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INTROUDUCTT ON

This volume 15 the fourth in a series of four related documents
reporting an i1nvestigation: A Competency Rase for Curricalum bevelopment
in Preschool EBEducation., An investigation was conducted as a systematic
search for a master list of competencies, terminal behavior 6 years 0
months, which "normal” American children possess via innateness or acqui-
si1tion. The i1ntent of the major ilnvestigative guestion was to answer “can
they do it" according to normal growth and development patterns and "do
they do 1t" according to results of program evaluation.

Volume I, the parent document, included a Prime Competency List created
from a literature scarch. Volume 11, Responses of a National Panel of Child
Development Scholurs, reconded all responses to the Prime Competency List,
These responses helped create An Early Childhood Competoncy Rating Instrument.
Volume I1II, Responses ol a National Panel and an Appalachian Panel of Child
Development Scholars, provided the pool of ratings which established thirty-
two preschool competencies., Volume IV creates the curriculum base related
to the competencies.

This volume undertakes the development of the curriculum base using
the fullowing format.,

Listing of Competency Category
Statement of Competency

Statement of the General Goal
Providing a Performance Statement
Statement of Criterion

Sample Activities .

The fanal draft of this work will supply a minimal pool of 160 activities
that cuan be conducted so preschool youngsters might acquire the competencies
vstablished by the 1nvestigation. Professional assistance for this document
was provided by Fducation Commission of the States, Denver, Colorado, and
the High/Scope Foundation, Yipsilanti, Michigan. The investigator appreciates
the contributions of these two agencies.
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CATEGORY 1: CLASSIFICATION

A. Competency: Ability to Form Concepts (1)

General Goal: The child can contrast and compare, verbalize principles
underlying familiar concepts, and form new age appropriate
concepts.

Performance Statement:

l. The child comprehends and uses terms which enable him to contrast and
compare, include andd exclude elements under consideration.

Same, not the same, differeat
Like, alike, unlike

Identical

Similar, dissimilar

Is, 1s not

Criterion:
l.a Gaiven oblects which are both the same and different in size, shape,
color, or pattern, the child can select them according to a verbal

dairectaion,

Sample Activity Items:

Find two circles that are the same size.

Harnd me a square a different color from this one.

Find soaething else that has the same pattern as this.
Find something which is identical to this.

Comments:

Note that the progression of learning from comprehension to
expression is used, as it will be repeatedly throughout the
other performance statements and criteria. The criterion given
here are basic to concept formation. After they are taught like,
alike, unlike; identical, similar, dissimilar can be introduced.

“Is" seldom presents any problem to <hildren. "Is not" may have

to receive special stress to help children attend to the "not"
portion of 1t. Also, some children use the colloquial form "ain't."
In fact, some clever programming could be done to help children
learn that "is not" and "ain't"™ mean the same thing.

Examples:
Home: “Get a hair ribbon the same color as your dress.”" "There
should be the same number of plates and glasses." "“Those socks

are the same color, but they are a different size. How else are
they different?"

W,
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ar. Made k:vironment: “How are those cars alike?” “How are they
not alike?”  "What is that house doing here on the same street as
all these big stores. [t doesn't belong here at all."

Ratvral Enviromment: “Find another leaf that is shaped the same
as hais che . . . that is shaped differently.” "Find a flower
exactiy like this one.”

Scooti: “Find something the same color as your jeans.” "You and
-<e are the same height. You and Joe are not the same height.™
Pyt rioctks that are the same shape together on the shelf.”

i.b Gavern ob)ects which are both the same .nd different in size, shape,
¢C.or, Cr pattern, the child can say how they are the same or

gifferent.

Sas: e AWotivitly Items:

Bold op two circles, one blue, one red, ask: "How are they the
same? How are they different?”

Put four cubes, of differing colors together, ask: "How are these
cubeg alike? How are they not alike?"

Performance Statement:

2. The child tan verbalize principles underlying familiar concepts.
Criterion:

2.a Given a fam:liar concept, the child can name some particular instances
¢f the tacept and tell why they "go together."

Sap—le Activity Items:

Tell me some focds you know. After child has named some, ask him:
"why do you suppose we put all these things together, and think of
them as food?” (Repeat for clothing, letters, numbers, etc.)

Coomnent

Being aL.e IS say wny we group 4ll things in a familiar category
or corcert is one indicator of understanding principles. However,
chicdren don’t always have the same ideas as adults, and may give
very cifilferent reasons. (See Bruner). Here is a place to be open
anc enccurage children's divergent thinking.

Ferformance Statement:

3. The chiid can form new concepts from exposure to particular instances
of the cencept.

3.a Civer 10-12 particular instances of a simple concept, the child
Can sort on tha' Lasis.

b




Sanroie Y ocayyre Itemg:

A Tace -0 zards with an imaginary animal or blob off,varying colors

L ol cards,

Sifferant imaginary animals or blobs on each of 10-~12 other cards.
Teil rniils THere 31s a 'botu.' There are a lot of other 'botos'
Tt wese tards.  3ee if you can find them.”

ALILT. AL Ferfarmanc o Statementy:

4. .iver v red balis and one green ball and asked how they are different
<% wi.l respond by saying they are different colors,

or »
= tary.Ty Tiese are red and this one is green,

T o=

'

T L.ve an assnrtment of small objects such as: toy people, scissors,
TaTiems. pwtoils, hlocks, etc., and asked to put them in groups, the
ted wi.a £ut ihem together by color.

hd

~. L¥wT o Three Lleatizal strips of m,al and three identical strips of wood,
3% 3skel T0 put them an qgroups, e child will put the metal strips to-
;€T a1ty e wooden strips together. When asked why he put them in those
ITS.ps, e owill state these are all made of wood and these are all made of
e, Tea,

- Fe¥es Tar Zars and two trucks and asked how they are alike, the child will
Tezuesl Iy osaying they all have wheels,

or
TR 3.. rT... Ir they all carry people.

T. G.veroseversl styrofiam balls of assorted size and several thumb tacks,
2% 3.0 .wl %c maripulate the materials the child will stick the thumb
ta.g

3 -% iR Zails. Then when shown a straight pin, and asked what he
owald 2% witn the pin, he will respond by saying "stick it in the balls."

<& LEMR Tolciept” is usually thought of as a general idea or understanding,

) e ler.ved from spec1tzc instances or occurrances. Sometimes a

.ave sge...zc, such as "triangle," or more generally, "snhape,"

* Ienerally, "attributes,"” or "geometry." All children have the

1T firm roncerts--hbut some dc it quite well and easily and have a

<incepts. Others are more limited. All children can

3 ani clarifving the concepts they do have, and in being
r= 2rd contrast the objects, actions, living things, and ideas

Ssat are lrclwled in, or excluded from a particular concept.

¥ 2w terms listed here~-same/different, like/alike/unlike, etc.,
% #38erTla. relcre development of materials can begin. These terms are often
i

wE2C T.il& licsely. “Same" 1s often used without specifying in what respect

I




two ur more objects are the same. Better to say “same color,” “same shape,”
"sams size," "same length," etc., and "different color,” "different shape, "
etc. If they are the same in every respect, the word “identical™ can be used.

If you want the child to have a fully usable concept, such ag “shape,™ “size,”
etc., be sure to use that term as well as the name of the instance.

O {(Shape) @ {W Short
Round C;;L] Sphere, et Big, Little, Long, Short
Cube

Young children frequently know the specifics, but need a linkage to the big
idea.

k//a(People)
Boys [ \\’ﬂomen, etc.
Girls, Men

Probably some "negative instances" of all these concepts, introduced at the
appropriate tame, would strengthen the concept.



CATEGORY I: CLASSIFICATION

B. Competency: Ability to Discriminate by Sound (2)

Ganeral Goal: The child can distinguish selected characteristics of
sound, and identify sources of soungd.

Performance Statement:

L. The child can distinguigh selected characteristics of sound by recogn:ition
and lakeling. <cCharacteristics are positive and comparative terms loud,
soft; louder, softer.

Criterion:

i.a Given a verbal direction, the child can produce a loud or soft
sound.

Sample Activity Items:

Clap your hands loudly,
Say your name very softly.
I'm going to clap my hands. Now you clap your hands louder.

Performance Statament:

4. The child can identify familiar sources of sound by identifying the object
or action used to produce tha sound.

Cr;terxon:

2.a Given a familiar sound, the child can identify the object used
to produce the sound, or the animal which produces the sound.

Sample Activity Items:

Play recording or produce sound where child cannot see., Ask, "What
object is being used?" Or, "what is making that noise?" If child
cannot answer, show him a group of objects or pictures of objects
©or animals and let him select the one being used.

Appropriate items are: hammer, ball (bouncing), scissors {cutting},
drum, jingle bells, horn, siren, tractor (use items child is familiar
with), for objects; cow, dog, cat, horse, "bird," rooster, duck, etc,

for animals.
;rxterion:

2.b Given a familiar sound, the child can identify the action used to
produce the sound.

e,
' 9




e )

Sample Activity Itemu:

Play recording or produce sound where child cannot see.

Ask, "What are they doing to make that noise?" If child cannot
answer, show him a grouping ot action pictures and let him select
the action he thinks is being used.

Appropriate items are hammering, bouncing a ball, whistling,
singing, humming, clapping hands, snapping fingers, sawing, and
so forth.

For animals use mooing, barking, meowing, neighing, chirping,
crowing, quacking, etc.

Additional Perfgrmgnce Ststements:

3.

4.

10.

Given the actual sound of a bicycle horn and lightly blown harmonica; and
asked which was louder, the child will raspond that the horn was louder.

Given the sound of a guitar being strummed and a flute being played and
asked which instrument plays more notes at a time the child will respond
that the guitar plays more notes.

Given the sound of a metronome at the speed of MM=120 and another metro-
nome at the speed of MMw60 and asked which is going faster, the child
will respond that the first metronome is faster.

Given the sound of high-pitched notes on the pianc C'~C" and low-pitched
notes on the piano, and asked which notes are high-pitched like a girl's
voice, the child will respond that the first high~-pitched group of notes
was the highest,

Given the sound of a fire or ambulance siren and a clock chiming and asked
which one produces a smooth sound, the child will respond that the siren
sound is smocth,

Given the sounds of a triangle, a headless tambourine, a metal xylophone,
a tom-tom drum and a bongo drum and asked to group the instruments by the
kinds of sounds produced, the child will group together the metal instru-
ments and the membrane instruments together.

Given the sounds of a girl's voice, a man's voice, a baby's cry, a dog's
bark, a horse's whinney, a cat's meow and asked to group the sounds, the
child will group the sounds by those made by people and those made by
animals,

Given the sound of a truck, tractor, car, cement mixer, vacuum cleaner,
etc., and asked who these sound alike, the child will respond that the
sounds are all made by machines.

O
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11. Given the sounds of o guitar, a vkelele, an auty harp, a recorder, a
harmonica and a whistle and asked to group the «ounds, the child will
group the string insrruments together and the wind instruments togethar,

12, Given the sound of a typewriter, a ditto machine, an agy beater, a drill,
hammer, a saw, and a bell and asked which sound is different from the
rest, the child will say the bell or the ringing sound.

13, Saven the sound of a popular music radio station and the s.und only on
a TV station, the child will identify each using his own cr:terion.

14, Given the sound of paper being crumpled, cloth being torn and wood

being split, and asked to identify the sound sources, the child will
identify sources.

Makes general temporal comparisons of a slow/fast, before/after, long/short,
a lot of sounds/a few sounds; 2.9,

15, JGiven a reconding of "Yankee Deodle" (or another song played in fast
tempo) and "All Through the Night" (or another song played at a slow
tempo) and asked to march to each record and find out which music goes
faster, the child will respond that "Yankee Doodle" goes faster.

lé. Gaven the sound of a drum playing the rhythm of "Jingle Bells" followed
by a tambourine playing the rhythm of "Jingle Bells" and asked what
played before the tambourine the child will answer that the drum played
before the tambourine,

17. Given the sound of long notes played on a flute and short notes played
on a flute, and asked were some notes longer than others or were all
the notes the same length, the chiid will answer that some notes were
longer and/or some notes were shorter.

18. Given the sound of a xylophone playing a lot of notes in 10 seconds
and the sound of a xylophone playing a few rotes in 10 seconds and asked
if the amount of notes were the same each time, or were more notes played
one time, the child will respond that there were more notes played the
first time and,or less notes were played the second time.

To identify and move to or play with a beat; e.g.:

19. Given the recording of a familiar song and asked to clap with the beat,
the child will clap with the beat. ‘

~0. Given the recording of a familiar song and asked to march to the beat,
the child will march to the beat.

2l. Given the recording of a familiar song and asked to play a drum (tambourine,
sticka, etc.) to the beat, the child will play with the beat.




Reproduces simple rhythnuic patterns: e.5.:

22. Gaven the racording of this xind of clagped rhychm M. ofd o 4 4
and asked to join the recordiig. the child will reproduce the pattern
with the recording.

23, Given the recording of this kind ¢f clapped rhythm heard ) times
W d fd /3 #  and asied tc ontimme the rhyehm after the

recording stops, the child will akle o regruduce the pattern.
24. Given the recording ~f these kinds of clapped rhythms heard once, but

with the same beat and tempo, and asked to echo the rhythms, the child
will be able to echo the patterns and keep the beat going.

74
7 A IT S
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To analyze oral forms into congtituent parts: e.g.:

25. Given a familiar song (Tire You Sleeging”) with repeatad parts and asked
if any parts are sung more than omce, the child will respond that "Are
You Sleeping,” and/or “Brother John,* and/or ™wrning Bells are Ringing,”
etc. 185 sSung two times,

20. Given a familiar song wath repeated .imes or phrases like "Wade in the
Water,” "Mary had 2 Little lamb,” *This is the Way We Wash Ouy Clothes,”
etc., and asked which lines are sunc nmoxe than ooce, the child will
respond correctly.

27. Given a familiar song with chorus and verses and asked if one part is
sung more than the others, the zhild will respond that the chorus is
SuUng more times or that the Chorus 1s sung after sach versa,

28. Given a recording of Mozart's "Littie Star Variations” ("Twinkle, Twinkle
Little Star") and asked to clzp his hands each time he hears the end of
the song, the child will clap his hands at the end of each variation.

29. Given a recording of Mozart's Variati:ong oo "Twinkle, Twinkle Little Star,”
and asked if the song sounded the same each time or did the song sound
different some times, the child will respond that the song scunded different
some times and/or exploin the differences (1T was slower cne .ime, or it
had more notes one tine, or it was ioad one Time, etc.).

To identify and distinguish tones; e.g.:

30. Gaven a pianc and asked which nctes are high-pitched like a girl's voice,

L3

the child will respond that these {thwe >nes of the right) are high.

3l. Given a piano and asked which notes are .ow-pitched like a man's voice,
the child will respond that thege ‘the ones of 2he left) are low,

12
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Performance Statement: (Size)

3. The child verbally contrasts and compares objects according to size,
big, little, large, small, tall, short; long, short are priority
items. Optional are: fat, skinny; wide, narrow; broad, narrow;
thick, thin.

Criterion:

3.4 Given two objects that differ in some element of size, the child
can tell how they differ in size. (contrasting)

Sample Activity Items:

Show child two unit blocks differing in length, say: "Tell me
how these are different."

Show child picture of two cars, identical except for size, say:
"Tell me how “hese are different,"

(Other items should test other elements of size,)

3.b Given two objects that are identical in some element of size, the
child can tell how they are the same. (comparing)

Sample Activity Item:

Show child frou blocks, two of which are identical in size. Aask,
"How are these two blocks the same?"

NOTE: It is very difficult to elicit language this precise
from young children. On the first Sample Activity Item
of Crtierion 3.a, the child may say, "This block is big
and that one ig little." Such a statement is not wrong,
only less precise than, "This block is longer than that
one,"

Comments: (Size)
Note that the sequence matching, recognition, and labeling is used.

Care should be taken to make sure that tha examples given for each element

of size are correct. Tall and short are concerned with vertical comparisons.
long and short are concerned with horizontal comparisons. Big and little,

large and small are concerned with all dimensions of an object, or with

changes in one plane. Big and little refer to overall dimensions, as do fat
and skinny, Tall, long, short, thick, thin, etc., refer to specific dimensions.

In teaching, be sure that size differentiations are easily discernible. The
children should not need a micrometer to tell which item is taller than the
other.

Fed
Ci
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Be sure that language is used the way we ordinarily use it. E.g., if three
objects are displayed at the same time,

we don't say little, big, bigger, we would say little, middle sized, and big.
Many times two or more descriptive terms apply to the same object, and
although it isn't stated as a goal, it should probably be worked in to
provide for flexible thinking.. For example, unit blocks: the double-unit
is longer than the half unit and is also bigger.

Examples:

Big, little; large, small

Home: Rlig serving of food, little serving; big book, little book; big,
little wookie, bubble, etc.

Man Made Environment: Big airplane, little airplane; big car, little car;
houses of varying sizes.

Natural Environment: Big dog, little dog; big flower, little flower; big
fish, little figh

School: Rings on color cone; big and little pencils and crayons; big piecze
of paper, little piece of paper

Tall, short

Home: Adults, children; older children, Younger children, toddlers

Man Made Environment: Tall building, short building; tall telephone pole,
short telephone pole

Natural Environment: Tall trees, short trees; giraffe, hippopotamus
School: Teacher, children; block buildings of varying heights

long, short

Home: Long piece of spaghetti, short piece; string, ladder, feet, legs,
long string of bubble gum

Man Made Environment: Long truck, short truck; long bridge, short bridge

Natural Environment: Cucumbers; vines; carrots of differing length

School: Long pencil, short pencil; long line, short line (crayon or chalk
drawing), string of beads

16
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The performance statement recommends these relatively simple dimensions of
size. Careful evaluation may show that six year olds are able to learn the
other elements (broad, narrow, etc.), with no difficulty. 1In this case,
they should be taught. Probably they can. )

Per formance Statement: (Shape)

4. The child can match the following plane or solid geometric shapes:

Plane: circle, triangle, rectangle (including special case of square),
diamond, semi-circle or half-circle

Solid: ball or sphere. Optional: cube, cylinder, pyramid

ROTE: “Round" is a special case. It should be taught, bur by itself,
not as opposite of square. It includes both plane and solid
@xamples., Will be irncluded in descriptive terms rather than
shapes.

Criterxion:

4.a Given a group of three or more objects or figures, two of which
are identical in shape, the child can match them according to shape.

Sample Activity Items:

Two squares, a rectangle, and diamond. "Find the two that match,
or are the same shape,"

Three circles of differing sizes and colors, two squares of
differing sizes and colors. "Put together those that match,
or are the same shape."

NOTE: Testing of solids should be with objects.

Performance Statement: (Shape)

5. The child can select the following objects or figures according to verbal
directions.

Flane: circle, triangle, rectangle (including the special case of square),
diamond, semi-circle

Solid: ball or sphere, cube

Criterion:

>.a Given a verbal direction to select a particular shape from a grouping
of objects or figures, the child can do so.

Sample Activity Items:

Point to the circle.

Hand me the triangle.

Find a square on this paper. 1:»
Hand me a cube. {

ERIC '




Performance Statement: (Shape)

6. The child can correctly label the following geometric shapes.

Plane: circle, triangle, rectangle (incluvding the special case of
square), diamond, semi-circle

Solid: ball or sphere, cube
Criterion:

6.a Given a grouping of objects or figures of various geometric shapes,
the child can say the names as requested.

Sample Activity Items:

Tell me the name of this shape.
What is this shape called?

Comments: (Shape)

It is assumed that most people of adult age "know" these common geometric
forms. In rea.ity, there is much confusion. All the specifics are too
lengthy to be mentioned here. But whoever is developing curriculum should
make sure they understand all the terms and the relationship of solids to
plane shapes. Watch that the "specific instances" given to build the concept
are representative of all different kinds of circles, squares, etc.

' is a circle

(:) is a circle

(:) is a circle
is a circle

Give negative space examples as well as positive, e.g., the doughnut hole as
well as the doughnut.

Whenever appropriate, bring out the relationship of the solid to the plane,
such as that of the cube to the square.

Note that it is not necessary to define these terms to the children. Build
the concept through many specific instances linked with language.

Examples:

Home: Pancakes, cookies, plates, pieces of pie, slice of bread, cheese, light
switch, light fixture, top rim of cup, table, book, magazine, ball of string

or yarn, etc.

Man Made Environment: Wheels, windows on buildings, spaces between bridge
girders, signs

Natural Environment: Fruit, flowers

i




School: Blocks, table tops, purzles, tricycle wheels, wagon wheels

Pﬁrform;ncv Statement: (Color)

NOTE: It 1s recommended that basic and secondary colors, plus brown, black
and white, be emphasized. Commonly used tints and shades may be
included if desired, such as pink and gray.

7. The child can match pure colors, shades, and tints of colors.

Criterion:

7.a Given objects or pictures of a variety of colors, and shades and
tints of colors, the child can match the objects or pictures to a
sample of the same color.

Sample Activity Ttems:

Give child a box of different colored cubes, teacher holds up
sample of each color in turn, says, "Find a cube the same color
as this cne."

Give child array of paint samples, teacher holds up sample, says,
"Find another card the same color as this one."

Performance Statement: (Color)

8. The child will select colors according to a verbal direction.
Criterion:

B.a Given objects or pictures of varying colors, the child will select
them following a verbal direction.

Sample Activity Items:

Point to the orange crayon.
Hand me the blue car.
show me something black.

Performance Statement: (Color)

9. The child can name the color of objects or pictures.

Criterion:

9.a Given a colored object or picture, the chi.d will name the color
correctly.

Sample Activity Items:

What color is this crayon?
Tell me the color of this ball.
What color is this apple?
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fguishakle colors, and don't try to do too many in too

s can be left for an older age. The decision will have
any direct teaching of color will be done via T.V. If there
coiors or if most people have black and white sets, it might

€T teaching to home visitors and mobile classrooms.

