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Introduction

The insIstonc, on accouninbil:ty it the successes and 'fL.

of schools, the demand for icl,wp.-0 e,..itemporary curricula t,

experiences encountered by chilOren fo rhcir broader environmn%L.i,

the desire to personalize learning h43 n,cf.ssitated an extem:i...e

reordering of our educational prio Recent attempts to re-

establish the "Child Centered Curriculum" advocated by Dewey (1896).

Miriam (1904), Collins (1917), and others have resulted in the develop-

ment of numerous innovative approNches to learning, including modi;i-

cation of curriculum, facilities, teaching methods, and the cur.I.nt

emphasis on cognitive learning.

Many innovative changes toward "inimanixing" educatioa have been

initiated at the middle soh,-.: of the liettendorf Community

School District in Iowa during t;n: nuut four years (1969-1973). An

open, flexible environment al1cms tt;:.O.K.rn ti.. freedom to plan, organ -

ize, conduct tht program and evaluiro 64 results quite freely. Thu

principal guidnlines of the program are inherent in the published

statement of school philosophy and tool,, of fliplementation which

follow:

I. Bettendorf Middle School Philosophy

The learning process of Middle Sr.7A is predicated au qtadent
sclet.t!on. .active involvement, i;iwiry, intrinsic reward, and
self est..A.. We as a staff the uniqueness -( 4.n-

and reflect thji, ract in all Learning expktrincvs.
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Standards and expectations will be maintained through the

availability of many meaningful student options and alterna-

tives.

Individual teaching style will be encouraged in maintaining a

wholesome student relationship in the accomplishment of the

educational goals of the school.

II. 115plementation of the Philosophy

1. Open Space-Small Room

2. Team Teaching

3. Team Planning

4. Continuous Progress

5. Independent Study

Accomplishment of the philosophy will be dependent upon obtaining

the best possible staff and continuous in-service programs.

Collective evaluation of total program results had not bean at-

tempted at the time of this investigation. Communications concerning

results were primarily between individuals or among members within

a specific teaching team. Therefore, it was determined by the district

that during 1972-73 an attempt be made to evaluate the results of its

innovative programs.

Many aspects of current innovative educational programs render

traditional methods of evaluation quite useless (Bienenstok 1965).

For example, the true concept of individualized instruction calls for

individualized evaluation that is characterized by a definite lack of

competition against national or state norms or even within the indi-

vidual himself. Although it is assumed that certain "basic skills"

shall be maintained by the student for functional utility, the major

emphasis of current innovative 4ducational programs is on attitude,
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in (a).

The study was limit,1 ,Aft student attitudes

towatd innovative appre3e1= .:3 1 ug. It was not design,i t , -

tablish techniques for ti- non-tangible cone,.r .

as changes in attitude, concept, aspiratioe:-. .t,.

The population surveyed thv ...ttire staff, student b_i.!y

in-house administrative vative areas to be c.msider,2:

included space utilization (..),-.;t room), team tcaeeing,

team planning, continuous independent study, standards and

expectations (student and ovd personal interpretation.; ut

school's "child centered" T4-i!--,ophy. A major limitation or CI'.

study was in the review 01_ ch.. ;:t-f.,core and related rese5. .

Though there is no scar,.._ . -Jud written proposed 0-..fit,3

of current innovations, 1:!'r. :iata exist to acclaim tiwir

effectiveness (Carvelti, has been done to ,..n..1,1(r

two or more innovation3 . . Kaclin, in a review -f

literature as late as 19: 1-,:t no evaluative sto.,

on open schools or team r, J. st .:,r1 tIcho:ds were found.

tho

Many educators, v n pyRtems, have inititA

arc in the process of adcptiv:!, "nnovative" change with neitli.A ir

of past results nor any ; evaluating their

deavors. In a study on 0,,n .11i% lization, Cheek (197()

that districts were adoptini; flu, ,.an (open space concept) vith

4
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or no rationale based on research and expert analysis. The paucity

of in available from an extensive literature review augments

tic need C.)1: evaluative studies in the innovative arli.:!s of open

space facilities, ream teaching-team planning, continuous progress,

non-gradedness, individualized instruction, and student evaluative

procedures in the affective domain. Though many schools have adopted

"innovative" techniques since the mid-sixties, there remains a dearth

of evidence to substantiate individual clAims of success. Proposals

by Reynolds (1966) and Keeley (1968) that educational programs are

almost never evaluated on a systematic basis, and what starts out as

a trial persists as established practice even though it may be in-

valid, attested to the convictions of a number of authorities that

effective evaluation of educational programs is grossly inadequate.

It is increasingly apparent that most information available seems

to be based on hearsay and fragmented opinions related to personal

experiences (Cheek, 1970). The information gathered in this study

should add to the general knowledge concerning opinions and percep-

tions of those involved in innovative approaches to learning.

Definition of Terms

5

Open Space School

A type of school facility containing large instructional areas

unbroken by partitions. An open space facility contains a large group

of studfts (usually 100-130) with the flexibility to group occcrding

to student needs. Areas within -tructure are separated by furni-

ture arrangement only. Each center contains its own media center. A

et
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team of four or five teachers operate cooperatively in each open space

learning center.

Team Teaching

A type of instructional organization in which two or more teachers

are given the responsibility, working together, for all or a signifi-

cant part of the instruction of the same group of students (Shaplin,

1964). A team of four or five teachers operate cooperatively in each

open space learning center containing 100-130 students.

Team Planning

The cooperative planning by two or more persons of the curriculum,

activities, and evaluation techniques to be utilized in team teaching.

Continuous Pro&ress

A student given greater responsibility for his own learning be-

gins on a level at which he is able to perform, to learn systematically

at his own pace.

Independent Study

The pursuit of learning as planned by the individual and

teacher(s) and undertaken by the individual with limited assistance

from the teacher(s).

Standards and Expectations

Cognitive and affective gains by the students must be considered,

as well as the personal behavior of each individual (teacher and

student) within the learning environment.

r
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School Philosophy Interpretation

Staff and student opinions of the stated philosophy of the

Bettendori Middle School: (1) soundness of proposed philosophy and

(2) level of attainment of said philosophy.

Overview and Plan fur Reporting the Study

The following procedure has been used for reporting this study:

Chapter I, "The Introduction," has presented an introduction, a

discussion of purpose, general design, limitations and need for the

study, and a definition of terms.

Chapter II, "The Review of the Related Literature," presents a

review of literature and research related to the development and

evaluation of innovative programs. The review contains a historical

account of, opinions toward, and attempts to evaluate innovative

approaches to learning.

Chapter III, "The Research Design and Procedure," presents a

detailed description of the sample description, step-by-step develop-

ment of survey instruments and the method of data collection.

Chapter IV, "The Data Analysis and Interpretation," presents the

procedures utilized in processing and interpretating the data.

Chapter V, "The Summary, Conclusions, Implications, and Rec-

ommendations," contains a summary of findings of and conclusions

drawn from an analysis of the data, implications of the results, and

recommendations for utilization of the results for further research.

M.
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Review of Related Literature

The literature abounds with a great profusion o1 contrasting

opinion concerning innovative approaches to learning. Indicative of

opinion diversity were proposals by Nyquist (1971) and Howard (1970).

Nyquist envisioned the school, as a place to prepare young people to

take their place in society. This can be done by making education at

every level person-centered, idea-centered, exper ience- centered,

problem-oriented, and interdisciplinary; and by including the commu-

nity and its institutions as part of the process. All children are

motivated to learn and will do so if emphasis is upon learning, rather

than on teaching, and upon freedom and responsibility, rather than

conformity and following directions. In direct contrast was Howard's

proposal that we have been ton heavily focused on novelty, innovation

and individualization, thus encouraging the natural instincts for

agressive experimentation in behalf of one's self while minimizing

man's time- proven necessity for norms of personal conduct which an

individual must accept in order for society to work. If we permit the

thrust for contemporary relevance to prevail, then we cut ourselves

off from the vast library of man's past triumphs and mistakes, a

library which offers a road map of where man has been, how he got

there, and those roads that lead to a dead end.

The literature review contains an historical development of

innovative programs and an evaluation of innovative approaches to

learning.

8



BEST COPY VAILABLE
9

et innovative ProKrams

Rag,In (1960) account of the_ chile-centortd curriculums

V%,tty in 189(, Miriam in 1904, and Collins in 1917, was

!II" recurring att.rapt,: place the in4ividuat at the

arning experience. CvnsiJerablc similarity exists

ht.t-p-..n ,pinlons of these cirly advocates and those of current

advvc.ites (W,Yver, 1972) of chiJd-centered programs. Freedom and

perf*.otv:l r:spon,:,inliity for pupils, -lryvv::.nt.ous interest (relevance),

and Lninhil.i:4A expression reprvsent several of the positions held

common by hoth groups. Exemplary of current attitudes on child-

centered programs was the statement by Nyquist (1971):

School must be a place to prepare young people to take their
place in societynot a place where they are isolated from the
main currents of life. This can be done by making education
at every age level person-etnrered, idea-cenn-red, experience-
centered, problem-oriented, and interdisciplinary with the
community and its other institutions as part of the process.
This is in contrast to tht prevalent educational experience with
its information-gathering, fact-centered, course-centered, subject-
centered, grade-getting, and bell-interrupted activity.

Open education is an approach to teaching which discards the
familiar elementary classroom organization and the traditional
stylized roles of teachers and pupils for a much freer, more
informal, highly individualized, child-centered learning ex-
perience. Respect for and trust in the child are perhaps the
most basic principles. It is assumed that all children are
motivated to learn and will learn if the emphasis is on learning,
and not on teaching; on thinking, and not on memorising; on
freedom and responsibility, rather than on conformity and follow-
ing directions (p. 9] .

Proposals were made as early as the mid-fifties (Caudill 1954)

for the construction of learning areas 2f greater fluidity of space.

Concurrent with this concept was of Sargent (1954), who ques-

tioned the premise that a single ieacher in a self-contained classroom
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was the most desirable basic instructional unit. According to Heywood

(1966), the concept of innovation was not new. Educational innovations

may be found in the literature before 1960, as well as after that time.

Hart (1965) proposed that one of the original experiments in team

teaching as a methbd was the Howard-Lexington plan initiated in

Lexington, Massachusetts, during 1958. A review of the literature in

the field of team teaching yielded several interesting aspects of the

trend toward team teaching schools with open facilities. For example,

1) A considerable period of time expired (approximately ten years), in

which only pioneer schools became involved. 2) Nearly all attempts

were at the elementary level. 3) Flexibility in school design, and

thus team effort, has accelerated greatly from 1966 to the present.

Though traditional self-contained classrooms continued to be the

dominant form of school organization during the 1960's, evidence

mounted for the growing popularity of the open space concept. The

January, 1970 issue of Nations Schoole list of schools with out-

standing design contained mostly elementary schools with open space

plans. Further, of the 2,500 new schools constructed in 1967, 1968,

and 1969 in 43 states, over 5U per cent had open type designs

(Brunetti, 1971).

The flexibility of learning activities, curriculum design and

grouping possibilities of the open space plans were only some of the

changes in educational philosophy of the 1950's and 1960's. Coupled

with, and many times preceding, the open space concepts were such

innovative adventures as individu.1;.zcd instruction, team teaching,

independent study, non-gradedness, and an awareness of the importance
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A,!t-rd!ng to hdling (1910), "If the

adminAstt:tio perceives individualized instruction as being oriented

toward Ow individual rathcr than clic group, always involving in-

dividual art! utilizing a variety of arrangements with refer-

nce and media. hfs perception is accurate as of 1970

[16A, D. Edling observt::: in his study of individualized instruc-

tion tiLi: fonr major trends or directions for educational objectives

Wert' ..1.1t.':t .3.; in practice in tht. schools investigated:

1. .`a, trend is closely aasociated with traditional skill and
suhject matter content, but there is an attempt to become more
pvcitic and to stare objectives in behavioral terms and to ex-
teLd tho range of skilla and subjects.

2. A ;,cend trend places less emphasis on the acquisition of
specific skills and facts and places increased emphasis on
optimum individual development. Objectives are more indivi-
dualized and dependent upon learner needs. Subject matter is
used more as a vehicle co expose needs or provide an oppor-
tunity for the teacher to work with a child in an area of con-
cern to the child.

3. A third trend places less emphasis on subject matter for an
entirely different reason. The basic concept is that present
knowledge is changing at a rapid rate and new knowledge is being
developed so quickly that the only legitimate objective of the
school is to develop independent, lifelong learners. Thus, the
emphasis is on the affective domain, i.e., developing a pleasant,
positive feeling toward learning and toward learning how to func-
tion as an independent learner.

4. Finally, there is a trend toward developing a new curriculum
with specified skills and subject matter, developing a procedure
to continually modify those skills and subjects and the behaviors
they represent, and developing a means to keep the skills and
subjects relevant in terms of the context of the society in which
those behaviors will be used [16C, p. 1].

In contrast to Edling's findings was the prediction by Lounsbury

and uouglas, as late as 1965, that on the results of their

surveys conducted in 1954 and again in 1964, no revolutionary changes
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should be anticipated in tli imediate future. Strongly supporting

this prcdictiun, at least :it the middle school level, was the dis-

covery by Melingur and Rackatiskas (1970) that, though the middle

school movement. nppara to be undergoing a healthy expansion, the

Middle School Philosoehx of individualized instruction, flexible

scheduling, inquiry and discovery teaching methods, independent study,

team teaching, learning resource centers, and extensive counseling is

being utilized by only A small porti*n of current middle schools.

Their study revealed that 85 per cent of all grade five to seven and

grade six to eight middle schools reported having conventional pro-

gramming arrangements.

The literature search revealed that, though there are trends

toward innovative approaches to learning, it is apparent that

attitude toward and/or involvement in said "innovative trends" is

far from universal.

Evaluations of innovative Approaches to L!.....1artin

A survey of the literature related to the effects of innovative

educational practices revealed the paucity of investigation that has

taken place in this area to date. Accounts that are available are

most often either philosophic proposals, purely descriptive in nature,

or merely in the form of progress reports. For example: I) When

Edringer (1969) considered the new development of educational facil-

ities, she proposed slew problems that would face the educator in the

seventies and beyond--specifically the changing rile of the teacher

to that of a diagnostician aad clinical specialist. The response of



13

school program to technological advancement would demand it. 2) In

his list of current school facility trends, Siiverthorn (1965) sug-

gested that educators were moving away from group instruction towards

more individualized instruction, from teaching towards learning,

from conformity towards creativity, from lecture methods toward

self-directed learning, from libraries towards resource centers, and

from self-contained classrooms toward instructional media centers.

3) Planners of open space schools (exhibited as exemplary openspace

elementary schools at the Twenty-First Annual Exhibition of School

Architecture) imposed that this facility would accommodate team

teaching with differentiated staffing, non-graded placement, con-

tinuous progress, independent study, self-guided learning, variable

scheduling, and better utilization of learning media by groups and

individuals.

The lack of educational research to accompany the above innova-

tive approaches to learning and the dearth of educational research

that exists today was well exemplified by Giessen (1964) in his survey

of related research pertaining to school house planning. Another

example of the lack of adequate research can be found in the proposal

regarding team teaching by Heathers (1964) that only the dissemination

phase had proceeded at a rapid rate while the total development had

been impeded by a general failure to apply appropriate research

strategies. ',tore recent accounts can be found in the conclusion by

Rhodes (1971) that although team teaching has increased rapidly in

popularity, the publication of definitive research evaluating the

effects of team teaching has not kept pace. Further, that there
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certainly is no scarcity of reports describing and assessing various

team teaching projects throughout the country, but the number of

evaluations employing control groups and providing adequate statis-

tical treatment of data is quite small. The same conclusion was drawn

by Edling (1970) in a national study of individualized instruction

programs for the U.S. Office of Education. His discovery revealed:

First priority has been given to developing instructional
procedures; the second priority has been given to re-thinking
and developing the objectives of the school; and that the
least attention has been given to evaluative procedures, and
in many instances the relationship between stated-objectives
and evaluative procedures is tenuous or non-existing...at*
the present time, only a few standardized tests are being
used to evaluate over-all program effects...in most in-
stances, these instruments were not directly related to
stated objectives and appeared to be administered more as
a comparative check on general academic growth than either
a diagnostic procedure or as a means to evaluate the achieve-

ment of over-all program objectives [16E, p. ii .

Although same schools have tried to obtain evidence as to
whether individualizing instruction would improve the effec-
tiveness of their school in terms of student learning, fifty
percent of the schools visited had no formal evidence of the

effectiveness of their procedures and no developed plans to
obtain such evidence [160, p. 1].

Where opinions did exist, they were often outdated and /or in

open conflict. One criticism of innovative approaches to learning

by Nystrand and Cunningham (1970) was that most attempts at innovative

changes usually have not brought about significant student changes.

Their belief was that the interaction among people remained much as

it had been in the more traditional organizational context. A con-

trasting opinion by one group of teachers, working in different flex-

ible schools, was that the instruction of their children had been

improved as a result of team teaching (Farmer and Weinstock, 1963).
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According to these teachers, important advantages of teeming include:

1) better morale from the moral support and stimulation of one's

colleagues, 2) professional growth through observation and sharing

of ideas, and 3) more efficient use of instructional time through

specialization and team planning. Other authorities such as Ohm (1961)

and Brownell (1963) have also agreed that team teaching was conducive

tb experiences which led to increased professional growth and stimula-

tion. However, there was currently little hard data which substan-

tiates this belief (Rhodes, 1971).

Review of the literature indicated that there has been a renewed

interest in the evaluation of various approaches to learning since 1970.

Investigations, in addition to those previously cited, included arti-

cles on team teaching by Gameky (1970), Rhodes (1971), and Samuels

(1969); independent study by Hug (1970) and Klausmeier (1971); con-

tinuous progress by Morningstar (1965) and the Catholic Diocese of

Pittsburgh (1971); cognitive and affective gains by Hug (1971) and

King (1971); and open space schools by Kaelin (1970), Cheek (1970),

and Brunetti (1971).

