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ABSTRACT

The diversity of ge=ographic location and type of
student in the Toledo diocesan school system have made it
increasingly important for instruction to become individualized. Upon
investigation of the system's needs and possibilities for change, a
competency-based curriculum model was selected because it offered a
structured, systematic, planning, implementation, and revision model.
The schools attempted to utilize a number of gereralizations
potentially applicable to the educational change process in the
implmentation of their competency-based instructional systems.
Curriculum guides developed by the schools were major tools in
implementing the philosophy of competency-based education. Curriculunm
guidelines have been field tested, revised, and disseminated, and
inservicing is taking place. The University of Toledo College of
Education Competency-based Teacher Education Program has been
instrumental in developing educational change in all sectors. Both
public and private schools, however, have also contributed in a
continuous effort to effect change in tke Toledo school system.
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"GEARING UP FOR CURRICULUM CHANGE"

A Chance for Every Child: Assessing Needs Through Speeific foai:

MCTE, Yebruary 27, 1975

Intredncetiont Sister Mary Lawrence, OSU.

The Toledo Diocesan School system is unique in that the gon-ra-~ . 4w
extends over 8,222 miles and is located in 19 counties of the r:nia. ““mnve
a2re ninety-seven (97) elementary schools and 19 high schools lo:.:te’ "3 ru-
ral, urban, and suburban areas. The student population includes -+
and racial groups, and a wide economic range, from the very afflunns o -
inner-city poor.

This diversity in geographic location and type of student .recorce ~wo:

lems which, In receat years, have made it increasingly importan: - h.:

tion hYecome more iadividualized. The needs of the students differ-n-

vone e,
Yany were unable to meet the rigid curriculum standards set by the I ' a:-a ang
state. Often.the methods and materials differed greatly and thc riu- v . s
not able to achieve up tL the level of his ability.

The staff of the Dioc.san School office consulted princip-.z. - har-.
and parents in determining what changes were necessary. Each monbor -0 tje
staff{ serving as consultants for Art, Guidance, Language Arts, Has.ovet g
Misic, Stience, and Social Studies, under the direction of a curricea - - ;-
reoctor. then formulated the plan for the actual production of tl .t 'w.
developnent of these guides, which would state clearly the concr~ts . he

tausht, objectives to be reached, resources available, and suggmns re - L7vi=

ties for both student and teacher was a necessity if pupils wers to -~ igw.
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tenable goals in specific learning steps. Emphasis had to be plcd - i

individual ond his abilities rather than on the group.

Rationnle for the C.B.E. Model: Leo Leonard, The Unjversity of Tole!c

Prior to 1971, the Toledo Diocesan Schools had not had a mlor canleg-
lum revizion for over 50 years. The result was a fragmentation cf roreicne
lum that denied children within the Diocese equality of learning aprortunjes,
Fach parish school had its own conception of what ought to be tav~hi. 7370
curriculum that resulted frequently didn't meet the perceived ncol ¢i :h-
larger community. Minority students complained that they were deniel  hie
oppcriunities for curriculum instruection and resources made avaoilable te ae'-
er children in Diocesan school systems. In sumpation, then, the necls af
the Diocese were the following: (1) to modernize curriculum, I-~iludirg cw-e-
tices, planning, and resources; (2) to provide for "equity" of rdu:ntian-
opportunity to all areas and population groups within the distric.; (3) -
cavelep a central planning evaluation model that could facilitate & ansan,
with the added capability of making necessary curriculum revision b- -<d
individual, family, sch&hl. and the community needs.

In order to meet the curriculum needs of the district, the Dic.os~ con-
tacted the University of Toledo's College. of Education regarding “ie wpe-fo
bility of a cooperative effort in developing a planned curriculum chrweo.

The College, through its Center for Research and Services, assip-eld ciaf;
wao, i consultation with Diocesan personnel, selected a curriculer roldel.
set development and revision p;ocedures, and established a time-1:r> ‘o=
writirz, testing, and implementing the Fesults.

The Competency Based Curriculum model was selected to handi~ thi- "“rripe

ing Up for Curriculum Change" because it offered a structured, svete ¢le,
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planning, implementaticn, and revision model. Further, the usc of 4o 3%
model provided for a sequential development process that had tha ..o+ wnees
of a step by step program monitoring capapility coupled with a v..»" -1 -
vesources and assessment procedures. These capabilities made i ponaih

to determine the attainment of group and individual objectives, tho: (nepw-
ing that stucdents from throughout the Diocese would receive simiinr i%qtyu»»
tional opportunities.

