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MACALESTER COLLEGE

SAINT PAUL, MINNESQTA 55105

® DEPARTMENT OF EDUCATION

February 1, 1975

Dear reader,

This "letter" i3 a plea for ycur indulgence of the errors in
typing and mimeographing as well as the woxding snd style which
you will find in this document.

The writer had to make a choice between taking more time to
revise the study, thus delaying its distribution or putting it out
in rether rough, though readable style. The latter course was chesen
because some of the data were in danger of becordng out-of-date and
because the life of an average college teacher does not permit large
amounts of time to be spent on extensive revision.

Please read the material presented here with a blind eye to the
mistakes of a mechanical nature. It isc hoped that the substance of
the study will cutweigh the deficiency in form.

Thank you for your forbearance.

~ S 7

Richard B. Dierenfield
Profeasor of Education
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BEST comt M TLABLE FOREWORD

This study was undertaken out of the deep conviction that
American high schools do not have a systematic approach towara
individualizing the education process. Students are fed in at the
7th or 10th grade end and proceed rather anonymously to the
point where they graduate or drop out. Sometimes counsellors are
involved personally with the students but usually only if they
are bright and college bound or if they are constant trouble -~
mgkers, Teachers sometinmes form personal relationships with their
pupils but for the most part the heavy teaching load of large classes
precludes much of this. The semester course and now the '"mini course"
doesz not allow much time for personal relationships to develop. As a
result, a large majority of our students go through secondary school
with little individual attachment to the faculty or the certainty
that any staff member will concern himself/herself with particular
purils,

After living and ~tudying in England on a number of
occasions over a period of years, the writer has been struck by the
desire of English educators to exercise wbat they cell "pastoral
care" for young people in secondary school. This feeling was
strengthened by the very positive experience the writer's older
son had through a vear as a house member in an English secondary

school. When the American problem is coupled with the English




solution the present study is the almost inescapable result,

One point should be clarified at the start, The suthor
holds no preconceived brief for the pastoral care approach afforded
by the house system over ot possible types, i.e, the year system ..
or achool system. /All three have convincing arguments. over the
others as well as shortcomings which may detract from their worth,
Since, under the circumstances, it was possible only to examfne ous ™
approsch and because the writer has seen the effectiveness of the
houge system it was decided to deal with it, The real point is
that pagtoral care is treated seriously in English secondary schools
no matter which type is used and, as a result, individual problems
are treated and personal development is facilitated,

The following pages contain masterial which, hopefully,
will be of interest to both American and English educators. To
Americans becauge it describes and anaiyres & process of Individual~
izing secondary ercation which could help to apnswer a very real
problem in our high gchools. To English educators because it
presents son® new data, not cnly on the house eystem in comprehensive
schools but ca the feelings of students toward their houses and the
system in general,

The writer wiches to thank the many people who have helped
in saking this study possible:

The Chief Education Officers of the county education
authorities, city borough authorities and London Borough. Author-

ities who permitted the survey to be conducted in their zreas,



The headmasters/mistresses and others who toock time to
f1ll out the questionnaire,
The headmasters/mistress2s who permitted their schools to
be used for the completion of pupil questionnaires.
The pupils of comprehensiva schools who completed these
forms telling of their feelings sabecut houses in their schools,
The heads, hougsemasters/mistresses, and house tutors .who - -
gave of their time to talk to the writer sbout .their houses &nd .
answer his questions,
The assistsnce of the Library staff and Mr, Guillaumes st
the National Foundation for Educational Research was of recl value,
Finally the writer's gratitude 12 great to the staff of
the Library of the Department of Education and Science, York Rosd,
London, Miss Jepson, Library Director and particularly to Mrs, Byrnes,.

Agsistant Library Director for their many services and kindnesses.

Richard B, Dierenfield
Macalester College
St. Paul, Minnesota



Glossary of Terms

To the American reader:

In the fuollowing paper a number of words will be used, the
neaning of which may not be clear to those unacquainted with the
English system of education., These terms will be defined here,

Chief Education Officer - The person in chsrge of the school system

of a county or <icy borough, They correspond to school dietrict
superintendents in the United States except that in county boroughs
the srea involved is oiten larger than most American school dis-
tricts. They range from only a few schools to great areas with
many schools of all types. Chief education officers are respoasible
to the Local Education Authority which is a part of the Borough or
County government,

Comprehersive School ~ A general name for s type of secondary

school in England which, as its name implies, takes all the students
of school sge who wish publicly supported education, In a number
of boroughs it replaces the system which divided the schools fnto

grammar for the mont able, secondary wmodern for the great msjority

of average students, and technical for those wishing a wmore wvocation~
al education.

Department of Education and Science ~ A division of the English
governaent which deals with general education in England from infant
day care centers chrough graduste schools and adult education, The

D.E.S. works in cooperation with Local Educetion Authoritfes on -

sany matters of both policy and operation,



Forms - Refers to the levels of a secondary echool. -Forms correspond-
to grade levels of Aserfcan high schoole as follows:
7th grade = lgt Form
8th grade = 2nd Form
9th grade = 3rd'FQEP
10th grade = 4th Form
11lth grade = 5th Form
12th grade = ist Year 6th Form

College Freshman = 2nd Year 6th Form

Most English comprehensive schools have all 6 forms, although since
education £s compuleory only to age 16 the 6th Forms in magy schools
are rather smaller than the others.

Gramear School ~ A secondsry school which is found in meny places

in England and has ite roots deep in history. Today it caters to
those students who have marked academi ability and are sgelected

to attend it, Public funds are vged to operate it, Generally,
where there are con;;eh.nliva schooles there are usually not - gramssr

schools in the sam: system.

Heads of Houges ~ A teacher (or master) of a school who has been

designaeted as leader of the house system in that school., Usually
be is responsible to the headmagter/mistress for house operation
and coordinates the efforts of housemaster and housetutor in

fulfilling house duties.

-5-
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Headmaster/Mistress - The-person who is charged with-the respon—_

uﬁiiity for the successful operation of & secondary-school, TBe/
she corresponds to the high school pﬁncipul except that a head- -
master/mistrese is a more powerful leader than most prindp-h;—.
The decision making power of & head, while ususlly exercised in:
wide consultation with others is much more oxtensivc than-the -.

average principal,

Housemaster - A teacher who has besu chosen, .usually by the.-hcad- :
nagter/mistress, to be in charge of a houss of the school, TEe muet
see to it that the house operation succeed: and his duties. extend
from training tutors to dealing with parents, -to keeping records
straight to cowmeelling with pupils, etc.

House System = A type of pastoral care which divides a scho i imto.

"house s" usually for about 100 to 300 students, A tescher designated.
as housemaster leads the house assisted by other-teachers called
house tutors, Personal interest in and car® for each student by a ‘
meaber of the houss staff encourages closer relationships between '
sdults snd pupils. The house is a “vertical systes’ in that it in-~
cludes students from several forss, often from lst through the 6th
form, It is sometimes combined with "year" and “school" systems.

House Tutor ~ A teachar who has been chosen to vork with groups of

20-30 pupils usually ac a part of & larger house, The duties of
the tutor are usuzlly divided between academic and personal counsel-—
ing of individuals in his/her tutor group, Often he/she stays with

a group from the time they enter school till they leave thus allow-



ing for a good .deal of personal ralatiouship and fi-depth counseling,
L.E.A, - Local Education Auchority, the official goverauing body for
schools in a particular district, It is made up partly of elacted
nexbers of the local borough council rr county council plus addition-
al persons from educational and other concerned bodies,

Merit Points - (or House Points) ~ Credits given for good work by

pupils in a variety of areas, Competition between houses may be
set up in such categories as community service, games and sporte,
and academic work, Teach’rs sad tutors avard merit points for mn-
usually meritorious work in ry of these areas, All the points of
a particular house are totaled Sor a period of time and priczes are
swarded for winners in thie cotiéctition. In some schools demerits
&re given,

Mixed School = A school with both boys and girls attending in the

sane clagses,

Pastoral Care - The process whereby the pergonal and academic needs

of the pupils of a school arv met through varying means by the staff
of that schoel,

Prefect - A senior student or siudents who have been appointed to
assist housemasters and housetutors in the operation of the house,
They are usually 5th or 6th form students. House prefects often
come froa 5th form while schoci prefects are chosen from house
prefects.

Public School -~ Really s private school which controls admission on

the basis of its own criteria and chsrges tuition, Femous "public”
schools are Eton, Kugby, Harrow, Charterhouse, St, Pauls, Westming-~

t.f » .tc.
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Purpose Built Schoel ~ An institution whith has been designed-and
constructed with particular functious in wind, With reference to
this study purpose built schools have special blocks for house

functiocas.

School Systems - A type of pastoral cars organization in secondary

schools which divides the school into two or three parts on the basis
of age levels. In two part school systems there are "Lower” and
"Upper" Schools with Lower generally referring-to Forms I, II, III,
and IV, and upper to Forms V aud VI, The three part school system.-——
involves "Lower", "Middle", and "Upper" Schools with forms split
among three levels, It is partly a "vertical” system and partly a
"horizontal” system, Sometimes it fs combined with other systems

-~ houge and yesr,

Secondary Moderu School - A type of secondary school used in meny
parts of England which students of average and below average adbility
attend, It is combined with the grammgr school for the most able
students snd tha technical uchool to form a system of secondary ™ ol
education in many Local Education Authorities.

Tutor Group - A small group of students (20 to 30) made up of mixed
ability and headed by & faculty mesber as house tutor. They belong
also to a larger group making up a house of roughly 100-300 pupils.
The tutor group often grows into a closely knit grovp and the house
tutor has an opportunity to become well acquainted with each pupil
aud can offer counsel and aid to individuals who need it,

Yoar System - A type of pastoral care operation.called “horizontal”

in which a seccudsry.school is orgzuized into groups according to




the year level of students in school. 1lst Form would be a year

group, 2nd Form and so on.) Each year group is directed by a yesr
master and smaller component bodies are cared for by year tutors,
This is sometimes combined with other pastoral care grouping such

as the house or scheol systems,

-9 -




CHAPTER I
& BRIEF LOOK AT THE PROBLEM AND A POTENTIAL SOLUTION

Ihe Problem ~ The problem quite simply stated and generally re-

cognized is that a great many students attending American secondary
schools are rather anonymous to school sdministrators and teachers,
For the most part they are not the brilliant students, outstsanding
athletes, actors, musicians, etc., nor sre they those constantly
in trouble with the school or local avihorities, They are the huge
“middle" between the extremes - those who succeed in remaining-with-
out close contact with any teacher or other school offictal,

It is this large group of students which is the object
of this study. it is hoped that by discribing and snalyring the

"“house gystenm"

as used in English comprehensive schools many elements
and features will be seen as adaptable into American junior and
senior high schools, Since one of the primary aims of the house
system 1s to provide s setting whereby each student will be well
known by at least one member of the staff, the relationship to the

problem in American schools becomes clear,

Personal Relationships in American Schools - The large American

secondary school is a fixture on the educational scens, By "lazge"
is meant any institucion with more than 1000 gtudents earolled,

The problem is not alone one of "largeness" but of an crganizational
structure which does not foster close relationships between every
student and one or another faculty member, The English schools,

especially the comprehensive school 1a frequentiy large even ac-

- 10 -

16



cording to our definition.l A fundsmental difference between the
English and Americsn secondary school centers on the smount. of per="
sonalization through individualized faculty - student contuct
which exists. This statcment is not meant to imply that American
teachers are cold, uncerned and devoid of interest in students of -
their school, Or ca the other hand that English teachers are un-
iformly devoted to the total welfare of every pupil in their school,.
What is being said refers to the instituiicnal interest. in- the in-
dividual student as manifested in the school orgauization -
specifically the hovx system, Let us bdriefly examine how English
and American comprehensive.gecondary-school compare- rsgarding
plsnned and organized systems of pupil-faculty contact,

The typical American high school is structured so that the
student reports to his "homercom" for the first 5-10 minutes of the
moming., Here attendance is taken, announcements are read and ad-
ministrative Jetails are handled. The original idea behind the
homercom envissged s much longer period of time and a much closer
relationship between the homercom teacher and each student, This
concept hag been eroded for many reasons to the point where, for
the most part, only perfunctory, routine school business is trans-

acted in homeroom periods,

1 In a 1973 list published by the Departmect of Education and
Science, over 500 comprehensive schools of over 1000 were
list: JQ
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There are other means of contact between teachers and
student to be sure, In addition to teaching coutact which.of .course—
is importaat, but is held in common by both English and American
schools, there are guidance counsellors and extracurricular act-
ivities, The guidance counsellor is generally overworked, often
having several hundred students to lock out for, He/she 1is re-
sponsible for much of the wocational-~personal-academic guidance
of the achool and ag a consequence may not even acquainted with
many of his/her charges, These tend to be the non brilliant, non- .
troublesome middle mass. Some individusl contact takes place in
extracurricular activities but agein it is often the talented
students who take part in them and the ifnterest of the teacher
centers on the work of the extracurricular activity, not the students'
broad academic and personal development, The contact betweea student
and teacher in the course of class meetings, of course, is im~
portant and sometimes crucial if a close relaticoship develops, It
is often haphazard and here again the teacher with 150-200 students

to meet por day will attend to those in trouble or know the bright

students best, Again the "middle mams" is adrift.

Pergonal Relationships in English House System

This picture is in direct contrast with what takes place
in a comprehensiva secondary school in England operating an efficient
houge system. This is not to say that the house system does not
have problems and these will be covered later in the paper, When
given enough time, space, and personnel, however the house can play
a valuable part in -helping each student of the school.

.
p— -

-12 -
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The house system will be dealt with very briefly now as
it will be described in detail later, It involves diving a large ..
school intc several component parts (houses) on a vertical plan,
While the concept varies in practice the ideal consists of groups
of 100-200 pupils forming a house with a housemaster/mistress in
charge of the total group assisted by several house tutors re-
sponsible for smaller groups of 20-30 gtudents, Ideally the student
rensins a3 member of the same group from the time they enter the
school until they leave, The tutor and his group meet. frequently.
on a social basis and there is much formal and informal counseling
given. The housemaster/mistress also-knows every mamber of the
houge and follows each student's progress closely, The function
of the house involves not only counseling, but social develcpment
withia the tutor group as well as the more diverse house group,
Often s relstionship is built up smong members of the house through
competition with other houses on hoth the academic and sports level,
Osportunities for leedership are offered through house organizatiocn
and activiiteg, It can be scen from this short description that,
1f properly handled, the house systea is a wvehicle which can be
used to help every atudent in a school receive guidance and personal
contact encouraging maximun individual development,

The English Coxprehengive School ~ A word of explanation ehould be

offered here to clurify the term comprehensive secondary school,
Most Americ:a high schcols are comprehensive in that the great major-

ity - students attend them snd they attempt to serve all the diverse

19




elements of a coumunity, In England the situation is differcmt.