Though there were numerous articles on each of the innovative

areas considered in this study, no record was found of an attempt to

measure staff and student attitudes toward several innovative approa-

ches to learning collectively. Several of these investigations have

been utilised for comparison of finding purposes in the data analysis

and summary and conclusion sections of this account. None, however,

had much to offer the present study to the form of directional guid-

ance or tools of research.
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Review of the literature revealed a paucity of research in the

areas of open space concepts, team teaching and planning, continuous

progress, independent study, and the evaluation of affective learning.
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CHAPTER III

Research Design and Procedure

Survey questionnaires (staff and student) were utilized to gather

the opinions of a staff and student body currently operating in an

innovative program. The specific areas considered included space

utilization (open and conventional), team teaching-team planning,

continuous progress, standards and expectations, independent study,

and interpretation of the expressed middle school philosophy. The

survey instruments utilized were designed to (1) collect as many

positive and negative opinions concerning each of the innovative

areas being investigated as possible, (2) establish the percentage of

staff with common opinions on those items that express themselves of

most concern, and (3) establish student opinions on areas of concern

which apply directly to the student body.

Description of the Sample

The survey participants included the 84 member staff and 1426

member student body of the Bettendorf, Iowa, Middle School.

Development of the Staff questionnaire

Since no suitable questionnaire instruments were available from

the literature, one of the basic tasks was the development of a ques-

tionnaire that would elicit personal opinions from staff and students

concerning the specific areas of the following: (1) space utiliza-

tion (open and conventional), (2) team teaching-team planning, (3)

continuous progress, (4) independent study, (5) standards and
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expectations, and (6) interpretation of the expressed middle school

philosophy. Development of the staff questionnaire consisted of

three distinct phases: (1) a written opinion survey, (2) priority of

the written opinion survey items by the staff, and (3) construction

of the staff questionnaire from the priority items.

Written Opinion Survey,

The written opinion survey was conducted during March, 1972.

Responses were guided into Personal biennia, either positive or

negative, by the open ended survey instrument listed in Appendix A.

Administration of the open opinion survey took place at a

regularly scheduled faculty meeting. The purpose of the research

was carefully shared with the staff. Then, each staff member was

requested to write, if possible, one or more responses to each area

of the survey instrument. Dedication of the staff to this task was

exhibited in the fact that each participant spent one hour or more

formulating and listing their personal opinions.

The results of the written opinion survey were tabulated into

positive msvects of and concerns regarding each of the key areas con-

sidered. An attempt was made throughout to include all responses

without alteration. However, where appropriate, several responses

that were complementary to each other were combined and listed as a

single entry (see Appendix B].

Priority of Written Opinion Survey Items by Staff

The tabulated responses of the written opinion survey were re-

turned to each staff member for the purpose of establishment of

;
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pri)ritv itcms. Eae, staff member was requested to identify and

select the four statements that he/she desired to have considered

further on a staff questionnaire. They were not requested to list an

order of preference, but rather, just to identify four statements from

each section. The results of this priority activity were tabulated,

listing the incidence of response for each item in a given section.

The item receiving the greatest number of responses was designated

(1), that receiving the second greatest number (2), and so forth.

This priority of items for each section has been designated by the

number in parenthesis by each statement. Since the number of items

that could be utilized on the questionnaire was necessarily limited,

only those receiving the top six priorities have been so designated

[see Appendix B].

Construction of the Staff Questionnaire from Priority Items

The first step in the final construction of the staff question-

naire cunsisted of the conversion of the statements of opinion into

question form. Statements receiving the top two priorities in each

section were utilized in the questionnaire construction. The remain-

ing statements were selected in a manner that would eliminate the

duplication of an idea, thereby contributing greater breadth to the

survey instrument. In case of a duplication, the next higher priority

was picked up, i.e., item four, instead of item three, was incorporated

into the questionnaire.

The questionnaire was balanced by the use of a proportionate num-

ber of questions from each section. Since the sections on space

utilization and team teaching-team planning each contained two areas,
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the questionnaire contained approximately twice as many questions from

each of these two areas as it did for each of the other areas. To

reduce the influence of suggestion, 30 positive and 33 negative ques-

tions were arranged somewhat alternately throughout the questionnaire.

Further, the lead question for each section was determined by the ran-

dom flip of a coin.

An opportunity for open-ended comments on advantages and dis-

advantages of the innovations being considered was included at the

end of each section.

The completed questionnaire was submitted to and critically

reviewed by 11 professional educators including three middle school

teachers, four teachers outside the middle school area, one reading

specialist, two administrators, and a guidance counselor. Upon

receipt of their responses, the questionnaire was rewritten with their

suggestions for improvement incorporated. The revised questionnaire

was again submitted to four persons, including a reading specialist,

for a second critical review. After minor alterations based on their

comments were made, the questionnaire was administered at a regularly

scheduled faculty meeting on February 7, 1973. The entire population

of 84 staff members participated.

Development of Student Questionnaire

Questions for the student questionnaire were selected from those

items on the staff questionnaire that applied directly to students. A

chance flip of a coin determined that the first of the 20 x.ems be posi-

tive. Thereafter, the positive and negative questions were arranged

somewhat alternately throughout the student survey instrument. No
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attempt was made to section the responses as had been done on the

staff questionnaire. Items on the student questionnaire were stated

in the same manner (positive or negative) as they appeared on the

staff questionnaire. The result was a somewhat unbalanced instrument

consisting of twelve positive and eight negative questions.

An attempt was made to write the questions at a level that most

grade six students could understand. Both the vocabulary level and

the length of each statement were considered.

The completed questionnaire was submitted to and critically re-

viewed by nine persons including three teachers, five students and one

reading specialist. The questionnaire, rewritten with their sugges-

tions for improvement incorporated, was submitted a second time to the

reading specialist for a specific determination of reading level.

After minor revisions the student questionnaire was administered.

Administration of the student questionnaire took place in a

resource center (quiet study area), containing approximately 100

students. Directions were carefully reviewed and students were re-

minded of the value in well-considered responses. Utilizing the

advice of the reading specialist, students at all grade levels were

assisted with terminology outside their own personal reading vocab-

ulary. The sample consisted of 1323 students or approximately 93 per

cent of the student body.

Null Hypotheses

Null hypotheses were tested at the .05 Level of Confidence that

there would be no differences in frequencies of positive, negative,
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and no opinion responses of students and teachers for each of the

following:

1. Benefits of open space over small classrooms.

2. The relationship of open space to the problem of students
"not listening."

3. Student selection of teachers.

4. Socialization in open spaces.

5. Benefits of team teaching to learning.

6. Students "getting lost" in large group areas.

7. Independent study possibilities.

8. Students' feeling of success.

9. Lack of individual attention.

10. Student progress according to ability.

11. Student involvement in decision-making.

12. Availability of instructional activities and materials.

13. Possibilities of a student working at his own level.

14. Student-teacher relationships.

15. Limits to be placed on student self-direction.

16. Misuse of learning packets.

17. Possibilities of a student working at his own rate.

18. Relevance of standards set for students to those he finds
outside of school.

19. Guidance necessary for student personal responsibility
development.

20. Teacher rapport with students.
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CHAPTER IV

Data Analysis and Interpretation

Analysis and interpretation of the data related to space

utilization, team teaching-team planning, continuous progress,

independent study, standards and expectations, and the expressed

nettendorf Middle School philosophy have been presented as follows:

I) Staff and student attitudes toward specific concepts were graphed

according to levels of agreement, disagreement, and no opinion.

2) The differences between staff and student perceptions of specific

concepts were tested for significance by use of Chi Square. 3) Open

ended responses by teachers were tabulated and selected suggestions

for improvement were presented.

Staff and Student Attitudes Toward Space Utilization,
Team Teaching -Team Planning, Continuous Prowess,
Independent Studv,Standards and Expectations, and
the Expressed Bettendorf Middle School PhilosoPhv

Staff and student attitudes obtained from the questionnaires

have been presented as follows: 1) Positive questions on the staff

questionnaire have been stated and graphed for each section of the

questionnaire. 2) Negative questions on the staff questionnaire

have been stated and graphed for each section of the questionnaire.

3) The total positive questions on the student questionnaire have been

stated and graphed. 4) The total negative questions on the student

questionnaire have been stated and graphed.

In each case the questions for a given section are followed by

,
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a graphic presentation of the percentage responses (positive, negative,

and no opinion) for each question. Each graph consists of a continuum

from 100 per cent negative to 100 per cent positive. The mid-point

(I) was established at zero per cent as a reference point for direc-

tionality determination. Percentage responses have been rounded to

the nearest five per cent and denoted by ( ic) di 5%.

Responses of agree and strongly agree were graphed collectively

as the agree responses. Responses of disagree and strongly disagree

were graphed collectively as disagree responses. One hundred per cent

minus the sum of the positive and negative percentage responses yields

the percentage of no opinion.

Positive or negative directionality for each question on the

staff and student questionnaires was not hypothesized.

The data represent responses by 1323 students and 84 staff.

Positive Questions Related to Space Utilization

1. Open space provides a good opportunity for effective team teaching.

3. Open space provides an informal setting which lends itself to

creative learning.

6. Open space allows for large group instruction of that material

which lends itself to less individual or personal attention.

8. Open space learning centers at Bettendorf Middle School better

utilize teacher strengths than more traditional classrooms would.

10. Open space learning benefits students by exposing them to a

greater variety of teaching personalities.
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12. ppu space allows for more individualized activities geared to

the child's ability than a contained classroom would.

14. The combination of open space and small rooms utilized at

fiettendorf Middle School allows for grouping students according

to their needs, thus enabling them to progress at their own

rate and level.

15. A combination of open space and small rooms allows for better

utilization of professional human resources, according to indi-

vidual strengths.

16. In the current Bettendorf Middle School operation, the learning

activity governs the space rather than the space governing the

learning activity.
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FIGURE 1.--Staff response to questions related to positive aspects
of space utilization.
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PositweJQuestions Related to Team Teaching -Team Planning

1S. Team teaching at Bettendorf Middle School offers a variety of

personalities and styles for students in both methods and

materials, thus enabling a student to work with a teacher he/she

likes.

20. Team teaching at Bettendorf Middle School enables more children

to benefit from a teacher's personal strengths.

22. Team teaching at Bettendorf Middle School encourages each

individual teacher to expand his/her knowledge and improve his/

her own teaching methods by the stimulus of observing other

members of his/her team.

25. The sharing of ideas at Bettendorf Middle School results in

better curriculum, since several opinions are involved.

28. Team planning at Bettendorf Middle School offers a chance to

talk over problems, get help, reassurance and suggestions, and

obtain a fresh approach.

30. Team planning at Bettendorf Middle School gives consistency to

the program presented to students. This prevents overlap and

omissions.

32. Teachers at Bettendorf Middle School se taking advantage of

each other's special field of knowledge by sharing ideas.
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% Response

Disagree Agree

1 1

0 9 8 7 6 5 4 3 2 1 0 1 2 3 4 6 7 8 9 0
0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0

18. itit******* riark******

20. ****1*************

22. ***11***MMIMMIOrk*****

25. n*****************

28. ***rkkOrkirkirkMIAMOOkk

30. *****/***********

32. ***/*MMMMIAMMWIrtaldt

FIGURE 2.--Staff response to questions related to positive aspects
of team teaching-team planning.



Positive Opestions Related to Continuous Progress

33. Students starting from where they have progressed experience

more success, more learning and less behavior problems.

35. Continuous progress at Settendorf Middle School eliminates

wasted time for students. This enables them to advance to

levels that they would not reach in traditional situations.

37. Continuous progress, as practiced at Rettendorf Middle School,

gives each child the opportunity to learn and add to his skills

without the stigma of failure.

39. With proper planning continuous progress can be accomplished

within current traditional pupil-teacher ratios.
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FIGURE 3.--Staff response to questions related to positive aspectsof continuous progress.
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Positive questions RvLavd to Independent Studv

41. Independent study at Bettendorf Middle School provides an

excellent means ut encouraging students to pursue their own

interests, explore new ideas in depth, and adjust their

schedule (quest) to meet their own needs.

43. Independent study at Bettendorf Middle School allows an oppor-

tunity for self-pacing and the development of personal responsi-

bility.
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FIGURE 4.--Staff response to questions related to positive aspects
of independent study.
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Positive Questions Related to Standards and Expectations

49. There is an adequate chance for students and teachers at

Bettendorf Middle School to be involved in setting standards

and personal expectations for their class and for themselves.

51. Academic standards and expectations must vary with each indi-

vidual child.

52. Standards set for Bettendorf Middle School students are com-

patible with those found in society.

54. Basic minimum standards have been established at Bettendorf

Middle School and are clearly understood by the entire staff.
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'CURE 5.--Staff response to questiuua related to positive aspects
of standards and expectations.
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Positive Questions Related to Philosophy

57. A student will progress, if given the opportunity to make his

own decisions and work at his own speed; thereby, he will be-

come more responsible.

60. Student option and choice means each student has free choice

in what, how, or even if he learns.

62. With few exceptions there is evidence of good student-teacher

relationships at Bettendorf Middle School.

63. Additional staff instruction is necessary in the techniques

and fundamentals of the current Bettendorf Middle School opera-

tion.
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FIGURE 6.--Staff response to questions related to positive aspects
of philosophy
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Negative Questions Related to Space Utilization

2. Open space is less conducive to work and more "open" to

conversation and socialization than a smaller, more contained

room would be.

4. Smaller, more traditional
classrooms are necessary for those

who cannot function in a large open space with its many dis-

tractions.

5. Open space is not effective for the slow learner or dependent

type student.

7. To increase the number of students in one place necessarily

increases the confusion and control problems.

9. Open space learning is too Lspersonal--students get lost too

easily in a large group.

11. Communication and rapport with students are more difficult in

open space situations.

13. The general problem of "students not listening" has resulted

from student efforts to tune out the additional distractions of

an open space learning environment when they personally are

ready for quiet.
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FIGURE 7.--Staff response to questions related to negative aspects
of space utilization.
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Nt:Aptivy Questions Rela02.1 to Team Teaching-Team Planning

17. Teaching philosophies of team members are sometimes RO fur apart

that it is difficult to reach a decision (agreement) OD discipline

procedures, expe;:tations desired from students, and various ap-

proaches to learning.

19. Team teaching at Bettendorf Middle School tends to allow weak

team mem`:.rs to hide and shirk responsibilities.

21. Instead of team teaching, we have tended to develop a system of

turn teaching.

23. Team teaching has turned into little more than a production line

for completed packets.

24. Constantly teaching with others in a large area causes a teacher

to lose his/her identity, thus stifling individual ingenuity,

initiative, and responsibility.

26. Strong, extrovert types sahttimes overpower other team members

with good ideas, thus stifling creative contributions.

27. There is a critical shortage of time when all team members are

available for enllective planning.

29. Many good ideas are lost in team planning because individual

ideas may not agree with team decisions.

31. An excessive amount of team planning time is utilized in mechan-

ical procedures rather than actually discussing student needs.
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FIGURE 8.--Staff response to duvstions related to 11,:gative aspects

of team teaching-team planning.
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NeA?t :Zo4:-: ..,ps.144.1 1 a tt.d .t , Cort billet*: Progress

34. Cvnti:iuLus oiogres:: kindividualfted learning) is not L,Iurrim.,

lt ttranr!orf ge!,01. Since most student:.

to group evaluattov tchniques, there is little real, cont'.uous

progress.

36. There is a definite Lick of time for careful evaluatitm

planning with and for each individual.

38. by Lick of enough difftr.nr f instructional materials

at Bettendorf Middle School causes students to get "bogged down"

with packets.

40. It is difficult for students to share ideas and expreAs idews

to the group when they are working at different speeds.

'7. Response

Disagree Agree
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FIGURE 9.--Staff response to questions related to negative aspect-
of continuous progro;s.
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Negative gpestions.lt*Lidj- 10o_invdent Study

42 Many children having :eadirg problems and/or lack of tactiv;;t:.:i

cannot effectively 11.:rti,ioate in inJvc.11,!cut

44. Indpndent study cannot take place without teacher direct ;

The idea that studonts can by "let go" Lc, not sound educationA

philosophy.

45. Independent study at oettlidorf Middhi !,chool is currently little

more than worksheets, eo 'el,:iient activities" and

assignments.

46. Many students cannot asumc responsibility for budgeting their

time or directing their own energies and interests; yet they

want this freedom.

47. Students at Bettendorf Middie School currently have too !.t,.y

packets, behavioral oh:ectives, and lecturo.i. 4 greater variety

of learning experiences rk:cessary.

48. Misuse of current space and g:ltetj:41:: for :iviebendent study is

more prevalent than Is t 1, ./hortage of :.arts .
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FIGURE 10.--Staff response to questions related to negative asp7Ls
of independent study.
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;4.)! ive _questiirs_y. 1 -Led to Standards and Expectations

50. Thi extensive US L Of packets at Bettendorf Middle School

Llicits mediocrity, lack of motivation, copying, et. ,

than challenging 4 student to do his /her best work.

53. Rather than assisting students in the development of personal

responsibility, teachers at Bettendorf Middle School have un-

loaded the responsibility onto the students without the necessary

guidance.

55. Proposed standards and expectations at Bettendorf Middle School

are currently much higher than attainment.

56. Basic expectations should not be included in a continuous progress

program as children are ready for different concepts and skills

at different times.

7. Response

Disagree Agree

1 1

0 9 8 7 6 5 4 3 21 112 3 4 5 6 7 8 9 0
0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0

50. *****I************

53. ********1*********

55. *******1******

56. **********/*******

F1URE 11.--Staff response to questions related to negative aspocts
of fandards and expectations.
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:kv.lt.ive questions Rvl, Philosophy

58. The Bettendorf Middle ;ehool philosophy identifies a rather

ideal environment w are moving toward. Thc%hth great

strides have been rr,dv in this direction, we arc '.ti 1l a long

way from reaching w.0 ,ooJsd goals.

59. The philosophy of Ow 'ocuendorf Middle School allows for great

flexibility and experimentation, but we need a much more specific

set of directions ani Setter ot specific ways of

attaining our goals.

61. At Bettendorf Middle School we offer many opportunities for the

individual on paper; however, due to lack of program, materials,

or facility, these options are often only on paper.

58.

59.

61.

Ri!sponse

Disagree Agree

1
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1 2
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0

0 1
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0
7

0
8

0
9

0

1

0
0

I**** **** ****-k*****

**** /***************

*** /****************

FICURE 12.--Staff response to questions related to negative aspects
of philosophy.
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kyitlyhh-ltiott.!_pt.

1. I can do IwtLor school work in the large open sp4te thal.

f can in th. :mall classrooms.

