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MARCY OPEN SCHOQL

Communit, Duy PFrogia Report

Procedure :nd Reectatoment, of Gondos

The present report is basel ur.n the lata and ocbservatimns collected from

¢ Lommundty Ly metl.ivioe nococoht Tucrdaye din A il o Naw, W97h. The parti-
cipants consisted primaril, - f elgsht clascrooms, foar of which participated
for the first time in Muy. Z.ch "formily" at Marcy consists 6f two classrooms.
The breakdown of purticipation ix: Family One had CD rive times, Family Two had
CD four times, Family Thrce hud ii three times, and Fumilies Four and Five each
went twice. The ruvort Lo organized into section: based upon Jhe goals for
Maprey School as they relate to the eviluntion of the €D program. An attempt 1is
made te elarify the relationchip betwoen the pouls as they were written into the
Community Day proposal, the expuctutions exprecoed by various groups involved,
an! the clecervation: of the eviluator,

The dat in the report has ween gathered from interviews and questionnaires
constructed specifically for Community Day. Some "quantifiable data", that is
these items which "stood still" lony enoush to he counted, measures the impact
of the school on the comurity biused upon the behavioral and attitudinal obser-
vations of the volunteers nnd recources. For purposes of this report, "volunteer”
refers to any adult who accompunies the children to a site, or who works with
them in the classroom. MResource! refers to an adult or site location which

. sarves as the "educational input™ to the students.

One crucial basis for the CD evaluation is the three major Marcy goals for
children, as well as the additional program-specific gonls. The gonls and the
evaluation exjectations arc outlined in the Cormunity Day Proposal, and will be

restated here to clarify the report for the reader.
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the tnree components of the goals for children are:

l. We want girls and boys to spenk, listen, write, read and deal with
mathematical concepts effectively and confidently.

2. We expect that children will take more responsibility for their own
learning in all areas--social, academic and physieal,

3. We hope children will increase their understanding of their
individual rights and the rights of others.

The evaluation task is to determine whether the CD program facilitates growth
in those areas as well ns meets the program-specific goals.
The program-specific goals are asked of the CD program in the following way:
1. Does CD provide "activities, materials, and interactions" which
would not otherwise be available, and in addition, "...what aspects
of the regular school environment are interrupted or eliminated by
the implementation of CD."
2. The proposal asks:
) how do the teachers use the additional time now available to them?
L) how do they set their priorities?
¢) how much is accomplished of what they have planned, and
d) what is the effect of the program on the staff?

3. What is the degree of satisfaction among the various participants
involved in the program?

The information pertaining to the academic aspects was collected by distributing
questionnaires and obcervation sheets to the teachers and volunteers in o. der to
determ*ne the kinds of bLusic skills required in the different phases of CD.
Teachers were also nsked to indicate their expcctations for student accomplishment
both during a specific CD, and for the projected range of Community Days.

The data relating to the second component of student goals; responsibility-
taking, were collected by the monitoring of the evaluator and the Community Day
Develcper, based upon observation and teacher reports. Adaitionally, a section
of the student interviews conducted for the overall Marcy evaluation included
questions about CD. This student interview was collected from 37 students drawn
from the random sample used in the overall Marcy evaluation.

A questionnaire which included ratings of children's behavior, both in
relationships with adults, and with each other, was distributed to both volunteeré

and resources to assess the impression made by Marcy students on the community.
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T eherate g sopeets of CD were examined ly piving each teacher a

questionnuire ackiug them to 11t the expeetntions ror the use of their own
time, the wuccost! i bowents of their students, the deyree of cutisfaction and
level of thelr CWI sosl atiainment.

Obzery: i oh . hoets requecting information on the re-integraticn of activities
into the cluszroom were +lso dictributed to ench teacher in an attempt to

. examine tht e o P A N
Each volunteapr, roccarer nnd tencher wus nwked to give a rating of level of
wLizfactlion with thelr cxperience in the progsram.

