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INTRODUCTORY STATEMENT

The Center fcr Social Organization of Schools has two primary
objectives==-to develop a scientific knowledge of how schools affect
their students, and to use this knowledge to develop better school

practices and organiszation.

The Center works through three programs to achieve its objectives.
The Schools and Maturity program is studying the effects of school, family,
and peer group experiences on the development of attitudes consistent with
psychosocial maturity. The objectives are to formulate, assess, and
research important educational goals other than traditional academic
achievement. ihe School Organization program is currently concerned with
authority-control structures, task structures, reward systems, and peer
group processes in schools. The Careers program (formerly Careers and
Curricula) bases its work upon a theory of career development. It has
developed a self-administered vocational guidance device and a self-
directed career program to promote vocational development and to foster
satisfying curricular decisions for high school, college, and adult
populations.

This report, prepared by the Schools and Maturity program, explores
the influences of individual, family, and school characteristics on the

psychosocial maturity of samgles of 5th, 8th, and 1lth grade students.
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Abstract

This report presents exploratory analyses of the relative effect
of various individual, séhool, and family characteriétics on Individual
Adequacy and Social Adequacy =-- two of the summary variables developed
to measure theoretical components of psychosocial maturity. Multivariate
analyses were conducted using sex, parental education, racial composi-
tion of the school, and fhfhers' educational level of the school as
independent variables. The study used samples of 5th, 8th, and 1l1lth
grade students in 29 South Carolina schools. Separate analyses were
concducted for black and white students at each grade level,

The results of the analyses indicate that individual, family and
school characteristics have différent potency in explaining variations
in students' individual and social adequacy, depending on the race, sex,
and year in school of the students. The results suggest analyses and

variables for future investigations with more diverse samples.
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Introduction

For a number of years sociologists and psychologists have been
attempting to identify and interpret the relative sccialisation effect
of school environments on young people. Paradoxically, while the
methodological sophistication for measuring the school characteristics
conceived of as socialization factors has increased, the interest of
social scientists has continued to dwell primarily on one set of
outcomes: cognitive ability and school achievement. The E juality of
Educational Opportunity report (Coleman, et al., 1966) and ensuing |
criticism and research (Mosteller and Moynihan, 1972; Jencks et al.,
1972; McDill and Rigsby, 1973) have all concentrated on academic or
occupational outcomes of the educational process.

These social scientists acknowledge the importance of non-cognitive
school outcomes such as social values and student attitudes toward self.
However, few have systematically conceptualized the non-cognitive oute
comes of schools or examined how different school environments might
provide differential socialization experiences to develop these outcomes.
Researchers in this area have generally borrowed and used psychological
variables without clearly justifying why these characteristics are
valued outcomes of schooling, or have justified their use by citing
their relevance to academic success.

The following study reports on the initial exploration of the
concept 'psychosocial maturity'" as an outcome of systematic differences
in family and school characteristics. The concept of psychosocial

maturity (PSM) and its theoretical relevance to valued outcomes of
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socialization and development have been duveloped in a series of publi-
cations (Greenberger and Sfrensen, 1973; Greenberger, et al., 1974a,
1974b, 1974c; Josselson, et al., 1%73; and Bond, et al,, 1974). This
report presents exploratory analyses of the relative effects of various
individual, school.and family characteristics on Individual Adequacy and
Social Adequacy--two of the summary variables developed to measure

theoretical components of psychosocial maturity.

The Psychosocial Maturity Model

The model of psychosocial maturity specifies three general dimensions
of behavior that are likely to be required of mature individuals in all
societies--the capacity to function adequately on one's own (Individual
Adequacy); the capacity to interact adequately with othcrs (Interpersonal
Adequacy); and the capacity to contribute to social cohesion (Social
Adequacy). The model also defines a minimum set of nine attributes
judged pertinent to these capacities in American society. Table 1
outlines the model of psychosocial maturity. A more complete description
of the model and its development can be found in Greenberger and Sérenser

(1973) and Greenberger, et al. (1974a & 1974c).

Ingsert Table 1 here

The concept of psychosocial maturity has been translated into a
self-report inventory with nine subscales and two summary scales. The
subscales and summary scales correspond, respectively, to the nine

attributes and two of the three major dimensions listed in Table 1.
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Summary scales for Individual and Social Adequacy are obtained by

adding the scores for the three component subscales specified in Table 1.
An Interpersonal Adequacy Surmary Scale is not formed, because factor
analyses of the Psychosocial Maturity Inventory did not support the
coherence of the Interpersonal Adequacy subscales (Greenberger, et al.,
1974). Péychometric refinement of the scales has produced an inventory
that has demonstrated reliability and validity (Bond, et al., 1974;

Greenberger, et al., 1974a & 1974c; Josselson, et al., 1974),

Theoretically, we have assumed that individual characteristics,
acquired genetically and through previous social experiences, interact
during late childhood and adelescence with new socialigation experiences
and maturing mental and physical capabilities to produce unique individual
levels of psychosocial maturity. Because the social experiences of young
people are patterned by the social structures of their culture, variations
in their social environments should be important sources of variation in
psychosocial maturity, One éspect of our investigation has therefore
been a search for variations in individual and family characteristics
(such as race, sex, and parental cducation) and school characteristics
(such as racial composition) that are associated with systematic variations

in psychosocial maturity.l

1In future investigations each of these broad independent variables
will be examined in closer detail :co identify their components and the
processes by which they affect the various dimensions of psychosocial
maturity. For our present purposes we will use this type of variable
as a "surface indicator" incorpnrating dimensions an“ processes which
affect the distribution of PSM in the sample.
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Method