3. I would pre'' t having more than one teacher '.,:irk with M''

each sub)ect aioa.

5. Having more than one teacher available in large group helps me

to learn more.

7. In most of my classes students ate .11,1, co pursue problems and

projects on an individual basis that are of spe. 31 interest to

them.

8. I feel good about most of the work I do in school.

10. I am able to move ahead at my own rate in subjects I do well :u

or am especially interested in.

11. In most of our classes, we often get a chaac,- to mIk.2 decisions

together.

13. I am able to work at my own level in most gohject dates.

14. T have a good relationship with most of my teachers.

15. rho student should have the respow:ihility to dot.A-mine what,

how, or even if he should learn.

17. Most of my teachers give me enough time to (inish work.

18. The standards ret for Bettendorf Middle School students are very

similar t.1 those T find outside of t.chool.

20. My teachers will respect me as a person even when I have done

poorly on my school work.
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Disagree Agroe

1

0 9 8 7 6 5

0 0 0 0 0 0

1.

3.

5.

7.

8.

10.

11.

13.

14.

15.

17.

18.

20.

4 3 21.1 I -! 3'. 5 7 8 9 0
0 000 00000 00000

************t

****1.,:***********

***I**************

Irtwv:*************

********I*********

***I-4***************

***I*************

*...,:c1.*T*,,,4******

A ..;.******

********I*****

*****i**********

FIGURE 13.--Student response to posItive question,: on student

questionraire.
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; ok, 1:dt ft queilt

2. in 1ALg :Irn 51pace 8tudeuls Its:Irn to "shut out'

sound!. autf other peopl: around them.

4. There is 1As :-cheol work and moxc

the open spac areas than i!1 the classrooms.

6. I tcnd to get lost in the large group 1.zz:ming areas.

9. My teacher is often to busy to luir ,Plen 1 need help.

12. We usually do not have enough materials and

activities in most of our clasAes.

16. In completing packets students tend to giv, answers and copy

rather than help each other oo their 'own" best work.

19. Students need more teacher guidance in the area of personal

responsibility development.



Disagree
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1

0
0

9
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8 7 b 5 3 2 1

00000000
0 1

0
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0
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0
4
0

5
0

6
0

1
7 ti 90
0 0 0 0

2. ***I*******

6. *****A******** 1***

12. *.'**** ** i*********

16. ********1*******

19. *****I*******

FIGURE 14.--Student response to negative questions on student
questionnaire.
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Staff-Snlient Perceptions of onept$:

Comparisons of staff And nrudent attitudts toward a spe,.;;':,

oncept have been arranged an follows: 1) state aunt of the St :1

question and student question ril:ited to a s!)eciftc concept, *z;

graphic presentation of the percontnge respow;,:n for each quest:

pair, and 3) tabulation of rospons frequency ed Chi Square niz:,,..:-

icance determination for each question pair.

Each graph consists of a co:it.it,um fret'_; 100 per cent negativt. to

100 per cent positive. The mid-pow: (I) was established at zero

per cent as a reference point for directionality dotermination. h.r-

centage responses have been rounded to the nearest five per cent iud

denoted by (*) = 5%.

Responses of agree and strontOy agree were graphed coll.lwly

as agree responses. Responst: of digagree and ntrongly disagree

were graphed collsctively aA (;10;:gree responses. :Ale hundred pnr

cent minus the sum of the poatt.,e awl r...-.ponses yields the

percentage of no opinion.

hack contingency ta5le contain:: ti. response frequency for the

staff and student questions bet:4g cempared. Agrt. and strongly n:,re

have been stated collectively as agrc.. DISJi:Lvt: and strongly disagree

have been stated collectively as dis3gie. Staff and student que;.tions

were arranged on their respective qwstionr:....irer, so that a positiv:

(or negative) response on each would indicate that the staff and .,.,:-

d,?nrs were in agreement on the ccincpt being cnt,flered.

IA:termination of Chi Squ:zr :::-nificance was based on t;-

following two assumptions: 1) there might be a different t: in
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the statement of the staff and student questions being comparcd,

the concept that the two questions (one staff, oneltudent) were

considering was the same. 2) Since there was a correlation betwilen

the two questions on their respective questionnaires, their expected

cell frequencies for each type response would be proportional. Any

observed frequency that would differ would appear in the Chi Square,

thus indicating the significance of the discrepancy between staff and

student opinion.

Deviation at or above the .05 Level of Confidence has been deemed

significant. For two degrees of freedom, it requires a Chi Square of

5.99 to be significant at the .05 level.

The data represent responses by 1323 students and 84 staff.
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..%.! Stnff, 12) Related to

Benefits of Open Space Ovor Small Classrooms

1. I can do 1.3ettr :;.:Lool work in the large open space areas than

I can in the small el:msrooms.

12. Open space allows for mon individualized activities geared to
the child's than a ct.ntained classroom would.

1.

12.

11,:sponse

Disagree Agree
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0
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**A*I*************

**A-kirki*******trkirk

.1;

FIGURE 15.--Comparison of student (question 1) and staff (question 12)
opinions regarding benefits of open space over small classrooms.

TOL% 1.

Student Question 1 and Staff question 12

Type Response
Response Frequency

'student Staff
01,estion(1) 9uestion(12)

Agree 823

Disagree 293

No Opinion 193

(n=1309) (n=64)

48

22

14

Chi Square

Significance Level *

* X
2
= .05 = 5.99

3.28 (df=2)

Not Significant

Table 1 shows the Chi Square rnd frequency distribution of staff
question 12 and student question 1 according to levels of agreement,
disagreement, and no opinion. Tho results indicate that there is no
significant difference between staff and student opinion regarding
benefiti_of open space over small classrooms.
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(St:i1-1! 2 and Staff vi) t

,

Preolra "Students i\ot

2. In the large open SC areas, studenls mi.st tolrn to "shut

out" sounds and other eople around thvin.

13. The general pr.hlem of "students not limt-t :.T1W' has requited

from student efforts to tune out the J4d1.tIoni! .Jistractions of

an open space learning environment w', ti rL,,n:Aiy are

ready for quiet.

2.

13.

% Response

Disagree

1

0
0

9
0

8

0
7

0
6
0

5

0
4
0

3

0
2

0
1

0
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0 0 u 0 0
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***f*********-****

*****I***********
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FIGURE 16.--Comparison of student (question and staff (question 13)

opinions regarding problem of "students net limtcning".

TABLE 2

----.01.101SESAILIAtion 2 and StPii

Type Response

!((1,110.:Ist.

Stude!,:: Staff

Questiore) Ouestion(13)

Agree 878 48

Disagree 230

No Opinion 210 14

(N=1318) ta784

Chi Square
4.4G (df=2)

* siroificant

* X
2

= .05 = 5.99

Table 2 shows the Chi Square an fr.:,,p1:7y distribution of staff

question 13 af::1 :Iqlent question 2 lt-to,.! t lovi of astreement,

disagreement, and no opinion. The result:: uhat there is no

significant difference between staff and studela ,..0ipior regarding

the problem of "students not listening."
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ion:; (t:( and Staff is 14.,1 .tcd to

Student Choice of Teacher

3. 1 would prefer having more than one tLaeher work with .,

vac!, subject area.

18. Team teaching at Bettendorf Middle School offers a varit-tv
personalities and styles for students in both methods Ail
materials, thus enabting a student to work with a teach.: hi,

she likes.

3.

% Response

Disagree
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0
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********I********

18. *********1*********

FIGURE 17.--Comparison of student (question 3) and staff (que,,;in J8)

opinions regarding student choice of teacher.

Student Question 3 and Staff Quesvion 18

Response Frequency

Type Response Student Staff
Question(] Question(lb)

Agree 556 39

Disagree 493 36

No Opinion 263 9

Chi Square 4.41 (df=2)

Significance Level * Not Significant

* x2 = .05 -z 5.99

TiOAA 3 shows the Chi Square and frequency distribution of staff
question 18 and student question 3 according to levels of agreement,

disagreement, and no opinion. Thc results indicate that there is no
significant difference between staff and student opinion regarding
student choice of teacher.
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Questions (Student ar..! St:4ff 21.P01.;!ted to

Socializatioa it, Onen Syac,.!s

4. There is less school work .roil more conversation (soci.:,1;_-1:
in the open space areas thin in the small ,lassrootn,...

2. Open space is less conduct-: t ro work and more "open" to cow,,. .i-
tion and socialization than w smaller, more contained room wcthi

be.

4.

2.

% LOSC.01.18C

Disagree Agree

1 1

0 9 8 7 6 5 4 3 2 1 3 5 6 7 8 9 0

0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0

*****Y.*1**********

****Alq**-;**********

FIGURE 18.--Comparison of student (question 4) and staff (quest...
opinions regarding socialization in apen spaces.

TA" 4

Stpdent Question :r.:1 Staff Ouer.tion 2

Type Response

=1Ne....../...

Agree

Disagree

Res_pone Frequency
Staff

Ouestion(4)
. QueltA2211___

618 S5

444 23

No Opinion 252 6

n=84
Chi Square !2.75 (df=2)

Significance Level *

* X
2

.05 = 5.99

> .01

disagreement, and no opinion. Th'
difference in staff and student
open Ts:::

question 2 and student questioi:
shows the Chi Square and frequency distribution 14: stafi

to levels of - ,

esults indicate a signifi,'int
.inion regarding soclallition in
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Questions (Studer,. i and Staff 20) Relatcti to

S. 114ving more than one if:scher available in large group helps

to learn more.

20. Team teaching at 3:ttvu.iorf Middle School cnable: childion

to benefit from a te:4cher's personal strengths.

5.

20.

Response

Disagree Agree

1

O 9 8 7 6 5 4 3 2 1 0 1 2 3 4 5 6 / 8 9 0

O 0 0 0 0 0 0 000 000000006
****/************

,,***/*************

FIGURE 19.--Comparison of student (question 5) and staff (questica. :0)

opinions regarding benefits of team teaching.

'CABLE 5

Student Quesrl,;0 5 ;...nd Staff Question 20

Type Response

Itemnonf;, :Loquency

Student Staff

QUPS t ion(5) ouestiou(22)

Agree
803 55

Disagree
278 17

No Opinion
233

01=-13141
_(:0 414)

Chi Square
0.81 (4f=2)

Significance Level * Not Significant

* X
2

= .05 == 5.99

Table 5 shows the Chi Square and frequency distribution of staff

question 20 and student question 5 according to levels of agreemunt.

disagreement, and no opinic:n. The results indicate that there

significant difference betweEn staff and student olnion regarlihg

benefits of team teaching.

't
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Questions 0121Lt2c ':1.1111_ 91 Re1Az, r.1

Students "CettinglestLip Large Group Arvas

b. I tend to get lost in the large group learnipg areas.

9. Open space learning is too impersonal - studcnth
lost too easily in a large group.

6.

9.

% ReSponsv

Disagree Agree

1

0 9
0 0

8 7
0 0

6 5
0 0

4 3
0 0

2 1
0 0

0 1 I 4 5 6 7 3 9 0
o- ,00000po

*A4444********I***

*********r.,..:********

FIGURE 20.Comparison of student (question 6) and staff (question 9)

opinions regarding students "getting lost" in large: group learning

areas.

TAN7 6

Student Question t: ;nd Staff 5

5

Type Response

Response: Frveluency

Staff
question(9)

Stturt
q!.q.,;:tion(6)

Agree 246 41

Disagree 883 37

No Opinion 180 6

(nm1314) (n ,414)

Chi Square 43.97 (df=2)

Significance level * > .01

* X
2
m .05 m 5.99

Table 6 shows the Chi Square
question 9 and student question 6
disagreement, and no opinion. ruit

difference in staff and student ci
lost" in large group areas.

and

:.. gilts significant
p.::-rding to It.V01c of agreement,

letribution of staff

:eanrcdyin: studentR "getting

.f



BEST COPY AVAILABLE

kmeqrionsAltgolotj and St.tit ) Related to
t:idependent Stuo? Po.1.40,ii;ties

7. In most of m' classes, students are Ask to pursue problems lnd
projects on an individual basis tL:r are of special intere3t to

them.

41. Independent study at Bettendorf Mit'.ile Szhool provides an :x-
cellent means of encouraging studtit,: to pursue their own
interests, explore new ideas in ths., and adjust their schule
(quest) to met their own needs.

7.

7 kespowe
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41. *********I*******-**

54

FIGURE 21.-Comparison of student (question 7) and staff (qtoction 41)
opinions regarding independent study possibilities.

TAOE 7

Student Question 7 and Staf2 Auw3tion 41

Type Response

!,.psponse Freauency

Stud .% Staff
Questioqiil Question(41)

Agree 37

Disagree 357 38

No Opinion 421 9

On'134*/ (n=84
20.97 (dfft2)

> .01

Chi Square

Significance Lcvc1*

* X
2

= .05 = 5.99

Table 7 3how,; the Chi Square .nd frequency distribution of staff
question 41 ett-e! !AAent questior : 1:ctbriing to levels of agrept,
disagreement, and no opinion. Th-.: results indicate a significant dif-

ference in staff and student opinion regarding independent study
possibilities.
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, .110 .74.4.f..37)..!2elateA.co

Stthien- t Success

8, foul good show- most cf !;;,:. work 1 do in school.

37. Continuous progress, as ;11...tticed at Bettendorf Middle St: .

gives each child the ope:tunity to learn and add to hiN
skills without the sti.11:A if failure.

8.

37.

Disagree Agree
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FIGURE 22.--Comparison of stud. 4r (question 8) and staff (city,:

opinions regarding student fv..11-.,g of success.

-ilwrivrIN-As

gr!IF 8

Student Quest. i_, -1 Staff Question 37

Type Response

.....11
es.29nt.e_Fregugncy

Staff
nt.s.tina(8) Quest 122LLLL__

Agree 879

Disagro,

No Opinion
(p1.1.06)

Chi Square i(.32 (df.2)

LialifiSADStLevel * .01

* X
2

g, .05 is 5.99

9

Table 8 shows the Chi Squart.. and frequency distribution .4
question 37 and student questiun 8 according to levels of agn
diplgreement, and no opinion. Th. !-mits indicate a signif!,.
difference in staff and studt regarding student
success.



IEST COPY AVAILABLE

most-1011v ezt-- 1- tir -.tut Staff 36) Related to

Lthial Attention

9. My teat:1aq' is ate.. Lusty to help me when I need help.

3b. Thce is a dc.finito i.;:k ( time for careful evaluation any
planning with and Lit vacn individual.

9.

Re.4-nse

Disagree Agree

1 1

0 9 8 7 b 5+ 3 2 1 0 1 2 3 4 5 6 7 8 9 0
0000000060 0010000000

*******i**********

36. *I*******************

FIGURE 23.-- Comparison wf student (question 9) and staff (questiu.. 46)
opinions regarding lark of individual attention.

',A ::1.L; 9

Student Quq:ition 9 Staff question 36 ,
Response Frequency

Type Response vident Staff
(mestion(9) CluestionS36)

Agree 669

Disagree: 6!t4

No Opinion 198

(n-L1310 (nm8 4)

Chi SquarQ 55.53 (df2)

SiAnificarce Level * ) .01

* X
2

A. .05 u 5.99

78

4

2

,g11........-

Table 9 shows the chi Square and frequency distribution of 5714:ft

question .$ and student :%stinn 9 according to levels of agreeml.',
disagreem,mt, and Tv() opinion. The results indicate a aignificarrt
diffcrcnvt. in staff ar::; su!cur LpiLiym regarding the lack of in,!.

dual. atttntion.
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011t;ons (Student 10 and Staff 35) Related to
Progress According to Ability

10. I am able to move ahead at my own rate in subjects I do well in
or am especially interested in.

35. Continuous progress at Bettendorf Middle School eliminates wasted
time for students. This enabLes them to advance to levels that
they would not reach in traditional situations.

% Response

Disagree Agree

1

0 9 8 7

0 0 0 0

10.

35.

1

6 5 4 3 2 1 0 1 2 3 4 5 b 7 8 9 0
0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0

twInVet***************

****A-k*I***********

FIGURE 24.--Comparison of student (question 10) and staff (question 35)
opinions regarding progress according to ability.

TABLE 10

Student Ouestioll 10 and Staff Question 35

Type Response
Fre

Student Staff
Question(10) Question(35)

Agree 946 45

Disagree 234 31

No Opinion 130 8
0..1310) (na84)

chi Square 18.93 (dfmg2)

Significanca Level > .01

* X
2
a .05 a 5.99

Table 10 shows the Chi Square and frequency distribution of staff
question is :ird student question 10 according to levels of agreement,
disagreement, and no opinion. The results indicate a significant dif-
ference in staff and student opinion regarding progress_ accordinsto
ability.
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nUeStions (Student 11 and Staff 49) Related to
Student Involvement in Decision Hiking

11. In must of our classes, we often get a chance to make decisions

together.

44. 'Mete is an adequate chance for students and teachers at Betten-
dorf Middle School to be involved in setting standards and
personal expectations for their class and for themselves.

11.

49.
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FIGURE 25.--Comparison of student (question 11) and staff (question 49)

opinions regarding student involvement in decision making.

TABLE 11

Student Questioe_asnd Staff Question 49

Response Freauencv

Type Response Student Staff

Ouestionill) Question(49)_

Agree 587 43

Disag.2e 485 34

No Opinion 238 7

(n=1310) (nm84)
5.31 (df..2)

Not Significant

Chi Square

Significance Level *

* X2 = .05 = 5.99

Table 11 shows the Chi Square and frequency distribution of staff
que,t:on 49 and student question 11 according to levels of agreement,
disagreement, and no opinion. The results indicate that there is no
significant difference between staff and student opinion regarding
student involvement in decision making.

;
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Questions (Student 12 and Staff 47) Related to
Instructional Activities and Materials

12. We usually do not have enough interesting materials and activi-
ties in most of our classes.

59

47. Students at Bettendorf Middle School currently have too many
packets, behavioral objectives, and lectures. A greater variety
of learning experiences is necessary.

Response
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FIGURE 26.--Comparison of student (question 12) and staff (question 47)
opinions regarding adequacy of instructional activities and materials.

TABLE 12

Student Question 12 and Staff Question 47 _

Type Response

Response Frequency
Student Staff

Question(12) Ouestion(471

Agree 574 52

Disagree 499 13

No Opinion 237 19

(n1310) (ng=84)

Chi Square 17.62 (dP.2)

Significance Level > .01

* X
2

.5 .05 5. 5.99

Table 12 shows the Chi Square and frequency distribution of staff
question 47 and student question 12 according to levels of agreement,
disagreement, and no opinion. The results indicate a significant
difference in staff and student opinion regarding instructional activi-
ties and materials.



