DOCUMENT RESUNE

ED 101 845 ps 007 681

AUTHOR Cabler, Jesse K.; And Others

TITLE Two Studies in Barly Childhood Education.

INSTITUTION Kentucky Univ., Lexington. Bureau of School
Service.

PUB DATE Sep 7t '

NOTE 101p.; Final edition of the "Bulletin of the Bureau

of School Service"

AVAILABLE FROM Bureau of School Service, University of Kentucky,
College of Education, Lexington, Kentucky 40506
(Paper, $1.00)

JOURNAL CIT Bureat of School Service Bulletin; v47 ni Sep 974
EDRS PRICE MP-$0.76 HC~-$5.70 PLUS POSTAGE
DESCRIPTORS Administrator Attitudes; age Differences;

«Pducational Objectives; *Grade 1; Individual
Characteristics;: Intellectual Development;
*Kindergarten; lLearning Readiness; Parent Attitudes;
Policy Formation; *Program Attitudes; Questionnaires;
Sex Differences; Social Development; Socioeconomic
Influences: *State Surveys; Teacher Attitudes

IDEN1 IERS *Kentucky

ABSTRACT

This report describes: (1) a study of desirable
kindergarten goals as perceived by the principals, teachers, and
parents of Kentucky's 1973-74 pilot kindergarten programs; and (2) a
study of the learning needs of entering first~grade pupils as
perceived by a structured sample of first-grade teachers in Kentucky.
In the first study, data collected through questionnaires were
analyzed using personal and demographic characteristics of
respondents as independent variables. Findings indicate that parents
place higher priority on items in the intellectual dimension than did
educators, who were more inclined towvard items in the personal
dimension. Parents, teachers, and principals were in relative
agreement on the priority of the items in the social dimension. In
the second study (in which 301 first-grade teachers responded to a
questionnaire), economic conditions vere judged to have a major
effect upon the learning needs of entering first-graders. A list of
38 rank-ordered pupil needs is presented as representing those
learning objectives vwhich should be net prior to first grade entry.-
Statistical findings, analysis of the data, arnd recommendations for
further research are described. (CS)



050

Two Studies In Barly
- Childhood Education

VOLUME XLVl SEPTEMBER 1974 NUMBER 1

m BUREAU OF SCHOOL SERVICE

O ' COLLEGE OF tDUCATION o URIVERSITY OF KENTUCKY
RIC 60002 -




Editorial Staff for the
Bureau of School Service Bulletin

Editor: Fred Edmonds, Director, Center for Professional Development,
College of Education. University of Kentucky

Assistant Editor: Lynn Moore, Graduate Assistant, Center for Professional
Development, College of Education

Editorial Advisory Committee:

Collins Bumnett, Chairman/Professor, Higher and Adult Education,
College of Education

Gordon Liddle, Chairman/Professor, Department of Educational Psy-
chology and Counseling, College of Education

William Peters, Associate Professor, Department of Curriculum and
Instruction, College of Education

Richard Warren, Chairman/Associate Professor, Department of Social
and Philosophical St.dies, College of Educatior

Second-class postage paid at Lexington, Kentucky 40508. Published quarterly
by the University of Kentucky, Lexington, Kentucky. Price $1 postpaid.

ERIC 0002




v

FD101845

TWO STUDIES IN
EARLY CHILDHOOD EDUTATION

by
Dr. Jesse K. Cabler
and
Statt, Bureau of School Service

BUREAU OF SCHOOL SERVICE BULLETIN
September 1974 Number |
University of Kentucky, Lexington

Volume XLVII

College of Education

Q )
SRR




TABLE OF CONTENTS

FOREWORD ... Cretietesiessaserehieesaeree st ea e e s e as s sa R se st et SRt e e R s iii

THE TASK OF THE KINDERCARTEN: COAL PERCEPTIONS
OF PRINCIPALS, TEACHERS. AND PARENTS OF

KRENTUCKY'S 100 PILOT KINDERGARTEN UNITS .. 1
Chapter
L. INTRODUCTION vttt sstsnassssscssssass 3
1L DESICN OF THE STUDY e 13
1. DATA ANALYSIS AND INTERPRETATION ... 21
IV, SUMMARY, CONCLUSIONS, AND
IMPLICATIONS, AND RECOMMENDATIONS .......... 40
BIBLIOGRAPHY ..ottt ssnsnae 46
THE LEARNING NEEDS OF ENTERING FIRST-GRADE
PUPILS IN KENTUCKY .ttt snssnsssessssssannasns 49
RATIONALE FOR THE STUDY ...t 53
THE RESEARCH METHODOLOGY ... ieisninsscnsens 53
THE RESPONSE DATA s 54
CONCLUSIONS  ...ieessennccenines ereressessasssasessaanesaes 71
APPENDIX A ottt ssssssssstssesanesaessssasns 73
APPENDIX B oottt e e sssssssssesssssessssssassesssnsane 79
o (000"




BEST COPY AVAILABLE
FOREWORD

Thic. publication is intended to contribute to the expansion of knowledge
aned understandings necessary fur the orderly and logical development of
carly chikthood educationad programs in Kentueky and ebhewhere.  Tao
research studies are incliaded, (1 a study of desivable hindergarten goals
as perceived by the principals, teachers, and parents of Kentucky's 197374
pilot kindergarten programs, and (2 o study of the leaming needs of
entering finst-grade pupils as perceived by a structunsd sample of first.
grade teachers in Kentuchy,  Fle first study was condncted by Dr, Josse
K. Cubler in partial fultithuent of the requirements for the doctorate in
education,  The second study was condneted by the Burean of School
Service for the Kentucky Departtnent of Education.

A central problem in effecting eucational program improvesnent or
developinent s goalsetting.  Amy efficient program amst have  clearly
defined goals and objectives, atherwise o praductive focussing of offorts
and resonrees canuot e accoplished. Difficult guestions must be resolyed
if such a focus v to e deseloped and sustained. Who should set such
goalh? What Kinds of infonnation are requisite for goal-setting?  Haw snch
variability: should be included o program gouds sand objectives to ac-
connmnadate the inevitable individuality of Jearners' needs?

The two studies which follow seck ta get at some of these guestions in
some logical wass, For example, the assumption is esplicit in both studies
that persons in closest prosmiity to yaung children shoukl he heard i
regard to the generation of hindergarten goals and objectives: wannely,
hindergarten teachers, fisst-grade teachers, parents of kindergarten children,
and principals. While the Kentuchy Kindergarten Fish Force was respon-
sible for the clucidation of a spectiam of objectives for the pilot Rinder-
garten study, their product was, and is. consi-lered as merely the first step
in the contivuing tash of clarifving goals and abjectives for Rindergarten
programing.

Likewise, both studies address themselves to the problem of obitaining
apprapriate and adequate information for goal-setting.  The study of the
vecds of enteving first-grade pupils is a diredt attempt to abtain precisely
these insights,  Dr. Cabler's study gets at the same problem in that b
sought to determine the nature and estent of differences of goal eapecta-
tions amang principals, teachers, and parents.

The information compiled in these two studies came from over o
thousand comtribmtors, cach with a special perspective of the typical nesds
and characteristios of young cluldren. We acknowledge the special cone
tributions made by these individuals and wish to express our appreciation
to the kindergaten teachers, first-grade teachers, principals, and parents
who by their ¢ acrosity have enabled vs 1o add to the body of knowledgge
so necessary if we are to improve ealy childbood educational programs.
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We epectatlhy wish to achidedige the exceptional contribution made
by personned in the Kentuehs Depatiment of Education: M. Don Rale,
Assistant Superintetcdent for Bustruction: Miss Kay Conningthin, Consultiant
in Eardv Childhond Education: Mr. Patriek West, Jr, Consnltant for Privite
Kindengartens: and s, David Shapmon and Arthie: Cotterill,. Oflice of -
Plming and Research,

~Fred Edmonds

Editor's Note

This is the tinal edition of the Bulletin of the Burcau of School Service.
‘The Buvean has been absorbed as part of the new Center for Professional
Development, Callege of Education, University of Kentuchy and a decision
his not set been reached an whether or nat to continne thee publication of
w sitnilar halletin by the Center,

This concludes furtyoseven vears of the Bulletin which began with
“Report of Survey of Public Schools of Shelbyville, Kentucky,” Volume 1.
Number 1, September, 1927, shortly after the establishiment of the Burean
of School Service, During the intervening vears, various editors have pro-
cossed one Jnmdred seventy -nine aanmseripts leading toward this tenninal
edition aud the unpleasant tash of this editor in baving to say “thirts™ to a
publication with such a long and productive history. No one can verify the
eatent to which the Bullitin has influenced the conrse of education in the
Commanwealth smnd ebsewhere; however, 1o one can deny that it has
been a positive foree in helping estend and proliferate: knowledge i the
coutinzing canse of smpraving the guality of education. This editor wonld
prefer to regard this oceasion uot as the end of o tradition, but as simply
anather milestone along the way toward the elisive goals necessury for
the betternent of education. So it is with both sad and happy emotions
that | st speak for the hundreds of contributors, benefactors, and weliturs
ared sy “thinty ™ for the Bulletin of the Burcan of School Serviee.
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THME TASK OF THE KINDERGARTEN: GOAL PERCEPTIONS OF -
PRINCIPALS, TEACHERS, AND PARENTS OF KENTUCKY'S 100
PILOT KINDERGARTEN UNITS

by
Jesse Keen Cabler

Fdited abstract of o dissertation submitted in partiad folfiliaent of  the
tequireinents for the degree of Doctor of Education at the Cniversity of
Rentucky
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INTRODUCTION

Throughout the history of public education in the United States cone
cern over the vole of the school bias heen of prinry interest to o variety
of groups and individuals. One who has read o number of the hooks and
articles written during the past fifty vears might gain the impression that
few people were satisfied with the educational program of the  pablic
schools.  Though this would be o hasty judgment, it is cortain that the
armount of criticism is representative of the differences of opinion which
enist concerning the ains, curricula, and methods of Amerdean schools.
The rush into the space age during the Tate 197 and the accompanying
interest in the role of the schools in national survival have added 4 new
diension to the search for consensus in defining the task of public educa-
tiom.  Additionally, concerns of the 1960 for equadity of  educational
apportunity hune added an even newer dimension related to the War on
Poverty, compensatory education, and programs for disudvantaged children.
i the 1970, the voices of education’s critios Bave become more strident
as they have sought a redefivition of the role of the schools.

Similarly, the role of the Kindergarten has been a subject of conflict
and controversy since ity introduction into the United States during the
late INSO's. As eardy as 1592, serioons philosophical conflicts among pro-
fessional educators arose over what the role of the kindergarten should be.
Since the turn of the century these disagreements have ot been resolved
but have, in fact, become more provounced, primarily because of an in-
creasing awareness of the processes by which children grow and team.

Today, over 100 vears since the intraduction of the kindergarten in
America, there is «till no consensus among educators as to "What is the
tusk of the Kindergarten®”

The Problem and Significance of the Study

The general problem to which this study was directed concerned the
differemces in perceptions of the task of the kindergarten held by the
principals, teachers, and parents of Kentucky's 100 pilot kindergarten units
which were intraduced throughont the state at the beginming of the 1973-74
school year.

The implementation of any new educational program an a state-wide
basis is Tikely to gencrate considerable discussion concerning the goals and
abjectives of the program and what agencies, groups, and  individuals
should be involved in formadating them. It seens reasonable to assue
that conflicting goals and objectives will lead to ditferent results; therefare,
if an organization desires to establish a new program, the success of the
progrim, to a great esteat. is dependent spon o general consensus of
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opinion regarding its goads and objectives by those who are to impleanent
and participate in the progiam.  The present study has sought to clarify
the viewpoints of those inolved regarding the goals of the kindergarten.

Goal statemwents for the initial 100 pilot  kindergarten  units were
formulated by the Kindergarten Task Force of the Kentucky State Depart.
ment of Education and presented as a moded for cach teacher to follow.
Conseqquently, there will be some degree of standardization of the nnits
in the goals which theyv pursue. Through such standardization, consistency
in output will he controlled to same extent during the fiest vear of the
program. Ultimately, however, the Task Force and the State Departinent
of Education must decide to what degree they will participate in the
setting of goals on a statewisle basis. Oune of the basic tenets of public
education in the United States has been that Jocal schaol distriets retain
the authority to plan programs to meet local needs. More directly than
alimast any other ageney or public enterprise the nation's schools helong
to, and are operated by, the people of cach commuity. I the schoals are
to be the "people’s schools™ in the truest sense, it is essential that the
people shane in the hasic decisions which affect them. This is not to
inply that the will of the public should reign supreme. The builders of
cducational programs must take into account several viewpoints, not the
least of which is thewr own philosophy of education, before deciding apon
a course of action. Regardless of the course which is ultimately followed,
efforts toward mutual understanding and  agreement can only serve to
enhanee the guality of educational decisions.

