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Presented in the first of 4 reiated documents on the

Home~Oriented Preschool Education (HOPE) Progranm is an overview of
the ‘procedures for developing a qonﬁbtency based curriculum for

' normal preschool Appalachian children up to 6~-years—-old. Discussed
are the invegtigation's procedvral compdnents: rationale;

. philosophical framework (including assumptions and a learning theory
matrix); a literature search on terminal behaviors; and evaluations
by individuals from thel{National Panel of Child Developaent scholars

the Appalachian

panel of Child Development Scholars, and 950 :

Appalachian parents of, preschool children. Reported are the panels'
general agreement on the competencies! empirical support. More than
half of the document is comprised of a ,bibliography and seven

appendixes, including lists of panel members, nusbers by regien of
parent evaluators, the prime conpeteqcy list, and the rating ‘

instrument. (CL)
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Preface ‘ L

i When one bhblnb to develop programmat ic efforts in the field of Early

Childhood Educatior, one leading question emerges sooner or later. What
can children, the ages for which programs are being developed, be expected
to do, perform, or accomplish? When one attempts to answer this question,
additional questions emerge, R
e Do childrén grow and develop in a systematic way, providing
specific stages-of growth that can be specifically identified
as age 1, 2, 3, 4, 5, etc.?

-t

@ Is learning to learn sequential? (Must certain skills be
learned before other skills can be mastered?)

e Do we have general consensus among the scholars of child
growth and, development about the specifics of growing and
developing?

Y

'The HOPE (Home-Oriented Preschool Education) Program\is attempting to budild

an empirical base for itg curriculum in the second generation of program
development. These questions, Just mentioned, become formidable obstacles
to this curriculum development. Answers to the questions are nonexistent

.or are not readily @vailable. 'Thereere, an investigation was conducted
_to answer, at least for the HOPE curriculqm‘team, parts of thgse questions.

The investigation provided:
A master list of competencies fog ' normal” Appalachian -and
non~Appb13chian children, terminal behavior-6 years 0 months.

(See Appendix{G.)
~

The central document: "A Competency Base for Curriculum
Development in Preschool Education.” .

An appendabe documenc "Responses of a National Panel of
Child Development Scholars to Competencies of Preschool
. Children.”" C '
. ‘ \ '
. An appendage document: '"Responses 'of a National and an
Appalachlan Panel of Child Development Scholars to An Early .
Childhood Competency Rating Instrument.'y

*

A Technical Report on Data.

From those data collected during the investigat}on, domains of competencies
were established. For each competency in these domdins performance descrip-
tives were created for television scripting; and production of parent, home
visitor, and group experience materials.. The performance descriptives are.

{ncluded in the final document: "A Preschool Curriculum Based Upon Child /

Competencies."
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o _ Procedural Components of the Investigaiign

)
)
¢

’
Section I: Rationale .

'ﬁeed:

b
¥

Syatements were created supporting ‘the formation of a Competency
Base from which performance descriptives evolved.
. | - -
Population:

- .‘
. .

Statéments,defining,the~relationships'of the specific "age range
of children ro the <ompetencies were éstablished.

§ection II': Philosophical Framework

. i d
A

Assumptxons for Hbme Based Interventlon

13

A list of assumptions whigh support home intervention for preschool
. ;hildren, supported by philosophical tenets which support the home

N intervention processes for presthool children, created the theoret-
. 24 ical support for the gompetency Base. \ 4//
. : / ’
Learning Theory Matrix: . :

A schematic- fepresenthtion was derived from four major schools of
learning theory. An eclectic learning theory matrix was developed

from this schematic representation ‘to support the HOPE philosophy
of how children learn.

T 4

. . -
_Section III: Procedures and:Results )

Methods of data colleccion and data analyses were presented along

. with findings to support the emplrical formation of the Cpmpetency
Base.

4
Section IV: Summary

Al

- )

A narrative about fiQdings and their implications for the Empirically
Referenced Instructional Model and the HOPE Integration Model indi-

‘cated the utilization of the competencies established via the investi-
gation. (See Charts that follow.) o

.
L




P = Parent .

C= Child TN
HV = Home Visitor

GE = Group Experiehce

TV = Television

’

————— = Primary Emphasis ~ :
- . v . — Se(:ondary Emp'hasis ‘ ’ APurpOSe Qf HOPEMOdel
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-

August 1, 1873

September 1, 1973

.

-~

Septenber 14, 1973

Outober 1, 1973

N

Nm{c;ml}or 2, 1973

December 1, 19713

4

December 15, 1973

L0

January 4, 1974

February 8, 1974

Y

March 4, 19{4

_\Procedural Time Line o .

Created components of the Competency Base
investigation ' ‘

Selected personnel for the investigation .

/o

§

Selécted a National Panel

Created contant statements for each investi-
gation component

-

‘ Created'prime Tist of competencies for submis-
sion to the National Panel

Mailed to the National ?aﬁel first draft of
investigation

. , ; / ’ .
Mailed instructlons to the National Panel for
reactions to the prime competency list

‘Compiled And analyzed reactions of the National
Panel

- Kl

Revised the f%rst draft
( ‘
Selected Appallchian'Panel .

Created ”An Early Childhood Competency Rating
Instrument"

Mailed "An Early Childhood Coﬁpetency,Rating

Instrument' to tWe National Panel

] ' \—w/' 2

" Mailed second draft O e investigation to
the National Panel

€ "

Mailed "An Early Childhood Competency Rating
. Instrument" to Appalaghian Panel:
\ .

Miéled second draft of the investdgation to ¢
thé Appalachian FPanel

Selected Appalaechian Parent Panel

Compiled and- analyzed reactions of the Appala-
chian and National Panels to "An Early Childhood /
Competency Rating Instrument" : ;

|
Presented "Parent Rating Scale of Child Compe-
tencies" to Appalachian Parepts for their
reactions

n

5 6 -~

nu
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I4

March 22, 1974

A

.

L 4

April 30, 1974

 May 30, 1974

\\\gune 30,'1955
~

§

\

AN

\.

J

- =TT

s

4 . b
Disseminated "Responses of a National Panef of
Child Development Scholars ro Competencles of
Preschool hildren”

<

| -

Compiled and agalyzed Appalachian Parent reactions

Prepared final draft of investigation

*

Disseminatedg''Resppnses of a, National and Appala-

chian®anel of Child Development Scholars to

KnkEarly\Childhoog Competency paging Instrument"
\,

Disseminated "A Competency Base for Curriculum
Development in Preschool Education"

' ' . ‘ ~
Disaéminated "A, Preschool Curriculum Based Upon -
\ “Thild Competencies” - ' g

Disseminated "A Technical Report or Data
»

* .
¢
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Need . : v N . o b .
“ , . .

In order to vhtdblibﬁ'perfprmmnCL deer ptions for early childbhood programs, *

it seemed critieal that an empirinal base be established from which the de- ~ !

seriptions might ba created. A literature search provided bits and pieces

of child growth and development theotry beDd ‘t@ some*degree on empiricism. . .
An exhaustive 1jiterature search by Butler et al. (1971a, 197‘b, 19Nc, r
19714d) provided spmple behavieral items which® halped create the Prime Com-

petency List (%Pe Appenddx D.). Anderson and Messick (1973) created a8 list

of Social Competencies via a systematic procedure with empirical support. -
warton White (1971a) specified social and non-social abilities and report
same through his reports of flndinx,. There ®vere otherd and they are re- .

“{lected in the published references of the National and Appalachian Panels
iisted in the bibliography of this .Jocument. Thus, the bits and piekes

v~

“were there but a comprehensive listing was missing. Therefore, the investi- AR

katieon was begun to establish a "master list.
* . t

It shouwld be carefolly noted that the investigator was concerned with ter- !
minal behavior.  This behavior is innateQCand/or acquired. The investigator N
did not, wish to debate Innateness or duquisition but establish that the P . \ :
anpxlvnﬁdvh tIUILLd by this study will be those terminkl behaviors, (6. " \\\f
vears O menths) of "normal” Appalachian and non-Appalachidn children about - \
whici. the scholurs have a significant degree of comsensus. THe intent was .
to answer "ean they do ic,” i.e., accoerding to normallgro h and develofment .
patterns and “do they do it" according to results of progéim.eualuatgon' o '%,‘
{Scv kmpirically Base fnstyuction Chart, page 4). - v . .
If one establishes, empirically, a list of competencies ‘for "normal Appal- .
achian and non-appalachian preschool c¢hildren, then a second filtering pro- .
cess must be undertaken so that the central focus of HOPE can be emphasized. .
The.process, conduacted with the Naiiconal Panel "af Scholars, was duplicated . N
with an Appalachian Panel of Scholars (See Appendix B.) and approximately
945 Appalachian Parents (See Appendix C.). S
Q. [}

/The procedure huxding'one to a competency list for '"mermal” preschool Appal- "
achian children created a base from which performance desc&%btionb were
created for cacli epmponent of HOPE. Since the process, HOPE, encompasses
more than oneé major thrust, the inveatx;ation viewédd a parent-child system
fmstead of a singular linear development. ' ’

<
The parent—child system is a complex, interactjhg field of need potentials. e !
Thekneéds of preschool children must be sgert in this complpx interacting ’
field and not mercely as personal characteristics separate rom the system,
arger soclal, cconomic, and cultural factors are interacting in the complex ,
field. In .expanding the management of child development tg\prcsc ool chil-- ooor
d:en, who do not benefit from preschool education, attention must be given

‘to the macro needs of the paxentachilq system as’ well as the more|micro and

personal needs of the child.
\

The complex intecracting field of need potential which must be managed for
child development has home-Locus of influence., Thexe Il a need for in-
stitutional interventfgn in the family. .Transcending the boundaries wf the A
more traditional educational Instltutlnns requires consideration of delivery :
vehicles beyond "classroom variety.'" Tlic dispersion of' the educational
influence of the home cin.be achieved through mass comminication vehicle:

o ' R . ’v ) » . ] LY
.~ o 19
«

' -
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such as television broadcasting. Colmen and Sandnval (1971) coacluded in
their study.fox the President’s Commission on School Finance that there
was juscification for the deyelopment and broadcast of teluvlsipn Lo sup-
_ plement. home~based programs to serve both children and paronts. Speakin
in the same vein :about the complex interacting field of the parent-child
system, the Educational Commission of the States (1971) expressed approval
»0of combined group educatian of preschool childrem through the components
of group experiences, home visitors, and television. With‘respect to the

v Home-Oriented Preschool Education (HOPE) Program of the Appalachia Educa-

tionhl Laboratory, which has a three-component system, the' Educational Com-
missior of the States said "Athough the Appalachia program has been aimed
* to serve®children in rural, sparsely populathd areas, it.could be used suc-
cessfully in urban and suburban areas." In other words, the needs of pre-
school children can be managed through an integrated influence upon the
parent—-child system using the mass communications delivery vehicle of tele-
vision. ‘ .-

Population . .

The targeted consumer group for the HOPE Process is preschool non-urban

; Appalachian children. This population resides in the thirteen Appalachian

' gstates (or parts thereof) designated by the Appalachian Regigpal Commission
ag-the Appalachia Region. The age range of these children is 3 to 5. years
and represents approximately 2 million youfigdters. Non-urban is defined
"as those \iving in areas of 50, 000 population or less.’

z

A series of competencies and their reSpective performance statements plus
sample activities was, established to correglate with the aforementioned

population, .
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v " Assumptions !

; ¢
-
/

N )

" A need may .be defined as a gap between expéétation and performance. Pré- . |
vschool needs are those gaps bétween expectations and performance of fhildren
in the age ramge of three, four, and five years old. Explicit identjfica~
- . tion of needs may generate a firm basis for the maflagement of child devel-
- opment. , Hunt. (1961) has said: ‘ - .

LY . R 4

-

Jiphe’ problem for the management of child development
¢ is to fimd out how: to govern the encounters that
. children/have with their environments to foster both
' . ~+ an optimally rapid rate of intellectual development _
' and a satisfying life."”

-

. A need-based management of child development is necessarily a broad spectyum
perspectiv%. The entire child must be comsidered. In a study of the needs
of pre-primary education presented to the President’'s Commission on School
Finance, Colmen and Sandoval (1971, pp. 5-1, 5-2) identified a broad range

. of ten concerns for the domain of needs of preschool children.

e Reducing school failﬁre and offserting the deficits of the .
. disadvantaged. ' . . _ )

.
IS N 4

Healthy growth and development of individual abilities.“
! »

Y ‘
° Intellectual, focial, emoéioﬁal, and physical development. - %:é*
‘. e éoping wifh physical and/or emotional handicaps (10 to 15
percent of the children).
. [}
-# Development of the ability to, use #érceptual pre -verbal
abilities. T . . v

-

. e Language development.

e Growth in’intelligence; ]
¢ B

e Development of motivation to learn, .
®# Increasing cognitive competence.
b

’ Advaﬁcing self-concept, (ego development, interpersonal
* style, emotional stabiliyy, 'social awareness, &and sense . s
of responsdbility. . .

A set of preschool needs of children recognizing the social, educational “)
anfi health domains was set down by the Educational Commission of the States
. (1971) to advance statewide publicly-supported efforts to minister to chil-
dren before they enter jublic schools. The Educational Commission_,oat;he

-

States (1971, p. 16) forpulated a set of five minimum objectives relfigive
ro. to the social, educational, and health needs as follows:
e ' v ' AN

e To.develop ways to read the families of young children and
+ to strengthen their capacity for parentdng.




. _ " '
© To involve parents in the formal education of their

children directly and through the decision~making
process.

a .

) e To provide for the health, safety, and psychological
i naeds of children.
. v e
e .To start the educational prDCLSS'Chﬂt Will contribute -
to the development of indiviguals who will be'able to

. ‘ - solve a variety of problems and are willing to try to

- golve them. - \
e To lay a foundation for improvements that should take X
place in the early year4 of schooling to make it more .
N ‘ responsive to the needs of children. : :
. . . r 3 &
The management of child development must.atgénd to the needs of children |
inside and outside of the home. There are meeds respecting different sub-
. cultures, life styles, values, ard the uniqueness of the individual. What~-

. . ever gaps may be manifested by preschool children must be taken into con-
sileration on an individual basis, once the children axrive at the public

“school. A need-based management of child development, therefore, must help
young childreén gcquire skills for learning throughout their lifetime, On
this basis alternative programs respecting preschool needs must include
attention to domains serviced by parental involvement, group experiences.
Celevision programs, and home visitors.

'Bronfenbrenner (1972, p. 70) has made several ‘observations on effective,
intervention programs of need~based management of child development. "A
home-based program i effective to the extent that the target of inter-
vention is neither-q;e child nor the' parent, but the parent-child system."
Bronfenbrenner argues, in effect, that effective intervention programs must.
be based upon needs for intensive family relationships and the accompanying
complex enduring patterns of interaction. In his terms, any effective pro-
gram for the management of child development should recognize needs for the
formation, maintenance, and continuing development of. the parent-=child
system, with evident esteem for the status of the parent. '

Colmen and Sandoval (1971) continuing in the same vein with respect to
parental involvement, argues for the primacy of the parental role in aduca-
ting young children. The crucial group education experieqyéb of the pre-
school child must not be fully discharged- from parental responsibilicy. A
complex need for home-based security in the aducation of young children
seems to encompass parental interaction and relationships with older sib~
lings. Child—rearing and educational practices may not be reducible to
simple preschool needs of children.

Gaps between expectations and performance of aix~year~olds entering uhe
public schools may be indicative of needs of ‘five-, four-, amd three-year- -
old children. Gaps for six-year-olds in the public schools may be given
for echodl ‘success or atademic achievément, ability to adjust to routine

ot of the school, promotion,’and success on readiness tests, gains in intell~

igence, and later drop—out potential. Colmen and Sandoval (1971) reported
a substantial justification for a group administered pre-primary program
for children of age three. An evident need exists for continuing growth

’ M (v
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in independence and self-reliance, with more: parental involvement for threes
thun for fours than for fives. ' .
For it to be serviceable to Chp designers and understandable to the users,

the statement of this program's educational philosophy must take into ac~-

count three basic factors: how children develop, apart from the inter- -
vention of systematic edugational training inte their lives; what education
should do for its recipients, both individually and collectively; aga how
children may be taught most effectiveli}' .
AlthOugh congenial elements of the environment and careful nurturing can
acceélerate and broaden development, genetic and metabolic faqtors coferibute
to the pace of development that is '"natural" for each child., But, even
allowing for differences in developmental rates, the program assumes that
development proceeds in predictable stages and that educators can thus plan
lgarning activities which will make the most of these stages. i

This program is based on the belief that children grow up in facilitauiva\
and adwersive environments, This being so, &he chief aim of education
-should be.to enable children to control the conditions in their environment.
Generally, this means that children should know how to shape these condi~
tions to their own advantage——-for example, acquiring enough command of the
langusge to assess what is being said and tc know how to.say things effec-

»,

tively.~ But control also means being able to adapt sensibly to conditions .
that cannot be changed. N - -
A * : A . .

Once the central goal of education is agreed upon and .the nature of those
to be educated has been dptermined, fhe consequent concern is how to bring,
about che right educational conditions. This requires observing and recog™
nizing the stages of development: that children lfarn certain thfngs at
certain stages and not at others. And it demands facknowledgement that the
child's immediate envirommenc\is the most abunda reservoips of learning
‘elements. ; ' ' ‘

To the HOPE program, of course, ' 'the home,bis the Wost significant and fertile
_part of the child's environment, particularly that of the preschool child.
The envisioned program is to be based on the following assumptions:

* Optimal learning takés place when the child's day-to-day \
environment is ‘used as a major source of curriculum,

\, ‘ .
Optimal learning otcurs.when the child participates in
edncation activities instead of Just wacching;

e Optimal learning transpireb when the child 1§ provided ~
feedback and reinforcement. ‘ !

® Optimal learning is facilitated by building and sus-
taining the chfld's self-esteem.

. !

e Optimal Tearning is.facilitated by developiug coping
skills in transacting with all facets of ‘the environment.

] Opcimal learning is facilitated by perpetuating the [
natural inquiry of a child

. | <1»1-' 24 . o
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Learning Theory . !

.

