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INTRODUCTION

The term accountability has recently received emphasis in education.

This term implies that the system of education should provide data and

information about the process in which they are engaged and the outcomes

they produce. Therefore, school districts should incorporate evaluation

techniques and instruments in building their programs and curriculum.

The present report will attempt to provide both data and information

about a Summer Happening program and also give evaluation strategies and

instruments. Follow up activities of Summer Happening teachers and the

incorporation of controlled settings in the schools to test some of the

concepts, for example: "Open Education," "Team Teaching," "k.ortract

Learning," "Individualized Instruction," etc., are part of such a scheme.

As a recent national assessment team recommended, school districts

should be encouraged to provide for evaluation purposes a minimum of 10%

of any monies allocated to innovative programs. It is hoped that school

districts will be interested in having individuals in their school system

trained in evaluation techniques through the Millersville State College

Research and Learning Center Summer Workshop program.
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REACTIONS TO SUMMER HAPPENING PROGRAM

All teachers in the Summer Happening responded to a questionnaire

which attempted to assess the effectiveness and importance of the concepts

in the program (See Appendix A). Table I presents the results of the

teachers' responses. It reveals that at least SO% of the teachers rated

as very effective Philosophy, Making Games, Learning Stations, Math

Organization, and Communication Skills. When the very effective and

effective categories were combined, it was revealed that at least 80% of

the teachers responded favorably to all of the concepts (See Figure I).

For a breakdown of the "reason" responses see Appendix B. In addition to

rating the effectiqeness of each concept, the participants also rated the

importance of each area (See Table I). As Table I reveals, 80% or more of

the participants responded that all the concepts with the exception of

Parent Involvement (72%) should be included.

Responding to the four general questions (See Table II) of the Summer

Happening form, the teachers rated as most valuable Communication Skills,

Games, Learning Stations, and Math Organization. Packets, Social Studies

and Contracts were mentioned as least valuable. The teachos saw a need

in the future to have more on Record Keeping, Science, Special Areas (e.g.,

art, industrial arts, media, music), and Early Childhood. The teachers

also expressed a desire to see some open education programs in progress and

to have more time to plan and work with actual programs and children.
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TABLE II

TYPE AND FREQUENCY OF RESPONSES TO FOUR GENERAL QUESTIONS ON
SUMMER HAPPENING EVALUATION FORM, 1974

What part of the program was the most valuable to you?

Responses
Communication Skills
Games

Learning Stations
Math

What part of the program was of least value to you?

Responses
Packets
Social Studies
Contracts

Frequency
16
12

.10

What areas, topics or concepts would you like to have included in the future
programs?

Ba221---.1ses
More about Record Keeping
Science
Special Areas (Music, Art, Media, and I.A.)
Early Childhood concepts
More time to plan and work
Be able to see school in action

Frequency

23
21

17
13

11

In the space below make any comments or suggestions you feel would aid us in
planning future programs.

Responses
More time
More doing, less lecture
Observe open education in action
Work with children
Cut size of classes

Frequency
16
13
12
12
11

Thus, the participants viewed the Summer Happening program as a

successful one. The following section presents First-year participants'

responses to an attitude instrument given in a pre-post test design.
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rF;LHER ATTITUDE

f ; -r Stirrer Happening is to generate an

:%cirer'C'HJ *:Pr yOrir n.irticipants towards the concepts of Open Education,

7,!dchln,,,, .11v;dualized In:Aruction, Open Space and Educational Media,

a TcaOler Acitude Imier:ory Ilst:d on the semantic differential technique

v:3! t?.;;.,,kl in a nrc-cst-t:ec,t design. The inventory involved the pre-

"Team Teaching," "Nongradedness," "Individualized

and "Ed..icational Media," with a set of bi-polar

4,1jvc..1 'HJ1Ft, LenEat;1 each concept (See Appendix C). The scoring scheme

'or trio leixh2t' AttltA& Inventory was based upon prior research by

Aw.tid.Lr C;r1wJ (1957) , An attitude score was obtained for each

concett ddd;VJ bet of adjective pairs which formed an evaluative

,Ltitudipd1 ,7n.sion. The individual's responses to the separate

,,..re T.,1:n :4 weight of 5 for a positive response and 1 for a

ne(ja:ive r. iponsc, for exar.;ple:

()pod t 4: 3: 2: 1: bad

,t,:.,11;Jsant 1: 2: 3: 2: 1: pleasant

tie orsont the following adjective pairs were used in

ac;oh.; et tctal sc,ore for each of the 5 concepts: enjoyable-distasteful,

v7310r1!'1'-wcrthless, good-bad, unpleasant-pleasant, and

scorP or each concept was obtained by summing across

r' e c,:jective vfiin a range or scores in any one concept going from

hiyn of 55. It should be noted that the Teacher Attitude

,o, cit.,1-)jr:J for school districts involved in a Summer Happening

ciiildreh, and within these districts administered to only first

yo,.tt

t.c! ern,. hb';ained un the Teacher Attitude Inventory for each of

th,7; r.c.0,LJts forred the basis for testing the following hypothesis:

Tei,cler's attitudes toward "Team Teaching," Nongradedness,"
"Individualized Instruction," "Open Space," and "Educational

Media" will improve as a result of participation in a

Sumrer Happening Program.

In order to test this hypothesis, a correlated "t" test was utilized

ar.J only those tea,..:her:, whose valid attitude responses were received by

Septerrbe 1 :.ere ircluded in the analysis. It should be noted also that more

than half of the scrod' districts did not have summer programs, and hence the

sample size for C,e analysis is small.

4-A



Tabl- III shows the results of the correlated "t" test. Only those

results which achieved the .01 level of significance (One tail) will be

discussed. As Table III shows, significant increases in teacher attitude

were obtained for the concepts "Team Teaching," "Non-Gradedness," and "Open

Space." Althcolgh not statistically significant, there was an increase in

attitude for the concept "Individualized Instruction." It should be high-

lighted that gains on this concept are difficult to demonstrate because the

teacher's pre-attitudes Lend to be near the upper end of the scale.

Therefore, the results of the present analysis support the hypothesis

that teacher attitudes toward "Team Teaching," "Non-Gradedness," and "Open

Space" increased as a result of the Summer Happening Program.
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While teachers' attitudes were enhanced by their first experience

with the Summer Happening program, an important element in the evaluation

of the program must center in on the teachers' performance in the regular

school year. Thus, although the summer program brought about attitudinal

gains, attempts must be made to assess the teachers' behavior and its

effect upon children in the regular school year. The following section

presents evaluation models which school districts could implement during

the actual school program.

f
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FOLLOW-UP EVALUATION MODELS

In developing evaluation models for the Summer Haprening program, a

distinction was made between schools which have a summer program with

children and those which do not. In addition, a distinction was niade

between school districts attempting for the first time "open" approaches

to instruction and those which have already been involved in such endeavors.

Table IV presents an evaluation scheme for first year school districts. As

can be seen from this table, the Teacher Attitude Inventory discussed

previously was administered to first year Summer Happening participants

before (pre-test) the training session. Teachers who were involved in

summer programs with children were "post tested" at the conclusion of their

respective programs. In a similar fashion, the Teacher Attitude Inventory

can be used in a post test manner for teachers who will be implementing

new curriculum and teaching methods in the regular year.

Teachers' reactions to the Summer Happening (See Appendix A) were

obtained through a Summer Happening Evaluation Form. The structure of

this form could be adapted in the regular school year to obtain data and

information about other concepts which the school district would like to

evaluate. School districts with summer programs were encouraged for self-

assessment to provide samples of projects completed during their programs

and to gather information from the parents (See Appendix D). These methods

could be modified and expanded for use in the evaluation of regular school

year programs.

7
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In addition, all first year school districts are encouraged to follow

up and diagnose the teachers' use of the new ideas and approaches learned

in the Summer Happening. Two rating scales and a questionnaire for looking

at teachers in the classroom are given in Appendix E. It should be noted

that the Observation Rating Scale and the Teacher Questionnaire were

developed by TDR Associates (Evans, 1971). School districts are encouraged

to use the scale and questionnaire without contacting the authors. However,

the authors of these scales or the research office of Millersville State

College would appreciate receiving any data gathered in utilizing these

instruments.

Table V presents an evaluation scheme for second and third year school

districts. Again teachers' reactions to the Summer Happening were solicited

at the conclusion of the program and, where appropriate, school districts

were encouraged to obtain products developed by teachers; projects completed

by children; and parents' reactions to the Summer Happening program. Follow-

up activities involving teachers, children, and parents are outlined in

Tables V and VI.

