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The purpose of the Career Achievement Skills Traiming
Program (CAST) is to equip students with the skills they need to make

decisions and career plans. The author maintains that skills are
observable, measurable and repeatable behaviors. He teaches these

skills in three phases. First, students learn hov to expand knowledge

about themselves and a particular type of job by using people and
things as resources. The next phase, the narroving phase helps the
students relate the career information to their value using a
decision-making process. Finally, in the preparing stage, the

students participate in an inte

in the field in which they are interested, and reevaluate their job
decisions in light of their life styles and values. This manual

describes the steps taken in educating teachers and counselors in the

use of the CAST program. (HNV)

rview~internship with a person working
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Purpose of the Manual

To bast underetand the purpose of this manual, it is best to begin hy
explaining vhat this manual is not.

This manual was not written with the intention that someone could read
it and then roplicate the CAST inservice training program. It would be
impossible to replicate the extensiveness and depth of our training without
initial reliance on consultant assistance from Carkhuff Associates. This,
nowever, does not mean that the CAST program could not be delivered without
traininr. However, as Project Director, I could not assure you to what derree
vour program will be successful without training.

Bosed on the CAST project, it is my feeling that training ie essential
and therefore, this manual is written as a guic~ for that training process.

It has several purposest

1., - to provide the reader with an understanding of the

CAST program.

LA |

- to provide the reader a conceptual overview of the

Phase III CAST Inservice Training.

A
]

to provide outcomes and recommendations for future
trairing as offered by the CAST participants.

L - to provide some generalized conclusiontand suggestions
for training ae it relates to implimentation of the
CAST program in other school districts.

These purpeses are addressed in the followirg three sections:

- Introduction to the CAST program - page 1
~ « Cverview of the Phase III CAST

Inservico Training = - = page 3
2 . Cutcorccs and Recormendations - page 11

h - Ceonzlusions and Swiocstions - page 13



Introduction to the CAST Program

Robert Carkhuff sums up the dilemna of students today when he says,
“Chance will dictate their careers. Chance will dictate their success.
Chanca will dictate their fates. They may be lucky for a moment in time « « o«
or Lwo « « « but they cannot be lucky for life."

Luck is not part of the CAST Program. CAST does not lecave the fate of
studeuts up to chance. Instead, it equips them with the skills they need to
make decisions and plan for their carcers. These gkills are Expanding,
Nosrowinr and Preparing. The skills that make tke difference between choice
or chance. Skills that are observable, measurable and repeatable behaviors.
Skills that helnrn *“he teacher and counselor evaluate their effectiveness.

The CAST Program makes a skill delivery where most career programs do
not. They fall short. ?hey deliver facts: "Twenty-five percent more women
are entering the fields of Business Management." Some deliver concepts:
"Jobe can be rrouped in clusters called job families."™ Others deliver
prirciples: "If I know about more jc-g, then I will have more jobs from
which to choose." Fcw deliver skills: "Students will classify their jobs
into two mutually exclusive caterories." And rarer still, are those career
rrograms that deliver a systematic program to teach the skill:

1. Generate job titles by thinking of the jobs you see on the
vay to school.

e Ask yourself, "How are these jobs alike? How are they
differont?"

3, Name two groups in which all these jobs could be placed.

h, Pat the jobs into their respective groups.

. Ask rourself, "Can any job in group one also fit in group
twe?" If the answer is yes, then the two groups are not mutually
axclusive,

e Test out nrothrr classification system.

Withiout a ororrar like the above, there is no assurance that students
will be able to perform the skill. Without skills, students cannot act on
what they krnowe Without skills, teaclers and counselors do not !:now if they

nave nade = delivery.




CAST provides the students, teachers and counselors with the career skills
and programs they need to get from vhere they are in their career planning
process to where thaey want or need to be. It provides a structure under which
all existing career prosrams, units, activities, etc., can have a functional
place. It is sequential, systematic and cyclical. The students learr how
to expand information about themselves and the jcb by using people and thing
sources. Tie narrowing phase helps the students relate the career information
to their valuce usine a decision-making process. Finally, in the preparing
staze, the students conduct an interview-internship with a pereon working in
the job they have chose, reevaluate their job decision in light of the infor-
mation in other a~eas ¢~ their life. The process must be used to bde maintained.

Through the skill process presented in the CAST program the students learn
the skilis of how to learn about and plan for their careers. These gkills will
help students increase their career and life choices. CAST students do not have

to rely on chance to ‘ictate their fates, they have skills to maximirze their

successes:



Overview of the Panse III CAST Inservice Training

Organization -
The . following pages will explain the purpose and the component of the

Career Achievement Skills Training which are listed below:
1) Selection of Participants
2) Preparation
3) Training Procedure
4) Teacher Observation
5) Follow-up Training
6) Trainer Observation Training
7) Materials and
8) Recommendations for future training.

An initial two-week summer training was conducted from 8:00 - 5:00 p.m.
for approximately 25 selected teachers and counselors who were paid apd received
university credit for their participation. This initial training was led by
Dr. Ted Friel and Dr. David Berenson and eight Pontiac trainers who had been in
the CAST program the previous year and were serving as trainer interns. Follow-
ing the summer training the Pontiac trainers assumed responsibility for all |
follow-up observations and training. 4
Purvoee of Training -

One of the purposes of the CAST training was to insure that CAST teachers
and counselors could first do the skills they were teaching their students. A
second purpose was to give to the teachers and counselors the skills they needed
to further develop and deliver the CAST program. Another purpose was the develop-
ment of trainers who could continue the dissemination of the skills to others.

This training is based on Dr. Carkhuff's philosophy that the effectivenees
of a progran is a function of the skills of the people training, those delivering
the prugram to students, as well as éhe effectiveness of the programs developed.
So to insure the highest level of delivery and development in the CAST program -
training was essential.

Content of Training
Human Skills
Representatives from Carkhuff Associates, assisted by the Pontiac trainers,
conducted an inservice workshop which delivared human skills, such as: attending,




responding and initiating. These skills are verbal and non-verbal communication
ekills which allowed a "helper" to explore and communicate to the '"helpee" where
he is, where he wants to go, and how to help him get there. In addition, the
"helrer" uses problem solving or decision-making skills to he.p the "helpee"
understand what alternative courses of action are open to him and to have hinm
decide what alternative js best for him. The "helper" uses action skills to
help the "helpee" develop a program which can help him act on his understanding
and move him from where he is to vhere he wants or needs to be. (The above
ekills are found in the boo! The Art of Helping (Carkhuff 1972) and The Art of
Problem Solving (Carkhuff 1., +).

Education Skills -

Also, the workshop addressed the education skills of diagnosing, goal
setting, program (curriculum) development, tcaching methods, learning strategies
and classroom management. The first three gkills help a teacher and counselor
assess in which skill area, related to the subject matter, the student is having
problems. These skills then allow the teacher and counselor to determine a
goal for that student and then to develop a step by step program by which
the student can reach the goal. The teacher and counselcr then selects their
teaching methods and strategies to reflect the skill being taught and the learn-
ing style of the student. Classroom managenment techniqués are used to differ-
entially reinforce student performance. (These skills are introduced in The
Art of Teaching (Carkhuff, Berenson, Pierce 1974)

Career Skills

Finally, the workshop addressed the Career Achievement Skills of expand-
ing, narrowing and action. The three Career Abhievement Skills deal primarily
with helping students expand information about themselves and jobs, giving them
a way to decide among alternative choices and then providing them the skills to
prepare for their choice. (These skills are found in The Art of Dxveloping a
Career (Friel and Carkhuff 1974)

Selection of Participants -
All Pontiac teachers and councelors were asked to apply for participa-

$a0on in the CAST program by completing a human, education and career selection
inventories developed by Carkhuff{ Associates.l Teachers were chosen based on
their invehtory scores, grade level and availability for a two-week workshop
in Aupust 1973. Content area was not consicered important ir. the sclection




criteria. We were tryinc to identify cffective teachers who could develop,
deliver and disscminate the student and teacher skills. Therefcre, their
content specialty was secondary to their overall effectiveness in the human,

educatioh and career skill areas.

1 samples and a description of the inventories can be
found in the Phase III Final Report PROGRAM EVALUATION
SECTION.




Preparation for Training -
All of the CAST teachers were sent a pre-training assignment &o that

they would have some base of understanding before training began. They
were asked:
1) to read The Art of Teaching, (Carkhuff, Rerenson, Pierce 1974)
The Art of Helpine (Carkhuff 3972), The Art of Developing a
Career (Friel and Carkhuff 1974), and The Art of Problem
Solving. (Carkhuff 1974)
2) to select the parts which related most closely to their need

3) to discuss these sections during the first class.

Training Procedures -

The training outline was as follows:

1) An overview of the project objectives was presented and the
teacher's role and responsibilities defined.

2) An overview of the human, educational and career training
was given and related to the project goals which were pre-
gented in terms of estudent outcomes.

3) Training conditions and expectations were explained.

4) The two-week training schedule was previewed.

Mornings

1) The human achievement modules were presented, based on
Dr. Carkhuff's book The Art of Heloinp (Carkhuff 1972),
and The Art of Teachine (Carkhuff, Berenson, Pierce 1974)

This was done in a large group.

2) The human achievement or interpersonal skills were then prac-
ticed in small groups with two people playing the roles of
helper and helpee while the rest of the group gave feedback.
Each group had a trainer who was a counselor from last year's
program. The trainer had primary responsibility for providing
direction and feedback for the group.

3) The homework assignment was given. The teachers and counselors
were to practice the skills they learned and to write down what
happened as a result of their use. These results would be shared

the following morning.




Afternoons

1) The career achicvement skills were taught in a large group to the
teachers and counselors using the Phase II Lesson Plan Manual. (See
Appendix A)

2) The elementary and junior high comic book, The Story of Who (Friel and
Carkhuff 197%) was used as a visual model for the CAST program.

3) The Art of Problem.Solvigg (Carkhuff 1974) was given as a homework
assignment along with the career decision-making assignment.

4) The career ashievement homework assignment was having the teachers
and counselors become students and do the lessons in the Phase II
Lesson Plan Manual. It was felt that only if the participants
had gone through the manual as a student would they be able to
effectively deliver the program to their students. In addition,
they were asked to list ways they might deliver each lesson. This
gave each teacher a pool of strategies from which he/she could
choose in delivering his/her lesson.

Second Week Afternoons

After the teachers and counselors were familiar with the career
skills, the afternoons were spent learnirg the educational skills necessary
to further develop and deliver the CAST program. The Art of Teaching
(Carkhuff, Bercnreon, Pierce 1974) served as the basis for this training.
Teachers and counselors developed and practiced delivering their own lesson
plans to other members of the group. The group menbers would then rate
them as to how well they used the human, educational and career skills they
had learned,

Evaluation

TPeachers were evaluated on the same paper and pencil inventory they
had taken in the beginning of the program. This gave some indication of
their growth due to training.

Classroom Ohservations

Follow-up is the key to effective implementation of any inservice
orogram. Teaching skills during a two-week workshop does not assure that
they will be used correctly in the classroom. The reason for this is the
conditions of training are vastly different thar the conditions in the
slassrcor. “herefore, to insure that all teachers could, in fact, use
the human, cducatinn and carcer chills in their classroon delivery, period-

i¢c clascroon obscrvaiions were nade ty the trainers.

Q




This was achieved by assigning each trainer one or two teachers to
observe and follow-up. Where teachers and trainers were in the same building,
thoge trainers observed those teachers. In the other cases, the trainers had
flexible schedules which allowed them to observe the other teachers in their
regpective buildingse.

Scheduling of observations was handled between the teacher and trainer.
In the beginning, each trainer visited the classroom once a week for the
entire CAST class period. As teachers became more comfortable and proficient
in their delivery the frequency of visits was much less and for shorter periods
of time. On the average cach teacher was observed approximately five times
from November to May.

During these visits, the trainer was assessing how effectively the
teacher was presenting the career content as well as the effectiveness of
his/her human and educational delivery skills. To perform the assessaent,
the trainers used an observational checlklist developed by Carkhuff Associates
personnel. (See Appendix B) The checklist is divided into the following five

gections used to record the organization of lesson plan delivery:

Review - Inform students what skills they had learned previously.

Overview - Relate those skills to the new skills for that day and
to the ultimate goals of the program.

Pregentation - Make available the facts, concepts, principles and

discrimination the students need to acquire and maintain

the skills.
Exercise - Allow students to practice the new skill.

Summary - Reinforce the day's lesson skills and relate to tomorrow's skills.

Within each of the above five sections the following teacher skill areas
were obgerved and rated.

1) Methods - How teachers presented material.

2) Content - At what cognitive level the material was presented.

3) Stratepies - If and to what degree the teacherd envolved the
gtudents in the learning process.

4) Attending - Description of the relative physical positioning of
the teacher and student,

5) Responding - Quality of verbal interaction .

6) Reinforcement - Use of verbal teacher behavior to direct students

behavior toward a predatericined goal.




Using a five-point scale developed for each area, the trainer would
record all the teacher's behaviors for a 45-minute period. At the end of the
observation, the trainer would have a profile of the teachert's delivery in
sach of these areas. Based on this information the trainer would briefly
give feedback to the teacher and would make an appointment so that the teacher
and trainer could discuss the observational checklist.

During these follow-up sessions the teachers and trainers discussed
the career content, presentation and the delivery and how they could be improved.
The checklist was used to select the area where the teacher had the greatest
chance of improvement. Together, teacher and trainer set a behavioral geoal
within the deficient area and wrote a program which the teacher would practice
for the next observation.

Teacher Observational Training

In order to observe and develop these programs for teachers, the trainers
had to be trained. This observation training was conducted monthly by
Dr. David Berenson. At this time problems and areas of concern regarding
any part of the observation and follow-up sessions were discussed and programs
developed to alleviate them. Here is an example of one trainer observational
progran:

Trainer Observation Progran

l. Set up appointment with traince.

2. Observe for one hour a week at first unti). you can discriminate
areas of greatest need.

3. Respond to strength.

b, 1Initiate goal and program for area needing attention.

5. Develop small programs so that they can be achieved in one
week's time.

6. TFeedback to me on Friday major areas needing to addressed

at university class.

Teacher Follow-Up Training

One night a month the teachers in the CAST program met with the

trainers for follow-up training sessions for which they received credit from




Wayne State University. The skills the teachers were having difficulty with
were reviewed and practiced. Tcachers made tapes of their classroom sessions
and reviewed them with their trainer to discuss strengths and weaknesses.
These classes were valuable to the teacher and trainer. Teachers
received additional skills and programs plus help in those areas where
it was needed. Trainers had a chance to assess where the group stood in
relationship to the skills being addressed and could develop their programs
to help the teachers.

10




Outcomes and Recommendations

The following training areas were discussed and recommendations made by
the CAST teach:rs in a final evaluation session at the end of Phase III.
The Project Director has summarized their comments and recommendations under

the following training arease.

Human Skills

All participants felt the need for more training on the human skills.
They recommended that the training proceed at a slower pace allowing them
enough time to internalize their new discriminations and skills before
moving on to the next training piece. In addition, they felt that the human
skills should be introduced and practiced within their own content area before
being introduced in the career area. Introducing the human skills in the
context of a new content area {career) made the learning of the human or
interpersonal skills somewhat difficult.

Also, they recommended practicing'the human skills in a large group
setting, in addition to the one to one practice, so that they could learn
to use the skills under conditions similar to their classroom settinge.
Finally, they felt that taping the training sessions as well as their class-
room delivery would help therm make finer discriminations in assessing their

cwn human skill development.

Educational Skills _

As in the human skills, the participants urg:d that more time be spent
learning the educational skills. Particularly emphasis they felt should be
placed on developing learning strategies and content { facts, concepts, prin-
ciples, skills and prograns) skills in these areas would assist the teachers
in individualizing and extending the curriculum to meet the needs of their
gtudents in their class. The teachers also recommended spending more time
developing strategies for delivering the career skills so that they could

have been more prepared when beginning to teach CAST.

Career Skills

The teachers felt coins through the CAST progran as students themselves,
was escential. In this way mastery of the content was more assured. Once
having learned the career content skills they could practice the delivery
process which includes the use of the hur.an or interpersonal skillsz and the

cducational c%ills. Trachers trring to te both student and CAST tcacher at

11



the same time they got confused. When this happens their understanding of
the integration and relationship of the human and the caree:‘ekills is
incomplete.

General Comments

Of al)l the training skills the teachers felt that the human snd educa-
tional skills to be the most valuable. They felt that these skills had
helped them grow personally and professionally. (See Appendix C) These
are also the skills that were most generalized into their own content areas.
Thuas, they were seeing positive results in their apeciality area as well as
in the career area.

Qbservations (Sce Aprendix B for crecklist)

The teachers felt there was a need for fewer and more indepth assess-
pent {(finer discriminations) of the teachers ceficit area so that programs
could be tailored to individual needs. Some teachers felt that more time
should be spent giving feedoack on on= skill area of deficit while other
teachers felt they wanted to know about all areas. They also recommended
that one skill area be focused on and programs developed and practiced
before moving on to another skill area. Jumpirg ahead before mastery of
any area left the teachers frustrated and unsure of their progress. The
teachers suggested that one way to ov reome their frustrated feelings was
to use a recording system where the teachers could chart their progress
so that they could see their own growth as they mastered each skill area.

Follow-up Training

Most teachers found the Wayne State University class to be helpful in
providing them a chance to receive feedback and training in new skill areas.
However, it was suggested that more time should have been spent on skill
training and less on information giving. In other words, the content of the
class could have dealt more specifically with the areas targeted from class-
room observations. The teachers did feel that this class was beneficial in
helping them bridge the gap between the summer inservice and their classroom
delivery.

12




Conclusions andd Suprestione

The following statements are general conclusicns drawn from the
Outcomes and Recommendations Section:
' 1. CAST inservice training is recommended for delivery of
the CAST program.

2. The amount of training is dependent on the level of
functioning of the trainees.

3. The quality of training is dependent on the level of
functioning of the trainers and the level »f their train-
ing program.

L  The training should be composed of numan, education
and career skills.

5. Follow-up training should continue all year and should
be based on the observed needs of the teachers and
counselors.

6. Teachers and counselors should be trained to transfer
the skills into their own content area.

7. Classroom observations arc essential to insure that the
teachers and counselors are using the skills appropriately.

8. University credit should be given for the depth and exten-
siveness of this training.

9. Teachers and counselors who have delivered the program

. effectively and have the skills to train others should
become trainers of the next group of teachers and counselors.
10. Teachers and counselors grow personally as well as professionally
from the training.

Some suprestions to thiose readers vho are interested in using the CAST
progran but ars not sure whother or not trairing is necessary.

l. Assess your teachers to sece if they can do the CAST skills.

2. If they can't, iind somecone who can teach them. (This sore-
one chould have delivered the CAST pro/ram succeesfully like
+he Carlhuff consultants or the Pontiac CAST trainers.)

3¢ If you can't find or afford someonc to teach them, I would
sursest this simple training »rocodure after firsu having had

e tensher road e VWork Ziiille Seriecza
[ ]
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A. Using the Phase II Lesson Plan Manual, have the teachers
read and do the lessons as students.

B. Then have them write their own lesson to deliver the
CAST objectives. (Encourage them to increase the
number and quality of their methods and strategies.)

C. Have them practice delivering their lesson to the group.

D. Have the group give feedback as to strength and weakness
of the delivery.

E. Have teachers use the Phase III Lesson Plan Manual with
the Working Skills Series as support to deliver the program
to their students.

F. Have a master teacher who is delivering the progran
observe the teachers.

G. Provide ongoing sessions where teachers can discuss their
material,problems &and concerns.

The above training procedure is only recommended after all other training
alternatives have been exhausted. By using the Carkhuff comsultants and/or
Pontiac CAST trainers a level and quality of program delivery can be assured.
Because ‘¢ have never delivered the program without consultant trainers, it
is impossible to state whether or not the CAST program would be successful in
your site without this support. Tais is an important question to be researched.

If you are interested in delivering CAST in your setting,and want help,
write Project CAST/PALS, Irving Zlementary School, 1830 W. Square Lake Road,
Pontiac, Michigan.

