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A NOTE TO THE READER

A prescriptive program for any developmentally disabled individual

requires a great deal of aggressive and scientific planning on the part

of instructional personnel. This cannot be accomplished by the usual

"hippocket" methods and through completing a series of general survey

courses, or by merely reading texts such as this one. Instructional

personnel must become physically, emotild. ally, and mentally involved in

the total process of learning which includes practice .and application

as well as having the basic knowledge.

Who Should Be Concerned with the Contents of This Package?

Student assessment is a competency required of anyone responsible

for the instruction of individuals. It is especially critical for those

working with the severely disabled and handicapped.

This instructional package has been designed to be used for inservice

programs and for independent study. Therefore, the package has appli-

cability for the practicing professional as well as the college student.

About This Instructional Package .

The total packag2 includes: Participant Manual, Workbook, and

Instructor's Manual. The Participant Manual contains all the instruction

required for successful completion of the material. The Workbook has

exercises which allow the participant to practice what has been learned

and a Criterion Assessment Examination to determine whether the infor-

mation gained can be applied. The Instructor's. Manual includes answers

to the Workbook exercises and answers to the Criterion Assessment

Examination.

The Participant Manual is divided into six units. Each is designed

to develop a discrete set of skills. The first page of each unit contains:

iii



a goal statement, specific objectives, and approximate completion time

required to read the unit and complete all the exercises. The Manual also

includes very clear explanations of each workbook exercise so the partici-

pant can determine level of understanding immediately.

Unit I: Your Introduction to Student Assessment. After completing

the unit, the participant will be able to justify the use of student

assessment, know the differences between and the uses of formal and

informal assessment, and determine how student data is derived.

Unit II: Use of Formal Assessment to Evaluate a Student. This

unit teaches the participant about several formal tests as they relate

to the approved American Association on Mental Deficiency's definition

of mental retardation. Supplement A provides additional information to

help participants gain further understanding of formal test data for

instructional use.

Unit III: Pinpointing and Tracking with Informal Assessment

Procedures. The participant learns how to use task analysis and entry

level skills to pinpoint student ability levels. This unit also pro-

vides instruction in assessing learning modalities, learning styles,

and appropriate reinforcers.

Unit IV: Collecting and RemlikasimmultaddLL Unit IV gives

instruction in how to collect and report informal assessment infor-

mation.

Unit V: Case Study Folder Information. The student record file,

always a mystery, is examined in detail to determine information of

instructional relevance. Supplement B, a working sat of case study

forms, is keyed to the unit to provide a model file and help the

participant understand the way information should be prepared and

maintained.

iv



Unit VI: OK, Let's See how It All Goes Together. The unit

becomes very important since it requires the participant to uFe assess-

ment techniques in examining the success or failure of instructional

activities.

Remember, the intent of this instructional package is to provide an

opportunity to develop competency in student assessment, and not to

Provide a reference book on curriculum.

Every effort has been taken to make the learning process as enter-

taining as possible through the use of a combination of narrative infor-

mation and informal dialogue. The main characters of the dialogue are

Ms. Teachless, Ms. Doless, Mr. Middle, and the Administrator. They

are not real people, but a combination of many teachers and administra-

tors. Comments and questions of the characters are drawn from the

author's notes on conversations with practicing teachers.and administrators.

The Manual llows the readers to pace their own speed. Participants

are cautioned not to be fooled by apparent simplicity of the material.

There is considerable information packed into the few pages of the

Manual. The best advice is to go slowly and refrain from looking back

in the text for information until the questions in the Workhok have

been answered. Now enjoy yourself while learning.

GOOD LUCK AND BEST WISHES
UPON DEVELOPING AND USING
THE SKILLS OF STUDENT

ASSESSMENT.
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UNIT I: Your Introduction To Student Assessment

Unit Goal

Individual will understand the concepts of student assessment.

Unit Objectives

1. Individual can define the assessment terms. formal assessment and

informal assessment.

2. Individual can state the three reasons for student assessment.

3. Individual can state the differences between formal and informal

student assessment.

4. Individual can determine when to gather student information by

either formal or informal methods.

S. Individual can determine whether student information is derived by

formal or informal methods.

Unit Content

Laying the Foundation

A New Student? Oh, *11/?+*

Formal vs.. Informal

A Final Clue

Averme Worktiime

2 Hours
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mg the foundation

Most of us have some idea about what we mean when talking about student

assessment. However, if pinned down to a specific definition, the meaning

of the term becomes as varied as the number of people questioned.

In order for everyone to have the same foundation, it is necessary to

define what is meant by student assessment.

DEFINITION OF STUDENT ASSESSMENT:

THE ACTIVITY OF GAINING KNOWLEDGE ABOUT AN INDIVIDUAL'S PAST AND PRE-

SENT BEHAVIOR. WHICH IN COMBINATION WITH OTHER KNOWLEDGE ABOUT BEHAVIOR IN

GENERAL, .3 USED TO MAKE SPECIFIC DECISIONS ABOUT THAT INDIVIDUAL'S PROGRAM.

THE ACTIVITY OF GAINING KNOWLEDGE ABOUT AN INDIVIDUAL'S PAST AND PRESENT

is carried out by a single persoo or persons studying an individual through

direct examination of performance or by indirect examination obtained

through informants. In this instance, "knowledge" refers to how the indi-

vidual performs on any task(s) being evaluated.

IN COMBINATION WITH OTHER KNOWLEDGE ABOUT BEHAVIOR IN GENERAL is more

than a collection of individual information. It includes reliance on

criteria from examiner's manuals, professional opinions, observations,

and teacher records.

IS USED TO MAKE SPECIFIC DECISIONS ABOUT THAT INDIVIDUAL'S PROGRAM may

include recommendations offered by professionals who provide the data.
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Program decisions should be made only after all necessary assessment data

are collected And combined with other available knowledge.

There are two types of student assessment.

Formal Assessment

The procedure of collecting data using a device which has been stan-

dardized on a large sample population for a specific purpose and which has

a set of directions that must be followed closely during administration and

for reporting results.

Informal Assessment

.
The procedure of collecting data using either a formal assessment

device with one or more conditions unmet or a nonstandardized device which

serves a specific purpose.

It is Dm important to understand these definitions now since their

will be referred to throughout the rest of this package. Problem I in the

workbook has been designed to help clarify your understanding. After you

have finished the problems return to this manual and check your answers.

1

JOSE WORKBOOK - ANSWER PROBLEM I

IP0-1( AV( WWI 44049MV1RS

1.a. True The definition states it is the "activity of gaining knowledge

about an individual's past and present," but making decisions

about program is for future efforts.

b. True This is the type of information referred to in the definition as

"in combination with other knowledge."
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c. True This is an important method used to collect information

about a student and family.

d. True Definitely! Probably the most specific individualized data

is the kind a teacher can provide.

e. False Without comparing formal test results with other knowledge,

such as performance levels established by the instructional

setting and growth and development patterns, the instructional

program will lack accuracy.

2.a. Formal This statenent defines formal assessment techniques.

b. Informal Only in rare instances do teacher-made tests become stan-

dardized on a large population; therefore, teacher-made

tests are almost always informal assessment devices.

c. Both Two kinds of student data are being offered in this statement.

The first is formal assessment data; the second is informal

assessment data.

d. Informal Using a formal assessment device to determine something

other than what it is intended to measure is an informal

assessment technique.

e. Both A complete student assessment file includes both formal and

informal collection methods.

If you have made any errors, go back to the workbook and make the

corrections.
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If you can't decide whether data is derived formally or informally,

just accept it as input by a professional; you can challenge it later as you

become more adept. Remember your responsibility is to read student

assessment information as critically as possible in order to determine the

best individualized instructional programs.

*19"-rt

As you read further, there will be a few new terms. Hopefully, all

of these will be defined for you at the time. If a term is not explained,

ask your instructor, look in other books, or discusi the term with your

fellow participants. But, NEVER pass over a word without some reasonable

understanding of it.

Let's dig into the real meat of the manual. Have fun with it! You

are even allowed to laugh at yourself outloud if you identify with any of

the characters.
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Many of us have found it necessary to provide a meaningful program on

the spot for a new student. This experience is common to all of. us whether

we era seasoned veterans or rookies.

The following dialogue is so often the rule rather than the exception.

It also gives us the opportunity tb introduce you to our star performers:

Ms. Teachless, Ms. Doless, Mr. Middle, and the Administrator.

sOgfr Meet: g Agenda.
A Ofkotsw41 444, Asawafeaveliew

aviee $441# affivelargit

kr°4.144/1414
ANV1400110 4 41944Z40

ea. 10....044.4

The Administrator is concluding the weekly staff meeting by telling about

a new student, Johnny Jones, who will be entering soon.

" and, according to his age, Ms. Teachless, he will be placed
in your class. We just received his case study folder. If you read
the folder, it will tell you all about him."

Mt. Teachless frowned. "Another child so soon? I am still trying
to learn about my other students, and now I get another one. OK," she
sighed. "I'll do my best."

"I can't see why you are so worried about all the Aid in this
folder," replied Ms. Doless. "I haven't even looked at my files yet
and no one seems to complain about my teaching."
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"Besides," she continued, "all these case records do is influence

my judgment. Remember the teacher's comments in that folder I showed
you last year? She only told about ;3ów hard the child was to manage
and how the parents didn't care."

"Sometimes I read them and sometimes I don't," added Mr. Middle.
"I sort of agree with Ms. Doless. It usually doesn't matter much
whether you read the information or not."

"Really! You twol," scolded Ms. Teachless.

"Look at all this stuff collected by
social workers, specialists, and teachers

evaluations. Having all this information
best possible program for Johnny.

"I only wish I could understand what

doctors, psychologists,
who took time to write
should help me plan the

it means."

vref
Ms. Teachless has made a very important point about the value of student

assessment. She wants to provide the best possible instructional program

with the least amount of wasted time.

Ms. Doless said she has not read the student folders because it could

influence her thinking. Actually, student information is supposed to influ-

ence thinking. The data contains information of great importance to effi-

cient classroom planning.

Teachers, in avoiding the use of student data, may be attempting to

hide their own inability to understand the information. If so, Ms. Teachless

may be the only teacher in the group who admits to her lack in the competency

required to .ffecT.ively use student assessment information.
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The conversation with her fellow teachers bothered Ms. Teachless so

much that she made an appointment with her Administrator.

The Administrator. greeted Ms. Teachless, "Come in.* What can I
do for you?"

"Well," she hesitated, "I was thinking about the meeting yesterday
and what the other teachers said. And, how you stressed using the case
study folder "

"Aid they told you how useless student information really is. I

suppose to some degree they are correct. But that doesn't mean to give
up the ship.

"I was expecting you to come in, so I collected some things to
help you understand the reasons for student assessment more clearly.

"There are many sources of student information. The case study-
folder is just one of them.

"The student case study folder is usually the first contact a
teacher has with a new student and contains a running commentary about
him. Now that Johnny will be in our school we will be adding to it for
the teacher of the next program he enters.

"Here, read this," the Administrator said, handing Ms. Teachless
a report.
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Reasons fOrltudentAllettMent'InfOPMition

There are many reasons for having adequate assessment information
on each student in your classroom. These are some of the more important
for instructional personnel to remember.

Assessment information provides:

1. A developmental history of
the student.

2. A look rt. current functioning
level o° the student.

3. An ongoing means to measure
student growth.
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The report continued...

All information about a student should be written into the case
study folder. The purpose is to maintain a reference record for other
professionals. Remember, you are not, nor will be, the only person to
work with the student.

Consider this for a moment, a physician specializing in heart
disorders would be foolhardy if he provided treatment before checking
previous assessment information by ether doctors. The doctor has no
time to do a lengthy assessment. He needs to know every little thing
about that patient. Therefore, he must rely on the opinions and assess-
ments of other doctors in making his own treatment decision.

Teachers, like physicians, do not have time to do all their own
assessments. They must rely on some previous data on which to base
their decisions.

Teachers who do not read information in the case study folder are
working under the severe handicap of having to make guesses about. program
without having appropriate previous knowledge. This is like having no
case study folder at all.

Ms. Teachless laid down the report. "I think I can name the
three reasons for having student assessment information. But, I'm
not sure I can define them."

"Read the last page of the report," assured the Administrator.
"It can give you the ammunition to discuss the reasons more fully.
No doubt you can think of more."



1. Assessment Information

Provides Developmental
History of Student.

The developmental history includes information regarding the student's

past medical history and physical growth, personal and family social back-
ground, and a record of past instruction and treatment programs.

Medical and developmental datasare the yellow flags of caution,
important for the protection of the student's health.

The social background information provides clues to parent-school
interactions.

The past instructional and training information serves three purposes.
First it includes records of developed student skills. Second, it
describes the methods used by previous professionals. Anicihird, it
provides a listing of previous agencies which have been respainle for
the student's training.

2. Assessment Information
Provides a Look at Current
runctioning Level of Student.

Knowing a student's strengths and weaknesses, likes and dislikes, and
emotional wellbeing allows a teacher to plan activities which provide an
optimum environment for learning. In addition, there are many skills a
student must learn before assuming even a small degree of independence.
Having knowledge of how a student is currently functioning reduces the
possibility of spending valuable instructional time on skills that already

have been learned.

3. Assessment Information Prov'cles an

Ongoing Means for Measuring Learning
Growth of Student.

By keeping continual data, the teacher can decide whether a program is
effective or should be changed, and at what rate a student's skills are being
developed.
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AIO/IMAL Vs ..rmiremm4.1

Ms. Teachless is still in the Administrator's office. You may be as

concerned about this concept as she is. Read along and see if the following

dialogue can help clear up your problems as well as hers.

"You know," thought Ms. Teachless. "Those teachers are wrong.
They should be more concerned about assessment information, especially
the data in the student case study folders. But...how do I avoid
being influenced in the wrong way?"

The Administrator responded, "You definitely need to read the
scores on the tests. There is a lot of value in them. However,
reading the rest of the information is just as important.

"Assessment is much more than a series of scores from some
recognized tests."

Right on, Administrator! Assessment is a whole lot more. There are

really two methods of student assessment. It can be done formally or

informally. Both types have their purposes and rules of use.

"Do you know the difference between the terms formal and informal
assessment?" asked the Administrator.

"I guess the difference is that any information derived from
standardized tests like the Stanford-Binet can be considered formal
assessment and anything else is informal assessment," responded
Ms. Teachless.

"It is a little more complicated than that. Three rules must be
met in order for information to be considered as part of formal assess -
merdt.



"Rule One, the assessment tool must have a standard set. of direc-
tions TERTiiiiit be followed closely. This may mean that the device
can only be given by a qualified examiner.

"Rule Two, the assessment tool must be a standardized test using
a large population. A great deal of research goes into the
development of a formal test. The researchers try to determine if the
device tests what it is supposed to test. The term for this is called
'validity.' They also try to set up the directions and examples ro
that you can be sure the scores reported are accurate. This is called
'reliability.' A test with validity and reliability means you can
have a lot of confidence in the results reported.

"Rule Three, results of scores must be discussed according t the
directions tester's manual. When an intelligence test is
given, the directions in the tester's manual pertain only to scoring of
intelligence. When other topics are discussed. such as emotional distur-
bance, they cannot be considered as formal assessment information.

"Any variation in these three rules makes the information informal.
For example, in the Weschler Intelligence Tests, intelligence ccore
Interpretations are specifically outlined in the test's manual. Many
times, however, these scores are used to point out problems of emotional
disturbance. Any discussion of emotional disturbance would be informal
assessment data since this is not specifically outlined in the manual.

"This chart on the wall tells what we have just discussed. It

explains when data is formal and when it is informal."

Rules for Determining Whether Assessment Is Formal or Informal

Formal Assessment
(Must Contain All Three Rules)

Informal Assessment

Directions that are followed
very closely by the tester.

Standardized on a large
sample population.

Scores reported according
to directions in the test
manual.

Use cf a formal test with one
or more exceptions to the
formal assessment rules.

Scores, results, or conclu-
sions derived by observation.

Scores, results, or conclu-
sions derived from nonstan-
dardized tests.

"Remember," added the Administrator, "a formal test can provide informal
information when observational data is reported or the test is administered
with one or more exceptions to the rules stated in the test manual. Another
point to remember is that student assessment is considered informal if it
does not adhere to the rules of formal assessment. Informal nrocedures
include teacher-made tests, checklists, and analyzing step-by-step programs."
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This is a good time for us to stop. Review the purposes and rules of

assessment; then do tLN workbook exercise.

SE WORKBOOK- ANSWER PROBLEM

ECK 11761/1 ANSWERS

1. a. Assessment information provides developmental history of student.

b. Assessment information provides a look at current functioning

level of student.

c. Assessment information provides an ongoing means for measuring

learning growth of student.

2. The three rules are (the exact wording is not necessary):

a. Directions that are followed very closely by the tester.

b. Standardized on a large sample, or standardized for validity

and reliability.

c. Scores reported according to directions.in the test manual.

3. Any of the following are acceptable answers:

4. The use of a formal test with one or more exceptions to the

assessment rules.

b. Scores, results, or conclusions derived by observation.

c. Scores, results, or conclusions derived from nonstandard-

ized tests.

d. A formal test given by an unqualified tester.

e. Test information derived from teacher -made tests.

4. a.' The scores reported pertain to intelligence, or the informa-

tion reported is an IQ score.

b. The tester suggested certain student difficulties such as

emotional problems, hearing loss, or brain injury.
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Now that you have become familiar with the purposes and rules of formal

and informal assessment, you may ask when it is appropriate to use each.

The following discussion may help to answer this.

1104Weli
AoteNG

"mg sweirt Ille

Ms. Teachless has just finished explaining her meeting with
the Administrator to Mr. Middle and Ms. Doless.

Ms. Doless stated, "Why can't we just use formal tests for all
student assessments? Then we can be sure all our records are accu-
rate. There are so many tests published and I am sure it would be no
problem to develop a set that fits all our needs."

"That seems like a good idea," added Mr. Middle. "Then we could
have the psychologist do all our testing. That would certainly make
our work easier."

Ms. Teachless suggested, "I suppose there are enough different
kinds cf formal tests to fit all our needs. But, I don't know about
leaving all kinds of assessments to the psychologist. It seems that
we need to do assessments in our classroom, especially since we are
the ones who spend a good part of the day with the students.

"Anyway, I tried to get the psychologist to retest one of my
kids last year. It took three months to get him to the school, and
he only spent four hours with the child. That's no longer than I
spend with the child in one day!"

Ms. Teachless is right on track. She is with the students most of the

day and has very valuable input. With training, a teacher can perform

many formal and informal assessments.

Formal assessment is not the only way. A balance of formal

and informal assessment data is necessary to providean adequate knowledge



1.16

base about the student. The following discussion is a summary of the

dif?erences between assessment and should make the points clearer.

Formal Assessment

Formal assessment provides general information. This information
can be used to screen students for placement. Often learning dis-
abilities are first discovered by using formal tests in such a screening
process. Many visual and auditory handicaps are discovered by school
screening programs.

Formal assessment scores provide data allowirg comparisons between
individuals and/or groups. This concept Is .Lary important for planning
future program activities and improving current programs. Through com-
parisons of individuals with similar handicaps or in similar programs,
predictions of future performance can be made.

Formal tests often lend themselves to informal interpretations.
Caution in the use of informal interpretation by an inexperienced
examiner must be emphasized. Informal interpretations by an experienced
examiner can be considered important data. An example of using a formal
device informally would be to modify the directions for administration
of the Illinois Test of Psycholinguistics Abilities (ITPA) by allowing
additional time for response or by adding additional verbal prompting.

Formal assessment tests have accountability factors that make them a
required part of an assessment battery. Many state statutes and departmental
policies require their use for program placement. For example, certain
programs require a specific degree of mental retardation before placement
in a special class is possible, and certain specific handicaps must be
homogeneously grouped for state support.

Informal Assessment,

Informal assessment can provide very specific information for designing
individualized programming, and thus, can be more efficient than format assess-
ment. A teacher's concern may be the student's knowledge of certain safety
words. The teacher may develop the desired list of safety words as an informal
device and test the student's knowledge of them.

Informal assessment can be administered with a minimum of testing
background. Many formal tests require a great deal of practice and some-
times specialized endorsement as well. While informal testing can be
very technical, it can be modified to meet the skill level of the person
doing the assessment.

Informal assessment is flexible. Administrative directions may be
varied according to student needs. You may discover in the process of
assessment some clues to probe deeper to gather additional information.
This is acceptable when using informal assessment techniques..

Informal assessment tests are usually inexpensive. For example, you
may want to test a specific student skill only once or twice. The time spent
finding a suitable formal test and the actual cost of the device may not match
the benefits. Most informal devices require only the materials at hand such
as ballsivaper, pencils etc.



Before deciding this is too complicated to understand, think about

examples from your own experiences. The difference- between the use of

formal and informal assessment should not be that new to you.

Most individuals get mixed up with the terms formal and informal.

In common language, the word formal means structured; informal means casual.

Think of the terms in this manner and you will be consistent with this

manual's interpretation. Remember, formal means something that cannot be

altered regardless of the situation. Therefore, a formal test must be

designed to meet a wide variety of general needs. On the other hand, informal

tests can be designed on the spot and can be used to meet very specific needs.

The following cue chart is provided to show the differences between

formal and informal assessment.

Cue Chart

Formal Devices Informal Devices

1. Usually provide general
information.

Example: Can or cannot
aid numbers.

2. A. Allow comparison between
individUals in the same pro-
gram.
Exam le: According to State

motional norms, how well
are students in your class
progressing?
B. Allow comparisons between
individuals at different
developmental levels, and
groups in different programs.
Exam le: What can be expected
of an individual one year from
now if everything remains the
same?

3. Provide standardized scoring
and interpretations.

Example: An IQ test score means
the same to everyone.

1. Usually provide specific
information.
Exam le: Can or cannot add
pairs rs of one digit numbers.

2. Allow comparison of an
individual or groups at
different points of a
specific program.
Example: How well is each
inu v uual doing in a program
specifically designed to meet
their needs?

3. Provide examiner scoring
interpretations.
Exam le: An IQ test score ca
be interpreted as too low
because of certain problems
affecting the student.
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Cue Chart (continued)
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Formal Devices Informal Devices

4. Require standard admin-
istration procedures.
Example:. If a test item

requires a response to be
made in five seconds and
the student takes 10 seconds,
the record must show a
"no score" on that item.

5. Offer a set degree of
confidence in the data.
Example: You have noted a
student a does not pay atten-
tion. He is given a standardized
audiometric examination ane found
to have a moderate hearing loss.

6. Are the devices most often
required by law or policy for
purposes of program placement.
Example: Placement in a certain
men a y handicapped program
Inquires an approximate IQ
range between 50-75. Higher or
lower scores demand other place-
ment possibilities.

7. Usually provide more data than
teacher needs.
Exam le: The motor development
device tells a whole range of
strengths and weaknesses.

8. Often require specialized
training for administration
and interpretation.
Exam le: Most IQ tests require
spec a ized training. Certain
developmental tests can only
be properly administered by
an occupational therapist or
Physical therapist.

9.. Are not always easily available.
fxamole: You may need to use
a special motor-kinesthetic test
but the problem area is so specific
and rarely examined that your agency
does not have the device.

4. Provide flexible administration

ExamauThe examiner may decide
to vary the length of time it

'

takes a student to make a
response.

5. May not provide consistent
or accurate information.

Example: A student is observed
only three times; each time
he is not paying attention. He
may or may not have a problem
with paying.attention. It would
be inaccurate to plan a Program
on the basis of only three
observations.

6. May be implied by law or policy
but are not required.
Example: The law may suggest
tnat teacher observation he
included in placement information

7. Test only the areas of
teacher concern.
Example: The teacher cannot
provide program to meet
all of a student's needs.
Therefore, records need to be
kept only on the training
program being provided.

8. Require a minimum of testing
and interpretation skill.
Example: An informal test can
oe aesigned by the person
using it and is therefore
within that person's skill
range of assessment techniques.

9. Are easily available.
Example: If the device is not
ava able, you can make one up.



Cup Chart (EOnt1nued)

Formal Devices Informal Devices

10. Are often expensive.
Example: Many formal devices
cost over $50 to purchase.

11. Lend themselves to .

administrative needs.
Example: Since formal devices
prowprovide general information, the
agency administrator can use the
data in relation to the average
student needs and therefore plan
a smooth continuum of services.

12. Are sample behaviors compared
to group norms.
Example: The purpose of stan-
dardization is for comparative
purposes either with the normal
population or with specialized
groups. The behaviors being
sampled may have little to do
with .the autual classroom
instruction.

10. Are usually expensive.
WM le: Most informal
devices use materials
at hand, Since they relate
directly to the instruc-
tional program.

11. Lend themselves to
classroom needs.
Exam le: The specificity
o nrormal devices relate
directly to instruction
which will be different for
every student.

12. Are samples of specific
individual behaviors.
Exam le: The items on an
n orma device should

always lend themselves to
sampling specific behaviors
actually being taught rather
than to making comparisons
to other populations.
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You have been bombarded with one

whole lot of information. Before

doing Problem III in the workbook,

review the rules, purposes, and

differences between informal assessment.

Remember, it isn't so difficult if you relate the information to

some real experiences.

JSE WORKBOOK- ANSWER PROBLEM 110

Mil YOGA ANSWER.S

Refer to rules for determining whether assessment

is formal or informal on page 1.13.

b. I Refer to explanation of infotmal assessment on page 1.16.

c. I Scores reported by a psychologist are formal but his

observations are informal.

d. I Refer to the rules for determining whether assessment

is formal or informal on page 1.13.

e. I Refer to rule 2 on the Cue Chart on page 1.17.

f. F or Refer to rule 6 on Cue Chart.
Both

g. I Refer to rule 1 on Cue Chart.

h. F Refer to explanation on formal assessment, page 1.16.

2. a. F Any statewide student needs system requires validity and

reliability. Although some informal assessment devices

have good validity and reliability, this is not required

as with formal assessment devices.
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2. b. Both A quality, individual prescriptive plan is based on all

available information about that student. Using a single

assessment device, whether formal or informal, cannot

provide enough data.

c. I The statement is taken directly from the Cue Chart.

d. Both In real situations a prospective student is sometimes

identified by trained observers and parents. However,

it is a very common event to have many students who

have learning problems identified through formal

screening tests provided by Public School assessment

teams.

e. F The clue here is "National." If a student placement is

made according to a National assessment tool, chances

are it is based on standardized information.

f. I Observations this specific must be made on an individual

basis. Formal devices may allude to areas of concern

but would become too cumbersome to include everything.

g. I Informal tests are usually shorter and cheaper. This is

simply because it is not necessary to pay for copyrights

and you can focus on only what you really want to know.

h. F If you missed this point, see Statement 1 of the Cue Chart.

1. I or The answer is probably "informal." But, if you chose to

Both
mark "Both" consider your answer correct. There are

many formal assessment devices that are easy to admin-

ister accurately with a little practice.

J. I or Most formal devices do not allow for observations under

Both
more than one or two different conditions. But, if you

said both it is all right.
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Reviewing the Cue Chart again, Mt. Teachless frowned. "How do I
know what information in Johnny's case study folder was determined by
formal or informal means?"

This usually is not difficult to determine, Ms. Teachless, once you

become familiar with certain formal tests. It becomes confusing when the

examiner reports scores from formalized tests but does hot indicate if the

directions were altered. When in doubt, ask the tester. There will be

further discussion of this point in Unit II.

You have just completed Unit I. Forming a good understanding of

student assessment concepts, which include both formal and informal pro-

cedures, is vital to your own feeling of success throughout this manual.

From new on the message will flow hot and heavy.

Before attempting Unit I assessment, review the following questions.

1. What is student assessment?

2. What are the differences between formal and informal assessment

techniques? Can you give examples?

3. When should you use formal or informal devices?

4. Can you tell what student data is provided by informal or formal

means? Can you use examples from a student you are familiar with?

USE WORKBOOK - ANSWER UNIT I ASSESSMENT
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Unit II: Use of Formal Assessment
to Evaluate a Student

Unit GOal

Individual will become knowledgeable in the use of formal assessment

devices.

Unit Ob ettiVes

1. Individual can explain in writing implications of the mental

retardation definition from the American Association on Mental

Deficiency's Nanual'On TerninOlOgi and 'Classification in Mental

Retardation.

2. Individual can list and.describe two formal assessment devices

that test intellectual functioning suitable for use with the

developmentally disabled.

3. Individual can list and describe three formal assessment devices

that measure adaptive behavior which are suitable for use with the

developmentally disabled.

4. Individual can describe the kind of information developed by the

use of five selected formal assessment devices.
.

5. Individual can define the following terms: SQ, IQ, MA, CA, PLA, SD.

Unit Content

Setting the Stage

Getting on Track

Tests to Measure Intellectual Functioning

Stop, Let's Do Some Reviewing

Tests to Measure Adaptive Behavior

Making the Point

Average Workttne

2 Hours 30 Minutes
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The emphasis of this manual is on the techniques of informal assessment.

The reason for this is that these techniques are constantly used as part

of daily instructional activities. Nevertheless, you will come into con-

tact with many formal test scores and should understand their significance

for planning. Remember, formal tests also are a very important part of the

assessment "bag of tricks."

The Administrator is about to discuss several formal assessment

devices. They have been selected because (1) they are applicable to many

different populations of exceptional individuals, and (2) most professionals

know about them. SW Ailcorteinfral- " al
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"Good afternoon," smiled the Administrator. "In conversation with
some of the teachers, I discovered you are familiar with the names of
many formal assessment tests but are pretty much in the dark when it
comes to knowing about the information they yield.

"There are several formal tests we use regularly and I will pro-
vide you with some information on each one. Most of the devices we
use help determine level of retardation. So let's review the defi-
nition of retardation accepted by the American Association on Mental
Deficiency."



The Administrator wrote:
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Ms. Teachless remarked, "I knew it! I knew it! I've always said

there is more to retardation than just IQ. For instance, Suzie has a
35 IQ but acts a lot smarter than Bill who has a 45 IQ."

"That's good thinking," remarked the Administrator, pointing to
the blackboard. "Let's review the definition again. It is important
to understand that retardation is more than imst a reduced level of
intellectual functioning."

(The following discussion is taken from the American Association on
Mental Deficiency's Manual on Terminology and Classification in Mental
Retardation, ed. Grossman, H.J., T973, pages IT - 14.)

"Mental retardation...denotes a level of behavioral performance without

reference to etiology....(it) is descriptive of current behavior and does(itl

not imply prognosis."

"Intellectual functioning may be assessed by one or more of the

standardized (formal) tests developed for that purpose."

"Significantly subaverage refers to performance which is two or more

standard deviations from the mean or average of the tests." On the

Stanford-Binet this is an IQ of 68 or less and on the Wechsler it is an

IQ of 70 or less.

"Adaptive behavior is defined as the effectiveness or degree with

which the individual meets the standards of personal independence and

social responsibility expected of his age and cultural group."

Developmental _period has an upper age limit of 18 years..."and serves

to distinguish mental retardation from other disorders of human behavior."

The Administrator continued, "I have drawn a diagram to help
explain exactly what the definition weans."

2.3
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Intellectual Functioning

Average Above Average
.