Teachers can be observed with the instruments presented in Appendix E

to gather baseline data which can help a school system chart its progress as

it moves toward open education. Follow-up activities for children involve

both standardized achievement tests and also diagnostic and formative

evaluation of children's academic progress. Attitudinal testing (See Appendix

F) and hidden or unobtrusive data, such as amount of vandalism, absenteeism,

and drug use could also be included in such follow-up activities. Follow-up

activities for parents could include parents' questionnaires (See Appendix D)

and tabulation of both the kind and amount of parent involvement during the

school year.

It is hoped that the above models will provide approaches for schools to

assess for themselves the effectiveness of their curriculum and programs.

School districts,who deem it appropriate might seek training for the individuals

directly involved in their curriculum and program evaluations.

9
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BEST COPY AVAILABLE

P:AtijATi(.,N

In .--,rdki.r orcvide infr:..ation for the development of
future Summer Happeninri proorlms, we wonder if you might take a
)ittlo time to complote fc,11-y..iing form. In addition to CHECKING
the appropriate category, would you kindly write a short statement
givinq the reasons for your rsl.):Instl. Additional spaces have heen
provided for any other conc(Tt:7 t( vhic'h you may wish to respond.
All answrt-5 .are t:trictly contierci, and we want to encourage yeu
to rcy7)nzi

Effectivers
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Effectiveness Im ortancr

Concept

5. Team Teaching

Reason

6. Packets

Reason

7. Record Keeping

Reason

8. Parent Involvement

Reason

9. Learning Stations

Reason

.....11......mm....11.011Mmen.101

10. Math Organization

Reason
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Effectiveness Im-ortance
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11. Social Studies Organization

Reason

12. Communication Skills Organization

Reason

13. Other (Please specify)

14. Other (Please specify)

15. Other (Please specify)



Kindly write your response to the following four items.

16. What part of the program was the most valuable to you?

4

=OW .41.4414.10441410414

17. What part of the program was of least value to you?

18. What areas, topics or concepts would you like to have
included in future programs?

19. In the space below make any comments or suggestions you
feel would aid us in planning future programs.
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SUMMER HAPPENING EVALUATION "REASON" RESPONSES



EVALUATION
SUMMER HAPPENING 1974

REASON RESPONSES
(Number Responding in Parentheses)

CONCEPTS REASON

Philosophy Slide show effective (17)

Good introduction (9)

Eye opening (8)

Showed open education (8)

Film on traditional class was exaggerated (6)

Scheduling & Organizing Important how to implement (6)

More depth needed (4)

Too little time spent (4)

Making Games New or good ideas (37)

Practical (11)

Children enjoy games (8)

Good variety of learning games (4)

Contracts Want separate presentation for Primary and
intermediate levels (14)

Examples good (11)

Help to individualize (5)

Good way to organize optional time (5)

Teach child responsibility (4)

Team Teaching Role playing valuable (9)

Help in understanding (5)

Vague (4)

20



CONCEPTS

Packets

REASON

Understanding Primary Packet needed (13)

Good examples (11)

Parent Involvement Very practical (10)

Good ideas (4)

Parents need education (3)

Learning Stations Good examples (29)

Need better explanation (4)

Math Organization Good ideas (29)

Good explanation (9)

Showed games - important (5)

Effective (4)

Organized (3)

Dynamic presentation (3)

Social Studies Guod ideas (9)

Too vague (7)

Communication Skills Good ideas (5)

Other Future Shock (6)

Media Usage (5)

Library program for children (3)

Media center good (3)



APPENDIX C

TEACHER ATTITUDE INVENTORY



NAME

TEACHER ATTITUDE INVENTORY

SEX: Male Female
0011.111.11.1.11MEIr ,.11.0101111.1140

SCHOOL DISTRICT GRADE LEVEL T1'IUGWP
=11.1=M111111111=

Teachers, we are interested in how you feel about certain
things or ideas. At the top of the following pages you will
find a concept such as "team teaching" and beneath it a list
of word pairs of which the following is an example.

enjoyable : :

.. you

...: distasteful

feel team, teaching is very enjoyable, place an X near
enjoyable.

enjoyable X :.... distasteful

Or if you feel team teaching is yea distasteful, place an X
near distasteful.

enjoyable :. : X : distasteful...
If you don't feel team teaching is very enjoyable or very

distasteful, place an X closer to the middle.

If you are neutral about the concept, team teaching, place
your X in the middle space. If you feel the word pair is un-
related to the concept, place your X in the middle space.