Also, if you want or need consultant help, contact Carkhuff Associates,

P. 0. Box 228, Arherst, Massachusetts 01002.

1k
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The Career Achievement Skills Treining prograa was delivered during the 1972-73 School
year to nmvmmwmugn:o Pontiac City School students from Grades 2-12. As a result of the first
delivery many refinements were made. Thie Teachers' :g is the result of having '"teken out the
bugs'. Although, we are sure that many “bugs remain, every atteapt has been made to structure the
zanual in such a way that it will be informative .E:— useful to teachers who are delivering CAST.
The narrative section of the manual explains the function of noar.on the ovanw«»oumv parts of
the manual and mekes suggestions for the most efficient and productive delivery of the CAST progrems.

The operational part of the marusl is a step-by-step program for both teacher and student
performance which leada to mastery of the stated objectives.




CAST GOAILS AND OBJECTIVES




: 1.
The following is a list of goals and ovjectives, by odule, for the CAST Program. Time allotment suggestions

by objective and module and appropriate ''think steps" for student use are included.

MODULE I - &4 hours

GOAL 1.0 EXPANDING JOB TITLES TO CHOOSE FROM USING THE INTERROGATIVZ WHAT AKD WHO.
P.O. 1.1 Given a list of at least ten verbs which I.: has generated in response to the question, "What do people
(1 heo) do?" the learner will supply at least two job titles for each verb in response to the question, “Who
(verd) ?" using the format, :>A|humw title) _ (verb)

Think Steps:
1. Do I have 10 words and does each of the words describe eomething a person does?

2. Do I have two answers to every question?

GOAL 2.0 EXPANDING AND CLASSIFYING JOBS UNDER HEADINGS OF PEOPLE OR THINGS ON THE BASIS OF WHAT PEOPLE DO.
P.O0. 2.1 Given at least 20 joba which he has generated, the learner will classify these <0 jobs into the

(1 hr.} categcries of People Job or Thing Job, and will increase the number in each category to at least 20 jobs.

Think Steps:

1. Do the jobs under People Jobs require spending more time with and for people?

2. Do the jobs under Thing Jobs reguire spending more time with things?

3. Do I have at least 20 jobs under each heading?




GOAL 3.0 EXPAND AND CLASSIFY JOBS BY INTEREST AREAS FOR BOTH PECPLE AND THING JOBS
P.0. 3.1 Using four interest areas within the People category, the lecarner will classify at least 20 people

(1 hr.) Jjobs and increase the number within each interest area to at least five Jobs.

Think Steps:
1. Do the jobs under each interest area require the type of work described for each interest area?

2. Do I have 2t least five jobs in each interest area?

P.0. 3.2 Using foui interest areas within the Thing category, the learner will classify at least 20 thing

(1 hr.) jobs and increase the number within each interest area to at least five jobs.

Think Steps:
1. Do the jobs in each intereat area require the type of work described for each interest area?

2. Do I have at least five jobs in each interest area?

{




MODULE 1I - 2% hours
GOAL 4.0 EXPAND JOB AWARENESS BY CLASSIFYING JOBS IN ONE OR MORE OF EIGHT INTEREST AREAS ACCORDING TO EDUCATIONAL

LEVELS.
P.0. 4.1 Given the eight interest areas under People and Things, the learner will use numbers to indicate his

(1% hrs.) relative interests and make a statement concerning hie interpretation of the results.

Think Steps:
1. Do the numbers I have assigned show how interested I '«1ld be in each interest area?

3. If someone elee looked at my paper, could they tell me my interests in order from high to low?

P.C. 4.2 Using the job titles from his jinterest area lists, the learner will classify these job titles on a

(1 hr.) matrix in terms of five educational levels.

Think Steps:
1. If a person had the level of education described here, could he get the job I have placed on my Chart?




GOAL S.0 CHOOSING A LIMITED SET OF OCCUPATIONS TO EXPLORE

P.0. 5.1 The learner will use numbers to indicate his relative desire for educational mnwmhwaonn and will

(# hr.) make a statement concerning his interpretation of his mumbers.

Think Steps:
1. Do the numbers on my chart show someone else which levels of education I desire most and least?

P.0. 5.2 @Given a matrix based on the dimensions of educational level and interest areas, the learner will
(% hr.) use multiplication to determine higs favored cell and will make a written statement concerning

his interpretation of the matrix.

Think Steps:
1. Would people who have the jobs in my favored cell have interests and educational desires the

came as mine?
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MODULE III - & hours
GOAL 6.0 DEVELOPING AWARENESS OF JOB INFORMATION SOURCES
P.0. 6.1 Given the categoriee of People and Things, the learner will list at least five general information

(1 hr.) sources for each category.

Think Steps:

1. Can I list at least five sources of information?

P.0. 6.2 Using his chart from P.0. 5.2 and his information sources froa P.O. 6.1, the learner will complete

(2 hre.) the chart with at least two job titles in each cell.

Think Steps:
1. Does my chart have at least two job titles in each cell?

P.0. 6.3 Usirg the information sources in P.O. 6.1, the learner will locate and list the names of at least
(1 hr.) four specific information sources that can give him information about at least two of the jobs in

his favored occupation cell on his job chart.

Think Steps:
1. If I wented to find specific information about each of my two jobs, would each of the sources I

have listed be able to supply it?
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VMODULE IV - 8 hours

GOAL 7.0 DEVELOPING AND USING QUESTIONS TO OBTAIN INFORMATION ABOUT JOBS

P.O. 7.1 The learner will classify and @Nwmbu job requirements using the headings: physical, intellectual,
(2 hrs.) and emotional.

Think Steps:
1. Do the requirements under physical relate to the body?

2. Do the requirements under intellectual relate to using the mind?

3. Do the requirements under emotional relate to feelings and attitudes?

P.0. 7.2 The learner will quantify each of the job requirements and will develop a question for each of the

(2 hrs.) definitions which is Physical, Intellectual and Emotional.

Think Steps:
1. Could someone cbserve and measure each of the quantified job requirements T have listed?

P.0. 7.3 Given six basic questions avbout a job, the learner will expand each question to three by adding the

(1 hr.) words Physically, Intellectually, and Emotionally to each job question.

Think Steps:
1. Do I have six questions that end in eu-h of the three given terms?
P.0. 7.4 Given the 18 questions from P.0. 7.3 and the seven sources from P.O0. 6.3, the learner will use his
(3 hrs.) sources to supply at least one quantified answer for each of his 18 questions for each of his job
alternatives.

Think Steps:

1. Do I have 18 ancwers for each job o‘*ernative?

2. 1Is each of my answers stated so that it could be obgervei and weasured?
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YODULE V - 3% hours
GOAL 8.0 CLARIFY AND IDENTIFY OCCUPATIONAL VALUES P.I.E. (WHAT'S IMPORTANT TO ME).
P.0. 8.1 Given the categories Physical, Intellectual end Bmotional, the learner will state at least three

(1 hr.) occupational values of his choice which relate to each category and define each in terms of quantity.

Think Steps:
1. Do I have 3 physical, 3 intellectual and 3 ezotional values?

2. 18 each one defined in terms of quantity?

3, Is each one something I want from a job?

GOAL 9.0 ORDERING OF OCCUPATIONAL VALUES
P.0. 9.1 Given his occupational values, the learner will use numbers to indicate their relative importance

(%2 hr.) to him.

Think Steps:
1. If someone else looked at my numbers, would he know vhat is important to me?




GOAL 10.0 EVALUATION OF JOB BASED ON PERSONAL OCCUPATIONAL VALUES
P.0. 10.1 Given his job information from P.0. 7.3, hie weighted occupational values from P.O. 9.1, and
(% hre) a scale to represent favorability, the learner will compare each value with what each job has

to offer in terms of that value and assign favorability signs for each job alternative.

Think Steps:

1. Does each of my favorability signs tell how closely the job would fit each of ay
occupational values?

2. If someone else looked at my chart, could he describe how well the job msatches my values?

P.C. 10.2 Given the information from P.0. 10.1, the learner will use addition or subtraction to detemine
(% hr.) a number which represents a score for each job related value and determine a job (total) score
for each of his job alternatives.

Think Steps:
1. Did I use addition and subtraction?
2. Do 1 have a job score for each of my jobs?
P.0. 10.3 Given his weighted values and a symbol for optimum favoradility, the learner will use addition
(% hr.) to determine his ideal job score.
Think Steps:

1. Ils the number for my ideal job score twice as big as the rumber 1 would get if I added up all of
my value weights?
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P.0. 10.4 Using his ideal job score from P.O. 10.3 and each of hia job scores from P.O. 10.2, the learner
(% hr.) will use division and multiplication to show which of his job scores most nearly approaches his

ideal job score and will make a written statement to that effect..

Think Steps:
1. 1Is the percentage for my job that I stated as my first choice greater than the percentage for

my other job?
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MODULE VI - 7 hours
GOAL 11.0 IDENTIFYING SPECIFIC SKILLS THROUGR PERSONAL INTERVIEW
P.0. 11.1 The learner will identify and contact a person with the learner‘'s job alternative and make an

(2 hrs.) appointment for an interview.

Think Steps:

1. Did I identify and contact a person who can give me information?

P.O. 11.2 Through classroom simulation, ‘the learner will practice attending and responding gkills in

(2 krs.) preparation for an "on-the-job" interview.

Think Steps:
1. Did I face the person squarely?
¢« Did I look at his eyes?
3. Did I lean toward him?
4. Did my response statements match his statements in meaning?

S. Did my summary statement say in a few words everything he had told me?
P.O. 11.3 The learner will use a pre interview chart to develop pre interview programs.
AH ﬁ.u-ov
Think Steps:

1. Does my chart have at least 3 statements in each cell?

5. Could someone else identify each of my statements as either physical, intellectual or emotional?
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P.0. 11.4 Through a personal interview with someone "on-the'job'', the learner will determine at least
(1 hr.) 3 gkills that the person must perform by asking the questions, "What things do you do that 1

could learn to do at my age? How well does it have to be done? Why is it done?"

Think Steps:
1. Did I ask the questiona I had practiced?
2. Did I get information about at least 3 ekills?

3, Could I describe the skill to someone else?
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MCDT.LE VII - 3 hours

GCLL 12.0 EVALUATION OF ONESELF IN RELATION TO THE JOB REQUIREMENTS

2.0. 12.1 Using the numbers 1,2 and 3, the learner vill evaluate himself on each of the job skills

(% #u.wv described during his interview and identify the skill(s) in which he is deficient.

Think Steps:

1. If someone else looked at my chart, could they tell me which skille 1 can and cannot do?
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GOAL 13.0 DEVELOP AND CARRY OUT PROGRAMS FOR ACQUIRING NEEDED OCCUPATIONAL SKILLS

P.O. 13.1

(1 nr.)

Using the skills defined in P.O. 12.1 in which the learner is deficient, the learner will
develop at least one skills' acquisition program which states what he wants to be able to

do and the necessary seqvential intermediate steps.

Think Steps:

1. Do I have at least 5 steps in my program?
2. 1s the first step to observe someone doing the skill?
3, Ie the last step a description of the skill?
L, Are all of the in between steps necessary, in that order, to the performance of the skill?
P.0. 13.2 Using the progrem developed in P.0. 13.1, the learner will practice each step of the progras
(1 hr.) until he can perform the skill. B
Think Steps:
1. Can I do each atep of my program?

5. Can I do the skill (last step in my program)?

3, If I were doing this skill on a job would my employer say I did it right?
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GOAL 14.0 INVESTIGATE PRINCIPLES THAT RELATE PERFORMANCE TO GOALS TO HUMAN BENEFIT
P.O. 14k.1 Using the format:

(1 hr.) If I can then I can s0 that I can s the learner will

state at least one principle which is related to each of the three job skills that were

defined in P.O. 1ll.2.

Think Steps:
l. Do I have a principle for each of my job skills?
2. Does each principle show how my skill ig related to my goal and something that is

beneficial for me or someone else?
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MODJLE VIII - 2 hours

GOAL 15.0 REEVALUATION OF JOB WITH REGARD TO NEW INFORMATION
P.0. 15.1 Using any new information which he hag gained, the learner will redo the favorability scores

(1 Hr.) for hie job and will use addition and subtraction to re-evaluate his chosen job alternative.

Think Steps:
1. Is my new job score different from my old job score?

¢. Can I explain how new information can change my job score?

P.O. 15.2 The learner will use division and multiplication to compare his present job favorability score

(1 hr.) and initial job favorability score and make a gtatement concerning their relative favorability.
Think Steps:
1. le my new job -favorability score different frea ay old job favorability score?.

¢. Can I explain what the new and old job favorability semwes can tell me about my job?
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MCDULE IX - 3 hours

30AL 16.0 REEVALUATION OF OCCUPATION WITH REGARD TO CHANGE OF VALUES
P.O. 16.1 The learmer will increase his list of occupational values from P.O. 8.1 by at least one value
(% hr.) and use numbers to indicate their relative importance to him, compute a new ideal job score and

compare it to old ideal score.

Think Steps:
1. Do I have at least one more value than on my old liat?

2. 1f someone else looked at my numbers, could he list my values in their order of importance to me?

P.0. 16.2 Using his weighted values from P.0O. 16.1 and the favorability s:ale, the learner will use addition

(% hr.) and subtraction to determine a new job score for his first occupational alternative.

Think Steps: .
1. Did I go through all the job score steps?

2. Does my job score equal the total of my weights and favorability signa?

P.0. 16.3 Using the information from P.0. 10.4 for his first occupational alternative and the information

(1hr.) from P.O. 16.1 and 16.2 regarding his re-evaluated first occupational alternative, the learner
will use division to show the relative favorability of the job before and after the interview and
observation and make a statement to that effect.

Think Steps:

1. Is there a change in my job favorabilit- score?

fbm
. ulm
‘ 2. Can I explain to someone else what caused the change and wh-o. i: eay. avort 'y 3ob in ter 7of ()4 D_LNu

t.
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GOAL 17.0 INVESTIGATION OF JOB WITH REGARD TO PROMOTIONAL POSSIBILITIES
P.0. 17.1 Using at least 2 of his information sources from P.0. 6.3, the learner will determine

(1 hr.) at least two jobs which are promotionally related to his first occupational alternative.

Think Steps:
1. Do I have at least two jobs?

2« Are the two jobs I named jobs 1 could,be promoted to from my first occupational alternative?
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STUDENT _PROCEDURE _SHEET DESIGN

The student procedure sheet is designed for student use. It is suggested that theae sheets be duplicated
and given to the student as his program. It is also suggested that transparencies or large charts of each of

the mnnnomn programs be made and used as a visual aid end teaching tool.

NUMBERING SYSTEM

It is important to note the : . sering system because it is used within the program as a code for teacher and
student reference. Each objective under a particular goal begins with the number assigned to that goal and is
followed by a digit to the right of the decimal point which indicates its sequence within the goal. The steps
leading to mastery of each objective begin with the objective number and are coded by edding a digit in the second

place to the right of the decimal point. The number in this place indicates the position of the step in the

progrem sequence.

STUDENT PRINCIPLE

The student principle is a statement written in first person and designed to provide purpose and direction to
the student by:
1. >bm:mn»nw the question "Why are we doing this?"
2. Showing a relationship of the steps and skills to where we are and where se want to go
3. Serving as a model for the student when he ies asked in a later objective to write principles

The principle is based on the pattern, "If I can do the skill, then I can reach the goal, e€o that I can
gain some human benefit'.

The principles given here are meant to serve as modela. The teacher is encouraged to improve the: -~r have

gmm

stuucnts develop their own.
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FACTS AND CONCEPTS
Facts and concepts are labels or processes which must be understood before the student onl do the skill. They
may be terms wich are esoteric to the CAST program or they may be terms which must be used to give the students
directione. |

The definitions given here may not be ver batim from Webster. The terms were defined in the simplest form

possible and given meanings which are operational within the context of CAST. Each defined fact and concept is

underlined in the Student Steps where it is introduced..

STUDENT PROCEDURE (DO STEPS)
The do steps for the student make up a program which will lead him to mastery of the Skill. The coding of
these steps has already been described in the section, z:adonmmm.mnnn@no Each step involves an action on the part

of the student.

STUDENT MATERIALS

Materials listed here are those vhich & student must have in order to do a step and ghould serve as a
reminder to both student and teacher. If a certain material is used in more than one step, it will be listed
next to the initial implementation step only. Students should be encouraged to add the names of any other

materiale that they find helpful for the performance of any given step.




TEACHER PROCEDURE SHEET DESIGHN
The overall design of the teacher procedure sheet corresponds to the student procedure gheet.

GOAL STATEMENT
The goal statement is at the top of the teacher procedure sheet. It is a broad statement of desired
student attairment and gives the teacher and student the overall aim of the antecedent objectives. The

goals are numbered consecutively from 1.0 to 17.0.

PRINCIPLE

The tescher principle, broader in scope than the student vn»rowu“_b. has been included beneath the
Goal Statement. While the student principle is worded in first person, the teacher principle is written
in second person as if the teacher were speaking to the student. .Hn is based on the pattern, "If you can
reach the goal, then you can reach a higher goal, so that you will give some human benefit." This principle
should help the teacher keep in mind the reason that the goal was included and, vhen given to students, should
help them to relate vhere they are to where they are going. The principle given here may be used as it reads
or as a model for the teacher in developing principles that are meaningful to him/her im his particular

teaching situation.

TEACHER MATERIALS

eE.w is a very basic list of materials which are necessary for teacher performance and wvas included
a5 a reminder for the teacher. It is not complete. The materials are listed by each teacher step. If
a certain material is to be used throughout the lesson it is mentioned only once, next to its first

im- ~ +wentation.




TEACHER PROCEDURE (TELL AND SHOW STEPS)

This is a program for teacher mme<aqw that is necessary for student mastery of the objective. The
pumbers of each teacher step indicate the corresponding student step. It should be noted, however, that
the teacher procedure is more loosely programeed than the student steps in that the teacher may have to
take several steps before the students take one step. Therefore, several teacher steps may appear in
one blockon the chart.

The teacher activities included should be deemed as minimal and by no means are »pnunno.a to be restric-
tive of teacher creativity or input. They are intended to structure en exercise in such a way as to include

the tell, show and do elements of an effective delivery systea.

NOTES AND EVALUATION

This section was designed for teacher input and progres evalvation which can be used as feedback for

necessary program revision.
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DELIVERY SYSTEM
The student and teacher procedure sheets were designed to cover the Exercise Section of a complete
lesson plan. A complete lesson plan ig defined as one which has the following sections:
Review
Preview
Exercise
Practice
Summary
Each of the sections listed above is described in the following paragraphs.

REVIEW

This is the first step in each lesson and should be based largely on student in-put. The previous day's .

gkill, the principle (student), the think step and the do steps for how yesterday's gkill was accomplished

chould be included. The review may be audio (tell), vieual (ghow) or kinesthetic (student performance)and

should attempt to incorporate physical, intellectual, and emotional performance by students. The introduction

of the teacher principle at this time may be an aid in relating yesterday's skill .ith today's skill and may

help to relate all activities to the entire CAST program.

PREVIEW
This part of the lecson should show students the relationship between yesterday's skill and today's

skill. It should evate "Where we are" (present skill level) “Where we want to go'. (today's skill ).

and "How we will get there". (The do steps for today's ekill). (The presentation of the student principle

for the new skill also tells us "Why we are learning the skill", and the think step tell students, “How 1
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know I am doing it right”).
The presentation of the preview can and should be varied froa day to day, but should always incorporate
tell, show and do methoda. |

EXERCISE -

Each step in the exercise should be told and ghown before the student does it. In this progrea,
both student and teacher do steps have been outlined. The student do steps are essential to the mastery of
the objective. The teacher steps are minimal and the teacher is encouraged to elaborate upon them to the
degree that time, energy and creativity allow. However, the think steps for any addition ehould be, "Does

the added teacher step tell and show better than the provided teacher step? Does the new wam.o#nn step make

it easier for students to learn the student step?”

The last teacher step in any exercise should be giving the student a think step which will tell him how
he knows if he has met the objective. This should include the same criteria which you will use for evaluation.
Think stepe for each objective are included in the list of objectives in section (8). These are minimal and

are open to revision ani addition but were added to give the teacher a basis on which to build.

PRACTICE

Once the student has completed the exercise, any additional performance of the steps leading to the &kill
will reinforce the program and increase the probability of his being able to perform the ekill again. Most
of the exercises have a "built in" practice in that the student must perform the bnsic process more nrnb. once
to reach the objective. However, reinforcement may be further guaranteed, not ounly by the number of times,

but also by the number of ways, i.e. physically, intellectually, emotionally, that the studeant experiences O
)
mm] :

the skill. Therefore, each skill may be practiced by being certain that the student has had to do the skill,



think about the ekill azd has expressed some sort of feeling about the skill.

