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To help preservice and inservice social studies ™. "

teachers deﬁélop systematic ways of’integrating skills and content, - -

. ‘this- manual offers a model and simple instructional .exercises for the
. diagnostic teaching of how to investigate a cartoon, Designed mainly
for use with children in grades 4=6, thé material is adaptable for
use at other grade levels, The document, Part 1 of three installmeats
of.which the balance will be published at a later date, is in ’
loose~leaf format to allow for future inclusion of ‘Parts 2-and 3.
Part 1 focuses  on investigating visual devices. A model consisting of
the following three madjor components is.presented: Pre-Instructional .,
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visuyal-oral, a systematic way of assessing’‘the level at vhich the

pupil is having difficulty, and suggestions for the selection and use -

Of visuals., The Diagnosis and Prescription component consists of

3} f,' nggested activities for students experiencing difficulty in

~ operating at certain levels of investigation. Post-Instructional

- ' Exercises feature a systematic reassessment ‘of skills developed using' ff

a different visual, Adapting this model, a teacher can develop
similar exercises using other kinds of visuals-such as pictures,
slides, graphs, tables, maps, and timg lines. (Author/JR)
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4
. ¢ Bkills %ave,long beer, recognized as significant components
of a social .studics progran.. Among these are-areas such as the
investigation of visual ma erials, critical thinking, and the
valuing, process, In the 19Y0's, skills may bé used to determine’
the ‘most appropriate conten matter to be taught. .This would be
‘a bdsic change in curriculum|planning. - o . :
. This manual has been designed to help preservicde and inservice
teachers develop systematic ways of in egrating skills and content.
In this first installment 6f the.menual, a model and simple:
instructional exercisés have beésn included for the diagnostic
teaching of how to investigate &. visual device, a cartoon. .
Additional exercises .based on ot§er visuals such as flat pictyres,

‘. maps, and graphs will be developed later. Models and exercises
~ for other skill areas such as critical thinking and valuing will |
- also be written. Thes “models anl ‘exercises are-designed mainly
- for use with thildren in grades four through six. However, the \\
. material ‘with adaptations might be\useful at other grade levels.
) o ARy ' _ . _ )
t The loose-leaf ‘nature of this publication is designed t% \
achieve the objectives af: flexibili y and .renewal. First, it. "/
enables the classroom teacher to remaye pages and use them in -
different ways. with different learners and”to add exercises developed
.locally. Secondly, it makes it possikle for the State Education
- - Deparfment to provide additional exercises for other visuals and
. 'skill areas at a later'datg.. It is aljo hoped that teachers
aéross the State will share their experiences with the Bureau of
~ Social .Studies Educatign so their ideas\and locally developed
) ‘models apq‘exercises can beh%fSSed or. ih\ a dygamic process. ‘
- . \ v . [ - " . h * | - .
\ \Tn every phase of this work, the help of \others has proved
" the Key to carrying the .project: through t completion. Credit for
'‘developing general guidelines for this project' should go to the '
advisory committee of college professors, School administrators,
and clﬁssroom teachers who met in Albany in\ 1972 with State : :
‘Education Department personnel. . The following individuals were
members. of that committee: Raymond Fahey, Buffalo Public Schools;
‘Ralph Hallberg, Jamestown public Schopls; John Herlihy, formerly o
at the State University of New York at Albany\, now at the State -
University College at Geneseo; Romana Kerr, Newark Central School;
' Robert King, formerly with the Glens Falls Schpol District, now
with the State Education Department; .Concetta organ, Great River;
. James Quinn, Waverly Central School; Marie Schi ling, State ,
“University College .at Oneonta; Thomas ' Sch ttman, Scotia Glenville
. Central School; Lenore Sylvan, Glen Cove Public chools; Michael
. Thomas, Huntington Public Schools. v

-

. The major work of\developing a conceptual schieme, identifying
a workable format, and writing exercises  was done during the
sumnfer of 1972 by Jeff Feuerman, Flower Hill Elementary School,
_Port Wdshington; John Herlihy; Concetta M6rgan; Marie Schilling;
- and Henry Torres, New York Cipy. ' S o -
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The summer writers prepared & model for investigating vigual . .'
. devices along with several exercises. These were tried outsin IR
three school districts during the -school, year, 1972-1973: Port . R
- Washingtong Syracuse, and St. Lawrence ‘Central School. -In all
cages the administration of each district was very cooperative
in arrafiging for thé tryouts. Appreciation is-expressed i : o
. egpecially to the supervisors, administrators, and teachers who e
were directly involved: sLee Aschenbremmer, Nick Dallis, Jeff . o
Feuerman; Josephine Papaleo, Barbara Srebnik of the Flower Hill .
Elementary School, Port Washipgton; Lawrence;P. Craft, Gene C.
- Darter, Virginia F. Maroney /Michael R. Riposo and J3ill Spellman.
of the Syracuse Public Schools; Richard Allen, William Demo, . -
Ronald T. Johnson, Rita,Q'Connor, Sharon Pickard, Rita Tripeny ‘
of the St. Lawrence Central School, Brasher Falls. C v

: Continuing the -gerieral thrust ofw-this project, these s o ‘
,  teachers worked during the summer of 1973 writing exercises in . .
the areas of problem-solving and'valuing: Henry. Boehning, Shaker
Junior High School, North Cg}onie,Central Schools; Eugene E.
Kelenski, Shenentichowa Centrial Middle Schoq} "B, T
' Marie Schilling worked on a part-time basis organizing and
writing the rough draft of the publication., ' :

For their review of the manuscript, appreciation is expressed
to Loretta Carney, Coe Dexter, Jacob Hotchkiss, and Kenneth Wade
of the Bureau of Social Studies Education. Donald H. Bragaw, .-
Chief, Bureau of Social Studies Education, served as the catalyst
for the project and also adviser throughout the preparation of = - = . .~
-« +this publication. Robert Johnstone, Chigf, Bureau of Elementary . 4
" Curriculum Development, provided overall guidancqégnd?support for. . ﬂl
designing and preparing this manuscript for publicCation, ' '

Jomn F. Dority, Bureau of Social Studies Education, and Am W, . = .-~
Lamkins, Bureau of Elementary Curriculum Development prepared the T
manuscript for printing. . ' . o 3 o .

b R 'Ij ) '1 "o -
‘ -g“- e L ._\Q B
-Donald H. Bragaw _

.