--

Mentally
Retarded

Other
Disability

Other
Disability

Other
Disability Normal

4
Bright

Other
Disability Bright Gifted

A

0

a air

In the chart, disability refers to the emotionally disturbed,

physically handicapped, multihandicapped, and most any other disability

that can reflect reduced scores in either Intellectual functioning or

adaptive behavior.

In order to determine when a primary disability is caused by a

reduced mental ability, ask yourself the following question.

Do the scores of formal tests denote significantly low scores

in both intellectual functioning and adaptive behaviors?

A. If the answer is yes) the individual is probably retarded

and the instructional plan should reflect the best known procedures

for working with this disability.

B. If the answer is No or Don't Know, the individual may have

some other disability.

Pursue the answer further if you answered No or Don't Know to the

question. Explore by using informal assessment techniques or by seeking

out other information in the case study folder.



For example:

A. If the disability seems to have a medical cause, the case

study folder should be your reference point. Beware such terms as

aphasia, dyslexia, motor dysfunction, minimal brain damage, perceptual

handicaps, mongoloid-like behavior; these are merely descriptive

medical categories. You would have to observe a child's behavior to

describe each term more specifically. Check for nnlltiple causes,

for they can change your individualized instructional plan.

B. The problem may stem from the environment. Some authorities

believe that a prolonged experience in an unstimulating emotional,

physical, or verbal environment may cause permanent reduced intellec-

tual functioning.

C. An individual may score low in one or both parts of the defi-

nition of mental retardation due to inadequate instructional oppor-

tunities but, with intensive training, test scores can change drastically

from one diagnostic category to another.

Whether your answer is Yes, No, or Don't Know, the pressing question

to ask is: "With all this knowledge, can I, as a teacher, help this individual

in my classroom or would he be better treated in another setting?" The

teacher should feel very comfortable in recommending a different placement

for a student. A necessary change is an important part of the individualized

plan concept. If recommendation for change in placement is needed, this

should not be taken as failure on the part of the teacher, rather he or

she should be pleased that this need can be determined.
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"Now that you've become aware of the definition and implications
of 'mental retardation' we can start examining some specific formal
assessment devices," commented the Administrator.

"The formal assessment devices are divided into two groups: one

measures 'general intellectual functioning'. and the other refers to

'adaptive behavior.'"
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The Administrator assured his staff, "When we nave completed our
review of the more common assessment devices used with the retarded,
you will be able to name several tests which measure general intel-
lectual functioning and adaptive behavior, describe them in detail,
and discuss their relative use for classroom planning. But, first,
there are some general terms you must know in order to understand

the scores on formal tests. They describe the different levels of

retardation and the 'equivelentlg ranges."

41)
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"Wait a minutel," exclaimed Ms. Teachless, "Everytime I see a
bunch of numbers, I get all shook up. Does this mean that IQ scores
are something like grades we used to get in school where 95 to 100
was an A, 90 to 95 a B, and so on?"

Not quite, Ms. Teachless. The math experts formulated the scores on

standardized IQ tests so the average is 100 and the normal range is about

90 - 100. Therefore, individual scores between 80 - 89 are slightly below

normal. People scoring 110 and higher are considered bright. Anyone

scoring over 140 is in the genius category.

But, remember these IQ scores relate only to intellectual functioning.

We must not overlook the scores of adaptive behavior since they are equally

as important in determining placement of an individual within a special

program.

The Administrator continued, "Another term used is 'standard
deviation,' the abbreviation is SD. Again the mathematicians have
taken a very complicated formula and provided a simple tool to
help us understand formal test scores.

"Standard deviction(s) is used to divide scores of a large
population into small meaningful groups.

"For instance, we know that people range in intelligence from
being very smart to being very dull. There are usually a lot of
people in the middle, and fewer people on the ends. The mathemati-
cians have divided this range of people into deviations starting with
the most common score (the mean or average) and calling it '0.' From
the mean or 0, they start counting in either direction such as one
standard deviation below the mean (-1 SD), or one standard deviation
above the mean (+1 SD), etc.

"Using this method of counting, we can now define mental retarda-
tion as being at "least two standard deviations below the average.

"This diagram should help. For those who have problems with
percentages, think that for every 100 people there are about 2 1/2
who are retarded."
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The Administrator questioned, "Now can anyone tell me how many
standard deviations a moderately or severely retarded individual is
away from the mean?"

as-

I

All the teachers smiled, looked at each other, and answered
together, "At least a mint': three standard deviations below the
mean!"

,Les 77oceel
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Three tests commonly used to measure intellectual functioning are:

1. Wechsler Tests of Intelligence

A. Wechsler Adult Intelligence Scale (WAIS)

B. Wechsler Intelligence Scale for children (WISC)

C. Wechsler Pre-school and Primary Scale of Intelligence (WPPSI)

2. Stanford-Binet Intelligence Scale

3. Slosson Intelligence Test

Other tests which are not discussed but have applicability are:

1. Columbia Mental Maturity Scale

2. Merrill-Palmer Scale

3. Leiter International Performance Scale

The Administrator began, "There are three common tests used to
measure intellectual functioning: tiN. Wechsler tests, Stanford-Binet,
and Slosson. Other devices are sometimes used when individuals have
certain handicaps.

"The Wechsler tests Lre probably the most popular devices used
for measuring intellectual functioning. Testers prefer them because
the scoring method provides excellent opportunities for additional
informal information about the individual.

"The Wechsler Adult Intelligence Scale, called the WAIS, was the
first to be developed and was designed to be used with individuals
from ages 16 to 74. The device can be administered to individuals with
a wide range of mental functioning. However, it loses much of its
effectiveness with the moderately and severely retarded because many
of the simplest questions are too difficult for them.

"The most important Wechsler test to know about is the Wechsler
Intelligence Scale for Children, the WISC. It is designed to measure
the intellectual functioning of children from ages 5 to 15. Lower
functioning individuals are included in the stendardization.
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"The third device is the Wechsler Pre-school and Primary Scale
of Intelligence, called the WPPSI, pronounced 'wipsee.' It is still
experimental and the effectiveness of the test is not yet determined.
These three devices are designed in a similar manner, thus we can
discuss the WISC in some detail and get a picture of the other two."

The Administrator wrote.

THE WISC IS DESIGNED TO MEASURE INTELLECTUAL FUNCTIONING OF
CHILDREN AGES 5 - 15.

IT MUST BE ADMINISTERED BY A PERSON SPECIALLY TRAINED ON THE
DEVICE AND IS GIVEN IN A ONE-TO-ONE SITUATION.

THE TEST REQUIRES APPROXIMATELY ONE HOUR TO ADMINISTER. HOWEVER,
THE SUBTESTS MAY BE GIVEN IN MORE THAN A SINGLE ADMINISTRATION IF THE
TESTER FEELS THE CHILD IS BECOMING BORED OR DISTRACTED.

011.014. ms. wa.M/11.

Ms. Doless asked, "Can the test be used for older individuals, if
we already know we can't get a meaningful score on the WAIS?"

"We can't do
going against the
standardized on 5
with anything and
base decisions.

that," quipped Ms. Teachless, "because we would be
rules of formal assessment. Since the test is
to 15 year-olds,the scores could not be compared
we wouldn't have very accurate data on which to
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The Administrator continued to write...

THE WISC PROVIDES THREE SCORES: Verbal IQ
Performance IQ
Full Scale IQ (a combination of
verbal and performance scores)

PERFORMANCE

Sut tests: PICTURE COMPLETION
PICTURE ARRANGEMENT
BLOCK DESIGN
OBJECT ASSEMBLY
CODING
MAZES (optional)

VERBAL

Subtests: INFORMATION
COMPREHENSION
ARITHMETIC
SIMILARITIES
VOCABULARY
DIGIT SPAN (optional)

2.11

Each subtest provides a raw score that is matched with an age graded

chart. The score obtained from this matching is called a scaled score and

ranges from 0 - 20. The average score for each subtext is 10. Therefore,

a score of 10 for every subtest would yield an IQ of exactly 100. For an

individual to be in the moderately to severely retarded range, the subtest

scores would average less than 5. A score of 5 each equals an IQ of 50.

Mr. Middle frowned, "But the subtests scores don't all have to be

the same. Can't a person have a score of 8 on 'Information' and a 2

on 'Comprehension?'"

"Absolutely," answered the Administrator. "Usually the subscores

do vary.
"Read this set of scores I have taken from one of our student

files."

FULL SCALE SCORE
VERBAL SCORE
PERFORMANCE SCORE

SUBTESTS SCALED SCORES

INFORMATION 2

:COMPREHENSION -11--

!ARITHMETIC
'SIMILARITIES T
I VOCABULARY -r

TOTAL -Er

38 IQ44 IQ
IQ

PERFORMANCE
PICTURE COMPLETION 3

PICTURE ARRANGEMENT 1
BLOCK DESIGN
OBJECT ASSEMBLYASSEMBLY -ir-

CODING'
TOTAL

"Now,

-Tr

"Now, can anyone tell me about the intellectual functioning of the

student?"
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...answered Ms. Doless.
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"I can say more," added Ms. Teachless. "The student is operating
in the severe range of retardation. He does better in the verbal area

than in the performance area. So, ifhe has a strong point, it must be
the verbal area.

"I think I can make some informal guesses. The student has a 7 on
'Vocabulary' and a 4 on 'Comprehension' which means he can understand a
lot. The 2 on 'Information' means that he doesn't have much general
knowledge. I also noted a 1 on 'Object Assembly' which may indicate a
short attention span. I think'he can benefit from a quality instructional
program like ours.

"Say! This set of scores looks familiar. I bet they belong to
Johnny Jones, my new student."

"You hit the nail on the head," smiled the Administrator proudly.
"I think you have done a fine job of looking at the scores. You

may be quite correct in your judgments. But, you will need to validate

your personal feelings with further informal testing.
"I haven't quite finished discussing the WISC so let's continue "

The subtests can offer clues to strengths and weaknesses; nonetheless,

the scaled scores should never be discussed as IQ'S. For example, in the

Coding subtest, the scaled score of 4 is not an IQ of 40.
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"To save time, read the short discussion on the Stanford-Binet,"

suggested the Administrator. "You can ask questions afterwards."



2.14

The paper began...

The Binet, first of all, is a device to measure general intellectual

functioning. It was developed by Binet in France and later translated

into English by Terman at Stanford University. The test is known as the

Stanford-Binet Intelligence Scale.

The Binet consists of subtests grouped by age according to the abilities

of normal individuals. Each set of grouped activities requires a variety

of verbal and motor responses.

The results are first reported in Mental Age (MA) and then translated

into an Intelligence Quotient (IQ).

A Definition:

Mental Age - A score, in years and

months, determined by how well an average

person performs at the same chronological age.

The device requires considerable examiner skill and should never be

administered by anyone who has not had specialized training. Administration

time varies from thirty minutes for young children to over an hour for adults.

Several researchers have attempted to use the Stanford-Binet as a

diagnostic tool to detect specific learning disabilities. To date, the

process is experimental and results are somewhat questionable. Therefore,

although the scale is an excellent test to estimate success in school

related activities, it offers very little information toward developing an

individualized instructional program.

One advantage for using this device over any of the Wechsler Scales

is that the instrument is more precise in evaluation of the very bright or

very dull.
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The Administrator continued, "Now we are ready to talk briefly
about one more individual test of general intellectual functioning.

"The Slosson Intelligence Test is used for screening children
and adults who may be retarded. It is popular because most pro-
fessionals can administer the test, score it, and interpret the
results in about twenty minutes.

"One should remember that the Slosson should be used only for
screening purposes. The results should be validated by the more
comprehensive Stanford-Binet or Wechsler.

"The device yields an IQ and MA. These scores are interpreted in
the same manner as any other IQ test."
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"Can we review some of this?" cried Ms. Teachless. "I'm getting
lost."

grliare
Titer

"Certainly," assured the Administrator. "We have been moving
fast. First, let's review some of the important facts and then see if
you can put it all to use.

"Remember, these devices are used to measure only the 'intellectual
functioning' portion of the mental retardation definition," cautioned
the Administrator.
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Time to check your knowledge concerning the uses of formal assessment

devices.

IUSE WORKBOOK- ANSWER PROBLEM IVI>

LCK YO4It ANEICI

Part A

Any three of the following are acceptable. However, you may have

listed some others. These should be authenticated by the instructor. If

by some chance you listed the Peabody Picture Vocabulary Test (PPVT), you

should read the discussion in Supplement A describing the PPVT IQ as a

Receptive Language Score rather than an Intelligence Score.

Wechsler (listed by itself or as Columbia
separate tests)

WAIS Merrill-Palmer

WISC Leiter

WPPSI Raven's

Binet Cattell (any one of them)

Slosson

Part B

If you missed an answer, review the material in this manual and

Supplement A.

5 1. Read discussion of Slosson.

4 2. Read discussions of Binet and WAIS.

1 or ,4 3. Either answer is acceptable. Read information about the

Binet and WISC.



1 or 4 4.

3 5.

7 6.

Part C.

T 1.

F 2.

T 3.

T 4.

T 5.

T 6.

2.20

Either answer is acceptable. Read discussion of the

WISC and Binet in Supplement A. Both are excellent

measures of IQ and yield about the same results.

However, for the most precise comparisons, the same

test should always be used for retesting.

Read manual for discussions of WPPSI.

An IQ test does not determine degrees of handicap;

this is a measure of adaptive behavior. Sometimes

an experienced examiner can detect certain difficulties,

but this is definitely not the purpose of an IQ device.

See Chart 1.

Reread definition of mental retardation.

They are the most commonly used devices and have the greatest

amount of material written regarding interpretation of results.

See discussions of Binet in manual and Supplement A.

See discussions of Binet in manual and Supplement A.

See Chart 1 and diagram on distributions of intelligence

categories.
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Adaptive behavior is the level of effectiveness or degree of indeperidence

and social responsibility demonstrated by an individual at a given point in

time. Expectancies vary according to age, sex, and cultural group.

Assessment instruments are necessary to determine the total picture of

an individual's adaptive behavior. Some of the more common devices are:

Peabody Picture Vocabulary Test (PPVT)

Vineland Social Maturity Scale (Vineland)

Denver Developmental Screening Test (DDST)

Illinois Test of Psycholinguistic Abilities (ITPA)

Adaptive Behavior Scale (ABS)

The Administrator has just begun to talk about adaptive behavior...
"There are so many devices used to measure adaptive behavior, we

would never have time enough to review them all. Some measure only
specific areas. Others attempt to look at the entire range of adaptive
behaviors."

The Administrator wrote the following on the chalkboard:

SOME DOWCE9 THAT A4SA5ZINE
GENERA L ADAPT/VS 13SNAWOR

ADAPrws BeIMP/Ole .5eALE (ABS)
TRAINABLE MENTAZIP RETARDS°
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SALTY/AZAR scAtes QF APAPnes

Berl/Mem&
atrAIPOlt 7),VOLOPME4JTAZ 5re$6rAv(-rosr evils r)
PRocREss Ass&WSAfrvT &Mom ox

viveAoPeitirs ="ote 71/4"AleivrAAYAWTARDcip (AC)
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"These devices assess the total range of adaptive behavior. Since
they are very similar to each other, we shall only discuss on, of them,
the Adaptive Behavior Scale.

"The Adaptive Behavior Scale, commonly called the ABS Is important
because it has been adopted by the American Association on Mental
Deficiency in order to measure the second part of the'mental 'retarda-
tion definition.

The Scale assesses twenty-four behavioral areas called 'domains.'
This handout explains them. Read it carefully."

ABS Domains Measure

Part I Daily Living Behaviors (10 Domains with 23 Subdomains)

I. Independent Functioning

A. Eating
B. Toilet Use
C. Cleanliness
D. Appearance

II. Physical Development

A. Sensory Motor

III. Economic Activity

A. Money Handling
and Budgeting

iv. Language Development

A. Speaking and Writing
B. Comprehension

V. Number and Time Concepts

VI. Occupation-Domestic

A. Cleaning
B. Kitchen Duties

VII. Occupation-General

VIII. Self-Direction

A. Sluggish In Movement
B. Initiative
C. Persistence

IX. Responsibilities

X. Socialization

E. Care of Clothing
F. Dressing and Undressing
G. Locomotion
H. General Independent

Functioning

B. Motor Development

B. Shopping Skills

C. General Language
Development

C. General Occupation-
Domestic

D. Planning and
Organization

E. Self-Direction (General)



Part II Maladaptive Behaviors (14 Domains)

I. Violent and Destructive Behavior

II. Antisocial Behavior

III. Rebellious Behavior

IV. Untrustworthy Behavior

V. Withdrawal

VI. Stereotyped Behavior and Odd Mannerisms

VII. Irappropriate Interpersonal Manners

VIII. Inappropriate Vocal Habits

IX. Unacceptable or Eccentric Habits

X. Self-abusive Behavior

XI. Hyperactive Tendencies

XII. Sexually Aberrant Behavior

XIII. Psychological Disturbances

XIV. Use of Medications

Ms. Doless remarked, "I suppose this is another test that has to
be given by those bigwig psychologists or social workers."

"Not at all," responded the Administrator. "The test can be
given by anyone who can report an individual's daily behaviors whether
it be pSychologists, teachers, nurse', social workers, day-care
instructors, or attendants and technicians in the instructional
setting.

"Often a teacher or another evaluator cannot answer all the
questions, so a parent is askec to supply the information. If you
know the individual very well, the ABS-usually takes about forty-five
Minutes to complete and score."
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Ms. Teachless looked puzzled, "I've seen the ABS, and it really
seems to get down to actual classroom instruction. But you said that
formal assessment only provides general information about student
needs while informal assessment is used to determine exact program
plans.

Ms. Teachless argued further. "OK, but why can't I just
use the domain titles for my terminal objectives and the subdomains
as subobjectives? It would certainly make my work easier."

The Administrator explained, "It's true the ABS tells us a lot
about the student, but you would have too many large gaps in your
program if you did this. Besides, the domains have no criterion or
conditions listed. You still would have to individualize these for
each student. And, the statements under each domain have the same
weaknesses.

"Maybe this illustration can explain."

Part I (taken from the Adaptive Behavior Scale)

I. Independent Functioning

15. Dressing (check only one)

05 Completely dresses self

04 Completely dresses self with verbal prompting only

03 Dresses self by pulling or putting on all clothes with
prompting and by (zipping, buttoning, snapping) them with
help

N2 Dresses self with help in pulling or putting on most
clothes and fastening them

01 Cooperates when dressed by extending arms, or legs

130 Must be dressed completely

"The example gives you a broad notion of a need for training in
dressing. However, it leaves many questions unanswered which relate
directly to method of instruction, exact skill level of the child, etc.
To utilize the ABS scores, the next step is to devise an informal
assessment test to determine the exact dressing skills of the child
and develop instructional plans. We will talk about this later because
there is still more to discuss about the ABS and other adaptive behavior
devices before going into informal assessment procedures.

"There are two ways the scores are reported. First, there is a
set of raw scores. These are the actual points given each test item.
Second, there are decile scores which are used to compare a single
individual with other individuals of the same age and sex.
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The profile indicates the individual's raw scores of 8, 18, 3, 40, 12,

2, 6, 20, and 5. We use these raw scores to compare the student with himself

at different times. A score change of 6 points in one domain may not mean the

same as a 6 point change in another domain. The developers of the ABS recog-

nized this concern and weighted the raw scores in a special way to use them

for comparisons. They decided to group the scores into deciles. The decile

score is seldom a whole number which means the score usually is reported as a

fraction such as 6.5 or 8.3. The score reported is never more than 10. If a

person scores at the seventh decile, it means that for every person in that

age group or special population, three score higher and seven score lower.

The fifth decile is the average score on this scale.

To test your understanding of the Administrator's explanation, take a

piece of scrap paper and figure an approximate decile score for each domain .rin

the example. Then check the three greatest areas of concern which need further

investigation. (Finish the exercise before checking your answers.)

Approximate 3 Areas of
Decile Fraction Greatest Need

Independent Skills 5.3

Physical Development 6.5

Economic Activity 3.8 X

Language Development 9.9

Number and Time Concept 7.8

Occupation-Domestic 6.0

Occupation-General 4.3 X

Self-Direction 6.0

Responsibility 3.0 X

Socialization 9.0

If you listed independent skills as 5.2 or 5.5 instead of 5.3 you were

close enough for good judgment.
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"Why do we use all the other assessment devices in the student

case study folder if the ABS meets the second part of the mental retar-
dation definition?" asked Ms. Teachless.

The Administrator smiled knowingly, "Remember the ABS is a general
test of adaptive behavior. Sometimes we want to examine specific adap-
tive areas. There are many very fine devices designed to do exactly
that. This list includes a few of the more commonly used assessment
devices. We shall discuss two of them, the ITPA and the PPVT."
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The Administrator suggested, "Read this article on the ITPA. Then
we will discuss any questions you may have."

Illinois Test of Psycholinguistic Abilities (ITPA)

The ITPA is an assessment device designed to determine level of language
functioning. Many experts consider the ITPA one of the better diagnostic
tests for this area of adaptive behavior.

The instrument consists of twelve subtests and can be administered in
forty-five to sixty minutes depending on the subject and the skill of the
tester. Because of the many complicated procedures, the ITPA should be
given only by a trained examiner.

The results are recorded in age and months, as a psycholinguistic
or language age (PLA), and in scaled scores (SS). The average scaled
score of each subtest is 36 with a standard deviation of six. Although
the standard deviation is six, a departure of 10 points above or below
26 must be shown before it is considered significant enough for special-
ized instruction. For example, if an individual has a score of 26 on
the Verbal Expression Subtest, a significant weakness in that area would
be noted and special activities should be planned to develop expressive skills.

The ITPA is more useful in comparing antra (within child) differences
than interchild (between child) differences. Let us say that a child has a
mean scaled score on the total test of 25. If the individual subtest scores
do not vary more than 10 points from the mean of 25, we would report that the
child has a general weakness in language functioning but no specific areas
of significant strength or weakness. This is what we mean by intrachild
differences.

Standardization has -een done on an average population between ages
2 1/2 to 10 years. Although this is true, it is appropriate to administer
the test to retardates older than ten. However, this alteration and any
other alteration in the test procedures, no matter how slight, must be
reported in the results and would be considered informal assessment infor-
mation.

The twelve subtests measure three dimensions of language functioning.

Dimension 1: Channels of Communication

The ITPA measures the auditory-vocal and visual-motor channels of
communication. These subtests measure inputs of language through the
auditory and visual senses and outputs through the vocal and motor channels.

Dimension 2: Psycholinguistic Process

The test measures three psycholinguistic processes: the receptive, tne
organizing, and the expressive. The receptive process is the ability to rec-
ognize and/or understand what is heard; the organizing process is the ability
to manipulate language symbols and ideas internally; and the expressive
process is the ability to express ideas verbally or through gestures.
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Dimension 3: Levels of Organization

Two levels of organization, the automatic and the representational,
are assessed. The automatic level is largely involuntary and involves
the formation of language habits such as blending sounds into words and
sequencing words into sentences. At this level, the child may or may not
attach meaning to language symbols. The representational level is more
complex and highly organized than the automatic level. At this stage of
functioning, the child attaches meaning or significance to the auditory
or visual symbols and uses them in a meaningful way.
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The Administrator asked, "Are there any questions?"

"You're not going to get away that easy. If we are .expected to

understand the test, you better give us some examples of what to know,"
retorted Ms. Doless.

"OK, but, let me remind you to look at the scaled scores which
show the intrachild differences. These are the most appropriate scores
to use when formulating an instructional plan.

"Now let's look at a sample ITPA profile."
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"What can you tell by looking at this profile?" asked the

Administrator.

Mr. Middle commented. "Well, I know the individual's chrono-

logical age (CA) is seven years and six months. He has a mental

age (MA) of about three years and seven or eight months. And his

language development (PLA) is at three years and four months. The

scaled score for each subtest, as well as the PLA, tells me that the

child is in very bad shape in terms of his language functioning

except in his ability to express his needs verbally.

"So, where would I start planning a program for him since he is

so low in everything?"

"That's easy," said Ms. Teachless. "First, I look at the indi-

vidual's Scaled scores to see which ones are significantly higher or

lower than his average for the entire test. Then I look at the MA to

find out the child's current ability level. Any scores lower than

the MA indicate primary need areas. If the student doesn't have any

hearing or vision problems, these areas should show improvement with

appropriate instruction."

The Administrator smiled broadly, "Excellent! That is exactly

how this assessment information should be used.

"Both of you followed the definition of student assessment

exactly. First, you examined the individual data and then combined

it with other knowledge. In this instance, the other knowledge is

the inuividual's MA."
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The second formal assessment device chosen by the Administrator is the

Peabody Picture Vocabulary Test (PPVT). The PPVT is an easy, quick test to

administer but the resultant scores are often misinterpreted.

Let's listen in on the discussion...

The Administrator is talking, "I want you all to become familiar
with the PPVT. It has been chosen because it can be given by most
professionals with a little practice, can be administered in about
fifteen to twenty minutes, and is easy to score.

"The test is designed for use with children from the ages of 2 1/2
to 18. However, there is some question regarding reliability when used
with minority cultures and the more severely retarded.

"Results are reported as an IQ score describing the individual's
ability to use receptive language. This receptive language level is
the degree to which a person understands visual and verbal information.

"Administration is done by showing an individual a series of
pages, each containing a set of four pictures, and instructing the
child to indicate which picture corresponds to a specified spoken word,
as 'show me' name of the object or action represented by one of the
pictures.

"The average IQ is from 90 to 109 with very slow learners scoring
below 75 IQ. The range in standard deviations is similar to those
de_cribed in the intellectual functioning portion of our discussion.

"Are there any questions?"

"Just one," asked Ms. Teacnless. "The test measures receptive
language just like the ITPA, but the ITPA tells us so much more. So,
why should we use this test?"

Ms. Teachless asked an excellent question. And, these answers are the

ones most often given:

The test takes only a short time 'to administer.

The test can be given and scored with very little practice.

The test gives a quick measure of receptive language.

The test is inexpensive.

The test is used to validate other tests.
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The test has been used often In the past and has two forms which

can be used for pre- and posttest comparisons.

As you see, many of the reasons are not very scientific nor do they

fulfill specific student needs.

"There has always been a question of which formal devices should

be used to assess a student," continued the Administrator, "In the

case of why have both an ITPA and a PPVT on the same students, may

immediate thoughts are, maybe there shouldn't be. It is true that

the ITPA does, in fact, measure receptive language and is more specific

than the PPVT.
"It is this sort of thinking you should become practiced in doing.

That is why I have been introdUcing you to some formal devices.

"Remember, formal assessment information never offers a complete

picture of a student, and scores rarely provide rigid, little changing

data. If you remember these two points, you will be well on your way

to becoming an effective user of formal information."

o READ SiMnie.911

IIINMAI

. -

Be sure to read the information in Supplement A before attempting the

next exercise. For those seeking additional information on these and other

specific devices, you will want to check with a professional library. Also,

if your instructional setting uses other texts, ask to review them.

IT ISN'T WHAT YOU DON'T KNOW THAT HURTS YOU. WHAT HURTS IS

WHAT YOU KNOW BUT AIN'T TRUE. Will Rogers

Now let's see what you know.

1.15E WORKBOOK - ANSWER PROBLEM VD>
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SCR YOUR MOWERS

Part A

Any one of the following are acceptable answers. Any other tests

listed should be approved by your instructor or a qualified professional.

1. Adaptive Behavior Scale (ABS)

Trainable Mentally Retarded Profile (TMR Profile)

Balthazar Scales of Adaptive Behavior

Denver Developmental Screening Test (DDST)

2. Illinois Test of Psycholinguistic Abilities (ITPA)

Peabody Picture Vocabulary Test (PPVT)

3. The Purdue Perceptual-Motor Survey

Frostig Developmental Test of Visual Perception (Frostig)

Bender Visual Motor Gestalt Test (Bender-Gestalt)

Occupational Therapists or Physical Therapists Report of Motor
and Perceptual Development

Motor Portion of DDST

4. Vineland Social Maturity Scale (Vineland)

Children's Apperception Test (CAT)

Draw-A-Person," Draw-Your-Family, House-Tree-Person

ABS, Maladaptive Section



Part B

False 1.

True 2.

False 3.

True 4.

False 5.

False 6.

False 7.

False 8.

False 9.

True 10.

2.35

The PPVT IQ measures receptive language.

The Binet IQ measures general intelligence.

Any formal test should accomplish this end.

These devices identify and sometimes suggest limitations of

the individual, but usually are not specific enough to describe

exact prescriptions for program planning.

The two parts of the ABS are designed to provide exactly this

information.

The average scaled score of the ITPA is 36. Therefore, if a

person averages a scaled score of 36 on the ITPA, it means he

is doing whet is expected of a normal person of the same age.

If the statement were true, we would not need a definition

that contains information on both intellectual functioning

and adaptive behavior.

One cannot make assumptions about the total person on a partial

listing of strengths and weaknesses. That is the purpose of a

definition which includes both adaptive functioning (such as

language) and intellectual ability.

SQ is a Social Quotient: IQ is an Intellectual Quotient.

They are related to each other to some degree but supply

very different kinds of data.

Many of the tests discussed in this unit are very simple to

manage and score. The ABS and PPVT are two such devices.

It is important to see a total picture of an individual.

A set of tests which measures a wide range of adaptive

behavior helps to narrow the areas of student concern.
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The clues these devices provide can save a teacher considerable

time in determining what further assessment (formal or informal)

is necessary.

This exercise should have been easy. Most mistakes are probably due

to not reading the material in Supplement A.
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Before closing the discussion on formal assessment, three additional

points should be stressed.

First, the most important reason for using a particulai assessment

device is because it provides useable data about a student or group of

students in a specific area of concern. This is easier to determine when

you already have goals and objectives written for your program.

Second, caution must be exercised in the use of some assessment devices

suggesting that another test may be more suitable. For instance it is

common to see scores reported in the student folder which may have little

meaning because the test is rarely used by anyone. These tests should be

avoided unless there is ample opportunity to learn about them.

Third, a particular device, adequate in the past, may no longer be

of value. However, its use is continued because of program policy and its

past relevance in providing useful student information. If this is the

case, a more appropriate test should be substituted.
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Our discussion of formal assessment devices is over. However, the

subject area has only been scratched. It is now up to you'ito develop

further expertise.

If any tests are available, try them out on a friend or one qi your

students. Remember such scores should not become an official part of the

student case study file. Practicing with the test is one of the best

ways to gain a better understanding of its usefulness.

Before attempting the Unit Assessment, review the objectives on

page 2.1. Then reread Unit II, your workbook exercises, and Supplement A.

'USE WORKBOOK- ANSWER UNIT II ASSESSMENT)
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Unit III: Pinpointing and Tracking with
Informal Assessment Procedures

Unit Goal

Individual will be able to use informal assessment techniques.

Unit Ob ectives

1. Individual, given student data, can pinpoint the specific level of

student ability in a single skill area.

2. Individual, given student data, can determine if that student's

entry level behaviors are adequate to begin learning a pinpointed

skill.

3. Individual, given student data, can pinpoint a skill deficiency in

one or more of the following domains: mental, physical, and social

adjustment.

4. Individual, using student data, can determine the relative strengths

of that student's sensory input modalities.