The CBI model was divided into two components. The first i ¢ - D
planuing model that was a subject matter feedback system which nihcri-ad (qt.
from individuals, community, teachers, and subject matter experts. T ra-
te was channeled to the appropriate subject matter curriculum aroun, whore
the data was processed into a logical structure of concepts, genlr, hiactiveg,
activities, resources and, in some cases, suggested student POSE 2noceamont
procedures. The material was then compiled into subject matter nuvwin. 'um
quides in the CBE format.

The second component of the CBE model was the specific classroow cvy-
riculun olan which nllowed the teacher to take the objectives, :ctiv.:ia-.
and resources in the guide and adapt them to the specific requir-~ms-te of
the intended instruction. This second step process involved the fivrt = o
firing of ‘the objectives into measurable éerms. Thus, the systematic ~ ~r-
ing up for curriculum change allowed the teacher to determine the “=wironeis e
ness of district wide objectives, activities, and evaluation.

The monitoring system allowed for feedback based on studen® an. toncics
perceptions and other evaluative techniques, theréby offering » {ernmis » Txicd
for handling system wide change demanded by community, staff, and =-uisnt - aln.

By establishing basic objectives required for mastery by all while 2" owing as

AR
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the sare time the systematic development of objectives and activitie 1

teacher and student, both student and school needs were met.

ITL.  The Natere of the Curriculum Change Process: Robert Utz

The literaturce on innovation supports a number of generalizot. o e
tentiatly anplicable to the educational change process in any Sc?liﬁﬁ.; Sho
first i{s that an available social network promotes both the rate nw e ne
cf diffusion. A second is that the individual's degree of involvemant o
the building of the vehicles and resources_for'educationnl chanpo wescw o
be positively related to the degree of his use of the innovatior. »rauciber:,
Thirdly, an "open" organizational climate tends to promote a highar ¢rrren
of voluntariem, which in turn promotes more participation, more i-%:lat<va,
greater productivity, and greater commitment. Fourth, an inger-:ic~ oxnnvi!e
ence can be functional both as a reward for participation and as o croaser
of opinion leaders., Fifth, inserviced opinjon leaders in the sclicols uon
serve as effective change agents in an enduring curriculum innovatiosn nro-
cess. ’

The Toledo Diocese %chools attempted to utilize these genecrrl r- lime
in their implementation of their Competency Based Instructional §;rtw. T-.

building of curriculum guides involved large numbers of classroom ' -1-F- =

from the beginning, selected to represent the broad spectrum of “ic:cro arkr 7 s,

“See, for exanple, Ronald G. Havelock, Innovations in Education: Iivo:nrei-se
and Tasties (Ann Arbor: CRUSK, The University of Michigan, 1971); Her';~»r:
Licnberger, "Strategy Implications for Planned Curricular Changes in "ducn=d~n:
Inferences from Diffusion Research," in Marcella R. Lawler (Ed.), Str. -erisy fer
?lenaed Curricular Innovation (New York: Teachers Ccllege Press, 1970); . @ i+» 2,

tarlson, "The Adoption of Educational Innovations," in Matthew W. Miles =t v,
Charters, Jr. (FEditors), Learning in Social Settings (Boston: Allyn ani !:eon,
1970): Robert C. Maxson and Walter E. Sistrunk, A Systems Approach to Fancnnann-eT
Acministration (Dubuque, Iowa: William C. Brown, 1973). o
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A open orgarnizational climate and a principle of voluntarism oo eo "y
the involvenent of the vast majority of the Diocese toachers. -- cpseed
nxperience resulted in both reward fbr involvement and the crea“ic+ -
Iaadera te nromote tho participatian of other teachers in the —ovs
building procass. The use of department chairmen in the schoo'r on- LT
the rotential for continuing communication pertaining to curxir-lu= - -n
and rovision, Llastly, the solicitation of input frem gtaff, p-vrv o o amt
students has promoted a high degree of commitment to the progr:- —,

IV. The Curriculum Guides As Change Vehicles: Sister Mary Lawrence

The Curriculum Guides built by the Diocese Schools were the ~a: oy
tool in the implementation of the philosophy of competency-base: nusricr
in the schools of the Diocese of Toledo, Ohio. The Curriculur ~ui:~- AL
be considered vehicles of change since they allow for an innova~ ..
appreach to the teaching of the various subject areas of the elLorea,t m e
school. Many methods are suggested and a great deal of flexibilis. i~
allowed in the use of multi-texts, activities and resources.