As one views the préceding statements of beliefs and assumptilons, It be-
comes clear that certain schools of learning theory lend support. These
major schools provide that support when one views, certain components within
their sgructures. Therefore, four major schools are shdwn by listing at
least six basic elements in asach. ) '

The necessity to build a pool of program objectives for HOPE instigated the
creation of an eclectic schema. It was not the intent to marry the specific.
elements in each school, but rather to identify those cells from the major

gchools that lend aupport to the philosophical framework of the HOPE prolect."

Since the focus of the HOPE model is om the life spaga of the child, with
specific emphasis on the parent-child relationships,dghe eclactic schemata
attempts to communicate the facilitation and maintenance,of a humanistic
base. This base impliies that production endeavors within HOPE center about \
a huﬁﬁﬁwdevelopment structure and not just "a school readiness theme,"

As one views the statements of bellefs and assumptioms, it becomes rather
clear that certain learning theory schemata might lend support. As one

views the major schools of learning theory, it also becamaa rather clear

that not just one particular school provides basic supgort to the philoso-
ppical assumptions and beliefs of the HOPE Process. Therefore, a matrix
recording the theoretical elements of four major schools of theory has. been
constructed. It was not the_intent of this formation to marry-the learning
elements, but rather to identify those cells in :ha matrix that lends sup~

port to the philosophical framework,

< »

HOPE Eclectic Learning Theory Schema .
(Derived from Learming Theory Matrix)

’

B (1) and C (1) ’ ' °

_.Coding internal - external stimuli

A (2) C {2) D (2) . L

2 Communicating intuitIve feelings caused, by maladaptive re-
~ sponses not reinforced; producing a state of disequilibrium. -

A (3) C (3)D (3

3  Assimilating various responses through exploration and
hypotheses testing:

" A (4) B (4) € (4) D (4)
4 Retrieving, accommadating; experilencing reinforced adaptive

responses, .
B (5) C (5) . * T

5 Generalizing from stimuli those responses praducing a problem
solving environment.  ~

£

A (6) B (6) C (6)

'Exﬁibiting adaptive behavior indicating tentgtive solutiomn.

1S
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LEARNING THEORY MATRIX
(Derived from Four Major Schools of Thought)

Piaget Information Processing Stimulus Response Hum
| A R . B ' C_ . ‘
' , R

] internal - external ~
novelty coding stimuli
y ' o
_ . m#ladap;ive responses c
'disiﬁuilibrtnm\ prerequisites . not reinforced intu’
13 ~ LY . '
assimilation G superordinate - “ response exr
. ; ' . conceptsy variation hypoyr
Y - . :
i - 3 ;
accommodation retrieval adaptive response - ei
’ ' reinforced. :
~ * X
1 | :
—— . :
equiliBrium problem @ stimulus and response .,be;
' ' golving ‘generalization ha.
adaptive solution adaptive . realg
behavior behavior hu.
' ’ € +* '
. . yar *
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oL - LEARNING THEORY MATRIX : , ¥
(Derived from' Four Major Schools-of Tho ght:) . \ -
’ - dk\./ — ? L ) '\ ) -~
ot Informatxon Processmg"“""‘:"’" yﬁmxﬂ us Response Human Potemtial
\ ‘ . - 3 B Y - - ( ~’ Co- ' .4 F D —- - ~
) ‘ —— _ ' —— —2
, oy e . : i
o / . indernal - externdl guessesy ° v
- - }. , % .+ coding .f‘ o+ Cstimuld hunches
N N . ' ¥ . ‘- ¢ Lo
'»~‘ .’:_\ - . ‘. N ; '
. . o maladéxptive responses _'co‘mmunicaCe\'
prerequisites __not reinforced intuitive feelings '
: ) ) \ ~.
) 1
- P 7T
) ' - - l (.\""
_ superordinate response . exploration and
. . concepts . variation hypothesis re/éting -
. { .
e . “ § y :
. retrieval adaptive response - experiencing . \
. reinforced\ : : ( -
= | 3 - j - = |
" - " problem stimulus and responsg believing what, ‘
. solving general JZation __has~been tried N
! . solution ° adaptive realization of full
. behavior human po:i<atial

N
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As éne views the statements of beliefs and asgumptions, it becomes rather

clear that cexgtain learning theory schemata might lend support. As one

views the major schools of learning theory, it also becomes rather clear )
that not just one particular school provigdés basic support to the 'philoso-
phical assumptions and beliefs of the HOPE Process. Therefore, a matrix

recording thestheoretical elements of four major schools of. theory has been
constructed. It was not the Intent of this formation to marry the learning

elements,, but rather to jdentify those cells in fhe matrix that lends sup-

port to the philosopHical framework. -

o o
« " . HOPE Eclectic Learning Theory Schema <,
(Derived from Learning Thepry Matrix) .
. » . . \
i L' - > - = & '*T't.
B (1) and C (1) N .
J . o ., .
Coaing intemnal ~‘gxternal stimuli ' | ot .
* . -c .
A (2) C (2) D (2) ,
E— ‘ ; . \ ! ' . TN

2 . . .« * i . '\
Communicating intuitive feelings caused‘by maladaptive re-—
sponses not reinforced; producing s, state of disequilibrium.

| & @3 cd» oot : S
3 ' - - - .
© | Assimilatdng various responses through exploration and ° R
. hypocheges testing. : . N
A (4) B (4) C (4) Dr(4) | R . A
0 \ » . .
Retrieving, accommodating; experiencing reinforced adaptive .
responses. ‘ -

" .

B (5) C (5)]. ¢

5 ! N o » i " . .

problem solving enyironment,

Generalizipg from stimuli those resppnsep-producing a. »

A (6) B (6) C (6)

6 . .
"1 Exhibiting adapti e behavior indicating tentacive solution
oy NS
. %
. TN ' -
- 1™ . "
; ¢
/ - &8
' 14 ’

L

N
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.
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N :
.

v



-

-

SECTION III

* PROCEDURES ANQ RESULTS
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This section of thd report will present the progedures used to obtain the

necessary data for establishing a curf@culum base and the results of the
L )

analyses on the data, \
b Al

*

wot :

« . ' - .- » ‘ ’ ' ) ! % Q
Appalachian and National Panels q& .- N . N -
/ . . LY - .\ . . . . " F
_ . In order to develop an empirical base for the curriculum of the HOPE program,
% ‘objective data had to beé\collected an #analyzed., During the initial phase
of the study a "Prime Competency List]' was deveéloped and submitted to a . ’(;

AR o

subset of the.National Phnel .of Chili. Development Scholars. This subset of
individuals reacted to the 'Prime Competency List." (Reactions to the
"prime Competengy List" ard\presedted in the support document titled:
- - Responses of a ﬁatrnnal Panel of Child Development Scholars to Competencies,
- E of Preschool Children.) Subsequent analysis of the reattions'ypesulted in.

the development of "An Early Childhood Competency Rating Instrument.'. This PR
- measurement gnstrument was therf submitted to all the constituents of the - .
National Pan§§§a¥§‘:o the eniITé membership of an Appalachiapn Panel of Child ‘
" Devplopment. Schol2ug/ | ot . .
- . ’ . J . .

The members of both panels were instructed to rate the items on the instru- : T
ment according to a 5-point scale: ' f

, ) > . \' 3
. 5 — Strongly supportive empirical evidence as an £xpected
’ competency ' /}
(4 - Slightly supportive empirical evidence J; an expected )
. - competency -

-

3 - No empirical evidence as an expect competency

2 - Slightly nonsupportive empirical evidence as an expected

. competency y - \
-~

. -
1 - Strongly nonsupportive empirical evidence as an expected T .
‘competency . o T ‘

1

* .

P

’

’ (Comments and concerns to each'item were invited and are presented in the
support document titled:’ Responses of a National Fanel and. an Appalachian
Panel of Child Development Schdlars to Competencies of Preschiool Children.)
Although the members of the panels were to rate the items on M 5-point scale,
assumed by the investigator to be discrete, most of the members of the panelst
inferred that the scaling was continuous and responded accopdingly. For

: example, instead of a panel member indicating that the empirical evidence

, y for item X was strongly supportive (5) or slightly supportive (4{, the panel
member marked the item between 4 and 5. Consequently, a.fen-unil interval *

i was established between each of the 5 main scale points ahd hence item X
/ was assigned the value 4.6. . ' ¢

The panel members reacted to 5 categdries of compecenciés;' Anslyses of the
data_included frequency’tabulations of responses,tcalculation of means and

' standard deviations, -and statisticals tests of differences between means of //>(
. the National and Appalachian Panel for each of the categories and compe- AR /
. -tencies. There weré 11 National Panel Members and 12 Appalachian Panel . '
members who responded to the instrument. Table 1 présents the data from '
these analyses. ' -
\ .
RN
{

A | .
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e Table 1 -
Response Frequencies, Descriptive Statistics,
- and t-tests for the Responses of' the
* ' Appalachian(A). and National(N) Panels .
. ' 7, ) : N l
¢ T ‘ B
\ Response Descriptive
¢ \ ) Frequ€ncies Statistics
. " e — s —t— rar 2200
- g4 3201 X** g
/’\4 7 0 _1 0| &1 o0.8
Classification ~ on) 6 2 2/0,0] 4.3 07
I - A g8 3 0 0 1 4.3 1.0
A. Ability to form comcepts o 6 3 0 1 bd 1.
.
- ™ Al 7 4 0 1. 0] 4.4. 0.8
B, Ability to discrimgpate N 5 6 0. 0 O 4.4 0.5
' * A 10 0 0 l 0 405 0'8
C. Ability to discriminate N|, 9 2 0 0 0 4.8 0.3 .
by sight P ~
. ™
- D. Ability to discriminate N 5 3 1 0 1 4.0. 142
by touch N i
4 ‘ ’ "
8 3 0 o 1 4,3 1.1
E. Ability to sort . “G 74 0 ¢ 01, 4.5 0.5
. A : REE N
Al 4 &€ 0 0 ‘1| 4.0 1.0
F. Ability to ordinate N 5 5l 0 0 4.1 0.7
. A 3 3 1 2 2 3.2¢ 1.4 {
G. Ability to cohseypve . N| 2 3 1 3 0 3.3 1.2
: r’ ,
) ‘ -
" A 4 6 1 0 1 3,9 1.1
H. Ability to measure N0 5 1 2 0 3.3 0.8 —
’ _ .
: . A 5 5 1 1 O 4.1 0.9
I. Ability to denole * N 1 7 o0~ 1 0 3.9 0.8
spatial relati.nships ” —
' ]
v 2N
~ . 31
- 16 .
, m ‘ -

T N



. . - Table 1 (Cont'd.) .

Response Descriptive
Exequencies Statistics
L f e 3 2o X s
8. 3.0 14 4.6 1.1
15 2 1 0 0 4.4 0.6
3 6~1,1+01] 4.0 0.8
1 4 1 3 0 3.3 1,1
5 6 0 0 1 4.1 1.0
5 5 1 0 0 4,2 0.6
3 6 0 1 1 3.7 1.2
\1 6 0° 2 1 3.3 1.2
\
6 4 0 2 o0].4.1 “1.0
4 0 0 0}, 4.5 0
‘ ‘ »
a t
s 3 o L o] 4.4 0.8
4 5 1 0 0 4.3 0.5
7
8 3 0 1 0 a.t./) 0.9
1 7 1 0 o) &0 0.4
Lo v
6 6 0 0 0] 4.4 0.4
2 5 2 0 0 3.9 0.6
5 5 1 0,0 4.3 0.6
2 7 0 0 01 4.2 0.9
8 2 1 1 0 4.4 0.9
3 7 0 0 O 4.2 0.3

) A
I1. Communication N
~ \ -
- b . / A
A. Abilit¥ to recognize the N
social functions of
. % language )
[\ : - : A
B. Ability to label . N
) ¢
A
, . C., Ability to explain N
™N (essentialdy a func- °
tional co cqrn)
v —-—J
; ' A
D. Ability to describe N
(essentially~a pictorial
. . concern)
Q
{ « A
. . ’ E. Ability to artijculate N
~N
| : . A
o F, Ability to express N
¢ feelings
2 . R
% ) - - :A
G. Ability to use non- N
verbal cues CL— ‘
y .
. s A,
III. Coordimation N
/
: ' A
A. Ablility to comstruct N
A 17

! }
. - s

VR

e
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_Table 1 (Cont'd.)

S

IQ—IJ. Coordim;tibn' (cont;.'d.‘)

[ 4

Iv'

3/ Ability to
\
C. Ability to

[ 2

D, Abil&ty to
Lo express

»

E. Ability to

-

4

CcCOopy

draw, .

use bddy
feeling’s

§
9 R »

contfol

large musclegs

F. Ability to

.'(.

control

small muscles

beits/and Attitudes

I

A, Ability to
action
« L 2

’
13

B. Ability to

-

C. Abilicy

to
actions

—_t

D. Ability-to
xeliant

-

initiate
/s

-

-

plan action

¥

persigt in

’

Be self~

?v

“Response . Descripfive
_Frequencies Statistics
5 4 3 2 1 X- 5.
Al 7 3 1 M of, 4.3 0.9
N 4 5 0 0 0 44 0%
Al 6 4 1 1° 0| &1 0.9
N{ 2 7 0 1 0| 3.9 0.7
Al 7 4 0 0 0} 4.6 ~0.4
N |3 3 3 0 of 4.0 0.6
: ’
N -
A | 8. 3 0 0 0] 4.6 0.4
N | 644 1 0 0| 4.3 +0,4
A |5 6.0 1 ol &1 0.8
N 4 %6 0 0. O 4.3, 0v4
t %
. 9
A {2 6 1 1 0] 4.0 0.8
A |9 2 0 1 o0/} 4.5 0.8
N | 6 40 0 0| 4.5 Oak
A i A 1 2 0| 3.8 1.0
N |1 4 3 0 0| 3.6 0.7
A |3 6 0 1 o 3.9 0.7
N |3 6 1 0 0 4.1 0.6
» N %'
A |5 4 3 0 0] 42 0.7
N2 7 0 0 0] 4.2. 0.4
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; ] * Table 1 (Cont'd.) o S
< ’ Response Descriptive
T ‘ . Frequencies Statistics )
IV. Habits and Attitudes (cont'd.) \ 403 2 X 8
. A5 4 17 1. 0 | 4.2 0.9
" E! Ability to sustain . N 1 6 1 1 0 ) 3.7 0.7 .
health and safety ' ™~
t . - A N Q .
LD . . A 6 4 2 0 0 | 4.3 0.
R V: Socxa} Relgtionppips N-{ & 3 2 0 O 4.2 '9'7 .
N . ) ) . ” ) N .
, A 6 4 0 2 0| &2 1.0
* - A, f\bility to assume appro- N 2 - 6 1 ' 0 0 4 1 0.5
“priate social behaviors . )
- , * )
. ] ' . . . ,
v .. ‘ A 8 ,3 1 0 Q 4.6 ~0.5
. B. AQ}lity to get attention N 4 6 0 0 -0 4.3 0.4 |
- o C _ : . : . N . .
| Al 5 4 1 Yeuw [Nhao o
V4 C. Ab#lity to.maintain - N 2" 5 2 0 jvg 3.9 \.0_2. . A
attention ‘ S i 3 , s
. . . ' ) - ’ ]
/. | : Yoo Al 4 4 0o 2 1|-3me 1|
~D. Ability to adopt the N. 1 6 0 2 0 3.7 1.0 . .
perspective of another © T ’ e
. ¥ [4
’ [ . X '
' D Al 4 6 1 1 of 41 0,7
) E. Ability to respeqt the N 2 2 5 1- 0 3.4 0.9
- . individuality of .others R
- thers Tyl ,
. oD )
, *Since all panek members rated each com$etency on a continuous scale, values'
. between the whole number representation was,possible; e.g., 4.6, Therefore
’ each whole number refers fo the interval about that number; i.e. 5: 5.4~4.5,

' 4: 4!4"3.5, 3: 3.4""2-5) 2: 2.""'.115, and 1: 104"'@-51
\ .
**Mean values are based on.actual raw scores and n&{ on the interval SCOTES,

**kr-test of differences between means was significant at ghe .05 level.
X
' » L : .
. . v - -




) responded in the supportive -direction.

\~
. 4 . ‘;\ v A
4 1 b

- N . .
’

Inspeecion of the data in Ta@le 1 indicated that, in general, there was
agreement between the two sets of Panel members,
rated significantly, differently by the two sets of Fanel members.
competency
ity to use body to express feelings).
pPanel indicated that the empirical evidence. was more strongly thportive
than did “the Natioual Panel. ¢

While both Panels tended CO agree on most of the competencies, there was
some disagreement. {n competency I G (Ability to comnserve) over cne-half

of each panel. felt the evidence was supportive while one-third of each panel

felt it was nonsypportive. . On.competency 1 H (Ability to measure), one-
fourth of the Appalachian Pamel felt that the evidence was nonsupportive
whereas the majaority felt it was supportive., On competency II:A (Ability
to recognize the social functions of langpage), one-fourth of the panel
members responhed'in the nonsupportive direction whereas the majority

For competencies’II C (Ability to
explain~essentially a functional congern) and V D (Ability'to adopt the .
perspective of another), one-fourth of the panel members again responded
in the nonsupportive
tive direction. For
of others), ome-half
to -support or refute

Panel indicated that there was supportive evidence. *

Table 2 présents a breakdpwn of the means ag a functfon of which panel “had

directiop while three-fourths responded in the suppor-
competency V E (Ability to’ respect th¢ individuality !

of the National Ranel felt that there was .o evidence
the competepcy; yet, over 80 per cent of the Appalachian

the highest mean for each category and competency. ¢
- Table 2 * e
Highest Means. for Categorjes and Competencies .
. ” 4 -
i " Panel Categorx Compecencies (by CaCegory)
7 * . v . 0 11 IIT | IV \'i
ﬁ : : +— —— : F WO VY3 R el
Appalachiah “I1I, 1V, V . *D, H, |E, F,jD, & [B, E|C, &
, ) . : &1 7 Jq\s, E . E
: e Ria s I
. . . ‘ A, C,. T I
National | I . E, F, (B, D|B, F| ‘C D
. &G, | .
¢ * . 1 .
. - o . . , . —
Same Mean ' 11 i B ; A, D~
b ]

From Table 2 it appears that for 3 of the 5 categories the Appalachign Pantl
Similarly, for 18 of the 32 competencies the Appal-

had higher mean ratings. ‘
achian Panel again had the high~r mean ratings; that is, the Appalachian
Panel felt more so. than the National Panel that the research evidence and

.1iterature was more stromngly supportivg{gf the categories ‘and competencies

which were presented.

v

.

