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"FOREWORD

Over the paét 5 years the Deépartment of Adult Education
haS‘held\dne gtate-wide planning conference and 3 institutes
.dealing with education for older adults. These agtivities
were mainly supported by grants under Title I of the
Higher Education Act, with some small support coming from
the Florida Commission cn Aging (Now the Bureau on Aging).,
_ The original planning conference produced Qhe design for
the“3 institutes which were to follow. -

| As a result of the 3 iﬁstitutes, 147 persons under-
went perié@s of training of from 4 days to two weeks. The
enrollees were chiefly administrators of'eduqétional programs
in schools, comﬁﬁnit; colleges, and universitites, and in |
social agen01es such as senior cxtlaens centers, churches,
and- resident centers,ialthough a- few were .teachers and
counselors of the aging. The flndlngs of the 1nst1tutes,'
con51st1ng of reports of addresses by eminent authorltles
and practical program suggesticns coming from small work
groups, were published in 3 separate reports and in each casé
distributed to the participants énd to-q limited number of
other interested persons. Since there scems to be a nead in

the fielad for a general guide for Lhoscnyighlng to initiate

educational programs for the aging, and since there- 4. much

pertinent material in each of thé reports, it was thought




worthwhile to p&é intone vélume the best material in all-

three and make the volume available to the field. The .

illustrative material ;s largely orientated to Florida and

the Southeast, but most of it is, general_enouéh to be o
applicable 'in the counéry as a whole,

The undersigned would be the first to admit that

tlie field deserves a more profound and more complete guice

than this volume provides, and perhaps in the near fut&re a

more richly endowed agency will produce one. However, thisl
Department, with n; budget allocatedAto the project, is

uging the material at its disposal in an endeavor to help

fill the prggent gap. With these restrictions and lkmitations, ()
. we offer it to the field with the hope that it will be

useful to those who will design educational programs for 1 2
older adults and to those who will teach and counsel them. g

Wayne L. Schroeder *

A¢ting Chairman ) o
Department of Adult Education :

vi




PART I C .
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~
GENERAL STATEMENT

i

strictly Speaklng, this section does not de7l with

elleve

educational planning for older adults. However, I
that most knowledgeable persons would concede' that/undér-
standing the special ciscumstapces surrounding thg older
adult is a Qirtuel necessity for those who would/do intelli-
gent planning for him. The speeigl needs of th older'persen
for substitute roles, for coping skills; for adjustment
techniques, for means of using at least part éf_ﬁis new
leisure for enjoyment and ful%}}lment, all grow out of his
sﬁates as an individuel who has been removed from his

_ prodﬁctive role as a worker, and is freed to exercise

a number of options, but who finds himself restricted by u..
.4 greatly reduced income and the necessity of husbanding

hls energy and his resources. .

For thlS reason 1t was thought both wise and
necessary to include in this volume the material on what
:Happeﬁs to us as we get older-~-in our bodies, our minds,
our social relations, and odr economic status. By under-
etending these phenomeha We sheuld be able to.ghage more

accurately the needs that older people have for solving

problems, many of them through educational means. (A.H.)

2
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AGING~—AN OVERVIEW
by
Thomas A. Rich, Ph.D., A.M.Hyg.
Director, Institute on Aging
University of -South Florida

The major problem inAaging;is not age. The major
proﬁlems.areisocietal and many chéﬁgeé noted are reversible
" as society chgnges., As we érow older, we need.to maintain
\ the-same freedom of choice in our “.ife style that we have
had atAany.prior age, and this is the thesis of this paper;

This is a'criticallyear for the people in Zhe field
of aginé; the year of the 1971 White House Conference on
Aging. The problems andlprograms in aging will have a
national fo;um for discusgion and, hopefully, influ?nce
thé legislative and administrative process at national and
local levels. Before goiﬁg further into this topic, I would
like to take_time to set thé staég and make some comments
~about a few misconceptioné or missing conceptions, as the
case méy be, about aging. “

We are heré to discuss aging, not juét the aged.
This means that weAmust think in terhs of programs and pro-
blems for all ages and how.they relate to the next stage_ih
the development cycle. Man has had about ﬁhe same life span

throughout history, but now his average life expectance has




has increased. This major increase is due to changes in
infant mortality which allows more people to reach adulthood,
therefore, to reach older éges. This means that today we are
‘dealing with increasing numbers of people in the middle and
older agé groups. The figure is usualiy cited .that this
popuration is now about 20 million, but if we drop the age
back ‘to 60, we immediately jump it to 27 million, Since

Viusmort )
retiremext-ages seem to be coming earlier, the consequences

of this are obvions in that we will be dealing with approx-
Alimately onesfourth of the population of the country.
We we tqlk abdut.nlder-people, we are talking about

a population that has become predominately femalz since at
birth the life expectance ofpthe female is still signifi-
cantly’ greater thén that of the malé, At age és,'the average
life eXpégtSnce is stiii gfeater for the female than for the
male. In this group over age 65, we find abou: 5.2 million
married couples and half of thene couples are 1iving cn
incomes of under $3,000. Alsn, 60 percent of the single per- .
sons over 65 are living on incom= under $1,500. |

V Another common misconception is that when we talk

about aging and the aged, we are talking abcut a sick per-

son in an institution. Only about 4 percent of the persons
over 65 in this country are permanent res lents of institu- . .
tions and 80 percent live in their own h¢ seholds. While a
number of these people have multiple chronmic ailments, this .
ddocs not necessarily impair their functioning. So, nealth

problems are sometimes exaggerated even though health needs

¢~
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and healtﬁ care obviously needs continuous upgradihg and
iﬁbrovement for all segmentg of the population.
’ It's interesting to note that we have two marginal
. groups in 6ur country at this mément'sharihg some very
similar characteristics, i.e. high leisure—low income,
high cependency, low social and gconomic utility. I am
referring to people over'6d and people under 25.. It's very.
possible that there is no generation gap but more marginal
group ~onflict because the groups are too.similar. As the _
next énd last.point inAsetting-this framework that I would
like to emphasize is to be exé;emely cauéious in evaluéting
_ v S|
matarials about the effects of aging. Go back and look at N
original studies. See which ones were carried out on that
80% living independently in their own woxrld and how many .
were carried out in a make-believe world in residenéial
treatment homes. This distortion, ﬁécause samples in research
have tended to come from captive populatlons in res1dence
or nurs1ng homes, has led to,concepts of change that are not
being supported by today's research.
* * * Tk * * * R 3 * *

I see‘a parallel problem in developiﬁg a core of peo-
ple competent to teach the aged.“; assume that this is why‘
you are here. You need to‘know the characteristics of older
people, the kinds of programs that are appealing and useful,
and, perhaps, beginning to understand the need to deal with

some of your own stereotypes. about aging. In the beginning

of this paper, I dealt with the stereotype of the aged as a

i3 .




chronically ill, disabled person residing in a residential
care facility. I would like to repeat that this is ..ot true: .
of'people over 65 and we have neglected'the 80 percent who
are funetlonally 1ndependent and not much dlfferent except
‘in the years 11ved from any of the rest of us. These older -
people may not show up at meetings on ag1ng or apéear as
tesearch subjects because they are quite busy doing the
same kind of thlngs that we do every day. Shanas' functional
'behav10r measure ir which she developed six questlons for
cgrss cultural comparisons gives a good 1dea of the p01nt
I am trying to make. We can. detern’he from such questlons
how a person functlons wlthsut regaxd to Qhat his health -
profile 1ooks like, or his actual age, or any of" the other’
:factors that we usuallyicon51der. Thex simply ask the fol-
lowing questlons'
1. Can you go out of dopns?.\
2, Can you walk up and down stairs?
3e Can_yon get about the house?
4, Can you wash and bathe yourself?
5., Can‘you dress yourself and put on your shoes?
6. Can you cut your own toenails? | ‘

By grading the answers, you can get a good idea of
the'functional‘ability of the persons without regard to all
the other kinds ef issues that we ordinarily. consider. 1’
weuld like to po@nt out that other countries apparently

regard foot care as much more important than we do and it

ig not a negative requiring avoidance. Also, the act of

[c




cutting ones own toenails is a rather complex motor.task and.
the next time you do ié give soﬁe thought as to the i@plica-
tions for ybur ;wn level of functioning in_térms of ‘vision,
motor coord;nation, balance, .and all of the other physical
_and?ﬁéychological'compléxities iﬁvolved.in tde"yrocess.
Many of our rélaped sterer  os of‘oléer people are
not that of age at all, bu. are about‘povérﬁy/ the 'poor.
"When we have made some progress ii income adjustﬁénts SO
that this dramatic drop -does not occﬁ;, then I ﬁhink we will
§qe_that many of the associated problems in terms of their .
légtterns of consumer spendingf usual leisure activities and
whole life cycle will be quite different. |
A second major,agéa of importance in working with

older peoéle; in additionito thé:?téreot§pes that we carry
around about thig, caﬁcerns our own attitudes. Since you
already have a paper in your folder concerning this very
topig; written from some research by Newgarten, I will nop'
emphasize it but would like to refer to it. To bBe an effec- *
tive waker, you need to study these stereotypes in your

own attitudes towards yégg own process of aging. What

kinds of self-review processes have you gon¢~£hrough to
adjust to the different ages and stages Eﬁét you pass through?
What do you see in the mirror each morning? What have you
done to- monitor your weight and hair chdanges and other

. evidences of growing older? Your own acceptance and

awareness in this area will serve to make yon a far more




effective instrument in teaching and wakiﬁg with older
people thén if you consider them some kind of other popula-
tion and forget that you are also becoming older.

A last point before we review, and that is; if 1
have made the issue clearhthat I strongly feel that Ilmust
sto; putting people over 60 or:§5 and over intg some, "group
assumed to be homogeneous:énd realize that any program plan-
‘ning must tgke‘into consideration the special sub-group that

_— yoﬁ,ﬁ#e°dea1£ng with, We must find oﬁt individual and sub=-
group needs and deal with these directly. Take into,cog-ﬁ
sideration what. they want to learn.just as we do with any
other age group pqpuLatinn, .

» In summary, lef‘me-review the' needs areas-from the
positive veréus the negative views oﬂmﬁging.
_Income ~ There is a sharp drop in income, but it is.not ang
) age drop. It is dqterminéd-by sociéty. Without
this shafp drop, the?e would be a quite different
list bf problens associatedlwith any age group.
Health - Healtﬂlproblems certainly increase with age, but
functional measures show us that the older bersbn
igs still competent for independent living just as
- tile group represented here.

Mental Health - We know somewhat less about mental 'iealth

and many old people aré not treated, or offered
psycho-therapy, because of the fears of the thera-

pist. or because their symptom pattern is dismissed

with the statement that it is their age. 'The same
/ e
- .
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set of symptbms at a different age might bring
immediate ﬁental health treatment. Infadditipn, we
still tend to ucge residential home placement or
state hospitals as a way of avoiding ghe issue %f
treatment Of older.pedple whés; hang-ups andlpray
blems are just llke ‘ours. | v
Nutrition - Nutrltlon is certalnly income* reLqud. Often
from lack of money, and in many cases from lazk of
someone to eat with and the $6cial stimulation so
many need, and perhaps related to poor dental care,
many factors that'are not simply age—rélated. ‘
Education - There is a growing body of knowledge tﬂat indi~-
| cates that the ability to learn many kindélof
ﬁkxnateréais‘increases with agé._ Of course, at some
point perhaps at age 85 or 90 sémewheré along the
way, there may be deéréases and there are certainly
changes in speed and in some other aspeéts of
learning, but primarily there is the sane ability

and the same spread of ability within older -age

groups as with any other group.

Enployment - Little needs to be said since alnost all research
has shown that except for pro-football or basketball,
the older worker is a bet.er worker in most areas.

Transportatlon - A national crisis for all ages. Certainly

eritical for the aged, but not an aging populatlon

-~ in itself.

=
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Splrltual well being -~ The need for exploratlon of the role (

of the church Again, this is across all ages and-
not just the aged. There is little indication that
older people Qet‘more religious, but they do probably
represent a generation that was more religious in

: youth and still is more religious.

Older people are basically just people who have llVOd
longer Lhan most of us. Given freedom of choxce, thelr pat-~
tern of 11v1ng needs are just as varied and rich as that of any

other age group.

(Adapted from the keynote address glVen by Dr. Rich at the

Spring, 1971, Institute. Dr. Rich is now Dean of the Col-

lege of Social and Behavxoral Sciences, University of South
,H»Florlda ) :




THE PHYSIOLOGY OF AGING
by
Fred B. Thigpen, M.D.
-Tallahassee,~FLorida
What determines functional sban~andflifé span? is
Vit primarily due to some unknown factor such as a chemicéi
or a hormone? Is.it due to disease or‘a series of diseasés?
Is it primarily hereditary?
This paper will inciude a discussion of both the
pﬁysiology and pathology of aging with some thoughts on how
'the aging process can be pdstponed and how the individual
cah.remaih functional and productive for a longer period of
time. Let me descrlbe what I mean by the term aging. Aging
.is not so much a matter of thonology as it is a matter of
functlonal status, Aglng is characterized by the decllne or
loss of physical and mental capacities'on account of a var-
iety of factors such as heredity, experience, external and
internal environmeﬁt. There‘is some” decline in mental
W agility;'in ability"to remain oriented, in facilityufot
remembering eVentslin the past or present, . These losses
reflect some'decrease in brain cells, one of the amportant
contributions to aging and to mental and émotional disorders.
.What are the factors in the aging process? Here-
dity is probably the most’ important factor in determiﬂing

aging, functional span and life span. Those who believe
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environment is the most important factor ﬂéve difficulty in
affirming this. Environment is of considerable importance
alﬁhough it is probably not the dominant factor. Let us
consider environment as it affects the aging process since
we can to degree alter environment, | ‘
. The life span of man now measures about seygnty years.
Few people live mbre than 100 years., In 1900 the aéérage
peréon lived 47-years. The increase of life span is largely
due to the céntrol of disease.

The length of life of animals seem predeéérﬁined.
The cat lives about 15 years, a dog about 13 years, a horse
25 years, blue jay 4 years, plgeon 35 years, dog-fish 2 )
years, sturgeon 50 years, turtle 125 years. I give these.

exXamples to show the,ihfluence of heredity on aging.

. . + A} ’ .
The life expectance in various countries varies con-

- siderably.. In Africa, in most areas, the average life span

is about 35 years. In South Africa the white population

averages about 68 years while the black population averages

‘about. 46 years., This difference could be explained&in the
B . 5; .

type of medical care and nutrition the two groups receive.

-In the U. 8. the average is 70 years, Norway and Sweden

’

seem to have the best average, which is about 72 years. The

decgease in infant mortality, improved nutrition, and esxcel-

lent medical care is credited with the great increase in

life span.
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After birth we slowly become functional individuals.
In a highly civilized and complex éociety where educational
'requirementq are gfeat, ;n ind;;idual hay not become produc-
tive until the 20's 6r 30's., In a primitive spciety an o
individual can become productive in_his teens. An individual
remain® productive until some disease causes a functional
impairment. that prevents work activity. Some function
through the 60's and 70's, Some are old and impaired at
40, A teacher or physician is young at 35 but a football
player is old at 35,
| At the present time I consider aging to be due to a
disease or several diseases which gradually or suddenly cause
a loés of functional capacity. I will explore some diseases,
The eyes frequently show changes at aée 35 to 45;
There is a decrease of the elasticity of the lens and ability
to accommodate for near vision. Glasses correct this pro-
" blem very.well. It is. interesting to note that Benjémin
Franklin invented the bifocals. Cataracts are aﬁothér pro-
blem that occurs with aging. These are usually easily removed
but the eye with the removed lens has some functional impair-
ment, Glaucomé is another problem that can be controlled if
detected in the early state. Older people need more light
and sharper cpntrasts to help their visual problems.
‘ Deafnesy normally begins at age 55, When this factox
is added to the loss caused by our noisy society, we can ‘have
a considerable problem. People living under dquiet primitive’

conditions usually have acute hearing up to the 7th and 8th
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decade., Our noisy society (traffic noise, music, guns, jet
planes, machines,. dishwashers, lawn mowers) - frequently cause
hearing loss., The paftially deaf héve difficuity hearing a
speaker or telephdne convérsation if there is much background
noise. The partially deaf need someone té speak distinctly
~and direétly S0 they can utilize lipreading in-&ddition. in
an auditorium the deaf should sit close to the speaker.
Hearingvaids aré helpful. o
A important part of the senior citizen{s life-énd
all persons' lives is sexual activity and the reaction to
his sexual drive or lJack of drive. At age 25 about 0.4% of
tﬁé’m§lg population are impotent. At age 35 one peréent '
P . ) .
arelimpOtent.’ At 60 20% are impotent, and at age 80 about
80% are impotent, Loss of sexual abiiity'is frequently. ;
aSSociéted with anxiety and depression, |
Some of the causes of impotency ére.psyéhogenic
factors such as depression, the belief that aging inevi-
tably leads to sexual failure, pituitary faiiuré,'hypothy~

roidism, diabetes melitus, low testostersone production,

male climacteric, alcoholism, dependence on drugs, excess

work pressure and demands, fear of aggravatihg an illness
such as heart disease, and.a rejecting or ill wife. My
urological friends tell me that hormonal therapy is helpful
at times. Adequate control of diabéteé helps, cessation of
alcoholism or drug abuse and correction of hypothyroidism

* 18 also worthwhile, Diminishing an excessive work load may

be helpful. fTreating and clearing up a depression can help.

}

&
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The femalc also has sexual problems ih late life.

There are alterations in the menstrual cycle, ioss~of ability
to conceive, changes in the skin and breaét contour and
changes in the vaginal tissues due to estrogen failure, The.
vagina that was once so disten;ible that it could allow a
‘baby's head to emerge may become the size of a smal} garden
-hose causing painful sexual activity. The ability to con-
ceive, Qhether'a child is’wantad or note, is at least an
unconscious motivation of the libido of women. ~For those
women in whom this is the overwhelming incentive to sex-
uélity, the knowledge that pregrancy is no longef possible
'may negatively inflgence their.desire for sexuality,
Depression is élso common in the middle and older age'female
- and causes a loss of sexual drive., What can 'the physician
do? He should point out that the need for sexual grétifi~
éation is normal and not reserved for the young, and that
maturity can enhance the sexual egperienCe. Thelfear of
aging should be dispelled. Medical problems, depressions
~and ovarian-failure should be corrected. Iemale hormones
are of help becuase they prevent atrophy of the feméle
rgproductive tract.,

| I went to the Social Security ageﬁcy to‘find out
*the 1q§ding causes of disability. Another way of sayinq
los; of‘functional capacity and aging, They came in the
fbllowing order: (1) heart disease, (2) emphysema, (3)

mental illness, (4) hypertension, (5) osteoarthritis,




3

: 14
.1 * ’L ) '
(P) pulmonary Thec, (7) fhéumatoid arﬁhritis; (8) diabetes,
(9 aﬁa 10) strokes.
It is interesting'that of these, the leading cause

was vascular disease as were two of the other top ten. The

4

fundamental problem in all of these is atherosclerosis.

Arteriosclerosis is a lining of the vessels with a-
vellow material that‘finally closeshan artery or partially
obstructs an agtery.‘ Thié disease causes a iack of 05 and
nutriqion to thé involved tissues such as the brain, heart,
kidneys, and legs. This situation is analagous to the irri-
gation ditch'nourishing a field. It is is' obstructed at a'
'_point, everything beyond dies for lack of nourishment.
Atherosclerosis in this fashion causes strokes, heart
attacks, kidney diseése, and diseése of the vessels in the
“legs. If an individual has two or more etiologic factors,
he is likely to get some manifestation of atherosclerotic
disease.

The etiologic factors, or factors causing atheroscler-
otic disease, are heredity, aée, hypertension, blood lipides,
diabéetes, exercise, smoking, obesity, diet, and some feel
that emotional stress may be important. Theoretically many
of the factors can be altered by education, drugs, and using
preventive medical techniques. There has been tremendous
strides in recent years in hear£ disease with the coronary
cafe units eliminating death in heart Attacks due to irregu-

lar heart action. Also, the preVention'of crippling and

wdl
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fatal Strokes has been improved. Prior to strokes many get

warnings such as dimness of vision in an eye and humbness
or weakness of the extremities in the opposite side. Fre-
quently this is due to a narrowing of a vessel in the neck.
Some feel that 50% of strokes are caused'by disease of '
neck vessels. ‘The pulsation of the vessel is decreased
and a blowing sound can ‘be heérd by the doctor over the
digeasgd vessel in the neck. This is easily corrected
surgicaliy and'reéults in prevention of strokes and a good
progﬁosis. This diseasé also attackes the vessels in the
iegs and these vessels can be approached the same way.

The preventlon of arteriosclerosis through‘dletary
changes, drugs, cessation of smoking, decrea31ng stress,'
exericise, control of diabetes anékEYpertenslon, can pro- \
bébly be effected by changing one's life long habits..
Athéﬁosclerosis is the.greatest cause of aging and func- -
tional loss, and this can be prevented.

parkinson's disease manifested by tremor, rigidity,
and lack of movement has been found to be associated with
a dééreased chemical (dopamine) in parts of the brain.' The
use of a chemical called L-dopa has greatly improved many
cages. This drug is now- in general use, eliminating a ser-
jous cause of loss of function and aging. It is estimated
that there are one million with Parkinéoﬁism in this coun-
try. These are largely in the older age groups.

Arthritic dlSeases are not fully understood but with
drugs and new procedures the control of this pronlem has been

Q improved.
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.  Emphysema can pe largely prevented by the cessation

- or prevention of smoking. Some headway is being made in

educating the public.

- Psychological changes of aging is one of the most
important of all of the factors. There is some decrease in
ability to learn with aéing, but in’ many this is not really
great., Desire to learn is the greatest aid to learnlng.

No one is ever t00“bld to learn. If minds are kept active
through exercise of intellectual and eneative imagination,
outstanding accomplishments can occur in the 7th and 8th
decades, lelng for occupatlon usually decreases with age,
however, a survey of people out of work showed 70% felt

- that they would be happier if they had a jbb;

. ’ The environment is very &mportant from a psycholo-
gical standpoint. An important part of our ‘environment is
the political'syetem under which we live., Aas far as I
know there has never been any study to determine under
what t?pe political system pbeople do better as measured by
hard facts such as incidence of suicide, tendence to be
pathologically dependent, admissions to state ‘mental hospi-~
tals, functional and life span, crime rate, ineidence of
emotional illness, illegitimate rates, degree of narcotic
end drug addiction, alcoholism and general standard of
living‘ Of course, my personal choice is a democratic and

free society. The choice of political systems in a free

gociety. The choice of political systems in a free society
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depgnés not on objécfive thinking, but on emotional factors,
indiQidual experience, and dependency needs,

' The socialized system with its multiple rules and
requlations offers much more for the older citizen; however,
it tends to produce patholoéical d§pendency states. Many ,f’;’\<
who reach a given age ®ease to work and funcﬁion becuase they
can regress and be cared for by their pensions and social ,
security. The government cares for them quite the same ws
a child is cared for by its parents. I know of no solution
to this problem since there are many who have normal dépenff
dency states ﬁhat are not self-induced or pathological and )
these people need heip. To force all into this state may be
unwarranted. To cut off Social Security and pensions because
of work activity is probably wrong and not réasonable to
those with desire and motivation. To wérk they need praise,
self satisféétion, and some honétary return. If one is
rewarded as well whiléfnogﬁwﬁrkingf a big part of the motix\
vation for work is lost. Those who seek retirement are
many times those who never liked their-jéb in the first
place. They also may have excessive dependency needs and
a desife to regress and be cared for prematurely. These
people frequently become depressed, despondent and iose
. mental aéuity. These are unhappy, hnprqductiVe beople who
don't feel wanted and have nothing to live for. This is the

same situation that occurs in the middlé-aged woman who no

longer feels needed because her children have grown up and
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become independent. ‘Frequently, a job or some civic duties

will cure this situation. Lo

Depression is ver} common "in the elderly. They have

. 1ost their children, JOb$, youth, ability to reproduce,

sexual drives, looks, physical capacities and no longer get .

. ~ . : . R ,
Pleasure from anticipation of the future, Some of the '

A

symptoms of depression are fatigue, lack of ambxtion, cry1ng,

loss of mental acuity, 1nability to make decision, insomnia,

~pre0ccupation with bodily functions, loss of sexual des1re, -

suic1de and loss of interest. We now have chemicals that

can alter thé depress .ve state; however, this is of little

- value unless the environment and activities aré changed.

These changes include work act1V1t1es, studying and learn-

ing, hobbies, partic1patlon in community affairs, exerc1se,

both mental and physical, and the realization that the indi-

o

‘vidual is still worthwhile to soc1ety, &

I have touched the surface of some of the problems
) .

of aging. Medically, we are making progress, and I feel

sure the life span and functional span will continue. to

increase. I am not sure that we are approaching the psycho-

© . logical areas correctly. I am against mandatory retirement

-at a given age when a person is capable and willing to work.

I am oppOsed to pen31on plans that penalize those who work. -

I don't 11ke the cultural tendency to reject the aged.

I feel that earned Social Security and earned pen- , .

sions should be allowed at 1 given age and not held back




.productive. Chronoloygical aging should@ not determine retire-

b
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if the individual works, for this is a penalty for being

ment dates, We should do all we can to prevent pathological

" dependency statzs that are so self-destructive.

Medicine:should do its job by continuing to inform
the public on how to prevent disease. We should be oriented
» .
more to prevention. We should not stand back and later

attack the cata§trophies such as-stgbkes and heat attacks’

‘atter they have ’occured. Many times there is not much to

salyage. ‘Medicine should do all it can to become generaliy
available and keep people productive. We need nore nursing
homes and general living guarters, specially designed for

the aged. Perhaps these should be built by the government

such ég state mental hespitals are at this time.

.

We now have 20 million people over 65 and much needs
to be done fbr this gfoup.
, , ) ) Nl

(A1 address given by Dr. Thigpen at the Spring, 1971, Institute)
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THE PSYCHOLOGY OF AGING
by

Neil W, Coppinger, Ph.D. - '
Chief, Research Unit on Aging : .
Veterans Administration Center it

Bay Pines. Florida A

0ld age is .not viewed favorably in our society.
Tuckman and ILorge (13) in one of their séveral studies of
éttitudes toward old persons concluded that old age is saen
as a period characterized by economic insecurity, poor.
health, loneliness. resistance to change, and failing phy-
sical and mental powers. These commonly held, stereotypéd
notions are a major problem to be understood ‘cnd dealt with
when we bégin to concern ourselves with helping older ber—
gons to functidn more adequately as competent. .and cuntri-
buting members of éogiety.

The purpoée of this paper is to examine how we in the
soqial sciences may have contributed unwittingly to £his wa;w
. of viewihg aging and how we are now attempting to show that
age per se may explainh very little of the behavior of older
Ppersons. Some social scientists have gone so far.as to'sug~ "
gest that old people are the victims of an agism kind of
thinking whiéh is not unlike racism in ite charéctefistics

and consequences. Sheppard (12), in wnitihg about the _ ..

