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The workshop for persons engaged im the training of

Adult Basic Education (ABE) teachers had two major objectives: (1)
that a clear analysis of the state of the art in ABE teacher training
be formulated and made available to the field, and (2) that faculty
pembers who need this information be brought up to date, thereby
increasing the effectiveness of existing programs andl encouraging the
developeent of new ones. Six program objectives were foraulated and
served as a core for developing an evaluative gquestionnaire which was
sent to all participants six months following the workshop. The
questionnaires were returned and 64 percent of the responses are
discussed in relation to the program objectives. Two central
questions guided the assessment of the impact of the wvorkshop on
participants and the field: (1) how well did the workshop design
facilitate the attainment of the goals established by the planning
cosmittee, and (2) how well did the substantive content serve to
insure the achievenments of the workshop objectives. These questions
vere examined in relation to 10 aspects of the workshop: recruitaent,
participant expectations, resource personnel, work groups, plenary
sessions, group reports, cognitive achievement, field trips, the
black caucus, postworkshop evaluations, and graduate students as
project staff meabers. (BP)
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IN JRODULT 1

In March, 1959, the Universiiy ot Chicago couvened the Workshup to
Increase and Inprove University Tewcher Training in Adult Basic Educotion,
This Workshop was one of Lhirty-tio teacher-training proposals funded in
1968 under Section 309 of the Adult Education Act of 1966, Summacy
information on this Workshop will be repoirted in three sections: an
assessnent of workshop objectives, an assessment of program objectives,

and staff observatious of workshop activities and participant iuvolvement,

ASSESSMENT OF WORKGHQP ORJECTIVES

The Workshop had two major objectives: the assembling of 100
University faculty members currently or potentially engaged in ABE
teacher training and 20 leaaing researchers so that a) a clear analysis
of the state of the art in ARE teacher training be formulated and wmade
available to the field, and b) faculty members whe need this information
be brought up to date thereby increasing the eifectiveness of existiug
Proglraics @ud €ucuvlrdayig the dueveloprent ol nDew ones,

Eighty-six participants were recruited: 42 profussors, 22 professor
administrators, 14 govcrnﬁental sersounel, and 8 others who had specific
involvenent in ABL but did not fall into the sbove categories,

Twenty-two resource personnel conducting research on adult develop-
ment or in adult education prepared research papers on their activities
or findings, A unique aspect of the program was the distribution of these
papers to the participants for study prior to meeting with the resource
personnel, In this way, workshop time was utilized mere efficiently in
that general sessions were devoted to a discussion and critical analysis
of the resecarch papers with the resource persornel, Small work groups
were utilized Lo venerate Jata from narticipaacs relevant to problers in
ABE teacher training, Field trips and demonstration sessions balanced
the theoretical concerrs emphasized in the papers with the practical
exigencies found in the concrete situation, The lecture format was used
only once in the entire workshop; this was an address given by the
banquet speaker, The emphasis on substantive inputs and participant
interaction was counsidered by the project staff{ to be the strength of the

mocedural arringercats,
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Kesearch papers alon: vith participent daca will be mude available
to the weneral public by nerus of o publication which has been preparcid

and is now ready for printing.

ASSESSMENT OF PROGRAM OBJECTIVES
Six prusram ohjectives were formulated by a planning committec
recruited from representative proups within the field of ABE, These
objectives served as a core for developing an evaluative questionnaire
which was sent to all participants six months following the Workshop.
Sixty~four percent of the questionnaires was returned, The respondeunts’
data arc reported below in terms of the program objectives.

1. The participant should understand the mapnitude of functional

illiteracy in the United Stutes and projections of that problcm to 2000
A.D, Only 37 (2) of the participants indicated that the workshop did
not give them a more realistic understanding of the magnitude of the
problem while 7% (4) indicated that they had uot 1eceived more under-
standing of the projected nature of the problem. An equal number of
participants [477 (26)] either understood the magnitude of the prohlem
before the workshop or gained that understanding while at the workshop.
Far fewer participants [227% (11)] understeod the nature cof the projected
nature of the problem while [71% (39)] of tha participants indicated
“hat they gained this understanding at the workshop.

2, Participants should be able to develop ABE training projraws in

his own institution and have a coum’tment to do so. From 40 to 627, of

the participants indicated that they had been helped by the werkshop

on actual plauning, implewenting, contributin, to, evaluating, or justi-
fying an ABE prosras in their cwn institution, The greatest number of
persons (62:) reported use Hf worksliop information in justifiying to
their instituticns the need for developing or expanding an ABE teacher
training program,

The nuuwber of participants who had used inforwation from the workshop
"yery little'" or'"not at all' ranged froa 11 to 167 in the abcve areas,

In terws of comuitment, participants were asked to report on their
extent of activities in the ABE teacher training areas since the workshop.
Of the total group reporting the range of activities in either "plonned”
or "planned and impluicated' sveh programs was 70.9 to 72.7%, Sixty

percent have erpanded their ABE training program; 69.1 and 72,7 of the
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participants intend to "implement new programs", or intend to "implenent
improvements in existing programs within six months",

Among professors, the primary target audience, the extent of ABE
teacher traininy activities ranged from 56.7% (have expanded my ABE
teacher training program) to 86.7% (have planned and implemented new

programs), .

3. Justifying to his institutio:n the need to move to develop

ARE teacher training programs.

Of the respondents to the questionnaire, 627% reported that they had
used the information received at the workshop for justifying to their
institutions the need for developing or expanding an ABE teacher training
program. Examples of specific comments follow:

“"The ABE workshop was one of the most valuable educational experiences
I have had. This year (69-70) the University of Minnesota is offering
a series of four graduate courses in adult basic education,

"Education Curriculum & Instruction 1824,

ABE: An Introduction

“"EDCI 1828, Characteristics of ABE Students

“"EDCI 182C, Methods and Materials for ABE Instruction

YEDCI 182D, Research and Evaluation in ABE

"These courses are a direct result of the ABE conference"

"Since the Chicago Workshop, we at Morehead State University have
planned and implemented a Master's degree in adult education. Onz2 of
the options will be ABE,

"During the 1969-70 academic year, we will have three two-day in-
service training workshops for ABE personnel, The emphasis will be on the
psycholozy of the adult learmer'',

'""We were able to incorporate some of the ideas and knowledge into
our 3-week ABE teacher-training workshop held on campus this past summer".

""We now are conducting these short-term workshops (1-2 day) through
out the year for the State Department, and are using the information
during those activities".

"My position is limited as an administrator, not as a teacher. As
you may know I helped plan a State - wide workshop last June to which
representatives of fourteen Maryland colleges and universities were

invited. 1 prepared a mimeographed statement of the Chicago ABE

Q 6
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Workshop which I later mailed to the participants in Chicago.

