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In Pebruary of 1974, 135 representatives of 40

colleges and universities from the U.,S5. and Canada met for the first
time to share experiences and prograas relative to experimental
outdoor education, and these conference proceedings contain the 7
major addresses and a condensed saapling of other presentations from
individual college programs. Conference aims were described as
developing ways and means for beginning experimental education
programs; elevating the reputation of experimental education in
academic circles; paving the way for Outward Bound credit courses:
and developing a national outdoor experimental education
organization. Papers focused on means, ends, measurement, and finance
of outdoor experimental education programs. Means emphasized were:

{1) environment contrast;
{(4) a small group context; and (5) the esployment of

use of stress;

{(2) physical activity; the intentional

3)

nevlr acguired knowledge and skills. Major goals were identified as

{1) enhancing self-concepts;
enphasis on identification of strengths;
aesthetic appreciation and environmental awareness;

{2) understanding the self, with special
(3) reorientation toward
{4) an

understanding of leadership, the use of authority and followership;

and (5) internalization.
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Foraword

During the past decade the ground swell of
interest 1n adventurous pursunts for groups out.
doors. pioneered largely by Quitward Bound. has
kept its early promise of a growing intluence 1Y
society The Qutward Bound mode! has sprecd
Gu ckly into many of the natlion’s more respected
inshtutions of higher learning adding where 1t
went a meaningtul personal dimension to an in-
stitution ot educanon which has been cnticized
often as a depersonalizing learning factory

Unlil recentiy the movement toward the
humamization of education through group out-
door pursuits was an amorphous thing. if indeed
1t 1S not st

Now. hiwever 1t 1s hoped that colizges
desinng to 1novae 1in the direction of outdoor
expenenhial 2ducanon can confer with others ot
more expernance in such program Jdevelopment
through the continued effcrt of an association
established ‘ar this purpose at the First North
Amencan Con'srence on Quidoor Pursuits in
Higher Educanon The natenal retwork of Qut-
ward Bound with 1s spint of outreach oftered

gratis for the conference its invaluable con.-
sultation as it has done with individual colleges
in the past.

The conference which was proposed as a
national conterence was otficially convened a
North-Amencan conterence since whe interest
and representation from Canada greatly stretched
the geographic boundanes oiiginally assumed.
in all. 135 delegates registered for the con-

ference representing forty colleges and univer-

sies from the United States and Canada.

Several factors prevented the publication ot
Me complete iext ot all presentations at the con-
‘erance  Among other things. the number of
3peakers wculd have made the document 100
voluminous for the bank account ¢f a new and
tenuous association These proceedings contan
the major addresses and papers presented at the
conference with a small and condensed sam-
pling ot presentattons ifrom individual ccllege
programs

Keener Smathers
Conference Diiector
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Keynote Adaress

“The Value of Experience”

Henry W. Taft, President of Outward Bound.
Inc. with National Headquarters at Greenwich,
Connecticut

According to the Book of Daniel. Nebuchad-
nezzar made an image of gold and set it un in the
plain near Babylon. He then gathered together ail the
princes. governors, captains. judges. treasurers.
counsellors. shentfs, and rulers of the provinces. And
a herald cned aloud. "To you it is commanded, O
pecple. natons, and ianguages. that at what time ye
hear the sound of the cornet. flute. harp. sackbut,
psaltery. dulcimer. and all kinds of music. ye fall down
and worship the golden image.”

Now you will recall that Shadrach. Meshach. and
Abednego retused to do so. and were cast into the
fiery turnace. which was seven times hotter than
usual. You may also recail that the soldiers who did
the casting got burned up themselves, while out
heroes emerged unscathed.

That was an experience. While the Bible doesn't
mention what happened to Shadrach. Meshach. and
Abednego afterwards, | venture to say they learned a
lot. {elt pretty good about the whole thing. and formed
rather a ciose bond.

Now I'm not suggesting quite so dramatic an ap-
proach. but | am recommending the use of experience
in education.

When you are a minnow, swimming in a drift of
minnows. when you are a member of Hitler's youth
bund. or when your adrenalin carries you along as
part of a stoning mob. there is a wonderiul feeling ot
assurance. of belonging. of being a card-carrying
member of something larger than yourself.

But most of us in this country, and this age. are
not so lucky. For reasons of history and perhaps even
of choice. we tind ourselves exposed as individuals
cut out from the flock. and desperately alone.

For most of us, happiness—rea! happiness—
requires a feeling ot self-esteem. We need to feel
comforiabie in our own skins. And from this bed-rock
of seit-esteem flows the seli-confidence we need to
survive and enjoy an increasingly difficuit world.

At a time when misunderstanding carries an
atomic price-tag. when an oil valve four thousand
miles away shuts off your livelihood. when the ex-
panding wave has suddenly bounced back from the
frontiers. where is the individual to find that seli-
confidence?

Everything in our present lives conspires to make
it difficult to achieve. Since America with its limitiess
frontiers was founded, we have prized individuality as
never before in the history of the world. The pioneer
ethic—s*and on your own two feet—carve out your
oyrn domain in the forest—live by your gun and your
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wits. It worked, and we became a nation of rugged in-
dividualists.

But now the rules seem o be different. Most of
the frontier 18 gone. family ties have severely
weakened. nstitutions which used to protect in-
dividuals have crackled and gone up in smoke. The
tewards of being a rugged individual are declining
fast. and the threats to self-contidence are mounting.
The primary villain is change.

Tennyson said ‘t a hundred years ago: "is thore
any peace in ever zlimbing up the climbing wave?",
and chose the land where it is always afternoon. Tof-
fler warns that “the tuture is coming faster all the
time."—and the land of the Lotus-Eaters seems to
have sunk beneath the waves, or become a suburb.
The most frightening thing is the change in the rate of
change. As the population doubles in ever shorter
spans of time. do you wonder what your grand-
children’s lives will be like, as they are thrown diz2ily
up the vertical arm of that exponential curve? And
with population, everything else—books, ideas, jobs.
houses. fads. TV shows. experiences—all coming
laster and taster. Change, more change. faster
change.

And what is the impact of change? Even the
smallest amount is disturbing. Back in 1936 Eric Hof-
ter. the longshoreman philosopher, was picking peas.
For six months he followed the crop north as it
rpened. In June he found himself in Lake County,
where for the first time he was going to pick string
beans. "And | still remember,” he said. "how hesitant
! was that first morning as | was about to address
myselt to the string bean vines Would | be able 1o
pick string beans? Even the change {rom peas to
string beans had in it elements of fear.”

He goes on to say that “in the case of drastic
change the uneasiness is of course deeper and more
lasting. We can never be really prepared for that
which is whoily new. We have 1o adjust ourselves, and
every radical adjustment is a crisis in self-esteem: we
undergo a test, we have to prove ourselves. It needs
inordinate self-confidence to face drastic change
without inner trembling.”

"The simple fact that we can never be fit and
ready for that which is wholly new has some peculiar
results. It means that a population undergoing drastic
change is a population of mistits.”

Change—and vicarious living. Thirty years ago E.
M. Forster wrote a science-fiction story which
frightened me then and frightens me more now. In
“"The Machine Stops.” the human race lives un-
derground in millions of separate cubicles, com-
municating electronically, but never touching. nur-
tured and nursed by computer, seeing shadows but
never reality. A philosopher exclaims, “Beware of fir-
sthand ideas! Firsthand ideas do not really exist. They
are but the physical impressions produced by love
and fear, and on this gross foundation who could
erect a philosophy? Let your ideas be secondhand.
and if possible tenthhand, for then they will be far



removed from the disturbing element—direct ob-
servation.” Does that sound disturbingly familiar? He
could aimost have been speaking of Television—the
graat Subsutute tor Lite.

\icanous living—and 1solation. In those days
when everyone lived far apart and prized their
isolation, those were the days. t00. of barn-raisings
and goot neighbors. Today 70% of the population is
urbanizea and being an urban dweller requires the
growth of a protective shell. 1t s a truism that
nowhere are people more isolated than crammed
together in the city Lock your doors; dont ook
people in the eye: don't get involved Survivai
demands 1t .

isolation. and no responsibility. For many, ai-
fluence removes the need for a job. and child labor
laws eliminate the possSibility. It's hard for a young
person o work betore he 1s 18 or ind a position of
real responsibility until he 1s 25 (about the age of
Alexander when he defeated Persia). Because we as
a society have striven towards the goal of leisure tor
generatons, we {ail to see the disastrous 'mpact.

A~d so—change cascading upon chanye. living
vicariously, without nsk or responsibility. spectator in-
stead of penormer. today's youth 1s all flesh and no
bones. He has no way of proving himseli except in-
teliectually in school It nobody needs you. what 1s
your worth?

Sull sadder. having no confidence in himself. how
can he open up 1o others? How can he reach out. un-
til lis own weakness i1s covered?

And yet--what's your impression of young people
today? You. wt.c have had an opportunity 1o see past
the iong hair and the blue jeans and the pot and the
ving together-—whatl do vou think of them? | claim
no credennals as an economist, a pohitician. a lawyer
or psychologsst. but | do have some special insights
into the guality and caliber of the young because |
see them under great pressure, in discomfort and
tear. away from home. in the raw. and tested to their
marrows .

Those adults who still think of them as hippies
and revolutionanes. as spoiled sotties. had better
ireshen up therr views. As I'm sure you know. today's
young people are great-given the challenge, and
the responsibility, they measure up 10 our fondest
hopes. In my view. they come out a step ahead of the
present generation, in terms of ability .0 ltove. com-
passion. integrity, and courage—if we give them a
chance to be tested. in ail this current mess leit over
from Vietnam, Watergate. and the Middle East. the
most encouraging thing | see 1s the character of our
young people—if e help it to develop.

That's what were talking about at this meeting.
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People Need Real Living

Do you temember when you were a child and
your mother tcid you not to play with matches
because they would burn you? And as soon as she
was out of the room, you snuck the matchbox.
and-—ow. she was right.

What you iearn inteliectuaily lies in shallow ponis
amrng the wrninkles of your brain. What you learn
thiough - skin O expenence sinks deep into your
roots. wng. said Samuel Johnson “concentraies
aman's ...und so wonderfully as the prospect of being
hung.” And the modern equivalent 1s that rock-tace
which must be climbed. 1t is inescapably real. The
person at the other end of the safety rone dnes have
your life in his hands, and you have no way to go but
up. and you concentrate in every fibre. You are alwve!

People need real ving—with it comes personal
growth and self-contfidence. As Hoffer puts 1it. "Things
are difterent when people subjected to drastic
change find only meager cpportunities for action or
when they cannot. or ar® not allowed to. attain seli-
conhdence and self-esteem by indwvidual pursuits In
this case. the hunger for contidence, for wt rth. and
for balance directs itself 1owards the attainment of
substituteés The substitute for s2if-conhdence 1s faith,
the substhtute for self-esteem 1s pride. and the
substitute for individual balance 1s fusion with cthers
N0 a compac! group. it needs no underhining that
this reaching out for substitutes means trouble. =




The Changing Role of Education

Now what 1s the role of education® Ever since
those mediieval young ltahans hired learned men o
teach them about the world and iounded the Univer-
sity of Sienna. the prime concerns of education have
been for reason. system. logic. intellect. and. above
all. knowledge

But now something fundamental seems to have
changed Roz2ak says that ‘knowledge’ has come o
mean nothing more than accumulating venhable
proposiions. and the question "how shall we know’™
must be subordinated 1o the more vital question. "how
shall we lve?"

To ask this question. he says. 1S 1o insist that
the rnmary purpose of human existence 15 not 1o
devise ways of piing up ever greater heaps of
knowledge. but 1o discuver ways 1o live from day to
day that integrate the whole ot our nature by way of
yrelding nobility ot conduct. honest fellowship. and
1oy

The process of tradihonat egucation ignores tear,
love selt-esteem. character. humanity, compassion.
anger Arent those the realm of home and church and
couch? The answer 1s that parhaps they used to be,
but they arent any more

What has changed?® In a provocative speech.
James Coleman puts his finger on the problem
Through all the history of education. he points out.
peonie’s hves were nchin expenence. and poor in in.
tormation You can see immediately what he means
Home nfe contained all the elements o! real
existence- -responsibihity at an early age for
something that really mattered-—the cows. for exam-
ple. or the horses Close acguaintance with the
realities of death - of ctackens in the backyard. or of
3 younger sister with memingitis. Thiere was wood 1o
be chopped and water pumped. and a very obvious
relationship between werk and the dining room table.
Experience was there in the home.