IMFCRTANT

1. Place your X in the middle of the spaces, not on the
boundaries.

2. Be sure you make an X for every word pair.

3. Make only one X on a word pair.

Remember, we want your First feeling for each word pair
and only your feeling.

Finish each page before you begin the next one.

TURN THE PAGE AND

BEGIN

23
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TEAM TEACHING

enjoyable distasteful.... .
active passive

heavy s s light. ....
relaxed tense

strange . . : : familiar

negative . : : : : positive11.411~. 4 ...MM. .....

sharp . . . . : dull.....
worst s s a best

high s s s s low.. ...
valuable : : : : : worthless

cruel : : : : . kind

easy . : : : : hard.....
good bad

OMMIMMOMMIMM olIMMINENRIMMEM viammal~mon mannowor

unusual usual

unpleasant pleasant.. ...
fast s s s slow

weak s strong... ..
unfair s s a s fair

24
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NONGRADEDNESS

enjoyable distasteful. ....
-

active passive... ..
heavy light..
relaxed tense

strange s familiar...
negative s positive.. ...
sharp dull.....
worst best

high low.... .
valuable s s worthless

cruel kind

easy hard.....
good z z bad.....
unusual s usual

unpleasant pleasant.....
fast : : : : slow

weak : : : : : strong

unfair : . . . : fair
Ipppogmlpamoppor Imm...A0MONM.MN 1MaPPNR.MIIMM%10 ONOMPIIMINIMOMII 1111

25



INDIVIDUALIZED INSTRUCTION

enjoyable s s s s s distasteful

active s passive....
heavy light..
relaxed tense

strange familiar.... .
nfwative positive.. ... .
sharp . dull....
worst best

high s ss low.. . ..
valuable worthless....
cruel s kind

easy hard.. .. .
good bad. . .. .
unusual : . : . usual...
unpleasant . . : : : pleasant...
fast : : . : : slow

ONIM.MMPIM 44.M. MINNIMMIMPINWPIN ..110.1~01.101. MINIIIIIPPINF Art/hdlal WIMNIFIN.IMMIP

weak : .
.
. : : strongOmmmowwMm. ~.. fl..1.0.1.4MINIS WIIMMIMMMIEMP ...11.4.1.......

unfair : : : : fair



OPEN SPACE

enjoyable

active

heavy

relaxed

strange

negative

sharp

worst

high

valuable

cruel

easy

good

unusual

unpleasant

fast

weak

unfair

: : : : :

:

:

.

:

:

:

:

s

:

:

:

:

:

1

distasteful

passive

light

tense

familia':

positive

dull

best

low

worthless

kind

hard

bad

usual

pleasant

slow

strong

fair

=1111

:

PBRI

:

e. ,i11~1

: :

. : x :

: : :.....
: : : :

:01111111, : : :

:

41,001,MW
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4.11/OWN=ONNINV

.

:

~1.11WWW

:

.0=1.4.
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: . s :.....
.
. :

.

. :

: : : :
.O...1....411..

:

OMPIIIMMIIMP 40

:IIMMINFMI.M

:

OPPINVNIMINVIIMO

:

ONININOMPimm.

:

014mmimmoimPO

elmi
:

0.11MFMNOMP
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:

OPINIMIPMPPOIMe

s : ......
6

ANNIMIWEIMMWMMI liWAIMIUM1~ MMWftlel. ,111111.1141

ONWW.MIWIPPM.....41401wImmimpigm =IMMIVINNIMIPM aW111.

11011111P. 01.11.11 ONIVOIIM~MMI. 0..M.~..1141/10.
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EDUCATIONAL MEDIA (LIBRARY)

enjoyable

active

heavy

relaxed

strange

negative

sharp

worst

high

valuable

cruel

easy

goad

unusual

unpleasant

fast

weak

unfair

.

.

.

.

:

:

.

.

;

.

distasteful

passive

light

tense

familiar
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dull

best
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kind

hard

bad

usual

pleasant

slow

strong

fair
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PARENT QUESTIONNAIRES
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PARENT gaLILJULAS_MALALLELJE

1. I enrolled my child in summer school because

.1000.141.411.011011011

a. I felt that he needed the additional work
b. his teacher recommended that I do so
c. it would occupy his time during the summer vacation
d. he wanted to attend

2. My child seemed to adjust to the summer program

.I.N.MMImpap

4.11.6141101.0.1.1

a.
b.
c.