SUMMARY .
The summary is a short re-cap of the ‘day's lesson. It nopwn.zcsana we were, Where we went and How we

got there." Reference at this time to both the student principle and the teacher principle should help

gtudents to maintain an overview of their progress and direction. (See objectives).

LESSON PLAR PROGRAM

Review Program:
1. Show and tell yesterday‘'s skill objective.
2. Show and tell steps which led to yesterday's (ekill) objective.
3. Show and tell definitions of ncceseory facts and concepts.
k., Show and tell principle of Momeaunn«.w skill.
5. Show and tell think step for yesterday‘'s skill.

PREVIEW PROGRAM
1. Show and tell objective for today's lesson.

2. Show and tell steps for reaching objective.

3. Show and tell principle of objective.

EXERCISE PROGRAM
1. Show and tell each step of program.

2. Have students do each step of progranm.

3. Give students think step for objective.




PRACTICE

l. Have students do the gkill in as many ways and as many times as time allows.

SUMMARY
1ls Show and tell where we were, where we are and how we got there.
2. Show and tell primnciple of skill.
3. Show and tell think step for ekill.

k. Show and tell Teacher Principle froa teacher procedure gheet.

A Teacher Self Evaluation Chart for Lesson Plans is included in the Appendix and is nomwnnom to serve as a
checklist for evaluating your lesson plans.

25.



CLASSROCM MANAGEMENT

Classroom management can be digcussed in three separate but related areas:

Physical Mansgement refers to such things as furniture arrangement, displays, location of materials,
etc. It wm difficult to make recommendations in this area because of the wide range of situations in
which this progrem will be used. However, there are some basic principles which are suggested. All physical
classroom elements should be suited to the needs of the learner in terms of quality and quantity, and should
reflect the nature of the learner. The furniture should be arranged in such a way as to promote the mastery
of the skill being learned. Also, the arrangement should promote easy access to the teacher or other re-
sources. Bulletin Boards and other displays should reflect the interests and accomplishments of the learners

as well as an overview of the CAST program. The student should be reminded constantly of Where he was,

Vhere he is, and Where he is going.

Intellectual M ement refers to the procedures and materiais used to help students master the gkill.

These have partially been dealt with by the provision of a Delivery System and a Resource List. (See Appendix.)
As you read through the student program steps, you will find that several of the steps are dependent upon
ekills and materiales from previous steps. Therefore, it is essential that each student develop a folder in
which he keeps his completed assignments in sequence. Based on the experience of the writers of this manual,
it is highly recommended that the teacher, not the studeat, maintain poseession of this folder in a location
that is easily accessible to the student. Taking the folder home before the end of the program should be

discouraged.
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Emotional Management refers to the relationship between teacher and learner and the relationship between

the learners themselves. The teacher is encouraged to attend and respond to the learners' feelings concerning

the CAST program and his efforts toward mastery of the objectives. Where possible, it is suggested that the

teacher teach and encourage her students to use attending and responding skills with one another.




EVALUATION

Two types of evaluation are suggested for use with the CAST program. A post test will be usged to
determine mastery and retention of each objective. The test questions appear in the Appendix. Suggested
Test Result Charts for both student and teacher use appear respectively in the Appendix. Hovever, since
the exercises are based on the objective, completion of the exercise is verification of initial mastery
of the objective. Therefore, a Teacher's progrees chart of completed objectives will serve as one
evaluative measure. (See Appendix.) Each exercise will be checked for number of steps completed and the
number recorded in the proper cell on the Teacher's progress chart.

1f given the proper "Think Step" for evaluation, students can check their own, or each owwwn.m exercises.
This could be incorporated into the Summary section of the lesson plan.

It is suggested that a large progress chart identical to the teacher's copy be displayed in the room as
a motivaticnal and reinforcement tool.

It is also suggested that each student keep his own student progress chart (see appendix) by checking or

darkening the squares which represent completed steps.




SPECIAL NOTE TO TEACHERS OF CAST

At first glance at a progrem such as this, teachers will probably react in one of two ways. Some will
be relieved to see their job spelled ocut 80 precisely. Otherg will be angry at the restrictiors which thie
progreaaing implies. Both groups of teachers are operating on the faulty assumption that what is written is
the sum total of their responsibilities. Not so. The success of this entire program depends entirely upon the
teacher as a resource person. lIn this light, Goal 11.0 is worthy of special comment.

In the literary sense, the personal contact and interview are the climax of the entire CAST program. All
other goals in this program either lead toward or are based on Goal 11.0. Teacher preparation for student
mastery of this objective within this goal will require many hours of telephone and leg work. .awam co-ordination
of these objectives will require imasgination and flexibility as well as a high level of patience and persistence.
Tne teacher, in a very real sense, becomes the students' major source of information and entrance to the World
of Work.

It is very poseible that completion of goal 11.0 will require as much as two to three weeks. Students' out-
of-class as well as in-class activities must be monitored constantly. It is hoped that most students can carry
out their objectives independently. However, since most of the interviews will be ori school time, it will be
the final responsibility of the teacher to arrange permission and insure transportation for each of his students.
Each contact person should be notified in writing by the teacher in sdvance of the interview and given information
concerning the desired nature of the interview. It is algo desirable that the person be contacted following
the interview and asked to evaluate the student's performance during the interview. (See Appendix )

The delivery of Goal 13.0, P.0O. 13.2 is also demanding in térms of teacher performance. It is important

that the student not only write but also has the experience of implementing his program for acquiring his




chosen skill. Ideally, he ghould find someone who can teach him the skill, practice the skill and return to
perform the ekill cn the job.

Those who have delivered this program can attest to the high degree of satisfaction felt by both students
and teachers upon the completion of an actual on-the-job experience. Without this experience, the remainder
of the program becomes routine and repetitive. So, as with most programs, the degree of student success will
be related directly to the amount of effort that the teacher expends in operationalizing the implied, between-

the-lines teacher activities. The skills which you have, use and are willing to give to your students are the

virtual essence of education.
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THE LEARNER WILL SUPPLY AT LEAST TWO JOBS FOR EACH VERB IN RESPONSE TO THE QUESTION "WHC (VERB)?" .

S ev vt s g 1f I ask myself: ‘'What do people do:" and "Who does it7" I will be able to think of many Jobs so that
\..ﬂ. .)a w it -..o-.
I may further explore them. ) . . i
“\Q\.\pmu\ ALY .man-m\.ﬁ.\..\,...\w..-.mu.w-.mv\.h.b»\\ 'E. N\._Q .u..l. - I..m.,.z.m. ....\..w.‘...u..%.\m.\ lnTERIf.S
\XnFMm:\$@M3WW

Verb - A tona which 1.11 Read the question, "What do people do?"

describes action.

e I eecs ana --.--J-—-‘ .

Job title - Name of & l.12 List at least ten verbs which deacribe something a mammoﬂ does. MMMMWW
Job.

1.13 Write a question for each of your verbs using, "Who (verb)?%

1.14 For each of the questions, write two answers "A (job title)
(verb).®




..-.. 4 2.
777 1.0 EXPANDING JOB “ITLES TO CHOOSE FROM USING THE INTERROGATIVE WHAT AND WHO. 3

F.C. 2.1

S ...\;\\u\ If you can think of many jobs, then you can explore them, so that you know about aau« job

SEEPQ&.RS.}I::! - e e
| TG HATERIRLS  TEAOKER PROCESYRE-ITELL, SHIH D0 METEIDS  WOTES#EVALUATIO
- e
m Cnalx, Chalkboard/ l.11 Write on board or transparency the question, "What do people
{ Trarsparency and . do?" Explain that asking the above question should help the
m overhead projector student think of a large number of jobs.

List of verbs . indi-
cating career activi- ﬁ. 1.12 List about three activities that people do. (Verbs)

. ties
. 1.13 Explain that we now combine question word "™who" with each of
m our verbs. Write format, '"Who (verb)?" for each of the ”.m
. verbs already listed at board.
List of examples such 1.14 Ask students to write two answers to each of their "Who"
as: Lifeguards gwim, questions. Write format: A (job title) (verb). Show at
Coactes swim; Artists least two examples using the previously listed "Who'
. pairt, Eousepainters questions.

paint.




33,
‘ IBIECT N 2.1 THE LEARNER WILL CLASSIFY HIS 20 JOBS INTO THE CATEGORIES OF PEOPLE JOBS AND THING JOBS AND WILL
: L o -

INCREASE THE NUMBER OF PEOPLE AND THING JOBS TO 20 EACH. :

PR Ot E If T can classify jobs under people jobs and thing jobs, it will help me to think of more jobs so that
£ I can continue to explore careers.

,J\m GULERY _ STUDENT PROCEDURE —(DO-STEPS, FXEXCISES E72) MATERIALS
FACTS 8 JIN2ERTS,
: . w
People job - a Job List of 20 jobs from :
which requires a worker 2.11 Look at each of your 20 jobs. P00, 1.1 |
to spend most of his 1 :
time working with _
people. : 2.12 List all of the jobas which require you to spend more time with People~Things
. Expansion Chart, penci.
people than with things under the heading People jobs. . paper, definition of
Thing job - a job People johs -
which requires a worker
to spend most of his 2.13 List all of the jobs which require you to spend more time with definition of i
time working with things than with people under the heading Thing job. Thing job -
things.

2.14 Add more jobs to each 1ist until you have at least 20 jobs
under each heading. .




i

\\\\

TR

' v.o. 2.1
FLoplo / = / £ Ty you can think of more jobs, then g you can explore more jobs, so that you can have a better ngn

"2.0 EXPANDING AND CLASSIFYING JOBS UNDER HEADINGS OF PEOPLE OR THINGS ON THE BASIS OF WHAT PEOPLE DO.

3h.

“— of chopsing a job _that.ig right for you.

NN.\\._\ VATERALS

TEAY LR \.u\&bmw DYRE-(TELL, SHOW, DO METHIDS

NOTES £ EVALUATION

Chalk and Chalkboard/
Overhead and Trans-
parency of People-
Thing Expansion Chart

2.11

Instruct we.aoa«n to examine their list of jobs from P.O. l.l.
Brainstorm (ask for suggestions) for names of two headings that
could be used to help classify all jobs. Suggest People jobs
and Thing jobs. Write these two headings om the board or

transparency.

o

List of People Jobs.
.Use People-Thing
Expansion Chart.

2.12

List under heading "People Job" at least two examples. Tell
the think step i.e. A job that requires you to work with and.
for people most of the time.

' List of Thing jobs.

2.13

Ligt under heading "Thing Job"™ at least two examples. Tell
the think stepst j.e. A job that requirea a worker to spend
most of his time working with things.

2.14

Tell students to list 20 additional jobs under each
g»sﬂ.




Q.»\Mﬁ..\l\«\m. 3.1 USING FOUR INTEREST AREAS WITHIN THE PEOPLE CATEGORY, THE LEARNER WILL CLASSIFY AT LEAST 20

35.

PEOPLE JOBS AND INCREASE THE NUMBER WITHIN EACH INTEREST AREA TO AT LEAST FIVE JOBS.

PRI g If I can classify people jobs by putting them in I1ke interest arecas, them I will B¢ able to tHinK oI —

Buginess (Contact) - nwhu
to face business concern

until you have at least five in each category.

1 more jobg in those areas, so that I can continue By career exploration.
YOCLBULARY STUDENT AROCEDURE —(00 STEPRS, £EXLAISES E18) MATER \\ Y
FACYS é CONCEPTS] 3.1 Bead and listen to definition of interest area. Definitions of interes
Interest >nmw -~ Areas of | 3.12 Read and listen to definition mm first People interest area
jobs related to one YService'.
another on the basis of
. Ligst of People jobs
what people like to do.
3¢l13 Read list of People jobs. from 2.22.
Service ~ Occupation in Pencil
' which one person helps 3.14 1Identify all people jobs which belong in the first interest area People Interest Arcas
+ another. and write them under the first intereast area heading. B Chart )
Education - Occupation in .
wvhich one person teacheas| 3.15 PRepeat steps two, three and four for each of the four pecple
or trains another. interest area.
3.16 Write additional job titles under each interest area heading

ing one person bnn@av«wnL
to persuade another.

Recreation - Occupation
in which one person is
: responsible for
..mno<wmwna leisure
activity for others.




B o~

N «>.4%.L 3,0 EXPAND AND CLASSIFY JOBS BY INTEREST AREAS FOR BOTH PEOPLE AND THING JOBS. . 36.

* MQQO uouv

| nqmmuuxa Pl E If you can think of more jobs by interest area, then you can explore careers even further, so that you
?u\ S ZIPLE can use your interests to help you select an occupation. _

| JCHR HATEERALS  TEACKER PROCEDURE-TELL, S¥IM, D0 METHIDS — WOTELS # EVALUATION

H — - o—— b

Chalk and Chalkboard/ 3.1l Write and state definition of interest area.

enmamwmwmsm% and

Overhead/Handout sheet | 5 15 yrite and state definition of first interest area "Service".
Definition

Bulletin board/ 3¢13 Instruct student to look over list of people jobs from previous
osmpxaomaa\awmumvnnmsox lesson. Show example of such list.

List of people jobs

R

Same as above plus 3.14 Tell student to decide which people jobs belong under first

specific list of interest area (service) and write them under that interest
examples.

- eee

area heading. Write at least two examples.

List of examples for .15 Repeat sccond,. third and fourth steps above for other interest
each remaining interest

. .o, areas: education, business, recreation
area. Definitionse. ¢ ' ' .

2.16 Have students work together to come up with additional jobs for

o mem .l

each interest area until they have at least five under each areaq




nvmwr\MW\;uﬁw, mw 3.2 USING FOUR INTEREST AREAS WITHIN THE THING CATEGORY, THE LEARNER WILL CLASSIFY AT LEAST 20 THING

JOBS AND INCREASE THE NUMBER WITHIN EACH INTEREST AREA TCO AT LEAST FIVE.

37

\C}w\>\mcﬁu\~ﬁ If I can add jobs to each interest area, then I can expand the number of jobs that I know about, so
‘ot . that I will have more_ job possibilities to explore. .

VOCELULERY

STUDENT PRICEDURL (L0 STEFS, i SIS, £ JLTEALLLS

FACLS o2 mrs

Business (Detail) -

Occupations in which

3.21

—— am— .= e e - e memmw o w—

7 . . .y s -!“

Read and listen to the definition of first Thing interest area.
(Business (Detail}). _

~ e 'I.\l... 4

SIS ATt AR SN
|
!

Definitions of

Interest areas.

B SO

people organize

information.

Technology - Occupations

3.22

Read list of Thing jobs.

.-

List of Thing jobs
from Step 2.23.

involving the production,
maintenance and trans-

portation of goods.

Outdoors - Occupations T\

involving the care and

preservation of natural !

resources, plants and

3e23

Identify of the Thing jobs thosge belonging in the first interest

area and write them under the heading of the first interest area.

Thing Interest

Areas Chart.
Pe il

3.24

Repeat steps two, three and four for each Thing interest aresa.

aninalse

Science - Occupations

3425

Write additional job titles under each interest area heading

until you have at least five in each category.

which involve the uge of
research for the purpose
of developing or

verifying information.




l.l ’ - ’ um.
v 3,0 EXPAND AND CLASSIFY JOBS BY INTEREST AREAS FOR BOTH PEOPLE AND THING JOBS.
m.o. \.m

: A a\\u\ ¢ 1f you ‘can expand jobs by interest areas, then you are ‘more ‘likely to find jobé that fit your interests,
! v =/ -~ — go you will be happy with your chosen job.

o — e - . - — e -t m———— . - o -

JIER AATEL S TEASKER FODALSYRILTTELL  SHILy D0 [GET #0DS__JOTLS § EYALUATION

—_ —p T lii:-lc..-,i-ic. -I,!.--lll-.oltu

Cna‘k and Board/
Transrarency and 3.21 Write and state definition of first Thing interest area:
odww:mmm\mmzﬁocﬁ sheet Business (detail).

Definition ot
Business (Detail)

3ulletin Board/ 3.22 Tell students to look over list of thing Jobs from previous
Chalkboard/ Trans- _
varency Step 2.23. Show example of list.

List of Thing jobs

! Sare as above plus 3.23 Tell students td decide, ueing their list om.nowwswnwosm. which
mmmnunpo list of Thing jobs belong under first interest area. Write or point
examples
Dafiniti out at least two examples.

afinitions
Lis% of examples for 3.24. Repeat above three steps for the other interest areas:

each remaining
iterest areae.
2finitions .

technology, outdoors, science.

3.25 Have students exchange job titles for each interest area

until they have at least five under each area.

——— . — —



39.

\. \\\1 HA\\
uMmMManosm and _
Examples of Charts frod

3,16 and 3.25.

_ r\r\mw\,gt.V\nw L.l USING THE EIGHT INTEREST AREAS UNDER PEOPLE AND THINGS THE LEARNER WILL USE NUMBERS TO INDICATE '
HIS RELATIVE INTERESTS AND MAKE A STATEMENT CONCERNING HIS OWN WEIGHTS.

\...\;.J.N.\ If I can state what kinds of jobs that I like and don't 1ike, then I can limit the number of jobs
Neer © that I want to explore so that I can study these jobs more completely.
YOO~ EULEAERY STYDERT PROCEDUAE -(00 MN&)«. ENIRUISELFTT

FAEV S o4 5 0TS .. T

B - i 4.11 Read and Review all interest areas definitions and examples.

Weighting - Using

nunbers from one to ten
to indicate personal

rreference.

Job Activities -~ Things

which people do while
they are workinge.

areas, using the pattern sentence:

A. I like (interest area) because people in this area
(job activities).
B. I don't like (interest area) because people in this

area (job activities).

—
!
| 4.12 Listen to definition of weighting. w
4.13 Asgign a weight of ten to that interest area which has job Pencil
activities you would enjoy most. Paper
]
b.1k Assign a weight of one to that interest area which has job .
activities whi:h you waitld enjoy least.
L.15 Using numbers between one and ten assign other weights to the
remaining interest areas in terms of how well you would enjoy
job activities in each.
k.16 Make a statement concerning your highest and lowest interest




o s

Iy
P.Jo\\‘u

P.0. 4.1

" 4,0 EXPAND JOB AWARENESS BY CLASSIFYING. IN ONE OR MORE OF EIGHT INTERESTS AREAS ACCORDING TO EDUCATION LEVELS.

8.

\l‘\.unu.\\....\ m \ b .\l hm

If you can limit the number of jobs you want to MMﬂHoum.
so_that yov have more information

to use in deciding on_a_job.

SR MATENALS

then you can study each ju.: more coupletely,

TEACHER FROCEDYRE-"FELL, SHI2 DD METFIDS

ST

——— e g et

Definitions of

interest areas.

b1

- -t gt e

R P a—

HOTES ¢ EVALUATION

Tell students to look at lists developed during last two

segsions. Review interest area definitions.

Chalk and Board/

Transparency and k.12 Define weighting and write definition.
Overhead/handout
: Think of example or 4.13 Show weight of ten next to an interest area as an example of
“ be yourself. what you might enjoy most.
| Think of example or 4.14 Show a weight of one next to an interest area you might enjoy
be yourself,. least.
Think of example or
be yourself. 4.15 Show weights using two through nine for the remaining interest
areas.
Two statement formats | 4.1€ Tell students to use their definitions of various interest

and prepared examples.

areag to fill in the end of the statements. Tell them to copy

format and complete the two statements. Show an example by

doing the pair of statements.

. s s . - e -




SEJECTIVE

41,

L,2 USING THE JOB TITLES FROM HIS INTEREST AREA LISTS, THE LEAPNER WILL CLASSIFY THESE JOB TITLES ON!

\
A MATRIX IN TERMS OF FIVE EDUCATIONAL LEVELS AND EXPAND EACH INTEREST AREA TO A TOTAL OF amz.homw

FRINTIELE

-—rr . . - —m—— -

If I can classify and expand jobs by educational level, then I can determine how much education Jobs I
require, so that I can choose a job that best mvem what I want.

{

\\v

Educational level ~ the

arount of education or

training a person hase.

l. Lless than high
school.