The elitist tradition in education is still strong although not as
powerful as it has been in the past. Even vow however, many private,
selective secondary schools cater to those who want something extra
for which they are willing to pay. The Education Act of 1944, still
a great influence in English education, set up three types of second-
ary schools ~ the grammar school for the most able, the secondary
modern for the great majority and the technical for those interested
in a particular vocational type of education, Some people felt this
furthered class divisions and that a single high school which en~
rolled children of every class and ability would help to act as a
democratizing element and assist also in breaking dom distinction of
caszte. This type of institution came into existance shortly after
World War II snd has grown in popularity until in 1973 & survey by
the Department of Education and Science revealed 1,835 such schools
in England and Wales, Unfortumately cowprehensive education has
bececme somevhat of a politicsl foottall in recent years. The Labor
Party has favored the comprehansive gchocl whereas the Conservatives
have generally eudorsed the grsmmar-secoudary modemm split, It is
not appropriate teo delve into the partisan aspects of the question
here. This review is given as background for the selection of the
comprehensive schonl as the type of institution used in this study,
It repreaents the school most closely resembling the typical American
high acho~l, If the house system can be made to opérate successfully
in Pnplish comprehensive schools, there is reason to feel it can be

adapicd to its New World counterpart,

- 146 -
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gEST coPY R\EN\.AB\-E t
Very few American school officials have uged a house
system type division as a method of decentralizing large-echoola
A few secondary schools have been structured to imciude "seciools
within schools” from as long ago as 1919, By 1960 sbout 50 achools
had some type of decentralizatiocn either vertical or horizontal,
The most widely uged approach has been to divide large.schools-into—
smaller. schools using common facilities but each with its cun ad=-
ministrative officers and teaching staff, One approach used by
an Anerican "school within a school" involved having all required
courses taken within the smaller unit while all elective subjects
would be taken through the common facilities of the large school and
be open to all students. This plan has been described by Plath with
some background uht:lonahig included on the house .yotan.z
Before providing a description of the house system as it
now exigts, it may be well to set down briefly scwe points about its
evolution, This will not only provide necessary background for an’
understacding of its present situstion but give reference for some

criticism of the system by its opponents,

House System Has lLong History --The "house systen"” as 1ts name implies

has roots in "houses" where students lived while they went to school,
Its origins extend back to the egrly dayn of orgsnized secondary ed-
ucation in England, It has counterparts in the "college systea” at
Oxford and Cambridge where students lived together in small orgsnized
groups with leadership and discipline coming from tutors and dons

and comradship coming from relations with other students in a common
de%:~ion to similar ideals, ‘

2 Karl R, Plath, Schools Within Schools: A Study of High School

Organization, Secondary School Administration Series, Teachers
College, Columbis University, New York, 1965,

\‘l‘ "15-
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The "public" schools of England begsn by enrolling; only

' "gcholars” or those whose tuition and expenses were paid by the

school foundation and who lived on the school premises, Other young
men applied for admission snd were allowed to attend school but could
not live in the school. These "foreigners" or these who paid their
own schoel costs often lodged with local people., At first there was
no control by school authorities over the type and quality of hcusing
for students. At Eton and other schools boarding houses were operated
by "dameg" for profit, Becsuge of the flagrant advantage.taken of
the boys by their landladies, it became customary for students to
live only in houses approved by school authorities. The next step
was to appoint tutors to live in these facilities, help the boys
with their legssons and supervise their conduct, The coatrol of this
organization was held by the headmaster of the school, The final
step was to build or operate hougses or dornitories with the school
completely in charg® of all aspects of the house. This plan has
continued for hundreds of years at private boarding schools and is
st present the method of operation under which thousands of boys and
girls live at school in England.

Prefects were .appointed from very early times from among
the older students to help the housemagter not only with administrativ
taske, but also to assist with some instruction and administer dis-
cipline as well,

The house system was. designed primarily for private board-

ing schools but in the last part of the 19th.century mors. secondary

- 16 -
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schools were being built for greatly incressed demsnd, The ad-
vantages of the hrouse system were such that it was felt that it
should be incorporated into these new institutions, The earliest
attempt to develop a house system in a typical day school is found
in the Bristol Grammar School in 1892, Thies was followed by other
schools a few years later - King Edward's High School, Birmingham
(1904) and Bury Grammar School (1905), Since then it has become a
commonly accepted fixture in wmost grasmar schools,.

When the comprehengive school developed after the 2nd
World War some authorities felt the house system could be uged to
advantage in this new type of school, The establishment of the
house system as a physical entity in conprehensive schools was the
contribution of the Coventry Local Education Authority, Betwaen
1953-7, eitht comprehensive schoois were constructed with special
sections for house juarters., These included sasenbly rooms - also
doubling as dining rooms, study rooms, staff rooms, housemsster/
mistress rooms plus cloakrooms, lockers, and lavatories.

Since the inception of comprehensive education, the problem
of the pastoral care of its student body has been a subject of con-
troversy, The igsue has never been whether or not pastcral care
should be given, The question has been, should {t be given through
the house systems--horizoantal organization year system or upper,
middle, and lower school groupings, It is the subject of this
study to examine one of the options mentioned above to find out
its potential worth to aMt sinilar institutions in the United

States of America,

-17 -
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The rest of the paper will be organired in the follawing -

In Chapter II the house system and its place in the Com-
prehensive school wil.. be examined with reference to the general
organization of the school, the need for pastoral care and the
physical requirements of a house system,

Chapter III deals with the operation of the hcuse with
euphasis on the duties of the headmegter, head of houses, housemsster,
and house tutor. In addition some functional aspects will be showmn
such as social, advising,.disciplinary and competitive (motivational)
functioas,

Chapter IV focuses on an analysis of the strengths and
veaknegses of the house systems as seen by authorities and exper-
ienced school personnel,

Chapter V describes the design of the questicanaire study
including the sampling techniques used.

Chapter VI includes results of the questionnaire studfes
of both the house system operation in comprehensive schools and
student reaction to houses.

Chapter, VII is devoted to summing up the data and draving

some conclusions about the house system in comprehensive schools.

- 18 -
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CBAPTER II

THE BOUSE SYSTEM IN COMPREEENSIVE SCHOOLS

The housc system, it should be remembered, i: a trang-
planted operation from the boarding, gramsar achool into a day,
comprehensive school. The success of its work depends in con
siderable degree on how the school in atrucfuud. aad how the system
is controlled and supervised as well as the allocation of space and
time for other functions., This chapter will concentrute on types
of pastoral care organizution within schools, the relatioaship
of houses and physical plant, and finally the structuring of house

operations within the comprehensive gchool.

Iypes of Pastoral Cave in English Secondary Schools
The British have a long standing attachment to sll that 1ps

perscual in education and have dome a very great deal to maintain
the individuslity of students in schools, In the days before mags
education this was much more essily menaged with sxsller schools and
lower teacher-pupil ratiocs. Today, with larger enrollments and

bigger classes the personal touch is a matter of comcera to many
school people, Most of what the English have called "pastoral care"
has centered around the interest taken by the school as a whole but
in particular one or more faculty members about the broad personsl
and scadenic welfare of each student, Exactly how this is best done,
has been, is now~, and probably will continue to be a metter of con~
trovarsy. Seversl possible approaches are used snd in some schools

more than one is employed at the same time., The threc uwost
-39 -
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commonly found are:
The House System
The Year System
The School System,

The houge system, as previously mentioned, is the vertical
plan whereby students from all forms are put into a common group
wvith a housemaster and smsgll group tutors or cowmsellor-advisors.

The concept is to provide a broad socisl intersction smong-students:
of all ages, to give the opportunity for.leadership.to.more studeats,
to afford academic help to those in need of it and to give the
security and protection of & group to which the student belongs,

The "year" system is the horizoutsl spproach to pastoral
care vhere all the &« udzats of a particlar form belong to a certain
group, e.g. all 3rd formers (Sth graders) would be placed together,
A year or form master takes charge of this group with tutors handling
smaller component parts of the total. The concept here is that most
of a child's friends will be in his/her age group and also that
pupils of a given age tend to be meseating similar problems - hence the
wisdom of placing them together,

The "school” system is & combination of the vertical and
horizorlal plang, The number of divisions vary with the circumstances,
traditions, and philosophy of the school, It 1s often .found that a
school division amounts to this:

Plo I

Lower School ~ Forms I & II (Grades 7 & 8)

Middle School - Forms III & IV (Gradec 9 & 10)
Upper Schocl - Forms V & VI (Grades 11, 12, & 13

- 20 -
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or
Lover School - Forms I & II
Middie School - Forms III, IV, & V
Upper School ~ Form VI
Plan II
Lower School -~ Forms I, IX & III (Grades 7, 8, 9)
Upper School - Forms IV, V & VI
(Grades 10, 11, 12, & 13)
(Form VI = Grades 12 & 13)
This Znd Plan will look familiar to Americen educators as
a juior-senior high school split. The difference between Amsrican
and Englsih operationg lies ia the amount of personal-atteation -
given by the schocl master and school tutors to students in their
groups, Also, and this can be important, the schoo) division &nd
the house systemg are sometimes combined, Those problems which
are best handled by the school are dealt with by it as are those
sost suited for the house are handied there, Among difficulties in
this combined division of school and houge is that of diwvided
allegience by the students and thc large amount of time needed to

organize and supervise two such divisions as compared to only one,

Research on Houge System

Previocus surveys of comprehensive schools have revealed
the extent and type of pastoral care orgsnizatiov employed by these
institutions. The Natioual Foundation For Educational Research ia
Engiand and Wales conducted two studies, one published in 1968 and
the other in 1970, dealing with various aspects of the comprehensive
school. Some selected informstion concerned with the house system
will be reported here, The "house" as involved here refers to all.
such groupe whether or not they were concerned with extended and

deep relationship of staff with students or simply a.superficial

- 2] -
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aduinistrative instrument for handling routine duties,

The 1968 atudy3 reported that of 229 g:hools respoanding-in
a sample of 331, 90X had a house system,

Boys schools = 94 had houses
Girls schools - 71X had houses
Mixed #chools - 922 had houses

The size of school had some influence or whether a& school had houses.

Less than 600 students = 952 had housss
601 to 1000 students - 89X had houses
Over 1000 students - 862 had houses

Additionel information on the main purposes _of the house system can '

be seen from the following tab].ef

3 T, G. Monks, Comprehensive Education in England snd Wales
(Slough, Englatd, Nationif—t*omaation_for%a_mt'm_h'm'"rch,
19A8) page 41,

4 Monks op. cit. page 42
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TABLE I

Main Purpose of House System In

Cogrehensiw Schools

Purpose Bo _LGirls Mixed
Schools Schools Schools

Adoministration

(Registration - notices) 35.3% 17.1% 27.1%

Soct al

(Games - societies) 91,22 68,6% 88,2%

Curriculum 17,62 5.7% 14,52

Vocational Guidance 24,4% 11.4% 17.9%

Personal Guidance 58.8% 17.1% 32,.4%

An apparent anomoly was revealed by another survey pub-
lished only two years later, Of e sample of 958 comprehensive
schools to which 728 respsnded only 352 had houses of any kind at

a11,’

This compares to a figure of 907 only two years before, Some
details of the Benn-Simon study show that:

17X of the schools had only a house system of
organization

132 of the schcools used house system plus upper,
middle, and lower school organization

5% of the schools combined a house system with a
year organization

7t was found that the most common type of internal organization in
comprehensive schools was the "year type" - used in 402 of the

schools,

5 Caroline Jenn and Brian Simon, Half Way Theret Report on the
British Coxprehensive School Reform l%ﬁoﬂ. McGraw H1ll, 0)
Pe 19,
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Another survey conducted by the Naticnal Foundation for
Educational Research supported the Benn, Simon findings. This work
found that of 50 comprehensive schools which responded, only 11
had "strong" house systems while 7 used houses but they were of
secondary importance to other forms of orgnnization.s

The discrepancy between the Monkg study of 1968 and the
later investigations in terms of the use of the house system probably
has souad explsnation but camnot be explored at this time. Since
the ccoaprehensive school is a new institution it is l.kely to umdergo
xapid changes expecially as many such schools have been built re-
ceatly. It is all the more necessary, therefore, to obtain up-to-
date information on this dvnamic type of inmstitution,

The findings of the writer's survey shed light on the sub-
ject, revealing that of the 138 schools responding (83 1% of sample)
over 59X did have a house system. (Refer to Chapter VI for details).
This conflicts with the apparent decline shown in the surveys
mentioned above. Much additional information on this whole matter is
found in Chapter 1V,

The Physical Plant &u¢ the Houge System

The matter of coutroversy among educators in comprehensive

sChools deals with the guestion of whether or not a house system can

P

6 T.G. Monks, Comprehensive Education in Action (National Foundution -

for Educational Research, Slough, Bucks., England, 1970) p. 37,
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be operated effectively in buildings not especial.y constructed for
them, This igsue is of real interest in any discussion as to
whether this type of organization can be adapted to American
schools since most of them will not have been erected with the house
gysten in mind,
After reading the literature on the subject, visiting
schools and talking to headmasters and housemasters mistresses, it
' appears to the author that it is fair to say this about the matter,
Schools that are purposely built for houses make their operation much
earler but two other considerations are of even greater moment, The
first 1s the organization of the gystem - the amount of time and sup-
port given and the responsibility and power placed into house
operation., The second is the skill, personality, and dedication of
the housemaster/mistress and house tutors in making the system work,
The following recent description of the house operation in
a London comprehensive school shows what can be done with very
minimum physical facilities, but a strong belief in the system and
a desire to make it work,

"The hewis s 2 very real home to each boy; he wears
1ts fia2sh {::uuse patch or emblem), he plays sports for it
and h.: recnives his academic reports, his mwedical cards
and all eduvuarimxl asd pastorai puidzcnce through it, The
hnugse room is o™:1 before school; et rorning break for
talk aad a cunteen; at lunch for mezls, for games and talk;
after school for over an hour for games or talk or a place
to do homework; one or two evenings a week each house hae a

Club Evenine until 9:30, « « « There 13 no School Parents
Agsociatiu::, only House Associations,'

7 Caroline Benn and Brian Simon, op, cit,, p. 223
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Another writer, however, emphasizes the concept of
"territorial fmperative" in house operations and with it the im-
portance of a physical entity for the house:

Where there are house rooms, small halls, house

dining rooms and cloakrooms, it is possible for the group-

of people who fortuitously form the house within a large

day school to develop a feeling of belonging, Without such
physical bases the development of a house system feaeling is
very difficult; makeshift mesting places instead of house
rooms or house blocke emphasize the unrealistic side of the
house system."8

Pounds, in his study of the house system .concluded that a
strong houge system almost always had physical wmita arownd which, _
it could build its sctivities,

It may be helpful for those who have not had the chance to
visit a school with s house block %o study sample plans of two
buildings: to note placement and physical set up, The first plan
comes from Skelmersdale Comprehensive School, a large institution
with 2000 pupils, in Lancashire. The floors shown come from one of
several "teaching blocks" in the school and indicste how one floor
(ground floor in this case) is organized exclusively for house use,
It is occupied by two houses with separate facilities but sharing a
kitchen, On the floor above, closeby, are classrooms for in-
struction in required subjects -~ often taught to pupils in the house
by house tutors snd housemaster/mistress.