3. After the
he didn't

immediately
after the first week
never

start of the program, did your child ever comment that
want to attend?

a. Yes b. No

4. Were you pleased with the summer program?

a. Yes b. No

5. Did you feel that the program was realistic?

a. Yes. b. No

6. My child seemed to like summer school and enjoyed the program

0.11.841=

il.111M
a. as much as his regular school
b. better than his regular school
c. not as well as his regular school
d. he disliked it completely

7. Would you like to have some of the activities of the summer school
incorporated in the regular school which your child attends?

a. Yes b. No

8. Did your child have too much freedom in summer school
a. Yes b. Noft.MOftll..

9. Was the summer school too structured?

a. Yes b. No

10. Did the teachers in the summer program have your child's interest
at heart?

a. Yes b. No

Please use the reverse side of this sheet for further comments.
(For example, what your child specifically liked or disliked about
summer school and/or which summer school activities you would like
to have included in your child's regular school program)
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PARENT QUESTIONNAIRE

Now that the school year is drawing to a close, we wonder if we might
assess your reactions to the program. On the following page are some
questions about the school, and we want you to respond by circling either
"yes," "no," or "undecided" to each question. Please feel free to express
your true opinion, as all statements are strictly confidential and your
questionnaire will self-destruct after the tabulation of the data.

Thank you for your cooperation. Please turn the page and begin.



PARENT QUESTIONNAIRE

1. Do you feel you have a good undetstandin9 of your child's
overall progress at I Yes No Undecided

2. Do you feel that your child has benefited from the non-
graded program? Yes No Undecided

3. Do you feel that your child has been placed in the proper
level in

a. aritnmetic
b. reading
C. science
d. social studies

Yes No Undecided
Yes No Undecided
Yes No Undecided
Yes No Undecided

4. Do you feel your child would have made better progress in
a graded schok:ie Yes No Undeciaed

5. Do you feel your chi id is getting individual help In his
school work? Yes No Undecided

6. Do you feel your child has a positive attitude toward
school? Yes No Undecided

". Do you feel your child's attitude toward school has
improved by being at ? Yes No Undecided

8. If you could vote on making all schools like
how would you vote? Yes Nc Undecided

9. In the space below, make any comments you want about the
program at

wow.....

....S...

.. amb...1161MMIMPENknime
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TEACHER OBSERVATION INSTRUMENTS

41



RATING SCALE AND QUESTIONNAIRE

The Observation Rating Scale (Evans, 1971) is a survey instrument

designed to measure the degree to which a classroom is open. Along with

a parallel Teacher Questionnaire, valuable baseline data can be gathered,

which can help a school system chart its progress as it moves toward open

education.

Although the Rating Scale is designed to be filled out by a trained

observer, a school system could use its own administrative personnel to

fill it out. The Teacher Questionnaire could be completed by the teachers

themselves as a type of self-evaluation instrument. However, if cinly the

Teacher Questionnaire is completed, an objective evaluation is impossible.

Ideally, the Rating Scale should be used in conjunction with the Teacher

Questionnaire. In this way, valuable feedback about discrepancies between

how a teacher views the classroom and how an observer views the classroom

is gathered.

An observer can fill out the Rating Scale after several visits to a

classroom. A short interview with the classroom teacher might be necessary

in completing several of the items (e.g., Item #26). The Scale can be

simply scored by using the scoring key.

ams
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ID
1.
2.
3

Aftmomft

OBSERVATION RATING SCALE

1. Texts and materials are supplied in class
sets so that all children may have their own.

2. Each child has a space for his personal
storage and the major part of the classroom is
organized for common use.

3. Materials are kept out of the way until
they are distributed or used under the teacher's
direction.

4. Many different activities go on
simultaneously.

5. Children are expected to do their own
work without getting help from other children.

6. Manipulative materials are supplied 'II
great diversity and range, with little
replication.

7. Day is divided into large blocks of time
within which children, with the teacher's help,
determine their own routine.

8. Children work individually and in small
groups at various activities.

9. Books are supplied in diversity and
profusion (including reference, children's
literature).

School

Teacher
Observer
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10. Children are
note

supposed to move

room without asking prmission.

