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Instructions to Judges

wC.i3 vou pleage vate the following items with relationship to the
T i.lseness of each item as a child compecency (expected behavior at ape
1 rears, I months). These competencies are to be those that the "pormal®
T .oan cRLld (age & years, O months) could be expected to possess on the
B3 10 exlscent empirical knowledge,

Zacn ilem iy scaled fi7e to one:

5 Strongly supportive empirical
evidence as an expected competency

<+ Slightly supportive empirical
evidence as an expected competency

3 No empirical evidence as expected
competency

14

Slightly nonsupportive empirical
evidence as an expected competency

-

1 Sctrongly nonsupportive empirical
evidence as an expected competency

¥CTE: Imparical evidence: Originating in, or based on
:bgervacion or experience; capable of being ver-
t£ied or disproved by observation or experiment.
‘Webscer's Seventh New Collegiate Dictionary;
second ana third definitions.)
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Procedures for Rating

1. Rate each example by placiang an X anywhere on
the line where vour reaction is best suited.

2, When the examples have been rated, place an X
anywhere on the line where you feel your re~
action to the competency i{s best suited.

3. When the competencies have been rated, place
an X anywhere on the line where you feel your
reaction to the category is test suited.

4, If you have any comments ahoul an example, a
competency, O©r a categoery, space is provided,

Please note that your task is to provide your best scholarly judgment,
within the above established framework, adout child competencies that will
become a set from which behavioral descriptions will be developed. The
behavioral descriptions will flow into a developmental design pictorially
represented by the attached charts.
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(Home Oriented Preschool Education)

Integration Model
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HOPE
(Home Oriented Preschool Education)
Integration Model

Competencies

Coﬁpeuency C;tegbries
and
Clarifying Examples

Behavioral Descriptions

rwegkly Parents' Guide Weekly Home Visitor Guide Weekly Group Experience Guide
Behavioral Descriptions Behavioral Descriptions Behavioral Descriptions
for Parent and for Parent and/or for Children
Child Child
Specifically Described Specifically Described Specifically Described
Activities for Activities for Activities for
Parent and Child Parent and Child Children
Child Development Specific Instructional Specific Imstructional
Strategies for the Strategies for the
Aids for Parents Home Visitor Home Visitor
Listing of Instruc-
tional Strategies
for Parents
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Empirically Referenced Instructional Model

Child

Competencies (Expectancies) Ability To Do

Competency
Categories

Behavioral
Descriptions

Home-Based
Instructional
Programs

Production of

Materials and
Activities

.

- Program
Competencies

(Outcomes) Can Do It
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[. Category: Classification

A. Competency: Ability to form concepts

Examples:

I.

2.

To recognize simliarities or dlf-
ferences of objects and/or events

To understand the nature of the
similarities and differences of
obJects and/or events

To estabiish and label ccnceptual
groups

To verbalize principles under-
lying categorles

To generalize from one situation
to another

Competency: Ability to form concepts
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(V] Q

> .2
ol ¢ ' B
g2 8l %
| - b Q. al
gl 8 - S
0 QJ | -4 | =4
S - Q (o] 0
[V, %) !:.:) [ o4 [ =4
> by [ V) b
A 2 3 3 A
EEER
} - - el
b4 B B vy B~
5 4 3 2 |
5 b 3 2 ]
5 4 3 2 |
5 4 3 2 |
5 4 3 2
5 4 3 2 ]




anyy pnldnerm ffltiniis
sy g oaddosuon Apigfippe o 4 4 X X .
& HidjefAa il Th p [N ' € 8
anpionldos BBy 4 * + ' ‘ '
Y uaponddone By Bunspy, 4 o 1" e t
§
»
f»
¢
[ e
3 w
Y » 9 Fv
1 L ]
24 ] ] 151 $ [ 4] ‘
’ | 3 $ i
.s \ £y ~ ] !
] 444 4 § +
. 5» “ ’ ‘“. ‘m
1] ? b .__ ‘
t » ] 12
%. ¢ m {
(¥} ) * ¥ [’ (3]
‘o ns o [ [
\ A U . ¥
i ’ O o
[} { ’
I : vy m ﬁ' 1 ‘n.. x
1 [ X}
? g { .
ﬂ [§1] [ '§1 4] [ w w‘
+ #e A n W
%3 § 2 0 |
L .2 ¢
gl Nl < te e+ ] W g
_ woo i 1 g w
_ ; s K g LA | Ll & ‘v "
) # 1 : v ,
. LI | . . m. n I $e h. s !
* (R

TR
-
-
-
.
-

o 34,4

L
-
-
-
-
-




Competency: Ability to discriminate by sight
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i, o ¢istirgrish size Ul g recog-
~ition, marching, ana label ing 5 4 3 2 ]
. To ciutiogulsh shapes using re-
coaritler, matching, ang labeling 5 k 3 2 ]
3. o ¢istirguish celor using re-
cugni*ior, marching, ang labelling 5 4 3 2 )
4. To gistinguish letters and scme
simet > words 5 L 3 2 |
£. T2 percelve organlized form
aistirct trom its background 5 4 3 2 1
Competency: Ability to discriminate
by sight 5 4 3 2 ]
Comments:
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1. D,

Competency: Ability to discriminate by touch
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l. To dlstingulish temperature 5 4 3 2 ]
2. To distingulsh shapes 5 L 3 2 ]
5. To distingulsh functional objects 5 L 3 2 ]
4, To ldentify texture of material
as smooth, slippery, etc. 5 h 3 2 ]
5. To distinguish hotter and
cooler temperatures of surfaces,
liquids 5 h 3 2 ]
Competency: Ability to discriminate
by touch 5 L 3 2 ]

Comments:




. E.

Competency: Ability to sort

Examples:

i. To recognlze similar qualities In
different objects

2, To recognize similar functions and
relatlonships In different objects

3, To provide descriptions while
sorting

4, To label the group of objects

Competency: Abillity to sort

Comments:
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Competency: Ability to ordinate

Examples:

I

2.

Arrange objJects In sequence accordling
to size, numerousness, and time

To establ Ish one-to-one correspon-
dence with recognition, matching,
and labeling

To ldentify positional relationships

To have elementary notlons of in-
clusion and excluslon

To establlsh set-numeral relation~-
ships

Competency: Ability to ordinate

Comments:
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t. G.

Competency: Abilily ¢ Comserve

Examples:

I. Separates cbjects 7 I™TuIs T
achleve one~To=0mg MaATI%2S

2. To distlinguish gua~= " _~Cer
various transicma~ o-s

3. To identify larger a~: sma' e
palirs of otjects

4, To conserve number

Competency: Ability ¢ conserve

Commen:s:
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Competency: Ability to messure

Examples:

I. To distinguish time (longer and

shorter iatervails)

2. To distinguish welght (heavier

and lighter)

3. To distingulsh distance (longer

ang shortesr)

4, To distinguish measurement
(units and Instrument's
functions)

5. To distinguish velue (Money)

Competency: Ability to measure

Comments:
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. Competency: Abitity = vencle spacial +elss omunriss

Examples:

snips

ration

Comments :

Signgly suppartiye

Slight |y suppar L

b
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x

o syldence

hily nonsupportiye

Strongly noosupportivae
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., To zistinguish *ae ~eiz*lve O~ ar-
Tation of an onject Ir space i & 2 2 1
2. To faentity clirections of moTinr
¢t otlects——gcling bwey, COWING
towerds, ascencing, oescencing, . 3 23 2 i
3. Tc sstadlish part/wicie !y lor—
s 4 3 2 1
4. To recogelze Ccross-ecae! Transte” b & b 2 i
3. To recogalze physice: cause! T 3 s 3 32 1
&. To estadiisn lett/rigut oriare
£ g 3 z 1
i. Competsncy: Abiliry o osmote speliail
relationsnips < 3 3 2 1
z 4 3 2 ¥
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1I. Category: Communication

3. Zompezency:  Ability to recognize the social functions of language
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“: -ea ize that language Is nelther g' 2 1 5 2
T 3n=" n¢r "wreng,™ but rather b4 4 B4 B¢ s
‘icerzeriate” or "inappropriate"
~x 31 3 ver situyation 5 ] 3 2 i
2. Tz -sa:iize that language has a
“LNCT.Cn STher than communication
> ezrmation, that function being
T 333, tnharacter typing 5 4 3 2 1
. T:r u3e 3Inguage In the service of
mescral InTeracTions 5 Ly 3 2 1
s Zompecency:  Ability to recognize the
sacial functions of
| anguage 5 4 3 2 }
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i1, 8.

B.

Competency: Ability tc labdel

Exampi®s:

e

To reallze the Importance of ladels
as a convenlsnce !n communicating
with others

To realize that most teellngs, con-
ducts, and materials can be iadeled

Identifles common odjects by name,
or by an assigned or agreed upon
name

To produce labeis isomorphic with
real ity

Competency: Ability to label

Comments:
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1. €. Competency: Ability to explain (essentialiy a functional concern)

L [
> >
" ) F] B
2 2 ol &
B
3 & 2l 2
E) 35 ® 0 0
("] ("] g c c
21 2 3 2 .;:,i
qd 2 3 z ¥
Examples: o d v e d
Al @l 2l Gl @
I. To recognize the dynamics of the
operation to be explalned 5 ) 3 2 1
2. To detall relationships of
functions 5 h 3 2 ]
3. To suit the explanation to the
audience and situation Involved 5 b 3 2 ]
4, Gives simple explanations of
physical pheromena such as
falling, breaking, pushing, etc. 5 h 3 2 )
5. To be able to ask appropriate
questions 5 4 3 2 ]
C. Competency: Ability to explain (es~-
sentially a functional
concern) | 5 h 3 2 ]

Commants:
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A
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11, D. Competency: Ability to describe (essentially a pictorial concern)

[ L ]
21 2
S| ¢ 14
o] A
[ | = g. g.
a & a2
A 3 3 ¢ @
.a 2 8 3 3
g £ 3| 3 2y
Examples: °f 3 %1 3 @8
» — — L
w (7] 2 w v
l. To make the description meaning=-
ful to another 5 A 3 2 |
2. To remember objects and events 5 L 3 2 1
3. Uses words to communicate descrip-
tions of common objects In terms
of their attrlbutes - color, shape,
slze, texture, etc. 5 4 3 2 1
4. Uses words correctly to compare
object features, in terms of color,
slze, etc. 5 &4 3 2 1
D. Competency: Ability to describe (es-
sentially a pictorial
concern) 5 &4 3 2 1

Lomments:




. E.

Competency: Ability to articulate

Examples:

I
24
3

To speak audibly
To speak comprehensively

To be willlng to speak when
appror=-late

To monitor unnecessary or
Inappropriate speech

Pronounce words in oral vocabu-~
lary correctly (communicably)

Expresses "mood" by vocal In-
flections (sadness, anger,
secrecy, etc,)

Competency: Abllity to articulate

Comments:

[ V] [ Y]
2l 2
g 3 -
v I 2 2
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] R al 2
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=] =] ) =]
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EEER
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5 h 3 2 ]
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5 4 3 2 |
5 L 3 2 )
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5 &4 3 2
5 4 3 2 1
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F.

Competency: Ability to express feelings

Examples:

l. ldentlifles common emotionai ex-
pressions In other persons, e.g.,
anger, sadness, joy, efc.

2. Uses common coping reactions to
expressjons of emotions in others
(comforting, dlstracting,
avoldance, approach, etc.)