Questions (Student 13 and Staff 37) Related to
Student Working at His Own Level

13. 1 am able to work at my own level in most subject areas.

37. Continuous progress, as practiced at Bettendorf Middle School,
gives each child the opportunity to learn and add to his skills
without the stigma of failure.

13.

37.
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FIGURE 27.--Comparison of student (question 13) and staff (question 37)
opinions regarding the ability of a student to work at his/her own
level.

TABLE 13

_Student Question 13 and Staff Question 37

Type Response
Response Frequency

Student Staff
Question(13) Question(37)

Agree 1001 48

Disagree 181 27

No Opinion 127 9

(n=1309) (n=84)

Chi Square 21.73 (df=2)

Significance Level > .01

* X
2

= .05 = 5.99

Table 13 shows the Chi Square and frequency distribution of staff
question 37 and student question 13 according to levels of agreement,
disagreement, and no opinion. The results indicate a significant dif-
ference in staff and student opinion regarding a student working at,
his own level.

to" ..0"..



Questions (Student 14 and Staff 62) Related tb
Student-Teacher Relationships

14. I have a good relationship with most of my teachers.

62. With few exceptions there is evidence of good student-teacher
relationships at Bettendorf Middle School.

14.

62.
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FIGURE 28.--Comparison of student (question 14) and staff (question 62)opinions regarding the relationship between students and teachers.

TABLE 14

Student Question 14 and Staff Question 62

Type Response
Response Frequency

Student Staff
Question(14) auestion(64

Agree 883 82

Disagree 221 2

No Opinion 208 1
(n=1312) (n=84)Chi Square

34.17 (df=2)

Significance Level * > .01
* X

2
= .05 = 5.99

Table 14 shows the Chi Square and frequency distribution of staffquestion 62 and student question 14 according to levels of agreement,disagreement, and no opinion. The results indicate a significant
difference in staff and student opinion regarding student - teacher
relationships.
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Questions (student 15 and Staff 60) Related to
pimits of Student Self-direction

15. The student should have the responsibility to determine what,
how or even if he should learn.

60. Student option and choice means each student has free choice
in what, how or even if he should learn.
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FIGURE 29.--Comparison of student (question 15) and staff (question 60)
opinions regarding limitations placed on student self-direction.

TABLE 15

Student Question 15 and Staff Question 60

Type Response
Response Frequency

Student Staff
Oueation(15) Question(60)

Agree 586 12

Disagree 369 68

No Opinion 358 4
(nam1313) (n"84)

Chi Square 102.90 (df -2)

Significance level * > .01
* X

2
so .05 is 5.99

Table 15 shows the Chi Square and frequency distribution of staff
question 60 and student question 15 according to levels of agreement,
disagreement, and no opinion. The results indicate a significant dif-
ference in staff and student opinion regarding limits of student self-
direction.



Questions (Student 16 and Staff 50) Related to

ItimmtuaSmccalailekhat

16. In completing packets students tend to give answers and copy
rather than helping each other do their "own" best work.

50. The extensive use of packets at Bettendorf Middle School elicits
mediocrity, lack of motivation, copying, etc., rather than
challenging a student to do his/her best work.

16.

50.
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FIGURE 30.--Comparison of student (question 16) and staff (question 50)

opinions regarding misuse of learning packets.

TABLE 16

Student Question 16 and Staff (lotion 50

Type Response

Agree

Disagree

No Opinion

Response Fmmencv
Student Staff

Question(16) 9uestion(50)

482 50

497 22

335 12

(n=1314) (n=84)

Chi Square

Significance level *

* X
2

0, .05 = 5.99

17.70 (dfA2)

> .01

Table 16 shows the Chi Square and frequency distribution of staff
goistion 50 and student question 16 according to levels of agreement,
disagreement, and no opinion. The results indicate a significant dif-
ference in staff and student opinion regarding misuse of learning
packets.



Questions (Student 17 and Staff 14) Related to
Student Working at his own Rate

17. Most of my teachers give me enough time to finish my work.

14. The combination of open space and small rooms utilized at
Bettendorf Middle School allows for grouping students according
to their needs, thus enabling them to progress at 'heir own

rate and level.
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FIGURE 31.--Comparison of student (question 17) and staff (question 14)

opinions regarding the ability of a student to work at his/her own

rate.

TABLE 17

Student Question 17 and Staff Question 14

Type Response

Response Frequency
Student Staff

Question(17) Question(14)

Agree 730 50

Disagree 437 16

No Opinion 142 18

(n=1309) ing.84)

Chi Square 12.88 (df-2)

Significance Level * > .01

* X
2

.05 m 5.99

Table 17 shows the Chi Square and frequency distribution of staff
question 14 and student question 17 according to levels of agreement,
disagreement, and no opinion. The results indicate a significant dif-
ference in staff and student opinion regarding a student working at
his own rate.
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Relevance of Standards Set for Students

18. The standards sct for Bettendorf Middle School students are

very similar to those I found outside of school.

52. Standards set for Bettendorf Middle School students are com-

patible with those found in society.

18.

52.
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FIGURE 32.--Comparison of student (question 18) and staff (question 52)

opinions regarding the relevance of standards set for students to

standards he/she experiences in society.

TABLE 18

Student Question 18 and Staff Question 52

Type Response

Response Freauencv
Student Staff

Question(18) Question(52)

Agree 325 45

Disagree 543 26

No Opinion 445 13

(n=1313) Onomilq

Chi Square 35.02 (df=2)

Sisnificancelevel * > .01

* X
2

= .05 = 5.99

Table 18 shows the Chi Square and frequency distribution of staff

question 52 and student question 18 according to levels of agreement,

disagreement, and no opinion. The results indicate a significant dif-

ference in staff and student opinion regarding the relevance of standarda

set for students.



Questions (Student 19 and Staff 53) Related to
Personal Responsibility Development

19. Studws need more teacher guidance in the area of personal
responsibility development.

53. Rather than assisting students in development of personal
responsibility, teachers at Bettendorf Middle School have
unloaded the responsibility onto the students without the
necessary guidance.
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FIGURE 33.--Comparison of student (question 19) and staff (question 53)
opinions regarding teacher guidance in personal responsibility develop-
ment.

TA -.2 19

Student Question 19 and Staff Question 53

Type Response
Response Frequency_

Student Staff
Question(19) Question(53)

Agree 469 36

Disagree 369 35

No Opinion 472 13

(n°1310) (n=84)
Chi Square 15.63 (df -2)

Significance Level * > .01

* X
2
= .05 = 5.99

Table 19 shows the Chi Square and frequency distribution of staff
question 53 and student question 19 according to levels of agreement,
disagreement, and no opinion. The results indicate a significant dif-
ference in staff and student opinion regarding Personal responsibility
development.

,
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Teacher Rapport With Students

20. My teachers will respect me as a person even when I have done
poorly on my school work.

62. With few exceptions there is evidence of good student-teacher
relationships at Bettendorf Middle School.

20.

62.
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FIGURE 34.--Comparison of student (question 20) and staff (question 62)
opinions regarding teacher rapport with students.

TABLE 20

Student Question 20 and Staff Question 62

Type Response
Response Frequency

Student Staff
Question(20) Question(62)

Agree 621 82

Disagree 419 0

No Opinion 256 2

(n=1296) (n=84)

Chi Square 78.15 (df=2)

Significance Level * > .01

* X
2
m .05 a 5.99

Table 20 shows the Chi Square and frequency distribution of staff
question 62 and student question 20 according to levels of agreement,
disagreement, and no opinion. The results indicate a significant dif-
ference in staff and student opinion regarding teacher rapport with
students.
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Staff responses to Open Ended Questions

Staff open ended responses for each major section of the

questionnaire have been arranged as follows: 1) Responses have been

tabulated by percentage into positive, negative, suggestions for im-

provement, and other. 2) Selected suggestions for improvement have

been stated.

Positive and negative responses have not been restated as they

repeat those obtained in Phase I of the research (see Appendix B).

Snace Utilization

TABLE 21

Open Ended Responses Related to "Pace Utilization

Type Response Percentage

Positive 17

Negative 56

Suggestions for Improvement 16

Other 11

Total 100

Table 21 shows the percentage distribution of staff opinions
toward space utilization. Results in Table 21 indicate a relatively
high incidence of negative staff opinions toward present space

utilization.

'.
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suggestions for Improvement

1. Open spaces do not necessarily have to be totally open. Much
of the impersonality of these situations might disappear if
more thought were given to individual needs when grouping
students and placing them in rooms or open space areas.

2. There needs to be more provision of highly structured classrooms
for those students who cannot effectively work independently in
open space areas.

3. Additional staff training is needed. If the faculty knew how to
use the combination of small rooms and open space better, the

system would operate much better.

4. Preparation for open space learning should begin before students

reach middle school.

5. Flexibility in grouping would be greatly increased if small
classrooms were directly adjacent to the open apace areas.

6. Different behavior should be expected in the open space areas
than is expected in the small rooms. Expecting different
behavior in different places gives students the opportunity to
learn responsibility.

7. In order to make better use of both facilities (open space and
small room), more space must be granted to certain disciplines.

8. Having different students in the open space areas than one has
in the small room makes it difficult to develop subject matter
continuity. Therefore, he should have the same students con-
sistently.

9. Open space learning must be altered so that discipline and
respect of another's time are part of the learning situation.

10. Better identification and sharing of successes are necessary.

11. Open space activities can be made more effective by limiting
large group presentations.

12. Type of space is not of major concern. Children can learn any-
where, if properly instructed; and discipline can be attained
easily, if handled properly.
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TABLE 22

Open Ended Responses Related to
Team Teaching -Team Planning

Type Response Percentage

Positive 23

Negative 42

Suggestions for Improvement 23

Other 12

Total 100

Table 22 shows the percentage distribution of staff opinions
toward team teaching-team planning. Results in Table 22 indicate
approximately Voice as many negative opinions as positive opinions.

Suggestions hap Improvement

1. With too much team planning, one becomes locked into the wishes
of others. Each staff member needs to experience some small
room teaching and self-planning.

2. Smaller teams or sub-teams offer more possibilities for indivi-
duality and waste less planning time. Individual student needs
can be considered more reasonably by small groups of teachers
(2-4) who actually know the students for whom they are planning.

3. Team members need to know each other better. More effort should
be made to allow more compatible people to work together.

4. More inter-team planning is necessary. No one knows what the
other subject areas are teaching.

5. When teachers are hired, they should be more carefully screened
for ability to work in a group. Present teams should be weeded
of those who can't function in a team situation.
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ContinuouS Progress

TABLE 23

Open Ended Responses Related to Continuous Progress

Type Response Percentage

Positive 15

Negative 56

Suggestions for Improvement 23

Other 6

Total 100

MI=

Table 23 shows the percentage distribution of staff opinions
toward continuous progresis. Results in Table 23 indicate a rela-
tively high incidence of negative staff opinions toward continuous
progress.

lagestions for Improvemenr

1. To enhance the packet problem, the students need visual and audio
materials provided, especially for children with learning diffi-
culties.

2. Efficient and accurate records must be kept and transferred from
year to year.

3. If we are to have real, continuous progress, it must be a system
wide program.

4. Continuous progress works well only if the student's current
location is correctly and adequately identified. More time needs
to be spent on diagnosis procedures.

5. Continuous progress need not indicate that every single student is
moving at a different rate from everyone else. Subgroups spring
up and lead to more individual attention, as a small group work
together, plan together, and discuss together.

6. It will be necessary to give some people on the Middle School staff
more authority if additional changes toward continuous progress are
going to be made.
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TABLE 24

BEST COPY AVAILABLE

_ypen Ended Responses Related to Independent Study

mzlikezrat Percentage,

Positive 24

Negative 50

:uggestions for Improvement 17

other 9

Total 100

Table 24 shows the percentage distribution of staff opinions

toward independent study. Results in Table 24 indicate a relatively

high incidence of negative staff opinions toward independent study.

Suggest Ons for Improvement

1. Independent study is not well organized in all teams. Each team

needs to consider how, when and why it can use independent study

more effectively.

2. At this age level, there should be some limitations placed on

independent study for most students. If more space were avail-

able and a real variety of materials could be provided, self-

zent.rating interest would enable a larger portion of students to

participate.

3. Tr..!:pendent study can be achieved only with much student-teacher

rclationships, conferences, and guidance.

4. We? necd people specifically in charge of the quest areas if they

41-c to be run effectively. Also, manipulative materials and

prnt:tical extensions of classroom activities are needed--not

gL,rified study halls.

5. r. materials need to be provided. Too many packets seem to

an inappropriate answer to me. We must realize that packets

only guiding devices for other activities. Perhaps current

:ts need to be more creative.
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StolAirl.-4 and Expectations

BEST COPY NAME

TABLE 25

Open Ended Responses Related to
Standards and Expectations

Type Response Percentage

Positive 23

Negative 39

Suggestions for Improvement 19

Other

Totul 100

Table 25 shows the percentage distribution of staff opinions
toward standards and expectations. Results in Table 25 indicate a
considerable diversity of opinion regarding standards and expecta-
tions.
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Suggestions for Improvement

1. Basic expectations (goals) must be set up. A student's program
of study must be directed to reaching (if possible) or surpassing
these goals. ,The starting point is the variable. The goal
should be the minimum constant.

2. Basic expectations should be established at given points along a

continuum. Students should not go beyond those points until the
basic expectations are obtained.

3. Coordinated effort between teams :ir arrival at one set of sten-
da7:43 and expectations is necess.-. Each area presently has
its awn.

4. Since Iowa Basic Skills Tests cannot adequately measure individual-
ized learning, they should be replaced with a test that will
measure learning on an individual basis.

5. Standards and expectations are often too hastily compiled. Greater
recognition and consideration of the wide range of student abili-
ties are needed.
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BEST COPT AVAIUIBLE

TABLE 26

Open Ended Responses Related to Philosophy

TImResponse Percentage

Positive 27

Negative 48

Suggestions for Improvement 18

Other

Total 100

Table 26 shows the percentage distribution of staff opinions

toward current philosophy. Results in Table 26 indicate a relative-

ly high incidence of negative staff opinions toward philosophy.

Suggestions for Improvement

1. More staff instruction is needed in presenting options for

individualization. How does one keep track of individual student

progress? What are the alternatives to packets?

2. More learning activities
which enable students to
Excessive paper work and
the 1-16 year old.

are needed at Bettendorf Middle School
be the active young people they are.
little activity is too confining for

3. Stncc there is considerable opportunity for experimentation at

livrtendorf Middle School, each team needs to give more careful

consideration to what the philosOphy means to its area.

4. if we are to grow together, we must calk together more. More

unification of faculty is needed.

5. As far as philosophy goes, each individual teacher should be

motivated by his/her own background. The Bettendorf Middle

School philosophy should be used as a guide by each individual.

PI
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CHAPTER V

Summary, Conclusions, Implications, and Recommendations

The paucity of information apparent from the pertinent literature

review revealed a need for additional evaluation of innovative ap-

proaches to learning. To that end, attitude scales (questionnaires)

were developed and administered to measure pertinent staff and student

attitudes toward "innovative programs" of the Bettendorf, Iowa,

Middle School. The following presents a summary and conclusion from

analysis of the data, general conclusions and implications, and

recommendations for further research.

Summary and Conclusions From Data Analysis

The summary and conclusions from data analysis parallel the

method of data presentation in Chapter rt, and, therefore, comprise:

1) a summary of staff and student responses, 2) consideration of

null hypotheses concerning staff and student opinions, and 3) con-

clusions from open ended responses.

Summary of Staff and Student Responses

The summary of staff and student responses was as follows:

1) a summary of staff opinions toward each section of the staff

questionnaire and 2) a summary of student opinions toward the total

student questionnaire. To avoid the confusion of positive responses

to negative questions, negative responses to negative questions, etc.,

the following code was established for consideration of the resulta

r -
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.7t.,Zf and student responses.

t.uy staff questionnaire, as well

It was used for each section of

as the total student questionnaire.

CoDE: Faculty and Student Response Sumslary

Strongly Positive: The per cent of agree responses exceeded
the per cent of disagree responses by
more than 40%

Strongly Negative: The per cent of disagree responses ex-
ceeded the per cent of agree responses
by more than 40%.

Positive: The agree responses exceeded the disagree
responses by more than 20%, but less
than 40%.

Negative: The disagree responses exceeded the agree
responses by more than 20%, but less than
40%.

Inconclusive: There was 20% or less difference between
the agree and disagree responses.

NOTE - Strongly positive indicates a high degree of agreement
with a given statement (positive or negative). Strongly negative
indicates a high degree of disagreement with a given statement
(positive or negative).

Space Utilization (Staff)

Strongly Positive

1. Open space provides a good opportunity for effective team

Leaching.

3. Open space provides an informal setting which lends itself to

creative learning.

4. Smaller, more traditional classrooms are necessary for those

who cannot function in a large open space with its many dis-

tractions.
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6. Open space allows for large group instruction of that material

which lends itself to less individual or personal attention.

10. Open space learning benefits students by exposing them to a

greater variety of teaching personalities.

14. The combination of open space and small rooms utilized at

Bettendorf Middle School allows for grouping students accord-

ing to their needs, thus enabling them to progress at their

own rate and level.

15. A combination of open space and small rooms allows for better

utilization of professional human resources, according to

individual strengths.

Positive

2. Open space is less conducive to work and more "open" to con-

versation and socialization than a smaller, more contained

room would be.

5. Open space is not effective for the slow learner or dependent

type student.

7. To increase the number of students in one place necessarily

increases the confusion and control problems.

8. open space learning centers at Bettendorf Middle School better

utilize teacher strengths than more traditional classrooms

would.

12. Open space allows for more individualized activities geared to

the child's ability than a contained classroom would.
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13. The general problem of "students not listening" has resulted

from student efforts to tune out the additional distractions

of an open space learning environment when they personally are

ready for quiet.

Negative,

16. In the current Bettendorf Middle School operation, the learn-

ing activity governs the space rather than the space governing

the learning activity.

Inconclusive

9. Open space learning is too impersonal -- students get lost too

easily in a large group.