" Robert Johnstone

Chief, Bureau of = -~ 7. Chief, Bureau of =~ . .~
~Social Studies Education ' - Elementary Curriculum Development
| - ol S
- Ted T. Grenda ‘ Gordon E. Van Héoft .
.Director, Divisgion : Director, Division of .
- . of General Education T Curriculum Development
&
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e | . INTRODUCTION
EY ! < - \\

N Therg will be three major parts to this loose-leafl ,
publication.. Part I establishes the format which includes (1) a
model’ for investigating visuals and (2) sample exercises which
may be used for diagnogtic purposes and for post-assessment with

. one format, cartoons. Materials will be developed for other
visual formats, including pictures, graphs, and time lines. A
similar format will be used for Part.ll, Critical Thinking, and .
for Part IIT, Value Clarification. When the mpdels and exercises
for these additional parts of the publication are. developed, they

. will be made available to classroom teachers. SRR '

This material is hésigned to aid the classroom teacher in.
. planning and incorporating strategies for skill development .
_ within social studies programs. The manual is not a curriculum .

. or a mandated' course of study, nor is it a testing program.
. HOW TO PROCEED |

/
The following steps will aid the.classroom[tegcher in using

] :
{

the manual efficiently and effectively. , . .
‘ . —\‘ . . '
.1, -Study: and be familiar with the - -
e skill areas : , :
o e models B /o
o ‘9 question types R ! S
e sequerice of questions -] Co ;
. - .o conceptual content of the visyals
o . * " & 1y
‘2. Select . AN - .
e visuals appropriate to the learner's experiential - -
. . background -end interest / ' K e .

-9 a warm-up activity / "
' Note: A warm-up is conducted prior to-any
ﬂpre-instructional‘activity. The purpose is
. .to determine whether o¥ not the content of .~
 the visual being used- gnd the reading level
' of the writ“en form are of appropriate
= qifficulty.) o

'y
-

’ ) 2
3,  Proceed sequentially through the
e warm-up activity , :
e questions in the initial approach on the first
level of investigation
e objective questions in the follow-up section,
o {f insufficient data are yielded from above -
. T ‘questions® (Note: It is recommended that
. . the questions in the initial approach '
section, some of which are open-ended in
nature, should always bé usad first.) -
© @ next level of investigation, using the initial
approach question first .
e diagnosis of pupil's responses and prescription .

’ .- of appropriate activities

4

5 - : vi
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s .

- b, Provmde for record keepmng of

=3 ‘,"

. visuals used ' ’
dlagnosls of 1nd1v1dual and group/levels of
@ S diffieulty

e prescrlptiong / ;’ . ﬁ et
N : ; f .
5, Remember that
- e the model may be applmed to locally avallable
materials
e this is primarlly an aural-verbal-vzsual approach
e skill development is!the major emphasis; therefore,
the visual material must be 'within the 1earner s
conceptual framework
o conceptual development will occur concurrently.
‘with skill develobment

~\~ i ' . oo
. ) !: I S
STRATEGIES OF INSTRUCTION

’
e - -
«

/ i

‘The exercmses are deSLgned fo use: with individual puplls,
sma11 groups, and the total class: Charts listing various ‘
* activities for each level of ‘Ainvestigation ‘under each of the
three strategies are found W1tn the models in each part of this .
publmcatlon. : . / e

\ ’ /- ) t :? - . © 5
' RECORD KEEPING ) P

: "Record keepzng is important. As frequentiy as. poss1b1e an
anecdotal record should be kept. Also, it's good practlce to

-involve the pupil in his or her own record keeping. .. - .
The followlng are a few of the many possible record keeping
procedures. _ , _ .
mmple 1 . o . ' ) -' ’ . ) - .. .I‘ . " - . .-.T&.\
. Skill: Reading Pictures | ~Class 54"
-Namé of e « ' ( -
" Pupil Exercise Date S Commeénts
John " pre - | 10/3 | No difficulty on levels 1
Post - 14/4 |, ‘through 3; does not seem
T ' , . able to apply.
Mary . . Pre . 10/3 | No.problem at any level. -
‘Post . 1/4 A creative pupil! Reads ,
' materials at a higher .
gonceptual level. >

—-—
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> . q ¢
bExamp.le 2 : ' : . '.a‘ ‘
'%Killi Interpreting Graphs Class 6X '
My nams is _
I foel that I did well on Level(s) ' !
s o2 3k 5 o
. :f need help in héhgling'questionszén Leve;is)_ ‘- G
- 2. 3 bL____ - 52 3
'The-pontent of the picture was familiar ﬁo me.
g Teaqher's_sgggestions? ' * :
\
. Example 3»“ . : y ’."'"“ - kv ‘ . ¢
Skill: Cartoon Readirg E Class 4C
gge _ Levels of Investigation o /
Pupill. | Exercise Date | 1 2 3 |4 15
‘ ' w ' . ¢
‘Johnny |  Pre 10/2* | 0K | OK "| Could | |
] . not !
B ana- ,
! 1 Y ‘lyze - .. . :
| | | Post 12/10 OK OK OK oK* 40K
Mary | bPre | 10/3 | Ok | OK "| OK | OK OK
1 “Post 10/3 "A sHarp puppz" | I
| Larry Pre 10/3 OK OK pNeOK OK ‘hesitant
.--.i - - . to. ’
| ) . express
. - S ,opinien
" Post 10/3 OK OK OK [ '] OK needs
' 1 .| help -
‘ | work .
with
indi- -
‘. vidu-
ally or
- & '~ in a
. . - -small
. group
\.-1 ’ Y e

viii _
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:,INTRODUCTION TO A MODEL FQR'INVESTIGATiﬁG VISUAL DEVICES
: : o : o / .
_ - R . : ' : \ .