Multivariate analyses were conducted using race, sex, parental
education, racial composition of the school and fathers' educational
level of the school as independent variables. The summary measures
of the Psychosocial Maturity Inventory, Individual Adequacy and Social
Adequacy, are the dependent variables. Multiple regression analysis is
used to describe the relation of the independent variables to Individual
Adequacy (IA) and Social Adequacy (SA) in samples of 5th, 8th, and 11th
grade students in 29 South Carolina schools. The immediate purpose of
examining the relative effect of these independent variables in a multi-
variate context is to uncover which of them, if any, are associated with
systematic differences in IA and SA., The long-run purpose is to identify
variagbles which, with further investigation, might help explain variations
in the development of these two dimensions of psychosocial maturity..

Figure 1 outlines the variables being investigated.

Insert Figure 1 here

Students in 29 South Carolina schools responded to a paper and
pencil questionnaire which ircluded the Psychosocial Maturity Inventory
and items surveying selected individual and family characteristics.

The princ.pal of each school supplied additional information on schiool
characteristics including the percentage of black children enrolled.
The schools at each grade level were selected in a stratified random
sample of public schools in South Carolina and within each school a
sample of students was selected to take the questionnaire.1 Strati-

fication dimensions for selection of the schools were degree of urbanness

1Sample selection and the state-wide administration of the question-
naire were co-ordinated by and under the aegis of the South Carolina
State Department of Fducation.
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and racial balance.1 Overall characteristics of the three final

samples are summariged in Table 2,

Ingert Table 2 here

In general over one third of the sample at each grade level was
black; girls were 5% to 107 more numerous than boys; and mean father's
education for those who supplied this information had a value close
to "4", which represents a completed high school education. Students
in grade 8 were somewhat more likely than the others to be white and
to have better educated fathers, A more complete description of sampling
and a discugsion of response rates and missing data at each grade level

can be found in Greenberger, et al. (1974a, pp. 3-4, and Appendix A),.

Sth Grade Sample

The final 5th grade sample consisted of 729 students in 12 schools.
Table 3 summarizes the principals' reports of selected school character-
istics. The twelve schools included seven rural, three urban/rural
schools and two urben elementary schools. Five of the schools had 247,
or fewer black children, three had between 25% and 74% black children,

and four had more than 75% black children,

1"Urban" was defined as inclusion in one of the four Standard Metro-
politan Statistical Areas (SMSA's) in South CCarolina: Greenville,
Charleston, Columbia or Spartanburg, 'Urban/Rural included places with
2,500 inhabitants or more, but lying outside the SMSA's. ''Rural" included
all schools in places other than those defined Urgan or Urban,Rural.

The racial balance dimension used to select the schools included

thcee broad categories:
0 - 24% black enrollment

25 - 747 black enrollment
75 - 10C% black enrollment

"
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Insert Table 3 here

Ois the variable racial composition of the school, students in
5th grade schools with less than 25% black students were classified as
being in predominantly white schools. Thirty black students in schools
of this kind were dropped from the analyaea.1 Students in schocls where
there were between 26% and 757 black students were classified as being
in racially mixed schools. Studentg in schools which had over 75% black
students were classified as being in predominantly black schools, and the
few white students in such schools were dropped from the analyses.

Other school characteristic; reported in Table 3 help provide a
context for the examination of school, family and individual effects on
IA and SA, but they are not incorporated in the reported multivariate
analyses of the fifth grade data.

The distribution of father's education in each 5th grade school is
shown in Table 4. Many 5th graders were unable to report the exact
level of father's education. It is likely that many who did answer this
question knew the general educational level of their parents, but guessed
at the specific figure. The fine distinctions originally made in father's

and mother's education were therefore collapsed into four broad categories.

1The mean PSM scores of the small groups of students who were in a
distinct racial minority at their school were usually quite different
from those of like race in the other two categories of racial composition.
Because there were so few students in these categories we were unable to
ascertain whether the groups would continue to differ after personal and
family characteristics were statistically controlled. We suspect these
students wera originally unlike their peers in other schools on socio~
economic factors and were subject to different socialization experiences
because they were in sucih distinct minorities. Armor (1972) has commented
on the uniqueness of these groups and the need to analyze their experi-
ences separately from those in more "mixed schools." Because we do not
have enough students of either race who arein schools which are predomi-
nantly "different race'" schools, we will defer such analyses until
larger samples of these students can be obtained.

