DOCUMENT RESUNE

ED 102 109 SP 008 8869

AUTHOR Pint, Robert P,

TITLE staff and Student Attitudes toward Innovative
Programs at the niddle School Level.

PUB DATE Jul 73

NOTF 165p.: Ph.D. Dissertation, Walden University

EDRS PRICE HP-$0.76 HC-$8.24 PLUS POSTAGE

DESCRIPTORS Experimental Programs; *Instructicnal Innovation;

Learning; *Program Evaluation; Student Attitudes;
#2¢tudent Opinion; *Teacher Attitudes
. IDENTIFIERS *pettendorf Iowa Middle School

ABSTRACT

A survey of staff and student attitudes toward
selected innovative approaches to learning that had been in operation
for four years was conducted. The population surveyed comprised the
entire Bettendorf, Iowa, Middle School staff and student body.
Ouestionnaires were developed to elicit pertinent staff and student
opinions toward (a) space utilization, (b) tean teaching, (c)
continuous progress, (d) independent study, (e) standards and .
expectations, and (f) expressed philosophy. Results vere analyzed
according to type, degree, and correlation between staff and student
opinions. Though staff and student attitudes appeared equally highly
positive toward some of the innovations comsidered, results revealed
significant differences between staff and student opinions regarding
certain aspects of innovation. Further, both staff and studemts
expressed uncertainty towvard and/or denial of proposed benefits of
some inrovative approaches. Innovative approaches to- learning offer
many benefits to both student and teacher; however, they contain many
unique problems that must be identified and solved. (Author)

ERIC

Full Tt Provided by ERIC.



o~
[
-
o
o
=
()
Wl

BEST COPY AVAILABLE

STAFF AND ST MNT ATTUTUNRS TYWARD INNOVATIVE
PROGRAMS Al [HE MIDDLE SCHOOL LEVEL

PARTMENT OF HEALTR,
us o8

OUCATION & W
c.mm HSTITVTE OF

BOUCA'

TiisS DOCUMENT wat BERN REPRO
OUCED EXACILY AS PECEIVED SROM
THE PERION OR ORGANIZATION ORIGIN
ATING 1T POINTS OF VIEW OR OPHHONS
STATED DO NOT NECESSARILY REPRE
SENT OFFICIAL NATIONAL INSTITUTE OF
E0UCATION POSITION OR POLICY

Ry
Ruobert . P.nt

B.A. State College of Iowa, 1960
M.A. University cf Nurthern Iowa, 1964

Spec. Ed. Western Illinvis University, 1972

Qﬂaz&z &0 d&lnm_

Charles .. Al.orn, Th.u., Advisor
Coordinatur , ... iect EarlyHelp
Peoria Pubiic Schocls
Peoria, 1'liruis

A Dissertation Submitted i: vertial Fulfillment of
The Requirements for vl Degree of
Doctor wf Philowophy

Walden tiniversity
July, 1973

¢



5".- .

Rl |
-

BEST COPY AVAILABLE

ACENWL FAOGMENTS

The author wishes tv ackuowledge the host of persons whuic
efforts made this research pussible. Special gratitude is ext: luod
to my advisor, Dr. Charles Alcorn, Coordinator, Project Earlyllei;,
. Peoria Public Schools, for his interest, encouragement, and guidance.
Appreciation is extended to the Rettendorf, Towa, Central Officc and
Middle Sciiwol administrative posseamel for their permission to corcluct
the study and also, for their assistance., Special thanks is expressed
to Mr. Richard Elliott, Dirccior of Middle School guidance, and person-
nel at the Area Nine Instructional Materials Center for their assisiunce
in the literature search, questionnaire construction, aund data'an?!ysis.
1 am particularly indebted to the Bettendorf Middle School Stuait :und
student body who donated tuc. r *ime for this research.

Most sincere thanks is oytépded to my wife Norma for her patience,

encouragement, and assistance.

Robert F, Pint
July, 1973

ii



BEST COPY AVAILABLE

toithi, UF CONTENTS

Page

AcmLEwEN.rs L . - . . . - L] L] L] L] * L] L] [ [ L] * L] * L] L] L] L] L] i i

LIST OF TABLES . . D . . . ' D . . . s o s e o s o s e o . ] . . v

LIST OF FIGUR["S » s # e = s . + s+ 8 s ® 8 8 ® e ® & s e ® e ° = Vii
CHAPTER

Io MRODLCT ION e & e s e 8 e ¢ ® 8 ® ® 8 ® = 8 ® 8 ° e e » l

Purpose of the Study

General Design of the Study

Limitations of the Study

Need for the Study

Definition of Terms

Overview and Plan fur Reporting the Study

I I . REV IEW OF REI‘ATE !) 1' f?i‘:i{‘\TURE e ® ©® o e o ® 8 o 8 8 ° 8 » 8

Historical Develop ot of Innovative Programs
Evaluations of Tunovative Approaches to Learning

IIT. RESEARC‘{ 'DESIGN ANI) [’R\)CFAD‘JRE [ [ [ [ . [] . . [] [ [ [ . . 17

Description of tle Somple
Development of the Staff Questionnaire
Written Opinion Svervey
Priority of Written Opinion Survey Items by Staff
Construction ol Staff Questionnaire From Priority
Items
Deve lopment of Student Questionnaire
Statumi-nt of Null Hypotheses

IV. DATA ANALYSIS AND INTERPRETATION . . . . . . . + 4+ o« » » 23
Staff and Student Attitudes Toward Space Utilization,
Team Teaching-Team Planning, Independent Study,

Standards and Expectations, and the Expressed
Bettendorf Middle Sch~ol Philosophy

iii




BEST €Y Aumuapg

Staff-Student Perceptions of Specific Concepts
Stafs Responses to Open Ended Questinns

Space ttilization

Team Teaching-Team Planning

Continuous Frogres:

Independent Study

Standards and Expectations

Philosophy

V. SUMMARY, CONCLUS IONS, IMPLACATIONS AND RECOMMENDATIONS . . 75

Summary and Conclusions from Dara Analysis
Summary of Staff and Studenr R:sponses

Space Utilizacion (Staff)

Team Tcaching-Team Planning (Staff)

Continuous Progress (Staff)

Independent Study (Staff)

Standards and Expectations (Staff)

Philosophy (Staff)

Total Student Questionnaire
Consideration of Null Hypotheses
Conclusions from Open Ended Responses

General Conclusions and Implications
Open Space-Small Room
Team Teaching-Team Planning
Continuous Frogress
Independent Study.
Standards and Expecrations
Philosophy

Recommendations for Further Rescarch

APPENDIX A. STAFF WRITTEN OPINION SUVRVEY . . . . . « « . . . . . 98
APPENDIX B. TARUTATION OF STAFF WRITTVN OPINION SURVEY . . . . . 103
APPENDIX C. STAFI QUFSTIONNAIRE . . . . . . . ¢« & ¢ o o o o . . . 127
APPENDIX D, STUDFNT QUESTIONNAIRE . . . . . . . . .. .. . .. . 135

APPENDIX E. PERCENTAGE DISTRIBUTION

STAFF QUESTIONNAIRE . . . . 138

APPENDIX F. PERCENTACE DISTRIBUTION

STUDENT QUESTIONNAIRE . . . 139

REFERENCES 1] L . . 3 3 LJ [ ] L] [ ] [ ] L] L] . 3 . . L] L] L ] [ ] L] [ ] L . . . : :" ::

iv o)




BEST CCPY AVAILABLE

Ial;; 'y ‘,‘; .;\BIFS

Table | | Page
1. Student Question 1 and stary Cuestion 12 . . . . . . . . . 48
2. Student Question 2 and Stufi Question 15 . . . . . . . . . 49
3. Student Question 3 aud Stoff Question 18 . . . . . . .. . 50
4. Student Question 4 and Staff Question 2 . . . . . . . . . . 51
5. Student Question S and Staff ration 2 . L . L. . . . e . 92
6. Student Question 6 and Staff fwestion 9 . . . . . . . . . . 53
7. Student Question 7 and Staff Ouestion 41 . . . . . . .. . 54
8. Student Question 8 and Stuff Question 37 . . . . . . . .. 55
9. Studené Question 9 and Statf Question 36 . . . . . . .. . 56
10. Student Question 10 and Staff Question 35 . . . . e - . . 57

11. Student Question 11 and &tuff uestion 49 . . . . . . . . . 58
12. Student Question 12 a-! ftaff Question 47 . . . . . . . . . 59
13. Student Question 13 and Staff (uestion ** . . . . . . . . . 60
14. Student Ouestion 14 and Staff Question 62 . . . . . . . . . 61
15. Student Question 15 and staf¢ Questfon 63 . . . . . . . . . 62
16. Student Question 16 and Staff Ouestfon 50 . . . . . . . . . 63
17. 3tudent Question 17 end Staff Question 14 . . . . . . . . . 64
18. Student Question 18 and Staff Question 52 . . . . . . . . . 65
19. Student Question 19 and Staff Question 53 . . . . . . . . . 66
20. Student Question 20 and Staff Question 62 . . . ., . . . . . 67
21. open Ended Responses Related t-: Space Utilization . . . . . 68

2%. Cpen Fnded Responses Relut: - . . Team Teaching-
.lc«dm Pl&nniﬂg [ [} . . . . . . . e 0 L] . . . . . - . . o o 70

re




BEST COPY AVAILABLE

Table Pay-
23. Open Ended Responscs Related to Continuous Progress . . . 71
24. Open Ended Responscs Related to Independent Study . . . . 72
25. Open Ended Responses Related to Standards and

EXpectatfons . . ¢ ¢ ¢ o o s o ¢ o o o 6 o o s o o o o - 73

26. Open Ended Responses Related to Philosophy . . . . . . . . 74

vi \-




BEST COPY AVAILABLE

sl oF FICURES

Tianre : Paayee

1. Staff Response to Questions Related to Positive
Aspects of Space “lization . . . . . . . . S 4 v

2. Staft Response to Oucstions Related to Positive
Aspects of Team lvaching-Team Planning . . . . . . . . . -&

3. Staff Response to Oucstions Related to Positive
Aspects of Continuons Progress . o . o o o . & o o .+ o & 4
4, Staff Response to Questions Related to Positive )
Aspects of Independent Study . « « o ¢ o . . . 4 o4 . . . S

5. Staff Response to Questions Related to Positive
Aspects of Standards and Expectatioms . . . . . . . . . 3.

6. Staff Response to Quustions Related to Positive i
Aspects of Philosophy . . « ¢ ¢ ¢ ¢ ¢ s ¢« ¢ v o o o .. 3z

7. Staff Response to Questions Related to Negativ«
Aspects of Space Utiljzation « « ¢ « o o o « o . - o o . 4

8. Staff Response to Questions Related to Negative
Aspects of Tcam Tauchi.g-Team Planning . . . . . . . . . 36

9. Starff Response to Questions Related to Negative
Aspucts of Continuous Progress . . . « « « « . o« - . o o 37

10. Staff Response to Questions Related to Negative
Aspects of Independent Study . . .« . . . . . . . . 0. . . Y

11. Staff Response to Ouestious Related to Negative
Aspects of Standurds and Expectations . . . . . . . . . A&4U

12. Staff Rusponse to Guestions Related to Negative
Aspects of Philosophy . « o + + « ¢ o ¢ o ¢ 0 v 0 . .. Al

13. Student Response to Positive Questions on Student
Questionnaire . . . ¢ ¢ ¢ ¢ ¢ o ¢ 6 e e e e ... e e o

14. Student Response to Negative Questions on Student
Qucsti(\nnaire e o o 8 8 o+ 8 ® & 6 6 ® e 8 o e s e o e T

15. Comparison of Student (Quustion 1) and Staff {(Ques:.on

12) Opinions Regarding Benefits of Open Space :v.r .
Small CLaSSTOOMS « « « « « « o o « o o o o « o o o o o o @&

vii




Figure

16.

17.

18.

19.

20.

24.

25.

26.

27.

BEST COPY AUNILABLE

Comparison of Student (Question 75 ond Staff (Quosr:
13) Opiniong Regarding Problem oi @ tudents Aot
Listening" . . . . ¢ « ¢« o . Ce e .

Comparison of Student (Question 3) ani Staff (Questw
18) Opinions Regarding Student iwive of Teacher

Comparison of Student (Question -} and Staff 'Ouestica
2) Opinions Regarding Socialiv:iict in Open Spac:.

Comparison of Student (Question L) 4nd Stuff (Question
20) Opinions Regarding Benefi:- - < .- 1 Teaching

Comparison of Student (Question ¢ and Staff (Questio.
9) Opinions Regarding Students "Gctting Lost' in Larpe
Group Learning Arcas . . . « « - . . ¢ o o o o .

Comparison of Studeat (Question 7) and Staff (Questiocn
41) Opinions Regarding Independent Siudy Possibilities

Comparison of Student (Question 8) and Staff (Question
37) Opinions Regarding Student Feeliug of Success

Comparison of Student (Question Y) and Staff {Ques:iur
36) Opinions Regarding Lack of Individnal Attention

Comparison of Student JQuastion iv) i1d Sta’f (Quest v
35) Opinions Regurding Progress Accondive o Ability

Comparison of Student (Question 11) :nd Staff (Quesrtion
49) Opinions Regarding Stude:d TLivaslvement in Decrsion
MaRINE . . « o ¢ ¢ o o o o o & = o o o o 8 . .. . .

Comparisou of Student (Questior 17) iud Staff {Queution
47) Opintons Regarding Adequacy uf :nstructinnal
Activities and Materials . . . - . . . « .« . . o . o

Compariscn of Student (Question !3) anu Staff (Questicn
37) Opinions Regarding the Ability o a Student to Work
at His/YWer Own Level . . . . . e e e e e e e e e

Comparison of Student (Question 1&) and Staff (Question
62) Opinions Regarding the Relationship Between Secndents
and Teachers . . . « ¢ ¢ o - « « + o o o s o o o o + o

Comparison of Studeat (Question 15) and Staff (Quest.on ¢0)
Opinions Kegarding Limitation< rlaccd on Student . li-
AiTection . . . . . .t s e e s e s e s e e e e e s e

49

50

~1

W
~

54

55

56

57

58

59

60



Fipguy.e

31.

32.

33.

34.

BEST CCPY AVAILABLE

coryarinag ot o0 Cenr Coatestior 1Y and Staff (Question
S50) uptnivt: Reocoedoop Mysuse ot Learning Packets

Coaparison o stadent fguestion 17) and Staft (Oacestion

14) upinion: Keparding tiee Ability of a Student to
Work at His:Tey o Rate & 0 0 0 & v 6 v o =« e o o e

Comparison of Student (yi=stion 18) and Staff (Question
5.) upinions Regarding the Relevance of Standards Set
for Studuta to Standard, He/She Experiences in
SocietY v 4 b e o e e e e e s e i e e e e e e e

comparison of Student (Quest... ..) and Staff (Ouestion
53) Opinions Regardirg Teacher Cuidance in Personal
RGSPORSibllLLV m‘l!ll‘.‘p“t('ni. e ® @ °r 6 6 e =+ 2 e e e 6 ®

Comparison oi Studunt (Question 20) and Statf (Question
62) Opinions Keparding leacher Rapport With Students .

ix

63

64

65

66

67



BEST COPY AVAILABLE

CHARTIR T

Introduction

The insastenc: on accountahil ity fnr the successes and fa: » re
of schovls, the demand for tel.vince o catemporary curvitula o e
expericnces encountered by children in triicir broader enviromments, ond
the desire to pursonalize learning inis vnocesaitated an oxten:ise
reordering of our educational priogy i: - Kecent attempts to ro-
estahblish the "Child Centered Curriculum" advocated by Dewey (1896).
Miriam (1904), Coilins (1917), and others have resulted in the develop-
ment of numerous innovative approaches to learning, including modiii-
cation of curriculum, facititics, teaching methods, and the curr.st
emphasis on cognitive learning.

Many innovative changes tuward "humanizing"” educatioa have becen
initiated at the middle sch.: . .2l of the Bettendorf Community
School District in lowa during ¢i¢ pasi Your years (1969-1973). An
open, flexible environment al!lows teichiers the freedom to plan, organ-
ize, conduct the program and evalusate wice results quite frecly. fhe
principal guidalines of the program arc inicrent in the published -
statement of school philosophy and tovi¢ of ‘mplementation which

follow:

I. Bettendorf Middle School Philosophy

The learning process of Middle sct.oal 1s predicated on student
selection, active involvement, iujuiry, intrinsic reward, -u.wd
self cst-vn. We as a staff r-.. :tiize the uniqueness ~f r'. <n-
Jividual ¢hi1ld and reflect thi:s ract in all learning cxpericnces.
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Standards and cxpectations will be maintained through the
availability of many mcaningful student options and alterna-
tives.

Individual teaching style will be encouraged in maintaining a

wholesome student rclationship in the accomplishment of the
educational goals of the school.

11. Implementation of the Philosophy
1. Open Space-Small Room
2. Team Teaching
3. Team Planning
4. Continuous Progress
5. Independent Study

Accomplishment of the philosophy will be dependent upon obtaining
the best possible staff and continuous in-service programs.

Collective evaluation of total program results had not been at-
tempted at the time of this investigation. Communications concerning
results were primarily between individuals or among members within
a specific teaching team. Therefore, it was determined by the district
that during 1972-73 an attempt be made to evaluate the results of its
innovative programs.

Many aspects of current innovative ecucational programs render
traditional methods of evaluation quite useless (Bienenstok 1963).
For example, the true concept of individualized instruction calls for
individualized evaluation that is characterized by a definite lack of
competition against national or state norms' or even within the indi-
vidual himself. Although it is assumed that certaiu "basic skills"
shall be maintained by the student tor functional utility, the majoxr

exphasis of current inmovative :ducational programs is on attitude,
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or nu raticniale based on research and expert analysis. The paucity
Af infermation available from an extensive literature review augments
the need for evaluarive studies in the innovative arz2s ol opem

space facilities, ream teaching-team planning, continuuus progress,
non-gradedness, individualized instruction, and student evaluative
pruocedures in the affective domain. Though many schools have adopted
"innovative' techniques since the mid-sixties, there remains a dearth
of evidence to substantiate individuzl cliims of success. Proposals
by Reynolds (1966) and Keeley (1968) that educational programs are
almost never evaluated on a systematic basis, and what starts out as
a trial persists as astablished practice even though it may be in-
valid, attested to the convictions of a number of authorities that
effective evaluation of educational programs is grossly inadequate.
It is increasingly apparent that most information available seems

to be based on hcarsay and fragmcnted opinions related to personal
experiences (Cheek, 1970). The information gathered in this study
should add to the general knowledge concerning opinions and percep-~

tions of those involved in innovative approaches to learning.

Definition of Terms

Open Space School

A type of school facility containing large instructional areas
unbroken by partitions. An open space faciltty contains a large group
of studeats (usually 100-130) with the flexibility to group acccvding
to student needs. Arcas within tl. ~tructure are separated by furni-

ture arrangement only. Each center contains its own media center. A
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team of four or five teachers operate cooperatively in each open space

learning center.

Team_Teaching

A type of instructional organization in which two or more teachers
are given the respongsibility, working together, for all or a signifi-
cant part of the instruction of the same group of students (Shaplin,
1964). A team of four or five teachers operate cooperatively in éach

open space learning center containing 100-130 students.

Team Planning

The cooperative planning by two or more persons of the curriculum,

activities, and evaluation techniques to be utilized in team teaching.

Cont inuous Progress

A student given greater responsibility for his own learning be-
gins on a level at which he is able to perform, to learn systematically

at his own pace.

Independent Study

The pursuit of learning as planned by the individual and
teacher(s) and undertaken by the individual with limited assistance

from the teacher(s).

Standards and Expectations

Cognitive and affective gains by the students must be considered,
as well as the personal behavior of each individual (teacher and

student) within the learning environment.

N
.



School Philosophy Interpretation

Staff and student opinions of the stated philosophy of the
Bettendort Middle School: (1) soundness of proposed philosophy and

(2) level of attainment of said philosophy.

Overview and Plan for Reporting the Study

The following procedure has been used for reporting this study:

Chapter I, "The Introduction," has presented an introduction, a
discussion of purpose, general design, limitations and need for the
study, and a definition of terms.

Chapter 1I, '"The Review of the Related Literature," presents a
review of literature and research related to the development and
evaluation of innovative programs. The review contains a historical
account of, opinions toward, and attempts to evaluate innovative
approaches to learning.