- employment of older workers emphasiZes that age per se may

20
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be inapproptia&e,.misleading, and an oversiﬁplified concept
when used tao explain the performance differences among'Hae
gréups. He goes on to say that differences due to age may
be minim91 when one accounts for differences %n health, Zdu—
.cation, past e#periences, and .attitudes of older persons
toward themselvés. L

The implications for such a position are rather pro-
found and warrait elaboration. No one denies that instances
of health problems and chronic digeases increase with advanc-
ing age. Likewise, we know that today:s ol@er berson has. |
not had as much formal education as today's youth. It'is
also fa%rly cemmor: knowledge that many older Persons have
chronic econcmic problems especially after retirement on a
fixed incowe. Many of them do not have sufficient income to
purchase adequa%e housing, adequate food, or necessary medi-
gal services. Many of them-are‘anxious, depressed, and
lacking in self-confidence. .But the fau¢t that there is
an increasing fregquency of these kinds of problems associ=~
ated with advancing age does not in any way imply that they
are the natural consequences of aging. Most of them atre
situationally aetermiﬁed and are therefore remedial. By
definition, aging is coricerned with the systematic and
reqular changes which cccur as the person lives through
his 1ife span., It is ordinarily giewed as a normal process
uE chanée. At the present, it is inevitable. Breakthroughs:

in the biology of :*¢ may make it possible . for man to retard
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‘his aging, but for now, we much assume that the clock does
not slow down as it ticks away man's allotted time. To
attribute the'multitude of age related problems to the

natural consequences of aging is to ignore the increasing

ALY T

resegfcﬂ literature'which shows that aéé differences at the
behavioral level afe often timés minimal when one accounts
for differences on other dimensions,

I'have-already agreed that we do not now know how .

-~

to delay aging, but we do know how to solve many of these:
other age related problems. He ith can be improved by more
available medical and rehabilitatioq services. Economic

3

status can be raised. Remedial education can be introduced. | b
Negative attitudgs toward old a&e can be tered. Society
has only to decide that the problems of J:j\agé enjoy suf- ‘
ficient prigrity to warrant the ﬁime, effort, and money

which would be required to make these,remedial and preventa-
tive changes.

In many instances, age is an 'irrelevant variable

‘wheh one is planﬁing programs of education, retraining, and
.even rehabilitation. QTo use it as a crigerion for exclusion
from remedial programs is an example of the practice of

agism sé~c0mmonly seen in today's society. |

‘ T will return to this point in a moment, but will

now digress to offer some reasons why much of the work in

the psychology of aging haé contributéd to this agism atti- .

tude. The main reason is that we in the social and beha-

vioral sciences seem to be more interested in averages yather’

| ERIC o az
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than individual differennes. Consequently, we speak of the

aged, or more euphemistically, the aging, as though old

people .are a homogeneous group. ~In point of fact, it is .

almost axiomatic that increasing age is_characterized by

ificreasing individual differences.

Research on the psthoLogical aspects of agin; is
relatively new. Most of the work has been accomplished since
the end of World War II. Before then, the gmpirical basis
for what we know about people was based on studies of chil-
dren und the two-legged white rht:; the college sophomore.
Reéearchers began to ask if these findings on young peoo;o

held true for persons aurﬁng maturity and old age. Ini-

tlally, we were prlmarlly concerned with young~old differ-

.ences. Were there any? The typncal study compared a group

of young people, usually deflned as being under 30 years of
age, against a group of old people, usually defined as being
over 65 years of age. Sure enough, the older groups were
dirferent. They usually appeared as deficient on most psy-

chologlcal ‘variables when their performance was compared

agalnst a group of young people. We somehow paid little

R

attention to the overlap; some old persons performed as well
as the young and some youhg persong performed as poorly'as
fhe bld. But the mean difference was statistically signifi-
cant. We had scientific évidénce that the old were defi-
qienr in comparison‘to the voung. These findings found

their way into both the scientific and popular literature.

4
)
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.They provided a scientific'basis for the stereotyped atti-
tude that old age is chara;terized by faiiing mental power:,
v This picture is now- changing. We are now learning
' fhat_old people differ from the young in ways in addition to
the accumulation of birthdays. Data from longitudinal stu-
‘dies &re also geglnnlng to appear in the llterature which
suggest that age changes are not as marked as age differ-
erices, One is studylnq age dlfference when he compares two
groups of different ages. He,is spudying age0changes when
the same person is studied for severai years i a longitu-
ginal design. Thus, much of what we have been 'saying about
aging'may have to be modified as we bétter appreciate how
age differences and age changes are not necessarlly the same.,

I wish now to review with you some of the recent
research which supports the position that age per se may be
- making a miﬁimum contribution to.our-understanding of the ,
performance of older pe..uns.

The physical health of the older person has a pro=-
found influence on the behavior of not only the glderly,
'bQF'QPe young as well.» What is ‘the differenée in the psy-
cholngicalfkehavior of persons of equal health staéus but
who differ with respect to age? A few years ago a study of
healthg old men and healtlly young men was carried out at the
NIMH (3). Health was deﬁined ag the absence of disease or

illness based on luboratory procedures and competent medical

examinatibn. " The 61d'men lagged behind the young in their
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psycﬁomotor behaviof. They were slower, "but they‘earned
highér séores on tests of infcrmation,‘comprehension,.and
verfalization. These inveétigators found no evidence to
support the popﬁiarly held opihidn‘that impairments in
memory anc learnihg‘abilities are the"normal consequences

of aging. When learning impairment does exist, it is likely
the result of some prior incapacity or debilitating health
‘change in the individual(l). Other investigators (5) have
shown'that persons withucardiovascular disease also per-
form less well on psychomotor and intellectual tasks. |
Reversals in elevanted cholesﬁérdl levels in the blood have
been'assoéiated,wiﬁh older persons‘ improvements on certain !
kinds of intellactual tosks. (11).

. Education is another important variablé which affects
the ihﬁellectuai behavior of older persons. An extensive
énalysis of one oonur better tests of intelligence-reveals
Ehat more individual-difference is associated with differ-
ences in =2ducation than witthifferences in chrdnologicai
age (4).

As noted earlier, one of the éémmon age sterebtypes
-saysa that the older person 1s?$et in his ways. One inVesti-
gator suggests that this may be related to their attitude
toward learning. As the years go by, the old ‘ person tends
.torsolve problems on the basis of what is alre dy known énd‘
is not inclined to Ehange his approach. But th s.intellec~ v

tual rigidity is related also to %he_person’s initial level
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of intelligenqe, the extent of his formal educaticn, and the

" number og years that have passed sincé school was attended.=
. These studies are bat a few examples here cited to

suggest a host of_non—age”variables that may be responsible

for those-+Jifferences which'we_ﬁavé trad}tionally Ehought

to be the consequences of aging. Let's tufn now to the

results of work coming from the longitudinal rather th$£

cross sectional studies of aging.

Most research on intellectual changes associated

_with aging has used a cross sectional design (14). The
'reéulté generate a'cprve which shows méntpl abilities tb

reach their highest level during the middle of ﬁhe.seconde

decade of life. It begins to éall shortly thereafter and

progresses downward inﬁo old age. The longiEudinal studies

which have recently begun to appear in the literature reveal

that these age changes are not nearly so pronounced when
‘the same persons are studied over a several year period.

For éxaﬁple. oneninefyéérstudy of persons past age-60

found that intelligence wa;“quite static across this period

(9);_‘Anothér 3l-year follow-up of World War I veterans (9)

found that there was some decline but it was not nearly so

‘Pronounced as earlier cross Seétional studien would have
predicted.
Anhother aspect of the lengitudinal studies is most

.eXciting., fThe results are only tentative but it would

appear that changes in intellectual behavior during later -




. 27

life may be predecessors of active somatic disease and tge
probablg rgmaining length of life. We have long known that
tést pe;formance associated with brain patholoéy was differ—
ent from that assqqiated with normal aging‘ﬁlO). In several
of the longitudinal-studies (2, 8, 14) it was found that the
test-scofes of-su;vivors were muéh superior to the non-sur-
vivors. That is to say,'those pefsonsnwho had died or who
'&eré_too i1l for subsequeht reﬁesting had lower scores than
those who were still .alive and healthy.. This sugéests that
perhaps in séme instances we could bétéér undérgténd-aging ‘
if we viewed it as the time remaining. before death rather
than defining it‘as'the Hiﬁe since birth.

Thus far, I l;lé.iVé made several references to int.e.l- o
lectual changes in oid age. ﬁerhaps we_should paus‘e for a
moment to examine some of the iﬁplications of this word. *
Most of us in'psychoiogy and education feel reasonably com=-
fortable with the concept of intelligence. We know, for
example, with other things being equéi'the brighter the
child the furthér aﬁa easier he will advance in school., .We
use it as a predicﬁor of acudemic success. Many of us equate
or operationally define intelligence in terms of the numer~
ical values of the IQ. It is a unitary concept: we ask how
intelligent is a given individual. I do not wish to get
inté the pros and cons of this question regafding its vali-~

dity with school age children, but would suggest that intel-

ligence as measured by a single score on an intelligence

u'd
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‘test is not especially useful in working with older pexsons.
.The IQ does not tell us too much.

‘What is much more important are the relative étfengths
and weaknesses as reflected in variations among the several
subtests within a given intelligenEé test. The Wecﬁsler
Adult Intelligence Scéle has eleven different subtests.

Half of them tap verbal skills while the other half place

- more emphasis on perfofmance or non-verbal skills. -Thosé

subtests whicﬁ empﬁaéize information, verbal cémprehensﬁon

and -arithmetic operations tend to increase from 20 ‘through

60 years. Declines, however, are seeg,in subtests involving

spatial perception, arrangements of geometric fqrms.and. .

decoding tests.' What this means is that there seem to be -

changes in the pattern of subtest scores as one advances .
in age: some tests increase while others Jdecrease. Thus,

the IQ might remain the séms while there is a significant

-

shifting in the patterning of\ghe subtest scores which con- ' L
: { B

tribute to the IQ value. i AN : ://‘
It has not been mj 1ntentldh‘to provide you a com-

brehensive review of all the psychologlcal changes and

differences associated with aging. There are already excel-

lent reviews of the material easily available to you. May

I juggest for example that yoﬁ obtain a four valume series

entitled Working With Older People (i). It is published by

the Public Health Service and is available at a very nominal

cost., Volume II of this series offers excellent surveys

3¢
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of what is known about the biological, psycﬁoldgical, and
social aspects of aging. It has not beén my intention to
try to reduce these materials to a one hour superficial
summary My message has been a simple and singular one.
.I have suggested that averages-and stereotypes are not very
valuable in either assessing or explaining the behavior of
oider peréons. Health, motivation, and:education are but
three examples of variables which ﬁuét always be considered

when one attempts to understand and plan for the elderly.

<
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SOCIOLOGICAYL ASPECTS OF AGING
by
Lester M. Sielski, Ed.D. ACSW
Assistant Professor

The Florida State University
Paul Weiss, a Yale professor of philosophy, has writ-
tén a book called "Sport: A Philosophic 1nquiry.ﬁ out of ‘
this book, I have taken a‘definition which is significant to
athletes and to thg agiﬁg population. The wogd defined is
rhythm. "Rhythm," for Professor Weiss, "includes the inter-
lacing of movements.with rest. . .it keeps abreast of chaﬁges
in what is being used and‘what is being faced. 1In effect,
therefore, it is a sign oé the degree of harmonization that
has been achieved by one-sélf and exﬁréssed in activity." ’
And what is a more signifiéant Iivihg example of
_this definition than life itself with its creation, growth,
united living, procreation, échievemen%, intersﬁersed joy,
and eventual aging. A '

For the purpose of this paper, I would like to pick

”up l;fe at the time the young couplg“has just been married.
It‘s a.time o?jhappiness,.a time of 160king for&ard, a time
of movement toward chanéé and the understahding of what is
being Eacad. It is the excitment of a.satiSEYing job, the

ﬁurdhase of a house and filling it with furniture. And

. 8
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" eventually when a degree of harménizatidﬁ has been ashiev?d,
then there is the creation ;nd the‘formation of a happy

family. And so the rhythm of family.living goes on for.the
ﬁgxt ten or fifteen years: promotions, increased‘respon—
sibilities at home and at work, growing.achievement,~beriods :
of rest and growth of ihe family with its success and small

B disappointments. fThis-is a happy time for the whole famlly

. for there .is unlty amongst its members. fThere is a bond
that keeps the family strong and happy. The parents,‘tpo,

" have a happy, securebfeelinq,for after all, they have achieved -
a certain status in their community. Theyhhad'groduced-a
happy brood of children and had provided a standard of liv-'
ing for them. The man of the house alsé has received fut-
ther satisfaction because of his adwgncement‘in business or
»in his work. And, he feels this plecasant rhythm of life

»

will continue forever.

’ ¢

Then the first blow falls which almost shatters this
happy life. And what shattets this happiness? The daughter
or son leaving for college, or the éldest son being drafted
inﬁo the military service,=0f the teen-age daughtér getting
married. Once the magic family unity has béen broken, it
can.neyer be repaired again. Thé father begins to realize
that a gréat‘deal of timglhés passed and that the years had ’

‘piled up on him. As the next ten vears pass, there is a

repetition of graduations, marriages, and anrniversaires. .

With years racing toward the 55th birthdav and in clear
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view of the 65th, the man of the house comes to feel vulner-
~able. His work production has peaked and the younger members

of the company are giving him more competition. The once

lovely hoﬁée looks a little dated and the rboms that had
been.so crowded are now ever so large and empty.

These are the small, cumulative emotional.blows.that
fall up5ﬁ,the father as he reaches 65 and the most d}fficult
blow of alllfallsAwith retirement. It should be noted that
our'Américan society does ho£ look very tavorably at those
who are not engaged ip productive work. Those who‘work.
who produce, those who achieve, these are the admired people.
_ S0 a man who had beep the head of a large corporation, who.
had responsibility for thousands of emplofeés and miLlionéf
of.dollars——after re?irement'finds himself in an unenvia- .
ble position as béing just retired. One day he had the
ability and resources to direct ,a hugh enterprise, the. next
aay'he retiﬁeg.and_he's jus£ anotper persdn who had passed
his-retirement’déte. ' : "

Along with the aging process just described, there
is another bhénbﬁeﬁbn at work and that is change. And the
change tha'. has occurred in the last twenty vears has
affected all of us individﬁally‘ Thephan who is sixty-five
today wus probably borﬂ'in a small town. buring his eariy
life, he walked to. school, walked to church, and walked to
‘the yrocer.: the bhtgher and the cobbler. For entertiinment

he and his companions had the open fields, the woods and
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the strcams. As ‘he left schnol at an early age, he found
employment in a local business or factory. He also walked

. to work which began at 6:00 a.m., and returned home at 6:00

p.m., cften carrying discarded packing case lumber for his
.wife'slwood~5urning stove. He also worked six days a week{r
On the seventh da?ihe relaxed with his family or visited
with friends. His entertainment revolved arccnd the lodge,
_the firemen's picnic. the church social and an occasional
stage play nut on by 1t1nerant dctors. The.movics were just
' beglnnlng. He read about Marconi and the radio, and tele~
vision was an unknown.word. If the family wanted to visit
relatives in the large city, the mode of-traﬁsportaticn was

the train. To tell his relatives that the family was com-

ing he telegraphed. the- Lelephone was still only in 1lmlted

use. The automoblle was just beginn.ng to be seen on the
" dusty roads. - Horsé;drcwn vehicley were more popular.
In the home, the housewife hac to contend with a -
'wacer pump, cocl stove, ice box; anhd hand‘laundry. There
were no convenience foods or boxed cakes. No detergents or
 synthetic fabrics to make wash day éééy['“sﬁé;wés‘é“ﬁéﬁééiw”'""
‘wife in chc true sense of the word tending ccbher brood,
cooking, washiig, and cleaning. Her sccial life revolved
around her neighbors, relatives. and church. .
What I'm trying to emphasize “ere is the relative&y'
simple life that prevailed in tne years prior to 1923, ' fthe .

tempo and rhythm were slower and easier. Although here I

L1
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must say that life in every period had its crises and excite-

ment and’ that making a living and providiné for a family was

never easy or simple. Gradually the tempo of life picked

up and roared to a prosperity that was never known before in
the United States. The great Depression brpught to the head
‘of the household great caution which even in the present
pfosperous years he was unable to shed.

The greatest change in our life came.du:ing and
directly aftér World War‘II. There has beeh more progress
in the last twenty years than in gil the prior years of
our civiligzation., |

. Theielderly breadwinner at the time of reaching his
golden years of retirement is cauéht up in thié tremendous
. : changef Often he doesn't understand it and seldom can he
change to keep up with it, Adjﬁstment to the present tempo
of life is difficult for him, and what compli ates his
.later years more is the life process. He and his wife find
theﬁselves alone, their children married or living in the
big éity, their friends dying or moving to the suburbs,
while strangers with strange accents move.into his old
~neighbrihood. His church, which he knew so well, has also

chianged or moved to the suburbs, too. The familiar shops

¢ and shopkeepers have also gone and in their place the glit-
) .
tering but impersonal supermarket. 'The streets that onhce
y ,
= . bore leisurely moving traffic of horse-drawn vehicles,

bicycles and early vintage autos are now f£illed with shiny,

gpeedy, hiyh-powered gports cars. It is the era of the
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young and sporty generation. The emphasis is on youth. No

v

one ever mentions the elderly or the old and no one ever

thinks of dying.

So the elderly person, as he reaches his retirement
years, has to contend with the blows put upon him by life
“in the rearing of hls famlly. Simultaneously, he has to
contend with the complicated and quickly increased rempo
of daily Iiving. And, as he reaches his "golden years" he
. flnds that no one really wants to be old—the 1mportant thxng
is to be young, ‘

One'other.important develobment which troubles our
~ elderly peopie,that is the changhmgattitudes of the yogpg
people towards authority, marriage, sex. and the use of drugs.
They can't quite understand the mini~skirted.girls and the-
bearded, longhaired men demonstrating ¢t college campuses}
They can't understand the pot partles, use of drugs, or the
happenings in which young people participate. Wwhat were
the older man's thoughts when he saw on T. V. the Harvard
University Commencement Hxercise 1nterrupted by a member
of SDS who harangued the audlence? (What were Q%ur thoughts?)

There are some things that mouecrn technology has
developed for the benefit of our aging populatinn. Modern
technology and production methods have made available bet-
ter nutrition and- excellent medical facilities so that older
people are in relatively good health, aAnd a thoughtful
.goVernment has seen to it that most retired workers have

gome income, if they had a little more income they could
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manage financially very well., And despite the fact that this

is*a youthful generation, the young peaple do have a concern

for the old, - ¢ w

As the'elderly person is-faced with ‘a multitude of
adjustments to his advancing age, his growing needw. are
becoming known to every segment of our society -and to every
echelon of our government. " The elderly, their relativeélh:

. their friends and concerned citizens are looking to the'

) communmty——whe*her a city, v111age or town--to provide the,
resources to neet .their needs 30 that they can live their -

retlnement vears in happlness.' P o

I often ask my young students what do they want out
of life? fThe ansner: seoufity, status;'a hepby social
environment. When I tell them to be more specific they
answer: a good paying job, education. marriage, a home,
furniture, children, travel, leishre time, new automobile,
clothes, good health, sﬁ%fitual enrichment, companions, and
friends. Some mention gieqng leadership in doing good
deeds, some mention concern for the welfere of all oeople.
Some want to be involved® in making this a better world to
live in. ,

Then I ask them what do old people want out of llfe? '
And as they answer they begin to realize that the older, too,
want a good home. furniture, financial securdty, ¢lothing,
good health. an opportunity to worshlp god, an’ opportunity
to help others in the community, in fact they want everything

hat the young{people want except for one thing and that is
. ' ) '.I'_ . “ .
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children. And even there they can meet this want by being
foster parcnts. As the young people seek happiness so do

¢

the old people but somehow it is more difficult for the«

senior citizens to find this happiness. ‘ . ;
When I take my young students to convalescent homes;
old folks homes, and the geriatric wardsadf\the State Hospi- ‘
tal, they are often appalled and upset ‘at what they see.
Their hearts go out to the old institutionaliéed person.
Théy come back to the classroom filled with questions., Why
do the older people have to spghd their remaining years in
idle waiting? And this is the guestion we have to ask our-
selves., What can.we do to provide for the needs of our older
c¢itizens? Their needs are: activities for leisure time,
social living, employment. education, good housing, legal
information, companionship, good medical care, social work
and vocational counseling and often financial aid. Mee%ing
some of\these needs for the aged person means the differ-
ence betWééh living a happy, Jseful'life and existing in
idleness in the State Hospital or nursing home.
_ In providing for the needs of the eldérly‘wéhggguhéipwumpwﬂw
them keep abreast of the changes in what igibeing used and
what they have to fade so that they één effebt a degree of
harmonization in themselves and express it ip their activity.
So far this presentation has\éiscussed the successful
working man who has been able to provide satisfactory finan= s
. ¢dal support to his family. 1In retirement his social security

payments combined with savings and a pension provide hin with .
. ¢
Q . .
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financial security. His education and his social and cul-

tural contacts have gomewhat prepared him for retirement.

i But what’ of the culturally deprlved m1nor1ty° What of the //;w

poorly educated° The poorly pa*d° What about the eliiﬁ;vw”/y
who have never been able to accumulate sav1ngs and/égen
now are living on marginal iﬂ;Bme? What_about those who are

i1l and cannot afford medical éntion? 1Is it too late

to open the books them and help them acquire a new skill-

ﬂﬁgqxhat”fﬁg;ﬁEan work and participate in the new prosp¢r~'
" ity? Is it too late to help this group devélop creative
art skills? Shouldn't this segment of our society have
décent housing, adequate medical care and income that will
proviae their needs? '

The answer isresouﬁdingly vEs! and responsible indi-
viduals ‘in every commuhity should give support to the social
and educational institutions so that this minority can also
find contentment and happiness in their retirement years.

° t

‘I would iike to conclude my address by offering

3

some suggestlons on keeping young. These suggestions have

come - out of many dlscu551ons w1+h young people on the sub=
ject of pg;ng classified as old. To stay young you have to
have a mind open to change, and to be able to change oneﬂs

ideas, concepts, and taboos. You have to keep abreast of
" the current events and be able to relate to them. You have
to feel and think young, be pleasant, be enthusiastic and

keep: irf style. You and your agencies can help many senior
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A citizens'stay young and in the process you will stay young

too.

"——%An*addrésS“given—by—DrTwsiéngimat‘tﬁé“JﬁﬁéT‘1969,'Inst1tﬁEéT”M_ T
Dr. Sielski is now Coordinator, Social Welfare Interdisciplin-
ary,at University of West Florida, Pensacola.) ' T




SECOND CAREER PLANNING' FOR OLDER ADULTS

by

Irving L. Webbe\\ Ph.D.

- segond career? Why should we assume that second‘EE{eers
:\

Professor of Socmdlogy
University of Floxida
\
\.
\

Need for the Second Career \\

~ N\

It may be worthwhile to begin by asking:\ Why a

ar esirable? What kinds of benefits should»come'f}om N

secong careers? \\§

The most basic reason for the second'career is that
it should.mean remaining in the mainstream of life. For- N
menly, the elderly had an important and secure place iﬁ’
society; they were grandfathers and grandmothers,'they
often.retained control of family enterprises, they continued

to direct and were looked upon as wise and long~experienceq

. persons. In the extended family'of, say, three generations

and perhaps brothers, sisters, auncs, uncles, cousins, the

older people had a plaCe whlch they and everyone else recog—'

nized and valued. The passing of the older and more tradle*v“qu*
tional way of iife hag largely taken away such roles. 1In

fact, with the transition to modern society, the erosion of -
family-centered roles has tended to make work roles more and

more sjgnificant in filling the life space of the older pex-

son an& giving him a sense of worth. Therefore the loss

41
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of the role of employed worker has much more serious conse-

quences than before. Hence, to finish a work career means

to enter a kind of limbo in which meaningful roles are
lacking. '

.

Some of these ideas were set forth systematically
some years ago by Havighurst (1951: 12-22), According lo
his analysisjwork has the foliowing meanings: a basis for
self»respect and sense of worth; a source of prestlge or
recognltlon by others; a locus of ‘social part1c1patlon, a
source of intrinsic enjoyment or of creative self-expres-
sion: a way of being of service to others: a way of makin§
time pass; a way of earning a living; and a heavy and

3

" unpleasant burden. .

In the field of social gérontology two .opposing
theories are being argued as to what is the nature of suc-
cessful aging. oOne of these, knowq as the theory'of
disengagement (Cumming and Henry, 1961), holds that people

. Who adjust satisfactorily to the aging process go through

a gradual process of wlthdraWal from thelr relatlonshlps

Wlth others, constriction of thelr interests and activi-
ties, and modification of their personalities in the direc-
tion of self-centeredness. The publication of this inter-
pretation.a decade ago evoked angry growls of protest from
the many gerontologists who believed in the implicit but
fairly well«defined theory that éuccessful aging consists

of remaining as one grows older as .much like his middle-aged




self as possible, The last word on this matter has not been

said by any means. But it can be seen that retireing to

_nothing in the way of meaningful roles would accord very

well with the dlsengagement idea, while xeeping 1nvolved
in life through contlnuatlon of an establlshed career or by
a Second. careér would fit the activity theory.
. . As \a ﬁ?ﬁ%er of fact, there are findings from research
conducted by se:?ar'géientlsts that tend to support the
act1V1ty theory, indicating that losing major so;1al roles,
including that of worker, has undesirable effects. It has
been demonstrated, for example, that the general level of
. activity is higher for older people who are married, live
hear relatives and friends, have lived for a long time in
. .the same place} and'arelemplOYed (Riley and Foner, 1968:
419-420). Moreover, it has been found that satisfaction
.with life is greater among older people who are still work- K
ing compared with those aiready retired; this remains true.
even for persons whose health and socioeconomic levels are
similar (Riley and Foner, 1968: 350-351). Other investi-~
gations have made it clear that peoﬁle who are retired are
more likeiy to feel old than their counterparts who ave
» still employed (Riley and Foner, 1968: 305;; and since it .
is generally true that being old in our society carries a
stigma, this research.result probably means that the retired
¢ are less hopeful, less saticfied, iess "adssted" to life

around them than those still working.
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'~ Recently Palmore (1969) has reported findings that
appear.to make it even more important that certain key social
_rxoles such as meaningful work be continued. On the basis of
an analysis of data about volunteers in the longitudinal,
interdisciplinary sﬁudyAcf aging under way at Duke Univer-
sity, he concluded that work satisfaction is positively
related to longevity: more geﬁérally, he found that ais.
"evidence suggests that maintaining health; mental abilif
-ties, and satisfying social roles are the most impcrtant
factors related to longevity (Palrore, 1969: 108).
A secgnd\career also is important from the viewpoint

4]

of qqmmﬁnity and society. Older people constitute human
resources;7tﬁey have spmething to give to their fellow man.
If we sideline them, that is, if we keep them from per form-
ing 5obs of some kind or providiné services to otg;;sf then
we prevent them from contributing. This is to a large
extent the situation that exists today for the peopleiwho
reach tpe age at which the& are forced to reti?e from'their\
customary work. Now, we can look at this from_the point of
v*. of the elderly person whb is affected, but for the
moment I want to direct attention to the societal point of
view, o

A society has a definite and limited amount of man-

power available to it; at any given point in time, there

are exactly so many people able to do work: and these poten-

tial workers have knowledge and skills that we can classify

in terms of the contributions that can be made toward doing
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necessary jobs. People who are in the older years consti—ﬁf

tiite a part of this pool\pf manpower . Theréfore, in the

degree_ to which we as a society do not make use. of them as

: 5

workers —we are squdndering a portion of our human resources.

The question then becomes, Do we neéd.all'of.this manpower?

As anvaffluent éogiety, do we havg such a great quantity of

human resources of such high level that we can afforq%not

to utilize part éf it? My ansWef to these Questions is .

quite categorical: we in the United States néed to take

,aanntage of all the manpower'we can get. It is hard for 

me to see how the abswer can be otherwise when we look about _

. at the seemiﬁél?}oyerpowering social problems that surround

us ang at times seem almost to pe smoghefing us. To put the

" : ﬁatter in other words, the more manpower we can bring to

bear, tbe more we should be able to do.to raise levels of

living, elminate inequalities, and enrich the lives of ou?