Perfcrmance Statement: (Letters)

NOTE: It .7 reviomerded zhat présentation and evaluation focus upon a limited
:8 .elters, those most frequently used in beginning reading.

3. The ¢rllz zan mano- identical letters.

2G.8  Siver a 3reiuping of three or more letters, two of which are
ilentical, the child selects the two that are "exactly alike."

Jriat L3 given four wooden letters, two of which are identical,
arl Lrstricted, "Find the two that are exactly alike," (or "have
1€ sane shape").

-aad s jiven five letter cards (one letter on each card), two
! wr.orn are identical, and instructed, "Find the two that are
XaTl.y al.ke,” f(or "have the same shape") .

"

Ferf-rmarce ftetemernt: {Letters)
10, The crild ca- sele-~ letters according to a verbal direction.

GLver a verzal label for a letter, the child can select the letter
Iro;m oa grouping of letters.

m
2
4

SUTmAnIe L Tatemment o (Letters)

B

sabel latters.
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~~-& J.ven a jrinted letter, the child can say the name of that letter,
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Teil me the name of this letter.
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Perfcrmance Statement: (lLetters)

13, The child car match simple words.

Cr.oteraon:

il.a Siven a grouping of three or more words, two of which are
iwentical, the child selects the two that are "exactly alike."

Sample Activity Item:

Thiid s given four cards, a word on each card. Two words are
»dentical. Tester says, "Find the wards that are exactly alike.”

Commerts: {letters) .
Bt Upper and lower case manuscript letters should be used. In the “matching®
step, cther forms might be used, so that the child begins to learn that there
are naArny ways o form cne letter. However, diverse forms should not be used

in the recognition step.

A Cecision will have to be made as to what to call the capitalized and non-
capita.ized form. I would recommend against just "big" and "little." “Capital"
and “small” are widely used in schools; sometimes "capital" and "lower case"™ are
csed. Fither would frotably be Q.X.

Alrthoogh the child can learn both forms separately or together, some effort
should be made o make sure that he can associate the capital and lower case
forms with each other and with the label.

Exampies: Larvtersg)

Bomwe:  L2Tl2rs On Cereal boxes, other food items; T.V. commercials; newspapers,
RAZAZire s, D0OKs, mail

Mar Mace Prvirorment: Signs, commercials, highways, etc., letters on vehicles;
mailboxes, tuildings, and so forth

School: Child’s name, other children's names; signs on equipment and school;
bocks anc magazizes; letters on equipment and supplies; boxes of food used in
CODKIIKG ACTIViILLesS

In matching words, try to select those that the child would have high interest
%, and ones that he would krow the meanings of. Although naming the word is
ot necessary for visual matching, it is natural to do so, and the child might

&5 wel. Endw what 1t means.

Additicral Performance Statemenis:

*

4. Siven a series of blocks and an equally numbered series of boxes, and
asked o put the blocks in the boxes by size, the child will put the
-Argest block in the largest box, etc.

N
oo
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i3. uGiven an assortment of rounds, and a board with an egual number of
holes, the child will put the rounds in the hole by size.

O o U -
(O o () -

lo. Given a label which has a series of blocks represented on it, and the
series of blocks and asked to match the blocks to the label, the child
will put the blocks in the series according to sice,

17. Given an assortment of three blue paper triangles, three blue paper
circles, and three blue paper squares, and asked to put thes in groups,
the child will put the circles together, the triangles together, and the
squares together, and when asked why he grouped them “hat way. he will
describe them by shape, i.e., these are all circles.

18. Given a geometric shape box and the shapes for it, the child will put
the shapes in the box according to the correct sh.pe.

=\ O
O & O
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20.

gi.
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21,

26.

30,

3i.

Given a paper label with pictorial representations of the geonetric
shapes and the geometric shapes. and asked to put the shapes in the
order of the label, the child will match the shapes to the label.

Given small paper labels in shape form, and the corresponding shapes,
the child will put the labels on the correct shape.

Given a parquetry puzzle and a pattern, the child will construct the
puzzle according to the pattern.

siven paper cut-outs of a hammer, screw-driver, saw, and C=clamp, the
child will match the tools to the paper cut-outs by shape.

vwiven paper shapes of objects from the classroom or home which the child
15 familiar with, the child will find the objects and identify them with
the corresponding shapes.

Given a parquetry puzzle and pattern with colors, the child will construct
the pattern using color as the attribute for matching,

Given a colored piece of paper and asked to find something in the room
which is the same colox, the child will find an object of the same color.

Siven a verbal request to find something of a given color, the child will
find an object which is that color.

Given a label which has colored pictorial representations of colored klocks
on it, and asked to match the blocks to the label, the child will match the
blocks by color.

When given an assortment of crayons and several identical cups with colored
paper on them and asked to put the crayons in the cups, the child will put
the (blue) crayons in the cup with blue paper on it, etc.

When given a paper letter "T" and an assortment of other paper letters
including other "Ts" and asked to find another "T", the child will locate
the other "Ts" and put them with the first "T",.

Given a card with the word "door" on it, and asked to find the labeled
object in the room which has that word on it, the child will fird a
labeled door.

Given a card with the word "boy" on it, and asked to find that word on a
page in a book, the child will find the word "boy" on the page.
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CATEGORY I: CLASSIFICATION

D. Competency: Ability to Discriminate by Touch (4)

General Goal: The child can use the kinesthetic-tactile sense to distinguish
temperature, shapes, familiar objects, ard textures,

Perfcrmance Statement: (Temperature)

1. The child can say whether the ambient temperature, liquids, solidn ox
surfaces of objects are hot, cold: warm, cool.

Critﬂrion:

l.a Given an zppropriate substance to describe, the child can tell
whather it is hot or cold.

Sample Activity Item:

Joe's mother fixed him something special to drink on a summer day.
She put some ice in a big glasz of water, just like I'm doing, You
feel the water and tell me whethur it is hot or cold.

1.b Given an appropriate subatance to describe, the child can tell
whether it is warm or cool.

Sample Activity Items:

Tell me whether this piece of metal is warm or cool.
Is it warm or cool in this room?

Performance Statement: (Shapes)

2. By feeling, the child can distinguish objects shaped like a circle,
Square, rectangle, triangle, and diamond by matching, recognition, and
labeling.

Criterion:

2.a Given an object which he can feel but not gee, the child can select
an object of the same shape from a set of other objects.

Sample Activity Item:

Child closes eyes, holds triangle in one hand, reaches into a bag
or box to select another object the same shape.

2.b Given a group of shapes which he can feel but not see, the child
can select a shape following a verbal direstion.

Q. - ¥4




Sample Activity Items:

Put your hand in this bag and pull out a circle.

Using "coordination board"--with pieces removed to leave cut
out circles, rectangles, triangles, squares--child correctly

responds to, "Close your eyes and find the squares on this
board."

2 ¢ Given a shape which he can feel but not see, the child can name
the shape.

Sample Activity Item:

Tester has child close eyes, places a shape in his hands. "Tell
me the name of the shape you have in your hand."

Comnents: (Shapes)

As in working with distinguishing shapes by sight, make sure that there are
a wide variety of “"gpecific instances' to enable the child to generalize.
For example, in working with the concept "circle,” - 4 might use a ring
from a color cone, a rigid round bracelet, a wheel - >n a toy car, a card-~
board circle, and so forth.

There are a number of ways one can go about teaching shape (or size) xecog-
nition using the kinesthetic--tactile sense; an opaque "feel"” bag, a box
into which the child can put his hand but can't see into, a blindfold on the
child, a screen which he reaches around, and so forth,

In selecting items to use, be sure the distinctive features can be felt., A
felt or lightweight paper square would be very difficult to distinguish by
touch.

Examples:
L
Home: Spool, plastic cup, different shaped cookie cutter, small cardboard
box. :
School: Puzzle pieces of desired shapes, small book, rings from color cone,

blocks of all types and shapes

Performance Statement: (Familiar objects)

3. By feeling, the child can distinguish familiar objects by matching,
recognition, and labeling.

Criterion;

3.2 Given a familiar object which he can feel but not see, the child
can select an identical object from a set of other objects.

oG
i
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Sample Activity Item:

Child feels familiar object in an Gpagoe bag, selects an identical
object from a group of objects in amother opague bag.

3.0 Given a group of familiar ehjests which he can feel but not see,
the child can select a familiar olyect following a verbal direction.

Samplo;hctxvigy Itens:

Put your hand in this bag and find a Rall,
Put your hand in this bag and find something you can drink out of,
Put your hand in this bag and find a pencil.

3.c Given a familiar object which he can fes]l but can't see, the child
can name the object or tell its function.

Sample Activity Items:

Tester hands child an opague S with coe familiar object in it,
child reaches into bag, and withoot sookirs 1dentifiss the object.

"Those are scissors.”
"That's a spoon.*®
"You draw pictures with it.”

Comments: (Familiar objects)

Be sure to use objects small enough ang distinctire encugh that the child can
distinguish them by shape. The child shomld De familiar with the object, but
if he doesn't know the name, these Sames are as excellent way to help him learn.

Make a game out of the "no lookin"® 10 keep the learning situation light and
non-threatening., Children are so used tC lOOKInG oo find out something that
they just naturally try to do so. ¥ake sure the items will not crush, as
sometimes the "feeling" gets vigorous.

Exaugles:

Home: Toy truck or car:; pencil, crayon: spomge;: rutber tand, spoon, fork, pop
bottle opener

Natural Environment: Rocks, SLiCks, seasnells, pize cones, nuts, acorns,
and so forth

School: Blunt scissors, chalk, eraser, smd.. tlocks, beads, paper towel, any
saall toy, plastic cup or glass, and so foreh.
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14. Gaven a pirece of coarse sand paper and a piece of plastic and asked
which is smooth, the child will respond that the plastic is smooth.

15. Given a dry plate and a wet soapy plate, and asked which is slippery,
the child will select the soapy plate.

16. Given a piece of cotton cloth and a piece of burlap, and asked which is
roughest, the child will select the burlap.

17. Given a piece of fine sand paper and a piece of medium sand paper and
asked which is roughest, the child will select the medium.

18. Gaiven a piece of construction paper and a piece of tissue paper and
asked which is the softest, the child will select the tissue paper.

19. Given a‘piece of foam rubber and a piece of hard rubber and asked which
is soft, the child will select the f{oam rubber.

20, Given a piece of plasticine clay at room temperature, and one piece
which has been worked, and asked which is hard, the child will select
the pilece at room temperature.

21. Given an unpolished rock and a polished rock and asked which is smooth,
the child will select the polished rock. -

to

Tt
»

Jiven a bowl of warm water and a bowl of hot water and asked which one is
best for washing hands and why, the child will select the warm bowl and
say the other is too hot.

23. Given a glass of cold milk and a glass of chilled milk and asked which
1s the coolest, the child will select the cold milk.

24. Given a guarter from the pocket and one at room temperature, and asked
which is the warmest, the child will select the one from the pocket.

General Comments:

Note that the entire sequence of matching, recognition, and labeling is not
suggested here. It could be done at home and school, but is probably not
necessary. Most six year olds know hot and cold, and probably warm and cool,
They may not say them at the appropriate time. Also, whether a given "thing"
15 hot or cold, warm or cool may be highly subjective. The soup that is too
hot for one person may be "just right" or cold to another.

In teaching about "hot," make sure that the child is not inadvertantly encouraged
to touch or taste something that could burn him.

Examples:

Home: Air temperature; food and drink; water for bathing; ice; oven; lighted
incandescent bulb

25
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Man Made Environment: Metal nn a car on a hot or cold day; car seat on a hot
day; sidewalk on a hot day; fire

Natural Envi:onmont: Cool water in stream or lake; cool mud; snow; rain; ice;
sunshine; shade

School: Air temperature; food and drink; cooking activities; water for washing;
water for water play; metal slide on a hot day




CATEGORY I: CLASSIFICATION

E. Competency: Ability to Sort (5)

General Goal: The child can sort objects or pictures of objects according

to familiar qualities, functions, or relationships, and
label, describe, or give a verbal explanation. He can also
sort appropriate objects in more than one way. :

Performance Statement: (Qualities or Attributes)

1,

The child can sort objects or pictures of objects according to qualities
or attributes as designated. (e.g., Put all the red blocks in this box.)

Criterion:

l.a Given a group (array, set) of objects or pictures which can be
sorted according to qualities or attributes known to the child
and a verbal instruction of how to sort, the child can do so.

Sample Activity Items:

Put ali the red (big, hard, metal, square, etc.) things in this
box. :

Move difficult--Sort these things according to color (size, shape,
what they are made of, hardness, etc.).

Performance Statement: (Qualities or Attributes)

2.

The child can sort objects or pictures of objects according to qualities
or attributes which he perceives. (e.g., Child is given group of objects
which can be sorted according to qualities. He decides how to sort.)
(Don't ask child to sort on basis of "stripes” unless he has been taught
what "stripes" are.) ‘

Criterion:

2.a Given a group (array, set) of objects or pictures of objects which
can be sorted only according to qualities or attributes, the child
can sort according to qualities or attributes which he perceives
and sets, -

Sample Activity Item:

Put these things in different piles the way you think they ought
to go,

Performancs Statementt (Functions)

3.

The child can sort objects or pictures of objects according to functions
as designed (e.g., Things we eat with, toys, furniture).
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Criterion:

3.8 Given a group of objects or pictures which can be sorted according
to function, and a verbal instruction of how to sort, the child can
do so.

Sample Activitx Items:

Put all the things we can eat (wear, ride in, play with, read, etc.)
in this box.

Put all the things we wear on our feet in this box, things we wear
on our heads in this box, and things we wear on our hands in this
box (indicating boxes).

Put all the tools in this box, vehicles in this box, aid toys in
this hox.

Put all these objects in different Piles according to what we do
with them.

Performance Statement: (Functions)

4. The child can sort objects or pictures of objects according to functions
which he perceives and sets.

Criterion:
4.a Given a group of objects or pPictures which can be sorted according
to functional qualities, the child sorts according to categories

which he perceives and gets.

Sample Activity Item:

We use these things in different ways. Put these things in piles
(or in the boxes) the way you think they ought to go,

NOTE: Every effort should be made to elimihate confounding elements
of color, size, etc., but it is easily possible that the child
will sort on another basis from the one anticipated. This
should not be counted wrong if it is a legitimate sort.

Performance Statement: (Other Categories)

5. The child can sort objects or pictures of objects according to familiar
categories as designated (food, fruit, animals, children, grown-ups, etc.).

Criterion:

5.& Given a group of objects or pictures of objects which can be gorted
according to familiar categories, the child sorts as designated.

T 3R
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Sample Activity Item:

Put all the cars in this box, all the boats in this box, and all
the airplanes in this box,

Performance Statement: (Other categories)

6. The child can sort objects or pictures of objects according to categories
which he perceives and sets.

Criterion:
6.a Given a group of objects or pictures of objects which can be
sorted accordaing to familiar categories, the child can sort

- according to categories which he perceives and sets,

Sample Activity Item:

Put these things in different piles the way you think they ought
to go.

NOTE: The child may perceive other ways of sorting than the
intended categories. This should not be wrong if it
is a legitimate scort,

Comments: (Including or Excluding)

Fairly standard wav of working toward concept of a group. Watch that the
child's ideas of w. 4t "goes with" are respected. Ask, "why?" He may have
a perfectly logical reason which you may not have perceived,

On both of these criteria, it is a good idea to go zhead and say why the
object "goes with"™ or "does not belong." This gives an excellent opportunity
to reinforce the concepts and categories used,

“"They are all the same size."
"You eat them all.,"
"These are circles and this is a triangle; they are not the same size,"”

Start with observable bases (size; shape; color; stripes; dots; right-side-up,
up side down, etc.), then proceed to familiar categories (food, vehicles, fur-
niture, beverages, etc.). ’

Comments: (Time)

Care will need to be taken that the events selected will be familiar to the
children, also, that the time sequence of events is logical. Many of the
pictures used in commercial "sequencing" activities are ambiguous. For example,

one can't tell whether the picture showing someone carrying dishes is setting
the table or clearing the table. Also, many times there is no set order for the

events shown; they can just as well happen one way as another.

dd
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Use “first,™ "lasz,® "nex%z,"” and so forth so that the children can learn

the meaning of :nsse vbrds 1n this context. Working with children, one gets
the 1mpressicn that the,; don't krow these terms, rather than not actually
knowing the order cf events,

les:
Home: Each family's unique way c¢f ordering routines of waking, getting up,
washxng, Cressing, #aTin getting ready to go to school, etc. (This will

aég:
really have o be done within each family); food preparation.

Man Made Envircmment: Sequence of starting car or pickup, and driving off;
school bus coming, swopping, picking up children, driving off; trip to store

Natural Environment: Plant growth: leaf growth and fall (trees)

Schoo.: Eacrh schocl's unigue way or ordering events, perhaps of getting
ready for snacks or group time, food preparation (jello, popcorn); painting
{put on apron, paint, change paper, paint again, take off paper, wash hands,
take off apron, etc.--use sequence most of the local teachers use.).

Comments: {(Crder :n 2 group)

This 1s a relatively difficult item, involving far more complex cognitave
processes tinar simple seriation by size, or even number of a group. The step
from being akle to —ount four or five objects to knowing "fourth" or "fifth"
:8 a large cre., pBefcre the child can do this task, some direct teaching of
“first,"” "second,” "zhird,” etc., will need to be done.

Alsc, 1t is sugcested that the complicating factor of having to figure out
“third from the Lef:,” <r “"second from the right,"” commonly used in adult
directions, nct ke used unless you are absolutely sure the children have
fully graspecd left and right. Few six year olds have. The child can get
the idea cf ordiral n.mber szmply by using "third from this end" or "this
side” or "frone.®

If Yfront®™ ani “back™ are used, the objects or pictures must clearly have
"front" and "hack® in the order.

Home: Peop.e ar tanle; finger plays, songs; objects in counting books;
pecple in pictures in newspaper, magazine

Man Made Env‘ronne it: Cars lined up waiting for a stop light; trucks lined
up waiting for gravel or or#; mailboxes lined up at R.F.D. stop

batural Eovironmest: Animals lined up at a feed trough; rows in garden; lined
up rocks, shells, cones, etc.

School: Children sitzing at table; fingers in songs and fingerplays ("The
first little Parxir” ), counting books.

34
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Perfcrmeance Statement: {E€xplaining)

7. The child can give a verbal explanation for the sorts he makes.

7.2 Having sorted a group of objects, the child can label the groups,
give cascriptions, or otherwise give a verbal explanation for
criing the way he did.

Perfcrmarce Statament: (Sorting in More Than One Way)

B. The chilz zar sore a group of objects or pictures of objects in more
TTAN Sne way using his own criteria for sorting.

rlterion:
2.2 Siven a group of objects or pPictures of objects which can be sorted
% Bore than one way, the child can sort at least two (2) ways

Seginrning from a mixed array.

Sans.e AcStivity Item:

“Scrt tnese things any way you want to." After child sorts, tester
Rixas array, says "Now see if you can sort them into different piles,"
¢r, "o it another way."

WOTE: TRis is difficult to evaluate, because the children sometimes
interpret the "different™ in interesting ways; e.g., they may
use The same basis for sorting, but put the piles in different
Feaces. Maybe another direction could be devised,.

Ferfcrmance Statement: (Sorting in More Than One Way)

nild can include or exclude objects in or from a group on a logical

3.2 Given three cklects that define the basis of a group, the child can
se.eCt ancther that “"¢oes with" them, on observable or familiar
cat ries tasis,

Sang.e Astivity Item:

Ficture cf three foods, child selects a fourth from pictures of
foo2, a venicle, a toy.

%.5  3iven four cblects, cne of which does not "go with" or belong
witn the Sthers on observable or familiar categories basis, the
Crild can select the cne to exclude.

-
-
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Sample Activity Item:

Three circles, one triangle. "which one of these shapes doesn't
belong in this group?”

Cosments: (Sorting in More Than One Way)

The best way to select an array that lends itself to sorting in more than
one way is to try it out yourself and see how many "sorts” you can find.
Use different kinds of combs-~black, white; long, short; fine tooth, wide
tooth; rounded edge, squared edge, for example. Have enough of each that
the child can see they form a group, but not always the same number. Chil~-
dren quickly get the idoa (falie) that groups should be approxizately the
vame size, and won't form 2 groups with, say, 10 in one group and 4 in the .
other.

Examples:

Items have to be fairly carefully selected. Buttons, seashells, selected
combs, toothbrushes, array of pencils, etc., are some examples.

Additional Performance Statements:

10. Given a set of assorted objects and asked to sort the obijects, the
child will sort by color.

1l. Given a set of assorted objects including a crayonm, a pencil, a pen, and
a marker, and asked to sort the objects, the child will sort the above
into one group because they can be used tc draw/write.

12, Given a set of assorted plastic, wooden, and metal objects, and asked
to put the things together which are made of the same thing, the child
will sort the objects into three groups by constitution.

13. Given an assortment of objects found in specific areas in the envircoment,
and asked to sort them according to where they can be found in the class-
room, i.e., block area, house area, construction area, the child will sort
the objects according to location.

14. Given a set of objects including a saw, scissors, knife, and shears, and
asked to sort the objects into groups by uses, the child will sort the
objects into groups, one of which will contain the above, which will all
"cut" things,

15. Given an assortment of objects including a hammer, 2 nail, a screwdriver,
and a saw, and asked to sort the objects by their function, the child will
sort the above into a group because they all "build.”

16. Given an assortment of objects including picces from a jigsaw puzzle,
Fieces from a woodan puzzle, and pieces from a body parts puzzle, and
asked to sort the objects into groups by function and the child will
pPut all the above in one group, as they are all puzzle pieces.
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i17. Given an assortment of objects including a fork, knife, spoon, teaspoon,
ladle, turner, and serving spoon, and asked to sort the objects into
groups by function, the child will sort the above into one gIoup because
they are all used with food,

18. Given an assortment of objects including beans, peas, candy, milk, and
water, and asked to sort by function, the child will sort the above into
one group, as they are all eaten or drunk.