»

Only: two. competenciesy were
These were
G (Ability to use non-verbal cues) and competency III D (Abil-
For both competencies the Appalachian

-

3
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¢ Appalachiar parént Panel * ° 1~
r . A AN .
~ Although two pagels of .child development scholars were forﬁed to provide
input abdut the researched aspects of child competenciez, it was felt that
the forming of an Appalachian Parent Panel copld provide inpyt about their

personal expectations of child cowpetencies. "

.

. . i
Parents in nine sites in seven Appadachian states were asked participate ¢
- in the study. Approximately 950 parents were .asked to participate and almost
all were from non~urban areas. FParents were permitted to participate if '
, . they had at least one preschool child (age 3 to 3) living in their home, 1if
. they had the child enrolled in a home-based educational program (a home \*
visitor making regular home visits), and if they were willing ta.respond to
a child competencies' questionnaire. ‘ ' . - o .) .
N . i . : .
While the National and. Appalachian Panels of Chilg Development Scholars were
asked to respond to'a child competencies' questionnaiye in terms of the dir-
ectional supportiveness of the empirical evidence for the child competencies,
it was obvious that parents could ndbt be aware of the research ox 'other forms !
_of empirical evidence. Consdquently, using the "Early Childhood Competency ’
Rating Instrument" as a basis, a questionnaire titled "Parent‘Rating Scale
of Child Competencies" was. constructed for,use by the parents. Instead of
responding to the empirical evidence, parents were asked to respond in térms
of their expectations for their-thild to B¢ able to do the competencies by -
¢ the time he/she entered chr first grade. .
o' Instead of haviﬁé‘each’paren: respond to all the possible examples under all
fiye categories, a parent only réspon@ed ty items concerningfone of ghe five ,
e categories. The particullar category to whi h a parent responded was deter-
. mined by random assignment of the parents tofomne of the five forms. The
parents were instructed to rate the items o%/the instrument according to a

4~point scale. : N
P © ) \/ ’

Yes (the child should be able to,do "the competency)

-
1

2 ~ No (th} child shoyld not be able to do the compe&ehcy)

S 3 - I am not sure (the child ShOUIS-Pe able to 'do the
? - competency) , / .

4 - I don't understand (either the competency or the example)

h ‘ » . »n R .
Since it was felt that the language from the scholars' questionnaire was
probably too complex or abstract, the items were rewritten for the parent
questionnaire. Parents were not asked to respond to specific categories or °
competencies but to respond to examples of the competencies. Consequently,
analyses involved collapsing examples together to et an estimate of a
particular category or competencys Table 3 shows which items were grouped
together to generate a particular competency. ‘

. \




. ' Tab'lce{,B .
ltems (within categories) Consélidated to Form Competencies,
’ »
CateRory \ .
- 1+ I o W - V.o
’ Al 1-2 (items) 1 - : 1-4 . 1-5. 1-4
: . ; 3
B| 3-5 3 5-6 \ 6-8 56
, C . - o .
o|cC 6-8 {7 . 7-8 9-11 7-8
My
PIDj. 9-11 . 8-9 9-13 12=-14 9-11
R ’ ) ' i . ,
TIE| 12-14 s 10-13 14-17 - ¢ 15-18 ©12%15 (
N|F 15-17 14-16 18~22
C . N
Y|G| 18-19 17-20
¢ . )
H| 20-21
¢ i
» .
1L} 22-25 ) N
) Sihilarly all items within a category were grouped together to generate
a response made for that particular category. & ‘ .-
: Tables 4 through 8 present the responses of parents to each competency with
i each of the 5 cé%egories.
] . Table 4 L ‘
o “average Frequencles of Responses to Competencies .
N . in Category I (Regional, n=189) T '
. e — A;éernétives / :
' } T 3-I'm —~4-1 Dop't ,
Cotpetency 1-Yes/ ¢+ 2-No Not Sure: Understand 5-Omit
A 184.5 1.5 1.5 0.5 ‘1.0
- B . v | 12a.7%  27.7 3.7 . 0.3 1.7
J ‘ Y
G C 170.0. .9-0 900 OQO .100
£ D l62p3 llu? 13’7 o 0.0 143
E . 162.3 9.0\ -  16.3 0.3 1.0
. - i y »
F 160.0 8.0 17.3 ’ 0.7. 3.0
, . G : 173.5 6.0 6.5 0.0- 3.0
H 173.5 6.0 . 6.5 0.0 3.0
I 150.0 15.5 19,8 " ° 0.3 _3.3
Category I | 160.0 - /11.4 15.2 0.2 7 2.1
: . 22
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Table 5 , - - .
Average Frequencies of Responses to Competencies
_ in Category Il ('Regicnal, n=191)

’

y

o i _Alternatives em
3-I'm 4-1 Don't
Competency 1-Yes 2-No * Not Sure™ , Understand 5-0mit
Ca p | wes 19.5 20.5 L 0.5 2.0
B 143.0 ° 37.0 9.0 0.0% ¢ 2.0
c 160.5 11.8 15.8 1,0 W20
D 171.0 11.0 7.5 /0.0 _ 1.5
6% E 1564.8 18.8 14,8 0.0 2.8
F 1%62.7 12.8 14,0 0.3 1.3
c 153.8 23.0 10.8 0.8 2.8
Category II 157.3 17‘\.5 N 13,6 0«5 12\.2
, | Table 6 ’
Average Frequencies of Responses to Competencies
\ ‘ in Category III (Regional, n=192)
: | _.Alternatives
3-I'm 4~1 Don't
Competency 1-Yes ZBN_O' Not Sure -~ Unders\cand 5-Omit
o 171.0 . 7.5 10 o.s\ 25
B 173.5 6.0 9,0 - 0.5 3.0
C 157.0 . 12.‘5 ©17.5 0.0 0
D 176.0 _hh 8,0 0.4 | Dz
E 161.0 10.8 15.5 y 0.0 4.8
F | 163.8 9.8 14,0 0.2 4.2
Category III| 167.6 8.2 12,1 0.3 3.8
(
; A4
23 68 ,
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. o . ' . Table 7

AvarageLirequancies of Responses to Competencies
n' Category IV (Regional, n=194) -

VA N

N - Alternatives
. \ 3-I'm 4-1 Don't !
vompetency 1-Yes 2~No Not Sure Understand 5-0Omit
{. A 171-2 ’ 91\6 ll.o 0:8 ’lll’
B 154.0 17.0 > 22,0 0:0 1.0
C 114.7 47.3 | 30,0 1.0 « 1.0
- D 156,0 14,0 23.0 - 0.0 1.0
E 140.5 35.5  16.3 3.0 1.8 |
Category IV 149.6 23.6 . 1.2 0.4 1.3
Table 8 - :
Average Frequencies of Responses to Competencies ¢
, in Category V (Regional, n=185) .
f S Aternatives '
! 3-I'm 4~I-Don'rt
Competency 1-Yes . 2-No Not Sure Understand 3-Omit |
A 147:8 19.3 16.8 ™ 1.0 . 5.3
. B 151.0 13.5 . 17.0 1.5 2.0
. <
C . 15910 805‘ . "17.& 015 050
. D " 181.0 2.3« 1.0 0.3 . 0.3
E - 119.3 31.3 ° 33.0 . 1.3 0.3
— — RS S —— —
| Category V "148.7 16.9 18,0 0.9 0.5

While all "Yes" respon;es indicate a positive gset towards the item, "No"
or "I'm Not Sure" responses indicate to some extent a negative set towards
the item. Very few parents responded "I Don't Understand" or left items
unanswered . '

»From Table 4 it appears that almos* B85 per cqnt of thg parents felt that
their child showld be able to possess he competenciés within Category I
(Clagsification). However, only.two-thir. ~f the parents felt that their

. child should be able to attain Competency B (» “Vity to Discriminate).

From Table 5 it appears that over 82 per cent of the . -ants felt that their
child should be able to possess the céhpetencies within «. e=gory II (Com~
munication) by the time he/she entered first grade., The per..1tage range

? across the seven competencies within Category II was from 75 per ‘ent to
90 per cent of the parents showing a positive set towards the compe. ncies.

LY

' | T % 39 ) ' X




NN

-

.

\ t
N

From Table 6 it appears that over 87 per cent of the parents expressed, a8 -~

positive set towards the competencies in Category III (Coordination). The

lowest percentage for any competency was 81.8 and the highest was 91.7~- an
indlcation that coordination is a category either well-known- by parents or

well-regarded by them. 3’ - 5 -

From Table 7 it appears that there seems to'ge some discrep‘g;ies about the
competencies listed.under Category IV (Habigs and Attitudes). Over 77 per.
cent of the 194 parents surveyed felt that their child should possess.the’
competencies listed in this category. Yet, Gompetenzy C (Ability to Persist

in Actions) was viewed in a positive way by only 59 per cent of the parents,
N {

From Table 8 it appears that over 80 per cent of the parents felt that their

cbild should be able to posgess the compétencies within Category V (Social
Relationships). For four of the competencies (A through D) 80 per cent or

more of the parents expressed a positive set. Yet for Competency E (Ability _

to respect the individuality of others) less than 65 per»cent of the parents

expressed a positive set, s y . 2

- . . ’ .‘
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A M\
Reviewing the Definitions

< . |

When the investigation was conceptualized, the term empirical became the
foundation for the search. Th&re seemed to be a lack of consensug in de-
fining the term. Therefore, a dictionary definition was used. This defi-
nition required that the judgest responses would be based on a systematic
obsarvational schedule or verification by research findings. With this
definitive parameter the investigator feels that tne findings are empirical
indicators of what we prese§tly know about child development and what areas
of knowledge about development - are somewhat vacuous. Tﬂ

/;he investigation defined as its target group ''mon-urban Appalachian chil~y

dren." The program, HOPE, which housed this investigation needed. to esta-
blish competencies for this group. The findings of the investigation indi-~
cate minute differences in competencies for "normal urban, non-urban chil- |
dren” and ''mon-urban Appalachian children.” There¥ore, the master list of
competenciew (See Appendix ) represents poth of these groups of children.
These findings imply cthildren are children no matter how we define them or
jzere we find them. This is apparent, according to the findings, unless
rtain handicapb are evident,

Re]ating the Findings

-

The investigator established six basic assumptions (pagz 9) during the
conceptual phase of the investigation, A review of each asaumption at the
end of this phase of the investigation scems appropriate.
-

"child's day to day environment as major source of curriculum”

This assumption is verified by the activitides recorded in Volume

IV of the investigation. The majority of the competencies can

be addressed in the child's immediate environment. '

"child participates ﬁstvaﬂ of watching!
The activities that were created to fulfill each coﬁpecency, in
most instances, states the child will exh%bit active hahavior-
instead of passive behavior.

Ychild is provided feedback and reinforcement” .
The investigation did not verify this assumption in a direct
manner. In an’ indirect way the activities in Volume IV indi- -
cate participation of the parent-adult-child relating via. verbal -
communication and/or simultaneous experience of & given activity.
"building and sustaining the child's self-esteem" -
The thirty-two competencies reflect a high probability of success
in this area if the delivexy modes and the materials created in-
stall an individualized rate of acquisition. If the TV, Home . )
Visitation, and Group Experience as delivery components emphasize
individual age differentiation, ;stages of growth, and interest the
self-esteem of each child witl be enhanced. The second phase of
this study; creating parent (adult) competencies which match child
competencies, will. probably be more influential in this area than
the first phase, establishing the competencies,

- 26 .
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o "developing coping skills in transacting with all facets of the environment"
Each of the competencies implies that acqulsition thereof will
assist the child in coping with his environment. More specifically,
, ‘ the acquisition of competencies in Categories II, IV,Tand V relate
» : . directly to this behaviorgl area. Each child, as an individual,
‘ * _and living in séfewhat « { an individualized immediate environment,
reprqs 5 an individualized relationship to -these competencies.
The matlerials and modes of delivery will have to be individualized
before/coping skills can be acquireda

"perpetuating the natural ingqyiry of a Chlld" '

;‘ . The activities that were treated to match competencies have beep

: oriented towaxrd exploration, natural Xuriosity and discovery modes

> \ of learning. A review of Volume IV should provide the reader with
- evidence of this intention. Compecencies IV. A, B, C, and D re-

B 2 late directly to this assumption.

T - The Models - o
* ' / . N A Y

The instructional model, integration model, purpose of HOPE model, (pages
. 2, 3, £y repr sentiug structure in the inveBCigation, did not have any
\ bubstantial cﬁ%)ges. _ -
* / .

Instructional: I S ?®

+ The major change in this'nmdel occurred in the second box
"competency categories.!' It was perceived to have cognition,
social-affective, psychomotor, etc. as domains. HoweveY,
several panel members suggested that the\wcompetency categories
represent domains. The reasoning for this change was the_ in-
ability to classify an item,as cognitive only, psychomotor

: only, ete. Therefore, the investigator made the decision to

i use the categories as domains. The other major change was the
i third box, "performance descriptived." The original design

| included "behavioral objectives” but panel members suggested
the change to "performance descriptives." Volume IV reflects
the change made in that component of the model.

.
~

HOPE Integratioh Model:

-»>

”

. There were only two changes in this model. Competency cate-
gories were "domains" originally and performance descriptives 1
were originally behavioral objectives.

) Purpose of HOPE Model:.

- : This model was not presented in Draft No. 1 or Draft No. 2.

It was added in. final draft due to many questions regarding
the relationship of curriculum, delivery modes, and the cen-
tral focas of HOPE. This process model, hopefully, depicts
the marriage of the components in the Philosophical Framework,
models presented for this investigation, and the proposed. uti-
lization of the competencies.’ J4:3
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Philosophical Positions

The philosophical tennants advocated #h the philosophical framework (pages 9,
10 & 11) and reflected in the Learning Theory Matrix {pages 13 & l4) passed
the test of most judges. However, the investigator found himself in the
middle of polarized. positions, philosophically, with some of the National

_Panel members., That particular pane} seemed to view the investigation from

two particular philosophical camps. - Position A,-one cannot be too specific
it describing behaviors of children and position B, one should not specify
a8 myriad of behaviors but rather assist the natural evolvement of the child
to gome level of maturation or development./ Several National Panel members
regarded. the study as useless until specific activities (as in Volume IV)

were matched with specific competencies, - .

£y

The investigator can state with some degree of certainty that the assig:-

.ment, internal and extermnal, for HOPE; meshes with the original positior

represented by the Learning Theory nﬂtrix. It is the eclectic approach
that will satisfy most of the desired and prescribed needs of the HOPE
Preschool Model. -

' »
3 > -

Comments About the Scales

.Parent Rating Scale: T . . <

Several serious weaknesses were discovered in the parent scale. 1) The
items created appeared to be biased toward a "Yes'" response. Given the
home situation from which the data’were collected, i.e., a home visitor
working with each family in an on-going preschool program, parents probaply
expect more for and of their children. 2) There were no items included in
this scale that represented an obvious "No' response. .The sample items in-
cluded a sample of terminal behavior beyond anyone's expectation of a 72
month old child. Items like this should have been included so some degree

.of internal reliability could hayc been established., 3) It was extremely

difficult to translate in parent language the competenciés that were sub-
mitted to the panel members. 'Therefore, the statements are not value free
and there is mot a one—to—one match with the panel's scale and the parent's
scale. ) :

L3

Rating Scale for Panel Members:

Several weaknesses were discovered in this sgale. 1) The examples provided
seemed to be more confusing to the panel members than helpful. Many cosments
(as viewed in Volume II and III of the investigation) were centered about
debate, revision, omission, addition about and of the examples and not the
competency. 2) The scalesshould have asked for priority ranking of cate-
gories snd competencies. 3) The scale should have included clarifying
activities instead of clarifying examples’

¥



. Competencies 3

;> ‘ ¢ { .

It became apparent from the first response decument (Volume I) up to and
- including Volume IV that the competency study will not be-compléte until
" ‘3 parent competencies are established. When one can view a parent competency
matched with a child competency the investigation will be-meaningful as far

5; relevancy to thq}questiou is concerned. ThngE:ient list of competencies
d

¢)/\

XAppendix G) is a start on an empirically supportgd list of child competen—

«ties, terminal behavior age 72 months. It is evident to the investigator

that two very important competencies were omitted and did not evolve through

the judging processes. 1) Concept of space, 2) comprehension of language
t (oxghers may surface as the search continues). The investigator feels it

is a start of a master list that can be expandld or deleted through future
investigations. All the competencies were maintained due to the consistency
of agrégggnt among. the three judging groups. On Items II. G and III. D the
National and Appalachian Panel indicated empirical evidence suppoxting the
competencies. The investigator decided to retain these competencies since
our consumer grour is Appalachian families.

£

Imp}icagépns from the Investigation

7

1) Parent competencies that match child competencies need to
be established. » '

2) Since the investigation sought competencies for terminal
' behavior 72 months, the estaflished 1list needs td be dif-
> ferentiated for ages 3, 4, and 5. C
Y ‘
3) Thosg competencies that can Qe\beSt initiated for acqui~
sitiomehrough a specific delivary mode; television,- home
visitation, or group experience, should be delineated.

4) Activities that assist competency acquisition should be
established. This activity pool should be categorized
by competency, age level, and mode of delivery.

-
A
'

5) \The finalized master list of competencies should be cat-
egorized: .