But very hitie information about the world beyond
the honzon The Bible. and perhaps one or two books.
and the Sears Roebuck catalog. All the knowledge
and the gnst for the mental mill came from school.
Here was the accumulated treasure of the classics.
the mystenous logic of anthmetc. strange marveis ot
the natural world. geonraphy. and the realization that
man can accomplish anything if he tnies.

Today the schools and colleges are still teaching
these things -knowledge—or. as James put it. “the
fatal futilty of Fact’  But everything eise has
changed

Now home hite 15 information-rich, {0 overtiowing
in tact. and expernence-poor.

The difference of course stems from the mass
media. and particularly TV. Where s..i00iS u. ed to be
the only opening 1o the world, now life is much richer
outside of school. The information a young person

Q
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learns in class 1s less vaned. staler. and far duller
than the matenal fed to him daily 1in his own house

Its ume for education to reconsider 11s role of
providing knowledge in ¢lassrooms. because perhaps
that can be done better somewhere else it's ime for
sChools 10 concentrate on training children how to
learn. how t¢ use the Hood of knowledge they receive
in their daily lives. And it's ime for education to starnt
providing some of the experience which 1s missing
from most young hives

The history of education in this country parailels
the history of bread It started out rough. wholesome.
relevant to daily hie and brown in color like a wooden
desk.

Over the ywears education has btecome
increasingly smooth, white, artthicial. packaged. and
irrelevant to dady ite.

Remember that there 1s nothing pre-ordained in
the survivai of Amenca’s biggest industry as we know
1t. We have laws. traditions. and institutions, yes But
it these structures fail to serve our needs as per-
ceived by coming generations. they will have to
evolve or simply disappear

i{ they intend to provide the education that 1s
needed. rather than what has always been provided in
the nast. schools must change.
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Experiential Education

There are encouraging signs - the schools
today of the powertul tool 2f experienthal edu~ation
role-playing in the study o! literatuie. the Moog syn-
thesizer in music. computer games. | ve even learned
about an experiential Latin course—aang it you ©an
Succeed with that you can succeed with anything. All
Of these attract the student because they invoive him;
he percewves them as real; he becomes a part ol
them: he participates

How does expernental education work? Let me
tell you some stories. One of my favorites is about a
group of thirty teachers at an QUTWARD BOUND
practicum. “Today.” said their instructor. “let's try
living in a tree for 24 hours.” A tree?—hmmm. well
OK. let's try it.” So they walked out in the woods and
found two nice big trees with lots of branches. close
together. Then he divided the teachers into two
unequal groups—-ten in one group and twenty in the
other. and assigned a tree to each group.

They had all sorts of equipment—you ' now. the
kings of things you would want if you were going to
live in a tree for a day-—ropes. pulleys. blankets. and a
coflee pot Well, of course. the small group got up
into their tree faster. and arranged their perches.
each with almost a branch to himselt. and started
brewing cotiee with a feeling of smug saustaction.
plus a few snmde remarks 1o the other group of twenty.
which was still strugghng to get settled in their tree.
They had a 1ot less room. and they had to help one
another--hang on 1o each other 10 make sure no one
lell out. But eventually they got the cofifee pot going
100

8y tiwen it was about lunchtime and the instruclor
laid out ihe makings or ifteen lunches under each
ree. Filteen under each Emissaries were sent down
to get lunch. and the group of ten was soon living it
up with then hifteen lunches. The larger group. of
course. didn t have cnough to go around and had to
figure out a way 1o share, and who liked ham better
and who hked potato salad.

Pretty soon. one of the small group (now that he
was well fed) stated to teel a bit guilty, and yelled
over to the other tree. "Hey! You guys want some of
our lefiovers?”

Well. ihat did it The groun of twenty came
together like butter in the sun. "No way.” they yelled.
"Keep your damned leftovers. We're doing fine.” And
turned their Lacks. So it went for the rest of the day.
One group of have-nots sharing meager rations, sup-
porting each other in the tree, and telling those rich,
patronii ng s.0.b’s to keep thewr charity—while in the
neightioring tree the elite enjoyed comiort. secunty. a
high siandard of living and twinges of conscience.

At the debriefing nexi day. there was still con-
siderable rancor between the two groups. even
though everyone understood. rationally. that it was
just an experiment. Experientially. something had
happenead 1o tham that their intellects could not ex-
plain away.

It was «Iso ciear 10 the students that their trees
had represented microworlds. requiring mimature ver-
sons of basic human systems: food gathering and
preparation, protection waste elimination. and so
forth

BEST COFY AVAILABLE




Another Intle incident happened 15 me last Apri
out West 1 was with i group of execulives runming a
wild and beautifyl nver in ittle rubber rafts four men
1o @ boat You prubadiy know how 1t goes watching
tor sleepers waiting just under the surtace to np you.
picking your way through a jumble of 1ocks. avoiding
that roanng hold -~giving orders to * paddle nght o1
“paddie left or “my God paddie back hard

We ook turns being skipper and the second day
the haad of a large company whicih shall be nameless
otk s turn Well | dont know He was either a
masochist or a sadist or blind We hit every available
rock and fell into every pit After the tirs! hour. we d
Al been thrown into the nver once. and | made it a
second time | might mention that the water 1s rataer
chilly in Apni

S0 the three ot us crea held a caucus in the stern
and deposed the shapper | suspect that's the first ime
N years anyone sad no 10 that man and that 1 was
A usetul expenence for him

Those are adult stornies At OUTWARD BOUND
the years are till of stonies of young siudents who
achieved extraordinary things -inner-city kids whe
overcama e tear of stars and bears. and no
sidewalks who climbed peaks they barely dreamed
existed weeks betore Young men and women who.
step by step overcame more dithicult obstacles. unti
they reahzed that they could indeed accomplhish the
seemingly 'mpossible  The building ot self.
conhdence as one student pul . "We are better
than we know It we can be made to see it. perhaps
or the rest of aar hves we will be unwiliing to settle
tor less

Some of the more heartwarming stories come
trom courses where students and teachers are mixed
in together 1 remember one about a student who was
not a very bnght boy. and his teacher who was par-
teularly trustrated by that boy The boy didn’t think
much ol the teacher either They had just iimished a
run through the woods and the first runners were
jumping oft 3 high stone bnidge into the stream The
teachar froze and coulun t bring himself to do it The
boy jumped then chimbed back on the bridge looked
the leacher in the eye put his hand on his shoulder.
and sud - Come on Ralph. you can do it~ The boy
had never called h'm by hus first name belore. never
twuched him  rever looked him an the eye The
teacher jumped

Do 1 have to tell you that the relatlonship between
those two took a dramatic change” That com-
murmcalion startea?

What du you as teachers even a1 the college
level have 1o lose i students find out that you have
frst namas g8t bhisters fall down. are afraid. in short
are peopie? Perhaps of teacher and students are in-
volved togethsr in an expenence instead of always
a5 gver ot Al wmisdom  and receiwver the learning
pProcess couid heroma more a cooperative Process
than g  oryey

ERIC
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Now listen to Professor David Elwell o! the
Physics Department al Wooster. who ook an OQUT.
WARD BOUND course in Minnesota 1as! summer

“"What then 1s the value of the Minnesota OBS ex-
penence. and should such an expenence be parl of a
hiberal arts educatien® The exhilaration of personal
success in lasks that had previously seemeq im.
possible. and the warmth of close relationships
among individuals when they are working together
under stress 1s clearly a ‘mountaintop experience.
an up scene. tor the person who has gone through i
Good feelings. however. are not ensugh After such
an experience the real world. with its frustrauons.
vaguely dehned problems. can be quite a letdown,
and playing at frontiersman may s.mply Secome a way
ot escaping from reahty

“Perhaps this 1s true bu! my personai resprase
must be that the mud of a swamp 18 very real and very
frustrating. and that one goal of a hberal education 1s
to teach people 10 respond humanely 1o frustrating.
dirty everyday problems. !f wilderness training can
help in accomphishing this and can help in producing
cihizens who re illy try to come to gnps with the world
around themselves. then such a program may have a
vaiid place at the College of Wooster ™

Let's look at the charactenstics of expenential
education. A deep impact. hrst ot all And the results
are real and immediately visibie. If the challenge 1s 1o
rappel down a rock face. no need to wait hll exams
are corrected to see how you cdid You know

Taka that fact a step further We now have a
process of education in which the student 18 both a
parhicipant and observer of the learning process
There no longer has 10 be someone siting In
judgment on him._ because he can evaluate his own
progress. He takes responsibility for his own
education.

We have a need as educators 10 define ex-
penences which iead 10 our students’ self-knowledge.
We are concerned in OUTWARD BOUND with par-
ticipation and cooperation in problem-solving and
decision-making as students expernence themselves
angd theiwr ehvironment

The key element here 1s expenential or action-
oriented activity as a technique 10 mee! these goals
Such a process can draw on many resources of a
school and cut across many academic disciplines

The student learns from his or her own ex-
penence. tests that learming and if it works. 1s rein-
forced as a result of his own observable success

As Nickos Kazantzakis {of Zorba fame) said. “The
ultimate. most holy form o! theory 1s action ™

Meanmingful. action-oriented learning expenences
have been shown 1o generate a high level of student
interest and commitment. the feehing of participation
In tne learning process and of immediate and long-
term relevance o thewr lhives

Toltler called for learning environments in which
pecple could learn how to adapt. how to cope with

vzl



stress and ambiguity. how o find a sense of inner
stability and strength in the midst o! accelerating
change

OUTWARD BOUND provides a simphtied en-
vironment in which many of the needs Toftler has
defined can be approached. Whether it be an un-
tamiliar environment, a ditferent life style. cr a dif-
feren! vaive structure. each time the student bumps
up against something new and unavoidable, he
learns. in OUTWARD BOUND a conscious amount of
pressure and stress is applied by the prograr.. the en-
vironment, the instructors and the other students.

An OUTWARD BOUND course is based on the
fundamental assumption that there exists an im-
portant series ot relationships that need exploration:
personality factors within a person. relationships with
others. relationstups with the world around him.
These relationships need corstant testing. retesting
and definttion it i1s necessary for a person to ex-
perience these relationships in oraer to test them—to
confront and resolve them-—an abstract! study or
academic analysis of them will not Jdo

In tomorrow’'s education. there must be a wide
vanety of alternative learning approaches:; there must
be learning about the solf as well as the historical.
social and natural environment around the student.
Education will no longer be something which i1s done
to a student bul must become something over which
the studen! exercises a measure of control and for
which hé feeils some responsibility. There must be
room in the curnculum for the humar skills responad-
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Ing 1o others, communicating eftectively with them.
exercising leadership, reflecting on what one has
learned and developing the 1001s with which to build
a meanngiul and personally rewarding lite.

What is Experience?

"OUTWARD BOUND i3 here and now and real,”
says Bill 8yrd of our Northwest School. "OUTWARD
BOUND'S concern is beyond the mere fact of hife. Qur
concern 1s with the quality of hife. What 1asts from ex-
penence i1s not the erhancement of memory. but the
enhancement of being.”

Inspinng words. but what 1s it we are talking
about? We know where knowiedge lives. in the brain,
but where is experience?-—in the liver, the heart?

Clues begin to emerge—and so far they are just
clues. but fascinating. Have you been reading about
the experiments that Dr. Roger Sperry of Cal Tech
and others have been conducting on the nght and left
iobes of the bran? As Maya Pines writes.” Two dif-
terent persons inhabit our heads. residing in the left
and nght hemispheres of our brains. the twin shells
that cover the central brain stern. One of them is ver-
bal. analytic. dominant. The other 1s artistic but mute.
and sull aimost totally mysienous.”

“Far {rom being stupid. the right hali-brain 1s
merely speechless and iliiterate. 1t actually perceives.
feels ana thinks 1in ways all its own. which In some
cases may prove superior’”

Now here is my hypothesis—compietely
speculative and unproven-—let's call it the Right Lobe
of Expenence Theory It suggests that expenental
education 8 of a diflerent nature from verbal
ed.cation—that it 1s. in fact. registered in a separate
part ot the brain.

This would explain, perhaps. why it teels ditferent,
why 1t seems to have a much deeper and more lasting

ftect on penple. and a more perscnal effect Ex-
puniential edud.ation seems to be dealing with your
being. rather thanh your intellect.