. This model is designed to show now ideas and data.-presented
via a visual device such as a cartoon might be used in an.
_instructional setting for skill development. Adaptirg this
‘model, a teacher will besable to develop similar cxercises using

" other kinds' of visuals such as flat pictures,»slides,_graphs,
tables, drawings, maps, and time lines. . This model consists of

three major components: . e
¢ I Component A STponent B —Component
. \ . ‘ . . . N o ..."' « .
- | Pre-Instructional Diagngsis and }3¥ - Post-Instructional |
| Exercises “| Prescription Exercises .
The Pre-Instructional Exenpiseq,inclu&e . C
e a series of dquestions for eath of the ‘five levels - <.

of investigation . :

.-@ a variety of.questionvstylé%‘qtilizing the open-.
ended type at the fourth and fifth levels of
. inyvestigation to allow pupils-the fullest .
possible opportunity to engage in divergent® -
thinking \ - . . . o -
o e allowances for pupils whose learning styles are,
‘ prédominantly'visualroral-; ; -
- e 2 systematic way of assessing the level at which *
the pupil is having difficulty . R |
R

v

. L N _ _
. The Diagnosis &nd Prescription component found in the Pre-
*  Instructional Section consists of .~ \ T o o
. suggested activities for studénts experiencing
difficulty in eperating at ertain levels of
investigation_/ L . :

L)

: i ' R ' |
The Post-Instructional Exercises feature - . !
" @ a systematic re-assessment of skills developed using
a different visual AR T

e T

LEVELS OF INVESTIGATION — * o ey SR AP
The heart of this approach.is the conceptual scheme .consisting L
of five levels of operatidn. .Four of these levels are cognitive o

~ “and the fifth is affective. ‘Underlying this structure is .the
" belief that pupils will be helped to engage in rational thinking = .
before taking a value position (Personalization Level). '

-

A

s e g et T T
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, ,.'. This chart.inaiudes‘(ﬂ) a brief description of each level - | ©
of i--astigation, (2) key words for designing questions, . '
(3) possible stems fo& Guws wlons. ' : :

L

C 0

| o . Possible Key Words and
‘o Description of Level ._ Stems for Designing Questions
’ Level #1 - ‘ ' - ’ .

o _ Identification * . - - o - Lo

-As defined here, the student, o - .ecount . Jname
attempts to recognize. various . B o

. elements in the visual, thereby , define - : p01nt
‘building a %ata~bqse for pro- a identify - .record
“cee@1ng‘td~xhe néxt levels. - . 1ist state

. i : . . ‘." - - . / . - V
: ‘ R Name all the, . you see in
i L . tHe visual. . , . -
- A a . Count the number of _you
“ . . . t . . ) See. . R ) .
T oL ' . What is the caption of the visual?
o ! 1 . R - o ! ) .

o o Level #2 : ' ot : . :
T Relationship _ T . o ; ,
~Data ﬂevideﬁceifiﬁenfi%ied ¢ . - associate . - . differentiate

“above are assoclated; relation- classify distinguish

" .ghips among parts begin to . . . _ ,
_émerge. The student is < compare - organize
‘building toward a comprehension. :

- of the visual as a whole.”_ ' _cogtras%\ | : relate o
* . . . N what does A‘have to 8o with B?
R o . What ig the difference between
. e . A and B? A
' . ‘ Can you compare ‘A with B?
) ~...., i - . .._._‘.. { . .o . (‘ . _\ :a.
w7 Level #3707 o Do e |
. '+ -pnalysis @ - . , S o
The objective here Ts to get the =~ - explain, -~ interpret.
. meaning of the visual *based upon : , - s -
. the data andtreiationshipsf , ' formulate . . summarize
» acquired in the two preceding o o . o
levels.. At-this level, the oo Anggﬁig gétle f°? this ViSVal -
student should be able to.create o o —Ts7Toumnd 3 "
a statement of the idea presented - .Wh%ﬁigaéigﬁzgﬁa‘lsl ound in

in the visual... In general, this

will ‘be convergent thinking, '
~ since the number of possible
~ answers is, limited. '

.’ . Explain the message given in
this visual.

e - L.

e .
~——— — Ry
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. ) ' cz Q'd‘ 3
. . - 14 * . ¢ n . A
Lovel #b\_ ) o
\Application ' - , .
Th; f?cus od ‘%l% evel Eﬁwt%h ¢+ adapt . illustrate !
ask the student to transfer thq , e . . C
idea or caoncept arrived at in pS apply\ plan - . '
Levels 2 and 3 to.a new or . create produce

be tho difficult for some, .

depending on the concept.
Therefore, it is recommended -
.~ +that activities on this level
be..one' of exploring the

t

Write, draw or tell of a .
situation that is similar to' -
the one. expressed in.the - '
visual. '

* value  systems, ethits, and
beliefs as they relate to
the message in the visual.

possibifitics, nov e of Apply the'situation in the :
c e © y visual to a similar event -
. R ' in your life. - . D/
| e Using an incident -from.your -
S '+ gocial stwdies class, show ° A
‘ /. . how that situation was _ o
yd ‘ ‘similar to the one "presented o
. . Vo - in the vigual. .
. //f n How might the idea be put, into
7 ., practice? : - e
~ Level #5 - :
. Personalization | S , ,
- .After engaglng in ‘the ) acdquirse - think .
. rational. thinking processeg feel ' o
_ Qi-nge%s 1;?,_thé s;udent _ u , ,
should. be able to make a ’ - — - o |
. , _* How do you feel about ?
value statement based on tho ' How would you put this Idea mto’
”%gta preienzed 1nsth§ visual.. practice -
The aim is to recognize . . . e
affective issues such as -Wh3§33§§$m§2§ %gs;gﬁg'?n'the _ oL

How do 'you feel about the ways i
. other students would put th .
. idea into practice? .. o -

!

r '
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. SQGGESTED ACTIVITIES FOR.STRATEGIEé\QF.ISSTRUCTION

To highlight the varietyséf aﬂproaghes'and strategies that
might be employed,.the following have beepn'provided: ~activities R
~f0r.§1) large group,instruction, (2) small group,ﬁ(ﬁalgpdividual
pupils. . , | e -

3 . R J --~\"“..4-‘~.
. e -
~

. . . “ - \
Suggested Activities for Large Group Instruction |

Level #1 - - S . .
Identification: o /Presenting the visual by a -~ ' , _
~ ' ' o transparency, -slide, -or study S
print, the teacher should - : '
¢ ask the group to state the
‘ ) . * . names of items orally .
S : - ‘e ask each pupil to writeon , .
L A\ paper the namés of the ltems
" . +  or elements in tae visual
e make a composite 1list of group ;
© e . responses on -the chalkboard , .
' : o o and ask each pupil tTo check - = T
( : | : . - his or her answer list ' C
: CL ) against the composite.
- ' ~ ~ Discuss discrepancies. .