5. Individual, using student data, can develop a listing of effective

reinforcers.

6. Individual, given student data, can determine that student's

learning style.

Unit Content

Look Before Leaping

Task Analysis Task Analysis Task Analysis

How Does It Look Altogether?

Review of Domains

Vot Ist Learnink Modalities?

Students Have Different Learning Styles.

Determining the Best Reinforcers.

Averse Workti

2 Hours
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This unit depends on your skill in writing learner goa]s and objectives.

If you lack confidence in your skill, review texts on goal and objective

writing. (Goalouide by Padzensky and Gibson is an excellent reference.)

The following review summarizes some of the major points of goal and

objective writing you will need to know.

Review of .earner Goal

Definition: A goal is a broad general statement of program intent.

EXAMPLES:

Good: Learner demonstrates ability to use numbers.

Poor: Learner can count to ten (goal is too narrow).

Poor: Teacher will provide adequate opportunity for student

to learn number use (statement is a teacher goal, not a

student goal).

Review of Learner ObJective

Definition: A learner objective is the description of a learning

outcome which includes an observable behavior, a criterion,

and the conditions of performance.

Sometimes the criterion and conditions of performance are difficult to

determine. For example, "Without assistance" may be either the condition,

criterion, or both.
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Sometimes the criterion and conditions are not specified; they are

implied. The reader then understands the criterion to mean 100 percent of

the time, and the conditions to be easily inferred by all readers. The

condition in the statement, "Learner will walk upstairs independently,"

is easily understood by all readers. It is hardly necessary to say,

"Given a set of stairs."

EXAMPLES:

Good: On request without teacher (the condition) learner verbally

rote counts to ten (the behavior) without error during

three consecutive trials (the criterion).

Poor: Learner verbally counts to ten 60 percent of the time.

(Conditions are poorly phrased since the statement does

not denote whether the learner uses objects, numbers, or

other forms of assistance.)

(Criterion does not signify if 60 percent means three

out of five times, six out of ten times, etc.)

Keep in mind the purposes of objectives.

1. Objectives benefit the student because they provide a base for

evaluation of individual learning.

2. Objectives benefit the instructor because they provide a base

for evaluation of instructional effectiveness.

3. Objectives inform other professionals what specifically is to be

learned, thus, providing continuity to a learner's program.

Review of Terminal and Subobiectives,

All objectives can be considered as a terminal or subobjective. The

terminal objective is the end behavior the student is expected to obtain. The

steps taken to learn that behavior, a little bit at a time, are the silt,-

objectives of the terminal objective.
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This is how it works. The writing of subobjectives under a terminal

objective is called task analysis. And the complete set of all objectives

needed to learn a specific skill is called a task analyzed program.

Task analysis is a very important part of informal assessment. It

not only becomes your instructional plan, but also becomes your evaluation

device.

The following equations should help you see why going from using

learner objectives for designing programs to using the same objectives

for assessing student skills is a very simple process.

Terminal Objectives = Desired Level of Skill Development

Subobjectives = All the Steps It Takes to Learn the Skill

Terminal Plus
Subobjectives = Task Analysis

The Administrator is showing the teachers an example. Let's drop in

on them.

"Here is an item from the ABS dealing with number skills."

V. Numbers and Time
41. Numbers (check only ONE)

05 Does simple addition and subtraction
1104 Counts ten or more objects
113 Mechanically counts to ten
C32 Counts two objects by saying, "one...two"
D1 Discriminates between "one" and "many" or "a lot"
cul Has no understanding of numbers reproduced from

Adaptive Behavior Scale
.. IOW Emma,. ,....a. . . - . a.m S

"The ABS as a formal assessment device indicates an area of
general weakness. Now I want to show you a task analyzed program
based on this information. We want to move the student from
mechanically counting to ten to counting ten objects."
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he of owing program as been mod fi a rom Curr cu um umu a ve

Progress Report for Teachers of the Trainable Mentally Retardid. Corvallis

School -District 509 J, Cnon, 1971.)

Terminal Objective: Individual, given 10 objects, upon verbal command
only, "Give me things," indicates the correct

number of requests Y objects for all numbers
presented at random from one to 10 in three
consecutive trials.

Materials: Any 10 similar objects such as blocks, pencils,
chips, etc.

Method: Teacher begins with the exact number of objects
required by the particular subobjective and adds
one more at a time until a maximum of ten objects

are used

Criterion: Individual can perform the required task without
error in three consecutive trials before beginning

the tobjective.

Subobjectives:
1. Individual, given 10 objects, on command, "Give me one thing,"

can indicate one object.
2. Individual, given 10 objects, on command, "Give me two things,"

can indicate two objects.
3. Individual, given 10 objects, on the random command, "Give me

one thing, give me two things," can indicate the appropriate

number of objects.
4. Say, "Give me three objects.
5. Say in random ia6, "Give me one, two, three things."

6. Say, "Give me four objects."
7. Say in random FN "Give me one, two, three, four, five things."

8. Say, "Give me five things."

9. Say in random order, "Give me one, two, three, four, five things."

10. Say, "Give me six things."
11. Say, "Give me one, two, three, four, five, six, things."

12. Say, "Give me seven-Win-67-
13. Say, "Give me one, two, three, four, five, six, seven things."

14. Say, "Give me eliht-Winirr-
15. Say, "Give me one, two, three, four, five, six, seven, eight things."

16. Say, "Give me Wie
17. Say, "Give me one, two, three, four, five, six, seven, eight, nine

things.

18. Say, "Give me ten things."

19. Terminal Objective. Say, "Give me one, two, three, four, five, six,

seven, eight, nine, ten things.

Entry Level Skills

It is entirely possible the student is ready to begin learning a skill.

But, we don't know that for sure.

One of the major problems in selecting a program within your instructional

plan is deciding whether the student is ready. We are not talking about setting

learning nr4Aritips.hut omtarminini * sat f ow-a-grugegeft ek4114 nob,A4 heffIret
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efficient learning can take place. These are called entry level skills.

Definition

ENTRY LEVEL SKILLS are all those behaviors a student must know

before efficient learning can take place, and are acquired by the

student prior to beginning the task analyzed program.

In order to learn the skill specified in the task analyzed example, the

student must first be able to accomplish several other skills. One such

entry level skill is being able to mechanically count to 10 which has already

been determined by the sequence of tasks from the ABS on page 3.4.

Many skills necessary for s'mdent development have common beginning

behaviors. It would be foolish to train for them each time you decide to

teach a new skill. Some of these are: following directions, being able to

model the teacher, holding an object, pointing to something, and matching

by rote memory. For more complicated tasks, the terminal skill of one pro-

gram becomes a required entry level skill of another.

The Administrator continued, "Look back at the counting program.
Can any of you name one entry level skill?"

"Well, the student must be able to rote count from one to ten,"
popped up Mr. Middle. "And, according to the ABS score, the child
already has developed this skill."

"Good thinking, Mr. Middle!" replied the Administrator. "Now see
if you can determine at least two more entry level skills."

This is a good opportunity to test your understanding of entry level

skills. By doing the exercise you will begin to see how really simple this

concept is to understand.

'USE WORKBOOK- DO PROBLEM VI,:>
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If you listed less than three entry level skills, you are being lazy.

So go back and complete the exercise before reading further.

The following list has been compiled from several sources. Often, the

entry level skills are terminal objectives used in learning previous skills.

If you have listed other entry level skills and believe they are necessary,

show them to your instructor for final approval.

The skills do not need to be written in any special order.

1. Student can place a group of up to 10 objects in one-to-one

correspondence with another group of objects.

2. Given a group of 10 objects, learner stops rote counting on any

requested number from 1 to 10.

3. Given two dissimilar groups of up to 10 objects, the learner can

determine if the groups are equal or unequal.

4. Individual can rote count to 10 while pointing to one object at a

time in a line of 10 objects.

5. Individual is physically capable of designating one item of a group.

6. Individual can hear verbal directions.

7. Individual can rote count to 10 and touch objects simultaneously.

8. Individual can rote count to 10 with a one-second interruption

without having to restart the count.
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"But how does this all fit together as part of assessment?"
Ms. Doless moaned. "This is too complicated for my weak mind."

"Not for me," smiled Ms. Teachless. "Let me explain. "Once
there is a complete set of task analyzed objectives plus some entry
level skills, we should have a very nice program which can be used
for informal assessment as well as for instruction.

"For example, we can now assess the students who are having
problems counting objects and see where they are. Then we can put
each one on his own step and provide for individualized instruction
in that skill area."

Right on, Ms. Teachless! This is exactly how it should work. The

following format has been designed to assess a student's skill level in

counting objects from one to ten. The subobiectives (01-18) and terminal

objective (019) are the same as those on page 3.5.



Goal: Learner Can Use Numbers in a Meaningful Way.

Terminal ObJective:

Individual, given 10 objects, upon verbal command only, "Give me

things," indicates the correct number of requested objects for all numbers

presented at random from 1 to 10 in three consecutive trials.

Materials: Any 10 similar objects such as blocks, pencils, chips, etc.

(Check if student can accomplish, give a "0" if he cannot)

1

Trials

2 3

Program

19

18

17

16

15

14

13

12

11

10

Objective Trials Program Objective

Terminal Objective 1 2 3 8

7

6

5

4

3
.11=21111

2

1

Entry Level Skills
(Developmental Order of Entry Level
Skills Is Not Necessary)

... ...

9
1OMMIMM1

2

3
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You may have noticed that each program objective and each entry level

skill has spaces for three trials. This is done because of the reouired number of

trials to criterion for the terminal objective. If the criterion in the terminal

objective is two or possibly one-out-of-two, then only two spaces need to be

supplied. The number of trials to criterion can vary according to the student,

the specific skill level desired, or your agency demands.

Whatever the number of trials you select for a program, be sure you

are consistent. Your data always will be easier to report and you can be

more certain of student success. This point will be discussed in Unit VI

in the section "Now What? Johnny Still Isn't Learning."

Before continuing, let's review task analysis techniques.

Task analysis techniques are used to determine the exact level of skill

development.

Included in these techniques are:

1. Writing terminal objectives which describe desired end behaviors;

2. Breaking terminal objectives into subobjectives which describe

skills leading to end behaviors;

3. Listing all the entry level skills a student needs before learning

can take place; and

4.' Measuring the level of student skill by.matching the list of tasks

with the student's entry level skills to determine exactly where to

begin instruction.



Now back to the Administrator and teachers.

3.11

'Wait a minute!" exclaimed Ms. Teachless. "I have a feeling the
three domains of human behavior, mental skills, physical skills, and
social adjustment skills, are part of informal assessment."

Ms. Teachless is on to something new.

"Good thinking, Ms. Teachless," said the Administrator: "You

are talking about domain analysis, another informal assessment technique.
Domain analysis helps us determine if a needed skill is in the mental,
physical, or social adjustment domain."

Now let's stop for a short review of the domains which were presented

in an earlier training manual of this series.
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The three domains have been detailed by Bloom in Taxonaftvof,

Educational Objectives owhich is an excellent resource. A second resource,

Goalguide, Padzensky and Gibson, offers considerable discussion and illus-

tration in the use of domains in program planning for the handicapped.

This short review serves only as a reminder of definitions used in

Goalquide.

Domains Provide

A system to examine curriculum balance in physical, mental, and

social adjustment skill areas.

Mental Skills include those behaviors necessary to acquire and use knowledge

effectively. This skill domain includes what a student should know,

comprehend, or understand in the areas of self-management, communication,

employment, and recreation-leisure time behaviors.

Physical Skills include those motor behaviors required for an individual

to function in his environment. Objectives in this domain are concerned

with body movements or manipulation of a tool or object.

Social Adjustment =t111 include those personal and interpersonal behaviors

necessary to function appropriately within the norms of society. This

domain emphasizes feelings and emotions and objectives dealing with

behaviors such as talking out and nonwillingness to interact with the

group.

Meanwhile Ms. Doless is frowning at the Administrator.

"I don't see why we have to know that."

"Let me show you some examples," began the Administrator, passing
around some mimeographed sheets. "These sheets contain three examples
of the counting program we've been discussing. Each example is the
profile of a different child."
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Example I

Goal: Learner can use numbers in a meaningful way.

Terminal Objective: Individual, given 10 objects, upon verbal command only,

"Give me things," indicates the correct number of

requested objects for all numbers presented at random

from 1 to 10 in three consecutive trials.

Materials: Any 10 similar objects such as blocks, chips, etc.

Check Off If Accomplished

Trials Trials

1 2 3 1 2 3

0 0 0 19 Terminal Objective 9
(Test for This

MOEN= =MEM

18 Item First) =NM. 8
41111MIM MANN/

17 7
ONO= =1=M11

16 6

15 5

14 4

13 0 d 0 3

12 0 0 2
11111111

111.110

10
11111111, 4111=11M11 1111

Entry Level Skills

1/ Sof 1. Can rote count to ten.

40/ /A, 2. Can hear directions.

4,/ be° 3. Can physically indicate a single object.
4MIIMM MIMI=

Y 4. Can match a group of up to 10 objects from a pile

of other objects.

doe' e 5. Can attend to a task for 10 minutes
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Example 2

Goal: Learner can use numbers in a meaningful way.

Terminal Objective: Individual, given 10 objects, upon verbal command only,

"Give me things," indicates the correct number of

requested objects for all numbers presented at random

from 1 to 10 in three consecutive trials.

Liaterials: Any 10 similar objects such as blocks, chips, etc.

Check Off If Accomplished

Trials Trials

1 2 3 1 2 3

C2 0 0 19 Terminal Objective
(Test for This

MEWED

18 Item First) 8MIMEO MIMEO MUM/

17 7SIMINN *MINIM MINIM =MEM

16 6IMMO I11 M11I fINIMMO 1110

15 5.MI=1

14 4MIMEO MIID MINIMA =NNW MOM

13 3

12 OS) 0 2MIMEO

11 0 0 0 11ID

10
G OMM. OEMS

I=NIM 111111111111M 121111

I/

0 00
O Q 0

1-1

Ertry Level Skills

1. Can rote count.to ten.

2. Can hear directions.

3, Can physically indicate a single object.

4. Can match a group of up to 10 objects from a pile

of other objects.

5. Can attend to a task for 10 minutes.
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Example 3

Goal: Learner can use numbers in a meaningful way.

Terminal Objective: Individual, given 10 objects, upon verbal command only,

"Give me things," indicates the correct number of

requested objects for all numbers presented at random

from 1 to 10 in three consecutive trials.

Materials: Any 10 similar objects such as blocks, chips, etc.

Check Off If Accomplished

Trials Trials

1 2 3 1 2 3

0 0 0 19 Terminal Objective
.1I=11 MM 9

(Test for This
18 Item First) 8

17 0 0 0 7!MD

16 0 0 0 6
11111

15 OVO 5
dIMME.

14 I/ 0 0 4

13 I/ Cs 0 3

12 0 0 1/ 2

11 0 V d/ 1

10

Entry Level Skills

4/ 0 le 1. Can rote count to ten.

V be 2. Can hear directions.

Pe V 0 3. Can physically indicate a single object.

fr° 4. Can match a group of up to 1U objects from a pile

of other objects.

47 v 0 5. Can attend to a task for 10 minutes.
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"Wall, if the student cannot do one of the skills. I would begin
the program at that subobjective or entry level skill," concluded
Mr. Middle.

Af \Nd
(0: Nj kJ.
010%

Ms. Teachless looked perplexes. "That would be OK for the first
example. I would start instruction at Subobjective 2 because the skill
deficiency seems to be in the mental skills domain. This means I can
teach directly to the task analyzed program.

"But the other two examples have me puzzled. In Example 2, the
student has not learned all the entry level behaviors. Entry level
skill Number 3 appears to be a physical skill and Number 4 seems more
like a mental skill. I would have to decide which one to teach first,
or maybe I could teach them at the same time."

"It really depends on your program priorities and if the student
can handle more than one learning task at the same time," said the
Administrator. "These concerns should be listed in your write-up of
student needs. The final determination of the teaching sequence is
part of what I call program design. This will be covered in a later
inservice workshop."

"Good," smiled Ms. Teachless, "but I still don't understand
Example 3."

"Let me give you a hint," answered the Administrator. "The solu-
tion to Example 3 lies in the erratic pattern of successes and failures
on the criterion trials. The pattern shows us that the student's
deficiency may be more than a mental or physical skill weakness."

The Administrator is hinting that the student may be experiencing the

social adjustment problem of attending to the required task.

Unless social adjustment skills are emphasized, an undue strain may be

placed on both the teacher and the learner which may cause the student to

turn off the teacher or to learn at a slower rate.

It is important to determine if a program is in the oroper domain because this is

the basis for your reinforcement tystem. Mental and physical domain skills are

set uo with reinforcement for a dmsirmd attitude nr conversely with rinfeirceb-

ment for the absence of undesired attitudes.
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The following checklist should help pinpoint the appropriate domain in

which to begin the instructional program.

Assessing Student Problems

By Domain Analysis

Weakness is in the physical domain if:

1. Student cannot manage the fine or gross motor manipulations required

by a mental skill. This also must be observable in the motor move,

ments of similar skills (brushing lint off a coat---erasing a

blackboard).

2. Student has an observable difficulty when physically handling equip-

ment or materials required for accomplishment of a desired skill.

3. Student is not physically capable of maintaining the strength

required to accomplish a desired skill.

4. Student does not seem to have any serious weakness in the social

adjustment domain.

Weakness is in the mental domain if:

1. Student does not seem to have a problem in the physical domain.

2. Student can do randomly varied subobjectives of the program (this may

mean that the skills have not been taught in sequence).

3. Student is consistently weak in the same mental task. When such a

weakness is observed in an entry level skill, this skill should be

developed before prf.lceeding with the terminal and subobjectives.

4. Student does not seem to have any serious weakness in the area of

social adjustment.

Weakness is in the social adjustment domain if:

1. Student can do some or all of the required tasks but is inconsistent

in quality, quantity, and/or duration.

2. Student does not perform task under varying conditions or at appro-

priate times. The individual may perform well in the classroom or

Mill rum hut net unfhw Pe+fiml emnAitinnS.
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Ms. Teachless' eyes lit up, "Say, if a student is having a great
deal of trouble in a particular program, it may be that the objectives
are in the wrong domains."

The Administrator smiled, "Good point, Ms. Teachless. Now much
luck would you have in teaching ball bouncing skills when the student
can't hold a tall? Or, how much luck would you have teaching any skill
if the student has a short attention span?

"I could go on and on, but I think you teachers are ready to do a
domain analysis."

Now, dear reade*, you have a chance to analyze domains in the workbook.

For each example, determine the weaknesses by domain and then state the skill

at which you would begin training.

USE WORKBOOK- ANSWER PROBLEM VII>

re% YOtor MAWS/2a

Example 1

a. Social Adjustment Skills Domain

b. Start with Entry Level Skills: Student responds to verbal sounds.

The scattering of successes and failures indicates the student is

experiencing some social adjustment problems.

Since the child responds, at times, to his own name, the weakness is in

attending to verbal sounds rather than in hearing acuity. At the beginning

of the program, rewards should be given for attending behaviors.

Example 2

a. Mental Skills Domain
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b. Begin with Subobjectiva 5.

The example clearly shows the student can perform all the entry level

skills and Subobjectives 1 - 4. Another acceptable answer is a recommen-

dation to retest Step 4 to be sure the student knows it. Many behavior

management specialists suggest this interim activity before beginning a

new subobjective.

Example

a. The answer may be any or all of the domains.

b. Begin training with a task analyzed program on Entry Level Skill 2.

There are no Incorrect answers to "a" without knowing hol about the

student. When a student is performing at this level, the program decision

is very complex. It is entirely possible this program is too advanced and

the student may first need training in reactlnyis120 noises.

e

CAr
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Ms. Teachless frowned, "I've been thinking about Informal assess-
ment. Can I use these techniques for group lessons? For instance, if

I have three kids who are at the same level of skill development in
object counting, can I teach them as a group?"

"Yes, as long as they are at about the same level and the skill is
a priority item," replied the Administrator.

"But! You may r ad to have slightly differsrt programs for each one.
Does anyone know t

"I suppose because students learn differently," answered Ms. Doless.
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"Right," smiled the Administrator. "However, in addition to
dissimilar levels of skill development, learning differently implies
three things."

The Administrator turned to the board and wrote:
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The Administrator continued...

"Learning modalities refer to the senses through which we receive
or respond to information. Before going any further, I think it might
be helpful if I wrote them on the board."

'Learning Modalities Senses

Tactile-Kinesthetic Touching-Moving

Auditory Hearing

Visual Seeing

Olfactory Smelling

Gustatory Tasting

"These five senses are the primary learning modalities.
"The ability to use them is different in each one of us. This is

especially true with handicapped individuals, since many of these persons
have a disability in one or more of the learning modalities.

"Another important point to remember is that we usually use the
learning modalities in combination with each other rather than in isolation."

"OK, OK," interupted Ms. Doless. "Now what do we need to know to

assess learning modalities?"

Let's help out the Administrator.

To assess a student's learning modalities, we use observational and formal

assessment data. First, we need to know what clues to look for when observing

an individual and how to put this information together. Second, formal tests,

like the ITPA and the WISC, provide much useful information about modality

strengths and weaknessei.

The easiest way to determine modality strength ar weakness is to observe

your students in their daily school activities. Very quickly you will be



3.22

able to determine if a particular student learns best through touching,

seeing, hearing, or in combination with each other.

The three major modalities that will be discussed are:

Tactile-Kinesthetic Visual Auditory

The following are some simple observational techniques that can assist

you in determining relative strengths and weaknesses in the three basic

learning modalities.

Ways to Determine Strength of the Tactile-Kinesthetic Modalit

1. Recognizes an object by touch.

2. Identifies a number drawn on back of the hand.

3. Discriminates between rough and smooth.

4. Discriminates between different water temperatures.

5. Identifies which finger is being touched.

6. Discriminates between different weights.

7. Exhibits well-developed gross and fine motor skills, including

movement and balance on different surfaces (e.g., inclines,

balance beam, steps, etc.).

ys to Determine Strength of the Visual Modality,

1. Exhibits problem with balance if blindfolded but appears to

have adequate balance when allowed to see.

2. Discriminates between colors and shapes.

3. Ducks under an object without bumping head.

4. Matches pictures with objects such as photographs of class

with classmates.

5. Finds individual items in a picture. A more difficult task

is to find objects hidden in a picture (figure-ground perception).

6. Understands the intent or message of an action picture.
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7. Holds paper and pencil (crayon) at normal slant. Unusual slants

of paper and pencil, or head tilt, may indicate visual-perception

problems.

Ways to Determine Strength

1. Follows oral directions.

2. Repeats oral information.

3. Discriminates between different sounds such as familiar environ-

mental sounds, variations in tone, emotionally charged vocalizations

(happy-sad, laughing-crying, safe-frightened).

4. Locates direction of sound (blindfolded).

5. Knows own name, names of others, names of objects, etc.

6. Repeats sounds.

Seldom does an individual use only one modality at a time. This requires

the teacher to be cautious in the assessment process. When evaluating one

modality, try to eliminate the others. For example, a dark room or blindfold

cuts out the visual modality. Loud music reduces the use of the auditory

modality. Having the student lay down or sit in a chair reduces the use of

the tactile-kinesthetic modality; wearing gloves also may help.

b-Est/Nyr-//Avai /s ciF.4.1%
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No one goes through life using only one modality at a time. Tying shoes,

drawing with crayons, and walking upstairs require a combination of several

modalities, as do most activities.



BEST COPY AVAIME
3.24

In planning a training program, determine which combination.of modalities

is necessary for the successful completion of a task or for entry level skills.

In doing so, you may find it necessary to train a child in effective use of a

particular modality, or you may need to modify the program so the child can

learn through his strong modalities. This process will be discussed in a

subsequent inservice workshop. Remember, we are concerned only with

assessment techniques at this time.

We have not described all the modality assessment procedures, but we

have attempted to give you a foundation on which to build. Try out the

ideas and before long you will be adding more to the list.
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Students with different learning styles give many teachers ulcers. This

occurs because most teachers are not prepared to assess a student's learning

style. 7Y-

This information is not hard to find. As in assessing for reinforcers,

you already have the information about a student's learning style in the

case study folder. Some of the best clues are the additional comments on the

test record forms provided by the examiner. However, you should observe the
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These questions should help you make appropriate decisions about the

student's learning style.

1. Does the student work best alone, in a small group, or does size

of group make little difference?

2. Does the student require a very quiet setting or can he or she

work with distractions?

3. Does the student require considerable teacher support or can he

or she complete an entire task before checking with the teacher?

4. Can the student work on only one task at a time or several?

5. Can the student handle one direction at a time or several?

6. Can the student begin a different task soon after completion of

another task?

7. Is the student willing to attempt a new skill without hesitation?

8. How long can the student attend to an easy task? A difficult task?

A new task?

9. Is the student motivated by his own accomplishments, so that quality

level remains constant or improves?

10. Can the student model a new or difficult activity?

11. Does the student need to see the reinforcer or can it be hidden

and/or delayed?

12. What types of activities seem to motivate the student most? Least?
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Many of you already have training in behavior management techniquet.

If so, the following discussion may be old hat. Still, from time to time,

most of you have said such things as:

"I know what good reinforcers are, because I choose a reinforcer I like."

"I don't care if food is a good reinforcer; I don't believe in it."

"I.just can't find anything that motivates that kid."

"There just isn't enough time to hand out reinforcers."

Some of these statements refer to method. If you are a little hazy

about behavior management methods, we suggest that you read one or more of

the many books on the subject.

The other statements refer to the process of determining effective

reinforcers. It is this, area we are interested in when discussing assessment.
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. Observe the student for several consecutive days. List everything
he does on his own and for how long. It would be wise to observe
his eating habits to find out what foods he likes best. Use the
items for reinforcement which seem to appeal most to the student.

2. Ask the student what he likes. This listing can serve as a set of
reinforcers but generally is not as accurate as the list developed
through observation.

3. Experiment with several items you think may be reinforcers. Those
that seem to develop and maintain productive activity may be con-
sidered as effective reinforcers.

More complete discussions on determining reinforcers are found in most books

on behavior modification techniques. The most important fact to remember when

developing a list of effective reinforcers is not to mandate them from personal

feelings but to observe the student's reactions to the reinforcers.

We have been talking about positive reinforcers only. However, when

looking for reinforcers to reduce undesired behaviors, you still would use
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the same three techniques, but the type of reinforcers would differ. For

instance, a time out procedure may work well when the student enjoys social

contact. Or, perhaps just turning your head away will reduce the frequency

of that behavior.

You already know how important it is to evaluate skill development

through informal assessment activities. The same is true for choosing

effective reinforcers. Remember to use reinforcers common to the student's

environment because it helps to maintain the behavior. Another point to

remember is that some reinforcers lose their power after a while. These

reinforcers should be changed.

WHY DOES A REINFORCER WORK FOR ONE PERSON AND NOT FOR ANOTHER?

It simply means that what is appealing (reinforcing) for one person may

not be reinforcing for another. We are individuals with different likes and

dislikes. This is one of the most important reasons for using the three

techniques for determining reinforcers.

The next exercise in the workbook will test your newly acquired knowledge

of learning modalities, reinforcers, and learning styles and their uses in

effective assessment. If you are uncomfortable with any of these points, review

them before tackling the workbook.

Now, take a deep breath and here we go!
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1
USE WORKBOOK - ANSWER PROBLEM VIII)

ECK YOuR AmswARs

The short resume of Michael is an example of teurier reports commonly

found in student record folders. A person knowledgeable in assessment can

benefit greatly from such an apparently "unscientific" document. Let's see

how you did.

1. The order of modalities should be easy. If you missed the order,
review the discussion on modalities.

.

Strongest - to - Weakest
Auditory or Hearing, Tactile-Kinesthetic or Touching, Visual or Seeing.

Very strong - auditory example
stories he has heard and usually can remember them in great detail.

Somewhat stong - tactile-kinesthetic examples
responds well to praise from me but the other teachers cannot get
close to him.
likes the playground and will go from one piece of equipment to
another.

Weak - visual examples
writing is poor.
cannot follow a line.
name sprawled across entire page.

2. Any of the six listed below are correct. Remember, reinforcers
come in all shapes, sizes, and colors.

Teacher Praise Desserts
Teacher Attention (one-to-one) Hearing Himself
Playground Time
Telling Stories

3. Knowing a student's learning style is an extremely important part of
knowing.about the student. If you were unable to list four clues,
review the twelve questions provided in the discussion of learning
styles.
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You may not be happy about some of the learning styles, but do not let

this stop you from listing them. Before looking at the followtng list, you

may care to add additional clues found in the exercise.

1. Self-motivating in auditory activities.

2. Self-motivating in playground activities.

3. Willing to try new things with very little coaxing.

4. Works best in one-to-one situations.

5. Has short interest (attention) span on any single activity.

6. Works better without distractions.

7. Only one activity should be available at a time.

8. Is nonselective, meaning there is no apparent favorite activity,

except maybe eating dessert.

9. Quality of own work does not seem to motivate better work. (Being

praised for repeating stories does not carry over into other activities.)

10. Appears to learn best through. listening activities.

You have made it this far. Before attempting the Unit Assessment, review

the objectives on page 3.1.and, -eread Unit III and your workbook exercises.

Then turn to the workbook and complete the section by doing the Unit III

Assessment.

1USE WORKBOOK- ANSWER UNIT III ASSESSMENT
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Unit IV: Collecting and Reporting Informal Assessment Data

Unit Goal

Individual will be able to collect and report informal assessment data.

Unit Objectives

1. Individual,, given a listing of student behaviors, can chart rates

of those behaviors.

2. Individual, given rates of behavior, can graph those rates.

3. Individual, given data about several students, can report the

group's progress on a single table or graph.

Unit Content

Data Collection or Trash Collection

Ccanting Behaviors

Let's Review

Grouping or Grappling with Class Data

Average Worktime

1 Hour 30 Minutes
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If you have gained a fairly good idea of informal assessment information

from Unit III, Unit IV should flow smoothly. In this unit, you will combine

what you already know about a student and record that information on charts

and graphs. Do not become uptight at this thought; it is really quite simple

once you get into it.

Data collection is a major concern to all of us. The age of accountability

is here. This means that we must prove how well or how poorly students are

learning. By maintaining data, a judgment can be made on the success.of

instructional programs.

Ms. Doless,exclatmed, "Collect and record data! That's all I need
to make may work load even more strenuous. What is the good of making
marks on a chart?"

"Yes," agreed Ms. Teachless, "We have so much paperwork that I'm
beginning to wonder where there is a place for morel"

The Administrator interrupted the teachers before they could go on.
"Data collection is a vital part of the assessment process and is nothing
more than counting behaviors in some organized manner."
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Ms. Doless continued to grumble about data collection, "If I had
to count every behavior an a student, there wouldn't be time to teach."

The Administrator responded, "That would be true if you hadn't
established priority areas of instruction through formal and informal
assessment. Let me give you some examples of data collection and
recording.

"First, let's discuss data collection by counting successes or
failures in a set number of trials. Often we refer to this method of
data collection as a single frequency. The way we begin is to examine
the criterion part of our terminal objective, and then we decide how
to keep the record.

"For example, Sally is learning to count ten poker chips. To reach
criterion, she must do each step of the program correctly on three con-
secutive trials.