3. By statement In |leu of action

4, To describe alternative feellings
+hrough role play or verbal lzatlons

Competency: Ability to express
feelings

Comments:
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I11. Category: Coordination

ti11. A, Competency: Ability to construct

Examples:

I. To construct so that relationshlps
between parts and whole are clear

2., To assess appropriateness of ma~-
terials for varlous constructions

3. To use materials such as pencils,
crayons, sclissors, paste, mosalcs,
clay

4., Constructs structures with
materials

5. Constructs simple geometrical
shapes by placing parts together

A. Competency: Ability to construct

Comments:

v ol
R R
V] 9 S Y
> > v "
pe al 8
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"'I B.

Competency: Ability to copy

Examples:
l. To develop eye~hand coordination

2. Coples geometrical shapes and
designs

3, To mimlc sounds

4, To Imitate gestures and move-
ments

5. To comprehend a gliven design

Competency: Ability to copy

Comments:

[ ] ¢

H
9 L] &~ &
302 o
o % &
& & 2l 2
a 3| g § ¢
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sl H 3| o s
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i, C.

Competency: Ability to draw

Examples:

2,

3.

J.

To concelve and hold mental
plctures.

To produce recognlzable plctures

Draws common geometrical shapes

~ (square, triangle, circle,

ellipse, etc.)
To comprehend deslign

To demonstrate basic principles
of design

Competency: Ablility to draw

Comments:

Q QL

21 2
[ [ Pe) b
> > | [
o 8 &
]l R o @
[} [« [ = c
al 2 § -
2 0 3 O 2
q 2 3| =2 ;j
of 5| ® 5 8
A @&l Bl OGS
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.

D.

Competency:

Examples:

I

2.

3.

To recognize the effect of physi-
cal gestures from others

To communlcate varlous intentlions
with the body

To demonstrate common physical
gestures (threatening, pleading,
rejecting, etc.)

Executes simple rhythmical dances

To take the roles of various
objects

Competency: Ability to use body

to express feelings

Comments:

Ability to use body to express feelings

S| 3
s ¢ el
sl ] R
[ (- Q ol
I al @
Q. =¥ c c
al @& 8 gl 2
> > 0 > >
I 2 5| o
c ¥ = > £ c
g ¥ I &
Al Gl 2Bl @l oa
5 4 3 2 |
5 4 3 2 ]
5 4 3 2 1
5 & 2 1
5 & 3 2 1
5 4 3 2 1
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llll EQ

Competency: Ability 2o coetrol large muscles
v Q,
> >
@ ® 5l w
> > | -
po B - I
5 & g 5
3 3 2l 2
al A g g @
Examples: 2 .E ] .; 2)
2l = e g
I. To dbalance one's selt in situations g Hq e .3T 2
with special conzvrairts (Dalance w w 2 wl &
beam, walking an incllne, using
tne trampoline) 5 h 3 2 )
2. To move In The ways one wants
to 5 h 3 2 ]
3. To avoig excesslve slunsiness 5 L] 3 2 1
4. Makes movements of wacie dody of
of Iimbs In response o oraf .
dlrections 5 &4 3 2 |
5. To acquire cognitive conrrrol of
movement 5 I 3 2 1
Competency: Ability to coatrel large
muscles S 4 3 2 !

Comments:




1.

I1I.

F. Competency: Abitity to control small muscles

Examples:

action

erc.

ment

etc.

Comments:

i
I g T
g 3 8y &
g & a @
Qd Q. [~ =
EERE
143 3 3
83 = > L] Eﬂ
S j# v jq o
{. To use many parTs 2% Tna body b4 IS "] B 7~
simul tanecusly in coorcinate
5 h 3 2 1
2. Tc manipulaTe small cbjects
with hancs anc fingars 5 L 3 2 ]
3. To use simple ma~z Tocls such
as hammer, scCrewlr ver, wrench,
5 b 3 2 1
4, To ungerstant Ta<” gne’s movements
have specitic effacts which often
furnish feecdacx ¢or furTher move-
5 b 3 2 }
5. Respens o verdal sir-ec™icrs,
manipJsiate smali criecTs ang parts
by reversing, ‘rser~i~g, agenlng,
5 k 3 2 1
F. Competency: Abdility to control small
muscles 5 b 3 2 |
5 4 3 2 ]

Category: Coordimation
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tompetency:  Ability to pian action

S3GMO A% 0

T: maxe chcices based on The
mnamics of a glven situation

*

-—. > 35s@s5s rasQurces

¥t

S=racas™s eng results of

2T In

+. ¥ ans a saTt ot actions Involving
—wC Ir "Mree separate steps to
cszmel Tsnoa sTated goal

sompecency:  Ability to plan action

LoOments:

[ [

I

> > b 13
po] g 2
= 1-1 T Ly
gl & - -
Qu QT ; s, -
=] = (] o g
o > LY p >
— — ] - — -
L > L
o] =4 @ o o
b 3 2 1

5§ k3 2 1
5 & 3 2 }
5 b 3 2 1
5 4 3 2 1




v,

c.

Competency:

Examples:

l.

2'

To control attention span in terms
of task requirements

To recegnlze correlation between
time spert and results achieved

To ident!ify Interim accomp!ish~
ments related to more complere
goals

To persist In tasks in presence
of distractions

To be willing to abandor an unpro-
ductive activity

To adapt his cognitive styies 1t
the demands of the situation {(e.g.,
know when risk-taking is a better
strategy than cautlion)

Competency: Ability to persist

in actions

Comments:

Ability to persist in actions

o] ©

> >
o] v o
2 2 sl &
53 8 &
g & al @
Q4 Qs gl €
:3080
wmg «
> > K > >
143 3 3 7
I I - -
al @l 2 &Gl @
5 & 3 2
5 k3 2
5 4 3 2 1
5 b3 2 1
s 4 3 2 1
5 4 3 2 1
5§ 4 3 2 1




Iv. 0.

D.

Competency: Ability to be self-reliant

Examples:

To make reasonably accurate esti-
mates of one's abillities In motor
and cognlitive tasks

To ldentify dlscrepancles between
one's work and given goals

To know appropriate sources of
help (e.g., adults, other children,
community services)

To recognize when It Is Important
to seek help

To know how to summon help

Competency: Ability to be self-

rellant

Comments:

[ U] O e P
> > - 13
o] e 2l 8
- [ Y o,
g & al @
Ql g 0 c [
al 3 8 ¢ @
21 21 8 2 .Z:J
5 5 3 'E;T g
| o s [ .
Al Al 2l Wl &
5 b 3 2 ]
5 4k 3 2
5 ) _3 2 ]
5 ] 3 2 1
5 ] 3 2 ]
5 4 3 2

o,
~J

31



Iv. E. Competency:

Examples:

.

2,

3.

5.

group

Comments:

® v
2
R
il & g 8
q & 2l 2
A 3 g § ¢
A2 & 2 7
A 2 3| z ¢
..ﬂ"-‘-’TE
. ~ sl @l 2l @l al-
To realize that It is Important to
try to prevent Illness 5 ] 3 2 ]
To meet common}sfandards for peer
5 4 3 2 ]
To ldentify common symptons of
ilIIness; Infection, ralsed temper-
ature, swelllng, Inflamation, etc. 5 h 3 2 |
To fol low safety practices in
day-to-day activities 5 &K 3 2 ]
To develop sensible eating,
sleeping, and dressing hablts 5 h 3 2 ]
E. Competency: Ability to sustain health
and safety 5 4 3 2 1
5 4 3 2 ]

Ability to sustain health and safety

IV. Category: Habits and Attitudes

38
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V.

A.

V. Category: Social Relationships

Competency:

Examples:

|. Works cooperatively toward a common
goa! by divislon of labor

2. Follows directions given by another
peer in pursult of an accepted goal

3. Makes poslflve‘over?ures to others

4. Regulates antisoclal behavior in
himself through moderation, re-
direction (not repression)

5. Recognition of the various roles
that adults and children are called
upon to play

Competency: Ability to assume appropri=-

Comments:

ate social behaviors

Ability to assume appropriate social behaviors

] L]

2l 2

3 3 o &
pol B g &
| | " QJ O
gl & al 2
[} (=) c c
al @ 8 g 2
21 2 ¥ 2 2
g 2 3| £ 8
8l 89 o 9 ¢
al @l B Gl &
5 4 3 2
b 3 2 )

5§ 4 3 2 1
5 b 3 2 )
5§ _h 3 2 1
5 4 ;2 2 )




V. 8.

B.

Competency: Ability to get attention

Examples:

i. Stimulates co-workers by mani-
festing a sense of urgency

2. Obtains Information from others
by asking questions

3, Evokes Interest In others by
playing a role (teacher, physi-
clan, etc.)

4, To get attention when aporopriate

Competency: Ability to get
attention

Comments:

o & 2 3
A o o & ¢
mmgc
:g%g@
EERER:
np v S ]
5 4 3 2 1
5 & 3 2
5 K 3 2
h 3 2 1
5 4 3 2 1
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V.

0.

Competency: Ability to adopt the perspective of another

[ V] (
lz .Z
V] [ V] L IS
> > - -
,E ,E §; §
8 £ H I
g 8 o § &
"2} (2] g [~ | =
> > o > >
- e - ]
c L > £ =
o 3 ¢ 7 °
Examples: ol Wbl # &l &
I. To role play 5 h 3 2 ]
<. To play with and talk to
others 5 ] 3 2 |
3. To verballze about another
situatlon 5 L 3 21
4, To put oneself In the condition
ot another S5 4 3 2 1
Competency: Ability to adopt the
perspective of another S 4k 3 2 }

Comments:

tw .

532



V. E. Competency:

Examples:

2.

3.

to Judge

dlfferences

havior In others

Comments:

HEE
o] o v B
> > e b
-; '; 8‘ a
- - Q. oY
8 g o 2
[« (=¥ c c
5 3 ® o o
v rs 9 c c
:j > o > >
- I - I =
sl 8 3 H 5
el I
(V2] w1 v w
To discriminate without having
5 h 3 2 1
To express admiration for others
when admiration is appropriate 5 b3 2 ]
To choose personal actions toward
others Independently of physical
5 A 3 2 }
To reject clearly antlsocial be-
p 4 3 2 1
To recognize differences within
broad raclal or soclal categories 5 4 3 2 1
E. Competency: Ability to respect the
individuality of others 5 h 3 2 ]
5 -4 3 2 ]

Ability to respect the individuality of others

V. Category: Social Relationships

" 43
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l.

I. Category: Classification

A. Competency: Ability to form concepts
Examples:

l. Toorecognize similarities or differences of ob-
Jucts and/or events

2. 70 understand the nature of the similarities and
gitferences of objects and/or events

3. To establish and label conceptual groups
4, To verbalize principles underlying categories

“, To generalize from one situation to another

National Panel

Specific Comments:

1.

Learning concepts derived from the appearance of objects is obviously
important. '"Understanding their nature" is likely impossible.

See comment re. example #2. Not a behavioral statement (To Understand
the nature of) without examples., #5 might be expected under special
conditions, but not generally.

1 am having difficulty because of the non-specific nature of the
examples. For instance on #4 a six year old could do some very ele-
mentary verbalizing of principles, e.g., - They're all green - but
would have a tough time with more complex categories.

General Comments:

1.

I feel uncomfortable about generalizing about the statement above. The
rive statements are much better than the competency. Obviously, the
child can perform sore of the tasks involved in concept formation and
not others.

It is difficult to rate these because of the generality of the examples.
Concepts about what? Some kinds of concepts (highly abstract) are
beyond 6 yr. olds; others are clearly not.