'people. y R
A third reason for pushing for second careers is thaé \

o

this is a means of keeping all the people in our nation inte=

grated in the society. as a whole. Obviously, this is related
to what I said earlier about the appa;ently close relation-
ships between having impoftant social roles and being

. ‘satisfied in old agé, but in this case once again I wish
o focus upon the coﬁseqUences for the society rather than

¢+ ° the individual. As sociologists, we seé a total society as:
one great social system made up of 1ntricaté1y"interre1ated

]

subsystems. fThe various subsystems are comprised, of course,
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of people who have-defined social relationships with others
P f ! N *
%n the system. A good example of this is the nuclear family,

;mposed_gi;ammannied_pain_andftheinnqhildten4_all_the_mem:_~_u__ﬁ.;._.

'bers are tied tegether in relationships that involve both =

+

rights and privileqes.

- Now, the biggest social system we know, the United
States as a totallty, can work well only if all the smaller
. soc1al systems of which it is made up do thlngs—-technlcally,
perform functions——that contribute somethlng esgeatial to
' £he systems on the next higher level. When this situation
.‘does not brevail, we are 'in trouble-—as we are in terms of
the racial and ethnie minorities, the poverty-ridden, and— o
tto some extent, atvleast,{—the youth. The same reasoning
applies to the elderly. If we exclude them from key social

‘Koles, thén we are excluding them from participation in the
{ - :

society and we have a socially unhealthy and potentially
dangerous.situatien. In-othet words, we have in that case
failed to integrete successfully in our social system a
_w‘yetyvsubstantial segment—about one tenth—of our population. ‘
Oon the bhasis of what hes been said, it seems clear
to me that helping people devel op second careers iy both
worthwhile for the persons and advantageous for the com-
N%mﬁﬁ ity and society. But it hae to be admitted at the outset ¢
that ét is not easy to. do. Therefore, it may be useful to

“take a ﬁé@'minutee to deal with the questionh, What are the .

- obstacles to secnnd careers for .the older person?

36 . | g
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Obstaciqg

?oor hgaith and physical §pd mental disabili%}es may
stand in the way of a second career, of course, but the
influence of thie factor should not be"overestimated. Dur-
_ing the period 1965-1967 the Na@tilo.nal Health Survey rrvealed
'that\él percént of those aged 65 and over had no 1imi£ation
of moblllty, even though 67 percent of this nonllmlted
group did have one or more chronic conditions (U.S. Depart-
ment of Hecalth, Education and Welfare, 1970: 7). 1t is
alm%§t'certain, in-addition, that a large majority »f the
19 percent who‘werg éisabled were concentrated in the higher
ranges of the cld-age category. To put it ;}firmatively,
even though deficits of heaith may be-an incapacitating
factor, about four out of five persons weyond age 65 are
not affected by this. A national éurvey of beneficiaries qf
- 014 Age and Survivqré Insurance some years ago showed that
the principal reason for rétirement given bg the former
workers was their inability to qontinue in employment
because af illness, accident, éhe infirmities of'age, and
other lncapa01t1es (stecker, 1955): these are people ‘who
w1]1 not be oeeklng a second career.

Another obstacle is what we may call "ageism" just
‘as we speak of racism and sexism. This marked tendency to
dislike, be hostile otward, or seek to avoid aging and the

elderly is a fact of our national life. For women seeking

employment, this factor begins to operate as carly ag age
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35, for men, not much later. Just why Americans tend to
abhor the aéing process and the aged themselves is not
entirely Elear} it has been conjectured that our long
ﬁational emphasis upon yogthf(lness as we pushed the.fron—
tiers westward could be related to it. Nevertheless, it is
true that the difficulties created by the adverse attitudes
are:real in théir consequances,

L The way in which work itself is ofganizaei cfeates
-anothe; impediment to the employment of oider Foea e,
including the p}ovision of second careers. i first
place, a sort of career Fattern is assumed: people enter
.Jobs at relatively young ages, progress through the organ-
ization (more or less, depending upon the opportunities for

upgrading and davancement), and finally retire at some

stipulated.agé in the neighb%orhood of 65%. C6hpiications
arise from pension plans also related to the career pattern.
As a result, business,lindustry, and government usually
find it hard to accomodate to hiring older workers; they
simply do not fit the pattern. |

Two other aspects of work organization in the mod;rn.
industrial society likewige impede older workers. TFor oné
thing, educational and occupational obsoiescenCe occur,
Rises in the average level of educational accomplishsment
give younger applicants a decided advantage, and changes
in technical processges not infrequently place the older

person at a disadvantage (Wilensky, 1964)., For anothet
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thing, the number of "old men's" jobs has been declining in

proportién to the number cf old men. That is to ‘say that o

older workers are found in greatest numbers.in occupations

that are either dying out or losing importancé, such as

.farmers, tailers, and locomative engineers. . ' .
But-pfobably the greatest obstacle of all reéides

in the older peoplepthemsglves. This is their marked ten-

dency t6 accept ungonsciously the prevailing-opinion régard—

ing their own worth.‘ And since we have already noted that

such gehefalized opiniony devalue the eldérly,‘this me&qéw

that they tend to devalue.thehseljes. Everyone who is aég *

middle age'or past thgt somewhat indefinite point in the '

.

life span has felt to some degree the.pressure of such

. uqfavorable_évaluations of himself, a.d the influence of
this factor undoubtedly is yrowing lecause rapid social
'and technological change brings apparent obsolescence ear-

lier than was true even one generatic: ago.

) Capacitiéé_of Older Workers .

]
Against the fpreqoihg negative factors, on the ¢ *

' . ‘ . .
hand, we can place a number of quite positive aspects. Sum-

o

marizing manys scientific studies, Riley and Foner have
noted:

- Studies under actual working conditions show older wor-
' kers performing as well as younger workers, if not
better, on most, but not all, measures. Thus, those
men and women who remain in the labor forece during
their later years are not making géuerally inferior
_contributions, d- ~wite their freduently poorér perfor- .
{ Egn?e under labor ry conditions (Riley and Foner, 1968:
6 . ’
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The authors go on to caution that what they say does not neces-

/sarily_apply-to all older people, but only to those remaininé

in paid employment, which undoubtedly is a group that has been
roduced by. attrition through the’years. Neverthelegs, the -
results of the variods studies are heartenlng. The§ further
'oboerve that older workers, even though they may sometimes
produce at lower rates, "Are at least as accurate and steady in
-their work as younger workers"'(kiley and Foner, 1968: 427),
There are great individual differences in the work outgut, .
with many older rkers surpassing . the‘average level of younger
workers. Mor ,éhere is no indication of- -any inevitable
bdeollne with age 1n\regular1ty of attendance, despite the
comparatlvely poorer health of older workers“ (Riley and
Foner, 1968: 429).' - l

Peoplo in the older ages have another kind of quality
that is not easily measured bu:, in my judgment, is real and
important nevertheless., I amiroferring to thoir superior
;judgment and to the greatervmaturity that frequently enables
them to deal with problematic conditions more sens%ply, more
calmly, and more'adequately than would be true of many _younger
persons. , In part.this consists in a greater steadlneSS Lhat
results in turn from lowered omotlonallty and the lessenlng of
interest 1n many competing life activities. To the older per- ‘
son, the work he does may well be more centrol to his total
JAnterests than is true of the younger'pefson preoccupied with v
other aspects of his lifé such asaseg and marriage, c¢hildren,

and sports activities. Hence he can be eXpected to be more

EF c oY o
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dependable on tpe job; less likely to jump from job to job--

in a word, more stable. It is not an accident that the vast -
majority of our higﬁ political leaders and great statesmen
throughout the world,are'in t%e_later ages, for tusy combine
long experience ahd extensive knowlédge with a mature approach

toward their responsiblities.

- Building Second Careers

<+

Thus far I have argued that second careers are hiéh;dl“
desirable, from the standpoint of the sbciety as well as of ' - .
the elderly person, pointed.out éome of the serious obstacles
that stand in the way of developing second careers, and'specif
fied some of the strenyths of the ol&er”pérson who seeks fd
- enter into a second career. Néw i should like to turn to )
. the question, How may édult educators aid those for whom a

. . ¢
second career seems ,to be a logical next step in their' careers?

At the outset it is fundamental to see that the second

[

' career %s pot for é%eryone.in later middle age or beyond. A

~ fairly small propbrtion of such people have mentdl, emotional
and/or physical problems that preclude their working. Others
outwardly seem cabable of working but are not motivated to do
80, probably beca&se a key aspect of the aging procesgs is ;
gradual decline in energy, and in this too there is substantial
individual variation. Another cateédry of persons who will
not.appearvas candidates for second cdareers is made up of |

those who desire retirement from their previous activities,

have made realistic pians for it, and have sufficient financial

ol




TSN 4 AT R - SN

. [

. . 952

"

L t
.

means to enable them to live comfortably without earnings from
employment. By and large the .older people who fall into the

categorles just mentiencd will simply not present themselves

to participate in educitional programs oriented to second-
career planning. ,
" In this connection nge itself neednot be a central fic- -
tor., As Shock has obsefved (1962), there are pronounced -
‘ difﬁérencés in the rate at which individuals a 1% .Conse=
' quently, a 75 year old may be no different from a 55 yean-bld
so far as the state of his organ systems is;éoncerneu, ana he
may therefore be just as good a possibility for a“sedbnd cnreer
'‘as the person who is much younger'in yvears lived; All of us _ .
can think of numerous illustrations of thlS prxnc1p1e among

\ .
well- known persons about whom we have read, dnd often we can . .

-

find eXumples also-among tne persons whom we know personally.
In counseling andftraining"persons fnr second careers,
nothing is more impprtgnt. basically, nhan building positive
attitudes. 1In saying this, I do not mean unfounded or unrea-
listic attitudes bu* rather emphagsis upon the‘real capacities
and abilities possessgd by the oider individual and upon the
favorable elements to be found in the environment in which'
" the second’carser is to be forged. To Iivc *o middle age
'and beyond is to have been subjected to failures and reverses
.as well as to have experienced successes: the current phrase, .
"you can't win 'em all," is true in this context,

y
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It follows that everygne in the older ages, then, will be

aware that not everything that he has tried has succeeded, and
that there is, indeed, the possibility of failure. Moreover,
aging itself is'; process that brings with it what'HaVighurst
and Albrecht (1953: 26-28) cdlled the "insults of aging"
(loss of physical attractiveness, lessening of physical health .
and vigor, loss of status). Obviously, stressinglsuch decre~
ts can have no good effect in preparihgvpeople for new or ¢
tinued careers, That is why it seems éssential to me that |
Qithin honest limits we should place emphasis upon the*positive
and under play the negative. For a key element in this situa-
tioh is how thé older person regards himself; this in its turn
will Jreatly éffect the way others, such as future employers and
associates, perceive him.

When planning commences, a useful first step istmqking
an inventory of the abilities, experience, and interests of
the person. It is logical enough, of“course, that such back-
ground information should be taken'into account, but it is
noé e oﬁvious that there may be consideraﬁle gain from tbe
p;eparation“of a detailed inventory in a methodical way. In
this process some kinds of capacities and experienges may be
discovered that can be very réle?ant to further work. This
is particularly so if the inventory is made to include aspects
that do not have to do with employment pet se.

But developing second careers is a matter of finding

places in which to fit people with given qualifications and.
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interests. That is, one side of the equation is the pofen~
tial Qorker and the other, the position that he may occupy.
Accordingly, it ;s esseﬁtial to give as ‘much thought and
effort to where people may be placed éé to what ‘they them-
selves are able to do. | .‘ | \\

)  To carry out.this aspect of the educationa£\§ask
requires two kinds of knowledge. First, {t.is importgnt
to know about markets for ein;yees.ﬁ At‘this point I aﬁ-

- thinking of the situation at a regional or national leVel>\
_ The'U.S. Department of Labor periodically publishes 9sten- \\ (
sive information about careers, specifying the kind and |
émount of preparation required and both short-~ and long-
term opportunities, As you know, certain types of personnel

- tend to be in short supply, others in oversupply. Second,
it seems just as importépt for the educationai counselor
and teacher.to know a good deal abhout the job~supp1y‘situ~
ation in his own commuﬁity and the avea readiiy accessible
to residents éf the community. The local Florida State
Employment Office can be useful as a source of some infor~
mation, but it should be supplementéd by newspaper reading
and inquiries of the personnel departmenﬁs of large indus-
tries. Knowing fhe fundamentals about overall career
opportunities and, in particular, those in one's own °
area will enable one to give sound advice to those who
turn to you for assistance.

A further step should be taken by those for whom

it is feasible. Personal contacts with selected employers,

ERIC
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3arge and small, govérnmental and private, ﬁay pave tﬁe
way for placement of specific individual trainees. Inter-
views of this kind with employers will call for careful
explanatién and persuasion, for frequently it is necessary
to convince the people who control hiring that the older

worker has something to offer, maybe a supericr employee

in some respects, and at the very least deserves the chance

-

N

to sﬁow what he can do.
Some other téchniques for fitting people Eo-jobs
rlikewise merit thoughtful consideration.' One of these is
used by Mature Temps, Ihc. which.hires people aged 55 and
over and puts them to work in temporary Jjobs with employers
wha contract with Mature Temps for the services. The
. agency thué is the employer of these older workers, paying
them their salaries and taking care of social security
_ taxes income tax withholding, and insurance. The advan-
'Eage to employers who contract with Mature Temps is that
they receive personnel to meet their short-time needs and
a@é spared all the usual personnel and . paperwork assqciated
.with selecting, hiring, and providing bookkeeping‘serv;Ces.
After highly successful demonstrations in New Yrok City
and Philadelphia, the enterprise has established Eranches
‘in several other cities (Anonymous, 1970).
Another approach wa§ taken by Project Senior Abili-
' ties, at Albertson, Long Island, New York.. Its purpose is
to match the skills possessed by the persons aged 55 and

over whom it serves with job needs in its territory. This

i

o
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involves building a "skills bank“'cataloging the abilities

- and experience of its applicants, and a continuing survey
of jobs through government and industrial contacts (Anony~-
mous, 1971). Thus Project Senior Abilities is essentially
an employment agency specializing in jobs for older 'people,
Like Méture Temps, it is a nonprofit enterprise.

In my frequent references to l'ﬂémp]_.oyment" I may have
given the impression that I have been thinking of second
careers merely in terms ofqpaid work, This is not entirely
true. vVolunteer work frequently may be an attractive and
highly useful alternative to paid work, especially when the
older persdn seeks to,be active, involved, and of some
utility to society rather than to supplement his retirement
‘income. Now the amount of voiuntegr work to be found in any
.givgﬁ communit, will vary according to the size of tﬁe com-
‘munity and the degree to which it is socially organized.

' Therefore, many smaller places may not offer much for the
volunteer while many of ocur larger communltles may present
a rlch varlety of work opportunities of this kind. - Even in
the smaller cities and towns, however, the exercise of
‘ingenuity can lead to the creation of ‘volunteer positiéns ‘
that can contrlbute to the 1mprOVement of the communlty at
the same time that they are maklng a better life for the
elderly volunteers.

The matter of second careers for older pérsons c¢an
be thought of as somewhat similar to putting together a

jigsaw puzzle. The jumbled pieces go together, we have

~—
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good reason to believe, but fitting. them properly is pain-’

étakihg?ang requires creative imaginétion. Most of all, it
is the imagination that often is lacking.
Therefore let me contclude these remarks about second
carecers by stressing éhe decisive part that can be played
by imaginative thinking. All of us tend to get bogged down
in the usual‘pattqrns of solving problems and to overlook,
as a result—or rather, not even consider-—unorthodox ways
of déaling with prqbleh—solying. The wholé process of pre-
par ing people for second éareérs must necessafily be a crea-
tive one since the odds are great against.this kind of
swimming against the stream. But the goal is, as I think
+ I have shown today, a worthy one justifying greét efforts,
, andlaault education cén do much to bring about a situation
in wh@qh second careers are a much more common and generaliy

P

accepted aspect of life in the older years-

v
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EDUCATION AND AGING b

. by
RN Dr. Howard Y. McClusky, Professor Emeritus
- P School of Education, University of Michigan

1,

The. dominant theme of much of the discussion about
Older. Persons uis ess;nfially pessimistic in chafacter. We
do ngt‘have to wander very far to discover why this is so.
In the first place Older Personé'are confronted with tﬁreats
to their health that frequently occur with advancing yeaxs.
'in'the second place the gféat majority of Older Persons are
subject to substantial reductions in income Qithout an
equalizing decrease in their confinuing need'fof financial
ré§bur§es. In the third place retirement usually leads to

a decline in position with a cbrlateralareduction in status -

c

and influence affecting not only the retiree'but also many
of tﬁose to whom hevié significantly related. . . And so
forth. . . In other words great numb¢r§ of Older Persons at
éovertly if not oVertiy engaged in a running'béttie for
survival with their attention given primarily to devising
strategies for recovering from actual losses or strategies
designed to circumvent anticipated losses or both. It is

' not surpriéihg therefore fo discover that much of ,the dis.~
cussion about Older Persons over the media, in conferehces,

and in the lay and'professioﬁal literature is more likely
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to deal witﬁ the plight rather than the opportunities of

0 persons”ihithe later years.

Rut when we turn to'éauaation we £ - more opti-
mistic domain. In fact educétth is itself essentially an
taffirmative enterprise. For instance education fo; Older
Persons is based on the assumpt.ion that it will lead.to
" something better in the lives cf those participat%ngJ,/I"//’lf//

also préceeds'on the rollateral assgggiien’fﬂgz,élder Pef-
sons are capable of a Sggstrﬁ&tive response to educational

c'a';,"“:'p'.lntztlaticzg;/,-'rh‘ﬁg/g:cause of its faith in the learning
—/ﬂbiTiE;/;% Older Persons and because of its cbnfidence in
the improvement that ;esultslfrom learning, education in S -
:Contrast with other areas in the field ofAAging can be
invested with a climate of opfimism which is highly attrac- oo
tive to thosé who may be inVOIVed.in its opefation.
From an educatioral viewpoint the impressive and
distinguishing featurelof our times is the fact that we
“are living in a "learning socieﬁy." 'Within recent decades
and at an ever increasing rate we have been érriving at a
stage where learning has become an essential condition for
participaﬁ&ng and advancing in the world about us and
equally mandafory for personal development. This,néw con-
dition is largely the result of profound and acceleratina
»change. In fact change is now trdnsforming all aspects of
.Aliving for all people of all ages. Thié process has become

s0 pervasive that in ordeg to vope with the dislocations and

take advantage of the opportunities which change produces,
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-education must now be thought of as being as continuous as

change itself and must also be programmed so.that all per;.
sons regardless of age éay take part‘jn leafﬁing throughtout
the length of his years.

The implications of this new ou%look for'edﬁcation
as a whole can scarcely be exaggerated. Its implications
for the education of Older Persons is especially far reach-
ing and urgent. For in the case of the Older Person change
has & double and uniquéiy aggravating dimension. First |
there is the change in the env1ron1ng society. But second
there are changes in the life s1tuat10n of the porson as_he
grows older. Hence for persons in the later years change
gives rise to a "double jeoéafdy." That is the changes
in the soceity surroundihg the individuavaOmpounds the
re-adjustments induced by the aée related éhanges.occurring
within the individuwal. Thus if educat.ion is to be relevant
for the unique situation of the Older Person and moreover
if it is to be effective, it must without compromise deal
with the multiple impaét of change inherent in the life
.stéée which older people occupy. Such an encountér should
generate an educafional progtam markedly different from that
associated with‘the."credential system" of_formal'education;

But héwgver inappropriate the standard instruction
of the elementary and secondary schools, might be for per-

sons in their later years the fact remains that Older

Persons were once young and that the schooling they received

v?@
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in their childhood and yoﬁth éonstitptes a basic'foundation
for whatever learning they may purshe as adults. what then
do the results of research show about the amount éf school~
ing which the present‘gehenaéioﬁ.of Older PersonslhaVe.
received in their éarlier yeags? : : '
The evidence indiéates that the level of formal
schooling attainnd by older Persons is far below the natinnal
average for all portions of the population. One fifth of
persons over 65 are regarded as functionally illiterate; only
one third’cf those over .65 have céntinued beyond the eighth
grade. In any random sample of the éopulatibh the oldest
are the most poorly eduéated. ' : ’ \\'

The situation becomes even more serious when we '

examine fhe propably quality and relevance of the instruction
they received. For example since they went to school’ from
60 to 80 or more years agd, it is plausible to expect that
teachers then were less qualified than. they are tcday; that

instructional materials and facilities were less adequate

than they are téday and that the subject matter they stﬁdiéda
‘would today be rega;de& as clearly out of dnte.

4 The implications of this deficit might be eased if
Older Persons compensated for their lack of schooling by
taking part in activities designed specificail§ for their
ingtruction. But here again the data give us little cause
for celebration. For instance research indicates that pet -
sons ouver 50 are undef-represented in adult educatioﬁal
activities and that the degree of undér,répresentation

o &-"‘1‘ .
J;BJ!;‘ J‘}
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. increases with the advande in years. This is-ifpecially trye
for Adult Basic BEducation where the need of Older Persons is
gre?test. '

‘ But is this low level of schéoling and participation

. paralleled with an eqfally .low level of mental ability&ﬁ Is
it possible that in this deficit of educational achiev;mént
we also have a defrcit in the ability to achieve? The
‘answer is an emphatic no! Research presents no evidence
'that\after a person renters his yvears of adulthood, age per
se is aubarrler to 1earn1ng. on the contrary in many cases.
'age may be an advéntage inhlearning. Thus we are on solid
empirical grounds in saying that we can teach an old dog
new tricks: in fact there are probably some tricks an old
.dog can learn better!

. fhe picture suggested so far by our discussion is
a mixed one and not as optimistir as our introductory cmom-

ments might lead us to expect. On the one hénd we find

/&
Older Perssons gravely def1c1ent in Formal schooling and

f
4

participating llttle 1n adult educatlonaf activities. - On
the other hand we find Older Persons fully.capable of
1earning; in a world of'dramatic change when learning is
soriméortant and when the rewards of learning are poten-
tially great. How can we more nearly match their need to
learn with a berter per formance ih learning? ‘
The answer to this question probably lies somewhere

in the realm of mpEiVation. It is our hypothesis that in

gehetral Oldet Persons do not perceive education as having




any relevance for their interests and needs. Thre point was
'repeatedly conﬁirmed.ih tﬁe'tommunity discussion groups held-
throughout the country in preparation for the.White House -
Conference meeting in Washington, D.C., during the Perlod
, November. 28§ to December 2, 1971. Assuming this to be a
valid assessment what does it mean for the Education nf
. Older Persons?-
- In attempting. to answer: this question we should be-
reminded that Older Persons apparently regard education as

something separate and different from the programs of other

service areas with which they are more familiar., There are
.health serv1Ces, ilnanc1a1 services, legal services, hous—
ing services, etc. and more or less as a post scrlpt there
are educatlonal services. Moreover the educatlonau image

©f Older Persons is based on the memory of the.schoolinq

they received in childhood and youth——an image that bears
rlittle resembiance to the urgencies of the situation in which

they currently fiind themselves. 1t is not surprising that

their typical respoﬁse to any queries about education is
‘ ofren "Why do I need #hy ﬁore edqcation? What can it do-

for me? It is too late for thet," etc,

Such” an attitude obviously imposes severe limitations

on the potential of Older Persons to cope effectively with s
their survival needs ag well as their ability to increase

the significancz of their continuing development, Instead ¢
of thinking of educution asia_thing apart or as a decora-
tive option, it ghould be regarded as a principal

o‘;;l‘g’
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.component of all;the.services designed to meet the necessi-
ties' of liy%ng. More specifically education should play
an important role in the‘production, maintenance and pro-
tection of health and income. It should also be a basic
élemeat in 'solving problems of housing. the use of legal
sergices, in the adjustment to change of relationships in
the family, coﬁmunity organizations, etc. In short, eduoa-
A; . tion should be regarded as a program category to whlch all
i. other aspects of living in the later years shoulé be related.
In this sense it would become an "umbrella" for worklng in
and comprehending the field of aging as a whole. |
. ' " But the full scope of fhe field is even more com~
prehensive than that suggested by our analogy of the
Mumbrella.” In a more fundamental and deneric senSe edu~
cation for aging should be relevant for persons'offall
ages and not merely for those in the later years.
| In order to clarify this poine let us first look
at persons in the mainstream of productive adulthood. In
at least two respects they have an importaut stake in
Education for Aging. They need instruction about the pro-
blems, and opportunities of living inithe period beginningﬁ)
with age 65, first,because they will need to provide the
favorable c¢limate of sopport, acceptance and understanding
in which programs for older Persons may develop, and §egggg.
. because they will need to begin to think constructively

about retirement for themselVes. preferrably as early as

- age 45 and at least by age 55. TLet us look at the second

v | | -
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of the two preceding points in greater detail,

| The bas’s for making a case for pré~retirement edu-
cation is a sound one. An early intrpduction to the deci-
sions that an-adult will be compelled to make as he (or she)
makes the transition from a working to a non-working style
of life Will enable the individual td anticipate the

hazards and the opportunities of-the later years. By so

doing he will be able to regulate his performance ih

" advance so that when théy appear the hazards will be dnfused

and the opporﬁunities exploited.

In a youth oriented society the problem of persuading

a middle aged person to admit that some day he too will be

an Older Person and should therefoie take some rational
measures in anticipation thereof often gives rise to dif-
ficulties of motivation which are extremely frustrating.
éut thé neced for developing procedures for resolving these
difficulties is an additional and compelling argument for

the relevance of thinking of Education for Aging as applying

‘not only to those in the years 65 and beyond but also those

who are not yet "older" but aré irreversibly on their way
to becoming so. ’ |

There is yet another respect in which Education for
Aging is more than Education for Older Persons. This is per-
haps the most COmprehensive'of the categories we have pro-
posed.‘ We refer to education for life long development,
Education for Older Persons gives society a reason for

looking at the complete life span as a whole. fTechnically

O
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.speaking aging begins with the beginning of life and while
this fact may appear to be a far cry from the problems.
exacerbated 5y the survival needs of Old Persons it reminds
us that any point in one's total life line has a signifi-

. cance which is & product of both its past and future. 1In
other words a Person has a relation to the time dimension
of his life with which he must come to térms if he is to
fulfill the promise of his potential.

At  this point the biological view of thé life épan
as a rise for grow£h, a p}ateau'for maintenance and a.decline
for regression gives us only part“of the picture., 1t is
"proposed here.that a more complete picture‘may be derived in
. some of the developmental theofies of personglity. To illus~
trate let us look at Erickson's theory of the maturing .
individual. '

To summarize his position he postulates thaﬁ there
are eight developmental stages from the beginning to the end
;of life, ‘In iﬁfance,we-begin wiﬁh the achievement succes-
sively of autonomy and_initiative.l In middle childhood we
1:quire the skills of industry and work and in adolescence
a sense of identity. Building on these five stages 6f
childhood and youth, the first task;of the adult is to
develop a sensé of intimacy, next he must move into the
stage of generativity and finally as a culmination to life
long development he must achieve a sense of ego integrity.

In other words the Erikson formulation proposes a stage by
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stage progression toward fulfillment in maturity.