2. High School diplomaj

3. High School plus
some training
(Jurior College,
Trade School)

h. College degree
(fcur years)

5. MYore than four

years of college.

" MATERIALS

VOCABULLRY STUDENT PROCEDURE —(00 STEPS, EXERCISED, ETc
FACTS S ﬁ.\\.rﬂ%m;ﬂ.o 4,21 Read and listen to mamonwunwoum of educational levels.

Students own interest

* v ieous e - . SV -J»n.-.-‘w.

4,22 look at one job on your interest area list. area list from .. .
P.0. 4.1,
Job Expansion Charts
with interest areas :
4,23 look at provided Job Expansion Chart. and educational .
levels showan. _
4,24 Place job in proper cell (square) on chart.
4,25 wmuo»n steps one through four until all of your jobs are on the )
chart in their proper cell (square).
Using your own list and other students' listg if necessary,

4,26

write additional jobs on chart until you have at least ten

jobs in each interest area.

-

« comwctmems,




- - .

7. -2 4.0 EXPAND JOB AWARENESS BY CLASSIFYING IN ONE OR MORE OF EIGHT INTEREST AREAS ACCORDING TO EDUCATIONAL LEVELS

m.c. &O.N

b2.

croin1P) F TT you can determine how much education jobs require, then you can choose a job which requires the

amount of education you want, so that you can plan for that education.

A vt

Tri2 MATERIFLS  TCACHER PROCELURE-(TELL, SKIH DO METHIDS  HOTESY EVALYATION
L.21 List the educational levels and describe each.
4,22 Give one job title as an example. Ask student to¢ pick one job
from hie interest area list. :
" Crart showing Educa-
-iozal Level on board 4,23 Ask students to lock at chart and tell where your example should
or Irangparency or be placed.
anandout
4,24 Tell student to-place hia job from 4.22 in the proper cell
on chart. _
4.25 Tell students to place all their jobs from their interest
area list on the chart.
4,26 Tell students to work together if necessary to fill in the
other interest areas on the chart.
e
v




L3,
xzmu\\,ix)-ﬁ~v\mﬂ c,1 THE LZARNER WILL USE NUMBERS TO INDICATE HIS RELATIVE DESIRE FOR EDUCATIONAL ATTAINHENT AMDD WILL d
S o .

r
facs -

MAKE A STATEMENT CONCERNING HIS INTERPRETATION OF THE PROCESS.

[ o If I czn determine my preferrcd educationsl level, then I can choose a favorite group o2 occup.tions
dev ke ...._r to explore so n:ma 1 ommcmmmmwmmﬂm«w on mpnmwnmro:n more about fever Jobs. -

YOCELLETY | STUDENT PROCIOUEE ~IL) STERS, L103 NETS L 10 FATIANALS
FACl S u* . \\\r..w.\,...\u;,_ Se¢11 Review e five o ucatiosral levels Chart from 4.26. ;
‘ 5.12 Look at the five educational Haqoﬁm on your how mudmbmwos | ‘

Review: Churts, _ | i

T
Voirht | 5.13 Aszign a iovm:w.ow ten to the level you feel that you most want Pencil m
to attain. .

m.ﬂﬁm.u-.nno

i
5.14 Assign a weight of one to the level you would least like to ._ -
o
{
1

5.15 Using numbers between one and ten assign weights tc the other

educational levels.

5.16 Make a statement concerning your highest and lowest weighted

educational levels using the sentence: I want (level of Paper

education) becaure .

2 e em o ———— —
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o 8 - B St Al Ao i -t e = =

o 5.0 CHOOSING A LIMITED SET OF OCCUPATIONS TO EXPLORE.

c—— e ——— —————— ¢ & At = G S o e ot s P S A8 @ i = A diads o = e e cemme M e e e SmA  ssman 4 . S edeme S G S WA

L,

; \\v\ | If you car choose a small mwo:v of occupations which you like, then ycu can find out more about each

. - P )
AR DAV
P N A A Y T AR el

.o’

of these occupations, so that you can noammwm these jobs to_one another,

TEAOKEN FROISUSL - ....H.P\ SEI D0 LIETEIDS

}

HOTES f EVALUAT 01t

" Bulletin board charts 5.11 Tell students to look at their Job Expansion Charts.
! -~
or transparency frem 5.12 Review the five levels.
' pravious lesson.
5.3 Review the concept weighting with numbers from one to ten. Show
” whicn educational level you favor most by assigning it a ten.
5.14 Show the level yocu would least like to attain by assigning a
weight of one.
' .15 Using numbers from two through nine show the weights you would
assign to'the remaining three educational levels.
Prerared statement 5.16 Show two mnmnmwmzem concerning reason for having assigned ten

and reasonus.

and one to the specific educational levels.

s ——————




PN I~
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NP Pl,.l.‘\ fa

EDUCATIONAL LEVEL AND INTEREST AREA AND WILL MAKE AN INTEZRPRETIVE STATEMENT OF HIS RESULTS.

5.2 THE LEARNER WILL USE MULTIPLICATION TO DETERMINE HIS FAVORED CELL OF OCCUPATIONS IN TERMS OF

Ls..

\uwt\\ ty _._ ! \.

If I can choose my favorite group of occupations, then I will have fewer occupations of high interest

to explore. so that I will be looking for _information only about jobs I like.

3

VOCACULES STYDENT PROCEDURE ~(DO STERPS, FXERCISIS F70, [MATERILLS |
FACTS 4 m\.s...,,.\.:w.n
_ ) | Pencil
Vultiply (x) S5.21 Write down your weight for your first interest area. Paper m
Favored - best liked Pencil i
5.22 Write down your weight for your first educational level. Paper :
* !
5,23 Multiply your number from step one by your number from step ntoﬁ :
5.24 Look at Job Expansion Chart (People and Things). Chart from L.26
5.25 Write the answer to step three in the proper cell. Chart from 4.26

5.26 Repeat steps one through four until you have multiplied each
interest area namber by each educational level number and have

an answer to place in each cell. (Note: Box provided for
each number.)

5.27 Make a statement concerning the highest and lowest weighted
cells on your caart, using the sentence:

A. My favored :ell of occupations is (educational level)
in (interes: area).
B. My H»uaﬁ wp ;ored cell of Onoccwavoam is (educational
lrvel) in A ntersst arez)e

1 et e e e e = ..




ST 5.0 CHOOSING A LIMITED SET OF OCCUPATIONS TO EXPILORE. 46.
L P, 0. 5.2 .

- ———n o— ¢ ot~ — — o

m £ .J\xuw.h. I1f I study only those cccupations in my favorite cell, then I can look for them in sources of
fa:s.::t, information, so_that I can study them in detail.

e Wt o . e ——

\

JOAS ATERF D TR RO TN YRS TR SE O .\.0 \\ STHIOS NOTLS g LIALYAT YS!

SR R AU U U e e
-

521 Review with students what first interest area choice and weight
was. Tell them to write and label it. All numbers should be

ten. Show example.

: Prepared example, Chart
| from P.D. ~+|N- Chalk

and Board/Overhead and
Transparency/Bulletin

' Board.

5.22 Review what a first choice and weight for educational levels twmg

and have them write and ldbel this number also. Show example.
All students should have ten.

]

5.23 Multiply the two numbers together. Product should be 100.

S5.24 Point out the Job Expansion Chart and the cell
related to the above product (auswer).

5.25 Write the enswer (100) in the proper cell, for example, under

gservice across from college. (Note: Box provided for each
number. )

i 5.26 Show one additional example by multiplying the weight of a .
different interest area times the weight of a different
educational level and place in the proper cell. This time the
answer will likely be less thar 100.

5.27 Write statements concerning the highest and lowest numbered
Prepared statements. cells on the chart using format statements shown on student

mﬁmv WQN-NQ

B e T
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9 nu..\\ EDTI o 6.1 USING THE CATEGORIES OF PEOPLE AND THINGS,THE LEARNER WILL LIST AT 1EAST FIVE GENERAL INFORMATION,

SOURCES FOR EACH CATEGORY.

\;x.>s‘m¢\n<.m, If I can use the categories People and Things, then I can think of many information sources, so that

I can find information about my favorite jobs.

— e ———

(YOLLEULERY

CTUDENT PROCEDURE ~(10 STES

FAETS & CONIERTS

.._. \\.\ » Jl\.ntc.m.u. \ N .V

P S B it

.4
Source of information - 6.11 List at least fivc sources of information under the heading Paper M
Some place or someone People Source. Pencil M
that can provide wbmton.mg m
to questions. .

6.12 List at least five sources of information under the heading .

People Source - Someone Thing Source. - |
who can provide - “
information. 6.13 For each of the gources above, list at least one thing you

Thing Source - Something

which can provide

information.

might do to obtain information from that source by using the

sentence: To get information from (source) I would (verb) .,




~ - 1,3 DEVELOPING AWARENESS OF JG3 INFORMATION SOURCES.

m m.o. \“\,.l'

"If you can think of many information sources, t
out more information about your favorite jobs.

g.

[ e e e
. Ly o=
s h. \.h.\e.\\ ~
. -y o,
P e
- g - s~ A ™ -“\\.’\ q
« Q\o.u.\d\..p\

—n e - - - © e m—a e cmmeat W wm——

hen womwomb locate these sources, so that you can find

TEACHER FROCEDYRE=TELL, SHI, DO I1ETHIDS

.m \f..t.\. LA
_

. Chalk and 3oard or

{ Overhead and trans-
parency or nandout.

“monm SOUrCeEs i.€e

- Parents, Counselor,

‘ Teacner, Relatives,

i peorle on job, etc.

6.11

—— A Ao+ G g am

HOTES # EVALUATION

Write, "Sources of Information" as a heading. Beneath the
heading show the two categories, '"People Sources! and "Thing
Sources'. Brainstorming is a suggested activity. Teacher
could act as a recorder writing suggestions under proper
heading.

 Books, Pamphlets, Films,
‘T.V., iewspaper, etc.

6.12

Have students complete their own list by requiring at least

five sources in each category.

- -

: Prepared statement, i.e.

- To get information from

imy counselor, I would

‘make an appointment
during school and state
why I wanted the

- appointzert.

6.13

Point out one source and make a statement using format from

student step 6.13. Write statement as a model.




—— 6.2 USING CHART FROM P.O. 5.  ARD HIS ILrORMATION SOURCES FROt P.O. 6.1, THE L“ARNER WILL oozmrMHwo.,
DEJILTIV/E !

THE CHART WITH AT LEAST TWO JOB TITLES I EACH CELL.

PRINC. I E If I can use my information sources to complete my chart, I will be more familiar with job information
VLo Lo pources so _that I will be able to gain more career information. m

-—

VOCEBULER: STUNENT BRI CEDUFE =(00 STERS, £YITISIN £72) MATERIA.

‘e o e s l-\'l

FACTS & CONCIPTS e
6.21 Look at your Job Expansion Chart. Chart from L.26.

i
:

Require ~ to demand. b
H

e . - A - e - ¢ e v ————

_—

6.22 Determine a cell where you have less than two job titles.

6.23 Using the interest area and educational level of the cell in
Step 6.22, state the question, '"What jobs are there in (interest
area) that require (level of education)?"

6.24 Using your information sources from P.0. 6.1, answer your Information sources .

question by writing at least two job titles in the proper from P.0. 6.1.

cell on your chart.

6.25 Repeat steps one through four until you have at least two job 4

titles for each cell on your chart.




r o

~ -0 6.0 DEVELOPING AWARENESS OF JOB INFORMATION SOURCES.

““.O. m.N

————— s ———— o o ] i B st @

Whu.A\a\\Umth.Hm you can become familiar with sources of informetion about your job, then you can gain more career

y _that_you can make_better decisionse.

PRI i WY

- —_irformation, so

-— cpe
Pl DA I IS A S LI R I o

[N AT

s

Transparency of chart

T T T LT Y - D

€0.

TIACYE e PROJESYRE-(TELL, SHI LD METHIDS

—— - T v e b

HOTLS § EVPLUATION

6.21 Place chart on overhead.
frox L.26.
6.22 Point to a cell which has less than two job titles.
6.2% Discuss meaning of require. Write format of question on board
Definition of Require. or overhead. "what jobs are there in (interest area) that
require (level of education).
6.24 Using Occupational Outlook Handbook, find two jobs for your
Occupational Outlook chosen cell and list them on transparency. Have students
give other sources of information. -List sources of information
Handbook or other
on board and have students copy. Have students review own
Source. .
list from P.O. 6.1,
6.25 Aid students on one to one hasis with using information

- Library or other

Resource facility.

sources. Tell students that they may work in groups to get
job titles.

—— e s
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O Nl et 1V a 6.3 USING THE INFORMATION SOURCES FROM P.0O. 6.1, THE LEARNER WILL LOCATE AND LIST THE NAMES OF FOUR
' L - ] :

AU SPECIFIC INFORMATION SCURCES WHICH CAN GIVE HIM INFORMATION ABCUT AT LEAST TWO OF THE JOES IN
HIS FAVORED OCCUPATIONAL CELL ON HIS JOB CHART.

N

e o s o amn RS . s il s -

- emim O aaemer - e A S

Frloprivpot s If I can locate and list specific information sources, then I will have better information sources, so
AR that I can get better_information about careers. . _ . .
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VOCAELLLERY STYNERT PRISELYRE =00 STEFRS, £YL IS5 E78) MATEZRIAZS

FACTS 2 Do SERTE

Job Expansion Chart

R B

6.31 Locate your favored occupational cell on your Job Expansion Chart

¢ from 6.25. m

* .

: |

} 6.32 Write the name of one of the jobs in your favored occupational Pencil i

: cell. ’ Paper :
i

6.33 Using your general sources of information, find and write the General Sources of .
* names of at least four sources whicn can give you information

about the job named in Step two, and identify what type of
resource it is.

Information from

v.o. mtuv. qmﬂ
handout if necessary.

6.%34 Repeat Steps one throught three for at least one more job in your
favored occupational cell.
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6.0 DEVELOPING AWARENESS OF JOB INFORMATION SOURCES. 52.

' P.0. 6.3
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ii0 1P E If you car locate tetter sources of information, then you can get more and better job information, &0
ot — — that you can make an even better job decision,
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Transparency or large 6.31 Choose a cell as an example and point to it on the transparency
chart of job expansion
from 6.25.

Overhead, marking pencill

or chart.

Chalk board

6.32 Write the name of = Jjob title from this cell on the board.
Chalk

ettt st nn e ) - - ———

Hand out list of at

m
| least seven resources 6.33 Under job title, write and say the names or titles of specific
| which can give o . . .
| gpecific information resources for this job title and identify type of resource
about the job in (i.e. book, pamphlet, film, etc.)
step tvo.
Library or other 6.24 Provide students with a variety of resources from which
Resource Center to choose.

-
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cvl=:/. 9,0 DEVELOPING AND USING QUESTIONS TO OBTAIN INFORMATION ABOUT JOBS.

P.0. 7.1

Y T T can develop good questions to ask my sources
e .h..oc‘r.\..\soﬁ.n mum q J & ’

. it e it
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53.
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then I can gain accurate information, so that I will

HOTES ¢ EVALYATION

Intellectual and

Emotional Requirements.
(See Appendix.)

DU MATERS) S \{;\ . PRO dELL \,mrh.,\.whk SHIN, DO [AETHIDS
gummwnpnwos of Physical 7.11 Give oral and written definition of Physical Requirement. Have
' Requirements. (See gtudents read definition.

Appendix.)
Transparency or Chalk- 7.12 Give oral and written example(s) of Physical Requirements. Have
board. Overhead students give oral examples. Add student examples to list.
Marking Pencil. ’
" Printed example of 7.13 Give out printed example sheet to student. Copy one example
MWMMMonH Requirements ont> Job Requirement Chart. Have students copy examples from .
. Transpare.cy of Job sheet onto Job Requirement Chart.
Requirew..rt Chart.
(See Appendix.) .
7.14 Give oral and written examples of verbs which might be used to
add to the column Physical. Have students give oral examples.
Have students add at least one example to chart.
. Example gheets of 7.15 Give'oral and written example for at least one Intellectual

and one Emotional Requirement. Give students printed example

sheet. Read instruction 7.15.




7.1 THE LEARNER WILL CLASSIFY AND EXPAND JCB REQUIREMENTS UNDER THE HEADINGS PHYSICAL, HZHMBHWQ&GNW.

\o Tl m
et S iy - 4 e i
AND EMOTIONAL. {

Jrgerars oo g If I can classify Job requirements as Physical, Intellectual and Emotional, then 1 can develop

CTUDENT PROCEDURE =(L0 STERS, EXERCISIS £1¢) MATERILLS

———— ot o~

questions_to ask my sources, 80 that I can gain accurate wmmonammmos.

"YOLEE L LERY
\l\_ p.en...nwn “J — .\J\\hc.vnlsr\..vf:m

.

Job Requirement - What a

- T

s e r e -

- imesm

e

Definition of Physicall

job wants {rom me.

Physical Requirement -~

What a person must be or

do witz ais body on
the job.

Intellectual Requirement-

What a person must do

with his cind on the job.

Emotioral Reguirement -

What a person must feel !

, on the jcte.

and Emotional.

7.11 Read and listen to the definition of Physical Requirement.
Requirement.
| ] Examples of Phveical
7,12 Read end listen to examples of Physical Reguirements. : {
Requirements. :
’ . i
1
7.13 Copy the examples onto your Job Re uirement Chart. Job Requirement Chart
7.14 Using verbs, add at least one Physical Requirement to the chart.
Definitions and
7.15 Repeat Steps one through four for the columns under Intellectual | examples of Intellec-

tual and Emotional
Requirements.

Review:
Verb
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55.
..mv_.\\h..\, 1K 7.2 THE LEARNER WILL QUANTIFY EACH OF HIS JOB REQUIREMENTS FROM P.O. 7.1 AND WILL DZVELOP A QUESTION
FOR EACH DEFINITION.

> @t o B aram s e - o

\”m..:.a.~ﬁ\ £ If I can quantify each of my job requirements, then I will know how well I must perform on a job, so
that I can evaluate myself on job requirements. L e
VOCAELERY STUDENT PEDCEDULE ~(L0 STERS, £XV0SED £78) MATERIFLS
FACT S & 2o EFTS 7.21 Read and listen to definition of guantify.
guantily

L

m:mbnwmk - To state in

a measureable way.

Job Requirement Chart

7.22 Look at your Job Requirement Chart under the heading Physical. from 7.15

[ 4

Lo g amar o

7.23 Write a quantified definition of this job requirement using the
phrase: Amount of time I have to spend (being, doing) .

7.24 Repeat steps two through three for the columns under
Intellectual and Emotional.

7.25 On a separate sheet of paper, turn each of your statements into

a question by using the question word: How (mich, long fast etc:)
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.~. .= 9.0 DEVELOPING AND USING QUESTIONS TO OBTAIN INFORMATION ABOUT JOBS.

F.C. 7.2
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mwu..\ a\xvm.w. If I can determine how well I must perform a job requirement, then I can measure myself against that

VP TR

— requirement, so that I can_gee where I mugt improve._
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JoER MATERINLS  TEACHES PROJEDURE-{TELL, SHIW 20 METHODS

HNOTES ¢ EVALUATION

Pefinition of quantify.
" Overhead or Chalkboard.

7.21

Give oral and written definition of gquantify. Have student

read definition.

Transparency of Job
Requirement Chart
from \NQHWO

7.22

Point to first job requirement on Job Requirement Chart under
heading physical. Place a job requirement in this cell.

7.23

Write a quantified definition of this job requirement in this
cell. Begin the definition with the phrase; Amount of time
I have to spend (being, doing) . Ask students,

"What is being measured?" Explain to students that there
are other ways to quantify, but we are using time so that

everyone is doing the same.

7.24

Do oral and written examples for at least one intellectual

and.one emotional job requirement.

Refer to or hand ocut
Physical Requirements
List from Teacher

Step 7.13.

725

Write a quantified job definition on the board. Amount of
(time) I have to spend (being, .doing). Give an oral and

written example of a question you could ask about this

defiaition beginning the aquestions withj- How (much, long,

fast, etc.).

L Y




o e wweer .. 7.3 GIVEN SIX BASIC JOB QUESTIONS USING ''WHO', "WHAT", "WHY", "WHEN", "WHERE®, AND "HOW" ON A nmbmw.
SESSTTVEAE WiTH THE HEADINGS "PHEYSICALLY", “INTELLECTUALLY" AND “EMOTIONALLY' THE LEARNER WILL EXPAND HIS
NUMBER OF QUESTIONS T0 18.