Depends on the level of the abstraction of the concepts.
A-1
There are great class differences in such abilities. Moreover, we are

a long way from knowing how to provide the experiences through which
children achieve them.

w45
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3-";3» az~ ao naﬂel

Specafic {omments

1. *3: Some basii ZTYoups -i.z. food, azimal, clething)

2. Term nature = ? Als&s universa. statements are difficult to deal with
#2, 3.

J. Examples are incomsisler?t wilr e ::m';e:ency. Certainly 6's form

concepts-=tut tha' ig far siiferent from multiple classification, gen=-
eralization or "the nat.re of7 e

4. #2. Work of Pigger o me samonsirates elffcre ro bur difficulty with,
More a matter of compledmiix &% ofrects or events. This seems relevant
to whole area of conceris.

5. Sugpestions=-In #1 - gualiiy wiil "gross, 43 - delimit with addition
of wards “verbally label rroad comceptual”

General Comments: .

L

1. Processes are evidenced, zezth, abstraction, etc., may vary.

2. 0f course, six vesr clcs neve the sbility to form concepts, however,
their means of handling :oncerts ane operating on them (using concrete
operations) must be specifiel. Thev can recognize similarities, label,
verbalize, and gemera.size, U ¥ou muest say through what method and
to what degree.

3. Examples too broad - permaps Jamili:iT cbiects - events rather abstracet.
Labeling, verbalizing =nz iemera.izing difficulc for children.

1

4, This is the ares in whiirn [zilzven (2 Appalachia appear to have the
most difficulty. f course t=is grotadly related to teacher prepar-
ation and skill in tne atez of :zoorept fsrmation.

5. The children 1 observed 2.2 mrst of these casks when dealing with

their families, with the mes.:2l i-szromeats of Appalachia as well as
standard games, etc., ces.gmec for ¢

.ﬁ#o



. B. {ompelency Az lizy 2o gisgcriminate by sound

re
»”
¢
3
s
n
W

Tosm o omlLiT o rraracterisTics It soung

L. TL Tzemele, LlLmIes o scund by name arg/or
- i\"p‘:-.;‘

o8 =m,remizal patrerns

- Jo2Ta .Ze 73 fzems Temd sgnstityent parts
N ": :en’ -, aa: :'S*Yﬁ\:“;sh TOneS .

sational Panel

~

Specific [omments:

N e ™ * s, .
1. #4 DRK=Don't koow
-
-

precise endough

2ot empirical evidence. #1 ? = Statement is not

¢ tc answer. (These symbols are used throughout.)
2. The means of sucn zerms as simple is crucial--Also identify.
avelling (implied), which raises the question of
4 s must be labelled. #4 almost too abstract to
at any Lewvel., #5 rating is for "distinguish"--"identify"
tec without further breakdown.

.&
<]
19
A ’b
3 &+

4. 1 don’r koow what #. meacns.
General Comme~1s.
1. Simple sounss——some Wisical and some verbal sounds.

2. 1 don't del.eve & wr. olds often have difficulty w/ this competency.

Agpgalachian Panel

1. ®5. N0t :lear *®.. ctechnical-—example: word syllables?

2. Why mix "icentifizaticn” and "distinguish" (or perhaps id - recognize)
Ao ¥yr. old can oote differences betwn tones but could not "identify"
high ¢, I think.

id there is 2quivecal evidence. Linguistics such are based
of oral speecs available by 3 or 4.

Y. #1 impl es ladeling - oo broad #2 - can 1if sound is a familiar one
from their own ecvircomment. .

5. #3 = 1'm oot sure - understand this.
41
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. N AR Apiiiry to giscriminate by sight
SAQINE 2y

DLt el st 312@ wsing recogrlticn, matlrirg,

-

1.7 8" srapes using recognltion, matching,

P01 3Te g
.1 oiroegulst o Ioler using reccognitior, matching,
LTI e g

- Tooro3T AGL st ceTters and some simple worcs

sarce ve organized form gistinet from its
IIIASTILRG
National Panel
ateel T DoLoemenly

- i gt - 3DLLLIV tO discriminate letters more prevalent than adbiliry
Il2.3UTlnLnale werds.
- ', - gmog Ttenavicral statement.

T-mm yr work, .abeling might not yet have been achieved but presence
17 .ale..18 would be strongly supportive evidence of competence. C(lzss
i.oier2nces are very greac here, especially with respect to encoditng
aln Ll G L3y Jadels.

- . - je=2my Y belong with concept formation.

e ITrio.am Ls agasn in the non-specifically e.g. #1 complex geomeIr:i:

$laJes 12 gifficult for an adult to remember. More so a child -

230 .2 343w = ¢ problem.

il T SoTEO T 5

wI3im.etlon Level woeuld maxe a difference, but I am assuming this Te-
R Toiom T 3e.leve many 8 vr. olds have difficulty in this area.

Appalachian Panel
Igee D llrmentse

. . Jas.: :20.3rs and shapes should be specified since even three-
vaar=: 25 lan at ileast match some colors and shapes.

N {ezer2nse lase——-gimple shapes, primary color,--
7 ’

o a349




3, #) Absolute ~ but r.t relative. #2 If shapes are relevant to culture.
#3 - labeling varies a great deal according to tralning. #4 - rated
because of 'could” - has to be relevant., #5 - I rated because of
figure/ground difficulties,

4., #2 - 1 have questions about the ladeling of shapes.

5. Examples cover too much "labeling” should not dbe included in the #2 &
#3 group #5 - perhaps with guidance

6. #5 - 1 am seeing this in the particular instance of mountain children
looking at surroundings and being able to point out a "ridge" "a hill,"
"a holler”

General Comments:

1. *C., Items for discriminatiorn must be large enough for a six year old
to see; otherwise answers would be in another category.

2. Depends on the task

3. This ability is not as well developed as discrimination by sound, but
the reason is that our culture has expected less of children early on
in this area. Future or current generations who have had two or three
year olds of Sesame St. & Electric Company may be more competent in
this area.

o w Ut




I,

0. Competency: Ability to discriminate by touch
Examples:
l. To distinguish temperature
Z+ To distinguish shapes
3. To distinguish functional objects

4, To ldentify texture of material as smooth, sliip-
pery, etc.

5. To distinguish hotter and cooler temperatures of
surfaces, liquids

National Panel

Specific Comments:

1.

These examples (1-3) are too general and vague - e.g. to distinguish
hot, and cold; hotter and colder than rather than temperature. Shapes
& functional objects should also be translated.

On "temperature" by touch do you mean relative or fairly precise? 1If
the former then 1 & 5 overlap. If not, I doubt most could do #1.

Re. ##1 - #5 a better example. Re. #3 - rating made for "to discrimi-
nate objects (i.e., into groups) by function."

Work on temperature unknown to me.

D1 - in what medium?

General Comments:

I,

»

-~ 8

3.

\ n't belicve many 6 yr. olds have trouble in this area.

Clearly, six year olds have touching competencies; their importance to
the educational process is not clearly established, though.

From work on cicatric perception, it would appear that such examples
are evidence of the presence of concepts which motivate and control
manual exploration of materials and objects, but.

Observations usually include a combination of vision and touch-touch
along 1is more uncertain.

o
’J’L" .
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Appalachian Panel

Specitic Comments:

1.

A.

#2 - Can "feel" major difivrences = obvivus =~ but labeling weak #3 =
only il functional object from his known environment. #4 - may identify
as different - but not the detailed labeling.

#5 = There is strong support for a child distinguishing degrees of tem—
perature by taste, in terms of liquids.

Re. #1 - very limited physiological data of paired comparison type of
a developmental sort. #2 - Can when trained. Shapes must be relevant.

*2 - again, which shapes?

General Comments:

1.

2.

Will depend on the child's familiarity with objects

In general, I believe that this sense is under used in our culture.
Also, this sense usually combined with sight. I feel that in some
ways I over-rated existing evidence.

There is great abili., in this area, but the appropriate labels may not
be in the child's vocabulary.

If they are familiar

92
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I. E. Competency: Ability to sort
Examples:

l. To recognl:ze similar qualities In different
objects

2. To recognlize similar functions and relatlionships
in different objects

3. To provide descriptions while sorting

4., To label the group of objects

National Panel
Specific Comments:

1. "Providing descriptions" is a somewhat ambiguous description. If the
child can respond to oral directions, this is probably sufficient,

2. #1 only for simple sensory qualities or functions
3. Functional relationships may be too advanced.
4, A-l
General Comments:
1. So much depends upon the nature of the situation that I am unable to
answer in general.
Appalachian Panel
Specific Comments:

1. #2 functions & relationships seem to be two different things - why
lump them together?

2. #3 (Most descriptions are in terms of function)

3. #1 - with guidance & familiarity with object, #2 - too broad, #3 & #4
involve labeling

General Comments:

l. *E. With defects familiar to the child -. Answers apply to free re-
sponse situations -~ not necessarily predetermined categories.

2. 1f one arranges the set of items to be sorted properly, a two year old
¢an sort.

w7 O3




3. The whole issue of complexity and familiarity of objects i8 relevant.
I have a student who did an entire Thesis on this,

s’
4. This competency 1is emerging (as are most in the category).

N
o
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Appalachian Panel

Specitic Comments:

]
LR

| 7]
.

3.

b,

I particularly had occasion to observe as children placed time in order
4s they retraced their bus routes for a wall map.

$2 - "labeling" - one step too many

#1 - Strongly supportive in terms of size but not of numerousness or
time. ¢5 - The rating may be off here, depending upon what 1is/is not
included in the example.

Events more likely to be ordered by time than objects. I question
labeling,

Not sure #5

*«. Technical - not clear; does this refer to set theory?

General Comments:

1.

Examples too broad

Definitely there is evidence that some ordination is occurring. Equi-
vocal. Not with all variables simultaneously.

Not sure about this competency.

50



G. Competency: Ability to conserve
Examples:

I, Suparates objects In groups to uachieve one-to-one
matches

2. To distingulish quantity under various fransfor-
mations

3, To identify larger and smaller palrs of objects

4, To conserve number

National Panel

Specific Comments:

l'

2,

3.

(re. #1) when groups are small
#4 not understood by me.

#2 depends very much on what transformations, #3 evidence varies,
although I suspect many could do this by 6-0 if that were deemed impor-
tant enough.

General Comments:

1.

3.

depends on definition of “conserve,'" but in many situations 6.0 year
old does not

The various conservations don't all emerge at the same time. Six years
of age is a transitional point in this general area.

Do not know the literature well enough to judge.

A-1 - but again 1 don't believe this ability is lacking in many chil-
dren.

In children from educated middle class families. Again the evidence
is clear that some 6 year olds can conserve somewhat but not generally
(see Swedslund)

Appalachian Panel

Specific Comments:

1'

2.

%3, not clear

quantity - conservation develops by degrees ~ vol. & wt. come later,
conserv. of number begins at about this period.

51 Jy



3.

L,

Example #1 is contained in Competency F., example #2, where I would
suggest leaving it and simply omit Competency G.

4 - To conserve number - The average 6.0 does have the ability. How-
ever, we have recently discovered that verbalization in relation to
conservation is frequently difficult. We have only recently begun to
explore this.

General Comments:

1.

In general, six-year—olds could not be expected to conserve, except
perhaps number

Age here is, of course, a relative factor - not absolute -~ thus the
stated terminal age of 6 as the basic criterion makes the rating
hazardous,

There is a great deal of research (Elkind & others) which would be
helpful here. Whether or not the child is able to conserve depends on
where he is in his movement from preoperational thought to the state
of concrete operations which occurs about this time.