"The outcome of he Maryland workshop was the presentation by
several colleges and conmunity colleges of propusals, My owun college
reorganized the summer workshop to be credit-bearing the undergraduate
credit, Our degree programs are still on paper. I have had material
from several participants and resource pecople and had met many of them
since, esprcially at the Galaxy where ABE was in full force!l"

"As a direct result of the conference a series of 4, 3-credit
(quarter system), graduate level courses in area of ABE have been
established",

4, The participant should be able to assess the effectiveness and

eificiency of curscent ABE programs and teacher training activity, both

public and private,

Thirty-six percent of the respondents indicated that the workshop had
helped a great deal and quite a deal in evaluating the "effectiveness and
efficiency of an ABE prcgram'; 467 indicated that they had used the in-
formation from the workshop in the same way in “eurrent teacher training
activities".

A sample of specifiec comments were: \

"I have utilized the majority of the position papers in the conduct
of the activities of the Appalachian Adult Basic Education Demonstration
Center and have constantly referred to them as a resource in project
development., The levels of research presented were excellent but 1 was
disappointed with the work of groups in summarizing the information
(prevented, perhaps, by limited time and energy). The Workshop, therefore,
provided "inforration but did not develop tasks for the group to accomplish
in terms of priorities for the national ABE Program effort".

"It has aided in modifying content of a graduate course in adult
basic education and in increasing my usefulness as supervision of adult
education interns in ABE.

"In planning for the course mentioned above and in planning an
institute in adult education for adult basic education teachers".

5. The participant should be able to consider the variables of

instructor, student, methods, materials and their inter-relatiounship.
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Eighty percent of the respondents indicated that they were helped a
great deal or quite a deal in considering major variables in relatiorship
to each other. Over 907 weve satisfied with the stress placed on each
variable except in the case of methods and student variable in which
227, and 187 of the respondents felt that too little stress was placed
on these variables respectively.

-

6. The participant should be abkle to prepare tecachers to use a

knowled e of cultural, social psycholosical, emotional and economic

Approximately 507 of the respondents indicated that they had been
helped "a great deal" or "quite a deal" themselves iu understanding
cultural, social and economic aspects of ABE student differences; about
357 indicated that they were helped in the psychological and emotional
aspects to the same extent., In terms of preparing teachers to plan and
modify instruction on these student differences there was less success
according to the perceptions of the participants, Forty three percent
indicated that they had received a great deal or quite a deal of help in
the cultural, social and economic aspects; 297% indicated that they were
aided to the same extent in the emotional aspect and 33% in the psycho-
losical aspect,
Sunmary.-- Six months following the workshop, the respondents to the
questionnaire reported that, in general, the first five program objectives
werc achieved for most participants. Although one half of the respondents
reported that they were helped a great deal or quite a deal in their
understanding of the various dimensions surrounding ABE stucent differ-
ences, apparently they did not fecl that the wecrkshop prepared them in
communicating this knowledze of ABE student differences to others, so
that instruction could be modified in light of these differences.
Therefore, in terms of the data reported by the participants, program
objectives, with the exception of number six, appeared to have been met
by the workshop program,

STAFF OBSERVATION ON WORKSHOP ACTIVITIES
AND PARTICIPANT INVOLVEMEI:T
In assessing the impact of the workshop on participants and the

field, two central questions guided this overall critique: (1) How well

did the workshop design facilitate the attainment of the goals estahlished

8
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by the planuning committee? and (2) How well did the substantive content
serve to iusure the achievenent of ihe Workshop objectives? These
questions werce appliced to ten aspects of the workshop: recruitment,
participant expectations, resource personnel, work groups, plenary
sessions, group reports, coguitive achievement, field trips, the

black caucus, post workshop evaluations and graduate students as
project staff members,

Recruitment.-= Perhaps the weakest area of the workshop was the iunability

to recruit the full complement of university and college personnel

involved or potentially interested in developing ABE teacher training
programs. Recruitment was to be implemented through two existing associa
tions: the Council of State Directors of Adult Education and the Commission
of the Professors of Adult Education, Some state directors of adult
education lacked the required information on adult education pre-service
programs in their states and were unable to recommend potential parti-
cipants, The fifty-member Commission of the Professors of Adult Education
was represented at the werkshop by six professors, including the project
director. In the light of the number of professors expressing a willing-
ness to participate, the recruitment focus was broadened and a larger
number of practitioners were invited to the workshop than had been intended,

This change in the focus of recruitment was not without its positive
effects. For even though some practitioners viewed the workshop in a
limited and pragmatic way, a number of members of this group proved to Le
very capable of conceptualizing problems in a broad perspective. They
contributed much to the workshop surpassing some who were in the professor
category in their conceptual abilities,

Another difficulty in recruitment has its origin ir the nature of the
recent mushrooming growth of teacher training institutes. Some individuals,
catzpulted into the expert status in ABE since 1965, experienced status
dissonance when invited to attend a workshop as a participant, Some
refused the invitation indignantly; those who came experienced a great
deal of difficulty in accepting the role of learner rather than leader.

Despite recruitment problems, in general, post-workshop data indicate
that the workshop served as a stimulus for developing a number of new
teacher training programs and that the content of a number of other teacher

training efforts have had the benefit of the research which was presented

9
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and discussed at the workshop., The data also show that the workshop parti-

cipants have wade substantial use of resource persous they met at the

workshop with the result that new corumunication nets have been established
within the field,

Participant Expectations.-- A number of participants apparvently perceived

the Workshop to be quite a different experience from the design intended
by the planning conmittee, The project staff and members of the planning
comnittee were also frustrated at the workshop by what appeared to be the
frresponsibility of some professionals who were not applying themselves
scriously to the designated tasks,

The variety of expcctations expressed by participants did, however,
provide for a debate on priority issues stimulating both conflict and
discussion. This can be viewed in a positive way. Participants were made
aware of divergent views of groups involved in ABE teacher training., If
this diversity of viewpoints is seen as problematic, at least the pro-
blem was defined and the distance between empiricists and pragmatists
(as well as thosc who stand between) has been demonstrated,

Again, despite the pros and cons regarding the conflict in expectations,
the data collected seven months after the workshop indicate that most
participants, upon reflection, found the workshop provided them with a great
deal or quite a bit of information, This was expressed in terms of the
way they viewed ABLE rescarch problems, the way in which many had incorporated
new information into their teacher training programs, the high number of
contacts made amcng participants, staff and resource personnel following
the workshop, and the extent to which new ABE teacher training programs
were designed or former programs expanded,

Resource Persornel.-- Regrettable as it may be that papers from the resource

personnel were not distributed prior to the workshop, papers were distri-
buted on arrival and the first day kept free for reading time, Some
participants, for whatever reason, did not utilize the time provided
at the workshop for the reading and studying of the papers.

Resource personnel were employed not only to write papers, but also to
act as a resource for discussions with the smali groups or individual parti-
cipants, Participants took only limited advantage of the opportunity to

fnvite resource personnel to informal small interest groups or to designated

Q 10
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small group sessions, In penerul, resource personnel were used ouly in
the suall group sessions where they had been assigned.

