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SAMPLE MODULE FROM CYCLE V

Experimental Component-Curriculum Development: Strategies
For Change CD 001 (UsC-U)

Initial Competency Based Effort

This module represents our first effortlas a project
to begin a competency based program here at the University
of Southern California. As a first effort, we were able
to initially complete the module presented here, working
as a team invelving interns, team leaders, Teacher Corps
staff and regular faculty who became involved through the
Curriculum Committee in assuming responsibility for gdevel-
oping this module, as well as objectives and plans fcr five
cthers, namely:

CD 001.02 (USC-U) Self Assessment

CD 001,03 (USC-U) Inquiry

CD 001.04 (USC-U) Medisz Techniques

CD 001.05 {USC-U) Learning and Develcpment Theory

CD 001.06 (USC-U) Legal an¢ Environmental Influences

on Curriculum

All background materials were completed for the five
modules listed above and were used as course content in
Cycle V Curriculum 424a and b. The matter of building
modules for Cycle VII is greatly enhanced due to the re-
sources, information and processes gained in this first

gexperimental effort.
The Module presented here is stlll up for revision and

refinement in Cycle V Curriculum Committee.
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THE EXVZRIMENTAL COMPONENT
CURRICULUM DEVELOFNENT: STRATECIES FOR CHANGE CD 001 (USC-U)

SATIONALE:

The ratlonale and much of ihe process of the compon-
ent in Curriculum Development 1s dictated by the philosophy
and objectives of the initial module of the component, "De-
lingquency: Causacion, Lzarning and Curriculum". The Perspec~
tive for this module follows:

The purpose of the curricular approach to training
teachers is to prepare competent writers of curriculum to
serve the highly mobile delinquency prone youth. Such
youchs make special raquirements cof those who would change
the lives of celinguents by reacning them through the vehif
cle of education. These preliminary diverse experiernces
serve as a period of exploration cof and inquir§ into the
prespective teacher, the delinguent prone youth,y the forces
tnat determine these lives, and their implications for‘cur-
riculum planning. Such baskground can be e:fectively pro-
vided by immersing the prosvective teacher irn exgperiences
which enable him te cecome directly involved in the deling-
uent's school ana 1ire. Further, the intern can btenefit
from being given erperiences similar to those which cause
youths tc fail in ¢ :hool and tura to delinguency. By con-
Qucting an cverview cf learning theory after exploration of
delinguency causation, the prospective teacher is further

i
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proviced with keener insight as a basis for curriculum
planning. The fusion of these elements 2llows for a period
of exploration into the nature of tne problem presented in
planning curriculum for the preparation of teachers of the

Aaighly mobile, troubled youth.
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CONTENTS:
Thls component includes six modules, as follows:

CD 001.01 (UsSC-~U) Delinguency: Causaticn, Learn-
ing and Curriculum

CD 001.02 (USC-U) Self-Assessment

CD 001.03 (USC-U) Inquiry Strategies

CD 001.04 (USC-U) iedia Techniques

CD 001.05 (USC-U) Learning and Development

CD 001.06 (USC-U) Legel and Environmental Influen-
ces on Curriculum

The first module contains elements which are found in
nore detail in later modules. For example, the initial mogd-
ule provides for an overview of learning theory, which is
later covered in depth in the module on Learning and Develop-
ment. CD 001.0) (USC-U) is intended as the first module to
be undertaken in thils component because it capsulizes the
contents of the other modules and provides a broad introduc-
tory view of the causes ol Jjuvenile delinguency as they re-
late to theories of learning, whieh in turn build te experi-
gnces in curriculum planning, toth for the training of the
prospective teacher, and for his students. The remaindepr
of the modules may be worked through in any order. If on
the basls of their experiences in the initial module, interns

opt not to undertake a moduie in this component, they may

iii
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confer with a consultant, who can help them to reach a final
decision regarding their academice program.

The flow chart for Experiiental Compenent, on the pre-
ceding page, provides graphic representation for the move-

ment of interns through this component.

iv ‘
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FLOW CHART FOR EXPERIMENTAL COMPONENT: CURRICULUM4 DEVELOFMENT:
STRATEGIES FOR CHANGE CD 001 (USC-U)
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WANASEMENT:

The Flow Chart on the preceding page, Flow Chart for
lodule Management, indicates the management system to be
used 1ln implementing this experimental component, Modules
i;enerated by the Curriculum Committee and written by the
U.S8.C. Urban Staff, will be provided to interns. All those
who experience & high degree of success on any pre-assess-
ment may exit. Others will move through the module, meet-
ing itvs three levels of objectives at t.eir own speed. Eval-
uation of modules both enroute and terminal (discrepancy)'
will be carried on by the Curriculum Committee, using input
from interns. Those who succeed on the post assessment will
exit; others will recylce through any c¢lements of the module

which will improve performance in the desired competencies.
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PROSFECTUS
LLINQUENCY: CAUSATION, LEARNING, AND CURRICULUM

rerspective:

The purpose of the curricular approach to training
teachers is to prepare competent writers of curriculum
to serve the highly mobile delinguency prone youth. Such
youths make special requirements of those who would change
the lives of delinquents by reaching them through the vehi-
cle of education. These preliminary diverse experiences
serve as a period of exploration of and inquiry into the
prospective teacher, the delinquent prone youth, the forces
that determine these lives, and tneir implications for cur-
riculum planning. Such background can be effectively pro-
vided by iﬁmersing the prospective teacher in experiences
which enable him to become direc:ly involved in the deling-
uent's school and life. Further, the intern can benefit
from being given experiences similar to those which cause
youths to fail in school and turn to delinguency. By con-
ducting an overview c¢f learning theory after exploration of
delinguency causation, tne prospective teacher is further
provided witn keener insight as a basis for curriculum plan-
ning. The fusion of these elements allows for a period of
exploration into the nature of the propblem presented in plan-
ning curriculum for the preparation of teachers of the highly

modbile, troubled youth.

-
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Obfective:

Terminal Objeetives:

l.’ Arter making a laboratory and a field study of the cau-
ses of juvenile delinquency. the prospective teacher will
rrepare a chart which will graphically represent the inter-
action of factors of situation, personality, background,

and education vhich, vhen intersected, result in the label,
"delingquent youth.®

2. During an explcratory experience re learning theories

anc an experience in tutoring a delinguency prone youth, the
prospaetive teacher will make entries in a log indicating in-
creasingly accurate application of theory to practice.

3. During an experience in tutoring a delinquenecy prone
youth, the prospective tezcher will effectively apply 75
percent of the learning theories he has researched. Further,
his tutec’s periorrance wiitl improve in the target subject

to Se judged by the intern and n's supcrvising tcacher.

4. After raving resecarched the arcas or ¢zlinguency causa-

tion, learning trheory, and curriculunm Flanning, the prospec-

e

tive teacher willi Zdentify was pricrit.ze the learning mod-
ules of th'as componzant walceh are: «prrepr..2te for him as a
prospective tocacher or deJingueAcy prone youths,

S. After having iudsntitied sng prioritized the learning mod-
ules of this ecompoinent vhich are aprropriete for a prospec-
tive teacher <7 delinguency prone youth, the prospective

teacher will choose (€rom among .1i5 peers) members to sit on

e mmme & e e ia A em s A e g o —

-~
Y.
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3.
a Curriculum Committee whose function it will be to a) facilii

tate feedback re curricula, b) perform en-route evaluations
of curricula, ¢) generate new curricula, d) provide for dis-
crepancy evaluation and regeneration of curricula, and e) to
evaluate prospective teachers! success(as described in the

Post Assessmenﬁ)in undertaking this module.

£
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Prerejuisite:

The eonly prerequisite for this module is acceptance
into the Teachar Education program (preparation of teachers
of tnhe delinquent prone youth) of which this component is

& part.

4t
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pescription of the Module: CD-001.01 (USC-U)

This module prepares the prospective teéacher to develop
curricula for deiinquency prone youth by leading him to in-
sight into delinguency causation, learning theory, and cur-
riculum planning procedures.

The enabling objectives for this module are:

1. The prospeetive teacher determines the causes and
characteristics of juvenile delinquency by attending sched-
uled iInput sessions and by undertaking a series of field
experiences.

2. The prospective teacher attends input sessions and
résearches independently in the field of learning theory.

3. The'prospgctive teacher tutors a youth he has iden-
tified as delinquency prone; he makes entries in a log each’
day to assess -his development re application of learning
theory.

4. The prospective {eacher attends input sessicns re
curriculum planning; he writes objectives for delinguency
prone youths which he will later use in planning curriculum;
ne chooses other modules in this component te undertake; he

chooses members to sit on a curriculum committee,

.

P st
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Svevs for Completline tihis Medule: CD-001.01 (USC-U)

A o . g & v A e K P e

001.01.0 Enter
1,1 Read the rrospactus
1.2 RHeacet to Pre~Assessment

1.3 Attend a m2eting of all interns for input and dis-
cussion on the question: "Who is the delinquent
youth?" (delinguency causation).

1.4 Attend a small group meeting in which you assess
yourself in reiaticn to delinguent prone youth.

1.5 Attend a meeting of all interas in which you ex-
tract commonalities from each individual's find-
ings re the causation of delinquency.