43. siven an assortment of materials including a bottle of glue, a bottle of
paste, a roll of scotch tape, a roll of masking *tape, and a bottle of
rubber cement, and asked to sort the objects by use, and the child will
sort the above 1nto one group as they all fasten or "stick" things to~
gether,

22.  Given any set of objects and asked to sort the objects into groups
bacause of the ways they are alike, and to describe his rationale for
the groups the child will describe his groups and the similarities
which they possess.

NOTE: Always ask why these are in this group and what we could call this
group, and the child will label the group, i.e. all red things, soft
things, rough things,

seneral Comments:

The ability to organize the multitude of objects the child encounters in his
world 1s basic to his intellectual growth and understanding. He needs to be
able to sort and classify both on bases set by someone else, and on bases that
he himself perceives and sets. In the past, too much stress has been put on

the tormer, and not enough on the latter. The performance statements formulated
above are only examples of the more common way children can be expected to sort
by age six. There are others.

Serting is a Process, and it is that which the child must learn., It helps him
1£ he can sort according to commonly accepted caiegcries, but once he "catches
on" to the process, the sophistication of the basis on which he can sort is a
function of knowledge-—intellect--aqe. For example, the Average person speaxs
of trucks, sometimes pickups, and "semis." The trucker or interested person
would talk about pickups, stake trucks, cattle trucks, "hot mix" trucks, cement
qixers, moving vans, etc.

it is recommended that two (2) approaches to this process be taught, one conver-
gent (do it this way), the other divergent (do it the way you see it)., The
selection of materials helps this process. The child can hardly be expected ¢
e very creative about sorting cubes all the same size, with different coclors.

“c encourage the child to look at material and use his own creativity in sorting,

unstructured material seems to help., Examples~--leaves, evergreen cones, nuts
(no peanuts), shells, rocks, atc.
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Giving a label to the groups he has sorted or otherwise why he sorted the way
he did is not essential to the process, but does enhance communication skills,
and informal observation that indicates that descriptive language can enhance
precision of the sort.

In giving directions to the child to sort on a given basis, be sure he knows
the concept or concepts used--e.g., it is easier to respond correctly to "Put
the big cubes here and the little cubes there" than “"Sort these according to
size,"

Examples:

Home: Socks, silverware, buttons (Mama's button box on a rainy day), food,
categories of food (fruit, vegetables, etc.), furniture, things that "belong"
in different rooms, tools, clothes ’
Man Made Environment: Vehicles of various kinds, different kinds of stores,
construction and mining equipment

Natural Environmont: Leaves, trees, flowers, plants, rocks, shells, seeds,
animals, birds, fish

School: Blocks, cubes, boys, girls, toys, things we could draw a picture with,

PR
ar
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CATEGORY I: CLASSIFICATION
F. Competency: Ability to Ordinate (6)
General Goal: The child can ordex on the basis of size, number, time,
and position,

Perfgrmance Statement:

1. The child can order objects according to the siz:.
Criterion:
l.a Given the largest and smallest of four to six objects graduated
in size, the child can place the intermediate objects in proper

order.

Sample Activity Item:

Six cut out oranges, ordered according to size. Place the largest
and smallest and tell the child to put the others, in order of size,
in between. -

1.b Given the longest and shortest of four to six objects graduated
in length, the child can place the intermediate objects in proper
order.

Sample Activ;:z Item:

Five sticks, varying in diameter, ordered in length. Place the
longest and shortest stick and tell the child to put the others,
in order of length, in between.

l.c Given four to six objects graduated in size, the child can order
them according to size. (more difficult)

Sample Activity Item:

Five colored plastic eggs or clay balls. Tell child to put them
in order, with the largest at one end, the smallest at the other,
and the others in between.

NOTE: Other elements of size may be used, and different numbers
of objects. Size differences should be easily perceived,
If balls of clay are used, the descriptive wording may be
"most"” and "least."

. 'y
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Comments:

This competency 1s the classical Piaget seriation task. Currisulum writers
should become familiar with the literature oo theis :f they are not already.
The problem which confronts the child i1s pot $° meon discrimination, at

least by sight, as it .s Frasping Or COoORSLIVCIING The Tercept. Use objects
which clearly display the concept.

Examples:
Home: Food, tumblers, sticks of candy, pecplie

Man Made Environment: Houses, cars, trucks

Natu:al Environment: Trees, Flowers, arimals, ks, shells, cones

School: Blocks, clay balls, food, cifferent sirze shairs, children

Performance Statement:

2. The child can order groups of objects accordisc o the number in the
group.

Criterion:
i ——

-

2.a Given four to six sete of chlects not exceeding ten in number,
With the sets containing the mMest and fewess SElects in place,
the child can place the intermed:acze SSI4CTs 1n proper order.

Sample Activity Item:

Boxes of crayons, or pictures cf = ¢f crayors on cards, with
number of crayons in the bex varying o Two o eight. Crayons
should be partially out of whe box fer easy counting. Place the
boxes with the most and fewest :in Fiaoe and tall the child to
put the others in between 2ccording T2 the Sumber of crayons in
the box.

comments:

This is more difficult than the above, Decause purelv visial comparison of
Space occupied will not result in correcs crds- silt. The cohild must either
count or have sight recognit:on of ODIETIE in The gTIeE. Coe could make it
more difficult by varying the size of the okrests.

Note the use of the term “"fewest"™ whaich :s e TTrTeCt wav o talk about
discrete elements.

Examples:

Home: Buttons on plastic saucers cr ir Teltage Theese cartons; marbles in
coasters, and so forth
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15.

le.

17.

18,

19,

249.

29.

Given a set of six cups and a set of eighteen marbles and asked to put
the marbles in the cups so that all the marbles are in the cups and all
the cups have an equal number of marbles in them and the child will put
one marble in each cup and repeat the process until the above is accom-
plished.

Given a set of toy trucks or cars and a set of toy people, and asked to
put one person in each car/truck, the child will match the people to the
cars one to one.

Given a string with three beads on it and asked to f£ind the bead in the
middle, the child will locate the middle beaad.

Given a string of beads and asked to locate the bead on the left end, and
the child will locate the bead on the left end. (Right end.)

Given a stack of blocks, one red, one blue, and one green, and asked
which block is on top, the child will locate the block on top.

Given a stack of blocks, one red, one blue, and one green, and asked
which block is on the bottom, the child will locate the block on the bottom.

Given a set of doll house furniture including a table, a vase, and a stool,
where the stool is under the table and the vase above the table, and asked
to locatie the object under the table, the child will locate the stool.

Given the above set of objects, where the stool is under the table and the
vase is above the table, and asked to locate the object above the table,
the child will locate the vase.

Given the above set of objects, where the stool is under the table, and the
vase is above the table, and asked to locate the object between the stool
and the vase, the child will locate the table.

Given the above set of objects, where the stool is beside the table and
the vase is on the table, and asked to locate the object below the vase
and beside the stool, the child will locate the table.

Given a puzzle and asked to assemble it the child will assemble the pieces
in proper formation.

Given a car/truck with the wheels off and asked to replace the wheels, the
child will replace the wheels in the proper location.

Given a complete puzzle (body parts) and an identical one missing one piece,
and asked what is the missing piece, the child will describe the part.

Given an incomplete body puzzle, and then asked to assemble the puzzle,
the child will assemble the puzzle correctly and describe the missing parts.

Given a pictorial representation of a set of figures and those and more
figures, and asked to make the set of figures, the child will make the set
of figures, and put the extras aside.

43

39



30.

3l.

32.

33.

4.

Given a set of seven blocks and an assortment of plastic people, and asked
to make a set of people which has the same number of pieces as the set of
blocks, the child will make a set of seven people.

Given a set of seven blocks and a set of four blocks and extra blocks, and
asked to make the small set the same as the large set, the child will put
three blocks with the four blocks and equalize the sets.

Given a set of six blocks and a set of three blocks, and asked to make
both sets the same as the small set, the child will remove three blocks
from the set of six.

Given a set of four blocks, a set of three blocks, and a set of five
blocks, and asked to make the sets the same, the child will take one block
from the set of five and put it in the set of three.

Given a set of no blocks and a set of one bloék and asked to make the sets

the same, the child will be unable to maku the sets equal by emptying the
set of one.
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CATEGORY I: CLASSIFICATION
G. Competency: Ability to Conserve (7)
General Goal: The child can compare and contrast number and quantity;

the child can conserve number and quantity. (Some children
may be unable to do the latter.)

Performance Statement:

1. The child can match objects one-to-one with and without physical
correspondence. (Conservation of number.)

Criterion:

l.a Given two grovps of objects, the child can physically place them
in one-to-one correspondence.

Sample Activity Item:

Six little bowls or cups, ten plastic spoons. Tell child, each
of these bowls needs a spoon beside it, like this, (place spoon).
Put one spoon beside each bowl.

1.b Given two groups of objects, the child can establish one~to-one
correspondence without physical matching.

Sample Activity Items:

Bowls and spoons as above. Establish correspondence, then spread
bowls out, bunch spoons up. Ask child: "Now are there more bowls,
or more spoons, or are they just the same?"

Here is a picture of some children waiting for a glass of milk for
a snack. Here are some glasses. Put out one glass for each child. oOr,

Here is a picture of some children waiting for a glass of milk for a
snack. How many glasses will we need to give each child one? (Mental
operation, no glasses.)

Performance Statement:

2. The child can compare continuous quantities of substances.
Criterion:

2.2 Given examples of substances of unequal mass, the child can identify
which has more and which has less.

45
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Sample Activity Item:

With child, make two balls of clay, plasticene, or dough, one
large and one small. Ask child: "which ball has more clay in
it? which ball has less?”

2.b Given examples of substances equal and unequal in mass, the
child can identify those which have thes same amount.

Sample Activity Item:

With child, make sevaral balls of clay, plasticene, or dough,
with at least two being the same size. Tell child: "Find the
balls that have the same amount of clay in them. When child
has identified these, then rxoll one into a long roll, and ask
child: "What about them now? Do they still have the same
amount of clay, or does one have more?"

NOTE: Many children may still be non-conservers at age 6.

2.¢ Given liquid of varying amount in containers identical in size
and shape, the child can identify which container has more in it,
which has less.

Sample Activity Item:

Clear plastic beverage glasses, one full, one half full. Ask
child: "“which glass has more water in it? Wwhich has less?”

2.4 Given liquid of varying and equal amount in containers identical
in size and shape, the child can identify the containers which
have the same amount in them.

Sample Activity Item:

Four clear plastic beverage glasses, two with identical amount
of water, 1 with more, 1 with less, 1 clear plastic container,
flat and wide, such as sandwich box. Tell child: "Find the
glasses that have the same amount of water in them." When child
has identified these, pour liquid from one into the flat and wide
container. Ask child: "Now what about them? Is there still the
same amount of water, or is there more or less?"

NOTE: At age 6 many children cannot conserve quantity of liquid.

Additional Pexfo:mance Statements;

3. Given a set of six horses and eight people, and asked to put one rider
with each horse, the child will sort the horses from the people and match
one to one.
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4. Given two equal balls of clay, and asked which is more or if they are
the same, the child will describe them as the same.

NOTE: When one ball of clay is rolled out like a snake and the
child asked if they are the same or if one has more, the
child will say the one like a snake has more.

5. Given two identical cups, filled with blue liquid (one), and green liquid
(one), and asked to make them have equal the child will make them equal
in volume.

NOTE: When one container is poured into a differently shaped
container, preferably tall and thin, and the child asked
if they are the same or if one has more, the child will
respond by saying the tall container has more.

General Comments:

Conservatioc. is also a classical Piaget task, and anyone working with this
item should be thoroughly familiar with Piaget's and his students’ work.
Celia Lavatelli or Millie Almy are good references.

Most people will agree that six year olds are in a transitional period with
respect to conservation. Some may be able to do it, others not; still others
may be inconsistent,

The role of language in this is disputed., Teaching the necessary terminology
"wider and shorter," "taller and skinnier," and so forth, probably will not
guarantee conservation, but as long as the child is still able to think only
in the global terms of "big and little," it is unlikely that he will be able
to make the finer mental comparisons to conserve mass and volume,

Note that in referring to continuous quantities, such as clay, sand, water,
milk, rice, etc., that the terms "more" and "less" are used. In referring
to discontinuous quantities, such as spoons, glasses, or anything that is
being counted, the terms "more” and "fewer" are used.

Probably the best teaching method for young children is one that works gradually
with this idea, For example, working with dough, mother or teacher may say,
"I've got this dough in a ball; now I'm going to punch it out flat, then roll it
into that same ball again." Or, let children pour rice, sand, or water into
widely varying containers. Compare the containers.

The cne-to-one correspondence is fairly standard. Just make sure the idea of
starting at the left doesn't get mixed in.

Examgles:

Home: continuocus--sand, water, milk, juice, soup, gravy, rice, dough, mashed
potatoes, mud, etc. Discontinuous--buttons, table service, ice cream cones,
lollipops, etc.

S
{

43



Man uad; Env;xaanen : Truck driver for each truck

Natural Enviromment: Animals (a collar for each dog), a person standing
under esach tree

5chocl: See home——add all little toys, clay, plasticene, play dough, etc.
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CATEGORY I: CLASSIFICATION

H. Competency: Ability to Measure (8)

General Goal: The child can use a variety of terms and methods related
o the measurement of discrete and continuous quantities,

Pexforaarnce Statement: (Measurement of Discrete Elements by Counting)

*

i. The child can count correctly a group of objects up to and including
tan.

Criterion:

1.a Given a group of ten or fewer objects the child can count the
objects correctly.

Sample Activity Items:

How many cars are in this box?
Count the apples in this picture.

CIEme st s

Althougn the process of counting is relatively simple, there are some guides
for jresentation, and some pitfalls to be avoided.

The teras "count™ and "how many” which are essential to the child's being able

o perfcTm the counting operation, may not be known by some of the children.
“tey should be used in association with the process whenever possible.

Tor example:

(i}

wocder how many children are here today.

——

let’s count to see. You count with »e.
fow many spoons are on the table now?
Set five more.

There i3 a tendency for counting to be done left to right, as reading is done.
Alzhongh children do a better job of counting objects if they have a systematic
Wy 0 do it, it doesn't matter what the system is. 1In fact, the learning is
Detter if the child can count regardless of placement (see Piaget). So show
oounting taking place from left to right, right to left, in a circle, in a
triangle, etc. Alsc with objects spaced far apart as well as close together.

in addiziorn, it seems to help to show the child a way to keep track of what he

bas counted; such as pointing to each object in turn as he says the number (do
this with him}, or moving each object slightly aside as he counts.
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The only way a child can 'earn to count is by listening to someone count, and
by counting. He does need to know the counting series (just counting), but
does not need to learn it separately from learning to count things. The two
things can be learned together. There is a time for "just counting.™ It .s
aspecially haelpful when you get above 20 or so.

For T.V., you don't have to show a person counting. Animation or mechanical
means could move objects onto, off of, or around on screen while voice ig
counting.,

Select, whenever possible, rhymes and songs that count things, rather than the
ones that just count, such as "one, two, buckle my shoe.®

Tc get che child counting on his own, when you think he may know how, get Xim
started, then quit counting with him. If he makes a mistake, come in again with
him until ne is on the right track. When he has learned to count to ten, help
him learn to count higher.

Examgles:

Home: Count fingers, toes, other parts of child's body; count people in home;
<ount steps up to porch

Man Made Environment: Count mailboxes on way to town {difficult); count tires
on car: count objects being loaded onto barge; vehicles at store

Natural Envirorment: Pick up sticks in yard, count; count trees .n yard, rocks,
petals on a flow-r

School: Count children present; count blocks in tower, beads on string, raisins
f5r snack ("How many raisins do you want?”™)

Performance Statement: (Time)

=. The child can distinguish time relationships comprehending and using a
variety of terms as appropriate.

A long (lunger) time

A short (shorter) time
Yesterday, today, tomorrow
Early, late

Before, after

Criterion:

<.a Given two sustained sounds of varying lengths, the child can identify
the sounds held a long time and a short time,

Sample Activity Item:

Play recording of several examples of longer and shorter sustained
sounds (such as train whistle, car horn, organ notes, hum, or several
examples of just one of these) for child to listen to. Play second
time, ask ham to identify sounds held a long time. Play third titw
for child to identify sounds held a short time,

Al
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2.b Given a request to tell something that happened during a specific
time period (before lunch, yesterday, early this morning), the
¢hild can do so.

Sample Activity Item:

Tell me something you 1id yesterday. What did you do just before
lunch today?

Y

Comments:

Most relationships are very relative, and many children have only a hazy
notion of what is meant,

Some are fairly clearcut, such as "before” and "after," “yesterday,* *today,™
ard "tomorrow.™ As with so many other ideas, the best way to help the child
t0 grasp them is to use them in a way that makes the meaning clear. "Before
you go outeide, put on your coat." Many amusing T.V. sequences could be
worked out using these time concepts, with a "straight man" routine.

The terms minute, hour, day, week, year, etc,, have not been included in a
competency, nor has "telling time" with a clock. These are very abstract notions,
in spite of the fact that the calendar is frequently taught in kindergarten. If
it is felt they should be taught, they should be in another section of this
competency.

Ex;mgles:

Home: Routines that occur in a set order or at a certain time are the best way
to help the child grasp some of these notions. The words must be used., Not
only the words given here, but others. " , . + in a little while,” "shortly,”
"in a minute,” etc.

Man Made Environment: Road building, construetion ("What aid they do yesterday?”
"It takes a long time to build a road.")

Matural Environment: Order of natural events. "The sun comes up early in the
morning.” "It rained yesterday." "Maybe tomorrow it will warm up.”

School: Routines--before group times, after group time; last week we . , .;
yfesterday we ., . ., "You'll go home late this afternoon.” Also items specific
to length a sound is held, or a noise is made: "That siren blew a long time."

Performance Statement: (Weight)

3. The child can distinguish heavy and light objects by heft,
Criterion:

3.a Given two objects easily characterized as heavy or light in weight,
the child can heft them and say which is heavy, which is light,

Cl
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le Activity Items:

A brick, a light cardboard box.

A heavy book, a light book.

A big, heavy rock, a plastic bowl.

Which one is heavy? which one is light?

Comments:

Make sure items are easily distinguished by weight, and that judgment doesn't
enter in. Also, make sure the term "light" or “light.in weight" is used. The
tendency is to use "heavy" and "not as heavy,” so the child learns that, but
not "light." (Same thing holds for "more" as opposed to "less" or "few.")

Also, remember that things that are heavy for one person may not be so heavy
for another. A young boy grunting and groaning to lift something will some-
times insist, "It's not heavy for me!" Items do not have to be taught as
opposites,

Examgles:

Home: Heavy: big rock, brick, loaded suitcase, bag of heavy groceries; light,
feather, leaf, loaf of bread, plastic bowl, flower

Man Made Environment: Heavy: big machinery, T.v. set, refrigerator; light:
plastic bottle, kleenex tissue

Natural Environment: Heavy: rocks, big dog

School: Heavy: load of blocks, pPlank or walking board, big book, heavy rock;
light: sheet of paper, light box, plastic toys, dry sponge, bubble, pumice,
flower

PerfprmaqgeHStatement: (Distance)

4. The child can distinguish distances with these relative terms: far, near,
a long way away, close by, next to, or other appropriate colloquial terms.

Cricerion:
4.a Given a picture with familiar objects placeqd varying distances
from a particular point, the child can identify which ones are

far away, near, close, and so forth.

sample Activity Item:

Use pacture of a child in a typical Appalachian setting, with
familiar objects located varying distances away. Tell child:
"Find something in this picture that is far away from the girl,
(near, close, etc.).”

02
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Commentsi

These terms are relative terms, and should not be taught as absolutes. It is

best to start with an actual situation rather than a static picture, if at all
possible. Many of these terms can be used interchangeably, so it is best not

to focus on one right answer, as with “"rear,” "close," "close to," "next to,"

"nigh," "close by," etc.

Examples:
Home: "I'll sit here close to you while we read."

Man Made Environment: Airplanes. far away, close by: trucks, cars; machinery
can be far away or close by

Natural Environment: Far away mountain or hill, nearby mountain or hill, tree,
stream, trail, etc.

School: Child next to one; child farther away; something near the door of the
school, something else far away across the play yard,

Performance Statement: (Associating Measurement Instrument witn Typical Function)

5. The child associates familiar measuring instruments with the substance or
object to be measured.

5>.a Given a substance or object to be measured, the child can select
an appropriate measuring instrument,

Sample Activity Items:

Show child ruler, tape meas.re, measuring CUp or pitcher. Ask:
"Which of these would be best to use to maasure the right amount
of water to go in Jello?"

Show child yardstick, measuring spoon, bathroom scale. 1ask: "which
one of these would be best to use to find out how tall you are?"”

(NCTE: If child selects item ocher than yardstick, ask him to show
you how he would use it, He might have figured out how to
find out he was "15 measuring spoons" tall -- a legitimate
unit of measure.)

Also, ask: "Which one of these would be best to use to find out how
much you weigh?"

Comments:

This could be very amusingly done on television, as well as done in a "straight"
way. HWatch that you don't close in too tightly on single uses. Most contemporary
math stresses flexible thinking about mecasurement, often having children use non-
standard units %o foster this notion. For example, something might be 4% "Jape~-
hands” wide. Remember the old barometer story.

B %
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E!ggglc;:

Home: measuring spoon, cup, bathroom scale, aDe measuTe, carpenter’'s rule,
T-square

Man Made Environment: Odometer, speedopeter o CAr, altimeter in airplane;
scales at store

School: Ruler, yardstick, doctor's scale, BeASITING CUp. Jar for measuring
water or paint

Performance Statement: (Money)

6. The child can identify coins and one doiiar bills.
Criterjon:

6.a Given an array of coins and a ope dallar b3ll, the child can
identify them by recognition or iabeling.