Chapter I11, "The Research Iesign and Procedurc," presents a
detailed description of the sample description, step-by-step develop-
ment of survey instruments and the method of data collection.

Chapter iv, "The Data Analysis and Interpretation,' presents the
procedures utilized in processing and interpretating the data.

Chapter V, "The Summary, Conclusions, Implications, and Rec-
ommendations,'”" contains a summary of findings of and conclusions
drawn from an analysis of the data, implications of the results, and

recommendationg for utilization of the results for further research.



CHAPTER 11

Roview of Related Literature

The literature abounds with a great profusion of contrasting
opinion concerning innovative approaches to learning. Indicative of
opinion diversity were proposals by Nyquist (1971) and Howard (1970).
Nyquist envisioned the school as a place to prepare young people to
take their place in society. This cun be dome by making education at
every level person-centered, idea-centered, exper ience-centered,
problem-oriented, and interdisciplinary; and by including the commu-
nity and its institutions as part of the process. All children are
motivated to learn and will do so if emphasis is upon learning, ra;her
than on teaching, and upon freedom and responsibility, rather than
conformity and following dirscticns. In direct contrast was Howard's
proposal that we have been ton heavily focused on novelty, innovat ion
and individualization, thug encouraging the natural instincts for
agressive experimentation in behalf of one's self while minimizing
man's time-proven necessity for norms of personal conduct which an
individugl must accept in order for sociecy to work. If we permit the
thrust for contemporary relevance to prevail, then we cut ourselves
off from the vast library of man's past triumphs and mistakes, a
library which offers a road map of where man has been, how he got
there, and those roads that lead to a dead end.

The literature review contains an historical development of
innovative programs and an evaluation of innovative approaches to

learning.
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9
tivcarical Develorpent of innovative Proyrams
Thee Rapatt (1960) account of the chiléd=centered curriculums
coLsblished Y [harew in 189C, Miriam in 1904, and Collins in 1917, was
frdiagtave o0 the pecurring attongts co place the {ndividual at the
Cutityr oy thoc loarning experiecnce.  Censideruble similaricty exists
betr on e cpinfons of these ¢irly advocates and those of current

advecates {(Heter, 1972) of child-centered programs. Freedom and
pereonal responsicility for pupils, <portincous interest (relevénce),
and uninhit.itvd cxpression repres.ut several of the positions held
common by both mroups. Exemplary of current attitudes on child~

centercd programs was the statement by Nyquist (1971):

Schovl must be a place to prepare young people to take their

place in society--not a place where they arc isolated from the
main currents of life. This can be done by making education

at every age level person-cueutered, idea-centered, experience-
centered, pruoblem-oriented, and interdisciplinary with the
commnunity and its other insvitutions as part of the process.

This is in contrast to th¢ vrevalent educational experience with
its information-gathering, fact~centered, course-centered, subject-
centered, grade-getting, and Lell-interrupted activity.

Open education is an approa.h to teaching which discards the
familiar elementary classroom organization and the traditional
stylized roles of tcachers and pupils for a much freer, more
informal, highly individuvalized, child-centered learning ex-
perience. Respect for and trust in the child are perhaps the
most basic principles. It is ascumed that all children are

mot ivated to learn and will lecarn if the emphasis is on learning,
and not on teaching; on thinking, and not on memorizing; on
freedom and responsibility, rather than on cunformity and follow-
ing directions [ p. 9}.

Proposals werc made as early as the mid-fifties (Caudill 1954)
for the construction of learning areas >f greater fluidity of space.
Concurrent with this concept was ¢i::i of Sargent (1954), who ques-

tioned the premise that a single icacher in a self-contained classroom
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was the most desirable basic instructional unit. According to Heywood
(1966), the concept of innovation was not new. FEducational innovations
may be found in the literature before 1960, as well as after that time.

Hart (1965) proposed that one of the original experiments in team
teaching as a method was the Howard-lLexington plan initiated in
Lexington, Massachusetts, during 1958. A review of the literature in
the field of team teaching yielded several interesting aspects of the
trend toward team teaching schools with open facilities. For example,
1) A considerable period of time expired (approximately ten years), in
which only pioneer schools became involved. 2) Nearly all attempts
vere at the elementary level. 3) Flexibility in school deaign, and
thus team effort, has accelerated greatly from 1966 to the present.

Though traditional self-contained classrooms continued to be the
doninant form of school organization during the 1960's, evidence
mounted for the growing popularity of the open space concept. The
January, 1970 issue of Nations Schools' list of schools with out-
standing design contained mostly elementary schools with open space
plans. Purther, of the 2,500 new schools constructed in 1967, 1968,
and 1969 in 43 states, over 5U per cent had open type designs
(Brunetti, 1971).

The flexibility of learning activities, curriculum design and
grouping possibilities of the open space plans were only some of the
changes in educational philosophy of the 1950's and 1960's. Coupled
wvith, and many times preceding, the open space concepts were such
innovative adventures as individu.-:;zcd instruction, team teaching,

independent study, non-gradedncss. and an awvareness of the importance
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of dde e bave dbomdie. Ancerding to kdling (1970), YIf the
admivastritor perceives individualized instruction as being oriented
toward the individval rathoer than the group, always involving in-
dividusy vecing and utilizing a variety of arrangements with refer-
eace oo ctiven and media, his perception is accurate as of 1970
{16A, ». -!." idling observed in his srtudy of individualized instruq-
tion tha: funr major trends or dircetions for educational objectives

were ety iy in practice in the schools investigated:

1. av trend ie closely associated with traditional skill and
sub ject miatter content, but there is an attempt to become more
apecitic and to state objectives in behavioral terms and to ex-
tend the range of skills and subjects.

2. A 3ccond trend places less emphasis on the acquisition of
specific skills and facts and places increased emphasis on
optimum individual development. Objectives are more indivi-
dualized and dependent upon learner needs. Subject matter is
used more as a vehicle ito ¢xpose needs or provide an oppore
tunicy for the teacher to work with a child in an area of comn-
cern to the child.

3. A third trend places less emphasis on subject matter for an
entirely different reason. The basic concept is that present
knowledg2 is changing at a rapid rate and new knowledge is being
developed so quickly that the only legitimate objective of the
school is to develop independent, lifelong learners. Thus, the
emphasis is on the affective domain, i.e., developing a pleasant,
positive feeling toward learning and toward learning how to func-
tion as an independunt learner.

4. Finally, there is a trend toward developing a new curriculum
with specified skills and subject matter, developing a procedure
to continually modify those skills and subjects and the behaviors
they represcat, and developing a means to keep the skills and
subjects relevant in terms of the context of the society in which
those behaviors will be used [16C, p. 1].

In contrast to Edling's findings was the prediction by Lounsbury
and bouglas, as late as 1965, that i.ed on the results of their

surveys conducted in 1954 and again in 1964, no revolutionary changes



BEST C*™Y MMIABLE

should be anticipated in the umediate future. Strongly supporting
this prediction, at least at the middle school level, was the dis~
covery by Melinguer and Rackauskas (1970) that, though thc middle
achool movement appears to be undergoing a hea'thy cxpansion, the
Middle School Thilosophy ¢f individualized instruction, flexible
scheduling, inquiry and discovery tcaching methods, independent study,
tcam teaching, learning resource centers, and extensive coungeling is
being utilized by only a small portion of current middle schoolas.
Their study revealed that 85 per cent of all grade five to seven and
grade six to eight middle schools reported having conventional pro-
gramming arrangements.

The literature Secarch revealed that, though there are trends
toward innovative approaches to lcarning, it is apparent that
attitude toward and/or involvement in said "immovative trends" is

far from universal.

Evaluations of Innovative Approaches to Learning

A survey of the literaturc related to the effects of innovative
educational practices revealed the paucity of investigation that has
taken place in this arca to date. Accounts that arc available are
most often either philosophic proposals, purely deseriptive in nature,
or merely in the form of progress reports. For example: 1) When
Edringer (1969) considered the new development of educational facil-
ities, she proposed ucw problems that would face the cducator in the
seventies and beyond--specifically the changing rsle of the tcacher

to that of a diagnostliclan and clinical specialist. The response of
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school program to technological advancement would demand it. 2) In
his list of current school facility trends, Silvesihorn (1965) sug-
gested that educators were moving away from group imstruction towards
more individualized instruction, from teaching towards learning,
from conformity towards creativity, from lecture methods toward
self-directed learning, from libraries towards resource cemters, and
from self-contained classrooms toward instructional media centers.
3) Planners of open space schools (exhibited as exemplary open-space
elementary schools at the Twenty-First Annual Exhibition of School
Architecture) p-oposed that this facility would accommodate team
teaching with differentiated staffing, non-graded placement, con-
tinuous progress, independent study, self-guided learning, variable
scheduling, and better utilization of learning media by groups and
individuals.

The lack of educational research to accompany the above innova-
tive approaches to learning and the dearth of educational research
that exists today was well exemplified by Glassen (1964) in his survey
of related research pertaining to school house planning. Another
example of the lack of adequate research can be found in the proposal
reggrdl.ng' team teaching by Heathers ilM) that only the dissemination
phase had proceeded at a rapid rate while the total development had
been impeded by a general failure to apply appropriate research
strategies. More recent accounts can be found in the conclusion by
Rhodes (1971) that although team teaching has increased rapidly in
popularity, the publication of definitive researeﬁ evaluating the

effects of team teaching has not kept pace. Further, that there
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certainly is no scarcity of reports describing and assessing various
team teaching projects throughout the country, but the number of
evaluations employing control groups and providing adequate statis-
tical treatment of data is quite small. The same conclusion was drawn
by Edling (1970) in a national study of individualized imstruction

programs for the U.S. Office of Education. His discovery revealed:

First priority has been given to developing instructional
procedures; the second priority has been given to re-thinking
and developing the objectives of the school; and that the
least attention has been given to evaluative procedures, and
in many instances the relationship between stated-objectives
and evaluative procedures is tenuous or non-existing...at
the present time, only a few standardized tests are being
used to evaluate over-all program effects...in most in-
stances, thesae instruments were not directly related to
stated objectives and appeared to be administered more as

a comparative check on general academic growth than either

a diagnostic procedure or as a means to evaluate the achieve-
ment of over-all program ohjectives [16E, p. 1) .

Although some schools have tried to obtain evidence as to

whether individualizing instruction would improve the effec-

tiveness of their school in terms of student learning, f£ifty
percent of the schools visited had no formal evidence of the
effectiveness of their procedures and no developed plans to

obtain such evidence [16G, p. 1].

Where opinions did exist, they were often outdated and/or in
open conflict. Ome criticism of innovative approaches to learning
by Nystrand and Cunningham (1970) was that most attempts at innovative
changes usually have not brought about significant student changes.
Their belief was that the interaction among people remained much as
it had been in the more traditional organizational context. A con-
trasting opinion by one group of teachers, working in different flex-
ible schools, was that the instruction of their children had been

improved as 8 result of team teaching (Pamgt and Weinstock, 1963).

:~ -
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According to these teachers, important advantages of teaming include:

1) better morale from the moral support and stimulation of one's
colleagucs, 2) professional growth through observation and sharing

of ideas, and 3) more efficient use of instructional time through
specialization and team planning. Other authorities such as Ohm (1961)
and Brownell (1963) have also agreed that team teaching was conducive
to experiences which led to increased professional growth and stimula-
tion. However, there was currently little hard data which substan-
tiates this belief (Rhodes, 1971).

Review of the literature indicated that there has been a renewed
interest in the evaluation of various approaches to learning since 1970.
Investigations, in addition to those previously cited, included arti-
cles on team teaching by Gamsky (1970), Rhodes (1971), and Samuels
(1969); independent study by Hug (1970) and Klausmeier (1971); con-
tinuous progress by Morningstar (1965) and the Catholic Diocese of
Pittsburgh (1971); cognitive and affective gains by Hug (1971) and
King (1971); and open space schools by Kaelin (1970), Cheek (1970),
and Brunetti (1971).

Though there were numerous articles on each of the immovative
areas considered in this study, no iecord was found of an attempt to
measure staff and student attitudes toward several innovative approa-
ches to learning collectively. Several of these investigations have
been utilized for comparison of finding purposes in the data anslysis
and summary and conclusion sections of this account. None, however,
had much to offer the present stusy in the form of directional guid-

ance or tools of research.
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Review of the literature revealed a paucity of research in the
areas of open space concepts, team teaching and plamning, continuous

progress, independent study, and the evaluation of affective learning.
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CHAPTER 111

Research Design and Procedure

Survey questionnaires (staff and student) were utilized to gather
the opinions of a staff apd student body currently operating in an
innovative program. The specific areas considered included space
utilization (open and conventional), team teaching-team plamning,
continuous progress, standards and expectations, independent study,
and interpretation of the expressed middle school philosophy. The
survey instruments utilized were designed to (1) collect as many
positive and negative opinions concerning each of the immovative
areas being investigated as possible, (2) establish the perecentage of
staft with common opinions on those items that express themselves of
most concern, and (3) establish student opinions on areas of concern

which apply directly to the student body.

Description of the Sample
The survey participants included the 84 member staff and 1426

member student body of the Bettendorf, Iowa, Middle School.

Development of the Staff Questionnaire

Since ao suitable questionnaire instruments were available from
the literature, one of the basic tasks was the development of a ques-
tionnaire that would elicit personal opinions from staff and students
concerning the specific areas of the following: (1) space utiliza-
tion (open and conventional), (2) team teaching-team planning, (3)

continuous progress, (4) independent study, (3) standards and
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expectations, and (6) interpretation of the expressed middle school
philosophy. Development of the staff questionnaive consisted of
three distinct phases: (1) a written opinion survey, (2) priority of
the written opinion survey items by the staff, and (3) construction

of the staff questionnaire from the priority items.

Written Opinion survey

The written opinion survey was conducted during March, 1972.
Responses were guided into personal feelings, either positive or
negative, by the open ended survey instrument listed in Appendix A.

Administration of the open opinion survey took place at a
regularly gcheduled faculty meeting. The purpose of the research
was carefully shared with the staff. Then, each staff member was
requested to write, 1f possible, one or more responses to each area
of the survey instrument. Dedication of the staff to this task was
exhibited in the fact that each participant spent one hour or more
formulating and listing their personal opinions.

The results of the written opinion survey were tabulated into
positive aspects of and concerns regarding each of the key areas con-
sidered. An attempt was made throughout to include all responses
without alteration. However, where appropriate, several responses
that were complementary to each other were combined and listed as a

single entry [ see Appendix B].

Priority of Written Opinjon Survey Items by Staff

The tabulated responses of the written opinion survey were re-

turned to each staff member for the purpose of establishment of

~ ey
&0
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prioritvy items. Fac» staff member was requested to identify and
select the four statements that he/she desired to have considered
further on a staff questionnaire. They were not requested to list an
order of preference, but rather, just to identify four statements from
each section. The results of this priority activity were tabulated,
listing the incidence of response for each item in a given section.
The item receiving the greatest number of responses was designated
(1), that receiving the second greatest number (2), and so forth.
This priority of items for each section has been designated by the
number in parenthesis by each statement. Since the number of items
that could be utilized on the questionnaire was necessarily limited,
only those receiving the top six priorities have been so designated

[see Appendix B].

Construction of the Staff Questionnaire from Priority Items
The first step in the final construction of the staff question-

naire cunsisted of the conversion of the statements of opinion into
quastion form. Statements receiving the top two priorities in each
section were utilized in the questionnaire construction. The remain-
ing statements were selected in a manner that would eliminate tha
duplication of an idea, thereby contributing greater breadth to the
survey instrument. In case of a duplication, the next higher priority
was picked up, i.e., item four, instead of item three, was incorporated
into the questionnaire.

The yuestionnaire was balanced by the use of a proportionate num-
ber of questions from each section. Since the sections on space

utilization and team teaching-team planning each contained two areas,
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the questionnaire contained approximately twice as many questions from
each of these two areas as it did for each of the other areas. To
reduce the influence of suggestion, 30 positive and 33 negative ques-
tions were arranged somewhat alternately throughout the questionnaire.
Further, the lead question for each section was determined by the ran-
dom flip of a coin. |

An opportunity for open-ended comments on advantages and dis-
advantages of the innovations being considered was included at the
end of each section.

The completed questionnaire was submitted to and critically
reviewed by 11 professional educators including three middle school
teachers, four teachers outside the middle school area, one reading
specialist, two administrators, and a guidance counselor. Upon
receipt of their responses, the questionnaire was rewritten with their
suggestions for improvement incorporated. The revised questionnaire
was again submitted to four persons, including a reading specialist,
for a second critical review. Afte: minor alterationa'based on their
comments were made, the questionnaire was administered at a regularly
scheduled faculty meeting on February 7, 1973. The entire population

of 84 staff members participated.

Development of Student Questionnaire

Questions for the student questionnaire were selected from those
items on the staff questionnaire that applied directly to students. A
chance flip of a coin determined that the first of the 20 i.ems be posi-
tive. Thereafter, the positive and negative questions were arranged

somewhat alternately throughout the student survey instrument. No

o~
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attempt was made to section the responses as had been done on the
staff questionnaire. Items on the student questionnaire were stated
in the same manner (positive or negative) as they appeared on the
staff questionnaire. The result was a somewhat unbalanced instrument
consisting of twelve poeitive and eight negative questions.

An attempt was made to write the questions at a level that most
grade six students could understand. Both the vocabulary level and
the length of each statement were considered.

The completed questionnaire was submitted to and critically re-
viewed by nine persons including three teachers, five students and ome
reading specialist. The questionnaire, rewritten with their sugges-
tions for improvement incorporated, was submitted a second time to the
reading specialist for a specific determination of reading level.
After minor revisions the student questionnaire was administered.

A&ministration of the student questionnaire took place in a
resource center (quiet study area), containing approximately 100
students. Directions were carefully reviewed and students were re-
minded of the value in well-considered responses. Utilizing the
advice of the reading specialist, students at all grade levels were
assisted wi:th terminology outside their own personal reading vocab-
ulary. The sample consisted of 1323 students or approximately 93 per

cent of the student body.

Null Hypotheses

Null hypotheses were tested at the .05 Level of Confidence that

there would be no differences in frequencies of positive, negative,

'l
L4



22

and no opinion responses of students and teachers for each of the

following:
1. Benefits of open space over small classrooms.
2. The relationship of 6pen space to the problem of students
“not listening."
3. Student selection of teachers.
4., Socialization in open spaces.
5. Benefits of team teaching to learning.
6. Students "getting lost" in large group areas.
7. Independent study possibilities.
8. Students' feeling of success.
9. Lack of individual attentionm.
10. Student progress according to ability.
11. Student involvement in decision-making.
12. Availability of instructional activities and materials.
13. Possibilities of a student working at his own level.
14. Student-teacher relationships.
15. Limits to be placed on student self-direction.
16. Misuse of learning packets.
17. Possibilities of a student working at his own rate.
18. Relevance of standards set for students to those he finds
outside of school.
19. Guidance necessary for student personal responsibility
development.
20. Teacher rapport with students.

e~ e
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CHAPTER 1V

Data Analysis and Interpvetation

Analysis and interpretation of the data related to space
utilization, team teaching-team planning, continuous progress,
independent study, standards and expectations, and the expressed
settendorf Middle School philosophy have been presented as follows:
1) Staff and student attitudes toward specific concepts were graphed
according to levels of agreement, disagreement, and no opinion.

2) The differences between staff and student perceptions of specific
concepts were tested for significance by use of Chi Square. 3) Open
ended responses by teachers were tabulated and selected suggestions

for improvement were presented.

Staff and Student Attitudes Toward Space Utilizationm,

Team Teaching-Team Planning, Continuous Progressg,
Independent Studv. Standards and Expectations, and

the Expressed Bettendorf Middle School Philosophy

Staff and student attitudes obtained from the questionnaires
have been presented as follows: 1) Positive questions on the staff
questionnaire have been stated and graphed for each section of the
questionnaire. 2) Negative questions on the staff questionnaire
have been stated and graphed for each section of the questionmnaire.
3) The total positive questions on the student questionnaire have been
stated and graphed. &) The total negative questions on the student
quest ionnaire have been stated and graphed.

In each case the questions for a given section are followed by
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a graphic presentation of the percentage responses (positive, negative,
and no opinion) for each question. Each graph consists of a continuum
from 100 per cent negative to 100 per cent positive. The mid-point
(1) was established at zero per cent as a reference point for direc-
tionality determination. Percentage responses have been rounded to
the nearest five per cent and denoted by (%) = 5%.