This stucdy, then, is an attewnpt to provide deseriptive data which might
aid educational planners in identifving and giving consideration to the views
of the three suneyed gronps regarding the relative importance of the goals
of the hindergarten.

Problem Statement

The guestions to which this study was directed weres (1) what are the
vature and extent of differences of opinion between and among principals,
teachers, and parents of Rentuchy's 100 pilot kindergarten units regarding
the task of the Rindergarten? and, (2} what are the relationships of selected
demographic variables to siguificant differences of opinions between and
among tue three groups?

Detinition of Terms

Kindergaten Task Force—The Kindergarten Task Force was a group ap-
pointed by the State Department of Education to formulate 4 program
for the 100 pilot units to follow during the 1973-74 school year. It was
comprised of Ty persons and professional educators including principals,
teachers and university personsel.

Parents=For the purpases of this study. parents were defined as the male
and femide heads of a houschold. Tnmost iustances they were the natural
narents of the child, but in some cases step-parents, Jegal guardions, or
same other family member mav have been incuded. i every instance,
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however, they were an adult or adults responsible for the child.

Pilot Unit—A pilut wnt was defined as one of the classroom units assigned
to the school district by the State Departinent of Education.  Each unit
consistedd of o kindergarten classroom with one teacher aied o masimnn
of twenty pupils.

Principal- A principal was defined as being the chief administrator for vach
shaol in which a kindergarten pilot unit was Jocated.

Tush=The tenns task, goals, and objectives were used interchangeably but
generally within the couteat that the “tash™ of the Kindergarten consisted
A a oumber of specific goals and objectives, '

Trackor-A teacher was defined as being o professional educator cortifi <
tv the Kentuchy Departinent of Education in the area of Kindergarten
education, and charged with the responsibility of implementing the
mstructional program in cach hindergarten vuit.

Background of the Study

Publicly supported Rindergarten education in the state of Kentucky lias
been generally linted to the more densely populated areas of the state.
Histarically, the state legal code has limited state appropriations for educa.
tion to prograns for children who have reached sin years of age before o
speviticd date, usually o Later thaw December 31 of the vear in which
they enter school. It a local school system desired to initiate o« program
tor five-vear-olds, the burden of financing the program lay with the lacal
vt,  The availability of local funds, then, wias often a restricting factor
in the creation of a hindergarten progran (Kentucky Departinent of Educa-
tion, 1972,

Based on 1970-T1 enrolliment figures, the United States Office of Educa-
tion has reported that public school Kindergarten enrollient for the fifty
states was 67,1 percent of the fiest grade enrollinent. I the cLte of Kene
tucky, the same report showed that Kindergarten eurollment swas 6.1 percent
of first grade corollinent.  The cight states bordering Kenwieky asesaged
over 50 percent curollment with a runge of 3.8 percent in West Virginia
to 949 pereent in inois (Barr and Foster, 19701,

In 1952-53. the state of Keutucky reached ity peak in public kinder
garten envolliment. with two county systems ad cighteen independent
schaol districts enrolling T.608 pupils or 8.9 percent of the first grade
curollment for that school year. Of that total, the Lonisville system enrolled
4670 or 63 percent of the public Kindergarten children in the state. Four
vears later. when the Louisille system discontined its kindergarten pro-
griun, total enrollinent in the state dropped to 3,512 pupils or 4.9 percent
of first grade enrollment. A Jow of 722 pupils and 1.0 percent of first
drade enrollment was reached during the 1964-65 school year (Kentueky
Department of Education, 1972,

Encouraged by federally financed Head Start progrians, the reinstate-
ment of the Kindergarten program by the Lonisville schools, and a growing
public awareness of the value of carly childhood edincation, enrolhnent
figures hegan steadily: dimbing. reaching an enrollment of 5,733 pupils o
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8.8 pereent of first grade enollment during the 197172 school year (Ken-
tucky Departinent of Education, 1972),

Hy 1972, the state legistature passed enablingg legistation which provided
for a threesvear development program under the direction of the Depart-
ment of Education, Funds woe allotted for the introduction of 100 pilot
kindergarten units duringg the 1973-74 school vear and an additional 100
units por vear in 197473 and 1975-96.

Literoture Survey ond Rationale for the Study

Differences of opinion about Kindergarten goals stich as those proposed
in the problem statement may be expected to ocenr, according to those
who have written about the subject. A survey of the literature has given
adequiate support to the formulation of hypotheses generated from the
questions raised in the problem statemient.

Conflicting Opinions Among Professionals

Contronerss onver the task of the hindergarten has been inseparable
trom the hindergarten movement in the United States. Sinee the intro-
duction ot the Fioebhelian Kindergarten in America over 100 vears ago,
cducators have been in conflict over what the goals of o good Kindergarten
program should be (Headley, 1969 Wills and Lindbergg, 1967, and Weber,
19649,

Additionally . the impetus of new ideas, coneepts, and approaches in the
ficld of education have had a teernendons impact upon the divection of the
kindergarten during the past fiftv veas.  Consequently, approaches to
kindergarten education at the present vary considerably in their view of
what should comprise the hindergarten program.

Elhind (1969 has identified two basic orientations to preschool educa.
tion which he calls enrichment and instruction. He describes the enrich-
ment position as being “present-oriented” and concerned with the child
as an individual, taking into account his persanal needs and - limitations.
‘The instruction position, on the other hand, is deseribied as “sonal-oriented”
i that it is concerned with the child's prospects of adapting to a futuwre
tobe in society. As a result of the divergeney hetween the two positions,
he believes that what is shaping up “is a battle between the traditional
middlechiss nursery school teachers who see preschool education as develop-
wient from within and the new breed of preschool workers who see educa-
tion as enforcement from without™ (p. 322,

Pines. Bruder, and Spodek (1968) have alluded to the growing conflict
in canly childhood education, intimating that & new group of psychologists
interested in children’s intellectual development is turning the formerly
quict ficld of preschool edacation into o battleground. They state, “What
very voung children shonld he tanght. and how, is rapidly becoming a
national issue, now that the solution to major problems of school failure,
dropouts, and fanctional ifliteracy seems to ie in the years before a child
nonmally enters the fiest grade™ (p. 43).
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Biber (19691 points out that cducators of young children face a basic
challenge of coming to terms with the problean of goals for the educative
process. By coming to werms she means “recoguizing that there are choices
to be nude wnong quite contradictory points of view” as to what constitates
appropriute goals for the kindergarten, and that it would be wishiul thinking
to helieve that teachers, parents, and citizens have the same goals for
carly chilkdhood education (p. 197),

Margolin (1969) suggests that when a new program is introduced, the
comflicting ideologies of the planners may not be apparent at the beginning
of its implementation, but that the underlying belicfs tend to emerge when
educators put the program into action. She identifies five issues which must
ultimately be faced if carly childhood education is to be strengthened:

First. an erroncous impression that a division evists between intellectual
(or cogmitive) punsiits and exploratory play hehavior, that one has wind-
waking propertics and the other does not because the Tatter is Jess syste-
aticatly presented: second, the noticeable neglect of subwidize] grants toward
the study of aesthetic development in young children hecause it is difficult
to measure sgains in selfeespression; third, a nasrow interpretation of what
vhildhood is, as a psychoosoctal entity: fourth, that the nursery school teacher
is pot copsulted often enough for the insight she can provide in the definition
of rescarch problims  (the researcher can put her observations inte a
scientifie frmuework ); fifth, that a compendinm or set of guidelines is needed
urgently as o representative work which synthesizes diverggent views of major
people in carly childhood cducation. An assesstent and statements refuting
or justifving certain positions are needed to inform those in and outsice the
carly childhood education fickl on the nature of its coutemporary growth and
development (p. 504).

Butler (1970) identifies three distinet arcas in which major differences
exist in approaches to kindergarten education—methods used, scope of the
prograun, and orientation of the program. The methods of instruction range
from a direct, almost total instruction, to an cmphasis upon the role of
play with any leaming being alinost incidental.  Some programs are struc-
turad primarily to foster cognitive learning while others may include such
areas as the emotional, social. and health areas of child development. In
terms of orientation, some programs are present-oriented with no regard for
preparation for schooling which is to follow while others are more oriented
toward meeting the present needs of children.

It is readily apparent that conflict, change, and diversity characterize
not only past but present curriculum planning in the carly chitdhood
education field. Kindergartens are presently operating ander varions Kinds
of arrangements in a4 variety of settings and with advice fiom educators,
child development and fumily specialists, psychologists, sociologists, and
parents. It is not surprising, then, to find sach diversity in the kinds of
programs now actually provided for children.

Raral-Urhan-Metropolitun Differences

Sociologists have. for many vears. recognized that the hehavior and
attitudes of individuals are influcnced to @ high degree by the environment
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in which they live. The significance of such influences is so great that
educators and sociologists have kg recogmized  that  specialization is
required in order to more tully understand the nature of hman ccology
(Wirth, 1938: Bears, 1933; and Glein, 19671,

Writers in rural and urban sociology strongldy defend the distinetion
between the two areas. Cole (1938 states that . . . “ditferences between
the two sediments of our Great Society do exist: trom these ditferences in
the social systems of wural and urban compmmitios the spreialized studios
of mral aud urban conmnmities have developed, and on this basis separate
study of wrban sociology wmy he defended™ (p. 50

arh (1931 concurs in his statement that, “in socicts, we not only live
together, but at the sane time we live apat, and honsan relations: can
always be reckoned, with more or less accuraes, in tenns of distance (p. 3247

Other saciologists point out the clear association between newe's ene
vicamment and his belavior;

Unddoubitedly the envirommental factors and conditions are the influences
that are chictly respomsible for the contrasting patterns of behavior to be
tound in the two populations Curban and rurad ) (Smith, 1951,

.. urhban and roral wass of Jite represent dearly distingnishable poles,

These differemees hetween city and conmtry estend even to the typicd modes

of behavior, thaasht, and personaity: chanicteristion of the rural, vilkige, and

city dwaller 1t Urlanism Committee o the National Resources Connitted,

14937 ),

scnohin and Zinmerman (1929 have deliveated the nval and wrban
warlds on the hwsis of the following critevia: (5 ocenpational differences,
2 envivomnental differences, (30 differences in commmity size, b ditfer-
ences i density of population, 3 differences in population homogeneity
and heterogeneity, (6 differences in social mobility, (71 differences in the
direction of migration, and 8 ditterences e the system of interaction.

The rural-urban variable has been tonnd to be o sigoificant one in
mmerous edncational studies, Crnikshank (1968 found significant differ-
cuces between urban and rurad teachers in the vatnre of probles en-
conntered in the classromn, Moore (970 conducted a study of - the
charicteristios and role functions of clementary principals in nrban and
rnd envivomunents.  He discovered significant differences between arbane
suburban, urban-rural, and suburbanemiral elementary principals,

Urban populations have been defined by the Burcan of the Census as
heingg those arcas in which there are: (1 2300 inlubitants or more in-
corporated as cities, villages, boromghs, and towns, bt excluding those
persons living in the nuval portions of extended cities: 120 nnincorporated
phices of 2,300 inhabitauts or wore; and, 30 other tertories, incorporated
or mnincorporated, inclided in urbanized areas. Auy area with o population
of less than 2,300 is considered mral (U.S. Departineist of Conmerce, 1971,

The Standard Motropolitan Statistical Area (SMISA) is another division
which has proved to be nseful in a number of studies, A SMSA consists of
an nrban area of TOOO0E or more people which includes o city of 50,000
or more inhabitants. It iy estend across both conuty and state lines, Six
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such areas are located o Kentuchy,  For the pueposes of this study, the
schaol districts and ther inhabitauts were categorized according to the
tvpe area in which they were lovated, metropolitan 130,000 or greater),
urbun (2,500 to 300001, and rural (less than 2.300). Teachers, principals,
atnd parents living in school districts within SMSA's were assumed to be
intlenced by the conditions which existed within the metropolitan bound-
aries, regardless of the size of the school district,

Differences Related to Other Demoggraphic Varialiles

Numnerous studies similar ta the present ane have found significant ditfer-
ences in sub-populations divided according o age. sex. occupation. work
esperience, educational level income, and iniversity attended by pro-
fessional educators. Though all the aboveanentioned variables were used
in the study. some applicd only to selected gronps. The variable of sex,
for instance. was not used with the teacher group becanse all of the
kindergarten teachers were women.