Preschool children (normal)

s Preschool children (handicapped) ‘
Considering the weaknesses of the investigation it appears to the investi-
gator that it has not been an exercise of futility. The generation of
competencies, cregting activities that asgist acquisircion, and the sgtart of
Phase II of the vaestigation bhas certainly provided impetus for a continued
search. More questions have arisen than have been answered but clarification
‘ot the questions that arose perpetuatés that never ending c¢ycle "the search
for truth.,'"
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. *White, B.L. and others. "The Harvard Pre-School Project: An Ethoecological

Study of the Development of Competence." Symposium presented. at the
Society for Research in Child Development, Santa Monica, California,
March 26-29, 1969. *w
*White, B.L. and others. Child-Réaring Practices and tﬁe Development of
Competence, The Harvard Pre-School Project Final Report. Grant No. CD-~
9909, Office of Economic Opportunity - Head Start Division and the
Carnegie Corporation of New York, Séptember, 1972. '
~n
*White, B.L. and othersy. Experience and Environment: Major Influences on
the Development of the Young Child. Veol. 1. Englewood €liffs, N.J.:
Prentice~Hall, 1973.
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White, S. "The‘Learning Theory Approach.? In P.H. Mussen (Ed.). Manual
ot Child Psychology. Vol. I. New York: John Wiley, 1970, 657-702.

Williams, C.R. A Comparison of Contrasting Proyrams :n Early ch:lidhood
Education. Los Angeles: University of California, 1970. ED 046 509

wolt, R.M. “"The Identificati®m and Measurement of Environment lrocess
pvariables Related to Irtelligence." Unpublished doctoral disscrtation,
University of Chicago, 1964. -

- . . \ : s . . "
*wolff, P.H. & White, B.L. "Visual Pursuit and Attention 1in Young Infants.
Journal of Child Psychiatry. 1965, 4(3). '

Woolman, Myron & Grotberg, E.H. Educational Designs and Proposal for Early
&hildhood Research: A New Look: A Systems Approach to Pre-School
Education. Washington: Office of Planning, Research, and Evaluation,
Office of Economic Opportunity, 1971. ED 053 809

*Yando, R.M. & Kagan, J. "The Effect of Teacher Tempo on the Child." Child
Dovelopment. 1968, 39, 27-34. : .

Yin, Robert K. The Workshop and the World: Toward an Asscssment of the
Children's TV Workshop. Washington: The Rand Corporation, October,
1973. .

¥

- f’? |

*These are the publications of the panel members tlat they felt supported
the Competency Base investigation.
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¢ ) National Panel Members
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Abramovitz, Robert, M.D,
Assistant Professor

Yals vhild Study Cenler

Yale University

3133 Cedar Street

New Haven, Connecticut 00519

Anderson, Scarvia -
Southern Regional Division

Educational Testing Service

17 Executive Park Drive, N.E.

Atlanta, Georgia 30329

Bereiter, Carl

Center for Advanced Study in the Behavioral Sciences
202 Junipero Serra Boulevard -

Stanférd, California 94305

Brudenel, Gerald
Assistant Professor

"BEarly Childhood Education Program

College of Education

Division of Professional and Clinical Programs
The Florida State-University

Tallahassee, Florida 32306

Butler, Annie

Professor of Education
Education #326

School of Education
Indiana University
Bloomington, Indiana 47401

Gagne, Robert

Professor of Bducatidnal Research
Center for Education Technology
The Florida State University

415 N. Monroe Street

Tallahassee, Florida 3230l

Gotts, Edward TN

Professor of Education

School of Education

Indiana University'

Blcomington, Indiana 47401 i -

Hartup, Willarda ) i

]

‘Director .

Institute of Child Development

University of Minnesota
Minneapolis, Minnesota 55455 ‘ (3'n
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Hoess, Robert

Prafoessor ot kEducation
School ot bBducation
Stanford University ;
ralo Alto, Calitornia 924305

Hunt, J. McVicker .
rrofessor of Psychology and Elementary Fducation
Room ©17, Psychology Building

University of Illinois

Champaign-tUrbana, Illinols 61801

Joster, Pmile .
Associate P'rotessor of Fducation

Acting Director, Institute of Human Resources
College of Education S13 Weil Hall
University of Florida

Gaines¥ille, Florida 32601

i

Kagan, Jerome

Professor of Developmental Psycholoqgy
Room 510

Willram James Hall
Harvard University
Cambridge, Massachusetts 02138

A

Katz, Lilian

Professor of Education

Director, ERIC, Earily Childhood Education
BR05 W. Pennsylvania Avenuc

University of Illinois

Champaiqgn=Urbana, Tllinois 61801

McecCandloess, Boyd

Protessor of Psycholoqgy

Direvctor of Developmental Psychology
Emory University )

2469 Greenglade Road, N.FE.
Atlanta, Georgia 30345 «

Schoggen, Maxine

Research Associate %

John F. Kennedy Center

Research in Fducation and Human Development
ycabody College

Nashville, Tennessee 37203

.

Shipman, Virginia
Educational Testing Service
Princeton, Now Jerscy 08540
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** White, Burton
Lecturer and Senior Research Associate

Graduate School of Education ﬁ

Harvard University : ;

Cambridge, Massachusetts 02138 .
!

White, Sheldon (

Professor of Psychology

Department of Psychology and Social Relations
Harvard University
Cambridge, Massachusetts 02138

LY

/
_ * Responaents to the mailikg of the "Prime Competencies" (those with
single asterix and all double cones respvonded).

. ' ** Respondents to "An Early Childhood Compatency Rating Instrument”
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* Aderhold, Elizabeth
Assistant Professor of Early Childhood Education
427 F College of Education
University of Georgia
Athens, Geoxgia 30602

* Berry, Mary
Professor of Education
Box 296
School of Education
Middle Tennessee State University
b ‘ Murphreesboro, Tennessee 37130

* Brunk, Jason
Director " .
The ‘Early Childhood Institute
College of Education
Ohio University
Athens, Ohio 45701

* Cagle, Lynn |
" Assistant Professor of Early Childhood Education
Department of Curriculum and Instruction
)//// Claxton Education Building
University of Tennessee
Knoxville, Tennessee 37916 . :
* Cowles, Milly ) *
Professor of Early Childhood Education
scnoel of Education
University of Alabama
Birxrmingham, Alabama 35294

* Day, Barbara
Coordinatoxr of Early Childhood Programs
Assistant Professoxr of Education
School of- Education
302 Peabody Hall
University of Norsth Carolina
Chapel Hill, N?rth Carolina 27514

* peal. Therxy
Chairman
Department of Home kconomics
Georgia College
Milledgevilie, Georgia 31061

* Harper, Mary
Director
Early Childhood Education Continuous Progress Program
Williamsburg County
417 School Street
Kirigston, South Ca.olina 25556

Q Bl 6}')
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Hart, Laillian .
Assistant Professor of karly Childhood Fducation
Lepartment of Elementary BEducation A
Memphis State University

Memphis, Tennessee 38152

Kamara, Barbara

Director

Learning Institute of North Carolina

vhild Development Training Center

800 Silver Avenue

Greensbero, North Carolina 27403

Looff, David, M.D.

Assoclate Clinical Professor of Child Psychiatry
University of Kentucky

1308 Fincastle Road

Lexington, Kentucky 40502

Staplpton, Pat

Training Specialist

Center. for Leadership Development for Child Care
University of North Carolina

Greensboro, North Carolina 27412

Wear, Pat

Chairman

Uepartment of Education

Box 2288 '
Berea College

Berea, Kentucky 40403

!

* Mespondents to "An Farly Childhood Compotenﬁ? Rating Instruments”™
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Appalachian Parent Panel
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The purpose of forming an Appalachian Parent Panel -was to. provide

the HOPE Program efforts with a "grass roots" reflection on the compe-

tencies. Since one of the doals of the HOFFE Process %s to serve non-

urban Appalachian families with preschool children, it became impera-
-

tive to finalize the competency list with central focus on this population.

So that a representative.sample of parent reéction could be ob- |
tained, sites in seven Appalachian states were chosen: Alabama, Kentucky,
Ohio, Pennsylvania,’fennessée, Virginia, and West Virgi5ia. The sites
selected in th§se states were those in which HOPE was directly or indirectly
)

involved. Where there was no involvement, State Departments of Education

. 4
were asked to assist in selection. The general makeup of this parent 5
\,__» \

'population4was non-urban except fifteen families located within the city

limits of Huntsville, Alabama.
Criteria for selecting families: (1) therc was at least one preschool
child {age 3 t0 5) residing in the family; (2) there was a home visitor

active with the family; (3) there was a willingness to participate.

'Y

~7
¥ 4



The logistics of the parent population

State: Alabama
Site: TARCOG -
Top of Alabama Regional
Council of Governments
Counties served:
DeKalb
Jacksoen
Limestone
Madison .
Marshall
Number of families: 85

State: Kentucky

Site: Counties served -
Knott
Letcher
Pike

Number of families: 125

State: Ohio
Sitea: Gallipolis
vonpties sorved:
Gallia
Number ot Tamilies: 150

State: Pennsylvania

Site: Counties served -
Kittany .
Armstrong
Green
Washington

Number of families: 85

*

State: Tennessee
Site: Clinch~T'owell Educational
Cooperative '
Counties served:
Campbell
Claiborne
Hancock
Union
Number of families- 200

-

af T -7
8-

Statfe: Vair inia

. Q: DILENOWISCO Educational
R Cooperative '
* Counties served:

Dixon

Lee ' :
Scott .
Wise éq ,

City of Norton
Number of families. 200

Stat e West Virginia

Sites:  Countics served -
'Raleigh 4
Pendleton

Number of families: 120

Total families: 965

Cc2
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N National Panel for reactions
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Category: Clasusifilcation
Competency: Ability to form concepts
Example: To recognize repetition of patterns
To establish and label categories

To generalize from one situation to another

Comments:

Competency: Ability‘to discriminate by sound \\. -
Example: To\bistinquish between sougds NS
To distinguish rhythm

To identify sources of sounds

comments : v

Competency: Ability to discriminate by sight .
Example: To distinguish shapes
To distinguish sizes .

To distingulsh colors

comments:

Competency: * Ability to discriminate by touch
+
Example To distinguish texture
" To distinguish temperature
To distingulsh shapes .

Comments: .

Competency: Ability to sort j!’

Example: To recoqnize similar qualities in different objects

comments :

D1 i



Categbry: Classificatiocn

Competency: Ability to ordinate

Example: To arrange in sSegquence
To construct one~to-one correspondence

Comments: ..

/' i 1

Competency: Ability to conserve

—— Example: To match on a one-to-one basis
To distinguish quantity -

To cbrrelate shape with quantity

Comments :

Jompetency: Ability to measure

Example :» To distingulish time
To distinguish weight -
To distinguish distance

Cd?petency: Ability to denote spatial relationships
Example: To distinquish relative locations

comments :

Competency: Ability to express feelings
Example: By stetement
By defleanox

By avoidance

Comments:

, o
'F\ T‘l
|
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Category:  caonianiooaation

Competency:  Ability to articulate
Example: 'To be precise oo eech
Too e sennitive to vocal intlections

{ To be sensitive to audience

comments:

Competency: Ability to déscribe (essentially a picterial concern)
’ 3 '
Example: To recognize the salient characters of the thinay to be:
Jescribed |
- To use words with precision
TO use comparisons

Jomments : o ‘e i - B o
Competency: Ability to explain (essentially a tunctional CONnCern)
Example: To recoanize the dynamics of the operation to be explained
To detall relationships ot function .
To be aware of audience's familiarity with thing being explained
comments: ; _ L . o i o
Compotency:  Ability to label -
b
Example: To realize the importance of labels as a convenience in
communicating with others
To realize the connection of function to labellin:
To realize that all feelings, conduct:s, and materials can
be labelled
2

vomments:

- ———— - e e e i s o W —— g — = = % w e v s e el s e maem e e e e - @ T e = e o TS

.
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Cateyory: Communication

Competency: Abllity to recognize the social functions of language

Example: To realize that language is neither "right" nor "wrong," but
rather "appropriate” or "ilnappropriate”" to a given situation
To realize that language has a function other than communication
of information, that function being class/character typing

Comments:

Competency: Ability tc use non-verbal cues
Example: To recognize that communication can proceed without the written
. or spoken worgd

To become acquainted with common gestures.

Comments:

LR |
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ERIC

Aruitoxt provided by Eic:

Category: Coordination

Competency:  Ability to construct

»

Examprle:  To be aware ot the' relat tonships of parts to the whole
To assess materials
. To use matorials -

Comments: '

— - — - mcu m——— — © - ’/'\

e e e e o W —

Competency:  Ability to copy

- N -\ .
Example: To develop cye-hand coordination
I
Tq comprehend desiqgn

-
Comments: e . ~
r +
Competency: Ability to draw
Exm@e: To conceive and hold)mont.;zl pictures
To develop eye-hand/coordination
To comprchend design
Comments: J._-, e . - .

v *

~
@ e vm v - e e e v wm mo R = W Ee = St e Mercas Mml wce s w e e R TR v =TT ————— e ——— . ——— m?.-s—.---- o ———— -

competencys  Ability to use body to express teelingy
Example: To recoynize crieCt ol physical gestures on others
To dance '
To accept body movoments as a respoectable form of expression

Comments: . . -

. ———— - - — —— et e m——— o ——— ——— i ———————

—— o — — — - e w—

)

Competency: WNbility to control large muscles .

Example: To balance
To move i the ways o:e wants to

cuomments:

e - - W = — -—

- ——— e & — e e . — s w e v e e

&
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Category: Coordination

Competency: Ability to control small muscles

Example: To manipulate small objects with hands and fingers
To develop eye-~hand coordination
To use many parts of the body simultaneously

ot '

Comments:

™~

—~
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Catuegory:  Habit:s and Attitudes
Ability to inttrate action

compotoency:

Example: To realize when an action would improve existing conditions
To know the range and probable results of actions

. K
cComments:

e — ——— - — .

Competency: Ability to plan action

Example: To make choices based on the dynamics ol a given situation
. To assess resources

To anticipate end results

-

v

commoent 5

_——— e -

) . )

—— o —

Competency: Ability to persist in actidns

) .
Exdxple:  To lncrease

ittention np-an

To recoynize correlation between time spent and results achicwved
1o recoanize interim successes

Comments:

Competency: Ability to be seltf-reliant

Example: To know one's own abilitics
To accurately assess one's work

To realize that athers cannot always be counted on for help

Comments:

_ - e &
/

s

~ompetency:  Ability to sustain heaith ana safety

Example: To recognize what s beneticial and detrimental to health

To see the connectioniof qgood physical Health to effective mental
health v

To realize that prevention of 1llness as prunary to boelny healthy
To recognize appropriate social betaviors
~

Comments:

——— e Wt - i At e ey = e e ceea

O
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Category: Social Relationships

-

Competency: Ability to assume appropriate social behaviors
. Q -
Example: To listen and follow dircctions
To work with others for a commen goal
y To converse well e

v
Comments:
.\ -
Competency: Ability to get attention™ \
~
Example: To role play
- To ask questions )
To manifest a sense of.urgency . \ /
/
Comments: )i
A 4 .=
Competency: Ability to maintain attention
- Exanple: To be direct
To be sincerec
Te maintain ‘eye contact
Comments:
/
Competency: Ability to adopt the perspective of another
kxample: To role play
To put onesclf in the conditions of otheré*‘“*
To play with and talk to others .
comments:
]
) ¢

Competency: Ability to respect the individuality of others
Example: To tolerate visible dlffcanCES in others
To express admiration for the differences of others

To express concern over the differences of others

Comments: -t

e - —
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Instructions and Material Sent to
National and Appalachian Judges
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APPALAGE

CHARLESTON, WEST VIRGINIA 25325
304/344-8371

Dear Pancl Mermber:

Thank you for your roceptivity to this investigation.
of vou haVle been very prompt in your roplies and nost gencrous with
your individual comments. ) »

+  This packet contains:

when the judging task is completod, jdeane return the returnable
items in the self-address<d envelope.

| 4

Instructions for Jjudut..
A rating instrument for

Three servicae aqreamenacs
your files and fwo.arc o Hho rotarned to me).

"

J\¢~

TN

:‘:.‘

L

-

Novgmbpr 29, 1973

LenUIas.

-
‘e

~

Most

1., to be rotained for

A venddrs invoice (to be returnod).
A self addressed starped cnvelope.

regarding these matters.,

ST/13k

Enclosures

~

A

D]

1 hope to hear «from you soon

-~

sinceraly,

George Troukt, Ph.D.
Early Childhood Specialist

MARKETARLF PRUSCHONL EDUCATION FROGRAM

P

)

Ao

z

1

1A EBUGATIGHIAL LABDEATGRY, b6,

..




.criticalness of each item

> T : .
6 years, O months). These competencies are to be those-that the "normal’

¥

.

Instructions to Judges

]

i

| 4

Would "you pleése rate thé following items with relationship to the

-~

American child {(age 6 years, 0O months) could be expected to possg¢ss on

the basis of existent empirical knowledge. - ‘ -

3

.~

:
Each, item is scaled five to one:

-

E

5

[

ot

Empirical evidence:

strongly
evidence

Slightly
evidence

supportive empirical
as an expected competency
\

supportive empirical .,
as an expected competency

No empirical evidence as expected
competency

slightly
cvidence

Strongly
evidenceo

1

nonsupportive cmpirical
a8 an expected competency

nonsupportive empirical
as an expected competency ’

Originating in, or

based on observation or experience; capa-
ble of being verified or disproved by

observation or experiment,

(Websterxr's

Seventh New -Collegiate Dictionary; second
and third definitions).

¢

e ‘

N

as a child competepcy (expected behavior at age

[




!

4.

Procedures for Raiing

Rate cach example by placing an X anywhere on
the line where your reaction 1s best suited.

s

When the examples have been\rated, place an X
anywhere on the line where you feel your xe-
action to the competency is best suited.

A o : ot .-
When the cbmpetencies.have been rated, place

an X anywhere on the line where you feel your
reaction to the category is best suilted.

If you have any comments about an example. a
competency, or a category, space is provided.

4

~ )

Please note that your task is to provide your best

scholarly judqmeﬁ&, within the above cstablished framework, about child

K

P‘ .

competendies that will become a set from which behavioral descriptions

will be developed. The behavioral descriptions will flow into a develop-

A mental design pictorially represented by the attached charts.