11. Communication and rapport with students are more difficult

in open space situations.

Team Teaching-Team Planning (Staff)

Strongly Positive

17. Teaching philosophies of team members ae sometimes so far

apart that it is difficult to reach a decision (agreement)

on discipline procedures, expectations desired from students,

and various approaches to learning.

20. Team teaching at Bettendorf Middle School enables more children

to benefit from a teacher's personal strengths.

22. Team teaching at Bettendorf Middle School encourages each in-

dividual teacher to expand his/her knowledge and improve his/

her own teaching methods by the stimulus of observing other

members of his/her team.
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25. The sharing of lilt'.::: at Bettendorf Middle School results

in better curricu!um, since several opinions are involved.

26. Strong, extrovi typ:R sometimes overpower other team

members with good ideas, thus stifling creative contributions.

27. There is a crit:cal ,Aortage of time when all team members are

available for coilvctive planning.

28. Team planning at fic,ut,ndorf Middle School offers a chance to

talk over probl, t hap, reassurance and suggestions,

and obtain a irosh ;approach.

29. Many good ideas art lost in team planning because individual

ideas may not agrot- with team decisions.

31. An excessive amount ot cam lanning time is utilized in

imehanical procedurts rather than in actually discussing

student needs.

32. Teachers at Bettcn,lo:::: N.:Idle School Bee taking advantage of

each other's spe4.-il of knowledge by sharing ideas.

Positive

30. Team planning at &tendorf Middle School gives consistency

to the program pt.,.1.:%:1 to &tudents. This prevents overlap

and omissions.

Negative,

21. Instead of team teaching, we have tended to develop a system

of turn teaching.

24. Constantly teaeling v:th others in a large area causes a

teacher to lose his/her identity, thus stifling individual

ingenuity, initiative, nril responsibility.
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Inconclusive

18. Team teaching at Bettendorf Middle School offers a variety of

personalities and 3tyles for studtmts in both methods and

materials, thus Lliabling :1 student to work with a teacher he/

she likes.

19. Team teaching at !;etiedorf Middle School tends to allow

weak team members co hide and shirk responsibilities.

23. Team teaching hastulnA into little more than a production

line for completed paukets.

Continuous Progress ,(Staff)

Strongly Positive

33. Students starting from where they have progressed experience

more success, more Jvarniug and less behavior problems.

36. There is a deftnit, l.ck of time for careful evaluation and

planning with and for e ich individuJ1.

80

Positive

37. Continuous progress, practiced .c ittendorf Middle School,

gives voch ehi'f! %0,1 op,a-rooLtv turn and add to his skills

without the stigma 01 failure..

38. The lack of cnough diffrPot typeN in-traction: ilaterials

at Botteadorf Mviio School cau,:: ..!;.11(4:nts to get "hogged

down" with packetc-.
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3'+. Continuous progress (individualized learning) is not occurring

pit Bettendorf Middle School. Since most students are subjected

to group evaluation techniques, there is little real, contin-

UOUS progress.

35. Contlauous progress at Bettendorf Middle School eliminates

wasted time for students. This enables them to advance to

ievols that they would not reach in traditional situationis.

39. With proper planning continuous progress can be accomplished

within current traditional pupil-teacher ratios.

40. it is difficult for students to share ideas and express ideas

to the group when they are working at different speeds.

Independent Study (Staff)

Strongly Positive

42. Many children having reading problems and/or lack of motivation

cannot effectively participate in independent study.

44. Independent study cannot take pli'e without teacher direction.

nu idea that students can be "let go" is not sound educational

philosophy.

45. Independent study at Bettendorf Middle School is currently

little more than work sheets, so called "enrichment activities"

and assignments.

46. MiAy students cannot assume responsibility for budgeting their

time or directing their own energies and interests; yet they

want this freedom.
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47. students at Bettendorf Middle School currently have too

many packets, behavioral objectives, and lectures. A

greater variety of learning experiences is necessary.

Positive

43. Independent study at Bettendorf Middle School allows an

opportunity for self- pacing and the development of personal

responsibility.

Inconclusive

41. Independent study at Bettendorf Middle School provides an

excellent means of encouraging students to pursue their own

interests, explore new ideas in depth, and adjust their own

schedules (quest) to meet their own needs.

48. Misuse of current space and materials for independent study

is more prevalent than is shortage of same.

0
Standards and Expectations (Staff)

AlIongly Positive

51. Academic standards and expectations must vary with each

individual child.

Positive

50. The extensive use of packets at Bettendorf Middle School

elicits mediocrity, lack of motivation, copying, etc., rather

than challenging a student to do his/her own best work.

52. Standards set for Bettendorf Middle School students are com-

patible with those found in society.
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Strongly Negative

54. Basic minimum standards have been established at Bettendorf

Middle School and .are clearly understood by the entire staff.

Inconclusive

49. There is an adequate chance for students and teachers at

Bettendorf Middle School to be involved in setting standards

and personal expectations for their class and for themselves.

53. Rather than assisting students in the development of personal

responsibility, teachers at Bettendorf Middle School have un-

loaded the responsibility onto the students without the nec-

essary guidance.

55. Proposed standards and expectations at Bettendorf Middle

School are currently much higher than is attainment.

56. Basic expectations should not be included in a continuous

progress program as children are ready for different concepts

and skills at different times.

Philosophy (Staff)

Stremly Positive

58. The Bettendorf Middle School philosophy identifies a rather

ideal environment that we are moving toward. Though great

strides have been made in this direction, we are still a long

way from reaching our proposed goals.

59. the philosophy of the Bettendorf Middle School allows for

great flexibility and experimentation, but we need a much more

specific set of directions and better identification of spe-

cific ways of attaining our goals.
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6t. ct 8L-ttunlort Middle School, we offer many opportunities for

the individual on paper. However, due to lack of program,

materials, or facility, these options are often only on paper.

62. With few exceptions there is evidence of good student-teacher

relationships at Hettendorf Middle School.

St_ Nepitive

60. Student option and choice means each student has free choice

in what, how or even if he learns.
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Inconclusive

57. A student will progress if given the opportunity to make his

own decisions and work at his own speed. Thereby, he will be-

come more responsible.

63. Additional staff instruction is necessary in the techniques

and fundamentals of the current Bettendorf Middle School opera-

tion.

Total Student Questionnaire

Strongly Positive

1. I can do !Ictter school work in the large open space areas than

I can in the small classrooms.

2. In t!- large open space areas, students must learn to "shut out"

soull,!:. and other people around them.

5. more than one teacher available in large group helps me

to learn more.

8. I feel good about most of the work I do in school.

4
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10. 1 am able to mow a!waa at my own rate in subjects I do

welt in or am especially interested in.

13. I am able to work my own level in most subject areas.

14. I have a good relationship with most of my teachers.

Positive

18. The standards set for Middle School students are very similar

to those I find outside of school.

Strongly Negative

6. I tend to get lost in the large group learning areas.

Negative

17. Most of my teachers give me enough time to finish my work.

Inconclusive

3. I would prefer having :norc than one teacher work with are in
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each subject area.

4. There is less school wink and more conversation (socialization)

in the open space areas than in the small classrooms.

7. In most of my claser, students are able to pursue problems and

projects on an individual basis that are of special interest

to them.

9. My teacher is often too busy to help me when I need help.

11. In most of our classes, we often get a chance to make decisions

together.

12. We usually do not have enough interesting materials and activi-

ties in most of our classes.
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15. The student should have the responsibility to determine what,

how or even if he should learn.

16. In completing packets, students tend to give answers and copy

rather than help each other do his "own" best work.

19. Students need more teacher guidance in the area of personal

responsibility development.

20. My teachers will respect me as a person even when I have done

poorly on my school work.

Consideration of Null Hypotheses

Consideration of null hypotheses includes the results of the Chi

Square test of significance for each hypothesis and conclusions from

these results.

Hypothesis 1

The null hypothesis that there would be no significant differ-

ence between staff and student opinion regarding the benefits of

open space over small classrooms was accepted at the .05 Level of

Confidence.

Both the staff and student body have a very positive attitude

toward open space learning.

Hypothesis 2

The null hypothesis that there would be no significant differ-

ence between staff and student opinion regarding the problem of

students not listening, was accepted at the .05 Level of Confidence.

Both the staff and student bog', agree that the problem results
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from student efforts to cut out sounds and other distractions of

the open space learning environments.

Hypothesis 3
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The null hypothesis that there would be no significant dif-

ference between staff and student opinion regarding student selection

of teacher was accepted at the .05 Level of Confidence.

Both the staff and student body were somewhat indecisive on

the matter, i.e., each had nearly the same percentage of positive

and negative responses.

Hypothesis 4

The null hypothesis that there would be no significant differ-

ence between staff and student opinion regarding socialization in

open spaces was rejected at the .01 Level of Confidence.

Teachers view socialization in open spaces more critically

than do students.

Wpothesis 5

The null hypothesis that there would be no significant differ-

ence between staff and student opinion regarding the benefits of,

team teaching was accepted at the .05 Level of Confidence.

Both the .;toff and student body have a very positive attitude

toward the benefits of team teaching.

Hypothesis 6

The null hypothesis that there would be no significant differ-

ence between staff and student opinion regarding students stetting
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lost in large group areas was rejected at the .01 Level of Confidence.

Students responded strongly that they do not get lost in large

areas. The staff was indecisive.

Hypothvsis 7

The null hypothesis that there would be no significant differ-

ence between staff and student opinion regarding indent study

possibilities was rejected at the .01 Level of Confidence.

The student body responses were more positive than negative.

The staff was indecisive.

Hypothesis 8

The null hypothesis that there would be no significant differ-

ence between staff and student opinion regarding student feeling of

success was rejected at the .01 Level of Confidence.

Student responses revealed strong feelings of success. Staff

responses to success possibilities were somewhat less

Hypothesis 9

certain.

The null hypothesis that there would be no significant differ-

ence between staff and student opinion regarding lack of individual

attention was rejected at the .01 Level of Confidence.

Teachers view the lack of time for individual attention more

critically than do students.

1IXERILIEliE12

The null hypothesis that there would be no significant differ-

ence between staff and student opinion regarding progress according
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to Ability was rLjected at the .01 Level of Confidence.

Students seem more certain of the possibilities for progress

according to ability.
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Hypothesis 11

The null hypothesis that there would be no significant differ-

ence between 'taff and student opinion regarding student involvement

in decision making was accepted at the .05 Level of Confidence.

Both staff and student body were somewhat indecisive.

Hypothesis 12

The null hypothesis that there would be no significant differ-

ence between staff and student opinion regarding instructional

activities and materials was rejected at the .01 Level of Confidence.

Teachers indicated a need for a greater variety of learning

experiences. Students were somuwhat indecisive.

Hypothesis 13

The null hypothesis that there would be no significant differ-

ence between staff and student opinion regarding a student working

at his own level was rejected at the .01 Level of Confidence.

Student responses were somewhat more positive than staff re-

sporses.

hypothesis 14

The null hypothesis that there would be no significant differ-

ence between staff and student opinion regarding student-teacher

relationships was rejected at the .01 Level of Confidence.
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Students are somewhat less certain than are teachers that good

student-tacher relationships exist.

Hypothesis 15

The null hypothesis that there would be no significant ditier-

ence between staff and student opinion regarding the limits of

student self-direction was rejected at the .01 Level of Confidence.

The staff would place much more restriction of student self-

direction than the level desired by students.
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Hypothesis 16

The null hypothesis that there would be no significant differ-

ence between staff and student opinions regarding misuse of learning

packets was rejected at the .01 Level of Confidence.

Teachers view the misuse of learning packets as a problem.

Students were indecisive.

Hypothesis 17

The null hypothesis that there would be no significant differ

ence between staff and student opinion regarding a student working

at his own rate was rejected at the .01 Level of Confidence.

Staff responses were somewhat more positive than those of

students.

Hypothesis 18

The null hypothesis that there would be no significant differ-

ence betwo rtaff and student opil .on regarding the relevance of

standards set for students was rejected at the .01 Level of Confidence.

.! I



OIL- stall viewed t!... tl,sndards set for students as being

quite coalpatible with th;.w.. found in society. The students dis-

agreed.

Hypothesis 19

The null hypothesis tint there would be no significant differ-

ence between staff and student opinion regarding versonal responsi-

bility development was rejected at the .01 Level of Confidence.

Roth the staff and student body were indecisive.

Hypothesis 20

The null hypothesis that there would be no significant differ-

ence between staff and student opinion regarding teacher rapport

with students was rejected at the .01 Level of Confidence.

Students are less cettai,n than are teachers that good rapport

with students exists.

Conclusions From Open Ended ,Responses

Since staff written responses were totally open ended, it was

assumed the degree of posi:iveness or negativeness of the responses

would represent a general measure of staff attitude toward a specific

innovation. The high fncidence of negative statements toward every

innovation (Tables 21 through 26) indicates a somewhat negative staff

attitude towards each innovation. These results are somewhat sub-

stantiated by staff response to negative questions (Figures 7 through

12) and certain positive questions (Figures 1 through 6). Considera-

tion of the whole, however, indicates this is a matter of concern for,

and not resistance to current innovations.

;Ii!
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r...eeived further i:011::.Joration in the general conelusi,.p!

; 1.1%: tt 1:Tis that

Gell.° ("1"1°sionEA11112alkLalillat

The general concio.:::4-- were drawn from a coustdr:ition of all

afpcts of the evaluation. i staff written responses in phase 1

kAppt:odix staif .11.d t..1..ient responses to the questionn.:i:e

am!. thu om ended re3pon.e: on the staff questionnaire.

tt order to ronsider specifics as well as generalities, tad; of

the innovations has !leen c,,nsidered separately.

Open Space-Small Room

Positive aspects of open space include exposure of tittle.!!., to

more than one teacher, ellJldten helping each othee, better atilixation

of teacher strengths, moro individualization of student work, A re-

laxed atmosphere for coat:v;.cy, and greater 11,x1hility for different

learning situations.

Negative aspects (,p :t space center aroun,.! increased discipline

probVmtl, students getting lost in d large group situation, lack of

sutfici,:nt student motivation to functiAl in in open Spice; situation,

and overcrowding; furthermore, it is more Loaaleive to conversation

and :;i_alization.

combination of open space and small group learning environments

amarc to hold great promise. Positive aspects of such oh arrangement

of staff and materials, divtrsit:

ing experiences, grouping of students according to their needs,
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percional teacher contact, and

atmosphere .ondaeive to acquisition of student responsihilit:.

Concerns r ;,,r!I;rw. thy' cmhined open space-small room

are mtr auminintrative in nature, e.g., lack of sufficient ni.4: ,

location of ira , lack of a clear plan for effective utilization

of both, confusion in schedulthg, and lack of appropriate mnteria15.

ream Teaching-ream Plamim

Team teaching offers a chance for more children to benefit from

a teacher's personA strengths, consistent curriculum and methods

throughout several grade levels, a chance to do group projects which

one person alone could not handle, and an opportunity to express the

"good features" oC an individual teacher while offering reinforevnunt

in areas or individual weaknesses.

Concerns regarding team teaching Include loss of individual

identity, conflict of personalit.;..s. stifling of individual ingenuity,

and loss of ahil:Iv for a child Lo identify with one teacher.

Team planning :ffords consistncy to the program presented to

students, currcule:;: coerdtnation at all invels, a chance for an

exchange of idel:g democratic 2electivn process, and a chance

for teachers t talk ovet problems, get help, secure reassurance and

suggestions, and obtain a fresh approach.

Concerm regrJing team planning include lack of sufficient time

for planning, misuse or abuse of planning time, excessive size of

some teams, domin.ttion by strong membtrs, clash of personAliti.::: and!

or ideas, and LL. questionable natare of certain decisions.
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Nwitive aspects of continuous progress include a chance for

evry child to experience success without competing with other students,

eliminatien of wasted time for more cipable students, and an oppor-

tunity for students to begin re they are" and then progress

according to their individual int.:rcsrs and abilities.

Concerns I.:we've the inability to effectively measure continuous

progress, inability of students to Jar ideas when working at differ-

ent levels, lack of time for careful planning and evaluation, types of

materials offered to students, absence of specific guidelines, ex-

cessive demands on teacher time, vast difference between philosophy

and actual practice, and the inability of a student to eve: be placed

in a competitive situation.

Indpeytient Study

Independent study offers z.11 :':)ortunity for self-pacing and

development of personal respomobilitv, a valuable incentive to learn-

ing, a chance for personal ev.d.,:atien, and a chance for each student

to work in acci:rdance with his own abilities. Also, student involve-

ment replaces lectures.

Negative EL-pects include the lack of "real" choices for students,

lack of variety in materials--too many packets, misuse of resource

area and library, lack of proper check by teachers of "progress accord-

ing to ability," inability of many students to assume responsibility

for guidance of their own learning, and over-emphasis on the slow

learner at the expense of the uti.r glited.
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Standards and Expvctat:

Students and staff arc aware of minimum standards in mJst IttAs.

StAents arc allowed to sct up some of their own standard:

two suppol.itions enable a student to kr.yw what is expected tf

elicit unitormity, 1:- variance with each individual eh Ill,

enhance student self-imagt, and facilitate te entire teaching-

learning process.

Principal concerns inwlv: a lack of understanding by students

and staff of what the standards and expc:ctatiove are, an inconsistency

and double standards concerning rules, and a definite lack of student

responsibility, e.g., benavior in halls and classrooms, respect fur

others; and themselves, and contentment on a level of mediocrity with

little motivation to attain a higher goal.

LiAle consideration tnis given to academic achievement or the

measurement of same. Flirth,,r research should include this most

pertinent area.

PhiLlsully

Positive c;,mments r:;arding Bettendorf Middle School philosophy

revel!, by some individtra15: at least, a very positive attitude toward

what is provlvd and what is achieved. Sraff expansion of the stated

philosophy revealed a deep, personal commztmt!nt far beyond that

stated in the Settendorf Middle School philosophy (see complomentary

statements concerning philosophy, Appendix B).

Philosophic concern vary from lack of necessary specific

directi.:41:; t, inability to me:;:;,.;-ti, intrinsic reward :in.

esteem. Other concerns include the lack of carry through of the



Philosophy due to and !ititif, inconsistency iv iim.t,;

and desires, and the "individwii teaching" is not

facilitated by team t,s1.11;,.., team plan-t ing, and the open rp3t Arn-

ing areas.