Responses of agree and styongly agree were graphed collectively
as the agree responses. Responses of disagree and strongly disagree
were graphed collectively as disagree responses. One huyndred per cent
minus the sum of the positive and negative percentage responses yields
the percentage of no opinion.

Positive or negative directionality for each question on the
staff and student questionnaires was not hypothesized.

The data represent responses by 1323 gtudents and 84 staff.

Pogitive Questions Related to Space Utilization

1. Open space provides a good opportunity for effective team teaching.

3. Open space provides an informal setting which lends itself to
creative learning.

6. Open space allows for large group instruction of that material
which lends itself to less individual or personal attention.

8. Open space learning centers at Bettendorf Middle School better
utilize teacher strengths than more traditional classrooms would.

10. Open space learning benefits students by exposing them to a

greater variety of teaching personalities.
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14.

15.

16.
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¢pen space allows for more individualized activities geared to
the child's ability than a contained classroom would.

The combination of open space and small rooms utilized at
3ettendorf Middle School allows for grouping students according
to their needs, thus enabling them to progress at their own
rate and level.

A combination of open space and small rooms allows for better
utilization of professional human rescucces, according to indi-
vidual strengths.

In the current Bettendorf Middle School operation, the learning
activity governs the space rather than the space governing the

learning activity.
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FIGURE 1.--Staff response to questions related to positive aspects
of space utilization.
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Positive Questions Related to Team Teaching-Team Planning

15,

20.

25.

28.

30.

32.

Team teaching at Betténdorf Middle School offers a variety of
personalities and styles for students in both methods and
materials, thus enabling a student to work with a teacher he/she
likes.

Team teaching at Bettendorf Middle School emables more children
to benefit from a teacher's personal strengths.

Tcam teaching at Bettendorf Middle School encourages each
individual teacher to expand his/her knowledge and improve his/
her own teaching methods by the stimulus of observing other
members of his/her tean.

The sharing of ideas at Bettendorf Middle School results in
better curriculum, since several opinions are involved.

Team planning at Bettendorf Middle School offers a chance to
talk over problems, get help, reassurance and suggestions, and
obtain a fresh approach.

Tcam plamning at Bettendorf Middle School gives consistency to
the program presented to students. This prevents overlap and
omissions.

Teachers at Bettendorf Middle School are taking advantage of

each other's special field of knowledge by sharing ideas.
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FIGUPE 2.--Staff response to questions related to positive aspects
of team teaching-team planning.
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Pogitive Questions Related to Cont inuous Progress

33. Students starting from where they have progressed experience
more success, more learning and less behavior problems.

35. Continuous progress at Bettendorf Middle School eliminates
vasted time for students. This enables them to advance to
levels that they would not reach in traditional situations.

37. Continuous progiess » 88 practiced at Bettendorf Middle School,
gives each child the opportunity to learn and add to his skills

without the stigma of failure.

39. With proper planning continuous progress can be accomplished
within current traditional pupil-teacher ratios.
% Response
Disagree Agree
1 1
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FIGURE 3.--Staff response to questions related to positive aspects
of continuous progress.
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Positive Questions Reluted to Independent Study
41. Independent study at Bettendorf Middle School provides an

excellent mesns of encouraging students to pursue their own
interests, cxplore new ideas in depth, and adjust their
schedule (quest) to meet their own needs.

43. Independent study at Bettendorf Middle School allows an oppor-
tunity for self-pacing and the development of personal responsi-

bility.
% Responses
Disagree Agree
1 1
0987654321012345617890
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FIGURE 4.--Staff response to questions related to positive aspects
of independent study.
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Pogitive Questions Related to Standards and Expectations

49. There is an adequate chance for students and teachers at
Bettendorf Middle School to be involved in setting standards
and personal expectations for their class and for themselves.

51. Academic standards and expectations must vary with each indi-
vidual child.

52. Standards set for Bettendorf Middle School students are com-
patible with those found in society.

54. Basic minimum standards have been established at Bettendorf

Middle School and are clearly understood by the entire staff.

% Responses
Disagree Agree

1 1
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IGURE S.--8taff response to questious related to positive aspects
of standards and expectations.
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Positive Questions Related to Philosophy

57. A student will progress, if given the opportunity to make his
own decisions and work at his own specd; thereby, he will be-
come more responsible.

60. Student option and choice means each student has free choice
in what, how, or even if he learns.

62. With few exceptions there is evidence of good student-teacher
relationships at Bettendorf Middle School.

63. Additional staff instruction is necessary in the techniques

and fundamentals of the current Bettendorf Middle School opera-

tion.
% Responses
Disagree Agree
1 1
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FIGURE 6.--Staff response to questions related to positive agpects
of philosophy
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Negative Questions gelaged to_Space uUtilization

2.

11.

13.

Open space is less conducive to work and more "open' to
conversation and socialization than a smaller, more contained
room would be.

Smaller, more traditional classrooms are necessary for those
who cannot function in a large open space with its many dis-
tractions.

Open space is not effective for the slow learner or dependent
type student.

To increase the number of students in one place necessarily
{ncreases the confusion and control problems.

Open space learning {s too Impersonal--students get lost too
easily in a large group.

Communication and rapport with students are more difficult in
open space situations.

The general problem of "“students not listening"” has resulted
from student efforts to tune out the additional distractions of
an open space learning environment when they personally are

ready for quiet.
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FIGURE 7.--Staff response to questions related to negative aspects
of space utilization.
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Nepative Questions Related to Team Teaching-Team Planning

17. Teaching philosophics of team members are sometimes so fur apartc
that it is difficult to rvach a decision (agreement) on discipline
procedures, vxpectations desired from students, and various ap-
proaches to lcarning.

19. Team teaching at Bettcondorf Middle School tends to allow weak
team memi~rs to hide and shirk responsibilities.

21. Instead of te¢am teaching, we have tended to develop a system of
turn téaching.

23. Tecam teaching has turned intc little more than a production line
for completed packets.

24. Constantly teaching with others in a large area causes a teaclicr
to lose his/her identity, thus stifling individual ingenuivy,
initiative, and responsibility.

26. Strong, extrovert types sotimes overpower other team members
with good ideas, thus stifling creative contributions.

27. There 18 a critical shortage of time when all team members are
available for collective planning.

29. Many good ideas ure lost in team planning because individual
idcas may nnot agree with team decisions.

31. An excessive amount of team planning time is utilized in mechan-

ical procedurcs rather than actually discussing student necds.
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IGURE 8.--Staff response to jucstions related to ncgative agpects
of team teaching-team plamnung.
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Negiti e Quetiions Related to Cortinucus Progress

34.

36.

38.

40.

34.
36.
38.

40.

Cont inucus propgress individualized learning) is not occurriuge
2t betrendorf Middle School.  Since most students v sobio-uad
to group e¢valuatiov toclmiques, there is little real, cont” ruous
progress.

There is a Jdefinite luck of time or careful evaluaticn and
placning with and for cach individual.

The lack of cnough ditterent tvres £ instructional materials

at Bettendorf Middle School cuuses students to get "bogged down'
with packets.

It is difficult fer students to share ideas and express ideas

to the group when they are working at different speeds.

7. Respinse

Disagrec Agree
1 1
9798765432 :101234567890
0O0V0000V0CO 0000000000

Ko deokveded P Redede kA b Ak &
% ] AEN keIt ek dededededededed
Fdedoabde [ dededehk i derc k hvedek

Fede pfeovedededt Toededr Aok hokoded

FIGURE 9.--Staff response to questions related to negative aspects
of continuous progress.
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Regative Questions Reiaiead i dndepordent Study

4

45.

46.

al.

48.

- —— aare .

Many children having icadinrg problems and/or lack of mctlivet:. a
cannet effectively participate In independent atieds,

Independent study courot take place without teacher direct: o.
The idea that students can be "let xo' 1¢ not sound educativial
philosophy.

Independent study at wettendorf Middle Hchool is curreutly little
more than worksheets, ro called “vi. izlawent detivities" and
assignments.

Many students cannot assumc¢ responsibility for budgeting their
time or dirvecting their own energies and interests; yet they
want this frcedom.

Students at Rettendorf Middic School currently have too @ ..y
packets, behavioral ob,cctives, and lectures. A preater variety
of learning expericnces is pucessary.

Misuse of current space and mitevinis for ‘utiiependent study is

more prevalent than 15 the shortzge of sane.
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Disagree Agrec

1 i
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FIGURE 10.--Staff response to questions related to negative aspoecrs
of independent study.
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Nenstive Questions Boluied to Standards and Expectations

50. The extensive usc of packets at Bettendorf Middle School
vlicits mediocritv, lack of motivation, copying, et. , rather
than challenging o student to do h.s/her best work.

53. Rather than assisting students in the development of personal
responsibility, teachers at Bettendorf Middle School have un-
loaded the responsibility ontc the students without thc necessary
guidance.

55. Proposed standards and expectations at Bettendorf Middle School
are currently much higher than attainment.

56. Basic expectations should not be included in a continuous progress
program as children are ready for different concepts and skills

at different times.

7. Response

Disagrce Agree
1 1
0987654321921234567890
0000000000 000000O0O0O00O
50. edededede T e dededede e dedok ok de
53. Jesrdevevedede Tocde dedededededese
55. S dedekdek [k dekhk
56. Setedertevedededrdede T dededededcdede

FILURF 11.--Staff response to questions related to negative asp..cts
»f ~randards and expectations.
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Newat ive Questiong Rel:.. - . thilosophy

58.

59.

61.

58.
59.

6l.

The Bettendorf Middle Schouol philosophy identifics a rather

ideal environment :i.wt o are moving toward. Theash great
strides have been e in this direction, we are still a long
way from reaching uur stoposed poals.

The philosophy of the iwttendorf Middle School allows for great
flexibility and experimentation, but we need a much more specific
set of directions and better identification of specific ways of
attaining our gvais.

At Bettendorf Middle School we offer many opportunities for the
individual on paper; hewever, due to lack of program, materials,

or facility, these options are often only on paper.

S

Rasponse

Disagree Agrce

0
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(o I~ )
o w

1
101234567890
O 0000000000O0
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[Fcdedek dedeok dedededededehdedek o

desedede Tededs detededededededededod

Tk JRokkdetcfedokfokhtoicdedek

FIGURE 12.--Staff response to questions related to negative aspects
of philosophy.
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Posfitive Question: o stwdent tuest:ounalpg

1. I can Jdo boetier schoel work in the large open space arcas thay
[ ¢an in the small classrooms.

3. T would preder having wore than one teacher work with ne 1
each subicct arca.

5. HRaving more thiaun one teacher available in large group helps me
to learn more.

7. In most of my classes students .atce a%to o pursue probtlems und
projects on an individual basis that are of ape. 1l interest to
them,

8. 1 feel good ahbout most of the work V1 do in school.

10. 1 am able to move ahead at my own rate in subjects I do wcll.:u
or am especially interested in.

11. In most of our classecs, we often get a chance te piake (decisions
together.

13. I am ablc to work at my own level in most subject acscas.

14. T have a good relationship with mosr of my teachkers.

15. The student should have the responsibility to determine what,
how, or cven if he should learn.

17. Most of my teachers give me enough time to finish ry work.

18. The standards ret for Bettendorf Middle School students are very
similar t.: thuse T find outside of school.

20, My teachers wiil respect me as a person even whern T have done

poorly on my school work.
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Disagree Agroc
1 {
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1. Feurdee o Ceshakededed el v sk
3. Fedededeko v [ A dekdoded
5. Fetdere [ edvdeddelevedek v
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10. e sk | S deRdededdde ik ik ek
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FIGURE 13.--Student response to positive question: on student
questionraire.
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Nt 2ve Quest foas on Srudent Quesgtiounes

2 In 1aige open Space oreds, studends most tearn to "shut out”
sounds and other people around theo.

4. Therce is 1-an school work and mere convessation (soeializii . on)
iu the open space areas than in the Gl classrooms.

6. I tuend te get lost in the large group lourining areas.,

9. My teachor is often toc busy to help ~ wnen 1 ueed help.

12. We usually 4o not have enough  wi.:. t-.p materials and
activitics in most of our classes.

16. In completing packets students tend to give answers and copy
rather than help each other uo their "own' best work.

19. Students need more teacher puidance in the arca of persona!

responsibility development.
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Lesponas,

Disagree apreo
1 1
0987 vpb5..32101234567890
000000OCVL 0000000000
2. devede Tk dedode ekt e
4. Weok dedestrofode [ RedekFede Rk hisos
6. Fedeidede X dedodedededoded Tdedek
9, dodedededede T deca e, T T
12. Ferdraedesesed Ao ket
16. Fodec vt T dedededededede
19. sevede fedk e doky

FIGUPE 14.--Student respouse to negative questions on student
questionnaire.
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Staft-sredent Perceptions of 7 cific Concepts

Comparisons of staff ind :vudent attitudes tiward 2 Spevii:
concept have been arranged as follows: 1) statenent of the st 4
question and student question rotuted to a snecific concept, 1
graphic presentatfon of th¢ percentage responscs for cach quest o
pair, and 3) tabulation of rosponse frequency ed Chi Square i, -
icance determination for each question pair.

Each graph consists of .1 coat:iinum €rew 100 per cent negative to
100 per cent positive. The mid-point: (I) was established at zero
per cent as a reference point for Jdirectionality Jctermination. tor-
centage responses have been rounded to the neurest five per cent il
denoted by (*) = S5%.

Responses of agree and strongly agree were graphed colle. [ .ely
as agree responses. Respouse: «f disagree and setrongly disagrec
were graphed col! ‘ctively as cdi.uyurec responses. Une hundred per
cent minus the sum of the posit. v and nepatice vosponses yields rhe
percentage of no opinion.

LRach contingency table contain: the response frequency for the
staff and student questions beting compared. aAgruee and strongly avrce
have been stated collectively as agrees. Disuapice and strongly disagree
have been stated collectivcly as disagiee. Staft sand student quentions
were arranged on their respecrive questionciires so that a positiv:
(or negative) response on each would indicate that the staff aned ° -
dents were in agreement on the concaept being consilered.

le.termination of Chi Squaure si-nificance was based on th.

following two assumptions: 1) Though there might be a difference in

e FY
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the statement of the staff and student questions heing comparcd,
the concept that the two questions (one staff, one ftudent) wWere
considering was the same. 2) Since there was a correlation between
the two questions on their respective questiomnaires, their expoected
cell frequencies for each type response would be proportional. Any
observed frequency that would differ would appear in the Chi Square,
thus indicating the significance of the discrepancy between staff and
student opinion.

Deviation at or above the .05 Level of Confidence has been deemed
significant. For two degrees of freedom, it requires a Chi Square of
5.99 to be significant at the .05 level.

The data represent responses by 1323 students and 84 staff.



BEST COPY AVAILABLE

“llo_"—’l 3 1 _‘.2._;1.,\ t } -:\'.i “('1{{ 12) Raelated to
Benefits of Open &paCL Over Small Classroons

1. I can do better school work in the large open space areas than
I can in the small c¢laserooms.

12. Open space allows for more individualized activities geared to
the child's abili:y than a contained classroom would.

7 Rusponse

Disagree Agree
1 1
09876543210 l 4567890
0000000000 0000000
1. etk i [Irddkhededrdededehedrkd
12. dedetotededs T drirdedededededededede

FIGURE 15.--Comparison of student (question 1) and staff (question 12)
opinions regarding benefits of open space over small classrooms.

TRLE 1

Student Question 1 and Staff Question 12
Response Freguency

Type Response “tudent Staff
Question(1l) Question(12)
Agree ' 823 43
Disagree 293 22
No Opinion 193 14
(n=1309) (n=84)
Chi Square 3.28 (df=2)

Significance Level *

Not Significant

* X2 = .05 = 5.99

Table 1 shows the Chi Square and frequency distribution of staff
question 12 and student question ) according to levels of agreement,
disagreement, and no opinion. Tho results indicate that there is no
significant difference between staif and student opinion regarding

benefits of open space over small classrooms.
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49

Questions (Sta) o 2 and Staff 13} R ool tn

ot - o - -—

Provles ot "Students Mot L.i: . ety

2 In the large open 8,.ac¢ dJreas, gtudenis must learn 1o "shut
out" sounds and other - cople around thum.

13. The general problem of Ngtudents not list.1 ‘np” has resulted
from student fforts to tune out the adirt:iona: Jistractions of
an open space lcarning environment wheto the =0 3 csenally are
ready for quict.

% Response

Disagree ‘ RN
1 1
09876543210123456067 4% 30
0000000000 000000LDO 000
2. dedede [dedek Iedckedoicdiok k¥
13. dedededede Dhediriedoddekoi

FIGURE 16.--Comparison of student (question U) and scaff (question 13)
opinions regarding problem of “gtudents noet listening”.

TABLE 2

Student Question 2 and Stau. i (ries’t .o

- s MM upme « T

Yoo 'u‘s'.'of.__t-__'_f«' roquicney

Type Response Studeyns: Staff
Questior(?)  __ ___ Question(13)

Agrce 878 48
Disagrec 230 2

No Opinion 210 1a

(N=1318) . {n=84)
Chi Square 3.46 (Jf=2)
Significance Level * .t Sipuificant
2

* X° = ,05=5.99

Table 2 shows the Chi Square and froquonty distribution of staff
question 13 acd :talent question 2 e Iinn o 1owe 1 uf agreement,
disagrecment, and no opinion. The results ircicat- ithat there is no
significant difference between statf and studcit coirior regarding

the problem of vgtudents not listening."
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l‘l .- ‘1‘ 1-‘(!& (_t (u’ 'H' _ Ill(' Qt aff l'\ $oed C_L\.‘d t.‘_'
btudvnt leu.L “of Teacher

3. I would prefer having morce than one tuacher work with =« 1t
cach subject area.

18. Team tcaching at Bzttendorf Middle School offers a varicry
nersonalities and styles for students in both methods .
materials, thus enabiing a student to work with a teache: be,

she likes.
7. Response
Disagree agree
1 1
09 8 65432101234567890
0000000C00 0000000000
3. Fededekdededd | edefokdeiedede
18. 4********1*********

FIGURE 17.--Comparison of student (question 3) and staff (que«riou 18)
opinions regarding student choice of teacher.

TaLe 3

Student Question 3 and Staff Quesvion 18 .
Response Frequency

Type Response Student Staff
Question(3) . Question(16)

Agree 556 39

Disagree 493 36

No Opinion 263 9

_(n=1312) e (n=84) —

Chi Square +.41 (df=2)

Significance Level * Not Significant

«x2 = .05 = 5.9

Tat:1e 3 shows the Chi Square and frequency distribution of staff
question 18 and student question 3 according to levels of agrecment,
disagreement, and no opinion. The results indicate that there is no
significant difference between staff and student opinion regarding
student choice of teacher.
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Questions (Student & ard Staff &) Pelated to

Socialtzattoa itt Onen Syac'b

There is less school work an! more conversation (social:i.i:
in the open space areas thzn in the smnall classroome.

‘\

2. Open space is less conducivi to work and more “open" (v vouve. -t-
tion and socialization than o smaller, more contained room wenlii

be,
% hesconse
Disagree Agree

1 1

098765 lul 234567890

000000 G 00 0 0000000
4, Yool ot [k ke dR v
2. Stk 12 ke cekedekdedokde ke
FIGURE 18.--Comparison of student (question 4) and staff (quest .. )

opinions regarding socialization in open spaces.

A A ‘
.!.“ ) +

Student Question -+ _:u:.:! Staff Quection 2

Y SV - ———

Response Frequency

Type Response Crudoemt Staff
Question(4) Questi n(d)
Agree 6£i18 - 55
Disagree sy 23
No Opinion 252 3]
(n=1314) (n=84) __
Chi Square 12,75 (df=2)
Significance level * > ,01
2

* X" = .05 =5.99

Table 4 shows the Chi Square cnd frequency distribution f stafl

question 2 and student questic.: & .. ._uzding tu levels of o0 oo .
disagreement, and no opinion. The 'e¢sults indicate a signzflnunt
difference in staff and student - :inion regarding social:.:.tt ion_in
open spaces.
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RY

Quest fons (Studer: 5 and staff 20) Related to

Begroov, o, o aeam Teaching

§. javing more than onc tcuacher available in large group helps me
to learn mure.

20. Tcam teaching at Bcotrendorf Middle School cnable: nwre childium
to benefit from a teacher's personal strengths.

‘. Rusponse
Disagrce Agree
1 1
0987654%321012345¢/8 90
00000000CUVUO 00CUO 000GV
5. sksledede Toededrdedededdedededk
20. vedrdese T dedetriedededeioiede s

FICURE 19.--Comparison of student (question 35) and staff (question
opinions regarding benefits of team teaching.