A questionnuire wr: oent home tron the :chool to parents in early March,
and agmin in M2 1=May to menrare the amount of prrticipation, the level of
widerot oL e i the cmount of saticfaetlon with the progrume

Ti. mrscenb e lustion womort will cescribe the cmerging pattern of CD as it

relate: L3t proposnl, and G111 rdse reme jcoues which seem pertinent to the

.3

st e v oenitalate o the formative hictory of the CD

in ubiieh Lo oboorb thwe data inter-

e

PRI,

Intagr-l Lo tac et iy F Marey Seloal beoa strong jinvolvement by vcle
ntenvs.  fat esncopt o eiven o canetion by forming n part-time position the
first year, 1% ~1 "porent-lisicon".  The function of this position was to mi.n=

. cqin 1 rtrone link between Lhe professional school staff and the parent community.
A more und more rorents snd otner wdultt in the communit) became active partici-
rente tn varions aspeets of thce cehool, und a8 the staff came more and more to
ciust and deporei upon thnt involvement, the part-time position, now titled
Cemrunity Rooousce, © -ordinntor, oxprnded teooo Cul-time job. The philosophy
¢ locking <o tie community -ut n vital and legitimnate source of education flowed

Lotere ot e v pesie snupreeen into the more cpeclalized Community Day concept.
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That speelfie o neept wae Cormulabte i in the minds of some tqaohers and
parents who besan . rect tepether in the summer of 1973 to crystallize the
concept into a workin:s frmat. T conmd ttee expanded to include input from more
members of the school cummrunitsi. As the committee re-~worked the early drafts,
it sought to develop a proposal thab would provide several things. These included
teacher relecase time, wiler inteeratet curricuwlum opportunities for students, and
cooriinated particiration of rarent v-lunteers and conmunity resources.

The proposal uns written vorrinliv in response to the tenchers' expressed
need for more plamning time, & w1l no to provide an opportunity to try
exciting ideas for vtadent-corsounity internetion. It wae considercd crucial by
the pianners that (L previae seonbicrul experiences for Marcy students. Some
parente and stuft” wore concerned wiout w possible conflict from these dual goals.
Will the tenchers roally hive mope free time, or will the demands fo: €D pl:inning
SMPoBe o exira burden? Tuoodnye were proposed as the best "Day" because of the
ulrewly exictinmg: ‘horter cchuol duy duc to the Tuesday Release Time program in the
Minneupolic Publiz Jcehools,

The position o!f the coordinntor evolved out of the attempts to reconcile the
releace time=--curricalus probler. The job desceription of the (as the title was
deviied) Community Day Devizloper includes coordinating the days! uctivities of
the students, training volunt«crs, plunning and integrating the community involvement

with the curriculum. (e.r., Propossal, p.h)

The committee »nd eventuully the Marcy Council felt very strongly that
implementation of such u nrogram was only possible with the firm support of the
patents. Meetings were organized to present the proposal, and ballots were
distributed for the purents to vote their approval or express their reservations.

The Harcy Council wus very uctive in soliciting votes, and postponing the progran
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tln proviied froem netes b Frank Giannotta, MET Evaluator.
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adoption wuntil o cicor rnority dind voted pecs On okt Yy the progras
orficinlly bty with the hiring of tue Doveloper wad Lhe Hesluator.

sun date colleet 4 rrem the firct fow Community Doy wes yrimarily formative
in naturce.  The procers wes ta cell oty orenise, and then pinpeint the wenk
spots to food back ¢ the Develepors  Tne evalustor und the CDD then met with

they too chers cer Lt Lniodae St o disaeningte the intoermation. The result

as

W, thed e Chy Inoth a cdreons, wen aadifbod Snorsponse to the critique.

Procroresre Gl e ot D et an e, vonrun i by

Lven thowesh B0 sl netow ctated eosloin tie CD proposal many people closely
irenived with che LepLoooiation ot G opraer e Soit very cteomesly thnt one
crthoed ot e T e neotres woil b deparsd uyoon the aeeeptonee by the
commwr.lty vl WHiv onow snpronche Atesrdingly muen off the ovalustion was gearcd to
cntlely tnmt cxpre. cod nieods

(re ot of sovecsine fhe $opact of the program on the comminity is to compare
she weys ln ot Lon e ra owedos o volunteers perccived the behavior of the
Jvalents,  The wilibinen_c. o porticlpate again in the program, and the level
~f satisfoetion witn Ueir okn experi nees alao contribute to the total impact.