There are risks in presenting such a comprehensive

s

theory in such an abbreviated form. But we have done so 1n

order tb support the view that more than the current biolo-
‘gic Q}and'psychometric picture of the life span is necessary
in order to formulate a fundamental and comprehensive pro-
'graﬁ of education for life long fulfillmént. In an optimal
and operational sense the last stages of life should be a
guide for education in éll the seguences and at all the
stages leading thereto., To qualify as a complete and fun-
damental view we mqst then regard Bducation for Older Per-
sons as designed not only to help them cope with the require-
mentsAfor survival but also by using expressive, ccitribu-
tive and influence activities to assist them in achieving
their potential. 1In short we are proposing that it takes a
long time to develop a complete self. Education should aid
in this process. ,

As a post script to the above discussion let us
return to our initial theme of education as an "accent on
the positive." At this point we neéd to remind ourselves
that Education for Older Persons will fealistically and for
the foreseeable future constitute the principal part of
Educatidn for Aging and that for immediate and operational
purposes the bulk of Education for Older Peisons will be
devoted to helping them cope with threats to their sﬂrvival

and autonomy as well as insults to their integrity. But for




69

more fundamental and ultimate purposes socieéty's stake in
the education of Older Persons is that of helping them
become a more effective resource for the improvement and
enrichment of society itself. 1In the context of this

view Bducation for Older Persons is an investment by soéiety
in resource development. It is based on the assumption that.
Older Persons have experience and special assets which the
society needs for the cultivation of its health and well
being. Society still lags gravely in recognizing the
validity of this view. Its full accéptance and implementa-
tion with understanding is one of the major tasks of educa~
tion;

Wher2 will we f£ind the agencies to develop the
programs enGisaged in the preceding discuésion?

All agencies with education as a part or full time
objective should be regarded as potential contributors to
Bducation for Aging. In the informal domain we would include
orgsnizations of older persons, churches, synagogues, labor
unions, farm and business organizations, civic associations,
libraries, museums, <ommunity centers, etc. In the formal
domain we would include private and public schools from the
kindergarten through post-graduate and professional edPCam
tion. Above all we would welcome the realm of radio aﬁd
television broadcastiny with a sharp lookout for cable
television that is just emerging.

In the case of all these ageﬁcies Education for

[ ]
Aging should appear as an explicit and separate tommitment

Ml
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in 5oth statements of purpose and as a line item in budgets.
It should not be allowed to become buried in the amorphous
terrain of general fdnds or lost in general expressions of
wious intent. This point is par£icularly reF8vant at the
federal level. Nowhere does the federal government take
specific and primdfy responsibility for leadership in the
field of Education. for Aging. Neither in the Administra-
tion on Aging-nor in the Office of Education. This deficit
is a scandal and should‘be liquidated in the immediate |
future. |

But to compléte this section on a more pousitive note
we should. report two deQelopments whicﬁ show substéntial
promise of superior achievement in Education for Aging. One
.oﬁ these may be observed in the phenomenal growth of the
Community cbllege. The basis for this opt;mism is contained
. in the fact thgt the new breed of community colleges is by
franchise .nd by bﬁdget allocations designed to make commun-

ity services and adult education a principal part of its

Lo 1

overall program and %o haké these activities coordinate in
_séatus with that of the more traditional_transfer programs
of crudit instruction. Already there is evidience that

. community colleges are beginning to take seriously thelt
Eesponsibility for providing educational services for -
Older Persons. At this stage only a beginning has been

| made but the potential of the community college to serve

/
Another §ifmising developrent is the wide spread

the elderly is there and could soon be realized.

-~ &2
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‘extent by the example of the pgblic schools off Flint, Michi~
ganyjand in part encouraged by subsidies from the Mott Founda-
tion, the Flint type of community school is be%ng adopted as
a pagt of the ;egular school system in all parts of the coun-
try. The essence of the community school idea is that of
service to all people of ail ages in £erms of thkir needs
.and pfeferénces. often és a result of their partﬁcipatibn
in program development. Apparently the community.school is
more responsive to the educatiohal needé of Older Persopé
than the traditional K-12 institution. It is quite posgi-
ble that the community school either alone or in conbination
with the community college will become the most feasible,
responsive and certainly the most universal vehible for
providing educational services for Oldér kersons. K

In concldsion,education for aging 'should have a much

higher “priority-4in-—-the. programs of _Eche educational enter-

prise than it now has. It should be an instfument for HETETN”;“fﬁ
ing deliver the services set up to meet the survival needs
of Older Persons. It zhould also upgdrade thé talenty of
"Older Persons as a resource in nurturing the well Qeing of
society. It shoula aid in the progressive attainment by
individuals of lifelong fulfillment and in so doing consti:
tute a principal part of the education of persons at all
ages.
The opportunities for the development of attractive

and highly functional programs of Education for Aging is

unlimited. The éxploitation of these opportunities will
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COUNSELING OLDER ADULTS AND USING.COMMUMITY RESOURCES
: by ‘
Mrs. Margaret E. Miller
Admlnlstratlve Assistant to the Deputy Secretary
Department of Health and Rehabilitative Services

Aé we consider the provision 6f counseling services
to older people, I need not recite to you the statistics
establishing the longer lifeISPan and increasing numbers of
older adults living in retiroment or semi-retirement. Néi~
ther will I dwell on the fallacy that "old age" begins at
any specified chronological age. I am assuming that We are
today concerned with those people Qho are past middle age
and, for whatever reason, are needing to!pian for less
active Lives~¥yet rétaining a significant, meahingful, and
satisfying place in society.

In considering techniquéé‘fbr counseling older
adults, there is no standard set—one, two, or three—
series of "do's and don'ts." You .are rélaging to indiwi-
duals with distinct and separate personalities. In general,

“we can say most of these have been people who in earlier

—————

year§ have achieved a dégree of success{ssmall or larée,
who have been able to cope with their ;%oéiéagwafﬁ“gomem~«~
degree of maturity and gatisfaction, but because of declinw-
ing years, find it increasingly difficult to handle the

pressures that face them.
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We cal. say that how a person was able iio make the R

"shift" to acéommoda:e.changes in earlier lif: experiences,
and styles will affe<c his ability to uopé.with the pres-
sures and problems facing him in the later years of life.
It therefé:e follows that your service p.ans with your K
aging client must tcake into ac¢ount a rareful analysis of
the individual's own personality and the clues-yoﬁ get.ébout
his means.of coping with his problemé from childhood to
‘where he 1s now, as well as his Eeelings about how he views
his future. |

Before going fur:her into the "how" of establishing
a mcaningful{ahd ﬁorﬁable helping relationship with your
»oldér adult clienc, let's sta. 't with a look at you, and what
assets you need of you aré EO‘be accapted in your role of a

" counselor.

-,
2

The prime re§u13ite, I believe, is to be a person .
with #gincere liking and concern fur people; a peréon who
feels comfortable with older.peop]e and feels a commitment
towavd the provision of serviée.that will help the aging
client have a happy, active life with the feeling he has
maintained his sense of individual wor th and dignity. You
muet be able to use your own persénality in such a wqy as
will allow your clients to see you as a person whom‘they can
trust and on whom they can depend.: You must be the kind of,
person who c¢anh accept your ciient as he 1isg, being non-judge~
mental in approach, neither threéteﬁing or overly authorita-

tive in method. This'calls@ﬂhr the counselor to be very

e
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careful "in the examination of his own values and prejudices

that can interfere with the willingness to fully. use.himself
in “he giving of needed help. Does he realiz believe the
‘o'der adults in our gociety can and must be utilized as
inportaﬁt membefs of societly, or does he view it just from
a -purely humanitarian standpoint of mékiné life mofe com-
fortable for them, to ease society's conscience? g note
~that you have already had discu§§ions on the physiological
and psychological aspect:. aging.

We know Ehat as we grow olderléur phys cal and men-
‘tal processes begin fo slow down. . Aga?,,, this varies
. ' widely from individual to individual, depending on his
o heritage.and environmental influences on phvsical and men-
tal‘health through previous life_stages. “Nevertheless, the

"

reality factors, such as degenerative changes of the brain

‘and other organs of the body as the aging process progresses
¢ must 5e“taken into account. Thus, there will be some slow-
ing down in thinxing and responding, As ihe individual's
resistance to physical ailments becomes ldéss effective, he
may become over anxious about his physical health. If cir-
cumstances for¢e him into retirement and dfsengagement frofm
‘former pursuit® before e is prepared flor this, he will
Likelyﬂbe frustfated and angry, which causes the prbblems
‘of the aging person to be more complex than the direct effects
, of senile decay algne. ‘This is further compounded by the
disturbing effects of socio~ecohomic and culture « change all

of which gives the aging person every reagson to feel insewure.

4
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You will need to help him deal with these feelings. A recent
article I read had an exampie of this businesénof handling
our feelings. A woman approaching the "senior citizen"'age
could not accept a suggestion of paftiéipating in a Golden
‘Age Club, but might donsider & "Silver Age" club‘which‘she o
had heard might %2 organized in the community, |
In former times and in some-cﬁltures, the‘aged per-
son retained a much mére respected position in"his family-
and community than is true in our culture'today. The muiti~
genetat@on family no longer lives together in close proxi-
mity witﬁ assigned_piace and responsibility.- I am not
advocating that we should return to this, however. I am '
not sure, but what thaf in the cases where grandma{and
igrandpa continuedl to reign as head of the family, the
second aAd Ehird generations were not stymied by restric-
tiohs thus placed on their growth and maturation proéésses.
We also know that many studies have been made that
gsupport the £heory that successful aging is greatly depen=~ ' .
dent on the retention of autonony aﬁd independence by the
aging person. Thus, it is of extreme importance that pro-
grams planﬁed for older people be based on the concepts of
ego sﬁpports, self-determination, c¢reative coﬁtribution, and
the need to feel needed, useful, and respected.
| I like to use the comparison of ¢pening doot versus
¢losing doors when considering what happens to people's

feelings of beling neeced and useful. From infaney to mid-

dle age, we are continually ¢oing through opening doorg—

S o Es4
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learning to walk, talk, start school, courtship, narriage,

jobs, children—~these are experiences that are a series of
openiﬁé doors for us.

-After middle age, we begin to see more doors closing,
such as children grown and leaving home: no more need for
PTA, cub Schouts,‘Little League, etc., and so.it progresses
as.we leave jobs and connections with business assoéiates,
maﬁy activities that are now pro?ing too strenuous and
demanding; loss of mate; finally perhaps ieaving 6ur home
‘for mere protectea living arrangements. I subm;t to you
that groups such as you are here to represent, need to
help devise and put into effect programs ﬁhat will produce
doors that will be opening again to our aging population,

Now, how do we determine what kind of personality
"we are working with, -in order to know wﬁat procedurés to
follow? We have already said yéu must begin to build a
trusting felationship from the outset. 1In general, the first
step then is to let your client tell you about himself. Usu-
©ally this isn't d}fficult if YOu have been able to cqnvéy.
'to your client that you are sincerely interested, wiil treat
information given with‘respect for confidentiél aspects,
and your interest is hot for the sake of prying into his
personal life. Most older people énjoy recounting their
life gxperiences, and indeed they need to¢ share these. exper-
iences with others. 1 would certainly‘hope we never shut
out this source of great wisdom that comes from having lived

v

for %0, 60, 7uv, 80, 90, or 100 years, Furthermore, hig feel-

Q ing of self-worth is enhanced by your recognition of whaﬁ
ERIC 3
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he has.aéhieved in the past and what he can do now in spite
‘of adversity.

Llstenlng is one of the moct important skills you
use in any counseling 51tuat10n.

What your client tells you,

verbal and.non—verbal)is your main source of clues as to

whiat kind of person he is, how well he has been able to cope
with his problems in Ehe pagt,lwhat'kinds of activities have
had the most significance for him in the Past, what kind of
_ pfeparatibn has been rade for usefui, satisfying living in

retirement yedrs, what economic, social, and emotional
resources does he have‘to depend on, hoJ%flexible has he
been in prior'life that will ?ut him in good stead for the
‘adjustment aheund,

Aféer getting this background infbfmation, there must

be formed a careful analysis and eva’uation of the things

Q"you've learned €rom your client, This needs to be thought—

fully welghed with information adlwed through collateral
Tr2

) contactsT~relat1ves,

¢ant to your c¢liant,

friends,

and others

who are signifi-

~

As far as your client is capable, he nceds to be actively
involved in the decisions affecting him. If you are dealing |
with a person who.has_beeﬁ’an independent person accustomed
to having «onsiderable cgntfol over the direct:ion of hig life, .o
then your counsaling needs to be directed in ways that will :
help him arr1Ve at a solution compatible with his need 4 ' K

retain his gense of self~detexminat1on.

We 2lso need to Keep in mind that older Feople may




by some crisis, Watch for the place he begins to fegain his

ability to function.” You then begin to shift your'role from

-~

that of allowing and encouragiﬁéfhim to iean on your strength .
- and guidance,. to that of supporting h&m in a return to a
lgreater share of the decisién making as it affects him, and

to the full.extent. of his competence for éelf—determination.

Now let us consider séme of the decisions wmost aging

people must come to arips witht ’

oy

1. Working. ‘If his greatest interes£ in adult years
has been work o;iented, the chances are he places the greatest
value on this and may”nemd help iﬁ planning for some part;’
time, and less demanding work. On the other ﬁand{ you may
find'that while work has béen his chief concern up to here,

in reality, the wor% was secbndary to his chief aim of geti
ting financial security in order to afford a more leisurely
life for the puésuit of activities he had to postponé during
the Yéars of finincial respopsibility to the'family.

He then may need guidance in selecting realistic.
activities that will fulfill some of 'those expectations,

Maybe he always had a "yen" for being an artist, but could
never have time or money to pursue this,.while being a
plumbex as a means of meeting financial need.

| By the careful analysis of what he tells'you, and
the feeling he manifeéts when he tells yotr of hié Qants and
needs as you work together, will serve as your guide, as
you counsel with him about what kind of fpture'activity?;ill

help him retain his sense of being a worthwhile, contributing

I I S e
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member of society-—a position where he can enjoy‘a righiul

measure of respect,

25 ‘Social and Spiritual Needs. Again, the older édult

is more likely to follow the pattern of involvement and
interest in spiritual and social activities as has been his
practice in prior life periods, If he has enjoyed church

and social affairs in *he past, chances are he can use your

help and. encouragement,

A1

3}, Family Involvement. Eﬁhel Shanas in her study of

family relationships of oféer people pﬁblished in 1961,
found that despitensome ideas to the .contrary, there con~
tinues to be strong ﬁffectual and other ties which biﬂd
families 'together, but that to be dependent on adult chil-
énen for financial support poses a considerable threat to
theﬁaging rélative. fhanas concluded that what most older
- people want from their children is love and affection, and
to- be financially dependent dn them would threaten this
affectional relationship,l’
* ok * ok * *1- * * * * * * %
All the litevature subports the contenﬁion that older
. people need to remdain an the stream of community life. They
need companionship, re.igious affiliation, and a sense of
contribﬁtion %9, the wpell-being of. their society. fhe family
can be encourired to help:the elderiy parent arrange to

participate i+ such activities. One point that bears

PR WP v - -

lpthel “hanas, "Fawmily Relationships c¢f Older People, "
Health Informa.ion Foundawion Research, Series 20, (October,
1?)61)0"'6 ,
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discussion here is the‘undefstanding that elderly people
need companionship witﬁ the opposite gex as much now as
they did in younger days. Adult children dre sometimes losé
likely to understand and accept this emotional need by their
aging parent. "If this is an issue in the relationship |
Between'elderly'parent'andgchildreﬁ, the cdunselor can try
" +0 help the children understand and appreciate it, rather
than hgying the attitude that having a gentiemen or lady
friend is a "silly return to second childhood," and should
not be considered as unbecoming or inappropriate just
because the person has reached old age.

In summary, elderly people need to have familial
ties that give him'a sense of having value in a family
system., Recent astudics support the idea ﬁhat these inter-
generatiénal ties have not lessened in strength, and that
adult children, or olther younger generation relatives have
affeétion and concern for the well-being of their aged
relatiQes. When soc¢ial servi~es are beiny offered,vthe
counselor needs to have as a goal the maintenance and‘stréng~
thening of these family ties. »The approach should be guided
by the dynamics of preceeding family interrelationships; The
éounselor must be able to determine what the family communi-
cation patterns have been, end what the strengths and pro-
blems are within the nuclear and extended family system.

What service goa%s are set mﬁst be compatible with
these background factors. The counselor must be nonwjudgemegu

tal and flexible in dealing with the various family members.
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He must be able to recognize and help them handle difficul-
ties assogiated with changes of role in relation to each
other--more like new roles than role reversal--when the
aged parent hés declined in ability to independently'manage
“his own affairs., The problems and needs of the adult
child's circuﬁstances must be understood and taken into
account. Undue pressure to increase -financial and other
supports should not be placed on the adult child. If he
is able and.willing to do so, he can be récognized and
appreciated for this, although he might need help in ,
directing hisbéupport in ways that do the most good for'both,
yet not need to feel guilty about its quality and quantity.
If the past reiationships are so faulty that help cannot
come from him without the ihtensity of adverse feelings on
his paft, then efforts to increage the interrelatisnships
might beszt be left out of‘the planning wiEh services focused
on helping the aged ¢lient devclop'meéningful relationships '
with otheL significant relatives, friends, and neighbors
who can help fill the void.

Aﬁothor area "‘of needed information is that of com-
munity resources, The counselor nceds to know what there
is in the cbmmunity that can be utilized for the benefit
of his client, .such as: &M

1. Sourges of financial help -
Ig he.éligible for Social Security benefits,
Public Welfare, Veterans benefits,'any retire-

tnent funds possibfy available, ag a result of a

Q deceased spouse's credits,

3%




only know these sources of help, but alsd call on the know-

" ledge and experieénce of the professionals in these' community

~an examination of your role in-relation to developing needed

‘colmunity resources. Should we not _asider the need for .

70
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2, Sources of health care -
Public Clinics, Visiting Nurse Services, ! o

Access to private'sourcef of health care,

Hospitalization programs, availability and |

i

costs of nursing home, ﬁogter homes for

7 Lged, etc.

3. Agencies and other sources of pagF~Eimé e;ployment
opportunities for those‘who are able to perform
work'to supplement lim;ted_rétirement income,

4. Recreation programs for adults - :
Arts»ahd Crafts, Social Clubs, Education programs
for fﬁrther work opportunity and/or other crea~

d tive pursuits.

5. S8piritual pafticipation -

’

Access to churgh of ¢hoice, other cﬁurch apon«, }
\ soréd activities for older people. - h
6. Opportunities for oldeir people beinq.involved'in
volunteer services within their interest and ability.
To know the community resources and then help your

client tod accept the srouces of needed help is important,

In this coﬁnectign, I should also like to urge you Lo not

agencies to augment the service responsibilitieg you carry.

Another area I believe should beAtouched\on here ig

more activity asz advocates for the needs of oldey people.
R . ‘
o |
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[CIN .
How active -arée we in working to develop the resources we know

are sorely needed but not available?
| As in all stateé, Florida has been engaged in con-
_ducting forums ;il over the state in preparation for the
White House Conference on Aging, These forums gave senior
citizens the opportunity to voice what they see as their
greatest needs. In the forums held, 12,000 older people
particigatedf Some areas getting greatest expression of
concern were: u
1. Need for increasedwincome - Social Seéﬁrity and
other retirement plans havé not beer increased‘in
‘adequate amounts to keep pace with the increased : .
costs of living.
2. The lack of adequate health care facilities and the
high éqst'of such care. ' ‘
R 3. More low cost housing and liQing arrangements planned
for the needs of older people. '
4. More low cost hot meals for the elderly: bett;: con~
trol over quality and quantity of pre-packaged foods:
aﬁd the need for a dystem getting prepared meals more
available *to people who are home bound or limited to
the immediaté‘envirOﬁﬁent of their place'of living.
More job opportunities ’for the elderly, particularly
part-time work to supplement retirement income.
Inproved pﬁblic trangportation facilities at lowé£ ‘

aost to transport the older citiznes to necessary

health care, shopping, recreation ahd church facili- )

ties in the. community.
€hgo . .
o\j 43’ .

TR VP - _ L




85 Ry

7. Developmént of ﬁore‘senior citizens and orgaqized_
‘clubs. |
8. ﬁxpansion of legal aid services to the elderly.

My contention ijs that as practitioners in this”field,
we need to give some of our talents and energies in the
development of needed programs, help to secure the attention
of the powef structure}'and serve as a catalyst.

) To summarize, in all relationships with fhe older
client and his famiiyy the effective worker is a person of
genuine warmth, concern and personal commitment in helping
the aged client have a happy, active life with the feeling
he has maintained his sense of individual worth.éﬁd;dignig;;
The counselor uses his personality and professional skill
to give the elderly client the assurance that the relation-
ship is something on whiéh"he Ean erend for tﬁe.kind of
help that is within the function of the agency represented
by the counselor. The counselor is carefulkto.communicaﬁe
to the client and his family the nature of the services he
can cffer, what his function will be .n helping the client
avail himself of the services beinqg offered: this interpfe-
tation being done‘in a professional.way that is understand-
able to all concerned. .

Beyond the authority of the agency being représented
by the ddunselor, he does not act in an authoritarian matner.
This does not mean he does not have to sometimeg set the,

rules and limitations. Where thig is necessary, this is

done in a kind way that conveys to the elderly client that

47
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he is still liked by tne coenselor:.but his beeavior is .that
which is not liked. "he fact that the counselor mayvrepre—
sent aufhority, to the extent of repre.entlnq the authority
'of.his agency, can be a positive andreassullngelement for
the ¢ 1derly ollent, in that the client can feel assur§;2
| that the authorlty is there.to back up the services belng
of fered. Nevertheless, the counselor does‘not -individually
assume a role of authorlty which will be threatenlng to the
elderly client or his family. This calls for the counselor
fto;be very careful hfthe examination of his own values and.
_)g:ejudices that can interfere with the willingness to fully
use himself in giving the needed help. A
Finally, the counseldr‘must be able to create aqe
maintaiq a good balance in the relationship that allows the -
elderly client to be as active as possible in the solution
to his éroblems, yvet be able to feel cghfortable in ‘leaning
‘on the etrengths of the helping éerson and other famiiy mem-
Lars, This.is the balance between being over-protective and

the giving %f'love, suppgrt, and comfort directed toward
. R Y .

utilizing and.building on the strenghts that are.still

present., ‘ —

Al

(Adapted from an address given by Mrs. Miller a- the Spring,
1971, Institute) .




LEARNING AND THE. OLDER ADULT S
by

. Dr, George F, Aker, Head

Department of Adult Education

. ) Florida State Uriversity

I would like to try to give you a ne&ﬁ@ay of tﬁiﬁkinge
about the proceés of aginq flrst of-all; and then point out_-'
some of the more limiting factors whicﬁwinhibit iearning

¢performance'as wé grow older; anﬁ'thep} f}nally, §uggest

<

to you a series of ten propositions'thaf have many imﬁiica~

tions for your responsibility in arnanging, des%gning" and
developing meaningful and reality-centered learning experiences
for ﬁider adults. ' *

Wwhen we think.about agiiw'. which is a process in'
which we are all irvolved pefsonally, we usually think of
it as a process of declining instead of a process of grpwtﬁ

., and developmentf I think it would pﬁy us sometimes to
e  turn it’afound ard think of:éhe aging process as one of
growth and development rather than one -of qécline: ‘

. L\
Now letjme give you some clde2s as to how you might

- do this. I\m jot trying to play word games so that youy

will not thinif of yourself as being as oid as you are. If

, yon'll think}hbout it, you are the resglﬁ of genetic aging
that startedjwhen life first began, and yon are a product

H
r

H

{ .
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, df?the evolution of fhat genetic aging brocess down
through time,. You yourself, the‘protoplaém that represents
you—not'only yout genetic heritage, but your cultural
herifage~is a proness of continuing aging that began with
that first cell, or howevgr you think it began. Viewed in
- this way, aging ‘s a contihuous, evolving, growth-oriented
fprocéssl The Rrocesé that we tend to think about most often
when we think about aging is the biological-social process
that occurs within o&r own‘iifetime,_ It is this kind of -
aging that I'will address ﬁyself to today. | |
* There are three major principles or compénents

about éging that I think we should keep in mind which, in
a wéy, go against the commonly held beliefs that most 6ﬁ

us have. These ha&e already been alluded to by~previo§s'

speakess, but I would like to make reference -to them
.i;gain because I think they are important.

First of all, growth and declining are ﬁerceiVed
'simultanéously wiﬁhin_all of us. Some areas of degenera-
‘tion and decay begin before birth.' Other areas of g;owth
and development ate sti;l developing and progressing well
into the seventh, ei ht, or ninth decades of life.

Some examples? All right, when you are born you
do not have the ﬁotential for as keen a séﬂée of taste
as ycu <id during your prenatal period. 1In other wérds,
the number of tactile receptors in your tongue compared
tq the number at birthAand several‘;eeksAbefo:e birth:yau

have'iost'some, and you lose a few from time to time,

O
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‘from year to year from that point on. At thé other end,
we know that the tensile strength of the smoth muscular .
system improves in most‘péople Up:to the sixth and Seﬁenth
decades of their lives. Your boné density does n«%t reach
its maximum until age 50 or beyond. The.increasing com-\
plexity of ﬁhe neuro-fiber make up of the nervous.syétem,
particularly your brain, goes on expanding,barring disease,
aegeneratioh, 6r ioss through excessive or abusive living

habits; it incréases.in complexity and' potential for pef—' ;/”
formance as long as you live. This has a lot. of imélicatiqu“f

for older adults to learn as effectively as young peoglefﬁﬁ

Anotheér egxample df a loss that is'oécurging relatively
early in life is ydur sense of'hearing, vhich for most
‘people ‘reaches maximum acuity at abnut aée 15;‘ From that
point on, until about age 60, there iu a gradual but

measurable deéiiné"in hgarihg-abilities as we move along
from year £o year: _

As far as we can tell, there are only thrée typical
 losses which have any signifiqant bearing on abifity to
learn, and most §f you know what they are. Perhbps the
mos£ important one relates to visual acuity, the decline
in our ability to see. As we become 6lder; we tend to
lose the capability for pinpoint vision; we tend to lose, -
some of the acuity for color vigion, and so on., ‘These
losses can be corrected easily through mechanical and

medical help.

v
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A second major Loss'is that of auditqry acuity, or
- our,ability to hear. As I,meﬁtioned;before, this loss
begins for most of”us around age lS._'But ever. hére, when
we get to age 60,.we find around 50% of the population

Ithat still has rormai hearing. This is why, when we tailk

about aging, we cannot talk about the average person,

because there ie no‘“average" person. Averages are really
_statistical devices, and althoﬁgh I know that stutisties

never lie; statieticians lie all the time. If you are
trepped into this belief about the mystical aQeraqe, you'll
be designing progfams that really fit no one.

The third major loss that orcurs, and this isa , | :
relatively minor kind ef’loss, is oﬁr_losa in reaction ﬁime~
how fast it takes us to react.of respond to a given stimulus e

or set of stimuli. Now it's this third loss, the slowing

down slightly of about 1% a year after you are about £hirty
years of age, ,so thatlwhen you are 45 you're back down to’
where you were when you were about 16.\ Now I don't mind
belng thought of as a 16~yeqr~ola sw1nger. These losses
~are measurable in terms of 1edrn1ng abLlltles as a function
of age are really measurlng this sllght loss 1n Speed of.
'reaction time. It takes longer to receive the megsage,

and it takes longer o respond to a paper and pencil test.
When you add te this the nonsensical kinds of test that

we ask older adultt to do when we .are carrying on our
.research, and the assumed lack of ﬁotivation to do s8¢, and

the abillty to sometimes hear directions or to gee or read

Ji-.Uﬁv
[Kc
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the printed instructions, and the losses due to reaction

' speed in this kind of testlng bltuatlon, no wonder the

72 year~old doesn' t do qulte as well as the, 38*year~old,
‘or the 40-year old doesn't do quite as well a«. the 20—year-
old, I.think‘we éhould look at the other side and say
,thet the 82-year-old does about as well, even under these
artificial conditions, as the 20~yeav-old, -When we.take
the tlme factor away; the pressure of getting things done
in 27 minutes or how ever long the test is,'ﬁhen we find
that the older testees do not’only as Qelll but in meny
instarices better than their younger *ounterpartb.