. * . - . ‘ - . | ) ,)‘"“
" Level #2 : ‘ . e : )
. Relationship - | Using the same visual, the teacher .
| ' | - should ; - . : . S

S "¢ point out two conceptually
‘ o ' ' - " related items and discuss
» the relationship with the -
,pupils - ? B o
e ask the group for more examples _
af such relationships - . .-, -

_ “'Level #3 : )
o Analysis : The teacher should
» e have the pupils write several
short, descriptive phrases of o
the message in the visual and N
R ' _ -+ them use them as a basis for
e " .‘discussion.. Some of these . .
' should be written on the chalk-
poard and discussed as to
appropriateness.

T . 1-6 o )
090i5 - | |
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Level #4
Application

.Cz
<

The testher might

REd . ~

e have pupils cut pictures or: -

cartoons illustrating
similar events from -
N ‘magazines and make & '
‘ bulletin board montage with
, the pictures. N
‘e discuss ideas for application

4

VA ,
I Level'#5 . s . .
" Personalization - o The teacher could .
. v e present possibilities for value
SN 7 “positions and engage pupils
e \ , ' inh a discussion of the positions
- A ; e ask pupils for pgssible value '
' ‘ - positions and discuss possible
, reasons for assuming these |
2 .positions: : S -
3 a\ L ' . '.""~
,  Suggested Activities for Small Group Instruction

H

if. -'Small-group activitieS'ma§ be initiated by dividing the class{

‘inte sets of six to ten
separately, or the small

studentssand working with each group

groups may be & continuation andr.extension .

ﬁ"of a large 'group activity. That is, & large poster may be used 1
. .initially with the entire class to work througl Levels 1, 2, and 3. -

Following this, for work -at ‘the Application Level pupils might-. | s
. . break into groups of four or five and, devise their own representations -

of the message contained in the wvisual used previously. A student
could lead the small group discussion and record answers -on the

- chalkboard or newsprint.
requires an individualiz

Personalization Level, however, always:
ed response: since the pupil takes‘a position

.- for or against the message. ‘Obviously, many of the act vities - . .
ization may apply equally well to 'small;‘groups.

suggested for individual

Here are some sugge
investigation: -

sted activities for each level of o

{
{
/
. . /.4
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I
" Level #1 ' : : ) : .
.~ Tdentification -~ ° e Ask a member of the-small group
P ' " _to serve as & leader who shows
S AR ' : . - ‘a visual and jhave -the other
A o _ pupils identify the elements
} : ® A orally. .. -~ o
! ' e The leader might show a visual,
ers to identify -

y oo . ask group memb .
: elements, and meke a composite .
1isting on the chalkboard. ' The -

f S
' individual pupil would then
st with that.on

' o compare his 1i
the board. . | . SR

L]
[N
. \“- P

© .
L]
! a N .
. K
. . N
.
\ . .
-
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" Level #2 | R ~ s L
- Relationship . ' e The teacher working with a small

- " . ' group shows a visual andg&as the

- e ' ~ student identify éxisting~:. - -

- :  pelationships. Then, thé teacher " .~

covers .one or morg elements in'~ '

and has the pupils N

w relationships that .

o . " the visual
. - state the ne ~
¢ exist,x- N

o | - o\ o
Level #3 ‘ 3 | '
. Analysis : e e Tﬁé teacher shows a visual to a
~. o . - small group and asks the pupils
I | T to summarize the intended message
' . e - . ‘orally or by writing a topic
B . . . sentence or a possible title for
S ‘ o o the visual. - : A
. ) * @ The teacher might set up an open-
_ ' ended cause and effect, if...then,
case, and have students complete .
the statement orally or in writing. .




~ Level #k ] e
. Application B \ o The' teacher shows a visual. \:
- S o Pupils in the small group \ -
o . : construct a mural, a diorana, :
' - . or a drawing which provides the . o
B ¢« A same message but in a diffeyent .'
SR o : - format. ~ SRS
\ . - e Pupils role play a skit>based \on
Vo o : . the intended message of the
; ' T 0 visual. CL
v o e. Pupils ‘simulate roles based -on
' other messages that may be
.obtained, depending on' particylar
. economic, social, or governme tal
perspectives held by such groups.

v <

f.'Leﬁel#S_ | - . ‘ ‘
. Personalization o .The teacher has .each pupil in the
S _ o L small group give a personal . :
. ) , T . .. peactionrn to the message presented’
VLo : in the visual. This may be done|
t - ‘ . in written form or.orally on an.’|
L A . . individual basis, in a-panel - | ,
1 s ; ' . - discussion, or by role playing a %
Voo \\ \ variety of reactions to the
| . . message. ' . )
! : n
. .‘!. ‘, ‘, 5' .. '... . r ] . T '.
" Suggested Activities for'Ihdividualizing;I§§truction’g' | @

* .Individualization of instruction can exist in v?rious‘degrees
and in various forms. Basically, it requires starting with the
.+ individual rather .than the group in planning for instruction. A
" general definition is: ~Individualized education consists of
planning and conducting with'each pupil general programs of study
" and, day-to-day lessons that are tailor-made to suit the individual
student's learning needs and characteristics as_a learmer. It is”~
a~mistake to identify individualization primarily'with remedial
or enrichment practices. It can become a part of daily instruction
by using different methods of teaching/learning such.as lecture,
.. small gr&up.discussions, tutorial assistance,. independent study,
> . observation, and use of the technology of tape recorders and other
machines.. : . ' '
. . . . ’ 0 . N ' . . e
! 2 T
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, The concept may be further applied, using acfivimies ) %
suggested for large end small group instruction for the five °
levels of investigation, in these way~ . :