A survey of the literature related to the selected variables indicated
that cach had sonse basis for inclusion iy the study.,

fn a study of the tash of public education, Downes (1960) found that:
1 Fhere were sigificant differences among educators associated with the

amount of professional training:

21 there was a significant association between the occeupational level of
parents and their pereeptions of the importance of varions task elements
of the public schools:

31 among parents, the amount of schooling was found to be a significant
predictor of edncationad viewpoints:

41 the task clements perceived to be more important by the Jay public
than by educators were non-intellectual items: and,

31 other less-prononnced differences among parents were found when they
were categorized acoording to age, sex, religion, and race.

Spindler (1955) has hypothesized that the varions participants in the
school and community: will array themselves in the following order from
the traditional to the cmergent pole on o value orientation continuman:

School board memnbers
General public and parents
Sutne students

School administrators
Older teachers

Younger teachers

Other students

Prince (1937 supports Spincler’s hypothesis in a study which revealed
that older teachers were significanthy more traditional in their valie orienta-
tions than yonuger teachers and that older principals were more traditional
than younger principals.

A favorable attitude toward school was found to he differentially related
to income., education, nativity, religions affiliation. and age in a study by

Q 9
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Terrien and Mills (195331, McPhee (1959 achioved similae results in a

study using the same vaiables.

I a sudy of community decision-making, MacDonakl (1936) found
that background factors stuch as age and educational level have a siguificant
effect on the decisions people make about their public schools,

Charters (1933 tound  significant  ditferences in ontlook on various
subjects hetween teachers and administrators,  He also pointed ont that a
thorough undenstanding of the offect of such variables as community size,
religion. and others is a necessity it we are to understand the values and
attitudes of individuals or to understand decisionamaking in education.

In similar studies. it was found that esperience was a significaut in-
fiwence in the views held by professional educators regarding the goals of
eddiication.  Wright (1962 reported that ditferences were found  between
administrators and experienced teachers and between new teachers and
teachers with esperience. Ryans (19683 found that older teachers held
more traditional educational viewpoints than youger teachers.

Parental disigreement with professional edncators regarding the goals
of the sehool his been related to parental classification according to a
uamber of demographic variables. Rowkind (19600 reported that significant
differences between the two groups have appeared when the variables of
s, age. race, education, occupation. religion, wxd size of community were
considered.

I a similar study, Harding (1968) discovered significant differences in
the way edocators and parents ranked  the objectives of mathematics
education.

it was proposed in this study that the institution attended by the teacher
might have a significant affect apon her attitude or opinions concerning
the task of the kindergarten. There is some evidence, though it is sketchy,
that teacher training programs may, in fact, help to mold the value orienta-
tion of teachers. A few longitudinal studies of student attitudes conducted
during the past twenty vears have shown significant differences in student
attitudes following exposure to selected educational experiences and work
experience in a teaching situation Callis (19305 Day (1959): and Willaurd
(1955

Eson (1956, as well as Sandgren and Schimidt (19361, found significant
change in attitudes after prospective teachers were exposed to an educa-
tional psychology course i the first case, and @ student teaching course
in the second case,

Ryans (1963 found significant differences in respect to the type of
university attended by teachers and their educational  viewpoints i his
previonsly anentioned  study.

It seemed reasonable to asstme that such differences as those cited in
the literature survey  might appear between the populations and  sub-
populations identified in the present study. The importance of such atti-
tudes, Whether they appear significantly different or not, is paramount in
the planning and implementation of the pilot Kindergarten program: from
the standpoint of its ultimate success.

0
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Hypotheses

The following hypotheses, stated in the nall form, were tested in this
study:

H (h): There will be no siguificant difference between the responses of
privcipals, teachers, and parents of the 100 pilot kindergarten units
regarding the task of the kindergarten.

H 2): There will be no significant difference between the responses of
principals of the 100 pilot hindergarten units regarding the task of
the Kindergarten when they are categorized according to:

(D) age,

2) sex,

(3 rural. urban, or metropolitan wature of the school district,

8 amount of professional training, and

(3) the mniversity from which the privcipal received his Last degree.

H (3): There will be no sigwificant difference between the responses of
teachers of the 100 pilot kindergarten units regarding the task of
the hindergarten when they are categorized according to:

b oage, .

(2) rural. urban, or metropolitan nature of the school district,

3) amonnt of professional training, and

t4) the miversity from which the teacher reecived her last degree.

H ot There will be no significant difference between the responses of
parents of the 100 pilot Kindergarten units regarding the task of
the Kindergarten when they are categorized according to:

) age,

(2) sex,

3 race,

() religion,

13 ocenpation,

(6 rural, urban, or metropolitan vature of the school district,
(71 educational level, and

(8) income level.

Basic Assumptions

Basic asssunptions anderlying this investigation were:

D Contivmous examitition and appraisal of the goals of ceducation are
necessary i the schools program is to meet the needs of society.

2) Curriculum planming should be o task involving widespread participa-
tion aned a thorough anderstanding on the part of all interested individ-
wtals and groups.

3y Opindons held by parents as well as by professional educators arne
important influences in the developient of the school's curriculum.

4) Though parents sy not be familiar with formally stated eduncational
objectives, they are familiar enongh with the vole of the school to have
formulated some ideas abont what they expeet their child to accomplish
during the kindergarten vear.

11
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The criteria ased by the Kentucky Departiment of Education for selee-
tion of the participating districts in the project were broad enough
to assure « diversity of types of units in regard to the variables which
were tested. :
By gaining an understanding of the perceptions of the role of the
hindergarten held by the three groups, wdiministrtive puming and the
suceess of the Kindergarten units might be enhanced.

Limitotions of the Study
The study was subject to the following limitations:
The study was confined to 100 teachers, 100 principals, and a fifteen
percent sample of the estinuted 3000 parents who participated in the
pilot progrian.
Private hindergartens were not included in the study, nor were public
school Rindergartens already in existence or which began concurrently
with the ivitiation of the pilot wnits. Each was excluded because
neither was subject to the restrictions placed upon the pilot units.
Opinions of the respordents represented attitudes which may vary in
intensity and strength according to the experiences of the individual,
The opinions gathered from each of the respondents, therefore, repre-
sented i sgiven point in the evolution of his perceptions about the subject,
Each teacher was instructed to follow explicitly the instructions relating
to the distribution of the parent questionmaires.  Any  deviation from
those instructions, however, conld lave imposed  restrictions upon the
parent sample.

OQutline of the Remginder of the Study

The remainder of this study is canprised of three additional chapters.

Clapter 1 is o presentation of the design of the study including the
development of the instrunent. Chapter 11 contains the statistical findings
and an aalysis of the data. Chapter IV includes a sunmary, conclusions
and recimmendations for further research.

O
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Chapter Il
DESIGN OF THE STUDY
Selection of the Porticipoats

When a new edueational program is implanented  thronghout a state,
u very basic question which arises is “Who is to detenmine what the goals
and objectives of the program should be®”  Traditionally, state and local
boards of education enact policy, but often sueh decision-making bodies
disagree on the fundimental issues which are at the heart of our svstem
of public education.

Proceeding on the assimption that one of the most important deter-
miners of education’s task should be the public which it serves, this stady
has sought to survey ad subsequently describe the perceptions of the
parents who have participated in Kentueky's initial kindergarten  effort
along with the perceptions of the professional educators who had  direct
involvenment in the kindergarten mits. The Kentucky Department of Ed-
ucation placed the 100 pilot hindergasten aits in 96 sehool  distriets
acrass the state. The Jefferson Connty school system received three of the
units, the Louisville Independent and Fayette County schools had two units
cach, and the remaining 93 units were located one ecach in the other
selected districts. Fach amit was placed after a thorough sereening of ap-
plications so that a representative sample of the state’s 189 school districts
wanld he realized. .

Each of the pilot mits was mnder the direction of a principal and a
certified kindergarten teucher. Pupil enrollment was limited to twenty per
unit; therefore, a parent population of approximately 4000 was possible.
This stiely has included the 100 privcipals. 100 teachers, and a fifteen
pereent sumple of the parents involved.  Parents voluntarily enrolled their
children in each of the units brvause attendance was ot mandatory, The
purents who partivipated in the study were selected using a systematie
random sampling procedure which consisted of the selection of three digits
from a table of random nombers. Each teacher was directed to seud the
questionnaires to the parents of the children whose names appeared next
to the corresponding number on her class roll,

To secure the data, a packet of materials was developed with question-
waires for the principal. teachier, and three male and three fenale parents
from cach of the pilot wits. The teacher was asked to send the parent
questionnaires to the parents via the students, and to have themn returned
in the sume wanner. The packet also eomtained o cover letter from the
Burean of Instrunetion of the Kemtucky Departinent of Edueation giving
approval to the studv. Follow-np letters were sent on two ocvasions to
those who had failed to sespond. A high rate of response was assured
from the onset of the stidy becanse the superintemlent of cach school

Q 13
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district which recvived o pilot anit had previowsly agreed to cooperate in
all evaluation efforts which were approved by the State Department of
Education.

The Synthesis

Since the Kentucky Kindergarten Tash Force developed a Jengthy list
of goal statearnts for the pilot units to follow, it seemed most appropriate
that the three groups involved in implementing and participating in the
program be asked to respond to those goals. The poal stutements written
v the Task Forve covered five major task areas of the kindergarten, if.
as the literature has inclicated, major differences exist in the three popnla-
tions, such differences were likely to be reflected in the priority chuices of
the respondents.

The five task arcas identified by the Task Foree were social maturity,
intellectual skitls, emotional nudurity, westhetic development, and health,
safety, and physical cducation.  Inclded in the five arcas was a total of
approsimately 100 goal statements developed to serve as gnidelines for
each of the pilot nnits to follow,

In order to systenatically refine the 100 statements into o conceptual
framoework for use in the construction of an instrument, they were grouped
into three clasifications nsing an approach similar to that developed by
Downey: (19601 in his study of The Task of Public Education.  Downey's
report was hased on three dissertations completed under the auspices of
the Midwest Administration Center at the University of Chicago.  The
dosign of this study was adapted from those studies and the form of the
questiomuaire and the analysis of the dats were essentially the same, The
University of Chicago studies utilized four classifications for categorizing
the goals of the school. They were the intellectnal, the social, the personal,
andd the productive. The productive dimension dealt primarily with voca-
tional and career preparation.  This dimension was eliminated from the
prosent study.

The 100 goal statements were categorized into the three classifications.
Consequently . the task elements appeared in a concisely summarized fornm
resultinge in the following synthesized statenent of the tash of the Kindey-
warten as defined by the ‘Task Foree Contmittec:

Goal stitements which appeared with regularity in the category of
“Iatellectnal Development™ were concerned primarily: with four separate
and distinet clenents. The elements and the nummber of goal statements
which each of them represents are:

11 Development of the skills of congnnuication (1)

21 Ability to solve problems and to think creatively (1D
30 Intellectiual enriosity and a desire to learn (5

4+ Development of the fundamental intellectual shills )

The “Sucial Devclopment” category, which consisted of goals relatesd
to the child’s interections with his peers and to adults. enphasized an
additional four elements. The elepents and the mmnber of goal statements
which cach represent are:

4
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31 Respect for the rights of others (3)

6) Acceptance of respomibility (7)

) Functioning effectively as a member of a group f)
81 Relutionships with adults ($)

The category of “Personal Development™ was also synthesized into four
clements, cach uniguely concerned with a particnlar aspect of the child's
development. The elements and the number of goal statements represented
by them are:

9 Development of phivsical skills (8)
M Cultivation of an aesthetic awareness (12)
1 Development of a pasitive self-<coneept (6)
12) Development of emotional stability and maturity (6)

Fifteen of the goal statements failed to fit into any of the three cate-

gories,

The Conceptual Framework

The next step, which led to the development of a conceptual frime-
worh, was to further synthesize the twelve elements into a goal statement
which was assimed to contain the basie elements of the task of the kinder-
garten according to the Task Force Committee. The conceptual framework
then served as the basis for the development of the instrument used in the
study-,

In adapting Doswney's framework to the present study, the elements in
the category of Intellectual Development were refined and ordered into a
more definitive statement of the task of the kindergarten in the intellectual
dimension. Each of the clements was concerned with the child and his
contact with the world of knowledge and each was judged to deal with a
separate task arca. The final synthesis of the elements in the Intellectual
Dimension were:

A. Intellectual Flements

1. Desire for Knowledge: Vaiues: A love for learning

2. Conmumication of Knowledge: Developing the skills of communica-

tion

3. Use of Knowledge: Creative thinking and problenn-solving

4. Knowledge of the Intellectual Processes:  Factual information; in-

tellectual content.