Nonctheless, the resource personnel and their papers constituted the
core of the workshep, Though the papers often had not been read care-
fully, if at all, by some participants, the group reports indicate that
the naterial presented was utilized, Perhaps the discussions at the
getieral meetings followved by discussion in the small groups made wp in
part for the lack of individual study. Post evaluative data indicate that
many participants were stimulated by the workshop to read the papeas
carefully following their return home,

Small Workeroups,== Although it was the planners' intent that individuals

or snall groups use their time in ways which scemed appropriate to them,
many participants felt restricted in their freedom to do so. Temporary
chairman, appointed from the planning committee to iniiiate small group
activity, functioned for the first meeting only, after which the group
choose its own leaders and set its o agenda., Reports indicate that each
group utilized highly differentiated approaches to its tasks and in fact,
exercized a great deal of freedom in selecting both the content to be
considered and the discussion structure and procedures,

Apparently, the small groups felt more constricted in the use of their
time than could be justified by an examination of the workshop schedule,
Participant perceptions of available freedom may have reflected the
participants' inability to deal with unstructured situations, or a basic
conflict between the strong work orientation of the plarncrs and their own,
Workshop days, with the exception of Sunday, were anticipated to be full
working days,

Small group activity and congeniality were affected strongly by the
group leadership, The differcvices amoug groups was distinet, In sowe
groups, the leadership wis of such quality that members did not express
anxiety about their tasks and were able to utilize the freedom each group
had to approach their tasks as they saw fit,

Plenary Sessions.--Resource personnel, other than the Chairman of the

President's Advisory Committeec on ABE, had been explicitly requested by

the project director not to read their papers. Resource personnel were
scheduled to discuss their papers with the group in general sessions.

It is clear that the expectation that purticipants would have read the
papers critically was unrcalistic, The consequence was that the discussion

of papers which many had not recad was of limited effectiveness,

Q 11
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The sreatest limitation in the general sessions was that of participants’
failing to avail themselves of the opportunity to prepare theuselves for
the discussious,

Ou the other haund, those participants who knew what their problews
were and had taken advantage of the opportunity to prepare themselves for
the discussions were able to pursue their interests as a member of the
group within the general session and individually with the resource persons
following the sessions,

Although the effectiveness of the general sessions was hampered by
the fact that too few of the participants were adequately prepared for dis-
cussion, it appears that the discussions which were held stimulated many
participants to thiuk about the issues and to return to the papers as
references at a later tiue,

Group Reports.-- The quality of the group reports was varied and indicated

that somc groups lacked the ability to address themselves to their tasks
In an orpanized manner, Despite the poor quality of some reports, otunrs
indicated a sophisticated and broad perspective on the problems to which
the group addressed itself,

Even though some members of some groups appeared ill-prepared to
function responsibly in this setting, the philosophy of the project director,
the planning conmittee, and the host institution was such, that because
this ability is considered so critically important, that opportunities
must be provided for individuals to develop these competencies, despite
the attendant problems,

Cosnitive Achievewent.-- The cognitive tests, which were through necessity

hastily constructed and unsatisfactory in many respects, were seen as
threats to the professional status of some participants, On the other
hand, because cognitive tests were given and because of the obvious
weaknesses in the tests, the participants were confronted with the issue
of measurement in training activities and became involved in the serious
consideration of such activities for their own programs, Although no
objective, valid, or reliable results can be reported as a resclt of the
administration of the specific tests, the strong participant reaction to
the phenowenon of being tested, in and by itself, secems to Justify their

administration,

12
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Field Trips.-- The walking tour of the ghetto elicited strong response,

Some participants chose not to participate on ethical grounds, consider-
ing the activity inappropriate and insensitive to the feelings of the
arca residents, Others could not conceive of any benefits which would
result fror such an investwent of their time, Some participants with
serious reservations, who pariicipated in the walking tour, later reported
that the person to person contact with the “gang members" who acted as
guides, enlarged their understanding of the educational and community
concerns of these young men. The fact that one of the guides, Paul Martin,
minister of information for the Black Peace-Stone Nation, who was shot and
killed within nine months after the workshop should serve as a reality
test for those whose leadership level in ABE removes them from direct
contact with the problems of their clientele, On the post workshop
evaluations, no other single program activity was referred to as often
as or counsidered as beneficial as the walking tour of the ghetto,

The field trips to the Adult Basic Education day and evening centers
were also viewed by some participants as unnecessary. It was disturbing
to hear from some participants the statement that, "if you have seen one
ABE program, you've seen them all", The opportunity to visit a traditional
program as both a learning experience and a common experience to facilitate
interactjon in the work groups was utilized by most participants, The
common problem of host institutions presenting a more favorable view of
their programs thar what exists was balanced by a punel of .classroom based
professionals who appeared following the trips in a plenary session,
These data forced work groups to consider the complexity of the problems
surrounding ABE on the operational level, as evidenced from the group
mecting reports.l

The Black Caucus.-=- The workshop suffered because some of the more articulate

black members elected to spend much of their time considering racial problems,
some of which were related to ABE. Tleir exclusiveness deprived the

work groups of the opportunity to become acquainted with some of the most
talented black ABE professionals, Although they had been selected as

individual specialists, some black participants chose to view themselves

1Sce Appendix El1-E41
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primarily as representatives of an ethnic group. Since the Black Caucus
Report2 was unsigned, it cannot be determined how many participants the
report represents.  Clearly sowme black and other minority members were not
included in the caucus and a visible division among minority group members
was apparent,

It should be noted that the report itself makes rejerence to the
fact that its criticisms of minority group participation in ABE was not
related to this workshop, since the black membership was over-represented
in terms of general population percentages,

It must be recognized that there is validity to the concerns expressed
in the report and it appeared that the presentation of this report did
more to sensitize the participants to these concerns than any other activity
at the workshop,

Post Workshop Evaluations.-- Those questions on the evaluations which called

for subjective corments should be viewed critically. = Comments tended to be
extremely positive or extremely negative, a fact which emphasizes the need
for caution in their interpretation., The proclivity of ABE personnel to be
uncritical may account for many unwarranted positive assessments; the
marginality of professionals in adult education may account for many
unwarranted negative assessments. The strength of the formal evaluation
lies in its ability to elicit factual statements ? :garding the effects of
the workshop on teacher activity, With a subjective evaluation only those
consequences consciously perceived and reported by participants are receaved,
The evaluation of this workshop along with evaluations of other
similar activities in teacher training is general and not highly specified,
It only serves as a general measure of the effectiveness of the workshop.