FIgrrmtmare £ If I can combine six question words with terms physically, intellectually, emotionally, thenm Y will
T e increagse my number of career questions so that I will kmow what to ask of my sources.

VOIEEULERY | STUDENT PROCEDURE =(00 STERS, FXECIISIS, E78) MATERIALS

R I SR e B
l0~- g * - .,
A8 2 CEPT

7.31 Look at jot description chart. : Job Degcription Chart
. pencil
7.32 Write the name of your first job title in the proper space. Job Expansion Chart
from 6.31.
7.33 Llocate the cell which represents the first job question under
the heading Physically.
7.34 In this cell write a question which ig stated, '"Who ig a
(job _title) physically?
(heading name)
) 7.35 Fill in each of the remaining cells with a question which
combines the job question with the heading by adding the
heading name (ol sically, intellectually, emotionally) to the
job question.
7.36 Fill in a second chart substituting the title of your second Second Job

job choice and repeating steps one through.five above. Description Chart
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7.0 DEVELOPING AND USING QUESTIONS TO OBTAIN INFORMATION ABOUT JOBS.

s8.

P.O. 7.3
| ‘umonvwwy , £ If you can increase your number of career questions, then you will lmow what to ask your sources, 50
: - «:mn.ki...n. an _gain more complete information._  __
(TR AAENELE TEAINER FROCIDYZE TELL, SHI DO METHIDS  HNOTES f EVALUATION
Transparency of Job 7.31 Place nwmnmvmnmuow on overhead. Read each of the job
%Mwwwwwsz Chart questions which is listed. Read each of the headings of the
Marking Pencil columns.
732 Write a job title in the proper space on the transparency.
‘ Have stu.ents write own job title from their own favored cell
m on Job Expansion Chart from G.3l.
7.33 Point to the cell which represents the first job question
under the heading Physical, Have students point to
: corresponding cell on their charts.
7.34 Write the questions in the cell, '"Who is
physically? Copy job title from top of page in blank. Have
m studonts write question in proper square and fill in own
h job-title.
m 7.35 Repeat process above, filling in the question: Who is a
w intellectually? Have students repeat process
asking new question. Read instruction ?7.15.
7.3 Read instruction 7.16.
|
i (@) :
o=
4
-~ Evm




7.4 GIVEN THE 18 QUESTIONS FROM P.O. 7.3 AND THE SEVEN SOURCES FROM P.0. 6.3, THE LEARNER WILL dmwm.w.“

e ST i/E HIS SOURCES TO SUPPLY AT LEASY TWO QUANTIFIED ANSWERS FOR EACH OF HIS 18 QUESTICNS FOR EACH OF |
HIS JOB ALTERNATIVES. _

——— - ————

Tevae m e e If I can supply quantified answers to my job queations, then T will have useful information about Jobs,
\ N ¢

e g0 that I will be able to make decisions about my career. . > !

YOIEEULERY STUDENT PROCEDURE ~{00 STERLS, £XINCISES ET0) MATERIFLS |

FAREPS 27 MMCEFTE 7.81 Look at your first job description chart and read your first job | Job Descriptiow 0wmna”

question in the first cell. from 7.35. .

{

o

i 7.42 Use source list-from P.0O. 6.3 to locate the name of a source Source list :

that can give you the answer to the above question. from 6.33. '

7.43 locate the information in from that source.

-

7.44 Under your first job question on your chart write at least one

queitified answer to that question, using the sentence: A pencil
spends (amount of time) (doing, being) .

7.45 Repeat steps one through four until each cell has at least one
quantified answer.

7.46 Repeat steps one through six for your second job description Job Description Chart .
ﬂ’puoﬁ. Wga ﬂoum.

- o
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*TtT T 2,0 DEVELOPING AND USING QUESTIONS TO OBTAIN INFORMATION ABOUT JOBS.

.:.n...
o
.
~
.
£

.mﬂwmuuuu\\v\ =~ If you have useful information, then you can make better career decisions, sc that you will be happy

Foen Ve _with your chosen occupation, .. _ . _______ __ __  _ __

TOR WAPERIALS  TEASHES PROGEDYRE-ITELL, SKIX, D0 METFIDS  WOTES ¢ EVALUATION
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|
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Trangparency of Job 7.41 Point to first question on chart. Have students point to
Description Chart .
| from 7.35 question on own charts.
w Example of Source list 7.42 Show students example of information source list. Have
i Mwmmmwmwwamw students locate their own source list.
i
_ 7.43 Choose one available source and locate information about a
M job title. Refer to definition and examples of Physical Job
. requirements and tell students you will use these as clues
M to help you find information.
7.44 Review guantified orally and in writing. Give a written and
Definition and oowaHmA oral example of a quantified answer. Give student think step.
¢ of quantified answers (Amount of time I have to spend +) Have students
M to questions. provide oral examples of quantified answers to the question

in the first cell.

. 7.45 Repeat step five for at least one more job question.

7.46 Read and write instruction for ?.46. Have students read

instructions for 7.46.




_ SRJECTIVE 8.1 THE LEARNER WILL STATE IN WRITING AT LEAST THREE PHYSICAL, THREE INTELLECTUAL AND THREE 61. _
NS 'V :
— S e f 2
EMOTIONAL OCCUPATIONAL VALUES AND WILL DEFINE EACH IN TERMS OF QUANTITY. '
- ) i
.J\ph.¢ﬁnwx~c\ IS I1f I can state my occupational values in terms of quantity, then I will be able to clarify what's
o I important to me so that I can choose between careers. )
VOCEEULERY STYDE N T PROCEMNILE =00 STERS, FysnoiSIl Frrt Jiemeilfr o !
FACTS & CONCERTS

8.11 Listen to teacher definition of occupational value.
occupational value - What

e o t@ mw .

I want from a job.

8.12 Read the list of physical values and their definitions. Fhyeical values liat.

hysical occupational .
value - What I want to ‘

do with my body on a jobd 8.13 Under the heading Physical Values write at least three of your .| Pencil

physical values and define each in terms of quantity. Paper

intellectual occupatio
value -~ What I want to mn
with my mind on the job.

8.14 Write a statement about each of your physical values using
the sentence: I want to spend (amount of time) (doing,being)

emotional occupational :
value - How I want to
feel emotionally on ! 8.15 Repeat steps one through three for your intellectual and | Intellectual and
the job. “ emotional values, using the lists of Intellectual and | Emotional Velues
m Emotional values as a resocurce. List.
Review:
quantity




« L

W wme -

8.0 CLARIFY AND IDENTIFY OCCUPATIONAL VALUES P.I.E (WHAT'S IMPORTANT TO ME).

62.

N A TF

? pm e o -l 4 .

| P.O. 8.1

S-SR \w\. ¢ If you can ciarify what is important to you, then you can choose between careers, so that the career
|t ~ = you_chooge fits you. - .- -- e e -
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HOTES # £V L UATION

2z 4—-

_ Chalk board or
i overhead. Chalk or
_ rmarking pencil.

8.11 Give oral and written definitions of physical value.

Transparency of 8.12 Give students printed lists of values and definitions. Give

sasiple value lists.
(See Appendix.)

R

oral and written examples of value with definitions.

8.13 Read instruction for 8.13. Under heading My Physical Values:

Write three physicsl values and definitions. Review term:

Quantity. .

8.14 HNext to one of the Physical values write a statement about

that value, using the sentence: I want to spend (amount of

time) (doing, being) (velue). Have students give oral

examples using the above format. Write student examples.

Give oral and written examples of at least one intellectual and

one emotional value (steps three through four).

f e aen e
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NVnuf\ni\)slﬁv\hw 9.1 THE LEARNER WILL USY NUMBERS TO SHOW THE RELATIVE IMPORTANCE OF HIS OCCUPATIONAL VALUES AND WILL
YV N o

MAKE AN INTERPRETIVE STATEZMENT REGARDING HIS NUMRBERS. i

{
r¢rynevpry ¢« 1f T can use numbers to show the importance of my values, then I will Khow more clearly the order of
\ W ! PR \ —
L .my values, so that I can make wmﬁmm-%bwﬁmm.e e e e !
VOOALELULESY STYTENT PROCELLRLE (L0 STERS, £ 201880 £ Y LIATERIAS
FALIS 8220 20Tl | i.!l.l_
L - | S Students previously :

. 9.11 Read your list of occupational values. | ‘prepared list .
Review: : :
from 8.15. :
Weight t
¢
!

9.12 Assign the weight of ten-to that value which is most important

Pencil
to you.

9.13 Assign the weight of one to that value which is least important
to you.

9.1k Using numbers between one and ten, assign weights to your

remaining values.

t 9¢15 Make a statement about your most important value by using the

sentence: My most important occupational value is

——

because .

eda o n s

9.16 Make a statement about your least important value by using the

sentence: My least important occupational value is

because -

o W S - wma -« e gem =

—.
-



..- ek,
‘*- -7~ 9,0 ORDERING OF OCCUPATIONAL VALUES.

P.O. 9.1

—— et <o o — A eI v - — - — . — — - — - - ve

S i) B £ If you know the order of your values, nwmm you omm.amxo better choices, so that your most important
L1777 = values are considered when_you choose 2 _joba . ._ .___ .

#
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e e it b e e = e e e s S L LU

' Overhead or chalkboard S.11 Tell students to read lists of occupational values. Ask
students for oral examples. Write students oral examples .

Transparency
: (at least three).

.Definition of Weight - 9.12 Review term weight. Assign weights of ten to your most
A rumber which repre-
sents how much you like
or dislike something. students assign ten to one of their own values.

important value. Ask student what the number means. Have

: 9.13 Assign weight of one to your least important value. Ask
students what the number means. Have students assign weight

of one to one of their own values.

9.14 Assign weight to remaining value(s). Ask student what number(s)

means. Have students assign weights to their remaining velues.

9.15 VWrite and read the statement: '"My most important value is

because (your own reasor.). Have students

make their own statement.

9.16 Write and read the statement: "My least important value is

because (your own example). .Huve students make

tneir cwn statement,

- saman R

ERIC
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EACH OF HIS OCCUPATIONAL VALUES.

10.1 USING A FAVCRABILITY SCALE, THE LEARNER WILL EVALUATE EACH OF HIS JOB ALTERNATIVES HZ.EE##%MQJ

Floe 1L g

If I can assign

a favorability sign to each of my jobs according to my values, then 1 can evaluate the

.- job, so that I can decide whether or not the jab fits me.

|

P .\F\h:\

A:N|~\~4m1.,‘:n £

N aNAN NN SN
‘ > ‘l\

!..:\-a.v\ —ce
.‘0|.\r\.\ r. I

GO STERS FYiR2ISl

Froyed

mw<cwmcwwwﬂu‘mnmwo - A

scale which 1 can use to
show what the job will
give me in terms of each
occupational value.

++ mcst favorable

favorable

+

acceptable

unfavorable

least favorable

eview:

Favorabl e

SIMCERTS

10.11 Write your first job title on your decision-making chart. Look

('.'.\

—— - o —

- l.. v s w mas ewasea

£F it

\ s STEXRIL h,(

t

at your first occupational value.

Decision-making o:m&m:#
Pencil

g

10.12 Copy your occupational values and weights onto decision-naking | Values and weights
chart. from Wou.-...o
10.13 Use your job requirement chart from P.O. 7.22 to determine if Job requirement chart
the job gives you your occupational value. | from step 7.22.
10.14 Listen to description of favorability scale.
10.15 Assign a favorability sign to your first job in rerms of your
first occupational value.
10.16 Repeat steps one throught four for each of your oecupational
values.
. Another decision-
i 10.17 Repeat steps one through five for your second job title.

making chart.
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7.0 10.0 EVALUATION OF JOB BASED ON PERSONAL OCCUFATIONAL VALUES. 66.
:P.0. 10.1

R - ——— -y s % 2 s St o A @ W - -

S \\U\_h If you can evaluate the job, then you can make a better job decision, so that you are happier with your
f17wll &= chosen occupation.

RO NURPAPIEPPIREIVPISNRPIFIIVIRPRIE.. S . A 3 Syl —— T2

1
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TOL WATERIALS  TEASHER \%9:;\@,. CTELL SEIM DO [FETEODS  NOTES P EVALYATION

AT I \ w? 5y
i
_ Trengparency of _ 10.11 dive students first decision-making chart. Put transparency
_ wmwwmwmmmmmw“wm chart., on overhead. Write a job title in the proper space.
| Overhesd. Marking
 Pencil.
“ 10.12 Write in occupational values and weights (at least one P, one
“ I, and one E) in proper spaces on decigion-making chart. Tell
‘ students to copy values and weights from 9.14 onto chart.
m Point to the proper spaces.
i Transparency of com- 10.15 Read oon:uwnww:wp value. Point to answer on job description
pleted Job Description chart which is related to value. Have students locate answer —
Chart from P.C. 7.2. to their value on own job descriptioen chart.
Transparency of 10.14 Write (or point to) favorability scale. Tell students
. Favorability Scale. meanings of signs. Have students give meanings of signs.
. 10.15 Assign to first job in terms of first value favorability sign
in proper space. Tell students why you gave it the sign you
did. Have students assign favorability sign to own first job
and value.
_ 10.16 Read instruction for 10.16. Assign favorability sign to job
in terms of second value. Have student tell ycu what the
f
m sign means.
10,17 Give students second decision-meking chart. Read instruction
T for 10.17. - ummm
L K




NG LT IIE 10.2 USING ADDITION AND SUBTRACTION, THE LEARNER WILL DETERMINE A SCORE FOR EACH OF HIS JOB RELATED:
.r\..\.. i .
VALUES AND COMPUTE A JOB SCORE FOR EACH OF HIS JOB ALTERNATIVES.

"

— i

JAIV RN If I can determine my job score for each of my job alternatives, then 1 can use these scores to w
Al e evaluate my jobs, so that I can better understand how a job fits me. I

’ . - ; e . ceel -~ -t . ; o :
VOrLEULERY CTUDENT PROCEDUME ~{L0 STEMS, EXLXCISIS E7C; MATERIALS

FACTS 828 0TS 10.21 Look at decision-making chart with favorability and weighted

decision-making chart values.

S R

Pogitive numbers -

- "ot 3 ) . ¢
Numbers greater tl 10.22 For each value with only."+" signs add ites weight once for each ! !
3 ‘- .. 3 (3 3
zero. time a "+" sign appears and write the sum as a positive

number next to the favorability sign.

zmmnnwdw nurbers -

Nunbers lesg than zero.

Think of a game where 10.23 For each value with only "-" signs add its weight once ior =
. each time a “-" sign appears and write the sum as a negative
your score goes in the number next to the favorability sign.
hole.
10.24  sor each value where both a "+' and "-" sign appears the sum
ob Score - A number we should be O and written next to the favorability sign.

assign to a job to show

how well it matches
| 10.25 Add all positive scores from step 10.22 and write the answer
our values.

JURRR AR =

in the margirn.

10.26 Add all negative scores from step 10.23 and write wa_amﬂmwa

beneath answer to positive scores.

=y

10.27 Subtract negative scores from positive scores and record

answer as job score.
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'P.0. 10.2

10.C EVALUATION OF JOB BASED ON PERSONAL OCCUPATIONAL VALUES.
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can use a job score tc evaluate your j
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68.

ob, then you can better understand how the Job I-is you,
L so that you can decide if it is the job for you.

rre !
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HOTES ¢ EVALYLTISN

10.21 Use a chart to point out weights and favorability signs.

Decision-making chart 04
Board or Overhead show-
ing name of job, some
‘values, weights and

' favorability signs.
Chart should include

L3

values with all vommwcw+

awm<onwcwuwnw signss ++,
P4y =y =y e
t

| 10.22 Explain that ycu first look at only values with just *4!! gigns.
Your example should have several such signs. Use the weight
once for each "+" gign and show sum next to favorability sign.
If students are familiar with positive and negative numbers use
"¢ gign for positive next to the sum e.g. (+18). If they are
unfamiliar with it or it causes confusion, write the sum as
(positive 18) or (gain 18).

10.23 Go through the same process with values having only w_it gigns

and write ancwer as e.g. (-14) or N:@mmnw<m 14) or (loss 14).

10.24 Point out any value where both a "+'" and "-" gign appears and
ask what happers when there is a gain of a certain amount;
e.g. six and 1 loss of the same amount. Expldin then that

whenever a + and - sign appears the sum is zeros.

10.25 Point out all answers marked + or positive or gain and find
their total and show a plece on chart to write it such as

the margin.

10.26 Point out all answers marked - or negative or loss, find their

total and write it beneath the answer from step 10.25.

- — . — -

10.27 Subtract the total negative score from total of positive
scores and show students on the chart where to place their

result which we will call the job score.
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VISl 10.3 THE LEARNER WILL USE ADDITION AND THE NUMBERS WHICH REPRESENT KIS WEIGHTED VALUES TO DETERMINE:
e o s - NP .
AN IDEAL JOB SCORE. {
EEEERR RPN If 1 can determine an ideal job score, then 1 can compare it with real job scores, &o that l can -
- ' Y - determine which job fita me best. ~ L w
Lo pm oy e, O -7 [ B s \ AN . L o-/. - e [
(SO IEELLERY STYDENT PROCELURE —I00 STEPS, FYev0ISED EI8) MATIAIFLS
FA S A INEERTS “
ot w momTiee - Weighted values from |
Ideal Job Score - The 10.31 Write a favorability sign for each of your values. Remember 9.14 ‘
nu~ter which represents thie is for an ideal job. pencil !
a jot which provides all] paper :
chocen ozcupational -
values. 10.32 Use the weight of your value once for each "+" isgn and show
sum next to favorability sign. '
Colu=n - A vertical list. !
10.33 Repeat Steps one and two for each occupational value.
10.3% Add the numbers from step 10.33 to get ideal job score.
1
10.35 Make a statement: ‘My ideal job score is B
1
_.
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70.

m.o. wo.u
~\x ,..Jxmv\ c If xo: can compare your real an5 ideal job scores, then you can det::=_ne how well the job fits your
S S e veur job choice will be right for you. _ _
Jli Ly r..\...h”tmui.‘.tzm ;i!..;\..w..»“h%&..ﬁﬁ...l E\Q\My\.sruw.\ NE - WH.\.%\ SHIA PQQ \..\W:NHN\Q\Q.W \\QNN.M\N.“%\Q\NN S
Cverhead arnd marking 10.31 Read and write Step 10.31. Do Step 10.31. Have students do
pencil or Chalk board . 5 . . ot .
and chalk ! 10.31. Explain that an ideal job should meet one's values <mﬂL
veizhted values fronm favorably, therefore; such a job would have a ++ assigned each
ik i . .
w.b..n,,wwrbmvmwmno% value and we would use the value's weight twice.
or tearde
Weighted velues from 10.32 Show weighted values and 9.14L transparency. Have students
Q.14 on transparency locate weighted values from P.0. 9.14. Read Step 10.32. Do
or becerd. Step 10.32. Have students do 10.32.
PUNI C 3.
Definition of idcal 10.33 Read instruction for Step 10.33. ¢m<m students do 10.33.
“ob gcore.
10.2%4 Define: ideal job score. Add column of nurmbers from previous
step. Tell students to add numbers from previous step.

. 1C.35 Write and read statement: My ideal job score is .

Prepar~d statement. Fill in blank with total from previous cstep. Have students
write completed statement using total from previous step.

{

{ .

| ‘

m y
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10.4 USING EIS IDEAL JOB SCORE FROM F.O. 10.3 AND EACH CF HIS JOB SCORES FROM P.0. 10.2, THE LZARN:ok-

_ CEJELTIVE 4I1L USE DIVISION TO SHOW WHICH OF HIS JOB SCORES MOST NEARLY AFPROACHES HIS IDEAL JOB SCORZ
ALD WILL MAKE A STATEMENT WHICH INTSRPRETS HIS RESULTS. 71.