It the Right Love ot Expenence Theory has any
vahdity, our educationai system. {and particularly
colleges). Iiterally educates only hall the man.

Wher you look into the mirror tonmight. remember
there are (wo different people looking back at you.
And think about whether vou should not be educating
the whole man.

Outdoors

We've been talking about! expenecritial
educau:on. but outdoor experiential education in par-
ticular. Why outdoors? It behooves us as educators to
explain why we are taking people out into the wiider-
ness. Remember that it is a two-eJdged sword because
the wilderness can also be a place to drop out.
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Experientiai education works better outdoors. The
wilderness simplifies issues. It removes a ot of ex-
traneous concerns from people’'s minas, and brings
them down 10 basics. It focuses.

Encounter groups use the same principle of ap-
plying stress to achieve confrontations and catharsis,
but the stress is so much more artiticial. Qutdoors. the
stress is provided oy the environment. by the
challenge of climbing. or the excitement of white
water. {t 1s uncontrived. and therefore more €asily per-
cewved as real.

Furthermore. as you dig down through the
macadam to t.ie earth. you will suddenly be reminded
that most of the world is outdoors. Not only most of
the physical space. but most of the plants. animais,
bacteria. and hving creatures of all kinds are out-
doors. Perhaps our education wou'd provide better
perspective to this seif-centered human species. i
some of it were outdoors 100.

Summary

in summary. |1 have tried to emphasize that there
is more than one kind of education. and to suggest
that expenential education i1s just as important as In-
tellectual education.

“The aim of education. said Kurt Hahn, “is to 1m-
pel young people into value-forming experience.”

With the rapid change. vicarious living. and
1solation of today's society. young people need ac-
tion. responsipility. and physical challenge more than
they need information.

Colleges exist to serve society. If society has
changed as much as it appears. colleges must also
change 1f they are to remain useful and important in-
stitutions

Here is what this Conference should do for you.
You will. | hope, confirm the feeling that experiential
education nas something important to offter your
students And you wiil learn hiow t0 go about starting
a program of experiential education at your coliege.

When vou are ready to do that. OUTWARD
BUUND will be glad to heip. to the limit of its modest
resources Appalachian State. Dartmouth, University
of Massachusetts., Earlham Coliege. University of
Colorado. Prescott. Mankato, Keene State. the Great
Lakes College Association, and others should also be
able to provide advice or assistance. \

Secondly. we hope that you will help to make out-
door experiential education more respectahle in the
academic community. addressing the issue directly in
terms of educationai value.

Thirdly, we hope that more colleges will offer
credit in the future for OUTWARD BOUND courses.
and allow students time away from campus for this
sort of experience.

Finally. i would hope that some sort of national
organization on outdoor experiential education at the
coliege level may evolve from this trailblazing
meeting.

You are in unexplored territory. and about to be
impelled into experience. Good luck.
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A Janus Report

A Review of Some Problems, Trends.
Origins and Possibilities Within Outward
Bound, other QOutdoor Pursuits and Post-
Secondary Education

Robert J. Pieh,

Professor on the Faculty of Education,
Queen’s University,

Kingston, Ontario, Canada

“The shore whispers 1o the sea:
Write to me what thy waves struggle 1o say!
The sea writes in foam again and again,
And wipes off all the lines in a boisterous despair.”

Janus

Janus was a major ftigure in early Rcman
mythology. He was invoked to assure good begin-
nings and good endings. He controlled all traffic.
gates. doors—in essence. all movements. Janus had
two faces. one young. the other old. Because of his
expanded antenna, he regarded the present as more
than a point of contact between the past and the
future. Janus's present had both magnitude and depth
because he viewed 1t as the sum tota! of the weaith
and pain of the past as well as the seeds of a never-
ending future. The present then becomes all im-
portant and all inclusive. This was Janus’'s approach
to time.

Other Views of Time

There are other ways to view time. One is
chronological time used for scheduling and
facilitating other social corveniences. Another kind is
psychological time—the private time that we create
tor ourseives. It is usually dominated by memory. and
we cling to it passionately. This time becomes the
content that we put into chronological time when we
create happiness and unhappiness, drive ourselves,
reminisce. dream about the future. Psychological time
can limit and destroy our present. Because memory s
the content of factual or chronoiogical time. it thus
determines the nature of psychologicai time and
holds control over the ‘uture. as we impose static
images upon ourselves and our experiences. Janus
remained open to experience and renewal.

The Need

Today human possibility seems both hopelessly
constricted and unimaginably open. The American
social and political fabric is badly torn. Modern forms
ot politicas domina..on, both subtle and brutal,
demand that we reexamine our ideas about com-
munity. There are few it any answers for disturbed
nations in a disturbed worid where science and in-
dustry and business continue to push technological
change as man gropes desperately for a
phitosophical framework within which he can relate
himself to his world. In their increased leisure most
persons search for distraction and become bored,
tired and deeply stirred by nothing. Spiritual and
moral values today have virtually collapsed. Systems
and ideas appear to have become more important
than man. Man likes to «ling to beiiefs, ideologies and
institutions. Crises arise when these stabilizers are
cut. Today's crises appear unprecedented and
demand unprecedented action.

Focusing

it one sees society as an enlarged picture of
the relationship between one man and another. {(and |
do). it 1s there one must start. The gnawing confusion
and the frustrating powerlessness that some men feel
within themselves. in their relationship with other
people and other aspects of their eavironment are
like the difficu'ties which face nations as they attempt
to deal with one another.

Man searches for something to hang on to.
something with which tc identify in a world where his
footing is never too sure. His walking stick changes
from. time to time.

Barriers Which Limit the Capacity for
Experience

There are many walking stick changes in post-
secondary education. In an effort to consciously
estabiish ia:- itity, visibility and validity it is easy to
become repeaters of words and creeds whose
thoughts and actions are too often based largely on
imitation and pattern. Attachment is inflating,
pleasurable, provides security and perhaps some sen-
sations of chailenge. These are, however. only sen-
sations and they are powerfu!. The habit of at-
tachment is habit forming and limiting because we
are conditioned by the labels with which - _ describe
ourselves. others and things. This conditioning
prevents us from having experiences that are fresh
and unconditioned. Experiential education strives to
help individuals and groups to naturally or simply,

U g g



directly and openly experience themseives. others,
and other aspects ol their environments. If ex-
periential education contnbutions to ali levels of
education are to continue to be healthy it is
necessary, | belhieve, that all walking sticks developed
be products of conscious-self help. not crutches
based on words and mere imitations.

So we label for the sake of continuity and security
and control and construct a screen through which we
look al ourselves. others and other aspects of en-
vironment We seek words of authority when we are
contused We can then dispose of someone or
something.

Sucn limiting of the capacity for experience
separates the subjective from the objective. the ac-
tual from the 1deali self. and the possibilities of feeling
whole. umfied and all of one piece are fost.

Synthesis NOT Separation AND the
Need for Integrity

Yet we have all known moments of synthesis or
mntegration beiween these sets of antitheses where
the object and the subject no longer exist—moments
ot great joy or love or intense challenge or ex-
cilement or aesthetic expenience. When we do not
label. we must deal with expernience directly.
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Than. experience becomes more unitive. There is
more awareness within our entire being. We are more
receptive and perceptive because we do rnot presup-
pose. This liberation is not static. It precipitates
pcientials toward actuality. Relationships hecome
possible. and we can discuss ourselves. What appear
to be opposites are understood and reconciled. There
i1s the deep spontaneous joy of discovering that both
hands straining in a perennial tug of war are your
own. Integration can then result.

Man’'s most urgent need is integrity, to become
capable of continuous personal integration.
Somewhere man has to discover how to become
human. To exist is not to be truly alive. Just 10 be alive
is not to be truly human. One must find integrity in a
way suited to his wholeness. Here each has his own
language. Outdoor pursuits are not every person’s an-
swer. Each person. each group must construct its
own walking sticks.

Integrative Possibilities in~
Experiential Education for
Post-Secondary Education

Experiential education provides, | believe. the
integrative. synthesizing walking stick which all
levels of education need. particularly on the current
post-secondary education scene. A cacophony of
change attempts has created new problems.
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Egalitarianism. pluralism. consumer or student orien-
ted programming. independent study projects. foreign
and work-study programs, community service. €x-
ternal degrees. invisible campuses and expanding
student participation in governance are not
signiticantly affecting the lack of motivation_ higr and
increasing rates of attrition and severe admission
problems. Something which provides a common base
tor integration and community development appears
tacking. Experiential education. when well articulated
with the whole of education programs and
cooperatively maintained can facilitate that develop-
ment.

Some post-secondary education institutions are
now accommodating systems to students——a kind ot
educational pluralism which is no longer pre-
packaged but adapts to the learner and then becomes
the primary vanable and flexible element in
curriculum development. There is progress toward
more open and diverse systems of post-secondary
education. These systéems involve a variety of ex-
periential components in many aspects of the
curnculum. Some post-secondary education in-
stitutions are concerned about the “pursuit of ex-
cellence” and take positions on the side of the elitist
tradition. The real issue. as | see i1, in an increasingly
egalitanan society is not loss of excellence but the
need to develop multiple standards of eacellence
which are adjusted to indivigual differences. There is
little evidence to suggest that logic. complete detach-
ment and neutrality are basic to fully understanding
and participating in one’s world and its problems. The
contagion of passionate personal desires and
aspirations and a pragmatic search for methods
which promise {full freedom f{rom bias and
presuppositions need to be stimulated. not avoided.
The development of knowledge 1s important. In-
formation. howeaver. facilitates intellectual un-
derstanding. It does not produce it. Thinking about
something and being unable to experience the truth
of it i1s like carrying an unlit tantern in a dark room.
One can experience the reality of what he Is and can
be in only one way—by putt.ng himself to the test.
Nothing will light the flame in one’s lantern but the
wind of one’s going.

Refocus on Needs and a Review of
Possibilities

Personality and other human needs such as the
ability to recognize the moral consequences of ac-
tions. the nourishment of sensibility and the per-
ception of man’'s inescapable dependence on man
need nourishment. Most components of post-
secondary curriculums can accelerate and deepen
learning by adding integrable experiential
possibilities The authority of the college and the
university for the rest of this century may well depend

Q

O1u

upon the concern for humanity among its teachers.
particularly it the purpose of education i5 to maximize
the potential of each person te tive a fulfilled. con-
structive and renewing life.

Outward Bound and »ther outdoor pursuits.
dynamic though they be. are only parts of the broad
spectrum of experiential education. These com-
ponents are not automatic in their etfect on learning.
nor are they the only vehicles to incorporate stress
into experience. They do. as others in this conference
have emphasized. involve bodily activity in a sim-
phtied environment where corsenquer.ces can be less
escapable and may thus heighten learning
possibilities.

Now for a quick. hara and caring ook at outdoor
pursuit principles as they are expressed in Qutward
Bound ideology anu mythology.

Outward Bound Ideology and
Mythology

Kurt Hahn said. "Outward Bound is hke Ar-
chilles’ sword. It heals as it cuts.” This dual. con-
trasting function is not an automatic one. The sword
is indeed powerful. and it has several edges.

The Qutward Bound i1deology is compelling. per-
suasive and facilitating. it can also be destructive and
obstructive. It can cut deeply and not heal The
philosophy and the articulation of ends and means

must be wunderstood beyond cliches. Otherwise.
imitation. gimmickry and labels or crutches. not
walking sticks. take over. When understanding

vanishes in euphoria, any form ot experiential tearn-
ing becomes impossible because we hmit our
capacity for experience and for transfer.

Expectations are often heightened and become
unfulfilied. The graduality of change may not be em-
phasized. and small. less dramatic aspects of change
are not recognized and valued.

Outward Bound does not automatically work. Ef-
tective self-confrontation requires preparation.
guidance and follow-up. This emphasis does not
mean Qutward Bound staff should become over-
analytical. over-diagnostic or “psychologize.” Then
verbal concepts and abstractions are substituted for
experience. and introspection can lead to immobility
or selt and social deceptions. Qutward Bound staff
who can not both theoretically and practically com-
‘nunicate the articulation of Qutward Bound's basic
ends and means are frequently regarded as arrogant,
elitist and as pancreas pushers. Intellectual values
and possibilities often appear negated or denied. in-
tellectual understanding is one thing. and emotional
understanding is another. Both are desirable and
necessary. Hahn believed strongly in Heraclitut's
"contrarities” or the "“hidden harmony™ of opposites.