Irnovation dees not, mean a decreased emphasis on Mastery. -n «-
contrary, couplaed with the princirple of continuous rrogress, Mast:yye n
the key word. Both the cognitive and the affective domains of jeusr -~
are stressed and knowledge of the basic skills and the develoomen: ¢~
right attitudes and ideals are provided for in the objectives and aze -ivien~
of each area,

To zrotect the creativity of the teacher, the objectives ar ~: +riv - 1w
<iven in *he Guides are not the enly ones that may be used in teachina =
given concent. Each teacher is free to'add to the list in order ‘o wan-

the needs of the individual student. Every effort has been made :in ~_ ¢ seerv -
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the Guide to meet the needs of the principals and teachers in th + i -
arcas of the dinmcose and in gpecific scheol situations. It is ‘= ( = . -
the Cuides will be just that -~ Guides to lead students to reach - ‘. gt

°f his netontialities at his own rate.

Ve Desion und Implementatien of Field Testing, Rovision, and Disrieming: fov of
the Curriculum Cuidelincs: Sister Mary Johnene, S. N. D.

In response to a Diocesan Scheol Office invitation in the O
1972 requesting rersonnel to ficld test the curriculum guidalirnes, -~ mpee
and acministrators volunteered to pilot modules of specific curvi~ui-s-
areas. rrem the volunteers, Diccesan School Office Consultantz = 1. ~“c.
the equivalent of four elementary schoel faculties for each of )~ oA
subject areas, keeping in mind ethnicity and race, as well as ooy in
location to provide a suitable cross section.

In September, 1972, two area diocesan meetings were condu- <. e ioe

reninate a field test copy of the curriculum guidelines to each rilc. b n-l-er

and & complete set to each building principal in the diocese. A conoral
resiion introduced all teachers and administrators to the ouidnrlinne-,
Sweclial sessions were c;nducted for the pilot teachers. Throu-cw: * -
scitocl year, consultants had meetings for pilot teachers and wr: -~ .-~
mtantly on call to szerve all teachers.

In August, 1973, a mini-convention was held for all dioccosar “nr onye,
Most of the sessions were conducted by the pilot teachers who cComanstp='rr
usa of the curriculﬁm guidelines.

All curriculum guideolines contained blank pages for evalualic: ool f-
tions and deletions. Most consultants-conferred with their cournc. " o~
posad of five or six volunteer teachers and/or administrators +n n--:  soon
“he cui-lelines and the input of individual teachers. Through 7'itin -
E32L Tunding, the guidance guidelines were piloted in diocesan <uligs -

\)‘ 'A’.
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and in two lecal oublic school districts. - This funding provic~: -~~~
statis4ical and objective evaluation.

Juring the 1974=75 scheol year, the guidelines were revise i ..
weve clisneeinated te all diocenan elementary schoels. In all u:lo:

there in a ooordinator for cach subject area. The coordinator .~y -

cloce relationship with the diovesan consultant in assisting to:- v -,
In=-sexvicing is beirs ducted by the consultants by way ¢l 7ot
v.sits, faculty meetings, and area workshops with particulay e~ -« ~-

vehicles to increase individualized learning. The attitude of “ic -~ ra
ciral and the tcachers' openness to change have been two vital ficvrvre i,
cetermining the degree of innovation in ea. school.

~nterest in the curriculum guidelines is stimulating @isno~ oo i,
ayond the Toledo arvea.

Vi. M Comprohersive Comnetency Based Teacher Education Model and the R
Linconn

Toe previouz descriptions of a comprehensive curricular chaae» i =~
catholic Diocesan schools of the Toledo area have boen, for the 7-_t-na s
Lluzatien, The tnive :i;y of Toledo, a significant portion of ‘“« =- - yriaca
sive sompetency based “eacher aducation mode! for broad educati>n: - o

anc renewal., The entive model has been Qell described in the veivn,

Tartrers for Bducational Reform and Renewal; Competency Based 1r~rer- -

- -

Idacation, Individually Guided Education and the Multiunit Schonl. v

.Jo

sccrge L. Dickson and Richard W. Sace with the assistance of wir i o~ -

2L The Universgity of Tolodo faculty, published by the McCutchar !im:ir i iv-
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Coxp., RBerkeley, California, 1973.% In that book is the figur~
shewn on the following page, provides a schematic view of ouy <o =i © -
wide, comprehensive model for educational change. The model inci~-*n:
procers for the improvement of teacher competency, both preseye ..
inservica, which involves programs, ingtitutions, porsonnel, arnd Jio it
linked tegether for the benefit of children.