"Right now, Sally is learning to count five poker chips. The pro-
gram will continue until she can count all ten chips.

"Here is the record kept for Sally during the past three weeks."
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"Sally almost attained criterion or Friday of the second week but
needed more practice. On Wednesday of the third week, she met criterion,
so the teacher started instructing Sally how to count six poker chips.

"The extra comments on the chart make it easier to determine Sally's
exact level of skill on any particular day."

"It doesn't seem to take much time to record an '0' or a '+' on
the chart," commented Ms. Doless.

"That's right," agreed the Administrator. "Now, let's see what
this data looks like on a graph."
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"Wow!" exclaimed Ms. Doless. "That really is easy to understand,
and I can tell exactly what a student can do. I'm impressed."

The Administrator smiled, "Maybe all you need to do is check the
student's progress periodically by counting successes and failures
according to certain time periods. This is the second kind of data
collection I want to discuss with you. It is called time sampling.

"One type of time sampling is to block off a time period and count
the behaviors that occur during that period."
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"For instance, you might want to reduce the times Herbie gets out
of his seat. You could watch him for two, ten minute blocks and count
the number of times he gets out of his seat. His chart might look
something like this."

PAri /0,44v. movvit /0 Au.. APIrlemood

A4041/DAY I//7 II Me ///
russomV Off

l44r 1014FSADAII
/I/ /do

-ri/e401101V....._._ ._. . ..k.n.N.. .... __......_

__/.//
. _.

'6ff--.

////oramAy ..

1

"If we graphed the information, it would look like this."

1 2 3 4 5 6 7 8 9 10

Trials of 10 Minute Blocks at Two Per Day
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Another method of time sampling is to check Nerbie during selected

periods of the day and record whether he is in or out of his seat at the

end of each period.

8 4

For example, you could check Herbie's out-of-seat behavior for each

ten minute segment during a specified hour. At the end of each ten minute

interval, you would record a "4" (out-of-seat) or a "0" (in-seat). His

chart might look something like this.

After 1st
10 Mins.

After
20 Mins.

After
30 Mins.

After
40 Mins.

After After'
50 Mins. 60 Mins.

Total

Day 1

Day 2

Day 3

0

0

So/ O 4

Day 4

Day 5

0

Out of Seat -/
In Seat - 0

. .....

We could graph this same information as in the following example.

6

//
1 2 3 4 5 6

Trials
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The Administrator continued

"Either method, single frequency or time sampling, is equally
good in giving you a broad picture of where your program might begin.
Your choice would depend on your teaching activities and the criterion
in your terminal objective. You may want to collect single frequency
data to establish a baseline for a pretest and use time samples during
training. Then you could switch back to single frequency data on the
posttest. Again, this depends on the criterion."

A third kind of data collection involves counting the length of time

(duration of time) a behavior is maintained or is absent.

For example, Sue can tie her shoes, but it takes twenty minutes to do

it. Jane can do a task very well if she can complete it within her five-

minute attention span. Herbie still gets out of his seat at least twelve

times every hour which is about once every five minutes.

We want to increase the time Jane works and the time Herbie stays in

his seat. Also, we want to decrease the length of time it takes Sue to tie

her shoes. Counting the occurrence of a single action would not give us

the necessary data -to imnrove their behaviors.

The following is an example of this type of data collection.
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Sometimes we work with skills that vary a great deal, such as the number

of toilet accidents and temper tantrums. Single frequency, time sampling, and

time duration counting methods do not tell us enough about the student's

progress when dealing with inconsistent behaviors. Therefore we must find

a way to group behaviors over several trials or observations. The easiest

method is called "averaging."

The purpose of averaging behaviors is to help us determine the results

we are getting over a long period of time and when we should offer reinforcers.

Let's listen to the Administrator explaining the averaging technique.

"Sue has erratic temper tantrums. Some days she has very few
tantrums and other days she sits and cries or throws things. The
first week was used to determine entry level performance, or baseline
data. At the beginning of the second week a program was introduced.
Now read the data and tell me if she reduced the number of tantrums
over the three week period."
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Mr. Middle answered, "The program must have improved her because
she didn't have any temper tantrums on .the fifteenth trial. Right?"

BEE copy Amu
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"Not quite," replied the Administrator. Actually, the average
number of daily temper tantrums increased each week. Remember, aver-
ages are figured over a period of time.

"Let me show you how to average the scores. It is very simple.
First, add all the sccies and then dividtthe total by the number of
trials."

The Administrator wrote on the blackboard:

First Week Second Week Third Week

Ali 3
3

4: yr
3
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"The average daily rate for the first week was 2.8 temper tantrums
per day. This was Sue's baseline.

"After the program was started the rate of daily tantrums rose
to 3, and the following week to 4.4. Although the rate may look like
the tantrums have decreased, the chart is deceiving; her tantrums have
increased. By averaging the scores, we can determine this."

At this point, Sue's teacher should decide whether to continue the

program or change it. If the teacher only usciwthis type of data collection

to evaluate program results, the decision will be to stop, or at least alter,

the program. But, in the true spirit of assessment, this information about

Sue must be combined with other knowledge. The other knowledge is research

regarding the appearance of student profiles when reducing undesirable

behavior.

Research tells us that programs designed to reduce undesirable behaviors

initially show an increase in that behavior before reduction is evident. In

the Administrator's example, the program should be continued without change

for at least one more week.



4.10

0

Data collection is:

Counting of successes or failures in a set number of trials.

Counting successes or failures within a specified time period or

counting successes and failures at a specified time.

V

Counting the length of time a behavior is maintained or is absent.

Averaging behaviors that vary considerably over a period of time.



Now much do you know about collecting data?

SCR YOUR AAISWEIeS

These exercises are not easy. Therefore, you should check

your manual and correct each exercise before proceeding to the next. Your

workbook will become a resource guide for future use 'and should be as

accurate as possible.

4.11

1. a.

Trial 1 0

Trial 2 0 0 0

Trial 3

Trial 4
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b. No. The terminal objective is rote counting to ten.

c. The answer is one. You may have said four or six but remember the

criterion was the number reached in four consecutive trials. Only

the number one is reported as being said four consecutive times.

RETURN TO WORKBOOK - ANSWER PROBLEM IX, EXERCISE 2>



2. a.

1 1 0 1 0

T W

Observations

4.13
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According to the terminal objective, the concern is getting out of

seat behavior during morning snacks. It does not mean during afternoon

snacks or any other time. If you missed this question, review goal and

objective writing.

The five observational opportunities were Monday, Tuesday, Wednesday,

Thursday, and Friday at 10:15 snack time.

Those of you who charted and graphed the behavior exactly like the

answer should feel good because this measurement skill is hard to put into

practice. Those that goofed should correct their answer and look at parts

"b" and "c" to see if the answers should be changed.

b. Yes. Never once did Jane exceed the out of seat limit set in the

criterion.

c. Yes, if your graph looks like the answer.

No, if your graph does not look like the answer. So, change your

graph and answer "yes."

ETURN TO WORKBOOK - ANSWER PROBLEM IX, EXERCISE 3
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3. By now you have recognized that the workbook problems are no piece ol

cake and that they resemble situations you may face in your classroom.

a. Week of 4th

Week of 11th

Week of 18th

. .

4 10 7 8 2

8 0 10 10 7

8 8 5 5 3

S

0

TH

/6i

Trials

b. The tenth trial

c. Yes. 7+8+8+5+5+3
6 Correct Daily Average

6 numbers so, 0116.

d. There are several alternatives which include the following:

1. Go on to the next objective.

2. Raise the criterion to say, an average of 7 correct.



Do Not continue instruction with the same objective or you will be

back in the old groove of teaching without a well-defined purpose.

No exercise is provided to measure duration (the length of time it

takes to accomplish something). The principles of chatting and graphing

are exactly the same as for the exercises you just completed.

A record of temper tantrums or attention span, if kept by measuring

duration, is sometimes impossible to mIintain. So, when in doubt, keep

a record of the number of occurrences rather than the length of occurrences.
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At one time or another, each one of us has been required to report

student progress in such a way that another person can interpret the infor-

mation easily by glancing at a few tables or charts.

When reporting grouped data you must have a starting point. This

starting point is the entry level performance (baseline), or what is called

pretest information. Grouping student data done by reporting the total

number of changes in behavior or by reporting the average number of changes.

Now let's begin.

ISaplelDitairom Two Experimental Programs

STUDENT PRETEST SCORES

Class I 22 Class II 22
24 24
16 16
18 18

Total: lor Average: 20 Total: 80 Average: 20

Then, measure the students at the end of the programs. This is called

posttest data.

STUDENT POSTTEST SCORES

Class I 36 Class II 21

10 23
20 23
10 21

Total: Tr Average: 19 Total: lir Average: 22
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Notice that, in both groups, there were two students who showed gains

and two who snowed losses. In tnis instance, it is not possible to determine

the better program.

Looking at the average pretest and posttest scores of the two classes

tells us more. Even though two people scored gains in Class I, their average

!.core actually dropped from 20 to 19. Class II scores showed an average gain

of two points per student, even though two students scored lower on the

posttest. By averaging the scores, the results show the Class II program

to be better than the Class I program.

Now that you have the grouped data, how do you report it? Whatever

method used, it should tell everything you want in a clear and concise

manner. The reporting forms are called tables and graphs.

There are several sources that can be used in designing appropriate

graphs and tables. Many professional journals have articles with tables

and graphs which can be used as examples. The ones in this manual use the

American Psychological Association formats.

The next two pages contain examples of tables and graphs used for

reporting the results of the two experimental programs.



Grouping data using tables:

TABLE I

Comparisons of Pre- And Posttest Scores of

Students in:TWolxpetimental'PrOOrams

4.19

Class Scores Scores
Pretest Posttest

I

Totals

Average Change
Per Student

22 36
24 10
16 20
18 10-ar -7r

20 19

II

Totals

Average Change
Per Student

22 .21

24 23
16 23
18 21

-Er

20 2222

From a quick glance you can see that the program used in Class I did

not improve the average scores; while the scores in Class II did show a

slight improiement. You probably will decide to continue with the method

used in Class II. Thus, you will be making a judgment based on grouped

data.

Tables offer complete information, but may be difficult for some

people to read. Graphing the results is a more appropriate method when

you are interested in showing group 'Menges without listing individual

student changes.
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Two styles of graphs are shown here to illustrate how this can be done.

Grouping data using graphs:

23

22

21

20

19

18

23

22

21

20

19

18

Comparisons of Pre- And Posttest Scores of

Students in Two Experimental Programs

Class I Class II

A

Pretest

Posttest

Comparisons of Pre- And Posttest Scores of
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Before beginning the Unit Assessment, review the objectives on page 4.1.

Also study your workbook exercises and make sure you are comfortable with

the explanations in the manual.

Ready? Good luck!

FSEMORKBOOK- ANSWER UNIT IV ASSESSMENT>
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Unit V: Case Study Folder Information

Unit Goal

Individual can use case study information in an individualized

instructional plan.

Unit Objectives

1. The individual can determine needed information relevant to the

individualized instructional plan from the social history,

psychological, medical, and educational information found in the

case study folder.

2. Individual can determine the types of input provided tb the case

study folder by various resource professionals.

Unit Content

Records, Data, Etc.

General Information

Medical History

Social Summary Information

A Review of Formal and Informal Assessment

Psychological Information

Educational Information,

Average Worktime

2 Hours 30 Minutes
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Unit V examines the student case study file in depth for the purpose of

planning appropriate instructional programs. As you read and complete the.

exercises, you may have questions regarding the importance of some data.

However, the intent of this unit is not to make decisions on what should be

deleted from a case study folder since every piece of data is important to

some member of the professional team and we can all cite rare cases where

every piece of information has some instructional relevance. Still, we will

try to highlight the more necessary data and, when possible, note data that

usually has little significance to the instructional program.

Ms. Teachless seemed concerned. "We have learned all about collect-
ing student data in our classrooms. But I was just trying to think how
we can share this information with one another. After all each profes-
sional working with a particular student can provide information impor-
tant to that student's instructional plan.

"Could we develop some method of communicating with each other about
a particular Oudent? And, I don't just mean around a coffee table."

"We already have that," smiled the Administrator. "It's called the
case study folder."

Most of you are already familiar with a student case study folder, every

agency has them. The folder provides a centralized source of professional

data about an individual. By developing an understanding of this data, the

case study folder becomes a very useful assessment tool.
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The case study folder is the best source of student infOrmition. So-

that you can follow along with Ms. Teachless, a typical case study manual

(Supplement B) accompanies this text. The manual contains five sections:

general, wedical, social, psychological, and educational.

Now returning to the staff meeting, the Administrator is saying,
"Let's discuss a case study folder. We will begin with the jeneral
information section."

The Administrator continued, "There are four basic general infor-
mation forms used in a case study folder." (They can be found starting
on pages B.7, B.25, B.30, and B.55 of Supplement B.*)

"When reviewing these forms, as well as the other case study forms,
ask yourself the following questions:
1. Does the information cause me to add or limit any specific training

activities?
2. Does the information tell me what to look for in terms of previously

developed skills and current instructional needs?
3. Does the information tell me what teaching strategies offer the

best opportunity for success or suggest those to avoid?
4. Does the information offer clues to guide me toward further assess-

ment?

* This set of forms, together with the others used in this unit, are part of
the Case Study Manual. Ayoust, 1972, developetenct-edepted-by the State of
Colorado, Department ofrInstitutions, Division of Neetal.Retardation.
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The Administrator passed out the case study manuals and said, "Read
these over and see if you can decide what data in the general infor-
mation section might help you in classroom planning."

While Ns. Teachless and the other teachers are studying the case study

manual, refer to Supplement B and do Problem X in the workbook.

USE WORKBOOK - ANSWER PROBLEMmig\

at hum ANswets

Part A

I-IV b This is administrative and social service information.

V-VI a Item 5 contains addresses of former training programs. Often

former teachers can provide valuable Ogles that are not in the

folder.

VII a Item 7 yields some very important data. The statements written

by parents or guardians often reveal clues to their personal

feelings. These can help in your parent-school interaction

plans.

VIII a Look at the current date. The information provided may be

inaccurate because of the time span between this application

and program entry,

Part 8

b The composition ef the Admissions-Evaluations Committee and

the student's class placement may cause some prejudgment with

respect to programming. This information usually has little

value for an individualized instructional plan.

III a The "Prescriptive Plan" is probably the most valuable piece of

data a teacher can have on .a new student. This is more than a

recommendation. The Committee has reviewed all the student
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data available. Based on this information, the priority needs

have been identified.

IV a "Additional Services Needs" may contain suggestions that require

your effort as part of a team. Be cautious. Do not attempt

to meet those needs that are not your responsibility.

V a Regular staffings are a necessary part of an effective instruc-

tional plan.

Part C

a This document contains certain authorizations of sensitivity to

parents. It is wise to use this kind'of information as a

reference when planning excursions, determining what to do in

case of accideats, or managing medications.

Part D

I a There are times you may care to add additional assessment infor-

mation or request permission for some special activity. At such

times, these forms are necessary for your classroom planning.

STAFF. A IZEI/N6
Co/yr/A/az-D..

The teachers reviewed the forms and iried to determine which data was

pertinent for an individualized instructional plan.

Mr. Middle raised his hand, "Information on these forms is inter-
esting. For instance, it is nice to know if the student is living with
his parents and if he is receiving assisstance money. Why didn't you
include this knowledge as important data?"

The Administrator replied, "You should be aware of all the infor-
mation in the case study folder, but thins -Type of data adds little to
the development of your instructional plan."

Mr. Middle added, "I have always been taught to look for birth
order. Now, you say it isn't impoftant."

I
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"Let's experiment," said the Administrator. "Raise your hand if

you are the youngest child in a family. (some raised their hands)

The oldest. (some raised their hands) Who is an only child? (three

raised their hands) From this information who can tell me how I can
use this to help you become better teachers?"

None could answer why.

The staff meeting concluded with several teachers feeling a bit wiser

but certainly very much disturbed. You may be experiencing the same feeling

so, let's reexamine the intent of this text, which is to focus directly on

the student assessment as it relates to classroom practice.

I

All information in the case study folder is important. However,

information may vary in importance.
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Medical information, depending on the diagnosed handicaps of a student,

is obtained from the general practitioner, dentist, medical specialists,

parents, and sonfetimes the teacher. This data usually is found in case

study forms such as the "Initial Medical History", "Annual Physical Exami-

nation", "Specific Medical Evaluations", and the "Cumulative Incident Report."

Ms. Teachless, reading to herself, "It says here that the medical
history is extremely important in the development of an individualized
instructional plan because it contains information about the student's
handicap, physical limitations, and recommendations for medical
care and treatment.

"I'm no doctor or nurse. What can I learn from these records that
will help me?"

Making a blanket decision that all medical information is strictly for

medical people is a mistake. Ms. Teachless is not reading the forms

for understanding.

The reports Ms. Teachless is reading start on pages B.11, B.15, and B.51

of Supplement B. Study the different input items and think how this infor-

mation can affect your classroom planning. Look for specific physical

weaknesses. Check for inconsistencies in behaviors that are unusual to a

child of a given age. Sometimes it is necessary to combine bits of infor-

mation for better understanding of the child.

Problem XI in the workbook gives you practice in finding significant

data on typical medical history forms. Pages B.11 through B.14 in Supplement B

provide information to complete the problem.

FUSE WORKBOOK - ANSWER PROBLEM XI>
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The answers to Problem XI may raise some questions in your mind.

Remember, data must have direct use in the classroom for you as a

teacher.

1. a Your individualized plans should distinguish between boys

and girls in such areas as sexuality, toilet training, and

body awareness.

2. a This is an extremely important piece of information. Many of

your decisions about materials and skill training depend on

age relevance. This data is used to compare information

provided in Parts B, D, and G.

3. - 11. b In case of emergency, these become important as administrative

concerns, however, they are not important for instructional

planning. Selecting such items as Phone number. oarent's names.

etc., are usually taken from the application form where family data

is more complete.

12. a The family history, especially related to seizures, allergies,

asthma, and hayfever, may indicate latent problems that have

nct been discovered, but may develop in your classroom setting.

13. -17. b Pregnancy and birth information have little value to you as a

teacher. This data usually has medical implications which have

already been attended to by a physician. Also, information on the

damage that has been done by the birth process can offer little to

help YOU in instructional planning.

18. a Knowledge of items in Part B is extremely important. These

skills are often part of the instructional plan with the

developmentally disabled. Therefore, this part of the medical
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form can offer the first clues for determining program priorities.

19. a The items in Part C are all contagious diseases. In this par-

ticular case study folder, there is no record of Johnny having

any of them. Since further medical history reveals that Johnny

has a natural tendency for respiratory infections, you will need

to be especially observant of him. This concern is further

heightened because he did not receive several immunizations

(see Part E). You should plan instruction away from public places

during outbreaks of contagious diseases. Also, you should observe

the student carefully if someone in the class develops one of the

diseases.

20.-21. a The items in Part D provide clues to more than general physical

wellbeing. For example, if hearing problems are checked "yes,"

then classroom activities should be planned with this in mind.

22. a Same explanation as for item 19. The concern is not for specific

curricular activities, but for student grouping for those activities

and for student protection during outbreaks of contagious diseases.

For example, you may teach swimming by learning swimming safety rules

rather than by going to the pool.

23. b This information is not important for classroom instructional

planning. The rare exception would be to watch for unusual

letharg:', fever, etc., right after an immunization has been given.

24. a Chronic hospitalizations affect attendance and program continuity.

Lack of skill development may be because of absenteeism rather than

poor programming.

25.-26. a The questions in Part G offer clues to the individual's behavior

patterns. The remarks "pampered and passive' suggest the teacher

plan activities to encourage independence.

27. a Tests listed here are at best summaries of information provided

elsewhere in the case study folder. This summary may highlight

areas for futhereinvestigation.
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28. a Item I is not significant for Johnny but is extremely important

for individuals requiring seizure, heart control, or asthmatic

medicine. If you marked "b" quietly change answer and smile

sweetly.

29. a The teacher must always consider the items in J. Should any

incidint occur during classroom activities in which restrictions

have been directed by the doctor, the teacher and agency can be

held accountable.

30. a Be sure to read the current physical because there may be changes

in the student's wellbeing which can alter some of your instruc-

tional plans.

Ms. Teachless thought about the information available in the medical
history form. "This hasn't been difficult. Why, from just this one
form, I know enough about Johnny to get busy on a meaningful program for
his first day in class."

Ms. Teachless is beginning to understnad the importance of using case

study information.

The next exercise concerns the annual physical examination form found

on pages B.15 -B.17 in Supplement B. As you do the exercise in the workbook,

remember you are looking for clues to plan an individualized instructional

program.

'IUSE WORKBOOK - ANSWER PROBLEM XII)

1. a General appearance can be important. Johnny is probably

overweight according to the report. When designing reinforcement

programs, you should be cautious about using food.
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2. b Head size means little to the teacher unless the student needs a

special brace for support. In rare instances, unusual comments

about the head may restrict certain activities.

3.-5. a When weaknesses exist with the eyes, ears, and oral areas,

check for glasses, aids, or prosthetic devices. Your classroom

activities should be designed to reduce the handicapping

condition when there is still a weakness even with correction.

6.-10, b In rare cases, these items may have some importance to your

instructional plan.

11.-12. a These listings indicate possible areas of concern for program planning

13. b This is mostly a medical concern.

14. b If you checked "a" because of the term "typical Downs Syndrome,"

slap your hands and use a large eraser on your answer. This

term may typify the general appearance of the individual but

never typifies behavior.

15. a Instructional activities should take medical activity restrictions

into account. Any other information of major concern should be

reported in this section and is extremely important to the

instructional plan.

16. a Sometimes, medication must be provided during the school day.

This should be noted on your daily planning schedule.

17. - 18. b There is no direct value to the instructional plan.

Do not be alarmed if tiie information you thought was imperative to know,

is not. This information will not walk away - it is in the case study folder

for times when you need it. For now, your major concern is to develop an

instructional plan best suited for your student, and to do this, you must

sift out the most imortant information.

Now for the "Cumulative Incident Report" which is another part of a

student's medical information. Since there will be no workbook problem, read

this form in Supplement B, pages B.51 through B.52, carefully.
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This portion of the text deals with family history information. Read

the discussion of social history information on pages B.18 through B.20.

A concept coined by the authors, called "verbal noise", will be used.

The term relates to the kinds of information that make the case study folder

more interesting, but really do not add much assessment information. Verbal

noise is a common malady of social histories. The sample report used in the

workbook has been purposely loaded with verbal noise in order to explore

this concept more fully.
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"Let's discuss the social summary form now. This document is
often the most interesting of the forms but one of the most difficult
to use in developing specific classroom activities."

The Administrator wrote three questions on the board.
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"These questions should give you clues to the social summary data
important for designing and implementing an individualized instructional
plan," continued the Administrator.

"I have chosen a social summary report that includes some very
useful information for you, as a teacher, as well as for'other profes-
sionals on the team. It also contains considerable "verbal noise"
that is of little value for anyone. Other portions of the summary
are found elsewhere in the case study folder."

The Administrator's social summary is in the workbook. You will be

asked to decide what facts have specific use for the individualized instruc-

tional plan and what information can be considered verbal noise.

[USE WORKBOOK - ANSWER PROBLEM E)
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Social Summary

1. 'The social worker, after six attempts, succeeded in meeting with

2. both parents

5.14

This may have relevance when planning
a parent-school interaction program.

3. (on Sunday afternoon on 7/1/71. Mr. and Mrs. Jones were pleasant

people and the home was neat and clean with two color TV sets,')

This is verbal noise. It has little
relevance to any program planning.

4. (This is the second marriage for both parents and Johnny has been

5. adopted by Mr. Jones, the stepfather. Both parents aRpear to want

6. to help Johnny all they can. During the interview, Johnny was in

7. the room. Johnny, a pleasant looking, blond, blue-eyed mongoloid was

8. dressed in neat but well-worn clothing.)

Mostly verbal noise. Family background, physical
appearance, etiology, and quality of clothing matter
very little in designing an individualized instruc-
tional plan. The parent's apparent willingness to
help can be useful.

9. (Mr. Jones had always taken pride in working hard. However, he had

10. an auto accident two years ago and has been on welfare since then.

11. He said the doctors report his back has healed, but he still gets pains.

12. Mr. Jones has a high school diploma and is interested in auto repairing.)

All verbal noise. The problem discussed
in this paragraph pertains to social
welfare activities not instructional
activities.
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13. (Mrs. Jones has a high school diploma and has worked as a cashier

14. in several different area stores. She doesn't go out much or enter-

15. tain at home.) She said she likes people to visit her but her husband

16. does not like to have company at night while there are certain shows

17. on TV.

Most of this paragraph is verbal noise.
However, one important clue is that the
family, and probably Johnny as well, are
visually-aurally oriented. The teacher
can take advantage of this learning
modality.

18. (Amelia is Johnny's sister, age 19. She works as a teller in a

19. bank and lives in her own apartment.)

Verbal noise! The data does not aid in
planning home instructional programs.

20. During the one hour interview Johnny just sat watching us seemingly

21. without much self-direction. His mother stated he usually is very

22. Quiet, has no friends, and does not play with many toys. Johnny's

23. favorite _pastime is watching_TV shows.

This data should have been underlined.
The teacher needs to develop exploratory
skills, since Johnny demonstrates little
self-direction. TV as a favorite
pastime reinforces the clue mentioned
before that the visual-aural modalities
should be used in instructional activities.

24. His mother reports that Johnny is fully ambulatory, toilet trained,

and finger-feeds himself.

25. But, he can't bathe or dress himself.

Underline this data. Knowledge of self-
management skills helps to set baselines
of skills already developed. The parents,
specifying bathing and dressing as skills
not yet learned, have told you something
of their own priorities. By working on
these two skills you may be able to
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develop parental confidence in the
school's programs.

26. The Jones are willin to have Johnny enrolled in the communit

27. center but are very cautious about what goes on in the school

28. program. They have very low expectations of what Johnny can learn

29. in an instructional program.

This data has no value in developing
direct class instruction, but does
have relevance for planning parent-
school interaction programs.

30. (Mrs. Jones reported a.normal pregnancy and could not remember any

31. special illnesses.)

This is verbal noise. Even if she
reported an unusual pregnancy or
illness it would not alter your
instructional pldns.

32. Recommendations:

33. (Several home visits should be planned to enhance communication

34. between the school and the home.)

This data is important for the
administrative and social service
personnel, but is not very important
to the teacher in planning an
instructional program.

35. The parents appear to overprotect Johnny to such an extent that

36. his self-management skills ',re not developed. (Placement at the

37. school should be very beneficial.)

38. 7/7/71

Mostly verbal noise. You may or may
not have underlined part of this
paragraph. There are some indications
of a self-management priority thrust
when developing instruction; however,
the psychological and educational
portions of the student case study
folder provide the same information in
greater detail.

Ms. Dee
IWO-Worker
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It is important to note the date
to determine if the social summary
has current relevance.

At this point, Ms. Teachless asked a question, "Why do we have the
social summary data in the case study folder if much of the information
is not used?"

"It really is used in great detail but not so much by the teacher,"
answered the Administrator. "For instance, family needs may be dis-
covered which necessitate referral to other agencies or follow up by
school personnel. The summary provides beginning clues to the teacher
for both home and school planning but the specific information discussed
by the social case worker is found in greater detail within the
psychological and educational sections of the case study folder.

"Do not generalize about the usefulness of all social summaries.
I chose this one because it provided a lot of verbal noise. Many
summaries supply considerable data for teacher guidance. 51oread
each social summary in detail and evaluate the'data

"Why don't we take a break and finish up at our next staff meeting."
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At the next meeting, the Administrator s scussing psychological infor-

mation. Let's join the teachers just as Mr. Middle is making a comment.

"What's really funny is that two psychologists doing workups on the
same student will often report different conclusions."

"That is why you, as teachers, should be able to understand and
interpret their data," explained the Administrator. "Also, you must
know which data is determined both formally and informally."

The psychological section of the case study folder is usually a com-

bination of both formal and informal assessment. Trying to understand which

information is which is one reason why this part of the case study folder is

so difficult to understand.

This short review from Unit I may help key you to further understanding

of the psychological information.

Formal assessment has a regular set of directions, is standardized on

a large sample population, and has scores that are interpreted according to

the intent of the authors.

Informal assessment may look like formal assessment. It may even be

developed from formal assessment devices. However, when any of the conditions

of formal assessment are not present, when conclusions derived from formal

test results vary from the intended purpose of the device, or when results

obtained on a student are derived through observation or teacher-made tools,

the results must be considered informal.

5.18

AsseSSAforr
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Formal tests provide an excellent method for deciding a general

placement or training area for a student. But until the teacher infor-

mally assesses specific need areas, an effective training program cannot

be developed.
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The Administrator is talking.

"The psychological evaluation serves two purposes:

1. to assess the intellectual, emotional, and developmental
functioning of the student for the purposes of determining
eligibility and appropriate program placement; and

2. to provide a basis for the individualized plan.

"The psychological summary contains formal test scores and informal
observations. If you are unsure about IQ, SQ, PLA, and other test scores;
review the material in Unit II and Supplement A.

"Are there any questions?"

Mr. Middle asked, "Does an IQ of 40 for one child mean that child
is smarter than one with an IQ of ?Sr

"I can answer that," popped up gs. Teachless. "Not always, because
the IQ is only one score. We should never make judgments or comparisons
of any student on the basis of one score.

And besides, maybe the child with a 35 IQ doesn't like to take tests
or wasn't feeling well that day.".

This is an important point to remember. Formal tests have what is called

an "error of measurement." An individual scoring 35 on one day could score

several points higher or lower on another day. Overall, the differences in

these scores do not effect the general range of the score. However, larger
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differences have meaning, such as comparing a 55 IQ score with a 35 IQ

More.

"I have another question." Mr. Middle added, "Does a mental age
(MA) of four years msan that the child can only do four-year old things?"

"Not necessarily," responded the Administrator. "An MA is an aver-
age of many items on a test and is only an indication of a mental age."

"I always thought that if a child had an MA of four years, we could
teach any skills up to that age and expact the student to learn them,"
frowned Ms. Doless.

At this point the Administrator cautioned, "Remember, the MA indi-
cates only one aspect of the student's capabilities. The definition of
mental retardation combines both adaptive behavior and intellectual
functioning. Through your classroom observations and teaching, you will
be able to interpret the score more clearly."

The Administrator passed out a sample psychological evaluation to the

teachers. See if you can decide which data is formal and which is informal.
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Developmental Evaluation

Name: Jones, John Date: July 9, 1971

Psychologist: Del V. Deeply Birthdate: June 13, 1967

Tests Administered: DDST
ABS
ITPA (untestable)

The DDST and ABS were administered by both parent interview and

personal observation.

Test Conditions:

The room was quiet and John appeared to be quite comfortable.

Mother was present during the entire test and appeared cheerful

and comfortable. Two sessions were used for a total of 2 hours and

15 minutes.

DDST Results:

Personal-Social Domain: John performed simple tasks but was

unable to perform household tasks or remove his own clothes.

Fine Motor-Adaptive Domain: Failure of tasks appeared to be

developmental and should improve with training. (His motor system is

normal, according to medical reports.)