11. Desks are arranged so that every
see the blackboard from his degk.

12. The environment includes materials developed
. by the teacher.

13. Common environmental materials are provided.

14. Children may voluntarily make use of other
areas of the building and school yard as part of
their school time.

15. The program includes use of the neighborhood.

16. Children use "books" written by their class-
mates as part of their reading and reference
materials.

17. Teacher prefers that children not talk when
they are supposed to be working.

18. Children voluntarily group and regroup
themselves.

19. The environment includes materials developed
or supplied by the children.

20. Teacher plans and schedules the children's
activities through the day.

21. Teacher makes sure children use materials
only as instructed.

22. Teacher groups children for lessons directed
at specific needs.

23. Children work directly with manipulative
materials.

24. Materials are readily accessible to children.

25. Teacher promotes a purposeful atmosphere by
expecting and enabling children to use time
productively and to value their work and learning.

about the

child can

44 rl
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26. Teacher uses test results to group children
for reading and/or math.

27. Children expect the teacher to correct all
their work.

28. Teacher bases her instruction on each
individual child and his interaction with
materials and equipment.

29. Teacher gives children tests to find out
what they know.

30. The emotional climate is warm and accepting.

31. The work children do is divided into subject
matter areas.

32. The teacher's lessons and assignments are
give to the class as a whole.

33. To obtain diagnostic information, the teacher
closely observes the specific work or concern of a
child and asks immediate, experienced-based
questions.

34. Teacher bases her instruction on curriculum
guides or text books for the grade level she
teaches.

35. Teacher keeps notes and writes individual
histories of each child's intellectual, emotional,
physical development.

36. Teacher has children for a period of just one
year.

37. The class operates within clear guidelines
made explicit.

38. Teacher takes care of dealing with conflicts
and disruptive behavior without involving the
group.

39. Children's activities, products, and ideas are
reflected abundantly am: he classroom.
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40. The teacher is in charge. 1 2 3 4

41. Before suggesting any extension or-redirection
'of activity, teacher gives diagnostic attention to
the particular child and his particular activity. 1 2 3 4

42. The children spontaneously look at and discuss
each other's work. 1 2 3 4

43. Teacher uses tests to evaluate children and rate
them in comparison to their peers. 1 2 3 4

44. Teacher uses the assistance of someone in a
supportive, advisary capacity. 1 2 3 4

45. Teacher tries to keep all children within her
sight so that she cna make sure they are doing what
they are supposed to do. 1 2 3 4

46. Teacher has helpful colleagues with whom she
discusses teaching. 1 2 3 4

47. Teacher keeps a collection of each child's
work for use in evaluating his development. 1 ,)

,.. 3 4

48. Teacher views evaluation as information to
guide her instruction and provisioning for the
classroom. 1 2 3 4

49. Academic achievement is the teacher's top
priority for the children. 1 2 3 4

50. Children are deeply involved in what they are
doing. 1 2 3 4
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ID School
Classroom

2. Teacher
3.

TEACHER QUESTIONNAIRE

Inistructions: For each of the following statements,
circle the number which most closely expresses your
estimate of the extent to which the statement is true
of your own classroom. If the statement is absolutely
not the case, circle "1"; if it is very minimally true,
choose "2". If the statement generally describes your
classroom, choose "3"; if it is absolutely true, choose00.

1. Texts and materials are supplied in class sets
so that all children may have their own.

2. Each child has a space for his person storage
and the major part of the classroom is organized
for common use.

3. Materials are kept out of the way until they
are distributed or used under my direction.

4. Many different activities go on simultaneously

5. Children are expected to do their own work
without getting help from other children.

6. Manipulative materials are supplied in great
diversity and range, with little replication.

7. The day is divided into large blocks of time
within which children, with my help, determine
their own routine.
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8. Children work individually and in small groups
at various activities.

9. Books are supplied in diversity and profusion
(including reference books, children's literature).

10. Children are not supposed to move about the room
without asking permission.

11. Desks are arranged so that every child can
see the blackboard or teacher from his desk.

12. The environment includes materials I have
developed.

13. Common environment materials are provided.

14, Children may voluntarily use other areas of
the building and schoolyard as part of their school
time.

15. Our program includes use of the neighborhood.

16. Children use "books" written by their class-
mates as part of their reading and reference materials.

17. I prefer that children not talk when they are
supposed to be working.

18.. Children voluntarily group and regroup themselves.