Sample Activity Items:

Recogniticon - Hand me a dime,
Point to the gquarter.

lLabeling - What is the name of this coin?
What do we call this Hijii?

(NOTE: Colloquial expressions shocld be aocepRed, )

Per formance Statement: (Money)

7. The child can identify the relative vaiue of ooins and one dollar bills,
Cr;terion:

7.2 Given a choice of two denominations or ooins o 2 dollar bill, the
child can tell which is greater ir wvaioe.

Sample Ac:ivity item:

Can you buy more popcorn with tras Gudrter or with this nickel?

Comments:

Note that this item stresses identificatioc and relative value, not it takes
ten pennies tc make a dime.” Identification is the nCST inportant, Real coins
should be used, not cardboard or drawings on papeT.

L ]

E;amgles:

Opportunities are sc numerous that o specifiics need be mentiorned. In home
visitor programs, or school, one of the DesST MAYS O Teach these items is by

01
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CATEGORY It CLASSIFICATION

I. Competency: Ability to Denote Spatial Relationships (9)

General Goal: The child can identify relative location, direction of
motion, and his own right and left hands.

Performance Statement:

1. ‘The child can identify the relative location of an object in space,
understanding and using such terms as:

In, out; into, out of

Inside, outside

Over, under

On (top of), under (neath)

In front of, beside, behind (or in back of)
On, off

Between

Next to, beside, at the side of, by

Front, back, side

Pirst, next, last

Crite:ion:

l.a Given objects or pictures of objects in a variety of locations, the
child can follow a direction to select one in a specific location.

Sample Activity Items:

Point to the pickup that is in front of the gas station,.
Show me the pickup that is beside the gas pumps,

1.b Given objects or pictures of objects in a variety of locations, the
child can say the location.

Sample Activity Items:

Where is the blue car? (In front of the house; in the yard.,)
Whexe is the pickup? (On the bridge.)

NOTE: There is frequently more than one way to express a given
relationship. Usually one is as "right" as the other.
Also, when asked, "Where is . . .," some children have a
tendency to say "Right there," pointing to the.object.
Some guidance may be needed until they catch on to what
is wanted. A choice question helps - "Is the car in the
yard or on the road?" ’

Y
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Porfornnnce Statement:

2. The child can identify the direction of motion of objects, people, or
animals, understanding and using the following terms.

Coming up (going up)
Coming down (going down)
Away from

Toward

Around

To, from, sideways
Forward, backwarq
Across

Through

Criterion:

2.a Given real situations or pictures showing direction of motion, the
child can follow a direction to select one,

Sample Activity Item:

Which picture shows a girl going up the front steps?
Point to the car that's going away from the store,

2.b Given a real situation or a picture showing direction of motion.
the child can say the direction,

Sample Activity Item:

wWhich way is the airplane going?
Which way is the dog qoing?
Which way am I walking?

Comments:;
The same considerations and cautions apply to these ideas as to the relative

location. Be especially careful in the use of pictures. It is not always
easy to infer direction of motion from a still picture.

Examgles:

Home: Coming or going to eat, bathroom, outside to play, ladders, through the
door

Man Made Environment: Escalator, elevator, airplane, car, truck, boat, across
a bridge or highway

Natural Environment: Birds, dogs, cats, other pets; going around a mud puddle

School: Swings, tricycles, bicycles; coming to snacks, going to snacks; going
through the tunnel; around a table

T 08
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Performance Statement:

3. The child can identify his right or left hand, as directed,
Criterion:

3.a Given a verbal direction to hold up his right or left hand, the
¢hild can do so.

Sample Activity Item:

Hold up your right hand.
Comments:

Right and left are very abstract concepts which we frequently expect children

to learn quite early. Because of the reading process, much stress is often
placed on "left to right orientation," or "left to right progression." Exactly
what that means for teaching is not clear. Actually, the child does not have to
know left or right for reading. He does have to know that you start on "that
side," and read "that way."

One can teach left hand, right hand. It may well be that teaching one of those
is sufficient. If a child really knows one, he can figure out the other,

Don't face the child and expect him to make the transfer from your position to
his. That is asking too much! Many adults can't do that.

Exgggles:

Home and School: Dressing, building--anything where hands are used gives an
opportunity to talk about right and left,

Additional Performance Statements:

4. Given the directions to describe the location of the "clock," the child will
use words such as "on," "over," “"above," to tell of the clock's location.

5. Given the location of an object in the room, e.g., the box under the shelves
which are beside the door, and asked to get the box, the child will get the
box.

6. Given a ball and asked to roll it away from himself, the child will roll the
ball away.

7. Given a ball rolling toward the child and asked to tell where the ball is
rolling, the child will say the ball is rolling toward himself,

8. Given a helium-filled balloon tied to a string, and asked to describe how
the balloon is moving as you let it rise slowly, the child will say it is
going up.
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9. Given a helium~filled balloon tied to a string and asked to describe how
the balloon is moving as you pull it down slowly, the child will say it is
going down.

10. Given a small table, a place setting of a plate, silverware, cups and
saucexr, and a life-sized picture of a place setting, the child will be
able to set the table corresponding to the picture.

11. Given a second place setting and asked to set another place (without the
picture) across the table, the child will place silverware opposite that
of the first setting (i.e. right and left will be reversed).

General Comments:

The cautions on this come in several forms.

1., Most of us use these terms without thinking too much about them. Careful
clarification in writers' and teachers' minds is absolutely essential. For
example, top and bottom are sometimes determined by position, sometimes not
(as in the top of your head, top and bottom of a page of print, etc.).

2. There is usually more than one way to express a given relationship. Especially
when children are talking about a relationship, be careful not to label it
-"wrong” wi'hout careful consideration,

3. Make sure the examples used do not distort standard usage. Always ask, "Is
this the way we'd say it?"

4. A wide variety of situations should be used to build flexible and complete
concepts. This can be done by emphasizing one particular relationship:

"Mark is beside Ruth."

"Mark is beside the bookshelf,"

"Put the orange chair beside the white one."
"The ball is beside the box."

Or, by emphasizing the variety of locations in which a person or object can
be:

"John, stand beside Mary."
behind Mary.
in front of Mary.
between Mary and George.

A caution: when children are asked to say "where," they frequently just point.
1f this happens, try saying "Tell me ., . . .," then try a "choice" question,
"Is the car in front of the house or beside the house?"

Examgles:

Anything can ba used, as almost everything is located in relationship to something
else. Just make sure the examples are clear, and preferably interesting.
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CATEGORY: CLASSIFICATION

veneral Activities

1. ACTIVITY: Setting the table

Provide the child with enough placemats or paper substitutes,
forks, spoons, or other eating utensils, and pPlates or bowls
to set the table for each person who will be eating the meal.

Ask the child to set the table so that each person will
have the same things to eat on and with. If only two people
are going to eat, a doll might be used to represent another
person and to increase the number of objects involved.

If several varieties or sizes of silverware are being used,

ask the child to match the sizes of the silverware to the
si1zes of the people who will be eating.

QUESTIONS :

A. Do you think all of the places are set the same?

B. How can we find out if everyone has something to eat
with?

C. Who do you think should have the largest spoon (fork)?
Why do you think that?

D. Who do you think should have the smallest spoon (fork)?
Why do you think that?

2. ACTIVITY: Organizing for storage

After a meal is completed, including washing and drying
of the dishes and utensils, ask the child to put the things
which are alike together so that they can be put away,
QUESTIONS:

A. Why did you put these together?

B. 1Is there another way to put these together? How?

C. How are these things alike?

D. Do you think this could go in any other group?
Why? Which one? Why not?
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NOTE :

This actavity can be facilitated if containers are provided
for each group of silvervare. Possible storage containers
wclude: milk cartons, processed cheese boxes, drawers with
dividers, sheives with dividers, catmeal boxes, or tin cans.

3. ACTIVITY: Organizing a Drawer

Remove all the silverware from the place in which it is
stored. If dividers are not already present, provide boxes
or cans or other divisions $O that each variety can be separated.
Place the silverware on a table where the child will have room
to move 1t around and divide it into groups.

Ask the child o pur those things which are alike together.
After the child has divaded the silverware into groups, ask him
to put the groups back into the drawer so that the longest
things will be on one side and the shortest on the other.
{longest to shortest}.

QUESTIONS:
A. Why did you put all of these together?

B. bow &0 you thank this group is different than this
group?

C. whzch one ¢of the qroups do you think has the longest
things in it?

D. Can you put these things back in the drawer so that
the grows with the longest things in it will be on
one side and the shortest on the other side?

E. nHow do you know that these are the longest?

F. How d0 you koow that these are the shortest?

G. If these are the longest and these are the shortest,

what can we call this group that is between the longest
and the shortest?

.
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4. XTIVITY: Ordering dishes by size

Zemcve the dishes used most often from the cupboard or
storage area. Ask the child to put the dishes in groups so
tnat all of the dishes which are alike are together. Then ask
e mild to put the group which is largest on one side and make
the row Irom the largest to the smallest. After the child
s completed this task, ask him to put the dishes back in

Storage $C that the largest will be on one side and the smallest
N the other,

XESTI NS

A. Which gToup do you think 1s the largest? Why do you
tnink that?

5. How can ve find out what the next largest group is?
“-. BOw can we put the dishes away so that the largest
§Troup 1s here and the smallest group here?
5. AITIVITY: Predicting and ordering activity
sefcre you begin to set the table for a meal, ask the
crild to pred:ict whnat you will put on the table first, second,

tz~r:§' ev-n’

After wne cnild has given the order as he thinks it is,
ASK iR T O toe SeTTing, as he suggested.

AESTIONS :
A. Wzat do you think goes on the table next?

2. Wzar o you think we could do to make the way we put
the dishes on easier?

C. arat do you think would happen if we put the dishes
on and then put the table cloth on?

oy
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CATEGORY II: COMMUNICATION

A. Competency: Ability to recognize the gocial
functions of language (10}

General Goal; The child recognizes the social function of language and
can use it in social interactions.

Performance Statement:

1. The child can use language to promote and facilitate social interactions.
Craiterion:

l.a Given a familiar social problem, the child suggests using language
as a way to solve it.

Sample Activity Items:

Here is a picture of a little girl watching the other children
play with blocks. It looks like she wants tr, play. What could
she do? Among the possible solutions shouls be: "Tell the other
kids she wants to play," or "Ask if she can play,”™ or something
of that sort.

Here is a picture of a boy having juice at school. He has drunk
all his juice, and wants more, but the teacher docesn't notice.
What could he do? Among the possible solutions should be, "Tell
her he wants more," or "Ask if he can have some morxe.™

Addaitional Performance Statements

NOTE: Six year old children are rarely able to make abstractions about
the use of language. Observations can be made on their use of
language in different situations, but not in their “realizations.®

2. Given a picture of a situation where one child has fallen and cut his
knee and another child is standing beside him, and asked if the standing
child should yell at the one who is hurt, the child will respond "no”
and/or "he should tell him to get a bandaid," etc.

3. Given a picture of a situation where one child appears tc be in the path
of an oncoming truck while another child is watching, and asked if the
child who is watching should yell loudly or explain quietly what might
happen, the child will respond that he should yell loudly.

4. Given a picture of a situation where two very young children are fighting
over a wagon while a six year old looks on, and asked what the six year
sad could say to the two fighting children, the child will give 3 suggestion.

bi
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5. Jiven large blocks and small blocks and asked to describe the differences,
ild will respond that these are large {or big) and these are small
£

6. Siven a group of six hand puppets representing people of different ages,
races, occupations and asked to find some that are the same in some way,
the child will respond that the doctor and nurse are alike because they
both work in hospitals, or the boy and the old man are alike because they
are both men, or the brother and sister are alike because they are both
children, etc.

7. Given pictures of faces showing various expressions and asked to group
them by how they think the people are feeling, the child will group certain
pictures together and explain why.

seneral comments

The sxiil of using language to promote and facilitate social interactions is
se.dum taught directly. It is just assumed that if the child understands

and uses language he will "naturally" be able to use it in social interactions.
his may or may not happen. .Judging from the amount of miscommunication in
the world today, it is worth a try at teaching. There are lots of items for
rprogramming, but measurement of learning is almost certain to be a problem.

Tre sccial functions of language for young children extend far beyond the
Snes :reg4ently taught, sach as listening politely, not interrupting, and
say.ng “"Please” and "Thank you." In fact, the last two are 50 overworked

and tinged with moralistic overtones, it is doubtful if they v should be
‘asqh except by example.

>ome of the social functions for young children are:

sharing feelings: "“Sherri and I like each other.”
sharing ideas: “Lets make a pickup witn the blocks, and pretené to
o to town."

Conveying needs: "I need to go to the bathroom."
vonveying wants: "I want some more potatoes.”

saving directions: "You pick up that end.”
siving orders: "Stop that!"

rroviding information: "Look! ‘There comes Joe."
setting attention: "Mother!®"="Mr, Clark!"--"Hey!"
“ktaining assistance and help: "I'm stuck: Come help me.™

Asking permission: "Mom, can we play down by the mailbox?"

~onversing: Talking back and forth.

Achieving social contact: "I'm Elaine. Car I play?”
Rejecting overtures: "Go away. I'm busy."
Aveiding problems: "I don't want to sit by her. She bothers me."

6o
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Annoying others: "Jerry is a sissy. Jerry is a sispy.!"
To help play games: "Allee, allee outs in free!"
"On your mark, get set, go:"

"i"
Receiving ail &F the above communications through listening is included,

Note that we seldom help children with many of these. For example, we
all need to know how to reject overtures or suggestions that we don't
want to respond to. Shouldn't we learn how to do 80 in a socially
acceptable way without feeling guilty?

Frequently, young children don't realize what a valuable tool language

is. "Tell me what you want." “Tell him," “Listen, she is trying to

tell you something." "Just say, 'George, I don't want to play now,*

He'll understand." etc. Emphasis should not be on form, but on substance.
Examples

Home: At the table, conveying wants and needs; gaining attention;
sharing feelings and ideas; obtaining help, asking permission, etc.

School: Conversing; achieving social contact; playing games; rejecting
overtures; asking permission, etc.




CATEGORY II: COMMUNICATION
B. Competency: Ability to Label (11)
Genexal Goal: The child can comprehend and use the names of "things" in

his environment, and gives evidence »f realization that
most things have names.

Pgrformance Statement:

1. The child gives evidence of realization that most “"things" (objects,
people, feeling, actions, otc.) have nameg.

Criterion:

l.a When presented with "something" previously unknown, child asks
"What's this?" What's that?" or a similar question.

Sample Activity Items:

Interesting, but unnameable, construction pulled out of tester's
kit and placed on table.

"Thing" drawn by tester on paper.

Pictures of unknown animal-like creatures in a picture book. Child
asks, "What's that?" or similar question.

NOTE: This performance is almost an attitude, and is closely tied
with curiosity and problem~solving behavior.

Performance Statement:

2. The child comprehends and uses the names (either colloquial or standard)
of common objects in his environment.

Criterion:

2.a GiGen the name, either colloquial or standard, of common objects in
his environment, the child can identify them by pointing, bringing,
touching, drawing, or other action to indicate comprehension.

Sample Activity Items:

Point to the telephone.

Hand me the crayon.

Point to the picture of the lawnmower.
Hand me a balloon.

" (3“?
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MELr parents do!

sotozes ¥ cbiects from child's
t> solloguial o standard term.

e rames I these things -- TV,
BATATZIE ., ST 1ILmsS, CUpR,

Home visitors and teacthers shxuld ldemzily iltems Appalachian
ram.ns. Irswroctions should con~

centrate on these, a5 SHOLLC BeassTement.

Performance Statement:

3. The child comprehends and uses names
for familiar actions.

Criterion:
3.a Given the name of a famil
indicate comprehension.

Sample Activity Items:

Show me how you would stuir grits.
Show me how you wWOulG Cul paper
£ - '

Point to the picture of the chilcren
Point to the picture of the chaldren

3.b Given an action or picture oI an act
action.

Sample Activity Jtems:

Tell me what I am deoing
writing, drawing, and s¢ forer.

Tell me what the people irn this p:iCt
a slide, swimming, davang, and = Iz

NOTE: These items shou ;
opportunity toc wknow, Hur sont

and home Vvisitors.

(For labeling of other things, see cther

-
Ley

% child zan identify it by

FriTore. or cther action to

PLESiD 2 wageon.
PRLLLNG a wagon.

Sn, The cxnilld zcan name the

nodding &S, wiFSL.ing ncse, hopping,

T, &Toiriing Tt farents, teachers,
SRS T enC LeS. )
A



Q

ERIC

Aruitoxt provided by Eic:

Bt e T TR 2 L T 0T AR Ty

. N .- - - - ', - - —— .~ - - .,
e L 3ts D AT D22 Tl lRSHLY 0 ASKEI ST oname o
ST eITNE TTe ITL LI TaEDTTITT ST LETL TS Toe o ecea

ie VDL IR S DLUUR NI TIT O TTe arwa s 23

{
i
!
H

N . e e oz . - . £~
. P S s T L e BT wdel Ll e TE &I RS &b
- ey - - - - -y e T e rmme e i mmy . - - [ —
— R O™ e LT L M L. reg LT S SR« - S Py = _BCTE.
—a— -~ - I e > - e v - e — e e -~ —ay v - - - -
Tz s eI TR AT LY T BY ITECINRI. fasesr. SILISSrS . -ooses,

IeoTT e £oD 3l T. e L@ IS THITE. T soolT TESICE IS nEmELDT

. . ez e e a e s geerees 3wy = P — -y

TeTE TR SS ETSE DT oISt LIoaRT SIS 35 ITEONDE SeCT SIS, Dhecws ofoa

e — e - - o - o, w - - . - S - - —~ s m e "

- = g A iy + 7.2 S REA2 I o IFme Te IDlLT. the omols - EELSTE
————-

i N - -
- Y omm s cw owe e = . mr———— s 5 v s - _—— e _—— oz =
T TR e e e T2 LD MBI, WLSIITITISETTS LS ok 3 .

- =
— —— -2 - L
- e— . [P - fo. [ - - - - - - — -
SeSS-® LT TLoTET ITUmR. EIOTLCRS AN aaned T name ThE Lrsermmeecs,
- — —— ————— v — - e - o, P ~-— -
——— W —— - w-w LI I3RS
e vme s e s
- T e T e -t o

et @l RESSl TI OZAME T TOC.., TN ool TESCTCE

- TSMATLL LM LI RUTT 23 2 tagmer. z2 5. EIT oW LT,

L1

AT TR AT ERATL TS TURDTST

-
-

[

WOITDS - TS LT

NS~ Ty - == o= I SITweT I I gxToolms TS — S BTN €©TZ .

s e - . - — SN U . P - - - ———
i T T B EOE TS LaEoes LI nImtooIT I3 ITERDETLWDY WSen. 3 L= ==
TOEDRET LD Tlx MCTITE IR LogWms T mx wes ” =

- —

P .—T;_;-—..; ~ —‘m: - T T 5 * iy - - “]ﬁ -
. —

- S3F T EmS TTos Dot el e Zammeree Ln osowoe &
N - B - - “ - . e gt - . ~ - A -
= = e T 3T T mmmne o T oI comTex.

. - e - - e - ~ - = e e T G e - -, St o v e
2 T Ty T — ——— ey, T — Ram R Ao, RSAL IN B _Ev.oSsoomo
AT BETTEYT s

E o TEY LS
SIS o oMl o Tien oow Sekr gyt e

SILIZTSE . pEDeT,

e TR e ————— :&E

=
RTINS I SITRIRCRS XD reEsSLIT.
X IeTRC W TSR OIDTEES DT L LEmE _Y L e D o=

- - et - .-

— — - ——— e - S e e e
WCET LTI orTore Ty T e 2L 0F ITETE wlLow

- - - - —— T -—— - b S foed L - L - e T et e -7 -

=z s DSBS OET RS — et A T G ST ERL . Vae..a¥s, 2T
—— - - —————— e o L rr—r——

= LT o= = :

, E =~ SO TIST ELIS TTUE at so=ocl.

-

D ST Mz TESET I e WfmEs vt mas -3 WX T «lLTh. LET s

ot

-

SSETDOLED OWT OIS TSy me STRLAIIEIS Tase SeESTILNE,

T TLTUED STSIVIDE SOWETE A5

~ WXT IUEIESCI TETES WL I

TS

= I e e T D EDOTdem o’ I “meeowet Loes Dase— s e T OIS
SR M a=TTE ID SEal L BOET s toam Seom TEEILNT SONESE STher
RPFT TR DT OSIGTTL ST e LTI LN IILTECST ZeX el Teet Tel® L= pe. - anal

4

e Yl
I So

—_—ame

EBD OIUT @eEV . 3T Tne =Ll expertes
TE Wi LBETT. 3@ BUST IeelT ThE wos

=
i

T T Toamong

T M
R A
el P

e i
.‘:

-

I zE&

.

e

i
:



s

. e . b . .
< - [t T Reetimd lalS. =T 3 320 4 DOCK
- -

- P, -

. - - -
ceirva wwl WAL ToEY ATE Jda.dw.

. S Bl e T L e SELIAS.IRC .1 Toe ITIAI SUSBLLLIAatlon and
SR SRCNASES sL.l S&.l® Iover tie commen,
ek o Fo OBLSS ST CuX SommmLniTAaTion.

~ LA N - v v - - . -
eme By =y T T =RT O WCILS I3 FeSENTLINSE Rl .aSsE .

e S v —

.o - . ~ ~ ) . - . - . L
Lo B LR SR OV S 3 1 PN oS SAL & 4 ITALSES, ST . e«
- — - - -l - S S - - L. - —_— " P i~ -
* o el WD T e T LRl Toal3e S f 3L Tewa o WESQS

e et ettt v, -

—— = - - - - N - - - T P RS W " o

LML L3 TanLna The TR TOARAC. Swoxtay we'.. I8 SLSILDg. sStir
- - s - —— - i ) - prm. - = et
-l e e — [ SRl S

Lo tase LoULITI@RST. NG I YT SSETCSe DAt DiF prece ©f machinery

RN
"
N - R - Cwe = S, — At - - . R-d
- Tae =2 TRMaT 3 i 2L2VALoT. LOGK 3t toe new supermarket.
o . - . - - - --
T TalaT el L o WTs

— — T e e e e - - - - - - - T - 3. & .
TS e LI LIIEERST. "I wCIIRID WhAT TINSe ETLmE LS aned That bird

o - s - x A .- -~ - -
= % TIEmal. wRAT 3§ OTIe AmS oF toat Lasecs?