Craduate Students,-- As is the case of all programs conducted by the

University of Chicago's Adult Education Special Field Faculty, the

involving oi students in the workshop is viewed as one portion of a total
experience of graduate education, Even though they rendered valuahle service
as recorders for the small groups, their contributions were not as great

as the benefits they derived from the experience, a situation which seems
entirely appropriate for students in a graduate program in adult education,

-

2See Appendix E42-E43
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On the other hand, those graduate students who did participate were
exposed to the most thoughtful people in ABE research, theory and practice,
If these individuals rise to positions of influence and service in the
field, these learning experiences may have major impact on programs they

develop and the relative impurtance they place on ABE in their prograws,

CONCLUDING STATEMENT

In reviewing the comments of the participants and their performance
during the workshop it seems reasonable to conclude that although a
minority cf them had erronecous impressions of the purposes of the workshops
and felt quite frustrated with the planners' expectation that each person
should assume a major share of the responsibility for his own learning,
the majority of those attending appeared to adjust to the unique format
with minimal difficulty. On the whole, it is the conclusion of the
workshop Director that the workshop was successful in assisting the
majority of the participants to make significant progress in achieving

the annouonced goals.
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HISTOR1CAL PERSPECTIVE

With the advent of federal funding of ABE under the OEO Act of 1965
and the adult education act of 1966, the ABE enterprise has increased ra-
pidly and has become more specialized. Federally funded programs involved
37,991 students in 1965 and it is estimated that tha figure will increase
to over 455,437 students in 1968.1

Under the sponsorship of the Ford Foundation, three "Trainer of
Trainers" workshops in adult basic education were held in 1965 to bring
together those who were believed to have the knowledge of teacher training
and those who were felt to have an understanding of the population to be
served and the problems to be attacked through such workshops. Annually,
the USCD has funded siwilar worrkshops in order to degelop a cadre of
teachers sensitive to and with the competencies for working with the adult
student in basic education.

Increasingly, many responsible for developing teacher trainers have
become aware that what expertise and research in adult basic education
exists is found in a number of diverse allied fields or in enclaves within
the literacy field; this expertise and research is often unknown to the
practitioner and in quite a few cases to the teacher trainers,

Another allied problem in teacher training for adult basic education
lies in the area of developing more preservice training opportunities,
With the advent of full time career lines being cstablished, it appeared
imperative to extend opportunities for adult basic educat ion teacher train-
ing into university pre-service training programs,

Yet, many institutions now doing teacher training in adult education
did not include components preparing students for teaching adult basic

education., Potential teacher training institutions were not aware of the

1Adult Basic Education--Meecting the Challenge of the 1970's, First
Annual Report of the National Advisory Committee on Adult Brsic Education to
the President of the United States and Secretary of Health, i'ducation, and
Welfare (Washington: Department of Health Education and Welfare, August, 1968),
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knowledse buare in adult basic education which woull be prerequisite ror
developine such a progran, Also, sowme institutions with a long history
of work in literacy teacher training wore not specifically involved in
the mair streas of adult basic education endeavors,

This workshop thercefore had two major objectives: the assembling of
100 university faculty members currently or potentially engaged in ABE
teacher training and 20 leading researchers so that (a) a clear analysis
of the state of the art in ABE teacher training be :ormulated and made
available to the field, and (b) faculty wmempbers who need this information
be brougsht up to date thereby increasing the effectiveness of existing
programs and encouraging the development of ncw ones.,

The interest of the University of Chicago in these problems was
based on a number of experiences. In 1964, recognizing the need for
centralizing sources of informition related to adult basic education, the
University of Chicayo solicited a $1000 grant from the Adult Education
Council of Greater Chicago in order to prepare an annotated bibliography
in this aroa.l Three graduate students from the Department of Education
prepared this bibliography.

The Department of Education was simultanecusly working with the
Cool: County Department of Public Aid and the Chicago Public School System
on problems related to the over 4C00 students in their adult basic education
program. Through this cooperative effort a joint advisory committec was
formed bringing together personnel from various levels of both organizations
in order to find ways of improving the delivery of education to those
students receiving public assistance. Under the stimulation of this
joint advisory comwmittec, In-service programs have been and are continuing
to be developed for adult basic education teachers.

Throush these experiences and with the knowledge that these problems
and similar ones could be found throughout the country, it seemed not only
justifiable, but imperative to propose a national conference on the state

of the art in adult basic education teacher training,

1Ann Hayes, Daniel Lupton, XNancy Lighthall, An Jnvestigation of
Materials and Methods for the Introductory Stage of Adult lLiteracy Educa-
tion (Chicago, I1l.: Adult Education Council of Greater Chicago, 19¢4).
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The Project Dirvector contacted a number of leaders i{un adult bavic
education across the country about these concerns and their reactions to
the developin: of such a workshop, Their response was positive and each
agreed to cooperate in the planning and exccution of such a workshop, if
it were to be funded. Ther.e individutls eventually became the planuing

committec for the workshop.

PROGRAM DEVELOPMENT

In order to asscss the best resource persous and research to provide
the content of the workshop, several preparatory activities were carried
out.,

The assistant project director researched the FRIC system for all
published reports related to adult basic education, Materials and publi-
cations were assembled and critically reviewed to provide a basis for pro-
grawm content.

The preject director and assistant project director visited all of
the 309 projects to search for rescarch which had progressed sufficiently
enough to be reperted at the workshop; unfortunately there was nonc found,

An agenda was developed for the planning committee which posed a
number of questions about issues in adult basic education along with a
proposed list of resource personnel which had been distilled from the
literature and from the field study of 309 projects.l

In October, 1968 the planning committee was convened for three days
in a work scssion.2 The composition of the planning committec was devised
so as to represent the various organizations involved in and with known
expertise about adult basic education: state and local public officials,
representatives frou Notional Association for Public School Adult Education
(NAPSAL), Internatiional Reading Association (1RA), Commission of the Professors
of Adult Education (CPAE), National Adult Education Clearinghouse (NAEC),
Adult Education Association (AEA) and literacy efforts (i.e., Laubach
Literacy Fund, Inc,) Fortunately a representative of ESC, the organization
which had been given a contract to evaluate the 1968 teacher training

institutes, was also able to work with the planning committee from the outset.

1Appcndix A-1

For minutes from this meeting, see Appendix A-4

<1




The planning conmittec assisted in identifyiog further resource
persounel and made the fiual selection of resource pcoélc vho were to
be invited to the workshop, They approved the gencral approach to the
workshop, as outlined by the project director, and agreed on the following
objectives and stratepies for accomplishing these objectives:

A. Objoctives:

The participant should be able to:
1. Understand the magnitude of the problem of functional illiteracy
in the United States and projections of that problem to 2000 A.D.

2. Develop ABLE training programs in his own institution and have
a conmitinent to do so.

3. Justify to his institution the nced to move to develop ABE
teacher training programs,

4. Assess the effectiveness and efficiency of current ABE prograws
and teacher-training activity, both public and private,

5. Consider the variables of instructor, student, methods, and
materials and their interrclationship,

6. Prepare teachers to use a knowledge of cultural, social,
psychological, emotional, and economic differences in medifying
instruction,

These objectives were developed based on a number of assumptions and
assertions which the planning committee agreed were presently valid in the
field of adult basic education,

1. The effectiveness and efficicncy of studznt learning in adult
basic education can be improved through programs designed to train teachers,

2. The proccedings of the workshop will include an introduction,
rescarch presented at the workshop, discussion summaries, conclusion, and
guidelines for future rescarch and for program development,

3. ABE teacher training on university campuses at present does not
provide clear connections betwecn theory and classroom practice.