Outward Bound programming has some
necessary unformity, but expectations and challenges



can be quickly and easily adapted and moditied. A
wide range ol individual responses should be ac-
ceptavle. Indiidual expenences should take place.
Undesirable uniformities can be compelled even by
costume when other aspects of staff influence in-
dicate that their costumes {1 € nudity) are in essence
political statements. Destructive possibilities impeiled
by the Outward Bound mythology can be avoided.

Outward Bound’s Principles,
Problems and Possibilities

{1) Encouraging Personal Growth
This 1s the basic or keystone prirciple. The other prin-
ciples are vehicles toward personal growth. Activities
or program components are not ends in themselves.
Therefore activity experiences are not intrinsically or
automatically education. How can a rock climbing ex-
perience become educational and become
generalized and sustained after Qutward Bound? Can
overcoming a physical obstacle betome a
penetrating analogy for overcoming a psychological
obstacie. CLiward Bound hopes to help participants
recover. develop and maintain a sense of wholeness
or a sense of being adequate. harmonious. aware and
being able to implement awareness in terms of what
one is doing. Such personality changes and growth
can recur if.

a. The changes of environment have less growth
inhibiting influences.

b New models are available for identifications which
influence students toward new modes of being of
their choice

¢ New learnings are possible. Specific skills can be
acquired. and coping mechanisms can be
strengthened.

d. New insights produce realization of shortcomings
ond their origins. and there is a conscious striving
to change.

e. The crisis—regression—reintegration cycle is suc-
cessful because of a crisis. A person comes
apart at the seams andg. as he strugyles to survive,
finds a new reintegration of self.

One cannot judge another person for no cne
knows the resources of a particular person in a par-
ticular situation—what for him is psychological
necessity and where he has some real choice. The
discovery of one’s personal direction comes not in the
meeting of man with himself but with other men and
the image of possibilities that he acquires through
such meeting. We sometimes fail to bring the resour-
ces that we find available to us at a «.iven moment
into a particular situation that calls us out. It cannot
be assumed that one knows the dictates of the real
self. Such a real self is something to be discovered
and created throughout a lifetime, but good begin-
mings are needed for this self-creation and renewal.
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(2) Devaloping interpersonal competence and sen-
sitivity or empathy or a capacity for relationships.
In Qutward Bound interpersonal relationships are of-
ten all related to improving task performances. Ex-
tensive and intensive interpersonal relationships are
often not encouraged. This lessens the melting pot
possibility. Extensive and intensive interpersonal
refationships are necessary to the overall success ot
the Outward Bound experience. Sharing fear, for
example, regquires mutual understanding and trust.
Stereotyping based on individual technical and task
related resources can discourage in-depth
knowledgz. acceptance and appreciation of others.
How durable is the teamwork Jeveloped. for example,
in imtiative tests? Taere is little evidence 1o suo-
stantiate claims of transfer.

Impressive learning can occur  interpersonal
relationships are encouraged and facilitated. Gaps in
interpersonal relationships can communicate im-
portant things. What about feelings such as caring.
tenderness. sensitivity: Or appreciation of beauty vs
“getting on with the ;0b™? Here the influences of staff
sets and preferences are particularly vital and must
be perceived and chalienged.

Evaluating individual and collective experience is a
cooperative task. Yet who, finally, is the judge if the
Outward Bound experience is basically internal?
Developing a desire to serve otters is an Qutward
Bound principle. This requires confidence in being
able to help others or {readiness) which means
developing certain s-2rvice skills and acquiring an at-
titude of service. This attitude does not instantly
emerge. nor will its maintenance immed:ately
develop.

(3) Developing the ability to deal with stress, par-
ticularly the fear which is evoked.

Handling the emotion of fear in a way conducive to
learning is difficuit. Confrontation with what is sub-
jectively felt as fear is crucial. Efforts to contfront fear
can lead to increased fear. Support and foliow-up are
sometimes not available when intense and volatile
emotions such as fear are generated. Support and
follow-up are needed if the student is to become able
to sustain the education impact of an experience.
Determining the degree of danger which is
2ducationally effective is a critical and difficuft
judgment. “Objective” danger and subjectively felt
danger need to be recognized. differentiated and
balanced. Objective danger has a strong impact on
staff who must be able to assess the objeclive
dangers in a situation and to take into account overall
student competency levels for dealing with the
situation. Students who do not try. who try and fail, or
who are afraid of lailure need help. Familiarity and
over-confidence need control.

Guilt which has to do with one’s actual stance in the
world and the way in which one goes out to relate to
others from that stance exists and is real. Where there
is personal responsibility. there is also the possibility
of real guilt—guilt for failing to respond. for respond-



Ing nadequately or too late yr without one’s whole
selt Such guiltis answerable mostly to that very bond
between one’'s self and others through which again
and again one discovers the direction in which one
can authenticate one's existence. Real guilt 1s the
beginning of ethos or responsibility. It takes place
between person and person and 1S not neurotic.
sterile. self-preoccupied. and it is part of in-
terpersonal relationship packaging.

{4) Developing a style of functioning which in-
cludes both a capacity for persistence (to prevail. not
just endure) and a rhythmic sense of pace.

This involves rhythmically pacing one's self on all
levels and in all situations. living efficiently and
economically. relying on one’s natural resources and
blending play. release., exploration. contemplation
and retlection with action—all necessary coun-
terparts to the emphasis on pacing-—ef-
ficiency—economy. Fatique can result in staleness,
unproductivity, accidents

{5) Developing a spiritual attitude

This involves recognizing that an Outward Bound ex-
perience can be spiritually illuminating and values
worship as a force which goes beyond time and place
and permeates all of a person’s existence.

Finally, Sam Hilleli long ago emphasized man's
dilemma when he said.

I am not for myself.
who “then is for me?
{man’s intrapersonal response-ability)

Bur if 1 em jor mvself alone,
what um I’
{Man’s interpersonal response-ability)

And if not now, when?
{here and now-—environmental
response-ability)

awareness and
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A Rationale for Outdoor Activity
as Experiential Education:
The Reason for Freezin

A. Donn Kesselheim
Professor

School of Education
University of Massachusetis
Ambherst, Massachuserts

“Luther. you've got to put more of your weight
on your legs. They're much stronger than your arms!”
The instructor was talking to a fiftyish minister who
was peering out from under a slightly too large climb-
ing helmet at an over-hanging ledge directly above
him. The climber was about three-fourths of the way
up a granite face, located in an abandoned quarry on
an isiand in Penobscot Bay. He had reached a point
of impasse, and was clinging grimly to two handholds
located just far enough apart so that he had to strain
to reach them. Finally. after about fifteen minutes and
two exhausting talls onto the belay rope. he was able
o scramble around the obstacle. Shortly thereafter,
gasping but tnumphant. he pulled himself over the top
of the climb.

At that point. the minister. who was participating
in an Qutward Bound course, thought of the incident
simply as a grueling but exhilarating physical ex-
perience. A few days later. however. while spending a
period of time by himself during “sc'n.”" he had an op-
portunity to think again about his Morning on the
Rock. Suddenly. he had a sense that his life back
home bore some resemblance to the climbing ex-
perience. He realized ihat. time and again. he had
gotten himself into difficult situations. from which

there were at best only two ways out. Either he would
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admit taillure and back away (a'though occasionally
even admission of defeat provided no resotution). or
he would muscle his way ahead at the cost of super-
human etfort. By its=21t. this tHlash of insight into a
recurring pattern ¢! behavior did not provide a
remedy. But. if remadiation is dependent upon un-
derstanding, the mn:ster’'s heightened awareness of
one of the dynamics n his own life 1s an increment of
growth of fundamental signitficance. _

The paper which follows represents a summary
account of an etffort to think through a systematic
rationale for such a learning mode. By and large. it
deals with outdoor education in terms of “what is.”
rather than in terms of “what might be" or “what
shouid be.” What | wish to describe with some care
here presents that which is current practice already in
a good many places. It is not contingent upon some
further developments which have yet to happen.

Al the same time. | do not mean to suggest that
the rationale offered here is necessarily the only
rationale or the best rationale. Clearly. there are other
approaches to outdoor learning successfully being
caried out. with different outcomes sought and dif-
tering :&tionales applied. | have made no com-
parisons in my own mind as | have prepared to write
this paper. and I mean to suggest none.

Outdoor Learning

Using the above comments as a preliminary
statement. iet me begin to sharpen the focus and set
some iimits to the task at hand When | use the term
“outdoor learning.” | refer to a iarge set of activities
which have certain characteristics in commgc,.. What
are thzse characternistics?

The common elements in the type of experience |
wish to discuss are:

(a) environmental contrast;

{b} physical activity:

{c) the intentional use of stress:

(d) a smalil group context. and

(e} the employment of newly acquired knowledge
and skills.

These elements require some explanation:
Environmental contrast-

Typically such contrast is obtained by shifting
participants to a wiiderness seting. on the assump-
tion that such an environment presents a sharp
change tor most people {Some =xperimentation has
also been carnied on in an inner-city setting. with
mixed results )

Physical activity-

The activities gsed tend to be complex and to ex-
tend over 3 substantial penod of tme Examples are
Rkt caraeeny Lo himieal ok 2hmbing and rafting
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Stress-

It is assumed that stress usea in a controlied
manner can have a high utiity value for educational
purposes. it is important, of course. that exacting
safety standards be obse ved. it is also important that
the stress be an intrinsic part of the situation. rather
than appearing to be contrived or synthetic. Stress
resuiting from being out in rough weather is an exam-
ple of stress of the right kind.

Small group contexi-

Success for the experience is defined in terms of
the individual. A task 1s not completed until every
member of the group has contributed to ts com-
pletion. A person does not "make it" in a solo efifort,
but rather as a contributor to a team. The aim is to
stress collaboration rather than competition. The
assurntion is that most of us are already well
schooled in the virtues of competitive effort, but that
we are relatively unskilled in cooperation and unin-
formed about interdependence.

New knowledge and skills-

The factor which is underscored here is newness.
The optimum case would be to place the group in a
situation wholly unfamiliar to all of its members (e.g..
landlubbers 1n a pulling boat). and requiring skills
and information not readily at hand.

What | have described above as elements com-
mon to outdoor learning, in fact are at the same time
the means used toward the achievement of ends as
yet unnam=d It is these themes which. when woven
together, account for the impact of an Outward Bound
experience upon the course participants. To un-
derstand how this may be true. however. also requires
an awareness of the purposes to be served. Hence. a
brief discussion of these purposes follows.
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To What Ends?

The goais | choose to emphasize as outcomes- ,

hoped-for fiom outdoor learning tend to be abstract
rather than concrete. subtle and complex rather than
direct and uncomplicated: and rather more oriented
toward future growth than immediate change. As |
have listed them here, they tend also to shade from
the general to the more-or-less specific. Be not
misled by their intangible quality, however, They are
of fundamental importance.

Most hasic of all the purposes included here is
that of enhancing self-concepl. So central is this
need that | would include it among the three of tour
most vital aims of all education. In their poignant new
book about the North Carolina Outward Bound
School. To Know by Experience, Dan and Diane
Meyer state that “perhaps the most important deter-
minant of a person’s future is self-concept.” Clearly it
has a lot to do with the present as well.

Selt-esteem derives. of course. from un-
derstanding of self. Consequently. self-knowledge
becomes for me the most general aim sought through
outdoor learning. To the extent that the effort is suc-
cessful. one acquires insight into both weaknesses
and strengths. Because awareness of strengths con-
tributes directly to a positive self-concept. | have
become convinced that time spent in building upon
one's strengths is used to far greater effect than time
spent in trying to remedy weakness. (! do not mean to
suggest that ore should wholly ignore areas of
weakness However, 1t is an unavoidable aspect of
human nature to worry about defects, even when one
tries not to do so. Once they have been identified.
there 1s little danger that one's faults will escape at-
tention.) Exercising the positive aspects of one’s per-
sonality is inherently a far more efficient process than
painfully working through correctional measures.

in the domain of attitudes. | select two areas
about which orientation shall be provided. One area
is that of aesthetic appreciation; the other is that of
environmental awareness. By aesthetic appreciation.
I mean the valuing of beauty as one perceives it.
through maximum utilization of one's senses and
one's intellectual and emotional facuities. It is the
capacity to catch one’s breath at beech shadows sof-
tly etched in snow by moonlight. It is aiso the in-
capacity to tolerate the ugliness of billboard-neon
light janghing glare and steel factory-paper mill
stench. with which we have been reared. By en-
vironmental awareness. | mean the realization that it
Is never possible to do just one thing. It is the dif-
ferance between the hnear. incremental thinking of
Newton. and the systemically connected thinking of
Darwin.