Recon.!..ndici.,;1.1 for Fu-!in.r Research

The dearth of edue at i On A i r(,,;:arth in the innovative areas vf

oxen space facilitivl-, tvam te.;ehiug, continuous progress, nun-

gradedness, fl!irrliCtisin, and student evaluative pro-

cedures in the affective domain augmentN the need for further

evaluative studies.

The groundwork h.T.Jully la:d in thin investigation has revealed

several possibilities for additional evaluative research. For :.ample:

1) The survey instrid.tcots t.tilized in this investigation might be 'iced

in the preparation of m,r, :n1....iuments for the measurements

of attitude and interest::. '2) ';'.; w more measurements should he

conducted on the sam prt.rlbly. before and after experi-

ence in innovative programs. 3) 011A,rvations and/or case studies

might be conducted in ..,rdr to vc!ify, is nullify, apparent results

from the survey instrw4- nt:z. The luvhtigation should be repeated

in a more controlled situation, i.e., otilizillg control groups before

and after innovatv,. !nets rd with evantion preplanned before

attempts at innovation. 5) An attempt be made to correlat

innovative approaches ,:tiec$ss in c. nitive areas of learnito,.

6) Attempts should be madv to c,,rreJ..,:: cnnJvative approaches viol,

personality development, at chanw., and other non -academi

measures of change in the learner.
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BEST CV't AWARE

tqv .1.1*C-C i 1. Samnels (1969); "Thi ne,

ctirricniunt tr.ventent cunnct tt.t.i41 full effect until it finds

viablo mc4119 of attracting to;,cher:-; lit lovl of intellectual

witnt it soeks to tx,:sitt' in (p. 161 ."
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I ..

!It L. ten 1.11,;.!, 1;

EVAI.L'A 41 f. t! v

An attempt 1% to -:.... sr.:ft

attitudes towards the Lunvativ, 10 Ware.;.,,., 6i.gc arc

being utilized at the liettcudort n. !A!.. School. Sims.if:, .1:;:as for

consideration in i1J:ic: 1) spacc l.t i 1./11 (C,pil (( ox)

2) team teaching, 3) ..am C 1.11UOUS

pendent study, 6) staniards and t--.;-.A.tations (st.-4:1 sriploat?,

and a personal interpr:ration of !he Middle School Ore.

It is most ietportigit-. that. .:: ,, .tt i m.n-.1bi.v.. 1. yport uz ity

to respond to each of thos:: are. is. con-

tr ibut ion to each ef thest .7_;is vot,;;II :i-bprec sated .

I. Please vont ri!,ute at pc.*- i t iv. H. n vat..11 of
the sev,:: art..1:; in the th (.1 .

II. Please emtribau at le-, A of

the sever. 1r:fa . Lit OW :itt 11 ! t..

NOTE: Yo!, mo not have kit . Pvt.!

t4-iniott on each area. in

)!'J i.th at l asi. .41:!..
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NoSaLive

II. TEAM TEACHING

Positive

mgayivil
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tIf. TEAM PLAN NINi,

Positive

Negst ive

IV. CUNT INUMS ?R.k1RESS

Positive

Nepal=

I t't,
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Posit we

Ney,ative

VI. STANDARDS AND 1:::PLICII.T-11`'._ (Students r.ndior Staff):

Positive

NegatIN.-
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MIDDLE SChuOL PHILOSOPHY:

The learning process of Middle School is pritdicato0 on student

selection, lcrive Involvement, iquity, intrinsic rcward, and

self - esteem. We as a staif recogniz- the uniqueno:i$ of the

individual child and reflect this fact in all learning experi-

ences.

Standards :ind (ixpectations will he mlintained through the avail-

ability of muly meaningful student options anA :4tcrnatIves.

Individual tA-tching style will he t.lccurugcti uaintiniug a

wholesome stu!i.:nt relationship in the: uccomp)i..nt of Cie

edueatic,nal goals of the school.
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Tabulation of ScAff Written Opinion Survey

Statemeats in Appendix 3 have been recorded exactly as received
from the staff written cptnion survey. A conscious attempt was made
NOT to paraphrase or modify the responses.
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The numbers in parenthesis represent the priority placed on
items by the staff during Phase II of the staff questionnaire develop-

ment. Only those receiving one of the top six priorities have been
so identified.

Sections Inc hu,k__JkAnru.___..3c3are:

I. Advantages of Open Space

II. Advantages of Small Roum

III. Advantages of Combination of Open Space Small Room

IV. Concerns Regarding Open Space

V. Concerns Regarding C..441)1r.ed Open Space--Small Room Concept

VI. Positive Aspects of Team Teaching

VII. Concerns Regarding Team Teaching

VIII. Positive Aspects of Team Planning

IX. Concerns Regarding iLam Planning

X. Suggestive Comment., Regarding Team Planning and reaching

XI. Positive Aspects of Continuous Progress

XII. Concerns Regarding Continuous Progress

XIII. Positive Aspects of Independent Study

XIV. Concerns Regarding Independent Study

XV. Positive Aspects of Standards and Expectations

XVI. Concerns Regarding Standards and Expectations

A lt
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Concernin,- '

Crittcal Statements Concerning Philosophy

1. Large ecoop instruction exposes students to one.

(3) 2. Great for indepebdent study and large gloop

3. Students can work and learn at their own speed,:.

(.D) 4. ..:girt for lectures, films, instruct ions, and laboratory

f,xercises.
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5. Mans children working together caa heli, each other in small

groups.

(5) 6. Teachers moving around the room can be away, of each (hill

and learn children personally.

7. Gives a relaxed atmosphere and frvedom for creativitv.

8. Allows for supervised work by qualified people a,,,; allows

for general media instruction, diapt.rsal of directions,

Naterials, etc.

(2) 9. It provides a gi%yl opportunity for team teaching, better

utili%ation of visual equipment and an informal

sotting which lend: itself to learning.

1(;. It provides for a number of different grouplo-As as far as

ela..! size is cc:net:riled. Also grouping for activities.

(4) 11. Provides for more individualizatiol. uf studeLt uork.

12. It ailoWS for children to have mu4e frceJont. More area to

ovt! around.

13. Open sace better utilizes teachcr gtrcogth!,.

(1) 14. It allow.; divergified activities to take place :.:maltane-

ousl.

15. Tt allows for Individualized instruction a midri-uoit

approach.

16. Open space allows for better presentari-i. indivi-

dualized activities geared to the child:. .1 :!At...
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17. Open space 1.)r large group instruction of th.A
material whi,k lends itself to less individuul or porsoral
attention.

18. Slow learners like it because they feel mon. Accupted.

19. Open space can be breken into separate 6:ea' as the need
arises or a special occasion presents itself.

II. Advantages of Small Room

1. Allows more freedom of action.

(1) 2. Necessary for those who can not cope with the open space
situation.

(3) 3. Provide an opportunity for individual teachers to drill,
teach and explain major concepts.

(4) 4. Discussion classes can be held without bothering other
classes.

(5) 5. Better place to teach skills.

6. Allows the teacher to interact with a small number of
students and to intensify the interaction of the group.

(6) 7. Provides-a good place for class discussion and exchange of
ideas.

8. Allows for a more personal contact with students.

9. Helps students get a feeling they "belong" in a teacher's
class and thus, they make commitments better.

10. Necessary for student involvement and a closer student-
teacher relationship.

11. Teachers have better control of the classroom.

12. Less students make room quieter for work.

(2) 13. Gives necessary structure to certain students' performance.
Badly needed by a large number of students.

14. Good for reviewing, reading and individual work.

15. Opportunity to get to know and relate to a certain group of
kids.

16. Best place for reinforcement of content material.
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III. Advantages oi u,A'Ihination of Open Spaces and Small Ronm

(3) 1. Combination of open space and small room help teachers
teach to specific learning levels or to stu4,2nts with
specific interet!..

2. Central concepts developed in pod can be explctod in
depth in small room.

3. Allows for better utilization of audio visunl resources.

(1) 4. Allows for diversity in teaching techniques, class size,
and student activities.

(4) 5. Allows individualized instruction in one :tree and personal
teacher identity in the other.

6. A combination of both gives students and teachers a variety
of experiences.

7. Back to back scheduling allows for good utilization of both
areas.

8. Allows group discussions in small room about what students
have discovered on their own in the pods.

(5) 9. Allows for better utilization of professional human resources
according to their F:rengths.

10. Group presentation ie open space can be reinforced in small
group experience.

11. Some teams may expect different behavior in the pod than in
the small room. Expecting different behavior in different
places gives students the opportunity to learn responsi-
bility.

12. Some on independent study work well in the pod. Can give
extra help to those who need it in small roem4.

13. Able to keep a closer check on progress of individual
students, and provide degree of supervision needed.

(6) 14. A combination of both enables a teacher to work with other
team members and at the same time, preserve some of his/her
own individuality.

(2) 15. Allows for grouping of students according to their needs.
Enables them to prop t. at their own rat: a.0 ;A;vv).
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16. Oircxt Quot2::.

A. "I would not jikv to go hadt to vi.ther eli ..r1.111 Jooms

or open RN; ."

B. "The freedom ot open space could b, co:liparcd to the
flexibility smnit rom."

iv. Concerns Regarding (Tot

(2) 1. Open space is Ic. cxiducive to work and mere "open" to
conversation Lino socialization.

(3) 2. It is impossibl. to hvlp every studs :' t ev.ry day in the you
with the number of students we have.

(4) 3. Open space teaching is severely handicapped if there are
not areas to pull small groups off for small grow. instruc-
tion.

(5) 4. Open space is no good for the slow learner or dependent
type.

5. Lends itself to n new type of discipline problem j:mt by
having so many bodies put together at the same time.

(6) . 6. Too impersonal --3tJe.)ts get lose too easily in a large
group.

7. Currently is too much emphasis on open space.

8. Only certain aetivitieq at., successful in open space.

9. Students here do not seem to be sufficiently motivated and/or
interested to function adequately In the, pod.

10. Scheduling force-, groups into ()pn -pace, when it may not be
called for.

11. To increase the number of students in one place, greatly
increases the "confusion" and control problems,

12. Not enough roomcramming 35 students into each room and
130 into the pod, plus 20 on quest eliminates flcxibility.

(1) 13. Some children cannot function in a large o(n space with
its many distractions.

14. Makes it difficult for a teacher to kecv trIL.k of their
students.



15. open space , as we have wed i t , has 1.Alwd itoA t.
general problem of "students nut listening" is they are
ode to having to turn out sound when "they" ark. ic:Lay for
quiet.

16. Conmtunication and rapport with students at mon.. difficult

in open space situations.

17. Students are not supervlsvd ..nough while in opt :4JCt L.i

insure that individuals are doing their town work.

18. Larger groups of students require more equipment and mon,
storage for that equipment. Also, it is hupossiGly to
control breakage, loss, etc.

19. With all the dividers, I wonder where the opee spaces
went???

20. Pods are too noisy for independent work.

V. Concerns Regarding Combined Open Space-Small Room conceit!

(3) 1. Open space and small room arrangements are not avail .:)le
in all areas.

2. Must have both since teaching constantly with others in a
large area causes a teacher to lose his/her identity.

(2) 3. We need to add more staff and
just a few, to techniques ond
the system go.

(1) 4. The activity should govern the
way around.

educate the total staff, not
fundamentals needed to make

space rather than the other

5. Having different students in the pod tkiln one has in the
small room makes it difficult to develop any subject matter
continuity.

6. Can become a situation of constant switching of area for no
particular educational objective, leading to a real loss of
contact between teachers and students as individuals.

7. Confused scheduling - trouble remembering pod or room and
if room, which room.

(6) S. nn.. is not open when the . ! is fnll - no f!...P.!lity.

9. Inconvenient to have the small rooms located auv. from the
pod area - decreases the flexibility of each.

a r.
ft
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10. often no clear Lilea .. nc...

spaco requires new mt.1,,,r. materiat, 8.1.1 .

(4) 11. Open space learning must he di A

pl ine and respect of another's time ar.. 1.arning

situation.

12. Students have a pro1,1,m of adjustment L % ;ciam

from open space.

13. Pod activities could 1w made more effective 1... inlic;hg

large group presentations.

14. Not available at middle school; must love both spice

and small rooms avli!ab14$ for each single :icldemic area,
so they could be us.ql taterchangeably and as demanded by
curriculum.

15. More group planning of specific large group activlties are
needed.

16. Identification and sharing of successes are ne:e.smary.

17. Small rooms must be used more as they help develop in
group feeling.

(5) 18. Many students should assigned to small rooms almost
permanently.

19. Open space should i!e Its%ci more for doing.

20. Many children need the security of a small room and the-
relationship of one tvaher.

21. Overcrewdedness to cut materialr Rol deNivned for
individualized instruction, and to may weak team rimbers
could yield utter eh:02..

VI. Positive Aspects of Team Teacllinik

(1) 1. Offers a variety of personalities and stvlis for students
in both methods and materials. Also, iii Lows a student to

work with a teacher he/ she likes.

(6) 2. Enables more children to benefit from a taciwen personal
strengths.

(4) 3. Students relate to cm,
who may not be able to
of a problem, may sc
find success.

t,:!chers better ..11..r.z. A child
tin*,rstand one tcai.i7or's explanation
another teacher for and

"
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. . ; .! t 1: 1 A 1'. t

C. .Alititg to ail bust to iloto :ood

experItico.

6. people to coeporate '

teachers a chance to ,..wrt .stc!.1

tit-it greatest interist .rut;

8. ;ale to devote time to indivi,:tri! withobt worrying

-11)k-A other class members

9. teachers renfcr....m..nt ihj3volo41 weak-

m.:sses.

10. Kovps teachers on their toes wh,n in Ow classroom. Pre-

vents ::t.-ngnation.

11. Forces teachers to work out le:st,ns Wtort. cliteiS, SO

know his/her role in the c utytu that ptIr .

(3) 12. Encouraps each individull teach. r to v;...;a:O. his/he:

knowledge and improve his /her flit-t:i by obsi.-rvti;

other members of his/her team.

(2) 13. Sharing of ideas results in .ronit.r pi:wiitliz of curriculum

whcit Several opiniono

14 Facilitates strengths oi Ut .u:5Ise r iu ditferent

see is of subjezt matter. %.10., providitt8 a h:tter back-

pv,mi of materials.

15. Mkts curriculum conaist of. Parom.h,,ut ..verai grade

16. Fnahles the teacher to . .. particular area

of . unit, thus doing a

17. rosters new ideas and proviJ., ui....ctunity to 00 projects

that ortf, person alone cold' tats*

18. Pr(vides an opportunity for thy: "ccod v...stnrec" of a teacher

to be utilized more fully.

19. Allows for a lot of fun in working top th.r 4nd with
children.

20, in when there are absentes on :7% 1..1:1 eliminates

"babysitting".

-12
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(5) 21. Students can divieod at:cording to individual mods a'id

then, be taught L..y who is able to teach a ek.rtain

et pt better than another.

yiz. Concerns RegardAng Teom Tea.:11.n4

1. Too much human effort and time is spent in the pure mechanics
of team teaehiug, 3irtJ uot enough in teaching students.

(4) 2. individual's own methods of handling given situations must
be altered to compliment the methois used by others with
whom he is teachirg.

3. Teachers using two different methods of learning confuse
students.

(2) 4. Allows weak team members to hide and shirk responsibilities.

S. No one teacher ver gets to know the student well -- creates
"no one cares aLl.ut me" attitude in students.

(1) 6. Teaching philosophies of team members are sumat
apart that it is difficult to reach a decision.
agreement on discipline procedures, and what is
students is often 4 problem.

Imes so tar
Also,

expected of

7. Causes some persow :. tac concepts which they do not
know as well ns the "r1.;cf" planner does.

(6) Instead of team teaelilh,. wo developed a system of turn
teaching.

9. Ivams are twice 'AS large as they should be, and it is pos-
sible for some people to get by without doing their share.

10. with roonr: too small and classes too Large, team teaching
is impossible.

11. Sometimes the majority might hold back a good idea presented
by the minority.

12. Some persons are hesitant to teach in pods before other
teachers.

13. Children need to identify with one teacher. With team teach-
ing, he is just a cog in a big wheel.

14. If one refuses to help with discipline or sic6 acid grades
papers end ignores the pupils in the pod, it creates a
problem for the team.
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15. Without. ieom 1,:.derF. friction teJm

direetioo t, waiver.
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16. Not done rsiddle rxhool: more like tenm ,,wryone

do your o4a thing.

17. Symbiotic vq. Parasitic.

(5) 18. Misuse cAn lead to stifling of individu;41

initiative, rospontiiLt::, and rapport :tiudents.

(3) 19. Can turn into a prodt....tion line for the manuflicture of

completed packets.

20. Difficult if you are v:th people you dislike. Also diffi-
cult if you are with teleisers who don't like it, but when
told to take it or cult, decide to take it (S), and keep

quiet. Now having difficulty keeping quiet.

21. Teams too large. Grouping into sub-teams allows less
friction of operation.

VIII. Positive Aspects of Team Planning

(4) 1. Gives consistency to the Lrogram presentk.A titc qtudents.

2. The sharing of materials 'lakes for a united ttlm approach.

(2) 3. Helps to coordinate 40ir%culum at all levels.
overlap and omissiono.

Prevents

(5) 4. Forces team members to li_.et on a regular to decide a

Course of study and exiwt:tation3 of srun,.

5. Assures a consistency in grading at uac4

6. Important because it help n each teachcl *.y.:1 chat he is
part of the total picture, and that part of th. program

belongs to him.

7. Forces communication between the t,.am mtmhers.

(6) 8. Teachers can help each other foresee arA ove:,:ome obstacles.

9. Allows a smooth continuity from area to dtoa ii, 4ch team.

10. Allows an uxchange of ideas, and a democrati,: selection
process iactors ubJchanics

11. Fosters team unity, requires teachers to ,..41, ..',.?ther, get

along, and use a combination of ideas.
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(3) 12. oLlei, proMe41s,
and s:,12,gest3.on:; and obtain .1 fresh appr

(1) 13. t-4eh-rs tAk., a4vant.1Ae of each odic 7., ' 1 (V;

:clowledgm
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14. ion i nil i v 1 t rengths to ! -t f. ly ti .N ful
in planning carricult:m.

15. Provides all students tn.' same

course.