19. The environment includes materials developed
or supplied by the children.

20. I plan and schedule the children's activities
through the day.

21. I make sure children use materials only as
instructed.

22. I group children for lessons directed at specific
needs.

23. Children work directly with manipulative
materials.

24. Materials are readily accessible to children.
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41. Before suggesting any extension or redirection
of activity, I give diagnostic attention to the particular
child and his particular acivity.

42. The children spontaneously look at and discuss
each other's work.

43. I use tests to evaluate children and rate them
in comparison to their peers.

44. I use the assistance of someone in a supportive
advisory capacity.

45. I try to keep all children within my sight so that
I can be sure they are doing what they are supposed to do.

46. I have helpful colleagues with whom I discuss
teaching ideas.

47. I keep a collection of each child's work for
use in evaluating his development.

48. Evaluation provides information to guide my
instruction and provisioning for the classroom.

49. Academic achievement is my tc priority for the
children.

50. Children are deeply involved in what they are
doing through the day.
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Observer(s) School:

Date: Teacher:

Pupil Grade Level:

THE TEACHER PERFORMANCE RATING SCALES

110111110110=0.1MONIONIN111=111.

Dr. Gil Mazer
Mr. Paul Mestancik

Introduction:

The Teacher Performance Rating Scales consist of subscales which

are designed to systematically describe teacher and pupil per-

formance on several dimensions which are considered significant

to pupil learning and the establishment of a particular type of

classroom climate. The scales should be useful both in providing

feedback to teachers and for comparing classroom environments.

Directions:

The observer should wait for a full hour before filling out

rating sca',..es and use separate TPRSisfor each hour of observations.

The observer should also comment on his ratings to help provide

an accurate "image" of the classroom environment. He should

begin with a rough sketch of physical arrangements including

usual placement of teacher and pupil desks, learning centers, etc.

Sketch Here
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THE TEACHER PERFORMANCE RATING SCALES
Subscale 1

Average ratio of teacher-pupil talk

(Circle one number)

Mostly teacher talk Mostly pupil talk

1 2 3 4 5 6 7

Comment:

Subscale 2

Average classroom noise levels (pupil noise)

(Circle one number)

Loud Quiet

1 2 3 4 5 6 7

Comment:

Subscale 3

Flexibility of grouping arrangement:

(Circle one number)

Rigid grouping Flexible grouping
(little variety) (much variety)

1 2 3 4 5 6 7

Comment:
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THE TUCHER PERFORMANCE RATING SCALES
Subscale 4

Extent of pupil movement within the classroom

(Circle one number)

Much pupil movement Little pupil movement

1 2 3 4 5 6 7

Comment:

Subscale 5

Extent student may choose learning activity (pupil autonomy vs.
teacher direction)

(Circle one number)

Much student selection Little student selection

1 2 3 4 5 6 7

Comment:

Subscales 6 - 14

TEACHER STRATEGIES

Indicate Extent Teacher Uses the Following Behaviors:

A. VERBAL BEHAVIORS

6. Verbal Supportive--"That's a very good job." "You
are such a lovely girl." "My, but your work is so
neat."

(Circle one number)

Much Little

1 2 3 4 5 6 7

Comment:
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THS TEACHER PERFORMANCE RATING SCALES

7. Verbal Neutral--"Laura and T,Jr, let's open our books
to page 34." "May, your pencil is on the floor."
"Hal, do you have milk money today?"

(Circle one number)

Much Little

1 2 3 4 5 6 7

Comment:

8. Verbal Control--"Lou, sit on that chair and shut up:"
"Curt, get up off that floor!" "Mary and Laura, quit
your talking!"

(Circle one number)

Much Little

1 2 3 4 5 6 7

Comment:

B. NON - VERBAL BEHAVIORS:

9. Non-Verbal Supportive--Teacher nods her head at Rose.
Teacher smiles at Liza. Teacher claps when Laura
completes her problem at board.

(Circle one number

Much Little

1 2 3 4 5 6 7

Comment:



THE TEACHER PERFORMANCE RATING SCALES

10. Non-Verbal Neutral--Teacher indicates with her arms
that she wants Lilly and Shirley to move farther
apart in the circle. Teacher motions to Joe and
Tom that they should try to snap their fingers to
stay in beat with the music.

(Circle one number)

Much Little

1 2 3 4 5 6 7

Comment:

11. Non-Verbal Control--Teacher frowns at Lena. Teacher
shakes finger at Amy to quit tapping her pencil.
Teacher motions with hand for Rose not to come to
her desk.