The second plan shows the Portishead Comprehensive School
in Somerset with rather similar facilities arranged in a slightly
different fashion, Each house contains 150 pupils and is served by

one housemaster/mistress and 5 house tutors.,

8 1bid, p. 227
- 26 -
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Skelmersdale Comprehensive School

Floor Plan 1 2

(Lancashire)
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Floor Plan
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The organizational system of the comprehensive school has
tremendovs impact on the effactiveness of the house system, Of
coure:, where they choose to structure the school on bases other
than the "house" it does not matter, but when the house system is
the method of operation or one of the methods, how it is organized
is crucial. The amount of time, space, authority, facilities and
skilled personnel, are all factors of great. importance inm how
success ful the house -system cen become,

In some schools only routine tasks are given to houses and -
as & consequence neither the teachers or the students take houses
very seriously, In other schools however houses play a moct im-
portant role in the school lives of its wembers, An example of how
a large (2000 students equivalent of junior through senior high
levals) secondary school uses the house system as a corrective for- -~
size is seen in the following quot:atiomn

"The school is divided into eight Houses which are
located in four House blocks, two Houses to a block, Each

Houge has its own assenbly hall and staifroom, The two

sssexbly halls can be joined to make cue large hall for

lunch, House parties and dances, Approximately 250 child-
ren live in a house, They assemble as a unit in the House,

and eat as a House, They are lookad after by some 12 or 13

staff and in so many ways they seeu like a small school

within a school. The younger childrem have a strong sense

of belonging to a House and enjoy keen competition for
trophies."

11 1Incorporated Assa, of Asst. Masters in Secondary Schools,

Teaching in rehepsive Schools: A Second Report
(Cambridge, The University Presas, 1967) p. 42,

-ﬂ'ﬁ:
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It is obvious that the problem of depersonalirzed education -
in this big institution has been desalt with in such a manner as to
gtrengthen the feeling of group membership, encouraga social contact
and provide for greater individual pupil-tutor contact. The house

system in this school is important to its total operation.

House System Organization
In order to understand the organization of the house system

it is necessary to appreciate the authority structure, The follow-
ing chart shows how each group and,_individuafl fits together_and

vhere responsibility falls,

- 30 -
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Chart T
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Authority Flow Chart for House Svstem

Local Education Authority
—— — e— -——-——J
Board of Governors
Headmaster
Deputy Headmaster 1
Head of Houses
House House House House
Master Master Master Master
Prefects Prefects Prefects Pre fects
Tutor Ifftor Tutor Tutoy}, Tuto{ Tutox Tutor T“t°j Tuton lTutor Tutgﬁ Tu?ij
Tuto Tutor utor | [Tuto Tuto Tuto utor Tutor] [Tutor Tutox] utor] [Tutox
Group| |Group roup | |Groug [Group{ [Grou roup| |Group| Proup Grour roup| fGroup
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It can be geen that im this hypothetical school there.are -four

houses each with a house mgster in charge, Because this is quite

a small school each houge has about 100 students in it with three
house tutors under each housemsgter, Prefects usually are responsgible
to the housemaster. A senior faculty member acting as head of houses
is responsible for the total house operation. Ha/she Bay report
directly to the headmaster/mist:ress or in some cises to the deputy
head and so on through the chain of command to- the -Education Author- —-
ity.

There is often a "house committee" composed of housemssters
and the head of houses for the school. Thais gRroup usuglly meets
periodically to deal with common problems of house operation, House
tutors also find it is to their advantage to get together on a re-
gular bagis to pool ideas, share experiences, and face issues aris-
ing from their duties,

In some schools becsuse of the counseling and guidance as-
pects of the house and its actual instructional functions, parents
and teachers have organized themselves into House Parent Associations
rather than the more traditionalhl’amt Teacher Association for the
whole school.

This chapter has focused on the general place of the house
system in comprehensive secondary schools, Reference was made to
types of organization other than the house approsch. Some back-
ground data on the extent of house systems in England was given and
a description of the physical orientatior .f house facilities follow-
ed. Finally a flow chart showed a typical organization pattern for
a house system in comprehensive gchools. The next chapter will deal
wvith vhat happens in a house-é ;.ﬂh&: it does.
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CHAPTER III
THE HOUSE SYSTEM IN OPERATION

How ‘does the house function to satisfactorily fulfill its
role as a place where students receive personal attention, advice,
encouragement, discipline and where they feel secure and smong others
whom they like and relate to? This chapter will outline how a house
is organired, the roles played by ite leaders and some of the act-
ivities it uses to carry out its responeibilities, We will look at
what key people in house system do to support its operation, First
of all the hesdmsster/migtress,

The headmuster/mistress, The position of headmaster/mis-
tress in an English secondary school usually cerries with it more
power than that of a high school principal in the United States. In
many ways he/she is autonomous in directing the progress of his/her
school, This is not to say that he/she does not consult staff on
most matters of importance, but the final decision —ery often rests
with him/her,

In this connection the role of headmaster/mistress is
crucial to the function of the house system or even whether or not
the school wili use that type of organization, If the head is
vigorously opposed to a strong house system in a given school the
chances are good that it would not be established or function
~ successfully, Conversely, 1f a head was greatly in favor of an ex~
tensive house system it would most probably set up and operate with

-

adequate resources,



The head has great power in deciding matters of function
for houses, amount of support in terms both of monetary matters and
staff time., Such questions as the nature of the physical plant
given tc house operations, should there be house dining facilities,
should housemasters be given geparate offices and other similar
matters rest substantially in the hends of the head. In gdifition
to these basic considerations, the gupport given by the headmaster/
mistress to the day-to-day functionming of houses helps to determine
their ultimste success or failure, If he/she wants to open doors
the houne will tend to flourish, if doors are closed the system will
wither, .

Besides the essential role referred to sbove, the head,
often in conjunction with mewbers of his staff - makes the placement
of students into various houges as they enter a comprehensive school,
This is done in such a way as to not only keep & house ressouzbly
heterogeneous but to keep various houses in balance in terms of
scholastic and athletic ability, When pupils are sent to a
comprehensive school, personal educational information accompanies
them, It ie to these records that the head refers for background
in placing new pupils in houses for the needed balance, It 1s quite
obvious that the school headmsster/mistress plays a role of critical
importance in the success of house operation, The effectiveness of
the system also depends on another individual - the head of houses,

The head of houses, This person has direct general over-

sight over all matters concerning the operation of houses in a parti-

cular school, He/she is generally appointed by the Hsad and selected
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for his/her experience as a master and as a howse leader with the
confidence of other housemasters/mistressea, He/she coordinates all
elenments of the total house operation, oversees the work of individ-
ual housemasters, helps with in-gervice training of housemasters,
functions as chairman for the house committee, makes sure that
routine paperwork is completed, expedites a consrant Ilow of
information to irdividual houses and in general acts as a "trouble-
shooter'" for the house system of the school, He serves also as.a
lission between the hovses and the formal instructional wing of the
school, that is, the academic departments,

Housemuster/mistress, If any link in the chain is more

crucial than another it may be the housemaster/mistr2ss, Within
the little community known as "the house' his role is laader, plan-
ner, coungellor, trainer of tutors, dispeaser of justice, keeper of
records and general factotum for the welfare of the group, If the
house system is to play a vital part in school operation, house-
masters must function well,

These lesders are appcinted by the headmaster/mistress
generally from those teachers who hsve had experisnce as tutors and
whose personality and mental qualifications point to success with the
duties involved, They are often giver an office of their own, paid
more thea oti:+rs and teach lighter loads, Yet the work involved 1is
such that .ven wi.": these considerations most are overworked, In
American high schoc! role considerations they would be thought to be

a coubination of assistant principal (administration and discipline),

N
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_guidance counsellor (educatiocnal and personal cotasellor) extra
curricular adviser (setting up social events, sports activitias, etc.),
teacher (supervising tutor groups and irstructional sections) and
school social worker (contacts with parents).

This above would be true cnly if the house is an important
part of the school operstion., If it is weak of course the duties
of the hougemsster are correspondingly less demanding,

Since the housemaster has such an encoupassing and important
role in house operation it may be revealing to note in rather genersl
terms the duties of office. This list is more.suggestive than ex-
haustive,

l. Train novice house-~tutors

2. Train Head boys/girsl and/ox prefects

3. Overgee maintenance of student files

4, Take care of routine administracive paperwork
(These duties will be examined in more detail
shortly).

5. Administer regular house functions, %.e. appoint
tutors to oversee dining room, playground duty,
house assemblies, gports activities, house evening

socisl events, etc,

6. Interview and counsel with individual students in
his/her house

7. Interview parents whose children are having some
kind of difficulty at school

8. Act with other house masters as a hcuse council for
the whole school

9. Act as liasion with tutors and top school administra-
tors to keep flow of information going in both
dir‘ctil“ *fe

10. Dispensc discipline if needed - although often the
first line in this regard is the department head in
who's department the migbehavior has taken place.
Ultimate responsibility for discipline lies with the
headmaster/mistress,
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11, Lead individual house council made up of house
head and tutors in planning activities for whole
houses and in dealing with common problems

12, Lead and often plan weekly house assemblies

13, Maintain relationships with agencies outside the
school such as chilc welfare groups, educational
psychologists, police, etc, This is often done
in conjunction with the head of houses and head-
master/mistress,

14, Other duties which may be peculiar to given
situations,

House Tutors, Associsted with the housemsster/mistress in

house operation are tutors, They act as a team and no umatter how
dedicated and knowledgeable the housemaster may be, unless the houge-
tutors are doing their job well the house will not be effective,

The tutcr is in direct contact with the students through
kis tutor group of roughly 30 pupils. Sometimes, 1f the tutor stays
at the school in the same capacity' for several years a student would
have the same tator “or his/ler untire seccndary school carwer,

The house tutcr has the responsibility for pastoral care and
guidance for his small group. There is close liasion with the house-
master by both formal and informal meary, The tutor ideally becomes
a parson with whom each pupil in his/her tutor group has a special
relationship. The tutor takes a genuine interest in each individual
and acquaints himself sabout the pupils' interests, skills, aspera-
tions, family background, jobs and any information which would be of
help in advising. The responsibilities of the tutor cover every-
thing concerning children in his/her group. He/she is responsible

for the general welfare of the members of the group snd plays an im~
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portant part in their development as individuals, He/she is the

e constant factor in the child's school 1life and forms the link
between "iopersonal” authority amd the child, These are rather
general statensnts and are important im trying to delineate the
tutorc role. To further focus on a tutors activities may contribute
to an understanding of what he/she does to further the house progrum,

House tutors generally uadertake the following tasks:

1, Msets with each pupil in his/her group on a formal
basis for progress reports and status checks

2. Confers with students on an informal basis to build
relationship and afford s less structured forum
for counmseling

3. Attends to the paperwork for his group, i.e. marks
attendance register, keeps pupil record cards up-
to~-data, makes persomal reports to pareats, etc,

4, Supervisec a section of the house dining room

5., Checks and initials homework done in the house
study area

6. GCives out school motices sad publicizes school
activities

7. Ensures that each child wears the school umiform
and is equipped for the day's work,

8, Takes an intercat im each boy/girl ia the tutor
group making sure they are able to core with the
work, Tha tutor makes sure to have am up-to-date
plcture of each childs school situstiom -~ success
and problem areas.

9, 1Is kmowledgeable about the extra-curricular
activitice and ovt of school doings of his/her
group and encourages involvement im scheol amd
other activities,

10. Holds meamimgful dJiscussioms im the tuter greup,
Thers is gemerally me limitatiom om the topice
covared altheugh subjects will mest oftem be re-
lated to school affairs,
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11. Makes a great effort in the direction of personul
counseling and tries to form a meaningful, con-
structive relationship with each individual in
the group.

12. 1Is responsible for the discipline of the pupils
in the tutor group. This is carried off in the
light of good personal relationship, hopefully,
and is as often support as punishment.

13. Plans and carries out group activities - sports,
gocial and educational

14, Trains house prefects or monitors in their duties
A final comment comes from an experienced tutor to whom
the writer spoke in a large London comprehensive gchool. "Tutoring”,
he said, "is at least as important as teaching a subject".

House Prefects -~ The last group of persons who are directly

involved in house operation are students themselves. They are
variously referred to as house prefects or house monitors, and are
chosen by the house staff, usually from the 5th Form (llth grade),.
Their duties involve assisting housemasters/migtresses and tutors
with routine work and helping to maintain decorum and discipline
among younger house members. when chogen the prefects are oftem
expected to declare their promise to fulfill their duties before
the entire house. Generally each house tutor has a prefect or
monfitor to assist him/her and several have expressed to the writer
their dependance on them as a means of coping with their tutor
groups.

House Activities - Up to this we have been concerned with

the roles and duties of the people who are involved in making the
house system work. Let us now turz: o examine some of the activities
which are carried out in a typical house operation. Included here

are items properly classified as administrative function as well as




thoge directly involving students.

Pupil Records and Paperwork — The maintenance of current-and

complete records and pupil information files is vital to the suc-

cegs of the house gystem. This work falls to the housemasters/

mistresses and tutors. They not only £ill in vegular data but

actively seek out all types of information which could be helpful

in the process of pastoral care. While houses vary in the amount

and detail of the records kept, the followisnz iist-could be typical ~

of the material kept in a gtrong house system.

1.

House Tutors Confidential Leg - a cumulative record
by the pupil's tutor om each young person in the
tutor group.

Hougse Tutor's Record ~ contains marks and comments
by specialiet teachers om each pupils work and
attainment.

House Tutor's Evaluation - gummary of the tutors
opinion of each pupils all-around development, act-
ivities, committee membership, sports activities, etc.

RBead of House Parxents Report Comment - remarks by
the housemaster/mistreas on the quality of behavior
and achievement as communicated to each pupils parents.

Pupils School Record Folder

a) Pupils School Record Card - courses taken, marks
received, absence reports, etec.

b) Parents Reports - letter matks and-written
teachers evaluations of purils work.

¢) '"Pro Formas' on pupils - personmal information sheets
age, address, other persomal dats on students and
family background

- 40 -
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d) Copies of important communications among
house staff, parents, counsellors and head-
master/mistress dealing with the pupil.

Other data may be kept by houses in various schools but this
could be considered fairly representstive. The maintenance of
these files is the responsibility of the housemaster/mistress and
constitutes an important part of his/her work.

Games - Sports competition smong houses constitutes a prominent
feature of house life., 1Indeed in gome schools it represents the
only real activity in which the house engages. The type of sport
may vary widely depending on stadent interest, facilities available
and coaching skill represented in the house staff, Thoge more
comnonly found are soccer, rugby football, cricket, basketball,
track, swimming, field hockey and chess. Becauge of the nature of
the loyalties in some schools inter-house competition may be keenmer
than among schools. One vargity soccer coach in a Coventry com-
prehensive school, in speaking to the writer maintsined that almoat
invariably when a pupil was a member of both house and school teams,
he exerted greater effort for the house than the school in games.
Records are kept by the schools and at the end of the year prizes
are awarded to the champion house in particular sports as well as
best houge in overall sport.