1.6.0 Undertake field experiences in which you explore
the causatlion and characteristices of delinguency.
Select activities from the following options (note
that 1.6.5, 1.6.9 , 1.6.2.1 are recuired).

1.6.1.1- Visit z correctional facility.

1.6.1.2 Atnend a session with a consultant and all in-
terns. who visited a correctional facility in
order to analyze the experience.

1.6.2.1 Spend a2 night in a2 correctional facility.

1.6.2.2 Attend & session with & consultant and all in-
terns who spent a nignt in A correctional fa-
cility in oraex to analyce the experience.

1.5.3 wveet and tali to delinguency prone youths informal-
ly in parits, playgrounds, and any other neighbor-
heoed &areas which they freguent.

1.6.4 Meet and telk vo the friends, ciblings, and par-
ents of delinguency prone youths,

1.6.5 Feguired: Meet with a consultant and the total
groupr of interns for exchange and analysis of
the field experiences and f.ture plans.

W)
L8 2Y
O

Visit a juvenlle court in operation.




1.6.7

1.6.8

1.6.9

1.7.0

BEST COPY AVAILABLE

View uny of the £ilms listed in the bibliography
under the heading of Lelinguency.

Attend a meeting with former juvenile offenders in
tneir neighborhoed.

Required: eet with a consultant and the. total
group of interns for exchange and analysis of the
field experiences.

Undertake the follewing steps for an overview of
learning theory.

1.7.1

1.7.3

1.7.4

1.7.5

1.7.6

1.7.7

1.7.8

Attend & series of lectures and view films
re learning theory. The books and films are
listed in the biblliography under the heading
of Learning Thecory.

1.7.2.C Choose cne of the following paths
to cognitive development re learn-
ing theory:

1.7.2.1 Read from "Taba," Hilda, Curriculum
Development - Theory and Practice,
and any three other references (Bib-
licgraphy for Curriculum Development).

1.7.2.2 Undertake e program of independent
research.

Attend a meeting for cognitive input re learn-
ing theory.

Find and become &zcquzinted with a delinquency
prone youth whe needs tutorial help.

Keep a log in which you record your cognitive
and affective development re your tutorial
program and learrning theory.

Plan ang execute & tutorial program with the
youth you have selected.

In writing, analyze your tutorial program and
the learning thecries which you put into prac-
tice.

ricet with teams of five cr more and plan and
construct and furnish manpower for a Learn-
ing Center for children in Mclaren Hall of
the Special Scnhnools. Follow with team evalu-
ations using the c¢riteria set-up for each
learning activity planned.

“- - ®
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9.
1.7.9 Jeet with a consultant snd the total group for ex-
change and analyals of lecarning theory and its ap=-
plication.

1.8 Attend a series of curriculum plarning sessions.

1.9 Wwrite behavicral objectives in both the cognitive
and the affective domains for troubled youths.

1.10 Identify the modules from this component, CD 001
(USC-U), which will be most appropriate for your
training as a prospective teacher of delinquent
prone youths,

1.11 List, in sequence, and plan to undertake the
modules you have selected.

1.12 Choose (from among your peers) members to sit on
a2 curriculum committee.

1.13 React tc the Post Assessment.

1.14 Remediate if necessary.

e 0
e
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10.

Fr2=Assescment:  CDLO0Y1.01  (UsC-U)

ihe prospectlive teacher of delinquency prone youths
completes the testing deviczs listed below and analyzes the
results with a consultant., 811 items listed may be found
in the Rasources Center. |

01.2.1 Questionnaire: "Learning: fTheory and Prac-
tice" 1s a questionnaire developed by the U.S.C. Urban staff
which measures the prospective teacher's cognitive and affec-
tive developirent re leerning tnecry and curriculum develop-~
ment.

01.2.2 Checkt List: '"Delinjuency Causation" is a

checklist adapted from Readings in Delinguency and Treat-

ment (See Bibliography), oy the U.S.C. - Urban Staff. This
device measures the procpective teacher's cognitive and af-
fective development re delirguency czusation.

01.2.3 Take Rerlirwev Attitudingl Test,
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11,

Sooavrhition of Fasbitng Actlivities: €D 001.01 (USC-U)

d01.01.3

0l1.4

01.5

1.€.1.1

1.6.1.2

106'2'2

Thls sessicn is to serve &s an introduction to

vhe caus:s and characteristies of juvenile deling-
uency. ‘'nls session - or series of sessions -
previces a variety of approaches (£ilm, discus-
slon, lecture, audio tape interviews, Suests,

role playing, and simulation) to answering the
question, "Who is the delinquent youth?"

In this small group meeting the prospective
teacher will analyze the differences and similar-
ities between themselves and delinquency prone
youtns.

In this session the prospective tezchers will pool
the information they have gathered re celinguency
causation ana intern characteristics.