Fach of the elements in the category of Social Development was con-
cemed with the child and his relationships to others in his world.  Con-
sequently, cach was restated and recorded as follows:

B. Social Elements

5. Child to Child: Learning to work with peers

6. Child to Group: Responsihility: as a group member

7. Child to Adult: Relationships with adults

8. Child to Socviety: Responsible citizenship

The Personal Development category. with arcas of deselopment uot
related to the previous two categories but considered as essential by inost
educational planners, was synthesized into the following order:

B © ‘ 15
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C. Personad Flements

9. Phasical: Development of plivsical shills and coordination

10, Emotional: Mental ated emotional stability

11, Self-concept:  Positive view of self

12, Acsthetic: Appreciation of art, music, and beanty in the cnnironnent

Subsequenthy, the totad tok ot the Rindergaten as stated by the Tash
Force was constiued as being represented in the twehve elements, Earlier,
it was shown in the literature survey that divergent views esist vegtarding
the task of the hindergarten. I the synthesis was to serve any useful
purpose. those divergent viewpoints must be teflovtedd, The conceptual
framework as stated in Figure 1 accmuplished that porpose.

A, Intellectual Dinensions

1. Desire for Kuowledge: A desire to learn
2. Commumication Of Knowhadige:  Developing shills of commumication
3. Use OF Knowledgge:  Creative thinking and problenssolving
B. Sxial Dinensions
. Knowledge OF The Fundamental Processes: Intellectnal content
5. Child To Child:  Individual pear relationships

6. Child To Gronp: Respousibility as a gronp imember
7. Child ‘To Adult: Relatiouships with adults
8. Child To Saciety: Responsible citizenship

C. Personal Dimensions

9. Physical:  Personal health and developinent
10. Emotional: Mental and cmotional stability
11, Self-concept: Positive view of self

12, Acsthetic: Cultural pursaits

Fignre 1-A Conceptunal Framework OF The fash Of The Kindergarten

The - wiionr area of disagrecment in the field of preschool education Ties
it the hasic orientations of the intellectual approgch v, the social-cmaotional
approach. The synthesis, then, presented a basis for the desclopiient of
an instronent that wonkd discriminate among respondents when they were
asked to assign priority of importance to cach of the twelve clements.

Instrumentaotion

It will be recalled that the study had as its prpose the identitication
of the nature and estent of differences in perception of the task of the
kindergarten among and between the selected groups. Becanse of the
geographical distribution of the respondents, a - guestionnaire-type format
was selected as being the most feasible method of gathering the necessary
data.

Consideration was given to o munber of methods of developing state-
ments with which to elicit sesponses from the three groups. After intensive

16
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investigation into vaions techuigques, a forced-choice format resembling the
approach used by Downes i hus alorementioned study was selected as the
most appropriate for this study.,

The Frame of Referenee

The principals, teachers, and parents in the stady were asked to indicate
according to priority what they o rcened to be the Rindergarten's task.
In order for parents to be able to select priorities based on what they cone
sidered to he the most important items for the school to teach, a frame of
reference was developed which “set the stage” from which they conld work.
Essentially, cach parent was presented  with a hypothetical dilemma in
which their child’s hindergarten teacher was forced to omit some areas of
instruction becanse there was not enough time in the kindergarten day to
cover all arcas thoroughly.  Thev were then asked to indicate what task
clements they considered to e the most important for the teacher to
retiain and which were least important and could, if necessary, be oliminated.
Similar tames of reference were also deseloped for the questionnaires sent
to the principals and teachers. Downey (19600 defends the use of such
a frame of reterence with the following statement: “The importance thus
assiged cach dimension ds) not a meastire of the social value accorded it,
bt rather a measwe of how important it (s) for the school to assume
responsibility for teaching it” (p. 28

Additionally, cach of the twelve cements in the Conceptual Frame-
work was translated into a task statement free from educational jargon
and which could be easily anderstood by the general public.

The Questionnaire

The questionmiaire consisted of two sections, The first section was con-
cerned with the collection of the demographic and personal characteristios
of the respondents.  The second section consisted of twelve  randomly
ordered statements representing the twelve clements synthesized fram the
origimal 100 goal statements of the Task Foree. The twelve dlements and
the stuteiments which represented them were:

Iy Desite tor Kuowledyge, A desire to Tearn aid a love for learning.

2y Commmnication of Knowledge:  Listening, speaking, and sharing ideas
with others,

31 Use of Kuowledge: Helping the child to learn to fignre out things for
himself.

41 Knowledge of the Fundamental Processes: The basic tools for future

learning-the 3 R's,

31 Child to Child: Learning to work with, understand, and  approciate
individuals of all Kinds,
6 Child to Gronp: Sharing, plaving, and working cooperatively in groups.
v Child to Adult:  Helping the child to anderstand and work with the
adults in his life,
S+ Child to Society: Leaming to accept the responsibilitios of evervday
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life.

9) Physical: Appreciation of good health habits and caring for one’s hidy.

10) Emotional: Emotional stability; able to cope with the problems of
everyvday life.

11 Self-concept: Pride in one’s self and his accomplishments.

21 Aosthetic: Enjoymient of the finer things of life—art, music, ete.

It was implied carlier that the questionaire nsed in this study was
cose adaptation of the T.P.E. Opinionnaire designed and validated in the
University of Chicago studies teported by Downey. ‘The instrument nsedd
in the present study, though closely adapted from the original, was sub-
mitted for further validation to a panel of jndges who were qualified to
ovaluate the items in terms of content and structure, The adequacy of
the content was further strengthened hecause the Kindergarien Task Force,
which developed the original goal clements, was composed of approximately
twenty of the most knowledgeable kindergarten people in the state repre-
sentingg i variety of professional and lay hackgrounds.

After corrections and rewording of same statements, the instrument was
administered to a0 representative gronp of parents and a group of educators
including both principals and teachers.  Approximately two weeks later,
the questionmure was submitted again to the same groups and a reliability
coeflicient of 5SS hetween Time Oune and Time Two was established for
the wstrument.

Analysis of the Dota

Following the design used in the study by Downey, the respondents
were asked to rank the twelve goal statements into a Q-array.  The following
forced frequency distribution resulted:

1 2 3 4 5 6
Most Lvast
Important Inmportant

Fach category of the array was assigned o weighted value, thus, cach
task  dimension was given a numerical value accurding to the category
into which it was placed. The rankings of various individuals and sub-
publics conld then be commposited and compared.

I8
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Downey ntes that sote care is nevessary in interpreting composite
priority raukings.  He states that “Priority ranks, arrived at in the munner
abnve, have uo strict absolste value becanse they are based originally npon
ordinal rather than cardinal numbers™ (p. 29). He goos on to say that
Kendall resolves this dilenuma by observing:

It is custariary .« . L to denote the runks of ordinal numbers 1. 2. ...
wWhere uis the number of objects. Thus the object or individual wheoh cones
in fifth in the ranking has the rank 5. . . . We shall often operate with
these nunbiers s if they are cardinals of ordinary arithmetic, adding them,
subtracting them, and even waltiplying them, and it is of some fmportance
to realize esactly what such processes mean.

Suppose, for esaple. when an objet has a rank of 53 when the set
ot objects is ranked according to sonwe quality A and a rank of 8 according
to a secondd quality B What is implicd by saying that the differonce of the
ranks is 32 We canmot subtract “fifth” from “eighth™; but a meaning can be
given the process nvertheless. To say that the rank according to A is 5
is equivalent to saying that, in arrangting according to A, four members were
given privrity over our particular wember, or are preferred to it Similarly,
seven wetmbers are preferred in the ranking according to B. Consequently,
the number ot preferences in the B ranking exceeds the number in the A
ravking by 3, and this is not an ordinal nmaber byt a cardinal number,
i, arives by counting (p. 29).

Statistical Treatment

The data were transferred to coding sheets, then to optical scanming
sheets, and finally to computer cards. They were initially treated with the
subprogram THE ANOVA PROCEDURE from the Statistical Analysis
System (SAS! package designed and developed by Barr and Goodnight at
North Cacolina State Universits (Service 1972), The SAS proagram perfonns
an analysis of variance of main effects as well as testing for interaction
amomg the variables. For the purposes of this study, interactions beyvond
the two-level were ignored.

Further analysis of the data was performed by applying o method of
multiple comparison of item means. This technigue provided a systematic
procedure for pairwise multiple comparisons among groups. Of the multiphe
comparison procedures availuble, the Sheffe’ method was selected for use
because of the ability of the techmique to handle unegual w's and becanse
it was the most conservative test available. A discussion of the Sheffe’
techuique may be found in Glass and Stanley (1970),

Essentially, the Sheffe” method  tests for  significance of  difference
between sub-population means amploving the formula:
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"
where v e the ditference between the means of the sub-
populations being compared

MSy, = "mean squares within"
<y = the constant that multiplies the jth mean, and
ny = the nuimber of observations in the jth group

The absolute value of the above ratio is then compared to the coriticid
vahwe obtained by finding:

V (J - l)l‘J FJ-" N.J

where J = the number of colums

N = the total number of observations

H.. is then ciccted at the accepted wpha level if 8 eguals or surpasses
the critical vicae. In this study, the 03 alpha level was used as the busis
for acoeeptivg or rejecting the hypotheses,

Appropriate tables and  diagrams  were constructed  to illastrate sig-
wificant ditferences and interpretations of the data were given,

)
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69026




: BEST COPY AVAILABLE

Chapter i
DATA ANALYSIS AND INTERPRETATION

This chapter presents the analysis and interpretation of the data and a
discussion of the findings related to cach bypothesis.  The first section of
the chapter is o discussion of ithe demographic charaderistios of the
respondents.  The second section is a presentation of the testing of each
hypothesis.

Choracteristics of the Respondents

The wature of the personal and  demographic  characteristios of the
respondents of this study was of paramiount importance becanse each was
established in the rationale of the study as an independent  variable,
Therefore, a riet deseription of cach of the characteristios is presented
in this section.

Responses to the Questionnaire

It was sentioned carlier that i high rate of respouse was anticipated
becanse of the commitment wade by the superintendent of each school
district to participate in evaluation efforts. One might also surmiise, after
observing Table 1. that a significant degree of interest in preschool educa-
tion has heen shown by the participants as evidenced in the very high rate
of response to the questionuasire.

From the total of 100 principals and 300 teachers, all returned wsable
questiomgires. A total of 600 parcnts were contacted with 522 usable
questionnaires and forty-two invalid questionnaires returned.

TABLE 1

NUMBER AND FERCENTAGE OF RESPONSES OF PRINCIPALS,
PARENTS. AND TEACHERS OF THE 100 PILOT KINDERGARTEN

UNITS
" -
_Group s R _Percent
Principals 100 100 10,0
Teachers 100 100 100.0
Parents 600 522 37.0
a = Total n b = Respondents
o 31
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Rurdad-Urban-Metropolitan Characteristics

The attempt by the State Departinent of Education to select a group
of school districts reprosenting a variety of cultural backgrounds  was
apparently successful. Table 2 indicates that cach of the three types of
school districts was adequately represented.

TABLE 2

NUMBER AND PERCENTAGE OF EDUCATORS AND PARENTS IN
RURAL, URBAN, AND METROFOLITAN SCHOOL DISTRICTS

Nature of Fducators Parents
School Plastrict N Percent N Percent
Rural 36 36 175 23.5
Urban 41 41 223 42.7
Hetropoliten 23 23 124 23.8
Totals 100 100 522 100.0

Sex Characteristies

It was auticipated that most of the principals in the study would be
male and that most or all of the teachers would be female. Table 3
illustrates that the assumption was generally corredt.