16. Develops mcomrachsLip" within a team.

17. Rebults in a continuoi.e5 ;..-oeess of evaluation.

DC. Concerns Itlwrding Team Planning

1. Teams too large too ma/ on team planaing re:ducts effi-

ciency in making deci:lions.

(2) 2. Can he highly negative if the personalitiA.s of team mmbers
clash. Perhaps many gooil Ideas are lnst beause incrvidual
ideas may not agree with team decisions.

3. Some teachr:; EJ 0%press ideas for fear of criti-

cism and coLrwat.7 people.

(5) 4. Strong, extrovert. types .:;u0etimes overrowti U r members
with good ideas, dius creative eontrioutions.

5. Failure to arrive at 11,:aiediate answers to immediate problems.

(1) 6. Lack of timc: when all ulf.vjli.,rg are availaHc for planning.

7. Duadlrnes set v tcaal le.W.,rs should he c 411.

8. Takes too much time. Toa much organizartuo but clerical
matters and physical plAhr.

(3) 9. The ..4maunt of time we hay, ls find it 3CMeig :is of

lat.., that this b!.1111 planning time has been taken +way even
more for tin. de-wlopment of philosophies, scupe and se-
quence, etc.

(4) 10. MA. time is sp,ut di.:uh-cog, disagreeing, th:;11 actual

planaing.

11. Some individuals abuse 1-!,c time by absentteism 1:zt.r.1 team

meetings.
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,-. At t;1 are.
ruptures 1r, i. ni.ealed - resulting An pktly bickering

.end

(6) 13. We don't noul..h from outside prGfeFsion.ii oxes,
e.g., currlet.lem advisors, area el

14. Problem whoa one or two refuse to adapt tk, ..:Lat the team

plans aid mer,bly do what they want, when they warI.
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15. Some decision.; that are determined are .ire: iv at in

mysterious ..duys.

16. People can lean on others. Too few do the :dual planning.

17. Majority decisions are not always mccssarily right. They

may be manenvered before a team meets.

?gg__2C.SulwstiveCom[ILLLi.ljluiadlu&TeA9Rlannlpe and Teaching

(2) 1. More time for team planning actually used for discussing

student needs instead of mechanical procedures.

(6) 2. Must remember that teachers have individual differences too.

3. The purpos.: of pia,,A;n3 sessions should he clearly defined

and teams in sub-groups.

(5) 4. All teacher :4 must joln in and plan actively. Otherwise,

they all r.ay not suprort or feel committed to the decisions

of the t...am.

5. Team members must. be compatible.

(3) 6. The job wal nevar be done well until mor-, tiOV i3 included

in the teaccr's schedule for planning.

7. Fine if team planning and not team elicitation from the top.

8. A team leader who brings important announcements back to

the team is imperative.

9. Time saver if well: is divided effectively.

(4) 10. Very effective if team members are t.) ,.e).:edinate

own ideas at and agree on what i.e .1.4nnts.

(1) ll. Team planning and teaching is a good arronemellL L you

should be fortunate enough to have a wineiug c,mbination of

intellect, maturity, tact, and willingness'; to share the load.
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X i'0 . -1,,eueus Progress

1. Each studcht vo:: the opportunity to hay.1 steady progress

tit each

(1) 2. Students start;,u; where they have proui....so.,:. experience

uwre sucCoSS, learn more, and are 1'.s :1,1.1vior problems.

(6)

115

3. Eliminates arteJ time for students. Enables them to
advance to t.;vo*:: chat they would not reach in traditional

situations.

4. S.O.S. provides the key to students working at their own
pace.

5. Keeps kids irtcrested that otherwise would be lost 100% of

the tLule.

6. Helps to avoid frustration.

7. Provides an outlet from boredom for the gifted.

(4) 8. Allows some students to work without being held back by
those less capable.

(5) 9. Children do nut need to spend unnecessary time on concepts
they already understand.

(2) 10. Gives each child the, ,:pportunity to learn and add to his
skills withaat the stilt is of failure.

11. Children art; not forced more rapidly than they are able.

12. Individuals that are slower will not 114ve to compete with
ttv! better students.

(3) 13. Allows for a child to move both vertie4ily 111.1 horizontally
in his academic work.

14. Progress will and must be continuous under teacher guidance
and counseling.

15. Especially convenient in the case of stuAelits who are absent.
Upon returning, they can continue where they had left off.

16. Through continuous progress, we can prevle, for the growth
of stutketg throughout the year, as well as, to meet their
indLvidual yLars.

17. More could be done if enrollment were smt,!1,.r to the point
that you could actually confer with studenti; to prescribe.
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18. Present .:uuri.1:1-H !In novo uWfi-J. not L.A., Math,

Social studies, s....icnce, etc.
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19. Will work only if there is coopenttfon !wtwuQii nll schools

in Bettendorf, anI if i special prngrw as ::t up.

20. Must realize that program can be irdvidu.,Ained and still

not have continuous progress.

21. Requires the el if t i f-wt of grade 1 4tve .

XII. Concerns Regard inr Continuous Pro

(5) 1. Students need to have opportunitis to work on their own,
but need more specific guidelines.

2. Student might get "tracked" too personally, and never be

put in a competitive situation.

3. Requires a change in the teacher's role, which is not bad

in itself, but does require far more time and work.

(1) 4. If we are trying to individualize learning, we need to
change our thoughts about teacher-pupil ratios.

(2) 5. Students get bogged down with packets unless enough dif-
ferent types of mate::als are provided.

(4) 6. Rather difficult for sudents to share ideas and express
ideas to the group when they are working at different

speeds.

7. A majority of students are telling by their actions that
unless they are pushed, progress will stop.

(3) 8. Lack of time for careful evaluation (Ina plarning for each
individual.

9. No real good test to measure contin,Jous progress in all

areas.

10. Creates a logistics problem in handling maLerials.

11. There is no standard definition of this term.

12. Students handing in work independently, to b. returned the
next day, makes excessive work for th.. teaci:er.

13. There is a vast difference between philosophy and actual
practice here.
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. .if!' en ends op ti ch.... class

waste,: time.

IS. Ilanning curriculiwu c.,ntinuous : fricult

an.f unfair for tilt that is Curet 4 to plO; outside

the contract 8:00 - 4:o') Lchedulv.

ih. Difficult to do when materials have not nli h..1 written.

17. Sometimes fails to otir alternate Nrctionh for those
stalled at a certain

18. Review and re-lead: :bi; a_v necessary. 3omo teachers do

not realize or do bbt h.lieve this.

19. A student may be an anonymity for sovec.q weeks. Progress

may be nil in this ca3e.

20. More specific guidtlints needed as students an- learning

rasponsibility.

(6) 21. No occuring at Middlo School; since everyone is based on
the same results, th,-1,: is no continuous progress.

XIII. Positive Aspects of Study

1. Allows for a persof,a! . program.

(1) 2. Provides an excellent .!ans of encourazing students to
pursue their own incvn.sis and wid.:n them.

3. By personal evaluation, ::hey can continue to grow.

(6) 4. Allows students to Iry-nas things they have already achieved.

(2)

s. Many children acconyllsi, more workim; cnp.rselves.

b. Gives an adequate chanc for reward ful .sort, well done.

7. Pach child is given an wortunity t.fit new concepts

cad ide.as.

8. Each child receives the chance to drill j7. 1.,rti: skills in

several different wawi.

Allows an opportunity self of

personal responsibility.

10. Important for studeis L,at need to spcn !iU!e in some

areas than others.
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11. :ituAtnts here have many opportunities for independent study--

especially Quest, S.O.S., Resource, etc.

12. A slow student has at his disposal many media from which to

learn.

13. Enables teachers to see to what length students will go on

their own.

14. Tremendous if that is what it is "study".

15. Provides opportunity for make-up work.

16. Can be the single most valuable incentive to learning.

17. Allows lots of "thinking" time.

(4) 18. If worked into a "learning system", it has its place,

i.e., it is part of the whole, not the whole.

19. Valuable for letting students teach themselves in more
creative ways.

20. Lectures are now replaced with student involvement.

21. Allows students to pursue interests in areas not covered to
their satisfactinn, or areas not covered at all.

(3)

(5)

22. Allows the student to proceed at his own rate, explore new
iueas in depth, and to adjust his schedule to meet his

needs for each subject.

23. Allows a student to work in accordance with his needs and
abilities by choosing his own activities.

XIV. Concerns Regarding Independent Study

(1)

1. Needs to be more open choices for students (for more
students).

2. Variety is necessary. Students should not have packets,
behavioral objectives, or lecture all the time.

3. Not enough material available for students to use at home.

(5) 4. Many teachers do not have time to prepare extra challenging
materials for a variety of students, nor time to check
these materials if available.
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rnt enough spar.- nr mat.-(;:s1- available for true independent

study.

(4) b. Resource arca and library are not being used as they should

he.

7. No effective system of control for S.O.S. students who often

do not have the responsibility to get their work completed.

8. Not enough check by teachers of "Progress according to

ability".

9. Is currently nothing more than work sheets, so called

"enrichment activities" and assignments. Where is the
student selection and sv1f initiative?

10. Very few students at this age are capable of independent

study. They tend to do nothing.

(3) 11. Too many cannot assume responsibility for budgeting time,

energy, or interest, yet they want that freedom.

12. There is too much cheiting and copying and too little
emphasis put on integrity in the loose structure of most
pod situations.

(2) 13. Should be clear that independent study cannot take place

without teacher direction. The idea that students can be
"let go" is not sound eJocational philosophy.

14. Students lose opportunity to participate in small group
discussions with a teacher and other students. Children

need to learn to share ideas and pleasant experiences.
Also, must have recognition or their peers.

15. Students should earn the right to be a part of this program.

16. There isn't any, unless you call drawing a picture while
waiting for everyone to finish is independent study.

17. in independent study, a student heed not study an area he
dislikes; even though thin area of study may be very valu-

able to him.

18. Too much emphasis is placed on slow learner at Middle
School -- poor program for gifted.

19. With reading problems and lick of motivation, many children
cannot participate in t! .; type of study.

- *: --41
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70. -- the "top, good, best," kids don't require as

much teacher time as "average" or "below average" children

do -- they DO!!!

XV. and

1. Specific standards elicit improved performance and behavior.

2. Students are allowed to set up some of their own standards.

i. Staff guidance enables each student to interpret what is

expected of him.

4. Everyone is currently provided with a positive experience

in part of his school growth.

(3) 5. Most areas have a minimum that is required of all students.

(1) 6. Standards for our students must be compatible with those

found in our society.

7. Team approach allows for more uniformity of standards and

grading.

8. Students and staff, when aware of expected behavior, tend

to behave in that manner.

9. Since both teachers and students have written behavioral

objectives, each know the exact requirements expected of

them.

16. There is an adequate chance for. students and teachers to be

involved in settinP -~-4ards and personal expectations for

their class and fo elves.

11. Packets distributed to the child helps him know exactly what

work needs to be completed and the time alloted to complete

the assignment.

(5) 12. Good to have person -dent evaluation according to his

individual ab i 1 it i

13. Students are made responsible for their own actions.

(4) 14. Academic standards and expectations vary with each individual

child.

15. Behavior standards are not as individualized as academic

standards and should not be.
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16. Standards provide a measure of the progress of each
individual, and should reflect mastery of skills in an
orderly progression.

17. Essential in determining the effectiveness of program.

(6) 18. Help build self worth and pride in accomplishments.

19. Precise standards and expectations facilitate the entire
teaching-learning process.

(2) 20. If a student knows where he stands, it is probably more
conducive to his stability and security.

21. Min(' standards have been set and are trying to be
reached.

XVI, Concerns Regarding Standards and Expectations

(3) 1. Standards have been lowered. Not enough respect by some
students for teachers, elders, property, etc.

2. Pride in own work in school lacking. Student self-image
is enhanced by teacher praise and effort.

3. Standards are somewhat lowered because of pressure of time.
No solution to this except less kids.

(5) 4. Seems that the idea of let the student succeed has surpassed
any standard of student quality.

5. Teachers must realize that rules there for children. must
be followed by adults.

(4) 6. Rules most be enforced from the beginning of the year, not
during the middle of the year.

(1) 7. Teachers need to assist students in developing responsi-
bility. They have "unloaded" the responsibility onto
students without the necessary directions.

8. Goals seem to be post tests.

9. Kids are on a level of mediocrity with no motivation to
attain a higher goal.

10. We all grade according to "ability". Since when can a
teacher make that kind of judgement?
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11. Not unified within all teams, let alone between teams.

(6) 12. Standards of expectation are too low. Why??? IlskELE!!!
No*motivation. When you finish this packet, pick up the
next one.

13. Basic expectations should not be included in a continuous
program as children are ready for different concepts at
different times.

(2) 14. With packets, some students aim to get through the work
any way possible, i.e., rushing, copying, etc., instead of
attempting to do their beet work.

15. Standards set by grade level or age level are unrealistic
and punitive to the slower moving student.

16. Too such negative freedom in hallo-- disrespect for class-
mates, teachers.

17. Sometimes done very rudely by teachers. Students are
human also.

18. Discipline generally more problem in group behavior.

19. Student expectations of themselves here are very incon-
sistent.

20. People should be held responsible to do their own thinking
as to what is right or what is expected.

21. Standards and expectations are currently a lot higher than
attainment.

XVII. Complimentary Statements Concerning PhilosoDhv

(4) 1. The philosophy of individualized learning includes conduct
and responsibility for such in working, learning, and
living at school with peers, adults, and other students.

(5) 2. The child's needs and the teacher's responsibility, when
combined, should dictate what is to be taught. Emphasis
should be based on learning that is based on clear, well-
thought goals. Then, the learning environment should be
maintained in a consistent manner.

3. Student learning should be based on continuous progress.
He will then experience success and be motivated to explore
new ideas.

rl."1
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4. Teachers and students must work together in selecting
materials suited to the individual student which will help
accomplish goals which have previously been discussed and
agreed upon by student and teacher.

(2) 5. Our entire learning process is based on the opportunity of
a child to find success as he goes along. lie should be
involved in making decisions that affect his learning, but
at the same time, we try to guide him in setting up goals
which will help him realize a self-respect and acceptance
of himself as a person:

(1) 6. We feel that learning takes place in many different settings
and with many different techniques. Also, that the more we
can provide for our students, the more students we will
touch. Most importantly, we really aclatowledge a student
as a human being, and try to touch his life in a positive
way.

7. It is good to be non-graded. There still is competition,
but not at the expense of the child. Being able to achieve
at their own level, they become more independent.

8. Middle School is primarily an individualized type program.
However, each child is closely supervised and helped toward
maintaining the goals that he is capable of reaching.

9. Middle School strives to develop each child emotionally,
psychologically, and intellectually.

(6) 10. This philosophy identifies a rather ideal environment that
we should move toward. It places emphasis on individualiza-
tion which appears to be good. I feel we are a long way
from reaching our goals, but we have made great steps during
the last year. This indicates that n_alsagrLlk&mu-
dividual before we will ever reach the group.

11. The learning process is predicated upon five specific
qualities set up for the student. These same five qualities
should be set up in reverse for teachers by the student,
particularly the one of self-esteem.

12. Expresses the idea that a student will progress if given the
opportunity to make his own decisions- and work at his own
speed. Thereby, he will become more responsible.

13. Teachers will be given the responsibility of directing the
student toward a meaningful goal. Each teacher will be
given the opportunity to utilize his/her own individual
teaching methods.

it el. *r
0,
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(3) 14. We accept a child as he is and accept personal responsi-
bility for providing him with suitable materials and a
proper learning situation for him as an individual. This
means that each child, regardless of his abilities or
problems, must be given a chance to succeed in all areas
each day.

13. The "work" should depend upon the child's needs instead of
a preconceived grade by grade "content".

16. Flexibility of the individual to meet new and varied
circumstances is the key to meeting the ideas involved in
our philosophy.

17. Several areas to consider when examining our philosophy
include (1) Student interest must be cultivated in order
for the philosophy to be successful. (2) Individual
teachers will use methods and techniques that would not
be successful for others. (3) Flexibility in interpreting
individual reaction toward the goals of the philosophy
should be maintained.

18. The student is looked at as an individual with very unique
problems and potential. Because of his uniqueness,
specific objectives are set with cooperation of both student
and teacher. The student has a responsibility to himself
to select courses of action which he feels is best for him
in relationship to his environment.

19. In order to have high standards and great expectations, we
must offer meaningful subjects-things of purent value.

20. The teacher is an important person too. He or she must
feel important as a person. The teacher is an individual
and should relate to students on a human level -no set
roles, but two people interacting. Together, they work
toward the common goal.

21. Middle School philosophy dictates that we know the student,
keep track of him, encourage him when necessary -- discipline
if necessary, and make a place for him that is comfortable.

22. The students work must be made meaningful and relevant to
him. By personal evaluation he should be aware of where he
is now and where he is going.

23. We accept the fact that some teachers get along with certain
students better than others. In this way, we can make use
of each teacher's uniqueness as well.



125

24. We have a long way to go as a faculty to accept and enact
the philosophy, but at least we are having the "opportunity"
to assess our beliefs and that is mod.

25. There is evidence of good student-teacher relationships
with few exceptions.

XVIII. Critical Statements Concernina Philosophy

(2) 1. The very loose philosophy of the Middle School allows for
great flexibility and experimentation. The philosophy is
great, but we need a mch more specific set of directions
and better identification of specific ways of attaining
our goals.

(1) 2. Student option and choice does not mean each student has
free choice in how, what, or even if he learns. Re is
allowed choices at the discretion of his teacher. He is
not allowed choices that will Jeopardize his learning and
growth academically or otherwise if he chooses poorly.

3. It is difficult to measure intrinsic reward and self-esteem.

4. If we agree on the philosophy, what are we doing to enforce
it? I realize that you will not get an over-all agreement
on philosophy, but I for one would like to see it made
vivid in the minds of the staff and with the understanding
that the administration feels very strongly about its
acceptance and practice.

(4) 5. The philosophy is not being carried through. It is an
idealistic philosophy which would be great if there was
the room and staff. Areas not being done include (1)
student selection is limited, (2) inconsistent grading and
understanding of grades by students, (3) too such grouping
of students for successful development of selfesteem.

(5) 6. Inconsistency is really hurting. The packets seem to be
producing children who are loath to do anything except what
is absolutely required.