Acadenic Competition - Houses vie with one another not only

in games but in the arena ¢f intellectual efforc and achievement,
"Pointg" are awarded by teachers to pupils who exceed what wou'd

romally be expected of them in view of their ability., This tends

to eliminate vnfair competition between slow, average and brill{iant
students. If a pupil writes a theme or completes sn assignment
which, in the judgment of a teacher, constitutes a first class

effort he/ghe could be awarded, for example, two house points.
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This is communicated to the hougemaster/mistress and the head of
houses to be added to the total point score for the pupils house.
At year end prizes are given to best scademic house. Students
making outstanding effort are also recognized.

Some schocls not only give merit points but, if the case
wvarrantg it, demerits can also be imposed. This reduces the house
point total and {is thought to be a3 motivaticmal factor in both
academic achievement and behavier. The peer pressure brought upon
individuals by housemateg to help the house by accumulation of points
or at least not incurring demerits can be a factor in pupil behavier
snd scholagtic effort.

Discipline - Matters of pupil misbehavier are often handled

by the house staff. If the indiscretion takes place in the class-~
room the individual teacher and possibly the department head deal
with it., 1If it is serious or repeated it is reported to the student's
tutor who informs the housemaster/mistress. If punishment ig felt
necessary, detention and non-physical means are handled by the

tutor or house leader. Physical punishment, 4f given, is usually
administered only by the deputy head or headmaster/mistress. Some
English authorities feel this disciplinary aspect tends to inhibit

the effective relationship between pupils and house staff.

Comnmun{ty Improvement - Another activity rather commonly found

is that cf working for community welfare. House groups may under-
take to help improve the environment by cleaning up areas in the
locality, streams or badly littered neighbor.aceds. Collection
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of food and sweets for elderly persons or needy families may be )
carried on at Christmastime. Fund raising for worthy charities ‘
may be handled by house groups. Points for such community servicex
are often given and '"best house" prizes for this activity are

awarded.

Sccializing and Intellectual Activitiea - Other enterprizes

frequently a part of house programs are social or educational in
nature, During assemblies speakers are invited to share thair views
with the students or debate on issues of importance. Field trips
mgy be taken to centers of cultural, educational, social or sports
interest. House socials are held at school with a vaiiety of formats,
Thege may vary from the simple card or chess night to an elaborate
dinnerdance or theater party. Such events afford leadership oppor-
tunities to many ; »ils in planning and execution as well as broad-
ening the horizons of house members and helping to cement the sense
of belonging and camaraderie needed for a successful house.

Tutor groups, while part eof the houge, held activities of
their own. These occasions are often similar in type to what is
done on the all-house level, They offer an even more intimate
setting for interpersonal relationships.experiences to develop.

This chapter hasg been devoted to a description of the roles
of house leaders and a summary of activities common to many house
systems. We will ne¥t~turn to a congideration of the "pros'" and

"cons” of the system as it appears in comprehensive schools.
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CHAPTER IV

THE HOUSE SYSTEM- ITS STRENGITHS AND WEAKNESSES

"It is the heart and soul of this school.
(comment by one headmaster)

"I wouldn't touch it with a 14 foot barge pole"
(comment by another headmaster)

The subject of the house system in comprehensive schools,
to the mild surprise of the writer, has turned out to be a most
controversial matter. Strong feelings in favor are matched by
equally violent sentiments against with all variations in be-
tw:en the two extremes, Reaction, of course, has been condition-
ed by each individual's personal experience with the system. Vir-
tually nothing i{n the educationsal process is regarded as an un-
mixed blessing by all participants and this is certainly true of
the house gystem,

The merits and demerits as given here have been gathered
from many sources., The literature on the subject has often been
vritten from a subjective point of view either favorable or against
and contains numercus "pros’ and "cons". Reactions gained by
speaking to headmasters/mistresses are also included. In addition
written comments supplied by regpondentg to the questionnaire
sent out by the writer are quoted where appropriate.

The personal feelings of “the writer will be ﬁé;t out of

this treatment as much as this is possible. The reader.is reminded

o0
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of thesig stated early in this peper: The house system has some-
thing to offer Amarican secondary schools toward making education a
more personal and individuslized process. The purpose of this
monograph is to examine the house system obfectively dealing with
it as it is, applying no whitwash or placing it in an unduly
favorable light., wWith this gentiment on record let us proceed to
list statements favorable to the house system,

Arguments Supporting the House System

1. "It places the individual, It gives him a mesning-
ful existence, An Upper, Middle and Lower School
does not do this. Housemaster gnd tutor try to
remove the problems which hinder ‘the full develop-
ment of the child"12

2, "It provides a social unit of reasonsble size,
within which individual pupils can find dignity,
sacurity and a sense of belonging to & group with
& corporate ident:lty and demanding loyalty from
its members”,

A third statement frow the sames source reflects the general
| 4
feeling of the membership of the organizatfon publighing the report .. °
and refers to the controversy sbout the need for purpose built struce
tures for effective house operation,
3. "Special buildings cr ordinary buildings......
the experience of our members isg that a good house
shows itg power in better behavior from happier

boys who de\relgp talent and pergonality in a re-
warding way

12 TIncorporasted Association of Assistant Masters in Secondary
Schools, Teaching in Comprehensive Schools: A Second Report
(Cabridge, The University Press, 1987) p. 43

13 Ibid.
14 1Ibid., p. 44
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Another quctation which deals, albeit rather tangentially,
with a supposed shortcoming of the house system:

4. "The artiffciality of the oripinal division
(into houses) is naturally the chief draswback to
such a systeam: but it is wvonderful how quickly s
house spirit begins to show itself and of course
everything is done to foster such a spirit."13

The pastoral-individual relationship between pupils and
house leaders is emphasized in this statement by the hesdmaster of a
large comprehengive achool.

S. "A stable home base is established fcr the pupil by
the houge head and hig team, There is concern for
the welfare and progreae of pupils in their charge
and the opportunity ig provided for each pupil to
bring his/her tigubles to a member of the staff
who will care"”,

The following points are not direct quotations but para-
phrase ideas often raised in favor of the house system,

6. It pregents an opportunity for socisl grouping in
a mixed age environment., Most students spend a
good deal of time in their own age group while in
classes ~ houses are made up of pupils of varying
ages and can therefore widen the social nilfeu of
students,

7. A further brosdening of social contact is provided
by the heterggenous mixing of pupils from differ-
ing social ba:kground snd scademic aptitude which
in s "streamed” (homogeneously grouped) school
might not occur.

8. Students not only establish a close relationship
with a member of che school staff (houge head or
tutor) but this can continue over a period of
several yvears since they ususlly remain in the
same house during their school career,

15 Cyril Norwood and Arthur Hope, The Higher Education of Boys In
England, (London, John Murray, 1909). p. 432

16 Albert Rowe, The School As A Guidence Commumity, -(Bull, Pearsoca
Press, 1971)




9,

10,

13,

14,

16,

17,

- e

In a houge system individusl sbilities-areTe- .
cognised earlier and their development facilitsted,

Sehavior problems can also be disgnosed ss they
appear and corrective action csn be taken
Cooperation among members of the staff incresess
on behglf of the individusl pupils - responsibility
cennot be shifted to others and ss & coosequsnce
interest and concem rises.

. Student involvement in extrs-curricular activities

grows as a result of smeller groups and.less com-

- petition for places.

Leadership opportunities are greater ss positiocas
are spread smong fewer pupils in houses and tutor

groups.

The headmsster/mistress is able to concentrste more
exclusively on mstters of policy since soms of the
routine adninistrative function is taken by house~
masters/uistresses and heads of houses.

Disciplinary control is improved because student
monymity is lessoned through membership in house
sad tutor groups where each student is known well,

Kotivation for activities, academic, social and
sthletic is enhanced by competition among houses.

Younger students receive an identity in the larger
school from belooging to s smaller component with-
in it where they are known sod. cered about,

The reader is reforred to the appendix where a section can

be found which includes remarks on the house system bty the respon~

dents to the survey. It is divided into three parts; "comments pro”,

-~ comments contra” and "comzonts about” the house system, Personal

feelings are expressed snd additicnal arguments “for" and "against"

are listed.

Opposition to The Houss System

Becsuse of the controversial nature-of the house wystem

~—

educstional litersture coutains points reised agsinst this spproech.
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to pastoral cara, The folluwing list summarires a mumber of the’

Y

criticisms to the use of houses in comprehensive schools, Agais, . -

as in the preceeding section, no order of importsnce is implied

by the placemsnt of idess.

l. There is a tendency to separate the 6th Form and -
the lst Form from & house because of "special needs',
leaving the 2ud, 3rd, 4th and 5th Forms to sske. up
the house. ~‘I'hi. _:céucc- its heterogeneity and
consequently one of its strengths.

2. The practice of piling on house duties without
really asllowing instructors emough relief time
from teaching, frustrates the individual ﬁd pre~
vents him/her from doing either job well,

3, Whether or not it is really necessary to have a
purpose built school for houses to operats
effectively is a wmatter of lively discussion, It
is & fact that in a nuwber of srticles on the gub~
ject, writers have argued strongly that without
what they consgider adsquste facilities, the house
system connot fumction efficiently.

4, Unless properly handled, the house might be identi-
fied in the minds of wtudents as s purely disciplin-
ary davice,

5. Because in house oparations it is usual to give
leadership roles to older pupils, the younger ones
feel they have little chance for such positiome.

6. House groups are often purely ~ncial units separ-
ated from the formsl teaching-learning structure.
It has been argwed that these sreas should be
blended so that the housemgster/mistress and tutors
are seen by housemenmbers as teachers as well as
guidsnce personnel,

7. Much asctivity in houses arises from competition
among groups and individualg. This emphasis can
be taken to extremes, leading to harmful effects on
sensitive students.

17 Some sgupport for this argument comes from two sources: The
writers survey found that sgbout 1/3 of the schools did not light-
en housemasters/mistresses teaching load, The same situetion
wvas discovered by Caroline Benn and Brian Simom, op. cit., p., 222,
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8. The stress on house activities and house loyalty
can lead to the house becoming much more important
than the echool in the eyes of students,

9. The qualifications of housemasters/mistresses to
handle rather sophisticated commseling of students
has been questiocned, They have been called
"enthusiastic amateurs" who could do more harm
than good 1f they view themselves as counseling
psychologists.

10, Seriocus quastion hag been raised ss to whether or
not the spirit and concept of the "house” can be
implanted in the state operated comprehensive school
Especially doubtful are some who hawve known the
special relationship which often existed between
housemasters and their "boys' and among wembers
of a houge in private boarding schools. One head-
master of & London comprehensive school put it this
way, "A house system in a day school--~-hag tended
to be a wesk, artificial imitatice of the real pur-
poseful organization of the public (private)
school"18

In attempting to evaluate the points raised in favor or
opposed to the house syastem several issues can be mentioned,

1. Many of the conclusions have been drawn oo the
basis on one persons experience. It is common to
generalize from individual, first-hsnd encounter
but frequently a more complete picture can be ob-
tained by coungulting a member of cthers in similar
circumstances,

2. A good deal of what has beer vrittem critical of
the house system, may result from & misuse of the
basic concept or its application in a situstion
where difficulties would preclide much chance of
success., The basic idea is sound, but because of
a shortage of staff, lack of proper facilities, or
other problems, the execution has not matched the
pl&n.

18 Caroline Benn and Brisn Simon, op. cit., p. 226 —
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Some reactions concentrate on one or another
supposed weaknags of the system, and because of it,
wigh to discard the whole program - thus throwing
the baby out with the bath water,

In all the comments the choice is never between _he
house system and no pastoral care plan, Some heads
prefer the year plan, school plan or a combinatiom,
but always the concern for taking care and interest
in the individual is evident, although sometimes
through differing means,

Some heads have ussd a rather eclectic spproach in
combining systems, adapting what is best from sever-
al plans and fitting it into s program.to satisfy

a particular situation,

Finally, of course, many have beea convinced by
soud, rational reasons plus personal experience
that one pastoral care system is superior to
‘nothero

One basic commitment, however, rings throughout sll that is

vritten on the subject as well as the responses received from the

heads who answered the questionnaive survey. It is the feeling

that the welfare of the individual child is important and that mass

education need not mesn the depersonalization of lesrning and

anonymity of pupile in large schools., If this can be accowplished

in English education it can al:o be achicved in American school!
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CUAPTER V

THE DESIGN OF THE SURVEY STUDY

For & study of this nature, *ui which the current status of
an institution or practice in education is under examination,
information is often gathered by means of a questionmnaire. The
writer is aware of the pitfalls of such a procedure and has taken
measures to reduce the shortcomings of the approach. Care is
exercised in making generalizations and the means employed to gsecure
the data will now be explained in some detail. In most cases the
data is reproduced so that each reader will be free to make inferences
from the information provided.

Ja completing the study, several steps were followed to
accurtulate background end perspective which led finally to the
actual survey itself. These stages will now be described so that
tha progress and structure of the investigation can be more clearly
understood.

STEP I - PERSONAL BACKGROUND

The wikiter, after making numerous visits to England and living
there several years, has had an opportunity to observe many achools
and confer with a good number of heads and teachers. This experience
has broadened his perspective and given a breadth of opinion helpful
in dealing with the subject. In addition, his older son spent a year
in a house, which resulted in such a positive and heizful influence
on his development, thut its potential for American schools became
obvious.

STSP I1 - THE LITERATURE ON THE SUBJECT

In order to become familiar with what hLas been published about

the house system in comprehensive schools, the writer used two
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izmportant gources of such information, PFirst, the Library-of the- -~ '~
Department of Education snd Science, Elizabeth House, York Rd,
London, was an excellent repository of relevant material on the
general subject, Second, the Library at the National Foundstiom-for .
Educational Research in England and Wales at Slough, Surrey, also
contained much that was useful, This organization has done a good
deal of reseach on many aspects of English education including
cozprehensive scﬁools. In both places staff kindnees and helpfulness
were of the highest order,

The amount of specific, factual information obtainable,
was not actually very great however, While the studies done by Monks,
and Benn and Simon were very worthwhile, they dealt with the broad
subject of the comprehensive school. As a consequence, the emphasis
on the house system was not heavy, Other books tended to center on
pergonal experience with house systems and included philosophical
statements on them by masters and heads.

An American, Ralph Pounds, under a grant from the United
States Office of Education, studied the house system in 1968, but
nowhere could a copy of his work be found.

STEP III, VISITS TO COMPREHENSIVE SCHOOLS

The uriter has been priviledged (not an overstatement') to
visit many secondary schools and talk to headmasters/miztresses and
teachers about house operation. While no individuai schools will
be {dentified, the areas can be mentioned: Bristol, Ipswich, Welwyn
City, Stevenage, Coventry, Guildford, Inner London and several

London Borough Authorities, Much that was helpful came through
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these contacts, mot only in hearing about the theoretical besie of - .
the house system, but in understending the day-to-day problems of
operation and observing houges in action.and noting building
facilities.