1. Students may have difgergﬁt'objéctives; depending
' on their own needs, working at Level 3, Analysis,  °
another at Level 3, Personalizations etc. ~
2,. Students mey respond to questions posed at the
. various levels in different formats such as orally
s with a cassette recorder or in writing. correspondingly,
- .the questions for each level can be given by tape . o
recorder, rather than presenting them in writing.
3, Students may eXpress themselves at Level 5, . =~
a "+ Personalization, in a variety of ways including,
e written skits or dialogues for TV or radio "gpots";
D : visuals such as collages, advertisements, or drawings;-
: ' three- dimensionail productions such as models or '
dioramas; new lyrics fors:o0ld tunes; and. poetry,
-+ depending on their| own strengths and interests.
L. Each student could select nis own visual to work with

. ) ’
’ - based on his particular interests or concgptual ™ A
background. ' A S , . .
5, . Students could be assigned to different nteachers" "
s “through the involvement of peers or interage groupings. N\

6. Students can be allowed different amounts of time to

. complete tasks as well as different settings such as
| hall’, 1ibrary, home, ete. - - R -
7.+ Students can be assigned visuals-which are of particular
interest to them ‘or have the potential of developing &
gkill at a spec%ﬁic level.

u'lf N

SUGGESTIONS FOR THE SELECTION AND USE OF VISUALS S o

‘A visuyal should be selected on the basis of the follpwing . «

~ criteria: 7 - ’ P . SR

e The picture should not be cluttered with extraneous '

_ material. e |

e It should be. appropriate to the interest of the learner(s).

e Content of visual should be within the reach of the
learner(s)' experiences.

< '@ Content should be able to generate higher levels of
: thinking. . , | v -
e The visual should be 2' X 31 if the entire class is !
to. be asked to respond. - v
¢ ! |
1-10 o |
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. A listing of possible sources for appropriate visuals
' includes: - , v e , .

| o magazines that ard highly visually oriented _
e commercial companies who produce large poster type
visuals : L ' L
e posters from travel and aqvertising agencies

. In using a visual ag part. of the strategies of instrug¢tion

described on succeeding ages,  here are some suggestions:

- e For large group work, & cartoon-must_be enlaﬁged from
its 5" x 7" size. It might possibly be (1) redrawn
on @4" x 36" hardboard, %2) drawn on the chalkboard -
by using the’ opaque projector, (3) redrawn on a .

. transparency, (43 photographed and prepared in the
form of a slide. _ =~ S :
¢ Individuals and small groups should:be ahle to use
. desk size reproductions of the visual. . ~
- - ¢ The questions posed will be the same regardless of
: , the grouping arrangements. ’

v . 1-11
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A MODEL FOR INVESTIGATING VISUAL DEVICES

]

In using the model on the following pages, REMEMBER THAT

(1) the questions in the In

itial Approach section- «

under each level ‘of investigation are always:
used first to give the 'learner- as much scope as

needed’ to interpret the

Y ; ,
(2) * the objective questions

visual

found in the Follow-Up

section are used to check the data obtained as a

presult of (1) above, if
. be used as a reservoir
pencil tests

T A few comments on the diagno
' [necessary for proper use and adap

At least two reasons can be i

necessary, but should not
of questions for paper and’

dis and prescription section are °

tation of the model:

'student to respohd successfully at any of the five levels of
jnvestigation. . First, the student may be deficient in the skills

" required. Secondly, the content
" +o00 complex, This ‘publication 1s
building. - Therefore, ways and me

of .the visual being used may be
concerned primarily with skill
ans of building and extending

+ the conceptual background of students will not be considered,

although its tremendous importanc

[

e -is recognized.

- It mﬁst be recognized alsd'that tnerevaluation.data produCed'

. as a result of the administration
, ' informal nature. The teacher obs

“.whether or not an individual pupl

of the exeércises are of an
erves pupil reactions as to
1 or a group of students needs

. practice in operating at a particular level of investigation. If
such a need exists, the teacher and pupil(s) decideion.possible

practice activities.

PR Finally, it must be remember

»precisely~1imited to that level.

F. ed that questions may be -asked o
sequéntially, but a pupil's thoughts may not come sequentially and

Thoughts may be holistic and

. %renscend all or any specific levels. Both types of responses
-. should be encouraged. Those who very guickly dedl with the
“gestalt of a visual may find it useful “to analyze their responses

.~ orally and thus provide a model f

.'.g‘ .

L 4

I-

oo

or other pupils.

?

~
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EXERCISE I-A
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Level I. Identification . 5 .

-

'In;tial Approach,, Possible questionédinqlude:

' can you name the ‘things, or slements, you see in the
cartoon? : ™ o ‘ )
What is this (pointing to a specific¢ item such as the

boat,-pipe; fish)? - = - -
Describe the men in the cartoon.

Follow-u§ Approachés; These are some possibilities:

Checklist -+ | ~ -Completion
In this cartoon there are , . There are ___ "fish in

i the picture.

. three jumping,fish | There. are . ‘men in

. . two men ° . /- , the picture. o
' - a boat - - Thiere is’ ' .boat in
sewage spilling. intoswater . the picture. oo .
' two men talking. ' . . is spilling into
tThe water. . cA

: | : The - " dre in the air.

2 ) .
4 : . : s . '

-r

Tyue~False - |

There are three fish in‘fhé picture. . )
" ~There are two-men in the boat. LA
o There is a pipe with something coming

. - out into the water.
: - -___The boat is in the, water.

" If a student has difficulty in identifying elements in the
visual, the teacher might give the pupil a new visual which is.

uncomplicated visual, ask a pupil. to give several possibie titles.
One way to elicit titles is to ask: ' "What is this piclure mostly
about?" Put the suggestions on the chalkboard and analyze each

by listing the specific details or elements that support each
details in the visual. ~~ -

. 'Diagnosis and Pres?piption RIS T; -- .*_'.F o
within his experiential background. Using this relatively Simple, .

title. - The best title-is one that relates to most of the important.

i/

e

IZe.
@)
o)
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Level II. Relationship - .
~ . . '\

Tnitial Approach. Possible questions include: |

What action is taking place? . : v
" Are the men catching many fish‘with their lines? Why?