Now the point of all this as that dll of the phyS1cal
losses which may inhibit learning are not truly that 1mponf
tant, because they can either be corrected or they'oan
be compensated for wiqh_the helg of.educational planners.
So'I would like to eu'gest)e series of propositions to you
thch I think haVetqa g;implioations for your responsibiiity
in designing hetter,‘more effective educational E ‘ograms

for adults of all “age ‘

The first pfopoqltton is- that learning 1n mmddle—age

and older age today is _exceedingly more important now than

it was one, two, or three generations ago. People feel

this; they know this; and they do want to learn because

of it, It will be even more important to go on learning
throughout life in the generations ahead. Part of this

ig because of the digcontinuity that exists between the past

and the present, and the future. ‘Learning cah no longer

103
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be VLewed as a preparation for 11fe, or for some future

- state of events. Learning is life-it has to be thought

of in that sense, = . ' "° .
IQu cannot now. 1earn in youngen,llfe a11 you ’

"will need to know in-order. to live effeétlvely durlng

your mldee .and your older adulthood What our chlldren‘

Py

think they k ow today will probably be of, wery little K

" importance td them in terms &f what they will have tc Know

tomorrow., The sSame thing applies to the 30~year~old, the

40-year-old, ¢r the 50-year-old-what he thinkds ‘he. knows

I

now progbably as‘little reievance to the things;he'will’have

to know 10, 15, or 20 years hence. Ser a% 1eafning Becomes
more synonymou WLth 11V1ng, we have to start de51gn1ng

© programs for all ages with thls concept of 1earn1ng~ to

Vlearn should bg a bu11t~1n part of ‘every educatlonal

¢

activity that yiou program for any age group that you

happen to be working with, whether it«iw Head~Start Pre-
School Adolesc nt, Young Adult, Mldd1e~Aged, or Older

Adults..

. .

o
;o X . L
.

K It remihds me of the person who came in to see

Dr. Schroeder orie day who talked about enrolling inthe

.~ university based| pfognam for an undergraduate degree.

lhThis was a 30-ye r~oldkmother of'two_children workinq'
fuli'time.{yShe aid; It will take me ten years of going
to euening collegé in order to get my college diploma."
br. Schroeder looked up, and she said, "You know how
. old 1'11 be~40 yea g«0ld!" ' Dr., Schroeder replied, "Well

T
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how old will you be in ten vears if you don't go to evening

school?" She saiqé."Forty years old. How come the same?"
The point is that you are never too old to achieve

whatever qoa&s\you‘might want to set as'long as there is

a probability for success or that they are realistic in

" terms of your capabilities, and more’ important, your

motivation. _ s

Proposition number two. pplness at any. age 1s

more akin to or synonymous with ]earnlng than .it is with

anything else. .Now a lot of chlldren in school will not

agree W1th ‘this statement, partlculdrly the 0ues that are
beLng pushed out, shoved out, and dropped out. I'1l
suggest it as a proposition nontheless.

Happiness 1tself is more ‘like a process than it is
a produdt, We might thlnk of lt as belng ‘a by-product

which results from the way we travel through life. It

relates to the goal setting, problem solving, creative,

t pbehavior, and all other learning skills that are required

for us to 1dent1fy goals and move toward them, Now ideally,
as we more effectively teach and help people to establiSh
realistic goals and then.design the'kind of learning
opportunities required ‘to achieve those goals;'the goals

vanish just before they are attained and new and more

' significant goals come inta view, Tt's sort of a Sears

) Roebuck catalog eEf«ct. You know, how some of you have

gpent many hours, perhaps when you were youngsters, perhaps

more recently, looking ,through the wish book saying, "Oh,

T 100
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if I could only have this‘orfthat,orwthe other thing."
You strive and you strive, and you save your pennies,
and you finally get it, and you find that it wasn't so

much after all. It was moving toward the object, toward

" the goal that gave you the serse of accomplishment and

satisfaction, t The gpal itself, the achievement of it,
realiy.waén't alf that importanf;it's moving toward it,
striving t9ward it, £hat seems to be important., So I
sugéest that ol@er adults need to have opportunities to
establish for themselvgé meaningful,.realistic goals that
_afe wfthih.the.realm of their acéomplishments, and that

Adult Education has an important role to play in this regard. '

My third proposition is that aﬁfective learning is -

as_important, if not more important with age, as cognitive

and |skill learhing.. Affective learning is as important,

and probably‘more important than cognitive learning and the
\_psycho-motor skills. By afféctive learning I mean to learn
with loYe'and a%ﬁéétion and éo discover_new_feelings about
yourself and obﬁers and to receive deep and satisfying
emptional experiences and to léarn-to'cuitivatg 4 wide
range of interests.

Now here is one of the great risks of adulthood.

'Becaﬁse of the political and social system we have evolved ‘ '
for ourselves, we restrict our interests dufing'young
‘adulthood to focus narrowly on occupational careers, our- -

family reSponsibilzties, and things of that sort at the
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expense of developihg at ohat time rn 1ife;e widerlrange
of interests which'Can sustain us later on and become the’
more importano and sign.€icant parts of our liveS'during
older adulthood. Think about it for awhile. If you build
youxr entire life around a'feQ areas, whether the area
be that of your work career, your chlldren, or your spouse,
or whatever it is, and 1f you lose one or all of those few
supports you feel as if you have lost everything thqt makes
life worthwhile. There are people all around us, from
middle-age to old age who feel as if they have lost every-
chlng because thelr entire 1rfe was consumed by two or three,.
or sometimes one, central purpose. '

_ Take for instance the midd1e~aged mother Qith the
"empty nesL“, where the last child has gone. She built
her whole life around her children and has problems of
loneliness, isolation, feelings of futlllty, and of not
Eeeiing needed and_worthwhile.. Also the business executive

who has put his whole life into building the empire, or

‘going to the top, whereever that is, and can afford to

W}thdraw and retire. He goes to St. Petersburg, lives about -
three months, gets bored with fishing and dles..

so I thihk you. have a respon51b;11ty in your adult
education program, -no mattetr what the program is, to help
participants acquire some new interests, to explore'some
areas that they didn't pa; to explore as part of the given
program that they did pay for or are enrolling for in

order to help them to discover new, meaningful areas of living.’

EXVIrd
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These may be new areas of scholarship, new areas of social

competence, new areas of humanltarlanlsm, new potentlal

.work careers, or what have you. I think every slngle

acult education program has a responsibility to not stop
,'with that prescribed pragram, but to use¢ it as a vehicle:
- for opening up some new doors, some new vision to the

audience, wherever‘they might be. o

Propos. tion number four. Much*of what 1s _taught

and léarned in college tod_y is detrxmental to learning in-

mlddle*age and older age. It is bad for our health; it

fac111tatesvsen111ty; it encourages dogmatism; and it

utterly:qestroys creativity; Now that is a real, serious .

charge., I <an probably.lose my tenure for statinc that as

a member of a faculty of a college of eaucation that is
con~erned .with prepaging teachers for the gublic schools:

1f YOuVll reflect upon what you know of yourself

as you grew up, what you know apout your children, and what
you thlnk you. know about ‘the chlldren of other people,
look at those creative, ;nxrous, curious, questigning

- youngsters coming into a pre~school} nursery progran,
kindergarten or first grade. When you look at them-a
couple of‘years later, some of.it is éone. o into the

4

fourth grade and-more is gone. By the eighth grade, between

tﬂe home that doesn't have time to answer their questions

|
or'punishes them for asking, and the schools that have qgi ot
same problems, ch11dren~be1ng gquite smart and adaptiVe~h

learned not to want to-learn too much. It is risky bu91ness,

Y
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We teach peeple not to like to learn I think
we do 1t dellbﬂrately, perhaps not: w1th mallce, but we uo
it day after day ;n our homes and in our schools.~ You and
I aad mPSt of those we know are products of .those kinds of
ekperiénces@f So we end up wiﬁh a third to a half of our
population who not.dnly learn that théy don't"}ike schoopl,
~out they have learned to equate schooling with educatidh,
and they don't like anything that has to do with education.
becauaé Ehe:g is a continuous series of failures unéil they
finally get smart and drép out. 'Thgn we get them back into
adult basic education, aad we staft doing fheisame thing‘
err té them. We are telling ourselves that we are giving
them their last chance and they better make it this time.
We usually have people Leaenlnq fractions on a blackboard
in a group, Whlch is about as ridiculous as we d1d when
they were in fifth;grade; The reading levels run from
grades one to eight, and maybe two.kids in the class of
fifth graders aré at the fifth grade level, but eyerybody
is in the same boat at the same place at:thé same time.
Most of them are either bo;ed to‘deaxh, aéd the others
that aren't have no idea what is going onj Then we wonder
why we still have problems in Adult Educaéion.» . .

Oftentimes we take the position that the schooi
gives plomaé; and this is the end of it for you. You
had ed;:atiqn like you had the measles, and you won't get
it again. Or we have given you a Ph.D 3egree with the

impiiﬁations.that that is the end of learning. Worst of
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all, this process instills in us the attitude that education

is terminal - that there is an endpoint-if we can just get

K]

some degrees, we won't have to go to school anymore,

Proposition number five: Under our ‘present practices
3 .

in Adult Education, the rich are getting richer educationélly,

and the poor are staving poor. This is in spite of the
so~-called massive efforts ‘that we now have, federally funded

A

for adult literacy e@ucation.- If you will take a look at

k]

what is heppening ;n adult education, most of our resources
go to programming education for those who already have the .
most education.

'It is'true that we do have mere and more leisure

time for more and more people. A great deal of this leisure

time is being invested in 11felong learnlpg and contlnulng ' -“N e
s aer g B R B I T L A DU L L N NN N P VY o

educatl n for the teather, the phyb1c1an, the nurse, the
architect, and for you that are hete rlght now. Your
paychecks are going on. When we decided that weiwere going
to pey pbor people to go to school, people replied that
that was zncialism, and we couldn‘t do that., Every major
corporate executlve ir the United States today spends a
gond portion, roughly a third of his time, in some kind of
organized learning, problem~solving activities, which can
be defined as adult education. These learning events go
-on in high-rise university conference centers and the

luxurious motels and hotels in the convention cities, and

in the seminar rooms of the corporate offices, and so on.




- spending more an. morerf'theirgtime%bécoming more highly -

. 99 : |
I'm merely suggesting that if we take a look around

us, we will find that the more highly educatedfkeep

?

/

educated-keeping themselves updatéd, growing, and'iiving,

hopefully, more meaningfully. On the other hand, we still
3 ] L

1

hgye not come to grips with providing signifiéant, meaningful,

needed educational opportunities for the undey educated.

’

One of my major areas of interest is the education of

these lesser-advantaged,-culturally unique, depressed groups
‘ A

of our society. When I look at the kind of programs g&hat

we have evolveéd-most of them on a crash, emergency bafis

with a temporary, shaky funding’gattern; and no one knows

next yeaf.if you'll be refunded ta keep your staff, and,

I know all of the problems you have with public school

.

. kY : ‘
and junior college administrators in this regard-sometimes

I get to thinking *that they are merely trying to-pacify

.and hold things down. That they are just giving people

ehough to let tﬂem‘think that we are trying to dd something
for them; raising their hopeg beyond realistic levels of
attainment on the one hand, and giving them just enéugh .
to keep them from demanding whét should pe theirs in a freg
society on the other hand.

4 Proposition number six. Our sdhoolsgagd our Adult

Education programs, and our social system, with their

excessive emphasis on aciievement and competition, which

is usually defined as making money and accumulating goods,

creates adults who are unwilling to take risks., 'they

ETT R
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are afraid of failure, and by middle-age they have learned

‘to resist change because they ‘are dfraid of it and resist

A

)learning itself,

. . That, too, is a Eerious accusation against education

anq against ourselves. I would 11ke to relate that to

{8

my next proposition.

Proposition number seven. . JFear of failure and

“@guired anxiety, or learned anxiety and stress, increasingly

become barrlers to growth and deVelopmenL in learning as

we grow older. There is qulte a bit of research accumulating

on the effects of stress on learning performance. There

i

. “is'ohe'thing we know-a little bit”of"competitioh‘for oeopleﬂ
wholarq not under”a great deal of strese,.or who are not -
Joverly ahxious (there are not very many.of us left who fit
that category anymore) , a littie bit of built-in competition
and stress is klnd of good for learnihg. It kind of helps
get you sharpened up and ready to go like the athlete

- poised for the pistol shot when he is about to run the

Y
*

mile. i

" On the other.hand,Jwe~know that for most oeopie,h”
an additiohalJamount of stress, whether it is artificially
or unintentxonally 1ntroduced in the learnlng gituation,
severely reduces ab111ty to solve problems, to remember

N\ ’

events, to recall xnformation, or to perform othar complex

4

‘taskd, Résearch hag' been done on experimental subgects

that range from paratroopers, +ider adultq, first-night

actors, and a varlety of other groups.

ERIC - lde
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For examnle, in one of the studies the research was
trying to'deterﬁine what is the influence of anxiety and
strees on learning poetry. The researcher rode along with
the paratroopers in an.aixplane_just before they were to

POV

practlce junip . He would ask

tﬁese'EJratro pers ld you memorize this poetry?" Well

it. As yeu*m;ght~ xpect,
because they knew ten nutes later they were going to _;
be pushed out of that alrplane. '
The same phenomena is working all the time in all
. "adults whenever they get into a learning situation. Anything®
that you can do to-lpwer'the.anxiety level and take the

. etreSSfout of it would be helpful. You knew that even the®

word test is enough to put a lot of adults who remember

what téest was in school into a state of panic, and drive
them .awdy from your program, or at least cause them not
l 1

to come back, So anything that you can do to reduce anxiety

and tension and stress as a result of your learning program,,

and use that program to help older adults better cope with
the tension producing situations. that they already have,

will certainly be to your credit and I know to theirs.,

Proposition number eitht relates to the changing

perceptions of time as we become older.  1'd like to suggest

* .

to you that time itself speeds up subjectively, psychologically,
,ag you become older. one reason for thig was alluded to by

the ¢peaker the other day when he tried to explain that

< vy
..f atin
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+ there comes a'point in most of our lives when we stop -
‘measuring time from when we were born and still ha&e’forever
left, We start measuring time not from when.we were born,
but based on our prediction of how much time remains.’

) I merely wanted to point this out to suggest that
this is a tremendous opportunity in educatlonal programmlng
to try to dlscover what new goals would be important, and

ﬂwhat klnd of_essessments people in this age bracket are now
taklng that we\can contribute to. " Then as they do become
older they will work cut for themselves a set of more
'vrealistic, meaningful .goals where.their chances for attain-
ment. and success in continued mean1ngful growth can res uLt.'
. { } Unfortunately, for most people it goes the other '
way. The glrl of 35 who S?ill doesn't have any children,
if she isn t .able to reevaluate herself and establish new
kinds of goais, is going to be more unnappy s the days
go by. Thexsane holds true for.the person whose work role
depends upon his.physicel skills, whether he is a professional
athlete or a bluercollar worker.' Ehat is , in order to
think well of yourself, you havefto maintain your level
of skill performance. $ooner or later with increasing
age you are going to start getting negative feedback about
yourself.
Tf you can't shift over and establisgh some other
goals whlch require, perhaps, more 1ntellectual competence

and less physical COmpetence, you are gorng to be)in .

trouble. This is because the older vou get the more will

Q | .7 ‘ ‘ .




103

b¢ the negative teedback'about vourself, until finally

you feei as if you are completely incapable. So 'I think
it is the responsibility of adult and'continuing education
. to help gpople in their middle years to géassess themselves
and establish more realisticmgoalslwhich.will sustain

them and keeb them growing and living mofé-meaningfully.

., . Proposition number nine! .-Adulit %eérning_i§ not the

same as learning améng children or youths. There are a lot

of differences between addlts and children which account

for. the diffecences in the way they learn, in the way they

want to learn, and whaﬁ‘they waﬂ£ to~1earn; in £act, in

what they;mg§£ learn. For one thing, adults are more bound

to their stereotypes than are chiidren~that's é sophisticated
way of saying that they are moré set in their wayé. They

are more accustomed to seeing things through thae colored
glasses that they have developed for themselves through

time.

> -

Some of you are.Democrats. Yéu are more likely
to be faVOrabl§ disposed to }eceiving information that is
cénsistent yith the party line or the ideals or the phi~_
losophy of that particular party: vice Versaﬂif you are a
Republican.' This’ follows through with almost every
aﬁtitude, Eelief, and sget of values that an adult has.
He's bound to them more. It is more difficult to set.

them aside for awhile and entertain some confligting,

opposing points of view.
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' This has a lot of omplications for how you organize

older adults for learning, particularly in areas where

. value ohange or attitudihel chepge are of concern; as.
the/ are more tied to their emétions and values. They
are motivated by a greater variety of needs and problems
than are younger peo;le, and you better know what' those
problems are if you are going to have programs that will
fit and meet their. needs,

' Learning for older aduits involves more unlearning
~than learning itself. This relates to the points I have
jgst made, © You reeily have to unlearn the old before you
are anle to free yourself to accept and learn the new. In
fact, most~and thlS 1sn t from me, this is from some of.
‘the ideas of Plato~the most rewarding and significant
learning that can take placé cannot take place until a
person has lived tor 50 years or more.' Now think about that.
If you are under 50, according to this quite famous
philosopher, you are not old enoﬁgh to learn what it's‘all
about. What he is saying, or suggesting, is that until
a person hae'liVedﬁenough life and exberienced enowgh of
its meaning-in terms of its peaks and its depths, joys and
tragedies~he cannot really appreciate the more significant

problems of man. He is not able to understand with any

level of significant meaning the depth of human experience,

If he hasn't suffered the despair of losing one that he
loved, he can't really apbreeiate sone of the tragedies

in some of the greatest literature of the world., 8o if

O
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you are still under 50, have hope, your time for real

serious learning is still ahead.

(f—NK\-__M\ ‘Proposition number ten: The capacity to learn is “;m

one of the few Capabllltles or abllltIES we have that we

can increase or which will increase if we will nourish lt A

and cultivate it with age. This is true only if we

cultivate it and reward. this abilrty.
By beconing more and more open ana diversified in
our interests and more‘wrliing to entertain new wyas of
1ookiﬁg_dt things about us.and ourselves; by being contin-
ually involved in‘learning as a lifeleng process, the ability -
. ’ ro learn'wiil increase, not decrease with age. ' |
: F}nally, let me quote a colleague of mine, Dr. Wayne

Schroeder, who says; "FPirst, we must believe that we are

!

never too old to learn, for such a belief represents a

pos1t1ve response to the demands of a rapidly changlng

world., Secondly, we can believe that we axe never too old

. to learn, for an abundance of research findings -support

thlS belief. Finally, we must beligve that we are never

)

these older

too old to learn 1f we ‘are going to enter ‘into

age groups in an effective. and constructrve, self-satisfying
way." '
4

(Adapted from an address given by Dr. George Aker at the

_ Spring, 1971 Institute. Dr. Aker is now Chairman, )

. Divigion of Eduvational Systems Management at Florida ¢
State University.)

L]
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WHAT IT MEAMS TO TEACH OLDER ADULTS

By
_Sameel E¢ Hand, Ed.D., Director
& Continuing Education .
T The Florida state University B
The topic implies that older adults are somehow
different, as learners, from young adults or children, Are .
they different? If so, it would seem to behoove us as
teachers who work with them in organized learning sxtudtlons
to know how they are dlfferentwwand what accounts for the
_differences,

4

I submit that the older 'adult learner is different;

3

N

that as an older person he has certain distinctive charac-
teristics which influence the way he learns and the way he
should be taaght. . |
Between childhood and old age there are changes of
+ various klnds which 1nev1tably and continuously Lake place.
Some ‘of these are physiological in nature-~-some are
psychological. Some 5} both kinds of phese chandes influence
learning habits, attitudes and abilities, Thus, an adult
. learner, particulaxrly en older adult learner, exhibits certain
characteristics which distinguish him from a child learner. (’Wﬁ\\;
As teachers we should recognize these characteristic
\ '

differences sothat we can take them into consideration in-

~ our teaching.

106 '
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* First, let us talk briefly about some of the physical - .

‘changes that occur in the normal aging proééss, pafticularly N

'

those which more directly influence our learning characteris-

¢
>

tics:

Changés in Vision

As we grow older our vision'cﬁanges——it loses more
and more of its sharpness. Since vision is oﬁe of the senses
that very directly influence what we learn and the way we

. learn, let us examine morevprecisely what actually habpens
to our vision in the ho;mal aging precess: OQur vision
normally attainé its maximﬁm efficiéncy\at about eighteen
(18) years of age and declines édntinuously'thereafter.
There is'a gradual but steady deqline from age eighteen
to ﬁorty—five, and a decrease in the rate of decline beyond
fifty-five.

Researchers hévé discovered some other things about

visual changes which. are relevant to-our purposes. For

gxample, it has been demonstrated that aged eves suffer a

greater proportionate loss of visual acuity in dim liqh;

' than do younger eyes. Clinical studies have shown that‘at
age thirty-~five énd above there is a distinct preference
{and need). for mggg'light for reading., 'This tendency 1is
+ especially marked in persons between thirty-five and fift?,
probably because the eyes afe chaﬁginq more rapidly in their
. refractive copditién during that period than at any other |

period in the entire life span.

‘ - L B RS
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. Othér studies have found that as_we qrow older there
v o
is a_ gradual rarrowing of the visual’ field (peripheral- vision)

-

and a slowing down of the'dark adaptation proeess. It takes

-9

older eyes longer to.adapt to sudden changes from light to .
dark surroundings. And they don't see as well those things
that are outside the point of the central. focus.

It has also been established thae,es ageuprogresses
tne rete of color blindness_rises;r This eccurs'to.a greater
degree among men than wemen. In fact, in one study made on
‘565 men and 446 women it was found that at age seventy,
defective color vision occurs in forty=- two percent of men

and eighteen percentzof women.,

Changes in Hearing

Another kind of physical change that takes place as
" age pfogresses, and which directly affects learning is in our
Hearing. o ’

"Sir Francis Galton's data show that maximum audio

'ECuity (or hearing efficiency) ig attained between ten -and

fifteen years of age, very gradually but consistently declines

thereafter to about sixty-five, and .then tends to level Off.
U. S. National Health Survey studies on hearing
ability show that 85 percent of people five to fourteen
“,.years of age have clinically normal hearlng, but that only
12 percent of people 51xty five and older have normal
 ‘hearing. Stated another way, hearing disability sufficient
to prevent understanding of ordinary speech originating at

a distance two or three fget directly in front, or to prevent

1s0) -

.
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usi;g a Eelephoﬁe, increaéed rrom ah.iﬁcidence of 7 percent
among five to fourteen year olds toiabout.64 peréént among
those sixty-five and older.

“Another kind of hearing change in the U. S. National
Health survey studies rev;aled was that in addition to, or
apart f#om, ﬁhe loss of hearing eftiéiéncy_as age progresses,

" there is also a slowing down in the central auditory processes.

Our reaction time increases, which means that we sloW up

in our response to auditory stimuli as we'qrqw older. Many
aged people find it difficult to follow rapid speech iggspite
of little or no hearing loss.

Some of the physiological changes that occur between
youth and oid age and which may have a less direct effect on
human learning ﬁay also. be worth our remembering. For‘éxample,

-

- various studies have revealed gradually restricted powers of -

adjustment to both highand low external temperatures as agde

progresses. The ability of our body to adapt and compensate

for external temperature changes hecomes more limited,
partiéularly beyond sixty years oftage. Thus, older people
pecome uncomfortable more quickly when; exposed to abnormal
external‘temperatufes, either high or low. Hgét prostration
is much more frequent among people over sixty than £hose
-under sixty. This is kné&h as a loss in powers of homeostatic
adjustment. N

As we move from youth to vld adge, the speed with
which our body fepairs itself after injury élso slows down,

‘Convalescence time increases up to twelve times as long for
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a person seventy years of age as for a youth of fifteen.

W2 i1lso have less tolnrance for stresses, for over- eatlng,

sta: vatlon, dehydratlon, and salt depletxon as we grow older.

The capac1ty for phys1cal work decllnes w;th age-~-

as those of us beyond forty well know. On experimental

clinical studles it has been found that at age seventy the

capacity for physical work is about 50 percent of what it

is at age forty. An interesting side-light on this particular
characteristic is that one'study showe 1 that.among people.
between fifty-seven and sixty-eight years of age, théir‘

“ work-score was 3.5 percent hlqher in the aftmrnoon than in
wthe morning. Thus, while our overall work- capac1ty falls
 off as we grow older, we apparently work better in the

afternoon than in the morning,'once we pass. the mid-fifties,
Studies made at the Harvard Fatigue Laboratory
indicate that the quality of wo;k does not decline rapidly
after age forty-five. They point out that there is con-
siderable ev%dence“to show the age at which eminent pegple
do their best work does nbttcoihcide wi th physiologiéal
prime. For example, they point out that of the 100 most
important?ithntions, 37 were made by men over forty and

sixteen were made by men over sixty,

Implication of Physioloqical Changes

what do such physiologiéal éhanges between childhood
and old age imply for those of us who teach and work with
adults in organizea learning activifies? What influence should

they have on our teaching procedures and materials?

ERIC ARl
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First to compensate for less acute vision, the

‘following implications seem apparent: : I

S—

1. Use good iilumination. Older adults must héVe not ‘only *
‘better light, .they must have MORE light. Db not have
audience face tﬁe.ligﬁt. Never hdve a flickering light.

2. Arrange'seating so that people are close to the speaker
ana to the materials ﬁéed in class demonstrations.

3. Arrange edquipment which willvenable the audience to see
"all parts of démonstratipns.easily and‘clearfyu In
addition: .

a, Have a neutralrbackground.

b. Use $harp contrasts of color.

¢. Use large charts, diagramé, and pictures.

.d. Use large, legibfe writing or printing.

e. Remove everything from the blackboard ekCept those
items which pertain to the squect under discussion.

4., Make sure that all typewritten and duplicated materials

| for student use are done with pica type and double-spacing.

The loss of hearing efficiency also has some important

implications for teacHers,Aparticularly for those who teach

older adults. Some of the mure readily apparent ones are the
following:
1. Speak more slowly and distinctly as the age of the

group advances. R T
2. " Stand still, or relatively so, so that those who depend ‘

to som¢ extent, consciously or unconsciously, on lip

reading will be aided in understanding what is béing said,

.

s
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3. Unusual words, unfamiliar names, numbers, and the like
should be enunciated clearly and then printed on the

blackboard. A A
' \ :

4, Study the faces of members of the group to see whether

they are hearing. ¢

5. Use simple, well-chosen words that are clear and meaning—

ful; avoid the use of words that are lengthy and difficult

to understand.
6. Use the blackboard freely; vision will supplement poor
" hearing.. : A -
7. Talk directly'to the group; don't' turn aside or away
from the group whilé speaking, as this prevents those

who depend to some extent on, lip reading from understanding
k) . .

", 'what is beinyg said,

D

8. Be especially observant and eliminate inside or outside
noises that tend to interfere with the hearing of the group.
9. Questiqﬁ$‘§irected to the teacher by members of the group
. ’.:o

should be repeated for”theﬁﬁﬁhefit of the entire group

before the questions are answered.

10. ‘Ask,éomeone in the back of the room to call attention

when any member of the group cannot' hear.
: We said carlier that adults, particularly middle

aged and older adults, have somewhat slower reaction time~-~

] L3

thét their general physical tempo was slower and their limits
of internal body adjustment to external conditions are

narrower, :1What does this tell us as teachers? It tells us
\

several things, "I think.