> -



The variable fathers' educational level of the school, which is
a measure of the parental education conte;t of the school, was created
by coding schools as high or low according to the percentage of fathers
having a high school diploma or more. If 37% or more of the children
reported that their fathers had at least a high school diploma, the
school was coded as high. Those schools where 36% or fewer students
reported that their fathers had at least a high school diploma were

coded as low. Six Sth grade schools were coded as low on the fathers'

educational level variable and six were coded as high.1

Insert Table 4 here

8th Grade Sample

Table 5 summarizes the characteristics of the eight schools included
in the final sample of 8th grade schuools. There were two urban schools,
two urban/rural schools and four rural schools. |

Three schools had 30% or fewer black students; three had between
31% and 75% black students, and two had over 767 black students., As
with the 5th grade sample, students in schools in which more than 75% of
their classmates were black were classified as being in predominantly
black schools, and the few white students in such schools were dropped

from the analyses. White students in schools with less than 30% black

1Analyaea of corrzlates of missing data on father's education showed
that most of thcose with inadequate or no response on their individual
report of father'c education would most likely have been included in the
low father's education categories. The proportion of those with high
father's education in a particular school would therefore probably not
change radically if more accurate information were available, while the
proportion of those with lower father's education would be likely to
increase. * .

g
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students were classified on the variable racial composition as being
in predominantly white schools, and the small number of black students
in these schools were dropped from the analyses. Students in schools
where between 31% and 75% of the students were black were classified

as being in racially mixed sciionils,

oot eeSrocetS oo aa®ddes

Insert Tables 5 and 6 here

Table 6 reveals thgt there was considerable variation in father's
education within eec.ch school grade as well as variation beiween schools.
There was, as in the S5th grade sample, considerable missing data on
father's education. Four 8th grade schools in which over 40% of the
fathers had finished high school were coded as high fathers' educational
level schools, and schools where less than 40% of the fathers had

completed high school were coded as low fathers' educational level schools.

11th Grade Sample

The final 1lth grade sample included nine schools: two urban,
four urban/rural, and three rural. Four schools had fewer than 25% black
students; two schools had between 25% and 74% black students; and two
had more than 75% black students. 7Table 7 shows the profiles of the
nine schools.

As in the 5th and 8th grades, the few studencs in high schools which
were made up of 75% or more students of a different race than their own
were dropped from the sample. Students in the four schools where there

were fewer than 25% black students were coded as being in predominantly

Led
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white schools, while students in the two schools with 75% or more blacks
were classified as being in predominantly black schools. All students
in schools with between 26% and 75% black students were classified as

being in racially mixed schools,

Table 8 shows the distribution of father's education in the 1llth
grade schools. Four schools where over 40% of the students reported that
their fathers had at least completed high school were classified as high
fathers' educational level schools. The other four, where less than
407 reported that their fathars had completed high school, were classified

as low fathers' educational level schools.

Insert Tables 7 and 8 here

Limitations

Because of the unique geographical location and character of these
three samples we have not attempted to generalize beyond the sample.
These samples were designed to provide variation in racial composition
and diversity in family and school context characteristics. The results
should be seen as speculative and not as hypothesis-testing or as attempts
to generalize to larger populations. The levels of significance that
appear in various tables are provided as very rough indicators of the
relative'importance of the individual, family and school variables that

we might expect to find in future samples.

Results

Parallel analyses of the relative influence of individual, family
and school characteristics on IA and SA were conducted for each grade
level separately, and results at one grade level have generally not been

o
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compared with results at other grade levels.1 This strategy was
necessitated because the grade samples are not comparable in terms of
community, racial and family characteristics. Second, it was considered
possible that the psychosocial maturity dimensions would be affected by
different factors in the 5th, 8th and 11lth grades.

Analyses have also been conducted separately for black and white
students at each grade level. This strategy was necessitated by the
observed interrelation and interaction of race and several of the other
independent variables. For example, white females consistently outscored
white males on SA by wide margins. Black females generally scored above
black males (although by lesser margins), but in certain cross-classifica-
tions they were outscored by the black males. This tendency for the
correlates of IA and SA to differ depending on race suggests that there

may be different origins of IA and SA for blacks and whites.

Sth Grade
Individual Adequacy. Table 9 presents the standardized regression
coefficients (betas) for IA and sex, father's education, and mother's

education; and two school characteristics, racial composition and

1Parallel analyses were conducted for each of the subscales of IA and
SA. The results of the analyses of the Work Orientation, Self-Reliance
and Identity Subscales are summarized in Tables 1, 2 and 3 of Appendix A.
The results of the analyses of the Social Commitment, Tolerance, and
Change Subscales are summarized in Tables 4, 5 and 6 of Appendix A. The
relationship of the individual, family and school characteristics to
these subscales were similar to those found for the more inclusive IA and
SA summary scales. We will therefore focus on the IA and SA scales in
the text of this paper and use the results of the subscale analyses only
when they depart from the analysis of the parent summary scale or when
the results of subscale analyses help clarify the relationship of the
independent variables to the summary scale.
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fathers' educational level of the school. The multiple R and the
multiple R2 for these individual, family and school characteristics

* are small for both black and white students. This corresponds to our
expectations that Individual Adequacy is subject to a great many other
current and prior influences not tapped by these indicators, and that
these particular indicators are interacting among themselves and among
as yet unidentified extraneous variables. The most notable characteristic
of the correlations between family and school characteristics anﬂ IA is
the different pattern of relationships between these variables for the

black and white samples.

Insert Table 9 here

Sex is significantly related to IA for the white students, but not
for the black students., White females outscored white males on IA
and on each of the three IA subscales; Work, Self-Reliance and Identity.1
Black females and males had approximately equally distributed scores on
the IA summary measure and on each of the three IA subscales.

Father's education was positively and significantly related to
IA for white students, but for black students the relationship between
IA and father's education was either small or negative. Mother's educa-

tion was not related to IA for either wnite or black students.