— R RN, - - [ - - - . - - o - » -
ST T e TEEa. T CSOWw STw LI 3X1Z. ~2Ts Tor, march, hop and jump,
Bniunind IR

mo.t TEDLIS We Tne I:T ofenms, I =¥ 2esxk.® “What are those children

Z|a3s T TabaT AT® Ioese Lhooes sa.sed’®  "Mary fas a little brother.

Q = : f-}

ERIC

Aruitoxt provided by Eic:

o



CATEGORY II: COMMUNICATION

C. Competency: Ability to Explain (12)

General Goal: The child can give simple explanations for past events,
and future consequences of present action, and respond
to such questions as "what," "why," "how," "who," "when,"
"where."

Pe:fprmance Statement:

1. The child can give simple explanations for past events.

Criterion:

l.a Given a familiar situation requiring explanation, the child can
formulate a logical explanation.

Sample Activity Item:

Ruthie's dad was very proud of his dogs. He was planning to go
hunting and was keeping them in the yard as they would be home
and ready when he was ready. When he got home, this is what he
saw. What do you suppose happened? (Picture would show dogs
outside fence, running away. Gate open, low fence so they could
have jumped over, leashes or ropes broken or untied, maybe a cat
up a tree outside the fence, etc.)

Pe;fprmance Statement :

<. The child can give simple explanations for future consequences of pPresent
action, especially that related to physical phenomena.

Criterion:
h AL ASA S0 10)1%

2.a Given a situation with logical future consequences, th. child can
explain what is likely to happen and why.

.Sample Activity Item:

Look at this picture and tell me what you think is likely to
happen next. wWhy?

Performance Statement:

3. The child can give logical and consistent answers to questions about a
given event.

-2
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Criterion:

-yt

3.a Civen a familiar event requiring explanation, the child comprehends
and¢ attempts to answer questions such as "what," "who," "when,"
"how," "where," and "why." ~

NOTE: All 6 year olds may not be able to formulate logical
explanations. They should, however, be able to respond
to the gquestion "in kind." For example -- a response
to "when" should contain ome reference to time; to "who"
should contain some reference to people, to "why" some
reference to “because."

Sample Activity Item:

Show child a pictured event from which he can infer answers to
the above questions. Through conversation, encourage him to
explain the event, questioning him with the types of questions
mentioned.

Performance Statement:

4. The child can ask appropriate questions to secure more information.
Criterion:

4.a Given incomplete information, the child can ask appropriate
Jquestions to secure more.

Sample Activity Item:

Shown a pictured situation requiring more information for
explanation, the child can ask appropriate questions.

For example, "Mary's mother came in, handed her a bag full

of things, and said, 'Put this away.'" What else does Mary
need to know?

Additional Performance Statements:

5. Given a sink with hot and cold water and asked to explain how to make hot,
cold, and warm water, the child responds by explaining what is done to get
hot, cold, and warm water.

6. Given two telephones and asked what he needs to do in order to use the
telephone to talk to another person, a child will explain some things
that are done while using the telephone.

NOTE: At six years old most children are ego—-centric and unable to conceive

of another's point of view. It would be unusual for a six year old
to consider his audience when explaining.
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9,

l0.

11.

1z2.

13'

14.

15.

17,

18.

Given a lollipop and asked to suck on it and explain what happens, the
child will respond that the lollipop gets smaller or that the lollipop
melts.,

Given an experience making and baking bread and asked to explain what
happens after the dough is put in the oven, the child responds that the
dough turns into bread or that the bread bakes or that it turns brown
and gets hard.

Given a piece of ice and a cup of warm water and asked to put the ice in
the water, and asked to explain what happens, the child will respond that
it melts.

Given a toy truck and an inclined plane and asked to put the truck at the
highest point on the plane then let go and asked to explain what happens,
the child responds by saying it rolls, or it goes down hill.

Given a tin can and asked to jump on it with his heel and asked to explain
what happened, the child will respond by saying it got bent or it was
crushed or it got broken. -

Given a rubber band and asked to make it longer and explain what happens,
the child responds by saying it stretched or it got bigger.

Given a glass of milk and a teaspoon of instant cocoa mix and asked to stir
the cocoa into the milk and explain what happens, the child will respond
by saying that they mixed together, or one went into another, (oxr it made
chocolate milk).

Given a field trip experience to a fire station, police station, or post
office, and asked to ask questions of the people working there, the child
responds by asking questions dealing with the specific place, tasks, and
equipment. -

Given a small closed paper bag with a box of crayons inside and asked to
find out what is inside the bag by asking questions, the child asks questions
aealing with the size, weight, quantity, and attributes of the bag's contents,

Given a closed instrument case (violin, autoharp, recorder, or guitar, etc.)
and asked to find out what instrument is inside by asking questions, the
child responds by asking questions about the sound and attributes of the
instrument.

Given a story book with a title and pictures covered with pPaper, and asked
to find out what the story is about, the child responds by asking questions
about typical contents, characters, situations involved in stories.

Given some toy money, the statement "I will give you this candy bar for the
money," and shown a candy bar, the child responds by asking, "How much money?"

=3
st
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wanural Comments:

For performance statements l.a and 2.a, there is a possibility that the
child's ability to verbalize, or rather, inability to verbalize fluently
may be involved. It he can't say the explanations, try giving him a couple
Ot explanzations, one logical and one not, to see if he can recognize a
logical one. Also, on l.a and 2.a, watch that a narrow focus on one or two
"right"” answers doesn't obscure many other equally logical explanations,
including imaginative ones, Keep examples interesting, and within the
thald's realm of experience., Both are essential to full attention and use
of language.

Examples:

Home: "What's going to happen if we pour hot water over the jello?”
Muddy tracks on the floor--"What happened here?"

Man Made Environment: "Firemen around a burned building; "What
happened here?"

Natural Environment: Tree over; "What happened here?" "George was
supposed to water the plants and forgot to for a long, long time.
What do you suppose will happen to them?"

3chool;: "The block building is leaning. What's going to happen?”
"The school bus was late. What happened?"”

General Comments:

Performance statements 3.a and 4.4 are concerned with answering and asking
questions. A good portion of the learning involved in 3.a is concerned
with the meaninj of the words what, who, when, how, where, and why. Who,
when, where and "»w are fairly clear cut. There should be little problem
in teachang them and some amusing, yet informative things could be done,
perhaps similar to the old Abbott and Costello routine of "who's on first?"
What and why are used somewhat more loosely. In fact, many parents and
teachers ask "why" of children concerning things that no adult knows the
"why" of. Perhaps the best guide would be to use a rather narrow sense of
the two words, bearing in mind the age of the children.

- The 4.1 statement concerning the child's ability to ask appropriate questions
—— 1s far more difficult, as it requires assessment of the situation, what he
does know, and what he needs to know before he can formulate the question.
Again, some amusing "left in the dark" situations can be developed, to go
through the process of evaluating the state of knowledge so he can ask a
question, then using the appropriate guestion words.

Some will be difficult, because of children's incomplete knowledge, such as
"when," and "why."

bi. 4
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Examgles:

Home: Use of these terms in routines and play is the best way to
learn. "what did you have for lunch?" "Who was here for breakfast?"
"Where are you going?" "Why do you want a pencilz?*

Man Made Environment: “How do you suppose they're going to get that
big bulldozer moved?" "What are all these trucks doing here?" "When
does the store open?”

Natural Environment: "What's happening outside?" (bad weather) "What
should we plant in the garden?" “Wwhat kind of animal is that?"

School: As above, in home, only different situations. Make up teaching
situations leaving out elements essential to action. Have children
declde what they need to know. Also decide when they have adequate
information.

It
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CATEGIEY IX: COMMUNICATION
S. Competency: Ability to Describe (13)
General Goal: Th .xuld can describe objects, people, animals, etc. to

otrers, selecting salient characteristics to help make
the description meaningful,

Performance s;acmm :

1. The chila can use words to describe objects, people, animals, etc. in
terms of attribotes, using positive and comparative terms to describe,
compare, and contrast.

Lriterion:
s Al aDn

l.a Gaven thiag w describe, the child uses attributes or Qqualities
a8 one means of description.

NOTE: See Category I: Classification
Competencies C, D, and H.

“his criterion and sample item focuses on the spontaneous
expression of many of the items listed in those competencies.
Essentially, it 1s application, in a new situation, of what
the child already knows.

Sample :otivity Item:

A scene familiar and very intercsting to the particular group of
Shiidrern mIST De used, otherwise full performance will not be
3tteipec. Conversation promoting natural speech should be useqd,
rather thazn a simple "Tell me all about this picture." 1If child
CRils an important element, tester can ask about it, to see if
child knows the words on the comprehensive level.

1.b Given —wo items to compare, the child uses attributes or qualities
of the i1tems to tell how they are alike. '

Sample ACtivity Item:

Pictures of twe girls or two boys, different color and length of
hair, different size, both holding a ball, but different color,
€ic. 3y to child: "Tell me how the pictures of these two boys
{giris} are alike.”

i.c Given two items to contrast, the child uses attributes or qualities
of the items o tell now they are different.
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SaFk . & ACTLVILY tem:

< S in a.t above. Say to child: "Tell me how the
Fattures of these two boys (girls) are different.’

3 can describe or relate events, objects, people, and so
T e umpedlate past.

2.2 Sivsn oan event from the immediate past, or an object or person
e nas ust seen, the child can describe it.

Sancle }&. vity Item:

e

TThis mLIning you went to the store. Tell me what you saw and
‘et @

Nobade

Si.t.cral Ferfsrmance Statements:

i. Given Tre statement "Tell me some things that are in your school room,"
T2 20503 Tes yonds by naming several objects in the classroom.

ivern trhe statement "Tell me abcut some of the things you keep in your
cr <esk, locker, or drawer,"” the child responds by naming several

. Given tre statement "Tell me the first things your class did this morcning,”
tne child responds by describing one of the first things the class did that

T. i omoTw plates, twe Cups, two knives, two forks, two spoons, and a bag
arg asxel T omanipuliate the objects then put them in a bag, and asked to
tné things that he worked with, the child will name several things

-

- Sivern Twoc plates, two cups, two knives, two forks, and two spoons, and a
Zaf, arc asked to manipulate the objects then put them in the bag, and asked
Ts reca.l what he did with the things, the child will respond by naming a
few zoings wr did.

T. Giver & croquet mallet {or other piece of sports equipment of similar type)
an: asxzed %o cescribe how tall the object is by measuring it against himself,
the child will respond by saying that the object is as tall as his waist,
caller tran his head, etc.

¢n scme (ngh cubes of various colors and asked to describe the colors
the Tubes, the child resporis by naming several colors.

Py
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iy, Saven some hlocks cf varilous chapes. round, sguare, rectangie, triangle,
tunnel, etc.., and asked to describ: the shapes ~f the blocks, the -hils
. .
S

responds by naming the shapes or describing how

il. iven several pieces of sand paper of various roudidess and asked to
describe the pieces of sand paper, the child responds by d¢ wrikaing some
textural differences.

12. Saven several pieces of soft, partially hardened ard compietely hardened
clay, and asked to describe the differences, the child responis by 2e-
scribing some differences in the ¢lay pieces.

1}, Siven a doll and asked to describe its features, the child responcs by
describing some of the dells features.

id4. Siven a woy truck and asked to describe what the parts look l:ike, the child
responds by describing some of the features.

15. Given rour or five pencils of different lengths and asked toc compare the
lengths of the pencils, the child responds ty sayirg this cne is longer,
this one is shorter, or the shortest, etc.

16. siven four kinds of chocolate ranging from bitter cocoking chocolate to
milk chocolate, and asked to describe how each Plece tastes, the child
responds by using words like bitier, sweet, sour.

17. Given four or five pieces of cloth, wool, corduroy, cotton, and muslin or
cheesecloth, and asked to describe the differences in cloth, the child
responds by using words like thin, prickley, smooth, thick, roeugh, see-
through,

seneral Comments:

Much of this competency has been covered in Classification. DPlease reler
there. However, there are many other descriptive terms that are appropriate
to use, such as "round" (be sure to include both plane and solid examples of
this), pretty, sweet, yucky; all kinds of personality characteristics, such
4s mean, smart, likeable, funny, silly, sleepy, wide awake, grablby, etc.

Yur language doesn't always fit into neat categories. Use the mdore oommon
of these, and try to throw in some typically Appalachian ones. Encourage
perceptive, individualistic answers.

Because thesc items focus on expressio~, some effort must be made te elicit
. that, It may be that these are most appropriate to home visitor and schocl.

Successful performance of l.b and l.c will incluge grasging of concepts
"same, alike, etc." and "different, not alike, not the same™ as well as the
ability to expsess the descriptive words.

Examples;:
See Classification. It is very important to keep these interesting and
intriguing.
e
(9

75




CATEGORY II: COMMUNICATION

E. Competency: Ability wo Articulate (14)

General Goal: The child speaks s0 others can understand ham.

?grzcrmancg Statement:

1. The child pronounces words in his oral vocabulary correctly according
to iocal custom and age-norms,

C:iterion:
iI.a In a running or selected sample of the child's speech, articulation

is judged to be appropriate according to age-norms and local custom.

Sample Activity Item:

Use age-appropriate items from articulation test, modified by
local pronunciation patterns.

Performance Statement:

2. The child speaks audibly.

Criterion:

2.a

In normal conversational or classroom setting, the chiid speaks
so others can hear him.

Sampie Activity Item:

Ir a natural setting, child speaks at acceptable level of loudness,
as judged bv speech specialist.

Performance Statement:

3. The child speaks so others can understand what he is saying.

Criterion:

3.a

in normal conversational or classroom setting, the child speaks
sc others can understand him.

sample Activity Item:

In a natural setting, child speaks so words "make sense,”--word
order, choice of words, relative clauses, and so forth, judged
by the speech specialist.
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Performance Statement:

4. The child speaks when it is appropriate.
Criterion:
4.2 When asked a question, engaged in conversation, in need, wanting
to express something, and so forth (including "just for fun"), the
child is willing to talk,

Sample Activity Item:

In natural setting, child can answer question he knows the answer
to or engage in conversation. Competence determined by speech
specialist or teacher,

4.b The child refrains from talking at inappropriate times, such as,
when teacher is reading a story or parent is talking to someone
else,

NOTE: The appropriateness of the time and place for speech varies
widely with custom and situation. What parents don't allow,
teachers may encourage, or vice versa. What really needs to
be done is to either strive for consistency or teach child
to "read" situation.

Additional Performance Statements:

3. Given the statement "Name your very favorite foods," the child responds
by naming audibly at least three foods.

6. Given the statement "Tell me how to get to the playground (oxr outside)
from here," the child responds by giving an audible direction, such as
"out there," or "go through the big doors," or "past the post office," etc.

7. Given a picture full of active children, men, women, and animals, and asked
to describe what is happening, the child resronds by ¢ascribing audibly some
action in the picture.

8. Given an experience popping corn, and asked to explain how the corn turns
into popcorn, the child responds by describing audibly some steps involved
in popping corn.

9. Given a plate, pencil, and a large piece of paper and asked to trace around
the plate on the paper, then explain what he did, the child will articulate
the things he used and how he used them.

10. Given a picture of a boat floating in a bathtub, and asked to tell what is

happening in the picture, the child will respond by describing the positions
of the boat and the objects in the picture,

HY)
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1l.

13,

14,

15.

1o,

17,

18,

19,

20,

24.

Given a gerbil in a gerbil run and asked to describe what the gerbil
can do in the run, the child responds by describing where the gerbil
can move and/or what the gerbil does and eats.

Given an eggbeater and time to play with it and asked how it works, the
child will respond by describing how to turn the handles in order to make
the biades go around.

Given several crayons and asked the question, "How many crayons do you
have?”, the child will respond by stating or counting a number (not
necessarily the correct number).

Given a group of five children around a table, or in a cirxcle on the
floor, and asked to say their names going around the circle, the child
will respond by givaing his name when his turn comes.

Given a group of children seated around a table or in a circle, and asked
to find some things that are red, yellow, or blue, the child responds by
looking for and naming some red, blue, or yellow things.

Given a classroom situation where the children are talking informally,
and asked by the teacher to stop talking, the child responds by not
talking.

siven a group situation where children are listening to a story, the child
responds by listening to the story and not talking,

Given the question, "Will you tell me about your family, your brothers and
sisters, and your parents?", the child responds by listening to the question
without talking.

Given a pack of crayons and asked to name the colors, the child responds
by pronouncing the names of the colors correctly.

Gaven blocks of varying size and shape and asked to describe the blocks,
the c¢hild responds by pronouncing words correctly as he describes the
blocks.

Given the question, "What kind of house do you live in? Tell me about it.",
the child responds by describing his home using correctly pronounced words.

Jiven a puppet of an old man and asked to say "Bring me some coffee"” like an
old man would say, the child responds by speaking the phrase using some in-
flaction or change of tone.

Given some cancy to eat and given that the candy is immediately snatched
from the child's hands, the child responds by demanding or asking for his
candy using a voice changed in inflection or tone.

Given a picture of two children walking on tiptoes past a dark cave, and
asked how one child would probably call to the other, he responds by demon-
strating a whisper or voice changed in inflection, tone, or volume.

5
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Since performance statements 2.3, «.&, 3.& are Jiniws bl

speech competence, they can really only de zaochr in fare =z face work.
For general guidance, perhaps you could refer w2 a nody 2f literature on
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“Positive" emotions should be given at least equal time to the so~-call
"negative" ones. ‘

Examples:
Home: Jealousy, surprise, pride, disappointment, 2xclusion, "belonging,"
"regret, etc., are commonly experienced and shown, as well as the more
vaually stressed emotions.
School: Impatience, pride, pleasure, excitement, being hurt, loneli-

ness, regret, exclusion, etc. are commonly experienced and shown, as
well as more usually stressed emotions.

"4
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CATEGORY II: COMMUNICATION

G. Competency: Ability to Use Non-Verbal Clues (16)

General Goal: The child can comprehend and use typical methods of non-

verbal communication, as culturally appropriate.

Performance Statement:

1.

The child recognizes and uses posture, hand and arm gestures, and
facial expressions as modes of communication.

l.a

l.b

Criterion:

Given a picture illustrating or ¢ demonstration of typical
posture, hand and arm gestures, or facial expressions, the
child gives evidence of understanding their meaning,

Sanple Activity Items:

"What does it mean when I make my head go like this?"
Nod head.

Shake head.

"What does it mean when I move my hand like this?"
Beckon with hand.

Wave hand.

"What does it mean when I look like this?"
Frown, look stern.

"What does it mean when I slump down and hang my head, like this?"
Given an idea to communicate non-verbally, the child can do so.

Sample Activity Items:

"How could you tell me where something is without using any words?"
"How can you say yes without using any words? . . . No?"

"How could you show someone you really liked them without using
any words?"

"How many ways can you tell someone goodbye, without using any
words?"

NOTE: Children may use gestures which are not * ommon." Evaluator

should value originality and creativeness, as well as grasp
of the ordinary.
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Additional Performance Statements:

2.

3.

9.

10.

11.

12.

13,

14.

Given a short obstacle course set up with chairs, tables, classroom blocks,
and given time to go through the obstacle course, then asked to pantomime

~ar act out going through the course, the child responds by pantomiming the

course.

Given a jump rope and time to try to jump rope and asked to pantomime
jumping rope, the child responds by pantomiming the act.

Given the statement, "Can you act out fixing supper of scrambled eggs
and toast," the child responds by pantomiming the act of cooking and/or
fixing and serving supper.

Given a shoelace and some large wooden beads and asked to string four or
five beads, then asked to pantomime beading, the child responds by panto-
miming the act of beading.

Given a drum and asked to play it, then asked to pantomime playing the
drum, the child responds by pantomiming the act of playing the drum.

Given a piece of paper and crayons and asked to draw a picture of himself,
the child responds by drawing some parts of his body.

Given an experience playing with a drum, and given a piece of paper and
crayon and asked to trace around the drum onto the piece of paper, the
child responds by tracing one part of the instrument.

Given a piece of paper and a pencil and asked to write his name or initial,
the child responds by writing his first name or initial of his first name.

Given a toy truck to work with and asked to draw a picture of the truck,
the child responds by drawing some parts of the truck.

Given a magazine and asked tc find and cut out é picture of a person that
is like the child in some way, the child responds by finding and cuttang
out a picture of someone like himself.

Given a piece of paper, a paint brush, and paint, and asked to paint a
picture of a flower, kite, boat, or other object, the child responas by
painting a picture of an object.

Given several pictures of a clown in the same situation and clothes, but
showing several different postures, and asked if the clown feels the same
in each picture, the child responds by saying no - and/or explaining how he
feels or looks in the different pictures.

Given a picture of a child sgitting down on a carpet with his back to the

camera, and asked what the child might be doing since he is sitting down,
the child responds by naming something that a child could do sitting down
(reading a book, playing a game, building with blocks, etc.).
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15. Given the statement,‘"Can you show me by the way you stand how it feels
to be very, very tired?", the child responds by changing his posture to
express tiredness.

16. Given the statement, "Can you show me by the way you stand how it feels
to stretch when you get up in the morning?”, the child responds by changing
his posture to show how he stretches,

17. Given the statement, "Show me how you could say 'I don't know' without
talking," the child responds by shrugging his shoulders.

18. Given the statement "Show me how you could let me know you want some candy
without saying it," the child responds by gesturing.

