. | T
\ . :Bac:h, R:Lchard, Jonacban Li’vin&aton Sea agull, Avon. Z
) " - Brown, Dee, Bury My Beatt at Wounded\mee, Bantam. Lo
\z\ ' ‘ D ‘ ‘Bullfinch, Thma, Mxthologx Modern Li, rary.. .
| ) | Byars, Betsy, Summer “of r.he Swans, Viking.
| \ bripmp‘her& John, The White Hountains, Macmillan. : ! ) ;
‘( . : Chriatopher, John, The Cit' of Gold and Lead, Macmillan. "\ .
| | | ) Christy har, John, The Podl of Fire, Macmill: L ;'
* Dahl, ald Charlie nng the Chocolate Fact:ory ,Alfred Kncvpf. o
L | o Dahl, Roald, Charlie and the Glass Elevator, Al ed Knopf.
\‘ ‘ . De Angeli Marguarite', Dodr :Ln t'he Wall, Doubleda . ,
* _ Del Rey, L., A ’runnel thrchb Time, Weaminist:er.\
h v " Farley, Walter, Black Stallion Series, Random House. °
Flack, Mar;jorie, ‘Hglt;e‘nthe Lazy Mouse, Dmbledéy. ~ T
Gibwn, Frederick, 01d Yel_er. Harper(’ s Row, . \\ T
- R ; ~ Hdutzig, Esther, The Endless Sce pe. GIOWJ Up ix; Si‘bex&
| . \x : : Crowell ‘ . . | '
; LN e _ . )
e ™ 120 P
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. ’ .o Hmry, Mnrguarite, Black Gold = King of the Wind and_Others, >

'Rand MeNally, N\ o

Hirchcoek, Alfred, The Three Investigator Series, Random House.

‘ w1
H

;o
. Hitchceock, Alfred; The li‘ir 8, Ranfloh House, ™ ‘
. ! ~ Kt_;cigabur:g, E. L., From the ﬂ_&gted Up Files of Mrs. Baagil E.
| ‘ S Frankweiler, Atheneum. L , ; o
. . Kopigs‘imrg, _E. i, .. Jennifer, Hecate, McBeth ‘Vi‘llm*)!cx:i'nlcy \md
' . : - ‘\ Ne, El‘i‘zab‘etj}:f, g&tpcn um S
PN _ TN ~ : : .
' L'Engle, M., A Wrinkle in Time, Parrar, Straus § Glrous, '
. . Lmnki, Lois, Strawberry Girl Lippincot:ta ’ “_‘ . ;
" . Lewis, C. 8., The Li,onL the wit:ch and the }Jardrobe, Hacmillan, -
Y e t _ Lindgren, Astrid, P:lppi Lonlutockinx, Viking.
! , Linpn, Charles, Estimntion, Crowell.
| . ‘1'.;::1«‘:, Jean: Mina for Keeps; Little,J Brown
B e y Norton, Ahdre, !)aybreak, 2250, ‘Har-court Bface & World.
f; - . Norton, Andre, Operation '1‘ ime Trave,’l, Harxcour't Brace & World. \
Nort:on, Mary,‘ The Browworers, Harcourt Brm & WOrld.
| ' o' D;ll, Scott:. The B\ack Pearl, ] oqght:on M:Lffl.im' _ )
* B SR B 0'Dell, Scott, Ialand of “t:he"m;gue 'Dolp‘hin, Houshton Mifflin.
‘ | ) '-traylor Theodore, '_l'_he Cay, Donbleday ) ’
o > ~_ Snallwood W. L., nife-Scitmce Library Booka. McGraw, Hill.
' Hundreds of titles were aubmix.;ed by the consultants, many of them
. dui:lic&ted in, the other lists. Part:icular favorit;\es* lint:ed by' several .
/ _included books by Laura Ingalls Hilder, the &mr—'l'rek ae.ries, Madeleine
“ L'Engle's A Wrinkle in Time, Lindgren s Pippi Lomtocking, and such classics
e ' )
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AR gggig Hondl;wn (Brinkﬁ guid (Spyri) Barrie 5. Patyr Pan, and Travers’®
Mary ?oggins, Folk and fairy tales from nthar eountriea, pcetﬁy and rngicnal
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