—

\&ﬁ;sz;u\<u< £ If I can compare each of my job scores to my ideal score, then I can see which is closest to my ideal

€. &

- amavim e e

job, so that I cau choose one_ Jjobh ta explore more_thoroughly. . _. - e
VOLLLLLEDY CTUDENT PROCEDURE ={1'0 STERS, SYIAMSIL £78) MATEAIALS
FAT AT i £~ . ) . . T - - =TT -

fe o @ LAl 0 1041 Write a fraction using your job score for your first job Job score. from 10.29. !
. . ” . . Ideal Job score
act: 1 merat

m froction { alternative as the numerator and ideal job score as the from 10.36. w

| nurerator - top number i denominator. Paper, Pencil r
a fraction. . .
denominator - bottom 10.42 Divide the numerator of the fraction by the denominator to
nuroer in a fraction. get a decimal fraction.
divide _

{ decimal fraction T
rultiply
percent sign % 10.43 Multiply your answer by 100 and add a percent sign %.
job {avcrability sccre -
t1e percentage which ] -~
e . i 10.4% Make the statement: My job favorability score for my first
indicates how your job !

{ job alternative is % of my ideal) job score. :
score compares to your _ '
- . e i 10.45 R t th h f job ative. :
ideal job sccre | 10.45 Repeat steps one through four for your second job alternative Idea. Job score
u {from 10.20.
compare r
w .
' alternative 10.46 Compare the anewer from step four with the answer from step
five,
10.47 Make a statement: My (first or second) job alternative is
better for me than my (first or second) ‘job alternative
because .
[ o m >
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[ .Tew 10,0 ZVALUATICN OF JOB BASZL ON PERSONAL OCCUPATIONAL VALUES. 72.

- — e oy - ow

you can compare more thar one job to an ideal job score, then you can choose the best one to explore
rther, so you can gain more information.

e .. . .,.a. " L ’ x : LR 2 T4 \\l...\l ’,- . g, N
LA AATENIE S TR FROSIOYRE-TFIIL SEY DO METEIDS HOTES ¢ EVALYATION

e — e —— i - ———— s mmmand - . - . e a—— — — - wmm

A prervarei example such| 10.4l1 Show a job score and an ideal score and review their meaning.

as Job score 62, ldeal Form a fraction job score e.g. 62.

.
- e ) o W —— b e a g e———

score 85. ' ideal score 85
Prepared example e.g. 10.42 Tell students to change the fraction to its decimal form by
.72 dividing ideal score)job score e.g. 85)62 . Show that to
; 85362.00 do this a decimal point must be placed behind the job score
_ 2200 o
m 2.950 and two zeros annexed to the number e.g. 85)62.00 . Complete
: 1.70 P . .
m % division and ignore any remainder that may occur.
472 x 100 = 72.00 10.43 Explain that to change a decimal number to a percent you can
or . : L1 74 | e
72 % 100 = 724 = 72 multiply by 100 and attach a "%" sign. Tell students an
therefore casy way to multiply by 100 is to move thke decimal point two
O-NN = \NN&

places to the right.

: Forrat a2yarmple e.g. See 10.44 Show student format statement and complete it for your above

student step 10.4k. example.

A s<cond job score and 10.45

R t abo £ d jobe
a mua.mmu.‘bu.m.& mxgﬁu‘mo mﬁ@@ a ve Mvﬂonu@mm or a secon uO

10.46 Compare your first job percent to second job percent.

10.47 Make a comparative statement about the two job scores using

Prepnared statement. format statement as shown in student step 10.47. OF

P
Aruton p
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ﬁ..l.pil..\thH.wamm LEARNZR WILL IDENTIFY AND CONTACT A PERSCN WITH THE LEARNER'S JOB ALTERNATIVE AND MAKE AN .

\)n *
W LR ST A A

AFPOINTMENT FOR AN INTERVIEW.

| 1
_ !
]

— —

DR e If I can contact a person for an mwwowmmmMnn for an interview, then I can interview, thlie person, so that
L ) << I can learn what would be required of me on his jobe . ___ . - _ i
-, o, " PN - e r cfs \ . . Y g s e B i eali ‘.0.\.--. L e, [

“\.\ o o .l\h.... \\ ..Aa\lm\.\u..u\a.». =7 f...vhuh.n y.:\.\\.. rﬁ. - .h..\,g ...m \ﬂl..v \C-n.\ .no.,. st A e STl \\..l:v ,
~ T - ‘ s — .l~ - - e —— - - [ - e e - - o m— . - - = me & - e eeas e e e — ———— e g ' e camm—— v e emee — ——— ]!I‘J.
\\\... ..|.‘ = l\.\\..l.ﬂxhu.... r./w ) ’ i

: ! 11.11 Read and listen to provided program steps for contacting a Phone Contact .
Frorram - A.lisgt of step- . \ . | Program m
| e I people source of information by phone. rrogram. .
‘¢ by-ster instructions. . X
. - :
Role rlay - Act out . .
a situazticne. 11.12 Observe rcle playing situation which uses the program.
“ ] _
! N |
: 11.13 Role play the situation with another person. . A partner.

The name and phone

number of your reople

through steps in the program. source. Your program

_ m 11.14 While being cbserved, contact your own people source and go
! from 11.11.

— i Y i + AT ottt e ¢ et o | cm—

11.15 Give information about interview place snd time to teacher on pencil

a sheet signed by your observer. paper
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~1.0 IDZNTIFVING SPECIFIC SKILLS THROUGH PERSONAL INTERVIEW.

P.O. Zl.
.||m-n.uwwu.huﬂlu. If wo: “can pmmmm«mmm.w.mwmmmm_oaemzm uoc: then you om: learn what is required of you, so that you can
T ..tV:hmmwmmmm.mn:nmopmnmu these requirements. . _ .. ._ ___ :

Jo2 0 AATENSAS TEATHE PROISDYRE T \QC\\ LD [AETEIDS HOTES # L ALYLT AN
“ Transparency of \ 11.1)1 Give students pri- “ed program steps. Read through entire

: Prograre.

Phore Contact

or
dritten on board.

program. Have students read through program steps.

Dafinition of 11.12 Define role play. Role mwmw a telephone conversation with
Pole Play. a person in which you go through all of the program steps.
Another adult., Have students read program as they observe You role playing.
Large enough room to 11.13 Tell students-'to select partners. Tell students to role play
prevent confusion. using their program as a guide. Have students role play in )
both roles (interviewer and interviewee).

Lists of possible 11.14 Tell students they are to identify and contact someone in
contacts for students. their first job alternative. Find the name of one person in
Telerhore books.
Hewurragpers. one job alternative in the telephone bock. Assign 11.14 as

. WMNmmwoum. homevorke (If student does not have phone, arrange to make
Cotrzelor or other calls from school,)
adul (Sce Note to Teacher.)®

11.15 Collect irnformation fror cuch student regaraine interview

place and time. Ask students to tell some of their experiences

and feelirgs about the contacts they made.

]
-
3
'

+ ® Note mm.emmowmﬁ"

Student should be observed while making contact.

Observation could be made by parent, teacher, counselor or other
adult.

w— . ———
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fu“HC\s|\;|t 1E 1l.2 THROUGH CLASSROOM SIMULATION THE LEARNER WILL PRACTICE ATTENDING, RESPONDING AND SUMMARIZING

SKILLS IN PREPARATION FOR AN "ON-THE-JOB". INTERVIEW.

N “TIf I can atterd, respond, and summarize in a classroom, then I can attend, respond and summarize
v e during my interview so that 1 nma.mmpm.mommxwmmmmmmwwmmlwmmmrmm.mmmmwo source.
YOCALLULESY STUDENT PROCEDURE ~(DO STERS, £ S5, 72, \\... TERIFLS

[4 U-n\ N‘\d"'l

4 ..wo..oso
\\r 4 o “df.c\

u.". \ e &

Attendin N Showing 11.21 Read and listen to definitions of attending and responding.

attention physically,
intellectually and 1
emotionally. 11.22 Read steps 11.24 - 11.212.

Resronding - Verbally

11.25 Observe teacher demonstration of attending, responding and .

repeating the exact

recpond with one short | why?"

m summarizing skills. ” 4
meaning of a person's i |
statement.
partner
11.24 Face your partner squarely. chair
Eye contact -~ Looking at
11.2¢ L»en towaru your amwnsmw.
a person's eyes when you |
are talking with him. _ 11.26 Maintain eye contact. _
| . ) ) : ‘
Surmarize - To verbally | 11.27 Ask the question, "What is one thirg you like about school and m questions
_
i

statement that gives the

. 11,28 Listen to partner's answer.
meaning of several

statementse.

_ 11.29 Repeat partner's answar word for word.

. 11.211 Repeat steps five through seven,three times asking for more

- e et e o - e - ce - emee ca -—— - . RN M G S & G - G T Ry = o W eew . o ae v - [




R 11.0 IDENTIFYING SPECIFIC SKILLS THROUGH PERSONAL INTERVIEW. 7.

— . - - —— ey

C et py 2 1f you can attend, respond and wsaamwwww mﬂwvam an interview, then you can be sure you are hearing a
, ‘- +v—=li =~ person correctly, so that your information is accurate. ’

L TOE MATERIALS  TEASHLA FROCELUARE-"TELL SEIY DD METFIDS NOTES ¢ EVALUATION

e m - . . —— -

. Chdl<vboard or Overhead | 11.21 Give oral and written definitions of attending, responding

and summarizing. Give oral and written definitions of eye

, Chalx or Marking Pencil
i contact. Have students read definitionse.

_Mn:nmnn Procedure steps| 11.22 Read steps 11.24 - 11.212. Have studerts read 11.24 - 11.212.
for P.0. 11.2. :

11.23 Tell students to observe you and to follow their program steps.
Partrer Using the program steps 11.24 - 11.212 demonstrate attending,

responding and summarizing.

Larg: room 11.24 - 11.212 Have sztudents choose partners. Have students do
Chairs in pairs or in a Steps 11.24 -.11.212. Circulate around room ooserving student
circle with one pair in performance or students may demonstrate two at a time in front

the ~iddle of the circlg¢. of class.




NJECTIV/E  11.3 THE LEARNER WILL USE A PRE-INTERVIEW CHAKT TO DEVELOP PRE-INTERVIEW PROGRAMS.

FIOoanto o) & If I can develop a pre-interview program, then I can do what I said I had to do, so that I will be

A SN

—— e @ on *

-

__ready for my interview. _ -.-.. e i
VOOELIULERY STYDENT PROCELURE —(L0 STERS, £yt v 21888, £ 76, \\.n.,......h. ITEE
FACTS m« JINCERTS 11.31 In proper cell, write the question, *what do I have to do Fre-Inteiview !
mﬁmnmanmﬁ<wmt - Before physically the day before the interview?" Program Chart. '

the interviewe.

11.32 Write at least two answers to question one under Leading Day
Before on Chart. :

11.33 Write the question, "What do I have to do intellectually the - =4
Day before the interview?" in the proper cell.

11.34 Write at least two answers for question two.

11.35 Write the question, "What do I have to do emotionally the day
before the interview?"

11.36 Write at least two answers for question three.

11.37 Repeat steps one through six to get questions and answers for
! all othker cells on chart,

11.38 Adc at least one more answer t{¢ each cell.




“- 11.0 IDENTIFYING SPECIFIC SKIL1S THROUGH PERSONAL INTERVIEW.

10e

Tele 213
o e e 1T you do what is necessary to get ready for your interview, then you will be prepared for your
J o 7Tef == interview, sc that your interview will be successful. _ __
Jrin LANERIG) S TEAIME PROCESUYRE-(TELL, SHIN, DD METHIDS HOTES B EVALUYATION
——— v—ltul.ll. e e dmen e o s mtan — mnan = dome o % e e s o — -— — - e . - -
Irzrerarency of Pre- pxw 11.31 Give students Pre-Interview Charts. Put Chart on overhead.
Irterciew Ct endi . . . .
, mhesToLe oxmﬂnﬁﬁvnn Point to first cell on chart and write question, “What do I
Overrnead Projector
Marring rencil have to do physically the day befcre the interview?"
11.32 Give an oral and written answer to the first question. Have
. Frezared answers to
. : students give a second angwer to the first question. Write
qguestion one.
down student answer.
11.33 - 11.26 Repeat process from two previous steps using questions:
Prepared answers to "What do I have t> do intellectually the day before the
guestion two and three. interview?" and "What do I have to do emotionally the day
before the interview?"
11.%7 Read instruction 11.37 to student. Have students read
irstruction for 11.37. Hsave students do 1ll.37.
. ! 11.38 Pead instruction 11.38 to students. Have students read 11.38.
m Have students do 11.38.
m OFf




1.4 THROUGH A PERSONAL INTERVIEW WITH SOMBEONE "ON-THE-JOB' TIUE LEARNER WILL DETERMINE AT LEAST %mam

DBIECTIVE | | “
SK1LLS THAT THE PERSON MUST PERFORM BY ASKING QUESTIONS ABOUT: WHAT HE DOES, HOW WELL AND cm«A
A1 m. If I can interview a person properly, then I can gain more and better information about my job, so that |
AR I can determine what_skills I need to do the job. L o
JODELULERY CTYDE LT PROCILURE ={00 STFFS, €02 VSEDFiT) JIATERIELS
FALTS & ZONIZNTS | |
i
Introdure 11.41 Read and listen to the following five steps. m
1 ]
Interview - Face to face { 11.42 Introduce yourself. ;
t .
meeting to gain d
inforration. 11.43 Tel: the person being interviewed that you have several
questions to ask.
« Reviews 11.4% Agk: "What one thing do you do that I could learn to do at .
Attend my age?', "How well must it be done?", '"May I watch )
Respond you do it?", "May I try to do it?"
Role play
) Attending and
11.45 Attend and respond to person. responding skills
from P.0O. 11.2.
11.bA Repeat steps three and four until you have at least three A

skills identified. :

11.47 Role play Steps 1l.4l - 11.45 with someone in your class. Partner :

11.48 Make real interview with someone "on-the-job." people source

Job skill chart

11.49 Fill out job skill chart with answers you receive. with questions.




R 8o.
o a 11.0 IDENTIFYII!3 SP=CT. IC oi....c RCJIsH PERSONAL ILT=RVIEW.
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sorap B If you can gain more and better informatio: about a job, then you can determine what skills you need to
_ L :Iz!7 L= do_the juo, so thszt you will kncw where you are and where you have to go.

ARV SR ARy oBy B of LA POV, ey re e, ... FET T ol 2y

R N Y R s d A R -0 S22 LD LT85 HOTLS f £1ALYAT Ol

11.L.1 Give oral ard written definition of Interview. Give oral and

written steps 11.41 - 11.42. Have students read steps
11.42 - 11.46,

iravcs-arency of Steps
S 21.41 - 11.b2.

Overnead projector

Chalrvboard and chalk 11.42 - 11.43 Write Step 1ll.41 mwm 11.42 cn board. Show students

examples of introduction. Have students demonstrate

introduction.

11.4% WVWrite and read-questions from 11.44. Have one student read
questions orally. Have all students read questions silently.

11.45 Vrite step 11.45. Review attend and respond orally. Have

a student demonstrate attending and responding.

11.46 Write step 11.46. Read 11.46. Have students read 11.46

and discuss.

A zair of rehearsed 11.47 Read and write step 11.47. Review role play. Hdave two
st.ients. Room
arrarc2é for role

r- t

studente (previously selected) role play steps 11.42 - 11.46.
Have all students role play steps 11.42 - 11.46.

1

L I

11.48 Read and write step 11.48. Have step 11.48 as homework

assignment. Have students do 11.48.

- e e et o G ammema o

11.49 Show visual example of Job Skill Chart. Give students printed
Job Skill Cha-ts. Orally explain Job Skill Chart. Have
students complete Job Skill Chart. Collect Job Skill Charts.

_——— - —

L




U © L 12.1 USING THE NUMBERS ONE, TaD AND THREE THE LEARNER WYLL EVALUATE HIMSELF ON EACH OF THE JOB 8i. .
sSSP
SKILLS LESCRIBED DURING HIS INTZRVIEW AND IDENTIFY THE SKILL(S) IN WHICH HE IS DEFICIENT.

Filisanevprer s I€ I can identify the job skills that I Hwnx”-»rma I can see how I stand in relation to the job, so that !
R 1 can begin to prepare myself for the job,

DOLELERY STUTENT PROCEDURE —{L0 STERS, EXLI0ISES,£70) MATEZAIZLS

'l..!o
—— e mm—— -

oy dace 4 .9 te Ao I
\\\\ P Pﬁ'\\nfh\ﬂ.tﬂ._ p

: 12.11 Look at self evaluation chart. Self Braluation Chart
self evaluation - ;
measuring oneself in J 12.12 Write one of yqur job skills at the top of the page ir pencil :
terms rf job column ome. job skills from 11.48
requirements. 2 2

12.13 If you can do the skill as well as would be required on the
job put an X on the line next to the two. .

. mem— .

12.14 If you can do the skill better than would be required on the

job put an X above the line across from the three.

- ve—

12.15 If you can not do the skill as well as would be required on
the job put an X under the line next to the one.

—— e - - wer— e = -

12.16 Repeat steps one trnrough five for at least two other skills

using colunns two and three.

 12.17 Finish this sentence: The skill(s) which I can not do at the

required level ic (are) . .
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12.0 EVALUATION OF ONESEL¥ IN RELATION TO THE JOB REQUIREMENTS.

82.

: 2 b e

=+ for the_job, so that you will maﬁmona welle

Srieagny € If you can see how you stand in relation to the nmazmnmn skills of a job, then you can prepare yourself

. er 0y

- \.\.\O.o..h el - !\l\..b..-.\s-

! e e SO At \.\ - Y X /N \D\Av.oﬁs sc.\..m.\.\ .w‘hu.mk -m. \\ ;\0 \-\MNU:Q.QIW

e = e e e e ST S eudl

WOTES # EVALUATION

.
1

Transparency of Self
Evaluatiop Chart (See

Appendix.) Overhead.

12.11 Give students printed Self Evaluation Chart.
out Step 12.11. Have students do Step 12.ll.

. Read and poin.
[
{

Prepared name of 12.12
job ekill.

fead and point out Step l2.12.

Oha

Write a job skills in column
Have students write job skill on paper.

PUC OV

12.13 Read ard write step 12.13. Tell students to ask himself, "Can

I do the gkill as well as would be required on the job%" If

- coummn o gam.

yes, they can put an X in the proper space on the chart. If
no, go on to step 12.1k. Rave students do
step 12.13.

. e —

Do example.

12.14 Read and write step 12.1hk. Tell students to ask themselves,
"Can I do the gkill better than would be required on the job?"

Do example. Have students do step 12.1lk.

12.15 Read and write step 12.15. Tell students to ask himself the
question, "Can I not do the skill as well as would be required

: on the jobT" Do example. Have students do 12.15.

Read step 12.16. Tell students to do 12.16.

Give oral and written example of format sentence from 12.17.
Have students name the skills on which you rated yourseif.
Tell students to do step 12.17.

H Write the completed sentence.




AL oy 13.1 USING THE SKILLS DEFINED IN P.O. 12.1 IN WHICH THE LEARNER IS DEFICIENT THE LEARKER WILL mv. w
vt ivE DZVELOP AT LEAST ONE SKILLS ACQUISITION PROGRAM WHICH STATES WHAT HE CAN DO, WHAT RE WANTS {
TO BE ABLE TO DO, AND THE NECESSARY SEQUENTIAL INTER‘EDIATE STEPS.

FiQrinirmyrny o If I can write a progran, then I can determine how I am going to reach my last step, so that I can

- mel we

: practice my progren and develop my skill,

T LRI IF Dl et e n . - —— ——— — —— - — -

YSIALILLE CTYNENT PROCEDUEE ~(00 STES, £ 0/SIN £77) MATERIFLS |
FAOYS 8 OINCERTS i
. vnvonw !
<, . . penci .
Review: 13.11 Write one job skill you do not have as yet, at the bottom of statement from seif
Program your paper, evaluation chart |
Proper order . . from 12.17. :
!
13.12 Write a first program step (which will be "Obgerving someone .
performing the ekill' at th« ‘»>p of your paper.
13.13 Write a middle program step between the top and bottom steps,
remenbering vhat you saw during your observation of the Job Skill Chart
skill. (Use your job ekill chart from 11.49.) _ from 11.49.
13.14 Write additional program steps between the steps you already M
have until all steps have been included in proper order. |
_




o . 84,

YU T 12,0 DZVELCP PROGRAMS FOR ACQUIRING NEEDED OCCUPATIONAL SKILILS.
" P.0. 13.1
W.EMMM.HMUJ\nu\ = If you can practice your progran and develop your skills, then you will be ready for the job, so that
e n%wﬁ.tn.ﬂ!kb:hmuhn# the job you want.. __. e e e e

rc;

TS AAPERELS  TEACH CROPEDYRE-"TELL , Sk 2 6 DD [IETEIDS \\Qﬁammkbgﬁ\&\

. ——— PRSPV PNV U I VDORY | - —— — a—

“ 13.11 Write a job skill at the bottom of the board or transparency.
. Tell students to look at Self evaluation form, find a skill

. overhead or

Mowwa board they do not have and write it at the bottom of their paper.