STEP IV - QUESTIONNATR:: SURYZT ON THE STATUS OF THE HOUSE SVSTEM IN
ISH_CO SIVE SCROOIS.,

Following these preliminary stages of general information
gathering more specific data was sought, The instrument uged for
this was a questionnaire designed to discover two types.of knowledge,
The first involved nct only demographic data but cherscteristics of
houge operation. The second dealt with some attitudes and opinions
of the headmasters/mistresses on the house system,

The method of ssmpling will now be described, The "frame"
uséd was a list of all the comprehenaive schools in England and
Wales issued 1n 1973.)7 since only English schools were polled the
total list was not made use of. This publication indicated the
education authority in which the schools were locsted, the enroll-
ment and whether the silicols were co-ed or single gex,

A 122 sample was determined to be adéquate and was selected
ocn the following basis.

1, Stratified - The schools were catagorized on the
basis of whether th; were mixed, boys or sirls
schools, Of the total comprehensive schools in
Englsnd, 1638:

141 (8,61%) w2re boys schools

134 (8.18%) were girls schools
1363 (83.21%) were mixed schools

19 List of Comprehengive Schools For England and Wales - 1973,
Department of Rducation and Science, London, 1973
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2, Proportiocn:lized - A 121 sample of the stratifica~_-—
tion Ahove would —esult in a total sample of 198
wils v question rorms sent to boys schools, 15
serv Lo girls schools and 167 to mixed schools,
3. Randomized - To insure a completely chance aelec—'
tion, all the schools listed in the frame for
each category (boys, girls, mixed) were numbered,
The actual choice was made using a table of random
nusbers, 20
A list of schools to be polled was made up from the frame on
the stratified, proportional asd randowm mamner noted above. 198 in~
stitutions were identified as possible recipients of the quasticonsire
Before the sample could be taken, however, the Chief Education Offic-
er for each district in which a selected school was located, was
required to give his permigsion for contact to be made, Sinca 77
education authorities were involved, letters were majled to the
chief officers requesting approval and including a copy of the
questiconaire, Affirmative replies were received from the great
majority as noted below:
Number of approvals requestad = 77
Number of approvals granted = 65 (84,41%)
No reply or refusal = 12 (15,592)
The geographic spread is indicated by the following two

naps.

20 G, W. Snedecor, Statistical Methods, 5th Ed, Table of Random

Numbers, (Ames, Iowa, lowa State College Press, 1956)
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Since some of the schools on the original sample could not
be used because of the refusal of the Chief Rducation Officer from
the district involved, the ssmple was modifiad, Ingtead of 198
questioconaires initially scheduled, 164 were mailed out thus chang-
ing the original gample from 12% to almost exactly 10X of the total
universe., The following table will show comparisonsg between the

first and second (actual) samples,

TABLE II

SAMPLE COMPARISON

ORIGINAL SAMPLE  ACTUAL SAMPIE  IN ENGLAND

SCHOOLS ST
Mixed 165 83,33% 135 82,31% 1363 83,21%
Boys 17 8,59% 14 8,552 141 8.61%
Girls 16 8.082 15 9,14 134 8,18%
Total 198 164 1638

It can be geen that the actual sample corresponds very
closely to both the original sample proportions and also to the
universe of comprehensive schools.

The next table will indicate the nature of the retum

percentage received from the mailing,
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TABLE IIX

SAMPLE-RETURN COMPARISON

SCHOOLS

Mixed

BOYS

GIRLS 15 9.14% 10 7,25%
TOTAL 164 138

The pattern of response percentage in the various categor-
ies is very similar not only to the sample, but to the universe,
The total percentage of replies amounted to 83,137 which falls
well within the limits sallowing inference, The assumption can
fairly be made, therefore, that wvhat is true of the sample can be
said also to represent an accurage reflaction of the umiverse of
couprehensive schools in England in the Spring of 1974 when the
survey was made,

STEP V - QUESTIONNAIRE SURVEY ON ATTITUDES OF PUPILS IN COMPREHEN~-
SIVE SCHOOLS TOWARD THE HOUSE SYSIEM,

In order to supply an essgentisl dimension to the picture
of the house system in comprehensive schools, the feelings and
conceptions of students were solicited. Because of the importance
of the personal element in any house, no matier how well organized
or how elaborate the physical facilities, the whole operation could
break down through lack of human invoivement, As & consbquence,
the issue was taken directly to those concerned and pupil attitudes

nessured,
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A questionnaire was coastructed gnd tested with students,
A sample was chosen by writing to those headmasters/mistresses who
conpleted the original questionnaire sund had a house system in
their schools, They were picked at random with no effort to select
those with extensive house operations only.

A sample of 500 was decided upon as one which would provide
a valid insight on student thinking on houses, In the cover letter
ti e heads were asked to select a representative group of their pupils.
Thirteen school officisls were aspproached with this request and ten
agreed to cooperate, The plsn was to send 50 questiconaires to each
head to be distributed to pupils from all form levels snd & veriety
of socisl and acadeaic bacsgromds. Nine headuateralnistmnu
followed through and 455 student responaes were received, Every
form is represented in the returns by at least 10Z of the total.
whether or not this is an actual reflection of the real proportions
in each form of comprehensgive schools is unknown to the writer, The
one disappointmsent in the returnes lay in the fact that no response
was raceived from a girls school, Even with this caveat in aind it
appears that a good deal of reliance can be placed in the data as
giving a reasonably accurate reflection of pupil attitudes toward
the house system in their schools.

The writer has tried to show in this chapter that care
was exercized in the design of the study, the construction of the
questionnaires and the sampling techniques used so that reliance

can be placed on the information presented in the next chapter,
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CHAPTER VI

RESULYTS OF THE QUESTIONNAIRE SURVEYS

In this chapter what has been learned from the responses
will be reported. The answers on each completed form were trans-
ferred to punch cards snd the data tabulated, To make the informm~
tion gathered more ecasily understandable it will be presented in
two parts.,

Part I - Replies from school administrators about the
characteristics and activities of their house systems, will be given
together with a compilatica of their attitudes toward various as-
pects of the system, |

Pert II - Responses by pupils in comprehensive schools
will be presented, dealing primarily with their feelings conceming
the house gystem as they have experienced it,

Each of these two sections will be handled as follows:

1, The questions will be ifgted a8 printed on the
questionngire with group totals reported in tables

below each item,

2. A summery of the replies will be made with inter-
pretation if needed.

For the most part the meaning is abvious and the angwers

are clear and strasightforwvard.
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PART 1

RESPONSES 10 QUESTIONS ON HOUSE SYSTEM IN COMPREHENSIVE SCHOOLS

TABLE IV oo

1, 1Imn which county, borough or other education authority is -your
school located?

CITY BOROUGHS COUNTY BOROUGHS
Barking (London) -~ 1 Berkshire - 3
Barnet (Loandon) - 2 Comwsll ~ 1
Barusley - 1 Cumberland - 3
Birkenhead - 1 Derbyshire ~ 6
Birmingham - 1 Devon = 1
Bootle -~ 1 Dorset -~ 1
Bradford - 4 Esgsex - 6
Bristol -~ & Glouscester - 3
Coventry - 1 Hampshire - 3
Croydon (london) - 2 Hereford - 2
Darlington ~ 1 Hertford - 9
Doacaster ~ 1 Huntington and Peterborough - 1
Ealing (London) -~ 1 Kent - 2
Enfield (Lonion) -1 Lancashive - 7
Exeter - 2 leicestershire - &
Gateshead - 1 Lincoln (Lindsey) - 3
Haringey (London) - 1 Northsmptonshire - 1
Hillingdon (London) -~ 2 Northumberiand - 1
Kingston - Upon ~ Hull - 2 Nottinghamshive - 1
leeds -~ 3 Oxfordshire - 2
Liverpool - 3 Shropshire - 1
Luton -~ 1 Somerget - 3
Manchester ~ 5 Suffolk (East) -1
Merton (London) -~ 1 Suffolk (West) = 1
Newham (London) - 1 Suggex (West) - 1
Norwich - 2 Warvickshire -~ 2
Redbridge (London) ~ 1Rochdale - 2 Yorkshire (Easgt) - 1
Sheffield ~ 3 Yorkshire (North) - 1
Southampton - 1 Yorkshire (West) - 1
Stoke - On ~ Trent ~ 2
Teesside - 1

Waltham Forest (London) - &
West Bromwich - 2
Wigan - 3

NO ANSWER ~ 1

TOTAL 165 TOTAL 72

GRAND TOTAL 138

- 61 -

6'7



TABLE V.

2. Is your school a mixed, boys or girls school?

NUMBER PERCENTAGE
Mixed School 118 85 .507
Boys School 10 7.246
Girls School 10 7.246
TABLE VI
3. what is the earollment of your scheol?
. NUMBER PERCENTAGE
500 or under 9 6.521
301 - 1000 62 44 .927
1001 or over 67 48.550
TABLE VII

4. Do you have a house system in your school?

NUMBE® PERCENTAGE
Yes 82 59.420
No 56 40.579
TABLE VIIX

5. Are there other types of orgarization in your school?

NUMBER PERCENTAGE

No 23 28,048
Yesr System 25 30.487
Lower -aiddle~upper

Scheool 17 20,731
Nther 14 17.073
No Answer 3 3,658
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TABLE IX

6. What 1s the approximste size of the houses in your school?

NUMBER PERCENTAGE
Under 100 2 2.439
101 - 150 14 17.073
151 - 200 23 28,048
201 - 250 15 18.292
251 - 300 15 18.292
301 - 350 9 19.975
351 - 400 2 2.439
401 - 500 1 1.219
Above 500 0 0

TABLE X

7. what facilities do houses have geparately for their own
operation?

MORE THAN ONE ANSWER RECORDED IF APPLICABLE

NUMBER PERCENTAGE
Common Room 14 17.073
Dining Room 20 24.390
Asgembly Room 25 30.487
Locker Space 16 19,512
Housemasterg Office 3 47.560
Other facilitieg 13 15.853
None 22 26,829

TABLE XTI

8. 1Is your school '"purpose bujilt" for the house system?

NUMBER PERCENTAGE
Yes 12 14.634
No 68 82,926
No Angwer 2 2,439
. 63 -
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TABLE XII

9. Do housemasters/mistresses recejve a reductiorn in'teaching

load?
NUMBER PERCENTAGE R
Yes 46 56,097
No 3l 37.804
No Angwer 3 5$.097 .-
TABLE XIII

10. If "yes", how much of a reduction (spproximately)?

NUMBER PERCENTAGE
5% 3 6.521
102 13 28,260
15% 13 28,260 _
207 3 6.521
25% 3 6.521
30% 4 8.695
k134 6 13,043
No Answer 1 2.173

TABLE XIV

11. Do housemasters/mistressec receive additional pay?

NUMBER PERCENTAGE
Yes 46 56.097
No 31 37.804
No Answer 5 6.097
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TABLE XV

12, 1If "yes" approximately how much additional pay?

NUMBER PERCENTAGE
52 4 8.695
0% % 8.695
15% 1 2173
20% 4 B.695
75% 7 15.217
30% 15 32,608
N.A. 11 23.913
TABLE XVI

13. vhich of the following activities do the houses in your
schocl engage in?

MORE THAN ONE ANSWER RECORDED IF APPLICABLE

NUMBER PERCENTAGE

Taking school

attendance 44 53.658
Keeping routine pupil

information 44 53.658
House assemblies 64 78.048
Sports activities 75 91.463
Tutor group social

activities 30 36.585
House social activities 45 54 .878
Formal teaching of re-

quired subjects 12 14 .634
Informal academic

tutoring 14 17.073
Pupil coungseling 42 31.219
Parent conferences 34 41.463
Others 18 21.951
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TABLE XVII

14, what are the duties of the housemagters/mistresses in your
school?

MORY THAN ONE ANSWER RECORDED IP APPLICABLE

NUMBER PERCENTAGE
Discipline of students
in his/her house &9 99.756
Oversight of pupil
records & files 45 54.878
Dissemination of infor-
mation to students &4 53.658

Relationship (interviews
& counsels) with

parents 43 52.439

Coungels students 40 48.780
Trains house tutors 36 43.902 -
Oversees planning for

house social activities 51 62,195

Refers pupils to social
service personnel out-
gide school when

needed (psychologigt- 36 43.902
social worker)
Other 30 36.585
TABLE XVIII

15. Does your school have prefects cr house captains?

___ NUMBER PERCENTAGE
Yes 58 70.731
No 20 24,390 _
No Answer 4 - 4,878
TABLE XIX

16. If "yes" are the prefects or house captains chosen from
6th Form, 5th Form or both?

| NUMBER PERCENTAGE
6th Form only 13 ' 22.413
S5th Form only 18 31.034
Both 5th & 6th Form 19 32,777
Other 8 13,793
- 66 -~
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TABLE XX

17. In your school are there any groups which are NOT included
in regular multj age houges?

NUMBER PERCENTAGE
Yes 13 15.853
No 65 79,263
No Answer 4 4.878
TABRLE XXI

18. If "yes" do any of the following groups have gpecial houses?

NUMBER PERCENTAGE -
1st Form 3 23.076
2ud Form 2 15.884
1st & 2nd Forms to-
gether 1 _7.692
6th Form 7 53.846
TABLE XXII

19. Are house tutors assigned to a group entering the school
and do they follow them through until they leave gchool?

NUMBER PERCENTAGE
Yes 33 40,243
No 28 34.146
Other plan 13 15.853
No Answer 8 9.756
-67 ~
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BEST co™

AYALABLE

TABLE XXIII

20. If there ig a "persohality clash" of serious proportions
between a pupil and a housemgster/mistress, is it possible

for a pupil to be changed from one house to ancther?

NUMBER PERCENTAGE
ves 57 69,512
No 14 17,073
Other plan 4 4.878
No Angwer 7 8.536
TABLE XXIV

21, Does the sawe hold true for pupils in tutor groups - can
they be changed from one to snother for "personality clashes?

NUMBER PERCENTAGE
Yes 58 70.731
No 8 9.756
Other plan 2 2,439
No Angwer 14 17.073
TABLE XXV

22, Does the house gystem i your school use a system of

competition among houses?

NUMBER PERCENTAGE

Yes 76 92.682

No 4 4.878

No Answer 2 2.439
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TABLE XXVI

23. 1If "yes" what types of competition are involved?

MORE THAN ONE ANSWER RECORDED IF APPLICAELE

NUMBER PERCENTAGE
Academic 30 36.585
Sports 75 91.463
Social behavior (in
school) 17 20,731
Help to the o
community 14 17.073
Other | 17 20,731 SR
TABLE XXVII

24. 1Is there competition among individuals in the school for
merit points as well as for house points?

NUMBER PERCENTAGE
Yes 18 21.951
No 62 75.609
Othey 0 0
No Answer 2 2,439

TABLE XXVIII
25. Are demerits given for unusually poor work or anti-social
behavior?

NUMBER PERCENTAGE
Yesg 15 18,292
No 62 75.609
Other 2 2.439
No Answer 3 3.658
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TABLE XXIX

26. The house system in your schcol could be consgidered in
which of the following catagories?

NUMBER PERCENTAGE

STRONG

(Many social, sports,

acaderic and counsel-

ing sctivities with an

active, interested and

able house staff) 34 41.463

AVERAGE
(Some guidance, social and
sports activitijes with a
variety of interest and
ability toward house act-
ivities among house staff
20 24 .390

WEAK

(Used mainly as an att-

endance checking and in-

formation disgeminating

device organized activi-

ties confined mainly to

goames 22 26,829
No Answer 6 71.317

TABLE XXX

27. Do you feel the house system is a valuable device for pastcral
care if given enough time and space for its activities?