The folluwing pruphic wre construacted in recpence 1o the questions: "Please
rate the cverall behuvior of tno group™. The ratings were based upon a set of
forced-chsice puire of orpoiinge adiectives for student behavior. Both the
volunteer.: =nd th.c recowrecs sre tiven the came sets of choices. Persons
checked only uppropriusie descriptions, thus the number of r.sponses varies from

the number of respondentc.



Volunteer Porception of Students' Behavior

Number returned = 71

Form: distributed = 121

60 10
10 20 0 L0 50 60 70
Prepared —
Unprepare:
" No response
! 10 20 30 Lo 50 60 70
Jdelipfu f
In the Wayt
N
10 o0 30) L0 50 60 70
Creative
Resisten
30 110 50 60 70
CQOperative.
Uncooperative‘
60 70
69 70




Resourcus Fercepltionts of Students Over-all Behavior with Them

Number of questionnaires returned = L9 Number distributed = 64

Attentive W

Bored

15 20 25 30 35 LO

NV "u":fi‘ PO
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The plcture procents o fulrly positive view of the students. Conments, both
those written on the evaluation forms, and those made personally to the evaluator,
reflect a "halo" effect. Thut is, people tend to give high numerieal ratings on
the form because they «re aware thnt they are participating in a new progran.

The comments, however, both those writter. on the form, and those made personally
to the evaluator, tend to quulify the in:tial impression of over-all positiveness.

The comment: raise the following issues:

"T don't “now o raen 5 onod to prepare in order to work with the kids."

"I don't wnow the buck: ound of the kids or the classroom preparation
) prep
in this area, co I can't answer the question about preparation.®

"Oomet irsx the s ttentiun spen and the resources' expectations con't
niatchl ™
"Resourc:: shouwt nave known how to gear their presentations to the

ctudents! level

"Students Leen overwhelmed wi'h the experience and didn't know what
they wato"

" Tara teoonh s the experience is over-~what is the effect of the
v ;. <L uf'ter they are back in the classroomn?

Generally, the pictw ¢ ol volunteer:! and resources! responses show a
congruence of percentions of the childrens' behavior. Some hesitation was noted

i the comments, -0 wver, which again indicate that there may be a halo effect.

The recpondents sometimes seemed to go out of their way to explain a positive
rating.
mids will be kids; I didn't expect too much,"
"They're just normal kids."
"T expected some restlescness.”
The most difficult to interpret statement was: "They were very good,
considering..."
Often, the question of preparedness was avoided, or qualified by the resources,

in particular.
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"] don't know the school curriculum well enough to know what to
expect in the wiuy of preparation.

"T guess they were prepared, but I didn't know what they wanted to
find out."

"There wasn't any way they could have prepared for this."

It has also been noted oy the evaluator, that in spite of advance knowledge,
resources are surprised thut the students are so young. It seems to be as
difficult t» understand that young children are interested in a particular
subject as it is to gear down an explanation of that subject. Beéause the
Marcy curriuclunm is not grade-oriented, children's interests do not necessarily
follow a pre~ordered level of diffieculty. Nine year-olds and five year-olds
may be pursuing the same interests, both in the classroom, and outside of it,
at their own levels of ability. The Marcy concept of integrated curriculum is
a response to the multiple age grouping, which the community at large has not
yet assimilated.

The numerical aspect of CD offers another perspective on the question of
impact. The number of volunteers, resources, students and teachers involved may
be used to put the program into un overall perspective. (Data based on information
collected through May 1k).

Number of volunteers: 98

Percentage of parents:s 59%

Overall percentage of parent population of school who served as CD

volunteers: 23% (For purposes of these computations, families are
considered to provide one representative adult at any given time).