In the domain of knowledge. | aiso choose to em-
phasize an understanding of only two areas. The first
15 that of leadership and followership; the second has
to do with the use of authority and the nature of
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authority transactions. By the term leadership. | wish
to refer to a t ghly demanding craft which involves
coordinating and focusing the activities of individual
people around some larger purpose that is socially
significant. Followership refers to the acts of volition
which enable a leader to lead. By authority, | mean
one person causing another to at in a pre-
determined way, at the initiative of the tirst person
and with the willing compliance of the second. it has
to do with my accepting direction from you—and you
tfrom me. | choose these !wo areas in part because
they are important, in part because they invariably ap-
pear on the agenda of an outdoor learning ex-
perience. However one structures the experience,
they are there. it is better 10 deal with them.

The final end sought is internalization. insight,
comprehension. awareness—all are sterile if they
produce no influence uvpon behavior. The intent.
therefore, is to avoid facile manipulation of ideas in
their verbal form, and to aim instead a* connecting
the idea—which may welil be an already familiar idea
only superficially understood—to an act.

in summary, then. the goals | have chosen for out-
door learning are the following:

A. Enhancing self-concept
B. Understanding the self. with special emphasis
upon identifying one’s strengths
C. In the domain of attitudes, a re-orientation
toward
1. aesthetic appreciation
2. environmental awareness
D. In the domain of knowledge, an understanding
of
1. leadership and followership
2. the use of authority
E. Internalization

* w 4 - *

The trail turns at this point. (Notice the doubie
blaze on that tree?) Let me pause. therefore. to
remind you of where we have been. and to
foreshadow where | hope we shall go. Thus far. | have
simply tried to clarify what | mean by outdcor learn-
ing. | have aiso selected for emphasis certain goals to
be achieved through this mode of education. From
here on. | propose to deal with the general question of
why one should believe that utilization of such a for-
mat as i1s described above will move one toward
achievement of these goals. It is this rationale which
immediately follows.

* 4 - w w

Why Outdoor Learning?

My rationale for outdoor activity as experientia!
education i1s based upon John Dewey's dictum that



“Learning is thinking about experience.” | believe not
only that such a definition of learning is
pedagogically sound. but also that learners—par-
ticularly those of college age—respond more
positively to an experiential framework for {earning
than to one which is largely varbal. The intent is to
get from mere talking to actual doing as efficiently as
possible. {in the process. much of the talking may
well be short-circuited. Learning and talking are’ not
sSynonymous.)

More specifically. the ratonale has to do with re-
ducing the ambiguity of outcomes. Most persons
sharply contract their span of attention when they
move into a contrasting environment {e.g.. a wiider-
ness setting). They tend to concentrate on such basic
considerations as keeping warm. being safe. getting
adequate food. providing for sheliter, staying dry. and
getting from point A to point B. There is a sharp
reduction in the number and complexity of variables
between one's normai environment and this “sim-
plitied” environment.’ In a conventional setting. one
may have to deal with hundreds of variables in a day;
in the simplified context. the number of variables may
be reduced to 8-12. As a result, outcomes are clearer
and more easily understood. Cause-and-effect
relationships are sharpened.

At the same time. when physical activity is being
used as a vehicle for ideas. the outcomes of one's
behavior are made clearer. too. If one is responsible
for anchoring a pulling boat, it is quite obvious
whether one goes aground in the night. Therefore, the
consequences of behavior are much less ambiguous
than they typically are in one’'s normal environment.

More spenifically, it may become apparent that
there is a discrepancy between one’s “virtual” self-
mage in a complex environment—vulnerable to
rationalization as it is—and one’s “‘real” self-image as
perceived in a simplified environment. Given this
greater clarity about one’'s behavior, one has an op-
portunity to modify it—if one chooses to do so.

A weil-designed outdoor learning experience
typically follows a thaw—shift—{reeze cycle.2 which
1s very compatible with this phenomenon of reducing
ambiguity. There is an early phase in which some
aspects of conventional wisdom and conventional
behavior patterns are calied into question by being
disconfirmed. For example. it might be suggested that
running in a group is not necessarily a competitive
exercise. Or one may need to learn the danger of
sweating in sub-zero weather. The process of re-
examining one’s routine assumptions is helped sub-
stantially when one is involved in situations requiring
new skills and new knowledge. Having established
readiness in this way. a transition phase then offers
insight into alternative behavior—or attitudes, or
skifls. Still later, strategies must be employed to
stabilize the new behavior so that it may be retained
over time. This final phase can, and probably should.
extend well beyond the formal termination of the
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learning experience. In a tvpical Outward Bound
course. as they are presently designed. the last phase
is just beginning during the closing two or three days
of the scheduled activities.

It should be mentioned here that achieving trans-
fer through the conscious use of analogy and
metaphor is a powerful tool tc be used in tacilitating
the retention of changed behavior during this third
phase. There are persons who develop unusual
facility in creating puns, a play on words. By doing so.
they are able to put a word or phrase in a unique light.
In a simiiar spirit of playfulness, it is possible to
develop a facility for transterring insights relating to
human interaction from the simplified environment
back into one's normal setting through the use of
generalization and analogy. A simple example would
be to draw a comparison between the specific
responsibility of the skipper of a boat when sailing
close to a lee shore. and that general aspect of
leadership which requires a leader to analyze and
define a situation. It is. | believe, readily possible to
train individuals in the use of this creative skiil. Once
acquired, facility in building analogies can become
enormously useful.

There is one particular area of .ransfer which is of
special interest. It has to do with the body as an
aspect of self. on the one hand. and ihe totai self. on
the other. To a remarkable degree. it appears to me to
be true that what one thinks and feels about one's en-
tire self is greatly intfluerced by what one thinks and
feels about one’s body. There is a smaH but growing
body of research which supports this point of view.3 If
this is the case. one obvious and very direct strategy
for strengthening self-concept is to enable peopie to
have success experiences with their bodies.? iIf | can
manage successfully to rappel down that rock
face—a maneuver that at first struck me as being im-
possible—perhaps | can successfully negotiate other
difficult experiences in my life!

A further point having to do with the growth of
self stresses the importance of interaction between
the self and others. Among modern psychologists.
there is now widespread agreemant upon the prin-
ciple that the self is defined, nurtured, and main-
tained—to whatever extent these functions may oc-
cur—largely by means of interaction with other in-
dividuals. | learn to know who and what | am partly by
observing—through imaginary detachment—myself
engage in transactions with you, and partly by in-
terpreting your reactions to me. Henca, the vital im-
portance of the small group context for outdoor learn-
ing becomes clear. Growth in self-concept and self-
understanding are contingent upon interaction with
others.

Lastly. it is necessary to comment on the utility of
stress used intentionally as an educational tool. par-
ticularly as to the relationship between stress and the
goal of internalization. It is my belief that stress can
be employed in three slightly different ways: (a) It can



function as a cataiyst in the early stage of the
thaw—shitt—freeze cycle to stimulate a desire to
change. If | become hopelessiy lost in a fog during a
tow-out drili. my uncertainly as to the need for
navigational skills suddenly vanishes. {b) it can funn-
tion as a motivation for internalizing new behavior. 1f,
later in the cycle of the learning experience. | again
encounter fog. but this time not during a drill. | have a
second chance to learn whether | really understand
and can apply navigational skiils. } may then realize
that verbal comprehension does not suffice. To be of
value. the skills must be available for use. {c) it can
function as a self-checking device to ascertain
whether new behavior has been internalized. |
probably need at least a third experience in fog
before | can be confident that | am able to serve
reliably as a navigator. Stress. then—when it is un-
derstandable and. in a sense. controlled—can be a
versatile and potent tool in the kit of the experiential
educator.

Conclusion

In the preceding statement. | have begun by
describing the themes which | choose to include in
outdoor fearning experiences. It becomes apparent
that these themes are means employed toward the
achievement of ends. Hence. an elaboration of the
ends follows. Turning next to the important question
of "Why outdoor learning?.” a rationale for this type
of experiential education is built around the points of
connection between means and ends. To the extent
that the argument succeeds, it demonstrates the kind
of relationship suggested by the model "It you do A
and B. then X. Y, and Z perhaps can be made to oc-
cur.’

On this conditional note of optimism, | shall close.
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‘This strategy appears paricularly appropriate for persons
who are handicapped—whether physicatly, mentally., or
emotonally—and who. theretore. have some reason 10 believe that
"God short-suited them n their issue.”

The Earlham Program*

Richard Rodgers, Professor of Mathematics,
Co-founder, Eariham Wilderness Program
Earlham College, Richmond, Indiana

tarlham College. like many small coeducational
liberal arts institutions, faces a challenging array of
probiems that concern its capacity to provide and
Maintain a curriculum adapted to present as well as
future requirements. It must find ways to use facuity
and other resources more effectively in a period of
pervasive changes in American society and student
needs. It must develop a strategy for continuing
educational change to meet varying social con-
ditions. It must find ways to add to the intellectual
breath and habits of disciplined inquiry characteristic
of liberal studies graduates. as well as providing ex-
panding opportunities for the acquisition of skills in
problem detinition and solution. and policy formation
h must seek to enlarge the kinds of practical ex-
periences that would widen career options for
graduates while enhancing their ability to consider in-
telligently the broader issues confronting their
society. And it must conceive and employ in-
structional approaches that draw academic inquiry
and practical experience closer together within a
framework of concern for enduring humane values.

The Eartham College Wilderness Program
riginated in 1970 as an outdoor pre-term course
designed for entering freshmen and a few up-
perclassmen. Wilderness 1974 is now able to offer
two alternatives: a mountaineering expedition to the
High Uintas Primitive area in northeastern Utah. and a
canoe trek to the Dryden Wilderness Area of Ontario,
Canada. with activities ranging from back-packing
and canoeing to drown-prooting. climbing, and a wide
variety of outdoor-living skills and academic in-
struction.

The Wilderness Program is designed as a unigue
orientation 1o college and a challenge to live fully and
vigorously. Participants live in “patrols” of eight to
ten students, under the guidance of trained up-
perclass instructors and of full-time faculty members,
each of whom has had wilderness training. Faculty
members become academic advisors of the students
in their expeditions, finding in a mcnth of shared life
in the wilderness unusual opportunities to gain



mutual contdence. inendship. and the knowledge
that permits careful advce Upperciass student in-
structors provide much of the day-to-day instruclion
Rotating daily leadership gives all participants a
chance to assume responsibihty learn the meaning of
interdependence. and develop a capacilty for
judgment.

The Wiiderness Program heips to prepare
students for coliege while allowing them 1o enjoy
rewards and pleasures of outdoor experience that wii
encourage them 1o continued use of leisure time for
sensiive and responsible outdoor hiving. One of its
most important goals i1s to teach students that they
are able to meet. on A& day-to-day basis. the
chaillenges that the wiiderness otters For this reason
we send participanis only generat information about
the inp The measure of our success is the degree 10
ahich each expediion member develops the com-
petence and conhidence needed to feel at ease in the
wilderness 3 secunty which does not depend upon
structure  and routine bu! which results trom a
thorough  grounding 1n woodmanship and the
culnvation of an independen! mind and a resihent
body

Through use of group experience the natural en-
virnnment  observation  and intormal presentatons
and group discussion. facully leaders drawn from
Mathematics Biology Geolecgy. Drama. Library
Scrence Psychology History. and other tieids offer
nstruchion ain regional geology. ecological patierns,
resources management. and an apprecialion of the
~3ysan which college and other communities func-
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The Princeton Education
Center at Blairstown

Johm G, Danicison, Center Coordinaior,
Assistant Dean of Student Affairs,
Princeton University

The overall objective of the Princeton Education
Center at Blairstown is to promote-—through a umque
out-of-doors environment and special programming.
based largely on the concept of iearning by dmng —a
greater understanding of both the human and
physical environments

Physically. Blairstown refers to 170 acres in a
beautiful woodland setting with a lake. watertalls. and
ravine The property 1s located three miles north of
Blairstown, New Jersey (65 miles northwest of Prin-
ceton). in the foothills of the Kittatiny Mountains. not
tar from the Pennsylvama border. Nearby 15 the 40.000
{eventually 75000) acre Deiaware Water Gap
National Recreation Area with i11s nver “wilderness.”
50.000 acres of state parks and foresis. and a section
of the Appalachian Trail with its hiking and overnight
camping opportunities The Blairstown properly is
owned by the Trustees ot the Prniaceton Summer
Camp. the tacility and programs have long been
closely affiliated with Princeton Umiversily.