NUMBER PERCENTAGE

Yes 63 76,829

No 11 13.414

No Answer 8 9,756
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TABLE XXX

28. Do you feel that other ways of organizing a comprehengive
school have more value than the house gystem?

NUMBER PERCENTAGE
Yes 28 34,146
No 37 45,121
No Answer 17 20.731
TABLE XXXII

29, If "ves" which of the followirg do you favor?

NUMBER PERCENTAGE
Year system 22 26,829
Lower-middle-upper
school 7 8.536
Other 2 2,439
No answer 51 62.195
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TABLE XXXIIrI

30. which of the following "weaknesses" ascribed to the house systen in
educational literature do you feel gre serious?

MORE THAN ONE ANSWER RECORDED IF APPLICABLE

NUMBER PERCENTAGE

It fosters too muck of a competitive
spirit in the pupils of the school 8 9.756

It tends to put houge loyalty be-
fore school loyalty 7 8.536

Ouly a few pupils have the oppor-
tunity for leadership roles in
the house 6 _ 7.317

. -

Nearly all leadership roles are
given te older studentg (S5th and
6th form) 12 15.853

Not enough time ig given from

teaching duties for a housemaster/

mistress and house tutors, to do

a good job. 43 32.439

In schools NOT purpose built for

houges the system functions poorly

becauge of lack of space for house

cperations. 57 69.512

There are not enough trained, ex-

perienced and interested people to

&t as housemasters/mist.esses and

houge tutors. 16 19.512

The house system 1s an artificial
importation from private grammar
schools which is alien to compre-
hengive education, 8 9 756

Since the lst formers are usually

bewildered and lost and the 6th

formers are often blase' and unin-

terested in house matters, the house

really consists of only 4 year levels

(2-5 forms), 13 15.853

In the minds of many pupils the house

system 1is associated with discipline

and therefore the pastoral counseling

agpect is difficult to encourage. 10 12.195

Other ‘ 3 3.658
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TABLE XXXIV

31. which of the following "strengthg" ascribed to the houge system- in
educational literature do you feel are especially noteworthy?

MORE THAN ONE ANSWFR RECORDED IF APPLICABLE

NUMBER PERCENTAGE

It provides an 6pportun1ty for stu-
dents to be put in leadership as
officerg of houges 28 34.146

It encourages motivation among pupils

who can strive not only for personal

achievement but for the advancement

of the house as well 31 37.804

It provides a wide opportunity for
social contact among pupils of vary-
ing ages. 42 51.219

It ingures that at least one person

in gchool (tutor) will know the

pupil and will care about his/her

problems and progress. 49 59,756

It provides a "home base" within
a larger school where the pupil
feels known and secure, 42 51.219

The tutor can act ag a "friend in

court" for a pupil who gets into

trouble with school officials or

civic authorities. 32 39.024

It offers a chance to participate in

group roles, whether on house com-

mittees or house athletic teams

which might not be available to as

many pupils on a school-wide basis. 46 356,097

It insures that at least two people -

hougemaster and tutor will work to help

the pupil solve problems which hinder

his/her full development. 44 53.658

There is a continuity of counseling

and expanded opportunity to know

gtudents well when the tutor follows

a group through for geveral years. 38 46.341

Because pupils feel they are known by

housemasters/mistresges and house

tutors there is more 2ffective control

of pupils. 31 37.804

Q. - 1379




TABLE XXXIV, CONT.

NUMBER PERCENTAGE

If there is streaming in the scaool

the house system with its mixed ability

base, may provide the only opportunity

for children to meet others of varying

social backgrounds and academic apti-

tudes 33 40,243

~

Other 4 4.878

TABLE XXXV

32, TFrom your experience with it, what is your immediate reaction when
"house system™ is mentioned?

NUMBER PERCENTAGE
Highly favorable 27 32,926
Favorable 30 36,585
Uncertain 14 17.073
Unfavorable 4 4.878
Highly unfavorable 0 0
Other 1 1.219
No Ansver 6 7.317

TABLE XXXVT

33. Would you be in favor of keeping the house system 1in comprehensive
schools based on your own experience with 1t?

) NUMBER PERCENTAGE

‘4 Yes 64 78.048
No o 7 8.536
Other 4 4.878
No Answer 7 8.536
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TABLE XXXVII

34, Position of person completing this form

NUMBER PERCENTAGE
Headmaster/mistress 95 68.840
Asgistant Headmaster/mistress 12 8.695
Rousemaster/mistress 4 2,873
Assistant Bougemaster/mistress 0 0
House tutor 1 . 724
No Answer 26 18.840

SUMMARY OF REPLIES

What can be induced from this data on the house system as it exists
in English comprehengsive achools? The following statements are supported
by the information shown in the preceeding pages.

1. There is a house system of one type of another in the
majority of comprehensive schools. (59 + %)

2, 1t is often supplemented by or combined with other kinds
of pastoral care structures, notably the year (30 + X)
or school system. (20 + 2)

3. Houses vary considerably in size from less than 100
pupils to over 400, but nearly all (93 + Z) fall between
100 and 350 and alwost two thirds (63 + Z) contain 250
or fewer,

4. Most schools werc not built with the house system in mind
and, aside from the housemasters of fice (47 +%), a sizeable
majority (69 +2%) are not operating with much in the wapy
of gpecial house facilities.

5. Housemasters/mistresses commonly (56 + Z) teach lighter
loads.

6. They are also likely to receive additional salary (56 + %)
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7. House regpon:ibilities include many duties from dealing
with admiuistirative details such as taking attendance
(53 + X) and keeping routine pupil information (53 + %)
to pastoral care involving pupil counsel (51 + ) aand
parent conferences (41 + ). The most componly found
house functions and sports (91 + %), house assemblies
(78 + Z) and social activities. (90 + X inclwding both
tutor and house social functions).

8. Houses generally operate with prefects or house captains
(70 + Z) who are chosen from either 5th ar 6th Form
(32 + %) or 5th Form only (31 + X).

9. In most schools the houses include all ages within the
school (79 + Z) with a few systems which separate 6th
and/or lst Forms into their own houses.

10. Pupils may usually be changed to another group if 8
serious “personality clash" occurs with the housemaster/
mistress (69 + Z) or ihe tutor (70 + X).

11. Competition among houses is nearly a universal feature
(92 + %) with sports constituting the most common type
(91 + X) and academic competition found in only about a
third (36 + ) of these schools.

12. 1Individual competition among pupils for merat or house
points is not widespread. (21 + %)

13. The houge system in most schools is characterized as
either "strcng and active” (41 + 7) or "average" (24 + %)
with only a minority (26 + Z) rated as "weak’.

14, Close to a majcrity of the respondents using the house
system (45 -+ Z) feel it is the most effective way of
organizing their schools while a third (34 + Z) believe
other approaches have more value,

15. Two serious weaknesges are identified as lack of time
from other dutfes for hougemasters/mistresses to enable
them to do a good job (52 + Z) and poor facilities in
schools not purpose built for the house system (69 + )

16. Manv of the generally acknowledged strengthg of the house
system are endorged by those completing the queationngire
with the wost popular being the pastoral relatiomship
between the individual pupil and the house tutor (59 + %)
and the opportunity for wide participation in group roles
for pupils possible in the house getting.
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17. Moat reapondents with a house gystem have pogitive
reactiong to it, either "highly favorable" (32 + %)
or "favorable" (36 + %) with only a few being "unfavor-
able” (%4 + X) or "uncertain". (17 + Z)

18. The overwhelming majority (78 + %) favor keeping the
houge system based on their experience with it while
only a small group (8 + %) feel it should be shandoned.

19. Two thirds of those completing the questionnaire identi-
fied themselves as headuwasters/mistresses (68 + %)

In conclusion it appears that the house system ig alive and reasonably
well in the majority of comprehensive schools. The feelings of the 40 + X
of school authorities without houge systems are not included in this report -
bacause it was felt that those now uging the system would be in the best
position to make judgments about it. Many comments were written by the
regpondents and from them and the answers to the items reviewed sbove it
is clear that the house system, degpite problems, is functioning in a

manner which 13 .atisfactory to those responsible for its oepration.
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PART IT

PUPIL RESPONSES TO OUESTIONS ON THE HOUSE SYSTEM IN COMPREHENSIVE SCHOOLS

TABLE XXXVIIX

1. In what form are you presently?

.-

NUMBER PERCENTAGE
1st 48 10.549
2nd Y 10.329 .
Jrd | 107 23,516
4th 98 21.384 __  _
5th 93 20.439
6th 48 10.549
No angwer 14 3.076

TABLE XXXIX

2. what is your sex?

NUMBER PERCENTAGE
Female | 193 42.417
Male 248 54,505
No Answer 14 5.076

TABLE XL

3. vwhat type of comprehensive school do you attend?

NUMBER PERCENTAGE
Boys 46 10,989
Girls 0 0
Mixed 395 86.813
No Ansver 14 3.076
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TABLE XLI

4. Do you.hold any office in the school?

NUMBE® PERCENTAGE
Yes 54 11,861
No 386 84,835
No Answer 15 3.296
TABLE XLII
5. If "yeg" what is the office?
"Main Office" - 2 Box Office - 1
Inquiries - 2 House Captain ~ 5
Secretary - 3 Games Captain - 4
School Council - 2 Student Repregentative -~ 1
Board of Governors)
Librarian - 3
Prefect - 22 Miscellaneous - 3

TABLE XLIXX

6. Do you hold any office ir your house?

NUMBER PERCENTAGE
Yes 65 14,285
o 368 80.879
No Answer 22 4.835
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TABLE XLIV

7. 1If "yes" what is the office?
Gsnes CTaptain - 20

Houge Secretary - 5

Prefect - 17

Vice Captain ~ 1

Houge Captain -~ &

Head Boy - 1

Houge Sports Official - 1
Run Tuck Shop - 1

Washing Pots - 1

("an office is an office!"™) - - .

House Committee - 6

Migcellav2ous ~ 1

TABLE XLV

8. vuhat activities do you participate in through your house?

More than one answer recorded if applicable

e NUMRER PERCENTAGE
Games 305 67.032
Acadenic Competition among Houses 103 22,637
Social Activitieg 99 21,758
Community Service Activities 75 16.483
Other f3 16.043
None (or NA) 53 11.648
TABLE XLVI

9. Do you feel your houge master/mistress knows you reasonably well?

3 NUMBER PERCENTAGE
Yes 273 60.000
No 63 13,846
Don't know 98 21.538
No Argwer 22 4,835
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TABLE XLVII

10. Do you feel your house tutor kaows you reasonsbly well?

- NUMRER PERCENTAGE
Yes 327 71.868
No 39 8.571
Don't know | . 61 13,406
No Angwer 28 6.153
TABLE XLVIII N

11, what ere ycur feelings toward your housemagter/mistress?

More thar one answer recorded if applicable

NUMBER PFRCENTAGE

He/she likes me 76 16.703
Y like him/her 189 41.538
I respect him/her 231 50.769
T am efraid of him/her 14 3.076
He/she has my best irterests at heart 108 23.73¢
Ris/her main duty is to discipline

thoge in hin/her house 127 27.912
He/she 1s too bugy with sother duties

to have enough time for house

activity 30 6.593
Othar 18 3.956

XLV1V

12, what are your feelings toward the activities carried on by your housa?

MORE TEAN ONE ANSWER RECORDED IF APPLICABLE

NUMBER PERCENTAGE

They are interesting 188 41.318
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TABLE XLVIV (CONT.)

NUMBER PERCENTAGE

There 1s plenty of variety in

activities 190 41.758
Competition among houses through

games is worthwhile 206 45.274
Competition among houses through

academic activities is worthwhile 63 13,846
Only a few have a chance to partici-

pate in house activities 61 13.406
Only a few have a chance to be

leaders 88 19.340
Other 15 ’ 3.296

TABLE L

13. What are your feelings about the pastoral caze of your hcu.e?

MOR: THAN ONE ANSWER REMIRDED IF APPLICABLE

NUMBER PERCENTAGE

I take school problems to the house-

masters/mistress or house tutor 145 31.868
I receive helpful advice on school

problenms, 154 33.846
I take personal probiczmc to the

housemaster/mistress or house

tutor 29 6.373
I receive helpful advice on persomnal

probleus 49 10.769
The discipline given by the house-

master/mistress keeps me from

going to him/her with my problems 74 16.263
Other 43 9.450
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TABLE LI

14. What is your feeling toward other pupils in your house?

MORE THAN ONE ANSWER RECORDED IF APPLICABLE

NUMBER PERCENTAGE

Generally I like them 284 62,417
I feel a loyalty to them as members
__of my house 49 10.769
I feel the older pupils run the

house without much thought for
~_younger ones. 70 15.384
I feel a small select group of

pupils run the house without much

influence from the rest of the

house. 33 7.252
I get along with those my own age but

don't do much with those older or

younger than nmyself, 118 25.934
Other 15 3.296

TABLE LII
15, Do you wish you could change from the house you are now in to another
house?

NUMBER PERCENTAGE
Yes | 42 9.230
No 374 82.197
Other 16 3.516
No Answer 23 5,054
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TABLE LIII

16. If "yes" why do you want to change?

MORE THAN ONE ANSWER RECORDED IF APPLICABLE

NUMBER PERCENTAGE

I don't like others in the house & .879
My friends are in another house 26 5.714
I don't like my housemaster/mistress 6 1.318
I don't like my house tutor 1 .132
Other houses have more interesting

activities 8 1.758
Other 6 1,318

TABLE LIV

17. Does your house have a regular headquarters with common room and/or
dining hall?

NUMBER PERCENTAGE
Yes 250 54,945
No 166 36.483
Other 15 3.296
No Answer 24 5.274

TABLE LV

18. If it does not have these house rooms - do ycu feel this hurts the
house operation?

NUMBER PERCENTAGE
Yes 29 21.758
No ' 136 29.890
No Answer 220 48,351




TABLE LVI

19. What is your feeling about the size of your house?

NUMBER PERCENTAGE
Too big 41 9.010
Too small 45 9.890
About right 343 75.384
No Answer 26 5.714

TABLE LVII

20. Do you feel your house tutor should have had you in class to really
know you well?

NUMBER PERCENTAGE
Yes 146 32.087
No 73 16.043
Doesn't make any difference 203 44,615
No Answer 33 7.252

TABLE. LVIII

21. What is your feeling toward your house?

NUMBER PERCENTAGE
Great loyalty 106 23.296
Some loyalty 251 55.164
Little loyalty ) 65 14.285
No Answer 33 7.252




TABLE LIX

22, What is your feeling toward aﬁarding "house points" for individual
academic axcellence?