Language Domain: John was able to say three words, including

Mom and Dad. He could point to one part of his body and name one

animal picture, but was unable to follow directions.

Gross Motor Domain: Weaknesses were noted in the gross motor

area. John could not throw a ball overhand, pedal a tricycle, or

walk up steps.

ABS Results:

Developmental age appeared to be less than 2 1/2 years. John

scored below one standard deviation (using the State norm) in Inde-

pendent Functioning, Language Development, Number and Time Concept,

Occupation-Domestic, Occupation-General, Self-Direction, Socialization

and Withdrawal. ABS scores were determined by questioning the mother.
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Smeary:

The behaviors of the mother and John during the evaluation left

reason to doubt that the current scores really reflected John's true

ability. His mother constantly tried to assist and prod John to per-

form and, in two instances, actually moved his hand saying, "See, he

can do it." When Mother was asked to be more passive, John became

tired and chose not to continue, indicating a lack of self-drive.

commendations:

The primary plan in school for John should be for him to become

more independent in assigned tasks and to practice following directions.

These should be the primary efforts in the classroom for the next three

months at which time John should be re-evaluated.

Ms. Dolessacted as if she had won her point about the useless-
ness of case study folders. "You see, we have gone through most of the
case study folder and still have not found anything that tells us
exactly what to do in the classroom."

"I disagree," argued Mr. Middle. "I have been thinking about this
psychological information and can name several things that would be
helpful in developing an individualized plan for Johnny Jones.

"For instance, since he is not physically handicapped, I could
start working on developmental motor tasks with him. Also, Johnny
has been sheltered and his parents have not pushed him to learn. With
encouragement, he should be able to learn a little faster."

Ms. Teachless added, "There is a lot more information. I know that
the parents play an important role in may instructional plan so I must
try to develop their confidence in me."

"You're all correct," replied the Administrator. "The following
portion of the case study folder should be of special Interest to you.
And, it should ease some of your concerns, Ms. Doless."
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In this section of the case study folder the individualized instructional

plan becomes a reality. All the other bits of student data supply clues to

programming. But, in no other part of the folder is the information more

specific with respect to instructional planning. Here is where we can look

at what is planned and, after implementation, evaluate the effectiveness of

the program.

The purpose of the educational information section is to provide:

1. Records of developed skills.

2. Records of undeveloped skills.

3. Instructional plans with written objectives.

4. Suggested methods of implementing instructional plans including

staff, agency, and parent responsibilities.

5. Continuous information of student skills.

6. Pertinent information about the student's wellbeing.

Information forms vary a great deal among agencies. The

forms provided in Supplement B include common educational forms and may

suggest ways to improve your own agency's educational information system.



STOP NOM AND STUDY THESE FORMS.

INITIAL EDUCATION AND TRAINING PLAN

ANNUAL PROGRESS REPORT

SAMPLE CHECKLIST

STAFFING AND CASE CONFERENCE REPORT

PARENT-TEACHER CONFERENCE REPORT

ENROLLMENT HISTORY

CUMULATIVE INCIDENT REPORT

STUDENT WORK SAMPLES

SPECIFIC EDUCATIONAL ASSESSMENT REPORTS
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B.33-35

B.36-38

B.39-42

B.43-45

B.46-48

B.49-50

B.51-52

NOT SHOWN

NOT SHOWN

The Administrator began, *The educational information section of
the case study folder is your major responsibility. Can you tell me
what should be in it to help you?"
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"Well, I suppose it should contain a listing of student skills
which already have been developed," admitted Ms. Doless.

"Good!" exclaimed the Administrator. "This information can take
the form of checklists to evaluate specific skill areas, annotated
statements of previous teachers, informal assessment summaries, and
results of formal educational assessments. These are only a few of
the many forms this information can take.

"The of the better systems of examining developed skills is to
group them by domain."
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"I remember the domains," smiled Ms. Teachless. "They are 'mental
skills,' social.adjustment skills,' and 'physical skills.' We used
them to write goals and objectives and to develop informal assessment
devices.

"Wowl This really is beginning to fit together."
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"So," continued Ms. Teachless, "after we have a history of developed
skills, we can then write objectives for skills the student needs to
learn. This becomes part of the individualized instructional plan and
should be placed in the case study folder."

"Right," the Administrator consented. "It is extremely important
to include these objectives in the case study folder."

The student case study folder should contain an instructional plan. Such

information makes the folder a working document of present and future activity

rather than a depository of historical information.

......------ ,.......................,,..........
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The Administrator went on, "The educational section includes the
instructional plan. The first form is the initial educationand training
plan. After a student is in the program for a while, the annual progress
and staffing reports will be added.

"One of the most important aspects of instructional plan is a
listing of priority training needs and specific training activities.'
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"I think I can name something else that goes in this section,"
concluded Mr. Middle. "There also should be a listing of who Is
responsible for making the program work."

limited information on role repponsibility is one of the main reasons

why good training programs fail. There must be a division of responsibili-

ties, and everyone involved needs to know his or her role.
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"One thing still bothers me," said Ms. Teachless. "I have read
many student folders and there is always a question as to what degree
a student has learned a skill. I think the education section should
include a way to show student progress. Maybe there should be an
evaluation plan in the folder."

"I think so, too," agreed the Administrator. "The methods of
evaluation should be well planned before instruction starts. What
often happens is that year-end reporting is provided mostly from
memory. The purpose of evaluation is lost when used in this manner.
When a method of student evaluation is determined in advance, the
evaluation of skill development can be a continual process."

Developing a system that provide continuous assessment of student

learning is essential to an effective instructional plan. Continuous data

may be provided by checklists, task analyzed programs, graphs, progress

charts, and computerized data management systems. Any research programs

devised to study student problems also should be included in this section.
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"There are some other things I would like to see in the educational
section," said Ms. Teachless. "As a teacher I need to know about such
things as attendance history, proneness to accidents, and those medical
problems which might affect instructional planning for the student."

"What about including some of the student's work samples?" added
Mr. Middle. "I can tell a lot more about a kid by seeing his work
than by reading ten pages of reports."

The Administrator answered, "All these items are important and
should be in the education section.

"The educational section should contain anything you and others
might need toknow to provide effective instruction."

l'INP0/AIT/A1(
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There are other forms in the case

study folder which are required for

program administration and classroom

planning. These are the special

release forms (pages 13.55-57), and

termination-referral forms (pages

B.53 -54). Read them to see what

information they provide.

awes

If you did well with the exercises, skip to page 5.31.

If you are having problems pinpointing training need areas from the information

in the case study folder, this short scenario, featuring our teacher friends,

Ms. Teachless, Mr. Middle, and Ms. Doless, should help you.

CAST: Ms. Teachless
Ms. Doless
Mr. Middle

SCENE ONE: Teacher's Lounge
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Ms. Teachless: "All this stuff about assessment is mind-bending. But,

can see ow I could do a better job by using it."

Ms. Doless: "Are you kidding? These children have so many problems
that it really doesn't matter where we start.. This scientific jazz
is just a fad."

Mr. Middle: (defensively) "That's not true. This assessment stuff

maces sense. I was thinking back on what I have been doing and I now
know that many of may activities are not meeting the needs of the students,
instead I plan activities that I feel most comfortable in doing."

Ms. Teachless: "You know, I bet we already know enough to use case
study information to decide the need areas of a student. Why don't

we hold our own planning conference."

Ms. Doless: "Good idea, I have a boy in may class who puzzles me.

Maybe you can tell me what to do. Let's meet this afternoon at 3:00."

END SCENE ONE

SCENE TWO: Same Lounge. Three O'Clock.

Ms. Doless: "I don't know what good this will do, but here is the

"Tom is seventeen years old. There seems to be little or no problem in
the physical domain, and he can effectively use almost any tool in the

vocational training program. In fact, he was entered in last year's

Special Olympics.

"In the mental skills area, he is weak. He is neat and clean, but needs

help in cooking and cleaning. His communication skills are adequate.
He can speak well, do simple academics, count money, tell time to the
half hour, read familiar words, and write simple messages in cursive.

I don't know about his leisure time activities, since we've never
concerned ourselves with then. Besides I don't think they are very
important.

"The social adjustment domain bothers me the most. It is hard to get

Tom to try new things or to do things on his own. He is always polite,

but very shy. But then, who wants a loudmouth."

Mr. Middle: "Does the formal assessment offer any clues?"

Ms. Doless: "I don't know. I haven't looked. (She opens the student

folder.) The Adaptive Behavior Scale shows development below chronolog-

ical age in socialization and lower than average in general-occupational

skills. The Stanford-Binet score is 44 with a mental age of seven years.
The psychologist said something about the scores being a little low

because of emotional factors.
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"My impression is that he is ready for job placement. The only reason
I haven't pushed is that he is very helpful to me in the classroom and
does about anything I ask. Really, he is my best student."

Mr. Middle: "At first glance, you would think Tom is in fine shape. He
CB71353a everything. By examining the case records, we can certainly
see some concerns that should be taken care of. If we help Tom gain
self-confidence, we might consider preparing him for a job in a sheltered
setting."

Ms. Teachless: "Good! We have solved one area of concern, the social
adjustment domain. But what about the others?"

Ms. Doless: "There is no apparent concern in the physical domain. He
seems very adequate in that area."

Ms. Teachless: "Do either of you see problems with Tom's mental skills?"

Ms. Doless: "I think he is fine in that area."

Mr. Middle: "Wait. What about leisure time? If Tom can be placed in
INFailing, we should care how he spends his free time. I imagine
if he is left alone he will spend all his time watching TV. With his
ability he could go to a movie or play sports with his friends. I

suggest you assess Tom's use of leisure time. This could be another
area to work on during the year."

Ms. Teachless: "Self-management skills is another area that we should
look into. You mentioned that Tom needs help in cleaning and cooking.
This could be important if he ever lives in an independent situation."

END SCENE TWO

EPILOGUE

This staffing is the first step toward providing Tom with an individualized

instructional plan. From the data in the case study folder and Ms. Doless'

informal observations, the teachers pinpointed the student's specific needs.

Now, it is up to Ms. Doless to formulate a set of objectives and use data

collection techniques to determine Tom's exact proficiency levels in cleaning,

use of leisure time, and social adjustment. Then she will need to provide

a training program to improve these skills.
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You have just completed Unit V. By now you should feel somewhat

comfortable with assessment information and have a reasonable understanding

of the case study folder.

In reviewing this unit, try to take the role of a teacher on a committee

that has been asked to review and revise the case study forms of an educa-

tional agency. Your role on the committee is to make sure the folder con-

tains appropriate data for teacher use.

Before taking the Unit Assessment, review the objectives and the content

of this unit. Do not use your notes, manual, or supplementary information

while completing the Unit Assessment.

[USE WORKBOOK - AUWER UNIT V ASSESSMENT>
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Unit VI: OK, Let's See How It All Goes Together

Unit'Goal

Individual will be able to use assessment techniques to analyze

weaknesses in instructional plan.

Unit Objectives

1. Individual can outline the assessment process.

2. Individual can determine why an individualized program is not

working.

Unit Content

Which comes first, formal or informal assessment?

How do you know if you done good?

Now what? Johnny still isn't learning.

Average Worktime

30 Minutes
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Which comes first? The best way to answer this question is to review

the process of student assessment in terms of program placement.

Step One, the student is identified as having a learning problem.

The initial identification of a learning problem can be accomplished

by means of formal or informal assessment.

Almost anyone, from the family doctor to the observant neighbor-next-

door, can be the first person to discover the problem. Many tests performed

as a matter of course within a few hours after birth are part of a formal

battery of tests available to the doctor. However, often a problem goes unnoticed

until the child has been enrolled in an elementary school. Many public

schools now are administering formal screening tests designed to identify

these learning problems.

Step Two, the specific disability is determined.

This is accomplished mostly through formal assessment techniques with

some informal observations included. As a result of assessment information,

initial program placement is determined.

Step Three, the exact instructional program is determined.

The child has been placed in your room. You and your team need to

determine the best program. Generally, you will use informal assessment

techniques because formal devices do not offer information specific enough

to plan individualized instruction.
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The process looks something like this:

Step 3

Step 2

Step 1

Informal and
Formal Assessment

Used to determine
the existence of
a problem

Formal with
Some Informal
Assessment

Used to determine
specific disabil-
ities in gross
terms

Informal Assessment

Used to determine specific
needs, reinforcers, learning
styles, and learning modalities
for development of individu-
alized instructional programs

Which comes first? Who knows! The important thing is that the indi-

vidual's program is based on the best possible information.
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It is much easier to determine the success of an instructional program

if that program is well planned. A well planned program includes the

following:

1. Well written terminal objectives.

2. Terminal objectives broken into subobjectives (task analysis).

3. Continuous collecting and recording of data.

4. Consistency in instructional procedures.

5. Ample opportut for training to take place.

Copping out on any of these five points means that any decision regard-

ing program success is not. as accurate as it should be.

Here are some examples to illustrate the importance of each point.

Picture yourself as the student. How would you feel if you were in each

situation?

1. Well Written Terminal Objectives

You are a student pilot learning to fly. One day your teacher comes

in and says he is impressed with you. Based only on his judgment, he

approves your flying license. It just so happens the instructor appreciates

nice looking legs, which you have and like to display.

Would you trust your flying skill based on this instructor's judgment

or, would you prefer to pass a standard flying test that has a very clearly
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written terminal objective.

All teaching requires some creative judgment in regard to student

success, but judgment is always best when the terminal objective is clear.

2. Terminal Objectives Broken into Subobjectives

You are taking a college class and the terminal objective is to pass the

final exam. There are no other objectives to give you any idea what the

professor expects you to know. When the time comes for the final, you do not

know what to expect nor what constitutes a passing grade. You fail by one

point. According to your grade, you have not learned anything in the course.

Is this fair, or should the professor give you credit based on your successes

all through the class?

Your students deserve a better break. Seldom will all students meet

the criterion of your terminal objective. Still we know they have progressed.

Stating a terminal objective and subobjectives provides a means to report

the student's progress appropriately.

Also, having a task analyzed program at the beginning helps you provide

a systematic approach to ini.vidualized teaching.

3. Continuous Collecting and Recording of Data

You are a little too fat. So you decide to join a weight watchers

program. When you go the first time, the instructor says you need to lose

twenty-four pounds. Your instructor gives you a diet and tells you it will

take three months to lose the weight. At the end of two months you have lost

five pounds. Disgusted, you quit the program and declare all weight watcher

programs are fake.

If you had reported weekly for a weilh-in, your instructor would have

noticed the diet program was not appropriate for you. Some changes in your

program could have been made.
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Data keeping is a continuous process. It is impossible to judge the

effectiveness of a program unless records are kept. Continuous records

inform the teacher of slight changes in student behavior which are impor-

tant for effective and efficient individualized instruction.

4. Consistency in ItittruCtiOal Procedures

You are trying to learn how to set your own hair. You know that you

need to spend considerable time practicing this skill or you will look

like something from a Halloween party, but your teacher keeps changing

the directions.

Is this how you want to learn? Or, do you want the instruction to

be more consistent? The answer is obvious.

Handicapped students meet many frustrations in their learning

process. Usually they are unable to handle deviations in the instructional

procedures.

5. Ample Opportunity for Training

You are a student practicing for the track team. The practice and

coaching periods are twice a week. Learning to be a fast runner requires

coaching and practice every day. Competitors from other schools have

practiced everyday for two months. Is this fair to you? Or, would

practice designed to meet your needs help you become a better performer?

The quality of performance should not be judged until there has been

ample opportunity for practice.

These examples may be a little far out. However, their faults are

very apparent in the day-to-day instructional process.

Overlooking any of the five points can weaken the very best instruc-

tional program.



INAPPROPRIATE PLANNING WEAKENS THE VERY BEST INSTRUCTIONAL

PROGRAM.

6.7

But the instructional program still is not working and it does not

appear to be because of your planning...

BEST COPY AVAILABLE



6.8

Maybe it's time to examine your own teaching activities. By asking

these questions, you can tell if the proper instructional approach has

ken used:

1. Is the program in the wrong domain?

2. Are the criteria of the terminal and subobjectives too high,

3. Are the conditions in the objectives impossible to meet?

4. Does the program require entry level skills the student has not

learned?

5. Are the 'learning activities presented through the student's

strongest learning modalities, and are they the most appropriate

for his learning style?

As you read this section of Unit VI, stop after each point and mentally

formulate an example you have seen in your classroom. Think through how you

could have made the learning experience more successful.
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Is the program in the wrong domain?

A student may not learn a skill because he doesn't want to rather

than because he can't. Somehow the payoffs are not changing his attitude.

EXAMPLE:

Tommy has not learned to clean crumbs off a table. The terminal

objective requires that he complete the task after each meal for two

consecutive weeks.

You have chosen to design the subobjectives in the mental skills

domain since he is capable of managing the tools. However, the records

show Tommy can do a very good job on some days but is inconsistent.

This inconsistency is a clue. You should design subobjectives

and reinforcers for social adjustment training. (Remember the

discussion in Unit IV?)

Don't feel you have failed as a teacher just because you planned an

inappropriate program. Experts make the same mistakes.

IA
Tog
ASAP

Johnny may have a combination of domain weaknesses. Social adjustment

problems often develop when there is a history of learning failures. At

times, the social adjustment problem is not apparent until a certain level

of mental skill is developed.

When this type of inconsistent behavior is evidenced, develop a plan

to give reinforcers for attitude change rather than work quality.
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2. Are the Criteria of the terminal and sUbobJectiVeCtOo high?

A child may be able to perform the task, but not at the desired level

of proficiency.

EXAMPLE:

Sue can dress herself after swimming, but your objective is for

her to accomplish this in a five minute period. Currently, she

performs the task consistently in ten minutes.

This may be her final level of skill development for the present.

Wait to continue the program until she gets a little older, has a

change in medication, or completes some other training programs.

You have not failed. Remember the level of expected attainment (the

criterion) is only an estimate. All you did was estimate a little too high.

Continually frustrating Sue, at this time, by forcing her past her

ability can lead to social adjustment problems. If frustration continues,

she may refuse to dress herself at the ten minute level. Now where are you?

The simplest solution is to allow Sue to take a longer period to dress

herself. Next year, you can try for the five minute level again.

3. Are the conditions in the ob ectives impossible to meet?

A child may be able to perform very well for you in the classroom, but

does not perform for others or in other environments.
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EXAMPLE:

Jane can behave very well for you in the classroom or on a field

trip, but, as soon as she is with others, her behavior becomes unman-

ageable. The condition of your objective is for Jane to behave for

others as well as she does for eu:

All is not lost! Your hope for Jane to behave in any situation is

exemplary, but is almost impossible to achieve.

Whenever establishing conditions, you should be aware of the following

considerations:

A. You may be attempting too large a leap from your control of the

behavior to control managed by others without slowly fading

yourself out of the picture. There are many behavioral manage-

ment books describing how this can be accomplished.

B. Be honest with yourself. You really have little control over

conditions outside your classroom. Do not expect others to

automatically carry on the program when you have not included

them in developing a program plan. One solution is to increase

the instructional team to include all those who are involved in

the continuity of the program.
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If Jane's behavioral record shows a sudden decrease in skill level

even in your classroom, you should reevaluate the conditions under whIch

the skill is being performed. Often there are subtle differences in

conditions which may affect skill level. Changes in medication, family

problems, new classmates, and effectiveness of changes in reinforcers are

a few environmental conditions that may/affect student behaviors.

4. Does the _program require entry level skills the student has not learned?

You can assume too much prior skill training; and, therefore, not

teach a critical entry level skill.

EXAMPLE:

Herbie has not been successful in learning to add one-digit

numbers. His record indicates a consistently low and erratic per-

formance. There appears to be no social adjustment problem. Increas-

ing the amount of training sessions and providing a smaller breakdown

of suboblectives does not seem to help.

Don't give up yet! Maybe Herbie has not acquired a necessary entry

level skill, such as recognizing -digit numbers from one to nip.

The simplest solution is to immediately stop your present program and

determine if you have included all the necessary entry level skills. Then

simply provide instruction to develop those entry level skills that have

not been developed.



5. Are the learning activities presented through the student's strongest

learning modalities and are they the most appropriate for his learning style?

When planning an individualized program, many instructional problems can

be avoided by taking learning modalities and 'awning styles into consideration.

EXAMPLE:

Hope learns well visually, but cannot follow verbal directions.

There is no apparent physical or mental reason why she fails. You

want her to learn to follow verbal directions, but no matter how hard

she tries, she always fails.

If the student has a weakness in the auditory modality, requiring the

individual to learn tasks auditorally is bound to fail without a great deal

of prior remediation. The .same is true for all the learning modalities.

Hope's problem might be solved by providing some visual stimulus along

with the verbal direction.

If Hope's learning style does not lend itself to doing more than one

task at a time, you may be giving her too many directions at once. A

folution would be to give Hope only one direction at a time.
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That's about it. The rest is up to you. Remember the manual and work-

book can guide you as new and different problems arise.

No doubt you soon will be reading additional books and articles on the

subject of assessment. Compare the ideas of other authors and put it all

together to meet your own situation.

Before taking the Criterion Assessment Examination, review the manual

and workbook. Be sure you can discuss the objectives in each unit. When

you feel comfortable with the material, take the exam.
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GOOD LUCK AND THANK YOU FOR PARTICIPATING IN THIS STUDENT ASSESS-

MENT COURSE.

I

P.S. Don't forget to look at the
Bibliography on the next pa
and the one provided in
Supplement A. Both are
excellent sources of
additional information.
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Comment

Many formal assessment devices are used in collecting appropriate

and accurate information about developmentally disabled individuals.

Supplement A provides examples and brief discussions of several of these

tests. This design should enable teachers and other professionals to

read test results with better understanding and, therefore, facilitate

individualized classroom planning.

A selected bibliography is included to assist persons desiring

further information. However, the best references are the'devices

themselves and the examiner manuals. So, whenever possible, learn

from the actual test kit.

Each formal device is outlined in the following manner:

What the Device Measures

Standardization Information

Reliability Information

Administration

Results Obtained

Interpretation of Results

Additional Comments

Samples



The Wedsler'Intellig "Ce Scale for Children' (WISC)

What the Device Measures

The WISC is designed to measure general intellectual functioning of

individuals ages five through fifteen.

StandardizatiOninforMition

A sample group of 2,200 white children was selected to resemble the

United States population as described in the 1940 census. Scores at the

lower levels of intellectual functioiss" have been provided partly from

this sample and partly by mathematical methods.

Reliability Information

The reliability of the scores ranges from +.80 to +.90. Reliability

ratings of this magnitude are considered very good, meaning that on any

retest the individual's responses should be comparable.

Comparisons with other tests measuring intellectual functioning have

been accomplished through a method called correlation analysis. At the

normal range of intelligence, the results indicate high reliability scores

between the WISC and other tests. Scores in the lower intellectual ranges

are less consistent. For example, individuals in the moderate and severe

range of retardation tend to score about 6 IQ points higher on the WISC

than on the Binet.

Administration

Administration time is approximately one hour. The test is administered

by a qualified examiner in a one-to-one situation. Testing conditions

include a quiet room with the examiner and the subject sitting opposite

each other across a table.
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Results Obtained

The WISC provides scores for twelve subtests grouped to yield a

Verbal Score and a Performance Score. The sum of the subtest scores

provide a Full Scale Score. Results are given as an IQ.

Interpretation of Results

The Verbal, Performance, and Full Scale IQ's are interpreted

as follows:

Retardation Grouping

Mild 69-55

Moderate 54-40

Severe 39 -25.

Profound 24 and below

Additional Comments

The design of the WISC allows for many informal interpretations.

However, these interpretations do not provide the exacting information

supplied by the Verbal, Performance, and Full Scale Scores.

Some intrachild comparisons can be made by pinpointing the weak

areas of intellectual functioning. With intensive training, the scores

can be raised to some degree.

Estimates of social and emotional judgment and specific learning

disorders can be made by comparing the difference between the verbal

and performance portions of the scale. A difference of at least 20 IQ

points is necessary before much meaning can be attached to this type of

informal judgment.



The following generalizations relating to differences between the

Verbal and Performance IQ scores are suggested by Gearheart and Willenberg

(1970, page 26):

(1) Mentally retarded subjects (in general) are likely to score

higher on the performance than on the verbal section.

(2) Mexican - American and most other bilingual mental retardates exhibit

even greater differences in the direction of higher Performance IQ.

(3) Urban subjects are more likely to score higher on the Verbal

(as opposed to the Performance) than are rural subjects.

(4) Subjects classified as remedial reading problems are more

likely to score higher on the performance section.

Several authorities have suggested that individual subtests can be

used in pinpointing remediation areas. The original authors of this

recommendation have been lost, but the information is quite pertinent.

The subtests are discribed as follows:

Descriptions of WISC Subtests

Verbal Section

1. Information: Indicates general fund of knowledge (not specifically

taught); intellectual curiority; alertness to everyday world (retention

and recall); and background of information from home and school.

2. Comprehension: Reflects ability to evaluate past experience in a

"common sense" manner and judgments in socsal.situations. If Infor-

mation scores are higher than Comprehension, it is considered that

the individual is unable to integrate knowledge into social situations.

Bizarre answers suggest emotional disturbance.



A.6

3. Arithmetic: Reflects elementary knowledge of arithmetic, power of

concentration, and listening and reasoning abilities. The subtest

is sensitive to frustration tolerance.

4. Similarities: Measures the ability of a child to do logical and

abstract thinking. The subtest involves holding two ideas in mind

at one time, comparing them, and then producing a related third

idea (generalizing).

5. Vocabulary: Reflects the child's past or "long term" accumulated

verbal learning ability. A person's vocabulary is often a good

index of schooling, experience, and general intellectual functioning.

Thus, the score may be influenced by cultural disadvantage, bi-

lingualism, and paucity of background.

6. Digit span (a supplementary subtest): Represents ability for rote

and immediate memory. It also reflects attention span and concen-

tration. This subtest is considered sensitive to emotional distur-

bance, anxiety, and fatigue.

Performance Section

1. picture Completion: Reflects awareness and memory for environmental

detail (visual observation). It involves ability to differentiate

essential from non-essential details (gestalt) and perceotual and

conceptual abilities.

2. Picture Arrangement: Involves sequences of order, social planning,

humor, and the ability to anticipate.

3. Block Design: Represents non-verbal or visual concept formation and

visual-motor coordination and organization. It also reflects the

ability to analyze, integrate, and synthesize information in order
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to produce an abstract concept (design). This subtest is believed to

be sensitive to hasty or impulsive behavior and to neurological disorders.

Block Design correlates higher with the Verbal Score and Full Scale

Score than with the other Performance subtests.

4. Object Assembly: Reflects gestalt thinking, work habits, attention

span, and the ability to persist.

5. Coding: Indicates ability to deal with symbols and associative learning

(relationship between common recognizable symbols and less common but

still recognizable symbols). Reflects visual-motor speed and abilities

to persist and to attend. Coding is often considered predictive of

learning required for reading, and it is generally said that a child

who cannot succeed at a reasonable level in coding will have difficulty

or may never learn to read.

6. Mazes (a supplementary subtest): Reflects ability to see the gestalt

and to anticipate. It also involves small muscle control. The subtest

is sensitive to neurological and emotional disorders.



SAMPLES OF WISC
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Samples from the Wechsler Intelligence Scale for Children, developed by
David Wechsler, have been reproduced by permission from The Psychological
Corporation.
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co WISC RECORD FORM

NAME AGE-____SOL_.

ADDRESS

PARENT'S NAME

SCHOOL GRAD

_
REFERRED BY

Year Month Day

Dote Tested

Date of Binh

Age

Scaled
Score 19

Verbal Scale

Performance Scale

Fun Scale

Prorated if necessary

NOTES

PtImesd le IL S. A..
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Raw Scaled
Score Score

VERBAL TESTS

Information

Comprehension

Arithmetic

Simi:Grilles

Vocabulary

(Digit Span)

Sum of Verbal Tests

PERFORMANCE TESTS

Picture Comphlion

Picture Arrangement

Bleck Design

Object Monthly

Coding

(Mazes)

Sum of Performance Tests

111111=IM

esmosse NO sy Ile Pepeeciepele IIMPWASIO.
..

Imre A tirr, Caudirmi:: MX illirri?.
'war istameque.

The Psyskiegled Ceryisneleii, 104 het 45th Strest. New Yea, N.Y. 10017 N1433 AS

Examiner



6. PICTURE COMPLETION

kin
1 sr 0

1. Comb

L Table

L Fox

4. GM

5. Cot
6. Door

7. Hand

8. Card
9. Scissors

10. Coat

I I. Rio

12. Screw

13. Fly

14. Rooster
, -

IL Prof&

16. Thowoomotor

17. Hot

18. Umbras
19. Can

20. House
, -,---......

7. PICTURE ARRANGEMENT

Anuagemeit olds Sean

A. Dog 75"

B. Mother 75"

0 I

0
OW

2

C. Train 0
M ON

2
SOON

D. Sado 0

(Fight)

1. Fire
I Ian OPM

0 4 5 6
MOO

2. Burglar "i" 7 VI
3. Pommr 45"

II sole 060
0 4

SOW SO MIMI

4. Pk* 45"

L Show 60"

IO OOP
0 4

M
6

val

SPIN ON DNS

Mil MIO
0 14 5 6

MIST

Goreotor 75"

I7. Rae 75"

12140 MOLi,
MONO SO MOM

._1.1

0 2 MAO MOO
IMMO 6
AMMO MOM

9. OBJECT ASSEMBLY

Sem

al 1110 MS 1144 MO
0 1 1 3 4 $ 6 7

01106 1181/ WOO leM
0 1 2 $ 4 5 6 7 11

vsose am sow sss
0 1 2 3 4 6 7 0 9

110111 SUM WOO 111111

0 1 2 3 4 1 6 7

1111 ION 11.111

4 1 6

MOM MOP IMO 1.11

4 5 6 7

141111 1.811 1840 1.18

4 6 7

a11111 1848 11.18 1.10
4 5 6 7

WI SO AWN WM/ I
4 1 a 7

OP I SO SOSO WOO 1.00
4 5 6 7

81.180 SON NON ION
4 5 6 7

Nom:

PEST COPY AVAILABLE



WPPSI
Wechsler Preschool and Primary

Seale of WeMyna

RECORD

FORM .

C12

NAME_

ADDRESS_

PARENTS NAME

SCHOOL GRAD

PLACE OF TESTING TESTED BY

REFERRED BY

NOTES

6))

Deo Tasted

Deo of BIM

Year Month Day

Raw Scaled
Score Scare

VERBAL TESTS

Information

Vocabulary

Marne&
SbnileriNee

Comprehension

Pentencos)

Verbal Score

PERFORMANCE TESTS

Animal House

Moro Completion

Moses

Goomeirie Design

Meek Design

Performance Score

Scaled
Score 19

Verbal Score

Performance Score

hi Scale Score

*Prorated if necessary

Cappright IMP, 1013. WV by The Pertheheiag Cortaereflim
24;11110 etnieregailtat 20:4441dIttiftifroateresseisifit:4=7:: 10,,sere sztzetve...1 jem,6001.47TA

sierep imml rewires, ash" witAwI peemisaisa is wellies from Ow
irsedgesiloreerialweIL fahousioin.