TABLE 5
Student Quest:va 3_znd staff Question 20
Renpnnnf"7[;qucncy
Type Response Student staff
___hq_gupstionQS) _Ouestion{20)

Agree 803 55
Disagree 278 17
No Opinion 233 1:

(n=1314) (n=84)
Chi Square 0.81 (1£f=2)
significance Lével * Not Significant

v X% = .05 = 5.99

Table S shows the Chi Square and frequency distribution of staff
question 20 and student question 5 according tu levels of agrecment.
disagreement, and no opinicn. The results jindicate that there i¢
significant difference betwe: n staff and student opinion regar.ding

benefits of team teaching.
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St

Questions (Studemt & il Stafl 9) Relatel to
Students "Getting Lost” in larpe Group Atvas

6. 1 tend to get lost in the large group learning arcas.

9. Open space learning is too imperscnal = atudiats gl
lost too casily in a large group.

% Rosponse

Disagree Agree
1 i
0987654321012 :4%45673¢0
0000000000 v+, ,0000C0C0
6. ededkdededededekdoiedride Tk
9, Fededededrdenlodede Tk senirdededededede

FIGURE 20.--Comparison of student (question 6) and staff (question 9)
opinions regarding students "getting lost" in largc sroup learning
areas,

TARLS 6

Student Question t :nd Staff Qucr:i.i Y

Responsc Frogquency

Type Response Student Staff
Question(6) i Question(9)
Agree 246 41
Disagree 488 37
No Opinion 180 6
(n=1314) (n=84)
Chi Square 42,97 (i£=2)
significance Level * > .01
2

* X" = .05 = 5.99

Table 6 shows the Chi Square and frequency :!lstribution of staff
question 9 and student question 6 ~-:-rding to levels nf apreement,
disagreement, and no opinion. i :. tults indicot: . significant
difference in staff and student c¢}.i:ion regarding students "getting
lost" in large group areas.
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Questions (Student 7 and Staif al) Related to
tadependent Stugy Poasibiiitics

7. In most of my classes, students arc .:ble to pursue problems .und
projects on un individual hasis thut arc of special interesi to

_them.

41. Independent study at Rettendorf Mid.ile School provides an .x-
cellent means of encouraging studeut ¢ tu pursue their own
interests, explore new ideas in den b, and adjust their sche.jule
(quest) to mect their own needs.

% Respuonse

Disagree Agree
1 1
098765432101234567890
0000000000 GOOVOOO0O0O0O0OO
7. Fedededene T dedek desedaioy
41, Fedededededededoie T hekededdedekvek

FIGURE 21.--Comparison of student (question 7) and staff (quzction 41)
opinions regarding independent study pussibilities.

T,\' la I

_Student Question 7 and Staft Qucstion 41
vespongse Frequency

Tvpe Response Stud:-nt Staff
Question(7)V Question(4l)
Agree 52 37
Disagree 357 38
No Opinion 421 9
(n=1304) (n=84)
Chi Square 20.97 (df=2)

Significance Lcve *

> .01

* X2 = ,05 = 5.99

Table 7 shows the Chi Square
question 41 «n! student questior
disagreement, and no opinion.

and frequency distribution of staff
1. corting to levels of agreemcnt,
Th. results indicate a significant dif-

ference in staff and student opinion regarding independent study

possibilities.
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estions (Stedew: o et traff 37) Related to
Studen: veotting ot Suecess

8. T fuel guod about most f i work 1 do in school.
d7. dontinuous progress, a:z practiced at Bettendorf Middie So.o .,

gives cach child the oppo-tunsty to learn and add to his
skills without the stig:a +f failure.

LS PO Sse

Disagree Agree
1 1
0987654324t 33567890
0000000009 0CO000000O00O
8. g [ ucirdehcdedededededeod de
37. Tkt [ hkdedehelnheeh
FIGURE 22.-<Comparison of stujiur (yuestion 8) and staff (qu--:. .. ;)

opinions regarding student fe«-ling of succeas,

cretll 8

Student Questi.. ~ - _Staff Question 37
Response Frequency

e wemm o — - o m———

Type Response 2 ludent Staft
_guestioant@) Quest i 27}

Agree 879 4%

Disagr. =0 R

No uUpinion 224 9
(n=1506) e ee . {N=84) -

Chi Square i6.32 (df=2)

Significance Level ¢ .20l e

% %2 = .05 = 5.99

Table 8 shows the Chi Syuure and frequency distribution f i .fi
qucstion 37 and student questiun 8 according to levels of agr. mon:,
dicagreement, and no opinien. 7h. :..:ults indicate a signifi.
difference in staff and studenc -iaaion regarding student foocitsing .t
Buccess.




Questione (See e 0 oaad scaff 36) Related to
v e wvaidual _Attention

Loaw o u

9. Ny teacher is oftes. roo Lusy to help me when I need help.

Jo. There is a dafinite 1.0k «f time for careful evaluation and
planning with and for vacn individual.

Resprnse

Disagree Agree
1 1
0987653 32101234567890
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9. sedededeerire [ dededdedoiek e
36. - % [ driedevedeirdedrirdrdediedeiedrdr

FIGURE 23.--Compariscn of student (question 9) and staff (questi... 6}
opinions regarding lack of individual attention.

vALLE 9

Student Questicn 9 ond Staff Question 36
Response Frequency

Type Respounse student Staff
. Question(9) Question(36)

Agrec 609 78
Disagrce: LA4 4
No Opinion 198 2

(n=1311) (n=84)
Chi Square 55.53 (df=2)
Significarce Levg;_‘ > .01

*x% e .05 = 5.99

Table 9 shows the Chi Square and frequency distribution of =t:ft
question 36 and student suestion 9 according to levels of agreem ::
disagreemont, and no opiniun. The results indicate A smignificarnt
diffecrence in staff aod siulent opivion regarding the lack of ind:
duai attention.
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fucstfopy (Student 10 and Staff 315) Related to

Progress According to Ability

10. I am able to move ahead at my own rate in subjects I do well in
or am especially interested in.

35. Countinuous progress at Bettendorf Middic School eliminates wasted
time for students. This enables them to advance to levels that
they would not reach in traditional situatiocus.

% Response
Disagree Auree
1 1
098765432101234567890
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10. Yededede TR dedvrre devicdrtcdedeheiede
35. detedededoiede Toieiciriesies dic

FIGURE 24.--Comparison of student (question 10) and staff (question 35)
opinions regarding progress according to ability.

TABLE 10

Student Question 10 and Staff Question 2
Responge Frequency

Type Response Student Staff
Question(10) _ Question(33)

Agree 946 45
Disagrecc 234 31

No Opinicn 130 8

(n=1310) (n=84)

Chi Square 18.93 (df=2)
Significance Level * > .01

#x% = .05=5.99

Table 10 shows the Chi Square and frequency distribution of staff
question S s student question 10 according to levels of agreement,
disagreement, and no opinion. The results indicate a significant dif-
ference in staff and student opinion regarding progress according to

abiliey.
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uestions (Student 11 and Staff 49) Related to
Student Involvement in Decision Making

11. In most of our classes, we often get a chance to make decisions
together.

49. There is an adequate chance for students and teachers at Betten-
dorf Middle Schoul to be involved in setting standards and
personal expectations for their class and for themselves.

% Response
Disagree Agree
1 1
098765432101234567890
0000000000 0000000000
11. Yede e dedededede Toededctedcieiodrk
49. Seddededeiried Ticicirickhicicicde

FIGURE 25.--Comparison of student (question 11) and staff (question 49)
opinions regarding student involvement in decision making.

TABLE 11
Student Question 11 nnd Staff Question 49
Response Frequency .
Type Response Student Stuff
Question(11) Question(49)

Agree 587 43
Disay e 485 34
No Opinion 238 7

— (n=1310) (n=84)
Chi Square 5.31 (df=2)

*

Significance Level Not Significant

*x% = .05 = 5.99

Table 11 shows the Chi Squarc and frequency distribution of staff
quevtion 49 and student question 11 according to levels of agreement,
disagrecment, and no opinion. The results indicate that there is no
significant difference between staff and student opinion regarding

student involvement in decision making.
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Quustions (Student 12 and Staff 47) Related to
Instructional Activities and Materials

12. We usually do not have enough interesting materials and activi-
ties in most of our classes.

47. Students at Bettendorf Middle School currently have too many
packets, behavioral objectives, and lectures. A greater variety
of learning experiences is necessary.

% Response
Disagree Agree
1 1
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12. Fededrictrirkd [Rdcickdcicioirk
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FIGURE 26.--Comparison of student (question 12) and staff (question 47)
opinions regarding adequacy of instructional activities and materials.

TABLE 12

Student Question 12 and Staff Question 47
Regponse Frequency

Type Response Student Staff
Question(12) Question(47)

Agree 574 52
Disagree 499 13

No Opinion 237 19

(n=1310) : (n=84)

Chi Square 17.62 (df=2)
Significance Level * > .01

* X% = .05 =5.99

Table 12 shows the Chi Square and frequency distribution of staff
question 47 and student question 12 according to levels of agreement,
disagreement, and no opinion. The results indicate a significant
difference in staff and student opinion regarding instructional activi-
ties and materials.
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Questions (Student 13 and Staff 37) Related to
Student Working at His Own Level

13. i am able to work at my own level in most subject areas.

37. Continuous progress, as practiced at Bettendorf Middle School,
gives each child the opportunity to learn and add to his skills
without the stigma of failure.

% Response
Disagree Agree
1 1
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FIGURE 27.--Comparison of student (question 13) and staff (question 37)
opinions regarding the ability of a student to work at his/her own

level.

TABLE 13

_Student Question 13 and Staff Question 37
Response Frequency

Type Response Student Staff
Question(13) Question(37)
Agree 1001 48
Disagree 181 27
No Opinion 127 9
(n=1309) (n=84)
Chi Square 21.73 (df=2)

Significance Level *

> .01

* X2 = .05 =5.99

Table 13 shows the Chi Square and frequency distribution of staff
question 37 and student question 13 according to levels of agreement,
disagreement, and no opinion. The results indicate a significant dif-
ference in staff and student opinion regarding a student working at

his own level.

P
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uestions (Student 14 and Staff 62 Related to
Student ~-Teacher gg;ationahigs

14. I have a good relationship with most of my teachers.

62. With few exceptions there is evidence of good student-teacher
relationships at Bettendorf Middle School.

% Response
Disagree Agree
1 1
098765432101234 567890
0000000000 000000 0000
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62. Toededetededriede ke dededeiedeedededcdels

FIGURE 28.--Comparison of student (question 14) and staff (question 62)
opinions regarding the relationship between students and teachers.

TABLE 14

Student Question 14 and Staff Question 62

Response Frequency

Type Response Student Staff
Question(14) Question(62)
Agree 883 82
Disagree 221 2
No Opinion 208 1
(n=1312) (n=84)
Chi Square 34.17 (df=2)
Significance Level * > .01
2

* X" = .05=5.9

Table 14 shows the Chi Square and frequency distribution of staff
question 62 and student question 14 according to levels of agreement,
disagreement, and no opinion. The results indicate a significant
difference in staff and student opinion regarding student-teachex

relationshigs.

.
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Questions (Student 15 and Staff 60) Related to
Limits of Student Self-direction

15. The student should have the responsibility to Jeternine what,
how or even if he should learn.

60. Student option and choice means each student has free choice
in what, how or even if he should learn.

% Response
Dioagfee Agree
1 1
0987654321012348567 890
0000000000 00000000 00
15. dedrdciede Thededriededeiviede
60. ' Trdededededededrivieveiriricied Tiekk

FIGURE 29.--Comparison of student (question 15) and staff (question 60)
opinions regarding limitations placed on student self-direction.

TABLE 15
udent gtion 15 and Staff stion 60
Response Frequency
Type Response Student Staff
Question(15) Question(60)
Agree 586 12
Disagree 369 68
No Opinion 358 4
(n=1313) (n=84)
Chi Square 102.90 (df=2)
Significance Level * > .01

* %2 = .05 = 5.99

Table 15 shows the Chi Square and frequency distribution of staff
question 60 and student question 15 according to levels of agreement,
disagreement, and no opinion. The results indicate a significant dif-

ference in staff and student opinion regarding limits of student self-
direction.
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Questions (Student 16 _and Staff 50) Related to
Misugse of learning Packets

16. In completing packets students tend to give answers and copy
rather than helping each other do their "own" best work.

50. The extensive use of packets at Bettendorf Middle School elicits
mediocrity, lack of motivation, copying, etc., rather than
challenging a student to do his/her best work.

% Response
Disagree Agree
1 1
098765432101234567890
000C000000 00000000O00O
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50. Fdriedede [hriededefedeieieicdeick

FIGURE 30.--Comparison of student (question 16) and staff (question 50)
opinions regarding misuse of learning packets.

TABLE 16
Student Question 16 and Staff gigstion 20

es se F

Type Response Student Staff _
Question(16) Question(50)
Agree 482 50
Disagree 497 22
No Opinion 335 12
(n=1314) (n=84)

Chi Square 17.70 (d£=2)
Significance Level * > .01

* %% = .05 = 5.99

Table 16 shows the Chi Square and frequency distribution of staff
g1 stion 50 and student question 16 according to levels of agreement,
disagreement, and no opinion. The results indicate a significant dif-
ference in staff and student opinion regarding misuse of learning

packets.

| Rl



Questions (Student 17 and staff 14) Related to
Studept Working at his own Rate

17. Most of my teachers give me enough time to finish my work.

14. The combination of open space and small rooms utilized at
Bettendorf Middle School allows for grouping students according
to their needs, thus enabling them to progress at *heir own
rate and level.

% Response
Disagree Agree
1 1
098765432101234567890
0000000000 0©00000O0OOOQOOQ
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14. fededede [acitoicioktoieieicik

FIGURE 31.--Comparison of student (question 17) and staff (question 14)
opinions regarding the ability of a student to work at his/her own
rate.

TABLE 17

Student Question 17 and Staff Question 14
Response Frequency

Type Response Student Staff
Question(17) Question(14)

Agree 730 50

Disagree 437 16

No Opinion 142 18
(n=1309) (n=84)

Chi Square 12.88 (df=2)

Significance Level * > .01

*x2 = .05 = 5.99

Table 17 shows the Chi Square and frequency distribution of staff
question 14 and student question 17 according to levels of agreement,
disagreement, and no opinion. The results indicate a significant dif-
ference in staff and student opinion regarding a student working at

his own rate.
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Questions (Student 18 and Staff 52) Related to
Relevance of Standards Set for Students
13. The standards sct for Bettendorf Middle School students are
very similar to those I found outside of school.

52. Standarde set for Bettendorf Middle School students are com-
patible with those found in society.

% Response
Disagree Agree
1 1
098765432101234567890
0000000000 0000000000
18. itk dedoded ieledcivk
52. fededriedede Ticiekdeteicioiiciok

FIGURE 32.--Comparison of student (question 18) and staff (question 52)
opinions regarding the relevance of standards set for stulents to
standards he/she experiences in society.

TABLE 18

Student Question 18 and staff Question 32
Response Frequency

Type Response Student Staff
Question(18) Question(52)
Agree : 325 45
* Disagree 543 26
No Opinion 445 13
(n=1313) (n=84)
Chi Square 35.02 (df=2)
Significance Level * > .01
2

*# X“ = ,05 = 5.99

Table 18 shows the Chi Square and frequency distribution of staff
question 52 and student question 18 according to levels of agreement,
disagreement, and no opinion. The results indicate a significant dif-
ference in staff and student opinion regarding the relevance of standards
set for students.
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Quustions (Student 19 and Staff 53) Related to
Personal Responsibility Development

19. Studen*s need more teacher guidance in the area of personal
responsibility development.

53. Rather than assisting students in development of personal
responsibility, teachers at Bettendorf Middle School have
unloaded the responsibility onto the students without the
necessary guidance.

% Response
Disagree Agree
1 1
098765432101234567890
0000000000 0000O0CO0CO0CO0OO0OO
19. Seirvricivie [ deicdeirieirke
S53. Seieiedeiricicic T deicicicicirivicle

" FIGURE 33.--Comparison of student (question 19) and staff (question 53)
opinions regarding teacher guidance in personal responsibility develop-
ment.

TA_.E 19

Student Question 19 and Staff Question 53
Response Frequency

Type Response Student Staff
Question(19) Question(53)

Agree 469 36

Disagrec 369 35

No Opinion 472 13

(n=1310) n=84)
Chi Square 15.63 (df=2)
Significance Level * > ,01
2

* X" = ,05 = 5.99

Table 19 shows the Chi Square and frequency distribution of staff
qucstion 53 and student question 19 according to levels of agreement,
disagreement, and no opinion. The results indicate a significant dif-
ference in staff and student opinion regarding personal responsibility

development.

[v R 3
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Quest ions (Student 20 and Staff 62) Related to
Teacher Rapport With Students

20. My teachers will respect me as a person even when I have done
poorly on my school work.

62. With few exceptions there is evidence of good student-teacher
relationships at Bettendorf Middle School.

% Response
Disagree Agree
1 1
098765432101234567890
0000000000 OOOOOOOOOO
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62. Tetededrdniririciirickirirkdniciciok

FIGURE 34.--Comparison of student (question 20) and staff (question 62)
opinions regarding teacher rapport with students.

TABLE 20

Student Question 20 and Staff Question 62
Responge Frequency

Type Kesponse Student Staff
Question(20) Question(62)

Agree 621 82

Disagree 419 0

No Opinion 256 2
(n=1296) _(n=84)

Chi Square 78.15 (df=2)

Significance Level ¥ > .01

*x% = .05 = 5.99

Table 20 shows the Chi Square and frequency distribution of staff
question 62 and student question 20 according to levels of agreement,
disagreement, and no opinion. The results indicate a significant dif-
ference in staff and student opinion regarding teacher rapport with
students.



Staff Responses to Upen Ended Questions

Staff open ended responses for eacﬁ major section of the
questionnaire have been arranged as follows: 1) Responses have been
tabulated by percentage into positive, negative, suggestions for im-
provement, and other. 2) Selected suggestions for improvement have
been stated.

Positive and negative responses have not been restated as they

repeat those obtained in Phase I of the research (see Appendix B).

Snace Utilization

i e ———————————————
TABLE 21

Open Ended Responses Related to Space Utilization

T Res e Percentage
Positive 17
Negative 56.
Suggestions for Improvement 16
Other Al
Total 100

Table 21 shows the percentage distribution of staff opinions
toward space utilization. Results in Table 21 indicate a relatively
high incidence of negative staff opinions toward present space
utilization.



suppestions for lmprovement

1.

10.
11.

12.

Open spaces do not necessarily have to be totally open. Much
of the impersonality of these situations might disappear if
more thought were given to individual needs when grouping
students and placing them in rooms or open space areas.

69

There needs to be more provision of highly structured classrooms

for those students who cannot effectively work independently in
open space areas.

Additional staff training is needed. If the faculty knew haw to

use the combination of small rooms and open space better, the
system would operate much better.

Preparation for open space learning should begin before students

reach middle school.

Flexibility in grouping would be greatly increased if small
classrooms were directly adjacent to the open space areas.

Different behavior should be expected in the open space areas
than is expected in the small rooms. Expecting different
behavior in different places gives students the opportunity to
learn responsibility.

In order to make better use of both facilities (open space and
small room), more space must be granted to certain disciplines.

Having different students in the open space areas than one has
in the small room makes it difficult to develop subject matter
continuity. Therefore, he should have the same students con-

sistently.

Open space learning must be altered so that discipline and
respect of another's time are part of the learning situationm.

Better identification and sharing of successes are necessary.

Open space activities can be made more effective by limiting
large group presentations.

Type of space is not of major concern. Children can learn any-
where, if properly instructed; and discipline can be attained
easily, if handled properly.



ivam Teaching-Team Planning

TABLE 22

Open Ended Responses Related to
Team Teaching-Team Planning

Iype Response Percentage
Positive 23
Negative 42
Suggestions for Improvement 23
Other 2
Total 100

Table 22 shows the percentage distribution of staff opinions
toward team teaching-team planning. Results in Table 22 indicate
approximately twice as many negative opinions as positive opinions.

Suggestions for Improvement

1. With too much team planning, cne becomes locked into the wishes
of others. Each staff member needs to experience some small
room teaching and self-planning.

2. Smaller teams or sub-teams offer more possibilities for indivi-
duality and waste less planning time. Individual student needs
can be considered more reasonably by small groups of teachers
(2-4) who actually know the students for whom they are planning.