MORE THAN ONE ANSWER RECORDED IF APPLICABLE

NUMBER PERCENTAGE
Good idea _ 209 45,934
Bad idea 64 14.065
Good and bad points about balance 47 10.329
It encourages me to work harder 172 37.802
It does not affect my effort in
school at all 115 25.274

TABLE LX

23, If you had the chance to "keep", '"modify" or "dn away' with the house
system what would be your decision?

NUMBER PERCENTAGE _
Keep it as it is 316 69.450
Modify it considerably 63 13.846
Do away with it 39 8.571
No inswer 37 8.131
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TABLE LXI

24, If you answered "modify it"”, in the previous question how would
you like it changed?

More activities during dinner hour - 2

More widespread participation in house operation - for all students -~ &
Houses smaller in size - 8

Do away with house assemblies -~ 1

Houses larger - 9o

Change house tutors frequently - 1

Have houses be for ovne year students only -~ 2

Teachers be more strict - 1

Younger pupils should have more say in house activities - 3
Building facilities for house activities should be larger - 4
Greater variety of house activities - 10

Reduce isolation from rest of school - 2

Made more personal - 1

Choose your own house rather than be assigned to one -1
More autonomy for houses - 1

Suggestion box - 1

More non-athletic activities - 2

Athletics for the non-skilled - 1

Closer contact with pupils by housemasters -~ 2

Abolish it #for 6th Form - keep it for rest of school -1
Emphasis on conpetition reduced - 1

"House system is a manifistation of the egotistic aim of the capitolist
gociety~ 1
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SUMMARY OF REPLIES

What are pupil attitudes toward the house system as they experience

it through attendance in a comprehensive school? The preceeding tables

have included many details of student feelings. In this section,

therefore, only a brief sumary of the highlights will be undertaken.

1.

Replies were received from a cross-section of the student
bodies of the schools. Respondents are spread over all
forms with no level represented by less than 10Z of the
total group.

The percentage split between boys and girls angwering the
guestions show what might reasonably be cxpected to re-
present a close-to-average division of the total school
population (42 + Z girls and 54 + % boya)

The pupil respondents came from boys schools (10 + Z) and
mixed schools (86 + Z) with non replying from girls schools.
While no conclusions will be drawn about girls schools the
fact that 193 girls in nixed schools did complete the form
indicates that female point of view is represented in these
results.

Only a small percentage of pupils responding held offices
in the school at large. It is clear that the replies are
not bissed by an undue loading with school leaders,

The same statement can Ye made about house officers since
only 14 + X were involved in this manmer.

By far the most popular activity sponsored through the
house systen was games (67 + %) followad at a distance
by academic competition (22 + %) and social activities.
(21 + %) Only 11 + % either engaged in no activities or
did not answer the items.

Most students (6062) felt their housemaster/mistress knew
them "reasonably weil" while 21 + X were not sure about

the matter. Only 13 + % believed their housemaster/mistress
did not know them.

An even greater percentage (71 + %) thought their house
tutors knew them "reasonably well"”. A small group (8 + 2)
felt they were not known by tutors and 13 + % were again
not sure.

Pupil feelings toward housemasters/mistresses varied but

in general were far more positive than negative., Half
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9, cont.
(50 + %) of the pupils "respected" their house leaders
and 41 + ¥ "liked" them. Only 23 + % however, were con-
vinced that housemasters/mistresses had their '"best in-
terests at heart". Hardly any (3 + %) indicated they
were afraid of thc house leader.

10. Attitudes expressed by pupils about house activities, while
positive, were not in the order of overwhelming approval.
41 + X balieved rhat they were "interesting and varied"
while 45 + X endorsed games competition among houses,
Only a few (13 + %) felt that house activities were avail-
able to just a2 small number of students or that leadership
opportunities were restricted. (192 + %)

11. A rather surprising reaction was received concerning the
pastoral care aspect of house operation. Less than one
third of the pupiis (3i + Z) took school problems to
housemaster/mistress or tutor, About the same number
(33 + %) felt they were given helpful advice on education-
al matters. Most students (93 + %) did not discuss per--
sonal problems with housemasters/mistresses or tutors.

12. Most respondents indicated reasonabl?z satisfaction with
their house situation. They generally liked the other
pupils in tbeir house. The great majority (82 + %) did
not want to change to another house.

13, A large percentage (75 + Z) held the opiuion that their
house was about the right size,

14. The pupils, for the most part, felt that it weas not
necegsary for house tutors to teach them in formal classes
to know them well; 44 + X were convinced that it made 2o
difference or (16 + %) that it need not be a requironent.

17. The amount of devotion generated toward the house was
sositive in nature (78 + %.overall) with 23 + Z holding
"great luyalty" and 55 + % "some loyalty",

16. Nearly half (45 + %) endorsed the concept of awarding
house points for individual academic effort while only a
small number (14 + X) felt it was a bad 1idea.

17. More than two thirds of the responding students (69 + %)
would keep their houses as they are with a few (13 + 2)
wishing to modify them and even less (8 + Z) expcessing
the desire to do away witbh the system entirely.

The preceeding information indicates that pupils typically carry

a positive attitude about most aspects of the house system. The majority
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take part in some activities, feel their housemaster/mistress and
tutors know them and often like or respect these leaders, Pastoral
care, on the academic level however, has not greatly impressed students
and has even less impact in matters involving peirsonal problems. De-
spite this they like other young people in their houses, do not want to
change to another house, feel loyalty to it, and would not mndify much

1. its operation,.
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CHAPTER XII

SUMMARY AND CONCLUSIONS

The comprehensive gecondary school as conceived of in both
England and the United States is designed to provide education for
all the children of all the people in any school district. In practice,
bacause of econonic and educational reasons many such institutions are
large, frequently enrolling more than 1000 students. Such mass educa-
tion is likely to result in a loss of attention to perscnal needs and
individual problems. Thus the gains achieved by setting up these
large and varied educational organizations with superior facilities
may very well be counterbalanced through the loss of student identity
in a large mass of youngsters.

The thesis of this paper is that the problem outlined here is
particularly severe in most sizeable American junior and senior high
schools and that the house systen as operated in many English compre~
hensive schools offers a potential solution which can be adapted to
American conditioms.

To begin this nonograph a brief historic survey of the house
gysten pointed to its ancient origin in privately maintaine: schools,
1ts continued use later in publicly supported institutions and finally
its adoption in comprehensive schools after World War II, The
features which have characterized the house system over many years
have remained fairly constant though often modified to fit changing
conditions. Cormon to most systems are the following:

1. Division of students in a large school into smaller
component groups,

2. An overall adult leader appointed from the school staff
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as housemastaer/mistress responsible for house operatiom.

3. Separation of the house into sections each under the
direction of a teacher as bouse tutor.

4., Competition among houses in varying areas, commonly
ganes and academic achievement.

5. Counseling of individual students on educatiocnal and
personal matters by housemasters/mistresses and tutors.

6. Provision of a home base for cach student where he/she
18 known and cared about.

7. Use of older, responsible pupils as prefects to assist
adult leaders in house functionms,

At the present time the type of pastoral care provided in English
comprehensive shcools is a matter of controversy. Opinion differs on
whether the house system is more effective than the "school" or "year"
approach or a combination of sev;ral types of organization. There is
no question, however, about the need for some system of caring for in.-
dividual needs in the schools. The method employed is often determined
by the feelings of the headmaster/mistress, and the type of building
and facilities available.

Since 1965 several general studies of comprehensive education
have included data on the house system. The results appear contradictory
in some ways as pointed out in Chapter II. The writer believes that
mrch of this discrepancy is caused by the dynamic quality of compre-
hensive education. Many such schools have been built in recent years
with innovation as a keynote of their operation. Because of this it
would appear that the most accurate assessment of the situation would
tend to be the one made most recently, For this reason, and also

because cf the care which went into the sampling of this survey, as




well 28 the high percentage of response received, it can be said with
confidence that what is true of the sample presents a reasonably accurate
reflection of many aspects of the house system in English comprehensive
schools,

The issue of whether or not a school needs to be purpose built
for house operation to be successful is still a controversial matter,
The great majority {82 + ZX) of schools in the survey which had houses
were not purpose built for the function. Despite this thc respondents
classified their house system as either "strong" (41 + %) or "averare'.
(26 + Z) On the other hand they expressed the opinion that schools
not purpose built for the house svsten were seriously weakened because
of this lack. (69 + X) It apnears that houses can function successfully
without extengsive facilities but that their operation could be imnroved
considerably with more space.

Pouse activities can be varied ard while some, such as sports and
assenblies, were very comron others involving pupil counseling and
gsocial functions were foumd in only half the schools as part of house
function. This nastoral care aspect does not constitute as important
a part of the work of the house as is often imagined.

Much of what bas been assumed to be true of the hovse from ex-
nerjeace and past investigations has been shown to reflect the actual
si.uation., A general feeling of satisfaction and often enthusiasm for
the system was discovered among administrators and students whose
schools had houses, Despite this the writer received the distinct

impression that the notential of the system has not, in many cases, beca
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used to the maximum effect.

This should not deter American educators from considering a
progran for dividing large secondary schools into smaller component
parts similar to the house system, The values to be gained from such
a more, i.e., providing more leadership experience for students, giving
pupils a feeling of "belonging" in a school, enccuraging a close
relationship to a caring adult with the attendant possibilities for
guidance and counseling throughout his/her academic career and the
opportunity to taxe part in social activities with small groups, and
all so manifestly great as to require serious attention by leaders

in American gecondary educationm,
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APPENDIX

Comments by Respondents

(13

“Pro'" House %ystem
“Contra” llouse Svstem

About House Sysgten

Cover Letter to lousemasters/ tistresses
OQuestiounaire on Ilouse Svstem

Punil Nuestionnaire on House System
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Comments Pro  the llouse System

From the headmaster -- large mtxed comprehensive school-
“The house svstem within this school is confined to
competitive events with pastoral care being done basicallv on
a year basis. ‘thin these limitatinng it is tremendouslv
successful in providing leadership and organizational opportunities
for pupils of all ages and in providing competition for pupils
below school standard. Tt is alsou an excellent way of fosterlng

pupil staff relatfonships.”

From the headmagter - mediun sjzed mixed comorehensive school :
"The house system is an essential part cf the organization of an

11 - 16 comorehensive school."”

From the headmaster - medium sized, mixed comprehensive school:
“come division of schools over 600 into smaller units is
essential - the all -knowing, all-commanding, all-comforting Wead
is not viable in large schools. The upper-middle-lower structure
is probably necessary at the 1200+ level, but for the 601 - 900
range, I think the house svstem, with the mixing of ages and
zbilities and the propagation of a simple corporate identity 1s
infinitely superior to the 'year'! gystem, which T find stevile

and lacking {n continuity.,”
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From the Headmaster -- large, mixed comprehensive school*

“The house gives continuity of contact with parents which
the vear system lacks."

From the Headmaster - medium sized, mixed comprehensive school-
"From personal experience, it enables all staff to feel
involved in the total work of the schoocl. This tends to lcad
to a far greater sense of responsibility and cohesion than with
other systems,
Tt should be emphasized that careful oversight of house tutorial
staff ig esgential, to see that all aspects of the work of tutors
is being maintained."

From the Headmaster - large, mixed comprehensive school:
"Its (house svstem) strnegth lies {n the community of care it can
provide, which is why ny housemasters are deeplvy involved in
vocational and educational guidance as well as personal counseling."

From the Headmaster - medi&h sized, mixed comprehensive school:
"T am convinced that at the grass roots a house svstem ig
marginally better than a year system. T think there is more
scope o1 the staff side working within a house svstem. The staffing
ratio within the schools is the critical factor whatever svstem
of pastoral care is chosen."

From the Headmaster - large, mixed comprehensive school*
“tt (house system) gives the virtues of a small school with the
resources of a large one."

%Fron the Headmaster - large mixed comprehensive school:

“An essential aspect of the life of this school."
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¥rom the Headmaster - large, mixed comprehensive school:
"The advantages here have far outweighed any possible
disadvantages."
Trom the Headmaster ~ large, mixed comprehensive school:
"It (house system) is at heart of the school's organizatien.
gathering together all the influences which work upon a ch:ld,
i combating what is bad and helping him absorb what is gnod."
| From the Headmaster - large, mixed comprehensive school-
“"A house system in some form is an essentfal in & large school

1f every child is to fulfill his/her potential."

COMMENTS "CONT"A_" THE HOUSE SYSTEM
. From the Headmistress -- medium sized, girls comprehensive school:
“The essential factor in a large comprehensive (school) {s that
each ch1ld should feel he/she 'belcngs' to a small group. I favor
the vear system because:
1. Each group will be facing the same school problems at the
same time and teachers can concentrate on those prohlems.
2. The juniors can take office within their group.
3. There should be more security for shy girls if thev are
with their contemporaries."
From the Headmaster - medium sized, mixed comprehensive school -
“The role conflict between house-staff and subject-staff is
alwavs a potential difficulty.”
Fron the Headmaster - medium sized mixed comprehensive school*
A house system inevitably has a competitive element not

ruitable to a pastoral unit."
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From the Headmistress - medium sjzed, mixed comprehensive school:
""Unless the school is purpose-~huilt, the house system ig an
imposition. Horizontal organization is logical and rational;
it has most of the advantages cf the house gvystem and few of
its disadvantages."

Fron the Headmastaer - medium sized, mixed comprehensive school:*
"Suffers from the weakness that it is difficult, except in the
largest schools, to link a house system with the curriculum and
teaching organization."

From the Headmaster - large, mixed comprehensive school:

"1 prefer NOT to have the house gvstem:

(a) Becauge it is difficult to find 8 or more Heads of Houses
of real calibre, wWith 3 Heads of Schools, able men and
wonen are easier to find.

(b) Administration, and in some ways pastoral care, tend to
be fragmented in the house system."

From the Headmaster - large, mixed comprehensive school:

"For the past two years we have run on the vear svstem because
T felt the house system had the basic limitation that teaching

groups and administration groups were not identical."

COMMENTS "“AROUT" THE HOUGE SYSTEM

Frona the Headmaster - large, mixed comprehensive school:
"Provision of suitable tuildings, to give House Area with
Asgsenbly Hall, Dining Area, Social Area, <taff Rooms and

Registratinn Foints, is essential to full development."
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Fron the Headmaster - small, mixed comprehensive school:

"T ha.e indicated that I am very much in faver of the hnuse system;
BUT it requires time - for both tutors and housemacters - not
eagily available when staff is limited. It also demands acceptance
by staff-tutors and hougemasters must work together and trust each
other. 1In particular, there ig real danger of a clash between thre
duties and status of Heads of Academic Departments and lbusemasters.
RBoth must be seen by all (staff and pupils) to have an equallv
respongible position in the schnol?

From the Headmaster - large, mixed comnrehensive gchonl:

“The house System, as with any systea of pastoral care, depends

upon the enthusiasm, calibre and dedication of the staff coacerned.”
From the Headmaster - medium sized mixed comprehensive school:

"Any system or procedure which helps make it evident to a puoil

that he/she belongs tn a “"caring communitv" is importanc.”
From the Headnmaster - mediunm sized, mixed comprehensive school:

"The schonl buildings must be suitable to enable each house to have
a geographical location within the school. Ntherwise, your house
systen is very artificial and never really meang much to punils.