The Princeton Summer Camp. founded 1n 1809 by
Princeton undergraduates. facuity, and alumni on
seven acres of pine forest at Bay Head. New Jersey.
moved 10 i1s present site near Blairstown in 1930 s
primary objective was to provide a two-week camping
expenence for disadvantaged bceys from Princeton
and from the center cities of Newark, Philadeiphma.
and New York. From 1809 to 1969. approximateily 250
young men visited the Camp each summer Since
1969 the program has been coeducational.

We know that this enjoyable and educational
summer camp experience has had a positive effect on
those campers Of perhaps equai value 1s the effect
that the camp has had on successive generations of
Princeton students who have served as counseiors
and staff. For many of them. the special satisfaction of
working with these campers has significantly affected
their careers and volunteer activities following
graduation.

Based on the value of these expernences. the
Trustees feel thal the Center at Blairstlown has an
unusual opportunity to satisfy important educational
and community needs Students need good teaching.
and school systems and colleges cortinue to seek
the best ways to provide it But good teaching alone
1s not enough Students also need and want help in
developing their nwn sense of identity and self-
confidence Teachers at both the school and college
levels need the renewal ne insights and the per
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specltive of getling to know their stugents in a more
personal and informal environment than that bounded
by ciassroom walis.

The Center's capacity to provide some of the
more important intangibles —a kind ot neutral ground
for learning. a non-thieatening environment. a piace
where human interaction 1s greatly facilitated by the
nature of the place-—has been demonstrated ime and
time again  Simply pul. something extra and
signmificant happens. both individually and to the
group. 1in the setting of Blairstown.

The Center has demonstrated its capacily as a
functional educational environment. The learning
potental in studying the ecology of the area. and the
reiation of man to nature. involves issues which reach
across the full spectrum of academic disciplines in-
cluding the Ilife sciences. psychology. politics,
economics. and geology. The planned architectural
renewal and expansion ot faciliies are designed to
make the new Blairstown Center as self-sufficient as
feasible from an energy point of view Thes> ex-
penimental efforts can subsequently serve as visible
demonstraton projects in the use of energy derived
from the sun. the watler. and the wind.

In addition to the joys of sojourning in the serene.
wdylhc setting of Blairstown. more than 4.000 Univer-
sitv and community people have used the facility over
the past two years for innovative expenential learning
programs in such areas as human relations. en-
vironmental educabon and research. leadership
traiming. management development. teacher training,
organization and office planning. ouldoor education.
and tamily recreation These programs have created
hwving and learming activities not ordinanly en-
countered in the daiy hives of the participanis A
major part ot Blairstown's expenential education
programs s designed {o help young people and
aduits to develop a better understanding of each
other and their environment through nitiative ac-
tivities hike the Burma bridge and others of the Qut-
ward Bound type

New decision-making experiences have
developed 1n an atmosphere conducive 1o a freer tlow
0oi 1deas. personal growth has flourished in the
special atmosphere. and divergent groups working
logether on neutral ground have achieved greater
mutual understanding and cooperation

In response 1o the Princeton Summer Camp’'s im-
pact on one ynung man. his sponsor wrote' | would
hke 10 commend you and your staff for the great job
you did in instilling some hope in Keith's future He
was never before exposed to the type of environment
that the Princeton Camp olfered and once there. he
excelled This 1s a resu! of the patience and
gutdance of the staff whom he respected and ad-
mired greatly . Keith was given responsibiity and
frusted by aduits and s peers somathing which he
Nyt s et el Soan closing 1 would ke
m@m.mk yOu 1 ynar st for making a fifteen year-
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old boy's hfe a little brnghter © One cf Keith's coun-
selors. an undergraduate stali member. wrole that
“the summer produced the grealest sense of real ac-
comphishment l've ever experienced

Secondary school groups have used Blairstown
extensively for human relations. leadership develop-
meni. and environmental education programs. Afler
one successful three-day extended outdoor education
program. the teacher—a recent Prnncelon alum-
nus—wrote: "What stnkes me most aboul the Blairs-
town tnp s that 1t represents not only the best of what
{ try 10 do in class. bul also the bes! of those extra-
school learning moments in aswition 1o the specific
education which went on. the voung people and the
aduits gamed new insights inlo each other The
challenges and problems pesed by a new en-
vironment provided ihe opporiunily for revealing
lalent. leadership. excelience. and community
awareness ¢! a diferent nature than at the school =

The Dean of Student Affairs Ofhice al Princeton
Unwversity has begun a successful five-day ornen-
tatton program for incoming freshmen based at
Blarstown. The activities are designed 1o give new
studenis an opportunity betfore school begins 1o
develop a broader understanding of each other as
well as of upperclassmen. staif. and facully: to learn
more about the Universily: to learn and practice ou:-
door skills: and to become more familiar with New
Jersey's natural environmen! and ecological con-
cerns and needs. Simitar spring and fall programs

have been developed whi e ppen 10 the entire
universily community. Fﬁtﬁ cﬁﬁ? AVAILABLE
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Prnincelon s Geology Department has used the
Biarrstown tacihly as a base camp for the ey loration
and  discussion of the educationally important
Delaware Water Gap ared. about mine nales away In
addinon. the Tocks Islanad Dam project. which would
be localed about seven miws from the Center. i1s the
tocus ot much study and research into state-wide
land use policy development and the incorporation of
human vailues into environmentai deuision making. As
a Pnngeton faculty member has noted' "Man coming
10 terms with natural iimus 5 the central en-
vironmental problem of the next fifty years. and the
Blarstown site provides 3 laboratory and base camp
from which 10 explore the overnding physical.
poliical. and moral constrainis on the adjustment.’”

The nnovative architecturali design envisioried
tor the site i1s compietely consistent with an important
objective of the Center; developing an experiential,
essenually outdoor education program designed 1o
encourage a hetter understanding of. and a less ex-
ploitative attitude toward. the environment. Just as
the Center makes imporiant educational use of the
natural environment, so 1t intends to use the site and
the buildings themselves as teaching tools. The site
and the buildings., as presently envisioned, are
designed 1o organize the participant’s experience in
such a way as to produce a view of nature as a vital
system on which man depends. one whose resources
should not be exploited by brute force, bul whose
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special potentials can be carefuily remltegrated into
man's own life cycles

Speciticaily. development ol the si'e cails for the
use of water and wind power 10 generate on-site elec-
miz -y, and the use of solar colleclors 10 convert the
energy ol the sun into hot waler and space heating.

The new buidings will be built so that their
“working parts’ are exposed to view {rather than hid-
den behind walls) as an mtninsic part ot the design.
thus using the architecture itself to demonstrate some
ot the principles of natural science, engineering. and
basic physics {mechanics of heat transfer). In this
way. a concern for an efficient and sensitive relation-
ship 1o the natural rescurces of the environment can
be translated into a whole new dimension of
aesthetics.

The potentials of pioneeriyg in the area of solar
heating and energy conservauon, and the precedent
of demonstrating a way in which man can design and
builld in complete concert with nature are exciting
aspects of the Blairstown development.

In summary, the Princeton Education Center at
Blairstown has the exciling potential for taking a
leadership role in helping peopie—throughout the
communmity and the Unmversity—to develop heaithier,
more creative ways for learning to live in harmony
with themselves. with their fellow human beings. and
with their environment. It has a magnificent setting. It
has ime~1r ative and dedicated human resources. it
has a =+ en record of accomplishment.




Toward the Measurement
of Affective Education

A Report of Recent Work by Qutward
Bound
{Condensed?)

Pard Harmon, Independent Educarional
Consuliant 1o Quiward Bound.
Harmon Associces, San Francisco, California

Introduction

For shghtly over a year Qutward Bound has
been engaged in an effort 10 specity its educationat
objectives and to measure the behawvioral changes ir-
duced by an Quitward Bound course it is expected
that this effort will become an ongoing part of Qut-
ward Bound During the early state special attention
has been given to the identification and measurement
ot affective behavior change. This paper will discuss
our activities and results in the atfective domain
during the past two years.

Instructional Objectives

Robert Mager has defined the funcltion of a
good instructional objective in tis book Preparing In-
sMructionagl Objecuves as follows:

(1) 1t should describe an acltivity that the student
will pertorm that will show an observer that
he has acquired a specified behavior,

{2) It should describe the conditions under
which the learner must perform the activity.,
and

(3) It should state the standards of accepiability
for the performance.

Mager went on to say that the wniter of instructional
objectives should employ specific action verbs that
preciude misinterpretaticn and provide sufficient
detail 10 assure that other qualified persons in the
field can recognize the behavior when it occurs.
in practice. instructional objectives usually refer
10 a ciass of behavior. The specific instances of
behavior are measured by test or criterion items.
Thus. a complete system needs not oniy behaviorai or
instructionai objectives but also criterion items.

At about the same time that Mager was
popularizing instructional objectives. Bloom. Krath-
wohl! and others devised a three-part classification for
all instructional objectives. as follows:

Cognitive objectives are objectives concerned
with intellectual knowledge. including facts. analytic
skills. and problem-solving skills.
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Altective objectives a1e objectives concerned
with attitudes and feelings and include attention.
valuing and intrinsic ethical molivation.

Psychomotor objectives are objectives con-
cerned with physical performance including coor-
dination and skilled body movement.

Most teachers have tests and other means of deter-
mining their students’ cognitive and psychomotor
behzvior change Outward Bound. for exampie. has a
deladed_ syllabus in safety and map and compass
work. Hardly any instructional institution. however.
goes beyond some minimal statement of their af-
fective objectives (A civics teach.r’'s desire to make
his students "good citizens™ is a fine goal. but it 1sn't
an objective. as detined above. because 1t doesn't
specity how he can measure success for failure
Hence our civics teacher can never really know if he
1S succeeding or faihing)

ldentitying the Affective
Objectives of Outward Bound

Outward Bound has been offering courses for
many years: it is a well established institution. The
task was 10 help such an ongoing institution identity
and formalize 11s objectives. Our strategy has been 10
gather Outward Bound personne! together into
workshops and ask them 10 identify their own ob-
jectives. In planning the workshops we have depend-




ed on two approaches. First. we have workerd from
the very general to the more specific. We began by
agreemng we could divide Outward Bound's objeclives
nto three general categories: cognitive, affective.
and psychomotor Then we subdivided each of these
general categones nto hner and finer behavioral
distinctions until we arnved first at objectives and
finally at cniterion items

Secondly. we deperded on successiwve ap-
proximations we don’t demand nnal results on the
tirst or even the second ime. When we tirst began the
workshops we agreed that it would take three years 1o
develop a good set of aftective objectives. We
developed an imnal list the first year and then we
tested 11 in aclual courses during the summer of 1973,
Since then we have revised and refined the hist and
are currently testing a new version in this years cout-
ses Wy teel this gradual approach s imporiant ‘or
two reesons Fust. if we had demanded highly
polished objectives on the tirst try tha workshop par-
ticpants simply wouldn't have been able to produce
them it takes time to learn how to state precise and
measurable objectives Secondly. by developing the
inal hist slowly we allow each staft member to test the
obyjectives in the tield Each staft member can prove
tor him or ner seit whether or not a particular
behavior 1s or 15 not being taught n an Outward
Bound course Whnen people talk about objectives in
the winter they are often vary ideaiistic and optimistic
aboul what 15 being taught. when they 1aik them in
the fall just after a summer in the field they are much
more pragmatic We hope to stnike a balance.