TABLE 3

NUMBER AND PERCENTACE OF MALE AND FEMALE
PRINCIPALS. TEACHERS. AND PARENTS OF THE 100 PILOT
KINDERGARTEN UNITS

Male Pemale T tal
—EOUp N___Percent | N _ Percent N ___Percent
Principals 82 82 18 18 100 100
Teachers 0 0 100 100 100 100
Parents 258 49.4 264 5.6 522 100

All of the teachers were female and an overswhelning nijority of the
principals were male. The design of the sampling procedure intended to
weettre i Tepresentative sample of male parents wis very successful. The
parent unde-female ratio was approsimately fifty -fifty.

Age Characteristics

The age characteristios of the respondents were different in cach of
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the three groups. Mast of the principals were above forty vears of age,
presumably brecatise age and experionce are importust prerequisites for
entranice into the position. On the other had, the vast majority of teachers
were under thirty vears of age. in all likelibood because recent graduates
of teacher preparation programs were more likely to he  certified to
instruct in the hindergarten. Most of the parents. hecause they have chil-
dren of Kindergarten age, were relatively soung. “Table 4 itlustrates the
age characteristios of the three groups.

TABLE 4

NUMBER AND PERCENTAGE OF PRINCIPALS, TEACHERS,
AND PARENTS IN SELECTED AGE GROUPS

- ———
Principals Teachers P .
Age Per~ Age Per- Age Pex~
Category N _ cenc} Categoryl N _ cenciCateporvl N _ cent
Under 40 13 13 Under 30| 65 65 nder 30 | 184 35.3
40 - 49 21 21 30 + ' 34 34 30 - 39 258 49.5
50 -« 59 30 30 No Resp.! | 1 40 + 79 15,2

60 + 22 22 No Resp. 1 .0
No_ &eﬂc 4 4 :
_Total 100 100 Total J_qu 100 Total 522 100.0

Ruce Characteristios

Table 5 illustrates the racial composition of the three groups surveyved.

TABLE 3

NUMBER AND PERCENTAGE OF WHITE AND BLACK
PRINCIPALS, TEACHERS. AND PARENTS OF THE 100 PILOT

Group | N Percent | N Percent | N Percent | N Percent

Principals | 97 97 2 2 1 1 100 100
Teachers 98 98 2 2 0 0 100 100
0

Parents 491 94,0 |31 6,0 0 522 100

Black population in the state of Kentucky was 7.17 percent according
to w 1972 Burean of the Censns Report (US. Department of Comnserce,

- \)‘ ) " 23 . -
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1973). ‘The munber of blach principals and teachers responding to the
questioniaire was substantially short of that percentage. The percentage
of black parents, however, was refatively dose to the statewide cacial
distribution.

Educational Level

The educational fevel of the professional educators in the study ranged
from a minimwm of @ Bachelor's degree to a Rank | certificate or Ed.S.
degiee, both of which require at least thirty semester hours of graduate
work bevond the Master's degree. Most of the principals had o Master's
degree or above while most of the teachers held the Bachelor's degree.
The educational leved of the parents appeared to be somewhiat higher than
the general educational kevel of Keptuchy's adult population.  The sunber
of parents who were graduated from or attended college was substantially
higher than the state average. Exact comparative figures were not availible
but an observation of census data revealed the differences. A possible
explatation for this phenomenon might be that superinteudents, who had
4 choice as to where they could place their kindergarten units, chose to
place them in middle class neighborhoods, A representative munber of
cach educational level of parents was obtained, however, which made
anatlysis of the data practicable. Table 6 shows the breahdown of the three
groups according to educational level,

TABLE 6

NUMBER AND PERCENTAGE OF PRINCIPALS, TEACHERS. AND
PARENTS CLASSIFIED ACCORDING TO SELECTED
EDUCATIONAL LEVELS

wmm r— X
Educational Principals Teachers " Educat Lonal Parents
Level N Percent{ N Percent} Level N  Percent
B.A. 3 3 05 65 less than
high school 114 21.8
B.A. + 15 3 3 20 20
M.A. 21 21 10 10 High School 198 37,9
M.A, + 15 24 24 3 3
Rank I or Some <ollege
E£d.S. 49 49 2 2 or college
grad. 210 40,3
Total 100 100 100 100 Total 522 100,9 _

Religious Characteristios

Eardier. it was stated that severa] studies have shown that the religious
backgronnd of respondents was a predictor of educational attitudes. Table

\‘l
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v illustrates the religions preferences of the three groups of participants
in the study. For purposes of compatison, the respondents were grouped
into one of three major chssifications— Protestant, Catholic, and No Charch
Affiliation.

TABLE 7

NUMBER AND PERCENTAGE OF PRINCIPALS., TEACHERS, AND
PARENTS CLASSIFIED ACCORDING TO RELIGIOUS PREFERENCE

Religious Principals Teachers Parents _:
Preference N Percent N Percent N__Percent
Protestant 87 87 83 83 390 74,7
Catholic 6 6 11 11 00 11.5
No Church

Affiliacion 7 7 6 6 72 13.3
Totals 100 100 100 100 ] 522 100

University Attended by Educators

Most of the educators who participated i this studv were gradated
from universitios within the state of Kentucky.  Respondents were asked
ta indicate from which univesity they reccived their last degree. Table 8
proesents i school-by=school breakdown of the major teacher training uni-
versities in the state and the number of teachers and principals graduated
from cach.

TABLE §

NUMBER AND PERCENTAGE OF PRINCIPALS AND TEACHERS
CLASSIFIED ACCORDING TO UNIVERSITY FROM \WHICH LAST
DEGREE WAS RECEIVED

LSS

Principals Teachers
University Attended | ™ W Percent N Percent
University of Ky. 15 15 9 Y
Western Ky. Univ, 18 18 9 9
Morehead Univ, 9 9 12 12
Bastern Ky. Univ, .2 20 21 21
Univ, of louisville 3 3 3 3
Murray State Univ, 11 11 11 11
Other 23 23 34 34
No Response 1 1 1
1C0 100 100 100
25
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TABLE 9

NUMBER AND PERCENTAGE OF PARENTS CLASSIFIED
ACCORDING TO OCCUPATIONAL LEVEL

e = =~ — —— =
Occupational lovel N Percent
H
1 | Major professfonal, business
G | managers, and administrative
# | personnel 142 27.2 —
M
1 { Clerical, sales, technical
p | and skilled manual workers 138 26.4
D
L
£
L | Machine operators, semi-
0 |.skilled and unskilled 72 13.8
M
Not Emploved 170 32,6
Tosals jg 10000

Ocenpational Characteristics of Parents

Pareuts in the study were asked to indicate their present occupation,
Their responses were categorized according to Hollingshead's Occupational
Scale of the Twao-Factor Index of Social Position (1957). Table 9 presents
the number of parents in cach of the categories used in the study.

The category Not Employed was almost entirely composed of non-
working mothers.

TABLE 10

NUMBER AND PERCENTAGE OF PARENTS CLASSIFIED
ACCORDING TO INCOME LEVEL

Income Level N Percent
Low tUnder $6,060 89 17.1
Middle $6,000-811,999 161 30.06
High $12,000 + 98 18.8
No
Resp. Housewives) 174 33.3
Totals 522 100.0
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Income Characterivties of Parents

Parents were asked te cheeh the category into which their vearly
income fell. Table 10 shows that those parents who had income were
adequately represented at each income level. The Large number of purents
in the No Response classification  represented ahnost entirely the  non-
working mothers.

Testing of Hypatheses

To briefly review the statistical treatment of the datia. cach of the
hypotheses was first tested using the previously mentioned  subprogram
THE ANOVA PROCEDURE with further analysis using the Sheffe’
method of paired comparisous for those hypotheses which proved to be
significant, :

Differences Between Groups

The first by pothesis was concemed with difforences between the three
groups of respondents regarding their perceptions of the task of the
Kindergarten.

Parents pliced o higher value on the Task Items i the Intellectual
Ditnension than did cither of the professional groups. The four items o
the Social Dimenzion received almost an equd anount of support from
cach group while the iteins in the Personal Dimension received little support
fromy any group of respondents.

Top priority for both teachers and  parents was given te the task
clement related to the encouragement of a love for learning and a desire
to learn, while principals assigned the same clement a number two priority,
Each of the groups assigned a high priority to Group Respousibility with
teachers and parents rating it second and principals giving it highest
priority. The task eloment of Citizenship, which was concerned with the
child and his acceptance of respousibility was rated third by principals
and parents but only sisth by teachers. Teachers perceived a positive Sclf-
Coneept to be much more important, giving it the thied priovity.

Table 11 illustrates the data. By observing the means and correspond-
ing ranks of cach group of Task Itens. it can be seen that parents ranked
cach of the four items in the Intellectual Dimension equal to or higher
than the professional educators, thus giving o reasonably clear indicition
that they perceive that dimension to be the primary concern of  the
Kindergarten.

The four items in the Social Dimcension were ranked similarly: by all
three groups with cach ranking Group  Responsibility  high and  Adult
Relations low,

A dose ook at the four items in the Pesonad Dimension revea'ed that
the three groups placed noticeably different values on the items. Educators
tended to place a higher priority on the items than did parents. All three
groups. however, placed o low value on the Task Item Acsthetic.,
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It can be stated then, in general terms, that parents placed a higher
priority on the items in the Tutellectial Dimension than did educators;
educators were more favorable toward items in the Personal Dimension
than were parents; and, the three groups were relatively in agrecment on
the priority of the items in the Social Dimension.

TABLE 11

MEANS AND RANKS OF KINDERGARTEN TASK
DIMENSIONS BY COMPOSETE PRINCIPAL, TEACHER. AN\D
PARENT GROUPS

—_ — — Al . i
Principals Teachers Parents
- N=100 - 8= 100 N-1ud
Task Dimension X Rank | X Rank | X Rank
Desire fur Knowledge 2,65 2 2.46 1 2,5% 1
Commmication skills 3,19 5 3.21 7 3,12 &
Problem-Solving Skills 3.32 7 3,00 5 3.16 5

Knowledge of the Funda-

mental Processes 4,57 10 4.83 11 3,60 9
Peer Relationships 3.32 8 3.34 8 3.40 8
Group Responsibility 2,40 1 2,56 2 2,87 2
Adult Relations 4,76 12 5.07 12 4.50 11
Citizenship 2,91 3 3.06 6 2,97 3
Physical 3.87 9 4.31 9 %.40 10
Emotional 3.67 4 2.91 4 3.38 6
Self-Concept 3.21 6 2,60 3 3.39 7
Aesthetic 4,73 11 4,65 0 4,98 12

The il form of the firsst hypothesis stated, substantively. that no
significant diferences existed between the three groups of respondents in
their perceptions of what the task of the kindergarten should be. The
initial treatment of the data using the ANOVA subprogram indicated that
the data tailed to support the hy pothesis on seven of the twelve Task
Items, Table 12 illustrates the items which appeared  significant,

a8
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TABLE 12

SIGNIFICANT DIFFERENCES BETWEEN PRINCIPALS',
TEACHERS', AND PARENTS' PERCEPTION OF THE TASK
OF THE KINDERGARTEN

o . o

Sum of ¥

Source of Variance Squares Value Probability
Knowledge of the Funda-

mental Processes 156.003 36.970 $,0001
Group Responsibility 13.647 44585 U010
Adult Relations 22,144 11,183 0,0001
Physical 8.204 3.674 0,025
Emotional 20,701 5.959 0.003
Self-Congept 46,330 15,196 0.0001
Aesthetic 11,282 5,937 0.003

df = 2

it will be noted that significant differences appeared on all four of
the task elements in the Personal Dimension.  To further analyze the
ditferences identifid in the ANOVA table, the groups were paired and
the Sheffe’ methed previously referred to was applied so that differences
between groups could be noted. Table 13 presents those differences.

Fable 13 clearly shows that the greatest number of differences lay
between parents ancd the professional educators.  In fact, on six of the
seven ‘Task Jtems, parents ditfered significantly with one or both of the
professional groups,

Perhaps one of the most important differences, as far as educational
plumers are concerned, was that found on ftem Four—Kuowledge of the
Intellectual Processes, which was stated on the questionnaire as “The
basic tools for future leaming—the 3 R's.” It was noted earlier that conflict
in approaches to preschool education center aromd the intellectual vs the
social-emotional approach,  Item Four appears to be the epitome of the
intellectual approach, and parents differed  significantly from both pro-
fossional groups on the refative importance of that particular jtem, ranking
it significantly wore important than both teachers and principals.