Interns will visit and tour a correctional facil-
ity. They will also interview residents and staff
at all echelon levels.

Interns will meet with 2 consultant and compare
thelr experiences, imprescions, and concliusions

re thelr correctional facility visit,

Interns will stay cvernight Ir & correctional
faciliity, feclliowing the routire of & resident.
interns will meet with a consultant and compare
their experiences, impressions, and conclusions

re the night spent in a correctibnal facility.

l:}'!
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1.6.3  Interns will neeet informally with delinquency prone
youths ard talk wlth them re queations provided by
a consultant as well as Lssues generated by themselves.
1.6.%4 Int;;ns will meet with the parents, siblings, and peers
of Jdellnquency prone youths and talk with them re ques-
tions provided by a consultant, as well as issues
generated by themselves.,
1.6.7 The ©i{lms provided relate to the causes and charac-
teristics of juvenile delinquency. These films are

listed in the bibliography under the heading of De-

linguency.

1.6.8 This meeting is to be held on the youth's "home turf"
in order to decrease the potential for alienation.
interns wiil talk with rormer juvenile offenders
re quéstions Frovided by & consultant, as well as
issues generatead Ly the prospective teachers therm~
selves.

1.7.0 The input Indicezted here will provide the prospective
teacher with a command of general learning theory.
in-depth study of learning theory is provided in
Learning and Development, 2D 001,05 (USC-U). The

bocKs ana films available

w

r

"W

licted in the bibliog-

rachy unaer tne heading cf Lesrning Theory.

1.7.2.1 hiiaa Tapa, CURRICULUN DEVELOPMENT - Theory & Prac-

tice. The special references are Fart 1, Cnapter 6,

“Learning Theories of the Foungation for the Curric-

~

ulum; Chapter 7,“The Concept of Developmenf"nd

Wl
Chapter 18, Part iII, Organization of Curriculum

J'} -

o . Content and Learnin : '
ERIC ¥
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1.7.4 ‘he troubled youth selecied s a tutee should be in
one of the clazses the intern is working with in the
gchool.

1.7.5 Entries in the log should be riade each day and in-
clude experiences and interpretations as well as
the prospecvive teacner's affettive and cognitive
development re the tuvorial program and learning
thecry.

1.8 The curriculum plilannirng sessions providge the PrOS=
pective teacher wltn input re the philesophy and
mechancls of writing curriculum. The materials
avallatle are listed in the bipliography under the

heading of Currlculun,

1.10 The other moaules of tnis component, available in
the Resources Center, are listed pelow:

CD 001,02 Self-Assessmernt

e 001.03 Imguiry Sirategies

CD 001,04 Media Technigues

CD 001.05 Learning and Development

CD 001.06 Legalil ané Environmental Influences
orn Curriculum

-3

1.12
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curriculun Committee will have the functions lis-

ﬁ
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below:

1, To facilitate fezdbuck re curricula.

2. T¢ perfcrn en-route eveluations of curricula.
3. To generate new curricula.

4. To provide for aiscrepancy evaluations and

regeneraticn of curriculsa.
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BEST COPY AVAILABLE

To evaluate prospective tcacher's success
(as described in the Post Assessment) in

undertaking this module.

] P'&l
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15.

Fost Acsessment:

Each team membkr will reet with his team, the curricu-
lum committee, his supervising teacher, and a consultant to
evaluate his progress v{; a vfé the Terminal Objectives.
This group will, as-.a team, evaluate the prospective teach-

- erts Jdevelopment as follows:
01.13.1 Knowledge:
01.13.1.1 Sample entries from the intern's log will be
. . . Selected by the team leader-and read to .the.
= _ group, wnich will, in open discussion, evalu-~
Lo - ~.ate the intern's.cognitive and affective develop-
-~ ment. )
o 01.13.1.2 The intern wiil present the chart descriped ”
in Terminal Objective, Number 1. The group
will, in open discussion, evaluate the find-
ings indicated on the chart.
01.13.2. Performance:
The Team Leader and Supervising Teacher will pre-
sent a video tape of the tutorial project described
in €1.7.6. This teaching performance will be eval-
uated bty the group in open discussion.
01.13.3 Product:
A surmary of the prospective teacher's effect on
his tutee's cognitive and affective development

will be presented by the Supervising Teacher.

£
Al »




BEST COPY AVAILABLE

These effects will be evaluated by the group in

opén discussion,

£y
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Remediation:

L e e a—— -

The group conducting the Post Assevssment will pres-~
crive any rerediation they fe2l is appropriate. This re-
mediagtion can invelve returning to apprepriate enabling
activivies of this modul2a, or underteking new activities

not included as a3 part of this meodale.
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