Y
[e) .
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1. Older adults must be éérmitteé to choose thteir own;WOfkt '
 tempo. They should be encouraged and stimulated, gﬁt) |
‘not rushed. K
2, It tells us'tb-be éarticularly‘attenﬁive to tpe physical
. comfort of‘older adults; to maintain classroom heat and
ventilatioﬁ witﬁin proper li@its; and to arrange for
use of the most suitable furn&ture‘available.
3. We should arrange for an accessible meetiqg:place fof
oldé; aduits} one which reguires a ;Ihimum of 'stair.
climbing. | |
4. Arrange the schedule of meetings insofar as possible to
best suit the group. ' - . }
5. Maintain a pléasant social atmosphere in the classroom.
6.3 Do not hold meetings overtime. ’
7. At the appropriate time we should emphasize_the'importance'
of their avoiding environmental extremes and conditiens

of stréés. ) : o

Psychological Changes

€

In the psychologicél realm there are three (3) primary
areas in which chanyes with age may influence learning most
directly:

1. Ability (intellectual power) w
2. Interests
3. Attitﬁdes

in the abSenCe‘of injury or disease, does the aging

process itself change our ability to learn, or the way we

learn?

dwsd

Y
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) |
‘A study of the multiplicity of research }nrthis'.

field shows that psychologists differ considerably as to the ‘
~effects of age upon the intellectual caba01ty, or the dblllty
of the individual to learn. Edward L. Thorndike, whe .
ldomlnated this field for many years'prio: to World wau IL,
" concluded that the peak of‘one!e ability to iearn ig reached
at some point betweern 20 and ‘25 years of age; that the
capacity for learning declines £rom this'ée%nt at:a rate of
eibitbless'than one percent per"year until ebout age iarty—
two or a total &eeiine of from 13 to Isﬁpercent. Thorndike's
éind{hgs were supported by the research of a number of other
psyehologisfs, nogably the American teams of. Jones and v
Conrad, and Walter_end.datherine Miles; also the emineuf-
Hritish team of Foulds and Raven.

. The findings of Tuch subsequent 1e§earch however,
notably that of Irving Lorge,. dlffered with Tnorndlxe g by
pqinting out that if the speed factor is removed from’
learning tasks, the differences bLotween young'and blder
learne-s, insofar as their §OWGr to learn, become:very much -
; .smaller. After extensive research and Lestlng of people
at various ages. using both timed 3nd untimed 1htelllgence
’tesLs, Lorge concluded that there is a decllne in rate of
learning as age progresses, but that inﬁellectual power in
and of 1teéif does not change’ from’about twenty to beyond
sixty. He attrlbutes the decline in rate of learning to

* the Lo,ses we sugfaJn in our vision, our hearing and reaction

time primarily. The increased fear of failure, and a general

) .‘*‘ -
\(o ' 166

-
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" reluctance toward-learﬁing on the part of older adults were
~also mentioned as'possibie'fagtoré.' |
aAn intereétiﬁg‘article appeared in Time magaziné”
some months ago entitled "Are There.Changes in Mental Funétiqp
Due Soiel; co Age?" Psychologists Willard 2. Keer of thé .w:\
Illinois Institute'of Technology and Ward C, Halstead of:the
University of Chicago were researching this question. They
wanted to find out whether a man's mental ability necessarily
declines with age. They selecﬁed_424 healthy business execu-
tives, all of whom had demonétrated their abiiity to get
ahead in ﬁighly competitive fields. The average age of. tpe .
group was 52 years--many were a good deal Qlder. ?hesefﬁen
had pushed their separate'ways up the ladder of success in
their chosen, cqmpetitiVe professions; The guestion was:
Were they now slipping or were:they still mentally sharp,
.and c;pable of organizaﬁional leadexship?
. flach exeéutive was given a.vafiet§ ofjﬁests which
seemed, at tirst qlance,.to bave nothing to do with mental
ability. fTheyﬁwere asked to show.howisteady they could hold
their hands, ﬁow fast they could wiggle their index fingers,
how fast a ‘light could flicker before they saw it as a steady
beam, etc. Buch tests wereodesigned to show how Qell the !
néfvous system was functicning at the physiolégical level.,
‘There were other tests thau dealt with reactions to
agstract patterns; that ‘yraded tﬁe individuals on their ability

to understand and remember what they had heard and read.

Res.lts. of these various tests gave g¢lues to each man's
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ability to absorb new ideas and deal with new words. The:
' testsAas'a whole were desigﬁed to show actual mental impair-

ment, if any, that could be traced or attributed solely Ep

advancing age,

Among the men in their 50's, they found no changes
that were inevitable: Some of the men in their 60's and

70's showed some loss of memory, reasoning, and decision- K
7/

" /
making powers, but many did not. Most of the 424 aging é//
1 v

executives, according to this report, showed as much ment

"

agility as a group of medical students averaging 25 years of

age. The researchers concluded that any decline of mental

powers with age is more likely to result from the brain '

gqetting too little ra%her than too _much work-~that the capa-

gity is still there, the same as it ever was, if it is kept .

active and alert. fThis seems to confirm'ﬁorge's findings that

. intellectual power remains esseqtially unchanged.

i The';ecohd type of change that océurs in the psy-
¢hological realm as age progresses has toldo‘wiéh interests.

: Wbat happens to our interests as we move from chiidhood to

old age? Do they narrow in sc¢ope or lessen in intensity to }

a degree which significantly reduces our learning capabilities?.
Edward K. Strong, Jr. of Stanford University did extensive.
research on the changes of interests with age-~és did
Thorndike before him. |

Their conclusions may be summarized as follows:

1. 'There is a slight decrease in the total volume of interests

between age twenty~five and fifty-five. 'The decrease is

:

' 4
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restricted largely to the physical activities., About 50%
of the total changes tﬂat do occur within the thirty-year
perioa do so between age twenty-five and thirty-five,
There is llttle or no change in volunie of interests

* between age fifty-five and 51xty—f1ve._

Items suggesting physical skill and daring show the
greatest change of all.

In general, the‘tﬂings we like most at twenty~five'years
of age are liked better and better with increasing age,
and the .things we like least at twenty-five are liked

less and less.

The interests nzeded to support adult learning show ho

decrease. In them there is no steady, unaviodable decline
or "drylng up. , |
IAtereqbf ¢an be modified. Likes and dislikes can be.
learned by older adults as truly as names or dates.

Learning without interest of some sort does not .occur to

any appreciable degree. - g 4

Whatever difference existsibetween young adults and old

adults as to willinaness to:learn,. interest, and ability

) 3 :
to apply their minds are moderate in amount, and will

not brevent the older qroup doing at forty-five oxr. above,

on a somewhat reduced scale, almost anything they could

have done at twenty«five.

on the whole, .the older adult is more influenced than the
youung adult by utelessness and harmfulhess of the material

to be learhned.
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9. Tﬁe-old suffer greater redaction in the amount learned
under conditions of mild bodily discomfort than do the
young,

10. The old suffer more than the young from being frustrated
by deprivation of success. i
_ _How does advancing age affect our attitudes--our
toutlook on life? In a study of attitudes ang adjastments
among feeipieqts of old'age assistance in New York State,

'Christine Morgan reached the following conclusions:

1. Men had better health than women, and a close cnrrelatlon
-exxsts between health "and happlness.

2. Forty percent’ of the happiest peoplé had more than an
elementary education, while only 24 percent of the un-
happiest ones had more than elementary schooling.,

3. Seventy percent of them ‘said they would be much happier
if they had a job. ‘ |

4, Work and soclal responSLbllltles were the sources of
greatest happlness. .

5. Women find it easier to occupy .hemselves., lThirty per~

| cent more women than mén reported they had plenty to
keep'them busy. ‘ ‘

6._ Finances, concern for spoaee, and poor health were, in
that order, reported as sources of greatest worry.

7. There are no.aged characteristics as stoh: traits ex-
hibited by the old are as varied as those shown by a
group of younyg people, and are determined by the same

factors~-cultural, educational, economic, and sex differences

130
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Miscellaneous Paychological Changes

The~fbllwwing are miscellaneous facts and'conc%qsions
regarding tﬁe psychological aspects of aging, reported by
varicus researchers: , | |
1. Frequently Fhe fear of ading, rather than the'aging

broceés itself, induces mental deterioration. This is
the resulc of soéial pressures in our éociety and calis
for a better underétanging of the rlace of the aged in
the picture of the ful;_life span.
2, Older workers are: )
a, Steadier in tﬁeir jobs, require less frequ-ut’
repiacement, and are less éxpengive in t aining.
b, More careful with equipment, less Qasteful of
méterials, and have'feWer.industrial accidents;}n
-relation to hours worked.
c. Less distracted by social interests and tend.to develep
a strong sense of loyalty and responsibility.
d. S8ick more often, and require lenger to recover from

illness or accident, but they show greater caution and-

have a lower accident rate. .ot

;mélicékions of Psychological Changes in Aging’

l Implications for teachers of acults as' indicated by
these psycho%ogical changeg with aging stem to féll into
three cat;gories: giggg; the general ione of the»resea¥ch
shows that‘there ig a substantial retention of the POWER to

learn, but a slowing up in. the RATR of learning as we drow

older. The¢ implications for tedchers: in thig and related

141
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facts developed in the research WOyld seem to ‘include the

followi%g:

2

1;. Expect quality from adult learners, but remember that

Jit will take longer to produce it as age advances. H’}
2, The,scopé of:léssons must be planned with due regard for . “

speed capabilities of members of the group. h
3. Present new material in the most logical sequence,

step by step, ahd relate it to what is aiready known.

» A

Short units of work will tend to give older adults a
0

feeling of success and mastery, and this is highly
important. . . )
4. Utiliéé various instructional aids to 'help establish
impoftant concepts and relationships. Write thiggs 7
on the biackboard_as they are.explained. Double exposure
(sight and hearing) will help solidify learning. - e
5. To-help‘cqmpengate for slower cofrelation of ideas, select

theqcehtral idea or principle, then plan class demonstra-

&tions, explanations, and discussion so as to develop and

'

reinforce the basic, central idea.

6. Repeat important points frequently.

7; Summarize ‘often. ™ .

8.. Becauge of the W1despread existence of negat1Ve attztudes
regarding the ability of older adults to 1earn, the teacher -
must make a spgcial effort to reuassure adults on this
point; he must overcome their feelings of insecurity .

and feat of competition with younger adults and give

them a new sense of security and mastery.




121

u

9, In laying out tasks to be performed in the learning .

prOCeés, the teacher must make sure that the older adult

5

.sees the relationship of the tasks at hand to his

°
a

ultimate objecéivg..
10. Since learning flowé primarily from the consequences
of satisfagé&on‘and reward, every oppértunity should'be
utilized with adults particularly oldér acults to praise
good work. By thé\game tqken: errors should be mihimized
.and all kinds of punishment (includiﬁg éarcasm and
ridicule) avoided. Accent the positive (success), not
the negative (failure). =~ = ...

11. Do not forget the importance of short recesses (or breaks)

for Qdults; o 5

12. Often the gfggncy and seriousness of his Qgpéé:;)results
in a drive for achievement which itself can become a
source of discouragement. He mgx,e#pect more_rapid

I

achievement than he is capable of producing. The teacher

must be keenly observant }or signs and’§§mptoms of this‘_
diffiéulty, becapse if not Q?teéted and proper counsel
and encouragement given, the individual will drop out
‘with a feeling of d#éappointment and frusération. ,

. Secondly, the wide rande of iﬁdi&idual differences
in age, ability,'previous educatioh, and interests that we
find among clder adults would seem to hold the following
implications for teachers:

1. Ramember that every member of the group is a“voluntary

participant. As such, each one is there because he wants
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4,

54

6.

7
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someﬁhing. One of the most difficult and important jobs
“the teacher fates is that of finding out what each person's
.fgarticular interest or need is. Unless the adult gets

what he is coming for, he will soon stop coming.

¥ "

Every group of adults has a wide assortment of talents,
and these constitute rich resources for the group. To
identify these resoufces, there should be an early .
éffprt made in eQery group to get acquainted all around.
The teaCher has a partigulafly imporﬁant respohsibility.
here in studying the backgroﬁnd, interests, n%;ds, and

cgpabilities of each member of the group, SO as to plan
the work for the-grouﬁ and utilize to the optimum degree
the talents of each member for the benefit of the group
as élwhole. o
Do not give older people "busy-work" do clo. Engage tﬁem
in useful, challenging and meaningful activity, according

to their particular interest,

Make everyone feel that his opinions, needs and thoughts

b

s

are important.
_Encouré@e eQeryone to share in group activities. This

will give older adults the feeling of belonging often

times needed to allay their fears about returning to school.
'Remember that the adult brings with him much of the

vocabulary and stored knowledge which will facilitate
I < .

and give depth to new learnings. '
In learning new skills, older adults often have to "unset"

old patterns, long esfablished. This may be frustrating

Al

-4y
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in egtreme cases. It is time consuming .in all cases.
Teachers can soften the effect of this experience for
the older learner by explaining that this is a common
problem, not at all ‘peculiar to him; merely something

that all "groWn~ups" have to contend with.

o

Brief Summary - i “

In summary, we have said:

- Adult learners, particularly older adults, are different-~

that L
- In the process of normal aging ¢hanges do occur which
affect le%rning;~and make the older adult a different
kind of student from the child or young adult learner.
~ Perhaps the must important conclusioun to be drawn from
' our analysis of these changés is that, ™adults, re-
/ﬂ,ﬂ\w3g::;;¥ﬂlé88‘of age, :an still learn”,
. Finally, and I hope.you'agree Qitﬁ me, if we as
‘ teaéhers'can be constantly mindful of the unique characteris~
tics of adult learners-~-characteristics which result from i
these developments during the aging process--we are likely
to be much more effective as their leaders and teachers,

© " {pdapted from an address delivered by Dr. Hand at the Summer,
1969, Ingtitute )

o
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WORKING WITH SENIOR CITIZENS

By

Dr..Andrew Hendrickson, Visiting Professor
: Florida State University "

“

- I have bee? infqrmed that you would most likely be
intéfesced'in the‘problems.of recruitment, developing rapport,
'motiVatioq, and involvement.v well, these.are some of the.
ancient and‘continhing problenms facing ali prégram-planners
in adult education. It is true that older péople represent.
‘a somewhat speciali?ed4clienteleL:Especially éince the§ are
. more resistant to chahge and since hég;hﬁavéuéélf image of
a‘non-involved persén. Stili I tﬁink we will need to modify
only slightly the principleslwhich we use in working with
:other age groubs; | |
first as to recruitment. How do wé discover whére‘
éhe older éersons are and how do we make contact with them?
There will be some difference; of course, between working
in cities and in rural areas. In rural areas the chuxches
and the farm orgahizations would seem to be the best sounées
of inform&tion; _Mostuéural ministers, especially if they
have been on location for some time, are good sources for
socioldgical information. -1In ﬁrban areas, soc¢ial service
: \

agencies, stich as the state employmént office, the social

security office, and family service agencies are excellent

124
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.should get away from a school-room atmosphere. Carpeted
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K

-

sources of,information. Additional sources are nur:’ing homes,
senior citizens centers, retirement fesidences, and as a
final resort, the older people whom you have already identified.

But it is not enough just to know where the older people are.

We have to know how to contact them and how to recruit them

into our programs. ) : -

i . v

-

Second, building rapport and motivatinq. Just as

'wifh'younger;adults, the older retired person has to see

direct benefits to himself to become motivated to engage in

any program. At this point I would like to say that we

.should be wary of qsing for our activities terms like "school,“

*education," "“class," or "instruction." -To a number of

older folks these are negative terms calling forth remem=

brances ¢f bad ekberiendes or at least tﬂé rigities of the
class;oom wiFh its rdws 6§uunmovab1e seats and an authori-
tarian teacher sitting up front. More entidiﬁg names are
"series of meetingsi"'ﬁiséussion grouﬁ}"."profect," "get~
together." Names dg make a difference. One adult educator
offered a course in "Consumer Education" and only three or
four people showed up. Next term he offered the samé course
as "Getting Your Dollar's Worth," and filled two classrooms.
Also experience seems to indicate that combining a social

time, with perhaps light refreshments, has a positive effect

on getting people out to meetings., As nearly as possible we

floors, comfortable chairs, and colorful drapes are all

helpful., The element of safety should not be overlooked.




Ramps, non#skrd walks, ana'grabebars should be available
‘where necessary.- Time of day and means of-transpertation
need to be taken into acceunt | Many older people do not 11ke
LQ go out at. night, espec1a11y if it means that they have to
rlde public transportation.

In identifying needs it is important to deal with the

needs as the older person sees'them, not as we the professionals

“do. Their priorities and ours may.be different.’
There have been a number of studies made as to what

the needsandlnterestsof older people are, and: whlle there

are differences between 1oca11t1es, rural and urban differences,

and certaxnly differences based. on socio—econOmic factorsﬂ

still, generally speaking, theze is a common core of 1nterests.

" thet have been ldentlfled by the clder persons themselves:

(L) The first of these is rellglon, oroadly conceived,

- Great Rellglons of the World, ography of the

Bible Lands, The Bible as Litefature, etc.
(2) The specific problems that come with aging and

retirement:

a. Managing on a fixed income in a time of inflation,

©

g
full-fime work.

including the pOSSlblllty of part-time ox

b, Maintaining one's health

¢, Rehabilitating the old hor.e or making'the‘best '
of any new node of liyingwm .

d. Safeguarding against eheats.and sdindlersf

+ e, Learning to cook for 1l or 2 people

148 IR
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Physical fitness and good grouming -~ both men and
women - ~
Leisure time activities

a, ‘Hobbles, crafts

b. Needlework and sewing. (In two nearby Florida

cities recently one publis'SChool program of fered’

100 courses and the other 60 in sewing)
c. Gardening and flower raiéing
d. Games and'sporté
e. Travel (both real and vicarious)

Many people are interested in goinglbeyond arts

" and craft and hobbies and wish to take ﬁp art and

mu51é and sculpture as forms of per.onal expre551on.
Educat10na1 act1V1tlcs such as seminars on pOllthS
and forelgn affairs, brush-up of speaking and
writing skills, creative writing,.etcf

Help with practical problems such as filling out

income tax forms, checking leases and insurance

pblicies, makind Wwills, etc. , -
From here on the choices dwindle down and interest
would depend on the individual, the time, the

™,

place, and othet circumstances.

In qonsideriqg how weicén plan for and with ou£ older
ciﬁizens it might be we;l to take account of the factor of
individual differences. At this point I think we ought to
beware of the tendency to overgeneralize. It is convenient

)
when speaking of the 20,000,000 retirees to group them all
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together and ascribe certain characteristics to them when

~

actually they differ among themselves as much as or more than

the young and middle-aged. In age they crange from the 60's

to 100+, In education they range from the illiter;te to

the post graduate professional;‘in talent from thegmgdiocre_
to the genius; and in stémina from the hale and hearty to
the sick and senile. For exqmpie on a national basis about
one;fifth of -our older citizens are functionally i{litgrate
and at the other end of the scale 12% ~ 15%'cf the% have

had college work. Similafly, on a national basis approxi-
mately 25% of them are existing on inéome§.that put them
ubelow the 'poverty line. Theée data may or may nﬂt describe
your clients. You would need to determine mgre precisely .
what are the characteristics of those whom yu wish té serve.

In working with any aggregétion of';>aiégéuals, we

néed to think of them as that many individuals and we nzed

to 5iscover theirgcharacteristics, their needs and lesites,
and their capabilitié;. ' . |

In this period of enforced leisure the older persor

‘' develops a life style which is determined by his personality

organization, wis experiences, and the economic and social
G " ,
- circumstances in which he finds, himself. Different writers

o

have classified these life-styles in different ways. I

. yould like to refer to the work done by Williams and Wirths*

4 0‘ " \ N . !
oy .

*williams, R, H. and Witths, C. G., Lives Through The

Years: Styles of Life and Successful Adind, New York, New
York: MAtherton Press, 1965, 306 p.
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in Kansas City who, in studying 168 cases in depth, found that

there was no one life-style that would bt suitable for all:

'rather'they'found'six life-~gstyles in which people were

found to be leading successful lives in retirement. They
also noted that there was a mlnorlty who did not age
succcssfully and these absorbed a dlsproportlonate amount

of others' energles while having a negatlvevlnfluence.on o
the-mental.health of those around them. The authors gave

these life~styles t'. following names: The world of work,,
1 . t

familiem, living-alone, couplehood, easifng_through life with

minimal'involvement, and living fully. They concluded that

Y
successful transrtlon to old: age may be achleved through

any of the six life styles.

" ' L} . )
R far,We ‘have talked about the principles of identiw-

' fying needs as the other persons seces them and of taking

account oy individual differences. Two: further principles

we need to take into.aocount are the’ twin principles of

r

involvement and narticipation.

In developing sound programs I thxnk it is 1mperat1ve
to wor? dlrectly w1th the clients or with their representatlve4"
leaders. Wherever older people are grouped together - in ‘
Churcﬁ{ in clubs,.in werk situations, Qiliiving‘quarters,-u" '

there will be indigenous leaders present,~or at least pokential

leaders, and I think you people are very 'well qualified in

picking those out. I remember some years ago reading in

Exte;sion literature the characteristics of a nétural or

indigenous leader: 1) they are peoble who manadge theiy
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own affairs Well. 2) they are liked and respected by their
peers, 3) they are objectlve and fair in dealing with people,:

4) they know how to energize people, 5) they can commuriicate

well and know how to interp;et and summarize group opinions
in a few telling‘words. | ‘ ‘
As for the step by step process ot involving older
people, I would like to share with you some experiences I
have had in Qork}ng with perent edueation groups and let
you draw your own analogies. Some of the techniques I
shall describe are spelled out in a pamphlet published by
the College of Education at Ohio State University called
" "Handbook for Parent Educatlon Leaders". . - .
In Ohio the local unlts of the P.T.A. have developed
-study groups as a subsidiary activity. when I left there . ° «
Columbus ana its environs had over 125 such study groups
and there were many hundreds more throughout the state,
Lay leaders of these groups came together in annual worke
shops held on Univereity campuses end raised such dquestions
as: _ ‘
‘ 15 How do you ¢o mboutgorganizing a etUdy groﬁpf
2) How do you stimulate and keep.up interest?
3) How cdn we reach those who should attend but don't?
4) Where do we look for resources? ' ’
5) How do we determine what meeting format to use?
I can't’ detail here all of the techniques which we *
found usgeful over the years, but I will pass on;xo you a .

number of them. It is worth noting that by using these

teﬂhniques many of the study groups becuame so successful

ERIC
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that the tail began wagging the dog., In many cases the meetings

were so lively and interesting that 75-100 person would

attend, whereas only a handful, would atctend the heetings of

the barent organization.

CIn Organiziﬁg'a group, ﬁhe best suggestien seemed '
to be to begln with a small group of interested parean and
this greup would have the respon51b111ty of planning the
tOplCS and the mechanics of the first one or two meetings.
.For the firet neeting a tobic of strong appeal would be
eeiected such as Sex Edﬁcation,'Why Johnny. Can't Read,
Juvenile Delinqﬁency. The members attending the first
meeting would be asked to work together to plan the topics,
- the publicity methods, the mechanics and the working committees
for later meetings. Fof topics a check sheet with blank
lines for edding additional items would be passed around.
Tﬁis sheet could also previde g#vace for members to list any
special telents, €49, playing the piano, soloist, drama
coach, etc. |

It was considered good policy to spread responsibility

Eefmiﬁeﬁeeéiﬁeer-fef'ekample, a different pétsen might'perfofm'mw
each of the following‘tasks;
a) general chairman, b) discussion leader, ¢) publicity
and promotioq, d) Thostess, e) secretary, f) baby care
"¢) group observer h) evaluator,

In answer to the quest:on as to how to stimulate and

malntaln 1nterest the following suggestions were found to be

very ugeful:
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—— ¥ 1) ‘start with a live topic and interesting speaker,
resopurce person. or film

2) make people feel at home; give them a sense of

[ importance
3) allow opportvrity for them to discuss the problem
presented in an atmosphere free from any fear or
. pressure
4) delegate respoﬁsibili@y for organizing and conducting
meetings among as many -group members as possible.
With minority groups and those of poor socio-economic
~’'status we used a much simpler‘q;chnique. First of all we
‘:@orked in smaller groups, and instead of meeting in a scpool
building or other formal settieg; the professional person or .
recruiter would suggest to one of the natural leaéers that
she invite eome of her neighbors in for coffee. During the
coffee perioda conversation would be directed to some of \
Ehe pervading problems. The indigenous leader would £hen
suggest.another "coffee clatch" to be held at herluﬁneor at

the home of another member of the group Wlth the further

[¥

suggestxon thaf they ask someﬁknowledgeable person to meet
‘with them and discuss their problems further. Frequently
tfter several such meetings tbe group could Qe enlarged and
begin to meet in a church basement and later they might be
pursuaded to meet in a school. With some adaptat;on I bew~
lieve many 6f_theSe techniques are’appropriate in working

with older people.

AL




o

‘worth anytbing unless they produce results., Older adults,

133 ' -

©

Finally none of these approaches or techniques are -

[

“have certain speci%ic needs, . If through our activities they

find we " ‘e aiding them in filling these needs, we probably
will noé have too much trouble in working with them, Many®
older persons need assistance in developing new roles, they
néed to make satisfactor§ family and living adjustments, they

need more medical care than younger persons, some of them need

‘more income,. and many are lonely. 1If we attempt to work on

these problems without involving the older people themselves,

_wé'may find ourselves attending our mertings alone. But

1Y

if we afgtune ourscives to taem, if we respect them, if we

~involve them in the planning and the carrying out of the

programs, we should not have too much difficulty“producing

.adequate resultg.

One word of caution--don't play the numbers gamei
Semetimes if all the chairs aren't filled or if we don't get
a very good percentage »f those invited out to a meeting, |
we feel guilty--we feel that Qe have failed. A quality
program with é émﬁil nﬁmbef éfvﬁébﬁle is Qegéefﬂtﬁanma b66£ "’
oﬂé”ﬁith large numbers. If people are being helped, word

will get around. When success is involved peopie invaxriably
: \

: . \ : .
want to get on the band-wagow. A satisfied customer is our

best advertisement.

(Bxcerpted from an address given by Dr. Hendrickson at an
BExtension Home Econcmics Workshop at Univergity of Fluiida,
February 6-9, 1972, 'The complete report of the Workshop

is published in an Extension Workshop-Report, The. Sesond Forty

.x%g%g, by the Florida Cooperative Extension Service, Ingtitute
of Foo

d and Agricultural Sciences, University of M'loxida, 1972)
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PLANNING PROGRAMS AND USING RESOURCES




GENERAL STATEMENT

A skeptic might ask, "What do you mean, 'education

I S
for older persons?'" People of retirement age should be

:

allowed té relax, travel, play shuffleboard, or go fishing.
ﬁducation, or schoo}ing, is for children and yodthl_- «
- Those who think this way do so for good reasons.
Their picture of education is conditioned by their own
school experiences, which consisted largely of sitting
in formal classrooms with an authority figure up front
called "teacher" or "professor," They are right. Only
a vory few oflﬁhe 20,000,000 older persons in the United
States gould enjoy this kind of formal educational experience.
Many would profit from education, bﬁt it would be. |
’education differently defined.
o Many older people are in nged of counselihg, S%l

job training for paid or volunteer work, and some have need

for social contacts to ward off loneliness and for broadened

mental horizohs. A few want to fulfill long-~delayed academic
““““"““QO&&B:'otﬁérq"want'to know more about 6ur'changing world ﬁnd

| how L0 e abceast with the chéanges. Many older people

want a s r loaok into religion than their denominal fuithg
will provide., Many desire to travel, either in reality or
vicarionslys  Most of all, they want to kno@ how to éope

with probliwm: they have always had but which have become

ror: devte with age: malataining their health, living Weli

on a restricted income, making necessary family adjustments,

"ol {ihdinq n.w roles to substitute for the lost work role
135
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and reduced family role,

4

Many of these problems can be solved through educational

means, but only a few of them th?ough formal instruction of
.ﬁhe traditional classroom type. Réfher, éssistancevwill :
come most often through such means as the counseling clinic,
on~the-job training, the seminar, the field trip, TV

lectures, ayt or music studios, craft shops, concert or

lecture series, drama workshop, and many other such means.

s hoped that those using this manual will take

seriously the magzlgnﬁaésgions and examples given for

working witﬁ older adults in ways that‘recoénizi their

uniquenésé as learners. It is true that some older adults

will want éo.enroll in formal courses to fill ‘some educétional

gaps left from their earlier schooling or to complete some

partially achieved goal such as earnibg a degree. Most

older persons, t%OUgh,IWho can'benefit from educational, ¢

activities are those who have problems to wolve 6r who want

to enhance their quality of living. For these the effective

learniug sifuation will not be the formal classroom but én

informal situation such ag those mentioned above.