There is an sverage of thirty students per room. The number of volunteers
utilized so far in CD is 20% of the pareni population of each room. Each CD so
far has provided at least five groups per room. The groups are deliberately kept
at a small size; they average about six per grovp. In order to maintain a CD
program for each room, there mus. be a commitment of 20%. of the parents for that room.
An additional factor is that the 20% often consistes of the same parents volunteering

more than once. In the program to date, 21 parents have worked on two days, and nine

have volunteered three times. G 12



The point. Lottt It looks we though there are 30 available parents in any
given room on any civen Tucsduy, but vhat in faet the number of parants who can
actunlly pourtieipate ic fir fewer,

The remaining volunteers were drawn from the aides in the classroom (two of
whom are parents), intern tuachers, Project Open students, student-teachers and
non-school persenncl. The four aides each participated in three CDs.

The peried of time covercd for these figures consists of nine CDs, from
February 26 to My lh.

The program so far has buen able to maintain the needed numbers of volunteers.
It is questionable, however, if muintainunce can be contined at the same level.
Other kinds of prosrams are ongoing at Marcy, many of which require the aid of
parent or other non-school ndults. As of Jamuary, 197L, according to the Com-
runity Resources Coordinator, L57 of the parents were active in the school in
ways other ttem simply attending adult-centered meetings. Data is not ovailable
at this time about how many of those people have either shifted over to the CD
program, or hw have added on CD responsibilities to their ongoing involvement
within the school.

Aside from volunteers, the CD program requires a varied and numerous
availability of resources in the community. The total number of resources provided
so far is 65 site locations (with supervisory adults) and eight ™natural" locations
(parks, riverbanks, etc.). Just counting the sites and attending adults, 15
have been used on two CDs, tvo have been visited three timas.

Many of these resources do not typically open up to the public. Exceptions
were granted because the group was small, or because of personal favors.

The sheer bharrage of numbers does not clariry, except for those directly
involved in the program, the element of logistics. For example, there has been
mention of the possibility of CD occuring on a weekly basis, although this was
not specifically called for in the proposal. If that were to happen, the task

of organization would involve lining up (generally by telephone) enough adults
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and resources to handle 60 groups of students from the school. The figure of 60
groups is based upon compu’ing from an aver: e of six groups per room consisting

of five students each for the ten classrooms. The task may be a manage:ble one,

but it would be accomplished at the exp: - .se of some of the other goals of the CD
program; which includes the goul for the CD prusram to provide trachor release

time, staff development, sharing and teaming. This is considered crucial to the
smooth functioning of an Open School. The purpose of the schodl program, however,
(including release~time for teachers) is also to provide the best possible
environment for children. The expectations are for the CD program to provide a
high quality experience for the students. These goals; excellenr.e of program and
teacher~-release time, are not necessarily in conflict with each other on paper. The
actual implementation of the-program, however, shows, in sharp relief, that there is
a conflict, at least in terms of management.

For example, stated expectation of the Developer's job description is to
provide integration of ongoing classroom activities with those of CD. Observation
and involvement in the classroom is suggested as one method of accomplishing this.
The prospect of organizing several small groups per classroom, arcund an integrated
concept, poses a conflict of priorities. Should the teachers be released for a
set amount of time (possibly each Tuesday), regardless of the quality of the
students' part of the program? ‘he reservations of the pareunts during the initial
planning and writing of the proposal become very relevant here. How does CD
differ from a field trip, or an experience provided by the parent? Whose
responsibility is it to plan the activities and re-integrate them into the learning
environment of the classroom? The proposal lists the latter responsibility as
part of the position of the Community Day Developer. "l. Observing in the
resource centers and families and beccming aware of the present curriculum and
the possibilities for integrating CD activities into the classroom" and "working

with the staff to prepare Marcy students for CD activities." (Proposal, p.k)
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A recent Community Dny (May 1L) involved seven classrocas. The task of setting
up the mechanical puart of the prosram far outweigbed the time available for
curriculumn development. It is not the sole responsibility of the CDD to plan
an integrated curriculum. The cooperation of the teachers is essential. The
parents! concern about CD providing release time or becoming a burden to the
teachers still appears tc be a live issue. The teachers must decide their level
of commitment to the program based upon a realistic examingtion of plenning time and
process. The following cection on teachcre-related data reveals some of the .
expectations and accomplishments provided so far by CD.