(Use a skill that will be familiar to all astudents, such as

writing on the chalk board.)

13.12 Review the fact, program. Write "Observing someone performing

the skill as the first program step. Have students copy es

their first program step. Most students should have done this

during their interview. If they have not this will be their .
first step.

13.13 Vrite a middle program step. Tell students to use the Job
Skills Chart from 11.49 to fill in a middle step. (Students
who have not yet made observation can not fill this out

' without observation or a written description of the skill.)

13.14 Show students how to write sequential steps. Ask students
for steps and ask them to check for sequence. Have students

complete their own progrems with at least five steps.

w— s @S ——_— ol
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1=~ evpee s 13,2 USING THE PROGRAM DEVELOPED IN P.O. 13.1 THE LEARNER WILL PRAGTICE EACH STEP OF THE PROGRAM

UNTIL HE CAN PERFORM THE SKILL.

-
&<,

. -

ORI N If I practice my vnomwmmlmswmv I have the skill, then I can periorm the skill, so that 1'll be '
AT w e prepared to get a job. _ —— _ I i
YODEEULERY STUDERT PROCEDURE (DD STEPS, EXESMSIS £7r) MATERIALS |
eee e o ., o A e L L e AR A
FATT S @ 22N ERTS __
. . |
Progrza - Steps I perfo 13.21 Look at example of program. Listen to the think steps needed Program from _
to zain a certain skill. for writing a prcgram. Look at your program from step 13.1lb. step 13.1%, m
_
i Step Chart . :
13.22 VWrite the steps from your program on the step chart. Step Chart
Percil !
13.23 Look at your first step. If you have completed this step _
mark an X beside the step. If you have not completed the step .
you must wait until you have completed it before marking that
step. .
13.24 Work daily at completing your steps. If for some reason you
cannot dc¢ this ask your teacher for advice with regard to
. your situation. _
!
13.25 After completing all steps in your program practice the entire
program until you are sure you have mastered the skill well
enough to be able to do it on the job.
13.26 Perform the skill for a person on the job or for a parent or ;
teacher and turn in your completed step chart to your |
teacher. ) umm
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F.0. 13.2

A 13,0 DEVELCP AND CARRY OUT PROGRAMS FCR ACQUIRING NEEDED OCCUPATIONAL SKXILLS.

e - 4 - —— i B - ——am e

mm.

Lt ;\ \ < If you can vonmona a mXPHw. then you can mmn a job, so that you can stand on your owne.

7 e

———— < A odotpisnn mae e oo -

hra g.QV .yt .QN\\‘.-
\ .'s. \\\.. [ \\-\ )

\. \ o

e e s - —————— < 4

sN...-\ hﬂgﬁshh\.\\ﬁ.r ‘. .Wlhmil\u‘m\ M~.\b\\ \\Q \\\r \J.\Qo.mlw

e - mwemmy. - -

Prepared program

with five steps.

13.21

. ——— e a7t s A 4 A (o . m————

HOTES ¢ EVALUATION

Show students a progrea and review how the steps relate i.e.
first step is observation, last step is the skIll, intermediate
stepe are sequential etc. All steps are observable, ammmsnmcﬁo4
and repeatable. Have students look at their own programs from
step 13.1k,

Prepared note for ;
signature of the skill

oozerver.

Prepare and hand out 13.22 Show step chart and fill in the steps using the above program.
| the student’s step Instruct students to do the same using their own program.
+ chart. (Appendixe)
i 13.23 Mark an X on first step. Explain that student should do same
only if he has completed observing someone perfcrming the e8kill
13.24 Explain that the student is to practice and complete the steps
. on his or her own time o free class time when applicable.
' Also that they shculd be worked on daily until the skill is
' mastered. Teacher must check to see that the steps and not
too large for student to perform before the career course ends.
13.25 Expiain to students that the skill must be done well enough
to do it on the job. :
| 13.26 Tell student that ideally he should try to perform the skill

or. the job, but if this is not possible it should be performed
for a parent or teachere The student should get a note from
the person stating that he has observed the student perform
the skill catisfactorily.

I
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25 S2T/YE 1.1 USING THE FORMAT, IF I CAN (JOB SKILL), THEN I CAN (GOAL), SO THAT I CAN (HUMAN BENEFIT). w

3

Sreoco My & If 1 can write a principle for each of my job skills, then I can see how my skill is related to BQ goal,i
. so-that I will know why I shonld learn the skild. . __ e . i
VEDAESULERY STULERT PROCEDLURE !Nﬁ@ STERS, \\..,\. AL i).‘...ismm.w\\ /7 .‘w..m...\« \\ S
. i ThTmmemem T oo e
FALI ST
: | 14.11 Read the description of your first job skill. WMMMMMQWMOMnHwowv W
goal - The end toward «17. m
which effort ie directed. definitions of: M
} . .
14.12 Rewrite this sentence to make a principle for yourself: If wwwsmwmww m
human benefit - That I can (job_ekill), then T can (goal), so that I can goal .
&ﬂw m,m mog WOH- Auﬂgg gbﬂﬁwﬂvc wgg gb@ﬁuﬂﬁ
huran beingse.
w
1
principle - A statement :
which relates what a 14.13 Repeat steps one and two for each of your job skills. E
person can do to what he
wants to be able to do
and why he wants to
do it.
-8
vy




. a8.
S 7 14,0 INVESTIGATE PRINCIPLES THAT RELATE PERFCRMANCE TO GOALS TO HUMAN BENEFIT.
P.C. 1k.1

thw.w”mmJH\Mv\ c If you can mmm:mmm wmmﬂimmwww is nmwmnmm.mm:wozn goal, «rmu you will xuo: why you should learn the
o o=l == gkill, so that you will have a _reason. no.-:ohw gwnnn

Tt WETEEFRIS  TEAIMEL PROCEDURE-TELL, SHIA 09 IMETEODS  NOTES fEPLUATION

DR A A

cverhead or 14.11 Have students reuad description of one of their job skills.
chalkboard Write a jJob skill. HRave students write on of their job skills.

—

Pt

m 14,12 WVrite format sentence on the board. Have oral and written

definition of goal, human benefit, and principle. Rewrite
format sentence, supplying information in blanks. Have

: Prepared Principle
Stateaent
students write a principle. Have several students read

-

examples of principles or put on board.

14.13 VWrite and read step 14.13. Do one more exsmple. Have
students do 14.13.




89. |
SECTI/E  15.1 USING ANY NEW INFORMATION WHICH HE FAS GAINED, THE LEARNER Will REDO THE FAVORABILITY SCORES “

FOR HIS JOB AND WILL USE ADDITION AND SUBTRACTION TO RE-EVALUATE KIS CHOSEN JOB ALTERNATIVE. !

—- |

FiR ”Jﬁb.msa~w.m. If T can re-eveluate my job usirg new information, then I can compare my new Jjob with my cld job moonm.w
o _tpbat T can better see if the jab fite bwionﬁépn,obwplﬂﬂno.m?lili —_ ——d
VIOZELERY STYDENT PR0cELIRE =100 STHPS, FY L eoISEs Fre, [T 5 f S
FAr e 420 S E P T T T T s e L ST T T ——f
. Pencil
Review: 15.11 Write down any rew information you have gained sbout your first | Paper
Job description caart job alternative on your job description chart from P.O. 7.2. Job Description

A : Chart from 7.26.
Occuzaticnal values

..._QMHWSWM !
Favossvility signs 15.12 On the new decision-making chart write the name of your first New Decision
. Job score job alterrative. y Makirg Chart

d

A

L S J- - W g T m tm e

15.13 Ccpy your occupational values and weights from G.li. -

15.1% Assign favorebility signs to your firct Job alternative for

each of your occupational values.

i+ 15.15 Usge additiorn and subtraction to compute a job score.




o d

- -

77" 15.0 REEVALUATION OF JOB WITH REGARD TC NEW INFORMATION.

v.o. Hm H.

8.

s s.umu\\vm z If you ooavmwm ko:n 0ld and new job scores, then you will have a better basie to evaluate your job, so

— —_that you can make an_even pnhnmn nnnnmwos.

JOXN AT ES S S

\ \Jf

Overhead/Chalkboard
mexnummmnmunw of Job
uummonwvewoa Chart

e -

15.11

A 4 -— e - —

WER FROCEIVFE-(TELL G\\ DO NIETHIDS

- . — -—— —— .

- am————

HOTLS ¢ E/RLUATION

Read and write Step 15.11. Have students read and find their
Job Description Chart. Write down example of- new information.
This could be a change in an old information or new information,
Have students acd new or diffcrent information to Job
Description Chart.

Transparency of Daci-~’
sion Making Chart.

15.12

Write job name on proper blank. mm¢M students write own job

elternatives on chart.

15.13

o ma e v -

15.14

Heve students find values and weights from 9.14. Write at
least three values on your chart. Tell students copy their own
values and weights on chart.

nm<wo: the process of aseigning favorability signs by using
student input. Tell 1hem the original program ie in P.0. 10.1l.
Tell students that new information should change their
favorability signs. (Not their values or weights.) Have
student do 15.14.

15.15

Review Job Score and the process used to obtain it from

P.O. 10.2. Have students compute pew job score.




“ L ]
D5 SN TvE 15.2 THE LTARNZR WILL USE DIVISION AND MULTIPLICATION, TO COMFARE HIS PRESENT JOB FAVORABILITY mnomm
0% fand

{
< AL ”
” AND INITIAL JOB FAVCRABILITY SCORZ AND MAKE A STATZMENT CONCERNING THEIR RELATIVE FAVORABILITY. |
_ Frgose ™oy g If Y can compare my present favorability score with my first favorability score, then 1 can reevaluate -
ottt tceer  the job, so that I can decide if the job is right for me. o
VCOSZLiLfRY STUTENT PROCEDULE (D0 STEDS, CrrvriSes pym

e (...QH..:..\».. F B A P IS \o\.. oy \AV... v.nc\ﬁ.u.\\\..m l‘.v

e T Sa— —es e eemiiis v - . -
§

FAZTS 8 INCEPTS AR ARSI

13
'

L

—— . m wm e e— -

i

~

15.21 Write down your ideal job score from P.O. 10.3. wahnwp%wmmnog |

Review: ; :

Jjob favorability score w
A u -Q o ! * - [ 3 ]

ideal job score 15.22 Using your new job score from P.0. 15.1 and your ideal job |

score from P.O. 10.3 use’ division and multiplication to Job score from 15.15. -

compute a new job favorability score.

- —r

- bea a

15.23 Write down your old job favorability score from P.0. 10.4. ) Job favorsbility

score from 10.4. °
-,

wm.m: Compare your old job favorability score with your new jcb
_ favorability ccore.

15.25 Make a statezcnt ueing this sentence: My first job N

slterrative is (more or less) favorable for me now

tecsuse -

L




s 92.
P sottrres 16,0 REEVALUATION OF JOB WITE REGARD TO NEW INFORMATION.
¢ P.0. 15.2

“ hu\\»bu\mum.h.uw Mocombnoo<nwcmnm%ocM|uov.nSmmuwo:ombmmownmwnnw@uOdwmwwmwnwonv%oc.mo«mwwwocnoa.«
n« nwmmmnm in an ur -ppy_job situation.

{f

ToLR #ATERIELS  TEARGEN FROCESURE-TTELL, SHou, DD IMETFODS _ NOTES f EALUATION

{ Chalkboard or 15.21 Review ideal job score. Have students find ideal Job score
overhead . from 10.36 and write it down.

. 15.22 Review Job Favorability Score. Review process for determining

job favorability score. Tell students the process is given
in P.O. 10.4. This may be used for review. Do example of
process using new job score and old ideal score. Have

students do step 15.22. ) .

15.23 Rezd step 15.23. Have students locate and write down Job
‘ Favorability Score from 10,4k,

15.24 Write new and old job favorability score. Ask student which
J reprecents better job choice and why. (The higher percentege
is the vetter job because it shows that it is clcser to the
ideal job.)

P R s

15.25 Write format. Using information from 15.24 fill in information

Prepared statement. in blanks in statement. Have students use their own

information to write a completed statement.




. |
_ SJESTIVE 16.1 THE LEARNER WILL INCREASE HIS LIST OF OCCUPATIONAL VALUES FROM P.O. 8.1 BY AT LEAST ONE <»HGMb

ASSIGN NEW WEIGHTS, CQYPUTE A NEW IDEAL JOB SCORE AND COMPARE IT TO HIS OLD IDEAL JOB SCORE.

M
}
I n e 8 If 1 can compute a new job score based on new values, then I can reevaluate my new job, 80 that H can
©-¢-_see how my new value affected how right the job is for me. L . o
PR o~ - ._ L - ' ver e (el ¥ ....l.\.l.....
YOLIELLEE STYDENT PROCEQURE (00 STERS, £¥iN2SISETE) MATERIFLS |
N ~— t
\\_.“.ht"\\\cnh\H.. m_\ : . . _
16.11 Write down a* least cne new occupational value and define it in | Pencil :
Review: terms of quantity. Paper m
occupational value "
. 4 ’ . i
quantity 16.12 Copy ycur list of occupational values from P.O. 8.1 ‘and add Occupational values “
weight your new value to the list. from P.O. 8.1. w
ideal job score
Corpute - To determine _ 16.13 Using numbers one through ten, weight your values. .
{
mathematically.
16.14 Using addition, compute a new ideal job score. Refer to 10.3

for process.

16.15 Ccpy your old ideal job score from P.O. 10.3.

16.16 Compare your old ideal job score from P.O. 10.3 with your new _
ideal job score.

16.17 Finish the sentence: By addiag (umber of new values) I have
(raised, lowered) my ideal job score.




- AT . 8 s " ¢ P . SAmE G

nwmpxwonhu.on
overhead
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9.

ou can reevaluate your job in teras of a nwmbwo in values, then you can gee how any change in values

¢t affect job ouopnm. mo n:mn you can always evaluate your job situation in the future.

\|NI\J.(

16,11

- ——— - s e -~ - — -

Y1y

HELw FROIESYRETTELL  SHO DD [IET#9DS

HOTLS ¢ ZVELUATION

Review terms Occuputional Value and guantity. Do one example.

Tell studeats to write down something new that they have
decided they would like to have from a job.

16.12 - 1A,13 Write at least three occupational values. Call these

your old values. Add a mew value. Review the weighting
procees with students. Weight your new set of values. Discuss
how addirg one value changes the weights of the others. Have
students copy their values (not weights). Add their new value
and reweight.

Progrza steps for 16.14 Review process for computing ideal jot score. Have students
conputing ideal job . .
ecore (10.2) conpute new ideal job score.
Cld ideal 16.15 Refer student to P.O. 10.3 for their old ideal job score. Have
. job score them copy it.

16.16 Have students compare old and new ideal job scores and discuss

why there is a change.

. 16.17 Write format sentence: By adding (number of new values) I

Prepared Statement.

have (raised, lowered) my ideal job score. Rewrite sentence

in completed form. Have ctudents write completed sentence
using information from step 16.16.

.




{ 9s.
N R IECTIVE 16.2 USING HIS VEIGETED VALUES FROM F.O. 1€.1 AND THE FAVORABILITY SCALE, THE LEARNER WILL USE
Ll s /

e

I
o -

ADDITION AND SUBTRACTION TO DETERMINE A NEW JOB SCORE FOR HIS FIRST JOB ALTERNATIVE.

Fiin o oo p If I can determine a new job score, then I can reevaluate my job, so that I can see if the job still
R s e el fits me. . - - e e & —_ —

VOCEEULERY STUDENT RROCEDURE =(00 STERS, FUIS0SINE70 MATERILL
FALTS 4 COHiZERTE 16,21 Copy your occupational valuee and weights from P.0. 16.1 on Information from

. L . P.0. 16.1. Decision
Review: your new decision making chert. Maling Chart. Pencil
fa/oravility signs _ 16.22 Assigre favorability signs to your job for each of your
ccrpute occupational values.

16.23 Use addition and subtraction to compute a new job score for

' your first job alternative. g :




- 96.
" 16.0 REEVALUATION OF OCCUPATION WITH REGARD TO CHANGE OF VALUES.

“~ YL =~
* w e - - P o

L Tn 15, ¢  If you can reevaluate your job, then you can see if the job Tits you when your values change, so that
. = ! ~= "you can always chcose a job_that's right for you.

Fo- #ATER RS TEACHER PROJESUZE-{TELL, SKI D0 METEIDS  MOTES§EVELUATION

- RSO I e SR N

~ Overhead 16.21 Read and write Step 16.21. Do 16.21. Have students do
{ Trazsperency of Deci- 1
. siun i‘axirg Ckart Step 16.21

16.22 Review process for assigming favorability signs. Do 16.22.
Have etudents do 16.22.

16.23 Review process for ccmputing job score. Have students compute
Job Score.

— - ——————
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16.3 USING HIS REEVALUATED INFORMATION ABOUT KIS FIRST JOB CHOICE FROM P.O. 16.1 AND 16.2 HE

LEARNER WILL USE DIVISION, MULTIPLICATION AND % TO FINT #iS NEW FAVORABILITY SCORE AND
COMPARE IT WITE THE SCORE FRQM P.O. 10.4.

1.:..'.}..)‘
P e !

) F

that I can decide whether to_pursue_ it.

If T can compute my new favorability score and compare it with the old, then I will know if ttis job is
wwore or less guitahle for me, &0

e, m o
7 7 -

Ry

-

~ vy
K“ - g
Ao,

’
~F
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LIRS A Rl ol
Sy 4

frection

unarator

denc=inator

. davide

multiply

favorability score

%

ideal score

ccmpare

All of the above have
been discussed and
defined ia earlier

objectives.

CIVCEEFRTS

16.31

CTLness= 580

- ——

RN N Ao ol

A Y . . 3
\ - - . -

~ . e 8 e
P

Ry T
P.uﬁ....\..\N\\pwn.. ‘\N\J\\f Y uh\w\nn

—

- —— . -

£
/5

JLATER LS

YR Y A

Write a fraction using your job score from 16.2 as the

numerator and your new ideal job score from 16.1 as the

denominator.

i nna—

— o — — - — -

Job Score from
step 16.23 and
Ideal Job Score
from step 16.1k4,

16.32

Divide the numerator by the denominator to get a decimal

fraction.

paper
pencil

16.33

Multiply your anewer by 100 and add a "¥'" sign.

Make the statement: My new favorability score is % of my

ideal score.

Compare the answer from step 16.34 with answer from step 10.43.

Job favorability scor
from step 10.43.

16.36

Make a statement: My (old or new) favorability score ie better

for me than my (old or new) favorability ‘score because




Yl
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7. AL

' P.0. 16.3

i -

| FRIVCIPLE job, so

16.0 REEVALUATION OF ~CCUPATION WITH REGARD TO CHANGE OF VALUES.

— — - — — o=

9.

that my job life is satisfactery.

“ R A EP Vat Q. ..v\ sfl.
! Nb.d.nl_. \\\u Fmo'" ...\..4\

1T can determine if a job is suitable for me, then I can decide whether or mot to get or keep this

FLONER PROCEDURE-ITELL , SKEIX DO JFETHODS

L=

A prepared example such
as Job Score 75, ldeal
| Job Score 90.

NOTES B EVALUATION

16.31 Tell students to find their Job Score from step 16.23 and Ideal
Job Score from step 16.14. Show a job score and ideal score

and review their meaning. Form a fraction Job Score e.g. 75.
Ideal Score 90
1
|
| Prepared example e.g. 16.32 Tell studernts to change the fraction to its decimal form by
— .
i .83 dividing ideal score)job score e.g. 90)75 . Remind and show
_ %0 Ww.wo ctudents that they aust place a decimal rsint and annex two
” 3.00 zeros behind their job% score e.g. 90)75.00 . Show how to
M m.ww complete division and remind them to ignore any reusainder that
w may occur.
".83 x 100 = 83.00 16.33 Remind and model for student, that to change a decimal to a
.83 x Mmo = 83, = 83 percent you multiply by 100 and add a % sign.
. therefore
momu = mwg
; 16.34 Point out format in student step 16.3% and show a completed

b o — -

statement ucing your above example.