.
>




Qo
ERIC

Aruitoxt provided by Eic:
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An Early Childhood - '
Competency
. . Rating Instrument
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I A,

Al

I Category: Classification

Competency: Ability to form concepts

g
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Examples: H o £ T e
1. To recognizeg similarities or dif-
ferences of?objects and/or events 5 4 3 2
2. To underbtand the nature of the o - .
similarities and differences of )
objects and/or events ‘ . 5 4 3. 2 1
3. To establish and label conceptual
groups 5 4 3 2__ 1
4. To verbalize pr1nc1ples underlying :
cataqorles : 5 4 3 2 1
5. To. generalize from one situation
to another : .5 4 3 ___.2 ‘1.
S ,
Competency: Ability to form concepts 5 4 3 '”2 1
Comments: 7 7 .
Competency: Ability to discrim.nate
‘ by sound
s
Examples:
N [
‘%
1. To distinguish characteristics of
- sound ) 4 3 2 1
L
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I B. Competency: Ability to discriminate
by sound (Continued)

»
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2. To identify sources of sound by

— name and/or distinction 5 4 3 2 1

3. Reproduces simple rhythmical pat-
terns S 4 3 2 X

- Y

4, To analyze oral forms into consti- '
tuent parts 5 4 3 2 1

5. To identify and distinguish tones 5 4 3 2 1

B. Competency: Ability to discraiminate
by souna 5 4 3 2 1

Comments:

I C. Competency: Ability to discriminate
by sight

Examples:

"1, To distinguish sSlze using recogni-
tion, matching, and labeling

[ G
i o
|
N
fu.]

2. To distingui.. shapes using recog-

nition, matching, and labeling » 5 4 3 2 1
3. To distinguish coler using recog-

ptiion, matching, and labeling .5 4 3 2 1 \
4. To distinguish letters and some ~

simple words 5 4 3 2 1
5. To perceive organized form distinct

from its background 5 4 L g 2 1

. A 5
t ) : oI :
bls ‘
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Competency: Ability to discriminate by
sight . 5 4 3 2 1
Comments:
Competency: Ability to discriminate
’ by touch
Examples:
1. To distinguish temperature 5 4 3 2 1
2. To distinguish shapes 5 4 3 2 1
3. To distinguish functional objects 5 4 3 2 1
4, To identify texture of material as
smooth, slippery, etc. 5 4 3 2 1
5. To distinguish hotter and cooler
temperatures of surfaces, liquids 5 4 3 2 1
!
Competency: Ability to discriminate - ‘
by touch 5 4 3 2 1
Y
Comments: e
Competency: Ability to sort
Fxamples: ’
1. To re:-gnize similar qualities in
different objects 5 ° 4 3 2 1
2. To recognize similar functions and
relationships in different objects 5 4 3 2 1
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Competency: Ability to sort
(Continued)
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3. To provide descriptions while :
sorting ’ 5 4 3 2 1
4, To label the group of objects 5 4 3 2 1
Competency: Ability to sort ;a4 3 2 !
. , ’
/
Comments: - '
Competency: Ability to ordinate
Examples:
. L]
1. Arrange objects in sequence accord-
ing to size, numerousness, and time 5 4 3 2 1
2. To establish one~to-one correspon- .
. dence with recognition, matching
and labeling 5 4 3 2 1
3. To identify positional relationships 5 4 3 2 1
A. To have elementary notions of inclu-
sion and extlusion 5 4 3 2 1
5. To establish set-numeral relation- ‘T . -
ships 5 4 3 2 1
Competency: Ability to ordinate 5 q 3 2 1

Comments;:

[N
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Competency:
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Examples: 7] w 2 w )
1. Separates objects in greups to achieve
one~-to~one matches ‘ 5 -4 3 2 1 .
2. To distinguish quantity under various
transformations 5 4 3 2 1
3. To identify larger and smaller pairs \
of objects 5 4 3 2 1
4. To conserve number 5 4 3 2 1
Competency: Ability to conserve 5 4 3 2 1
Comments:
Competency: Ability to measure
Examples:
1. To distinguish time (longer and
shorter intervals) 5 4 3 2 1
2. To distinguish weight (heavier
and lighter) 5 4 3 2 1
3. To distinguish distance (longer and
shorter) ls 4 3 2 1
4, To distinguish measurement (nnits o
' 5 4 3 2 1

Ability to conserwe

and instrument’s functions)
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I H. Competéncy: Ability to measure
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. 5. To distinguish value (Money) 5 4, 3 2 1
I H. Competency: Ability to measure 5 4 3 2 1
. Comments : ]
I I. Competency: Ability to denote spatial
relationships
Examples: '
1. To distinguish the relative orien-~‘
tation of an object in space ' 5 4 3 2 1
2. To identify directions of motion of .
' objects-~going away, coming towards,
ascending, descending, etc. 5 4 3 2 1
3. To establish part/whole relation-
ships ‘ 5 4 3 2 1
4. To recognize cross-modal transfer 5 4 3 2 1
5. To recognize physical causality 5 4 3 2 1
6. To establish left/right orientation 5 4 3 2 1
I. Compeé\pcy: Ability to denote spatial
: relationships 5 4 3 2 1
- Comments:
’ }
& .
I Category: Classification E}?Z 5 4 3 2 1

‘ _. EL0
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11, Category: Communication

-4 \

-

11 Q.{ Competencyr Ability to racvognize the ‘
social functiggs~of language

: o 0
* > >
opef o
) 0 a2 2
> » N M
- aped wd -
33 S
\& 8] ] =)
. o) oy & 21 b
. a = ) i
. 0 1] i g 2 .
= I | I I |
. Examples: g i < gl - \
. A 0 UW a oY 0
1 o | =1 R
. . . 3+ ~— ol bl
1. To realize that language is neither w 0 -4 w 0
"right" nor "wrong", but rather "ap-
\ . propriate” or ' inappropriate” to a
v given situation 5 4 3 2 1 .
\ .
\ .
. 2. ‘To realize that language has a )
function other than communicatgon ‘
. , of information, that functio e
being class/character typing 5 4 3 2 1 -
3. To use language in the service of
personal interactions 5 4 3 2 1
A. Competency: Ability to recognize the
social functions of
language 5 4 3 2 1
Comments: : N
, : — : ,
II B, Competency: Ability to label
: _ *
oy : Examples: ’
1. To realize the im, >rtance of labels
as a convenience in communicating ' ' -
o with others _ 5 ‘4 3 2 1 -
2, To realize that most feelings, con- |
‘ ducts, and materials can be labeled . 5 4 . 3 2 1
. ) % [}
GO - *
. o)
K1
, / v
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. . » >
. ) ) e bt
- Al
P | By %
\ OB B g B LS
' 7] Q gl -’ 2
- kN > ol > WY
A 4 3 3B
r 58§ & VE!
. gl A 2 8
« s @8l @l 8
3. Identifies common objects by name, @
or by an assigned or agreed upon »
name . 4 . B 4 3 2 1
4. ‘To produce labels isomorphic with ' ,
reality : 5 4 3 2 1
B. +Competency: Ability to label 5 4 3 2 1
‘xommepps: i ~
. ¥ -
} »
C. Competency: Ability to explain (es- .
. ' sentially a functional
concern)
Examploes: . *
L. To fvcuqnlze‘the dynamics of the .
voperation to be cxplained 5 4 3 2 1
2. To detail relationships of oo ' S
functions ta . 5 4 3 2 1
3. To suit the explanation to the . §
audience and c<ituation involved 5 4 3 2 1
4. Gives simple ekplanations of
physical phenomena such as falling, -
breaking, pushing, etc. 5 4 37 2 1
* 5. To be able to ask appropriate '
ﬁ‘questé@ns ' - 5. 4 3 2 1
\ . : : ’
C. Competency: Ability to explain {(es- K
. sentially a functional - " ~ .
. concern) ; ) 5, Y 3 2 1
- 91; . / )
o 12
J
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R & { C. Competehcy: Ability to explain {(es-
: sentially a functional 5
. concern) (Continued) b
Lomments: e e e e e e e e e e e e
R i . »
[ ] ? ;‘ .
II D. Competency: Ability to describe {es=? !
L . LT o
sentially a pictorjal o, {
' ‘concern) : Lo \
L g LS » ' ! ‘
. o )
: > >
a ‘ bt 3
™ A . 9 e
g .
| 3 g Al B
LA § v 0
4 [ g
. \2 o @ 9 )
h R ] w g |
* ‘ N > P o > R
» - . Lo ] — —
" , I -
i ' of B9, 9 T
+ . Examples, d 2 | ol? i B
. wl wll = wl w0
1. To make the description meaningful . S \ .
to another ’ 5 4 ' 3 2 1
2. To remember objects and events 5 4 1 3 2 1
T 3. Uses words to communicate descrip- * .
/ tions of common obje~ts in terms
of their attributes - color, shape,
sizv s texture. ctc, 5_ .4 2 1
4. TUses words corroctly to comparc / \
; object features, in terms of color,
"size, etc. oo 5 .4 3\ 2 1
. o o \
D. Competengy: Ability to describe (es- .
‘ sentialby a pictorial S
¥ - concern) C 5 4 3 2 .1
Y x - A4 , - - o -
. ' commentsy T - l
- o )
e
N ) N
11 E., Competency: Ability to articulate M
- x 1 ’
o -
. ‘ Examples: » U 1
T " .
. 1. To speak audibly 5 4 ~'3 2 1
. . M f){) # .
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Competency:

7

Ability to articulate

2

. . (Continucd) g - g

. B - 1
wl . 43 3 EW]
. Wl b Y M
- - ) 0
> '} " o B
I &g
ar o gl £
o : o) 0 Q
B 3 o < ol
' > ™ ) > >
* - Rl i} 4 -
el f 3 -y o TN *
o] S > L 5
0 oy o o =0
N 4 e |3
. pe — (] — ),
wn w = wn n N
2. To speak comprehensively 5 4 3 2 1
. L4 ' o
3. To be willing to speak when, -
.appropriate _ 5 4 3 2 1
. ‘ o - =
4. To monitor unnecessary or inap- B
_ propriate speech 5 4 3/ 2 1
5. Pronounce words in oral vocabu- 4 )
lary correctly {(commun-cably) 5 4 3 2 1
- N u gl - . ] J
+ 6. Expresses "mood” by vocal in- ,
flections (sadness, 'anger, = ‘
secrecy, etc.) ) .5 4 3 2 1
v v . ' v )
Competency: Ability to articulate 5 4 3 2 1
Comments: v
) * -
- -~
Competency: Ability to oxXpress £oclinds .
Examples:
1. Identifiecs common emotional ox-—
pressions in other persons, c¢.sq.,
anger, sadness, joy, etc. 5 4 3 2 1
2. ,Uses common coping reactions to '
expressions nf ocmotions in others,
(comforting, distracting, ’

. avoidange, approach, etc.) S 4 3 2 1
3. By statument in lieu of -action 5 4 3.2 1
4, 'To describe alternative feelings .

' through role play or verbalizations 5 4 3 2 i

; ! (}fs K14 .

LS 5° *
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< * IX. E. Competency: Abjlity to express feelings . -
" L3 3 N i L w 1u)
. . .\ .  (Continued} . 8 2
2 ay . g * ) o wi
N o, . ) - @] W A3
s N % N P > v N L
N . wd -l 0 &
. N ., a Nt ¢ 2 a By
- ‘ < > M N‘ * Qi NI o0
n ‘\0 ' ﬁ u N
N ;} . - % p| . 84 0 m
. e \ B £ 55 ° B £
’ i L) LI M ] w . W 0 g 5,
\‘ - » . “ . ) : g >‘ 1 M
S : * . ',‘,21‘ ;:’ Ty ~ |-
. . » or ] i) Nt} o
/ - ‘: L uc . b . ’c ﬂ
. ) “ 8l "oy ) o 0
. ~ ' 1) I I B
. " . ) C ol 0 = wm w
) ‘ » ’ { R ) ] * e t : . . \ )
F. Competency: Aabilitw to express feslings 5 4 3 2. 1
1] } ) » . . \
. Comment : .“! - . ot R
- » [ i > } } T
. 1 SN ) ' ot .
‘r. - ; R . ’ ' . - I - : Ao
* t . ! ' . [ . ® -'
o , ' . | ' o,
o - t ! e . » ¢
. f:l::]:. 'G. Competencyi Kb:s_.l::.ty to wse non~verbal cues
1y ‘ ' ’ k]
% . 4 - : , »
Exampleg: R .- . ’
. ) ' R »
hd .o . e ) ) . . . ) ] -
e 1. To conmunjcate’throngh pantomime ‘' 5. 4 -3 2 1
- ) T 0T, w T . . - 3 \ . N
- 2. Tn describe through graphig means © - 5 4 3 2 1
“ o ' ' : ) ' k |
_ R -, , . ' .
3. To recognize posture as a means of \\ . o .
: ’ communication "5 4., 3 2 1
. N . 4 \ i i
. 4.. To make use of common hand and arm
SO . gestures J Y R - S, '3 " 2 1
- N 4 . . . . + N E ; 4 e ‘ e *
B C o ) Lo ¥ a ¢’
‘ ‘ y © . 5. To recognize and use facial ges~ . \ S .
e . tures as a mode of communication | 5. 4 3. 2 "1
. . - , ; ‘ ! .- N Fi
. ‘ ) . . _! 0 U
P s FLEEE . B d . . kg Y . !.j .
. G. Competency: Ability to use non-vexrball, 5 4 3 2 1
. cues . \\ i ;!
. L - - ’
N e ey Comments: - . \ . T
' ‘ ‘ ) - ‘\ " =
. ‘ / . .
LR ) A - !
e 3 - . \ 4 T —
‘ LN [ ’ .
- ¢ Y » . 1
- II  Categeory: ‘Communication . B 4 3 2- 1
-} e " + “ ," . .
in 4 . 1 ) A
!’" | . ’ O
-»,‘ - . - -
R pL : . ) - \
i . .
» - -~ . - &
. N -
v : ' A LR 97 v
E].s + »
- + » - » -
- £ N ' . - ¢ 'Y -
g v . v g . = ;
- - . L s Pl ’




P 3 . ‘ i ¢ . . i ; . ! .
A * : .' ¥ - ' \ . ' '
N ~
' v . t J b . * ) N
. ~-' v . ‘ . BT " N . N . i » . ‘
. ¢ . III ° Category: -Coordinaﬁon . " B
7 . . r * ) . .‘ . . - . 3
C" ’ R . . \ A
, 3 ‘ N . Y ; v . ‘\‘ ) . . \}
*vIIT  A. Competenry: AbiNty to construct . . -
) N N . - .‘ * \‘\‘ i:i
+ . 9 r . . ol Q)] i
¥ ‘ - ' ' N\ g §: i
. 1y P . N o} e w1, \ Al o
) ’ . . RSl ) SJ &
L v Y » 1 . N Nt N D{ . Q{
- g & i 8
- - . » 4 k LY ot
5 4 o ‘8- §
2 R 0 - g o' =
. . - . E, * . D i B - A B
- . b ~ - = i vt
. . r : o & ) e )
#.  Examples: - . 0 34 R 'fa” &Y
24 p 33 » ] \-_p wi 0 ] el
. .. \ \ - : 0 wl = wnk w
* 1. To construct so that relations‘uips oo . e
NI between parts and whole are ¢leax + ! 5 4 '3 PR
SN S ~ . .o
2, To assess appropriateness of ma,- % - L N
% térials for vaxious aonstructions 5 4 3. 2 X
. - N * . - N o . .
Coe 3. 'I‘c use materials suc}k as peneils, YN . .
. - © grayons, scissors, paste ’ mosaics', > . ' o
o y : clay . L s - 5 4 3 2 1
T . 4. Constructs structures with - . " - ) i
¢ ' materials h 5 4 '3 - 2 1
» ) PR * . R .
.5, Constructs simple geometrical * : " . R}
' shape$ by placing parts together 5 4 37 2 1
3 ‘. . . " ) N . -; ) P . .' N \ »
g L ~ 4. STy .o
: A. Competency: Ability to construct 5 - 4 3. 2 1.
. ~ . : . . .t ) e - '
. : Comments: + . L . " LT L
N . [ ‘ \ ‘ ) Y
5 ) . . .
. . e s N E . " :
. ) :' o B < :
‘-, IIT B. Competency:  Ability 'to copy L -,
. ' . ' ‘e ‘ .
- © ° Examples: . . N N \
( * Q‘ . . . ) R l . |
. A l. To develop_ eye-hand -coo,rdg',nation 5. 4 3 2 1l
-~ - ! "' ; ". e .
; 2. Copies geometrical shapes and - o .
. 1 designs. - . 5 4 3 2 1
' ' 3. To mimic sounds, ' . 5 4 3 2 1
} ‘; ' . ‘ ~";; - -
. ] 4 . . L4 -
) - Y : -
1Y : * - v
L . r .- [ d ) - 98 4 |
o o o El6. - -
B - » * i + - ) Igr g R 5 + ,
Y T e T e M ! R he
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. : . . A E
. . . — J L L) A
1 . W . ¥ kY » - »\;;
N » * ] - . . &%
. L ~. ) L — N y\ L] , ‘ »‘
311 B. _Competency: ‘Ability to copy’ . 1 o o a -
. e o, {Continued) o B - R > '
. “ - g N |
. ‘ v I MR | N .
= b > R SRR B 0, ay
r » » . . ! '}
AN S - - -
6 s - X 3 - 31 w "% 9
. < L. 0 » ST ®
/ ~ g ‘ oy ‘ ]
- . o >y M 0 e Dy
, ¥ t — i it - =
' 6 . . o, w - ] o) iagial
t . - o K N R ed BN <4
' » . > 4 ’ e O] ™ [ o . O
. EJ ";:‘ o ;_’j b‘tt‘)' -
3 ot J 9 ]
A C - . of @& wl b
o . . e, ) L
! \ # . 4, %o imita.e gestures and movements N 4 312 W1
‘ * . \ . / . N N 7 A b
S, , iy " + 1 \
X 5. To comprehend a given design 5 4 3 2 3
: \ * ‘ ; s
? -
- . ‘ “ 4 a P -
“ e, ' * . . . . T . - \
e + . B. 'Competency: Ability to copy N R ~ 5 4 3(', 2 1
- . e TS . . . N - { - = - -
N * ) e - ’ '\ ,
. Commentss: . Lot ] .
. * ‘ r . . ' ) '
v / . ' ™ *
. ) A w ‘ i °
. e L al
- . . * ¥ ". ’ . Q - 'I ! ) .
J1I C:p\Competency:\ ABility to draw \ . )
:‘ - : v ot Y ' ‘ A < -
S " Examples: . S ‘ ‘ . y
' N . O . .
" » . ., ) .. - [ 3 . - i
\ . 1. o concetive and held mental pic- , o . .
v . o tures - o v 5 -4 ° 3 , 2 1 -
] ~". N - ' o 7 v T ~ )3
. - . A L4 \ el ¢ \!
s “2. To produce recognizable pictuyres 5 4 8 2.\ 1 =
' * J > ‘ ) . - 1 - ) .
t R : 3. Draws common vqeqmetrical shapes .
' (squarey trianyle, circle ellipse.’” . - i
o / Coletel) A < « . 5 . 4° 3 2 1
Ve r f ¢ * ' ‘ . \ ; - ¢ ‘ _
’ v . 4. To~comp§9heng @es%gn ] _ \D 4 3 2 1
5. To dempnstrate basic principles of » ’ ' .
. design’ . " 5 4 3°'-~-"2 1
' . ‘, i "’. * .. . | .
- | €. Competency: Ability to draw , .9 4 3 2. 1
v ¢ - —e— g
‘ | Comments : ’ |
:'.: ) . ) 0 . . X v P \ ‘7 - ) N
\ - ST —ty
- 4 . ¢, " ) . l‘\ - . "
v TII - D. Competency: Ability:to usq body \to, . -
express’ heelings , . - .
- P . » , . » 'ﬁ , . /
. O ¥ *
. . - . MY L i
' - El7 y ‘5359 .
“ “ 4,
N . L : . "