A further measure of the Marcy School impact on the community can be assessed
by looking at the data on resource willingness to participate another time, and
by the level of increased understanding of the Marcy program.

1. When asked if they would be willing to serve as a resource
again, 3% resources agreed and only five did not.

2. Twenty-one of the resources indicated that the CD experience
had increased their understanding of the Open School approach,
six replied "no" and eight were "not sure”.
The parent questionnaire wue distributed at the beginning and end of the
Community Day program. The primary purpose of the questionnaire was to determine
levels of parent satisfaction with the program to date, and to assess the degree

of involvement in the program. Comparisons of the pre and post test results

indicate a dramatic movement of little involvement to greater involvement by

parents,
Item: I am involved in some aspect of CD. No. of Responses
Pre-test = 99
"No!" resvonseas Post-test = 89

50 55 60 65 70 75 80 85 90
Pre-test : - | R S

Post-test




"Yes  responses

- The pre-test response to the question of involvement indicates that
' 874 of the parents answered ™"no" while the post-test response
indicates 65% answered "no'.

The pre-test response indicates 12% answered "yes" to the question
of involvement while the post~test response inaicates 35%
answered "yes".
These results indicate that almost three times as many parents were involved
at the end of the "pilot run" as had been involved in the early stages of the

trial.

Program-specific goals: Teacher Expectations

As previously noted, ome of the major goals of the CD program was to provide
release time for teachers. The CD proposal listed 27 possible activities for which
teachers might utilize the release time. In fact, the teachers! actual use of time
can be categorized as follows.

Based upon nine returned questionnaires of a possible 12.

Planning with interns - five responses

Planning with other adults - nine responses

Work on classroom records -~ five responses i
Organize classroom materials - six responses

FPlan special activities - two responses

Comnittee obligations - one response

How much was accomplished of the Day's planned work?

All - four
One~-fourth ~ one
(ne-half - three

If all was not accomplished, it was berause:

Not enough time -~ two responses

Distractions if students left behind or returning early,
(including planning for five-year-olds who stayed all day) - two responses

Professional interruptions - two responses

Other adult interruptions ~ five responses

ERIC 16




Long range goals for this year's CDs listed by teachers for their release
time inciuded:

Time for better preparation - three responses
Prepare for CD = one response

Develop behavior management skills - two responses
Professional development - one respeonse
Recordkeeping ~ three responses

Work with other adults - two responses

The teachers listed some long range goals for their students, i.e.,
their expectations of what CD would help students achieve.

Transition from classroom to outside environment ~ two responses
More in-depth learning - three responses :
Discover how to use resources to further child's own learning - one response

When asked to list the expectations for accomplishment by one CD,
the following categories emerged:

learning to ask relevant questions - five responses

Learn to work as a sroup - four responses

Learnine how to "follow thru"™ on activity making - seven responses
Sharing of experiences - four responses

Decision-making - two responses

How many of these expectations were fulfilled?

None three-fourths 1
One-fourth All 3
One=half Don't yet know 1

How do teachers determine whether or not an expectation was accomplished
by students?

Discussion afterwerds -~ seven responses

Individual projeets -~ three responses

Prepared material completed ~ three responses

Feedback and suggestion for continued activities - one response
Feelings about CD - one response

The pattern that emerges from the data indicate that the teachers seem
hopeful about using CD as a means of guiding students into a process of "follow
thru" on activities.

It is unclear from the data 1) how the teachers expect to accomplish this

(though there are some trends which will be indicated later) and 2) the information
about what constitutes a completed activity is not available. (How does this

relate to the integrated curriculum concept, for example).
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The responses to the Teacher Questionnaire section on accomplishment of
long-range goals indicate that the teuchers felt that their students accomplished
CD geals more fully than they Jid for themselves.