19. Given the statement "Show me how you can say goodbye to someone without
talking," the child responds by waving goodbye.

20. Given the statement "Show me how you could tell someone to come with you
vithout talking," the child responds by motioning for someone to come.

21. Given the statement "Show me what the traffic policeman or the patxol boy
does to stop cars S0 you can get across the street," the child responds
by showing a halting motion,

NOTE: It may be helpful to use a mirror with the following to insure that
children see a change in their facial expressions.

22. Given the statement "Show me how your face would look if you have just eaten
a piece of lemon or something else you don't like," the child responds by
using a facial gesture.

23, Given the statement "Show me how your face would look if you were surprised
with a big present on your birthday," the child responds by using a facial
gesture.

24. Given the statement "Show me how your face would look if you fell down
and scratched your knee," the child responds by using a facial gesture.

25. Given the statement "Show me how you would pose for a picture," the child
responds by smiling or otherwise altering his facial expression.

veneral Comments:

Note that the comprehension, then expression sequence is again being used,
this time non-verbally. On recognizing the moods and expressions of their
elders, children are usually better than adults. They "know" what you feel,
even if they can’'t put it into woxds. On the nwre intellectual level, many
of our non-verbal communications have become like symbols, and the children
can benefit from direct teaching.
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Examplesa:

Home: Shaking and nodding head, hands on hips, lips compressed,
sh-h-h, goodbye, pointing, kiss, hug, etc.

Man Made Environment: Stop light, railroad crossing, "Mr. Yuk,"
skull and crossbones, international highway signs, brand names,
"Smile" face.

Natural Environment: Dog wagging tail, tail between legs, licking
someone, snarling; cat purring- arching back, fur fluffed, meowing.

School: Hand upraised to stop, finger on lips to signal quiet,
"come here,” smile--"that's fine," kiss, hug.

Might be interesting to use some sign language for the deaf.
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CATEGURY: COMMUNICATION

Seneral Astavit.es

ACTIVITY Oki .
Mare a a8t i some [cbs that could be cone in the kitchen
Ly various members i the family. After the list is made, ask
trie child tc tell wnwo he thinks would be the best persorn to
G0 each Jur ant why. Help the child pick appropriately.
CUESTIONS ;
A. W®WhT 37 yoo tnink culd do this job?
B. WRy 1s he’she the sest person?

C. <Coulc anvene else do it?

J. WhLC nas the nest/least soks?

21 * ne would need for a party and who he
woulg invite. I e child has difficulty deciding who to invite,
talk abcut various pecple. FRole play people interacting with _

each other at the party.

STIONS:

tr

gt
w =

IR}
S
{h
o
&
g
W

A. Wnha
b. Where &c you Tome rom?

C. Tell me anout your family.

3. ACTIVITY: Descriting attributes

everal p.efes ¢f silverware, several dishes, and
kinds ¢f OoGkLng €guipment are within view of the child,
2sk him te pick cne “tem {rom the set and tell you about it.

Esx nim ¢ 3¢ thls with several of the items from the set
of objects. Encourace the cnild to tell you many things about
the object.

20
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Alrer tne omild nas locked at and described the objects,
235 IR IS Sampare two objects. kepeat this with other pairs

A. #0at Zan you tell re about this?

[}

- =m0 you think we could use this?

Z. fen you think of any other ways we might use this?
Z. @cw L% tnls sbhject like this one?
L. 2an _2v think of anv other ways they are alike?

4y

- Wow .8 thig object different than this other one?
. Are there any other ways that they are different?

- AITIWITY . Imitating action with kitchen tensils, dishes,

-

srowide the child with real dishes, utensils, pots, and
.7:t. Ask tne ctnild to pretend that he is making a cake.
-yt Ll ksnnW yo3 New he would use the spoon and the eggbeater,
e 2 wo 2 DUl the patter in the pan, and then how he would
-7 Lie Caxe Ans eat 1it.

SL: ometimes very ycung children are unable to pretend to make
-.t-tns oI ooects and need real objects to demonstrate the action.
4 Tan MAaXE ThLS activity harder by showing the child a picture
Tl cect and asking him to demonstrate the action, and still
..t 2y given only a verbal cue, e.g. "Show me what you
-1 .t oa o, an eggheater.”

L]

- o¥cL tell me abour what you are doing?

a4 e - -

- ATTIVIT::  Imrtazing the sound of objects

Frowise the child with utensils, dishes, pots, aad pans.

Aollw The CIlld to manipulate and explore the objects by playing
w.in them. Asx the cnild if he can make a sound like the sound
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of the spoon scraping on the bowl, the sound the eggbeater makes, etc.
QUESTIONS :

A. Do ycu think the fork will make a sound when yocu
tap 1t on the plate?

B, Can you tell me about the sound the eggbeater makes?
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CATEGORY III: COORDINATION

A. Competency: Ability to Construct {17)

General Goal: The c¢hild can use raw materials and tools to construct
representations or objects.

Performance Statement:

L. The child can use raw materials and tools to construct representations
or objects.

Tools Raw Materials
Pencils, crayons, scissors, Paper, paste, paint, ribbon,
¢halk, hammer, paint brush, clay, dough, mud, string,
nails, screwdriver, saw, etc, wood, metal, cardboard.

fabrics, scrap items, etc.
Criterion:

l.a Given a limited but varied array of tools and yraw materials, the
child can construct something of his own choosing.

Sample Activity Item:

Child is given paper, paste, wood scraps, fabric, scissors, nails,
hammer, and crayons. Say to child: "Here are some things you
can use to make anything you want anyway you want. Show me what
you can do." Assess for ability to use tools, successful manipu-
lation of raw materials both by hands and tools, and imaginative
or realistic construction.

Performance Statement:

2. The child can assess appropriateness of tools and raw materials for a
given construction,

Criterion:

2.4 Given a specified construction, the child can select tools and
materials to make it.

Sample Activity Items:

Have array of tools and raw materials, or pictures of tools and
raw materials. Specify construction wanted, and ask chiléd to
choose materials he would use.

What do you need to make a painting?
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What do you need to make a boat?

If child's answer is not what is anticipated, ask him to
show or tell you how he would do it. Imaginative answers
should be valued, as well as anticipated ones.

Performgnce Statement:

3.

The child can construct a specified object from tools and materials
made available to him.

Criterion:

Jd.a Given appropriate tools and materials, the child can construct
A specified object or shape.

Sample Activity Items:

Make a circle and 2 squares out of these plastic pieces.
Make a cube out of this clay.

Here is a hammer, nails, and some pieces of wood. See if you
can make something to sit on.

Use this chalk and chalkboard to draw a man . . . a face.

Assess for relationship of parts to whole, as well as versimilitude.

Agditional Performance Statements:

4.

Given a picture puzzle of a man divided into eight body parts and asked
to put the puzzle together to make a man the child will put all the parts
together correctly to make a man.

Given six parts of a toy truck and asked to assemble the parts to make a
truck the child will put the parts together correctly to make a truck.

Given a paper plate and a box of crayons and asked to make a face the child
will draw two eyes, two ears, two eyebrows, a nose, a mouth, and hair on
the paper plate to make a face,

Given an outline of a flower such as a tulip which includes the blossom,
stem and two leaves and paper shapes of the stem, leaves and blossom, the
child will paste the paper shapes on the outline correctly to make a tulip.

Given a paper rectangle and four equal strips of paper and asxed to make

a table the child will put the rectangle and strips together correctly to
make a table,
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9, Given a choice of wood, newspaper, a brick, cardboard, rubber sheeting
(or a piece of rubber innertube), and asked which material could be
used to make a real house someone could live in the chi'd will respond

by choosing the wood or'the brick.

10. Given a choice of construction paper, a cotton bed sheet, a fuzzy blanket,
a square of oil cloth, and paper towel and asked which material he would
use to make a coat to wear outside when it is snowing the child will re-
spond by choosing the fuzzy blanket or the oil cloth.

11. Given a choice of wood, plastic, paper, rubber, and metal and asked which
material he would use to make a pot to ¢ook with on a real stove the child
will respond by choosing the metal.

12. Given a length of sewing thread, string, rope, picture wire and asked to
make a clothes line for the family washing the child will respond by
making a rope clothes line.

13. Given four boats made of clay, newspaper, cardboard and styrofoam and asked
which boat could be played with in the water the child will respond by
choosing tbe styrofoam boat.

14. Given a ball of clay and asked to make a cup the child will respond by
molding the clay into the shape of a cup and roll a small piece of clay
into a strip and attach it to the cup for a handle.

15. Given paper, scissors, and paste and asked to make a house the child will
respond by cutting a house shape from the paper and then cut a door and
window out of paper and paste them on the house.

16. Given mosaics and paste and asked to make a picture the child wil). respond
by pasting the mosaics on the paper in the shape of a house, a man, or a
flower.

17. Given paper, scissors, paste, and crayons and asked to cut some circles
and make a snowman the child will respond by drawing a small, medium, and
large circle on paper, will cut them out, paste them on a sheet of paper,
then use crayons to draw a hat, eyes, nose, mouth and buttons.

18. Given clay and asked to make a man or an aaimal such as a dog, cat, cow or
horse, the child will respond by molding pieces of clay into various parts
and putting them together and include all the parts.

19. Given paper and crayons and asked to draw a man the child will respond by
drawing a man with at least eight parts and will include facial features,

pants and a shirt.

20. Given some blocks and asked to make a house the child will respond by building
four walls, a roof and a door; or, the child will respond by building an out~-
line of the house and include two or more rooms with a dvor leading outside
the house.
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2l1. Given bottle caps, some wood, nails, and 2 “ammer and asked to make a
car, the child will nail two bo2rds together, one zon top of the cther
and two bottle caps on each side, one im the front and one on the back.

22. Given strips of wood, nails, and hammer and asked to make an airplane, the
child will use three pieces of wood to make the body, wings, and tail of
the airplane.

23. Given some assorted hlocks and paper and asked =2 Suild a village the child
will build three buildings, a bridge and a road.

24. Given some tinker toys and plastic discs ans asked to build a car or a
motorcycle, the ¢hild will build a car wath feor parts and a motorcycle
with four parts.

25. Given a two dimensional Paper or woogen Sirsle out o into four equal parts
and asked to make a circle, the chilg Il put the parts together correctly
to make a circle.

26. Given a paper rectangle cut into four eccal parts and asked to put the strips
together to make a rectangle the child will respond by putting the four parts
together to make a rectangle.

27. Given a set of unit blocks or paper snapes, sguares, rectangles, triangles,
equal to half the square, rectanmgles half the widehk of the other rectangle
but the same length and rectangles ecsal To half the sguare and asked to put
the shapes together as many ways as possitle =c make a} squares, and b)
rectangles.

a) the child will put two triangles Together to make a square and
two small rectangles together to ma¥s 2 scuare.

b) the child will put two sguares tocether tc make a rectangle
and put two narrow rectangles Iogetder to make a large rectangle.

28. Given a two dimensicnal circle cut imto foxr strips and an outline of the
circle and asked to put the strips together =c make a circle within the
outline the child will put the strips together within the outline.

General Comments:

" Little elaboration is needed here. Just kesep the aporoach "open,” so that the
child's artistic and constructive impulses are not forced into t0O0 narrow
channels.

Some interesting and imaginative films con cller zh:ildren's constructions are
available from ACI Films, They are Oome by Peter ¥inkler and his wife, and
might give some starter ideas.

Examgles:

rialis. WnaT abour a stick in the sand

or dirt; water on sidewalk or fence; lezaves and sticks toc represent something, etc.
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CATEGORY III: COORDIRETIOS

B. Competency: Ability oo Copy (18)

Seneral Goal: The child can copy SYRDGLIE, BLRPED, RIBCLE DEASTNE. SERICS,

and movements.

Performance Statement:

1. The chila can copy symdols, shapes, and sample fessgnE.

Critexioa;

1.2 Given a visual symbol, shape, or Eimple Gesdigr, The mnF sme

COpY by drawing it.

Sample Activity Items:

Give child crayon and paper. Dispiay items ©o D¢ mnoer cos an

a time. Draw this: e.g., circle, X, B, peczecz 8 A OO L.
square, etc., exactly like vou see it on this eper . T g Loox
At it while you work.

Performance Statement:

2. The ¢child can repeat sounds, including words anus sencenoes.

Criterion:
R —
2.a Given a sound, word, or sentence, the TISLT THI TEpeRt It emgatld

as it was mpade.

Sample Activity Items:

I'm going to make some sounds and YOu IEPEET TIME e T,
exactiy as I make them.

Cat meowing.
-
a, a
o NOTE: May wish tO use letier souncs ori_tews ssus
€, e difficulty with.

Hill, creek.

Pickup, caa't.
I like apples.
I want to play.

NOTE: For sentence imitation, it BIGHt DE DEET T s Imiloemogl
language, local register and SLBIETT.  IINT AT BN KIIETS
may be varied.



rerformance Statement:

3.

The child can imitate gestures and movements.
Criterion:

J.a Given a gesture or movement of person through space in a
particular way, the child can imitate it.

Sample Activity Items:

Tell child: "I'm going to do something and I want you to do it
exactly like I do."

(NOTE: Do not face ¢hild and attempt to use left and right.)}

Blink eyes, hold up three fingers, etc.
Skip, hop, sway, step-slide, swing arms and march, etc.

Per formnce Statenents:

4.

5.

.

8,

9.

Given a picture of a garage and a picture of a store six inches t¢ the
left and asked to draw a line to show the rocad between the garage anl the
store the child will draw a reasonably straight line from the garage to
the store, ‘

Given a rectangle strip of paper 5" x 10" with five lines drawn on it 27
apart and 4" long and a pair of scissors and asked to cut all the lines
and stopping when the line stops the child will cut 5 lines.

Given a 9" x 11" sheet of white paper with eleven black lines drawn nori-
zortally and 9 black lines drawn vertically and five large dots rarcdomly
drawn on the paper and asked to use a crayon and draw a line connecting

all the dots the child will find all the dots on the lined paper and connect
at least four of the dots.

Given a length of y:rn, a straw cut into one~half inch pieces, several one
inch circles with small holes in the middle, blunt needle with large eye
and asked to string a circle and then a straw on the yarn until all the
shapes and straw are used up the child will string all the circles and
3traws on the yarn.

Given a plastic bottle with a 3 inch opening, five wooden clothes pins and
asked to drop the clothes pins into the bottle holding the hand a foot away
from the bottle opening the child will drop at least 4 of the clothes pins
into the bottle.

Given five small blocks, a cardboard box and asked to stand on a line 5 feet
away and toss all the blocks into the box the child will toss at least three
blocks into the box.
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13‘

i8.

20.

1.

Given eight inch cubes and asked to build a tower that wisl wst fall the
child wall build a stable tower.

Given a heavy piece of cardboard two feet long and nine inches wide with a
circle, square and triangle cut frowm it and asked to trace a gircle, sQuars
and triangle the child will trace a circle, square, and triangie.

Given a wooden cirzle and a square, Paper and crayon and asked - usa the
wooden circle and square and make one of each on the Faper the child will
trace around the circle and square on the paper.

Given a circle, square and triangle drawn on a Fiece of paper and asked
to draw a circle, square anid triangle the child will draw 2t Ieast two
of the shapes on the paper.

Given a lengtk of yarn and a picture of a circle and a sguare and asked
to make a circle and a square from the yarn the child will form the yarn
into the shape of a circle and a sguare.

Given a tape recording of the sound of a siren and askad to make the same
sound the child will vocalize the sound of a siren.

Given a model of clapping the hands together to make a lood sound ard a
model of clapping the hands quietly or softly and asked o imitaze the
sounds the child will respond by clapping hands together icodly and guietly.

Siven a picture of a cow, a duck, a cat and the scund of each aninal and
asked to imitate the sound of each animal the child will make the apgTo-
priate sounds,

Given the model of first clapping hands and then stomping feet and asked
to make the sound pattern the child will clap hands and then stomp feet.

Given the sound of a clock ticking, the playing of a guitar, and asked o
izitate the two sounds the child will resporxi by making a ticking sound
and a guitar playing.

Given the action of a ball bouncing and asked to imitate the action =he
child will pretend to bounce a ball.

Given the action song “I Touch My Head, Shoulders, Knees, and Toes,” and
asked to do the actions modeled in the song the child wiil imitatae four
actions.

Given the song “Open Them, Shut Them, Give a Little Shake® and asked 2o
open hards, c¢lose hands, shake hands with the song the child »wiil repeat
the actions correctly with the song.

Given a picture of a boy running, jumping and skipping and asked 2o do what

the boy in the picture is doing the child will respond by Iunming, lumping
and skipping.
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Schons Lot chdldres frecly use pencils, chalk, felt pers, ets. s
CROTILMtion: §ive informal copying tasks. Mrite name on Azt japer
ZBiid owes Lt to let Rim see his pame, vocal and word playe, songs,
Frays, Sollow the leader.
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Acniticnal Performance Statepents:
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Siven five familidr chjects on a table when asked to cover eyes while one
iz takez away and then view the objects on the table and name the object
which was taken away will respond by correctly naming the obiject whach
was removed.

Sivan five unlike objects to manipulate and asked to find two of the
cbjects Irom a mystery bag containing the five objects by touch alone
“he chilzd will respond by finding the two objects.

wiven Zive bottles each containing a familiar material with a distinct
oCET auc asked £o matco the odor wath the material the child will correctly
matel the five odoxrs with the five materials.

wiven five familiar objects and a part from each object, when shown the
PATTS and asked to match the part to the object the child will match the
Facts to the objects correctly.

wuen five ob)ects which make distinctive sounds {telephone, dog, drum,
ow bell, duck) and the taped recorded sound made by each object and asked
& match the sounds to the objects will respond by correctly matching the
fiwe sounds to the five obrects.

Givez a sunple story describing a character doing an action and azked to
draw a pisture about the story the child will draw the character separately
Srum the actisn.

slven scoe pictures of people and asked to draw a ®an, the child will respond
by drawing a clothed man wath head, body, ar=ms, legs, fest, hands, figures,
and fac:ial features.

Sivea a oy truck to manipulate and asked to draw the truck the child will
draw the tzuck from a side view and include the body of the truck, two wheels.

siven a three dimensional house made of cardboard o manipuiate and asked to
araw a pioturs of the house the child will draw the house front view with a
docr, windows, chimney coming from the side of the roof with smoke curling
Trom it, flowers taller than the house and a sidewalk.

=iveq a set of rubber dolls representing a family and asked to draw a
family e cnild will draw the mumber of pecple in his own family with
-ittle atrention given to the actual size of the samily wmembers, family
PanCars Jmportant to the child wall be largest and drawn with the most
detasl.

s.ven verSal directions to draw a triangle and a scquare the child will
surrectly draw a triangle and a square.

3iven versal directions to draw a circle and an ellipse the child will
Taspond Ly drawing two circles.
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General Commentsx

The physical coordination and mental integration required to draw gradually
develops through the child's growth and development plus plenty of opportunity
to actually draw, using any appropriate tool., Rhoda Kellogg has documented
some of this and it would be wise to refer to her work, Please note that the
capturing of "essence"™ is valued, as well a* life-like represantation,

About the only caution is to avoid the "¢oiuc in the lines" syndrome. "Coloring"
is not the same as drawing.

In asking the child to draw a shape or symbol, check to make sure he knows it
first,

All the performance statements are asking the child to draw from memory, although
in 1.12, he may choose an item he sees, which is O.X.

Examples:

Any tool or medium is appropriate, from soapy water to oil paint.
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CATEGORY IIXI: COORDINATION

D. Competency: Ability to Use Body to Express
Ideas, Intentions, and Feelings (20)

Ganeral Goal: The child can use dance, dramatic play, and role play to

express himself through movement.

Pe:fozganqe Statement:

1.

The child can use simple dance to éxpress ideas and feelings.
Critaerion;:

l.a Given a direction to express a familiar idea, or feeling
through dance, the child can do 80,

Sample Activity Item:

Set "mood” or feeling, mo child has something to go on, then
ask him to dance to show how he feels. Feelings or ideas could
be happiness, loreliness, anger, etc. Group expression, with
observation of individual children might work well.

Performance Statement:

2.

The child can use dramatic play and role play involving body movement
to express ideas, intentions, and feelinrgs.

Cri;grion:

2.2 Given an idea, intention, or feeling to express, or "act out," the
child can do so.

ngp}qVActiv;Szfltems:

Show me how you would get ready to go to the store with your mother
if she told you that you could have an ice cream cone.

Show me what you would do if you got a brand new, great big tricycle.
Show me how the big crane puts a steel beam into a building.

Show me how a baby feels when he has just been fed and is a11 ready
to go to sleep.

Show me how you could let somebody know not to bother you.
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Additional Perfoxuancn Statements:

3. Given a pantomime of the action of pushing and asked to label the action
the ¢hild will respond with the word pushing.

4. Given a hand gasture to stop and asked tO name the gesture the child will
respond with satop.

5. Given a pantomime of the action of pulling and asked to label the action
the child will respond with the word pulling.

General Commonts:

The critical clements here are hot primarily cognitive or motor, but affective.
Cognition is involved, of course, in that the child must be able to put himself

in another situation, another's place, and this involves cognitive processes.

Motor skills--~or lack thereof, obviously place an upper limit on what children

can do at a given age or without tyaining, However, for these purposes, an ~
accepting, encouraging, “open," warm, climate that values these modes of expres-
sion will enable most children to “"loosen up" enough to participate satisfactorily.
Some coaching and teaching may be necessary. For ideas on this, see Sara Smilanski
and Brian Sutton-Smith in the NAEYC publication, Play. Doubtless, the modeling
effect of adults can either facilitate or impede these body expressions,

Examgles:

Home: 2.a is more likely to be done at home than l.a, dance, Ask the child
to re-enact simple events or actions around the house. Perhaps re—-enact some~
thing sgen on T.V., or in the yard (bird flying, butterfly emerging).