4, The professors training AP% teachers at present are no better
equipped with knowledge of adult basic education, for the most part, than
the teacliers they are teaching, Also, they themselves have not had the
kinds of experience in modifying their teaching in off-campus situations

that they wust teach ABE teachers.

oo
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5. Bocause of the paucity of cmpirical data on adult basic education
there 3s a need for a statenent of research needs,

6. The workshop has three levels of concern or three curriculas the
actual abll program; the teacher training program; and the preogram for
traiuers,

7. Colleges and universities already are preparing ABE teachers
without realizing it, since elementary and secondary school teachers re-
prescut the bulk of ABE teachers.

8, 71he workshop will provide an assessuent of the quality of research
in AbE, i.c., the state of the art.

9. One need is to break down the myths, false conceptions, and sterco-
types now held by teachers of adult basic education and their professors
about ABLE clientele.

B, Strategies:

strategies for implemrentation of the procedural and program objeoctives
were also agreed ou.

1. 7The workshop will te content oriented. Assuning the sophisticated
nature of the audience, rescarch papers will be distributed and read
privately. froup mectings will be rescrved for a discussion of the content
of the papers with their authors.

2. The workshop schedule will be designed so as to provide for
small work groups who through further discussion of the research preseated
and in light of their mauwbers' expertise will be charged with developing
their own data in terms of teacher training, research and dissemination
strategics,

3, Assuming that some participaunts may not be familiar on a first
hand basis with the problems of urban ghetto life or institutionaiized
programs dealing with adult basic cducation and assuming further that a
common experience in the practical problems facing teachers and trainers
of teachers is important in conceptualizing strategies for teacher
training, field trips should be an integral optional part of the program
design.

&, 1In light of the specific objectives of the workshcp, recruitment
and selection of participants would be a crucial consideration in the
meeting of those objectives. Therefore puhlicity and participant sclection

eriteria were carefully spelled out.

ERIC 23
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Following the plumning weeting; project personuel implenented the
progran strategies as agreed on by the plaming comamittee, The successes
and fuiluces in reeting the propessd eriterda for these strateptes will now

be disrcussed,

PRE WORRSHOI PLANNING

The resource personnel were contacted and asked to submit a written
paper by February on their subject arca, All of the proposed resource
persounel accepted the invitation to the workshop, except for Phillip
Hauser and Barbara Chandler, Resource persons were appraised of the
intent of the program, that is to say that their time at the workshop
would be utilized in discussing and debating their papers in gencral
and small work group meetings,

Field trips wore planned cavefully, Since the University of Chicago
borders on the most concentrated ghetto area in the city of Chicago, and
one well known because of the organizing efforts of Saul Alinsky and the
activities of the alleged largest youth gang in the nation, a walking
tour was plamacd through this area, In order for this tour to be meaning-
ful in terns of interpreting the experience, members of the Black Peace:
Stone Rangers were contracted to guide small groups through this uneighbor-
hooc, have lunch as a group, and then meet back at the University for
discussion of the experience.

Field visits to two different types of ABE program efforts within the
Chicago public school system was arranged: adult day centers and evening
programming in a high school, To prepare participants for this ficld trip
the directors of the Cook County Department of Public Aid and the Assistant
Superintendent of Continuing Edueation of the Chicago public schools
were asked to present papers outlining the particular local situation in
adult basic educatiou.

Publicity and recruitment of participants proceeded along the guidelines
in the proposal and as discussed by the planning committec. An announcenent
of the workshop alony with application forms was sent to all member institu-
tions of the American Association of Colleges for Teacher Education and to
all members of the Commission of the Professors of Adult Education, Additional

announceients were seut to the following organizations for inclusion in
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theivr newsletters o journals:

1. Adult Lducation Association of the U,S.A,

2. Association for Field Scervices in Teacher Education

3. Association for School, Collepe and University Staffing

4, Intcrnational Reading Assxociation

5. National Association for I'ublic School Adult Education

6. National Council for Accreditation of Teacher Education

7. National Society of College Teachers of Education

Applications were scrcened and accepted in the followlng order of
priority:

1. Menbers of the Coumission of Professors of Adult Education,

2. Individuals who have been or are now directing tralning progriins
for adult basic education teachers,

3. Iundividuals who will be directing tcacher training programs in
adult basic cducition,

4., Individuals who have served as facully members in adult basic
educaticn teacher training workshops.

5. Members of the adult education staffs of chief state school
officers,

6. Individuals who are conducting rcscarch in adult basie education

with special relevance to teacher training,

PROBLEMS 1N IMPLEMENTING AND DEFICIENCIES OF THE PROPOSED PLANS

The program planners had made a number of asswnptions about the
resource personnel and the participants. Sowe of these assumptions proved
not to be tenable when in the concrete situation,

1t was gencrally assumed that there was a high level of professionalism
amony resource personnel and participants, Accordingly, the design of tlic
workshep was bascd on the premise that participants would be self-dirvcting
adults prepared to make their own decisions regarding the activities designed
for the program, It was also assumed that potential participants would
read the descriptive litcraturel distributed in t he recruiting phase and

take scriously the extent of the workshop., Through this egalitarian,

1So.c Appendix C-1
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self-sclecting procedure, progron plamers expocted that those attending
the wvorkshop would ke serious about reeting propran goals, be aware of the
rescarch ovientaticn of the content and of the commitment towards work
within tashk groups,

The consequences of these assumptions were mand fested in a nunbher of
areas.

A, Resource Persouncl

Several problems developed around the selection of and utilization
of ruesourcve personncl,  Rescurce personnel were wneven in their exncrtise
and the quality of the papers reflected this fact, Oue resource person,
who wo+ Lo be a prolagonist for one view on the culture of poverty pre-
pared a paper lacking a research base and at the last moment notified the
project dirvector that he could not cove to the workshop. MNis proposcd
opponent, with an opposipg view on the issue prepared a carefully document-
ed paper indicating o high degree of expertise and thoughtful reflection,
Unfortunately, the style of her personal presentation offended many of ihe
participants resulting in a very unsatisfactory situation whereby the topic,
Culturc of Poverty, was not as fully examined by the participants as the
planning committee had anticipared.

Althoush resource personnel had been asked to have their papers com=
pleted by February, the common probleir of obtaining these papers on time
plagued the workshop staff. Some resource pevsons actually brought their
papers with ther. This made the cognitive test procedure as planned an impos-
sibility in terms of pre-test.

Several problems became evident dn the sclection of rewource personnel
as the prosrav pregressed, The econonde appraisal of adult basic education
was unsophisticated and lacked depth, The appraisal of certain minority
group problens was insufficient: in one case the prescntation of the problem
was shallow; further, the special interests of the rural poor and the
American Indian were not treated adequately by those vwho presented papers.