Piagetian literature suggests conservation "in progress"



I. H., Competency: Ability to measure
Examples:
I. To distinguish time (longer and shorter Intervals)

fo distinguish weight (heavier and |ighter)

e
"

v distinguich distance (fonyger ang shorter)

To distinguish measurement nits and instruments
functions)

P

%, To distinguish value (money)

National Panel
Specific Comments:

L. #1 gets a "3 because there is little evidence & individual differences
are quite notable~-but could be taught. Re. #2 and #3~But these are
not examples of measurement, but rather of discrimination belonging
under Competency "C" or "D" #5 the evidence is for superficial know-
ledge only in this instance.

2. #3 can be used to illustrate a problem with many of the examples on
these sheets. We would expect a 6 year old to distinguish between the
lengths of two sticks (e.g., this one is longer) if they are placed
parallel in the same plane; but if the sticks are not placed parallel,
the child might not solve the problem.

General Comments:

1. Generalization about ability to measure is impossible. Situation &
social class make great differences.

2. 1 don't know how much of a problem this item is for children,

3. Un balence cannot judge the competency as a whole because of my own
lack of knowledge.

4, This is very hard. Rudimentary competencies are present, but precise
measures on any of these dimensions is not ordinary among six year olds
therefore I am unsure as to whether to rate 4 or 2.

Appalachian Panel
Specific Comments:
1. #1, #2, #2 - too general - perhaps some success with concretes - not

abstractions, #5 - may refer to something ''that cost a hundred dollars"
but the real value meaning of what he said he doesn't know.
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wWays.

3. Re. #3 - a» applied to ot!
Re. #5 ambivalent eviience = wiliia.
of mezsLre’

4, Value as sub—element

5. 1. Very gross differenmces 1o time.

2 #1 would have slight suppoT: 1f 1t refers to time intervals in broad

- a3 applied to space - limited.
- coi3%s sig. variable,

3. <Zependent upon distance (i.e.

if distance distiaguishing belweer cge umile and twe miles, rating

would be #2 or #1)

weights, etc. answers would Te #..

weights with much distance belweezn,
General Comments:

1., Again - "level" of compe

2. I think this would depen
distinguished, however -

A

These aTe TE.&05

ve-—far loung distance, heavy

¥Frr short distances and light
2 azxd 3} would be rated supportive.
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. 1. (ompetency: &

Erampies.
. Dot oLl it o Tte o maaTiLe 2eiantation ot oan
M O s R
e. L Tzenm ity 2TrszItio-os ozt ometiIn Of OobjecTs—-
. . ) .
33773 2ex., IIC N3 TIwanls, ascending, descending,
e,
T,OTr ocemar it ozatt wtC @ veiationships
J. 0 TL o mellzTIe I7issemgla rranster

. IoTeIlIT IR ITe5TI2 Zausaliry
v, T osgmer Tgr e~ i-~lzes crientation

wn3tional Panel

Specitic (omments:

o

1. Fer immeciate familiar ghenomena and for malfunction yes, other-

sv, No  ex. research 3v Berzousky.

*
W

>4

2. #1 not understood v me. #o not understood

3. Re. #. = "position” wes, “srientation” - weak., Re. #3 - Part of space?
Re. #« - Space. cepenis on modalities - perhaps for tactile-visual
Re. #5 = Space? #» oonlv if taught - otherwise no.

«. Causality Zoesn’'t emsTge with equal accuracy in all areas.

5. There are markes Suwa.itative differences in these items, for instance,
« and 5 don't seem o f:it with the others. Delete 4 and 5 from the

list and 1 could &sccert &n overall of 4 or 5 rating.
¥
N, Some Cuny TeweT Ja&% Than lannot

General (omments:

1. Rating of
A

~2zalacnian Panel
Specific Lomments.

1. 3. with what7 real chiects, two dimensional representations letters
and words? =-. technica., oot easily understood 5. Not clear
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. Category: C(lassification

National Panel

. leIenicd 1 $.-44n.00 or marterials & social class of child.

LI e jasume The above competencies all belong under this category.
"N .3 rmmuns was regarding rating of 4 or 5 for category.)

WS MIoF Jou see vlassification as a broader term than I do. It
seetBH D@ B T4 The oroader term is to form concepts.

Appalachian Panel

ToastioTotazion s oancther logical operation that becomes operative
T1e oonorete operatiomal period." (age 7 - 11) - Piaget.

himd. v Tte lassitlcation skills/abilities are emerging, even from

.o, s Iouaclude aspects for the six-year-old would not be amiss

.o i3 laution iy exercised.
. eIzl LmpT.
Tils tomuetencv varies considerably - degree of difficulty varies - 1

W sed s.omp.e classification, i.e. single attribute as a base cri-

bt Saiihd 130

<
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11. Category: C(oamunication

P, A, Competency: Ability to recognire t™e social tunctions of language

Examples:
: - : . L - . L1 I I 113 .
S realize thetoanglige 3 Teitterm ToiiRTT onor
1" | w . . . b1 - s - . - LI - S}
Wi g Lot rotrer aionIsr 3Te It o inaprrepri-
N3 L
, it . Cen Y -
SRE T SR B L Y A . ey
b ) - - - -
. reglize *the” 13-2.23¢ 3% 2 *."CT.In CcTher
- - -nw = - PN - - *
tran QP Ln T3t I o Trroemat o, T3t flngrion
- M - - ~ - -
e g clase/craracter *.: 3

T,T0 sl lanquade i tre serv.se o rer~sonadl iInter-
J\T* i\?r\)“
hational Panel
Specitic Comments:

1. #1 4 very sophisticated level as stated. ¢! - perhaps if this were
stated in less conceptual rerms, the rating would be as high as a "4."

2. Adults do not even accomplish 1.

General Comments:

1. DK

<. This competency sounds much toc 3dvanced to be realistic,
J. (as exemplified above)

~. By far the functionai-service aspects of language are more important
than the subtle ones at this age.

5. Probably high priority
6. Cannot answer. Jee comments above you are asking for norms that do not
exist, (Comment under #1 was ''usually.™)
Appaltachian Panel
Specific Comments:
1. #2 not clear.

~« Re. #1 - 1 believe almost X¢o evidence - Believe there could be evi-
dence,



3. 1 am unable to rate example #2. The only evidence I have found in the
literature or that I have from experience is in terms of adult concepts,
not the child's. The item troubles me; personally.

#1 - "appropriate" by whose standards? classroom? teacher? home? Appal-
achian children may come to school lacking in language skills because

they have not heard a great deal of talk - what they have heard is
"appropriate” in taeir worlds.

General Comments:

1. A tascinating area and one in which I'd like to see work

Q t59—
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B. Competency: Ability to label

Examples:

I. To realize the Importance of labels as a conven-
jence In communicaling with others

(3)* 2, Jo realize that most feelings, conducts, and
materials can be labeled

(4)* 3, ldentities common objects by name, or by an as-
signed or agreed upon name

(5)* 4, To produce labels tsomorphic with reallity
*Competency B of CaCegory ITI was incorrectly numbered
on the list sent out for judging. The numbers-ap-
pearing in the parentheses() indicate the numbering
shown when judged.

National Panel

Specific Comments:

1.

5.

Re. #5 - Does anyone? Can anyone do more but have labels for those
concepts he has developed? Can one get anything more than collected
intersubjectivity?

Re, #1 - difficult to get data on this

#5 carries qualitative variability. A six year old could deal with
most labels but would also be likely to have variations on some

#5 1 responding assuming this "reality" meant "agreed upon social
convention," within the range and limits of the child's experience.

5. ha. no meaning to me.

General Comments:

1.

2.

Probably a high priority

Rating of competency independent of examples.

Appalachian Panel

Specific Comments:

1.

2.

#5 is marked as it is because I do not understand the content of the
statement. "

Re. #5 - This is fantastic! I'm not sure that I know what it means -
Is a label ever isomorphic with reality?

i 66 .



3., 5. technical, Could this be more clearly stated?

General Comments:

1. Agaln this looks like the child is non-verbal - lowever, it is his
Jdialect and his labels - not necessarily the standard or supposed com-
mon M.C. labels and/or communication

"Awareness" of labeling not yet complete - Use is highly developed by
"sub-culture"

. S




Il. C. Competency: Ability to explain (essentially a functional concern)

Examples:
I, 1o recognise The dynamics ot the operalion to be
vaplained

Jeoo Ju detail roelationships of functions

3. To suit the explanation to the audience and situa-
tion involved

4. bHives simple explanations of physical phenomena
such a5 falling, breaking, pushing, etc,

“, To be able to ashk appropriate questions

National Panel
Specific Comments:
1. Rating of competency based on Example 4.
2. #1 too abstractly stated. #2 ditto
3. Except for 5, these are relatively subtle
General Comments:

1. Piaget's work on egocentrism & Flavell's argue that this competency
is beyond normal 6 yr. old.

2, All of the above assume simple cases of functional explanations

.o Fxplanations at this age are likely to border on the anthropomorphic
rather than physical causality

4. Probably a very high priority.

5. Suchman's work would indicate such abilities no earlier tha. age 9 or
10 in children of educated middle class parents.

Appalachiar Panel
Specific Comments:

1. The category itself and the first 3 examples are not clear (..e.,
"functional concern") #4 explanations are given, not necessarily
"correct explanations'

2. #1 - does this mean just to recognize or to express recognition? {3~
somehow 1 think 18 too sophiscicated a task for any six year old - it
implies a identification with others which children don't make well at

this age.
y,
65 ¢

T




DENRTE SDIRET g

BEE LY T SEImED eY SSMeRWmIT DRl ls T I IENTT e
T dBRTLYTTLY Y 3TIT T e l3g Lwwe oIped

» et - B e - T - - -
B .. . ERARRE NS4 P =% . TN -

-

® b 4
ERIC ’

-
Aruitoxt provided by Eic:

.

B - - ® T



t1. 2. {ompetency: Ability to describe (essentially a pictorial concern)
Examples:
: Tomees tre 2n pineioe eaniesty ] 1o another
roraeboar P iocty and oyents
cLowerd o wormunicate descriptions of common
olts in terms of their attributes - color,
, Sire, textura, erg,
y To compare object fea-
coler, size, etc,
National Panel
Specitic Comments:
i. Re, 3 - Ouly a few b year olds can come near this.
2, Re, 1 - depends of course on what is meant by "meaningful"
seneral Corments:

. I wonder i¥ vcu dare net barking up the wrong tree - Should you not be
asking teachers about what they take for granted in 6 year olds?

2. Probably a high priority especially if the object described is not
physically present.
Appalachian Panel
Specitic Luwmentse |
(% Spevitic Comments were indicated by this panel,)
general Comments:

. Appalachian children come from a heritage of picturesque language.
Its use needs to be fostered and built on.,

-. with guidance - through questions may get descriptions - accuracy is
another matter.

3. Again - a good area in which parents and teachers might work
-. wn fundamental or simple scale - not on complex or abstract scale.

why limit to pictures?

[wl
*

F ol NI
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E. Competency: Ability to articulate
Examples:
l. 10 speak audlbly
. To speak comprehensively
3. To be wllling to speak when appropriate
4, To monitor unnecessary or inappropriate speech

5, Pronounce words in oral vocabulary correctly
(communlicably)

6. Expresses "Mood" by vocal inflections (sad-
ness, anger, secrecy, etc.)

National Panel

Specific Comments:

1,

Re. #4 - Own or others? (cannot rate as stated)

General Comments:

1.