ssss ~>\l ot r\_\} o -~ S NN . - ; R LN " N ‘.\_~ R * " . ) - : ~
N T | L o \
¥ * R I‘ * ' 4 a v ! * » L )
- v - ., . - - -
_ 7 1IX. D. Competency: Abilty to use bpdy .. . o
<, ' o to express feelings . \ pe
g -, {Continued) . . ’ _— .
'S \\ . L™ . B 2 N N o . N _\1
s , . Tl . m ‘ m . :‘;
. . » - s
. ’ b . * Q] Q! . *) i
A . 2R B. B
T ’ . ‘ - e, & ’ ; - ¥
‘ - " . 8 B 7 .1
- . \ - . » Y N g‘ & . Q ‘w g g
< » . - l u) . m- . ‘L.)‘ ey , L‘:
: ‘ ‘ 3 ] " ;
St | BH RS
* - ‘ o . s * :: » 0‘ 4 ::: “. 331
., ‘ \Examples: P . W 0 /2 — n
L
. 1. To racogpa.ze the effect of physa.cal » o
" ' gestures from others ' . 5 & 3 2 1
) . 1 ¥ T— - - - g -
- N R ]
- . . 2« {"TO commw :.cate*Varlous mntem:a.gn‘ ‘ ‘ a
, . « with the body - . - 5. 4 32" 1
\f Ny ¢« 3. To demonstrate common physical Y N
: ’ gestures <{threatening, pleading, > . v
S rejecta.ng, etc.,) ) 5e 4 3 2 1~
i > " i ; ) — ?
* ! . o
4. Executés simple rhythmical dances 5 4 3 2 17
, . o Lo g ' T
! I ) . A . ’ » g X :
b . ‘ 5. 'To take the roles of variopus objects 5,4 3. .2 1
. ° / ’ A Y . ) ) ¢ . v ‘ Y.
. ) . . N - * . M : . T R
. D. Competency: . Ability to use body to ex- .- e .
- ‘ N press feelings v 5 a4 3 2 1
- wr G -
. ) ‘ ‘ . . * . . “ -
oA : Cofment:s : g B )
' N A ' . 4 - -~
o : l ' < . -
- Y r & * N > - - '
. ' I '._ . \ 3
vt II/I E. Competeney: Abn.lit:y tQ control large .
‘ ~ . ) muscles -
[ L t v -
U . . N r ‘? v 2 :
. ) ‘ Exampleg: ’ AP ( . . /,
J . . ‘\ 1. ~To . balance one's self in situations . , .
N with special aonstraints (balance . . . M .
e k " .beamt, walking an. a.ncline, using the . ' ) .
- e A trampoline) ,. 5° 4 3 -2 1
\i\; f" . ‘ ' . .\ e :
e .- . . . ] .
A . _2. To move kn the Ways one wanr.s to 5 4: 3 2 "X
' " v = \ L “
R 3. ‘I‘o id excesaive clums:.negs .5 4 3 2.1
\ .tt I o
’ " . N . .' . -
., i g . il . >
» . AN o l N .
e Y. ! . T \ \. :
e + * ! R : . -
. . l ~',’l£18 -t \.., 4 .
N » v " A ¢ -~
e . \' . & . $ ¢ A " M b NP B L Se
Y e «» . SR ~ 1 (’G R ] N - < =
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IIr  B. <Competency: Ability to contrel large 7 » . Y
» C o, musclas (Continued) s v R ¥
S - \ . . o, Y %
.. ‘ . > > "
. TR ®] @ be] B
v, \ ’, B \b\; . ‘ ] v h
A P ~N e O )
' I I § &
. o L ‘”r R . D & b b ~
. N % ,gﬁ L I 2 2
. . , : 2} ) v ol 0
- e . m . 0w - g f oy BN :ﬁ‘ .
' ] S | . .1
o S v B Cslo@l Al
- 4. Makes moyements of whole body or . - * .. ~
of limbs in response to oral -
directions \/\\ "5 4+ 3 2 1
5. To acquire cbgnibi:ive contxrol of ‘ . ) ’ -
movement - , - 5 4 3 2 1
. . ) ~ - . K ¥
N . " * I . 1 v .
. ~‘ 4 ” “ .
E. <Competency: Ab.xllty e contyoel lar} . .- . *
* N A muscles ] ., 5 _ - 4% 3 2 1
Comtnents: L " . . s : '
. - ' - R N . l
: ', N . - \
III F. Competency: hbility to control small . ) '
N : . " St musoleé ; \ . . ’
’ o Examples: . - ) - '
& . " 1., To use many parts of the hody e e T
- 51multaneously m coordinate’ a8 . .
’ + action g ..~ 5 4 3 2 1
oo - : . y "o \ ' R . N =
e 2. To manipul@e small objects with S T
: . hands and & nger-s ‘ \ . . 5 __ 4 .3 -2 1
. 3. To” use simple hand tobls such as &'- - L )
. ‘hammex, scxewdriver wrench, etc.’ 5 4 '3 .2 ‘1
\ v . : v o : ‘ v
] 4. To_under.stand‘ thatg one's movements .,
. ’ have specific @ffects which often / . \s o
: o f;urnish feedback for further move- b o N
L ey . ment N . . .5 4 3. .2 1
> .o . R . : : .
Vo - P Respond to verbal. ‘directions, =~ - P e
_ manipulate small objects and parts - . .
. b by reversing, 1nsert1n? 4, opening, . o o -
o , ete. . D 10 . 5 .4 3 2 "1
LT ‘1 * v . .
. . , L] \' . ) .
- c» . ) Eslg
P - - -
. o * T3 +
gt T Tl S
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I3I. F. Competency: Ability to control small
AY .

’ , muscles ‘ - N ¥ ’ ..
, = ‘ RN
» ' * N . . >

- LY v
.
\ ) )
) - z
B 3 - - 0. . b
N - . " . m
N N A ?
N ’ M . o b
A} : N A =y
. N \ {s)
LY s * :

| St S i . .90
o : LT S o 5
.m»

»

51ightly

-

_supportive

dence-

evid

P

ive

onsupport

ks

srtive

nonsu

4

Strongly

‘ ) ) . - ' (o} . .
S N Competencys Ability to ¢ontrol small. = °
. ‘ y muscles b - 3 .
N 13 LI ) - R o Yo 5 4 3 2 J;
' '  Comments: o NER
L : ' . . BARES ‘
» ) - 4 C T i ' ' ! -
- ~ - N A ’ L) b ' - : l'. A
- . N * o, AN ' y "‘]' \
‘ N hd . ) . . 1' ’ » & . 4 * ‘1 . "
. III  Category: Cordination
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IV Category: Habits and Attitudes o

L3
‘ IV A, Competency: Ability to initiate e e
e .- action . \ ~ .

<

e
Y
3
AN
=
8
N

hd \ T T, . i \ ’ v . ] ' N
> ‘ ro T -3 o T
R : > ) BT R A
< a "‘H. 'ﬂ . o
- \ - S & &
< B \\“ . N , - % '8‘ . g g
] (o TR £ *
: 8 Hley § §
] . m. W (6} ')?4: B R ®
L3 . v . ﬂ - 5 N . ;"JM{
. . . ket g 'U . K x
o - \ Y ] ), sy ber
\ - e . ‘ =) B -} > o) Bl
‘ = I O S T
L ' Examples: - _ I S 1 ) 9| b1 A < | IR
e, . - o Ui e - e e
& ' s "l ‘I‘o develop knowladge about means- : o
' h ’ ends relat::mns 5 4> 3 2

. . . 2, To.accept.and initiate affective
LT ' *  feedack when conditiops are not ‘
T . » satisfylng . + 5 4.3 2
VA S ‘ | |
IR 3. To be cumous ahd want to explore . :
L \ ; _ the environment > - 4 3 2

. J . - T

- 4. Responds to oral directions? cax-
ES a ° Tying out s;unple actions of two ox
g th¥'ee steps - . . ~+ 5 4 3 2 1

-
o, N p S '. * 'S L]

N ' ‘. . ‘
S k A. Competency: Ab:.lity to iﬂltmte o - ce
| « .+ v action. . 5 4 3 ...2-
- . v ) ' . ; u‘ ( . . .

T Comment.s: ) _,}

>

\ ‘ ] ‘. - SN ; 4
5 . ‘. : ‘ o R ‘
[N IV . B. Competency: Ability to plam actfon ' - -
" Examples: H R | ’ ~ .
. ;“’Q C e - N ‘ > ,

’ T. To make cho:.ces based on the djnamxcs L /
. of a given situation o 5 4 3 v/

. g v r SaiiH

- v N 7

. . N ’ ) Y .
2. To assess reSou;ce5~ . . . . B M4, -3 " /3 -1

. R — .
;“;:" . . ¥ . ) . ‘ < : . ) ] -
o 3. Forecasts end resuftsfof action - ) 5 4 3 ! 2¢
o - ) ‘ * . L

‘. <. . N

W . . ., ' '_
. " N -
I Lo . . . b N :! , . .
- v , J .
, .
S - ., . f
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- IV B. Compotency: Ability to plan action . . . R
o® ! . ' ) ‘ 3|
f\‘ ) ¥ :\ W DI» 3\ .
;\‘_ ’ ' . . @ ;E: ) 3-:‘ 3.‘
- » ! N . W) be] , §1
. N } ¥ ':N; “L'\ g ;
. | ¥ , » \é . §: ‘\;g:
: : - T N> 9l
v “0‘); P ‘
LT ' T 8 B o
. Y . * N : bl ;
. 3" ~ v «ﬂ:
. w wi, w
_ ‘ i +4. Plaiy a set of actions involvxng | . | ..
. ' 2 ox+3 5eparate steps to accempllsh - >
" : a stated goal . . ' 5 4 3. -2 1
S T ’Ba Competency:” Ability to plan action- -5 4, 3 2 1
. . . . . . . hd N . "‘\n ) »
o e Comments: . ¢ R,
- - " v
\ s ’ *“K .
: \ \‘ . ‘\5':\ \ . . R g‘ ~ .
v ~ Iv C. Competen»y~"ap1 to ,persist in i o,
 .\‘ ’ . a:ct ’ . ) ‘ o ‘
1!‘ ‘ Examples: h' ' N
- ;K
. ¢
1. To control attention span in terms . ;
. v of task regquirements .5 4 '3 2 1
Y % * ) N t o, = =
' L 4 . ) )
N 2. To recognize correlation between } ;
. time spent and results achieved - 5 4 3. 2 1
[ . . L \. X o .
?"’ . 3. To identify interim.accomplishmgnts 5 4. 3, 2 1
;¥f 4. To per sxst in tasks in presence of ’ . _ . T L
A . distracsions S 5 4 3 2" 1
wi . ‘ 5. To be willing to abangén an unpro- E '
Ll ductive activity . . " 5 4 ,3 -2 1,
B N N . ki N i T '
= 6. To adapt his cognitive styles to e L
G , tne demands of  the gituation (e.g., ) ‘
! ' Know when rlskwtaking is"a better ‘ " e
) strategy than caution) . - . 5 4 3 2 1
B ot . c. -CQmpetancy: Ability to. persist in v ’ . ,
e ‘ - “actxons . - ‘ 5 4 3 2 1
Ty . 1, :
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Competency: Ability to persist in L n . s
. actions {(Continued) ~ . 5oy
: : e ) ~ N LI ¥ ] ~
Coments g . ’ ! = ; N A
N . g e et o E A N
. 3 1} 4 ! A . ‘ ;
) . ; : , \
LR » .
" . . . ; .
Competengy: + Ability to be self-reliant . ’ o
R - . . I i,
t ? ' . . . » :z
s . o] . 9] ‘
’ - ‘ o o @ %1 51
Y :S. - b’ > ba s N *
oy | o} 1
"7 Y N §1 §1 .
‘7 d =} 8. ) g g
. 0 103 g @®
4 Mo, N -2 s LA
- . oL | @ ™ Lie} i rd
‘ S » Fer 4 e ot m
. . ) . ‘: 1‘: “pf :r-: ‘C: Vo
Examplest K v ey v 5 9
Ny - . - » Y D ol ﬁ . o
N N B . U) m N z w U) )j
1., To make reasonably agourate pstimates , ' B
of one's abilities in motor and cog- ; '_ v/
nitive tasks v <N 5 4 4 3 2 1
2. To identify discrepancies botween . L, ;
one's work and given goals 5 4 3 2 1
3. ?é know" appropriate sources of help . .
" {e.g%, adulkts, other ch¥ldraen, com- '
munity services)- ‘ . . . 5 4 3 . 2 1 3
d . g e - b
el L .
4. To recognize when it is importan . r . N i
' ‘to seek help : ¢ . 5 -4 3 '2 1
5. To know how to supmon help 5 ‘4 3 2 1
% ' N * - ‘\'
s . ' v
Competency: Ability to ke self-reliant !
o ' . i
‘ . " N
Cgmmenps: " ' .
i ‘ : - —— : _ '
-t v - = !
a A .
Competency: Abi.ity“to sustain health .
and‘gafety . 1~
A »
Examples : . o _ )
R : . . 4 - ] - .
1. To realize that it is important to . .
' _try to prevent illness ~ 5 4 .3 2 1
" . . ' ,
. . /
o
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Ability to spstain health
and :m‘!ulx (‘(Txaqail.ilrx:nnr‘l)

O

!

Strongly supportive

c -

To mget common:: standards for pesr v

L

-

V'
a2

UppoTYg i ve

-
*

»

-\ Sligitly nons

-

No eviderice

-

ongly nonsupportive,

M Db K

~ PR
. b
+
. o
»* N ‘
. . 3
v .
W
v %
. )‘ i
- 3 \)
-, ™ T
. 5
» %
- LI
Cu R
» :
M
. hi
0
8 v X

goup h a3 2 1 T
- b - _' .y \‘,
3. To identify conunon symptions ofs {1l- .- DR
ness; ihfection, raised temperature, o
swe.‘lling, ix}flamatiop ’ etc. 5 4 3 2 1
B S . .
4. To follow safety practices :Ln »éy» \ h
) t:o—day activ?,ti-es . 5 M 3. 2 1
5. -’1‘9 dev-elop sensible éa‘tibg{ sleeping. L "
and dressing habits . 5. 4 3 2 1
v e L .o  J
Competency: Aba.lity to sustain héalth, - ,
: and safety (Cont;muegi) ’
‘Comments: o — o ,
Q : e "
- - v ., » -
. - . R ® * s -
Category: Habits and Attitudes L . " 3 4 3 2 1
— PR o ¢
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b , ‘' .y frategery: Sodcial Relationships .
, . R - . + *
¥ - 4 !‘\ r ] * t "l‘
V. A Compatency: abiln.t& To A Bssume appropnat:e Y ~$ .
‘ oL T socxalﬂbehavxars N SN
s 5 ! o ’ . | .
r ’ . . T F e
- : g g ’
- * - » . ; : ] ) ] o
. * Q Q -+ S B
- . + .2 .ﬁ M b =%
- . . . " t‘; . ‘;: g} %
. o . ' . “8:1 é - \g g R
x ~ t T I - -
S LT noE 8L EH B
Examples : ; - S B\ G BN 0
* S 4 01. ™ 3
1. Works coopuratively toward a|common.’ T .
.- goal by division of labor \ 5 4 3 2 - 1
' 1 | - : -
* N 2. Follows directions given by another *, - . .
* peeryig/pursuit of an accapteq goal - 'B 4 3 2 1
\ 3: ‘Makes positlve overtures to Dthers 5 i’ﬁ v 3 ?zﬁ\ ;1y
v 4, Regulates ant&socxal behavior £¥ L < ! )
’ himself through moderation,. yre-' N ) .-
' direction (not repressmn) o w5 4 32 1
i S, Recognztlon of the various- roi&esE 5'
' that adultS\gnd children ale callbd . : -
r N
* , upon to play . ) 5 4 3 2 1
. . - . = s
. ’ '. % . "' .% i . v N
A, Competency: Ability to assume gppropri- Lo 3
L ﬁta social behaviqgs‘ , ) 5 4 3 2 1
lad . » . ) o "r"" '
. " Comments: . - . R i .
S S — - — i N
p . ' : \.J». \
~ e - - e
' . i‘ . : - v ) ‘O
& 'Y . . .
V. B. CompéteﬁcyE, Ability. to get -attention ,
R ) Examples: ) .
1. Stimulates co-workers by mani- . . oo .
festing a sense of urgency 3 2 1
. * [
) . | - : .
. 2. Obtains information from others: .
by asking questions 3 2 1
\ . N .
- L]
* F .n‘ *
o 107~ .
. . ' E25 .
" . R s « A s
. T EES A [ s, ©
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V B, Competency: Ability to get attention T w] o) .
’ ¢ » ! ) ; u?:l ~$.:
d : R [ i3 3 R
» ) > 'b “ ‘N\ ™ N
. o~ Bl Q7 § 3
! 3 3t f&;& ot
N - 7 0‘ ;‘k‘ g] N g K {. p
- » ' o> : o N Jgfuféghh‘ ‘ g: g“
» . ¥ k ) ; L .
@ 7} N Y ‘VS_ 8
. L B~ SR > . SN
® 4 ' [ =] p T T pd ] pe) . ;
) . gq g [ :c:) g\ * IS -3;?
\ Lo . 5§ B S 8 Lo %
ol B = y o« 2
. Ee) - 0 4 X <
N .l Y . ¥ ' ’ ' » m . m z m ..m E
v . . .‘ ) “‘ A - ‘- , ‘E
3. Evekes interes®™in others by play- . ) . 2
ing a xo}e {teacher, physician, etc.) 5 4 -3 =2 1 X
. . b - : o ¥ —~ " '
4., To gé& attention whan appropriate - -5 4 3 2 1 :
. N »~ N ¥ ] 3
N - * ' » ' * .
‘ N \ - - L ; 2, "
B., Comeetgncy} Ability to get attention "5 4 3> 2 1 . J’{
; e T )
- - » . Lo N C g
AN | L N ’ M d
* Comments: At ) o q
‘ X e . . — L™
¢ . . [ - " T Y ¥ . PR S \ . “i;
. A ‘ » . . é . . ):,/ ~ é
* . Do e . 2 s
vV _C. CQmpetency: Ability to maintain atten-~ ; , =
J . tion .7 - ' ‘ . ' . ! s
L4 . ' $ . i . . . ”
, Examples: ! _ .o . . o
. 1. Holds attention of others by ef-~ X - : ,J;
. fectivé communication technigques, o . Y
' avoidiing threats ‘ 5 4 3 2 1 "
' »' » ) ' B . “ ” ‘ AL ,i‘ V - u »
2. To sustain on a tasK or an .event 5 4 3 1
Lt ) . \ e " ’ . ’ \ ’ - Tt
© 3. To copvey the intended message 5 4 3 - 2 1
T - — ot o= ‘;