Principaby runked the fourth item Group Responsibility,  significantly
higher than did parents, while on Item Seven. Adult Relations. which
received very little support from auy of the gronps. parents assigned o
significantly higher priovity: than did teachers.

Differences between parents and  professionals appeared on three of
the four Fask Htems in the Persomal Dimension.  Teachers perceived the

ERIC >
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TABLE 13

DIFFERENCES IN PRINCIPALY, TEACHERS, and PARENTS'
PERCEPTIONS OF THE TASK OF THE KINDERGARTEN
EXPRESSED AS DIFFERENCES BETWEEN I'T'TEM MEANS FOR
EACH COMBINATION OF GROUPS

e, 0
Fotar N-722

—_m_m_ar-?i_f{ ences B-etween 1;;; Means _ .
ften A B R N NS
Knowledge of the Funda- ‘
mental Processes - .26 r J97% + 1.2
Group Responsibility - .16 - a7 - .31
Adult Relations - W31 + .20 + JS37%
Physical - Jab4¥% !, - .23 + ,21
Emotional + .16 ‘ - W31 - Al
Self-Concept + .bl% | - .18 - J79%
Assthetic + .08 l - .25 - £33

*Exceeds .05 Significance lLevel 1 = Principals 3 - Parents
2 = Teacherxs

Task Items Emotional, Selt-Concept, and Aesthetic to be sigificantly anore
important thau did parents. Additionally, the item Selt-Concept was rated
significantly higher by teachers than principads. On the vemaining Task
ftewn in the Personal Dimension, principals assigned o significantly higher
priority to the Physical aspect of the hindergarten than did teachers.

Differences Among Principals

There were four subehy potheses which were concerned with differcnces
among principals in the way they perceived the tash of the hindergaten
when the respondents were grouped according to the demographic sariables
of age. sen, e, and the university trom which the principal 1ccei «d his
last degree. The following sections report the resalts of the data asalysis.
Hy pothesis 2.1

The by pothesis stated, substantivelv, that no significnt differences in
the responses of principals regarding the task of the Rindergarten would
apper when the respondents were categorized accordingg to age.

The data supported the hypothesis and it stands as stated.

Hypothesis 2.2

The by pothesis stated, substastively. that no siguificnt ditferences in
the responses of principals regarding the tash of the Kindengarten wonld
apprar when the respondents were categorized according to ses.

. TC _ 30
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The datis suppoted the hypothesis and it stands as stated.
Hypothesis 2.3

The hypothesis stated, substantively, that no significant differences in
the responses of principals regarding the task of the Kindergarten woukd
appear when the respondents were categorized according to the rural,
urban, or metropolitan nature of the school distriet.

The data supported the hypothesis and it stands as stated.
Hypothesis 2.4

The hynothesis stated, substauntively. that no significant differences in
the responses of principals vegarding the task of the Kindergarten would
appear when the respondents were categtorized according to the amount
of his professional training.

The dati supported the hypothesis and it stands as stated.
Hypothesis 2.5

The hypothesis statesd, substantively, that no significant differences in
the responses of principals regarding the task of the kindergarten would
appear when the respondents were categorized according to the university
from which the principad veceived his last degree.

The data supported the hypothesis aid it stands as stated.

Differences Among Teachers

Four sub-hypotheses were concerned with differences among teachers
and their perceptions of the Kindergarten's task.  The demographic cat-
egories into which teachers were grouped were age, area. amount of pro-
fessional training, wnd the university from which the teacher received her
last degree. Each hypothesis is discussed in one of the following sections.
Hypothesis 3.1

The bypothesis stated. substantively, that no significant differences in
the vesponses of teachers would appear when the respondents were cat-
egorized according to age.

Table 14 illustrates that a siguificant difference appeared on the item
Kunowledge of the Fundimental Processes.

TABLE 14

SIGNIFICANT DIFFERENCES IN TEACHERS' PERCEPTIONS OF
THE TASK OF THE KINDERCGARTEN \WHEN CATEGORIZED
ACCORDING TO THE AGE OF THE RESPONDENTS

rm—:- "  —

¥
Source of Variance Sum of Squares Value | Probabilicy

Knowledge of the Funda- '
mental Processes 7.935 i 5.490 J,023

df = 1

3
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Further analusis asing the mltiple comparison technigque revealed that
teachers under thinty vears of age placed a significantly higher priority on
the vilue of teaching Knowledge of the Fundamental Processes in the
kindergarten, Table 13 illustrates the ditference.

TABLE 15
DIFFERENCES IN TEACHERS' PERCEPTIONS OF THE TASK OF
THE KINDERGARTEN ENPRESSED AS DIFFERENCE BETWEEN
ITEM MEANS OF THE TWO AGE GROUPS

Dierence Bwn N
| ltemMeans

Task ltem 1 -2
Knowledge of the Funda-
mental Processes - o56%

*Exceeds ,05 level of signiiicance 1 = Under 30 years of age
2 = 30 years or older

Hypothesis 3.2

The hypothesis stated, substantively, that wo significant differences in
the responses of teachers regarding the tash of the Kindergarten wonkd
appear when the respondents were categorized according to the il
urban, or metropolitan nature of the schaol district.

The data supported the by pothesis and it stands as statedd.
Hypothesis 3.3

The by pothesis stated, substantively . that uo significant differences in
the responses of teachers regarding the tisk of the kindergarten wonkl
appear when the respondents were categorized according to the amount
of their professional training.

significant differences appeared on the Task Rem Peer Relationships.
When the gronps were paired and the Sheffe’ test was applied. however,
none of the pairs exceeded the accepted level of significane.
Hypothesis 3.4

The hypothisis stated, substantively, that no significant differences in
the responses of teachers regarding the task of the kindergarten would
appear when the respondents were classified according to the University
fromy which the teacher received her Lt degree,

The data supported the hypothesis and it staneds as stated.

Differences Ameong Parents

Larents were citegorized according to age, ses. race, religions pref-
erence. oceupation, area, edncational level, and income. Fach variable was
statistically tested for siguificant differences between every level of the
vaiable,

ERIC *
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Euch hypothesis is discussed separately in the following sections.
Hypothesis 4.1

The hypothesis stated, substantivedy, that no siguificant differences in
the responses of parents regarding the task of the kindergarten would
appear when the respondents were categorized according to age.

The ANOVA procedure revealed that age was a significant factor on
the Fask Item Self-Coneept. Table 16 repoits the significance level,

TABLE 16
SIGNIFICANT DIFFERENCES IN PARENTS PERCEPTIONS OF
THE TASK OF THE KINDERGARTEN WHEN CATEGORIZED
ACCORDING TO THE AGE OF THE RESPONDENTS

Sum of ¥ Fo
Source of Variance Squares Vatue | Probability
selfeConcept 10.515 3.530 0.0.3

df = 2

The application ot the Sheffe’ test found significant differences between
two of the three paired comparisons. Table 17 shows that parents under
thirty vears of age and parents between thisty and forty vears of age
tanked Self-Concept significantly higher than the group of parents forty
vears of age or older.

TABLLE 15
DIFFERENCES IN PARENTS' PERCEPTIONS OF THE TASK OF THE
KINDERGARTEN ENPRESSED AS DIFFERENCES BETWEEN
ITEM MEANS OF THE THREE AGE GROUPS

Difference Between Item Means

. ltem 1 «2 1 -3 2-3
Self-Concept - ,02 - JAl¥ } -~ +38%
*Exceeds .05 level of significance 1 = Under 30
2 =30 - 39

3 = 40 +

Hy pothesis 4.2

The hypothesis stated, substantively. that no significant differences in
the responses of parents regarding the task of the kindergarten would
appear when the respondents were categorized according to sex.

The data supported the hypothesis and it stands as statedd.
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Hyputhesis 4.3

The hvpothesis statedd, substantinvels, that wo significant ditterences in
the responses of parents regarding the task of the Kindergarten would
appear when the respondents were categorized according to race,

Siguificant ditferences were found to exist on the Task Itens of Comne
munication SKills, Citizenship. and Physical. Fable 18 illostrates the differ-
CHeEs,

TABLE IS
SIGNIFICANT DIFFERENCES IN PARENTS' PERCEPTIONS OF
THE TASK OF THE KINDERGARTEN WHEN CATEGORIZED
ACCORDING TO THE RACE OF THE RESPONDENTS

—Tmw T
Source of \'ariance Squares Value Probabi} icy
uitizenship 4,801 4.000 0,043
Communication Skills 5.154 4,678 0,029
Physical 18,409 15,431 0,004

df = 1

When the means of the two groups were compaed, it was tomd that
whites perceived the items of Conmmication Skills and Citizenship to
Ine siguificantly higher in importance dan disd blucks, On the other hand,
blacks rated the Tash tem Phasical siguificanthy higher than did the white
respondents. Table 19 illustrates the ditfercices.

TABLE 19

DIFFERENCES IN PARENTS' PERCEPTIONS OF THE TASK OF

THE KINDERGARTEN EXPRESSED AS DIFFERENCES BETWEEN
FEEM MEANS OF THE WO RACE GROUPS

[ Differcnce Between Item Mcans
1 2
Citizenship . Jhlw
Communication skills . L4
Phyvsical + o 80%

“Exceeds ,05 lewcl of significance ' = White
< = Black
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Hypothesis 4.4
The bypothesis stated, substastivels, that o siguificant differences in
the responses of parents regarding the task of the Kindergaten would appear
when the respondents were categorized according to religions preference.
Table 20 shows that significant differences were found on the Task
Items Citizenship and Physical.

TABLE 20
SIGNIFICANT DIFFERENCES IN PARENTS PERCEPTIONS OF
THE TASK OF THE KINDERCARTEN WHEN CATEGORIZED
ACCORDING TO THE RELIGIOUS PREFERENCE OF THE
RESPONDENTS

——— —
Sum of T: F F
Source of Variance Squares Value Probability

Citizenship 7.328 3.054 0.046
Physicai 14,134 904 { 0.003
df » 2

When the groups wete compared and the Shefle’ test was applied, it
was found that the Protestant group and the group with No Church
Affiliation ranked Citizenship significantly higher than did the Catholic
rospondents. Similarly, the same two gronps ranked Physical significantly
higher than did the Catholic group. Table 21 presents the data.

TABLE 21
DIFFFRENCES IN PARENTS PERCEPTIONS OF THE TASK OF
THE KINDERGARTEN EXNPRESSED AS DIFFERENCES BETWEEN
I'TEM MEANS OF THE THREE GROUPS OF RELIGIOUS
PREFFRENCE

——————
———

Difference Between Item Mcans

ltem 1 -2 1 -3 2 -3
Citizenship i - 37 - .07 . + 30w
Physical ‘ Y el + ,23 i r 047

wExceeds ,05 level of 1 = Protestants
significance 2 = Catholics

3 = No church affiliation

Hypothesis 4.5
The hypothedis stated, substantively . that no significant differences in
the cespanses of pareits regarding the tash of the Kindergarten wonld
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appear when the respondents were categorized according to occupational
level.

Table 22 shows that significant differences were found on the Task
Htems Knowledge of the Fundamental Processes and Adult Relatious.

TABLF 22
SIGNIFICANT DIFFERENCES IN PARENTS' PERCEPTIONS OF
THE TASK OF THE KINDERGARTEN WHEN CATEGORIZED
ACCORDING TO THE OCCUPATIONAL LEVEL OF THE

RESPONDENTS
= T Sum of F F
Source of Variance Squares Value Probabilicy
Knowledge of Funda-
mental Processes 32,461 \ 7.188 - 0.003
Adult Relations 16,486 54309 0,001

df = 3

When the woups were paired,  differences were resealed  prismarily
between the Low occupational group and the other groups. The Low
group ranked Knowledge of the Fundamental Processes significantly higher
than did cach of the other three groups. On the remaining item, the same
group ranked Adult Relations significantly higher than did the High group.
Table 23 illustrates the differences.

TABLE 23
DIFFERENCES IN PARENTS' PERCEPTIONS OF THE TASK OF
THE KINDERGARTEN EXPRESSED AS DIFFERENCES BETWEEN
THE ITEM MEANS OF THE FOUR OCCUPATIONAL GROUPS
L ——

]
D ﬁgt;gﬁ;_gs_ge_ﬁwggg Item Means
Item 1-2 13 14 2-3 2=4 3-4

Knowledge of Funda-

mental Processes 14:.16  [+.91% 1 4,33 [ +.75% {+,17 } ~.58%
ult Relations +,20 {+.59% $ 4,22 ]1+,38 |+.02 | -.36
*Exceeds .05 level of significance 1 =~ High 4 = Not
2 = Middle Employed
3 e Low

Hy pothesis 4.6
The hypothesis stated, substantivels. that no sigiificant differences in
the responses of pavents regarding the task of the kisdergarten would

Q
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appear When the sespondents were categarized according to the rural,
urbim, or metropolitan natine of the school district in which their child
attends school.