2.

3.

Although general speech competence is important, the articulation
goals here are relatively advanced and/or not too appropriate.

Probably high priority
Piaget's work would indicate that such examples are beyond the capacity

of 6 year olds, yet some 6 year olds of educated middle-class families
can approximate what you describe here but not typical

Appalachian Panel

Specific Comments:

1.

2. too general - no way to evaluate 4. runs intp value judgements and
conflicts between teacher and child's values. Most of what a child
says he feels necessary to say.

2 = relative
Re. #3 (great individual differences in this)

#6 - voice inflections often give mood or feeling - However, child may
not be able to verbalize the mood.

Here again "appropriateness' needs better definition ~ Also Appalachian
children have a heritage of expressive language in both music and
folklore

65
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6.

5. According to own dialect

General Comments:

1.

There is certainly evidence of these abilities - but "polish" is an-
other matter,

Besides from speech deficits in individual cases, temporary difficul-
ties due to loss of deciduous teeth, or variations due to extroversion
and introversion this skill is pr:sent in considerable strength,

May articulate well only according to sub—-culture.

Questions: his dialect or M.C. standards

66 ')
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ti. F, Competency: Ability to express feelings
Evamples:

t. ldentitles common emotlional expressions in other
persons, ©.9., anger, sadness, joy, etfc.

2. Uses common coping reactions to expressions of
emotlions In others (comforting, distracting,
avoidance, approach, etc.)
3. By statement In lleu of action
4. To describe alternative feelings through role
play or verbalizatlions
National Panel
Specific Comments:
1. Re. #4 - A few can but not typically
2. Re. #4 - Again, within the limits stated for #l1. #1 only the most
basic emotions by now with any consistency, although always recognizes
hedonic tone.
3. Re. #4 - This doesn't seem complete
General Comments:
1. Generalization impossible
2. Who knows?
3. Shouldn't identification of one's own feelings be entered as an ex—
ample here?
Appalachian Panel

Specific Comments:

1. #1 & #2 - May sense & react - not necessarily verbalize #4 - too
broad

2, #1 can sense it - but may not articulate?
3. 4. Word "alternative" not clear. Perhaps not needed in statement
General Comments:

l. Children this age are just learning to use words instead of overt action
or action directed at other objects.

2. Competency: better expressing feelings through actions rather than words.
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I11. G. Competency: Ability 10 <S¢ mon-ver2al cues
Examples:
be To communicate "*rowgt 2a-~Tom me
2., To gescribe through gras~iz means
3. To recognize posTure 25 2 mea~s ¢t communication
4, To make use ot commuom ~a=2 am¢ arm gestures
5. To recogrize arz _se *2I 2 gesT.res as a mode of
communicatior
Kationat Panel
Specific Comments:
1. #1 - #5 with same limits stated for F-1 above
2, Re., #3 - highly doubrful
3. Re. #2 - Can draw pictures twt have little collective significances
General Comments:
1. Ability to use and respond o moo-werbal cues

2, to communicate to others amd To Teceive informarion. A mixed compe-
tency with both receptive & expressive examples

3. These are¢ interesting, dbut I =n z2fraic there is no evidence on them,
4. 1 find any attempt to rate vour competencies to call for generalizations
that are impossible without 2 set of norms or a set of teacher beliefs
Appalachian Fanel
Specific Comments:
1. *2, There are many types of “graphic means”™ should be more explicit,
2. Re, #3 and the word recognize -~ ot zot label or articulate

3. #1 & #2 - depends on the level of performance desired. Maybe obvious
to child but not to an asult or amother child.

General Comments:

l. Perhaps because some of these ch:ilidres do not articulate as verbally
as others, they have used nom~werdal means

-
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11, Category: Communication

hational Panel
Comments:
1. This category is oo abstract
2. Will nct apply gemerally

3. dncluding the more gifficult competencies; including only the basics,
rate as 5"

Appalachian Panel

Comments:

1. This category is ome in which this child experiences difficulty - not
because he can't speax, bul because his language is not necessarily
M.C. stangarg language.

2. This secticn is difficult because it does represent a deficient area
for & lot of Appzlachian xids. The children I had contact with were
in a sort of compensatory program that quite naturally dealt with
language. All the children had "language" and "communication" skills,
but not of the sort I think this scale refers too.

L P,
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3 iomnetency:  Ability to copy
ey 2%

I evelzp eve=rand coordination

.. TomoTive gesTtures ang mevements

Domgrareng 3 jiven cesign

National Panel

anel v o ommert Ty

DR

. W S onlrclliec by large muscles - not small. #5 some & some not
- P 4. - Voo an example, #5 Not a behavioral example for this compe- f
Tmuv. #a - cyst begloning; many errors present although child tries

TWWw T2 2o Tls.

Isgmp .2 . 1cC Ilear to me. Example 5 not clear to me.

"

1. 3% moledr dul seems to reier to analytic skill far beyond 6-~yr.-old
a2t T3 JIRERN IS .

- T i lzazion without specifying the situation is impossitle and also

SETUR TTIT

. 'Tian .7 eiInin the reach of most children altho a psychologist might

-

7 ITrus L2 e.iciting appropriate responses.

.€3.rZiin & imitation are the most important elements here.

Appalachian Panel

Dpvl T D LlAments .

. *I - wnat goes "comprehend” mean? how do you know he comprehends? -
»u_I TepTIquce be becter?

N ¥l - «Cu.a lapend on the sounds & familiaiity,
. ¥#. - Nct properly stated, Re. #5 - ambivalent

-

~ W, #. - There i3 a great deal of research on this from the Bender
i T Tesl, eta.

71
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5. Again - f1, 2, 3, & 4 are fairly simple - Altho -~ good coples (#2)
would be rare. But #3 - comprehend i{s big jump - Influence or averaye?

Geitera! Comments:

1. In general most of these examples require good small muscle develop-
ment

2. My responses, above, were made in terms of the child's use of objects

and body to copy (something other than paper and pencil, per se)

72 (N



C. Competency: AbIlity to draw
Examples:
I+ To concelve Snd hold mental pictures
2. To produce recognizable pictures

3. Draws common geometrical shapes (square, triangle,
circle, ellipse, etc.)

4, To comprehend design

5, To demonstrate basic principles of design

National Panel

Specific Comments:

4.

#3 on demand? at random? what?
Examples 4 and 5 not understood

Re. #4 - Not a behavioral example of this competency. #2 - when

coupled with explanation, rates a "4.," #5 - if this means "composition"
in drawing, then rates a "2" - Otherwise I cannot tell what the be-
havioral referent is.

4 & 5 depend upon the level being considered. "Good" design is foreign
to many adults but kids can learn if taught.

General Comments:

Bad goal to pursue at this age; stick to drawing as communication
rather than as design or representational skill.

This is pretty traditiomalistic conceptions of drawing ability.
The further you go the more need to specify the.

Priority unknown

Appalachian Panel

Specific Comments:

1.

2.

3.

4. not clear, 5. not clear

What are basic principles - balance, proportion, etc.? Can make simple
representations -~ but not complex designs w/ understanding.

Re. #2 (Recognizable to him & to others if they are "tuned in") Re. #5

Not to demonstrate these on command; however, intuitively use these
principles.
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4, #4 - here again what does "comprehend" mean? and re. #2 - recognizable
in whose terms?

General Comments:

1. This really needs working on. Can't all six year olds draw? Whether
he draws well depends on ones understanding of his level of development.
He could be in the scribbling, preschematic, or the schematic stage at
6 years of age——each would produce different pictures,

2. Rewrite form

3. Is the ability to draw a vital competency?

AN



111, D. Competency: Ability to use body to express feelings
Examples:

I. To recognize the effect of physical gestures from
others

2. To communicate various Intentions with the body

3, To demonstrate common physical gestures (threat-
ening, pleading, rejecting, etc,)

4. Executes simple rhythmical dances

b, To take the roles of various objects

National Panel
Specific Comments:
(No Specific Comments were indicated by this panel.)
General Comments:
1. Who knows?

2. Again, these are interesting, but data are lacking concerning their
emergence in child development.

3. 1 am puzzled by the placement of this competency here rather than under
"communication."
Appalachian Panel
Specific Comments:

1. Appalachian children can execute highly complicated dances ~ even 4's
and 5's can often clog -

2. #5 - if objects are familiar, yes; if unfamiliar, no.
3. How does #3 differ from #27
General Comments:

1. I believe there is evidence that children use their bodies. Not sure
their illustrations are well-stated.

5 A




Itl. E. Competency: Ability to control large muscles

Examples:

I. 1o batancu one's self in sltuotions with spocial
constralnts (balance beam, walking an inclline,
using the trampol ine)

2. To move In the ways one wants to

3, To avold excessive clumsiness

4, Makes movements of whole body or of |imbs in re-
sponse to oral dlirections

5. To acqulire cognitlve contro! of movement

National Panel
Specific Comments:

1. Not sure of meaning - "cog control" - Brain obv. control -~ recognition
is clear

2. #4 - may not understand directions
General Comments:

1. Acquiring cognitive control of movement 1s very complicated - it is
present only partially at six,

2. Note - here you specify situations

3. Probably within capacity of most 6 yr. olds.

Appalachian Panel
Specific Comments:
(No Specific Comments were indicated by this panel.)
General Comments:

1. Most of these examples would depend upon the individual child - Again,
this competency would be dependent upon child's background experiences.

2. Maybe because the children I had contact with were rural and had been
out doors a lot, they had very good large muscle control.
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General (omments:

i.

Although | might have furnished other examples that would demonstrate
small muscle contrel, 1 still think Appalachian children might not have
had 4s much experience in this area. However, they did catch on and do
well with some sewing, weaving & basketing work that we did.

Stiil a relative ability - much better than at 3, 4, 5 & will continue
to improve with practice.

AL



IIT1. Category: Coordination

National Panel
Comments:
1. *See¢ comment re. inclusion of Competency D (The comment that was made
by this person was: "I am puzzled by the placement of this competency
here rather than under 'Communication'"

2. by itself: meaningless

3. Probably vasy for most 6 yr. olds.

Appalachian Panel
Comments:
1. 1 am not sure that this is best category choice

2. feel this will depend upon the child and his prior experiences. Thus
generalizations are difficult.

55
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IV. Category: Habits and Attitudes

IV. A, Competency: Ability to initiate action
Examples:
oo 1o develop knowlndge about meansends relalions

2. To accept and initiate atfective feedback when
conditions are not satisfying

5. To be curious and want to explore the environment
4, Responds to oral directlons, carrying out simple

actions of two or three steps

National Panel

Specific Comments:

1. #3 quite variable across individuals, and the particuiar manifestation
of curiosity are also variable.

2. But example 4 is responsive, not initiating
General Comments:

1. A-1

. T am still having trouble with the qualitative differences. The six
does all these things but the level of complexitcy is low.

}.  Of course six-year-olds have ability to initiate some actions but your
cxamples are not well chosen & the situations are not specified. Not

a good concept.,

Appalachian Panel

Specific Comments:

l. #4 - one step directions - possibly two: - usually the verbalization
is confusing to the child.

2. #2 - more evidence for initiating than for accepting!
3. The examples in #1 & 2 appear unrelated to competency listed.
General Comments:

(No General Comments were indicated by this panel.)

1Y
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lvl

B. Competency: Ability to plan action
Examples:

. Tu make choices based on the dynamics of a given
Situation

2, To assess resources
3, V‘Forecasts end results of action
4, Plans a set of actions Involving 2 or 3 separate

steps to accomplish a stated goal

National Panel

Specific Comments:

1.