School: Both planned and spontaneous movement are much in order. To oncourage
these competencies, it should be fairly expressive, not the highly structursd
directions and imitations found on sore records and songs. The imitatinn skills
are taught elsewhere in this section.

Teacher should also facilitate dramatic pPlay through providing props and through
Smilanski and Sutton~Smith techniques,
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CATEGORY III: COORDINATION

E. Jlompetsmcy: Abality to Control Lavrge Muscles (21)

Geperas Goa.. e ¢ilild can contrel his large muscles to make them
wrre as he wants to.

MM S@;m 3

1. The chald can move his whole body or parts of the body in response

te oral Zorectiocs.
Criteriow:

%

c.& Gives an oral directlion to move in a way requiring large muscle
ToRIxnl, ke ohild can do so.

Sim;_;«e Bot.vity Itemg:

Bp o sae foot.

—et s sa you ride this tricycle. (Some children at age 6
ras ride bhicycles.)

Saxry wris Rig ox across the room,

- Gives an oral direction to move in a way requiring cognitive
coatzc. ¢f larze muscles, the child can do so.

Sanc.e Aowivity ITtems:

WLy tacioward, taen forward.
Jake Ihrew staps sideways, then stop.

Saow me tow you could go across the room with 3 parts of your
oy tmuacihiang the floor.

Ferfornd nce STatement:

4. The goild cas talance numself in appropriate situatioans, both standing
£l and mowing.

Cxaterioem:

-8 3aveS i3 a9 appropriate static balance task, the child can
cxReCEte L.

Sawpse ACTIWity Item:

Stasc o2 com ‘00T as long 45 you can.,

N .
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Guneral Comments-
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CATEGCRY 123: COORDINATION

F. Competency: Ability to Control Small Muscles (22)

General Goal: The child can control hand and arm muscles in age
appropriate tasks,

Parformance Statement:

1. The child can use hand tools and instruments effectively.
Criterion:

l.a Given a task to do involving use of a hand tocl or instrument,
the child can complete the task.

Sample Activity Items:

Draw something with this pencil.
Use these scissors to cut the paper.
Hammer these nails into this bhoard.

Perfornance Statement:

2. The child can manipulate small objects effectively.
Criterion:

2.a Given a selection of small manipulative objects, the child can
successfully complete the manipulations he attempts.

Sample Activity Item:

Let child choose tasks from a selection of objects to manipulate,
such as nuts and bolts, small beads, tiles, locks and keys.

2.b Given . direction of what to do with a small manipulative object,
the child can do it.

Sample Activity Items:

Hold this toothpick in one hand and put these little metal
rings on it.

Screw these nuts on the bolt and then unscrew them.
Perfo;!nnco s;a:g-entz

3. The child can change his movements in response to the observable effects
of previous movements.
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Criterion:

3.a Given an observable effect resulting from his previous movements,
the ¢hild can continue or correct his » sements,

Sample Activitx Items:

Given a simple line design to copy on an "Btch-A=-Sketch" the
child can correct his movements as he works.

Give child a maze task, observe to see if he can correct mistakes,

If jar 1id doesn't loosen one way, child tries tucning it another.

General Comments:

Almost all these abilities result from the child's maturing mind and body having
Plenty of chance to attempt, practice, and master tasks requiring use of small
muscles. There is no shortcut to mastery, nor any quick and easy way to teach.
It is a slow, laborious construction of the skill.

Performance statement 3 does have Plenty of cognitive elements involved. Some
adults don't do as well as some children.

Examples:

Home: Stringing buttons, nuts and bolts; carpentry work; stringing beads;
using drawing and writing tools; working puzzles; Lego; film cans to open and
close

Natural Environment: Arranging pebbles, shells; stringing berries, popcorn

School: As above, plus mazes; plastic threading and construction toys; film
cans; Awake cans with little toys inside, etc.

i
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General Activities

1. ACTIVITY: Pantomiming the use of disbes, Uhensols, R
and pans

Provide the child with real dashes, utens:.s, ;rm ans
pans. Ask the child to pretend that he is having s Dorndy
party and to show how he would use the pots and paus zud
uteans:ils to make a cake and Yool Aid for the parry.  REE LR
e show how he wounld use the cups, wtensils, ant disnes
¢at the cake and drink the Eool Aid.

QUESTIONS :

A, Can you stir the cake with the knafe? wy ao Fou
think s0?

B. What will you need to serve the cake, the Kool .05
2. ACTIVITY: Lining cupboard shelves and drawers woth BT

Provade the chila with paper the exact size o f:1r saop
shelf and drawer. Ask the cnild to fit a PRper o eaon mnell
and drawer. Then cut the paper for one xhel® into Twe PERTTE.
mmnmseelfhemsmnfxtthepm.:m*mm
Make the activity harder by cutting paper into four c:z.w...
parts and ask the child to fit the paper on the shel? or crpwes.

—

QUESTIONS :

A. Do you think you can finé a PRAper o f.t enxsh BhuelS
each drawer? Show me.

B. If I cut the paper intc DmOre pieces, ao POL Lhine
1t will szill fit? Show me.

3. ACTIVITY: Tracing around objects {utensilis, FOLE, PERE. AT Toutes
to make outlines for cupboard shelves BuS Sraesss

Provide the child with utensils, Sisbes. POLS, pANE., CRIEGITRD SR
$C1330Ts, and colored markers.

Prnh
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NOTE: This activity can be done in three steps or two steps
covering a time period of two to three days, depending upon

the c¢child's ability to trace and cut. The first step might

be tracing and making outlines for all the dishes; second step
tracing the pots and pans; and the third step tracing the eating
utensils.

Ask the child to trace around the dishes, pots, pans, and
utensils to make an outline of the objects, and then to cut out
the outlines. Next ask the child to match the objects to the
outlines.

QUESTIONS:

A, What could you use to make an outline that would look
just like a plate, cup, fork, etc.?

B. What would you need to do first, next, last?

C. Will you need one sheet of paper for each object?
Why do you think so?

D. How can we place the objects on the paper? Show me.

4. ACTIVITY: Fitting the outlines on the shelves and matching the
utensils, pots, pans, and dishes to the outlines

Provide the child with a length of newspaper cut the approximate
size of the actual shelf, the paper outlines, tape and dishes, pots,
pans, and utensils.

Give the child the strxips of paper and the objects and ask him
to show how he could fit all the dishes on the shelves so that there
would be room for everything. Then ask the child to fit the outlines
on the real shelves with tape and to put the real dishes, etc., on
the shelves but matching them to the outlines.

¥

QUESTIONS::

A. How do you think the things should go on the shelves?
What things would you put together?

B, Can you think of another place to put the cups?
NOTE: The child might think of hanging the cups.

C. Do you think you can put all the things on one shelf?

M‘,.‘Lilfi



5. ACTIVITY: Drawing a picture «d the dishes, pots, pans, and
utensils arranged on the shelves

Provide the child with crayons and paper.

Ask the child to draw a picture showing how the ctupboard and
drawvers ook with all the things arranged.

QIESTION

Can you tell me something about your picture?
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al.ticnal Ferfcrgance Statements:

<l

- Lvren 2 an ¥ powdered paint and a glass of water and asked to predict
whEt woull lappwn ;:‘ they wme mixed together the child would respond
ET o they weuld maks pasnt of the same color.

%.  alven a Duicycle pump and a balloon and asked what he could do with them
e onild would respond that he could blow the balloon up with the Fanp.

s.ven walarc, liguid scap and an egg beater and asked what he could do
*L75 Taem, 0w Shilag would respond that he oould sake scap bubbles.,

3.0 Saver a Sex tf bDeeads and asked to get what he would need to make a
WInoace, The thild would get some type of stringing material.

- seven four smmall sneets of paper and a large objedt, when asked to trace
the sglest the cnild would assemble the papers to provade sufficient surface
TIr Ihe Tracung.

(Y

~<- s.Ten several toy cars 1n a box held shut with a rubber band the child
when toe box wRs rattled and given to him, would make some atiempt to
Ipen LT,

«=- Ilven a paper hag containing several bells and asked o find ocut what the
faq tmatained, without looking, the child would investigate using a sense
I amaring or touch.

~=. sa¥en a Dall of zlay Zo play with containing a metal weaght, the child
ULl geex The oblect hidden in the clay.

-3 Torenoa 1ty zar w#nth the wheels and axles removed, the child would investi-
22 o see I the wheels and axles could be replaced.

-4, l.ven a fovered babv food jar containing a piece of paper toweling with
laxie onoat and asked what the toweling cleaned up, the child would
Jpen he JAT and smell the contents.

<3 shen asxed te first clap then touch his head, the child will follow the
ssryect Irder and reproduce the motions.

<. iven 3 w2y zar andd piece of paper and asked o drive the car around the
uTs.ze U Cae paper, the chnild will be able to do so.

- - seven a pleve cf paper and some crayons and asked to draw a house and
awmse.? witn a flower, the child will include all three objects.

~E.  Liven a gaper bag and three chjects znd asked to Put them in a particular
Sr3er, tie Ihlld will use the correct order.

+*. when to.3 o Jec ©p, pusnh his chair 1n, and go to the door, the child will
Izllow thanr order.
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CATEGORY IV: HABITS AND ATTITUDES

B. Competency: Ability to Plan Action (24)

General Goal: The child can predict the result of action, assess available

resources, and use them to achieve a desired result.

Performance Statemant:

1.

The child can predict the end result of a given action or series of
actions.

Criterion:

l.a Given a simple series of events or actions, the child can predict
the probable end result.

Sample Activity Items:

Gloria had gone with the big kids down to the creek to play.
She got her shoes all muddy. She was afraid her Mom would
scold her, so she took the shoes off and put them beside the
porch, close to where the dogs slept. She didn't go back out
and get them because it got cold and rained. What do you
suppos¢ happened to her shoes?

Possible Responses--They got wet; the dogs carried them off; the
dogs chewed them up; her dad saw them and brought them in.

If you mix this red paint and yellow paint, what color will you
get? (This requires knowledge which may or may not be related
to the ability to plan or predict.)

PerformanceVStatement:

The child can decide what he needs to do to achieve a desired end result.

Criterion:

2.2 Given a simple situation outlining a problem and a desired end
result, the child can show or say what he could do to achieve

the desired result.

Sample Activity Items:

Suppose we are on one side of the river and we need to be on the
other side. What could we do to get there?

It's cold in the house. What. could we do to make it warmer?



Z.b Given a situation outlining a problem and a desired end result
requiring several steps from the existing condition, the child
Gan show or say the steps required to achieve the desired result,

Sample Activity Items:

Here is a child just getting out of bed on the day the mobile
classroom comes to the school. Tell me what he needs to do to
get ready to go.

Here are the things we need to set the table for lunch. First
tell me what you need to do, then show me.

Performance Statement:

3. The child can assess and use available resources to achieve a desired
end result.

q:i;erion:

3.a Given a problem to solve and a limited number of resources, the
child can demonstrate or describe how he would use the resources
to solve the problen. :

Sample Activity Items:

This doll needs to take his nap. What can we fix up for him to
sleep in? (Array of pieces of cardboard, wood, clock, etc.)
Child should fix up something that looks like a sleeping arrangement,

Show a picture and tell story of a child and his friend with a long
rope wanting to jump rope, and another picture showing the possible
resources (fence or tree, big sister, shears, clock, money, plus
other relevant and irrelevant items).

Possible solutions: 1) Tie one end of rope to fence or tree,
get big sister to turn it, or take turns
turning, (time turns with clock).
2) Cut rope in half, so each child has a
rope.
3) Buy another rope, so each child has one, etc.

2 nddi;;onal Performance Statcments:

4. Given a block of wood, a set of clip-on wheels and a strip of paper and
asked what the child might do with the objects, he will combine the objects
to make something, e.q. a car and a road.

5. Given a hammer, a set of bells, and a puzzle and asked to select the quiet
activity, the child will choose the puzzle.




General Coppwnlosg

Although there 1s evidence that this 1s an important competency there is
little 1n the way of background material for curriculum development--glither
tor what child or adult must do to develop the ability to plan action,
Therefore, we are proceediny on logical analysis and on experience, but the
end result is far less predictable than teaching colors or sorting, Even
those people who have emphasized child plarning in their curricula {(Weikart)
have changed procedures,

We Jdo know these things: .
l. Modelaing 1s a powerful teaching tool here. If the adult plans in
a way that is observed and understood by the child, probably the child
will do so, teoo. (e.g., in older children, if parent writes list to
remind him, children will probably acquire that habit also,)

Joo0 Youny clhaldren's ability or lack of ability to plan is often related
to the opportunity to do so, which is often minimal. Parent, HV,
teacher, may nceed to provide for more opportunities,

t. Planning 1s a complex skill requiring analysis of necds or wants
assessment of resources, and logical, sequential, thinking about
how to achieve desired results. Verbal mediation probably facili-
tates. But we know very little about helping children achieve this
competenca,

4. Divergence and creative responses should be encouraged. Usually,
there is no one way to get "from here to there," except for straight
information items~-e.g., if you mix blue and yellow. If child comes
up with a new way to achieve a desired result, more power to him,
provided he doesn't hurt or disturb himself, others, and materials.
The world needs more people like him.

Examples:

Home: Child is allowed to help cook and help around the house and yard, then
given an opportunity to plan and carry out simple tasks., "We've got time to
go fishing if you could get together the things we need." "Let's get these
beans ready for dinner. What do we have to do?"

Natural Environment: Planting and caring for seeds and plants. "What do we
have to do?”

School: Child given opportunity to decide what he will do and what he needs
to do 1t.

Teacher has balls, jump ropes, and other small outdoor equipment on
display. $8Sings songi

—
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"Wl ¥l we 2 when we all go out
aii go Qut
all go out
What shsll we o whano we all go out
all go out to play?”

T

~BTIF¥. »al do you want to do when you go out?"
LAITE atgaery:  “Play catch."

Temcher . TWPat 30 you need to play catch?®

~eriy CegefLlly: "That red ball and someone to play with me,"
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'y equipment. books to read, songs to sing, coloys in
. Theices of areas to play in. /
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Performance Stitement:

1.

The ohild s able 1o a2lend To 2terggiilc a0 SPIORTLATE TaEks.
Criter.on:

1.2 Given a task SIteresilis aad agpeopTiate o his develorment.
the child san tnend JIo9 2E00gd Io complets the tasx.

4. N - . - -
Samilie ACtIivoty Jnem:

Givern 3 task BIMIIAT I3 TihmE&e S eRTQyE Zoing, the ohilid willingly
attends long enpoc> s completa the tagsk.

NOTE: There should bt sereri. evaluations of This, as othe
factors emsily iTTTCe. ther

Perfom nce Statement:

o

-~

< x o § . g ' . doger ga e s K e {
The chilid fSegigts pUtions wmonr 2w mpraductove and ITustratiog.

Craiterion:

J.a Given 3 task WALSL I3 IMpeesillie <T Jomplete, the child attemprs
it, and is wnilinmg o azandocs Lo,

t - - - 4 r - -
Samp.e ACTIVIIY JTER:

Have child work porrls »iiiza won't 9o together. Ideally, il
should attempt, wher asandco efsre frustraticn.

Additional Performance StrTemests:

3.

Given & string «nd beads 350 as3a2C o sTriag as fast as ne can whole won
SLTING 5.0wWly, the mLld wilil (0w 2@ a3 More Deads than you DeCatss he
has strung faster., #ver LI ZoTr Degan asd ended at the same time.

If asked "If twe people STATT 2T TR same Tiace and finish 2t the some
- T

place and one walis &nd oo TN W Will get thare first?” the onRildé will
respend the runner.
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5. Given two sets of five alphabet letters tc trace, ore fast ant one slowly
and asked which was the most like the original and why, the child will
respond the neater went more slowly.

6. Hiven a set of small blovks 2" X 2™ x 17 and askod o "Build a2 tliwer as
fast aus he can until 1 say stop" {one minute) and then “slowly and sarefuliy”
and asked to compare the two for height, he will say the carefully done one
is higher.

. Siven three cookies or pictures of cookies - one dowgh, one eImal.Ly cocked,
and one burned, the child would be akle to tell which had cooked iongest
and why.

B. Given a puzzle to work with and asked half-way through what he has done
and still has to do, the child will respond tc both parts appropriately.

7. Gaven blocks with which to build a house and asked several times during
the building what parts he has completed and those vet to be done he will
respond correctly.

13. Given paper and crayons to draw a picture and asked at the end ¢o recall
what he drew first, next, next, etc,, the child will recall in correct
sequence,

ll. Given a doll to dress and undress and asked when the doll is dressed to
tell the sequence in removing the doll's clothes in the same order used
in dressaing the doll, the child will show or verbalize the correct order.

12. Given a box, a piece of wrapping paper, a ribbon, and a toy car, the child,
when asked would be able to tell or show the sequence in wrapping the car
as 3 gife.

;:) .Y
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CATEGORY 1IV: HABITS AND ATTITUDES
D. Competency: Ability to be Self-Reliant When Appropriate
and to Request Assistance When Appropriate (26)

General Goal: The child can exhibit appropriate independent and dependent
behaviors.

Performance Statement:

l. The child can work and play independently when appropriate.
Criterion:

l.a Given a situation calling for independent action, the child can
function successfully.

Sample Activity Item:

Accurate assessment of this calls for observation. 1In home, give
child a task such as a puzzle, putting modest number of toys away,
clearing table, etc. In classroom, a task such as putting away
blocks, washing table, etc. could be used. Observe child's actions,
Perfection should not be expected. More important at this age is
attitude and willingness to try to do the task by himself.

Performance Statement:

2. The child can make reasonably accurate estimates of his abilities in
motor and cognitive tasks.

Criterion:

2.2 Given a difficult task well within the child's capabilities, the
c¢hild is willing to attempt it.

Sample Activity Items:

Natural situation: Observation of child given a difficult task
(new puzzle, construction to replicate, pattern to duplicate, etc.).
- - If the "match" is correct, the child should be willing to attempt it.

Contrived situation: Describe to child a difficult task, ask him
if he thinks he could do it, and how he‘'d go about it,

Perfprmance Statement:

3. The child can recognize when it is important to seek help.
Criterion:

3.a Given a situation in which adult or other help is needed, the
child can identify the situation.

i 1231':/"‘1




Sar; le Activit ltems:

HeXv el somme [ avtures ~% Dave anz 3.
Laxik ' tnem oand vl

Thedm Lo W on by tneme
vet someone toc help ~hen.

Here arv some pictures of boys and girls BEV.NT momE rrns awmm.
I'm going 1o show them +o YoOU ODe &% B T £ e Ta .
whatl you'd 3¢ 1f you were in their sivusesor. STNET TS

snculd include those whoch chnilé car nenfile v Bl ame sose
ores where he needs helyp.)

Perfcrmarce Statement:
he

child kKnows apDropriate sources of helr
Criterion:
e ———— g ———

4.4 Given situations where nel

F it necdes, The oroilc oar <2 4 ooy
appropriate sources of help.

Fictures amid tell story wo create BITUET LD plllme Srroi
fic kind of help, with whish cnild WIGUT e famel e
1 - S

z
{Examzle - an zccident ar nome; oRild sworlo zall momaee o
father.) Child cun Select who should De caller Trom oursoress
or {(smore cirfficul:) can name who ENouls DE Tallad.

Situation where nDelp .t nesded, —w SiLLl SR GEmmrareiea
Tibe how tc get help.
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PP - Al 3 © s - - - - . — - =

familiar, Ask nmim, “If YOU needsl The LeATIET LI ToUme It e

N 0y -

T .

¥Cu, what would you dc? {Otner approproiis zouross
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Adcditional Ferformance Statements:

ctures of an adult, a TRENOYEY &ND 2 2l T8 vre omme e
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cture of the chilad.,
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it asked how he could set u» u house in the block area and what no would
use, the child will include materials for an enclosure and spatially appro-
pPriate sized furniture, and/or representations of furniture.

slven pictures of a paint brush on a long handle, a ladder, and a regular
paint brush, and asked what he would use to paint a wall in the room and
why, the child will combine the ladder with the brushes in some way ang
will realize that the regular brush could not be used alone,

“"

]

L]
>

ven a tourk and a set of chop sticks and asked which he would use tc ez
h st

15 dinner and why, the child will select the fork and verbalize a jus
fication other than merely the word "because,"

3lven a puzzle to work on and being stopped before the puzzle is completed,
the vhild, asked-why he did not complete the puzzle, will say he was stopped.

Siven a simple line drawing to reproduce, and asked after its completion
whigh parts are most and least like the original, the child will ke able to
compare the two,

siven a pegboard design to reproduce, but with pegs of different colors
from the original, the child, on completion, will be able to tell how his
is different from the original.

Saven rubber bands to stretch over two pegs with one of the rubber bands
being too small to fit, the child, when asked why he can't put that rubber
band on, will verbalize that it is too small.

iiven a set of alphabet letters to trace and asked on completion which are
best and least well traced, the child will compare and chose those that zre
MOST representative of good and bad tracings.

riven a set of rubber people including a mother, a father, a brother, =z
sister, and a baby, and asked,

1) Wwhich people could help you tie your shoes and why?

2} Which people could drive you to the store and why?

3} Which people could help you look for the baby if it
crawled off?

tne child will select individuals or groups of individuals who are EPPIOnY.ate.

w

iven a picture of a wrecked car and asked what he would do if he wzs zhe
2nd who he would get to help, the child will respond by naming an appropriate
persen «r action.

-
.
-

Jiven pilJtures showing the sequence 1n building a bird house and asked where
e might need help, and who he would ask, the child will respond by tellung
who was needed and how.



is. when asked to tell some things the child could make without aty iy ard
how he would do 1t, the child will be able to do sc.
-¥. When asked "How can we find out about Y o{a subtect cTomon

tC the tlassicom, e.q. rabbits), the child will responé with an apgropriate
person or place,

fc. Siven a stack of blocks and asked to pile them all one on top 2f another,
the Child, when he reaches the point where he car nt longer slace the
Liocks, will seek help by asking the adult to aid him.