The racial composition of the school was significantly related to

the IA scores for white students (-.10) but not for black students (.02).

lAppendix A, Table 1 summarizes the multiple regression analyses run
on the subscales of IA at the S5th grade.

-
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With sex, family educational background and the fathers' educational
level of the school statistically controlled, there was a significant
although still small tendency for white students in the predominantly
white 5th grade schools to score higher on IA than white students in
the racially mixed schools of this sample.

For the black students, a closer examination of the relationship
between IA and the racial composition of the school revealed an inter=- '
action between sex, racial composition and IA. Black females in racially
mixed schools scored slightly lower than black females in predominantly
black schools. 1In contrast, black males scored higher on IA when they
were in racially mixed schools. None of th; relationships between IA
and the racial composition of the school were statistically significant
for the black students; however, these trends are suggestive of possible
relationships to explore and test systematically with larger and more
adequate 5th grade samples.

The second school characteristic, fathers' educational level of the
school, was not significantly related to IA for either white or black
students.

Social Adequacy. Table 10 summarizes the multiple regression
analyses of the individual, family and school characteristics and the
measure Social Adequacy (SA) for the black and white students. Sex was
significantly related to SA for both black (.18) and white (.34) students

with the girls consistently outscoring the boys.

12

\




Father's education was not related to SA for either white or black
students. Mother's education was positively and significantly related
to SA for th? white students but not for the black students. There was
no direct relationship between SA and either of the two school character-

istics, racial composition and fathers' educational level of school.

8th Crade
Individual Adequacy. Table 11 summarizes the multiple regression
analyses of individual, family and school characteristics and IA in the
8th grade sample. The betas are small but there are again interesting
differences in the variables related to IA for blacks and whites.

Gex was related to IA for both blacks and whites. The girls in

Insert Table 11 here

each racial group scored considerably higher than boys not only on the
summary measure of IA, but on each of the component subscales: Work,
Self-Reliance and Identity.l
For the white studenta, both parental education measures were
significantly related to IA. For the black students, IA scores were
not significantly related to either father's or mother's education.
The small beta coefficients of -.03 and .0l measuring the degree
of association between IA and racial composition for whites and blacks

are not significant. However, further examination of IA mean score

values revealed that the IA mean scores of white females tended to be

lAppendix B, Table 1 summarizes the multiple regression analyses run
on the subscales of IA at the 8th grade.

C
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slightly lower in racially mixed schools and higher in the predomi-
nantly white schools. The scores of the white males, on the other
hand, tended to be higher in the racially mixed schools. Opposite
effects for males and females also appeared in the relationship between
racial composition and IA for the black students. The mean IA score
for black males was higher in the predominantly black schools and the
mean IA score for black females was higher in the racially mixed schools.
Fathers' educational level of the school was not related to IA for
whites. However, there was a significant positive relationship between
the fathers' educational level of the school and IA for the black students.
The beta of .24 reflects fairly large differences in the IA scores of
those black students who attendad schools where the fathers' education
of their peers was high and those in schools where their peers had

lower fathers' education.

Social Adequacy. Table 12 presents the standardized regression

coefficients and the multiple correlation coefficients for sex, parental
education and the two school characteristics and SA. Sex is significantly
and positively related to SA for both white and black students, with the
girls outscoring the boys. There were also significant sex differences
for black and white students on each of the subscales which make up the

SA summary measure (see Table 2, Appendix B).

Insert Table 12 here

Father's education and mother's education were related to SA for

the white students but were not significantly related to SA for the black

students.
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The racial composition of the school was significantly related
to SA for the white students but not for the black students. In
another analysis (Greenberger, et al., 1974b) white male students
in racially mixed schools were found to be more likely to score
high on SA and on the SA subscales of Social Commitment, Tolerance
and Change than were white male students in schools which were pre-
dominantly white. However, white girls scored higher on SA when in
predominantly white schools. Our analyses produce similar results.
Both male and female black students showed a comsistent tendency to
score higher on SA in schools of mixed racial composition. However,
black students in racially mixed schools were significantly higher
than black students in predominantly black schools on only one of the
three separate components of the SA summary scales, the Change subscale.
They were higher on the Social Commitment and Tolerance subscales and
on the SA summary measure, but these relationships were not statis-
tically significant.

The fathers' educational level of the school was not significantly
related to the SA summary score for either white or black students
although the beta coefficient of .14 for black students made it the
second strongest predictor of SA in the regression formula. Fathers'
educational level of the school was significantly related to the
Tolerance subscale of SA for the black students (see Table 2,

Appendix B).

>
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11th Grade

Individual Adequacy. Table 13 presents the summary of IA regressed
on the individual, family and school characteristics at the llth grade.
Unlike the results found at the 5th and 8th grades, sex was not related
to IA for either the white or black students. Because these are cross-
sectional samples of age groups, we cannot determine whether this change
is the result of differences between the 1llth grade age cohort and the
other cohorts, or whether differences in the maturation and socialisation
of males and females are responsible for closing the gap on IA between
males and females. We suspect, however, that low IA boys have probably

/

been more likely to drop out of school and that developmental factors

are reducing differences between the sexes on IA.

Insert Table 13 here

Father's education was significantly related to IA for black students
"but the relationship was statistically nonsignificant for white students.
On the other hand, mother's education was significantly related to IA for
the white students but not for the black students.