B. Participant Recruitient

Since the success in meeting the objectives of the conference was
dependent on the interaction betwcen paticipant and resowce persomel,

the problens in participant reeruituent and sclection were central,
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Early iu the recruitment peviod it became evident that the project
personnel had over-estimated the number of University persomnel who would
elect to core to sudh a confereeces  The project director, recognizing
that several states would not be represented, directly contacted state
divectors of adult education for help in identifying and recruiting
university personnel within their states. DMouroe Neff, Chairman of the
Council of State Directors of Adult Education, and a member of the planning
committee, had alrveady informed this group of the workshop and its ob-
jqctivcs at their annual convention in Scattle in November, 1968,

Unfortunately, state direcrors were not always able to ideutisry
interested or potentially intesestod university persouncl within their
state and so the total number recruited in this category fell short of the
proposcd 100 participauts suggested in the proposal. Repeated phone calls
to state offices proved futile in several cascs.

As a result more adninistrators of non-credit programs and directors
of projects involved with teacher training but not university based were
accepted as participants. This nixture of orientations between and among
academicians and practitioners posed a number of sitvational conflicts at
the workshop. Practitioners tended to be more narrowly concerned with
adult basic education teacher training and approached the problem with
an eye to immediate practical application, usually inservice, in mind,
Academicians tended to view ABE in the broader context of adult education
and focused on the development of tested knowledge which might ultimately
be of value in the long term development of pre-service programs for !:fe
time career copportunitices,

In dealing with the content of the workshop, a number of practitioners
were hesitant to appreoach the subject matter as designed by the progreon
planners. Because of their expectations regarding conferences thesc parti-
cipants appeared to be ill prepared to accept the responsibility for reading
papers prior to group sessions and utilizing resource personnel for the
debating of their ideas and extending the discussion beyond the papers.
Another generalized attitude of the practitioners, which was in conflict
with the program design, centered around premature closure of discussions
and dealing with practical application of the research to their immediate

problems, University personnel, on the other hand, tended to be more
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critical of generalized approaches and simple explanations of complex
phenowena; they tended to keep discussions open, resist conclusions
and dacand the explicit acknowledgenent of assumptions, and the prescnta-
tion of hard data and cwmpirical verification, Not all of the professors
exhibited this theooretical orientation,

Whether these polarized approaches to the content of the workshop
were good or bad is a matter of opinion; the case may be argued either way.
Suffice it to say that the heterogeneity of the participants provided the
bagis for tension throughout tne workshop.

C. FEvaluation of Cognitive Gain

The cognitive tests and their use in measvring the effects of the
workshop weve mentioned previously. Since the usc of post-test was not
possible due to the late arrival of a substantial number of papers, the
project persomel prepared and administered a post-test based on the
rescarch papers. Again problems developed. Participants resisted the
administration of the test with the result that some took the tests
willingly, some took the tests inwillingly, and some refused to take the
tests., The results of the cognitive gain tests were thus so fragmented
that the procedure and results were not definitive. In defense of the
participants' attitudes regarding the test it should be pointed out that
the late arrival and uneven quality of some of the papers made the developuent
of test items very difficult and uneven in‘quality. The use of this pro-
gram technique did provide the basis for intense discussion at the work-
shop and may have been successful in drawing to the atteniion of "Trainers
of Trainers" this device as a means of evaluating cognitive gain in
future inscrvice teacher training activitics. Indced, one might well
question the stance taken towird evaluatiou on the part of the participants,
Clearly there was no compon understanding of the necessity for or the
methods of evaluating cognitive outcomes.

D. Field Trips

The fie:d trips .2re another source of differential participant
response, The value of the time spent on field trips was questioned by
a number of participants; the appropriateness of such a venture in relatiom

ship to the Womdlawn walking tour was questioned by other participants,

Pae
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All ficld trips were designated as optional and it was expected by the program
plammers that participonrs who felt that this was not an appropriate ov a
priority learning expericence for thom would assume their freedom of choice
and use the tiwe in studying the rescarch papers or involving themselves

in other educational activities coasidered to be more helpful to them,

This assumption that the participants were sophisticated enough to utilize
the learning experiences provided by the workshop in highly differential
patterns appears to be invalid, Communications between the program plauners
and participants on the pre-conference recruitment material was not

adéquatc. The selection procedwres in admitting participants were not
sensitive enough to insure the screening out of individuals whose experieunces
or prcsent positions mitigated against their appreciation of this more

open approach, Clearly the program planners had designed the program
anticipating self-directed, highly autonowmous, work oriented participauts

and therefore these expectations came in to sharp contrast with the per-

ceived expectations of some participants,

EVALUATION OF THE WORKSHOP

Data for evaluation was gathered from several sources, The project staff
met daily at the workshop in one hour conferences wherce a daily assess-
ment of the program was done and modifications made, Following the workshop
a final evaluation meceting was held with special emphasis on the evaluation
of the coguitive gain tests and group reports. The steering committec,
compocsad of group leaders and the project and assistant project divector,
met regularly throughout the workshop, and in a final summary session with
the project staff, The [inal session gave opportunity for specific
evaluation of small group efforts from the participant leader and
group recorder, Cognitive gain tests administered at the workshop provided
for subjective comments from the participants. Each task group was euncouraged
to make comments, criticisms, or suggestions in their final reports.
Finally, a formal evaluation of all participants by means of a qucstionnairez

was done nine months following the workshop.

1Sec Appendix  E-1

2See Appendix C-16
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Timothy Reagan from Educational Systems Corporation (ESC) also
conducted evaluative activities on the workshop. It was an asset in
the program plawning process to be able to work closcly with ESC,  r.
Reagan was able to be at the planning session as well as visit the workshop
for an on site visit, The projcct staff appreciated the opportunity to
study and make suggestions on his final evaluative instrument before it
was aduinistered., Finally, the project director, as chairman of the
research section of NEUA, was able to invite Mr. Reagan to specak at the
Galaxy Conference; by this means ABE personnel not attending the 1968
institutes were provided an oppertunity to discuss ABE teacher training
and their evaluation with Mr. Reagan,

A. Tormal Evaluation

Eighty-six participoants atteunded the workshop; they were distributed
over the following categories:
417 36 University or college personnel now engaged in training
teachers in adult basic education in credit courses.

33% 28 University or college personnel now engaged in training
teachers in adult basic education in non-credit courses.

17% 15 University or college personncl who will be engaged in
adult basic education teacher training.

13%2 11 Members of adult education staffs of chief state schocl
officers.

12% 10 USOE personnel,

3% 3 Graduate students who will be engaged in adult basic
education teacher training

17, 1 Foreign visitors2

6% 5 Members of the Commission of Professors of Adult Fducation,

Forty-eigh* states and territories were represented at the workshop;

four were not (Georgia, North Dakota, Ohio, and Puerto Rico).