Neal is U. S. A. The Psysislegkal Cmperetko, 304 het 40* %W. Now Yeti. N.Y. 10017 1174 MIAS
Semeles from the Wechsler Preschool and Primary Scale of Intelligence, developed by
David Wechsler, have been reproduced by permission from the Psychological Corporation.
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9. BLOCK DESIGN Disentinee: 2 sonseeeilms foams, sterling with Design 3

Cosign Trial Tim. Pass-Pail Seen Design

.........
Trial Time PassFall Soon

1.

C
1 30" 0

20 1 6'

1 45" ND

0 1 2r [ 111
, A

2 30" D,
,

45 0E

I 2.
1 30"

0 1

7.
1 60" ND

2
0 1

2 30" 0 2 60" 0
.

DinenHnue: H Design 1 and 2 en felled

Si.
cord

1 60" 0
2

0 1

Ago 6 and own begin hen

3

./1

1 30" D
2

B.
2 or D

2 30" D
0 I r

See
car d

i 75" ND
.

2
II 1

01

4
1 30" 0

2

a

2 75" D
II I 1 2 30" D 0 1

500
10. card

I 75" ND
2

0 11 45" o
,

2

01
2 75" 0

5. III
2 45" 0

Ten,
M.I. Si. Manual."D" means .stamina demenstrens Mel: "ND" means esendow 1100% not doesensbeie

13

10. COMPREHENSION Diseoutinn: 4 sensecen foams
Son

2. 1 et 0

1. PhroutSchle
.......

2. Wash

3. Cutfinger

4. Clocks

S. Lese.baN Wig

6. Toast ..

7. Housesiwinslows

S. Clothes* .

9. Work*

10. Light room

I I. Children.siek

12. Leaf brad

13. Fight

14. Harse.brielt*

IS. Criminals°

If AN stens only en meson, soy. "Sin ow nether nem why .
restatement or question)." S.. Mammal.

. . houses hove wisdom Ws *AN
_
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Stanford-Binet Intelligence (Binet)

What the Device Measures

The Binet is designed to measure general intellectual functioning of

individuals ages two through adulthood.

Standardization Information

The standardization sample was determined by subject's occupation or

parent's occupation in proportion to the United States population. Scores

lower than two standard deviations below the average have been provided

partly from this sample and partly by mathematical methods.

Ref lability Information

The test-retest studies result in very little IQ change unless there

have been changes in physical well-being or environmental stimulation.

The same holds true for retests on retarded individuals.

Administration

The test is administered by a qualified examiner in a one-to-one

situation. Testing conditions include a quiet room with the examiner and

subject sitting opposite each other across a *able.

Administration time varies from thirty minutes to one and one-half hours.

Results Obtained

The results yield an estimate of mental age (MA) and an IQ.

Interpretation of Results

The IQ is interpreted as follows:

Retardation Grouping Iq

Mild 68-52

Moderate 51-36

Severe 35.20

Profound 19 and below



These scores are from 1 to 5 IQ points lower than similar scores on

the Wechsler Scales.

Additional Comments

The IQ score relates directly to predictions of school performance.

Several researchers have attempted to sort the different subtests at

each age level into groupings such as motor, perceptual, and verbal. The

results of these studies are still experimental. Therefore, the use of

data supplied in this manner must be considered nonstandardized and informal

in nature.

The Binet is an excellent test to use in measuring the intellectual

functioning of retarded individuals. However, a retarded subject with

known brain damage may not perform as well on the Binet, as on the Wechsler,

because ofthe way subtests are grouped. The Binet requires several subject

responses at each age level while the Wechsler Scales assess one type of

response at a.time.

Reduced scores will be evident whenever language and motor disabilities

reduce communication between the examiner and subject.



Samples from the Stanford-Binet Intelligence Scale, developed by Term, E. R. and Merrill,
N. A., have been reproduced by permission from Houchton Mifir ro.
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Year 1116 tuts x 1, or 4* tests x 1%1
-9. Penn board (1+) I 1 a.... b....

2. Delayed moons. (2+) [ ] a.... b.... c....
Ports of body (4+) I ] a... .b....c....d....e....f....g....

.. 4. Block tower (±) [ ]
..S. Rehm vocabulary (3+)

Word combinations (*) [ ]
A. Ideal. obi. by nom. (5+) I ] a. .b. c.. d. e. .E.

Year 111 -616 tests x 1, or 4a tests x 1%1

1. Comp. bolls (3 of 3, or 5 of 6+) I ]
2. Patience: picturm (1+) ( 1 a.... b....

'3. Distr. animal pichms (4+) (
'4 Response to Odom (Leval 1,2+) [ a.... b.... c....
S. Sorting buttons (2 min.) Errors.... I

'6. Comprehension I (1+) [ ] a.... b....
A. Comp. sticks ( 3 of 3, ot5 of 6+) [ ] a....b....c..../d....e....f....

Year 11-6 l6 tests x 1, or 4* tests x 1%1
.1. Ideate obi. by es* (3+) [ ] a....b....c....d....e....E...

... 2. Pc .!s of body (6+) [ ]

... '3. Naming obi. (5+) ( a.... b.... c.... d.... e.... f....

...4. Piano vocabulary (8+) [
2 digits (1+) ( ] 47.... 63.... 58....

. 6. Simple commands (2+) ( ] a.... b.... c....
... A. Form board: rot. (2+) [ ] a.... b.... c....

Year IV 16 tads x 1, or 0 tuts x 1%1
w 1. Picture vocabulary (14+) [
'2. 014. from moiler! (2+) [ ] a.... b.... c....
'3 Opp. analogies I (2+) [ ] a.... b.... c..... d... e....
4. Pict. Wont. (3+) ] a.... b.... c.... d.... e.... f....
S. Disa. forms (8+) I ]
6 Comprehension II (2+) ( ] a. b....
A Sent. aim. I (1+) ( ] b....

Year 11116 tuts x 1, or 0 tests x 1%1
... 1. Stringing beads (4+) 2min. ( I
...'2. irlctvr vocabulary (10+) [ ]
....3. Nock bridge ( ±) [
...'4. Picture memories (1+) [ ] a.... b....

Copying circle (1+) [ ] a.... b....
... 6. Vortical lino (±) [
.. A. 3 digits (1J. ) [ ] 641.... 352.... 837 ...

Year 1V6 16 tests x 1, or 4* tests x 1Vs1

1. Ass*. comp. (3+) ( ] a.... b.... c....
2. Opp. analogies I (3+) [
'3 Pict. sim. & cliff. I (3+) [ ]
4. Materiels (2+) [ ] a.... b.... c....

S. 3 commissions (3+) ( ] a.... b.... c....
° '6. Comprehension III (1+) [ ] a.... b....

A. Pict. idvd. (4+) [ ]

BEST
pVAHABIE
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Picture Complelem Men V, 1

One point for attempt to El in additional features within the outline of
the head, i.e., for either nose or mouth. No additional credit for ears or hair
or fa: completing eyes or adding the eyelashes.

The above figures Mu:trate some of the various possaulitia, together with
the scoring credits.

Scores 2 paints.

141 SZ'ORING V,



Slosson Intelligencele6t (Slosson or SIT)

What the Device Measures

The Slosson is designed to measure the general intellectual function-

ing of individuals from age two through adulthood. At the lower age range,

the test fellows the developmental guidelines of the Gesell and Binet

studies. This device measures verbal responses to question-and-answer

types of activities.

Standardization Information

The sample population was drawn from a cross-section of urban and

rural areas and public and private agencies. A variety of cultural and

ethnic backgrounds and a large range of intellectual abilities also were

included. All individuals in the sample spoke English.

Reliability Information

The test-retest reliability scores are very high ( +.97), meaning that

over time the IQ scores will vary only a few points under normal conditions.

Administration

The test is easy to administer which allows for its wide use by

teachers, administrators, and clinicians.

Administration time is approximately ten to twenty minutes.

Results Obtained

The Slosson yields a single IQ score.

Interpretation of Results

Results are interpreted as follows:

Retardation Grouping

Dull normal 80-89

Mild 70-79

Moderate, Severe, Profound Below 70
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Additional Comments

The test is designed as a screening device and should never be used

as the only measure of intellectual functioning. This is especially true

with suspected mental retardation, since the test relies heavily on verbal

factors and retarded individuals often have limited verbal abilities.



(Pada of yellow score sheets
accompany this test.)

ROBSON INTILLIDENCE TEST (BIT)

FOR BEST COPY AVAILABLE

CHLORIN AND ADULTS

SCORE SHEET
(ICICAMPL2.)

IQ el MA x 100
CA

coeyript m 196). Richard L. SloRSon, N.A.

Name
Green, Alice

Addreali

AST Park Street, ilehicago , Ill.1".

School School No. 45 Grade 6th

Examiner N. T. Jones, 6th grade teacher
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CA 13-3
',cant mW%r---

MA 8-10
VCANS

IQ, 67
MONTHS

Present date 1983 9 21
Tar NORM DAY

Birth date 1880via' MONTH DAV

3 3 1

Age or CA 13.-3vinr5-1-..r-i.x
s

Finding the NA 7-8Basal NO IPast sitte nosy taw)
Added months 14

10190111 /111111 e1se.)
7-22

la 8-10

Finding the IQ 66.6

c 159 / 106 00 (MA in monthst
Ow""" 954

954

954

4)171 CA never
exceeds 11 years
or 192 oonMs.

CONVERTING 1-12 4-49 7-84 10-120 13-158 18-192 19 -228 22-284 25-300
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Samples from the Slosson Intelligence Test, developed by Slosson, R. L., have been
reproduced by permission from Slosson Educational Publications
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Adaptive Behavior Scale (ABS)

What the Device Measures

The ABS is designed to measure a wide range of behaviors required

to cope with natural and social demands of the environment.

Standardization Information

The ABS is In the experimental stage so information provided here

and in the "Reliability Information" section is inconclusive at this time.

The original device was standardized on approximately 2,800 retardates

from sixty-three different institutions and was among the first measures

developed to compare one retarded individual with another. This factor

is important because most tests are designed to evaluate average and sups-

ior individuals with retardates falling at the lower end of the scale.

Currently, the possibility of including a greater range of behaviors

in the ABS is being explored. As specific behaviors are isolated and

determined to be relevant, they will be added to the experimental edition.

Reliability Information

Each domain has been examined for test-retest reliability and for

similarity of scores between examiners. Several of the domains have low

reliability ratings. These are being rewritten in order to maintain

consistency of results from one testing period to another.

Administration

The device can be administered by professionals, paraprofessionals,

and parents with only a limited amount of training.

The method of collecting data requires the examiner to be familiar

with the subject's behaviors for at least thirty days prior to the exami-

nation. If this is not possible, a cumpetent informant, such as a parent,
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must provide the information.

Administration time varies from thirty minutes to an hour depending

on examiner skill and the time it takes to question the informant.

Results Obtained

The ABS assesses ten behavior domains considered important in main-

taining personal independence in daily living and fourteen domains related

to personality and behavior disorders.

The results provide information, grouped by domain. Therefore, compari-

sons can be made with other individuals at the same level of adaptive ability.

Interpretation of Results

Knowledge of strengths and weaknesses in each domain aid the professional

team in the determination of training priorities. Although the domains of

the ABS do not constitute a specific training program, they do give direction

for prescriptive planning.

Additional Comments

The developers of the scale advise against extracting a small number

of items for clinical or administrative purposes. However, informal attempts

to use 100 of the items as an indication of adaptive development have met

with positive results.

The ABS does not examine the effect of varying environmental conditions

on the individual. This is important to remember to avoid reporting over-

simplified successes. For example, an examiner may report successes which

are not observed by another examiner' under different or new environmental

conditions. Therefore, the credibility of the examiners and the device may

be questioned.
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The twenty-four domains are:

Adaptive Behavior Domains

Part I Daily Living

I. Independent Functioning

II. Physical Development

III. Economic Activity

IV. Language Development

V. Number and Time Concept

VI. Occupation-Domestic

VII. Occupation-General

VIII. Self-Direction

XI. Responsibilities

X. Socialization

Part II Personality and Behavior

A. Violent and Destructive Behavior

B. Antisocial Behavior

C. Rebellious Behavior

D. Untrustworthy Behavior

E. Withdrawal

F. Stereotyped Behavior and Odd Mannerisms

G. Inappropriate Interpersonal Manners

H. Inappropriate Vocal Habits

I. Unacceptable or Eccentric Habits

J. Self-Abusive Behavior

K. Hyperactive Tendencies

L. Sexually Aberrant Behavior



A.26

N. Psychological Disturbances

N. Use of Medications



Name
(Last) (First) (circle one) mo.

Rater's name Date of this rating
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ADAPTIVE BEHAVIOR SCALE
(1972 Rev Won)

E.
Experimental edition

For research use only

Sex: M F Birth date
day yr.

This scale consists of a number of statements that describe some of the ways residents act in different
situations. There are two kinds of items in this scale. The first requires that you select only ONE of the several
po3s'ble an:mem For example:

(1) Eating in Public (Check only ONE)

O 3 Orders complete dinner in restaurants
IN 2 Orders simple meals like hamburgers or hot dogs

i Orders soft drinks at soda fountain or canteen
O 0 Does not order at public eating places

Notice that the statements are arranged in order of difficulty: 3,2, 1 and 0. Check the one statement that best
describes the most difficult task the resident can usually manage. In this example. the resident being rated can
order simple meals like hamburgers or hot dogs (2), but cannot order a complete dinner (3). Therefore, (2) is
checked in the example above.

The second type of item asks you to check ALL statements that apply, to the resident. For example

(2) Table Manners (Check ALL statements that apply)

a. Swallows food without chewing
e. b. Chews food with mouth open

c. Drops food on table or floor
e. d. Uses napkin incorrectly or not at all

None of the above

In the example above. "b" and "d" are checked to indicate that the resident "chews food with mouth open"
and be "uses napkin incorrectly or not at all." If none of the statements applies to the resident, check "None of
the above."

Some items may deal with behaviors that are clearly against regulations, e.g., uses telephone, or behaviors
that are not possible for the resident to perform because the opportunity does not exist, e.g., eating in
restaurants. In these instances, you must still complete your rating. Give the resident credit for the item if you
feel certain that he can and would perform it without additional training had he the opportunity to do so.
Write "AR" for "Against Regulation" or "HNO" for "Has No Opportunity" next to the rating made. These
notations will not effect the scoring of that item. but, will contribute to the understanding and interpretation of
the resident's adaptive behavior and his environment.

Please observe the fallowing general tales in rating a resident:

1. In items which specify "with help" for completion of task. "with help" means
direct physical assistance.

2. Give the resident credit for an item even if he needs verbal prompting or reminding to
complete the task unless the item definitely states "without prompting" or "without reminder."

srpip, drmaltinmiSamples from the Adaptive BhAvinr by Nihira Foster, Shellhaqs, and Le
have been reproduced by pulmibbion Isom L.t murien Association on Mental DonclencY.



PART I

I. INDEPENDENT FUNCTIONING

A. EATING SKILLS

(1) Use of Table Utensils (Check only ONE)

O 8 Wei knife and fork corret..ly end neatly
O 5 Uses table knife for cutting or spreading
O 4 Feeds self with spoon and fork neatly
LI 3 Feeds self with spoon and fork considerable

spilling
O 2 Feeds self with spoon neatly
O 1iFeeds self with spoon considerable spilling
Wog Feeds salt with fingers or must be fed

(2) Eating in Public (Check only ONE)

O 3 Orders complete meals in restaurants
O 2 Orders simple meals like hamburgers or hot dogs
O I Orders soft drinks at soda fountain or canteen

ALSe_tioes not order at public eating places

(3) Drinking (Check only ONE)

13 Drinks without spilling, holding glass in one hand
O 2 Drinks from cup or glass unassisted neatly
O 1 Drinks from cup or glass unassisted considerable

spilling
O 0 Does not drink from cup or glass unassisted

(4) Table Manners (Check ALL statements that apply)

a. Swallows food without chewing
b. Chews food with mouth open
c. Drops food on table or floor
d. Uses napkin incorrectly or not at all
e. Talks with mouth full
f. Takes food off others' plates
g. Tats too feat or too slow

.-. h. Najd in food with fingers
....*Mone of thu above

Comments

A.28

(8) SelfCare At Toilet
(Check ALL statements that apply)

Za. Lowers pants at the toilet without help
.4eb. Sits on toilet seat without help
4ec. Uses toilet tissue appropriately
-tea. Flushes toilet after use
44. Puts on clothes without help
4A. Washes hands without help

None of the above
Comments:

C. CLEANLINESS

(7) Washing Hands and Face
(Check ALL statements that apply)

.14 Washes hands with soap
Washes face with soap

-11r,p. Washes hands and face with water
..rd. Dries hands and face

None of the above
(8) Bathing (Check only ONE)

0 8 Prepares and completes bathing unaided
0 5 Washes and dries self completely without

prompting or helping
0 4 Washes and dries self reasonably well with

prompting
0 3 Washes and dries self with help
0 2 Attempts to soap and wash self
O LoCeoperates when being washed and dried by others
UT Makes no attempt to wash or dry self

B. TOILET USE

(5) Toilet Training (Check only ONE)

O 4 Never has toilet accidents
O 8 Never has toilet accidents during the day
O 2 Occasionally has toilet accidents during the day

Frequently has toilet accidents during the day
134 Is not toilet trained at all

1

(9) Personal Hygiene
(Check ALL statements that apply)

a. Has strong underarm odor
b. Does not change undo, wear regularly by himself
c. Skin I ften dirty if no aviisted
d. Does of keep nails clean by himself

None of the ahoy r
(10) Teeth Brushing %Check only ONE)

I/5 Applies toothpaste end brushes teeth with up
and down motion

O 4 Applies toothpase and brushes teeth
O 3 Brushes teeth without help, but cannot apply

toothpaste
0 2 Brushes teeth with supervision
O i Cooperates in having teeth brushed
0 0 Makes no attempt to brush teeth
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Peabody Picture VoCabularYleStIPPVT)

What the Device Measures

The PPVT is designed to measure the verbal intelligence of individuals

ages two through eighteen. The authors originally tried to design a short

test to measure general intellectual functioning. Further research

revealed that this was accomplished only within the normal or middle ranges

of intelligence.

Standardization Information

A sample of 4,012 children and youth was used to develop the two

forms of the test. Scores were correlated with the Binet standards.

Reliability Information

Scores have proved reasonably consistent even for retardates. However,

it should be noted that scores are less stable with retarded individuals

having MA's above eight years.

Administration

The PPVT can be administered by any professional without special

training other than familiarization with the device and directions. The

PPVT is administered by showing the subject a series of pages, each having

four different pictures, with the instruction to "show me
111

Administration time is approximately fifteen minutes.

Results Obtained

The PPVT provides an IQ score of receptive language (PPVT IQ is not

to be confused with Binet, Wechsler, or Slosson IQ's which measure general

intelligence).
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Interpretation oflesUlts

The IQ scores are interpreted as follows:

prouOinus

Very Rapid Learners 125 and above

Rapid Learners 110-124

Average Learners 90-109

Slow Learners 75-89

Very Slow Learners 74 and below

Additional Comments

With a young child, the PPVT IQ is usually lower than a.Binet IQ,

but is higher than a Wechsler IQ.

Researchers have had difficulty with this device in appropriately

evaluating young retarded children and moderately or severely retarded

adults. Since the test measures receptive language, individuals who

have problems with the English language also are difficult to assess.
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Samples from the Peabody Picture Vocabulary Test, developed by Dunn, R. M., have been

reproduced by permission from American Guidance Service.
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Peabody Picture
Vocabulary Test
by Lloyd M. Dunn, Ph.D.

Y AVAILABLE
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INDIVIDUAL TEST RECORD

NAME SEX: M F GRADE.--
Oast) (fife) (initial) (elfele) (or phone)

SCHOO
si

TEACHER
(or silently or address) for sounseter or sup/arise*

EXAMINER TIME CODE
(min.) (or race or descent)

AGE DATA

Date of testing

Date of birth

Age

erns* (month) (day)

Wei (month) . .(day)

aroore) (months)

TEST SCORES

Raw score Pam 4130

Intelligence quotient (I.Q.)

Percentile score (Mile)

Mental age (MA.)

CONVERSION OF MONTHS TO NUMERALS FOR USE IN RECORDING AGE DATA
Month Jan. Fib. March April May June July Aug. Sept. Oct. Nov. Du.
No. of Month: 1 2 3 4 5 6 7 II 9 10 11 12

OTHER TEST DATA

Names of tests

PPVT, Form

wiema..111011.01111

ft a.m.

Date CA Score Type of score

IMEON 1

LANGUAGE BACKGROUND

Language of the home.

Quality of language
Quantity of speech:
Intelligibility of speech:

(If other than standard English)

O good for age
O talkative
O good

REASON FOR TESTING

O fair for age
O average
O fair

O poor for age
O taciturn
O poor .

Copydritte 19154ieby I Published by

11411411i"u:nn th4.41714ue AGS I AMERICAN GUIDANCE SERVICE, INC.
in any way is a violation
of the mernitht Publishers' Building, Circle Pines, Minnesota 55014



SCORE SHEET
FORM

A.33

Suggested Starting Paints WS manual PIP

AP WOW MO with:
beim 84 Pleb 114 1
84 to 44 Plate No. 15

44 b 54 Plate No. 25

541.7.5to Rate No. 40
74 b 94 Pleb No. 50

AP COM . Beal tali
94 to 114 now"
114 to 134.. nab Na 70
184 to 154 Rate No. 10
154 6)174 Plate No. 80
above 174 Plate No. KO

BASAL: 8 consecutive correct responses

CEILliall: 6 errors In 8 consecutive responses
fr.p.

T0 RECORD ERRORS: Make oblique strokes through the geometric figures. Every eighth Sion; is

. . . .

PIO Pis Is
Ils. Vial lby lb* Imre Ns. Wal liq Ilwp Eno.

1 ear .(4). 0 26 teadter (2).9
2 cow (3) 0 27 building (3).-*
3 baby (1). A 28 arrow (3). 0
4 girl (2) 0 22 kangaroo (2)---0
5 ball (1). 9 30 amidst (3)- 0
6 block ,. (3) * 31 nest 0)- A
7 clown (4- 0 32 caboose (4).4>
8 k e y (1). 0 33 melons . ... (1).9
9 an (4). 34 picking ro....._*

10 chicken (2) A 35 badge (1) 0
11 blowing (4)- 0 36 goggles (3).--,0
12 fan (2)........ V 37 peacock (2) 0
13 digging (0...._* 38 queen (3)_ A
14 skirt (1) 0 39 coach (4)-- 0
15 catching . . . . (4) 0 40 whip (1). 9
16 drum (1). 0 41 net (4) *
17 leaf (3) A 42 fredde (4)- 0
18 tying (4) 0 43 eagle (3)- 0
lt fence (1). V 44 twist (2). C

* 45 shining (4) A
0 46 dial (2).-0
0 47 yawning (2).9
0 48 tumble (2) *
A 49 signal (1).0
0 50 capsule (1)._0

'20 bat (2)
21 bee (4).
22 bush (3)
23 pouring (1)--
24 sewing (1)
25 wiener (4)._

2

No. Waal

51 submarine .

52 thermos
53 Prniador
54 group
55 bidding
56 transportation
57 counter
58 ceremony . . .
59 pod ..... .

60 bronco
61 directing . . .
62 funnel
63 delight
Cs lecturer
65 communication
66 archer
67 stadium
68 excavate . . .
69 assaulting . . ;
70 stunt
71 meringue . . .
72 appliance . .
73 chemist
74 odic
75 destruction .



15
 4

5
f

W
I

-

al
l



A.35

The Vineland Soctal.Maturitv ScalelViOland)

What the*Device Measures

The Vineland can be used to measure social adaptability. Some

examiners also are able to use the sole to measure the types of adaptive

behavior described in the ABS.

StandardizationinforMation

The Vineland was standardized on ten male and ten female subjects

at each of thirty-one equal age intervals, extending from birth through

age thirty. The subjects were all normal children and young adults

living in Vineland, New Jersey, and the immediate surrounding township,

an area with a total population of approximately 18,000.

Reliability Information

With respect to consistency of data, the device has high reliability

scores, which range from .80 to .92.

Administration

Data may be obtained from the subject, from a third party such as

a parent or neighbor, or from the examiner who may become the informant

if very faailiar with the, subject. The Vineland is appropriate for use

with the retarded.

Subject ages may range from six months through thirty years.

Skills in questioning are valuable in the data collection process.

To gain accurate information, the examiner may have to formulate addi-

tional questions not found in the Vineland manual.

Administration time varies from fifteen minutes to more than an

hour depending on the examiner and the informant.
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Results Obtained

The device supplies a social age (SA) which is converted into a

social quotient (4).

The 117 items, grouped by categories, measure self-help (general,

eating, eressing), locomotion, occupation, communication, self-direction,

and socialization.

Interpretation of Results

The rating of each category has been standardized on a normal popu-

lation. Therefore, divergent ratings cart be interpreted as variations

from the average.

The normal or average SQ is between 95 and 105. Those individuals

scoring lower than 95 may be experiencidg gross problems. A look at the

individual categories may yield clues to the source of difficulty. Thus,

it is important to remember that information from each of the categories

is more valuable than the total SQ.

Caution must be exercised when using assessment data obtained from

an informant. If a score appears unduly high, it may mean the parent

informant is denying the Lild's difficulty. Conversely, a very low

score may result if the informant is expecting too much from the child.

The expertise of the examiner is very important in minimizing this

situation.

Additional Comments

The Vineland can be of considerable value in the initial stages of

the prescriptive program. This is especially true, regardless of age,

for young children and the mentally retarded.

Some researchers and experienced examiners have indicated that certain

cultural and ethnic patterns may show up as a lower social quotient. In
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reality, these patterns may be normal for that particular group. The

program defolopment team Amid be aware of this factor,

Another point. to remember is that SQ is not an estimate of IQ. In

comparing these two scores, researchers have found that each score repre-

sents a different type of behavior.



By

EDGAR A. DOLL, Ph.D.
Conxulting Psychologist

Bellingham, Washington, Public Schools
Formerly Director of Research

The Training School at Vineland, N. J.

NAME Sex Grade..... Date
Lase shat Year Month Pau

Residence School Born
Year Month Day

M A I Q. Test Used When Age
Teen Months Dais

Occupation... Ches.. .Years Exp ....Schooling

Fatilei 's Occupation Claw . Nears Exp Schooling. 14800111.

Mother's Occupation Clan.. Years Exp Schooling.. . ..... ........

Infer:neat Relationship. ..... ............ .......... ........... ..... .. ....... Recorder....-......-..-............. .......ase....

Informant's CV Basal Score....... .. ............. .. ......... ...........

Haw icaps. Additional ph

REMARKS: Told save.

IMMO.

......... 1
Age .....

Age Periods Social quotient.
IA

Categoryt Scores hems 0 II Mean

C

SHG

SHG

S

3140

SHG

0
SHG

SHG

C

SHE
.
L.

SHG

S

SHG

SHE

C

1. "Crows"; laughs .25

2. Balances head .25

3. Grasps objects within reach .30

4. Reaches for familiar persons .30

5. Rolls over .30

6. Reaches for nearby objects .35

7. Occupies self unattended .43

8. Sits unsupported .45

9. Pulls self upright .55

10. "Talks"; imitates sounds .55

11. Drinks from cup or glass assisted .55

12. Moves about on floor .63

13. Grasps with thumb and finger .65

14. Demands personal attention .70

15. Stands alone .85

16. Does not drool .90

17. Follows simple instructions .93

: Key to categorical arrangement of items:
SHG - Self-help general C - Communication L - Locomotion Affletkall Oiddere Senke, ineS H D - Selfhelp dressing S D- Self-direction 0 - Occupation
S H F. - Self-help eating S - Sodalization

For method of scoring see 'The Measurement of Social Competence."

Samples from the Vineland Social Maturity Scale, developed by E. A. Doll, have been
reproduced by permission from American Guidance Service, Incorporation.

PUBLISHERS' BUILDING. CIRCLE PINES, MINNESOTA 55014
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L

0
SHE

SLID

0
SHG

O

18. Walks about room unattended

19. Marks with pencil or crayon

20. Masticates food

21. Pulls off socks

22. Transfers objects

23. Overcomes simple obstacles

24. retches or carries familiar objects

!.03

1.10

1.10

1.13

1.20

1.30

1.38

SHE 25 Drinks from cup or glass unassisted 1,40

SHG 26. Gives up baby carriage 1.43

S 27. Plays with other children 1.50

SHE 28. Eats with spoon 1.53

L 29. Goes about house or yard .. 1.63

SUE .. ..... 30. Discriminates edible substances 1.65

C 31. Uses names of familiar objects 1.70

L 32. Walks upstairs unassisted 1.75

SHE 33. Unwraps candy 1.85

C 14. Talks in short sentences 1.95

II - III

SHG 35. Asks to go to toilet 1.98

0 36. Initiates own play activities 2.03

SHD 37. Removes coat or dress 2.05

SHE 38. Eats with fork 2.35

SHE 39. Gets drink unassisted 2.43

SHD ....... ....... 40. Dries own hands 2.60

SJ13 41. Avoids simple hazards 2.85

SHD 42. Puts on coat or dregs unassisted 2.85

O 43. Cuts with scissors 2.88

C 44. Relates experiences 3.15

III - IV

. 45. Walks downstairs one step per tread 3.23

S ....... 46. Plays cooperatively at kindergarten level 3.28

SHD 47. Buttons coat or dress ............ 3.35

0 .. 48. Helps at little household tasks 3.55

S 49. "Performs" for others 3.75

S HD 50. Washes hands unaided 3.83

IV V
FRC . 51. Cares for self at toilet 5.83

.. 52. Washes face unassisted 4;65

L 53. Goes about neighborhood unattended 4.70

SHD 54. Dresses self except tying 4.80

0 ..... 55. Uses pencil or crayon for drawing 5.13

56. Plays competitive exercise games 3.13



A.40

Denver Developmental Screening Test (DDST)

What the DeviCe'Mealetes

The DDST was designed as a screening device to detect evidence of

slow or delayed development in infants and preschool children through

age six. It can be used with retarded individuals older than six, but

only in an informal manner to determine specific areas of weakness.'

Standardization Information

The DDST was standardized on 1,036 normal children between the ages

of two weeks and 6.4 years.

The battery of items is consistent with the developmental patterns

found by Gesell and Amatruda at the Yale Clinic of Child Development.

Reliability Information

On the only test-retest study reported, agreement was 95.8 on all

items. However, the same examiner did both tests. Different examiners

probably would be in agreement when testing the same subjects but at a

lesser level.

Administration

The DDST data can be gathered both by direct observation and through

informants, usually the parents. The administrator need not be an expert

in child development but should be knowledgeable abrat the test items and

experienced in motivating a young child to perform the activities.

Administration time is approximately twenty to thirty minutes.

Results Obtained

The device measures four areas of behavior: gross motor, fine motor-

adaptive, language, and personal-social.

The DOST does not have a total score but uses the chronological age of

the child to determine developmental weaknesses in the different areas.
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Interpretation of Results

The examiner's manual provides very clear directions to be used for

evaluation. Usually, weakness in two or more areas suggests a general

developmental delay.