Tf you have a house system, then vou must have the "whole' system
and nothing but the house gvstem,"

¥rom the Headnistress - mediun sized, girls (London) comprehensive
. schnol:

"we find that a conbination of the vear and house svetems gives us
the best of both worlds. Ve use the vear sygtem for all nastoral
care and discipline and the house system for evervthing conpetitive,

e.g. gports, nusic aud drama fegtivals, etc.
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From the Headmaster - medium sized, mixed comnrehensive school:

"7f (it is) the basis of schonl arganizaticu and total thinking, it
will probablv be nff to a pond start, If its role is limited
viz, pastoral only, diffusion and confusion may well nrevail, not
least among staff with dual role, i.e. academic and house."

From the Headmaster - medium sized, mixed comnrehensive school:

"1t Yhouse svstem) is a useful device for dividing a large school
for gocial and vastoral purposes when one hag divided the children
into "streams" or '"bands™ for teaching nurvoses. Ta this way,
house tutors can be given social grouns of mixed ah{ilitv.
1f a school is not ''streamed" or "banded" then the tutor grouns
are mixed ability and it is onssible to onerate a horizontal
avsten, 1.e. year system or Uoper/Lower School, Horizontal syatems

are more workable day by dav."
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I am seeking your help in a study of the house system in the comprehensive
schools of England. As a part of this study a survey sample of 108 of the
comprehensive schools has been gelected on a random, stratified and
proportional basis. Your schoeol has been chosen and & questionnaire =
opinionnaire is enclosed with the hope you will £ill it in or ask someone
on your staff to d» {t. A stamped, addressed envelope is enclosed to
facilitate an easy return.

In explanation of this reguest let me provide some background. I am an
American engaged in teacher education and am currently on Sabbatical leave.
My interest in the house system arises from the need in large American
secondary schools to do more to personaljze educaticn for each pupil. Our
school counsellors often know only the top students, or those who are most
troublesome while the greatmass in between remain rather anonymous. I
believe the house system has elements which could be adapted into many
American schools to help solve the problem mentioned above.

Permission to contact you has been given by the Chief Education Officer of
your area.

Knowing of the many calls on your time any help with this survey is most
gratefully appreciated.

Very truly yours,

Please reply to

American address: English address.:
R.B. Dierenfield Ed.D Dr. R.B. Diarenfield
Professor of Eduecation 109 Elgin Crescent
Macalester College Kensington

St. Paul, Minnesota 55105 London, W.1ll.

U.£.A.
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Cuestionnaire on House Systam

in Comprehensive S:hools

This questionnaire is devised to gather information about house systems in English comprehensive schools. The
uitimate aim is to discover those elements and functions which might be applied to large American secondary
schools to help make education there more personalized and individualized. In any published report of the findings
no mention will be made of Larticular schools or education authorities. Your willingness to tuke time to complete
this questionnaire is greatly appreciated! A stamped, addressed envelope is enclosed for easy return.

Please put the letter of the currect answer by the space near *~: number of the question. {This will facilitate
placing the information on punch cards).

1. In which county, borough or ¢ther education authority is your school located?

2. Is your school a:

{A) Mixed school
(8) Boys school
(C) Girls school

3. What is the enroliment of your school?
(A) 500 or under

{B) 501 - 1000
(C) 1001 or above

3. Do you have a house system in your schoc!?
(A) Yes
(8) Nc
Pleuse note:

If you do not have any kind of house system in your school do not answer the remaining questions as they
pertain dircctly to hot:se system operation.

5. Are there other types of organizations in your school?
(A) No
H-1] Year system
(C) Lower, middle and upper schools
(D) Qiher
6. What is the approximate size of the huases in your school?

(A) Under 100
{8) 701 - 160
(C) 161 - 200
(D) 201 — 250
(E) 251 - 300
{F) 301 - 350
(G) 351 -400
(H) 401 - 500
(n Above 501
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7. What facilities do hcuses have separately for their own operation?

(A) Common room

(B) Dining room

{C) Assembly room

(D} iLocker spaca

(E) Housemasters office
{F) Other facilities

8. 1s your sci:00i “'purpose built” for the house system?
(A) Yes
(B) No
9. Do housemasters/mistresses receive a reduction in teaching load?
(A) Yes
(8) No

10. It “yes”, how much of a reduction (Approximately)?

(A’ 5%
(8) 10%
(C) 15%
(D) 27%
{E) 25%
(F) 32%
(G) 35%
—_n Do housemasters/mistresses receive additional pay?
(A) Yes
(8) No

12 If “yes” approximately how much additional pay?

(A) 5%
(B) 10%
(C) 16%
(D) 20%
(E) 25%
(F) 3C%

13. Which of the following activities do the houses in your school engage in? Check more than
ona if appiicable,

(A) Taking school attendance
(B) Keaping routine pupil information
(C) House assemblics
D) Sports activities
(E) Tutor group social activities
(F) House social g-tivities.
(G) Formal teaching of required subjects
(H) Informal academic tutoring
(1) Pupil counsaling
J) Parent confersnces
. {K) Others

110




—_— 14 What are the duties of the housemasters/mistresses in your school? Check more than one if
applicable.

(A) Discipline of students in his/her house

(B8) Oversight of pupil records & files

(C) Dissemination of information to students

(D) Relationship (interviews & counsels) with parents

{E) Counsels students

{F) Trains house tutorss

(G) Oversges planning for house social activities

(H) Refers pupils to social service personnell outside the school when needed
{psychologist — social worker, ete).

{}) Other

15. Does your house have prefects or house captains?

(A) Yes
{8) No
16. If “yes” are the prefects or house captains chosen from &th form, 5th form or both?

{A) 6th form only
(8) 5th form only
(C) Both 5th & 6th forms

(D) Other

12. In your school are there any groups which are NOT included in regulsr multi age houses?
(A) Yes
(B) No

18. If “yes’ do any of the following groups have special houses?

(A) 1st form

(B} 2nd form

(C) 1st & 2nd forms together
(D) 6th form

(E) Other

19, Are house tutors assigned to a group entering the school and do they follow them

through until they leave school?

(A) Yes
(8) No
(C) Other plan

20. If there is a “personality clash” of serious proportions betweer. a pupil and a
housemaster/mistress is it possible for the pupil to be changed from one house to another?
(A) Yes

(8) No
(C) Other plan
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21, Does the same hold true for pupils in tutor groups — can they be changed from one to
another for “’personality clashes'?

(A) Yes
. (8) No
(C) Other pian

—_— 22, Does the house system in your school use a system of competition among houses?

(A) Yes
(B) No
—_——_ 23 If “yos” what types of competition are involved?
(A) Academic
(B) Sports

(C) Social behavior (in school)
(D) Help to the Community

(E) Other
24. Is there competition among individuals in the school for merit points as well as for house
points?
(A) Yes
(B) No
(C) Other

—_— 25, Are demerits given for unusually poor work or anti-soclal behavior?

(A) Yes
(8) No
(C) Other
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Opinionnaire

Would you please indicate your opinions on the following items related to hous2 operation?

—_ 1 The house system in your school could be considered in which of the following categories?
(A) Strong.
(Many social, sports, academic and counseling activities with an active, interested
and able house staff).
(8) Average.

(Some guidance, social and sports activities with a variety of interest and ability
toward house activities among house staff).

(C) Weak.

{Used mainly as an attendance cheacking and information desseminating device
organized activities confined mainly to games).

Comment (if any).

2 Do you feel the house systee, is a valuable device for pastoral care if given enough time
and space for its activities?
(A) Yes
(B) No

Comment (if any).

3. Do you feel that other ways of organizing a comprehensive school have more value than
the house system?
(A) Yes
(8) No

Comment (if any}.

4 If “yes” which of the following do you favor?

{A) Year system
{B) Lower, middle and upper school
w: Other
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5. Which of the following ‘“‘weaknessess” ascribed to the house system in educationat

literature do you feel are serious? List more than one if applicable

(A)
(B)
(C)
(O
(E)
(F)
(G)
(H)

()

)

(K)

It fosters too much of a competitive spirit in pupils of the school.

It tends to put house loyalty before school loyalty.

Only a few pupils have the opportunity for leadership roles in the house.

Nearly all leadership roles a:¢ given to older students (5th & 6th form).

Not enough time is given from teaching duties for a housemaster/mistress and
house tutors to do a good job.,

In schoois not purpose built for houses the system functions poorly because of
lack of space for house operations.

There are not enough trained, experienced and interested pecple to act as
housamasters/mistresses and house tutors.

The house system is an artificial importation from private grammai scnools
which is alien 10 comprehensive education,

Since the 1st formers are usually bewildered and lost and the 6th formers are
often blaise and uninterested in hcuse matters, the housa really consists of only
4 year levels (2—-5 forms).

In the minds of many pupils the house system is associated with disciplin2 and
therefore the pastoral couseiing aspect is difficult to encourage.

Other.

6. Which of the following “strengths’ ascribed to the house system in educational literature

do you feel are especially noteworthy. List more than one if applicable.

(A)
(B)

(C)
(D)

(E)
(F)

(G)

(H)
m
()

(K)

L)

It provides an opportunity for students to be put in leadership roles as officers
of houses.

It encourages motivation among pupils who can strive not only for personal
achievement but for the advancemsnt of the house as well.

It provides a wide opportunity for social contact among pupils of varying ages.
It insures that at least one person in the school (tutor) will knrow the pupil and
will care about his/her problems and progress.

It provides a ““home basa” within a larger school where the pupil feels known
and secure

The tutor can act as a “friend in court” for a pupil who gets into trouble with
school officials or civic authorities.

It offers chances to participate in group roles, whether on house committees or
housa athletic teams which might not be available t0 as many pupils on a school
wide basis.

It insures that at least two people — housemaster and tutor will work to hulp the
pupil solve problems which hinder his/her full development.

There is a8 continuity of counaseling and expended opportunity to know students
well when the tutor foilows a group through for several years.

Because pupils feel they are known by housemasters/mistrasses house tutors
there is more effective control of pupils.

If there is streaming in the school the house system with its mixed ability base
may provide the only opportunity for children to meet others of varying social
backgrounds and academic sptitudes.

Others.
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7. From your experience with it, wha?. is your immediate reaction when *‘house system'’ is

mentioned?
(A) Highly favorable
(8) Favorable
(C) Uncertain
(D) Unfavorable
(E) Highly unfavorable
(F) Other

8. Would you be in favor of keeping the house system in comprehensive schoois based on

your own experience with it?

(A) Yes
(B) No
(C) Other
9, Are there any comments you would care to make about the house system?

Position of person completing this form.

(A) Headmaster/mistress

(8) Assistant Headmaster/mistress
(C) Housemaster/mistress

(D) Assistant Housemaster/mistress
(E) House tutor

THANK YOU!
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Pupil Questionnaire on the House System

iz Comprehensive Schools

Plesse answer the following questions with your honest feeiing about the house system in your scheol. The
information received will be used as a part of a study to acquaint American teachers and administrators with the
house system. There may be elements which American schools can adapt to help solve some problems they face. No
individual person or school will be identified in any report of this survey. Thank you very much for your help.

Put the letter of your answer in the space provided by the number of the question.

1. In what form are you presently?
{A) st
(8) 2nd
(C) 3rd
(D) 4th
(E) 5th
(F) 6th

2. What is your sex?
(A) Female
(8) Male

-3 What type of comprehensive school do you attend?

(A) Boys
(B) Girls
(C) Mixed

4. Do you hoid any office in the school?
(A) Yes
(8) No

6. If “yas” what is the office?

—_6. Do you hold any office in your house?

(A) Yes
(B No

7. If “yes'* what is the office?

8. What activities do you participate in through your house?
(A) Games
(8) Acadernic competition among houses
C) Social activities
(D) Community service activities
(E) Other
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Comments (if sny)

Do you fesl your house master/mistress knows you reassonably well?

(A) Yes
(8) No
(C) Don't know

—_ 10

Comments (if any)

Do you feel your house tutor knows you reasohably well?

(A) Yes
(B) No
(C) Don‘t Know

—_—

your feelings).

Comments (if any)

What are your feelings toward your housemaster/mistress? (Put all the letters which show

(A) He/she likes me

(B) | like him/her

(C) | respect him/her

(D) | am afraid of him/her

(E) He/she has my best interests at heart

(F) His/her main duty is to discipline those in his/her house

(G) He/she is too busy with other duties to have enough time for house activities.
(H) Other

12.

Comments (if any)

What are your feelings toward the activities csrried on by your kouse?

(A) They are interesting

(B) There is plenty of variaty in activities

(C) Competition among houses through games is worthwile

(D) Competition among houses through academic activities is worthwhile.
{E) Only a faw have a chance to participate in house activities

(F) Only a few have a chance to be leaders.

(G) Other

13.

Q . Comments (if anv) ‘41!2_

What are your feelings about the pastoral care of your house?

(A) | take school problems to the housemaster/mistress or house tutor.

(B) | receive halpful advice on school problems

(C) | take personal problems to the housemaster/mistress or house tutor

(D) | receive hslpful advice on persone! prcbierns,

(E) The discipline given by the housemaster/mistress keeps m> from going ~
him/her with my problems

(F) Other




14, What is your feat:ng toward other pupils in your houss?

(A) Generally | like them
(8) | feel a ioyalty to them as members of my house

(C) | feal the older pupils run the house without much thought for younger ones

(D) | feel a small select group of pupils run the houss without much infiuence from
the rest of the house

(€) | get along with those my own age but don’t do much with those older or
younger than myseif,

(F) Other

Comments (if any)

15. Do you wish you could change from the house you are now in to another house?
(A) Yes
{B) No
(C) Other
16. If “yes’” why do you want to change?
(A) | don‘t like others in the house
(B) My friends are in another house
(C) I don‘t like my housemaster/mistress
(D) | don‘t like my house tutor
(E) Other houses have more interesting activities
(F) Other

Comments (if any)

17. Does your house have a regular headquarters with common room and/or dining hall
(A) Yeos
(8) No
(€) Other —
— 8. If it does not have these house rooms do you feel this hurts the houss operation?
(A) Yes
(B) No

Comments (if any)

-

19. What is your feeling about the size of your house?

(A) Too big
(B) Too small
(C) About right

Comments (if any) -
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—— 20, Do vou fee! your house tutor should have had you in class to really know you well?
(A) Yes
(8) No
(C} Doesn’t make sny difference

Commaents (if any)

21, What is your feeling toward your house?

(A) Great loyalty
(B) Some loyalty
(C) Little loyalty

Comments (if any)

22, What is your fesling toward awarding “house points” for individual academic excellence?
Put more than one letter if nesded to show your feeling.

(A) Good idea

(8) Bad idea

(C) Good and bad points sbout balance

(D) it encourages me to work harder

(E) It does not affect my affort in school at all

Comments (if any)

23. If you had the chance to “keep”, “modify”, or “do sway” with the house system wi:at
would be your decision?

(A) Keer: it as it is
(8) Madify it considerably
(C) Do awxy with it

Comments (if any)

24, If you answered “modify it”, in the previous question how would you like it changed?

THANK YOU FOR YOUR HELP!
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