The crucial question is; ~ho lexible and creative

are we¢ Once we know the needs of the.aging 'Eh'at can be

helped through educational means, can we shake éf% our old

habit patterns, get out of our traditional ways of thinking

and doing things, and devise means £hat are appropriate to our
_ goals?  If ;; can, it may mark a new era in education for

the aging. (A.H.)

O




PLANNING PROGRAMS,AND USING RESOURCES

Procedural tteps

Those planhing programs for older adults will
probably need to follow the same procedufal steps as those
planning for other age groups:

1. _Determining needs : ‘ C

2. Ordering priorities among needs

3. Discovering resources .

4, Developing the program based on pria%}ty rétings
and ‘the availabilities of staff, finance, and
facilities '

5. Promotiné the program -
6. Operating the program
‘Z. Evaluating the program and repiannihg
| Some of these procedures are discussed in the ensuing

pages and many program ideas and instruments suggested.

0

A. Determining Needs
é:?Several well-known ways of determining needs are a)

using formal survey instruments, b) ﬁsing informal survey
instruments or WGil—deVelbped checklis£s, ¢) consulting with
a variety of community leaders, d) arm~chair hunching, some-
times called intuiting. Examplés of three needs-determining
devices follow.h The are 1) a formal cgded survey instrument
wﬁich has been successfully used in one of Florida's counties,

2) an informal survey instrument developed by a yroup of

practitioners, and 3) a topic¢ checklist.
137
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1. GUESTIONNAIRE STATUS OF RETIRED- AND/OR OLDER RESIDENTS

USE A SO#T LEAD P(PCII FOR Aty ENTHIES OH Tris IOHM Al] \.N»\H(f(§ YHOULD ‘Bt !OM}’lHﬂ' HIASH)

. NAME: ( )
. s FRST MIDDIE TATIAL
ADDRESS:
" STREET
TELEPHONE an P - STATE 1P COOE
. - : SEX MAIE  C . OR FEMALE
I /710" MENT ReCORD
1. MARITAL STATUS + RARRIED - . * WIDOWER wibow
2. ARE YOU CURRENTLY 1E35, AN 8264 s 2074 1579
3. IF‘hETIRED. THE NUMBER OF YEARS YOU HAVE BEEN RET!RED 02 33 59 .t
4. ARE YOU CURRENTLY: WHOILY RETRED ~ - Fasny STL WORKING
5. WHAT IS Ok WAS YOUR OCCUPANION? s UNSKIIED - PROFESSIONAL
: .
- 6. WHERE DID YOU LIVE BEFORE COMING TO THIS AREA? NORIHEAST <. SOUIHEAST MIDWES WESY
’ OUlawtst - - OTHER PART OF FLORIDA © ote -
7. DO YOU UVE IN A: HOUSE ~ - 1RAIER .. APARIAENT .. -t ROOMS .+ OHER -
8. WITH WHOM bO_YOU_LIVE? RENREMENT HOME - SPOusE ¢ - - RELATVES ALONE -t: - omiR
9. IS YOUR RESIDENCE |OCATED; IN TOWN = suBURs © ON FARM i+ oniR -
10. IS YOUR RESIDENCE: - RENTED - © OWNED - i MORIGAGED ~* OfhER -
11. HOW MANY ROOMS DOES YOUR RESIDENCE HAVE?- Lot 20 1 PO
12, WOULD YOU_PREFER LiVING ELSEWHERE? Vs o -, DONT KNOW :::-:
13. ARE YOU INTERESTED 4 LIVING IN A RETIREMEM! HOME? NOW ... WIBNHEXT . WM uen i YNDE
4. WHAT 1S THE PHYSICAL CONDITION OF YOUR HOME? GOOD . (71 e POOR :.
15, FACILITIES YOU HAVE: INSIDE FLUSH [ORE o BAIN ©-:t RUNNING WATER 23 KICHEN SiNK 2 GAS i BLECIRIC ii:.
: _
FYNE" R R R N
' 16. DO YOU OWN A AR OR TRUCK? ™5 - MO =1 HOW OID? = ©  i: o o oo 8 OR MORE YEAPS :::::
17. DO YOU HAVE A VALID FLORIDA DRIVERS LICENSE? YES .- O - .
18. IF Nu VEHICLE 1S OWNED DO YOU HAVE AN INEXPE\ISIVE MEANS OF  TRANSPORTATION? ust'uiu e 5,0,,"‘!“ T NEVER .
—
" .
19. DO YOU HAVE A FAMILY PHYSIC!AN? veS NO
20. HOW MANY YEARS SINCE vou HAVE BEEN ro A DOCTOR? UNDER 1 1 OR 2 IR E 50R4: LR
2). DO YOU HAVE A NEED FOR A FULL 1IME NURSE? s NO . .
IF_YES, HOW OFTEN ARE YOU NOW BEING VISHED? WEEKLY ... MONTHLY NEVER
22. ARE YOU A MEMBER OF MEDICARE? s Mo DO YOU HAVE UTHER HEALTH INSURANCE? 10 =0
2. "DO YOU NEED MEDICAL CARE CONCERNING: SIGHE THROAT lUNGS - HEARING .
__HEARL SKIN_ O 8OO ::
* 24. HAS YOUR DOCTOR DIAGNOSED ANY OF THE FOLLOWING? CAMCER -~ D’,‘g{,ﬂt TR OIABETES o
3 HIGH BLOCD PRESSURE - B CAtARACT OVER WEIGHT ARTHRINS - - UNDERWEIGH! :
_25. ARE_YOU HANDICAPPED By, i o BUMONESS DEAINESS - SHINO CRIPPLED :
26. HAS YOUR DOCTOR RECOMMENDED A SPECIAL DIET FOR YOU? s - NO ¢
27, DO YOU FEEL YOUR OVERALL HEALTH 1S: ExCEULENT coon AR o POOR : VERY POOR -
28. DOES EAHNG_A[ONE AFFECT YOUR ENJOYMENT OF FOOD? | s NO
29. DO YOU HAVE PROBLEMS IN ANY OF THESE AREAS? fOOD WG PROMING puNG . POOR .. PROMIMS  WECIL
- —
30. INDICATE THE IHINGS'IN THE FOLLOWING LIST THAT YOU FEEL VpU NEED BUT DO NOT P'lAVE:
3 MEDICAL SERVICES 000 - CLOTHING. TRANSPORTALION - -
2' AROUGHT IN '»\?ns MEDICINE . ) RADIO . 1.y
H RUNN WAtk stAnture ottt
s . e ————.e s
i \
.
: ”
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ouesnoumme STATUS OF RETIRED AND/OR OLDER RESIDENYS PAGE 2
LA USE A SOTTTIEAD PENCIL SOM ALEERIMES OF T mu-\ AU AGE MRUD BE CORARETROR b s

NAME: ( )
ast T hRsT T MIDOLE TMITIAL
1
s e ADDRES Sy e e — P RUONTN
. —~  NUMBR B
TELEPHONE G STATE : j % CODE
SEX MALE: T OR FEMALE i

B SOC!AL STATUS

RN

31, OF HOW MANY ORGANIZED GROUPS IN THIS AREA ARE YOU AN ACTIVE MEMBER? w;
32, DO YOU HAVE CLOSE FRIENDS WHO ATTEND THESE MEETINGS? - .
33. ARE YOU INTERESTED INi ATHLETIC EVENTS - = , VISIING FRIENDS =27 5, concents AP mave : VISITS BY #52H0%
) ' ' CALLS HROW fRNDS 5.0, CHURCH WORX
34. IN YOUR LEISURE (FREE) TIME WHAT DO YOU LIKE TO DO BEST? —
COMMUNITY SERVICE . ) CRAFIS *- .-, ~
35. WHAT ARE YOUR GREATEST WORdES OR FEARS? -
R On e CORD : . =
3. DO YOU ATTEND PELIGIOUS SERVICES: . REGULALY 25 slboM -, aevr o
37. IF YCU DO NOT, WOUID YOU LIKE 1O ATTEND REUGIQUS SERVICES REGULARLY? YES itint
28, DOES LACK OF TRANSPORTATION JFFECT YOUR ATTENDANCE AT RELIGIOUS SERVICES? . e
39. WOULD YOU MKE 1O BE VISITED 8: AMRSTER L ARSI, A PREST ST ORI
' 40. HIGHEST GRADE YOU COMPLETED IN SCHOOL  Momt © .  17:%, courge cixr
. : . WOULD YOU BE INTERESTED IN STUDYING: AT: %Wxs e CRUECEADT!
42. OF HOW MANY EDUCATIONAL GROUPS ARE YOU A MEMBER?
/437 WOULD YOU BE WILLING 1O SHARE YOUR TALENTS BY TEACKING OR HElPING TEACH ONE OF THE Fouowmo? \
SEWING . SHOP . . BOOK KEVIEWS - - . shieg M"”u{g : oL caams i, WORK MM . A oo
u MEETINGS ARE MOST EASILY ATTENDED BY ME . MORNINGS © AFTERNOONS 13, EVENMISS “Tiii .
b - " 45. WHICH OF THE FOLLOWING WORKSHOPS, DISCUSSION GROURS, SPECIAL INTEREST CLASSES ARE OF INTEREST TO YORR?
POUIKS . -, MUSC . MUGION ", AR L SMECH™ . NATIRE SIUOY = ", DRAMATICS BEADING 121 WRING 22130
f o psewe L SON PANISH - BRENGH i PHOTUGRAHY .22, '&’ SR RECREATION 37
S N A
CAR L ot ome - UNCERRTAEOINT L HEALIN . BMPIOTMENT oo BRALE  t. ORIVER EDUCATION - -
-
45, SOURCE OF FAMILY INCOME: SOCIAL 3 IWRity . DEPENDENT CHILD AID - ..., [OLD AGE ASHISTANCE “1i:: .
S1OCKS AND SONOS -, INTEREST . . APRINTAS o5
' . 47 10TAL INCOME YOI RECEIVE EACH MONTH. | sELOW $%0 - 850499 - ., $10089199
4500 OF MORE
48 00O VO{! :i!_l_YOU 1HAVE AN ADEQUAIE INCOME? i NO ” *

YOUR REMARKS ABOUT THIS QUESTIONNAIRE:

- (Fupnished by courtesy of Dr. Pauline Calloway, Program Speé’iaiist.'l-‘lc;rida
; ) Cooperative Extension Service, University of Florida, Gainesville, Florida.)

-« " : e nhiohd
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2,. SURVEY OF COMMUNITY--SENIOR CITIZEN INFORMATION & NEEDS

¢ -

In the interest of providing Se¢aior Citizens in our area with

needed services, your cooperation in completing and returning

the foXlowing information is requested. The information will .
be used to develop services and programs which will help you

(1) plan for retirement, {(2) adjust to your retirement, and ‘
{3) learn how retirement can be made more enjoyahle, i

. i
First Name |
Your name o of Spouse

8  Address e ' s Zip &
Phone numper e
8§~ Your professipn/vnaation ‘ Spouse's__
Lo Chack age level for yourself Spouse
i ¢ o UndEr—-sQ. - __Under 50
i’ ”;f-'\‘ \".‘_:.?.“' R
“m 50~59: ) e 5059
i Se g’\"‘\.\_
G0=-b3 =~ 60-h5
_over 65 ' over 65 - . b
Age of Parents _Father Father .
(if living) _
.~ Mothex : Mother

Check all items which apply to
Yourself ' Spouse

o Retirement well planned in advance &

No thoudgt or planning for retirement
has been considered

Now seriously planning for retirement
Would be interested in receiving
“information which would help in this
kind of planniny ‘
A

st & ——— .
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_ InLerested in rece1v1ng lnformat;on

. ) to help closé relative plan for
retirement’ :

Already retired)
Retirement gge—«stil; working fuil time
‘ Retirement age--working part-time
. " Planning to retire within five yearé
ketirémgnt income from So¢ial Se;urity
Retirement }ncome‘from pension plan
Retirement indome is not adequate

Total income is less than $1500 per year

Total income is less than $3000 per year.

- » ) Not now employed but interested in
' : securing a part~tlme or full-time

job asw

Please check below any areas in which you would like:to
recelve full-time or part-time eanployment: :

_teacher aide

_Jibrary aide

__school crossing guard -

.. cashier
.nhight watchman

vocational counselor

————

. - educational counselor (Other)
foster Grandparents {other)
accoun@antﬁ (Other)

Friendly Visitor
"Green Thumb" worker

_small business

counrelor

operator of craft or
trade
Nhlch one. )

3

nursing or health aide
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,
Please glve the following informa.ion dbout your own and
your spouse’ physxcal condition .
' b
: Unable to move around :
— _ Able to‘walk up and down stairs ' .
! Able to go all around the house
_ abl to bathe self
e Able to clip own toenails
Ewwwfziffmwm- Able to drive automobile
i — Able to do several hours of physical
I worl. every day
i _ Plamas check Below the services which you would like to see
. institutions or organizations provide or assxét in provxdlng
for Senior Citizens:
'_,..--—"—4"""”‘ ‘‘‘‘‘‘‘‘ ’ ' -
ﬁ_ . Employment Speakers
N Trangportation , _ Legal informaticn
- = Financial ald Informa- Housing " ¢
tion
_ Medical, nursinv, . - _ Disaster v
and health care -
¢
—— Educational progran.. . - Recreation and
leisure time
activities
‘Other _ . '
: . . . T ' -
Your presgnt nobbles and pastimes: . -
Yours ' Spouc='s
. = .
1 //_,/’-"—
g e . ",

=
e
s .

o .
o ey e ”‘__.;.,A'
b -
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Which of these specific activities would you like to attend
if they°were made available to you:

Youréelf Spouse

| _ Nutritional.needs of the retiree
Mental and Spirituai Well'beiné

How to plan your new'leisure

Sigh? and hearing prbblems

—— . —— Circulatory and respiratory problems
R _;_ Planning for retirement ‘
Understanding income tax’ in retirement
Understénding Social'Security benefits

Other

74

A Would you like to partLCJpéte in

above activities only as part of
audience?

Wculd you like to be involved as a con-
' o sultant, lecturer, or other leader?

Llst areas of ‘your khowledge or skills which you would like
to shdre with others:

(Furnished by Maurice Cochran, Directox of Continuing Ed-
ucation at Ft. Meyers, florida, Community College. This
form was developed by a sub-group at the Spring, 1971,
Institute.) o
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%y AHECKLIST OF SUGGESTED EDUCATTONAL AND RECREATIONAL -

144

ACTIVITIES FOR OLDER ADULTS

Collages
Drawing
Painting -
Water Color
Sculpture v

What flse? \

CULTURAL ENRICHMENT

World Affairs

Great. Religions of the Worlcd
Spirit of Greek Literature
Shakespeare's Plays
Creative Drama
Effective Speech *
Lecture Series

Creative Writing

2

Foreign Languages

Which one? -

ARTS, CRAFTS, HOBBIES

Coin Collecting
Stamp Collecting
Contranrt Bridge
Fix-it-Shop '
Leathef# Working
Silver Working
Needleworiiing ;
Wood "orking .
Chris mas wOr“ahop

© Ceramic¢s

Micrame

~ Photogri phy

What BElse?

2

HOME ARTS

canning Techniques
Cooking for One ox Two
Refurnishing the Home
Plower Arranging
Wardrobe Planning
Fashion and Fabric Shows

what Blse?

Introduction to. Phxlosophy
Advanced Phllosophy .
Introduction to Psychology
Advanced Psychology

Local History

Travelogues

Trips to Historical Places

 What Else?

R

o

FINANCIAL SECURITY

Financial Planning (Retlrement)
Money Management
Avoiding Quacks and Frauds

GARDENING

Vegetable Growing
Mini-Gardening

Rose Culture

I,awn -Care .

Use of Pesticides, Fertilizers

What Else?




MUSIC

Choral Singing

Music Theory

Music Appreciation

Concert Series

Learning to Play Musical
‘Instruments
tthich one?
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HEALTH & MEDICAL PROGRAMS

Medicare and Medicaid:

Welfare Programs

Your Heart and You

Visiting Nurse Services
Private Sources of Health Care
Social Security Information

what Else?

PRAGTICAL PROBLEMS |

Training in Group Leadership

Law for the Layman

,Small Business Operation

Employment Consultation
Servige

Job Interview Technigues

Car Repair

House Maintenance

Consumer Problems

Lip Readiny

Defenzive Drxvxng

Safety. in the Home

wWhat Else?

What Else?
What Else? ‘ _
PHYSICAL CONDITIONING & SPORTS
SEWING
Physical Fitness
Crocheting p Weight Watchers Class
.Emroideryfgpff ’ Table Tennis
Crewel Woek 3 -~ s Swimming
Knitting L Shuffle Board
Tatting Croquet
Needlepoint Golf
Rug Hooking Fishing
. Bowling .

Square Daricing
Modern Dancing
Archery

What Ilse?

TRAINING FOR COMMUNITY SERVICE

Teacher Aide

Library Aide s
Hospital Gray Lady

Crossing Guard for Schools
Foster Grandparents

Retired Senior Volunteer Program

tthat Hlse?

v

(Adapted from a similar CheCkllSt developed at the pring,
1972, Institute) o
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B. Establishing Priorities and Utilizing Resources

Once the data has been obtained as to the needs

and desires of the olc

<

* ¢clients some determination must

be made as tb6 which needs are most important to be served

at this particular time. Then scheduling will have to be

held in abeyance until a

eI

canvass has been made as to the

availability of facilities, financial resources, eguipment,

* and perionnel, |

It is not the purpose of this section to go into

“detail about the wealth of resources aVailable in most

communities. Program directors should be aware, however,

facilities and resources,

i

Y

in planning, carrying out, and evaluating programsﬁ

that most sizeable communities contain a vast array of formal
and informal agencies, including those of goverﬁment: and

a wide range of personnel which can be levied on to assist

To sharpen, this awareness the next five items are

of fered concerning sources of financial support and local

o AV

g K.&f‘l"‘;“‘ SLath e

a

eIy Ye St
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1 - Some Sources of Funding for Senior : : .-
Citizens' Educational Programs : -

P

State législative provision—~in.thé case. oOf public schools, .

H

community colleges, and other agencies of higher education.,
County boards Qf'educaﬁioh often supplement legislative
allotments fof'activities approved by the local school
;uperintendent. ) |

Federal grants for pilot programs and o%per specific

purpo. 's '

“

(See: Catalog of Federal Assistance Programs published
by the Offi~e ~f Fconomic Opportunity, Executive Office
of the “President, Washington, D.C. 20506: obtainable
at most libraries). ' .

Private foundations--your university or county library
will have a directory of these. "In the pést the Carnegie,
Kellogg, and Ford Foundations have shown much interest;

in the field of adult' education.

Private do;ors. Well~to-do citizens, business organiza~
tions, financial institutions, local chapters of fratéfnal

organizations, ,e.g., Bagles, Elks, Lions, Kiwanhis,

~ *Exchange Club.

White elebhant sale, antique auction, fish ﬁry; bake
sale, etc., to mce£ a one~time emergency oy as an annual
event.

Charging modest tuition ot materiald fees whete necessary..

Services contributed by volunteers.

O SO NN PR R SIS o . N U
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N
2 - Local Meeting Facilitieé Sometimes Overlooked
'@+ Church buildings
:b. Lodge and labor halls A | .
e, Community rooms in banks and savings and loan associaéions
] d. Most retigeﬁ;nt residences have auditeriums and various
activity and meeting rooms
e. Job training and retraining can freqhently be held‘in
. _piahts, stores, and offices | A 9

fo Community projects (e.g., Heart Association) usually

have staff offices that are suitable for training volunteers.

g. Vacant store fronts.

.

A private citizen will sometimes open up a basement shop
in his home for an arts or craft activity

Sewinyg machine cbmpaﬁies will sometimes furnish séwing
rooms for the privilege of exhibiting their wares.

Hotel ané motel rooms (These are usually rather ex-
pensive)

Utility companies will often provide space (and sémetimes‘
teachers) for courses in cooking and baking. \&%
Some limraries i :ve meeting rooms, including small audi-

toriqms, suitable for film showings and book discussions.

a

[ts
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3 - Some Program Tdeas and Innovations*

Some community colleges are working with industry in

setting up pre-rctirement programs. Experience indicates

‘that these are more successful when the indirect -approach

is uUsed. For example, the program might be called;"Enhanciﬁg
Life in the Middle Years". Thus adults who tend ‘to avoid
thinking about retivement will not be repulsed. Sub-titles
might . be "Building Financial Schr;ty in the Middle Years;"
"Avoidin§ Health‘HaZards of the Middle Years," etc. " In

delving into these topics the clients would sooner or later

_fihd themselves planning beyond the middle Xears, but they

would slip into this phase gradually, not through stark con-
frontation. Program dircectors are warned not to forget to
include the spouses. Husbands and wives have to work out

their plans together.

* * *

)

An example of innovation in one of Florida's well- -
known urban centers is the adaptation by the‘local ggmmunity
college étaff to the high~rise condominium style of‘living.
The e?tension supérvisor developéa a program for older con-
dominium dwellers and named it "bn Top of the Wofld".» Hefe,
in addition to cooking, ceramics, ballroom gancing, bird-~

watching, and advanced Spanish, there are mbre serious and

egoteric activities such as Yoga and Creative Writing.

* * *
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. A recently established midwestern junior college

_respoﬁded to a senior citizen's quegtion,_%Hmat are you doing
for us?"_'by initiat#ng a programniisting along with other
tuition-free courses, Physical Fitness, Lip—reading,_aﬁd'

. Senior Power. Expecting 100 enrolees, 400 turned out. The
following year over 800 oldsters enrolied.' A survey had

. shown a wide variety of interests: Sex over Sixty-five,
the Psﬁ?hology of Dying, Filﬁtime: The Oldies hut Goodies"s

N * * .

The Bronx Junior College in New York City, noted for
its outreach'prbgrams, reéponded to & desire of senior citizens
in a_xesidenée_center for college‘courses ahd not wantihg to
cofnmute to tHe college, by sending préfessqrs”to teach courses
in‘Basiq_PrincipleS of Psycholpg§ and Health Problems 3? the

Aging. This activity was funded under Title IIT of the Older

Americans' Act.
* * *
Some job-seeking réeireeé who have been working ét
tﬁe same job for 15 orﬂ20 years find that.they need reoxien-

tation to‘today's job market, To meet this need one county

ol N “
school system in Florida has put on a "Job~You-Want Workshop"

covering”such topics as How to Write a Resume, How to Bre-
pare for a Job Interview, How to Present References," etc.
Tha same school syste& cooperates with the Highway
Ratrol in scheduling Defensive Driving courses taught by a
Highwéy Patrolman. Older citizens comprised most of the

first 150 enrollces.

O
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‘ Some public schools are working with those who are
recently ﬁ;tired; One Florida School system recently started
/ ‘e .

a series\entitled "all About Aging, " with sub-titles such as

"You and Your Heart," and "Avoiding Frauds and Swindles".

Over 100 enrolled the first time around.

! % * *

Twenty-eight Countthail inmates” received G.E.D.
certificates last year (1972) as a result of a Florida com-
muﬁity college conducting a high school Eomplétion program.
Some of the graduates were in their middle years.

* * *

In one Florida County, the Institute of Life Time

Learning, sponsored by the NRTA and the AARP has cooperated

“with the adult education office of the county school system

in conducting a series of 'seminars on such topics as Vigor
in Maturity, Money Management, Flérida Gardening, Religious
Movements in America, and Marriage in the Later Years.

EY * *

One forward looking public school director operates
as part of‘his adult education program a"Couhseling. Refer-
ral, and Placement Service, which in one term tested, trained,
and placed 41 older persons in full and part-time jobs.

* * * : \

Seme universities, among them Boston University and
University of Kentucky, offer college courses free to those
over 60, Other colleyges and universities have reduced rates

and simplified enrollment proceadres for Senior‘citiZené.

. . 164



, 152
I

A mid¥western university is conducting a Teacher
Education Project the primary goal of which is to get posi- .
tive concgbts about aging persons into the =lementary school
and seggndary school curriculums, since it is in the early
years that the negative concepts about aginé are formed,

* % %

Two state-supported universities in Florida have
established open degree programs for adults where age is nc
barrier. Several people in their fifties are enrolled in
these programs.

i
* * * _ ¢ .
- N, .

A doctoral student in one of Flofida's state~supported
universities was hired in the summer of 1972 as Director of
.the newly estéblished Division of Continuing Education in ﬂwﬁhk
Canadian University.. His first program development was in

4

the field of education for retirees.’ The three initial courses,
French Language, Twentieth Century Engliéh Liteiature, and
Séciél andméolitical Change in the Twentieth Century,
attractéd 90 enthusiastic elderly enrollees. b
* * *

FOne large state university in Florida recently esta-
blished an evening program enrolling old and young and where
' registration procedires are simple for those not wishing
¢redit. Over 207 credit aﬁa non-credit courses are being

offered. Other non-credit courses courses are being devel-

opad, _ : ot
P
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One community college in an urban area is collabor- °
ating Qith thé city mayor's office in|est$51ishing various
‘Services for older persons. The mayor has hired a public
relations staff member ang_assigned him to work closely
with the gommunity college; This institution is working out
plans for in;ernships for graduate students so that they may

get practical experience in designing and operating educational

programs for older people.

* *® *
“

In one semi-rural area a community college has
collaborated with local banks in bringing out an attractive
brochure addresséd to older citizens which lists recreational
and educaéiona} services avaiiable in thé.area. Trédsportation
_problems-are solvea by the uée of extension courses and
activities. | |

* * *

A Senior Citizens' Service Center works togetﬁer with
a community college nearby in operating a retirement ptog}am
called "Orientation to Retirement". This same center conducts
outpost activities once, a week in each of five surrounding
¢communities, This Cehter h;; alco recently issued a Senior
Services Guide, to be obtained free of charge, which lists
a wide variety of sefvices available to the elderly.

g

* * *

L4

-
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Anyone WLQHing ‘to read more extensively about pro-
grawm innovations in educatlon for the elderly are referred
to the following journal articles: :

|
H
l

Gene Harding, ’rltlng Wbrkshops for Older Adults," Adult.
Leadershlg, Ap”ll 1971, p. 329-30.

Ruth M. Uphans, "Educatlng Retlrees, . Adult Leadership,
May, 1971 p. l/~°0

"Learning for the Aged," Tlme, July 17, 1972, p. 48.