<l. Given four pictures of a child playing, sleeping, reacting for a steamirg
Fan on the stove, and eating, and asked to tell you about the FLstures,
the child will verbalize the potential danger of the chilg reacning for

the p

£

-+ Jiven a photograrh of various objects and usked if he could maks th:s on

Ri1s own, the child will be able to decide in an appropriate manper.

Object examples: 1) a clay ball or snake

2) a child's painting

3) a chair

4} a table

5} an alphabet letter

6) a shirt

<3. Siven a figure of a policeman and asked when he might need Tnis Terses

anc how he could get him, the child will name an appropraate sitmazion
and how te contact the police.

24. 7Given a real telephone and asked how it might be used, the child will
respond appropriately. When extended by "how else?™, the child vill —coe

«<p with using the phone in an emergency.

ir the past, we have placed much stress on children's independent Mehavicrs.
Kow we are seeing more emphasis being put on three classes ¢f related metavisrs:
irdependent. dependent, and interdependent. The first two are touche? on ia this
cocapetendy. Much sensitive judgment is required in trying to builé these trm-
petencies. :ror oxample, in trying to promote independent action L5 eme and
SCrocL, we are sometimes guilty of either loading an impossible zzsk on =~he
child--"How you got all those blocks out, and you can sus: Paz them all aWav”
or Tutting off has straving for independence--"Let me bution YOLI ©HAT: '
inoa wrry.” If we don't encourage him when he wants tc go on hig ow,
soon learn not to try. In addition, many adults have ambivelent feelings 2
crildren’s independent and dependent behaviors, especially betweer [ and £
wrern the first break from home to school comes. AsS with ahility T smitiate
Ttion, ard ST many other items 1n the realm of habits, att:itudes and soc-al
relationships, appropriate action cannct be taught us Simply ag one TE2Thes the
names of shapes or the size of something, The climate in the home, Scnocl 2nd
compmunity must also value and reinforce a particular behavior.
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TATEGCRY Iv: HABITS AMD ATTITEES

£, Jlompecency: Ability to Sustain Health and Safeny 27

Semmnal. Sas:  Tha chxld knows and observes health and safety prastioes
aprropriate to his age.,

i SHUER StaAtement:

--  The Inill sacwE ana fan observe chilahood safety practites im

a7 acTivities in home, school, car, yard.

b ol . R i} .
e - 2R o

--3  SaTen a simuation requiring application of common ohildnoos
ety practices, the child's resly 1s consistent with nea t:
amt safety.

Samp.e Actilvity Items:

Scetle with "Mr, Tuk™ on side. Child knows it is not b= coile o
= Sriak.

Lacarped pop Sottle found at side of road, chilsd Enows not
= ITIIA sucstance,

i

Thelre TeTweern sharp and blunt tipped scissors to Tive o
2 . 7ear cld to cut with, child chooses plunt scissors.

3.3 sees gun in closet, Xnows he should not zlay with it.

+TRD 3 SLTUATISH IRGUATIRG appaication of commoo chilsShood splfeey

SRITLTes, the chuild chserves them either Dy COMLESION oF OBLSELTX.

Hy Gt

ZAmMT .2 ACTIVLILY Items:

ICTE: This cxritericon would necessitate observation.

s~ i -

Zar asks about or buckles seat iz,

TaLL: L 1
ma.Z dees not throw sand or rocks at others,
.. 2ces net run with pencil, xnife, or scissors.

focwascge 1I TRede tan be taught. Select those that are under svilots mopwe—s

T 33 ne coms Listed under l.a and l1.b criterion. Make Tne TERITLOT RETIaT -
=iz, stralgnt-forward, nes-moralizing.  If at all possitle, BT T peTeTs
3HE TRECEATI T teacn them concomlitant safety practices, Since Thers I mo moirT
=rotEaEcoing T (nild aboul something over woish be haes no conTool. EeT oy WET T
T T Thews L3 3 Iire exTincGulsher in the house.
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I.h Gaven a situation requiring application of cosmon childhood
Sisani.oess and seif care standards, the child observes thea
eLthwMT DY COMMISSIOn Cr OMission.

Samg.» ACTiviiy Items:

NITE: This orizericn would necessitate observation.,

~2i.d washes hands after toileting and before eating.

s Sruses teseth,

ShiLa leaves bandages on cut, sore.
e NXBRIIT S,
¥ooition and medt cleanliness items are under the influence of adultis,
FacIimilarly adults in the bome. Children at this age are in the process
=f Imrming life habits, and cannot be expected to have acquired them. The
scioc. and T.V. can 4o some positive things. For exanmple, the use of sweets
Sr rewards ST treats should be totally abandoned. Home visitors and teachers
siZuLl Sse omly mere healthful foods.

Tieaniiless Suogesticns can be matter-cf-factly taught.,

Accizicral Ferformance Statsments:

£. Fivan 2 gipe cleaner doll and told it wvas made by a peer and asked what
e fan tall about the quality of the doll, the child will be able o
a2 an avaluaticn.

(¥4)

saven Toe tracings made by a peer and asked to comment on how close to
T Iriginal they are, the child will evaluate the work.

BZZ: This Zeals with the child's ability to form casual relationships
and I classify.

h

~ 22 asxec ow Be would fsel 1f he had a cold, the ckild will be adble to
respend withk several symptoms appropriate to having a cold.

- ¥i7en pnccographs of children with various obwvious childhood diseases,
e 2ild will be able to identify them by name, e.9., BURDPS, measles,
IaLckanoex, eto,
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CATEGORY IV: HABITS AND ATTITUDES

F. Competency: Ability to Make Choices Based on the Situation

Performance Statements:

1.

2.

3.

Given a large rubber ball, a book, a jar of paint with a brush, and
a clipboard, and asked what object he might play with using the clip-
board as a desk on his lap, the child will select the book.

Given two puzzles of varying difficulty and number of pieces, upon
asking the child to select the one he can do the fastest, he will
select the easiest one.

Given unit blocks of varying sizes and asked to build a house tﬁat will
fit on his chair, the child will select blocks suitable to the project
rather than the large or unstable blocks.

Given a full and near empty jar of paint, and a picture of a large house
on an 18 x 24 inch piece of paper, upon asking the child which he would
use to paint the house, the chilad will select the full jar of paint.

Given two glasses and a pitcher with encugh juice to £ill only one glass,
upon asking the child to give two people approximately the same amount of
juice, the child will attempt to make the juice levels even by pouring
small amounts at a time, pouring back and forth, or by some other means.
Given give single unit and five long unit blocks and invited to have a

contest with you to build the longest road, the child, when asked which

blocks he would like to use, will select the long blocks.

Given a piece of paper, crayons, felt tip markers and a pencil, and asked
which would make the prettiest picture and why, the child wiil select one
and state his criterion beyond, "because it would,"

Upon asking the child what he might use to construct a bird house for

outside, he would respcnd with an appropriate material and/or tools, e.g.
wood, plastic, glue, hammer, saw, etc.

44
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CATEGORY IV: MHABITS AND ATTITUDES

G. Competency: Ability to Forecast Results

Performance Statemepts:

1.

3.

5.

6.

10.

Given an empty flashlight and two batteries and asked what would happen
if the batteries were put in the flashlight, %he child will respond that
it would light or work or some change would be produced,

Given a straw and a glass of water and asked what would happen if one
blows through the straw while it is in the water, the child will respond
that it will bubble.

Given a jar of paint and a piece of paper toweling and asked what would
happen if the towel were dipped in the paint, the child will respond with
a statement indicating a change in the toweling.

Given an eqgq, a hammer, a nail, and a glass, and asked which object would
be the best to pound in the nail and why, the child would respond the hammer
and state the others would break, or the hammer wouldn't,

Given a rubber ball and asked what would happen if it uere‘dxoppcd on the
floor, the child will respond it would roll, bounce, etc.

When asked to show or tell you two steps in doing an inlay puzzle, the child
would dump the puzzle and put some of the pPieces in the spaces or tell about
the actions.

When asked what steps he might take to draw a flower on a paper, the child
will respond with the steps,

When asked what he does from the time he gets up until he comes to school,
the child will name two or more activities.

When asked how he might build a bird house, the child would show or tell
more than two steps.

When asked to tell or show steps in playing on a slide, the child will show
two Or more steps.

133
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CATEGGRY IV: HABITS AND ATTITUDES

H. Competency: Ability to Plan Alternatives

Performance Statements:

1. Given a one minute sand timer, some beads and string and told that he will
get one candy for each string completed the child will atring rapidly.

2. Given a large paper with a narrow curvy road drawn on it and asked to drive
a4 toy car over the road in such a way that it does not leave the road and,
if it does, the car will have to start again, the child will use great
caution,

3. Given a paper bag containing an object and told that he is to f£ind out what
is in the bag without using his hands, the child will be able to discover
a way of finding out.

4. Given liquid paint and a variety of unrelated objects but not a paint brush,
and asked to paint a picture, the child will use one of the objects or his
fingers to paint with,

5. Given a photograph of an object; asked te do somett ing to help us guess the

word without talking; the child will act out the acticn in some way, until
the word is guessed.

o 133-34




~ATRARYT D UABITS AND ATTITUDES
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RUESTIONS : !

aed st.lm.g H

What 4o we need?
How many?
- Where can yoo £3n3 thent
Where will you put then?

Have you done &l of tmens
How do you kaow?

4. ACTIVITY: Predicting

Provide e1gs, & fork, = Epole, 2 milia, 3 2las$s bowl, Crayons
and paper. Ask the coild T trame 2 Izwk., & knife, A spoom, and an L=

St et Ny

beater. Asik the cxils to PTECLOT what the egg woold look like if o

used each of tne THINTE o Heat tie ez . 323k e child o draw or

record his predictions. mavs &t mild SompaTe =iz FYECLOTLIONRS wWilth the

cutcome of actually beating wue 20T wita st of the urtensilis.

QUESTIONS:
A. Wnat do you think it ¥ill Iock like?
B. BHow dc you xnow?
C. Can you show me?
D. Which are tne same:
E. Wnich is qaifferent?

5. ACTIVITY: Supstitutions for sc-wec iishes
Draw or trace pirvires - e Il wine stams: g Filass, a oup,

»@ Plate, a fork, a spoun, 3 knofe. a=c a F32. Tuxn all of the nuictures
P 3

over, Slam your hLand On Lhem. amc el toe child all of these thince
are broken and there are LS WaTe Llgs TZAm. Have the cr.ld select a
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5

L3
- -




card and tell what substitute he could use for the Droxen Gtensil. Zive
some absurd example to help get the child started. {e.¢. JTould you use
and elephant?)

QUESTION:

What could you use?
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CATEGORY V: SOCIAL RELATIONSHIPS

A. Competency: Ability to Assume Appropriate

General Goal: The child can cooperate with peers and adults, and can S
- identify social and work related roles of specified adults.

Performance Statmnt:

) 1. The child can cooperate with peers and adults.
Criterion:

l.a In a natural situation, the child can follow reasonable suggestio..s,
direa¢sions, and requests of adults.

Samgle Activitx Items:

Lunch is ready. let's go inside to eat,
Hang your coat on the hook, please.

e o, 7

i,

1.b In a natural situation, the child can follow reasonable suggestions,
directions, and requests of peers.

}’1"',’3 TS Ly
yuLAi:,d R R TR

S

3
&
R
=

Child cooperates or has socially acceptable reason for not doing mo.

M,

Sample Activity Items:

Joe, hand me that block. .
Let's play house. You be the mama and I'll be the daddy.

l.¢ 1In a patural situation, the child can request help, companionship,
and information from adults, and make suggestions to aBults.

Sample Activity Items:

Child says: "what is this?" "Come read to ma." 51.:‘- listen to :r
records now." or B

Take toy to be fixed to adult, Hook to be read, stc.

1.4 In a natural situation, the child can give directions, make | | 5
reascnable suggestions and requests of peers. o

Sample Activitx Items:

Child says: "No, I don't want to aﬁinq. let's go slide.

Child says to younger sib: “"Mama said go outside. Let's go.” “

Takes another child by the :ind, or puts an arm around shoulder
to gain cooperation.
B 168
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2. mmmwnnvdytm;mwmg&mmww.

2.2 cimauammhmhmmnymwmmm

le Activity Items:

In a natural setting: ¥hen children need ©o pox
equipment away, they are able to work with diy-isi

Comments:

Read 2urton White on these items, sspecizlly performance miztemenr Z. e

that both leader and follower roles

them learn. As with so many other things, the child“s =

social setting in which he spends most of his time, and tie guidnnoe amt e
pectations of the significant people in his life. Some adilrzs o ootwr oamidren

Tequests. Resistance--even defiance--is the only logical TR

The beat bet to help children with these belaviors is to afferr Tne amSos mcound

them. Some modeling can be done on T.V. o show o333 how he oat coopmoate I

given situations.

There are several aspects to the “joint efforr™ Periorane stxiemmnr. oee iy

allows for 1) a divisicn of laber, wthtanehmm&&ummmmm
2) a combining of skills mmxmhmmmmmmm
3} reciprocity {(you m1pumamm”'uw3mmmum*

These kinds of behaviors can best be

Verbalization of appropriate responses probably has irtle smancne o e,

P.rfo;-nco Statement:

3. 7The child can identify specified

social and work related roles and functioms.

! .
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Criterion:

3.a Given pictures of adults engaged in a variety of occupations, the
child can identify the occupational role.

Sample Activi‘tx Items:

Point to the picture of the conastruction worker,
Show me the school bus driver.

Point to the highway patrolman.

Show me a picture of a mine worker.

3.b Given pictures of adults engaged in a variety of occupations, the
child can identify the occupational function.

Sample Activity Items:

Point to the picture of the person who halps grow the food we eat.
Show me the person who sells gasoline to put in our cars.

3.c Given pictures of adult: engaged in a variety of occupations, the
child can state the name of the occupation, in either standard or
colloquial terms.

Sample Activity Item:

Here are pictures of men and women at work. Tell me what you
call them. ’

3.4 Given pictures of adults engaged in a variety of occupations,
the child can state the function of the occupational role.

Sample Activity Item:

What does the person at the jas station do? What does the
farmexr do?

Comments :

These four criterions are all related to simple knowledge and should be fairly

easily taught. Note that they are concecned with comprehension and with ex-

pression; the same order that has been utilized with many of the other compesten—

cles. ‘
In constructing curriculum, keep in mind these things:
1. Occupations presented should be typical and representative of the region

and community in which the child lives. Go beyond the "community helpers”
approach to the specific careers in the specific area.

s 140
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2.

5.

Present the whole range of "what people do"--not Just the status jobe.

The nurse’s aides and the

Present matter-of-factly.
exciting jobs. Avoid the

cleaning pecple in the hospital are isportant, also.

Don't romanticize sither menial or so called
"Dear Mr. Garage Man” approsch.

¥atch carefully the hidden status clues concerning sex, race, sthnicity.

Women do all sorts of jobs, Blacks and Indians do all sorts of jobs, ad o0 ¢
forth. Men are also fathers and concerned with their children. It is diFfi-
cult to stress this enough,

Real live film, pictures,
drawings.

and exposure will probably be more powerful than
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General Goal: The onoal ex TR TS MEELNE T pawers D o N, 8
SDARIIET DIT IX P BOT IRCTEAETS ATl ONC.

Ferformance Statemens:

>
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ACCEPTADLE WaYH.

Criterion:
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Performance Statement .
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Sample ACtivity Items:

thild demonstrates knowledge of
of gmtting attention.

ACCEPTABLE: (Home)

Adults

Oem, Dad)

Fleasuxrahle body coatact
{gxasping hand, patting
adnits leg)

Talking with

Smilimg at others

m'm, Sirev

G To persoa

Az person o come

Show person something

Ex;m’m lntarest in what other

Adults
Yelling

Necacive reastion to
ather's overtures
SmStankly asking guestions

A CEPTARIE: (Schoal)
Acdults
SSe e

Ma'm, Sir??7?

Talcing with

Asking relevant questions
Boaing wnat adult asks
Flsssurabie body contact

142

Sibs Grogp

Use name
Use relaticnship label

Go to person
ARk person o come
Yelling when omtside

Sibs_Group

Jse relationship ladel
Use “You Goys”
Pleasurable body contact

other person’s activizy

43
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CATEGORY V: SOCIAL RELATIONSHIPS

-~

. Competency: Ability to Maintain Attention (30)

BOTE:  This compecency did not Isceive response from either of the two
agencies involved in the investigation.




CATEGORY V: SOCIAL RELATIONSHIPS

D. Competency: Ability to Adopt the Perspective of Another (31)

General Goal: The child is able tc adopt the perspective of another,
) showing this through speech, actions, and role play.

Perfq:mgnce Statement:

1. The child demonstrates an awareness and understanding of another person's
feelings, thoughts, and situation when they are different from his.

Criterion:

l.a Given a situation in which another person might experience
feelings and thoughts with which the child is familiar, the
c¢hild can demonstrate or describe what the other might feel
oxr think.

Sample Activity Items:

Natural situation: Child reassures another who has spilled
or dropped something.

Contrived situation: After hearing a story creating a situation
in which strong feel.ing or thoughts would be generated, the child
can demonstrate or describe what the characters might feel or
think.

l.b 1In talking with or tc another person, the child gives evidence
of understanding how the other feels or t¢hinks.

Sample Activity Items:

Natural situation: 1In playing a game to learn colors, child
says to yourger child, “You don't know the colors yet, but
you'll learn.

Contrived situation: After hearing a story creating a situation
in which strong feelings or thoughts would be generated, the child
can demonstrate or describe what he would do or say if that had
happened to a friend of his.

Performance Statement:

2. The child can role play a variety of roles and situations.
Criterion:

2.a Given a situation or character to act out, the child can demonstrate
or describe what he would do.

14514(




Sample Activity Items:

Natural situation: 1In socio-dramatic play, child assumes and
carries out a role. "I'm going to be the mommy. You kids get
ready to go to the babysitter's. I've got to go to work."

"You prcﬁcnd you'‘re a mommy and I'll ba the hair fixer. Where's
thecomb . . . ."

"I'm the daddy and I'm gonna drive."

Contrived situation: Pretend you're the home visitor who comes
to your house each week, and show me what she (he) looks and
acts like and does. Here are some things you can use. {Typical
clothing items, toys, books, etc.) Watch for both "essence” and
elaboration of role.

General Comnepta:

There is some evidence that this ability is important not only in demonstrating
sympathy and empathy for others, but also in understanding history, anthropology,
sociology, and so forth.

In constructing situations to develop this ability, make sure the "essence” of
the situation is one with which the child is familiar. The particulars or
specifics may vary, but the essential feelings and thoughts should be the same.

Note how this related to the ability to comprehend and express feelings.

Examples:

Home: A bringing to awareness of the roles, responsibilities and feelings of

others in the home will help. E.g., big sister had a bad day at school and is
"down in the dumps." Child could do something to make her feel better; Daddy

had car trouble on the way home, etc. Books and stories are excellent, also.

"Dress-ups" can be provided. .

Natural Environment: Consideration for animals is vexry much in order here.

School: Awareness of others' feelings and a bringing to consciousness o7 those
feelings is much in order. "George is unhappy. He didn't want to come today
for some reason. What can we do to make him feel at home?" Bocks, stories,
and role play props should be utilized to achieve this competency, also.

| S
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CATEGORY V: SOCIAL RELATIONSHIPS
E. Competency: Ability to Respect the Individuality of Others (32)
General Goal: The child recognizes and respects differences in others,

and chooses personal actions independently of physical
differences.

Performance S;atqment:

1. The child can recognize differences in others without judging the person.

Criterion:

l.a The child gives evidence of reccgnizing differences in others
actions, appearance, speech, and so forth in a non-judgmental
fashion.

Sample Activity Items:

Natural situation: George takes a really long time to eat.
Look, ¥Yvonne's painted .11 over her paper. She likes purple.
He talks different.

My eyes are brown and his are blue. ’

Larry's hair is really curly.

Pg;fo;@ance Statement:

2. The child can express admiration for others when appropriate,

Criterion:

2.a Given a situation in which admiration for another is appropriate,
the child can express it.

Sample Activity Items:
Natural situation: Geez, lookit that big building Larry built.
Sherry's all dressed up today. I like that dress.

Contrived situation: Given a contrived situation in which admiration
for another's appearance, actions, products, etc. is appropriate, and
a direction to tell what he would do or say, the child expresses
admiration.

148
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3. The viilid chooses perscnal actions toward others independently of
physical HffeTences.

PR 5 ¥ oo
A —————R——-

J.a Guvem a sitmazion involving another person physically different
from c=xid, the child decides his personal actions on other basis.

lg Activity Items:

Bareral sitmation: Becky can't hear us, but if we show her what
W S sde can play with us.

*our hards are brown and mine are pink. Let's hold hands and run,
Sgre., ste can play. Girls can build with blocks.

ecrived sitcation: Picture of boy wanting to "play house,"
Chilid cas indicate that it would be all right.

Paceure of chuld of different racial background wanting to play.
TRl assess.

Most wery yoowy ciuldren precty much have this. What we need to do is txy to
MainTALn 4T, Thos implies that adults have to have the abilities in 1, 2, and
3 and be demomstratisg them in a variety cf ways, before this competency can be
fully achieved.

Respect shocld apply to a variety of differcaces, not just race. Some of these
are sex, body bonli, lamguage patterns, learning pace and style, intexests,
ACTAIVICY level, Rasdicapoing conditions, clothing choice, economic circumstances,
place uf res.deace, ethnic background, etc.

Also nota tiat :is competency should not be construed as applying from any

Particular “is-group”® to any particular "out~group.” It applies to all,

Home a5d Scoocl: “Eis voice does sound 'funny.' He was born far away from here,
and that's the way pecple talk there. He probably thinks you sound 'funny,'"
And s0 on thromgh the varicus differences.
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CATEGOEY: SOCAL FHELATTINSEIPS

General Activi‘:. jes:

There were no general activities receired STom elther AGERCY OF this

130
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