7. Individual teachers must have the freedom to know and work
with individual students in a way that fits both personal-
ities. Teachers cannot be locked into a system that prevents
them from a creative style.
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8. Hard to give students many meaningful options and alterna-
tives if your classroom is too small for the 1 teacher and
55 students. I don't think that presently the philosophy
can be properly implemented in my area.

9. The third paragraph of the philosophy (individual teaching
style) is not easily facilitated by team teaching, team
planning, and the pods.

10. We many times forget what the school philosophy is when
dealing with problem students. Therefore, we need to be
reminded more often of what it is.

(6) 11. Students need to feel accountable to someone besides
themselves for their actions.

12. The range of selection for students is smell. We don't
present many alternatives.

13. Does extrinsic reward have no place in the philosophy?

14. Just because people are offered many choices of behavior
is no guarantee they will choose any or any valuable ones.

15. It is difficult to instill the desire for intrinsic reward
in students when emphasis is on grades.

16. No child should be allowed to harm others or interfere with
their learning. About time we consider this more carefully.

(3) 17. Consideration of the student in everything we plan, do, or
say is good ideally, but many of us fail to achieve con-
sistency. We offer opportunities for the individual on
paper, but, because of lack of facility, these options are
often really only on paper.



127

APPENDIX C

Staff Questionnaire

THE QUESTIONS INCLUDED IN THIS QUESTIONNAIRE REPRESENT THOSE
ITEMS FROM THE INITIAL SURVEY WHICH RECEIVED TOP PRIORITY DURING
PHASE II OF THIS EVALUATION.

IN EACH CASE, PLEASE READ THE STATEMENT CONCERNING MIDDLE
SCHOOL INNOVATIONS CAREFULLY AND DECIDE Hai YOU FEEL ABOUT THAT
STATEMENT. YOU MAY THINK THE STATEMENT IS CERTAINLY TRUE, SO YOU
MIGHT SAY THAT YOU AMISXANJMUllAtilannEb. YOU MIGHT,
HOWEVER, FEEL THAT THE STATEMENT IS CERTAINLY NOT TRUE. IN THIS CASE,
YOU MIGHT SAY THAT YOU STRONGLY DISAGREE VATA TH4 STATEMENT.

IN SOME CASES, YOUR FEELINGS ABOUT THE STATEMENT MAY BE SOME-
WHERE BETWEEN THESE VERY STRONG ANSWERS AND YOU MIGHT JUST ANSWER
,AGREE, OR =Ma. IN A FEW CASES, YOU MAY FEEL THAT YOU JUST DON'T
KNOW ENOUGH ABOUT THE STATEMENT TO MARK ANY OF THESE, OR YOU MAY
NOT FEEL ONE WAY OR THE OTHER; YOU WOULD THEN tempo OPINION.

TO MAKE IT EASIER FOR YOU, THESE DIFFERENT FOSS ISLE ANSWERS
ARE LISTED NEXT TO THE LETTERS A, B, C, D, AND B. YOU SHOULD CHOOSE
THE ANSWER YOU BELIEVE BEST DESCRIBES YOUR PEELING AND BLACKEN THE
SPACE OVER THE CORRECT LETTER.

A I strongly agree with the statement
B I agree with the statement
C I have no opinion about the statement
D I disagree with the statement
E I strongly disagree with the statement

IT IS mu IMPORTANT THAT RESPONSES DESCRIBE THE PROGRAM AS IT
CURRENTLY OPERATES AT THE BETTENDORF MIDDLE SCHOOL.
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SPACE BEST COPY AY

1. Open space provides a good opportunity for effective team

teaching.

2. Open space is leas conducive to work and more "open" to con-

versation and socialization than a smaller, more contained room

would be.

3. Open space provides an informal setting which lends itself to

creative learning.

4. Smaller, more traditional classrooms are necessary for those who

cannot function in a large open space with its many distractions.

5. Open space is not effective for the slow learner or dependent

type student.

6. Open space allows for large group instruction of that material

which lends itself to leas individual or personal attention.

7. To increase the number of students in one place necessarily in-

creases the confusion and control problems.

8. Open space learning centers at Bettendorf Middle School better

utilize teacher strengths than more traditional classrooms would.

9. Open space learning is too impersonal - students get lost too

easily in a large group.

10. Open space learning benefits students by exposing them to a

greater variety of teaching personalities.

11. Communication and rapport with students are more difficult in

open space situations.

12. Open space allows for more individualized activities geared to

the child's ability than a contained classroom would.

13. The general problem of "students not listening" has resulted

from student efforts to tune out the additional distractions of

an open space learning environment when they personally are

ready for quiet.

14. The combination of open space and small rooms utilized at

Bettendorf Middle School allows for grouping students according

to their needs, thus enabling them to progress at their own

rate and level.
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15. A combination of open space and small rooms allows for better
utilization of professional human resources, according to
individual strengths.

16. In the current Bettendorf Middle School operation, the learning
activity governs the space rather than the space governing the
learning activity.

OTHER COMMENTS YOU MAY HAVE REGARDING ADVANTAGES OR =ADVANTAGES
OF CURRENT SPACE UTILIZATION

TEAM TEACHING -TEAM PLANNING

17. Teaching philosophies of team members are sometimes so far apart
that it is difficult to reach a decision (agreement) on discipline
procedures, expectations desired from students, and various ap-
proaches to learning.

18. Team teaching at Bettendorf Middle School offers a variety of
personalities and styles for students in both methods and mate-
rials, thus enabling a student to work with a teacher he/she
likes.

19. Team teaching at Bettendorf Middle School tends to allow weak
team members to hide and shirk responsibilities.

20. Team teaching at Bettendorf Middle School enables more children
to benefit from a teacher's personal strengths.

21. Instead of team teaching, we have tended to develop a system of
turn teaching.

22. Team teaching at Bettendorf Middle School encourages each indi-
vidual teacher to expand his/her knowledge and improve his/her
own teaching methods by the stimulus of observing other members
of his/her team.

23. Team teaching has turned into little more than a production line
for completed packets.
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24. Constantly teaching with others in a large area causes a teacher
ru luse his/her identity, thus stifling individual ingenuity,
initiative, and responsibility.

25. The sharing of ideas at Bettendorf Middle School results in
better curriculum, since several opinions are involved.

2b. Strong, extrovert types sometimes overpower other team members
with good ideas, thus stifling creative contributions.

21. There is a critical shortage of time when all team members are
available for collective planning.

28. Team planning at Bettendorf Middle School offers a chance to
talk over problems, get help, reassurance and suggestions, and
obtain a fresh approach.

29. Many good ideas are lost in team planning because individual
ideas may not agree with team decisions.

30. Team planning at Bettendorf Middle School gives consistency to
the program presented to students. This prevents overlap and

omissions.

31. An excessive amount of team planning time is utilized in mechan-
ical procedures rather than actually discussing student needs.

32. Teachers at Bettendorf Middle School are taking advantage of
each other's special field of knowledge by sharing ideas.

OTHER COMMENTS YOU MAY HAVE REGARDING ADVANTAGES OR DISADVANTAGES
OF TEAM TEACHING - TEAM PLANNING
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CONTINUOUS PROGRESS

33. Students starting from where they have progressed experience
more success, more learning and less behavior problems.

34. Continuous progress (individualised learning) is not occurring
at Bettendorf Middle School. Since most students are subjected
to group evaluation techniques, there is little real, continuous
progress.

35. Continuous progress at Bettendorf Middle School eliminates
wasted time for students. This enables them to advance to
levels that they would not reach in traditional situations.

36. There is a definite lack of time for careful evaluation and
planning with and for each individual.

37. Continuous progress, as practiced at.Bettendorf Middle School,
gives each child the opportunity to learn and add to his skills
without the stigma of failure.

38. The lack of enough different types of instructional materials
at Bettendorf Middle School causes students to get "bogged down"
with packets.

39. With proper planning, continuous progress can be accomplished
within current traditional pupil-teacher ratios.

40. It is difficult for students to share ideas and express ideas
to the group when they are working at different speeds.

OTHER COMMENTS YOU MAY HAVE REGARDING ADVANTAGES OR DISADVANTAGES
OF CONTINUOUS PROGRESS
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BEST COPT AVAILABLE

INDEPENDENT STUDY

41. Independent study at Rcttendorf Middle School provides an
excellent means of encouraging students to pursue their am
interests, explore new ideas in depth, and adjust their
schedule (quest) to meet their own needs.

42. Many children having reading problems and/or lack of motivation
cannot effectively participate in independent study.

43. Independent study at Bettendorf Middle School allows an oppor-
tunity for self-pacing and the development of personal responsi-
bility.

44. Independent study cannot take place without teacher direction.
The idea that students can be "let go" is not sound educational
philosophy.

45. Independent study at Bettendorf Middle School is currently little
more than worksheets, so called "enrichment activities" and
assignments.

46. Many students cannot assume responsibility for budgeting their
time or directing their own energies and interests; yet they
want this freedom.

47. Students at Bettendorf Middle School currently have too many
packets, behavioral objectives, and lectures. A greater variety
of learning experiences is necessary.

48. Misuse of current space and materials for independent study is
more prevalent than the shortage of same.

OTHER COMMENTS YOU MAY HAVE REGARDING ADVANTAGES OR DISADVANTAGES
OF INDEPENDENT STUDY
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STANDARDS AND EXPECTATIONS

44. There is an adequate chance for students and teachers at
Bettendorf Middle School to be involved in setting standards
and personal expectations for their class and for themselves.

50. The extensive use of packets at Bettendorf Middle School elicits
mediocrity, lack of motivation, copying, etc., rather than
challenging a student to do his/her best work.

51. Academic standards and expectations must vary with each indivi-
dual child.

52. Standards set for Bettendorf Middle School students are com-
patible with those found in society.

53. Rather than assisting students in the development of personal
responsibility, teachers at Bettendorf Middle School have un-
loaded the responsibility onto the students without the necessary
guidance.

54. Basic minimum standards have been established at Bettendorf
Middle School and are clearly understood by the entire staff.

55. Proposed standards and expectations at Bettendorf Middle School
are currently much higher than attainment.

56. Basic expectations should not be included in a continuous progress
program as children are ready for different concepts and skills
at different times.

OTHER COMMENTS YOU MAY HAVE REGARDING ADVANTAGES OR DISADVANTAGES
OF CURRENT STANDARDS AND EXPECTATIONS
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PHILOSOPHY
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57. A student will progress if given the opportunity to make his own
decisions and work at his own speed. Thereby, he will become

more responsible.

58. The Bettendorf Middle School philosophy identifies a rather
ideal environment that we are moving toward. Though great
strides have been made in this direction, we are still a long
way from reaching our proposed goals.

59. The philosophy of the Bettendorf Middle School allows for great
flexibility and experimentation, but we need a mph more specific
set of directions and better identification of specific ways of
attaining our goals.

60. Student option and choice means each student has free choice in
what, how, or even if, he learns.

61. At Bettendorf Middle School, we offer many opportunities for the
individual on paper. However, due to lack of program, materials,
or facility, these options are often only on paper.

62. With few exceptions, there is evidence of good student-teacher
relationships at Bettendorf Middle School.

63. Additional staff instruction is necessary in the techniques and
fundamentals of the current Bettendorf Middle School operation.

OTHER COMMENTS YOU MAY HAVE REGARDING ADVANTAGES OR DISADVANTAGES
OF THE CURRENT MIDDLE SCHOOL PHILOSOPHY
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APPENDIX D

Student Questionnaire

THIS QUESTIONNAIRE WILL HELP US TO BETTER UNDERSTAND OUR MIDDLE

SCHOOL EDUCATIONAL PROGRAM. YOUR OPINION IS MKPORTANT, SO PLEASE

ANSWER THESE QUESTIONS AS HONESTLY AS YOU CAN. DO NOT SIGN YOUR

NAME.

IN EACH CASE, YOU SHOULD READ THE STATEMENT CAREFULLY AND

DECIDE 1104 YOU FEEL ABOUT THAT STATEMENT. YOU MAY THINK THE STATE-

MENT IS CERTAINLY TRUE, SO YOU MIGHT SAY THAT YOU STRONGLY AGREE WITH

nasifinm. YOU MIGHT, HOWEVER, FEEL THAT THE STATEMENT IS

CERTAINLY NOT TRUE. IN THIS CASE, YOU MIGHT SAY THAT YOU SONGLY,

DISAGREE WITH THE STATEMENT.

IN SOME CASES, YOUR FEELINGS ABOUT THE STATEMENT MAY BE SOME-

WHERE BETWEEN THESE VERY STRONG ANSWERS AND YOU MIGHT JUST ANSWER

AGREE, OR DISAGREE,. IN A FEW CASES, YOU MAY FEEL THAT YOU JUST DON'T

KNOW ENOUGH ABOUT THE STATEMENT TO MARK ANY OF THESE, OR YOU MAY NOT

FEEL ONE WAY OR THE OTHER; YOU WOULD THEN MARK NO OPINION.

TO MAKE IT EASIER FOR YOU, THESE DIFFERENT POSSIBLE ANSWERS

ARE LISTED NEXT TO THE LETTERS A, B, C, D, AND E. YOU SHOULD

CHOOSE THE ANSWER YOU BELIEVE BEST DESCRIBES YOUR FEELING AND

BLACKEN THE SPACE OVER THE CORRECT LETTER.

A I strongly agree with the statement

B 1 agree with the statement

C I have no opinion about the statement

D I disagree with the statement

E I strongly disagree with the statement

IT IS MOST IMPORTANT THAT YOUR RESPONSES DESCRIBE THE PROGRAM

AS IT CURRENTLY OPERATES AT BETTENDORF MIDDLE SCHOOL.
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STUDENT QUESTIONNAIRE

1. I can do better school work in the large open space areas than
I can in the small classrooms.

136

2. In the large open space areas, students must learn to "shut out"
sounds and other people around them.

3. I would prefer having molt. than me teacher work with me in each
subject area.

4. There is less school work and more conversation (socialisation)
in the open space areas than in the small classrooms.

5. Having more than one teacher available in large group helps me
to learn more.

6. I tend to get lost in the large group learning areas.

7. In most of my classes, students are able to pursue problems and
projects on an individual basis that are of special interest to
them.

8. I feel good about most of the work I do in school.

9. My teacher is often too busy to help me when I need help.

10. I am able to move ahead at my own rate in subjects I do well in
or am especially interested in.

11. In most of our classes, we often get a chance to make decisions
together.

12. We usually do not have enough interesting materials and activities
in most of our classes.

13. I am able to work at my own level in mnst subject areas.

14. I have a good relationship with most of my teachers.

15. The student should have the responsibility to determine what,
how, or even if he should learn.

16. In completing packets, students tend to give answers and copy
rather than helping each other do their "own" best work.

17. Most of my teachers give me enough time to finish my work.

18. The standards set for Middle School students are very similar
to those I find outside of school.
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19. Students need more to icier guidance in the area of personal
responsibility development.

20. My teachers will respect me as a person even when I have done
poorly on my school work.
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BEV tal ONO%
APPENDIX E

Percentage Distribution - Student Questionnaire

MaLAVALX§aZUMMAin
STRONGLY NO STRONGLY
gragral AGREE (7,) 9PINION1%) VSAGREE(%) DISAGREE(%)

1. 31 32 15 15 7

2. 31 37 15 11 6

3. 20 20 20 23 16

4. 21 27 18 19 15

5. 32 29 18 13 8

6. 5 11 14 35 34

7. 13 28 33 15 10

8. 25 43 16 9 6

9. 26 24 15 22 13

10. 38 35 10 10 7

11. 10 34 18 24 14

12. 22 22 18 24 14

13. 31 47 9 8 5

14. 28 39 16 7 10

15. 23 21 27 15 14

16. 14 22 26 20 18

17. 19 38 10 17 16

18. 5 18 34 22 21

19. 13 23 36 17 11

20. 23 27 18 13 19
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APPENDIX F

Percentage Distribution - Staff Questionnaire

ITEM ANALYSIS 84 TEACHERS

STRONGLY

AGREE ( %) AGREE (%)
NO

OPINION (2) DISAGREE (7J,
STRONGLY

DISAGREE (7

1. 32 55 7 6 0

2. 27 38 7 24 4

3. 14 54 12 20 0

4. 79 17 1 2 1

5. 31 25 6 33 5

6. 42 46 2 10 0

7. 34 32 6 23 5

8. 17 43 16 19 5

9. 13 36 7 40 4

10. 26 57 7 8 1

11. 19 33 11 24 13

12. 19 37 13 27 4

13. 21 36 17 21 5

14. 25 35 21 17 3

15. 30 51 14 4 1

16. 6 20 12 37 25

17. 25 41 9 18 7

18. 11 36 11 34 8

19. 14 31 18 32 5

20. 10 56 14 20 0
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ITEM ANALYS IS - 84 TEACHERS

STRONGLY NO STRONGLY

AGREE (%) AGREE (%) OPDLION a) MUM= DISAGREE (%)

21. 8 28 25 32 7

22. 13 61 12 11 3

23. 13 30 17 33 7

24. 10 26 15 38 11

25. 32 54 8 5 1

26. 13 54 16 17 0

27. 50 23 10 17 0

28. 20 56' 11 13 0

29. 12 50 17 20 1

30. 8 45 19 27 1

31. 30 39 18 13 0

32. 13 56 14 12 5

33. 35 45 14 6 0

34. 16 29 16 32 7

35. 5 49 9 32 5

36. 57 36 2 4 1

37. 13 44 11 26 6

38. 21 37 18 23 1

39. 7 30 9 29 25

40. 12 41 3 37 7

41. 11 33 11 33 12

42. 32 56 6 4 2

43. 8 50 1.1 27 4
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ITEM ANALYS IS - 84 TEACHERS

STRONGLY NO STRONGLY

AGREE (%) AGREE(%) OM ION Mk EMS= MACRO (%)

44. 43 41 2 12 2

45. 17 43 21 14 5

46. 31 56 5 7 1

47. 24 38 23 1.4 1

48. 8 19 30 37 6

49. 6 45 8 36 5

50. 26 34 14 20 6

51. 48 43 1 7 1

52. 4 50 15 25 6

53. 11 32 15 35 7

54. 1 12 15 55 17

55 . 8 24 33 31 4

56. 12 23 13 43 9

57. 13 27 7 43 10

58 . 30 63 6 1 0

59. 30 45 6 15 4

60. 1 13 5 45 36

61. 27 51 6 16 0

62. 42 56 2 0 0

63. 1 34 44 10 11
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