The racial composition of the school was not related to IA for the
l1th grade white students. However, for the 1lth grade black students,
the racial composition of their school was significantly related to IA.
Black students in predominantly black schools were consistently higher
on IA and on each of the IA subscales--Work, Self-Reliance, and Identity--

than black students in racially mixed schools.

16
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The second school characteristic, fathers' educational level of
the school, was not significantly related to IA for either the white or

black 1lth grade students.

Social Adequacy. Table 14 presents the results of the regression
analysis of SA for the llth grade black and white samples. Sex was
significantly related to SA for the white students but not for the black
students. White females continued to outscore the white males but the
black females, who outscored the black males at the Sth and 8th grade,

are no longer significantly higher on SA.

Insert Table 14 here

Father's education was significantly and positively related to SA
for both the white and black students. Those whose fathers had higher
education were more likely to have scored higher on SA. Mother's educa-
tion, on the other hand, was not related to SA for either of the two
samplea.

There was a slight trend for the white students in predominantly
white schools to score higher on SA than those in racially mixed schools
although this relationship was not statistically significant. Black
students in predominantly black schools szored statistically higher on
SA than black students in racially mixed schools.

The fathers' educational level of the school did not have a statis-
tically significant effect on the SA for either the black or white 1llth
grade students., There was a tendency, however, for black students in
schools where the fathers' educational level was high to score higher

on SA than those in low fathers' educational level schools.



Summary and Discussion

In discussing the results, several points need underscuring.

First, the nature of the three samples does not allow us to general-
ize beyond these immediate schools. The results, however, do suggest
analyses and variables for future investigations with more diverse samples.

Selected individual, family and school characterilficl have been
examined to ascertain their relative association with the Individual and
Social Adequacy scales of the Psychosocial Maturity Inventory and the
subscales which make up these two summary scales. While the variables
examined are plausible influences on a child's orientation toward himself
and his society, they are only broad indicators of the actual iafluence
processes at work.

For example, the student's sex is & gross indicator of differences
in past, present and future socialization environments and personal
characteristics that are often associated in this society with being
male or female. We found sex differences in both IA and SA. 1In the
Sth grade sample, sex was significantly related to both summary PSM
measures for the white students, with girls scoring higher on IA, SA
and all the subscales of these two measures. For the black students,
sex was significantly related to SA but not to IA, girls again scoring
higher than boys. In the 8th grade sample the girls outscored the boys
on both IA and SA. The standardized beta coefficients between sex and
the SA dimension at this grade level are the largest obtained for any
variable at any grade level. 1In the llth grade, however, sex was not

strongly associated with IA or SA. White females continued to outscore

D)
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the white males on SA but the black females were no longer statistically
higher than the blaék males on SA, and sex was not significantly related
to IA for either the black or white sample. We will in the future explore
particular socialization milieux associated with being male and female

which may help account for these sex differences in PSM.

Further analyses will also need to.examine which aspects of parental
education are accounting for the differences in PSM associated with father's
and mother's education. In this series of analyses we found that for
white students those whose fathers had more education were more likely to
score higher on IA at the 5th and 8th grade but not at the llth grade.
Mother's education was related to IA for white students at the 8th grade
and 11lth grade. For black students parental education in general was not
related to IA at any grade. Only in the llth grade was father's education
significantly related to IA for the black students. Similarly, parental
education appears to be more strongly related to SA for the white students
than for the black students.

The impact of racially mixed vs. homogeneous schools. on youngsters'
psychosocial development obviously requires more careful investigation.

In the 5th grade there was no apparent effect of school racial composition
on either IA or SA. [n the 8th grade, both black and white students
generally scored higher on IA and SA when in racially mixed schools than
students in predominantly same-race schools. In the llth grade, however,
both black and white students in same-race schools tended to score higher
on IA and SA than their counterparts in racially mixed schools. These

. between-grade differences in the rclationship of IA and SA to the racial

~

¢ -
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composition of the school mike it clear that the racial composition
of the school does not invariably lead to one or the other socialization
outcome, but is being influenced by the climate and particular experiences
of the students involved--for example, the conditions under which the
11th grade schools were desegregated, the age of the students when this
happened, the years of experience each group has had with integrated
schooling. The pattern of association between school racial composition
and IA and SA indicates that different and often contradictory processes .
and experiences have been incorporated into this variable, and that further
analyses of the particular student experiences associated with the social
milieu of racially homogeneous and mixed schools should be examined as
influences on PSM.

The second school characteristic, fathers' educational level of the
school, was in general related to IA and SA for the black students but
not for the white students. This relationship of fathers' educatiomnal
level of the school to the PSM dimensions is somewhat similar to results
of studies which nave found the parental educational level of a student's
school 7peers to be an independent influence on the academic plans and
achievements of the individual student, and especially so with respect to
the achievement of black students (Coleman et al., 1966; McDill and
Rigsby, 1973; Mosteller and Moynihan, 1972; Rosenberg and Simmons, 1971).
Further research which explores the importance of particular home charac-
teristics needs to take into account this evidence that the black students

seem to be responding to the educational quality of the school's peer

20



milieu while white students' IA and SA scores are more related to the
parental education of their own homes.

The analyses described in this paper have illustrated the potential
usefulness of school characteristics in "explaining" variation in a
widely valued set of personal outcomes: the student's individual and
social adequacy. The broad and admittedly crudely measured social
structural variables of racial composition and fathers' educational
level of the school were at least as helpful as parental education in
explaining IA and SA. We anticipate from these analyses that the two
sumary measures will prove to be sensitive indicators of differential
socialization experiences and will be useful in helping identify and

measure the outcomes of different school experiences.