Re. #1 - What given - This is utterly meaningless. Re. #3 - Some and
not others. Re, #4 - If highly familiar but not new.

Gerneral Comments:

1 v

Here the issue is whether we are going to assess the child's accomplish~-
ment; if so, ratings are as shown. If we ask can he try to plan, he
can a little.

This is very general and almost impossible to rate.

A-1l

Appalachian Panel

Specific Comments:

Example #1 is unclear
Re. #2 - I'm not sure that we, as adults, even do this!

#4 - More evidence that the child iearns/mimics rather than plans/
thinks through steps before action.

#4 - too many steps

General Comments:

1.

3.
4.

Examples in this and other competencies would read more smoothly if writ-
ten in the same form, i.e., '"To make choices-To assess~To forecast-To
plan--"

You have some interesting research ideas here

This competency is just beginning to emerge, not one already mastered.

81 éjjf
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Iv. (. Competency: ABRiIlity 10 persisz in actigns

Examples:

N N N - - - v N -
i i S R B S R LN .2 Il SN \_:? Tagh -

Qui S LTI PR R

2. To recogrize stree 2® 2~ TaTwen time spent and
results acnievers

3, To igentldy Irwe-"m zrzoime Ts-merts related to
more com:leTe 202 8§

4. To opergisT ir ~Tzzsr - r-ssacg2 ot lsTractions

L. TC be willing "I 2hanao~ 3~ _~I~CClCTive activity

6. To agarr nig zog7 " w2 $%. @5 TT tne cemands of
The sItTuETior (g.2., »~Ow &=~ ~isu-taking is a
better siravteg. “na~ Za.” ")

Nations: Panel
Specific Comments:
1. #2 they can but usually dozn't Sother

2, #4 - Individual differences, bowever, seriously undercut generaliza-
tions: #5 - The comment for #<« 2pplies here also.

3. No. 6t - 1 have difficulty uniersiazniizy this in concrete terms.
4, Re. #6 - Doubt there is any empivrical =vidence on this point.
General Comments:

l L] A.‘l

2. The language in which these zlzsrzatives are cast is beyond nearly all
6-year—olds but it indicates grocs-ies some show

3. I am inclined to say LY byt Fith the examples iven, this ratin
¥ g g
could not be sustained.

Specific Comments:

1. #5 - Many factors irvolved: one Deing whether child thinks activity
unproductive

2. #5 - usually will abandon

aE

2]
ra




3. Styles are & complex & incomp.etely understood phenomenon.
4, lrtem 1. If chile is interested.
General (omments:

1. Attention span is iargely depemient upon whether task was self-
initiated.

2. Competency: periormance Zependent upon task, situation, alternates
P re
and child.

3. is was a gifficul:s set £or me to rate as there are .many variables.
The actual "tasks™ might cause the ratings to change greatly,

1Y

ieas as yet basically untested.

[
t

4. Apain - fascimating

5. See the restarch of drurer, Mckinnev, ¥agan, etc. on this.
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iR : ~ymgetency: Ability to sustain health and safety

!

R 1111 ol 3 N

§r

Teglize that It is Important to try 1o prevent

Rt I
T T oommon standards for peer group

I, < igentity common symptoms of lliness; infection,
= se¢ vtemperature, swelling, inflamation, etc.

. *Iti2w satetly practices In day-to~gay activities

v

-

N T Jeveion sensible eating, sleeping, and dressing

T e
“aT vs

4

National! Panel
Loz & 2 lomeniis

. Ye. Fl - lap say do pot feel well but typically say "tired." Re. #4
147 donlavement criented, Re, #5 - but great class differences.

<. ¥L 3L 37 de raughc, #2 when they "remember,"

: 52 13 z:Zferent from the others - doesn't seem to fit
«. 2. F. - aow can a o6 year old identify infection?
TR R JMmens.

- W @rizenc e

: iuml .ot Tulfine patterns are rarely self controlled

: Jiddellio wafvrmation on safety and health is not something most can be
-zdIMed extensgively., Positive attitudes in this area are more to the
b CO e S wi

Appalachian Panel

Lpms T 2 lumments:

-~ izamp_e 3 could be sub~-divided

- I. UL, etT, - ves,

SHTIETE D LITMeNTS

- T3 woila be "normal” for children in a Jay-care situation - they do
I3 3. The time.
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J. Examples generally reflective of the home - and the home training.
1f parents emphasize this, it will be reflective in child.

3. Although this section is of great importance the child at age six
rarely shares the adult's emphasisi




IV. Category: Habits and Attitudes

National Panel
Comments:
1. There are many habits & attitudes where the child demonstrates greater
advancement than on these, but given the coumpetencies & examples above,

this is a fair estimate of the rating.

2. Means?

Appalachian Panel
Comments:

1. This seems to me to be a most important area to emphasize with parents
in terms of their habits and attitudes.

2. So much of this {s reflective of the home experiences and background.
Ex. if parents unaware of nutrition, difficult for child to be.



V. Category: Social Relationships

V. A, Competency: Ability to assume appropriate social behaviors

Examples:

I

Works coopsratively toward a common goal by divi-
sion 0f labor

Follows directions given by another peer in pur-
sult of an accepted goal

Mares positlive overtures to others

Regulates antisccial behavior in himself through
moderation, redirection (not repression)

Recognition of the varlous roles that adults and
children are called upon to play

National Panel

Specific Comments:

1. Recognition of roles is difficult to assess - Certainly can recognize
some, here as an idea of variables taken by one person - I don't think

80,

2. Re. #5 Example suggests too many difficult things., #1 & #2 - indiv.
diff, are prominent, however.

General Comments:

1. Probably A-1

Appalachian Panel

Spec}fic Comments:

l. *5. Too general.

General Comments:

1. Needs guidance

",
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V. B. Competency: Ability to get attention
Examples:

1. Stimulates co-workers by manifesting a sense of
urgency

2. Obtalns informatlon from others by asking ques~
tions

3. Evokes Interest in others by playing a role
(teacher, physician, etc.)

4. To get attention when appropriate

National Panel
Specific Comments:
1. #4 Indiv, diffs. are prominent, however.
2. Re. #4 = do you mean recognizes when interruptions are appropriate?
General Comments:

1. Data on asking questions is inconclusive. Much depends upon the situ-
ation.

2. Probably A~l

Appalachian Pane)
Specific Comments:
l. A personality variable more than developmental

2, #2 - Information obtained may or may not be correct, #3 - depends
upon rule. #4 - "attention-getting" need not be just when appropriate.

3. I'm not sure that I understand #1.
General Comments:

(No General Comments were indicated by this panel.)



»

V. (€. Competency: Ability to maintain attention
Examples:

I. Holds attention ot others by effective communl-
catlon technlques, avoiding threats

2. To sustaln on a task or an event
3. To convey the intended message
4, To be direct

5, To be sincere

National Panel
Specific Comments:
(No Specific Comments were indicated by this panel,)
General Comments:
1. Probably A-1

2, Your examples seem to me to show a lack of appreciation of 6-year-old
competence

3. This is a relatively minor competency.

Appalachian Panel
Specific Comments:
1. 2. 1f self-initiated

2, #5 needs some qualification with it ~ what does "sincere" mean and what
does it have to do with maintaining attention?

General Comments:
1. Markings are generalizatjions
2. personality variable

3. Not sure that the "ability to maintain attention" is the competency
here; however, items 3 § 5 are impt.

4. Seems confused - Is the child to maintain his attention on aénéthing

or is he seeking to maintain the attention of others? or are both
intended?

90 . »
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2. Somn of the items are difficult to i terpret ~ apdiopen to many differ-
" - ¥

$a( conclusions, e.g.,.No. 1.
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4 . ) + . = 2
. . do d!écrimina?ﬂ wifhouf gazlﬁg To.judge K Y - T
» ]
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. is” appropriafe . ' o 3
, 3. Yo choose pgrsonal actions tpward others independ- E
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» 1 . -
v :) . . e " . ) ;
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- ) i v \ . ¥ ‘
+ » . :
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l.r’ ) ’ 2 . . A Th
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R ' ' N ¢ \ » . * . .
"7 ." Dirvections: After you read each atm:ax%em, yl.ease oirele the appropxima numbex’, \ P
- . Number 'l means yes, number 2 means no, pumbexr 3 means I am not sure, .
CY e and number 4.meaps I don’t undexratand. You axe to read’ the quektion ,

™ b}fom each statement.,

- BY THE TIME YOUR CHILR EMTERS THE FIRST GRADE SHGTID HE/SHE BE QBIE,‘. x 3E

. o : Sam'p_le ,Quéatiéns\: ]]

;{i! A | h

1 | BY THE TIME YOUR CHIID ENTERS THE

FIRST GRADE SHOULD HE/SHE BE ABLE TO:\ - - !

A N I.Don't
R R D G T Not: Sur Understand
L ¥e Sample l:, walk . 3 4
R Sample 23 Fly an ai.rplane ' 3 4 .
G e ; Suae s - —— .
&0 . ‘\ i
» ;\ N ' ) ! * e
% = BY THE TIME YOUR ‘CHILD ENTERS TUE FIRST . L ! ,
*e GRADE SHOUI,D HE/SHE BE ABLE TO: .
‘;. ‘e . ) t r ! \ . ' . I' M I mn! t
- . - Yes | No  Not Sure Understand
v 1. Label obfject:s that are the same h \ 2 3 4 |
N ) > » .
i : ' v -
s Y EXAMPLE ; Cups that are alike. * \‘ g . .
2. Label ohject,s t:hat ara differem;. * 1 \2. 3 4,
S EXAMPIE: A fork and a spoon. . \ VL
A ’ . -
.\ 3. Beat out a simple rhythm, ot 1 3. ‘o4