Forast example prepared
using above example.
An sdditional job
‘favorability score

such as 72%

16.35 Ccapere this job favorah’ lity score from step 16.33 to your old

Jjob favorability score from step 10.43.

Prepared statement.

16.36

Write a comparative statement about the two job favorability

scores using format statement as shown in student step 16.36.

——— ....—-.i...




99.
Oe.n\u.\hs...) u‘..\,\m.. 17.1 USING AT LEAST TWO OF HIS SOURCES FROM P.0. 6.3, THE LEARNER WILL DETERMINE AT Emeﬂ.to.uomm

WHICH ARE PROMOTIONALLY RELATED TO HIS FIRST OCCUPATIONAL ALTERNATIVE.

w2 Centofnd 8 1f I can use my sources to determine two promotional possibilities for my chosen
A b T e . these two jobs, so that I can see if they fit me hetter than my ariginal 3joh.

CYOCLEILERY STUDENT PROCELURE {00 STERS, FYEACISED FT0) MATERIALS

—n——

|
t

job, then I can explore;

-4
-~ Vo' oo @ Py N m
- 4 — 4 —_— ———— lllL

FACTS 8 PIN2EPTS

17.11 Write down name of one information source which will give you

———-

-

Promotionsl possibility- informatior about your first job alternative. (Use information “
. Job whick may be . {
| available as the result * :

of any given job. 17.12 Locate the source named in step one.

17.13 Using your source of information, complete this sentence: "If

I am a (first job alternative), then I may become a (one
romational possibility).

- e,

. 17.14 Repeat steps one through three, using a different information :
gource.

are and .

i

17.15 Rewrite this sentence: Two promotional possibilities for my job _ ‘
!
,




" P.O. 17.1

1
L e e w—— e .

m .'\....H..A.......\.O\ F If you can explore two zmtt.._og‘ then you can see if they fit you better than your first job, so that yo

‘ == can determine if you might need more or different training than you had first decided
Jl2o 2L TENIALS  TEASHES PROCELURE - m\.\.«. £LL, SHIX D0 METFODS NOTES FEVALUATIO

. 100.
17.0 INVESTIGATION OF JOB WITH REGARD TO PRCGMOTIONAL POSSIBILITIES.

17.11 Tell students tu locate informatisn source lists from P.0O. 6.3.
- Have several examples in the room and a transparency. They
are the gpecific gources of information.

o m s —— e

! 17.12 Using a source of information such as the Occupational Outlock
.. Library or other Handbook, show students how you would look for a job title. .

resource center. (Thie is a review.) look up a job title. Give students
' question, "If I am a s what can I become?"

| 17.13 Tell students to look under headings such as opportunities

: for advancement' for information about promotional
possibility. Discuss term: Promotional possibilities. Give
geveral oral and written examples of these {or a given job.
Write format sentence on board, and use a job title and
resource to fill in blank.

17.14 Remind students they must use two different information sources
and tvo statements for their job stitle.

17.15 Write format sentence on board. Fill in with appropriate

information. Have student give another example.




APPENDIX A

TEST QUESTIONS




Terminal

MODULE I TEST 1

Coj. Measured

1.1

2.1

3.1

3.2

b1

7.4

1.

2.

ul

1.

l.

2e

1.

Write 10 questions using the format "Who (verb) "+ and answer each of the questions with

at least 2 job titles.

Liet and classify at least 20 jobe under each of the headings People and Things.

Make m.owwnn which has 4 categories ::n»nJmmmwwm jobs and place at least 5 jobas in each category.
Make a chart which has 4 categories under Thing jobs and place at least 5 jobs in each category.

MODULE II TEST II

Make a chart which contains all 8 categories under People and Things and S5 educational levels. Show

how you would use numbers to determine your favored cell.

MODULE III TEST 111

List at least 5 people and 5 other job information sources.
List your 2 job titles and list at least 4 specific job information sources for each.
MODULE 1V TEST IV

Make a Job Requirement Chart, develop a question for each cell and provide a quantified answer for

each question.




MODULE V TEST V
Tertinal
Obje Measured

8.1 1. List at least 3 quantified values under each of 3 headings.

10.2 . 2. Make a Career Decision Making Chart and compute a job score for at least 2 jobs.

.

3, Compute your ideal job score.

4, Compute your job favorability score for*eachof 2 jobs and make a statement which describes vhat

your numbers mean.

MODULE VII TEST V11

1c.1 1. Make a self evaluation chart and rate yourself on each of 3 job skills.
13.1 2. Identify a skill which you do not have and write a program that you would use to learn how to do
the skill.

14.1 3, Write a principle for each of at least 3 jobu skills.
MODULE VII1I TEST VIII

15.2 1. Using a Career Decision Making Chart, explain how new information can affect favorability of a job.
MODULE IX TEST IX

16.3 1. Using a Decision Making Chart, show and explain how a change in values can affect your job

favorability score.

17.1 2, List at least 2 promotional possibilities for your fi-st job alternative.




APPENDIX B

STUDENT-TEACHER PROGRESS CHARTS




STUDENT*S PROGRESS CHAKT

THIS PROGRESS CHART FOR CAST BELONGS TO
THINK STEP: IF I CAN CHECK THE FINAL LINE

THEN THESE CAREER SKILLS WILL BE MINE.

P.O. # . Steps

1.1 l.11 l.12 1.13 l.14

2.1 2.11 2.12 2.13 2.14

3.1 3.11 3.12 3.13 214 3elS ] 3.16

3.2 3.21 3,22 3.23 3,24 3,25 _

4,1 .11 4,12 L.13 b1k L.15 4.16

4,2 421 | k22 | 4.23 |42t |45 | b.26 .
5.1 5.11 5.12 S5.13 5.1k 5.15 5.16

5.2 5.21 5.22 5.23 5.2k 5.25 5.26 5.27

£.1 6.11 6.12 6.13

te2 6.21 6.22 6.23 6.2k 6.25

6.3 6.31 6.32 6433 6.3k

7el 7.11 7.2 713 7.1k 7.15

7.2 7.21 7.22 7.23 7.2k 7425

7.3 7.31 7.32 7433 7.2h 7.35 7.36

7.4 7.41 7.42 7.43 7.4k 7.45 7.46

B 8.11 8.12 8.13 8.14 8.15 i o
9.1 | cas | 03 | 2ah | 3.5 | 1.6 I B b T




STUDENT PROGRESS CHART FOR CAST (Con.)

P.O.# Steps
10,1 10.11 10.12 | 10.13 | 10.1k4 10.15 | 10.16 | 10.17
10.2 10.21 10.22 | 10.23 | 10.2k4 10.25 | 10.26 | 10.27
10.3 19.31 10.32 | 10.33 | 10.34 10.35
10.4 10.41 10.42 | 10.43 | 10.44 10.45 - | 10.46 | 10.47
11.1 11.11 11.12 | 11.x23 | 11.14 11.15
11.2 11.21 11.22 | 11.23 | 11.24 11.25 | 11.26 | 11.27 | 11.28 | 11.29 .Hp.muu 11.212
11.3 11.31 11.32 | 11.33 | 11.34 11.35 | 11.36 | 11.37 | 11.38
ile 11.11 11.42 ] 11.k3 ] 11.44 11.45 | 11.46 .pw.rv.ti.ww.:m 11.49
12.1 12.11 12.12 12,13 | 12.14 | 12.15 | 12.16 | 12.17
13.1 13.11 13.12 | 13.13 | 13.14
—
12.2 13.21 13.22 | 13.23 Hu.mwz:;r 13.25 13.26 _
1L.1 14,11 1h.12 | 14.13 ]
I 1Zel 15.11 15.1.2 15.13 15.1k 15.15
| lZ.z 15.21 | 15.22 15.23 | 15.24 15.25
[ 17,1 16.11 16.12 1 16.13 | 16.14 16.15 | 16.16 | 16.17 |
Trel 16.21 16.22 | 16.23 | |
1.3 16.31 16.22 16.3% | 16.34 16.35 | 1€.36
_e (7 172 j17.3 p17.% 4 121 | e -
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APPENDIX C

STUDENT-TEACHER TEST RESULT CHARTS




STUDENT TEST RESULTS CHART
Hame

Module

Question

Pre Post

Gairn

One

Three

Four

Five




STUDENT TEST RESULTS CHART (Con.)

Name
Module Question Pre Post Gain
l
]
Seven 2
3 Co
ight 1
l
Nine
2




T=ACHER TEST RESULTS CHARTS.

CAST MODULE I RECORD SHEET

Studerit Names

Question 1

Question 2

Question 3

Question 4

Pre Post

Gain

Pre

Post

Gain

Pre Post

Gain

Pre
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CAST MODULE I RECORD SHEET (Con.)
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CAST MODULE 11 RECORD SHEET

Student Names
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1
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CAST MODULE II RECORD SHEET (Con.)

Student

Names

Question 1

Pre

Post

Gain

AL
Ny
.

N)
\‘N




C4ST MODULE III RECCRD SHEET

Student Names
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Pre
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CAST MODULE III RECORD SHEET (Con.)

Student Naomes

Question 1.

Question 2

Pre

Post
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~ Post

Gain
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CAST MODULE IV RECORD SHEET

Student Nemes Question 1
Pre Post Gain
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CAST MODULE VII RILCORD SHEET
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CAST NOTULE VII RECORD SHEET (Con.)
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CAST MCDULE V RECORD SHEET
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CAST MODJLE VIII FECCRD SHEET (Con.)
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TEACHER SELF EVALUATION CHART FOR LESSON PLAN

Directions:
1. Examine your lesson plan. .

2. Identify at least one student performance for each of the cells on the chart.
2, Write the student performance in the proper cell.

l. Tnink Step "What did I have my students do (physically, intellectually, emotionally) through tell, show, and do?"
2. Tiitx Step ‘“Docs my lessor plan fill at least two thirds of the cells on the chart?’

Physical Intellectual Emotional

Tell

— e nraie - - oty o v fa emm oana o

Show




APPENDIX E

EXPANSION AND INTEREST AREA CHART




PEOPLE JOBS

0= Name -
E.C. JOB EXPANSION CHART Date
FEOPLE JOBS
Business Contact) Service Education Recreation

More than 4 years

of coliege

RN

L-year college

2-year college

or training

High School diploma

Less than

high school

Yy ¢ od cell of occupations is (education. lievel) in {interest arca).

iy Yenst_ favored cell of occupations is . (educaiioral level) in (inteve .t ..rea).




Go2l

VQO‘

THING JOBS

JOB EXPANSION CHART

Name

Date

THING JOBS

Business {Detail)

Technology

Science

Outdoor

More than 4 years

¢f college

4Y-vear college

2-year college

High School diploma

less than

High ool




APPENDIX F

PHYSICAL, INTELLECTUAL AND EMOTIONAL REQUIREMENTS LISTS



Goal

P.O.._

SAMPLE PHYSTCAL REQUIREMENT LIST Date

(Do)

Age - The age required to begin or to keep a job. (How 0ld?)

Weight - The amount of weight I have to have to get or keep a job. (How heavy?)

Height - The number of feet and inches I am. .Amot tall?)

Flexibility - The amount of time I must spend bending any part of my body. (How flexible?)
Speed - The amount of time I must spend to complete a certain task. (How fast?)

Body Position - The amount of time I must spend in one position. (How long?)

Mobility - The amount of time I must spend moving a part or all of my body. (How often?)
Strength -~ The amount of time I must exert much energy. (How strong?)

Traveling - The amount of time I must spend away from my home. (How much?)

Personal Appearance - The amount of time I must spend in a certain type of dress. (How long?)
Endurance - The amount of time I must spend doing a tiring task. (How long?)

Working Conditions - The amount of time X must spend in any physicel situation. (How long where?)

Cleanliness - The amount of time I must spend with clean hands and clothes. (How 2lean?)

Salary - The amount of time I must work to - : the money 1 want. (How much?)




Goal
Neme

SAMPLE INTELLECTUAL REQUIREMENTS LIST Date

P.0.

Math Skills - The mBn:¢e of time I must spend using mathematics.

wmmmwsm.mxwwwm -~ The amount of time I must spend reading.

x:otH@nWQ - The amount of time I must spend to gain new information.

Writing - The amount of time I must spend producing hnwwnms information.

Speaking - The amount of time I must spend giving oral information to others.

Listening - The amount of time I must spend in receiving oral information from others. . %
Decision Making - The wmount of time I must spend in choosing between twc or more oo&nmom of action. -

Planning - The amount of time I must spend to do a task.

Organization - The amount of time I must spend classifying and arranging materials or information.

Learning - The amount of time I must spend gaining new skills.

Creativity - The amount of time I must spend in thinking ur new ideas or producing new things.




Goal

Name

P.0 SAMPLE EMOTIGNAL REQUIREMENTS LIST

Date

Patience - The amount om time I must spend controlling my temper.

vmnmwmnmrn@ ~ The amount of time I must spend on one task without giving up.

Attitude - The amount of time I must spend showing interest in my work.

Commitment - The amount of time I must spend doing »ner that I know will make my job better.
Motivation - The amount of time I must spend working without someone encouraging me.
Independence - The amount of time I must spend without someone telling me what to do.
Responsibility - The amount of time I must make decisions which affect others.

People Contact - The amount of time I must spend working with other people.

Service - The amount of time I must spend doing something for other people.

Competition - The amount of time I must spend trying to do - better job than my fellow workers.




APPENDIX G

JOB REQUIREMENT - JOB DESCRIPTIOUN CHARTS




Goal
P.O.

JOB REQUIREMENT CHART

Name

Date

Physical

Intellectual

Emotional




JOB DESCRIPTION
CHART

Job Title

Name

Date

A

Job Question

Physical

Intellectual

Emotional

tlho does the jobY?

What does (he,she) do?

Where do they do it?

When co taey do it?

A1y iz tney do it?

How 3z tner get




APPENDIX H

PHYSICAL, INTELLSCTUAL AND EMOTIONAL VALUES LISTS




Goal Name

P.O. SAMPLE PHYSICAL VALUES LIST Date

(Po) Flexibility - The amount of time I want to spend bending any part of my body. (How flexible?)

Speed - The amount of time I want to spend to complete a certain task. (How fast?)

Body Position - The amount of time I want to spend in one position. (How long?)

Mobility - The amount of time I want to spend %o<mnw a part or all of my body. (How often?)
Strength - The amount of time I want to exert much energy. (How strong?)

Traveling - The emount of time I want to spend away from my home. (How mmch?)

Personal Appearance - The amount of time I want to cpend in a certain type of drees. (How lonb?)
Endurance - The amount of time I want to spend doing a tiring task. (How long?)

Working Conditions - The amount of time I want to spend in any physical situation. (How long where?)
Cleanliness - The amount of time I want to spend with clean hands and clothes. (How clean?)

Salary - The amount of time I want to work to make the money I want. (How much?)




Goal

Name

F.O. SAMPLE INTELLECTUAL VALUES LIST

Date

Math Skills - The amount of time I :mae.no srend using mathematics.

Reading .Skills - The amount of time I waat to spend reading.

Knowledge - The amount of time I want to spend to gain new information.

Writing - The amount of time I want to spend unomzowsw written information.

Speaking - The amount of time I want to spend giving oral information to others.

Listening - The amount of time I want to spend in receiving oral information from others.

Decision Making - The amount of time I want to spend in choosing between two or more courses of action.
Planning - The amount of time 1 want to spend to do a task.

Organization - The amount of time I want to spend classifying and arranging materials or information.
Learning - The amount of time I want to spend gaining new skills.

Creativity - The amoun: of time I want to spend in thinking up new ideas or producing new things.




Goal Name

P.O SAMPLE EMOTIONAL VALUES LIST

Date

Patience - The amount of time I want to spend controlling my temper.

Persistence - The amount of time I want to spend on one task without giving up.

Attitude - The amount of time I want to spend showing interest in my work.

Commitment - The amount of time I want to cpend doing tasks that I know will make my job better.
Votivation - The amount of time I want to spend working withcut someone encouraging me.
Independence - The amount of time I want to spend without someone telling me what to do.
Recponsibility - The amount of time I want to make decisions which affect others.

People Contact - Tiie amount of time I want to spend working with other people.

Service - The omount of time I want to spend doing something for other people.

Competition - The amount of time I want to spend trying to do a better job than my fellow workers.




APPENDIX I

DECISION MAKING CHART




Gcal Name
. DECISION MAKING CHART
F.C. _ Date
Job Title
Favorability WteFS WteFS
uantified Values Weights Signs + -
Prrsical (Do math here.)
I-tellectual
Zrmaticaal
+Total | -Total Make statement here:
Job Score
Total




APPENDIX J

PHONE CONTACT FROGRAM




Name

PHONE CONTACT PROGRAM

Date

Step:

1. Write down name, address and telephone number of contact.

2. Dial number.

3. Ask to speak to contact person.

4. Tell him (her) your name.

5. Tell him where you go to school.

6. Tell him you are studying hie job and need more information.

7. Tell him your teacher (name) suggested that you call him.

8. Ask him if you can interview him at his place of work sometime within the next few weeks.
9. Ask him if you can watch him do some of the things that he does on his job. -
10. If he says, "Yes', proce:d to Step l2.

11. If he says, “No", go back to Step 1 and repeat until you find a willing contact.
12. /s% him when you can interview him.

13. Write down the time .

14, Ask him where you will interview him.

15. Write down the place.

16. Ask him how to get there.

17. Write down the directions.

18, Repeat all in‘~rmation to him and ask him if it is correct.

19. Thank him for talking to you.
20. “ay good-bye.

’l. . .ag up phone.




APPENDIX K

PRE-INTERVIEW PROGRAM CHAR?T




Goal

P.O.

PRE-INTERVIEW

PROGRAM CHART

Name

Date

Day Before

Physical

Intellectual

Emotional

Night Before

Morning of




APPENDIX L

JOB SKILLS, SELF EVALUATION AND STEP CHART




JOB SKILiS CUART

£.0.
Job Titie
I;l.J‘IlIEIlI
Joo Skill 1 Job Skill 2 Job Skill 3
wnat ices tke person
¢o? Szill)

sner cécee he do it?

“nere doeg he do it?

way dces ne do it?

dcw w“ell does he have

™
[
L %
R
[\
[ )
oJ
[ 4

ime does he

n
1

-24 Zoing it?

sne7 zre scme stens he

~ne ~rougn while he

s N,
-~ . .

-
-

)

O

Aruitoxt provided by Eic:

E



SELF EVALUATION

Goal : Name
CHART
P.O. Date
3 1st Job Skill 2nd Job Skill Ird Job Skill
L
2e
4
il.
—_— ——weeeep

Make stateent herve:
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YEAGHARG bhilad LLAGHOSWIC CHECKLIST APPENDIX E |
_ Ohs:arvntignal Chockdiot
Rater: Date: Time: to
Teacher's Name: Grade Level: Subject:
Gor of Lesson: .. .
Ve, Skills 2 | O P E _S

lime

s+ tethedolory
T Tell
| TS_Tell & Show
TD Te11 £ Student Do |
SD Show & Student Do
TSD Tell, Show & Studént Do

Summary
B, _Contear Deyelop.
F Facts
c Concepts
p PFPrinciple - If - Then
|S _Skil) - Observable|- Meamilrahle
Think Step
Sumnary

LC. Stratesies
None
jMemory -~ Recall
E Exploration - Analyze

U Understanding - Relate
A Action - Problem Splving

Sumaary
D. Attencing Strongest Area:
No Eye Contact - nbt square

Eyes not square - hot close - no lban -
-—Ma ot s : MJMMM d Area Just Below 3:
Eyes square - closp enough to touch - lean| forward
Surnary
E. Resvondinzs . Goal:
No feeling or contpnt
Content
0 Feeling & Content
0 Goal
Program |
Supzary
F. Reinforcenent
O __ Neutral
-0 Negative & Neutrhl . '
+ Positive ‘
20 Positive & Neutrhl !

5y Positive - Negative - Neutral )
: \ l

NOTES

op lojofo]

00000

OOO[O 0[

Program:

-

Sumnary. !
. Class Manascuenl ) |
?CL ]
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