-
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Individual
Characteristics

Sex
Race

" -

Family
Characteristics

Father's Education
Mother's Education

School
Characteristics

Racial Composition
Fathers' Educational
Level of School

Work Orientation
Self-Reliance
Identity

Individual Adequacy

PSYCHOSOCIAL MATURITY

Social Commitment
Tolerance
Change

Social Adequacy

Fig. 1 - variables influencing psychosocial maturity




Table 12

Detailed Model of Psychosocial Maturiéw

Individual Adequacy
Self-Reliance

absence of excessive need for social validation
s sense of control
initiative

Work-Orientation

general work skills
standards of competence
pleasure in work

Identity

clarity of self-concept
consideration of life goals
self-esteem

internalized values

Intergersonal Adequacy
Communication Skills

ability to encode messages
ability to decode messages
empathy

Enlightened Trust

rational dependence
rejection of simplistic views of human nature
awareness of constraints on trustworthiness

Knowledge of Major Roles
role-appropriate behavior
management of role conflict

Social Adequacy

Social Commitment

feelings of community

willingness to modify nersonal goals in favor of social goals
readiness to form alliances

interest in long-term social goals

Openness to Socio-political Change

general openness to change
recognition of costs of status quo
recognition of costs of change

Tolerance of Individual and Ccultural Differences

willingness to interact with people who differ from the norm
sengsitivity to the rights of people who differ from the norm
awareness of costs and benefits of tolerance

@ Reprinted from Greenberger and Sgrensen (1974)

e 3Nz




Tooyds Teuorssajoad z0 sjenpeab = g Tooyss ybry poystur3y = P
=t

637102 POYSTUTS = £ Tooyos ybTy swos
. 9bo1100 2wos = 9 TOOYSs apeab poysIuly = 2
TOOYDs YbTYy 1933e TOOYDS BSIUTSNG IO TeOTUYDa] = § Tooyos apeab smos = |

("suwdm Hurandmoo 3o sesodand x03 paxouby S Ing ‘papraoaxd oste sem Ax0bajed
wROm{ J0U Op, ¥) “BWBYDS SUTMOTTO3 3Yy3 03 burpacoose sjuspuodsox Aq pa3edoTpuTr Sem uorjeonpo amucoummo

"8G°G8 PU® §Z°G. ‘365 919m ‘Afoaryoadsax
‘1T pue ‘g ‘g sapeaxb 103 sazex asuodsey ‘uorjewmrojyur STY3 parTTddns Ooym sjuspuodsex 103 oxe mmusmwmn

TUSIPTIYO 83TYA X0 YoeTq ATUO SOPNTOUT Ioey afqerxeA Yy oS sofdues a3
woxy ,Sa9ylo, paddoap zoded STY3 I0J PI3OMPUOD SISATeuUy “88°88 PU® %G°E6 ‘sP 06 9I9m ‘AT9ar3oodsaa
‘1T pue ‘g’ sapexb x03 sojex asuodsay ‘uorjemaojur STY} pPOITddns oym sjuspuocdsax 103 axe mousmwhm

BEST COPY AVAILABLE

1 a4 8°¢t pess - 4 4 "1 S°8S €°0p 1T a@peas
6°T ' 4 o°zs o° 8y 8°1 1°99 1°¢C¢ 8 9pexd
6°1 8°¢t 8°¢s c°LY 8°¢L ¢°9s 0°9¢ S 9pead
‘as ueoR oTew®d % 971N & 90 93TYM % 3oeiq § 19A971 apexsy
orqiorIeonpd .
s, I9y3el x9S 2o

SOT3STIORIRY) a1dures

¢ 91qeqy




°e3ep SNSUSD WOXJ PIUTEIqO UOTIeWIOIUL
“9WOOUT Tenuue QOO‘E$ URYR SSIY HUTATIOSX SITTIWe3 woiy IDTIISTP TOOYDS UT SIUIPNIS JO Juadaaq e

BEST COPY AVAILABLE

— ——-

TeImy
-uweqan 199% €L 66 €2z 6z
Teany 8998 . LT € 19 8z
Texny 899§ sz 95 6z sz
TRy 899$ oz 61 ¥Z ve
Teany 529$ s L8 oL 4
TRy . LoLs vy 1S LE 61
TeIny
~ueqan LoLs 6v LY 95T Lt e
™~
b
eIy LE9S ST ve 8T 2T W.
eIy ) (]
-ueqan LE9S L1 ZT 901 13
ueqan 8€9$ ¥1 9 89 90
weqan 8€9$ €9 66 62 S0
Teany 8€9$ S 8L 16 to
g 39133610 TOOUSS uT .
ueqan 2113 Tpuadxy DUTATT SWOSUI O0OES Tooyoss ut ax

-Teany Trdng-a9sq MOTSg SOTTTWRd JO § ¥oetd % N Tooyss

it

S89TTI0ad TOOYDS apexs Y3

€ 91qeL




*TOOYDdS [eucCISSIJOXd IO Ijenpexy ‘IHITTOD pPaystuty ‘shoyroo awos I 4
*TOoOYPS YDBTH I33Fe TOOYDS SSIUISNG IO TeITUYDIL ‘TOOUSS YBTH POysTuTd °¢
*Tooyss ybIH Swos °Z