Dora Byron, "Happiness. is a BillSfof sale . . ." Adult
Leadership, November, 1969, CY

Milton ‘Pierce, "How to Organize a Cultural Program in an
Adult Center," Ad\lt lLeadership, October, 1966,
po 120"1210

rr,
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4, Use of the Library as a Community Resource

o

The older adult is one of the many pnblics thaéftne
. library regnlarly serves. This ‘service to older people
includes those who worﬁ with.the aging and the families‘th
live with them. - 'i' ' E

Since the library must serve the community as a whole,

&

this includes all ages from the preschool child to the
oldest citizen. The function of the public library is:
1. To facilitate informal self-education.of all people

in the community.- .

o

2. To enrlch and further develop the subjects on whlch

individuals are undertak*ng formal educatlon.

-

3. To meet the 1nformatlonal needs of all;
4. To support the educatlonal civic, and cultural

activities of groups and organizations:

5. To encourage wholesome recreation. and constructive

v [

‘use of leisure time.

© !

Quite a big order, isn't it? And actually various

librarlea have various emphases. Some have a ‘staff that

| do one thing well and some work toward another objective.

If fact, libraries change their objectives as they go along.

[y

Nevertheless, the social, economic, and 6zologlealAproblems

: resultimqrfrom the process of aging place n responsibiliﬁy

T

on .every sthool, public and academic library and every

4
.
b '

-
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spegial llbrary hav1ng a general education function as welr
as tho llbrarles w1th special cencerns £67 he_problems :
R
< and neeus”ﬁr the qglng and :he aged. According to the Ameri-
can Libra:, ~.-ociation statement prepared by the Lommrttee )
| on Library Service to An Aglng Populaticn and adopited by the ’
. Adult Service DlVJblon of the American Library Association
1n 1964, theuse llbrar1es served their communities by: &uﬁ,M««'ﬂw'“m&
Latpas
e 1.7 Contrlbuttnq to a posiiive, who l "amme@” tude
‘ “toward aqiggwaggMQM@“W§gg? )
Nm“mmmumﬁ%“*¥%ov1dlng information and education on the subject
I Q, . of aging and its problems for the progeeelonal and_“
. the layman who workwwtth th;;ﬂéroup, for those who ;
are aglng, and for those Who are retlred;
o 3. " Demonstrating by example in the library prbfession ’ .
Ce and in the uss of voluntesrs the potential contri- ‘
I o :bution to society of ehe retired or those eligible,
K ' to retire. ¢ .
A 4, Facilitating the use of library usrvice by the aged:
IJ : . 5. Providing library service appropriate to the special
o ‘ needs of this group: | . ’
l | 6. ¥ Working wi;hotherinstitutions'and groups concerned
I*w"*:uw m; with these problems and needs: ‘
3 17. Contxu*ally ehplorlng wiays of maklng these services A

-s,.ﬂ.

prxvate agenc1es Twith their outlook on the aging and their

Nt...“

ey,

WOL‘k ‘.'i ! Qldﬂ?‘ I"’OP1€“_‘A 33'4‘33 h M qi C!T‘ﬁ d Yp‘ﬁ‘njbl !1'1 emy ] ‘ml"'t."'tnj-l‘-;l\;ﬁ‘ -

“ . n,

>,

= more effective. '
S “hﬂngre are many books to help families and public and

L ) M -
o ! N 1&)9 - T,

. .
i,
' 'Ful IIM Provided Ivmc g,
"”"4&
, -
L .
P . 7 T T T T T el T
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Parents (Hurper and Row, 1965) is keyed to family understanding

and is valuable to most persons with a casual interest in

the subject. Book lists the subject inclyde fiction as.

well as readable non-fictiok. The psychological, nutritional

and recreational needs of @lder citizens are found in a
multitude of titles. E\M\\ |
Most 11brar1es can proville accurate lnformatleﬁ’
perlodlcals, government documents Ynd other reéerence
. materials to help the professxonai Mﬂo WOrk with the aglng.
Y

.vuc‘

In Florida as in some other states, A

net—work supplles materlal 1ocated in-other public and in
wf“‘

unlverSLtyﬂILbrarles elsewhere in the state or the nation.

intefélibrary loan

The.State Library receives the request and uses the TWX

et
. \~Jto locate the material which is sent directly to the re-
questing 11brary. This service is 1nvaluable to the small
and nedium sized 11br1ry. | :
| Services to the aging go far beyond the printed
) page. Many libraries provide phonograph records, framed
pictures, and films. éome libraries lend 1l6mm érojectors
as well. Groups of,citizen,}even~neighbors gathered in a
" living room or any neighborhood reeting place, enjoy travel, ;
art, and the world of science through these films. Discus;
yourhneed for these items with your local 1ibxarian: Often
the total resources of the publlc 11brary are not fully

Wby

m,.,,,.uw
ot utilized,

Talking books have bheen avaalab]e for the blind and '

Lhe partially Slghted for many years. Now they are also

* ..
~

'O
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available for the physically handicapped who cannot handle

a traditional book. Many public llbrarles malntaln a

g
v e resemiv "

revolvmng small collection-~of~talkihg book records for use

Rl L

"by this group. "Machlnes may ‘be borrowed fiom the public

library for a short time to illustrate the ease in using

them, . Then the Talking Book Library at Daytona Beach will

‘Send one to-the blind or handicapped patron for long term

use, This serviee is completely free. No postage is charged
on taiking books. | . -

For those with slight vision difficulties, the library
can provide large print books. Some libraries also have
llghted magnifying readers for these patrons.

‘ Since aging c1tlzens find transportation a problem,
bookmoblle service has been popular in many areas, In an
area of crowded apartments in Miami Beach, use of the buok=~
mobilelincreased tremendously after posters were displayed
in these apartment house lobbies.

Tampa Public Libiary pioneered in the use of a
special bookmbbile to service nursing homes, hospitals,
retirement hotels and trailer parks where older citizens
are found i1 great numbers. Films and other library services
are brOUght”to a large retirement hotel in Daytona Bea¢h on
a reqular schedule.

Miami Public Library provides book talks, consular
night#, consunmey programs, etc, on a continuing basis and
many patrons at these events are older citizens, Fop

years Sarasota has had volunteers who deliver library service

O

171
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to the home bound. Jacksonvrlle has noonnday film pro-~
qrams whlch are attended by business pecple as well as
retlrees. » . j

In Wln er Park, the Friends of the Lrbrary
provide the'vag;ous adult education programs, including.
public affalrs talks, book rev;ews and different discussian
v type programs. Almost all the people prov1d1ng.the leader-
ship for these are retirees, many of whom are highly skilled
and eﬁceptipnally well educated. Here in Florida there are
many of these fine people hlghly capable of prov1d1ng with
| very little supervxsxon the kLnd of excellen. programs that
all our citizens, not just the aging, need.
" Many public libraries also have, at their reference
desk, a list of the organlzatlons in the communlty, when they
meet, and sometimes even the programs-they wlll be giving.
This is especially valuable for discussion groups, film
series, lecture progra ,'etc. The oldest library spongdred
club, the live-Long-and Like-It Club of Cleveland, provides
‘a continuing informal adult education prograh for}people
~over 60, Dr, Fern Long worked.with it fbr»years and it
filled a real need for that comhnnity.

In Florida the aging permeates the com wnity, perhaps
more than in states with aslower percentage of'elderly.
Their interests are ag diverse as ‘their education and
backgrounds. Their hobbies take all manner of forms, Many
of the newer residents, as well as those who lived here all

their lives, are lonely, they hHave low inc¢omes, and many
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are ailing, It is up to' the library to extend a warm .

welcome to them, to work w;th gIl agepcies in telling the

iibrary story. The library must make sure that the‘aged

independent citizen, the nursing home resident, and the -
ghetto dwellér know and use the library treasures.

Some libraries have made excellent use of‘volunteef‘
help for specific ta.:...  Threugh its Friends of the, Library,
Gainesville volunteers're—registered library berrowers, -
mended books, and Belped with book sales. Volunteers must
have specific duties and an employed wOrker who is their
'contact person. |

Just a word about facing those last days. The

aged. or' their families should read some of the recent book s

about choice of nursing homes. Three recent ones are: Sharon

R. Curtin's Nohody ever died of old aqe (Little, Brown 1973)

Dorothy Rabinowitz' Homelife, the story of old aﬁe (Macmillan, -

1971) and Claire Townsend's 014 age, the last seqreqgation

(GrQSSman, 1971), 8

(Reviged by Verna Nestendirk, Libracian, Lieon County Public
Library, from her original presentation at the Junhe, 1969,
Institute)
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e 5. The Chiurch as A Conmmunity Resource

| e et o —— ——

’

The' !Background and Issues - Spiritual Well Being"

_; paper} produced for the 1971 White House Conference on
Agiﬁg listed six spiritual needs among the agigg: 1)
Sociocultural sources of spiritual needs, 2) Relief from

. anxieties and fears, 3) Preparation for death, 4) Personality

>integration, §) personal dignity, 6) A philosophy of life. .

H el

.
WAL THRNIARTERUAIL U I UARXrnl AL e T st phnlianl

T T re T Ehe author of this paper it would appear that

1

TEthe ehureh “and synagégue aré to hélp the aged tcféiscovér
adequate roles and activities in their retirement' years those
in the-church must take into account the ahove six needs.

In Culver's book, New Church Programs with the Aged,

she writes that the aged need to:

«+.see themselves as children of God, and by
.God's will the age they are. They will learn
to see themselves amd their generation in
Christian perspective, and also in the per-
spective of history which includes our pre-
sent=~day atomic-powered upheavals and adjust-
- ments. They will honestly evaluate themselves,
¢ their assets, and their inadequaciés for coping
with some of today's problems., They will
~assess their social obligations, try to stamp
out pro2judice in their own lives, and decide
whether their pet dogmas are theological
treasure or excess baggage on the road to
weprennyia e sl vationes S they witvwotrssok specistl privileges
on account of their age, but will hope, instead,
out of long experience, to be able to render
special service to God and their fellow men. who-
ever can help his fellow oldsters along this road,
will be a great boon to our senior adults, the
chiurch, and the community.

5
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If churches and synagogues will take‘into account
the six spiritual needs statement and the quote from Culver,
and work to set up a program older- adults, they can evolve
for themselves a meaningful role in answering this crucial
social need.

Many individual churches have de&eloped pfograms:
that seek to meet the needs of older adults. Some illustra-
tions of sucﬁ pfograms are given below.

‘The First Baptiét Church of Van guys, California,
ié a chﬁrch with an extensivé program. A monthly meeting
is held along with a monéhly trip to loeal places of interest.
_Two three-day bus trips are taken each year. On Thursdays
the Jolly Sixties assist in the church visitation program..

On Fridays a bele study and service project is held. A .
90~voice cﬁoir is very active in the church and in the
community. A harmonica choir is made up of 25 people. The
church sponsors & "How're You Doing?" telephéne ministry.

. A three~day camp is held each year for sehior citizens.

St. Luke's Methodist Church, Oklahoma City,‘operateg
a school of'continuing education which enrolls some 700
"‘.slééf adults for a fee of $2,00 per semester and offers a
curriculum of 27 courses.

| The First Baptist ¢hurch, Portland, Oregon, has a ;-
Christian Senior Fellowsﬁip with memberships from eleven
denominations. ‘Their aim is to help members lead a happy
and useful life. Programslare varied and include such
'areas as health lectures and workshops, current.subjects,

O
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informative films, etc. Literature on health, religion, and
othersubjects is provided. The needy are helped to obtain
housing and.provided' other services. Weekly programs
encourage walking, jogging, ping-pong, pool, shuffleboard, \v
énd horse shoes. Frequent pot-luck suppers are held, and
volunteer work is done with several other orqanlzatlons.5
Riverside Church in New York Clty operates the TOWer
League, which is a day_care program. A lounge is open from
'10:00 a.m.- to 4:30 p.T. for about 250 members of this group.
The program has fiveAékases: lf/education, including §ourses
in foreign languages, lip reading, and art appfeéiation, |
2) exercise classes, 3) a lecture discussion series, 4} a
pre—retiremen€ program, $) a program of services to special
grOups.G. N
. M Chapel éhristian Church, Winder, Georgia, is an
example of a smaller church Wthh has an extensive ministry
to nursing home residents.’ VOuth 1n the church have been
utilized to visit and ministgr to the residents. All of the
youth went through a training program before the activity
was begun.7 ' ‘
Bs reiigidis grouby Aetonpti to bt the! néedy oL Khie. wi vl
older adults they may find that they need to complutely
rethink the £raditional programs within the building which
to many consézﬁ&gfs the church. The program activities
and individual eveltts may take placé in homes, senior centers,

“and other buildings, and even outdoors far removed from a

"religious" building.

176
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When churches and synagogues lose themselves in an
attempt to meet the deepest needs of people, they will be

‘true to their role as an expression of the love of God on

earth,
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Ces Planninq,the Program.

Education For Aging--Program Guidelines

organizationwise,

Editor's note: Florida is one of the very few states whose
state department of education has a specjally designated
Consultant on Aging on its staff. Florida's Consultant,
Mrs. Jeanne Brock, is on the staff of Mr. James Fling,

~ Administrator of Adult and Veterans' Education in the Florida

bDepartment of Education. The following paragraphs are quoted
from an article written by Mrs. Brock, "Education for Aging"
for the Winter, 1972, issue of The Florida Adult Educator,
published by the Department. The outline which follows was
furnished by her and, constitutes one more approach to plan- .
ning educational programs for older people. S

This material is oriented to the Florida Public Schools,
but, hopefully, will provide program clues and suddestions
with a much wider application, both geographically and

i
)
I

The State of Florida can offer a great many courses

in Bducation for Aging‘undér the Minimum Foundation Program.

Under’ this title, .some courses are offered which are desig-

ned to provide middle aged and older adultg with information

that will help them cope with problems of aging. Short

‘courses in pre-retirement, psychological aspects of aging),

the role of the agingAin the modern world, and courses

dealing with hezlth, housit:, financial pianning, and the

worthy use of leisure time may be offered. Tmplications of

current gocial, scientific, economic, and political devel=-

opments-on the older citizens can be studied.

P
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Education in the arts can be extremely helpful to
older people since it fulfills not only the creat1VL needs
of the person, but offers an opportunity to earn extra
money to add to wﬁat is quite often a meager income. Unfor-

. e
tunately, handcrafts are not presently allowable under MFP,

but the demand is so great that a number of counties offer
these by charging fees. This praCtice, of course, denies

the ldWer-income student the vight to participate.

The Guidelines -

Sy

I. Purpose: < 9

To promote and expand an educational program for and
about aging. _ ' - \

1I. Obijectives:

A. To establish programs for older adults which will
help them adjust to the psychological and physio-
logical aspects of aging.

B. To offer the older person a meahs of.-making maX1mum
use of his time and capabilities.

. C. To reclaim or muster the vast resources of our older
: population for' community usefulness.

D. To promoté awareness within the general public of the
needs and abilities of our elderly citizens.
‘ /
E. To offer preretirement courses to business, industry,
civie and church groups.

I1T. Pplan of Action:
A, Survey of . target.ébpulation .

1. Census qtatm3t1CS
2. Geographic-areas (concentration of retirees)

3. Current programs ' "
" a. Bducational (church, county agents, etc.) '
b, Health .

c. Welfare ' ~ ?

179




B.

Advisory committee (s)

l.

P

Program Planning

1.

§ Responsibilities

.d. Housing

167,

Characteristics of population

a. - Bducation

b. Economic levels :

c. Ethnic and religious v

. \ ' o
County-wide : ! ! .
a. Chamber of Commerce
b. Librarian ¥

¢. 'Ministerial association

d. Serwmice groups ‘

e. Professionals (doctors, lawyers, etc.)

f. Health and .mental health &

g. Welfare (Family SerV1ces) '

h. County agents ‘J)

i. Senior Citizens. - )

Area or Senior Centers .

a. Director of the center (manager of condominium
or housing development) )

b. Several key people of the area (active Senior

s Citizens) .

a. Advisory (spell this out so that no one
gets into the "policy" role)

b. Reﬁrultnng

c. PR . '

e. Financing (donations of equipment)

\

County oi area meetings '
a. Utilize the advisory commlttee(s)
b. Get mass media support
c. Hold a rally, fish fry, ete.
d. Explain what educational programs are offered
e. Have audience (participants) check interest
blanks
(1) Name, address, phone number
(2) Mark first three ahinices
(3) Give other suggertions
(4) State hobbies or expurtisu thgy have
and are willing to share -
(5) Time most suitable
Clubs, church groups, etc. ‘ .
a. Offer av"program on programs"
b. Have different speakers, resource persons, or
teachers on various toplcsg\
(1) Health % b
 (2) Nutrition
(3) PFinances

*

i) F )
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<A
B

. (4) Literature ‘
(5). Histery, .. .
(6) Religion:”
‘Make a list of those. 1ntenested in a "course"
on each topic 3
d. Encourage them to get others to sign up’to
make a class
3. Classes
a. “ Length (Generally 6-8 weeks)
b, Time (1% hours during the. day)
c. Size (if large, break into discussion groups) .
d. Encourage socializing (coffee and cookies .or
. monthly covered dish)
4, Radio and TV ,
a. Spot announcements
| (1) Public service
.(2) Promotion
b. Programs for homebound and isolated
» {1} Consumer education
: (2) Health and nutrition
e (3) safety.
“[(4) Issues of aging (questlons by phone)
(B}~Great books, Music appreciation,’ etc,
5. Tours and eld trips '
T~
Personnel .\\\\\\
1. Director (active, gcod on cemmunltg relations,
enthusiastic about working witfi~the elderly)
2. Instructors (certified in any fleldT\\ -
a., ‘Expert on rapport . T "

b. Available du"1ng the day e
c. Creative ' T

d. Long on patlence

. 3., Volunteers

a. Resource people
b. Clerical help
c¢. Recruiters

Promotion
1. Advisory committee members :
2. Volunteers (civic organizations, churches, seniors
citizens) . .
3., Mass media - ! .
a. News releages

b. Brochures c. .
¢. Posters !
B
Bvaluation . '

1.  Initial surveys
2, Advisory committees(s)

a .
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b . H

, 3. Individual class Visitations
« 4. End of course evialuation forms
¢ o 5. End of year review of program’

IV. Admipistrative questions for. proper proéram development:
» . . R .

A. For whdm?_,(The elderly? the public?mpreretifees?)

. ‘ ,
B, With whom?

! 1. Tbﬁ’part1c1pantw must be 1nvolved for 1t to meet
——~%their needs aud-expoctations.

/////51’ Sponsors ‘(church groups, Senior Citizens cluks,
Pt - housxng developments, nursing homes, . industry,
Pt — etc.).. ' - -
. 4
‘ C. What?

SRy A 1Y ALY

, EdacationalthoqrammihQ eezers a lot.
l.:‘“Educatlon for Aglng" uqder MEFP sayn:

’ “ ’ 1 oy
t P - "901 A Lducatlon for Aging /

— Courses-are offered under thlf'tltlﬁ which
- are designed to provide mlddle»aoed and older
adults with information that will help them cope
with the problers of ading. Short courses in
pre-retirement planning, the pgychologlcal aspecus
- -of 1ging, the role of the agéd in the modern
s world, and courses daagling with health, hou31ng,
.financial planning, and worthy use of leisure
time way be offered. ImpllcaLlons of current
social, scient:ific, economic. and political
cevelopments »n the ‘older ciltizen are studled "

The new Accredntator Code Mumber is &555 and the
abbreviation is ED AGI.
2.,. Besides this broad categorfy these are just a few
other suggestions:
‘a. Creative writing
b. Law for the layman
¢. Consumer education
d. How to wmanage your fuoney
e. The Bible as 11tenatur4
f. Defengive driving
g. What vou should know to be a voluntenr

D. How? , /

1. Minimum Foundation Progrnm (education, citizenship
and pergonal enrichment)




<

H.

S
——

1170 : ' \

Y

2. Fees (recreation and crafts) N
Some counties and junidor colleges walive. fQLS for
persons 55+ \

3. Scholarship may be donatesd by sponsors (civi c N
groups, churches, etc.) .

When?

1, At the participants' requests o

2, 15 or more enrollees sign up

3. There is a community need or issues that can be
.resolved . :

Where?
1. In schools, churches, c¢ivic centers, nursing
homes, plant sites, etc.) '
2, In the most convenient place' for the partici-
" pants (transportation is a major problem for the
elderly)

Who? (conducts the program) !

1. The existirg cdaoatLonal agency, (public school
.,adult program or -junicr collnge or community

school)

2. Other aqenc1@s may be 1nvolved as sponsors

3. The "right" 1nstructor for the right group

4, vVolunteer aides, tutors and resource people
should be "employed' to glVe real extension to
the 'program and ena. .e one. 1nstructor to com~
petently handle large groups.

~n

In what sequnncn°

1. Al‘ow time for getting acqiaintedin- qroupa,~ela55em,
or programs st
2. Registration (keep this as simple as posswble,
name, address, phone number, age bracket wnd

perhaps last formal education year) - "

3. Set goals and objectives ‘
4, Design the learning experiences ' (sequencing is .
important here, t0oj
5, Conducting learning activities
. FBEvaluation {(part of whole process and not just =
an "end" product accountability)

34803
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D, Bvaluating the Program - v T E

General Statement

We are cdhstanély evaluatihg. We evaluate every
experience either impiicityly or explicitly. %f d'pfogram
is worth dueing, 4t is worth examiniﬁg to see if, or how well,
it isldoing what it is-sufpcsed to do,

>

. N . {
Ii we are evaluating a program so that improvements

N

ey

can be made, it is not enough ‘to do an informal or intuitive .
estimate, as w .en we say, "The program is going gceat-

guné. or "The program is fair, but it needs a lot of improve-
ment."” We need to be much more precise as to which aspects

¢f the progéam are doihg well and which‘aren't,-and in each -
caée, to what degree it is Jdoing well orgpoprly.

S

Byvaluation always assumes goals or objectives. When
one is operating an informal. program it ié more difficult to . ~
be explicit about‘bbjectiVes than with a formal program.f
Névertﬁeleqs\it needs to be done--and done as nearly as possible

in terms of measureable outromes. _ ‘ .
. A : ! \—_/

‘ Stating the Objectives
Not al;'objectiQés are of the typeithat can be
accurately meééured.’ Some héve to do\aith'feelings, atti£uﬂes,
personal sétisfactions, and the like, lHOWeVer, many objectives

can be stated so as to be measured with a fair degree of
v . ’ :
)
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accuraay., Even in the case of the intangibles we should
" try to get the best possible assessment of our success.

Below are some possxblm Ob]eCthCS foJ a program of educa-~

tion for older adqlts, some eaSLly me%sureable, some not,
1. To enroll 300 adults~-the limit of our capacity.
. 2. To offer a séries of educational activitieg--

_ seminars, lectures, classes; clinics, etc;, that
will provide the clients with the information and
the incentive which will aid them in dealing with
the problems of aging: a) living on a restricted

. '. income, b) maintaining physical and mental health,
' c) finding substitue roles for lost work and reduced ‘
family roles.
. 3. To counsel all of our enrolles with régard to the
above kinds of problems and to refer them toc other
'agencieé where necessary, |
41, To provide a rich array of intellectual and cultural
activities gu as to keep the older persons méntally
stimulated and. make them contributqrs to theif‘
communities and to the natioun.
5. To offer to as many of the enrollees as express a

need, such services as job coungeling, job training

oxr referral, and job placement,
6. To do all of the above in a way that will involve
" community resources, persbnal and otherwise, in'plan- ‘
‘ning, operating, and assessing the program: and hope-

fully to engender and increase comrunity good will,
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The Evaluating Personnel

oL, A generally accepted principls is that the various

’ kigd; of be;sons involved in the pyogéam——students, teachérs,
counselors, administrators--should have some share in eval-
uatiﬁg it. ©Some p?ogram directors use an o@tside pancl of
evaluators, This givés a high degree of objecktivity but
runs the danger of the evaluation being based on'incomplete
information. . For this reason’ an evaluation by outsiders
should géeferably bé.déed along with other data gathered
by those within the institution. | '

' Perﬁaps the best division of labor would be for
outsiders to conduct an overall evaluation of the program,
stressing such factors as a) percentage of potential clien-
tele being served, b) communit? feelings about, the program,
o) adequacy of physical ﬁacilities; equipmeht, teaching
materials, etc., Internal matters such as studenﬂ satisfaction
and teacher effectiveness_might well be left to thbse_better
acqpatﬁted with the program, asg local conditions and
institutiénal reétrictions sometimes condition program
performance in ways ghirh v outsider Jould find hard to

-underataﬁd. Granted that using students and staff members
“would introduce some biases, but if we expect teachers’and'
students to abide by the Eindings,LWe may.want to sacrifice

sore objectivity for a high degree of commitment,

. . ) > .

" o

Strategics and Techniques - - ﬁ
These factors have to do with such matters ag °

frequency of covaluation, aspects to be evaluated, whe is to
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per form ‘this function,_and the means - to bé used. A small
program involving oniy two or hﬁree staff members and a-
linjited clientele may never need a formal evaluation, as the
staff will be getting constanﬁ_feedback a%h éan incorpbrate
.changes ds needed. Butra larcge program enroiling several
hundreds of_perébns will need a more elaborate and precise
means of knowing how well it is achieving what it set out to
do..lLarge programs may not need, and probably cﬁnnot afford,
a total evaluation oftener than once every few years. But
teacher performance, student satisfaction, and adequacy of
physicqi facilities shpuld be looked at at least annually.
Individual classes and otﬁer learnirg activities should be
.gnder gome kind of asséssﬁqnt as each one is completed.

There is a wide variety of techniques available for
ev;luation and asseSSmenﬁ'depending on the purpose and
how extensiQe an evaluation. is planned. Some df the kinds
.of data which have been found to be useful are indicated
below: X ﬁi
1. Adequacy of pr&gram cévefage.‘ How many offerinés

matured, i.e.,, had enrollments large enough to
s h

sustain them? If all matured, perhaps the program

‘was not cxperiment&l enough, If too many failed to
mature, maybe the needs and desires of the potential
clients wére not properlyhassessed; or perhaps p-n-
notion and recruitment were inadequate,

24 Persigtance of attendance. How regular were the
enrollees,inlattendanCe and how many stayed to the

’

- N RV

>




end of the acfivity?

Centinuance in the program. How many of the
enrollees gxpressed a.desire to re-enroll; ie.,

to take up a similar activity or to enroll in an
advanced staée of the same one? | |
Studeht.éatisfaction. .End of year assegsment by
students can be done by means of a detailed form

in which various aspects of the program can be
scored on a point scale, each section having a

space for comments. Single meetings or single
courses can be evaluated by means of an end-of-meeting
slip expressing degreeg of approval.or disapproval U
of the event‘as a whole or of selected aspects of
it. ‘

Evidence of client growth. Some of these data are”
easy to gather, some not. The extent to which
clients lose weight in a weight-watchers' class,

and the number of job placements drowing out of

a job-training activity are illustrations of easily
obtainable data. Evidences of broadened inteliecﬁﬁal
horizons, impro&ement in mental health, the
theraputi; value of learning a craft, thoudgh

often somewhat evident, are hard to measure with

any degneé oflprec‘sion. Hopefuxly? jnhovatiVQ and
cgmmitted‘gduit educators will accept this as a

challenge, o .
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6. Satisfaction with administrative arrangementé, such

as times and places of meetings, fees, transporta- e 3

tion and parking arrangements, physical facilities .
and equlpment can be measured on a p01nt scale
for each item with open spaces for alternative

suggestions.

Using the Evaluation Reports
'Toq often the data are collected and read and then

put on the shelf while the administrator proceeds to do

')

"swivel Chair" planning for the next session. The only

justifiable reasons for doing all of the work involved in a

good evaluation are to uge it for determining how well the v L

3

prograh has achieved its goals and to use it as a basis for

improving the program in' the future,
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