Additional CoMments

Several researchers have used specific items of the DDST to determine

a child's weakness in a particular developmental area. Caution should be

exercised in doing so since the test items are only samples of a large

group of behaviors at a specific age level. Additionally, the test is a

screening device. Therefore, results must be verified by other devices.

Some teachers have used the DDST to determine developmental weaknesses

in retarded Individuals older than six years by substituting mental age for

chronological age. Still others determine the developmental age of the

child by using the cutoff criteria in the manual and then verifying the

data through planned instructional activities which are in keeping with

DDST tasks. These are two ways the test has been used informally.

It is important to remember that the DDST is only a screening device.

Individual test items should not be used as a curriculum nor should con-

clusions about a child's intellectual functioning be made from test

results. Any such departures from the purpose of the test are highly

questionable.
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BEST COPY AMBLE

DIREV:ICCS

DATE

NAM

HINTED=

HOSP. NO.

A.43

1. Try to get child to smile by smiling, talking or waving to him. Do not touch him.

2. When child is playing with toy, pull it away from him. Pass if he resists.

3. Child does not have to be able to tie shoes or button in the back.

4. Move yarn slowly in an arc from one side to the other, about 6" above child's face.

Pass if eyes follow 90' to midline. (Past midline; mon

5. Pass if :hill grasps rattle when it is touched to the backs or tips of fingers.

6. Pass if child continues to look where yarn disappeared or tries to see where it went. Yarn

should be dropped quickly from sight from tester's hand without arm movement.

7. Pass if child picks up raisin with any part of thumb and a finger.

8. Pass if :hill picks up raisin with the ends of thumb and index finger using an over hand

approach.

9. Pass any en- 10.

closed form.
Fall conti=us
round motions.

Which line is longer?

(Not bigger.) Turn
paper upside down and

repeat. (3/3 or 5/6)

11. Pass any
crossing
lines.

12. Have child copy
first. If failed,

demonstrate

When giving items 9, 11 and 12, do not name the forms. Do not demonstrate 9 and 11.

13. When scoring, each pair (2 arms, 2 legs, etc.) counts as one part.

34. Point t: picture and have child name it. (No credit is given for sounds only.)

15. Te:1 child to: Give block to Mamie; put block on table; put block on floor. Pass 2 of 3.

(Do not help :hild by pointing, moving head or eyes.)

16. Ask child: What do you do when you are cold? ..hungryt..tired? Pass 2 of 3.

17. Tall chi?. to: Put block on table; under table; in front of :hair, behind chair.

Pass 1 tf 4. (Do not help child by Railing, moving head or eyes.)

18. Ask If fire is hot, ice is ?; Mother is a woman, Dad is a 7; a horse is big, a

mouse is ?. Pass 2 of 3.

1?. Ass Mutt is a ball? ..lake? ..desk? ..house? ..banana? ..curtain?

..hSio? ..;avement? Pass if defined in terms of use, shape, what it is made of or general

:ttts*ry ;s :cc: as banana is fruit, not just yellow). Pass 6 of 9.

2C. Ass. What is a spoon made of? ..a shoe made of? ..a door made of? (Eo other objects

ms;, s;Isti%uted.) Pass 3 of 3.
;1:2e- on stomach, child lifts chest off table with support of forearms and/or hands.

12. 4n al I: on, tsc%, grasp his hands and pull him to sitting. Pass if head does not hang back.

'.11, dal: or rill only, not person. May not crawl.
-rave tall overhand 3 feet to within arm's reach of tester.

25. Child m...st prfom aluniing broad jump over width of test sheet. (8-1/2 inches)

to wr.Ik forwarA. em-00=7=01=0-10. heel within 1 inch cf toe.

7.1,;er dr4.astrate. Cnild must walk a consecutive steps, 2 out of 3 trials.

2'. ihnutP %t :mild wh, should stand 3 feet away from tester. Child r....st catch ball with

: if-4, 2 cut. Jf 3 trials.

%.;.1 l .:awn ta.:kvord, ....C1=1447:1:3CC) toe within I in:n of heel.

rc.; :nLot:at:. Child must walk 4 consecutive steps, 2 out of 3 trials.

"An: An :7F...::ORAL 033E:-.7ACIONS (hod ollId feels at time of test, relation to tester, attention

r.1n, wets: : :manor, ovlf-4onflden:e, et:,):

157. 10-70 Distributed as a service by Mead Johnson Laboratories



Illinois Test of Psycholinguistic Abilities ITPA

What the Device Measures

The ITPA measures: the degree to which habits of common cation have

developed within a child; the channels of communication (auditory- vocal,

auditory-motor, vlsual-motor, visual-vocal); and the process of acquiring

and using language.

Standardization Information

The current. test edition was standardized on a sample of 700 children

between the ages of two and one-half and nine years.

Reliability Information

Comparisons of individual subtest scores in test-retest studies suggest

a low reliability rating. However, total test scores have shown a fair

degree of reliability in test-retest studies. Evaluation teams should note

this type of data.

Administration

The scoring procedure and the difficulty in presentation of certain

subtests require an experienced examiner. The test is given in a one-to-one

situation with the examiner sitting across a table from the child.

Administration time varies from forty-five minutes to over one and

one-half hours. The test may be given in more than one session if the

examiner feels the subject is fatigued or is losing concentration.

Results Obtained

The ITPA provides individual scores on twelve subtests as well as a

total score. Each subtest score is converted into a scaled score with an

average of 36. The subtest scores then are combined to form a total scaled

score (SS) with a like average of 36. These scaled scores can be converted

into age scores. The composite age score is called the Psycholinguistic



Age (PLA).

Interpretation of Results

A total picture of the child's strengths and weaknesses is provided

by a test profile. For diagnostic and remedial purposes, the scaled scores

should be used on the profile.

The total test performance is considered in determining significant

discrepancies. Overall performance is expressed as a median scaled score

(SS) or a mean scaled score (SS). For children whose scores are all either

extremely high or extremely low, the median SS should be used. Otherwise,

the mean SS is appropriate.

Next, each subtest SS is compared with the median or mean SS.

Differences between the subtest SS and the median or mean SS of 7, 8, or

9 points in either direction are borderline discrepancies. Differences

of 10 points or more are considered significant.

Additional Comments

The ITPA is designed to gain information about a child's language

processes. Several of the subtests do not require the use of verbal

communication. Thus, the test becomes a valuable tool in developing

data about-a verbally handicapped child.

A comparative score has been devised for retarded individuals using

the subject's mental age instead of the chronological age. There appears

to be some merit in the use of this procedure if the individual is mildly

retarded and over ten years of age. However, this method is not recommended

for use with moderately and severely retarded individuals.

The subtests are described as follows:

Visual Reception: The ability to form concepts and to gain meaning

from visually presented material (such as comprehension of pictures

and written words).
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Test Example: "See thii." (A picture of an electric fan.)

"Find one here." (A group of four pictures: 1) toy windmill.

2) folding fan, 3) wind blown tree, and 4) large fan-like leaf.)

Audomtepitcetion: The ability to comprehend the spoken work (receptive

understanding of the spoken language).

Test lamlv Yes-No questions:

1) Do dogs eat? 2) Do musicians vocalize?

Verbal Expression: Ability to express one's ideas in spoken words.

Test Example: After being shown five objects (nail, ball, block,

envelope, and button), the student is asked to describe verbally

each of the objects. "Tell me all about this."

Auditory Association: The ability to relate concepts presented verbally.

Test Example: Cotton is soft; stones are . (heavy)

aromatic Closure: Ability to speak grammatically.

Test Example: Examiner says to student, "Here is a dress."

Examiner says to student, "Here are two .6 (dresses)

Manual Expression: Ability to express one's ideas through movement and

gesture.

Test Example: When shown a picture of an object, such as a hammer,

the student is asked to demonstrate its use.

Visual Association: Ability to relate meaningful visual symbols and

comprehend relationships.

Test Example: Pointing to a central picture (a bone), the examiner

says, "What goes with this?" The student chooses one of four

surrounding pictures: a pipe, a rattle, a pencil, and 101..

Auditors Sequential NemorY: Ability to repeat a sequence of materials

previously heard.
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Test Example: At a rate of two per second, the examiner reads

aloud the digits 5 - 2 - 4 - 9 - 3 - 6. The student is expected

to repeat the numbers in the exact order the examiner reads them.

Visual Sequential Memory: Ability to reproduce (from memory) sequences

cf visually received stimuli.

Test Examly. Using white plastic chips with black geometric de-

signs, the student is required to reproduce from memory a sequence

of chips shown to him for five seconds. The test probes: "Can

he see and remember?"

Visual Closure: Ability to draw inferences from only partially exposed

visual cues.

Test Example: Hidden fish, shoes, bottles, hammers, and saw

must be found by the student in pictures which he is shown.

Auditory Closure: Ability to recognize and reproduce a word by "filling

in the missing parts which wereiomitted or distorted during presenta-

ti on.

Test Example: Teh examiner asks the student, "What am I talking

about"? AUTO-O-ILE. The correct response from the student is

automobile.

Sound Blending: Ability to blend two or more discrete and isolated

sounds into a whole.

Test Example: The child is asked to recognize SH-OE as shoe,

L-I-TT-LE as little, and various nonsensl words presented in the

same manner.
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Samples of Illinois Test of Psycholinauistic Abilities, developed
by Kirk, S.A., McCarthy, J.P., and Kirk, W.O., printed by permission of
University of Illinois Press.
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FOREWORD

After initial development of content and format of

a case study plan by the Division of Mental Retardation,

it was successfully field tested and revised at the

Weld County Community Center Foundation, Incorporated,

with the assistance of John Wooster, Ph.D.

This manual is the result of that revision and is

intended to be used by all community center agencies in

the updating of case files and ao source documents for

recording information.
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CAW MOLDING

As is the case with most agencies which provide educational and

social services, there is a miaiNES amount of case recording whichamst be
done by CoomunityCWnters and purchase of service agencies. Although the

maintainence of records is a secondary part of the overall program of the

centers, adequate records are needed for a number of reasons.

The objectives for maintaining good case records are: CO to facili-

tate planning and prescription, (2) to provide:maAy' of services from

year to year and between cooperating agencies, (3) protectice of the agency

and its staff, (4) accauntahility, and (5) research.

General Suggestions

Case records must be kept on each individual who is receiving serv-
ices from the Community Center. The records should be uniformly arranged

so that any authorized person needing to get information on an enrollee will
be able to find it without a great deal of trouble. Cases for which Title
45 fends are received should be marked in red on the outside of the folder,
so that the auditors will know which cases they are to review.

To keep paper work to a minimums it is essential that forme be com-
pletely and properly filled out the first time for new applicants and current
enrollees. For this reason, it is suggested that one individual be assigned
as an intake person and be responsible for making sure that the case records
are in order. For centers that have a Social Worker, this task would approp-
riately fall to them. In other centers, the responsibility might be assigned
to ahead teacher, director, or to the coordinator.

Although the files in the centers are confidential, information from
case records can, with ?roller releases, be shared with other agencies. Like-
wise, case information should a basis for planning and staffing with-
in the agency. For these reasons, accuracy and completeness are of extreme
importance.

The forms contained in this manual have been designed to conform
with the standards of case recording which are required by Federal and State
novernments. The lack of certain information, or inconsistency and inaccur-acy in information in a case record can result in a Federal or State excep-
tion. When this occurs, all Federal or State funds used in providing serv-
ices to that enrollee can be withdrawn, thereby resulting in considerable
loss of funds to the agency.

There is no requirement that the individual center adopt these forms
in their entirety, or even in part. It in required that all information in-
cluded in the forms be a part of each record and that they be orderly, accur-
ate, and usable. Forms or methods of recording for additional information
suited to the unique circumstances of a center are entirely appropriate.
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So that records do not become cluttered with outdated information, it
is suggested that auxiliary files be maintained so that periodic purging may

be done .

Types of Information Required

Different types of information are needed at different stages in the
relationship between the enrollee and the agency. In addition, some infor-

mation must be updated at periodic intervals. The following is a list of the
types of information needed, the times when they are required, and the times
at which they must be updated.

At the Time of Application

Application
Medical History and Examination
Social Case Summary
Psychological Evaluation
Statement of Responsibility
Releases to Obtain Information
Photograph (optional at time of
admission)

Upon Entry into Program

Admissions and Evaluation Committee
Action Report

While in Program

Education Evaluation Sumary
Staffing and Case Conference Report
Parent-Teacher Conference Report
Enrollment History
Cumulative Incident Upon

At Termination

Termination and Referral Form

Other (may include)

Welfare 106 Form
Special Medical Examinations
Therapists' Reports
Special releases
Special authorizations

Update as needed
Update annually
Update annually
Update each three years

As needed

Update annually

As needed

Update annually
Update twice per year
Update twice per year
Update annually
As needed

As needed
Annually, or as needed
As needed
As needed
As needed
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Organisation of Case Folder

The folder should be divided by tabbed spaoers to all for effic-
ient scanning. The five sections are recommended as minimal, but addit-
ional sections may be added as necessary. Photographs may be stapled to
inside cover of folder.

SECTION 1: GENERAL INFORMATION

Application
Admissions and Evaluation Committee Action Report
Statement of Responsibility
Special releases and authorisations

SFCTION MEDICAL INFORMATICN

Initial Medical History
Annual Physical acumination
Specific medical evaluations such as qe and ear examinations aid

recommendations.
Cumulative Incident Report

SECTION 3: PSYCHOLOGICAL INFORMATION

Initial Psychological
Additional psychological. information

SNCTION Is: SOCIAL DIFORMATICH

Social History and Yearly Summaries
Welfare Forms

SECTION 5: EDUCATIONAL VOCATIONAL INFORMATICN (May be separated into
two sections)

Education and Training Evaluation
Additional education information from Teacher and Therapists
Staffing and Case Conference Report
Parent - Teacher Conference Report
Enrollment History
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Discussion of Specific Forms

The following section contains a short discussion of each of the forme
mentioned above, as well as a sample of each form which has either been filled
out or written in such a way as to indicate how it should be used.

The ways in which these forms are filled out are not the only correct ones.
It is not the intention of this section to set up a rigid set of criteria so that
every case record in each center program looks exactly the same. Rather, it is
hoped that the individual center will use the sample as guidelines for recording
information.
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SIDWART OF INFORMATION CHICKSIONIT:

Purpose: This form serves as an index of information *outsized in the
student file folder and serves as an aid for updating and obtaining missing
information.

Format: The form is printed and an entry is mode as information is
placed in the case record.

Comments: This page can be stapled or otherwise attached to the inside
cover of the folder or placed so that it is in a conspicuous place.



t

NAME: JONES. JOHNAL._

SUMMARY OF INFORMATION MECUM:BET

1. Application

2. Medical History

3. Current Medical Exam

4. Psychological

5. Social Case Summary.

6. Statement of Responsibilityw .

1. X 2. X 3. X 4. X

7. Releases to Obtain information. .

8. Admissions and Evaluation Committee
Action Report.

9. Education Evaluation Summary .

10. Staffing and Case Conference Report.

11. Parent-Teacher Conference Report. -

12. Photograph

13. Enrollment History

14. Other Information (Specify) -

Welfare Form 106

Termination Form

CS-1

8.6

Check Appro- Latest Date
priate boxes (Month, year)

7171

7/71

P771r-T-7"--r-I
7 7

Da 120

177T4-"'T'M
17171 1

I I I I

I

I I I
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Purposes The purpose of the application is to present a formal re-
quest by parents or guardians for consideration of program for their child.
It also serves the purpose of gathering identifying inibrmation about the
applicant, his family, and his background.

Formats The form is printed, and the appropriate inlbrmation entered
by the intake person. This form is usually completed at the initial inter-
view,

Comments Because this form is used to gather information, it is
often referred to. Pbr this reason, a section is provided in the upper
corner for the inclusion of infonaation 'hick pertains to Ainding. Since
this form is referred to frequently, it is essential that it be filled out
completely and accurately.
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FOR CUTER VIE ONLY

Regular X

Placement
Title 45

APPLICATION A.B. No.
8.8. No. Reauepted
P.A. Type

I. IDIRSIFYING INFORMATION:

Name: SONES SO *PI& A

Current address:
Street or P.O. Box City County

Birthdate: Phone: 2 1 14- Ahnn

Referred by: oc--n_ AF____PuBLA C... LAJM.FCI

CURRENT LIVING ARRANGINGIM

Parents Foster Nome Group Nome Nursing Home Own Nome Other (specify)

sox: tin

Zip Code

II. PIMA TO BE NOTIFIED IN CASE CF EMERGENCY:

Naas: SArArRelationship: FA T 1-1

lions Phone: 214-1- boo I Addresstalintia.SLIALBus. Phone: raw&
MMMMMMMMMMMMMMMMMMMMMMMMMMMMMMMMMMMMMM IIMMOOM

Name: atiArtgl....4 SDI V Relationship: 1/ STEla
Home Phone: 2/11 tif31 Addreae:_atc 1 44 A uE. Bus. Phone:2 - boy/

Physician:M/10i L itsb4caoAallAddress:.
Phone: X14-1- I

Hospital preference: A. ni Too"! CNISPOL... Phone: 2.14 -

Address:

III. OTHER PERSONS OR AGENCIES INVOLVED:

CS-1

Name enc lationshi dres



IV. FAMILY INFORMATION:

Father: 504AL itYNIECZ Address: 12.3 /101.4 ON SPAM ica4

Birthdate: - Occupation NONE! FhPmag<<1 tammrRut Hr.,

Mother: 0621 S -setmG1' Address: 11-1 M st) SilaciF I a 4

Birthdate4-14- 22 Occupation: 14 ausfrAAlf

LIMO SIBLINGS (In order of birth)

Name Birthdate
Current Job
or School

At Home
Yes No

A mga...1 A 6- 4q- 5'0 SacgargLy
Sdruaent rPALPri - pi- 5-4

ikanAmit; - 11- 54 ..

Alm 41 5: 44

OTHERS LIVING IN THE HCSIE:

Name

FY art's=
Relationship_ Date of Birth

V. APPLICANT EDUCATION AND TRAINING HISTORY:
List all schools, training programs, institutions,
programs attended by applicant.

Center or Address

or specific therapy

Dates Attended
From To

6 FE.%



VI. Has the applicant ever had a developmental evaluation and/or separate
psychological testing? 1V 0

Agency: Address: Date:

Agency: Address: Date:

VII. OTHER INFORMATION THAT MAY BE HELPFUL IN UNDERSTANDING THE NEEDS OF THE

APPLICANT:

/-
Current 'Date gnature of an lationship

A44fSignature of Ilig1Guezdian , Relationship
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MEDICAL HISTORZ:

B.11

Purpose: A complete medical history is extremely important in the
development of an individual prescriptive plan. The medical history can
provide an understanding of the etiology of the handicap, indication of
physical limitations, and reccomendations for additional medical care and
treatment.

Format: Such standard forms may be used as the Colorado Division of
Mental Retardation ',Medical Case History Report C33," or the Colorado Depart-
ment of Social Services, "Medical Reports Med 9", for the initial exam. If
such forms are not available or appropriate, the printed fern shown in this
manual should be used.

Comments: The medical history may be handed to the parents or guard-
ians at the time of the intake interview.



MEDICAL HISTORY

Qs-104 R. 504 S I srEvlx

NAME

PARENTS OR GUARDIANS ADDRESS

me 4 MIPS SA wi .TorgES 103 1+110011 SPAcemi1
DOCTOR AND HOSPITAL

112. ievir.JA "ISbrq cdrewri 6 E. naER.A6
PHONE REFERRING AGNEMDENTIST

N0 re-'
FAMILY HISTORY:

Has any family member had any of the following medical problems?

BIRTHDATE

641
PHONE

"1- oat)
PHONES

0.141
1&1144

OR PERSON PHONE

YES NO YES NO
SEIZURES TUBERCULOSIS ECZEMA

. .

.-

MENTAL RETARDATION &IF CARDAAC PROBIZMS -_- SCARLET FEVER...
BIRTH DEFECTS

,

6.-. ALLERGIES .-

PSYCHIATRIC PROBLEM 4,-. MISCARRIAGES .-

THYROID PROBLEMS 10' CANCER 6w

DIZZINESS .
ASTHMA 6-

DEAFNESS ....- HAYFEVER
If answer is yea to any above - please explain relationaip to patient:

A. PREGNANCY AND DELIVERY

DOCTOR AND HOSPITAL

ON P-
3. MEDIdgONS DURING PREGNANCY

NON rs:
APGAR SCORING AT BIRTH AND NURSERY COURSE

0
B. DEVELOPMENT Give age in months

Puy- ragivi

C. ILLNESSES

ACTIVITY AGE AGE

SMILED RESPONSIVELY "Ann SAID ANOTHER WORD --' v.

rya

CHICKEN PDX
MEASLESHELD BOTTLE ALONE . FED SELF WITH CUP

AT ALONE FED SELF WITH
No

MUMPS

TOILET TRAINED SPOON MENINGITIS

DRY ALL NIGHT DRESSED (PLUS
ri°

SCARLET FEVER
WALKED WITH SUPPORT ISWII BUTTONING) GERMAN MEASLES

WALKED ALONE FM PUT ON AND TIED ENCEPHALITIS
SAID MAMA OR DADA _ SHOES ND POLIO

(1) Fever of undetermined origin
(2) Failure to thrive
rg...a

FUO (1)

1MI)
COMPLICATIONS



D. HAS PATIENT HAD

YES NO DATES YES NO DATES
FREQ. UPPER RESPIRATORY
INFECTIONS

so

,

FRACTURES
TISNITCURINARY INIIIATICSIS SIP

OTITIS MEDIA ..- HEAD nu. ammo in
SEIZURES .. UNCONSCIOUSNESS
PNEUMONIA ... HEARING PROBLEMS 6.0'
CHRONIC COUGH VISUAL PROBLEM ...- csie71.1
CONSTIPATION SPEECH PROBLEMS

,
6..

"otHER INTERNAL PROBLEMS ,. ALIERGIES, INCL. DRUG
REACTIONS

...

Ti 2111W10 T is ?MO ern rrict A T T TIIIWATI 4.. Ifir Irmo mars WM unw. 1m owe ma _

Fin.-"pGryr eoLos
E. 11424UNIZATIONS

DATES DATES
DPP SERIES 196 6 SMALLPDX Ma_____

ri, 6DPT BOOSTERS phi 4 MEASLES VACCINE
ORAL POLIO SERIES /9A 7 MUMPS vAccnac n b

0 BOOSTER TUBERCULIN SKIN TEST r/ ....
RUBELLA VACCINE

DESCRIBE REACTIONS TO THESE MEDICATIONS
fl 0 f`4

F. HOSPITALIZATIONS

REASON

IN 0 "i

DOCTOR HOSPITAL CITY DATES

G. HABITS (Describe
APPETITE : 6 ONO
SLEEP: 6
BEHAVIOR: Mil PASSI %Pr
TOILET HABITS: reA i "I
MISR HABITS OR SIGNIFICANT BEHAVIOR PMWI:mil biting, temper tantrums,

bed wetting, tires easily, etc.)
& e'er E OA 10403f' C4 : 0 0 0 "4 A 71,1SE 4,0

TEST RESULTS

TEST RESULTS DATE TEST RESULTS DATE



I. PRESENT MEDICATIONS

MEDICATION DOSAGE MEDICATION DOSAGE

NO £

V

J. PERMISSABLE ACTIVITY

17_;}" UNRESTRICTED RESTRICTED (Specify)

E' CHILD MAY swim ADDITIONAL COMMENTS

K. CURRENT PHYSICAL EXAMINATION (See Enclosed)

PAe.FeN T-S
SOURCES OF INFORMATION COMP/LED BY

`7-1- 7/
DATE COMPILED
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ANNUAL PHYSICAL UM:

Purposes The Annual Physical Exam gives current medical status,
limitations, and Itsrther reccessmdations.

Format: The Form is printed and is to be completed by a physician
at the time an update is indicated.

Comments: The Annual Exam Foy may be handed to the parent or
guardian when the update is needed.

Additional medical information such as dental and visual exasdnat-
ices by specialists should be included within the sane file section.
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ANNUAL PHYSICAL EXAMINATION
(Use back of page to expand remarks)

Child's Muse .721Aley _ rANE V BirthdatedA 3/401.Sex.A2*.

1. General Appearance (nutrition, deformities, behavior, etc.)

Height

*Wit AL?

2. Head (shape, percussion, auscultation, defects, etc.)

S comma-dr PleAvi...
"ACircumference /..,

3. Pm
Iris Axis Vision OD 20/ 80
Puma Media OS 20/60.0

Other IM-17=7PWI/ riftu arrAlFramPir-71etJj4i F's etO CAs7C
le. Ears

Appearance of Drums tvol)s, 4C.-- Hearing Normal: Right
Left

Nose, Mouth, Throat (record abnormalities including those of teeth, tongue,---
71/#2/641. 10.(4).y s ~Awn #

5. Neck (record abnormalities in sanity, Uroid gland, lymph glands, etc.)
"VP At I.

6. Chest (note abnormalities and impaired ventilation)

et /0 4014
7. Cardiovascular (note ae_ll significant abnormalities)

44PTri 7.0i /C_ MireMeile

8. Abdomen (hernias, palpable organs, masses, etc.)
5,401-1-- eve 46-"Peyt "et) #0,4.Srelm

9. Genetalia

BP", Femoral Pulse2;
90 /min.

10. Skin tvoRes 44 L..

11. Muscular-skeletal

StrengthM1,04./ ,ve#6.
Tone Coit evatimaimr
Bulk eve Paw

cs-le

Posture Pei b le
Gait swei.crcep Fi T



12. Neurological

Cranial Nerves AAnneoike._
Tendon reflexes egairAt_
Sensation ibildevadr.....
Coordination A-AIR.

13. Lab

Orientation "Ode-
Activity.U.06/ 1.1

Speech L i r MAE. glE`....Er- gol
Bladder, Bowel control 6 eo 0

Hematrocrit or HemoglobindaiAprinalysis

14. Impression (include etiology of MR if known)
ook, / 3 SveyOPVSI 0S.

15. Limitations:
' Ory A"'"

16. Current Medications:

Medication

tvo/v/Z:
Dosage Medication

A/a-'A

Dosage

17. Other diagnostic procedures recommended:

18. Other physicians involved: OW /WS

Signat
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B.18

Purposes The purpose of this infuriation is to provide an account
of the pertinent social faotors which affect the Auctioning of the en-
rollee at hale, in sohoolo and in the ommounity.

Italia: The form teed is left to the judgment of the individual who
is preparing the sunmuy. The heading on the form should contain inform-
ation as indicated on the sample provided.

Commutes The summary should includes but not limit itself to the
following information:

Informents and relationship to client.
Atmosphere of interview situation(s).
Pertinent family intonation and interrelationships between family-----s.
Parent reaetion Weird mental retardation and to their own retarded

child.
Financial information as it may relate to public assistance.
Evaluation of parent ability to understand oammusity center activities

and
&
to provide assistance for continuity of ousemity center program:

Recamendations far additional family assistance either by the immunity
center or other related agencies.

Any other information dimmed necessary in such areas as education and
work experience.
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SOCIAL SUMMARY

BEST COPY AVAILABLE

NAME: John Jones

ADDRESS: 123 Main, Space 106
Anytown, Colorado 8000

PARENTS: Mr. and Mrs. Sam Jones

A visit was made with Mr. and Mrs. Jones and John in their home 7-1-71.
Mr. and Mrs. Jones were friendly but cautious about a program for John.

They recently moved to Anytown from Ohio and were not aware that community
centers for the TMR existed. In the past, professionals had recommended

institutionalization. They felt that that would be a form of abandonment.

The Jonses had been dismayed at John's slow development and unintell-
igible speech but expected him to "snap out of it." When they tried to en-
roll him in kindergarten and were told he couldn't learn, they decided they
should keep him at home and make life as easy and pleasant for him as possible.
Mrs. Jones hurried to say that he is no behavior problem and that the entire
family loves him.

Mr. Jones had always taken pride in working hard and earning a good
living for his family. The Jansen moved often because he followed con-
struction jobs. An auto accident several months ago caused a back injury
that prevents him from returning to construction work. It was difficult for
him to apply for public assistance but it was the only immediate way to
provide for his family. He is encouraged that the Welfare caseworker is re-
ferring him to Vocational Rehabilitation. He has a H.S. diploma and would
like training in TV and stereo repair.

Mrs. Jones appears very supportive of her husband. Their trailer
house is very attractively decorated and well kept. She also has a H.S.

diploma but has never worked. Mrs. Jones shies away from social contacts in
the community. She says John needs her at home with him all the time. She
rarely takes him out of the house because she's afraid he'll catch cold and
that people will stare at him.

Amelia, the oldest daughter, who also lives in Anytown, does most of the
family shopping.

John sits much of the time and exhibits little self-directed play activity.
The Jonses have no problem with his appetite. He has few distinguishable words
and makes his wishes known by gestures and indicative sounds. John is fully
ambulatory, toilet trained, and feeds himself with finger foods but can't
bathe or dress himelf. He is affectionate and wants to please.

The Jonses are willing to have John enrolled in the community center
but think he shouldn't attend full days at first.
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Recommendations:

B.20

It. and Mrs. Jones have felt defeated tr past recammendations of in-
stitutionalisation as the only alternative See their child. Their expect-
ations for hi* are very low mid they need encouragement and guidance to
explore his capabilities.

Participation in parentpiteacher cmferenoes will be urged along with
followup at hone of center goals and objectives.

The James appeared interested when A was (mcplained to theme.

7 7 - 7/ -.--gt,,e1444 -611/141AC14.X.41 /
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PSYCHOLOGICAL EVAWATION:

B.21

Purpose: The psychological Evaluation serves two purposes: to assess
the intellectual and developmental functioning of the client for purposes
of determining eligibility and program level, and to provide a basis for
individual. prescription and program planning.

Format: The form: is left to the discretion of the psychologist.

Comments: It is essential to the development of a prescriptive plan
that the psychologist address himself to more than just test scores. Areas
needed to be covered are included on the sample letter of request. Obser-
vation of behavior during the test situation, cues picked up, and the clin-
ical judgment or the examiner are extremely important in gathering this in-
formation and developing the. report.

If an applicant has bad a psychological evaluation within three years
propr to application that meets the guidelines presented in the Utter of
request, a copy of that report will suffice as the initial psydhological,
An update will be required within three years of the time it was given.
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BEST COPY AVAILABLE

COMMIT/ CliffERED PRO3RANS Pc
RETARDED AND SERIOUSLY HANDICAPPED PERSONS

mrs oeL v. OrzerPoil :

I would like to request paphologloal evaluation for 7814,4

The purpose of the psychological is to determine intellectual and
developmental 111notioning as it relates to eligibility for program and
individual prescriptive planning.

Besides the standard identifying information and IQ scores, please
include the following areas of discussion. Attach test protocols or summ-
ary of subscores of each test administered.

Date

IValuation of test results
Strong areas of development
Weak areas of development

Evaluation of the test situation
Qualification of test scores
Informal observations noted

Smeary of information from other or previous psychological summaries
Additional testing suggested
Recaemeadations for amelioration of individual Is needs.