*ToOYdSs dpex) paYSTUT3 ‘Tooyos apean swos 1

*S31I0b93eD peoxq InO3 O3uT pIsderTod 9I9M UOTILONPI [erauaxed JO sataobejzes ybte [eUTBIIO SYL

BEST COPY AVAILABLE

X 4 6ot 1 44 LT 9¢ 6 14 €t

19 00T 92 S 143 9z 21 8z
62 00T vi ve 1€ 12 ot ST
ve oot L1 L1 (47 €4 v ve
9L 00T 1S Tt L1 S 91 (44
e 00T 1s S 1t (£ 4 144 61 g
95T 00T ™ 81 €1 6 61 LT I~
oD
81 00T 2z 141 8z Lt 2z 2 SR}
90T 00T ST . (4§ 44 14 91 1t «
89 00T 6y 44 ST o1 v 90
62 00T ™ vl vZ L vl SO
16 001 8s z 144 A Lt 0
(ubym) (moT)
_ Te3on e3eq BUISSIN v 3 F I o
N W) Iod Ue) 294 POPOD 3US) A9d  POPOD IUS) Xod  POPOD JUI) X8d  POPOD JUSD I9d  TOOYdS
cmo.nmamm apexn Yyag ur uoreonpi S, dYIed
v atqes




*e3ep SNSU3D WOXJ pPaUTeIqO UOTIPWIOFUY
*SwoduT Tenuuw Q00‘€$ weyl SSOT DUTATEO9X SITTTWEI WOXJ IODTIISTP TOOYDS UT SIUIPNIS 3O JudD 14,

BEST COPY AVAILABLE

Teany
Teany
TRa

TeaTy/ueqan

Ty

ueqan

899$ ve 43 9L Lz
899% oz 8s €9 92
s29$ zs 88 vs 12
(g
(2]
159$ LE v8 o€ ST
o~
Le9s 44 . v 96 0t Ny
(4]
LE9S ve €2 (374 60 T
8€9$ oz S€ 0zT €0
BE9S 92 o€ STT (4
o, 30T3IBTA_TOOYOS UT .
9IMTpuadxy  DUTATT 3WOOUI 000€S TO0Yos ut _ a1
T1dng-19q moTeg SoTTIWed JO § Joetrd % N TOooYds

—

59171302 Tooyds spexn Y3g

S 91qeL




*TOOYDS TRUOISE930Xd XO ajenpexs ‘IHBTTOD pavystulj ‘9691T10D swos
"Tooyss Y6TH I933e [OOYOS SSaUTSNE X0 TedTUYddL ‘Tooyds YBTH PoysTuTd
*TO0Yds YO6TH swos

*TOOYDS Jpexd PSYSTUTF ‘TOOYOS IpeIn auwos

- NN <

*59T2069300 proxq INOJ O3UY POsSdelioo 3IIom UOTILONPI [eudxred jJo sataobajzeo ybta Teutrbrao m:hm

oL 001 14 1 pE ST 91 Lz
€9 00T 4 8 14 24 61 9z
vs 00T 147 4 81 €1 9z 2 o
ot oot 0s € L1 €1 L1 ST ~
S
96 0ot 0z ot sz ze £2 o1 %.
m 6ve 00T LY 47 ve ot L 60
= oz2 00T ot €T 3 ST 8 €0
=
&= st 00T 81 . 8t SE 24 S zo
m (Y6TH) _ _ (o) _
- T€A0L ejeq bUISSIW 4 £ (4 T al
N 3W9) 394 U9 I9d POPOD JUS) X°d  DOPOD IUSD A9  POPOD JUSD Ied  POPOD 3IUS) I9d  TOOYDS

S ey e g = =P et~ ———— -en — ——— - e -eee - . - ———e = 4 et ———— t——— % 8 -

nmwdnsmm Spexd y3zg UF UOTIRONPI S, adYel

9 I1qeL




‘e}EP SNSUSD WOXF POUTEIQO UOTIPWIOJUT
TSWOOUY Tenuue QQ0‘E$ weyy ss97 burayeoex saryTwes WOIF IDOTIISTP TOOYDS UT SIUSPMYS JO IuddIag

-

BEST COPY AVAILABLE

Teany 899$ 62 6€ 9¢T X 4
oIy S29$ vS 16 SS (174

TRy
/ueeqan LOLS €€ X4 88 81

oIy
/aeqan LoLS (3 1S SLY 91
.H o)
/ueqan _ 169$ 9¢ 8L oz (A Z.w
oy L£9$ £1 LT 17 €1 /a.
AV

Ty U.
Jueqan LEDS (17 4 4 § 43 80

ueqan LE98 £1 81 0s Lo

ueqan 8£9$ 29 66 1€ 10

. IDTIISTF [OOYOS uf —

ueqxn aIn3 Ypusadxy TATT SWOdUr Q00€s Tooyss ut a1

-Teany 17dng 394 MOTog SOTTTWRS JO 3§ yoetd & N TooYyos

S9TT30xd TOOYDS apead YATY
L @1Iqes
Rej:
v/




*1O0UyDS TRUOTSSVFOXd XO djenpexH ‘abHOT10D PIYSTUT3 ‘9HaTT0D Buwos °§
*Tooyds YbTH II3Je TOOYDS SSIUTSNG IO TELDTUYIPL ‘TOOYDS YBTH POYSTUTI °¢€
*Tooyos YbIH swos g