) hMm: Beat. out a simple rhythm
U by elapping his hands to the aound
e » OF "Jingle Bells.”
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S ~ ) _ Yes  No. Not.Sure Understand .
R . N ) ? i " = \ s * = - s @ ‘
A Tell you when »ne n rpt& is high o . 1 LR 3 4
O - one note 'is low when he hears . o \ o i
Sa 5\ "y sx:mon‘e singing. .« v o ‘o N *
\‘ “f ., ' R . - w - " N
- £ 6. wll you £rom what wlject a sound 1 2 b 4
-~ is cmiug. I . . o ’
ul " N . y L
v EXAMBIE 3 ¢ A baakettle : S ‘ ‘
w 'l LN N, .
~
o " §. Tell you tl‘ie shapa of an object. 1 2 , 3 - S
. iwhethar it e rouhd 7 ®quare) . ) S S
N ‘ . - . . . )
Lot 7. 'rall yOu tha colur af an ‘object N 1 2 3 4
S ‘ ‘(whather i is md, blué¢ yellow) C .
» . -~ \
, 8- 'Read some oY all the lettere m L j 2 L3 .
. . the alphabet. - . ' e
] . @ - o - SR »
Ty B close his eyes and mll ,you what. 1’ 2 3- - S 6 & 3
ta "he touches - ice is'cold, cotten =~ . ¢ Lt e ‘
v o 'is soft; a ball is xound, ablock * . . L
S, iz squaxe. ¢ ‘ ‘ S _
10, Close his syes and tell'yow, by = . -1 2 3~ . .4
. touching, that t;he, hard, cold, ; - T ‘
. amoot.h obje.ct: is an ice cube. . y . . e
) . 11. Close his ayes,and t.all you, by o 3 2 3 .4
. touching, that the.soft o f'luffy C ™ R
; chiect is cpttcn. Y. , . L
- R - ' . - * ‘ z
S : ) .
; . 12, Pick aut'objects that are the same. 12 3\\ 4
: .« ' I ‘ A v C ¥
R ) txlxﬁFLl‘ In a pile of toys he \
pu:ks out the x‘ad Gaxs. | .
13. Tell yc:u why he picks oqt cert; dn, R 27 3, ., 4 .
. ebjects "to go m‘certnin piles. , ’
T * EXAMPLE: Why he ‘put allthe red | SR - L
*  chrs in & pa,le. i" , . - N .
© 14, Put & laber (name) on each pile ' - 1 2 3 . 4
A of objects. : . A . oL ' .. . L
— - , : . LTI 1 .1 , . 4 N / . ..;ﬁg
+ EXAMPLE: the' dalls in tiu.s N . R L T 3
, pile are o¥d. All the dolls in. o . ' . R s
. . this pile are new. - .o ot ’ - Al e
e ) : o : ¢ , . ‘ ' . bl
g - . onp VARV |
’ ” 108 / ‘.
. - ¢ N .
, . : * ’ *
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"% 7"« Yes' ' No ' Not'Sure :Underxstand = = M
N = v » ) .‘ Ry N R - I N ‘ N . :‘
smck \objeets ‘aécarz'iiﬂg *o th@ix size.\ S T2 .03 I BN v ) N
\ wmu.' JThe tmq t;:ar goas on thg 7.‘ - ", . : ' e
; : ~‘ \ hotx\m of the stack} the.meédium size~ e . ‘ . I
‘ Rty m the middlé, ,&Lﬁhefl}t.tla. . 8 N, . S ‘, S L8
"' v » ‘3 CELZ' on ‘tﬁpn ) L3 * . * . * . . e A “\ » ' N - A ] ’»:5
X MY g . N N R » . . -3
v !f .,’ - » 0 . Py [ 3 N .l' “‘ ‘ . - ;':i.
. 3,5.. ‘Idﬂntii’y ppsititmul aralatiqnshipan ) 1 T3 4 L 28)
A .o P <
B ' s ' : L R - oo : E
- \ ’E‘(MP’LE: Pbint out the. flrst N R . , - o 3

A _ person "¥a line, the sqcond - ; ' - " 4 . o
= *\, . person, and tha lagt. ° - . " [ ' o . ~ 8
?'f“ . U : o -

: N &\, * » . .
" l?. ‘Match one ijact. w;th another. Sy~ 2 0 3. 4 wn o

Sl
S

[
.
4
-
2t Aid®

*
L
I
4 e sl A b ey

. \: ‘_‘ v qu' . . . N . N . ' t. ) ) “‘ » »
s EXWLE‘.. For each cereal hewl on | aoat .

Lo wthe ‘sable thexe needs jto be a spoon. . L

E Y R “. ': . ¥ *y ) N N N -‘ N ; - - . j::

o Y 18: ngata objects i‘ntq groups.k ) . 2 “ *3 oo 4 Sl(z-g) %

o N i 2 (\.ﬂ - o i ~‘ ) \‘ - oo I . e ’;

N, zxmm. From™a pile of kna.\res, S S \ | v
N _ forks, and’ spoons; put one fork, \ \ ) ‘ '

Foo. J’ one kn_:gfe, and one spoon at’ ‘che : e N et

SR table set:t:mg. : - * ) ¥ ‘ o

v o 4 ) ' o - : : L i - 2 )

w5719 Tell you iﬁ one pair Sf things is. N 2 3 4

T laxger or smaller than ancther pair.& . T L

o EWPI.L. A pm.x of dad 's shoes .o l ; ‘
S , is larger than a pair of baby, g shoes. , " Lo e
. - ,

;i 20 Tell you when one thmg is ldnge;.« e Yo 2 3. 4
\ . v . ersharter than aﬁﬁthur,. - e . .
- .. e . . . N " . . * o
" . ‘tlc; 'i‘\e\\]i you whgn one thmg is heaviex.' T . 2 - 3 , 4 °
S R jghtgr than another. LT ' \
o oF Nkt | N

w22, Tell you if something is coming" ~d
. tfowaxd him orx, going away' fmm lu'm. % ~.

; . 23, Tell you lf oﬁa th:mg. is ag__rtn . -1
) Of dmther- g ‘ R

L EXAMPLE: ' A wheel is a part bf C
_* ‘_" . ' a C&I’. .; . " )_
~ - . : v

S s, 24, Tell yen when one t:hlngs causes . 1 2> R _ 4, 34 . i

T anotiher to happen. oo
‘. '\ . . * * - s‘ ‘ [ ‘ ;' . . f e c 3
P - Exmm. ‘I'he' icy road caused the: ° NN ' :

‘“-.'25._1' you his left hand feom his ’ L~ 2 3 - T 4 (35

htmﬁda ... M ‘ . T - [y .

! dar -~ skid., . / ’ v _ »
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S_que .of Child Competencies )

' ' NN ,/‘: ) . . \ *
; Ny R category 2 (1), . > :
Diyactions : After yon read each gtatement, please ci:;‘éle the Aappropriate number. ) ?
: ‘Number -1 means yes, .-number 2 means no, number .3 means I am not sure, {
and number 4 meanss I.don!t understand. .You are to xead the: quéstion :
. ] BY THE TIME YOUR CHILD ENTERS THE FIRST GRADE SHOULD HE/SHE BE ABIE *
™ bequre eadh statesqent‘ - > - RS
PRI NP L & ™
- * "‘ >t i J' N N . . - Y. a t" ‘ :
Y . . -/4' . . - - ~;:‘\’
v - e e ~ - —— i V"‘! - JRNIN
3 P » - N ’-‘ R . ‘. " : 3 o »
Sample Questions Y C N ‘ o Lo
| By THE TIME :(Gux CHILD ENTERS THE : i - |
N FIRS'I? GRADE SHQULD HE/SHE BE ABIJ:I TO: N Tooa T e L , 3
d ¥ .o N L AN 1. <
- N \ , . . N 1
( _ . _ ' I Am- IDon't |, o
' -  Yes N  Not Sure ‘Understand | T
Sample l: Walk . O 2 c R S )
. N ‘.. v 4 - ’ T e . M : N ' ~
sample 2: Fly an. airplane | PR (v)) 3 -4 o
; . s s/ - ﬁf N . J
W o - T -~ ‘-
* BY THE TIME YOUR CHIID ENTERS THE FIRST / ' v . . ;
P ! * » -’ 5
;‘GR‘I\DE’S?OUI:.D ) HE/SHE BE PBLE TO: . | N . - .
- | o - e © . IAm I Don't g
. , ‘ - o * Yes No Not Sure Understand .
' r '_“ s /. N . 2— . —— et - - ‘ — ’>
- . 1. 'Talk'to people other £han membex:s 1 2, 3 4. (In "
of.’ bis ,family. - ) .. g : - . N T
2. Recognize 'the ;unportance of labels R 2 ¢ 3 ( 4. a2y . «».
(terms). [/—— ) ' . S
: S . LI 4 ;
EXAMPLE: The woxd<"kid" means a T i - . ;
, small child or it can. mean a small . . ' T
- goat. » - J‘ :
*
e, * - oA . ¢ .- :
\ . .t. Py ¥ tz
. /\ 110 -
' N, ~ :
. i - t K
;t,EKC M. \ L ' : Y - ) .:
N 2 . . e L L e R




3.

Q.

.10

1l.

12,

13.

’,' EXM(PLE. Anger, .gadnasa, ple. sﬁe

14. (Xnow commopn’ emotic)nal axpressi ns of

15.°

Remember certain objects or evemts, .~ I-
R S . * Lt . \ R

EEEE PR NN i e et e~ S e S —Tn NN
LT * . v N, T v : ; .
) ¥ . LR
-
» A a - \ ¥
~ * ‘“
* - ’ L

L4 e
| : t

i .

. _ . \ (.\ Yas
v N ¢« e .

Be able to give a group of thlngs . |
a nama.

ExAMPLB: All brands of guxomobi}aa 2
whether :E‘ord, Dodge, Chavrolet:, are

a.ll called ?ax‘s.

\ »

A L L L4
iv‘,~

jI‘eJ:l‘how something works. T !

‘! ‘~ N N . x

Xnow when he iu being understoq,d. ‘ .
Tell abo'ut things t.hat fall; break,- R
fly, et:c. _ i ”

& * N
Ask questiana that have a pux:poae Rt
ox ::eason, -
o . N _‘

»
- M A

EXAMPLE: He used to have a stuffed
bear and he remembers jit. ‘.

Describe something by te&.ling you its 1
c:olo:;, sham; texture,\and size.
v RS

Speak so.you cap bheax him. 1

s

Speak Tlhen appropriate. J

B ' N
EXAMPLE: sShould he/she know not to
but:t-—:m when his par«ant.s are talking.

-

Bronounceawrds correct:ly. :

Expxess mods by tore of ‘'voige. .

others., . . "

. )

 EXAMPLE: I 1ove'you. I hate you.

React to others, posit:ively, o 71

L}

xxmm. " Comfort a cxying sister or -
brother or avoid a pestering brother ‘

" or sister.

o
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)@houlﬁers, frownmng o Fa

o . / '

Pr!tund through role play tha&»hﬁ/she
in mngry when he/she is not.

»

4

Act out feelings w;thogﬁj&peaking
+

EXAMPLE: Nodding head» shrugglng
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Deggribe sogathing by drawing it.

. )
Use arms "and hands to 54y something.

Use facaal gestures to say something.
EXAMPﬁE-— By shiling, wmnkxng,
stlcking out his tongue. o
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? Don't
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©. 1. Put parts together to make a whole. 1 7'2 5 3 4 (1’1‘) |
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Directions:® Aftex you read each st.atement lease circle the app priate mxmber : _ o~

. . Numbqr 1 means'yss, numbexr 2 means no, number. 3 means I am not sure,“}

‘ and pumber 4.means I don't understand. You arxe “to read the guestion

BY PHE TIME YOUR CHILD ENTERS THE FIRST GRADE, SHOULD HE/SHE BE ABLE
ne) bafore each statement. '} L . ‘ . .
. . . , . . ' N “ s . - ) .
™~ - - e - S S - — - : *

| ‘S&mple Quest.i%ns;
h \
. BY "THE T . YOUR CHILD nNTERS THE *
FIRST GRAD SHOUID HE/ SHE BE ABLE TO:

L

_sample 1: Walk | j | ®
| 1

Sample 2: Ply an airplane

» - - ——e £

BY THE TIME YOUR CHILD ENTERS THE FIRST’ . . \ z .
GRADE SHOULR HE/SHE BE ABLE m0:  ~ % R - Y

b - . ' I Am . IDon'te v

. Yes  No , Not Sure., Understand |

EXAMPLE: A purrle - ; . ‘ O

oA R & . — SRR

2. Decide what materials are needed to R 2 3 4 (1)
- construct or make an object) _ . ‘ ‘

- EXAMPLE: -He might need a spoon,.dirt,
and water to make a mud pie. ) \ '
,
N “@ ¢ } 4 ' . N ‘_,
. ' y '
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. ‘ .
« »
. d - . \ - * v
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R - | . Iam  IDon't =
- W o, Yes - No  Not sure DUmderstand w5

S c o, ‘\. N » ¢ - k\ A . x " “3
. 3 Use pmmls,,grayons, sca.ss“rs, ) 1 2 .3 R 5> :s
AR + and paste. .. \ . , : . s

4. Make things fxrom va‘xi‘ou:s materials. 1 2 3. .. 4 a4y

NS N

Y " EXAMPLE: mke.puppéts Dy using ’
o scissoxs, paste, popsicle sticks,’ - A N \
A ~ and paper circles. . | [~ -

5. Use é,ye and hand coordinatmn. h S L2 3 4 {15)

S EXAMPLY: Trace a plet 1}( f | 1 . _ o B

T . shapes, ‘and designs on iece . b . . St

N R [ ‘ . X . L . ) -~ . o
' 6, Imitate things he sees or hears. o 1 \ t2 3 . 4 (1&)

.