4. To be direct L 5 ‘4 - 3 - 1 R
» b Y . - . . .
5. To be sincere S 5 4\ . 3 2 1
» ' . . N \ —— =y
: .- # : K
' (13 - - SN e ) .
€. Competgncy: Ability to maintain’atten- o . |
: tion " " . 5 4 3 2 ﬁ .
* X * S } 1,“ -, N ,
. Comments: I S m,‘,ﬂ B . y PR N
x . ., . N P2 . Lt .
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) . T N . ’ AY . 4 . o . v ’ \ , ' - ‘ N @
* "+ ¥ D Competengy: Ability to gd dopt theé L e DR
) ™ s, o perspective another ’ o
Y » - N (3] ’ o (R Y * *
Ty oo [N U : v * N ‘»n . ' s . -
A P AN * _‘ L. I - ‘ . - . ';_ (N g ) g.) i
- ? . s S . :
N . . . tw » . ' . 'T- y » Q f~ Q) . S . P
N a N » v N -3 I ; ™ M| \
» o “ * * ® M » * i r] ) M4 *'ﬂ . & &
.* S ’ A f > ' v s + t:' Q{ a‘
. -t v, ¥ g . v . AR o “')g: LA =] L=} I
N ‘i‘:. "\ ™ .‘L ." « - ¥ g g g 8 4 .Q
‘ ° » " ‘: M ! T . - v '0 -t v, >‘ :h'; 5 . >‘ . \ . 2 3 A
.7 . , ' : ' ';, ) . ) I g - o~ )
» . [ SN . . . - . g\ .‘.‘ e ’}J m
. » _1‘ ) » - AN R » il b .: E . ;5
o P » w Cow - ¢ A . T ‘ : O . 1.-i ¥ 121 » -‘3 Bl
‘t - . . .‘ - » ) - . . 2 N ‘J . ' l} ‘ - o . H u :
“ e . - Examples: T 5 — -~ wl wl & w ni .
v, . ) .. - . » s
- * v -4 . . r . * (R -
A To role play I . 5. 4 3 2 .1
' - : . \ . Al s re S ]
. LI . - 7 } " . Y - ' ‘ .
ro <2, To play w; th aqd talk to o‘tlmrs . ) 4 3 2 1 . .
. - F N N | . N :
o, 3. ’I'o verbalize *about another s-:Ltnation 5 a 3 Vz 1 :
» x . . = -
e . N - 3 . . N
; .t » / To put oneself in Jne condlt;.on of ' . . « o ,‘;\
e e e ‘ anqther - ., . ¥ 5 4 3 2 1
o A . y S o SR A \ .,
B 2 . Ve o
Y T ' {/ . ‘ - S
- D.' pmpet:encyw Ability to adopt t'.)'xe g ,
oo T s . . perspectlve of anbthaz,r 5 4 3 2 3 .
* . . o - - . ' \;, T . !/ . i
.. Komments: . , o » 3 T
- - - - 1 * ;“k N
-t ;t : . - - Y x . . ( i
‘\" * :" . - "' v ] - ~ ' v ‘ * l .
. LY
)" . . v / N X . ‘ - . . .
LT Y ' E. Competency: Abiii.ty to respect_the | . : - e,
N ) S individuality of others ' .
i N ' A ‘ /  J :- "’ f 9 M P . -
. . . Examples: / . - ).
N ' . i v * ' e
S ’ . 1 7o d.x,scrz.ma.nate w_lthoutb hav:.ng to ““ . by
o ’udge ., 5, 4 3 -2 1 f
-l . . ¢ € R hd i i A B N \:
. v . . L . . ; ’ . o
. 2. To. express admiration for others . .
Ty when admiration isapp priate. " 8 4 3 2" 1., R
o ~.. : 1+'4 ~T. — ‘ . ‘ ' ‘ ~'
S 3." *To~cHoose personal actions taward ‘
a . . _ others independently of phys;.cal o
- da.fferences e
- . 4+ e f + J Yo S
o - ,.4' Po rsject clearly anti J:clal be-
¢ . havxor .in ot‘hers J—
- - \
: . 5. To recognlze dlffe ences within’
. . bria’dyn,al or sbc'lal categorles -
Bt T . ' ' )
’ ) - - . - l ‘ .* * 1
*, *r
g . . - E27 QS
R : oot L
. e N . +
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. Comments:
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E. Coméetency;/

Ability to \respect

“
4

Ability pd‘réspect the
individualidy of others
{(Continued)
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individuality of others '5 '3 +"2 1
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V' Category: Social Relationships
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Home Visitor o ~ ! .
» - g ’ .
N / ' *
Parent Rating Scalgf"“&}f Chi ld Competeoncics ' T “
i . . gategary 1 (10D ]
@ - . ) ‘ :‘ ' *
Directions: After you rcad c ch statemgsmt ple.ase circle the appropriate number. .
, Number 1 heans yes, number 2 means no, number 3 means I am not sure,
T v and number 4 means I don't underst&md You are to read the question
' = T‘“" T . BY THE TIME YOUR CHILD" ENTERS “'HE FIRST GRADE SHOQULD HE/SHi BE ABLE
AT o ] o TO ‘before each atatement. ' .
N . ' , .\
i-. v - £ Y ) ™~ ‘x
Lo ,
v .. dample,Questions: .
) N
‘ v BY THE TIME YOUR CHI! 1D ENTERS THE
v C, FI.RS'I‘ GRADE SHOULD HE/SHE BE ABI.E‘ TO: -
) } L. Am I Don't _; '
\ : ) Yes No Not Suye Understand-< .
> | cample 1: Walk D 2 t3 4 )
‘i - . R 3 L4 N
0 | cample 2'5 Fly an airplane 1 @ " 3 4
« . i X r
s ’ o 7 - ” ! ) ‘@ ‘
| BY THj® TIME YOUR CHILD ENTERS THE f‘IRS"I‘ . ; (
GRADE SHOULD HE/SHE BE ABLE TO: y ’
. \ ’ [ i , j
[ T N . ' I Am I.Don't
V' yes No Not Sure Understahd
\] . - ~ . . \ ——pe—— ———— — - I
i - 4 .
N 1. Label object$ that are the same . , = 1 -2 3 4 AT
N \\‘ ~/
. EXAMPLE: Cups that ote alike. C T N
. : { .
Y 2. Lahel objects that are different: 1 2 3 . 47 {12)
.’ EXAMPLE: A fork and a spoon. . / (
: N .
’ 3.4 Beat rxsut a simple rhythi. 1 2 3 4 (13,
. * ) ) » i d
' EXAMPLE : Beat out a simple rhythm ¢
f ‘ by clapping his hands to the sound " ' o,
Ct -~ bf "Jingle Bells." : ,
- 12 [} .
\ N . r "
. F1 : r
, Yt .
- {‘t
- -8 N

ot hmb s s s e s i w I s
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| one note isflow whan he hears
] someone singing. '
H

g. Tell .ou from what.obj

» .
T .~ " is doming. T
A - 4/{ . N I
EXAMPLE: K teakettle!
. .

.Tell you the shape of an i?jycg.-

" {whgther I is round, squaye).

i
|
;3 N
1 -
H s}
¥
|
i
T

—

. *7. Tell you the\gplor of ap object
ed;, b¥le,. yellow).

H

i

i

{

| 0y

i ‘ the alphabet.

i’ " ‘- \ . . . . A

! 3‘ 9. Close his eyes 4 tell®ydu what

| he touches ~ ice is cold, cotton
isy soft, a ball is round, a block

+

o is square. b
* . T - - :
10.. Close his eyes and tell you} by

“/~ - smooth object i% an ice cube,.
\

. 11, Close his eyeés and ‘tell you, by
. touching, tﬁht the soft,. fluffy
object is cotton.

Pick out ohbjects that ar

12.
-

' . " ) -
S , EXAMPLE: - In a pile of toys he .
$ picks out the red cars.'® .

L. —
<

Tell you when one note is high ox

. (whether it\is
N / * A
Read some or all tQF letters in PN
¥ . 'S .

B
\

oct a sound # *

Yos No

J -

.
*

o ,the same.

\

.

13. - Tell you why he picks out certain ,

' objects to go in certain piles.

-

" EX LE: Why he put all the red
. - carp in q pile. N

put a label 1name) on cach pile
of objects.

14,

EXAMPLE: All thg/@olls in this
le are old. AI1l the dolls in

‘this pile are new.

%

1

-

b
' . touching, that the hard, cold, }
‘ Lo
1 2

-
7 ¢

[
Fe
b

4 Am

Not Sure

I Don't
Underptand

.

( /"

/
7 ‘

4

4

4

4

4

SN

w

.
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16.

\

*
-«

?

17.

3

i
18.

|

y .
y

’ ’ » ‘) ’ -
ch”k Ob]ecth a;cog?xng %o their sxze

EXAMPLE: “The big car goes on the
bottom of the stack, the medium.size

’ car in the middle, and- the little
.car on top., | te \

*

[®. 8 a

Identrty pos;tzonal relationships.
EXAMPLE: Point oué’the tlrst
person in line, the second ,~’
person, and the last. '

. Match one\éﬁject~&ith another.,

'EXAMPLE: For each cereal bowl on

> the, table Q?erc needs to be a Spoon.

Sdparate objg\fs lnto mups.

LXAMPLE. F a p:. le of knu%:s .. ‘
forks, and spoons, put one tork,

', one knife, and one spoon at "the

15+

20.
*

21.

A

22. "
toward Him or going away from him. - .

table setting.

Tell you if one pair of thinds is
lagger or ﬁmallé ‘than another pair.

EXAMPLE: « A pair of daddy s shoes

is larger than a palr of baby's shoes.

Tell you when one thing is longer .

or shorter than another.
. ]

r ¢ .

Tell You,when onesthing.is heavier -

or lightexr than another.

.

Tell you if something is goming - .

Tell you if one thing is a par%
ofr anothers ! L

. .

* L
" EXAMPLE:, A wheel is a part of

)

a car." . ° ) ,

Tel
‘ano

you when one things canses
er to happen. ' .

r

The icy rcad caused the

\

EXAMPLE :

ar to_sxid.

. . ’ #‘

g

,_—";(; l' -
I Am, I pDonit
Hot Sure Understand
3 ) * 4
3 4
3 4
\
{
I
>
3 4
\
3 * 4
3 4
Y
3 4
< . Lo
3. 4
3 4
3 4
N
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) by s ' L3 ' B ‘
.o . '
< ) “. . Y . ' }
) Bite - N - D # o . (-9 »
. i \ , . i
County ’ o o, o s ‘ »;
» - - ) 77" ) “V/'V.b l ' ' ‘~ ‘ ’ . ";
Home Visjitoxr'' = - ' 7 N - » ‘ ‘
T \ oo | P
: ‘ ; ‘ o o . ' o i
E _ L . Parent Rati}\g Scale of Child Competencies . ~y
T ” * ‘;‘ » \ ) ) .
> : o . s Category 2 (10) L . > o,
* . o ) . o
. Dirsctions: After you read aat:r; statement, please ‘¢circle the appropriate number. - X
" N Number 1 means- ygs, number 2 'means no, number-3 nmeans I am not sure, iy
and number 4 means I don’ t understand. You are to read the quesiipn
Lo " BY THE TIMB YOQUR QHILD ENTFRS THE FIRST GRADE SHOULD HE/SHE BE ABﬂRI . o
R = TO before each statement. ' , . . T
;} - ") S { N "- o s ‘ . ' ‘ V > 1 ‘
? " . LN ¢ -‘.‘ ’ ~ ' ) -‘ ' v *
Sample Questlons; . : . ‘4 NN v "
BY THE ‘I‘IML ygun CHILD ENTERS THE o i ‘\
1 FIRST GRADE SHOULD HE/SHE BE ABLE TO:- i . 4 - ‘j
. . , o :
| o L; o o ~ - I Am I Don't 4o
- ; ) * - Yes No. Not Sure Understand .
* ’ . ‘ v l‘- ) ) ’.‘ R - . = ' N *
. {. sBample l: Walk ; . 2 . 3 4 :
a ;_,..,:.“ ' - . i ‘“,,‘.5 - . * : v -
Sample 2: rly an airplané | s 1 ® 3 e 4
| oy ‘ -
7 - - I ~‘ b ~

BY THE TIME YOUR CHILQ ENTERS THh FRST

GRADE SH%ULD HE/SHE BE ABLE 70: ° ' \ \. \
’ > :
. < ) * . 1
\ . I Am IDon't . + o -
\ No ’Not Sure Understand :
A. Talk to people other than members 1 2 3 . 4 ( ! 7)‘ N
- " of his family. . . | o .
. - - | \ ' WUN |
- ¥ 7 2. Recognize' the importance of labqls . 12 3 ' 4 . D)
S ’ (terms) . _ o \ e
' ¥ - . }
‘ _ EXAMPLE: The word "J&J\d" means a . . . ' \“ R
‘ small child or it can*méan a small N o o ‘
Ay . gOat. . § ) N ’F \ “ .
- ‘ » { ’ P ' A .
~ | 115 ~x Cs
- or ra ~ \
* \ ¢ BY { ! ! .




.. -

Be able to give a group of things

All brands of autemobiles
whether Ford, Dodge, Chevro;et, are.
all cal&ﬁd cars. -

* BXAMPLE:

Tell how samething works.'
" : M
Know wheﬁ ho is bciﬁb undexstood.

'Tell aliout thlngb that fall, break,
tly,zetc.

Ask quubtlons»that have a purpoae
or reason.

Remember certain objects or events.

He used t&
bear and he remembers it.

4 . . ‘
THXAMRLE: h@veﬁa stuffed

Describe something by tellipg you its
color., shape, textyre, and size,.
S ¥ ' . ‘ .

Sgﬁék so you can hoax_him.

Speakl when approp'riate .

'EXAMPLE: . Should he/she know-not to

bugt-in when his parents are talking.
'P;onodpce words correctly. : .
Expres\_moods by tope. of inéxx\Nvl
A ?ﬁgsfi sadness, pieasufe

n emotional expressions of

EXAMPLEY

.« Know éo

"EXAMPLE: \I love you. I hate you.

React to others, positively.

+» EXAMPLE: Comfort a crying sistér or’
‘brother or avbid a pesterlng brother

or sister.

1

N IDon't *
Not Sure. Underétand




«

k

. . . . .~ ,.
Preténd through role pIay;tﬂaﬁ‘he/shg
ig arlgry whan he/she is not, v ‘

Ll

Act Qnﬁ fealihgs without speaking.

S . .

EXAMPLE: Nodding head, shrugging

shoulders, frowning LI
N . :

Describe something by drawing it.

. -

UUse arms and hands to say'something.
. . N

Uss facial gestures to say something.