A long~range time span on this questionnaire is higikly variable because of
the experimentul focus of the procram. Two classrooms began as early as February
26, and one as late us Muy 14, so "long-range" can refer to anywhere from 9 to 2
Tuesdays. Please refer to the Appendix: Schedule of Community Days at Marcy
Open School for more detailed information about the number of CDs various
classrooms participated in.

The teachers commented that they were very aware of the flexible nature of
CD, that more time was necessary to fully integrate their classroom activities
into the concept of CD, and therefore to use the availsble time more efficiently
for themselves.

Teacher Questionnaires: 10 distributed
7 returned

Item: I accomplished my long-range goals for Community Day Release Time.

None 2 3/L
1 1/h 1 all
3 1/2

Item: My students accomplished their long-range goals.
11/ 33/ _3 el

One of the main goals of the school relating to children's learning is the
increasing facility of basic skills. The proposal states, "Motivation for
learning the basic skills will be increased and gain importance to the children
as they cope with concrete problems and situations in the wider community."

The only "basic skill" listed as an expectation by the teachers was "learning
to ask questions", By implication, other expectations cleariy involved

manguaging" activity. Information about specific feedback of children's experiences

5. 18




into the elucar-om ie diseuceod in the scction on Studont Responses.
Int-rpr-tution of the tochors! rogpences seems t¢ indieate a concern for the
issue of "£o1l wew M. Thot lo, corpletins an activity, achieving a sense of
closure for the stulent. The cxpectation in the proposal is for the Community
Day Developer to facilitate that expectation. It is not clear whether the
teachers view the CDD in that role, but it does seem possible, from the data, that

CD is expected to provide that learning possibility.

Propran=cnecliie eowlss  Lowvel of Satisrnction

What is the degree of satisfaction among the various participants involved
in the program?

Various participants in the CD program were asked to rate their level of
satisfaction with thelr own experiences in the program.

Datu includes rotings from volunteers, resources, parents and teachers.
Rospondents were asked to circle the description that seemed to match their
fecling; very satisfied, somewhat satisfiecd, neutral, somewhat dissatisfied, very

dissatisfied.

Satisfaction lLevel - Volunteers and Resources:

Volunte-vs

Very Satisfied

Somewhat Sat.

Neutral

Somewhat Dis.

Very Dissatisfied

-]1bHm
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25 30 35 L0

Resources
Very Satisfied

Somewhat Sat.

Neutral

Somewhat Dis.

Very Dissatisfied

Resources:

Yes

No

The volunteers tended more often to be "very satisfied" than did the
resources. The resources tended to check the neutral position more often. A
possible factor may be the varying amounts of time that the volunteers and
resources spent with the kids. The volunteers start out at the school, and
transport forth and back, as well as accompany the groups during the activity.
The implication may be that the more time spenﬁ with the students, the more
1ikelihood of some positive interaction, and therefore more satisfaction is
felt for one's role in the experience. Volunteers for the most part are also
parents and, they have a high investment in the school.

The data from the parent questionnaire regarding satisfaction level shows

the following picture.

Parents! Satisfaction level: (Post-test only)

Somewhat Sat.Zs

e 1l L W (4O%)
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The level of catisraetion datu shows that parents who marked "no" to the
item: "I am involved in some uaspect of Community Day" were more likely to
indicate "Very Satisficd" on the cutisfuction secule.

Ttem: "7 am involved in some aspect of CD"  Yes_32 No_ 58

Of the "™no" group, LSF indicated "very satisfied" with the program.
Of the M"yos! sroup, LOE indicated "very satisfied".,

Interpretation is simply a common-sense note that people who are less
£ milinr with an event have less basis with which to be critical or dissatisfied.

The data from the teacher quections on level of satisfaction are as
follows ¢

Item: "I am satlsficd with the CD program"

Very Satisfied = _L responses

Somewhnt Satisfied = _ 31 responses

warey woals for Chiiaren

The goals for students which are assessed in this evaluation are listed in

the beginning of this report.

Goal 1 - learning Basic Skills

The information :bout basic skills was provided in part by responses of
the volunteers who were with the students.