3. Team members need to know each other better. More effort should
be made to allow more compatible people to work together.

4. More inter-team planning 18 necessary. No one knows what the
other subject areas are teaching.

5. When teachers are hired, they should be more carefully screened
for ability to work in a group. Present teams should be weeded
of those who can't function in a team situation.

70
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vont inuvus Progress

TABLE 23

_Open Ended Responses Related to Continuous Progress

Type Response Percentage
Positive 15
Negative 56
Suggestions for Improvcment 23
Other 6

Total 100

Table 23 shows the percentage distribution of staff opinions
toward continuous progress. Results in Table 23 indicate a rela-
tively high incidence of negative staff opinions toward continuous
progress.

Suggestions for Improvement

1. To enhance the packet problem, the students need visual and audio
materials provided, especially for children with learning diffi-
culties.

2. Efficient and accurate records must be kept and transferred from
year to year.

3. If we are to have real, continuous progress, it must be a system
wide program.

4. Continuous progress works well only if the student's current
location is correctly and adequately identified. More time needs
to be spent on diagnosis procedures.

5. Continuous progress need not indicate that every single student is
moving at a different rate from everyone else. Subgroups spring
up and lead to more individual attention, as a small group work
together, plan together, and discuss together.

6. It will be necessary to give some people on the Middle School staff
more authority if additional changes toward continuous progress are
going to be made.




BEST COPY AVAILABLE

TABLE 24

vpen Ended Responses Related to Independent Study

Type Response Percentage
I'ositive 24
~Negative 50
Suggest ions for Improvement 17
i‘ther : -
Total 100

Table 24 shows the percentage distribution of staff opinions
toward indcpendent study. Results in Table 24 indicate a relatively
high incidence of negative staff opinions toward independent study.

Suggest ions _for Improvement

1. Indcpendent study is not well organized in all teams. Each team
necds to consider how, when and why it can use independent study
worce effectively.

2. At this age level, there should be some limitations placed on
indupendent study for most students. If more space were avail-
able and a real variety of materials could be provided, self-
gunerating interest would enable a larger portion of students to
participate.

3. 1. pendent study can be achieved only with much student-teacher
rc lat ionships, conferences, and guidance.

4. We need people specifically in charge of the quest areas if they
sre to be run effectively. Also, manipulative materials and
nractical extensions of classroom activities are needed--not
plorified study halls.

[

v +rwr materials need to be provided. Too many packets seem to

an inappropriate answer to me. We must realize that packets

- only guiding devices for other activities. Perhaps current
. +:ts need to be more creativc.

72
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St miirds and Expectations

TABLFE. 25

Open Ended Responses Related to
Standards and Expectations

Type Response Percentage
. Positive : 23
Negative 39
Suggestions for Improvement 19
Other 19
Tota . 100

Table 2S5 shows the percentage distribution of staff opinions

toward standards and expectatiouns. Results in Table 25 indicate a
considerable diversity of opinion regarding standards ard expecta-
tions. .

Suggestions for Improvement

1.

(W) ]
.

Basic expectations (goals) must be set up. A student's program
of study must be directed to reaching (if possible) or surpassing
these goals. The starting point is the variable. The goal
should be the minimum constant.

Basic expectations should be established at given points along a
continuum. Students should not go beyond those points until the
basic expectations are obtained.

Courdinated effort between teams o arrival at one set of stan-
dar?s and expectations is necess . ,. - Each area presently has
its own.

Since Iowa Basic Skills Tests cannot adequately measure individual-
ized learning, they should be replaced with a test that will
measure learning on an individual basis.

Standards and expectations are often too hastily compiled. Greater
recognition and consideration of the wide range of student abili-
tics are needed.
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TABLE 26

Oopen Ended Responses Related to Philosophy

Type Regsponse Percentage
Positi#e 27
Negative f 48
Suggestions for Improvement 18
Other A
Total 100

Table 26 shows the percentage distribution of staff opinions
toward current philosophy. Results in Table 26 indicate a relative-
1y high incidence of negative staff opinions toward philosophy.

Suggestions for Improvement

1. More staff instruction is needed in presenting options for
individualization. How does one keep track of individual student
progress? What are the alternatives to packets?

2. More learning activities are needed at Bettendorf Middle School
which enable students to be the active young people they are.
Lxcessive paper work and lit:le activity is too confining for
the 1-16 year old.

3. Since there is considerable opportunity for cxperimentation at
bettendorf Middle School, each team needs to give more careful
cons ideration to what the philosophy means to its area.

4. 1f we are to grow together, we must ialk together more. More
unification of faculty is needed.

Ln

As far as philosophy goes, each individual teacher should be
motivated by his/her own background. The Bettendorf Middle
Sciiool philosophy should be used as a guide by each individual.
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CHAPTER V

Summary, Conclusions, Implications, and Recommendations

The paucity of information apparent from the pertinent literature
review revealed a need for additional evaluation of innovative ap-
proaches to learning. To that end, attitude scales (questionnaires)
were develuped and administered to measure pertinent staff and student
attitudes toward "innovative programs' of the Bettendorf, Iowa,

Middle School. The following presents a summary and conclusion from
analysis of the data, general conclusions and implications, and

recommendat ions for further research.

Summary and Conclusions From Data Analysis

The summary and conclusions from data analysis parallel the
method of data presentation in Chapter IV and, therefore, comprise:
1) a summary of gtaff and student responses, 2) consideration of
null hypotheses concerning staff and student opinions, and 3) con-

clusions from open ended responses.

Sumnary of Staff and Student Responses

The summary of staff and student responses was as follows:

1) a summary of staff opinions toward each section of the staff
questionnaire and 2) a summary of student opinions toward the total
student questionnaire. To avoid the confusion of positive responses
to negative quéstions, negative responses to negative questions, etc.,

the following code was established for consideration of the resulre
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7 v 7f and student responses. It was used for each section of

‘1 staff questionnaire, as well as the total student questionnaire.

Cupk: Faculty and Student Response Summary

Strongly Positive: The per cent of agree responses exceeded
the per cent of disagree responses by
more than 407,

Strongly Negative: The per cent of disagree responses ex-
ceeded the per cent of agree responses
by more than 407.

Positive: The agree responses exceeded the disagree
responses by more than 207, but less
than 407%.

Negative: The disagree responses exceeded the agree
responses by more than 207, but less than
407.

Inconclusive: There was 207 or less difference between
the agree and disagree responses.

NOTE - Strongly positive indicates a high degree of agreement
with a given statement (positive or negative). Strongly negative
indicates a high degree of disagreement with a given statement
(positive or negative).

Space \'tilization (Staff)

Sprongly Positive

1. Open space provides a good opportunity for effective team
teaching.

3. Open space provides an informal setting which lends itself to
creative learning.

4. Smaller, more traditional classrooms are necessary for those
who cannot function in a large open space with its many dis-

tractions.
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6. Open space allows for large group instruction of that material
which lends itself tolless individual or personal attention.

10. Open space learning benefits students by exposing them to a
greater variety of teaching personalities.

l4. The combination of open space and small rooms utilized at
Bettendorf Middle School allows for grouping students accord-
ing to their needs, thus enabling them to progress at their
own rate and level.

15. A combination of open space and small rooms allows for better
utilization of professional human resources, according to

individual strengths.

Positive

2. Open space is less conducive to work and more "open" to con-

, versation and socializatior than a smaller, more contained
room would be.

5. Open space is not effective for the slow learner or dependent
type student.

7. To increase the number of students in one place necessarily
increases the confusion and control problems.

8. Open space learning centers at Bettendorf Middle School better
utilize teacher strengths than more tr:ditional classrooms
would.

12. Open spacc allows for more individualized activities geared to

the child's ability than a contained classroom would.
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13. The general problem of "students not listening" has resulted
from student efforts to tune out the additional distractions
of an open space learning environment when they personally are
ready for quiet.

Negative

16. In the current Bettendorf Middle School operation, the learn-
ing activity governs the space rather than the space governing
the learning activity.

Inconclugive

9. Open space learning is too impersonal--students get lost too
easily in a large group.

11. Communication and rapport with students are more difficult

in open space situations.

Team Teaching-Team Planning (Staff)

Strongly Positive

17.

20.

22.

Teaching philosophies of team members ‘e sometimes so far
apart that it is difficult to react a decision (agreement)

on discipline procedures, expectations desired from students,
and various approaches to learning.

Team teaching at Bettendorf Middle School enables more children
to benefit from a teacher's personal strengths.

Team teaching at Bettendorf Middle School encourages each in-
dividual teacher to expand his/her knowledge and improve his/
her own teaching methods by the stimulus of observing other

members of his/her team.
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25. The sharing of idc.: at Bettendorf Middle Schonol results
in better curriculan, since several opinions are involved.

26. Strong, extrover. tvnos sometimes overpower othcr team
members with powni ideuas, thus stifling creative contributions.

27. There is a crit:cal shortage of time when all team members are
available for coilvctive planning.

28. Team planning at Betivndorf Middle School offers a chance to
talk over probl.ts, uvt help, reassurance and suggestions,
and obtain a tiresh approach.

29. Many good idcas 4rv .aSt in team planning because individual
ideas may not agree with team decisions.

31. An excessive amount of toam planning time is utilized in
sechanical procedurcs rather than in actuaily discussing
student needs.

32. Teachers at Batuierndo:os “Mildle School ace taking advantage of
each other's speciil sicid of knowledge by sharinz ideas.

Positive

30. Team planning at Bettendorf Middle School gives consistency
to the progrim poeseniod to students. This prevents overlap
and omissions.

Negative

21. 1Instead of team tcaching, we have tended to develop a system
of turn teaching.

24, Constantly teaching :ith others in a large area causes a

teacher to lose his/her identity, thus stifling individual

ingenuity, initiative, and responsibility.

r .-
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Inconc lusg ive

18.

19.

23.

Team teaching at Dettendorf Middle School offers a variety of
personalitics and srvles for students in both methods and
materials, thus c¢nabliny a student to work with a teacher he/
she likes.

Team teaching at Pettewdorf Middle School terds to allow
weak team members iv hide and shirk responsibilities.

Team teaching has tutn-d into little wore than a production

line for completed packets.

Cont inuous Progress (Staff)

Strongly Positive

33. Students starting from wherce they have progressed experience
more success, more jearning and less behavior problems.

36. There is a definitu L.ct of time for carcful evaluation and
planning with and for e.ch individual.

Positive

37. Continuous progress, ax practiced ot ik ttendorf Middle School,
gives cvoch chi'd o ovvorrunitsy to learn and add to his skills
without tie stipma of tailure.

38. The lack of enough Jdifferent types o invtruction: materials

at Butteadorf Muddie School causcs cindents to get "bogged

down'" with packete,
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Ancvnetusin

34.

35.

39.

Cunt inuous progress (individualized learning) is not occurring
it Betrendorf Middle School. Since most students are subjcected
to group evaluation techniques, there is little real, contin-
uous progress.

Cuntiauous progress at Bettendorf Middle ?chool eliminates
wasted time for students. This enabléélthém to advance to
ievels that they would not reach in traditional situations.
With proper planning continuous progress can be accomplished
within current traditional pupil-teacher ratios.

it is difficult for students to sha.e ideas and express ideas

to the group when they are working at different speeds.

Independent Study (Staff)

Strongly Positive

42.

45.

46.

Many children having reading problems and/or lack of motivation
cannot effectively participate in independent study.
Independent study cannot take plsre without teacher direction.
The idea that students can be ''let go'" is not sound educational
philosophy. |
Independent study at Bettendorf Middle School is currently
little more than work sheets, so called "enrichment activitics"
and assignments.

Many students cannot assume responsibility €for budgeting thcir
time or directing their own energies and interests; yet they

want this freedom.
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47. Students at Bettendorf Mid&le School currently have too
many packets, behavioral objectives, and lectures. A

greater variety of learning experiences is necessary.

Pogitive
43. Independent study at Bettendorf Middle School allows an
opportunity for self-pacing and the development of personal

responsibility.

Inconclusive
41. Independent study at Bettendorf Middle School provides an

excellent means of encouraging students to pursue their own
interests, explore new ideas in depth, and adjust their own
schedules (quest) to meet their own needs.

48. Misuse of current space and materials for independent study

is more prevalent than is shortage of same.

[
Standards and Expectations (Staff)

Strongly Pogitive

51. Academic standards and expectations must vary with each

individual child.

Pogitive

50. The extensive use of packets at Bettendorf Middle School
elicits mediocrity, lack of motivation, copying, etc., rather
than challenging a student to do his/her own best work.

52. Standards set for Bettendorf Middle School students are com-

patible with those found in society.




Strungly Negative

54. Basic minimum standards have been established at Bettendorf
Middle School and are clearly understood by the entire staff.

Inconclusive

49. There is an adequate chance for students and teachers at
Bettendorf Middle School to be involved in setting standards
and personal expectations for their class and for themselves.

53. Rather than assisting students in the development of personal
responsibility, teachers at Bettendorf Middle School have un-
loaded the responsibility onto the students without the nec-
essary guidance.

55. Proposed standards and expectations at Bettendorf Middle
School are currently much higher than is attainment.

56. Basic expectations should not be included in a continuous

progress program as children are ready for different concepts

and skills at different times.

Philosophy (Staff)

Strongly Positive

58.

59.

The Bettendorf Middle School philosophy identifies a rather

f
ideal environment that we are moving toward. Though great
strides have been made in this direction, we are still a long

way from reaching our proposed goals.

The philosophy of the Bettendorf Middle School allows for
great flexibility and experimentation, but we need a much more
specific set of directions and better identification of spe-

cific ways of attaining our goals.

e
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6l. st Bettemlorf Middle School, we offer many opportunities for
the individual on paper. However, due to lack of program,
materials, or facility, these options are often only on paper.

62. With few exceptions there is evidence of good student-teacher

relationships at Bettendorf Middle School.

Strongly Negative

60. Student option and choice means each student has free choice

in what, how or even if he learns.

Inconclusive

57. A student will progress if given the opportunity to make his

own decisions and work at his own speed. Thereby, he will be-
come more responsible.

63. Additional staff instruction is necessary in the techniques
and fundamentals of the current Bettendorf Middle School opera-

tion.

Total Student Questionnaire

Strongly Positive

1. [ can de bhctter school work in the large open space areas than
I can in the small classrooms.

2. 1In the larpe open Space areas, students must learn to "shut out"
soundr and other people around them.

5. Havias more than one teacher available in large group helps me
to ledrn more.

8. 1 feel good about most of the work I do in school.
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10. 1 am abhle to move ahcad at my own rate in subjects I do
well in or am especially interested in.
13. I am able to woerk «t my own level in most subject areas.

14. 1 have a good relationship with most of my teachers.

Positive
18. The standards set for Middle School students are very similar

to those I find outside of school.

Strongly Negative

6. I tend to get lost ir the large group learning areas.

Negative
17. Most of my teachers give me enough time to finish my work.

Inconc lus ive

3. I would prefer having :mnore than one teacher work witk me in
each subject area.

4. There is less schouuvl wortk and more conversation (socialization)
in the open space arcas than in the small classrooms.

7. In most of my clacses, students are able to pursue problems and
projects on an individual basis that are of special interest
to them.

9. My teacher is often too busy to help me when I need help.

11. In most of our classes, we often get a chance to make decisions
together.

12. We usually do not have cnough interesting materials and activi-

ties in most of our classes.
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15. The student should have the responsibility to determine what,
how or even if he should learn.

16. In completing packets, students tend to give answers and copy
rather than help each other do his "own" best work.

19. Students nced more teacher guidance in the area of personal
responsibility development.

20. My teachers will respect me as a person even when I have donc

poorly on my school work.

Consideration of Null Hypotheses

Consideration of null hypotheses includes the results of the Chi
Square test of significance for each hypothesis and conclusions from

these results.

Hypothesis 1
The null hypothesis that there would be no significant differ-

ence between staff and student opinion regarding the benefits of

open _space over small classrooms was accepted at the .05 Level of

Confidence.

Both the staff and student body have a very positive attitude

toward open space learning.

Hypothesis 2
The null hypothesis that there would be no significant differ-

ence between staff and student opinion regarding the problem of

students not listening was accepted at the .05 Level of Confidence.

Both the staff and student bod,; agree that the problem results
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from student ¢fforts to cut out sounds and other distractions of

the open space learning environments.

Hypothesis 3
The null hypozheaié that there would be no significant dif-

ference between staff and student opinion regarding student selection
of teacher was accepted at the .05 Level of Confidence.

Both the scaff and student body were somewhat indecisive on
the mattec, i.e., each had nearly the same percentage of positive

and negative responses.

Hypothesis &
The null hypothesis that there would be no significant differ-

ence between staff and student opinion regarding socialization in
open spaces was rejected at the .01 Level of Confidence.

Teachers view socialization in open spaces more critically

than do students.

Hypothesis S
The null hypothesis that there would be no significant differ-

ence between staff and student opinion regarding the benefits of
team teaching was accepted at the .05 Level of Confidence.

Both the staff and student body have a very positive attitude

toward the bencfits of team teaching.

Hypothesis 6
The null hypothesis that there would be no significant differ-

ence between staff and student opinion regarding students getting

Sl




lost_in large group areas was rejected at the .01 Level of Confidence.

Students responded strongly that they do not get lost in large

areas. The staff was indecisive.

Hypothwsis 7

The null hypothesis that there would be no significant differ-
ence hetween staff and student opinion regarding independent study

possibilities was rejected at the .0l Level of Confidence.

The student body responses were more positive than negative.

The staff was indecisive.

Hypothesis 8
The null'hypothesls that there would be no significant differ;

ence between staff and student opinion regarding student feeling of
success was rcjaected at the .0l Level of Confidence.
Student responses revealed strong feelings of success. Staff

responses to success possibilities were somewhat less certain.

* Hypothesis 9
The null hypothesis that there would be no significant differ-

ence between staff and student opini&n regarding lack of individual
attention was rejected at the .01 Level of Confidence.
Tcachers view the lack of time for individual attention more

critically than do students.

Hypothesis 10

The null hypothesis that there would be no significant differ-

ence between staff and student opinion regarding progress according
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to 1hility was rejected at the .01 Level of Confidence.

Students seem more certain of the possibilities for progress

according to ability.

llypothesis 11

The null hypothesis that thcre would be no significant differ-
ence between sraff and student uvpinion regarding student involvement

in decision making was accepted at the .05 Level of Confidence.

=

Both staff and student body were somewhat indecisive.

Hypothesis 12
The null hypothesis that there would be no significant differ-

ence between staff and student opinion regarding instructional

activities and materials was rejected at the .0l Level of Confidence.

Teachers indicated a necd for a greater variety of learning

experiences. Students were somuwhat indecisive.

Hypothesis 13
The null hypothesis that there would be no significant differ-

ence between staff and student opinion regarding a_student working

at his own level was rejected at the .0l Level of Confidence.

Student responses were somewhat more positive than staff re-

spor.scs.

Hypothesis 14
The null hypothesis that there would be no significant differ-

ence between staff and student opinion regarding student-teacher

relationships was rejected at the .0l Level of Confidence.
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Students are semewhat less certain than are teachers that pouod

studenc-tcacher relationships exist.

Hypothesis 15

The null hypothesis that there would be no significant diticr-
ence betwecn staff and student opinion regarding the limits of

student sclf-direction was rejected at the .01 Level of Confidence.

The staff would place much more restriction oa student self-

direction than the level desired by students.

Hypothesis 16

The null hypothesis that there would be no significant differ-
ence between staff and student opinions regavding misuse of learning
packets was rejected at the .01 Level of Confidence.

Teachers view the misuse of learning packets as a problem.

Students were indecisive.

Hypothesis 17
The tull hypothesis that there would be no significant differ-

ence between staff and student opinion regarding a student working

at his own rate was rejected at the .0l Level of Confidence.

Staff responses were somewhat more positive than those of

students.

Hypothesgis 18

The null hypothesis that there would be no significant differ-

ence betw:n ctaff and student opi: .n regarding the relevence of

standards set for students was rejected at the .0l Level of Confidence.




BEST COPY AVAILABLE 0

ithe staft viewed tie s indards set for students as beiay
quite conpuatible with those found in society. The students Jdis-

agrecvd,

Hypothesis 1Y

The null hypothesis tiat there would be no significant diffex-
ence between staff and student opinion regarding personal responsi-
bility development was rejected at the .0l Level of Confidence.

Both the staff and student body were indecisive.