Follow-up Approaches.. TneSe_are gome possipilitiés:

.Checklist . - Completion .
What action is taking place? . . The fish are into
C o the boat. R
.The fish are leaping into One man is to ‘the -
the boat. Lo . other mah. .
The men are catching the - Sewage 'is ~into. the
‘ . £ish. ' s water. .o
! Orie man is talking'to the o
' other. ' k

. Sewage is spilling into o
- the water., : :

True-False - e | - o
[ Y a N .

., The fish are leaping into the boat. . . °
“—0One man is talking to the other. 3 -
~— Sewage is spilling into the water. - e
The men are fishing with fish poles.

‘Disgnosis and Prescription .
e | ',/ - ’
. “pupils who are unable to see how one part or object in a
visual affects, or is affected by, another element may need
practice with the techniques of comparison and contrast, and
establishing cause/effect relationships. Questions to encourage
the former include: "How are these alike?"  "How are they .
different?" Cause/effect relationships are iestablished by asking,
"What happens to ... when e /

/
B

/

!
/
!

I-15
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Level III.. Anai&sis ,

'Q Initial Approach. Possible questions include: | ‘

Why is this action taking place? e
Explain the message given in this cartoon.
L3 . . - \

Follow-up Approaches. These'are"some possibilities:
. L e PR -0
Checklist | - Complefion “
’ . . ’ .
- . The water is good for. fish. The fish __ like the
S The sewage is polluting ' water., ' ,
) the water. ‘ ' The water is _ .
' The water is so polluted * e The sewage The
— +the fish would rather ‘ water. . ‘
. be caught by the « ° The fish would rather
fishermen. ' e . o
' L l . - 7 | - 1. [
True-False ’ o /

oL The fish want to live in the water.
oo : The fish want to get out of the water.
' ) The water is polluted. ~ .

8"

d

- Diagnosis_and_Pre§bription |

When students Céhnot grasp the message_in the cartoon or
vigual, the teacher should provide visuals less sophisticated

for practice in grasping the message. For example, if urban

. | pupile could not grasp the message of scarcity as presented in
1 a farm scene, appropriate visuals of ah urban setting should be

USEd 'y - ._.: o '

and at what is estimated as the learnmer's experiential background -

I-16'
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‘ Level IV, Appliocation : .
! 1 ~ ~ CoN
. Initial Approach. Possible questions include: \ )
“ Describe a situation that is baded on the same idea
presented in the cartoon. ' - L .
. Using an incident from your Social Studies class, ,
. show how the situation was similar to the one . L
. presehted .in the cartgon. o o -
Follcw-up Approaches. . These are some possibilities: o 5
‘ . . | . 0 L]
. Checklist e . ‘Completion -
-_ ‘ : ° . ' ) .
Another situation like- Draw a picture of another
this one would be when - . situation similay to this.
. T, S ) " . Another caption:for this
. people-would rather . cartoon. might say oo
. " live on “the moon * T . L .
without oxygen . ' . - v

eople would rather
: o > 1live in water than
s . in a submarine; i .

RO o3
't ¥ -

True-False EE } .
*? A . c : - N
Another situation like' this would
be people living on the moon
without oxygen. ‘ ~

~

i

L

-

I Diagnosis andpPreScriptiqn'

~ As was mentioned #arlier in this publication, some pupils,
. especially at the lower grade levels, may find this .level too
. | aifficult to grasp. This level should be one of pupil explo--
ration without any attempt to develop perfection in applying the
message of a-visual to another sithation. Specific suggested
activities for this level are.found in the Introduction in Part I.

<

-

1-17
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. Initiel Approach. Possible question is:

. o " Level V. Personalization .

¢

In what way does the meening of this cartoon affect you?.

Follow&ﬁ@.gpprbaches; These are some-pdgéibilitiés:

Checklist:.. .

& t

L :
 For me, this cartoon meams
' that, -7 .

' if I were a factory
worker, I would not
“sare about the o
pollution as:long
.4 .- as I had a job '
e “if I were a health

_Completion

If I were a conservation '
“officer, I would
If I were a health
T would .

oTTICOT,

If I were a govennmént;cfficial .

Being me, 1 can _____.

13

—** ofricer, I would find .

B a’way. to make -the
) _ sewage safe for the .
‘ ~ water :

N

@;-:I‘;';s‘

L]

>

with areas perhaps

_ Diagnosis and Prescription

Don't force the situation here. _
that youngsters. are not ready to deal with.,
because they have not had sufficient eXperienqe,'_SgeypagQSt P

| 1-6 to 1-9 for suggested activities. ~°

Remembéfhfhis level deals

P puy — \-

¢ '] ; ' f
a o
I-18
% / ) ¢
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Initial Approach. A possible questibﬁniggﬂ

Identify and name fhe things' you see in the cartoon.

“

Levei I. Identification

-

'Eollbw-up Approaches. These afe some posgsibilities:

. Checklist
. The cartoon includes

a football stadium.:
people on a‘ticket line
a voting booth
a man and a boy
a "vote today" poster

" on the telephone pole

The cartcon shows that the

‘game is being held on .~
o election day cant ~
game- is an imporvtant
‘ one for the home team
man is_talking to the: boy.

[ 4

' _True-False

L

the ticket booth.

L]

pole. .

I-20

‘There is a long line Qf'ﬁéqple in front of -

There is a "Vote Today" poster .on the‘telephone

. Completion ° . ///

The man is faking
. to a. game.
*.The line is in front of a

The BiIIEQard.indicateg .
" that the man and boy are
going to a ' '

How many. people are in the -

v ticket ine? .

The caption of The cartoon

is spoken by .
The cartoonist's name 1is
- .

-

o o 00029
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Level IT. Relationship

Initial Approach. Possible question is:
What action is taking place in the cartoon?

Follow-up Approaches. Thesé are some possibilities:

O

Checklist .

What is happening in

cartoon? _

"+ . °  people are waiting in
o line to vote. .

"Il-d

A man is saying,
1like to have voted,

- but the line was

too long." : .
The boy-may be listening o

this

a to the man.
The line for the football .

SR game is long.

' Many people .ar
- the football game.
Many people line up

SR
The football game does attract many

- True-False -

Flection Day ‘and ‘the football season. comg’ at |,
the same time of the year. : /
e very interest
to vote 6n electidn day.