- - EXAMPLE: The sound of a fire - b C
‘ engipe siren or the way a bird . |
’ ,flies. . 1

. [ o . 2 . . . . "~ - Y
. ' 7. Draw squares,  triangles, circles. DR S \2 i 4 - Ty - :
; . \ ; ‘ ,
N PR . . X [ . .".’ . . . . - .. .} .
8. Undexstand:and label designs. °* ., 12 3°. 4., U8

.. EXAM.PLE: Be ‘able to tell whether A \ :
- wallpapex 33 polka dotted, sﬁ”ri.ped, -, "N .

or flowered. \

. s N v N * » P N
© e T s - e ; 1. Con
9. Understand the j.ntegt of gestures 1 2\ 3 4 I

- ~ from others. ‘ R R : ‘ ‘ ) N
| EXAMPLE: A hiod of the head-means  * . Tt .
yes. ' ‘ C .

) ) 10. ".Tell about aqmathing by using his *~> 1 2 3 . 4 {20y -
‘ . deY'- P < . . LI v o ) . ‘ =

mm uopbing. like a rabbit. '

~ . 11. Use physical gestures- to expresa , X 2. 3 - 4 2n
W his feelings. ' _ . o T ' "
T 7\ ExaMRLE: Blowing a kiss. -, ) e .
N\ S N > ‘ \ - S o ~

S Imitate the way an object worky. -1, 2 3 ~4 (22)
‘ . AMPLE : Play like he is a ‘N ;,", : \‘ ' . .

coffee pat. - . ¢ "' S . i
N : ¥ 14
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TR T T
" Balance himself, while walking

“up a hill, ox jumping 2 T)pe

’..me 3

- clothes.™ . ~

Move t& the sound of music.

Move in the direction he/wants to.. 1

?

liwqid being clum;ay, ‘ ; | "1

¥

,f@icvé'hédy paxts when directed. . 1

EXAMPLE:

>

. fCocrdfinat;\uny parts of, hi’s body. 1.

EXAMPLE, Raise his right arm and
right: leg at the same t;ixne.

"\

T

N

To dress A mll doll ox\
put a model planc together. '

Use a, lmmr, screwdriver, or a 1
‘m:anch . , o
1]

Respond to kaen q;;'ection;.‘

7 -

<
EXAMPLE: ™John, pick’ up your

M

Move paxts of objects in and out of 1
't:heir})lace. . : .

.« -

EXAMPLE:  Remove a battery f¥om a
flashlight and put it back again. .
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If he is asRed to raise IEEAN

" his xight band, can he do it?, -

To mnispulate small objeqts with PR |
* hﬁmda and fingexa, } ;
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I : Parent Rating $cale of Child Competencies . .
~. o o , . '
| . - Category 4 (10)-
* DRirections: ‘Aftexr you regd“ each’ iitaiemant, please cixcle the @ppropxiate numbex,
: . Number 1,means yes, mnumber 2 ineans no, number 3 means I am pot sure,
oL and number/4 means T.don't \mdarat;and. You are to xead the. question
o - © BY THE TIME YOUR CHIID ENTERS THE PIRST GRADE SHOULD :em/sms BE m.z
‘ B TO before each statmnt.. .
‘Smple Questions. L o . '
, o ) L C s,
o | BY THE TIME YOUR CHILD ENTERS THE . iy )
. | 'FIRST GRADE SHOULD HE/SHE BE ABLE TO: ' T
! _ Y- S - ) . 13 Lo . . v
1 « e . T * Iam.  IDen't |«
- I \ ' ' T, 4 Yes No  Not Sure Understand | .
E We 1; Walk | \ | (D 2 3 4 ! '
| t, : T\v ) 17 o »y
. S v . I
., ] ~ Fly an airplane 3 4
s s‘f"’*&* T \ @ .t Y
L : YOUR CHILD ENTERS THE FIRST _ ‘ — S «
_GRADE S mmfsmnzmm: | N RN .
: . ' - b N t
. : ., T Yes N Not Sure /Und stand 13
, . ‘ ) _ . :
\ . 1. . Recognize the means that are R 1 2 3 4 an 3
o necassary to reach an end, _ oo -
. EXAMPLE: iné; a watch keeps -. ‘ | L . 1
- it :cuxming‘ - L . N
.27\ Initiate action ’.g;an conditions 1 2. 3 4 gy
f - are, not satisfying. A Lo =
B o 1 f ) L o N . - : .
- EXAMPLE: I'm cold, I'm thirsty. C .
* My feet are wet. . N : - . Yo
NN . . .. ‘ R » . . . R ¥
kS 1 ‘. . . " d ) s “» %
‘ r . .
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Dms\;rata"%:uriOSity .
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EXAMPLE: Ask guestions about
: things “tHat are naw to him, i
. ) \ ! - \ ‘ N :.;.

‘ Wants to »explore his envircnmanta

| EXAMPLE: v,gants to know ahout: ;ft:he

. B things u“tund him——what makes’ trees

B * grow, wha mae& wind. . /

o , - ;
Reaponds in m:dez: to severa’l*spoken

. direotions. . .

e EWPLE* Brush your teex:h, comb

oo v your hair, and nah }'0\3,! facm-‘

“

N T e
\ T “6:.‘ Maka choices and t:all f’why 't:he
-chdice was made.

=~ EXAMPLE: . Ohd0ses a peanut butter .

’ sandwich instead of cheesa becauue
he does noi; :like cheese.

- " 7. Determine what ‘s naeded to make
. \ something. J :

s

L, ’ EXE&MPI& TQS‘make chocolate milk ¥
’ - "he/she knows that milk, chocolate,
and a glass ade neaeded.

B - 8, Xnow xeau,n;s of his actions.

EXAHP;;;E: _ If he/she builds something
N f - of md At will last longer than:
: gomet:lg,ng built of papax.

0qnt1301 _his attent;ion span..

'EXAMPLE: He listens "tb,-sgoken ;
directions from beginning to end.

Knows that in br;le«x: to achieve
-ce%:t;@in results time must. be spent.
N . : .
EXAMPLE :
" to fry chicken

Knowk that it takes time
order to eat it.
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a X . . Yes
* » w——r—-

j * . » ) ) A ..
Parsists in tasks when distractions 1
are present. : . ‘

‘mmpm: - Complates a \puzzle even
though his brother is pestering him.

h )

»

Xnow where to ga“t help :i.f‘ ng&,$‘

mw when to get help it needed. N §

I - »
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I Am I bon't

‘N}g Not, sure - vnderstand ‘ \

£

A En

Know hcw to get halp :Lf needad. - I
- £ #

Xnow it is i;mportnnn m prevent' ‘ .
illness. ‘ . L o
. T h '

EXAMPLE: Xnows to wear A coat ® .

dm:ing the uintar. . oY

xmw common symptoms of illne.ss, 10

. infection, fever:. " e \

y ! .

Follow safecy practices. . .

. EXAMPLE: Iook both vays before X ¢
grossing the street.

' Have sensible eating, sleeping,
and dr&ssing habits. o
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R ' >+ parent 'Rht.ing scn!e of Child Compdtencies . S )
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* ‘ Categoxy 5 (10} S . . ’
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a&i‘.&drﬁf,h e B e e IR A T

_ After you read each statement, please bi:mle the aggxopxiatu numbez.
. Number 1 means yes, number 2 means no, 'number 3 megns T am not sure, ,
‘ and numbexr 4 means I don't undexrstand. You are to’read the guestion
v BY THE TIME YOUR CHILD.ENTERS THE FIRST GRADE suom'&m;’sxm BE ABLE

H
..,

L 2 Lw £

"
il
! ,y:k?

L - TO befo:re each statement. - NS | - -
. . ‘ ., . “ . v‘% \ ) . N . . \‘3:,:
: 3 . N ‘ 7 ) \ \ . N

. ] " : : : S

¥ Sampla Quésticnéi .“ N ’ r :.; - ‘e ‘ - s

- ) N . . : : >

-

' BY THE TIME‘YOUR CHILD ENTERS THE * - °~ = - )
FIRST GRADE SHOULD HE/SHE BE ABLE TO: S L

-~

A o e o Iam IDon't
;  Yes . No Not: S'ure Underutand
2

- ° | sample 1:  Walk | 0

Sample -’2:’ Pl‘)g an airplane . . - 1 3., "4 )
. . , - o / . . 4{‘ ]

B‘I/ THE TIME YOUR ca:rmq ENTERS THE rms R T e LB
T GRADE SHOULD HE/SHE BE ABLE TOs ~° [ . e S
“he . » . ’ A * - : ‘:‘S\g
S ‘ I Ay ° IDon't e
* Yes No  Not Sure Understand

* ) -

-1, ¥Work with someone toward\a f.:onmn ) 1 2 3 - 4 ® A1y -
- goal. L _ ¢ .

-
o w -
(5 Ot e

1
4

';; "

4
~
[ 4

' EXAMPLE: Work with a brother or ' , ‘
-, 8ister to get something done. ) . 4 ; . p

[
3
./'j,,
.

R . .
/,"J‘,,l s Lo
LORVRE B B e S LS B AR

AN

P

—

S

[ o~

Nt
il

2. Follow directions given by a , 2. 3
brothex or sister. . . _ )

]
1S

. . ’

‘e« 3. Get along with most of his friends. ' N 3 - - 4 (13)
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. , Yes

L L 4 Regnlate-the antivsac;xal behawior "1
S e in himsalf» ‘ '., ‘ g
~ ' EXAMPLE: . Conixola hia tmnperwhen .

/v > bheis ‘angry. ' ' . -
] - -3, . Xnow how ‘t.e gain others attentdon. ' 1
SR ' |
— e L. 8, Seek information from others 1
‘ " out.sme the famj.ly, J -

> . i *

T Bold the- a.t;tem:ion of others A
v . when he is t:alld,ng to them\, S ‘

Gm; ACTOSS whar. he‘is tﬁying to’ say‘ ‘ 1l

8, ?J\ay with othéra» \ | | - )

R I A\ B 'ralk wa.t’.hmthers. . | "

LR y

1l. Talk about somath:ing ha has seen

! oxr done. .

.. l2. Put himself in anothax: pexson's

. "' place.

F“-) . _ -~ ’ ’

s , EXAMPLE: He understands bhow it .

feels to be téased. .

{’ - . »

v ' 13, Express admix‘satibnsﬁd’n others. 1. -
L4004, 14, Overlook physical hgndicaps of 5 SR
Rt . others., .

»
N . » -

-~ ExaMPIE: A cmm*‘s;’imme smm.

s iy o

T 15, Racogn;ze Yacial’ or soc:».al o 17
T dif grences., A i '
R T . .

WPLE. Inda.an, Chinese, Black,
White, poor people, rich peopla. :
/
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Not Sure vnder*st_anﬁ
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