The Lst at the end of this articie will give you a
generatl wdea of the areas which Quiward Bound 1s

trying to define 1n behavioral terms BES]’ [:pr AVMMBL{
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Measuring Affective Objective
Attainment

The greatest ¢'tliculty 1o date has been selec-
Hng criternon items-—those discrele and specific
pehaviors that we will accept as outward signs of in-
ward attitude. This problem i1s complicated by trying
10 figure out how to gquantily observations in a fietd
seting. In traditonal classrooms there is the final
exam. Even it we could devise a paper and pencil test
10 measure affeciive objective altainment. the
students in Qutward Bound courses neither expec!
nor desire 10 take such tests. We've spent a con-
siderable amount of time on this guestion and have
yet to arrive at a completely satustaciory answer. At
the moment we are relying mostly on checklists. The
checklists are lists of specilic pehaviors {e.g.. student
picked up his cwn litter when he broke camp) that the
observer can quichly record. In some cases we've
tried 10 ge! measures but in most cases it's either
“yes or "no.” Each item on a checklist 1s a criterion
item that i1s related to a specihc instructional ob-
jective.

The instructor tilis out two checklists per student.
one near the beginning of the course and one near
the end. The checklists are identical and by com-
paring all checklists trends in behavior change
resulting from the course can he determined. Senior
nstructors and program personnel have also tried
using checklists when they visit courses in the held.
though 1t seems lhikely that the instructor I} always
remain the major source of data

in workshops. especially those held after the in-
structors have used :ihe checklists in the field. we
have stressed the identification of ‘‘critical
behaviors -——those behaviors that are “sure signs’
and easy to observe. As a practical matter, we want to
reduc= the checklists as much as we can. We would
hke to refine the checklist unti it measures the
maximum amount of behavior change with the
minimum number of specific observations We expect
to continue to work on this refinement for at least
another two years.

This checklist method of evaiuation would be
worthless if we were trying to measure attainment in
individual studentis. (We know. for example that the
same behavior may mezan different things when
displayed by different students.) We believe. however.
that the checklists. when averaged together. give us
an overall trend. {e.g.. If all or nearly all students show
a particular behavior we are pretty certain we know
how to interpret it.) Outward Bound is not interested
in measuring the achievements or success of in-
dividual sludents. as such. It i1s interested in gathering
statistical data that will allow the organization to
determine if it is accomplishing what 1t sets out to ac-
complish. Qutward Bound is developing instructional
objectives so i1 can hold itself accountable.
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Making Affective Evaluation An
Ongoing Part of Outward Bound

Outward Bouna sealizes that its effort to icantify
and measure affective behavior change is a long-term
and difficult task. We fully expect to take at least two
more years 10 reach a point where we have a
checklist that we feel is minimally adequate to begin
serious data gathering efforts. We feel it is very im-
portant that everyone in the organization really trust
the checkhist before we start using data gathered
from 1t

In the longer future Outward Bound hopes to use
its checklists for many different purposes. Probably
its most important use will be to identify areas that
need improvement (e.g. modified or changed in-
structional techniques) We believe that we will also
be able to build beder programs for non-Outward
Bound settings when we xnow more precise'y what
occurs on a standard Outward Bound course And. of
course. Outward Bound hopes to contribute what it
learns to other institunons and thereby 10 increase
the qualty of experiential aftective instruction
throughout the United States.

Although the checklists are hardly finished we
have already observed some benefits from the effort.
Just getting people to talk about affective change in
more or-tess concrete terms raises everyone's con-
sciousness of affective events occuring on Outward
Bound courses. No matter how inaccurate the current
checklists are they provide the instructors with a new
language and focus when they discuss their courses
with each cther or with their students.

Outward Bound has always been concerned with
educaung the whole person This has always in-
cluded a signmificant concern with such affective
behavior as seif-confidence. improved group In-
teracuon skills. increased compassion for others.
society and the enwvironment. We believe that our
current work in specifying affective objectives and
trying 'o measure the changes our courses are
causing s an important step in that dire.tion.

Outward Bound
Instructional Objectives

The tollowing instructional objectives were iden-
tified at the National! Outward Bound Schoo! and
Program Director's Meeting in Texas in November of
1973

1. Affective Objectives-
Improvements in Attitudes and Values
11 iIncreased Sense of Personal Worth and Sell-
Confidence.
111 Student becomes more witling to attempt untried
exper:ences

SIS PAR

1.12 Student becomes more willing to open self to
others.

1.13 Student becomes mo: * willing to accept respon-
sibility for own actions.

1.14 Student becomes more willing to cope with
discomiort and stress.

115 Student becomes more aware of limits of personal
abilhities.

1.2 improved interparsonal Communications.

{one 1o ond interactions)

121 Student tries 10 resolve contiicls with others.

122 Student tnes to speak honestly of his her teelings

123 Student sperds time talking with others about
things tuat deeply concerr him her

124 Swudent shows concern about anothar's teelings

125 Student is wiiling 10 try another s 'deas ang or
adopt thew plan of action

126 Student willingly recognizes other's
achievements.

1.3 Iimproved Group Interaction Skills

{crew or. watch. or patrol interactions!

131 Student becomes more open Student shows
more willingness to listen and try otner's 1de.as
ang solutions.

132 Student shows increasing willingness tc accept
responsibii:ies ¢f {eadership.

133 Student shows increasing willingness to carry
own weight and to do mundane tasks

134 Student becomes increasingly nvolved m the
group process. . in  decision-making and in
problem-soiving

1.35 Student increasingly becomes a good teamworker
and maintains positive relations with oither mem-
bers of the group

136 Student shows wnpioved spint. joy and tone

14 improved Socis! Attitudes

{Attitudes towards socety and strangers)
(No specific objectives or cnterion items
developed )

15 improved Spiritual, Moral and Ethical Values

181 Student shows increased recogmition of relevance
of spirttual. moral. and ethical values

152 Student shows increased recognition of the
spiriual potential of the wilderness

16 Increased Environmental Awareness

161 Students show increased environmental respon-
Sibility.

162 Students show mncreaseq environmental
awareness.

‘Copies of the complete paper are available rom Quiward Bound inc



Financing Modified
Outward Bound Programs

Keith V. King,
Professor of Physical Education,

joan your pack and frame to a kid, or if you
are hesitant to let someone borrow your
cooking egquipment, or if you are not willing to
have the program use your canos. you don't
trust them and after all TRUST is the key thing
upon which we base the program.

Director, Operation LIVE, "U” stands for YOU ‘
Keene State College it you are not willing to ofter yourselt 8 days per
K New H h week for 30 hours per day for about two years,
eene, Ivew Hampsaure please take my advice and don't even start.
Anything worthwhile is worth the sacrifice of
starting it. Don't try to sell something before
“SCROUNGE” the buyer has a chance to see it...it will sell it-
self it it is right and in the right place and at
"S" stands for “search” ”m\fozgh; hmet. have - N
Search your mind and your thinking as to WHY aye °, ay permlssm‘n o run a
you are doing this thing. program like this, either you are in the wrung
Search your mind and thinkirg as to WHAT you place or your idea of the starting place and
are doing time is faulty. 1t has to start 'N you and you
Have in your mind these things clearly as navem to .:'am'“ so tbadiv tyofu“can taste
there will be times when you will be 1..otherwise. please siay out of it
questioned: questioned by your boss, earee ; " - ;
questioned by yourse'f, questioned by your N itands for ktn?fw your !sr:u:f ‘ .
wife and kids and questivned by the kids with now your stu mear}s at you are gf)xng to
whom you are working. have to accept the idea that you don't kknow
Search your imagination for things that are all yqur stuft...that your job is maybe 1o make .“
natural and close at hand and are interesting possible for others to Iearn‘sor_nethmg on their
to the kids...after all you are working for them, own, sqmethmg lh‘a! you might not know,
they are not working for you. something that is important to them,
Search your heart for some of the reasons you something that is very personabie and private,
are doing these crazy things something which is none of your business:
' and that is a very scarey place for some
s " “ people.
C"~ stands for “courage .
Courage 10 _,,.’uo ?r To know your stulf is to know how to help
Courage 10 DO IT RIGHT" others learn the things they think are im-
Courage to "DO IT RIGHT NOW" portant, the way they think they learn the best
“R" stands for “resources” and not to be the "“hoss’’; and that is a very
The resources of people..lots of people have scarey place for _some . tegc‘:hers.
skills and interests...all you have to do is ask To know your siuff is to be willing to learn your-
them for help self. about yourself and by yourself: others
The resources of imagination..yours and may help if you let them. and that is a very
other's..and remember the total of people’s scarey place for some people.
imagination and their interactions is greater
g ne’ inier : 9 “G" stands for GO
than the sum of its parts. G DO IT
The resources of your experience. GO } 00 IT RIGHT
The resources of the courage and excitement of 0 -
. ) . . Go - DO IT RIGHT NOW
working with kids and people who are excited But Jamn it GO
about iearning...and there are many spin offs . ;
ratel 9 y sp GO - GO SLOWLY
The resources of the schoo! and community and gr\?D- GGC? V%ﬁ'ﬁLl(:.)UALITY
the natural world around you, not the money
and the status and the material things they Bigger is not necessarily better
can offer, BUT the ideas and stimulations they e .
do and can offer. E” stands for...you put that one in
0" stands for your “own" If this little play on a word has not answered the

question of financing for your program, then you are

Your o heart and ener and ideas and A . . .
ur own rtoan gy an n looking in the wrong direction for the wrong things.

money and equipment: if you are afraid to

El{fC‘ G2




There is no easy way to do this thing. The dollars wili
take care of themselves as will the question of
academic credit and the other trivia that this world
seems to think are critical tc have to be abie to start
something.

"SCROUNGE"

Business Session Report

The business session oi the conference was
heid in the early afternoon of February 12. 1974. The
question of where to go from here dominated the
discussion. The consensus of the con‘erees was that
another conference would be beneficial.

A proposal was made that an association be for-
med to centralize conference planning 1or the future
and to study the prospects of the advancement of out-
door pursuits in higher education through collective
efforts afforded by a national association. The con-
terence ratified the proposal assigning John Rhoades
and Keener Smathers the power of appointment to
form a national steering committee.

A team of conferees headed by Alan Hale of
Mankato State College schematized possibilities and
strategies for a national association. The committee's
presentation was in the form ot a report to stimulate
speculation on real possibilities for a tunctioning
national body. Ratification was not appropriate.

Committeemen were named to serve on the
natonal steering committee. The group met in special
session in the evening of the same day to chart fur-
ther steps. The recommendation was approved that
the new association appeal to the Colorado Qutward
Bound School for permission to hold the next con-
ference in a joint session with a Colorado conterence
in the fall already in the planning stages. For the time
being. no responsibility was assumed by the steering
committee other than the task of planning for the next
conference. i

Selected for the national steering committee were
Robert Godfrey. University of Colorado: Donn
Kessetheim. University of Massachusetts; John
Rhoades. Outward Bound. Inc.: Richard Rodgers.
Earlham Coliege: and Keener Smathers. Appalachian
State University.
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PROGRAM
Sunday, February 10

400600 pm Registration. optional ropes
and ymhative course achwvities,

mini-axpedition.

ERIC SORIV

IToxt Provided by ERI

7:00 pm.

800 p.m.

930 pm

Monday,
730 am

830 am

1000 am.

1030 am-
12:30 p.m.
12:.30 p.m

1°30-
400 pm.

Dinner

Gatil to sess1o0n and n-
troductions — Keener Smathers,
Conterence Director

Welcome — Herbert Wey. Chan.
cellor. Appalachian State University

Keynote Address: “The Value o! Ex-
penence’ — Henry Taft. President
OUTWARD BOUND. inc

Reception in the lounge

February 11
Breakfast

Descrniption of model coliege
programs. study of three types.

Eartham Coliege

Richmond. indiana
Dick Rodgers. Co-founder
Eartlham Wilderness Program

Princeton - Blairstown

Qutdoor Educatior. Center
John G. Danielson
Ass't. Dean of Student Affairs
Prninceton University

“But s 1t Really Respeciable?”
Colorado University M Ed Program
Robert Godfrey. Ed.D.
Dir. Teacher Training. COBS
Assoc. Professor of Education

Cottee break

Continue ropes and imitiative course
activities. rappeliing

Lunch

Program Development Components

Program Possibilities
Phit Costello
Project USE. New Jersey

Pearry Gates, Hurricane Island
Outward Bound School

Statfing and Outdoor Program
Dan Meyer. Diractor
North Carolina Outward Schooi

Staff Traiming
Noer Cox. Prescott College.
Anzona



4.00-
430 pm

4°30-
600 pm.