Comgletibn- : .
peaking wili:Wait

The man s _
in line for football
tickets, but he-will not _

wait in line %o . .
Voting

"  Football games and
the same attraction .

: for'many voters.
People seem to wait in line
but do not seem

for
T in line to .

to wal

L
é

ed in attendiqg; -

voters. -

A}

L \

——

I-21
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Inltlal Approach.‘ P0331b1e questlon ise

"Why is this. actlon taklng place{ '  ﬂ\‘

Follow=-up Approaches., These are some pOSSibilltleS. )

' Checklist

. " rComgletion.
The cartoonist is attempting ‘The man believes (thinks)’
to show that that
' : The long Tine 1n front of
. football is more attraccive the ticket booth shows
than vo'ting : that ‘
games draw more citizen The man,did not vote -
interest than voting ‘ becaiise : .

-1
A [
.

'y

adults and children go to

]

True-False .' .

football games but not
to voting places . . | -
o - . o : . | K;.
, ,

. -

The man wduld rather wait in line to buy football

T tickets than wait in line to VYote.

=

Civic responsibility to vote is not as. important

//?s a football game.

¥
=,

-
-3

2



i ;‘Levei iﬁll”ﬁﬁﬁiiéé%ién

Initial Approach; A possiﬁle question is:

What would the result be to our country if everybody
actgd like the 'man in the cartoon? '

7 .
\ o . ' :
¢ Follow-up Approaches. These are some'possibilities:
Checklist | S e . .Completion
. np \ . T s - . . S _ '_\.

4 situation similar to the .. Write, draw or tell about
one presented in the ariother situation that
cartoéon would be ig based on a similar

idea. : -

‘a student who attends
. her \school's baseball
game's but does not’
. vote'in her school's’
- R elections .
a studeht who plays-’
football but -does
. not pliy baseball

%

s WON 2

i e . | .I—.23 .
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\. o | Level V. Personalization

q
¢

Initigl Approach, Possible questions include: %

If you were a candidate, how would you feel about
the condition shown in the cartoon? -
Football games should be banned on election days.
s do you agree or disagree with this statement?
If you were the child in this cartoon, what "belief

2,

about football might you have learned? S

3

I-24
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-SELECTED EXERCISES IN VABIOUS SKILLS AREAS

g - &
READING CARTOONS

~In studying their current affairs periodicals or in reading

+he daily newspaper, children are exposed to the most symbolic °

of pictorial representations -- cartoons. Most cartoons present
a single point of view by. the use of exaggeration,'caricature,.f'
and satire, requiring the pupil to do some very sophisticated -
_thinking. Indeed, the very selectionof such visual devices has

- 4+0 be done with the utmost care to ensure that the situations
presented in the cartoons are within the realm of the child's
‘experience. . : coL

. The first level of investigation, jdentification,-is
.extremely important as the pupil must have knowledge of what the
symbols stand for before he or she can begin to see relationships
~or to make inferences. As.the child engages in the various levels
of investigation, he or she'will be stimulated to think critically
about what is being presented, an imperative skill for citizens
in a democracy. ' -

 As is true for practically all skills, the ability to
~ interpret cartoons must be developed over & period of years.
Vg ) : .

) -
@ . . v © e
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EXERCISE I-A
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: Level I. Idemtification {

Initial"Approach. Possible question is:

Tdentify the things you see.in.this cartoon.

T ?
/ ‘o
. .

Thése are some possibilities:

| ésilow-up Approachés.

Checklist . Completion
In this cartoon, you seé' C . There are different
: . people in The cartoon.

four pictures The boy's is untied.
three people Lucy has a ___ .
a boy and argirl, Lucy . _
an ‘untied shoe

—Lucy sitting : ‘ \

i

~ o

R : SR
, Ve §

Tyie-False ¥

| '  There -is one boy in these pictures.
BN There is one girl in these pictures.
N The boy's shoe is untied. :
- Lucy is wearing & necklace.

'V . . - . ,

»

L¥ ] -

1-27




Level II. Relationship )

Tnitial Approach.’ Possible question is:
What action is taking plaee?

Follow-up Approaches.  These are some possibilities:

‘ : . i
1

Checklist , - | Completion -
What action is taking place? The boy is.talking out loud.
S | to : |
The boy is talking out The boy 1is - toward
~Lucy..

: loud to himself. : ,
" The boy asks a question ° - At first the boy thinks he
of Lucy. Lo is able to .
. . Lucy is talking to the ‘
The boy is talking to . ) . o '
Lucy. : . )

True-False

. In the first two pictures the boy
is talking out loud to himself. ~~ -
. Lucy is talking out loud to herself.
The boy is sitiing. . -
Sy - T Walking toward Lucy, the boy asks a S
— ‘question, - : T o
Lucy is talking to the boy. '

I1-28
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Level ITI. Analysis " R

Initial Approacha‘ qusible question is:.

 yny is this action taking place?

Foilow%up Approaches. These are some possibilities:
.« . P

Checklist
What is the message?

: The boy wants to be
‘ — independent.

‘ The boy is:not
* " independent.
' The boy knows how
to tie his shoe.

. The boy discovers
~ that he needs
help. 3

T

- True-False

——

CE———

he boy seeks help. -

00,8

Comglet@on ' e

The boy thinks he is _
The boy discovers he needs

Lucy wiII.probably s .
The cartoonist is trying to
show . - '

IR

L

'

The boy wants to gtand on his own two -
feet and be independent. _ _

The boy feels that he doesn't need

anybody.

Lucy is asking the boy for help._-?'

-
[



—-o 0 Level IV. Application

Initial Approach. Possible question is:
Describe a situation that has ‘the same idea expressed
in the cartoon. - ‘ AN

“

These are some possibilities:

L.

Follow-up Approaches.

« Checklist % o . Completion N
Another situatien like . ' Draw, tell or write about
this would be ‘another situation that
_ is based on the same

trying to play ping-pong idea: i.e., homework.
' by’ yourself and novt - '
‘being able ‘to do sO ' ' .
never letting anyone ' <.

) - help you
+ - .. trying - to teeter-totter
without a partner and

realizing you can't

True-False

_Independent people never need help.,
aving someone help you do your homework
means you are not independent. S
People can get along by themselves. s
Tndependence means not needing anyone.