Hvpothesis 20

The null hypothesis that there would be no significant differ-
ence between staff and student opinion reg;rding teacher rapport
with students was rejccred at the .0l Level of Confidcnce.

Students are less ccertain than are teachers that good rapport

with students exists.

Conclusions From Open Ended Responses

Since staff written reaponses were totally open ended, it was
assumed the degree of positciveness or negativeness of the responses
would represent a general measure of staff attitude toward a specific
innovation. Thc high incidence of negative statements toward every
innovation (Tables 21 tiwrough 26) indicates a somewhat negative staff
attitude towards each innovation. These results are somewhat sub-
stantiated by staff resporns2 to negative questions (Figures 7 through
12) and certain positive questions (Figures 1 through 6). Considera-
tion of the whole, however, indicates this is a matter of concern for,

and not resistance to current innovations.

TN
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"afcrences made o e poagestions for amprovement responss
v recetved further consderation in the general conclusicae an

Purticatwens that foilews.

Gencral) tenclusions and Implications

The geaeral conctoz o were drawn from a coustderiation of all
aspects of the evaluation, i.¢., staff written responses in phase 1
Append ix 8Y, staif and 2tadent responses to the questionnai:c items,
and the open ended resporses on the staff questionnaire.

in order to consider specifics as well as gencralitics, cach of

the innovations has Ycown considered separately.

Opun Space-Small Room

Positive aspects of open space include exposure of studen s to
morc than one teacher, ctildren helping each othe~, hoetter atilization
of teacher strengths, mwr:e individualization of student wotk, a re-
Laxed atmosphere for cieat!vicy, and greater firxability for different
learning situations.

Megative aspects or opoen space center aroun:! increased discipline
problsims, students goti.ng lost in a lptgo group situation, lack of
sutficiont student motivation to function in an open space situation,
ana overcrowding; furthernore, it is more coaducive to conversation
and socialization.

& combination of open space and small group learning cnvironments
anr-ars to hold great promise. Positive aspects of such an arrangement

Lotter utilicatice of ataff and materials, diversic v oo

ing czperiences, grouping of students according to their nceds,

- 'f'ﬂ

-
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indivituatice ! dasrn toom--vet personal teacher contact, and a
atmosphere e s conducive to acquisition of student responsihilit .
Concerns v ardonge the combined open space-small room coned i
are mere administrative in nature, c.g., lack of sufficient spae ,
location of arvas, Tack of a clear plan Yfor cffective utilization

of both, contusivm fn scheduling, and lack of appropriate materials,

@ wn - wn camey me.

Team teaching offers a chance for more children to benefit from
a teacher's person.:l strengths, consistent curriculum and methods
throughout scveral prade levels, a chance to do group projects which
one person alone conld not handle, and an opportunity to express the
"good featurces' of an individual teacher while offering reinfoircornnt
in arcas or individual weaknesses.

Concerns regarding team teaching include loss of individual
identity, confiict of personalit.. s, stifling of individual ingenuity,
and loss of abilitv for a child in idunrify with one teacher.

Team planning affords consistency to the program presented to
students, curriculesw coerdination at all levels, a chance for an
exchange of jdecs using a democratic zelectirn process, and a chance
for teachers to tulk over problems, pet hi-lp, sccure reassurance and
suggesticns, and obtain a fresh approach.

Concerney regurding team planning include lack of sufficient time
for planning, misusc or abuse of planning time, excessive sizc of
some teams, domin.ation by strong members, clash of personaliti.: i

or ideas, end the questionable nat.ure of cortain decisions.
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.{."._-_t_.j:_h.uuu:'. Progress

Posit ive aspeets of continuous progress include a chance for
every child to expericence success without competing with other students,
climinaticn of wagted time for more capable students, and an oppor-
tunity for students to hegin ° re they are® and then progress
according to their individuval interesrs and abilities.

Concerns invelve the inability to effectively measure continuous
progress, inability of students to share fdeas when working at differ-
ent levels, lack of time for careful planning and evaluation, types of
materials offered tc students, absence of specific guidelines, ex-~
cessive demands on teacher time, vast difference between philosophy
and actual practice, and the inability of a student to eve: be placed

in a competitive situation.

Independent Study

Independent study offers «n -nwortunity for self-pacing and
deve lopment of personal respousibilityv, a valuable incentive to learn-
ing, a chance for personal evilusticn, and a chance for each student
to work in accourdance with his own abilities. Also, student involve-
ment replaces lectures.

Megative aspects include the lack of "real" choices for students,
lack of variety in materials--too many packets, misuse of resource
arca and library, lack of proper check Ly teachers of "progress accord-
ing to ability," inability of many students to assume responsibility
for guidance of their own learning, and over-emphasis on the slow

learner at the expense of the mer. glifted.
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Standards and Expectat? u::

Students and staff are aware of minimun standards in ost rcas.
St adents are allowed to set up srome of their own standard: . Vhe-.
two suppositions enable a student to know what s expected of hi..,
elicit wnitormity, alliw f.c variance with cach individual child,
enhance student self;imng‘, and facilitote t“e entire teaching-
learning process.

Principal concerns involve a lack of understanding by students
and staff of what the standards and cxpoctations are, an inconsistcﬁcy
and double standards concerning rules, and a definite lack of student
responsibility, e.g., benavior in halls and classrooms, respect for
others and themselves, and contentment on a level of mediocrity with
little motivation to attain a higher goal.

Lirtle eonsideration wag given to academic achievement or the
mecasurement of same. Further researcl shorld include this most

pertinent area.

Philosophy

Pasitive comments wi:nayding Betrondorf Middle School philesophy
reveal, by some individuale 4t least, a very positive attitude toward
what s proposvd and what is achieved. Sraff expansion of the stated
philosophy tevedled a decp, personal comm:¢ment far beyond that
stated in the Bettendorf Middle School philusophy (see complementary
statements concerning philosophy, Appendix B).

Philosophic concerns vary from the lack of necessary spoecific
directivns . one's inability to meds.re intrinsic reward ami ooif-

estcem. Other concerns include the lack of carry through of the
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philvsophy due to fici, to voom and stalf, incongisteney in cfforts
and desires, and the Tac: it "“individunl teaching® 18 not nore: cacily
facilitated by team t.achi., team planaing, and the open s=pice .. arn-

ing areas,

Reconu: nd ar i for vu-ther Research

The dearth of vducatiowei rescarch in the innovative arcas ot
osen space facilitics, t.am tesching, continuous progress, non-
gradedness, individu:!:-cd i{nsrruction, and student evaluative pro-
cedures in the affective domain augments the need for further
evaluative studies.

The groundwork h.p. fully laid in this {nvestigation has rcveal.d
several possibilities for additional cvaluative ;eaeareh. For ciample:
1) The survey inscruwcnts wtilized in this inveatigation might be used
in the preparation of murv soiincd nrtruments for the measurcviunts
of attitude and intercsts:. ?2) Vw  or move measurements should be
conducted on the sam ..dividuals, pref.vably before and after experi-
ence in imnovative programs. 3) Uhscrvations and/or case studies
might be conducted in wrdar to verify, vr nullify, apparent results
from the survey {rstrumn nt:., 4) The uvestigation should be repeated
in a more controlled situation, i.c., utilizing control groups be¢forc
and after innovat.v:- atr.cmers ard with cvaication preplanned before
attempts at innovation. 5) An attempt should be made to correlat:
innovative approaches t:v successes in coinritive arcas of learning,.

6) Attempts should be malde tu correj-t. innovative approaches with
personality development, attitudinal chang-., and other non-academic

measures of change in the learncr.
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Twoconclusfon, tne o el orce with Samecls (1969), "The neo
carriculum movement cannet o taie 1ts full effect untfl it finds
viable means of attracting tecachers to the level of intellectual

exciterent it secks to create in chitdroa [pe 16] "
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ot Wratten Opeindon Ly

EVALUA T IO e o MLl = o vt e 3 Y
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An attempt s boeior conde to s stiate staff ol sooe oag
attitudes towards the mnevative opcactod Lo lears oy gt are
bejng utilized at chi settendort M dal: School. Speratls areax feor
coensideration inciuae: 1) space wtilisation (cq-c-n-sn.:t.i! PZETCRIRIN
2) team teachiny, 3 tcam planmin., -«) coulnuous e coesy %) nde-
pendent study, 6) standacds and expoctations (staft and/or Sfudeat )y
and a personal interprocation of <he Middle School Mhiloe pbv.

It- is most ivport.ant that o' o att menbers Lo apporlun ity
to respond to each of these coven -oujar arcas. Yoo ooraoual con-

cribution to each oi these scven o as wouid be .y appreciated.

I. Pleasc cvontritsute at Lo ¢ o pasitive om0 o cach of
the scveorn arcas in the G taohed paaaplioet

TI. Please eomntribule at Jes 0 e v ciies apiaaon on each of
the sever areu. In the attached pranpid

NOTE: Yo msv noet have Lottt o o0 o et o+ cative
ey tricen on cach arean,  in suach caser, piogre
re spond with at leasi one o~ ope ocia v
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Positive
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- SMALI._ROOM:
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LIf. TEAM PLANNING

Positive

Negat ive

IV. CONTINUNUS PROGRESS

Positive

Negative
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PERSOMAL JRTESE b VETON_OF MIDDLE SCHOOL el sl t X

MIDDLE SCHixi. PilILOSOPHY:
e e S

s I
———— e e e v b r—y g

The learning pruocess of Middle School is predicated on student
selection, active Luvolvement, irquiry, intrinsic rveward, and
self-estecm. We as a staif recogniz. the unigucness of the
individual child and reflect chis fazt in all lcarning experi-
ences.

Standards and cxpectations will be maintained through the avail-
ability of many rmeaningful student options anii oHiLCYNAtIVES.

Individual teeaching style will be ¢accuraged 1u raintaining a
wholesome stulunt relationship in the accompl ivreent of tie
educat icnal poals of the school.
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Tabulation of Staff Written Opinion Survey

Statemeats in Appendiz B have been recorded exactly as received
from the staff written cpinion survey., A conscious attempt was made
NOT to paraphrase or modify the responses.

The numbers in parenthesis represent the priority placed on
items by the staff during Vhase II of the staff questivunaire develop-

ment. Only those receiving one of the top six priorities have been
so identified.

Sections Included in Appendix B are:

I. Advantages of Open Space
II. Advantages of Small Room
III. Advantages of Combination of Open Space Small Room
IV. Concerns Regarding 9)pen Space
V. Concerns Regarding luiibined Open Space--Small Room Concept
VI. Positive Aspects uf Team Teuching
VII. Concerns Regarding iTeam Teaching
VIII. Positive Aspects of Team Planning
IX. Concerns Regarding To:am Planning
X. Suggestive Comments Regarding Team Planning and Tcaching
XI. Positive Aspects uof Continuous Progress
X1I. Concerns Regarding Centinuous Progr.oss
XIII. Positive Aspects of Independent Study
XIV. Concerns Regarding Independent Study
XV. Positive Aspects of Standards and Expectations

XVI. Cuncerns Regarding Standards and Expectations

R e
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AV Cowtinentar, Srootenonts Concernin. iyl -oby

XV1il. <Critical Statements Concerning Philosopny

I. _dvantayges_o! Upen Space

1. iLarge geoup instruction exposes students te e viam ane
teachor.

(3) 2. Creat for independent study and larpge group nroscncations.
3. Students can work and learnm at their own spueds.

(%) 4. wond for lectures, films, instructions, and laboratory
exvrcises,

5. Many children working together can help vach other in small
ETOUPpS .

(5) 6. Teachers moving around the room can be aware of cach child
and learn children personally.

7. Gives i relaxed atmosphere and frecedom for creativity.

8. Allowe for supervised work by qualificd poeople avd allows
for general media instructiom, dispersal of directions,
wiaterials, etc.

(2) 9. 1t provides & grod opportunity for team tcaching, better
utilization of «ilio visual equipment and an informal

setting which lends itself to learning.

1G6. 1t provides for a number of different grouwpings as far as
¢laste size is concuerned. Also grouping for activities.

(4) ii. Provides for morc individualization ol student work.

12. it ailows for children to have oz freedom. More area to
meve around.

13. Open spiace better utilizes teacher strengths.

(1) 14. 1t allows diversified activities to take place w:imaltane-
ously.

15. 7Tt allows for individualized instruction i: o aulti-unit
approach.

L6, uUpcn space allows for better prescentari: s and mow indivi-
dualized activities geared to the childs :hiliue,



17.

18.

19.

105

Open space llevs Jor large group instruction of th.t
material whi. it lends icself to less individual or persoral
attention.

Slow learners like it because they feel mor: :iccupted.

Open space can be broken into separate .ircav as the nced
arises or a special occasion presents itself.

11. Advantages of Small Room

(1)

3)

(4)

(5)

(6)

(2)

10.

11.
12.

14.
15.

16.

Allows more frcedom of action.

Necessary for thosc who can not cope with the open space
situation.

Provide an opportunity for individual teachers to drill,
teach and explain major concepts.

Discussion classes can be held without bothering other
classes.

Better place to teach skills.

Allows the teacher to interact with a small number of
students and to intensify the interaction of the group.

Provides -a goud place for class discussion and exchange of
ideas.

Allows for a mure personal contact with students.

Helps students get a feeling they 'belong" in a teacher's
class and thus, they make commitments better.

Necessary for student involvement and a closer student-
teacher relationship.

Teachers have better control of the classroom.
Less students make room quieter for work.

Gives necessary structure to certain students' performance.
Badly needed by a large number of students.

Geod for reviewing, reading and individuval work.

Opportunity to ger to kinow and relate to a cevtoin group of
kids.

Best place for reinforcement of content material.

AL
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Advantages of Certbanacion of Open Spaces and Smail Room

3)

(1)

(%)

)

(6)

(2)

1.

10.

11.

12.

13.

14.

15.

Combination of open space and small room help teachers
teach to «pecific learning levels or to students with
specific interests.

Central concepts developed in pod can be exploted in
depth in small room.

Allows for better utilization of audio visual resources.

Allows for diversity in teaching technigues, cla:s size,
and student activities.

Allows individualized instruction in onc rrea and personal
teacher identity in the other.

A combination of both gives students ana teachers a variety
of expericnces.

Back to back scheduling allows for good utilization of both
areas.

Allows group dJdiscussions in small room about what students
have discovercd on their own in the pods.

Allows for bettor utilization of professional human resources
according to their sirengths.

Group presentation iu open space can be reinforced in small
group experience.,

Some teams may cxpect different behavior in the pod than in
the small room. Expecting different behavior in differemt
places gives students the opportunity to learn responsi-
bility.

Some on independent study work well in the pod. Can give
extra help to those who need it in small rooms.

Able to kecp a closer check on progress of individual
students, and provide degree of supervision needed.

A combination of both enables a teacher to work with other
team members and at the same time, preserve some of his/her
own individuality.

Allows for grouping of students according to their needs.
Enables them to progiruess at their own rav: e fovel.



T

BEST COPY AVAILABLE

o, Oircet Quot oo,

A. "l would not jike to go back to either 21 2t 2ooms
or open space

B. '"The freedom oi tiic opent space could b. cuupared to the

flexibilicy «F (e smail reom.™

V. _Concerns Regarding opcin ¥:acy

(2) 1. Open space is L~ conducive to work and mcre “Upen' to
conversation and socialization.

(3) 2. 1t is impossibl: to help every studerz cvery day in the pou
with the number of students we have.

(4) 3. oOpen space teaching is severely handicapped if there are
not areas tn pull small groups off for small proug instruc-
tion.

(5) 4. Open space is no:. good for the slow learner or dependent
tvpe.

5. Lends itself to 2 new type of discipline problem iust by
having so many bLodics put together at the same time.

(6) . 6. Too impersonal--::uleats get lost too casily in a large
group.

7. Currently 18 too muci. empitasis on open space.
8. Only certain activitics are successful In open space.

9. Students here du not seem tu be sufficiently motivated andsor
interested to function adequately in the pod,

10. Scheduling forces sroups into open “pace wihen it may not be
called for.

11. To increase the¢ number of studesnits in one place, greatly
increcases the ‘“confusion' and control problems.

12. Not enough room--cramming 35 students into cach voor: and
130 into the pod, plus 20 on quest e¢liminasices floxibility,

(1) 13. Some children cannot function In a large open space with
its many distractions.

14. Makes it difficult for a teacher to kecp track of their
students.

NN
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Upen space, as we have used it, has Lelped food v the
general problem of "students not listewing' s they are
use to having to turn out sound when "they" are rcudy tor
quict.

Communication and rapport with students ax.: more difficalt
in open space situations.

Students are not superviscd enough while In oper space to
insure that individuals arc doing their own work.

Larger groups of students require more equiprent and mor:
storage for that equipment. Also, it is impossitic to
control breakage, loss, ctc.

With all the dividers, I woander where the open spaces
went???

Pods are too noisy for indcependent work.

Concerns Regarding Combined Open Space-Small kuvom Conce pt

V.
3) 1.
2.
(2) 3.
(1) 4.
5.
6.
7.
6) 8.
9.

Open space and small room arrangements are not avail Die
in all arecas.

Must have both since teaching constantly with others in a
lavge area causes a teachcr to lose his/her identity.

We need to add more staff and cducate the total staff, not
just a few, to techniques ~nd fundumentuls needed te make
the system go.

The activity should govern the space rather than the other
way around.

Having different students 1n the pod ttan one has in the
small room makes it difficult tce develop any subject matter
continuity.

Can become a situation of constant switching of area for no
particular educational objective, izading to a real loss of
contact between teachers and students as individuals.

Confused scheduling - trouble remembering pod or room and
if room, which room.

Nne is not open when the -t v is full - = floxit-ility,

Inconvenient to have the small rooms located aw. from the
pod area - decreases the flexibility of cach.

_'-'.""\
. “

- ..



(4)

(5)

10.

11.

12.

13.

14.

15.

16.
17.

19.

200

21.

109
Often no clear plas o0 < {feetive veoic oo gt g
apice requires new metbode, materials, oot chjpetove:
Open space learning must be individual ..o .o thl o
pline and respect uf anocther's time are ; = - 0o dearning
situation.

Students have a probivm of adjuston ot goivg L st sooum
from open space.

Pod activities could b made more cffective ‘v Timicing
large group presentations.

Not available at middle school; must have both open apace
and small rooms av:iiabi. for each single scidemic area,
so they could be us.d iaterchangeably and as demanded by
curriculum.

More group plamning of specific large group activities are
necded.

Identification and sharing of successes are necassary.

Small rooms must be used more as they help develop in
group feeling.

Many students should h: assigned to small vrooms almost
permanently.

Open space should ive ws.d more for doing.

Many children nced the sccurity of o small room and the
relationship of oie teacher.

Overcrowdedness to cui costs, materials not desipgned for
individualized instruction, and tun mary weak team cembers
could yield utter ol

Positive Aspects of Team Tcaching

(1)

(6)

(4)

1.

2.

Offers a variety of pcrsonalities and styles for students
in both methods and materials. Alsce, allows a student to
wvork with a teacher hesshe likes.

Enables more children to benefit from a tcacher's personal
strengths.

Students relate to som . :chers hetter than .at-ra. A child
who may not be able to unr:icrstand onc tcacher's expluanation
of a problem, may sc:i: snother teacher fur .«: ...over, and
find success.

Hor ey



(3)

(2)

'

10

11.

12.

15.

16.

17.

1y.

19.

20.

BEST COPY AVAILABLE 10

\ T :..'" t‘.:.'l A “":‘l“ [ . Yt ' Lo '
ST % TLLACRE DN 1
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Voreens people to cooperate sel awexl !

e Lo oarea ("f

-
o~
P

viveow toachers a chance to wert ol
Ui ir greatest intepest ama con e

-t
-

Ale to devote time to indivicur: us ne v L without worrvving
about other class members boeing supervinel,

Civer teachers reinfore sment i v ool ndividual weak-
NS gUS.,

Reeps teachers on their toes whon in the classroom. Pre-
vents stagnation.,

forces teachers to werk wut lessons botore class, 8o cach
wil! know his/her role in tho cisseroom that period.

Lnceurages each individual teach. r to cisandd bis/he: owi
krowledge and improve his/her ovwii awtiicun by obseryinj
vther members of his/her team.

Sharing of ideas results in :tronueer picnning of curriculum
when several opinfons o inveajved.

Facilitates strengths oi 11r % r-ut uembers in ditferent
aruias of subject matter. au:, provioang s briter back-

prioazd of materials.