Only one difterence was found when area was considered as a variabke,
Table 24 shows that a ditference appeared on the Task Item Aesthetic.

TABLE 24

SIGNIFICANT DIFFERENCES IN PARENTS' PERCEPTIONS OF

THE TASK OF THE KINDERGARTEN WHEN CATEGORIZED

ACCORDING TO THE RURAL, URBAN. OR METROPOLITAN
NATURE OF THE SCHOOL. DISTRICT

Sum of
Source of Variance Squares Value Probability
Aesthetic 9.134 4.754 0.009

df = 2

Further analysis of the itew revealed that  there were differences
between the grmp of Metropolitan respondents and the two other groups.
They runked Acsthetic significantly higher than did both the Rural and
Urhan respondents. Table 25 illustrates the differences.

TABLE 23

DIFFERENCES IN PARENTS' PERCEPTIONS OF THE TASK OF
THE KINDERGARTEN EXPRESSED AS DIFFERENCES BETWEEN
I'TEM MEANS OF THE THREE AREA CROUPS

E - - -]
Pifference Between Item Means

{tem 1 -2 1 -3 2 .13

Aesthetic +.04% +,29% +.33%

= Rural
= Urban
= Metropolitan

*Exceeds .05 level of significance

L

Hypothesis 4.7
The hzpothesis stated. substantively. that no significant differences in
the responses of parents regarding the task of the kindergarten wonld appear
when the respondents were categorized according to educational level.
Analvsis of the data revealed that differences appeared on five of the
twelve Task Hems awhen the educational Tevel of the parents was con-
sidered. The ditferences are shown in Table 26.
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TABLE 26

SIGNIFICANT DIFFERENCES IN PARENTS' PERCEPTIONS OF
THE TASK OF THE KINDERCARTEN WHEN CATEGORIZED
ACCORDING TO EDUCATIONAL LEVEL

Sum ot F F
Source of Variance Squares Value Probabilitv
Physical 41,517 17.344 0.0001
Adult Relations 39,022 19.062 0.0001
Desire for Knowledge 19.926 5,495 0.004
Knowledge of Funda-
mental Processes 46,252 11.745 0.0001

df = 2

The paired comparison technigque revealed significant diferences bee-
tmeen all educational levels. Respondents with ess than a high school
education diftered siguiticantly with the college educated group on all five
of the Task items, They ranhed Phyvsical significantly higher than both
the other groups.  Additionally, they, along with the group with o high
school education tanked  Adult Relations and Kuowledge of the Funda-
mental Processes higher than the college educated gronp. Conversely, the
college educated gronp and the high school educated  group placed

TABLE 27
DIFFERENCES IN PARENTS' PERCEPTIONS OF THE TASK OF
THE KINDERGARTEN EXPRESSED AS DIFFERENCES BETWEEN
ITEM MEANS OF THE THREE EDUCATIONAL LEVELS

Differcnce Between ltem Means

Item 1 - 2 1 -3 2 -3
Physfical -, 69 - B7% +,02
Adult Relations .24 -.68% “ohh*
Desire for Knowledge +,48% +.46% =02
Knowledge of Funda-
mental Processes ~.07 ~.65% -.58%
Self-Congept +.21 +.35% +.14

*Exceeds .05 level of significance 1 = less than high school
2 a high school
3 = college
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significantly higher pnoity. on . Desire for Knowledge. On ane other
item, Self-Concept. the college educated group was significantly higher
than the gronp with less than a high school education,

All differences wre shown in Table 27,
Hypothesis 4.8

The hyvpothesis stated. substantively, that no siguiticant ditferences in
the responses of parents regarding the tsh of the Kindengarten would
appear when the respondents were categorized according to income level.

Initial amalvsis of the data revealed o significat  difference o the
Task Item Self-Concept: however, the iten failed to survive the more
comservitive Shetfe’ test and was declared not sigoificant. The by pothesis,
therefore, stands as stated.
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Chapter IV

SUMMARY, CONCLUSIONS AND IMPLICATIONS,
AND RECOMMENDATIONS

The purpose of this investigation was to determine whether significant
diferences enist between and among the principals, teachers, and  parents
of RKentucky's 100 pilot Kindergarten units regarding their perceptions of
the task of the kindergarten. A search of the literature has revealed that
certain personal and demographic variables have been significantly related
to the educational viewpoints of educators and lay people. Therefore, in
order to establish whether or not such relationships exist hetween and
among the three groups, o number of independent variables were selected
ated the responses of the participants were statistically tested for significant
differences.

The data for the study were secured from the 100 principals, 100
tes chers, and o fitteen percent sample of the estimated 4000 parents of
the 100 hindergarten units. A response rate of 100 percent from principals
and teachers and cighty-seven percent from parents was obtained.  The
data were treated using a factorial analyvsis of variance program from the
Statistical Analysis System designed and developed by Barr and Goodnight
aned North Caroling State University. Additional sam)usis was performed
using the Shetle’ technique of multiple comparisons,

Summotry of the Findings

Amalysis of the data revealed diftetences between the three groups in
the basic orientations they take toward Kindergarten education as well as
more specific differences on a number of the Fash Rems to which they
were asked to assign priorits.  To briefly saunmarize the findings of the
stuncly

Dy Parents placed a rank value equad to or higher than did either of the
two professional groups on the fonr Task Items in the Intellectual
Dittension. On one of the items, Knowledgge of the Fundamental
Processes, parents differed with hoth groups of educators at the 0001
significance lesvel by assigning the item a much higher priorvity, giving
credence to the idea that parents eapect i wore subject-matter-oriented
program for the kindergarten while educators view the period as a
tintee of personal adjustment to a new enviromnent,

20 Educators, in general, and the teachers, in particular, placed a0 sub-
stantially: higher value on the four items in the Personal Dimension
than did the parent group. Teachers runked three of the items,
Emotional. Self-Coucept. and Aestuetic, significantly higher (all at or
bevoud the 003 level) than did the parents who participated i the
study, Self-Concept was also ravked significantly higher by teachers
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over principals, while privcipals vanked Physical significantly higher
than did teachers,

The Task Items in the Social Dinmension were accorded approsimately
the same priovity by cach of the groups with the only significant
difterences ocenring when parents nnked Adult Relations higher than
did teachers and when principals assigned o higher priority to Group
Responsibility than did parents. Figare 1 sununarizes the difterences.

- are =i

RV LIS MRS, ! Lo tee g Poyets
Principals S LF a0 gept, Fraw.}edia:
Teachers Physical Knowledge
Adult Kela-
t jons
Parenta Gronp espon - Fueit fGoal
sibility Self-concept
Aasthetic

Interpretation:  The gronp ahore an item ranked that item higher than
the group adcent to it.

Fig, 1-Swmmary of All Significant Difterences Between Principals,
Teachers, imd Parents

It can be generally stated. then, that parents plac.d o higher
priovity: on the Task Items in the Intellectual Dimension than did
educators: educators were more favorable tosard items in the Personal
Dimension than were parents: and, the three gronps were refatively
in agreement on the priority of the items in the Social Dimension.
There were no significant differences amongg principals’ pereeptions of
the task of the hindergarten when they were categorized according to
agge, sen, arean, amount of professional trainisgg, ad the university from
which the principal received his List degree,

Ouly one significant difterence appeared mmong teachers, When they
were categorized according to age, the younger gronp of  teachers
placed a significantly higher priority on the Task tem Know ledge of
the Fundinnental Processes than did the older teachers. There were
no significant differences among teachoers when they were categorized
according to arca, amonunt of professional training. or university from
which the teacher received her Tast degree,

Age was o significant factor among paients o ondy one of the Task
Items, The two gronps of parents under forty vears of age plaiced a
higher priority on the item Self-Concept than did parents forty vears
of age or older,

+ When parents were catesgorized accordingg to race, it was found  that

whites placed a sisnificantly higher value on the items of Communica-
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tion Skills and Citizenship while blacks placed o bighar value on the
Tash Item Physical.

Redigions affiliation of parents was o significant tator on two of the
Task Items.  Protestant  respondents and  those with No o Church
Affiliation ranked both Citizenship and  Physical  significantly highes
than did the Catholic respondents.

Respondents in the Low occupational category vanhed Knowledge of
the Fundamental Processes signiticanthy higher than did each of the
other three gronps. They also ranhed  Adnlt Relations siguificantly
higher than did the Righ Group.

When the mature of the school district was nused as a sariable antong
parents, one diterence appeared. Metropolitan parents placed o sig-
nificanthy higher priorvity on the Task Ttem Aesthetic than did parents
in the other two gronps.

Among parents, educational Tevel proved to be the most discriminating
variable, Figure 2 sunnarizes the differences and shows that most of
the differences were between respondents with less than a high school
cducation and those who had attended or graduated from college.

Jaow M ciddl- Higi
1 i ' Desive fou
0 Desire tog | rnowledpe
W oot edpe Self~Concept
M
1 rhysical ‘
D
] Phvs ical Adull Heidt sov
1] Adult Relationsiinouledpe o hml:a-l
. Faowl Jpe o f ent 3P o :
tt rundeasental }

Proces e 3 |

Interpretation:  Same as Figore 1.
Low = less than high schonl
Middle = high school

High = some college or college graduate

Fig. 2-Sonnnary of Al Significant Differences Between Educational
Sub-publics of Parents

There were o significant differences aanong parents when they were
categaized according to sex and income Jevel.

Conclusions and Implications

It was guite clear that the three gronps of respondents had siguificantly

different perceptions of what the task of the Kindergarten shonld be. The
findings of the study give sobstantial support to the earlier discussion of
the divergent views which abound in moaern preschool education. They
also give support to the findings of carlier studies. discussed in Chapter 1
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that have identified ditterences in parents’ and educators’ pc-lu-ptmm. of
the goals of cducation.

It was also apparent that there were a namber of Task Bems on which
there was considerable agreement between the three groups, and  the
importance of such findings should uot be overlooked. A kindergarten
program built around the primary goals of Desire for Knowledge and Group
Responsibitity, tor instance, would apparently be aceeptable to all three
groups, tor they were tanhed among the first two by cach of the groups,
Also, the respondents were relatively in agreement on the priority of the
four items in the Social Dimension owhich included Gronp Responsibility)
giving another direction from which to build 4 progriam based on a
consensns of apinion.

Poerhaps one of the most imiportant findings of this study was that,
although the three groups were in disagreement over several of the goals
of the Kindengarten, the diterences within groups were pegligible.  The
principals and teachers were very honogencous groups in regard to their
perceptions, with no differences sunoug principals and only one difference
amiong teachers. The parent group was not as homogencous  as  the
cedncator gronps, but most of the differences among parents were scattered
aniengg the sub-publics.

These findings indicate, first, that the plinnes of Kindergarten progrinns
in the state of Kentuchy shiould carefully study the espedctations of both
educators and parents before designing o progeam for the state or for a
Jocal school district.

Scoond, there are obwious mplications i regard to effective public
refations on the part of the school systems involved in building a kinder-
wart s program. It has been shown that parents disagree with eduacators
in specific goal areas. B these differences are to be alleviated, public
relations programs caleulated to reduce disagreement might need to he
undertaken.

Third, the findings have implications for members of the Kindergarten
Task Foree as well as local educational planners. Educators have the
hunowledige and capertise to design and faplenent somid educationad  pro-
wrams. Yet, ultimately, they are responsible to the public which  they
sene. The success of any new program can be augmented when repre-
sentatives of all concerned groups carefully: examine their own beliefs as
well as heeping apprised of the opinions of others,

Though only one significant difference was found among teachers, that
difference may have eritical mnplications for the Kindermarten prograam.
Younger teachers, by placing o significantly higher value on Knowledgge of
the Fundamental Processes, support the ideas presented in Chapter 1 by
Flkind «p. 7 Biber po 81, and others who state that batthe lines are
shaping up between traditional Kindergarten teachers who define education
as self-development and the “new breed™ of preschool teachers who rely
more heavily on osternal enforcement. Thus, though the teacher group
was o relatively honogencous one in regard to its goal perceptions, the
one difference they do have conld develop into i« problem area in progran

ERIC
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planming. Whether or not the difference is finally vesolved, an awareness
of the conflict by the paticipants shonld be of some concern.