(Circle one number)

Much Little

1 2 3 4 5 6 7

Comment:

C. PHYSICAL CONTACT BEHAVIORS

12. Physical Contact Supportive--Teacher hugs Laura.
Teacher places her arm around Mary as she talks to
her. Teacher holds Trish's hand as she takes out
a splinter.

(Circle one number)

Much Little

1 2 3 4 5 6 7

Comment:
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THE TEACHER PERFORMANCE RATING SCALES

13. Physical Contact Neutral--Teacher touches head of Nick
as she walks past. Teacher leads Rema to new place on
the circle.

(Circle one number)

Much Little

1 2 3 4 5 6 7

Comment:

14. Physical Contact Control--Teacher strikes Lou with
stick. Teacher pushes Curt down in his chair.
Teacher pushes Hal and Doug to the floor.

(Circle one number)

Much Little

1 2 3 4 5 6 7

Comment:
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APPENDIX F

CHILDREN'S ATTITUDE TESTS
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SEMANTIC DIFFERENTIAL TESTING PROJECT

Name

School

Grade Age

Today I would like you to think about yourself and your schoolwork and how you feel about

yourself and your schoolwork. The things you tell us will not be used in any way to give you a

grade. Also, there are no right or wrong answers to the things we are going to ask you.

On the next six pages you will find a list of words which mean the opposite of each other.

An example of these words is:

HAPPY SAD

At ;tie top of each page will be some things about school like Reading and Me. If you feel that

you are always happy with reading, place an X in box 1. If you feel you are not always happy with

reading but are happy most of the time, place an X in box 2. If you feel you are sometimes happy

and sometimes sad with reading, place an X in box 3. If you feel you are not always sad but sad

most of the time with reading, place an X in box 4. If you feel you are always sad with reading,

place an X in box 5. However, if you feel you cannot answer to the thing, place an X in box 3.

On each of the words on the next pages, try to think about how you really feel about the

school thing at the top of the page and mark your answer so it is at close to how you feel. Mark

only one answer for each pair of words. Make sure your answer is in the box, not outside the box.
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Grade

FACES INVENTORY

Name

School

Date

DlhEOTIU3: Boys and girls, we are interested in how you feel
about school and some of the things you do in school.
Read each sentence below and on the following pages.
Put an "X" on the face that shows how you feel.
Please check only one face for each sentence and make
sure you answer each sentence.

EX.A:.1t

ais Is how i feel when i go to the doctor.

1. This is how 1 feel when I come to school.

2. feel like this when the teacher tells me to do something all
by myself without any help.

3 This is how I would feel if I could go to school for the rest
of my life.

6 i57



3

f,:u1 like: this when someone does not follow the rules.

feel like this when I work alone.

BEST COPY AVAILABLE

o. I feel like this when I have a lot of school work to do.

/. I feel like this about going to summer school.

9

1 feel like this when I work on a project by myself.

This is how I f eel about going back to school after a vacation.

10. This is how I feel when I talk to my teachers.

58
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da.is wlen I can't gc., tc, schuul.

about rva a book by mystfl.r.

This is how I would reol if we could have school on Saturday, too.

;Lw 1 f%:ei about school rules.

',1 is way when the teacher asks me questions.

1. This is hcrw I feel when it's time to go home rorn school..

(219



19. I feel like this when I go to the media center (library).

20. This is how I feel about my school building.

60 69
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SCORING PROCEDURES
FOR

FACES WI.

The 20 items of the Faces Test yield three scores on what
can be called three factors. These three factors and the items
that are part of these factors are given below.

FACTOR

I. Attitude toward school
climate

II. Attitude toward independent
study

III. Attitude toward school-
work

;TEMS

1, 4, 7,
19, 20

23._51 8,

3, 6, 9,

10, 13, 16,

11, 14, 17

12, 15, 18

Each item is scored on a 3 point scale with a "positive"
response getting a 3 and a "negative" response a 1. For example,
for item 1, "This is how I feel when I come to school.", the
weighting is

3 2 1

All other items, with .ne exception of 4, 12, and 18, are similarly
weighted. For items numbers 4, 12, and 18, the three-point scale
is reversed. For example, for item 4, "I feel like this when some-
one does not follow the rules.", the weighting is

1 2 3

In order to obtain a score on a factor, the weights for the
items that are included in that factor are simply added. Thus,
for factor I, the scores can range from 8 to 24, whereas for factors
II and III, the scores can range from 6 to 18.
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