Their picture of basic skill involvement looks like this:
To get some iden of which of tne basic skills children w;are called upon to use for
CD, a two-part format was devised, The volunteers were asked to rate both the
way in which the activity was presen;ed to the students (did the resource speak
withcut using meterials - did he/she hold up things for students to read, etec.),
and the kinds of responses required by the students in order to participate.
(Did they need to ask questions? read something, assemble a model, etc.) The
volunteers had not been "trained" or briefed in terms of what each specific

term meant regarding basic skills. It is in the planning for future CDs that

£




volunteers be invdlved more closely wifn preparation and follow-up of the activities. - e\

It may be possible then to present : ' . uchematized and more elaborate evaluation

of the various kinds of learning stimul:ated by CD.

Basic Skills : ssesentation of Actlvity
30 60

N 10 20

Basic Skills: Response Required by Students

The teachers, some of the aides, or volunteers were given "feedback sheets"

to list some of the ways in which activities wére re-integrated into the ciassroom.
Responses ranged from "impossible to tell yet", to specific printed lists of
questlions that the students were responsible for answering. A quantitative
account of the numerous cpecial projeets and activities would simply be a number

without much meaning. A more effective way of presenting this kind of information
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Wol. e through a nerscnal observation of a particular concept of one CD
setivity - unfortunntely, the eviluator, ns a purt-time employee is not able
rresently to do justice to that kind of obucrvation.

Another way off fookinge ot student rosponues to CD 1s to dircetly guestion
wne student spout hls oxpericnces The Marey student ocuestilonnaire included five
westions about CDe Some of the questionnoire responses relate to assessment of

Marey coal whieh i laporiant to studentss

Goal 7 - Taking Reoporeitility for leurnine
Student Questionnnire Recponsess  llusber of Eeopeondenis = 37
Tteme  Hou ala you sgeeiae whnt to do tfor Community Duay?
GUwecnt =oricdncce ot cholee - R
Mererl b or tescher procented idesss student chose - 29
Eorern L Indbaones - o
iteme o thers pytihine you didn't like?
Ho oo 0P rerponoos
U TR 1) 157 S
CeomuLctien oY todent recreneit ility for learning is n vital one in
S et b ieves Tt hpdentn makidye declsions.e The procens of CD ac Lt hos
i termuintesl by the GOl reflectr thiz g .

foootoerved Ly the ovninator, the process 1s 48 followsse

-

teaercres smd petn thelr input sbout clussroom projects,
et el e ine o aetivities.  She orpanizes those, poes into the classroom
st vilceusoor with the students what the teacher has said and nsks for their ideas,
westions sl eomnearns, Thicr inforpstion 15 then categorized and appropriate

wooonree 3%te, are arcaneed. She then retwns to the classreoom and lists the

[

variouas npances caed idenas that che has wnd the students make their final choices.




Goal 3 - Respecting Rights of Selves and Others,
One measure of this aspect of student learning was looked at in.ierms of
volunteers' ratings of student behavior with c:ch other, as well as the item of

polite/rude on the volunteer and resource questionnaires.

Volunteers'! Perception of Students! Behavior with Each other

Polite

The interpretation is a fairly straightforwurd one that the students are

generally seem to be polite to the adults and considerate of each other.

Community Da, Conclusions

Community Day seems to be exposed to a multiplicity of expectations for it.
Teachers expect it to provide staff develcpment and planning time for a number
of important activities; kids expect to have fun, and to do new and exciting

things; parents expect the program to fit in with thc overall goals of the Marcy

educational program.
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Is the program meeting its pgoals?

The interest and importunce attuched to community reaction shows a positive
impact so far.

Feedback from the teachers and some students indicate that Community Day
has provided some activities, materials and interactions which would not otherwise
be available (c.f., programespecific goal, no. 1)« There are some aspects of
progran-specific gouls which huve not as yet been assessed for evaluation.
Because of the experimental and gradually phased-in nature of the program, it has
not been possible to determine the "aspects of the regular school environment!
which were "interrupted or eliminated by the implementation of CD".