~2 have attempted to deal with the problem of educational e Lerlhy
by censidering all factors or components that are invelved in t:~ c.ivc =
tional process. We do not think that teacher education is somo i
separate from any cducational activity in the public or private ~closi-.
‘e realize that a successful CBTE program cannot exist without &= vel.-
tionshir to the new and changing educational programs in the c-jico’ .
And the programs in the schools, in turn, are bound to our evol-s: -~
college~based program. Consequently, we have assisted and work-c - '«
the Diocesan schools in the development of a competency based ectuzat’ in
curriculum. In the public schools we have worked for another tyre a7
curriculum development which utilizes the concepts of indivigur 1 ~3 .cnn
cducaticn and multiunit schools.

What we beiiove about programs also applies to instituticn-.
cannot orerate successfully without reciprocal ties to both the -'w -
and public school sectors. We have found that whatever educatiorsl ovos
has oc~urred in one school sector has been of great interest anl ~c¢- s
to the other, and the competency based teacher education progrois lo~-- -
in the College of Education has been instrumental in developine ~.--4icanl

charnge in all sectors.

‘Gnorgc L. Diczson, T'ichard W. 3Saxe, et. al., Partners for cilucayionny:
Fvlorm and Munewal: Competency-Based Teacher Education, ]g;gﬁ;2@==v
faided Lducation and the Mulei-unit School, (Burkeley Ca'’ “n-r .:

Mecutchan publishing Corp 1973) p. 241 .
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covieusly, L£ rociprocal organization and developmont opn«» -~ 4
pPregyams and institutions the same must be the cage for person-- -
facilities within those institutions. Pexgonnel from each inst:' - '
are Dined e omany ways to the over=all efforts in program dowo - .o
and implementation.  They meeot and serve together on committens, -
school clasgrooms, and in a variety of interchange modes and a:: .- @ -
Wwe have attompted <o develop a system for teacher education an: e
dectors must alsc be interconnected in such change 2fforts. T . ~»
i3 not as well developed as those invelving program, institutic: -.

Forsonnel but the devolopment of our Teacher Education Center wi-.-y .z

3

cran o all teachers and educational Personnel in Northwest Ohio
a needed step twoard solving this problem. We, in the Collegr - . ...

tion, frecely use school classyoems and other facilities fox in~«v-e--

£}

anc demenstrations and, in turn, we open our educational faecil. :i--
schocl rexronnel to fulfill their various instructional and ~du- -1 .-
naods.

‘T basie do"elopm?nt that has occurred in our comprehensiss: o "c.
¢z pyemote educational change and renewal has been (1) the exerei « o0 -
creratinn of comrotoncy based teacher education at the Univers: (- e
«) tre curriculum changes connected with creating competency kair-:
cation rlus accompanving curriculum guides in the private schesl <o -
ana 27 «he reorcanization of elementary schools and curriculum <+ -
tin o individually quided education multivnit schools mocdel with et

~iucation. Tach institution has worked at educational change -
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somewhat diffeoront way but thexe continues to exist the contir oo " or-
to'“put it all tocether" for the general benefit of children ad *nv s <>
Northwest Ohio.

AT the collage level we have recognized that we cannot distase 4he
rarticular change ~£fort that occurs in the private or public sch~ol
sectors.  We can, however, cffectively attempt to eperate as a casalyrt
to link together a variety of change efforts Jor common edunationsl
obiectives. Time is needed to experience and evaluate the resvii: o

“hese 2Zforts but all evidence to date has been quite positive :ni -~ca:

reomising. We, in college teacher education, in concert with ou: ~o' - .i-

in the private and public schools are dealing with the major issue: =
education facang all of us, We think these issues are (1) bet:~» “n-~
service and prescrvice education, (2) the definite involvemen®: o ta-zha:
~ducation operations in schools, and (3) addressing curriculum ~°hode
and sukject matter innovations. We have and continue Lo create por®tivs
educational ecffort and development for all of these educational concr..mn=s
throuch a comretency based teacher education model. Our success =~ Jdatw
is eovisence that it can.be done and that the dreams of highly -I7-exi-e
educational linkages and relationships between various educationni i+ -

stitutions is an attainable reality rather than a much discussec, b+

dimly percoived, cducational goal.