PSYCHOLOGICAL EVALUATION

Name: JONES, JOHN Date: July 91 1971

Psychologist: Del V. Deeply

Tests Administered: DDST
ABS
ITPA

8.23

Birthdate June 13, 1967

The DDST and ABS were administered by both parent interview and personal
observation.

Attempts were made to use the ITPA tc determine PLA but were unsuccessful.

Psychological Background: There is no psychological history from which to
to draw. Therefore, all judgments and recommendations

have been made solely on this evaluation.

The room was quiet and John appeared to be quite comfortable. Mother was present
during the entire test and also appeared cheerful and comfortable. Two sessions
were used for a total of 2 hours and 1% minutes.

Results of the DDST: In the Personal and Social domains, he could perform
simple tasks but unable to perform household tasks or remove his own clothes.

The Fine Motor Development domain indicated weaknesses that generalized to
the entire set of tasks. John's motor system appears in tact and that these
weaknesses appear to only be developmental.

Language domain: He was able to say 3 words other than mom and dad. He could
point to one part of his body and name one animal picture but was unable to
follow directions.

Gross Motor domain: Failures were noticed in the groe, motor areas by failure
of throwing ball overhand, balancing on one foot, jumping in place, and broad
jumping.

Results of ABS: Development age appeared to be less than 21/2 years old. John
was unable to score above one standard deviation from the State norm in any
of the areas of the ABS. Weaknesses as displayed by scoring one standard deviation
below the State norms were noticed in Independent Functioning, Language Develop-
ment, NJImber aid Time Concept, Occupation-Domestic, Occupation-General, Self-
Direction, Socialization withdrawal. The ABS scores were determined by
questioning mother. It was felt that she did not overestimate or underestimate
John's current ability level.

The behaviors of mother and John during the evaluation left reason to doubt
the current scores actually reflected John's real ability. Mother was constanCly
trying to assist and prod John to perform and in two instances, actually moved
his hand saying, "See, he can do it." When mother was asked to be more passive,
John would pretend he was tired and was unable to continue indicating a lack of
self-drive.
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The primary plan in school should be for John to have consistent practice
in following directions and trying new things. This should be the primary
effort in the classroom for the next 3 months at which time John should be
re-evaluated for determining level of program for him.
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STATEMENT OF RESPONSIBILITY:

B. 25

Purpose: This form is used to clarify the relationship between the
community center and the parent or guardian of the client. It also serves
as a basis for discussion of the center's total program and how the parent
can relate to it.

Format: The formused is printed, and each section is checked as it
is read and discussed. The entire form is signed by the parent or guard-
ian and witnessed.

Comments: Time should be thken to carefully explain and discuss each
section of the statement. A clear understanding of the program goals at the
outset can help to eliminate many problems which way arise at a later date.
It is recommended that this form. be filled out in duplicate, and that the
parent or guardian be given a copy for their records.
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STATEMENT OF RESPONSIBILITY

B.26

1. It is understood that due care and concern to the welfare of
the child be given every respect by the directors and staff
of this agency. It is agreed, however, that in any case of
accident, injury or illness of the child named in this applic-
ation, the officers, directors, and staff of this agency will
not be held responsible. It is agreed that any directors or
employees shall not be held liable for any injury to the
child named in this application during the periods in which
he or she is under the care of the agency, or during his or
her traveling to the agency.

2. I agree to have the child named in this application examined
by a properly registered physician annually or as recommended
by this agency.

3. I understand it is necessary to provide the Colorado Depart-
ment of Institutions, Division of Mental Retardation, cer-
tain statistical information necessary to provide leadership
and direction for improvement of the welfare of all retarded
and seriously handicapped individuals in the State of Colorado,
and therefore, authorize this agency to allow the Division of
Mental Retardation personnel to audit and collect information
from the agency regarding the child named in this application.

4. It is frequently desirable to take the students to see inter-
esting things in the city or nearby area such as a public park,
movie, museums, etc. Every effort will be made to provide for
the safety of your child. Therefore, as a parent or guardian
of the child named in this application, I am willing to have
the child go on excursions under the supervision of this
agency's regular personnel.

5. I authorize this agency to use a picture of sky child named in
this application to be used for the purpose of promoting inter-
est in the welfare of retarded and seriously handicapped per-
sons.

6. In the event of accident or sudden illness that this agency's
authorities feel requires emergency treatment and I, other
persons specified in the application, or the requested physic-
ian cannot be reached, do hereby authorize this agency to ob-
tain the necessary emergency medical or hospital care. I

further agree to assume the financial obligation incurred for
such care.

7. I authorize this agency to manage that medication supplied by
me and that such medication be accompanied by a current pres-
cription by a phymician, who is lawfully registered to practice
medicine in the state of Colorado. I understand that this
agency's personnel are not responsible for the administration
of the medication or any of its effect.
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BEST COPY HARARE

STATEMENT OF REIPONSIBILITI

Upon signing the Statement of Responsibility farm, I have agreed to
the above statements as indicated and cans at any times question and
rescind mr permission should I feel in say vsy this agency and its
persomnel have not complied completely in the most professional and
discrete mercer.

ure o ant iig;d&dr-l'

Sie/mItt.
Signs e of ant or Guardian

Date 7- /- 7/

g4i'd- (14:141:edev
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RELEASE TO OBTAIN INFORMATION:

Purpose: To allow for signed permission from parents or guard-
ians to request information from other agencies or professionals that
have- been involved.

Format: The form is printed and will be filled in mid signed at
the time the caomunity center desires information from a specific agency
or professional.

Comments:. Information received by releases can provide more back-
ground information in understanding and meeting the needs of the enroll-
ee. Information on the application, such as "APPLICANT EDUCATION AND
TRAINING HISTORY," is helpful in indicating where a release form could
be sent.
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SI VI Malt

RELEASE TO OBTAIN INFOMUTICN

In order to better serve your child we would like to obtain inform-
ation tram other agencies that have been involved. The information re-
ceived will be handled by the professional staff and will be given ccurld-
ential treatment accorded such data.

I hereby authorise to release to

information concerning

the development of i child ri?) ,0A. / 4.
ward

g..... .1

Date: 1-'1- 71

CS-7

toss o per an Relation& P

sinktotialt or guarcran--4atiep
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ADMISSIONS AND EVALUATION COMMITTEE ACTION REPORT:

Purpose: To provide a written account of decision made by the
Adwassions and Evaluation Committee for or against admission of the applic-
ant, assessment of needs and development of overall plan to meet the needs.

Format: The form is printed and is to be completed at the time of
the Admissions and Evaluation Committee meeting.

Comments: The Admissions and Evaluation Committee begins the pres-
criptive plan for each enrollee. At the time of their meeting they will
have in front of them the application, medical history, psychological
evaluation, social summary, statement of responsibility, and information
obtained by release (if appropriate or available). The multi-disciplinary
committee will assess the needs of the applicant from this information and
develop a plan with behavioral objectives, agency responsibility, parent
responsibility, and evected growth level as a result of enrollment in
program. These services will fall within any of the following areas:

Diagnosis
Information and Referral
Evaluation
Follow Along
Treatment
Personal Care
Recreation
Transportation
Day Care

Domiciliary Care
Special Living Arrangement
Training
Blucation
Sheltered Employment
Protection
Counseling

With this the committee may also make recommendation' for services needed
outside the program in which the applicant has been placed.

A date of the next review should be included which will be the date
of the first staffing and case conference.

When it appears possible before the Admissions and Evaluation Comm.
ittee that the applicant might be placed in program at a purchase of serv-
ice agency, a representative of that agency should be asked to attend the
meeting.



ADMISSIONS AND EVALUATION COMMITTEE ACTION REPORT

Applicant Name John Jones

Committee Participants:
Name

Alvin Rich, M.D.

B.31

Discipline Represented

Medicine

Ethel Smart, PhD Education

Catherine Rolfson,_14,S.W. Social Work

James Conzack, PhD Psychology

Emma Helper, RN Nursing

Robert Thompson Voc. Rehab.

Recommendation for Programming: Yes X No

Program Name: Belt County Community Center

Area or Classroom: preschool_

Tentative date to be admitted: 7-19,71

Prescriptive Plan (Attach additional sheet if necessary):

Initial placement as noted with emphasis on self help skills and

development of language skills. Evaluation by center staff on speech,

gross and fine motor coordination, as well as educational evaluation

prior to case conference.

Additional Services Needed:

Social work services to family including counseling of parents to

encourage independent activities of child.

Staffing and Case Conference to be held on or before 9/1/71

-7- /2.- 7/
Date

cs.8

Signature of Committee Chairman
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EDUCATION AND TRAINING EVAIDATION:

Purpose: To provide an annual report of progress in the program area
according to the prescriptive plan and goals Bet from previous evaluation.
The report Ks also to be use4 for future plans and goals.

Format: The form used is left to the judgment of the teacher preparing
the evaluation. The heading on the form should contain information as indi-
cated on the sample provided.

Comments: The evaluation should include as part of each area discussed
the levels of development, gaps or deficiencies, specific sborttemmi behavioral
goals, and recommendations for future plans to meet the unmet needs of the
enrollee. The evaluation should also include evaluation devices used, in-
terpretation, and date completed. Areas for evaluation and establishment of
shortterm behavioral goals are:

Self help skills
Motor skills, funortimmammtor (Gross and fine)
Communication skills (Receptive and expressive
Socialization skills (Related to home, community, and school en-

vironments)
Practical skills (Prevocational and vocational performance)
Basic knowledge (Academic abilities)

Attached to the report should be evaluation protocols, summaries of
teat subscores, and actual work samples of the enrollee.
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INITIAL EDUCATION AND TRAINING PLAN

MANE: JONES, JOHN BIRTIIDATE: June 13 1964

CLASS LEVEL: Pre-School TEACHER Joy Trainer

DATE OF REPORT July 25, 1971

John is quite apathetic towards the classroom environment. He
is extremely immature and dependent.

When he entered the classroom, he just stood around waiting to
be physically moved toward activities.

Short term plans will include:

1) Individual sessions with the occupational therapist,.language
perceptual motor development specialist, behavior modification
specialist and teacher aide for a period of three months.

2) The social worker will work with the education team and consult
with parents to insure more stimulation and carry over in the
home setting.

3) At the end of three months, John will be included in group therapy
sessions.

SELF-HELP OBJECTIVES

1) At the end of three months, John will:

a. independently take off his coat, hang it up in his assigned
place,

b. recognize his coat and pit it on with minimal assistance.

2) Recognize and put on his shoes 80% of the time independently after
gym class.

3) He will independently drink from a cup, use a spoon for liquids
with minimum spills after ten training sessions.

4) John will wash and dry his hands independently when asked by the
end of one month of training..

5) At the and of three months, John will manipulate clothing in the
toilet room, urinate, and flush the toilet 70% of the time the
need arises.
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6) John will brush his teeth with minimal supervision after
lunch each day.

ACTIVITIES

John will be programmed with an O. T. 41 hour each morning on a
one -to -one basis for three months. He will be instructed as to where
to hang his coat, place tooth brush, location of toilet facilities
and how to manipulate buttons and sipper.

Future planning will take place at the end of three months, at
which time John will be able to work in group situations.

Evaluation: Teacher made checkshaets, staffing' and observation
reports.

LANGUAGE PERCEITUAL-MOTOR DEVELOPMENT

.'ohn will be programmed with speech therapist on a one-to-one
basis for 15 minutes in the morning and 15 minutes in the afternoon
for a period of three months.

OBJECTIVES

1) John will identify body parts by pointing on command and 70%
of time without being cued.

2) By the end of three months, John will balance himself on one
foot for 5 seconds.

3) John will repeat action words as he physically performs given
tasks while prone on the mat 60% of the times attempted.

4) He will stack S blocks without assistance during therapy session
by the end of 10 sessions.

5) John will complete a physical maze series (to be prescribed by
therapist) in 5 minutes with minimum assistance at the end of
three months.

ACTIVITIES

Prescribed program using language perceptual-motor development
and operant behavior.

Evaluation: Observation checksheet of development of pre-school
and primary children and Adaptive Behavior Scale.

BASIC KNOWLEDGE

John will be given some individual work along with regular
classroom training so that he will respond 50% of the time to specific
directions physically and verbally.
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ACTIVITIES

The activities in basic knowledge will include color
recognition, name recognition, manipulation of crayons and finger
paints and group games, sensory training, music activities to
develop body rhythm patterning.

Evaluation will consist of staff consensus, checkaheeta and the
Adaptive Behavior Scale.

SOCIAL DEVELOPMENT

John will be programmed twenty minutes per day with behavior
modification specialist to develop social participation in school
situation. At the end of three months, his attention span will
have been increased by at least five minutes, he will volunteer to
assist others in the classroom and his overt apathy will be eliminated.

ACTIVITIES

Activities will include system of countoons, immediate rewards
for performance in prescribed behavior modification programs as set
by the specialist.

Evaluation will consist of charting behaviors, staff consensus
and Adaptive Behavior Scale.

JTpmh
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ANNUAL PROGRESS REPORT

NAME: JONES. JOHN

CLASS LEVEL PreSchool

BIRTUDATE: June 13. 1964

TEACHER Joy Trainer

REPORT DATE: May 28, 1972

John made sufficient progress during the first three months of

attendance which warrants his being programmed in small. group

therapy sessions.

SELF-CARE

1) John can independently unbutton, take off and hang up his

coat. He can put his coat on and independently button it.

2) John recognizes his shoes 100% of the time and puts them

on with occasional error as to right and left.

3) John drinks independently from a cup, water fountain and

can use a straw.

4) John can wash his hands independently but continues to need

some help in getting them dry.

5) John is independent in toileting. He over achieved the

70% times of the objective to 100% of the time.

6) He brushes his teeth independently and without prompting.

FUTURE PLANS

Continue with self-help training:

1) John will be able to completely dress himself properly for

any season.

2) To eat with proper utensils, with minimal spilling in public

and at home.

3) Prepare simple meals independently.

4) Begin training in self-bathing.

5) Implement program on health, safety, and community mobility.
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LANGUAGE. PERCEPTUAL-MOTOR

1) John identifies body parts without cues only 50% of times
when directed. The original goal was set at 70% of the time.

Future plan in this area should include more verbal response,
spatial relationship of extremities, and 100% success in body part
identification without cues.

2) John can balance himself on one foot fot 5 mtonds only 25% of
the times tried. He seems to have a confused dominance.

3) John repeats action words as he performs on the mat after several
promptings about 10% of the times directed.

Future plan is to change behavior modification technique. until
a suitable reward system is identified.

4) John demonstrated ability to stack 5 blocks after 5 training
sessions. He should be given training in copying block patterns
to develop eye hand coordination further.

5) John can complete the physical maze series in 8 minutes. He needs
help when the task involves balance. He fails in the maze when speed
is emphasized.

Future plan to include further training in the language, perceptual-
motor development on an individual basis.

Consultation with parents so that this type of training will be
extended to his home setting.

BASIC KNOWLEDGE

John responds physically to directions about 80% of the time. He
verbalizes only about 30% of the time. He does match colors on command
100% of the time but verbalizes only "red, black, and blue." He makes
no effort to verbalize other colors.

He manipulates large crayons for erratic scribbling of very small
circles, he cannot use a pencil without gouging the paper.

form.
John recognizes his name in manuscript form but not in cursive

He tends to shy away from group games involving speed.

Sensory skills are erratic. He is inconsistent in his recognition
of odors, discriminates between 'hot' and 'cold' water but he refuses
to turn on water taps. He shows confusion in locating sound direction
and is inconsistent in discriminating "sweet-sour" tastes.

Future plan to include a complete hearing evaLation, and a
program according to findings.
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John attempts to verbalize counting to three, but usually
holds up fingers. He does recognize written numbers from one
to three but makes no attempt to write numbers.

SOCIAL DEVELOPMENT

John's attention span has increased from 2 to 5 minutes.
However, it has on occasion, been as long as 15 minutes during
music class.

It is recommended that music be used in behavior modification
as a reward.

He does not volunteer any help to peers, and only occasionally
to the teacher.

He responds to greetings from peers by smiling or waving.
He has not volunteered any greetings.

He is still a "loner".

Future plan: Create social activities for John to lead.
Therapist and teachers will set up role playing from observations of
John's successful responses.

Evaluation: Daily check sheets, and weekl., staffing for program
modification.

JTpmh
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BELT COUNTY COMMUNITY CENTERED BOARD
ANYTOIIN, COLORADO 80000

OBSERVATION SHEET OF DEVELOPMENT OF PRESCHOOL AND PRIMARY CHILDREN

Name Teacher

Date entered KEY: Independence; NH-Needs Help;
DN -Does not do; NO-No Opportunity;

SELF-CARE

Clothing
Takes off coat
Puts on coat
Hangs up coat
Fastens buttons (front)
Fastens zipper
Slides zipper
Takes off boots
Puts on boots
Fastens belt
Laces shoes
Ties shoes
Buckles shoes
Put on shoes
Takes off cap
Puts on cap

Hangs up hat or cap
Hangs up clothing on removal
Knows own clothing
Wear suitable clothing
Dresses self completely

EATING

Enter date f each evaluation
1- -

NN
IN 0
IJ 0

104
I

Al', AS H

Al Ca n N
N Al

Ai Ai Pi

ND

NH
NN
NH

Ai! DN 1414
ri I

ND
NN
eud

iv,,
ND MH NH
Al I

nit)
NN NH
Ni rl N

Feeds self using fingers
Drinks from cup
Drinks from bubler or fountain
Drinks with straw
Uses spoon for solids
User spoon for soup
Use. Fork
Uses knife to spread
Uses knife to cut food
Uses napkin
Eats sandwich
Eats fresh fruit
Eats fresh vegetables
Eats with a minimum of spills

1 I

NO H I
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OBSERVATION SHEET OF DEVELOPMENT OF PRESCHOOL AND PRIMARY CHILDREN

PERSONAL

TOILET

Was
Dri'

Was
Rec
Was
Use
Gov
Bru

Rec
Goe
Use
Flu
Die
aft
For

L
D

LANGUAGE D

Oral
Res
Obe
Na
Uses
Re
Rec
Reci

Reci
Reci
Reci

Cou
Cou

IDENTIFIES
Mead
Tru
Arms
Lags
Feet
Rig
Face
Eyes
Nose
Mbut

Ears

Enter date of each evaluation

4#96.

EANLINESS
es hands 04 i i
s hands MAI A i #1 NW

I

es face I

gnizes need for washing I)N a i
es on command nit 1 a

I .
Itieenez PIA/ NH AIM

TO sneezes, coughs
hes teeth Vi AM

gnizes need t
alone NN J

toilet paper gb AM I

hes toilet MN I

rranges clothing only
x entering toilet room PI

Boys
ands up 14 1 1

fti seat . I

recta flow N
NELOPMENT

ponds to name
s simple commands

men objects on sight bL . .

simple sentences Na JJa
ate words in response to stimuli nig I I

gnizes basic colors / I

tee name AIAL I 1

tee address A A. . . .

tes parents name A/ I 1

tee telephone number td IAN pH
Comtnuni needs pl N IN I

t to 5 by rote nN AII4
t to 10 by rote 10 . i

BODY PARTS
I

). ME
.

i
4

, 4

Oa ._ ,
t and left .

.101
F.11FM MN

h I
I I

.mil'/
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OBSERVATION SHEET OF DEVELOPMENT OF PRESCHOOL AND PRIMARY CHILDREN

Recognizes coins
Knows value of coins

Enter date of each evaluation
-11, ,a. Iyi r21/ ).1

0
N IJ

PHYSICAL DEVELOPMENT
Walks alone
Walks upstairs one step per
tread
Walks downstairs one step
per tread
Balances on one foot
Walks backward
Walks on balance beam

I

11 I I

Nth

A/ /4_ JJ
0 H

MANIPULATION
Balance Board KIO DM NH
Throws ball ism
Catches ball Alt)
Bounces ball III 1)

Kicks ball t) N N 104
Paints -finger Al 13
Paints with brush Al e N
Paints easel with minimum
spills AP) NIA ALUM

Handles modeling clay Ad!) DAL AIN

Models objects from clay AM Ai H AIN
Uses crayons for drawing A)(7 1411.4 I

Uses crayons for coloring AJD
Crayons within lines J f) rusl_
Uses paste correctly VI) N
Cuts with scissors _r4 I-1 Ai ti

Cute on line 110 f) 1)A1

Cuts out objects PJL) 1) hi 14 It

Uses pencil for scribbling AO Al t1

Uses pencil for drawing tun tyr4 Alrl
Uses pencil for following
mazes Am A) pi RI i
Uses pencil for writing N
Stacks 5 blocks
Copies 5 block pattern
Strings beads D Al N
String beads to pattern NI? N ti
Arranges small items with
thumb mnd fore finger
Turns water tape on and off

SENSORY

D
141 H

Identifies olfactory odors
Recognizes "cold"
Recognizes "hot"
Recognizes direction of sound
Discriminates "sweet-sour"
taste

Ai 4.)

NO NH
I

1

1

oi) I N



B.42

OBSERVATION SHEET OF DEVELOPMENT OF PRESCHOOL AND PRIMARY CHILDREN

Identifies p

SOCIAL DEVELOPMENT

Behavior *
Attention sp
Attention sp
Conforms to
Friendly to
Accepts teac
Controls act
Controls act
Controbeacti
Controls in
Accepts reap
Does simple
Helps others
Respects fla
Respects rig
Takes proper
school mater
Greets other
Respond to g
Eats quietly
Waits his to

ter date of each evaluation
-7i so . S-aria.

lmary colors AJA 1 i

n 3 minutes or less )1/

in 4 minutes or more Al

vutine
ther children Q A
er as leader A
one with parents s Y
one with teacher
ns with peers A A
ublic A A AL
asibility
trends Al Al

in room lit

its of others
care of
ale

eating.
and politely
n

*YsYes; NNo; A.Apathetic

COMMEWTS:/9-H- "4.0/24.2.2,,

Zdbai-d-!..40-tt d.4.4411.41oct .42140014071.41.
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B.43

STAFFING AND CASE CCNFEREICE REPORT:

Purpose: To p?ovide an account of the evaluation of the current
prescriptive plan by members of the center: stag and other individuals
working with the enrollee.

Format: The form is printed and is to be filled in at the time of
the conference.

Comments: To be included in the report are an evaluation of the
current plan, necessary changes in the short and long term behavioral goals
previously outlined, list of new specific behavioral goals, determination
of role responsibilities, persconel required to reach the specific behavior-
al goals and organized timelines in which to meet the still unmet needs of
the individual. Plans and behavioral objectives must be specific enough so
that program effectiveness for an individual can be measured.

Under #5 of the Prescriptive Plan, "Services Needed," w-1.11 fall
within any of the following areas:

Diagnosis
Information and Referral
Evaluation
Follow Along
Treatment
Personal Care
Recreation
Transportation

Day Care
Domiciliary Care
Special Living Arrangement
Training
Education
Sheltered Employment
Protection
Counseling

At the first case conference on an enrollee, the Admissions and
Evaluation Committee Action Report should be available for review of the
prescriptive plan. The current Case Conference Report will be used there-
after.

The current Education aid Training Evaluation will be useful for dis-
cussion at each conference.



STAFFING, AND CASE CONFERENCE REPORT

Name: John Jones

Date of Conference: Lit_
Conference Participants:

Name

laisabeth Arden

Alice Overman

Hedda Carmichael

Joy Trainer

Air Bender

8.44

Discipline Represented

Head Teacher

Speech Therapist

Social Worker

Primary Teacher

Occupational Therapist

List of resource materials, test, and evaluations used in the conference:

ABS, ITPA, Speech Eval., O.T. Evaluation, Educational Evaluation

Prescriptive Plan:

1. Current Behavioral Goals:
a. Long Term

Acquisition of self-help skills
Adjustment to classroom situations
Relate to peers

b. Short Term
Be able to dress, undress
Be able to communicate needs verbally
Be able to feed self using utensils
Know name, parents' name, address, telephone
Be willing to share

2. Evaluation of Currant Plan:
Initial evaluation conference - no prior plan other than
initial placement recommendations.

C8-9
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BEST COPY MAILABLE

3. Changes in Behavioral Goals:

None at this time, since student has only been in program for
one month.

4. Revision of Plan of Services:

Continuation of placement in primary class with addition of
perceptualsmotor program and concentrated efforts on self -
help skills development.

S. Services needed:

Placement in perceptual -motor program
Continuation in primary class
Social work services

6. Date of next review 3/15/72



PARENT-TEACHER CONFERENCE REPORT

Purpose: To provide an account of parent-teacher communication about

center program. It can also serve as a guide to the social worker for follow -

up needed at home.

Format: The format used is left to the discretion of the teacher.

Comments: The report should include, but not be limited to the following

areas of discussion:

Parent attitude toward program
Parent cooperation in follow -up of school program at home

Parent concerns
Parent attitude toward goals and objectives provided through assesment

Conference content

The current Education and Training Evaluation should be discussed with

the parent or guardian at the time of the conference.



B.47

PARENT - TEACHER CONFERENCE REPORT

Name: John Jonas
Date: October 7, 1971

Both Nr. and Mrs. Jones came to the center for the conference.

The Jones' stated that it is hard for them and their other children
to adjust to the totally new approach of encouraging John to do more for
himself. At the same time they are frustrated by trying to determine
what limits to set and what expectations to hold. They mentioned that the
social worker had been visiting th them regularly to assist in working
out these problems.

Since the parents were mainly concerned about how to provide the
proper stimulation at home, most of the conference time was spent in a
thorough explanation of the community center goals and objectives for
John. The purpose and function of the prescriptive plan as well as the
Education and Training Evaluation of 7-25-71 were reviewed at the conference.
The Jonses were given specific guidelines for continuing the program
training at home.

The Jonses stated their appreciation of the opportunity for John to
attend the community center. They appear genuinely devoted to affording
John the opportunities that will allow him to become a more functional
member of the family and the community. They want John at home and state
that they 'ruld never consider institutionalization.



PARINTTEACEER CONFERENCE REPORT

Nimes John Jones
Dates May 15, 1972

MT COPY AVM

Nr. and Mrs. Jones cane to the center for the scheduled conference.

The Josses were eager to relate the probes.s that they had seen in
John this year. They had used the guidelines given in the previous con.
foresee and noted that these were not as difficult to implement as they

had thought. They could see that it mai largely a matter of raising another
child as opposed to striely giving custodial care.

The Jones family will be moving to Denver shortly and inquired about
programs there. Mr. Jones is to racism training through Voc. Rehab in
Denver. Redda Carmichael, Social Worker, will arrange an appointment for

them with the Division of plantar Retardation Social Worker. The Division

of Mental Retardation Social Worker will contact the Denver Board to see

if a slot is available. She will also arrange for the transfer of
appropriate intake and educational information, with signed release, from

Belt County to Denver. The Division Social worker will follow through until
John is enrolled in'the Denver program.



ITSI-COPFARABil

ENROLLICNT HISTORY:

B.49

Purpose: To provide an overview of the training history of each
enrollee.

Format: The form is printed and entries are made by the teacher.

Contents: Each line represents a single entry. The entries are to
be made at the conclusion of a regular school year or when the individual
is placed in another area or classroom.

The program emphasis should match the prescriptive plan.

If the ancillary services listed are not provided for the entire
school year, the dates of service should be noted.

NInclueive Dates" relate to the period of time the individual is
placed in the area or classroom denoted in colunin one.

This form offers major assistance in the concern for accountability.
It provides a procedure to indicate progress of the individual end, coupled
with comparisons of aldll growth, can be used to determine efficiency and
effectiveness of program provided.
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CUMULATIVE REPCIITs

B.51

Purposes To provide for an account of any accident, seizure, behavior,
or illness of an enzoollee while at the community center or participating in
soy center sponsored activity.

Formats The fain is printed and an entry is made when an incident
°CCU=

Commas: The description should include, when necessary, witness
information, what preolpated the event, extent of injury, manner in which
incident was haidled, etc. The cnimulitive report should indicate any
pattern of incidences which will help in devising the most effective meas-
ures to be taken.



Names

B.52

=MAWR INCIIIRM REP=

Date Description of Incident Adults Responsible
tt

9111,1
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i )11.

RAN Irm TO Obele
rVOSE L-A2 WO13

A PPLiE0 corriPROST
And) Purr v tot uNarle-
SroPPen

MRS. reAirvOle



8.53

TERMINATION AND REFERRAL FORM

Purpose:
a. To allow for formal closure on an enrollee when he is removed

from a community center roll.
b. To have record of the new agency serving the enrollee for the

purpose of follow-up.
0. To provide a means of formal referral by the cos unity center

of an enrollee to the local Department of Public Welfare if Title 45
is probable.

d. To provide a system of referral to another agency more appro-
priate to meet the individual's needs.

Format: The form is printed and may be completed by the head teacher,
director, or social worker at the time of termination or referral.

Comments: The need for termination information can occur when other
interested agencies or parties request information an the enrollee. An
accurate record of termination information viii facilitate the relay of such
information.

A record of formal referral to the local Department of Public Welfare,
on file with both agencies, documents the request to that agency for determina-
tion of Title 45 eligibility.

A funding section of the form should be filled out only when the indivi-
dual is being terminated or referred to a sheltered workshop in the same area.



I. Name

ENROLLEE TERMINATION AND REFERRAL FORM

John Jones

8.54

Address 123 Main Anytown Belt Wow
Street City County Zip

II. Name of School Belt County Community Center

III. Level: Pre-school X Day Care Center

Sheltered Workshop

IV. Termination
j

Referral l (may be both)

Effective Date 6-5-72

Work Activity

V. Status Change or Referral:

a. To another Community Center Board
b. To program in another State
c. To office of Vocational Rehabilitation

d. To State Institution
e. Public Welfare
f. Workshop
g. Other

X

Reason for Change or Referral: Family moved to Denver due to father's

entering training under Vocational Rehabilitation.

Address of new agency: Denver Board

Date 5-29-72
oordinator Signature

,)

oard President s Sigma

Funding:

CS -16

TO BE SENT TO DIVISION OF MENTAL RETARDATION

Title 45 X Other
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SPECIAL AVINCRIZATIONS:

B. 55

Purpose: To allow for signed permission from parents or guardiansauthorising lammisationso or psychological testing, release of informs.sties to other agencies, and amt -of town field trips.
Format: The forms are printed mad will 1. tilled in and signed atthe time immusisations or pm:reboil:et 1. testing is needed and at the timeinformation is to be sent to another agenoy.

Cements: The purpose of each special authorisation should be thor-oughly discussed with the parent or guardian at the time the request forsignature is made.



B.56

I authorise (agenoy) to release case

study information to (agency).

Signature of Parent or Guardian

Date

CS-12

I authorise (agency) to do additional

psychological testing as needed.

Signature a Parent or Guardian

Me

CS-13
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I authorise (agency) to include not

child in the immunisation program for control

of disease by a State- Certified agency.

Signature of Parent or Guardian

mate

CS-14

To Parents or Guardian of

PERMISSION SLIP

An excursion to is planned for

I request that

by school bus

public transportation ED

privately owned vehicle

be allowed to take

this trip and understand and agree that eaideonenunitypillester and its

respective agents and employees shall not be liable in the event an acc-

ident should occur in connection with such trip.

(Date) gan or uardien)

CS-15