The teachers have used the additional time for their own planned activities,
setting their priorities primarily according to necessity for accomplishing
schcol-related work. Most of them accomplished at least half of what they had .
planned. The effect on the staff is difficult to judge at this time, but most
want the program to continue, and are excited about the possibilities for future
invegration.

The degrae of satisfaction among all partielpants has been very high, with
very little dissatisfuction expressed.

The three components for the goals for children show the following; that
children have shown an increased ability to take responsibility for their own
activities. They have shown an understanding of individual rights and the rights
of others; but more subtle kinds of questions remain, How to measure the
effectivenecs of the students'! activities on their classroom curriculum? There
is no "countable™ method now available. The CDD is not spending time working
on the facilitation of integrated curriculum ideas. Some of the questions raised
in the writing of the Proposal are still relevant - how have the priorities been
set? Does CD provide real extra time for teachers, or impose a burden? How long

can CD sustain the intensce parent participation?
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The recommend.ation of the evaluator is for participants to consider a mod-
ification of the program. Teacher and Developer planning sh&%ld be built in -
with CD functioning eventually to include students more inte every phase - from
phening a resource or volunteer for their own interest group, as well as working
out a series of related Tuesday cxperiences. Some indications from the most
recent CD 3r§ytb§ﬁw°3ﬂe students are getting more involved in the total planning.
There has ai%o been some cross-classroom grouping for CD activities. The CDD
could then function as more of a special resource persen for students and teachers
rather than a traffic manaper. One way of accomplishing this might be to reduce
the number of CDs, facilitate increased teaming in the school among the teachers,
give the CDD time to coordinate corss-classroom and family interests and
activities, and to make site inspections.

Details and implementztion remain in the hands of the staff and of the Marcy
Council. The progran has provided some valuable experiences and new directions
for offering an Open School. Continuing modification can bring it more c¢losely

in line with its roals and charpen the expectations to a level of an integrated

implementation.
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HIGHLIGHTS OF THE CD PROGRAM--AN INTERVIEW WITH THE
COMMUNITY DAY DEVEIOPER

The most rewarding aspect of the program for Matti has been reports from
teachers inat many students who Lud been unresponsive in class, suddenly came
alive on Community Day. A number of these students moved into leadership
v positions as they organized other students around their interests.

Another rewarding aspect was the ease with which students were able to
relate to the memy many new adults in their expanded environment. Students
became aware that a "teacher" can be anyone wi;h a sense of excitement and
interest in their work, and who arc willing to share that with others.

Some students continued Community Day activities beyond school. One group

had done an interviewing project (asking pecple about their jobs and other

activities), and continued this in their families and neighborhoods.
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ACTTIONS BASED UPON THE PRELIMINARY

COMMUNITY DAY EVALUATION REPGAT

The last Community Day of the Spring pilot program ended May 31lst. A
preliminary evaluation report was completed in mid-May, the Marcy staff and
Council were given copies of the report and each group met to decide upon continu~
ation of the program,

The staff felt a sense of satisfaction with the limited experience, but
indicated that they need more time to fully integrate the goals of Communi ty
Day into their classroom activity. Teachers who had had more Community Day
experiences could more easily pinpoint the areas that needed defining and had
begun to work out accomodations, All the teachers.felt that more time was needed
to fully test the program against its goals,

The Marcy Council agreed to support the teachers' decision to continue
the program for another year. Council members raised points of concern, but felt
that it was the responsibility of the staff to develop a workable program based
up.n their needs and capabilities,

The recommendation of the evaluator to reconsider the possibility of
a Community Day each Tuescday was agreed upon by the staff, A modification of
goals, however, was felt to be premature. Continuing evaluation as the program

unfolds in Fall, 1974 will provide the staff with on-going feedback.
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Schedule of Community Day

February 26-(rre-pilot program) Family One
March 12-(pilot program) Family One
March 26-Family One

ipril 2-Family Two

April 18-Family One

April 23-Family Two

April 30~Family One and Three

May 7~Family Two and Four

May lL-Family One, Two, Three, and Five
May ?1-Family Four

May 28-Family Three and Five