Makes curriculum conzist ot taroushout tie ceveral grade
1(.."."! ] Se

Frnables the teacher to com s rirute wii oo particular area
of 4 unit, thus doing a He:ger o .

Fosters new {deas and proviu.: oj.wrturity to do projects
that one person alone could nov “iiidle,

Pr.vides an opportunity for the "teod ¥Feutures” of a teacher
to be utilized mnre fully.

Allows for a lot of fun in working top: tiny and with
children.

Filling in when there are absentees ou fi- Lo.ma ctiminates
"babysitting".

Ty



(5)

al.

1

Students can be divived avcording to individual needs and
then, be taught Ly oac who ig able to teach a cortain cor-
cuept better than another.

VII. cConcerns Regarding Tesm Teaching

%)

(2)

(1)

(6)

l.

2.

10.

11.

12.

13.

14.

Too much humwn cffort and time is spent in the pure mechanics
of team teaching, and not enough in teaching students.

Individual's own methods of handling given situations must
be altered to compliment the methods used by others with
whom he is teachirg.

Teachers using two different methods of learning confuse
students.

Allows weak team members to hide and shirk responsibilities.

No one teacher -ver gets to know the student well -- creates
"no one cares about me” attitude in students.

Teaching philosophies of team members are sometimes so far
apart that it i{s difficult to reach a decision. Also,
agreement on discipline procedures, and what is expccted of
students is often .. problem.

Caugses some person: : - vteach concepts whizh they do not
know a8 wcll as the '"~Fic€" planner doces.

Instead of team teaching. w developed a system of turn
teaching.

Teams are twice as large as they shiould be, and it is pos-
sible for some people to get by without Jdoing their share.

With rvoon- too small and classes tuo Lirge, t“cam teaching
i impossible.

Sometimes the majority might hold back a good idea presented
by the minority.

Some persons arc hesitant to teach in pods before other
teachers.

Children need to identify with one teacher. %With team teach-
ing, he is just a cog in a big wheel.

1f one refuscs to help with discipline or sits ard grades
papers end ignores thce pupils in the pod, it creates a
problem for the tecam.
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. 15. Without prepe seam boaders, friction ma. cause teoam
directioe to wdaiver.

16. Not done . middle achool: more like team picmeivs | everyone
do your oyn thing.

17. Symbiotic va. Parasit:ic.

(5) 18. Misusc cvan lead to a stifling of individunl ifuscavity,
initiative, responusiiiiity, and rappert wili sfrudents.

(3) 19. Can turn into a prodvcotion line for the manufacture of
completed packets.

20. Difficult if you are vith people you dislike. Also diffi-
cult if you are with tcackers who don't like ic, but when
told to take it or cuit, decide to take it (5), and keep
quiet. Now having difficulty keeping quicr.

21. Teams too large. Grouping into sub-teams allows less

friction of operation.

VIII. Positive Aspects of Team Planning

(6) 1. Gives consistency to the program presentod to the students.

2. The sharing of matcrials aakes for a unitca toam approach.

(2) 3. Helps to coordinate c.urriculan sut all levels. Prevents
overlap and omissions.

(5) 4. Forces team members to mwet on A regular buzis to decide a
course uf study and expaciations of srudioni,

S. Assurcs a consistency in prading at cach level.

6. Important bhecause it helps cach teacha: e chat he is
part of the total picture, and that part of th program
belongs to him.

7. Forces communicaticn between the team rnwmbers.

(6) 8. Teachers can help each other foresec ard vvercume obstacles.

9. Allows a smooth continuity from area to oxea iu cach team.

10. Allows an cxchange of ideas, and a democrali: sclection
process i lactors invel.i. g wechanics i

PR SR

11. Fosters team unity, requires teachers tc worl Lorether, get
along, and use a combination of ideas.

® 9




15.

16.

17.
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Uirleis  Chane 2o oein L provloms, oot De v Soasnal G,

and supgestions and obtaw o fresh appro-wi.

Foachr8 can Laxe advantoge of each ot 0 v v a7 rores
ot cawowledge o shiriag.

Corbanation 0 individual strengths o L e trtly useful
in planning cerrculun.

Provides unificd conchin,s <o all students tol oy tne same
course.,

bevelops “"comrad:ship" within a team.

Results in a continuous ;uncess of cvaluation.

Concerns Rogarding Team Planning

(2)

(5)

(1)

3)

(4)

1.

10.

11.

Teams too large - too kany on team planaing roduces effi-
ciency in making decisions.

Can be high'y negative if the personaiitivs of team members
clash., Perhaps many goud! Ideas are lost because ind’vidual

ideas may not agree with team decisicns.

Some teachers lesitnt. to express ideas fur fear of criti-
cism and comments foon Clher people.

Streng, extrovert tvfes swoaetimes overrower o' r embers
with gonod ideas, chus -tii!ing ereative contrioutions.

Failure to arrive at ieawdiate answers to irnmediate problems.
Lack of time when all masiers are avaitatle for planning.
beadlwes set v teaw lew’rs should be swe v all.

Takes too much time. Too much ovrganizuatiue zbout clerical
matters and physical plane,

The wmount of time we have i minimul and it scems, w3 of
late, that this team planning time has been taken way cven
more for the development of philosophics, scupe und se-
quence, eto.

More time is spont dircuscicg, disagrecing, «to., tivu actual
planaing.

Some individuals abuse ti.c time by absentecism Yiva team
meet ings. ’
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At toow o S o lities are zocent ool d R FTRRCPR
rupturcs re seat aniwaled - resultiong an potity bickering
and in=€iple g,

We don't dvae cneugh from outside professiontd sonicces,
e.g., curricuium advisurs, area cullivy s, -

Problem witva vne or two refuse to adant to what the team
plans aud mevoly Jo what they want, when thoy wanc.

Some decisions that are determined are arrived at in
mysterious wuvs.

People can lear on others. Too fow do the ritaal pilanning.

Majority decisious are not always necessarily right. They
may be mancuvered before a team meets.

X. Suggestive Commcits Rexarding Team Plannine and Teaching

(2) 1.
(6) 2.
3.
(5) 4.
5.
(3) o.
7.
8.
9.
(4) 10.
(1) 1.

More time for team planning actually used for discussing
student neecds instead of mechanical procadures.

Must rcemember thit teachers have individual differences too.

The purpes.: of piuaing sessions should be clearly defined
and teame sitoaid o.-ts in sub-groups.

All teachevs must jcun in and plan acrively. Otherwise,
they all r.y not suppuct or feel conmitted to the decisions
of the tuanm.

Team members must be compatible.

The job will mever he done well until mory tiwe is included
in the teacker's schedule for planaing.

Fine if team plunning and not team dicration from the top.

A team lcader who brings important .announcemerts back to
the team is ilmpecative.

Time saver if winlk is divided effectivi:ly.

Very effective if team members are wiiliuy to subordinate
own ideas at ti-n-s and agree on what ic bezt [ Tedents.

Team planning and teaching is a good arrorereuc ii you

should be fortunate enough to have a winuiug combination of
intellect, maturity, tact, and willingncss to share the load.

LR
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atonacus Progress

PUG vt L.

(1)

(6)

(4)

(5)

(2)

(3)

1.

10.

11.

12.

13.

14.

15.

16.

17.

Lach studont ban che opportunity to huave steadv progress
i cach ar:o.

Students startiug where they have progoc:aivd ocxperience
more suceess, learn more, and are less o bavier problems.

Iliminates warted time for students. Fonables them to
advance to luve's that they would not rcach in traditiomal
s:ituations.

§.0.S8. nrovides the key to students working at their own
pace.

Keups kids irtcrested that otherwise would be lost 100% of
the €,

Helps to avoid frustration.
Provides an cutlet from boredom for the gifted.

Allows some students to work without being held back by
those less capubple,

Children do nut need to spend unnecessary fime on concepts
they already understand.

Gives each child the =pportunity to learn and add to his
skills without the stigaa of failure.

Children arc not forced more rapidly than they are able.

Individuals that are slower will not have te compete with
th: better students.

Allows for a child to move both verticully and horizontally
in his academic work.

Progress will and must be continumis undcr teacher guidance
and counseling.

Fspecially convenient in the case of stuidents who are absent.
Upon returning, they can continue where they had left off.

Through cuntinucus progress, we can provic: for the growth
of studcnts throughout the year, as well as, to mect their
individual voars.

More could be done if enrollment were s :ilor to the point
that you could actually confer with studunts to prescribe.

-, -

-~ 5%
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19-

20.

21-
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Present capricuirn chould be more unifiocd. net L.A., Math,
social 'btl.ldj.es, b\“'l'l‘((‘, ctc.

Will work onlv if there is cooperation hetween all schools
in Bettendorf, ani if o special pragrim 18 sel up.

Must realize thar propram can be ind.viduciized and still
not have continuous propress.

Requires the eliminration of grade Jevels.

X1I. Concerns Regarding Continucus Progress

(5)

&)

)

(4)

3)

1.

2-

3.

6.

10.
11.

12.

13.

Students nced to have opportunitics to work on their own,
but need more specific guidelines.

Student might get “tracked" too persorally, and never be
put in a competitive situation.

Requires a change in the teacher's role, which is not bad
in itself, but dous require far more time and work.

If we are trying to individualize learning, wu need to
change our thoughts about teacher-pupil ratios.

Students get bogged down with packets unless enough dif-
ferent types of waterials are provided.

Rather difficult fur scudents to share ideas and express
ideas to the group when they arc working at different
speeds.

A majority of students are telling by their actions that
unless they are pushed, progress will stop.

Lack of timec for careful evaluaticn anu plarning for each
individual.

No real good test to measure continuous progress in all
areas.

Creates a logistics problem in hundling maitcrials.
There is no standard definition of this term.

Students handing in work independently, to b+ returned the
next day, makes excussive work for the teacner.

There is a vast differcnce between philvsophy and actual
practice here.
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ey Uiten onds up "t o cdimy"y wee o tiee oot 0 the elass
wastes time.

p—
U

tlanning curriculuwu tor continuous pregress s Jtficult
and unfair for the :oacihcr that is fored! to pise outside
the contract 8:00 - 4:U) rchedule.

6. Difficult to do when nmatcrials have not all been written.

17. Sometimes fafils to ¢tivy ulternate Jdirections for those
stalled at a certain ievei.

18. Review and re-learning a:v necessary. some teachers do
not realize or do nut heiieve this.

19. A student may be an anonymity for sovecel wueeks. Progress
may be nil in this case.

20. More specific guide iines rneceded as students are: learning
rasponsibility.

(6) 21. No occuring at Middlc School; sinece c¢veryone is based on
the same results, tluic 15 no continuous progress.

XIII. Positive Aspects of ind-v.fent Study
1. Allows for a persoua! . ..CK program.

(1) 2. Trrovides an excellent .ucans of encouraging students to
pursue their own intevesis and widen them.

(9%

By perscnal evaluation, they can continue to grow.

(6) 4. Allows students to Ly-nass things they have already achieved.
S, Many children accumplisic more working v chemsclves.
t. Gives an adequate chance for rewarid fur work well done.

7. Rach child is given an cpportunity Lo ceaccn cut new concepts
aad ideas.

8. Each child receives the chance to drill o iz skills in
several different wavs.,

2) Y. A)lows an opportunity i~r self paciag are .. solopment of
personal responsitiiiiry.

10. Important for studcuics i1t need to spcni merd tine in some
areas than others.
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11. stul.nts here have many opportunities for independent study--
especially Quest, §.0.8., Resource, etc.

12. A slow student has at his disposal many media from which to
learn.

13. Enables teachers to see to what length students will go on
their own.

14. Tremendous if that is what it is "study".

15. Provides opportunity for make-up work.

16. Can be the single most valuable incentive to learning.
17. Allows lots of "thinking" time.

(4) 18. 1f worked into a "learning system", it has its place,
i.e., it is part of the whole, not the whole.

19. Valuable for letting students teach themselves in more
creative ways. ‘

20. Lectures are now replaced with student involvement.

21. Allows students to pursue interests in afeas not covered to
their satisfaction, or areas not covered at all.

(3) 22. Allows the student to proceed at his own rate, explore new
iceas in depth, and to adjust his schedule to meet his
neceds for each subject.

(S) 23. Allows a student to work in accordance with his needs and
abilities by choosing his own activities.

XIV. Concerns Regarding Independent Study

1. Neecds to be more open choices for students (for more
students).

(1) 2. Variety is necessary. Students should not have packets,
behavioral objectives, or lecture all the time.

3. Not enough material available for students to use at home.
(5) 4. Many teachers do not have time to prepare extra challenging

materials for a variety of students, nor time to check
these materials if available.
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(& 3. rot enough space or maierinle available for true independent
study.

(4) 6. Resource arca and library are not being used as they should
he.

7. No cffective system of control for §.0.8. students who often
do not have the responsibility to get their work completed.

8. Not enough check by teachers of "Progress according to
ability".

9. 1s currently nothing morc than work sheets, so called
“anrichment activities' and assignments. Where is the
student selection and s«1f initiative?

10. Very few students at this age are capable of iﬁdependent
study. They tend to do nothing.

(3) 11. Too many cannot assume responsibility for budgeting time,
energy, or interest, yet thcy want that freedom.

12. There is too much cheating and copying and too little
emphasis put on integrity in the loose structure of most
pod situations.

(2) 13, Should be clear that indcpendent study cannot take place
without teacher direction. The idea that students can be
"let go" is not sound uducational philosophy.

14. Students lose opportunity to participate in small group
discussions with a teacher and other students. Children
need to learn to sharc ideas and pleasant experiences.
Also, must have recognirion of their peers.

15. Students should earn tuc right to be a part of this program.

16. There isn't any, unless you call drawing a picture while
waiting for everyoue to finish is independent study.

17. 1In independent study, a student ueced not study an area he
dislikes; even though this area cf study may be very valu-
able to him.

18. Too much emphasis is placed on slow learner at Middle
School -- poor program for gifted.

19. With reading problems and lick of motivation, many children
cannot participate in t! .: type of study.
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~4. Fallacy =- the "top, good, best," kids don't require as
much teacher time as “average" or "below average" children
do -- they DO!!!

XV. Positive Aspects of Standards and Expectations

1. Specific standards elicit improved performance and behavior.
2. Students are allowed to set up some of their own standards.

3. Staff guidance enables each student to interpret what is
cxpected of him. .

4. Everyone is currently provided with a positive experience
in part of his school growth. :

(3) 5. Most areas have a minimum that is required of all students.

(1) 6. Standards for our students must be compatible with those
found in our societyv.

7. Team approach allows for more uniformity of standards and
grading.

8. Students and staff, when aware of expected behavior, tend
to behave in that manner.

9. 3ince both teachers and students have written behavioral
objectives, each know the exact requirements expected of
them.

16. There is an adequate chance for. students and teachers to be
involved in settins ~“~~dards and personal expectatione for
their class and fo 2lves.

11. Packets distributed to the child helps him know exactly what
work needs to be completed and the time alloted to complete
the assignment.

(5) 12. Good to have persor °
individual abil{iti

~wdent evaluation according to his

13. Students are made responsible for their own actions.

(4) 14. Academic standards and expectations vary with each individual
child.

15. Behavior standards are not as individualized as academic
standards and should not be.
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16. Standards provide a measure of the progress of each
individual, and should reflect mastery of skills in an
orderly progression.

17. Essential in determining the effectiveness of program.

(6) 18. Help build self worth and pride in accomplishments.

19. Precise standards and expectations facilitate the entire
teaching-learning process.

(2) 20. 1If a student knows where he stands, it is probably more
conducive to his stability and security.

21. Minimum standards have been set and are trying to be
reached.

Xv Concerns a Standards and ns

(3) 1. Standards have been lowered. Not enough respect by some
students for teachers, elders, property, etc.

2. Pride in own work in school lacking. Student self-image
is enhanced by teacher praise and effort.

J. Standards are somewhat lowered because of pressure of time.
No solution to this except less kids.

(5) 4. Seems that the idea of let the student succeed has surpassed
any standard of student quality.

5. Teachers must realize that rules there for children must
be followed by adults.

(4) 6. Rules must be enforced from the beginning of the year, not
during the middle of the year.

(1) 7. Teachers need to assist students in developing responsi-
bility. They have "unloaded" the responsibility onto
students without the necessary directions.

8. Goals seem to be post tests.

9. Kids are on a level of mediocrity with no motivation to
attain a higher goal.

10. We all grade according to "ability". Since when can a

teacher make that kind of judgement?



122

11. Not unified witﬁln all tecams, let alone between teams.

(6) 12. Standards of expectation are too low. Why??? Packets!'!
No motivation. When you finish this packet, pick up the
next one. ,

13. Basic expectations should not be included in a continuous
program as children are ready for different concepts at
different times.

(2) 14. with packets, some students aim to get through the work
any way possible, i.e., rushing, copying, etc., instead of
attempting to do their best work.

15. Standards set by grade level or age lewel are unrealistic
and punitive to the slower moving student.

16. Too much negative freedom in halls--disrespect for class-
mates, teachers.

17. Sometimes done very rudely by teachers. Students are
human also.

18. Discipline generally more problem in group behavior.

19. Student expectations of themselves here are very incon-
sistent.

20. People should be held responsible to do their own thiiking
as to vhat is right or what is expected.

21. Standards and expectations are currently a lot higher than
attainment.

XVII. Complimentary Statements Concerning Philogophy

(4) 1. The philosophy of individualized learning includes conduct
and responsibility for such in working, learning, and
living at school with peers, adults, and other students.

(5) 2. The child's needs and the teacher's responsibility, when
combined, should dictate what is to be taught. Emphasis
should be based on learning that is based on clear, well-
thought goals. Then, the learning environment should be
maintained in a consistent manner.

3. Student learning should be based on continuous progress.

He will then experience success and be motivated to explore
new ideas.

- ’-113




(2)

1)

(6)

4,

5.

6.

9.

10.

11.

12.

13.
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Teachers and students must work together in selecting
materials suited to the individual student which will help
accomplish goals which have previously been discussed and
agreed upon by student and teacher.

Our entire learning process is based on the opportunity of
a child to find success as he goes along. He should be
involved in making decisions that affect his learning, but
at the same time, we try to guide him in setting up goals
which will help him realize a self-respect and acceptance
of himself as a person.

We feel that learning takes place in many different settings
and with many different techniques. Also, that the more we
can provide for our students, the more students we will
touch. Most importantly, we rveally acknowledge a student

~as a human being, and try to touch his life in a positive

way.

It is good to be non-graded. There still is competition,
but not at the expense of the child. Being able to achieve
at their own level, they become more independent.

Middle School is primarily an individualized type program.
However, each child is closely supervised and helped toward
maintaining the goals that he is capable of reaching.

Middle School strives to develop each child emotionally,
psychologically, and intellectually.

This philosophy identifies a rather ideal environment that
we should move toward. It places emphasis on individualiza-
tion which appears to be good. I feel we are a long way
from reaching our goals, but we have made great steps during
the last year. This indicates that we must yeach the in-

dividual before we will ever reach the group.

The learning process is predicated upon five specific
qualities set up for the student. These same five qualities
should be set up in reverse for teachers by the student,
particularly the one of self-esteenm.

Expresses the idea that a student will progress if given the
opportunity to make his own decisions and work at his own
speed. Thereby, he will become more rasponsible.

Teachers will be given the responsibility of directing the
student toward a meaningful goal. Each teacher will be
given the opportunity to utilize his/her own individual
teaching methods.

A e Dl
LI
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17.

18.

19.

20.

21.

22.

23.
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We accept a child as he i{s and accept personal responsi-
bility for providing him with suitable materials and a
proper learning situation for him as an individual. This
means that each child, regardless of his abilities or
problems, must be given a chance to succeed in all areas
each day.

The "work" should depend upon the child's needs instead of
a preconceived grade by grade "content".

Flexibility of the individual to meet new and varied
circumstances is the key to meeting the ideas involved in
our philosophy.

Several areas to consider when examining our philosophy
include (1) Student interest must be cultivated in order
for the philosophy to be successful. (2) Individual
teachers will use methods and techniques that would not

be successful for others. (3) Flexibility in interpreting
individual reaction toward the goals of the philosophy
should be maintained.

The student is looked at as an individual with very unique
problems and potential. Because of his uniqueness,

specific objectives are set with cooperation of both student
and teacher. The student has a responsibility to himself
to select courses of action which he feels is best for him
in relationship to his environment.

In order to have high standards and great expectations, we
must offer meaningful subjects--things of current value.