1Catcgories are overlapping; a person may be found in more thau one
category.

zAs a courtesy to the Canadian Governrent, a representative from this
country attended the workshop at his own expense,

30
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A questionnajce with itewms related directly to these objectives was
prepared and sent to the 806 participants in October. The following data
are based on returned questionnaires which nuaberad 55 or 64% of the Lutal
number of participants,

The participants werc grouped intc categories ou the basis of their
involvement or potential involvcment in ABE: university professor,
professor-administrator, adwinistrator, governmental personnel, gruduate
student, and forvign visitors. Since the professor-admiristrator and
forcign visitor categories had only 2 and 1 individuals in them respective-
ly, the categories were limited to four combining the professor administra-
tor with the administrator group and adding the foreign visitor-graduate
student together designating it as an “"other'" category.

Table 1 shows the distribution of participants by these feour cate-
gories and the percentage within each category that respouded to the
questionnaire.

TARLE )

PARTICIPANT RESPONSE 10 QULSTIONNAIRE BY CATEGORIES

== = = === = ==
Categories Number Attending Responded Mo Response
Workshop (N) (%) (N) (%)

Professors 42 30 66% 12 34%
Administrators 22 10 497, 12 51%
Government

Employces 14 10 7117 4 297%
Others 8 5 627 3 38%

Total 86 55 oo 31 .o

The highest response rate came from "Coverument Employees" (71%) and
the lowest responsc rate was from the "Administrator' category (49%).
The distribution of participants within the respondent group and

their educational attainments are founrnd in Table 2.
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TABLE 2

PARTICLPANT DISTRIBULION AND LDUCATTION BY CATEGORY

—a-— -—— . -

N brvapdecie
t

Category Numwber BA or BS | Master's | Master's PhD ox

(N) (%) Plus EdD
Professor 30 55 0 1 1 22
Administratcor 10 18 0 1 S 4
Government 10 18 2 1 4 3
Other 5 9 0 1 3 1

Total 55 100 2=47, 4=77% 1934 ,5% 30=54.5%

Eighty-six perecent of the participants responding were male; 147

were female. The previous teaching experience of participants is summarized

in Table 3,
TABLE 3
TEACHING EXPERIENCE OF PARTICIPANTS BY CATEGORY
Category Graduate Level | Adult Level |College or Uni- | Secondary | Juniox
versity Level ILevel High
Level
Professors 18 2 9 1 .
Administrators 3 2 4 1 .o
Government 2 3 2 2 1
Other s 2 1 0 1 .o
Total 25 or 467, 8 or 15% 15 or 277 5 or 9% 1 or

*One No response in this category

The workshop clientele included 55% of the primary target audience;
36% of the group were evenly divided into administrative and governmental
personnel. The group was highly educated with about 55% with the doctoral
degree, and 35% of the group with work beyond the master's level. The
group was predominately male (86%). Seventy-three percent of the parti-
ciponts had taught at the university ievel, with 467 of the participants
having graduate teaching e:perience, Only 15% of the participants indicat-

ed that they had taught adults outside of the formalized school sy stem.
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When questioned as to whether they had gained a wore realistic
understanding of the magnitude of the literacy problem in the United
States and of the projected nature of the problem, 47% indicated that thay
now had a more realistic understanding of the nature of the problem and

71% indicated that their understanding of the projected naturc of the
problem had incrcased (See Table 4).
TABLE 4

THE INCREASE IN UNDERSTANDING OF THE PRESENT AND FUTURE MAGNITUDE OF
LITERACY IN THE U,S.A,

More Realistic Understanding of More Understanding of the Projected
the Magnitude of the Problem Nature of the Problem
Yes 26 477 39 11%
No 2 3% 4 1%

Knew Priox

to Workshop 26 47% 11 22%

No Response = 1

The data show that these participants believed they were more aware of
the present problems of literacy than acquainted with the pro jected
increase of literacy problems in the U.S.A, Almost one half of the
participants though, reported that they were unaware of the magnitude of

the problem today.

The participants were then asked to express their opinion on how the
workshop had helped them in various adult basic education activities since
their participation, The responses were on 4 five point scale from a
great deal to not at all. Responses from the choices a great deal and
quite a deal have been combined and contrasted with the choices very

little or aot at all, Table 5 summarizes this information.
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TABLE 5

PERCEPTIONS OF PARTICIPANTS ON THE HELPFULNLSS
OF 1THE WORKSHOP LN CEKTAIN ALBE ACTIVI11ES

Great Deal and Very Little or
Activities Quite a Deal Not at All
(N) (%) ) (%)
Planning an ABE or ve-
lated degree program 22 40 9 16
Contributingy to an ABE or o
related depree program 31 56 6 11
Evaluatihg the effectiveness and
efficiency of an ABE program 20 36 8 15
Conducting an ABE or related
degree program 21 38 _ 8 15 ’
Justifying to your institutions
the nced for developing or ex-
panding an ABE tecacher training
program 34 62 8 15
Evaluating the effectiveness and
efficiency of current ABE teacher
training activities 25 46 9 16

Over the entire range of possible activities, about 467 of the parti-
cipants indicated they had been helped a great deal or quite a deal;
about 14% on the average reported being helped very little or not at all,
The greatest help as perccived by the respondents lay in the help they
received in justifying the development or expansion of ABLE teacher truin-
ing progran to their institution,

The participants were then asked to report on the extent of their
activitics since the workshop in order to ascertain how effective the
workshop was in stimulating teacher training activities in adult basic

education. The responses on these activities are reported in Table 6.
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TABLE 6

EXTENT OF PARTICLPANT ACTIVILTILS IN ABE 1FACHER TRAINING
SINCE THE WOKKSHOP BY PERCENT

e T e e e e S emtmy-v—swy g ~po—regme~ind ot e e e e e
[ == o e —— A — s e . €2, R At O S > Ul S (e o A+ N PRI OB 4l AN g ——~—————

Activitics Profes- | Adpipdes | CQUAERT | others | Total
Have planncd and imple-
mented new programs 86.7 40,0 80.0 40,0 | 72.7

Have planned and imple-

mented improveaents in 73.3 50.0 100.0 40.0 1 70.9
existing programs

Intends to iwplenent im-
provenments in existing
programs within the
next six months

73.3 50.0 80.0 60.0 | 69.1

Feels more highly motiva-

ted in his work in the 73.3 90.0 80.0 80.0 | 78.2
ABE program

Have expanded my ABE
teacher training progran  56.7 60.0 80.0 40.0 | 60.0

The greatest activity in ABE teacher training as reported by the
participants occurred in the professor and govermmental categories.
About eighty-seven percent of the professors have planned and implemented
new programs, while 1007 of the governmental personuel i1eport the implementa-
tion of improvements in existing projrams. The highest figure reported for
Adainistrators (90%) relates to individual motivation in working in
ABE programs, .
In order to assess the interaction of the participants, respondents
were asked to indicate what contacts they had made with workshop people,

The information on these items is tabulated in Table 7. (Sce attached sheet).
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TALLE 7