M »

?XAMPLE{ By smiling, winking,

sticking out Jié tongue. !
» v
\ . .
-,/..l‘
- - \ h .‘
+
] e
1Y
-
. ’ ri 3
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. .
?
4
¥
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' e
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r .
. 4 .
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* Q- ! oy
»
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. ik & .
B
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‘L
Yos
l.
1,
T
1
1
1

LY T

3

L TY

Not Suru

I Am

I hon't "

»

v

E 3

3

uUndoerstand
4 -
;-
x ~
4 g
LN
4
4
\ -
»
4 -
* 4
[
4
[
f
Y
4
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‘\ ' L Y ! . ’ \ .1 /\q ;h‘é
e Yo .\
i ¥
» ) - .‘ . ) v
.. - " // .
' . F B . !
, v Bite __ ., L. D # | . I ¢ a2
] v o ) - Ve ) “ T )
3 N Ll * ’0 . Y
Count - . .
. Y — ’ ‘ :
. 7 ~ N .
Home Visitor P _ . . - ’ . .
' 7 ) ' : . ' > N T '
--\ L . \ . ©
Paremt Rating Scale of Child Competencies
o \ < category 3 (10) ‘ .
Directichs: After you read each statement, please circle the appropfiat;é numker . .
Numbetr 1 means yes, numker- 2 means No, number 3 means I am not sure, .
: and. fumber 4 means I don't understand. You are to read the question @
. ) © BY THE TIME YOUR %HILD ENTERS THE FIRST GRADE SHOULD HE/SHE BE ABLE .
T ‘ TO before each statement. T
’ » ‘ -:“ - - 4 .
. Sample Questions: - s ‘ - “t
. .| % .BY THE TIME.YOUR CHILD ENTERS THE  ~ | ,
.. FIRST GRADE SHOULD HE/SHE BE ABLE TO: . : )
* . 3 o Am I pen't
Yes No N Sure Understand N
\ . Yes  No R 2tR — _ .
. sample l: Walk . . O .2 3 4
y \ . LY ’ J
Sample 2: Fly an airplane 1 )] 3 - 4 i
. q v . /
» . ., .
BY THE TIME YOUR CHILD ENTERS THE FIRST? . | CT Y
GRADE SHOULD HE/SHE BE ABLE TO: o S ‘ qo
‘ . - ~ ‘I Am I Don't [
. 7 . Yes - . No Not*Sure Understand ' ’
1. Put parts togethexr to make a whole. Al 2 3 4 (rn
v ) . . .
EXAMPLE: A puzzle T - Yo ' ‘ '
. . v 3 N B ’ : l
2\ Decide what matexials,are needed to 1 2 3 Y (12)
construct or make an ibject. o t - " Q o
; . EXAMPLET He might-peed—a-spooh, dirt, - ‘ e - .
and water to make a mud pie. S . -
4 - » : - . ’ ) :
) - s " & ~
L e *
. ) 11 o . R ‘
L) ~ . v
’ . F7 .~\’ ‘
. <€ \ . -
) ’ .. » v R ;"j l



_EXAMPLE:

10,

L1,

: R 12"

EXAMPLE: Play like je is a

s , . . ‘
Use pencils, crayons, scissors,
and paste. o

L4

EXAMPLE: Make puppets by using

scigsors, paste, popsicle stigks,’

and paper tircles.

Use aye and hand coordinativon. . -

> -

EXAMPLE: Trace a picture, .Copy

" shapes, and desiyns on piece of

paper.

1

Imitate phings he.sees or heaxrs. °

EXAMPLE: The sound of & fire '
engine siren or the'way a bird
flies. . Y

.
A}

Draw .,squares, txiangles, circles.

Understand -and label designsL
\ .

EXAMPLE: Be able tﬁftéll‘whether

wallpaper is polka
or flowered.

Understand the intent of gestures

from &thers. .- v

»

ves, .

A nod of the head means

Tell about something by using his

body. - :

*

) \
Use physical gestures to expre
his feelings. '

EXAMPLE: Blowing a kiss.

Imitate the way an object works.

coffee pot.

EXAMPLE: Hopping like a rabbit,:

+

" Make things from various materials. !

A\ ]

otted, striped,

-

1 Am

¥

L 3
kY

1 bhon't
Not Sure Sjmk‘rﬁtund

PN

-

pY

L
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(22y
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.;.x:’ lj‘i\_'{; al ' \. . - & . ‘
? ‘1 . .. i ’ ! 1 !
vi.- ‘ \ . ‘ * ~ v t ~ %
v‘i‘ v ‘ * , : B i X

E * . s 3 ‘ |
(I . : j \ I Am I'Don't
R BN > \ , Yes No. Not Sure Understand
1 . Iy : > v v * . (.
13, » Mave to the sound of music., 1 2 3 4 23 "
AR !‘ ¥ - » . - b * \ - " 4 ) .”.
; 14. Balance himself, while walkiing = . 1 2 3 = T 5 . {(24)
IS up a hill, or jumping a rope. \\
i 15, Hove in the direction he vants .8 1 23 4 (25"
.+ 16. Evoid biing clumsy.* T 2 3 N o4 L uwe -
. fﬁ‘ 17, Move bodyaparts when direct?d. . _ "1l 2 3 4 ,(?7{‘, .
*ﬁ; ", EXAMPLE: If he is asked to|raise ; v . i
% v Iris right hand, can he do it? \ : d
‘ ’ ‘ ' Y T 3
l 18, Joordinate many parts of his bedy. - 1, 2. - 3 4 (Z28)
{ EXAMPLé; Raise his right aym and 2 o
A, right leg at the same time.! o ;
: 1 \ i
. . h . . N
19, . To manipulate small objectsiwith - I 3 - L4 ¥29) -
‘hands and fingers. v - . ‘
S . * . . -
. . . A .
EXAMPLE: To dress a small doll or ’ . ‘
. puf a model plane tpgether.. ., — ° , ‘
. .. " ! A ° ~ . B 1
: 20. Use a hammer, screwdriver, or a s 1 ' 3 ) -4 (30)
e wrench. X : .
Co ; z
-1, 21. Respond to spoken directio?s. ; 1 3 4 (31
3 EXAMPLE: "John, pick up your .
clothes.. : ‘T o
i . ’ ¢
22. Move parts of cobjects in and out of 1 ’Z'f 3 4 - (32)
their place. N 7 . /
EXAMPLE: Remove a patteri from a ' / ~ v
. flashlight and -put it ba<7 again. _ /’,.
‘ ’ * { ¢1‘/ : .
" 5 ’ ’ ) ¥ [} M
N N J/" ‘ _. ‘ R _/A . X . . '/\
* ‘ / I ) ! ' - C
r * _/ N " 4 ) ' - '
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> ot T ! oy
. \ * ‘ é . . » V (
'(' * t . ,
t - . . ' .
. Bite T % Poao s {1-9)
* i L4 1 - » B .! - /; ;
County L o . )
A\ - ’ N L ] 1 3
. Home Visitor . r . .
. "Parent Rating Scale of Child Competencies, ) .
g . . - | Categoxy 4 (10) ' .
N ) . X 3 : o
. Directions: _After you réad cach statement, please circle’ the appropriats number. .
: - Number 1 means yes, number 2 means no, numbey 3 means 1 am not sure,
and number 4 means T don't underspand. You ara to Iead the guestiqn
r BY THE TIME YOUR CHILD ENTERS THE PIRST GRADE §HOULD HE/SHE BE ABLE :
T before each statement.
" . * ' ..
:
Sample Questions: “ “ . .
L4 N .
BY THE WIME YOUR CHILD ENTERS THE. v ‘ :
. ) FIRST GRADE SHOULD HE/SHE BE ABLE TO: ' A 1 N
\ 1 \‘i';
. * I Am Inon't
o™ Yes "Ne .Not Sure Understand v
Sample 1: Walk * . z .3 ¢ o4 | L
. ) . . “ 1
sample 2: Fly an airplane 1 D) 3 4
BY THE TIME YOUR CHILD ENTERS THE FIRST \
X GRADI:. SHOULD HE/SHE BE ABLE '1’0 - ] .
© ' . IAm I Don't -
’ i~ ' Yaes No Not Sure ¢ Understand
n . ) . . r— :
e . L.-—Recognize the means that are 1 Z 3 4 (11
v necessary to reach an end. .
« EXAMPLJ: W1nd1ng a watch keeps . . _
it running. . S . " *. N
K 2. Initiate action when conditions i 2 3 4 (Fy
. are not satisfying. , :
' EXAMPLE: I'm cold, I'm thirsty. . 4
: My feet are wet. . N ® Wia
- “_f » . -
SR R Y AR
\ . F10 ) .
- Y . h Y
» . ,* ;



3.

S’

h6-

9.

‘Demonstrate curibsitys

EXAMPLE:

—~

a

EXAMPLE:
" and.a glass are needed.
? i - *

; Know results

L

ask quastions about

things that are new to him.

]

. Wants to explore his environment.

EXAMPLE: Wants toxknow‘about the
things around him--what makes trees

grow, what causes8 wind.

\

*

-

Respofids in ordex to several spoken

directions.
EXAMPLE:

b

-

=

r face.

Make choices and tell why the
cpelce‘was made.

EXAMPLE: ~

he does not llkb cheese.

Brush your teeth, comb
your hdix, and wash

Chooses a peanut butter
sandwmch instead of cheese because,

Determine what is neudod tc maked{

,something.

t

. o
To make chocolate milk

he/she knows that‘mibk, chocolata,

EXAMPLE :

of his actions.

-of wood it will last longer than
something built of paper. -

»

Contrel his attention span.

EXAMPLE:

He listens tb spoken

v

directions from' beginning to end.

Knows that in order Yo achleve

3

If he/she Builds something

cartsln results time mubt be spent.

EXAMPLEz'

(A _ Knows that it takes time
__to fry chicken dn oxder to eaf it.

I Am

I.Don't

Not Suye Understand

3
.l
3
{

'3
)

3
c 3

.-

=

~{13Y

"

»
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L . . L N : 4 * N \
f e l . £ .a'.t/ - * ‘. - * ' ' )
. & . . \ .
. ‘ ". . - . " R ] E AIn I Do‘n‘t( R * - :
) f T — - Xes ° No' . -Not Surg Understand .
- . per® s M [ M - .
11. Parststs in pasks—wiren digtiacrions 1. 2, 3 4. (ZIn -
' .axg present.. o v B .. , o’ o
e EJsAEPf:f:: Complateh a“‘pffele even /S. . o .o . »
oot ) though hib brother ;},;5 p st;ernng hn.m:; a ' ~
?‘ . .. o . . .;-. . “ . ‘ LY ‘;. - . ‘ {
. 13. Kno whe;re to get ‘help i naeaed. N 31 4 22) ;o
‘}.._\, ‘ ot . R ./.. . s ‘. ' - . <. N
- 13: Xnow when t:o get halp if r;eeded i . 2 3 ¢t 4 123)
A ‘19. K'now how to. get‘ help 1f ne.;aded. 1 N 3 \ ‘4 24y .
. "~, . . - . -- ) * < * = :\‘
R 15'.' Knéw it .is un_portant tU“prew,nt B 2 3 - 4 2%
oo illness. '
N ‘& . - - . .Y '
: ' EXAMPLE’: Knows td®wear a coat M -
"dxmj.ng ‘the wintere LI - .
- > . _f v -
. 2 7 as. . Knaw common symptpms of J.lj.ness, { 1 et 3, - q " (26
1nff.,ct ion, fevek—.. ' ‘oo » oy
. . . -
17. ,,Fol.low safety- practices.” 1 2 3 A
. EXAMPLE: %Look both ways before M . \(-, o
: . ’;;ossn.ng the-street. . \_. -
- l\.. Have sensible eating, sleeping, . . "1 2. 3 .4 (28)
] and. dressing hab;L_ts. e | ' ~ . I N .- 1‘
/ * h * ¥ M '
: 2 . “ . "
. b ) / * » !
: o v .
» ~ . .
. \ ) /- ~
- - i P
L \ - . ﬂ\
' * . ’ * g 3 t ! ) / R
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- . N\ ;
Py \ ’ r .oz-
» * T -
% : . ;
4 \7 » M .
. . * ' * A
L 4 . .
' @ Site _ | L 2 , . 2 ID K o (1-9)
’ g . . ) . 2
county™™ 7 . N . t X
- - . \ . .. i Y . \n . ‘- N
Home Visitor _ R - . .. LR
. - " - / S
. N ! . » M : ' ¥ N v,
4 . . s 1Y . 3 . M .
Pan.pt Ratlng Scale of Chlld Comthanles : .. : .
Ve A » k] ‘' .~.\
. o . : od . \ . .
' c . ~ \ . 8 Category 5 (10') \ . -
. hY » ., ‘ . . *. ’ LY T

. LT - . -/ *
Diregtions: After you read cach statemepnt, please circle the approprxate number. .
: + . Number 1 means yes, nurber 2 "moans/no, number '3 means I am not sure,

., ' and ni®mber 4 means I don't undm:stand. You are to read the question
’ BY THE TIME YOUR CHILD - ENTERS THE FIRSTQGRADE SHOULED 'HL/SﬁE BE ABLL
. — .10 before each statement. . ) . . . . L
- . ! ' . . [ ) . oy ) .. ‘ M f
Sample’Quastions: . D
vt . ' “«© .t . s
BY THE TIME YOUR CHILD ENTERS THE \ : 7
‘ . FIRST GRADE SHOULD HE/SHE BE ABLE TO: R T s |
‘ \“ ' . . i - ¢ . .
ol -t . .. W oia  1Don't ,
o ( N o . Yes No Not Sure M Understand ’
- Y Al L4 - . —— aaand “ o i . -
A o \- e A .
* sample 1:  Walk . - g 2 3 4
Sample 2: Fly an aixglane 1 , @ © 3 4
1 3 ~) i q’ LY ‘ »
' ™~ . £ ' N - 3 '
', BY THE TIME YOUR CHILD ENTERS THL FIRST Ny . , T
GRADE SHOULD HE/SHE BE @BLE TO: . - L
* R T SRI - |
N : . : . I Am I Do.n't: ‘ \.
~ . Yes Né - Not Sure Undexstand ° ‘
1. vork with someone toward a. . eQmmon 1 2 3 - (1 N
goal. o ' .
( EXAMPLE: Work with or o
ster to.get somefhfing 4 ' Lo .
2. Follow.directions given-by a ~i . 2 3 o4 - (12),
brother or sister. , d : ‘ . ' oo :
' 3, Get along with most of his friends. .,l\ 2 3. 4 I (13)
' - " ‘fﬁ' Y . v ‘ '\ .
F13 ' -y o
. 4 € j’
. FN
- L  } [ v



o | - . : \ ‘ ( o _
A DR : ” §Z. IR ] aum . 1dontt -
~ . _ . 3 Noe  Not Sure Understand

V V 't :\ ..' ‘ \ . , . » . - -
4. Regulate theg anti-social behavior 1, 2 3. . 4
¢ in himsel¥. . ‘ -
- X * - M \ - RN Y ’—‘
EXAMPLE: Controls his temper when |, Lo "
» L . . }1& is amry . . ) . , o» [N - n, N .
. R . N (J . ) - ’
_ ?‘5. Know how to gain -’s,thur.\;‘a‘t:tonti‘ . "1 . 2. ) "3 - 4
\o- o ‘ B ( e .
6., Seek informatior from others o 2 . 3, 4 .
-~ . outside the Tamily. _ - :
: y . . | y . o
_ 7. Hold the attention of cthers .o 1. 2 .3 . 4
. ‘when he is talking to them., . : -
] N . . . . . r .
w o 8, Get across at he is trying to say. 2 Coais -4
\] ‘ L]
v N : * ’l . ) ’
9, Play withothers. "o 1. 2" 3 T4
. - : ‘ .
10. ‘Talk wath othe;rs'. > o1 T2 ‘ 3\ | ¢‘4
’ 11. Talk about somethir;g he. has seen 1 "2 / 3 ‘4
" or done. . . . -
- -‘ M . .~
12. -Put himself in another person's l\ 2 ~3 ) . 4
: . place. . ¢ /_\ . -
K V 13. Express admﬁ.ration for {athers;. e 1 20N 3 4
. L4 . . }v . )
. Y. 14. Overlook physical handicaps of 1 2 NP 4
: _ others. ~ C . ,
. . . ) '
EXAMPLE: A child withtone c;rm. , , .
15, Recsqrx?aze racial or sociad 1 2 3 © 4 ,
' differences. o ' \\ , ]
P Y I . * i .
EXAMPLE: Indian,.Chinelc, Blaok, N AR k .
. ; v White, poor people, rich peoplgd . . ) . _
. .. * S ' : 3 .‘, '. -
- 3 el . .
. s * 1 '; . h
L4 \/, . ) ¢ 4
LY [ 3
" 3
N ‘ \ -~ v
| A
w * -
‘ » "‘_’ ’ . ) » .
Y .. = J.AS;
. \ - ‘-‘ c ¢ . * -
‘. P N F11+ 1
¥ ..‘. - ) ) - '
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; \\$‘\ I.,; Classgificatio .

~ \F\ § ;ﬂ- '3

' . A. Kﬁility to form concepts '
B.f Ability to discriminate by sound

PR . A a
~ C. Ability to discriminate by siahl
’ - - .
D. Ability to discfz;inate by ;§pch
. E. Ability tc sort ‘ //«k
wt ' | You
’ . F. Ability to lordinate ¢ '
G. Ability to. conserve v
H. Ability to measure '
' ' Ij /7bilitv to denotﬂ)spatidi relationships .
) ] . P .

n
, -
¥
D

—.

R

»

»
) /7’ P4

v ]

III.

* Ability to

II. 'Communication

1]

Ability to, label

Ability to

Ability to
Ability to articulate

Ability to

&

express feeliggs

Ability to use non-verbal cues

L4 3

Cooxdination ,

Ability to

éjgx%ruct .

'Ability to copy -

Ability to draw
Ability to

Ability to

’

control lamge muscles

.

» oz

 Ability to use body to express feelings

control small muscles

1

rebognizb the social functions of language

exp%ain‘(eSSentiallﬁ a functional concern)

describe (essentially a pictorial concetn)
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Y. _ . ] ) .
t X ‘ .
' IV. - Habits and Attitudes , N
' A. Ability to initiate action o
v {' A . -. F | } o ‘ ;‘
. v B. Ability-to plan action ) ~ LI o ;
~ . y s ‘
N . - t“ \ i v -
; *C., Ability to persist in actions g
3 . * . . " .
. - ' D. Ability to be sglf-reliant ‘ ‘
b !/ - ' J * \' , "
, N E. ¢Ability to sustain health and safety Neok - , :
- r V. Social Relationships ! _ . \/ o
D LN ~ o » ' R
" A. Ahility to assume appropriate social behaviors ’&
' " B. Ability to ge,t attention o . T !
» .* . ."u . . M : | : \
C. Abiljty to maintain attention L
'\ D. Ability to adopt the persgective of another
; , . \
B, respect the ind'\;idual&y of others
”, ' ) A - ’ / ’
N : | *
n - ¢ .
a’ ‘ ’ A
* M a A4
‘ b S ¢ - l. "
> . ’
N ~ ; oo
] » ~ 4 /) ! ) -
) . [ \ .
. . [ v A . .
* > - - ‘ ' . . .
t 4 > ’g‘ -
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