The teacher is an important person too. He or she must
feel important as a person. The teacher is an individual
and should relate to students on a human level--no set
roles, but two people interacting. Together, they work
toward the common goal.

Middle School philosophy dictates that we know the student,
keep track of him, encourage him when necessary--discipline
if necessary, and make a place for him that is comfortable.

The students work must be made meaningful and relevant to
him. By personal evaluation he should be aware of where he
is now and where he is going.

We accept the fact that some teachers get along with certain
students better than others. In this way, we can make use
of each teacher's uniqueness as well.
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24. Ve have a long way to go as a faculty to accept and enact
the philosophy, but at least we are having the "opportunity"
to assess our beliefs and that is good.

25. There is evidence of good student-teacher relationships
with few exceptions.

AVIILI. Critical Sta ts Concern Philosophy

(2) 1. The very loose philosophy of the Middle School allows for
great flexibility and experimentation. The philosophy is
great, but we need a puch more specific set of directions
and better identificacion of specific ways of attaining
our goals.

(1) 2. Student option and choice does not mean each student has
free choice in how, what, or even if he learns. He is
allowed choices at the discretion of his teacher. He is
not allowed choices that will jeopardize his learning and
growth academically or otherwise if he chooses poorly.

3. It is difficult to measure intrinsic reward and self-esteem.

4., 1f we agree on the philosophy, what are we doing to enforce
it? I realize that you will not get an over-all agreement
on philosophy, but I for one would like to see it made
vivid in the minds of the staff and with the understanding
that the admiuistration feels very strongly about its
acceptance and practice.

(4) 5. The philosophy is not being carried through. It is an
idealistic philosophy which would be great if there was
the room and staff. Areas not being done include (1)
student selection is limited, (2) inconsistent grading and
understanding of grades by students, (3) too much grouping
of students for successful development of self-esteem.

(5) 6. Inconsistency is really hurting. The packets seem to be
producing children who are loath to do anything except what
is absolutely required.

7. Individual teachers must have the freedom to know and work
with individual students in a way that fits both personal-
ities. Teachers cannot be locked into a system that prevents
them from a creative style.

L M e
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10.

11.

12.

13.
14.

15.

16.
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Hard to give students many meaningful options and alterna-
tives if your classroom is too small for the 1 teacher and
55 students. I don't think that presently the philosophy
can be properly implemented in my area.

The third paragraph uf the philosophy (individual teaching
style) is not easily facilitated by team teaching, team
planning, and the pods.

We many iimes forget what the school philosophy is when
dealing with problem students. Therefore, we need to be
reminded more often of what it is.

Studént's need to feel accountable to someone besides
themselves for their actions.

The range of selection for students is small. We don't
present many alternatives.

Does extrinsic reward have no place in the philosophy?

Just because people are offered many choices of behavior
is no guarantee they will choose any or anmy valuable omes.

It is difficult to instill the desire for intrinsic reward
in students when emphasis 1s on grades.

No child should be allowed to harm others or interfere with
their learning. About time we consider this more carefully.

Consideration of the student in everything we plan, do, or
say is good ideally, but many of us fail to achieve con-
sistency. We offer opportunities for the individual on
paper, but, because of lack of facility, these options are
often really only on paper.
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APPENDIX C

Staff Questionnaire

THE QUESTIONS INCLUDED IN THIS QUESTIONNAIRE REPRESENT THOSE
ITEMS FROM THE INITIAL SURVEY WHICH RECEIVED TOP PRIORITY DURING
PHASE Il OF THIS EVALUATION.

IN EACH CASE, PLEASE READ THE STATEMENT CONCERNINGC MIDDLE
SCHOOL INNOVATIONS CAREFULLY AND DECIDE HOW YOU FEEL ABOUT THAT
STATEMENT., YOU MAY THINK THE STATEMENT IS CERTAINLY TRUE, SO YOU

MIGHT SAY THAT YOU STRONGLY AGREE WITH THAT STATEMENT. YOU MIGHT,
HOWEVER, FEEL THAT THE STATEMENT IS CERTAINLY NOT TRUE. 1IN THIS CASE,

YOU MIGHT SAY THAT YOU STRONGLY DISAGRE \ [EMENT .

IN SOME CASES, YOUR PEELINGS ABOUT THE STATEMENT MAY BE SOME-
WHERE BETWEEN THESE VERY STRONG ANSWERS AND YOU MIGHT JUST ANSWER
AGREE OR DISAGREE. 1IN A FEW CASES, YOU MAY FEEL THAT YOU JUST DON'T
KNOW ENOUGH ABOUT THE STATEMENT TO MARK ANY OF THESE, OR YOU MAY
NOT FEEL ONE WAY OR THE OTHER; YOU WOULD THEN MARK NO OPINION.

TO MAKE IT EASIER FOR YOU, THESE DIFFERENT POSSIBLE ANSWERS
ARE LISTED NEXT TO THE LETTERS A, B, C, D, AND E. YOU SHOULD CHOOSE
THE ANSWER YOU BELIEVE BEST DESCRIBES YOUR FEELING AND BLACKEN THE
SPACE OVER THE CORRECT LETTER.

1 strongly agree with the statement

I agree with the statement

I have no opinion about the statement
I disagree with the statement

1 strongly disagree with the statement

moQwd>

IT IS MOST IMPORTANT THAT RESPONSES DESCRIBE THE PROGRAM AS IT
CURRENTLY OPERATES AT THE BETTENDORF MIDDLE SCHOOL.
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SPACE U'TILIZATION: BEST COPY AVAILABLE
1. Open space provides a good opportunity for effective team

10.

11.

12.

13.

14.

teaching.

Open space is less conducive to work and more "open" to con-
versation and socialization than a smaller, more contained room
would be.

Open space provides an informal setting which lends itself to
creative learning.

Smaller, more traditional classrooms are necessary for those who
cannot function in a large open space with its many distractions.

Open space is not effective for the slow learner or dependent
type student.

Open space allows for large group instruction of that material
which lends itself to less individual or personal attentionm.

To increase the number of students in one place neceésartly in-
creases the confusion and control problems.

Open space learning centers at Bettendorf Middle School better
utilize teacher strengths than more traditional classrooms would.

Open space learning is too impersonal - students get lost too
easily in a large group.

Open space learning benefits students by exposing them to a
greater variety of teaching personalities.

Communication and rapport with students are more difficult in
open space situations.

Open space allows for more individualized activities geared to
the child's ability than a contained classroom would.

The general problem of "students not listening” has resulted
from student efforts to tune out the additional distractions of
an open space learning environmeat when they personally are
ready for quiet.

The combination of open space and small rooms utilized at
Bettendorf Middle School allows for grouping students according
to their needs, thus enabling them to progress at their own
rate and level.
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15. A combination »f open space and small rooms allows for better
utilization ot professional human resources, according to
individual strengths.

16. In the current Bettendorf Middle School operation, the learning
activity governs the space rather than the space governing the
learning activity.

OTHER COMMENTS YOU MAY HAVE REGARDING ADVANTAGES OR DISADVANTAGES
OF CURRENT SPACE UTILIZATION

TEAM TEACHING-TEAM PLANNING

17. Teaching philosophies of team members are sometimes so far apart
that it is difficult to reach a decision (agreement) on disciplinme
procedures, expectations desired from studemts, and various ap-
proaches to learning.

18. Team teaching at Bettendorf Middle School offers a variety of
personalities and styles for students in both methods and mate-
rials, thus enabling a student to work with a teacher he/she
likes.

19. Team teaching at Rettendorf Middle School tends to allow weak
team members to hide and shirk responsibilities.

20. Team teaching at Bettendorf Middle School enables more children
to benefit from a teacher's personal strengths.

21. Instead of team teaching, we have tended to develop a system of
turn teaching.

22. Team teaching at Bettendorf Middle School encourages each indi-
vidual teacher to expand his/her knowledge and improve his/her
own teaching methods by the stimulus of observing other members
of his/her team.

23. Team teaching has turmed into little more than a production line
for completed packets.

LA Tt
. .
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24. (Constantly teaching with others in a large area causes a teacher
to luse his/her identity, thus stifling individual ingenuity,
initiative, and responsibility.

25. The sharing of ideas at Bettendorf Middle School results in
better curriculum, since several opinions are involved.

26. Strong, cxtrovert types sometimes overpower other team membcrs
with good ideas, thus stifling creative contributions.

27. There is a critical shortage of time when all team members are
available for collective planning.

28. Team planning at Bettendorf Middle School offers a chance to
talk over problems, get help, reassurance and suggestions, and
obtain a fresh approach.

29, Many good ideas are lost in team planning because individual
ideas may not agree with team decisioms.

30. Team planning at Bettendorf Middle School gives consistency to
the program presented to students. This prevents overlap and
omissions.

31. An excessive amount of team plamning time fs utilized in mechan-
ical procedures rather than actually discussing student nceds.

32. Teachers at Bettendorf Middle School are taking advantage of
cach other's special field of knowledge by sharing ideas.

OTHER COMMENTS YOU MAY HAVE REGARDING ADVANTAGES OR DISADVANTAGES
OF TEAM TEACHING - TEAM PLANNING
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CONT INUOUS PROGRESS

33.

34.

35.

36.

37.

38.

39.

40.

Students starting from where they have progressed experience
more success, more learning and less behavior problems.

Continuous progress (individuvalized learning) is not occurring
at Bettendorf Middle School. Since most students are subjected
to group evaluation techniques, there is little real, continuous
progress.

Continuous progress at Bettendorf Middle School eliminates
wasted time for students. This enables them to advance to
levels that they would not reach in traditional situations.

There is a definite lack of time for careful evaluation and
planning with and for each individual.

Continuous progress, as practiced at Bettendorf Middle School,
gives each child the opportunity to learn and add to his skills
without the stigma of failure.

The lack of enough different types of instructional materials
at Bettendorf Middle School causes studemts to get "bogged down"
with packets.

With proper planning, continuous progress can be accomplished
within current traditional pupil-teacher ratios.

It is difficult for studants to share ideas and express ideas
to the group when they are working at different speeds.

OTHER COMMENTS YOU MAY HAVE REGARDING ADVANTAGES OR DISADVANTAGES
OF CONTINUOUS PROGRESS

VAR
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BEST COPY AVAILABLE
INDEPENDENT STUDY

41. Independent study at Rettendorf Middle School provides an
excellent means of encouraging students to pursue their own
interests, explore new ideas in depth, and adjust their
schedule (quest) to meet their own needs.

42. Many children having reading problems and/or lack of motivation
cannot effectively participate in independent study.

43. Independent study at Bettendorf Middle School allows an oppor-
tunity for self-pacing and the development of personal responsi-
bility.

44. Independent study cannot take place without teacher direction.
The idea that students can be "let go" is not sound educational
philosophy.

45. Independent study at Bettendorf Middle School is currently little
more than worksheets, so called "enrichment activities" and
assignments.

46. Many students cannot assume responsibility for budgeting their
time or directing their own energies and interests; yet they
want this freedom.

47. Students at Bettendorf Middle School currently have too many
packets, behavioral objectives, and lectures. A greater variety
of learning experiences is necessary.

48. Misuse of current space and materials for independent study is
more prevalent than the shortage of same.

OTHER COMMENTS YOU MAY HAVE REGARDING ADVANTAGES OR DISADVANTAGES
OF INDEPENDENT STUDY
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55.

56.
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TANDARDS AND EXPECTAT TONS

There is an adequate chance for students and teachers at
Bettendorf Middle School to be involved in setting standards
and personal expectations for their class and for themselves.

The extensive use of packets at Bettendorf Middle School elicits
medioerity, lack of motivation, copying, etc., rather than
challenging a student to do his/her best work.

Academic standards and expectations must vary with each indivi-
dual child.

Standards set for Bettendorf Middle School students are com-
patible with those found in society.

Rather than assisting students in the development of personal
responsibility, teachers at Bettendorf Middle School have un-
loaded the responsibility onto the students without the necessary
guidance.

Basic minimum standards have been established at Bettendorf
Middle School and are clearly understood by the entire staff.

Proposed standards and expectations at Bettendorf Middle School
are currently much higher than attainment.

Basic expectations should not be included in a continuous progress
program as children are ready for different concepts and skills
at different times.

OTHER COMMENTS YOU MAY HAVE REGARDING ADVANTAGES OR DISADVANTAGES
OF CURRENT STANDARDS AND EXPECTATIONS

s ™ ey



BEST COPY AVAILABLE -

PHILOSOMY

57. A student will progress if given the opportunity to make his own
decisions and work at his own speed. Thereby, he will become
more responsiblc.

58. The Bettendorf Middle School philosophy identifies a rather
ideal environment that we are moving toward. Though great
strides have been made in this direction, we are still a long
way from reaching our proposed goals.

59. The philosophy of the Bettendorf Middle School allows for great
flexibility and experimentation, but we need a much more specific
set of directions and better identification of specific ways of
attaining our goals.

60. Student option and choice means each student has free choice in
what, how, or even if, he learns.

61. At Bettendorf Middle School, we offer many opportunities for the
individual on paper. However, due to lack of program, materials,
or facility, these options are often only on paper.

62. With few exceptions, there is evidence of good student-teacher
relationships at Bettendorf Middle School.

63. Additional staff instruction is necessary in the techniques and
fundamentals of the current Bettendorf Middle School operation.

OTHER COMMENTS YOU MAY HAVE REGARDING ADVANTAGES OR DISADVANTAGES
OF THE CURRENT MIDDLE SCHOOL PHILOSOPHY
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APPENDIX D
student Questiomnaire

THIS QUESTIONNAIRE WILL HELP US TO BETTER UNDERSTAND OIR MIDDLE
SCHOOL EDUCATIONAL PROGRAM. YOUR OPINION IS IMPORTANT, SO PLEASE
ANSWER THESE QUESTIONS AS HONESTLY AS YOU CAN. DO NOT SIGN YOUR
NAME.

IN EACH CASE, YOU SHOULD READ THE STATEMENT CAREFULLY AND

DECIDE HOW YOU FEEL ABOUT THAT STATEMENT. YOU MAY THINK THE STATE-
MENT IS CERTAINLY TRUE, SO YOU MIGHT SAY THAT YOU STRONGLY AGREE WITH
THAT STATEMENT, YOU MIGHT, HOWEVER, FEEL THAT THE STATEMENT IS
CERTAINLY NOT TRUE. IN THIS CASE, YOU MIGHT SAY THAT YOU_STRONGLY

DISAGREE WITH THE STATEMENT.

IN SOME CASES, YOUR FEELINGS ABOUT THE STATEMENT MAY BE SOME-
WHERE BETWEEN THESE VERY STRONG ANSWERS AND YOU MIGHT JUST ANSWER
AGREE OR DISAGREE. 1IN A FEW CASES, YOU MAY FEEL THAT YOU JUST DON'T
KNOW ENOUGH ABOUT THE STATEMENT TO MARK ANY OF THESE, OR YOU MAY NOT
FEEL ONE WAY OR THE OTHER; YOU WOULD THEN MARK NO OPINION.

TO MAKE IT EASIER FOR YOU, THESE DIFFERENT POSSIBLE ANSWERS
ARE LISTED NEXT TO THE LETTERS A, B, C, D, AND E, YOU SHOULD
CHOOSE THE ANSWER YOU BELIEVE BEST DESCRIBES YOUR FEELING AND
BLACKEN THE SPACE OVER THE CORRECT LETTER.

1 strongly agree with the statement

L agree with the statement

1 have no opinion about the statement
1 disagree with the statement

I strongly disagree with the statement

moOw>

IT IS MOST IMPORTANT THAT YOUR RESPONSES DESCRIBE THE PROGRAM
AS IT CURRENTLY OPERATES AT BETTENDORF MIDDLE SCHOOL.
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15.

16.
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18.
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gest O

STUDENT QUEST L E

I can do better school work in the large open space areas than
I can in the small classrooms.

In the large open space areas, student; must learnm to "shut out"
sounds and othexr people around them.

I would prefer having mor. than cne teacher work with me in each
sub ject area.

There is less school work and more conversation (socialization)
in the open space areas than in the small classrooms.

Having more than one teacher available in large group helps me
to learn more.

I tend to get lost in the large group learning areas.

In most of my classes, students are able to pursue problems and
projects on an individual basis that are of special interest to
them.

1 feel good about most of the work I do in school.
My teacher is often too busy to help me when I need help.

I am able to move ahead at my own rate in subjects I do well in
or am especially interested in.

In most of our classes, we often get'a chance to make decisions
together.

We usually do not have enough interesting materials and activities
in most of our classes.

I am able to work at my own level in mnst subject areas.
I have a good relationship with most of my teachers.

The student should have the responsibility to determine what,
how, or even if he should learn.

In completing packets, students tend to give answers and copy
rather than helping each other do their "own" best work.

Most of my teachers give me enough time to finish my work.

The standards set for Middle School students are very similar
to those I find outside of school.

£ ‘,? ‘l“
o _l
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19. Students nced more teocker guldance in the area of personal
responsibility development.

20. My teachers will respect me as a person even when I have done
poorly on my school work.
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APPENDIX E

gest COPY PNAJBLE

Percentage Distribution - Student Questionnafre

1IEH,A!AL!&JE.:.L!Z!.EIHEEEI&
STRONGLY 8TRONGLY
AGREE(X)  AGREE(Z) SLJ!JQH!&I DISAGREE(R)  DISAGREE(Z)
1. 31 32 15 15 7
2. 3 37 15 1 6
3. 20 20 20 23 16
4. 21 27 18 19 15
5. 32 29 18 13 8
6. 5 11 14 35 34
7. 13 28 33 15 10
8. 23 43 16 9 6
9. 26 24 15 22 13
10. 38 35 10 10 7
11. 10 34 18 24 14
12. 22 22 18 24 14
13. 31 47 9 8 5
14. 28 39 16 7 10
15. 23 21 27 15 14
16. 14 22 26 20 18
17. 19 38 10 17 16
18. L] 18 34 22 21
19. 13 23 36 17 11

20. 23 27 18 13 19
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APPENDIX F
Percentage Distribution - Staff Questionnaire
ITEM ANALYSIS - 84 TEACHERS
STRONGLY NO STRONGLY
AGREE(%)  AGREE(%)  OPINION(Z)  DISAGREE(%Z)  DISAGREE(%)
1. 32 35 7 6 0
2. 27 38 7 24 4
3. 14 54 12 20 0
4. 79 17 1 2 1
S. 31 25 6 33 5
6. 42 46 2 10 0
7. 34 32 6 23 5
8. 17 43 16 19 5
9. 13 36 7 40 4
10. 26 57 7 8 1
11. 19 33 11 24 13
12. 19 37 13 27 4
13. 21 36 17 21 5
14. 25 35 21 17 3
15. 30 51 14 4 1
16. 6 20 12 37 25
17. 25 41 9 18 7
18. 11 36 11 3 8
19. 14 31 18 32 5

20. 10 56 14 20 0
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ITEM ANALYS1S - 84 TEACHERS

STRONGLY NO STRONGLY
21. 8 28 25 32 7
22, 13 61 12 11 3
23. 13 30 ' 17 33 7
2. 10 26 15 38 11
25. 32 54 8 5 1
26. 13 54 16 17 0
27. 50 23 10 17 0
28. 20 s6° 11 13 0
29. 12 50 17 20 1
30. 8 45 19 27 1
. 30 39 18 13 0
32, 13 56 14 12 5
33, 35 45 14 6 0
34. 16 29 16 32 7
35. 5 49 9 32 5
36. 57 36 2 4 1
37. 13 44 11 26 6
38. 21 37 18 23 1
39. 7 30 9 29 25
40. 12 41 3 37 7
41. 11 33 11 33 12
62. 32 56 6 4 2
43. 8 50 11 27 4
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ITEM _ANALYSIS - 84 TEACHERS

STRONGLY NO STRONGLY
AGREE(%)  AGREE(W)  OPINION(X) DISAGREE(N)  DISAGREE(Z)
44, 43 41 2 12 2
4S. 17 43 21 14 5
46. 31 56 S 7 1
47. 24 a8 23 14 1l
48. 8 19 30 37 6
43. 6 45 8 36 5
50. 26 34 14 20 6
51. 48 43 1 7 |
S52. 4 SO - 19 25 6
53. 11 32 15 35 7
54. 1 12 15 55 17
55. 8 24 kX ] 31 4
56. 12 23 : 13 43 9
57. 13 27 7 43 10
58. 30 63 6 1 0
59. 30 -45 6 15 4
60. 1 13 5 45 36
61. 27 51 6 16 0
62. @2 56 2 0 0

63. 1 34 44 10 11

¥
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