UTILIZATION OF NEW CONT/CTS WITH RESOURCE PEOPLE
BY PARTICIPANTS FOLLOWING WORKSHOP

ﬂnj
Jtems Total No Resource {Parti- | Staff & Particip. [Particip. Sta D
- R Particip.
No. Ans., | Staff Person !cipant | Resource
| & Resource

Received professiomal H

literature from them 91 3 2 2 15 1 23 3 )
Received professional

correspondence from

ti;em 78 6 1 7 17 1 | 13 2 7
Had further professional

contacts with them:

‘meetings, phone 77 12 3 7 12 0 5 3 13
Requested professional 5

literature or informa- o

tion from them 66 13 2 5 15 0 16 0 4
Initiated personal con- .

tact with them 54 19 0 7 14 0 12 0 3
vtier 8 48 | 0 2 4 0 1 0 3
Totul 374 101 8 20 77 2 70 8 36
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The data show that participants contacted new workshop acquaintances
in the six categories in the following manner: contacted participants,
resource persons, and staff (33 contacts hy 14.57 of the participants),
contacted twe of the categories (80 contacts by 35.1% of the participauts),
and contacted one of the three categories (115 contacts by 50,47 of the
participants).

Ninety-one contacts (24.37) were made by receiving professional
literature from one of the resource persons; about 77 contacts cach
were made on the two items "rececived professional correspondence from
then' or "had further professional contact with them: meetings, phone
calls". The 55 respondents indicated that 374,or a mean of seven contacts
per participant, were made following the conference to new acquaintances
met there,

The pariicipants were asked a number of questions related to the
content of the workshop. One such question asked that the respondent
rank order in terms of priority the most pressing topics in ABE which
need rescarch, Rank ordering was done on a ten pnint scale; Table 8
shows the rank ordering of each area (the first three rank orderings con-
trasted with the last three) by the total group, and by the professor
category alone contrasted with the other three groups.

Almost one half of all respondents agreed that the first four items
were top priority research areas needing study; on the last four rescarch
areas, 1/3 to 2/3 of the respondents could agree that these areas had
lowvest priority in terms of need for further study.

When professors who do resecarch were contrasted against the other
three groups who use rescarch some interesting differences of opinion
are noted, The largest duscrepancies were noted in the following areas:
"characteristics of undereducated adults", 337% of the proufessows
versus 56% of all other participants ranked this category high priority,
with a difference of 23% between groups. ''Teaching computational skills"
and "testing for cognitive gain'" were considered low priority by pro-
fessors, 577 and 50% respectively; "all others'" considered them low
priority arcas, 32% and 72%; this discrepancy is a difference of 25%
(teaching computational skills) and 227 (testing for cognitive gain),

Differences between categories on other resource arcas varied from 107 to 127,
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TABLYE 8

RANE ORDERING OF PRIORLTY RESEARCH AREAS CONTRASTING HIGH RANKING
(1-2 = 3) AGAINST LOW RANKING (8-9-10) BY TOTAL GROUP AND BY

PROFESSOR CATEGORY VS, ALL OTilNRS CATLGORY
ittt apale et a gtk e owod - Vool i
Total N=55 Professors N=30 All Others N=25
High(1-3) Low(8-10) {{high(1l-3) Low(8-10) | Nigh(1-3) Low(8-10)
Teaching Methiods and
Techniques 51% 67 47% 107 567% 0%
Adult Learner 497 189, 50% 20 487, 16%
seling & Guidance | IR | —
Counscling & Guidaence 469, 159 407, 17% 529, 127,
_Eharacteristi;:'of - -
Under-cducated
Adults 447, 267, 33% 30% 567 207
Teaching RLadinﬁ
Skills 31% 187 30% 177 32% 20%
Teaching Language
Skills 247, 337 257, 307 247, 36%
— e - o e ——
Testiny for Couni-
tive Cain 187 60/, 20% 50% 167, 712%
Testing Acquisition
of Skills 15% 447, 207 417 87 40%
Teaching Computational
Skills 67 467, 3% 57% 8% 32%

Respondents were asked to indicate to what extent the workshop
aided them in considering learning situation variables (instructor,
student, method, and material) in relationship to one another; they were
also asked to identify any variable on which too much or too little
stress had been given at the workshop. These results are shown in
Table 9.
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TALLE 9

PARTICLPANT PERCEPTIONS ON LEARNING SITUATION VARIARLES

-— - -—— -

) "T7A Great Deal or | Very Littld N
len Quite a Great Deal| Not at .tm%i lem K| Yes No
To what extent did the ) (%) — (N) (%) Teo much _ (N) | (NJCZ) | () J(7)
workshop aid vou in con- ’ stress put
SN 3 . 4h 80 2 4 |on one 1 {152 | 3976
sideriny major variables variable
in relatiouship to each )
other Too little
stress put | o | 45158 | 23] 42
on one
vairiable
Too Much Stress Too Little Stress
i} ™) ) m) (%)
Materials 5 9 5 9
Methods 4 7 12 22
Student A 7 - 10 I8
Instructor 2 4 5 9
Learning Situation
as Strateyy 0 0 2 4
Integration T 1
All Four 0 1 2

1Reprcsents ratings 1 and 2 on a five point scale

ZRoprcsoan ratings 4 and 5 on a five point scale

Eighty per cent of the respondents indicated that the confercnce
aided them in the integration of the four major learning situation variables;
15 or 27% felt too much stress was put on one variable and 32 or 58%
feeling that too little stress was put on one variable, About 20% of the
respondents listed students and methods as having too little stress placel
on them at the conference; 7% indicated that these same two areas had

too much stress placed on them,
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Several questions reparding student differences were asked of the
respondents, One item dealt with the extent to which the respoundent was
aided in understanding differences in various aspects of ALE student
differences; another item asked the extent to which the workshop aided
the respondent in preparing ABE teachers to understand the importance
of the differences in planning and modifying instruction., The results

of these two items are shown in Table 10 and 11,

TABLE 10

PARTICIPANTS AIDED IN UNDERSTARDING OF ABE STUDENT DIFFERENCES

e e

PARTICIPANTS AIDED IN PREPARING TEACHERS TO PLAN AND MODIFY INSTRUCTIOW

Aspect of Student Differcnce A Great Deal or Very Little or Not at A112
Quite a Great Deal
o ™ | S
Cultural 32 58 12 22 ’
Social 30 55 9 16
T7 7 psyehological 21T 38 13 24
Enot ional 19 35 13 24
Econowic 26 47 9 16 B
TABLE 11

Aspcc{-of Student Difference A Great Deal or Very Little or Not at All2
Quite ~ Great Deal
- ) | (%) ) | (W)
Cultural 25 46 14 26
Social 23 LY T T 4
Psychological 18 33 Iy |~ 35
Encotional 10 29 Z0° 30
Economical 23 42 18 33

1Reprcscnt.s ratings 1 and 2 on a five point scale

Represents ratings & and 5 on a five point scale
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