6500 pun

8.00 pm.

Satety
John Rhoades. Program
Coordinator
OUTWARD BOUND. Inc.
Greenwich. Connecticut

Accreditation
Alan Hale. Mankato State College.
Minnesota

Funding
Kaith V. King, Director ot LIVE
Keene State College
New Hampshire

Break

Choice of workshops in interest
areas of program components, panel
discussions.

Helaxation. Dinner

Movies — “"Solo” — rock climbing
QUTWARD BOUND films;
Stides — Individual coliege
programs

BEST COPY AVAILABLE

Gudys

Tuesd ay, February 12

7:30 am. Breakfast
8:30-

10:30 am. “Measurement of Atfective
Education”™ — Paul Harmon, Harmon
Associates. San Francisco,
Management and Educational Gon-

suitant to OUTWARD BOUND

“The Reason for Freezin® The
Rationale for Experiential Learn-
ing” — Dr. Donn ~ Kesselheim,
Prolessor, School of Education,
University of Massachuset!s

“The Janus Report: Origins, Trends,
Possibilities and Problems”™ —
Robert Pieh, Professor of Education,
Queen's University. Ontario
10:30 am. Contitue ropes. initiatives, rap-
pelling. first aid, map and compass.
etc.

12:30 p.m. Lunch

1.30 pm. Contference Business Session

3:00 pm. Workshops by request: Exploration
ot student and staft exchange
program  possibilities {optional);
Otherwise, free time or mini-
expeditions

8:00 p.m. Entertainment — Clark Jones. Ap-
palachian Bailads and Instruments

9:30 p.m. Adjournmerit social

Wednesday, February 13

Optional tour of nearby North Carolina QUT-
WARD BOUND School: Departures

Conference Director

Keener M. Smathers. Director. Otffice of Qutdoor
Programs. Assisiant Professor of Education. Ap-
palachian State University

Conference Coordinator of Consuliuanis
John Rhoades. Program Goordinator. QUTWARD
BOUND. Inc.



Appendix I Everard Pinneo

Assistant to the Vice-Chancellor for

Consultants for the University Wide Services
Conference on Qutdoor State University of New York
Pursuits in Higher Education Albany, New York

John Rhoades

Program Coordinator.
OUTWARD BOUND. Inc.

Greenwich. Connecticut

Steve Boehike

Assistant Dean of Stucent AHairs
Princeton Umversity

Princeton, New Jersey

Dick Rodgers

Phil { io —-
h Coste Co-founder, Earlham
Girector. Project USE X ;
Wilderness Program
New Jersey

Professor of Mathematics
Earlham College

John G. Danielson Richmond. indiana

Assistant Dean of Student Affairs
Princeton University

. \ Keener Smathers
Pninceton. New Jersey

Director of Qutdoor Piograms
Appalachian State University

Perry Gates Boone. North Carolina

Director. Qutreach
Hurricane isiand Outward Bound School

Maine Henry Taft

President. OUTWARD BOUND. inc.

. Greenwich. Connecticut
Robert Jodfrey

Director Teacher Training
Associate Professor of Education
Colorado Outward Bound School

Jim Stuckey
Prescott College. Arizona

Margueritta Kluensch
Professor of Education
Queen’s University. Ontario

Alan Hale

Faculty of Education
Mankato State College
Minnesota

Paul Harmon
Management and Educational Consultant

to OUTWARD BOUND
San Francisco..Califorma .

BST COPY AVAILABLE

Donn Kesselheim
Professor. School of Education
University of Massachuselts

Keith V. King
Director of LIVE
Keene State College
New Hampshire

Dan Meyer
Director. North Carohna
Outward Sound School

Robert Pieh
Protessor Education
Queen's University. Ontario
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Participants

Conference on Outdoor
Pursuits in Higher Education
Appalachian State University
Boone. North Carolina

Art Bailey

Student

Duke University
Durham. North Carolina

Edward Eaker

Graduate Asst. ‘Dept. of Recreation and Parks

Penn State University
Unwersity Park. Pennsyilvania

Gary Barnett

Student.

West Liberty State vollege.
West Liberty. West Virginia

Jerry Baysore

Asst to the President
Governore State University
Park Forest South. illinois

David Bedan

Director of Environmental Studies
St Louis University.

St Louis. Missoun

Bob Benner

Instructor

Western Piedmont Community College
Morganton. North Carclina

Joe Boldt
Writer
Westport. Connecticut

Steve Boehlke

Asst Dean of Students
Princeton University
Princeton. New Jersey

Blair Both
Raleigh. North Carolina

Sara Boy
Grand Vatiey State College
Allendate. Michigan

Pat Brawley

Seconaary Schoo!l Teacher
Staie Coliege
Pennsylvanma

() \A‘, d )

Steve Bresett

Professor

Bioomsbuig State College
Bloomsburg, Pennsyivama

Carol Brown

Student

Princeton University
Princeton, New Jersey

Forrest Brown

Student

East Carolira University
Greenville. North Carolina

Laurie Brown
New York. New York

Peter Bryant

Chiel Instructor
Dartmouth College
Hanover. New Hampshire

Seyma Calihman
Chapel Hill, North Carolina

Barry Heath Carden
Go-Coordinator of Student Ser.
Coker College

Hartsville, South Carolina

George Corn
N. C. Outward Bound School
Morganton. North Carolina

Phil Costello
Project USE
Princeton. New Jersey

Stephen Cross

Protessor of Biology
Southern Oregon College
Ashiand. Oregon

Keith Curtis

Student

Dickinson College
Carhisle. Penusylvania

John G Danielson

Asst. Dean of Student Affairs
Princeton University
Princeton. New Jersey

Stephen J. DeGarmo
Instructor of Education
State University
Buffalo, New York



Julhia Derrough

Student

East Carolina Unwversity
Greenwville. North Carolina

Spence Dickinson
New Age Projects
Chapei Hill. North Carohina

Joe L. Dittamone

Student

Southern lihnois University
Carbondale. §iinois

James Estili

Student

Duke University
Durham. North Carohina

J W Evans

Chaplain

College of St Scholastica
Duluth. Minnesota

Ketth W Evans
Director. Wolfcreek Wilderness
Blairsvilie. Georgia

Frank W Fletcher

Dir of Environmental Studies
Susquehanna University
Selinsgrove Pennsylvania

Herpbert L Foster

Associate Prof of Education
State Uniwversity

Butfalo. New York

Delores Frangz
Student

Springfield College
Springfield. Missour:

John A Friedrich

Chairman of Dept. of Health
and Physical Education

Duke University

Durham. North Carolina

Jack Fuchs

Social Work and Resource Coordinator
Bronx Children’s Hospital

Bronx. New York

Richard Galland. Jr.
Director. Texas Qutward Bound
Dallas. Texas

Uidduy

Mike Gaynor

Chairman ot Psychology Dept.
Bloomsburg State College
Bloomsburg, Pennsylvania

C. L. Gobbie
East Carolina University
Greenville. North Carolina

Bob Godirey
Colorado Outward Bound School
Denver. Colorado

Keith Goudy

Student

West Liberty State College
West Liberty. West Virgima

Alan N. Hale
Instructor

Mankato State College
Mankato. Minnesota

Steve Hall

Student
Alpha-Experiental College
College of DuPage

Glen Ellyn. tllinois

Paui Harmon

Educational Consultant to
Outward Bound. Ing.

Menio Park., Calhforma

Richard E. Heeschen

Asst. Director. Physical Ed.
University of South Florida
Tampa. Flonda

Randy Hiss

Asst. Director. Project Appollo
Murray State University
Murray. Kentucky

Bill Hoit

Director of Project Apollo
Murray State University
Murray. Kentucky

Herb Hudgens

Protessor of Geology

Tarrant County Junior College
Ft. Worth. Texas

Tim Huy

Student

East Carolina University
Greenville, North Carolina



Joyce Jalfe

Graduate Student

University of N. C./Chape! Hill
Chapel Hill. North Carolina

Don Jones

Chairman of Div. of Health
Physical Ed. and Recreation

Tarrant County Junior College

Ft Worth, Texas

Jane Kauitman

Asst. Professor ot French
Appalachian State University
Boone. North Carolina

Mary Kelly

Student

East Carohina University
Greenwille. North Carolina

Peter H Ketcham

Transter Admissions Representative
Nasson College

Springvale. Maine

Marguentta Kluensch
Professor of Education
Queen's Un.wersity
Kingston. Ontano

Ted Lannan

Graduate Student
Mankato State College
Mankato. Minnesota

Kathy Leweke

Graduate Student. Environmental Studies
St Louis Unwersity

St Lows. Missour

Gre - - eonard

Gra .. ite Asst . School of Ed
University of N C.

Chape! Hill. North Carolina

Bl Leppert

Dean. Alpha-Experiential College
College of DuPage

Glen Ellyn. Hhnois

Linda tockhart

Student

East Caroltna University
Greenville. North Carolina

McNatr

Student

East Carolina University
Greenville. North Carolina

()\);.;l)

Louis V. Mingrove
Assistant Protessor
Bloomsburg State College
Bloomsburg. Pennsyivania

John T. Moore

Registrar

Susquehanna University
Selinsgrove, Pennsylvania

Malcolm Moore

Director of Qutdoor Programs
Mariboro Coliege

Mariboro, Vermont

Robert Northrop
Counselor
Cornell University
ithaca. New York

Beth Qlsen

Student

East Carolina University
Greenville, North Carclina

Larry D. Olsen
QOutdoor Survival
B. Y. U

Provo. Utah

Vernon R. Parrish, Jr.

Director. Cone University Center
University of N. C . ‘Charlotte
Chariotte. North Carolina

Robert Pieh

Professor of Education
Queen’s University
Kingston. Ontario

Sam W. Prather

Assoc. Professor. Div. of Physical Ed.

University of South Florida
Tampa. Florida

James Dennis Rash

Dean of Students

University of N. C./Charlotte
Chariotte. North Carolina

Richard Rodgers
Professor of Mathematics
Earlham College
Richmond. Indiana

Ronald C. Rogers
Graduate Student

Duke University
Durham. North Carolina



Jeanne Roy
Graduate Student
Springhield College
Springtield. Missouri

Fred Sawyer

Asst. Professcr of Health.
Physical Education, Recreation

Tennessee State University

Nashwville, Tennessee

Pam Sawyer

Junior High School PE Teacher
Donelson Junior High School
Nashville, Tennessee

DuMont K. Schmidt
Counseling Psychologist
University of N. C./Char!otte
Charlotte. North Carolina

Rob Schulze
Outdoor Programs, Family Farm
Chapei Hill, North Caroiina

Rita "Huey" Sigmon
Faculty: Science Dept
Maiden High School
Maiden. North Carohina

Greg Siren

Program Director
Wollcreek Wilderness
Blairsville. Georgia

Keener Smathers

Outdoor Programs
Appalachian State University
Boone. North Carolina

Ralph H. Steele
ICMR-PRC

East Carolina University
" Greenville. North Carolina

Thomas F. Stich
Graduate Student
Mankato State Coliege
Mankato. Minnesota

Kathy Streeter
Graduate Asst.. Health.
Physical Education, and Recreation
Appalachian State University
Boone. North Carolina

Jim Stuckey

Faculty Member

Prescott College .

& scott, Arizona JiJdou

Susan Tannewitz

Student

Appailachian State University
Boone. North Carolina

Diane Thayer
Student

Coilege of DuPage
Glen Ellyn. lilinois

Charles Twicheil
Director of Student Aid
Dickinson College
Carlisle, Pennsylvama

Michael Wade

Student

West Liberty State College
West Liberty. West Virginia

E. W. Wadsworth

Protessor

Appalachian State University
Boone. North Carolina

John L. Walker

Associate Dean/Freshmen
Bloomsburg State College
Bloomsburg. Pennsylvania

Ed Ward

Outdoors Program
Hampshire College
Amherst, Massachusetts

David E. Wetmore
Professor of Chemistry

St. Andrews College
Laurinburg. Norih Carotina

Kris Whitmire

Student

Appalachian State University
Boone. North Carolina

Larry Wiison

Dean of Students

Montreat Anderson Coilege
Montreat. North Carolina

Ken Wood
Ohio State University
Columbus, Ohio

Scot Wood

Student

Ohio State University
Columbus, Ohio
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Table Rock Mountain, site of the North Carolina Outward Sound School.
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