I-30

Q0019



3,
&

' Level V. personalization

ﬂ.inltial'Approach. Possible questidh is:

s ﬁow do you feel about what is happenrng in the cartobn?-_‘

'Follow—up Approaches.\ These are sone possmbi11t1e5° . -
Checkllst : N : Completion

For me, this cartoon\means - All people need ot.er

‘.
.

. . the boy- doesn t ﬂEed m.g‘r You can stlll be’ -
' ' anybody 5 and get help from ofﬁer
although the boy thlnks S - people. '

he's lndependent, he
still needs help
all people need other
people sometimes -
people elp other people . e

\

 q/ i - - . '. ";; e
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EXERCISE I-B | - ' \

a

éourtesy of Harper.& Row, Publishers, Inc. .
»'-.For the‘Teaéher _‘ o d \

. e - . DO . .
, Published in PUCK in 1900, this rather sophisticated cartoon ,
conveys the message 5 the dismemberment of China by foreign - :
powers., Elementary school children will need a great deal of uéL
assistance in understanding the symbols and caricatures used .in this |
cartoon. The teachér should not hesitate .to help. the pupils in this
respect. Perhaps the levels .of analysis and application might be ,
too difficult fog’;g;ermedié%e age children. ' o
_ , 'The fact that this is a 1900 cartoon should allow pupils the
- -oppbértunity to analyze the cartoon in an objective fashion and not
‘from an emotional, value-laden position. . ' .
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lovel I. TIdentification

Initial Apprgach. Poésible questions include:
" Identify the names of nations.in the cartoon.
Ts the United States named in the cartoon?.

¢ List the weapons in the cartoon. .
CGuess what countries are represented by the lion? v

“the -leopard? -
Follow=-up Approgches; These are Ssole possibilitieé:
g . N -
. . Checklist - Cbmgietio# , ) 7
| | "Inuthis cartoon, ’

_ The animals and birds in

this cartoon represent ' : L
. the nations of _ Russia is pictured jas &
’ . Austria | Ts pictured as a
— China -~ . T dragon. . | :
Israel : Germany is pictured as a
T Russia _ ' )
v United States - Austria is&pictured as a
E 3 o —t |
. : . | o : 7

. . . Tyye-False . - ol

__The cartoon shows a leopard with a

. T knife in his mouth. L .
In this cartoon, Austria is pictured

ot = as g lion. . - )
* + Russig is represented. in this cartoon

' : as a bear.:

I-33




, - Level 1I. Relationship

Initial Approach. Possible questions'include: - ‘ .

Why are most of -the "animals" carrying wegpons?
‘What association is being stressed by the "dragon"
‘with his-eyes closed? | .
Can you begin to guess & relationship from the
expression on the faces of most of the "animals"?
If the dragon were standing up straight and breathing
fire, do you think the other ngnimals" would act
differently? . .
Why do the: animals stare angrily at each other and not
at <he dragon? - ' .
‘Why doesn't the dragon stand up and fight the other
: animals? : '
s Do you think the cartoonist was an American? .

Follow-up.Approaches; These are some pbssibilities:

Checklist S Completion : -
_ The animals standing are ~ The bear is showing his
- . : teeth in order to .
staring at each other . The eagle in the center has
gtaring at the sleeping. - a soldier's helmet in order
. dragon . ‘- to show . _
dropping their weapons The gun held by the lion
facing East R - represents. .
. J | _ The exposed cTaws of the

. German eagle indicate e

True-False

LY

The ‘dragon with the pig's head is sleeping
because he 1s afraid. :
The animal marked Russia is staring at the
eagle named United States.
The dragon is long because China is a larger
country than most of the other nations in
the cartoon. -

I-3h
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i | Level III. Analysis
Lo

~ Initial Approéch. Possible questiors include:. _ -/

Explain the basic idea of the dartoon, /-
 What feeling is the author of the cartoon demonstrati
(Remember the animals represent nations )

What do you think will eventually happen to the dragon?

*

- A
Follow-up, Approaches. These arc SO e'possibilities: ‘
_ Checklist ) lcompletion // _,
A title?for,the cartoon is | -

becauseé '//

China was a weak

country -
China was tired fro

]

. / . :
- The & or of the cartoon .
. ig/trying to show that .|
ina in 1900 was ? e
s . ) i
/
5

fighting so many/wars ’
other nations wo dn't -
1et China run its own

affairs

The dragon 1is sleeping ,/

7
Pe

-TrueLFalseﬁ 4§

A good title for this cartoon would be
=" China--A World Power. -
‘A good Title for This cartoon would -be .

China--A Sleeping Giant.

1-35 . : o
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Level IV. Application

Initial Approach.’ Possible questions include: .

l \ . : .
¥ Write, draw, Or tell of another golution that is similar - Vo
to or opposite from the one expressed'in the cartoon. ' |
Is the "dragon' on. the ground today? ' . o A .
Are United States and China relations the same today as
they were in-1900 (the date of the cartoon)?  Discuss
the reasons Ior your answer. ' _ : .

~Follow-up Approaches. These are some p0ssibilities:

\..Cgecklist ' Comgletion |

Which of these situations Today, @& situation.in

in the world today would the world similar to

be similar to the position that in the cartoon

i 007 . - is . ° .

. the granting of aid to ) C
. African- nations by the

United .States b

' the stationing of United
gtates soldiers in

Europe ’ ™

v,

”
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Level V. Personalization

Possible questions include:

'_iﬁitial Approactt.

How do you feel about the situation in
situation if you -

dragon in the picture?
what would you

If you had been the leader
by the lion, would you h
other "animals" over the dragon?

Which Manimal' would you like to be?

‘why you picked that country?

Follow-up Approaches. Th

Checklist
‘As I look at this cartoon,
-1 feel

_gsorry for China

afraid of Russia

proud &6f the United
States

~

I-37
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‘have done about thié

had. beenn the leader of China in 19 , .
of the country represented.

ave.gone to war with the

Completion

volving the

o

Discuss the reasons

™

cse are some possibilities:

8

The treatment of China by
other nations as shown
in the cartoon makes me

feel .