*TOOYdS JpeID PIYSTUTI ‘TOooYdS Ipexn duwos {1

*s91I06330D prOoIq IN03J Oj3uf posderIod oxoAm uoyjzeoNpd Teuszed 3O sataobajes jybya teutrbrao ayy

ofT 00T v z1 sz 14 ve £2
SS 001 of v 81 . ze 0z oz
m 88 00T z1 47 9z £1 L 81
[ &
= sut 001 2§ b1 14 92 o1 Ly
=
> 0z 00T ST ot oy sz ot v MM
8 Sy 00T A 81 (14 zy €T €1
& ze 00T 9 0 14 13 vE 80
0s 00T 9 zs 92 zt v Lo
1€ 001 £2 9 zs £2 o1 10
—_— (953m) - - (m07) —
_ __reon ©3eq DUTSSTH v 3 z 1 a1
N 3Ue) xed Fue) xod POpOD 3U9D Ied  POPOD USD X9d 4 POPOD 3US) I8d  POpOD 3JUI) Iad 1004oSs

SO TdUeS 9pRID R[] UF uorIedNpd 5, I3RS

8 oTquel




Table 9
. Summary of Multiple Regression of IA on Individual,
Family and School Characteristics: 5th Grade

A —
E————

White Students Black Students
Beta t Significance . Beta t Significance
Level Level
Sex .24 4.99 .001 .04 .60 N.S.
Father's
mucation 016 2062 o°1 -004 -046 NoSo
Mother's
Education .07 1.17 N.S. .06 .69 N.S.
Racial Composition
of School -.10 =2.00 .05 .02 .25 N.S.
Fathers' Ed-
ucational Level
of School .07 1.42 N.S. .05 .81 N.S.
R Y 34 L] 08
R? .12 .01
N 400 255

45 /b6
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Tabkle 10
Summary of Multiple Regression of SA on Individual,

Family and School Characteristics: S5Sth Grade

—
———

|
|

White Students Black Students
Beta t Significance Betn t Significance
Level Level
Sex .34 7.25 .001 .18 2.75 .0l
Father's Education .04 .66 N.S. .08 .94 N.S.
Mother's Education .15 2.54 .01 -.06 -.79 N.S.
Racial Composition
Of SChWI -002 -034 N.s. -006 -091 N.s.
Fathers' Educational
Level of School .05 1.05 " N.S. .07 1.00 N.S.
R .38 .20
R2 .15 .04
N 400 255

36




Table 11
Summary of Multiple Regression of IA on ladividual,
Family and School Characteristics: 8th Grade

e - — —— — — —] — — —

White Students Black Students
Beta t significance Beta t Significance
" Level Level
Sex .15 3.87 .001 17 2.99 .0058
Father's Education .11 2.28 .05 -.03 =-.50 N.S.
Mother's Education .16 3.27 .005 .09 1.28 n.s.'
Racial Composition
of School -.03 -.56 N.F. .01 .16 N.S.
Pathers' Educational
Level of School .07 1.53 N.S. .24 2.93 .005
R .30 «30
SN .09
N 598 276
) an
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Table 12
Summary of Multiple Regression of SA on Individual,

Family and School Characteristics: 8th Grade

White Students Black Students
Beta t Significance Beta t Significance |
Level Level
Sex | .44 11.98 .001 .25 4.29 .001
Father's Education .12 2.55 .05 .01 12 N.S.
Mother's Education 1l 2.56 .05 .10. 1.46 N.S.
Racial Composition
of School .12  .3.05 .005 -.06 -.69 N.S.
Fathers' Educational
Level of School -.06 ~-1.44 N.S. .14 1.74 N.S.
R .47 .33
r? .22 .
N 598 276
ot




Table 13
. Summary of Multiple Regression of IA on Individual,

Family and School Characteristics: 11th Grade

— _—  ——  —— — — —  — _——— — — —F — — — 1 "}

White Students Black Students
Beta t significance Beta t Significance
Level Level
Sex .06 1.2 N.S. .02 .27 N.S.
Father's Education .11 1.51 N.S. 19 2.59 .05
Mother's Education .14 1.98 .05 .05 .68 N.S.
Racial Composition
of School .01 .07 N.S. 24 3.75 .001
Fathers' Educational
Level of School 12 1.14 N.S. -.04 ~.62 N.S.
R .28 032
.10
N 370 255




Table 14

Summary of Multiple Regression of SA on Individual,

Family and School Characteristics: 1llth Grade

White Students Black Students
Beta t Significance Beta t Significance
Level Level
Sex .30 6.21 .001 .07 1.25 ~ N.S.
Father's Education .15 2.27 .05 .33 4.62 .001
Mother's Education .12 1.87 N.S. -.04 -.63 N.S.
Racial Composition
of School -.18 ~-1,.87 N.S. .13 2.15 .05
Father's Educational
Level of School -.02 -.25 N.S. .12 1.90 N.S.
R .42 .41
R .18 17
N 370 255
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Appendix A

Summary of Multiple Regression on

IA and SA Subscales: Grade 5
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Appendix B

Summary of Multiple Regression on

IA and SA Subscales: Grade 8
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' Appendix C

Summary of Multiple Regression on

IA and SA Subscales: Grade 1l
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