Though there were scattered  ditferences amongg parent  sub-publices,
educational level emerged at the best predictor of educational viewpoint,
This finding agrees with a similar one by Downey in his 1960 study.
Kuowledge of this pattern coukl prove to be extremely useful to school
districts which might embark on public relations programs to sell their
program of Kindergarten education.

Finally, this study should ke educational planners aware that while
it is necessary to seek some degree of consensus i the setting of educa-
tional goals. complete agreement will prabably never be achieved, It
follows, then, hindergarten programs on hoth the state and local levels
will he more effective if the views of all participants are somewhat coinei-
dent.

Recommendations far Further Rescorch

Several possibilities exist for further rescarch on both a state and local
el '

On the state kel it would e interestiag to survey the first grade
teachers to detetnnne what they believe the proper task of the Kindergarten
to be. Since they will be teaching the hindergarten children who are now
in the pilot wuits in 197475, their perceptions of how well the initial group
of childien meet their expectations wonld provide some degree of insight.

Similatly, and perhaps i conjunction with the aforemeutioned study, a
tongitucdingl study of children who lhave participated in the pilot nnits
compared to those who have not participated might help to identify the
strenaths and weaknesses of the pilot program.

On the local level, a possibility for research would be as o follow-up
study to detenmine the effectiveness of a public relations prograu to explain
the purpose of the Kindergarten year to parents.

Local program planners might also find it stimulating and interesting
to utilizee the T.P.E. Opinionngire or an adaptation of the instriment to
conduct g connnunity opinion surves,

Final Summary

‘This studs has attempted to assess the pereeptions of the Kindergarten's
tash held by the wajor participants in Kentueky's initial cfort to establish
@ stateewide pablic Rindergarten program. 1t has provided to edocational
plenners usetul knowledge regarding differences in those perceptions and
their relationship to a number of variables assoviated with the differences.
1t has abso shown that there are a namber of arcas of agreement between
the sroups.

As tor the differences which were found between the participants, none
are irreconciliable. With cooperative planning by state and Jocal boards
of education incorporatiug a variets of positions, successful - kindergarten
programs cant be established thronghont the state. By building upon those
areas in which there was cotmontality of viewpoint, the Kindergarten Task
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Force should be able to formulate a statement of the kindergarten's task
which would be acceptable to all gmonps. }

The findings of the study alse  vongly support the position that not
all task elements should be consicered of equal importance by program
builders.  Thus, o simple enmneration of task elements s insufficient;
priorities of importance should be assigned to cach tash.

Finallv, the investigation has demonstrated  that the usefuliess and
putential of the Task of Public Education Opiniounaire and its conceptu
framework are not limited to a specific approach but, with proper controls,
can be adaptedd for use with other suvey methads in a variety: of settings.
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Perceptions of First-Grade Teachers of the Characteristic
Learning Needs of Entering First-Grode Pupils
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FOREWORD

In the fall of 1973 Kentucky lannched a pilot public kindergarten pro-
gram provided for by the 1972 session of the General Assembly. Funding
was provided through the Kentucky Departinent of Education for advance
planning and local school district operation to determine the need for and
teasibility: of espanding the pilot progriun  toward  eventual  state-wide
operation.  As part of the advance plnning, the Departinent of Education
contracted with the Burean of School Service, College of Education,
University of Kentucky to develop i design for and implement the evalua-
tion of the pilot program to determine the effectiveness of the program.
This report is a syuthesis of a research stady in partial fulfilhnent of the
Bureau's contract.

We wish to acknowledge the contribution made by the participating
first-gricde teachers throughout Kentucky who took the time to respond to
our reguest for help, Perhaps they more than any other gronp understand
the needs of presschool children and the role that kindergartens might
perforin in satistying many of these needs. We salute these teachers for
their concern for the educationad welfare of Kentucky's children.

The Burean of School Servicee
Paul Street, Director
Fred Edmonds
Carl Banks
Dana Beaue
Jesse Cabler
Faurest Coogle
Aun Major
Lynn Moore
Joe MeCorkle
Julic Fleming
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THE LEARNING NEEDS OF ENTERING FIRST-GRADE
PUPILS IN KENTUCKY

Rationaly for the Study

Theoreticalls, school prograsms we based upon o logic in which the
instructional function is designed in relationship to school purposes. in-
structional objectives, and  pupil gweds. I this logic pupil needs are
identificd in the conteat of mstructional objectives and instractional ob-
jectives are abstracted trom sehool purposeos A pupil’s earing need,
theretore, may be deseribed as whiat he nesas to lean in order to attain
@ specificd instructional ebjective. Unfortunately, except for the objectives
inherent in waded testhooks, too tew schools operate with clearly specified
instructional obyectives and this condition complicates the task of identifying
pupils’ learning needs with the necessary - preciseness. Fortuately,  the
Kentuchy Kindergurten: Advisors Task Force, in the planing stage for the
initiation of the mlot progiaons, developed o rather compreheusise set of
specific instructional abjectives for the pilot progrues. Though there was
some reluctance on the part of some Task Force menbers to suggest that
the Kindergarten shonld be simply o readiness program for the first grade,
there was genetal acceptance of the asstption that  the attainment of
these objectives in the hindergarten would result in having pupils much
better prepared to take fll advantage of additional schooling upon entry
into the first grde. ’

In addition to usingg this set of learning objectives as a0 guide for
evaluating the pilot hindergaten programs dining the 1973-71 school year,
the Burcau raisedd the question of how well the typical pupil entering the
first grade without henefit of Rindersggarten esperience measures up to these
objectives. The answer to this question would provide some indication
of the dimensions of the tash of the Rindergartens in equipping pupils
for the first grade. I, for evample, most pupils now enroll in the first
grade already possessingg the characteristies of “Expresses positive emotions”™
this fuct should enable hindergartens to place little stress on this direction
and nse their tine and energies toward other more nedaded objectives,

The question, then, for rescarch purposes. became: What are the
charicteristic learning needs of typical entering firstarade pupils?

The Research Methodelogy

A simple rescarch design was developed for this sty Fist, a
guestionnive: was deseloped to be completed by representatise sample
of Kentuchv's finst @rade teachiers, (See Appendiv: Ao This questiomaire
was designed to obtain these teachers” perceptions® ot how their typical

® Peae iers” perceptions of pupil needs are valid criterin of need, after all, even
it “tests” were available, teachers ot render final judg@inent, ad the net reslt
wonld probably bee the wone.
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firstagrade chsses generadby stand s relation to the set of fearning objectis es
siprggested by the Vdvisony Fash Force, Beeanse the major sariations in
pupil needs are likely the resalt of or related to the ccotaomic chatacteristios
af the pupil's home, the responding teachers were ashed to identify the
level of bome cconony of the papils upon whom they based their assess.
ments of earming needs.

Secondly . worepresentative sample of fisst-grade teachers was abstracted
trom the approsimate total of 2516 first gracle teachers in Kentnehy, This
samuple mchked o teacher i at least one school in all Kentucehy school
districts. I districts with more than two eligible schools, every other
school was Iisted tor teacher contact) A questionaire was then mailed to
the principals of the desigiated schools with the request that this principal
ohoone first grade teacher to complete and retmn the questionaire,
Three hundied one GO nsable guestionnaites, representing 66.6 percent
of the total sample, were returmed in time for processing for this report.

The Response Data

The response date related to the ceonomic classification ot entering
tinstegrade pupils are tabled in Appendin B: however, these data are treated
in this section Table 20 tor purposes of drawing conclasions. Fable 1,
which tollows, displivs the response data trom the total saanple N = 301
ot first-urade teachen.

Table 1 omdicates that of the 301 teachers responding, 39, or 130
percent, tepurted that “Almost AL Pupth® they have had were pereeived
to alrcady possess the characteristic “Aceepts and adijusts to success and
Lach of suceess”™ when they enter the fist-grade, Conversely, only three
teachers (1O percent) reported that “Almost Noo Poapils”™ have the same
characterntic, o, cetera,
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Whale Table | annaved the aesponse data for the total finst-grade teacher
satple, Table 2 1epresents arcanangenient of the same data tor abstracting
meaning, from the data. In this table the five percentagge classifications
GCAlmost No Pupils,” “Abont 230" “About 5000 “Abhout T3¢0 and
“Almost AT have been compressed into two percentagge classifications,
0500, andd 731000 This was done arbitiaily to dichotomize the teachens
mto two groups; one gronp whose classes are predominantly - composed
of pupils who already possess the characteristios (73-10000 and the other
gronp who typically have entering elasses in which at least halt (025000
the pupils Lick the characteristic, It wondd seem reasonable to assume that
i teachers have as many as half their pupils wha do sot possess o given
characteristic, that characteristic would have to be accorded considerable
weight and adention in instructional progrannming. Comversely, it as many
as T3¢ of entering pupils alveady possess the characteristic, the teacher
would e able to give proportionately less time and attention to that
characteristic while concentrating eftorts in helping pupils acquire other
needed characteristios,
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Table 2 shows that thee ae oy seven charactensties which wnne than
oty of the responding teachers pocvivad over 0, of thein pupils
to possess and which, theetore, should weguine the least progeanmsing
emphasis in the first grade, Theswe e on sank order detennmned by thee
sizee of the teachier maprity
L: Expresses positive emotions datection. pleasine. svanpaths, linnae, otes
20 Shares wath athers
3 Enjoys participating in story el dramatization, daneimg, etee.
$ Sl adeguate developient in giose motor atisitios i, g

ing, balanving, ete)

I Aecepts aned adjusts to siceess and Lack of st cess
61 Recowuizes and can e colors
T Plane aned werks well in o goup.

Table 2 would s to indicate that the wepresentatsve sanple of fist.
grade teachiers asess aver half of then entering pupils Laching in selatiom
to the other 31 chatacterntios. Grns though this logic and assessment
procedinre s, it would seem to provide strong evidence of the nesd gor
hindergarten pogranming in Kentuchy .

Table 3 wepresents w vank-ovder distsibution of pupil needs asead upon
the veomomic clissfication of  pupils.  This raokivg was achicevedd In
weighting the teacher assessients by o teverse order factor. (See Appendin
B. Tables 123 fon teacher assessments Iy economie classification. s “That s
the smmber of teachers esponding in the “ Almost AIE Pupil” cobinnn was
mintiplied by 1, the unbeer respouding i the “Abhont 757, ol In 2,
the by responding e the “About 25" colimmn by 1 and the sonnbwer
responding in the “AMlwmost No Papilh™ colimnn I 3, and aggrestatingg these
results.  The vanhings were then derived by assigningg o rank of 1t the
Jargtest total, @ rank of 2 to the second hargest totad. ot cotera. throush o
ranh assigignent of 38 Thus the characteristic vanhed 1 shonhl be anter-
pretied to be the chunacterstic which, according ta the responding teachens,
wiost entering first-@iade pupils necd. et cetera, thongh cank 3%, which
wonld tepresent the characteristic these teachers teel i least weeded
dhieady possesseds Tn entering finst-gaderns.

Though the nmmbers of teachers vepenting thein pupils we the five
cesiotme chastfications e guite sariable cn Nof andy T o the AR De
prived” categay compared to an N of 108 in the "Mised, Mane Deprived”
wrong the vanhing method helps o winmmize the impotame of the size
of the N\,
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The Speanan Rank Ovder Conrelation formmla® was cployed to
ascertain the elationships between and anong the rankings derived in
Table 3. This product-moment conelational techuique provides @ co-
officient ot —1 to =« 10 < 1 if the compared rankings were esactly alike, -1
if they were enactly reversed.

The following matriv shows the Speauian tho coefficients. The “Foo-
nomic CGroup™ members (top and side headings) mean:
b= Al ccomamically deprived pupils
2 = All pupils average or above cconomicatly
3 = Moe pupils deprived than average or abive cconamically
4 = Mare pupils wverage or above than deprived cconomically
5 — Pupils abont evenly divided ceonomically.

Fconomic Group

-~
-1
)
k]
=

&

Fax N s T

23 X N N S0 83
' % IX N X X M

£5X XN XN X X

The above matriv shows o cocflicient of .36 between the rankings of
ceonomic Gronp 1 (Al Deprived Pupils) and ceonomic group 2 (AR Average
or Aboves, a relationship of .71 hetween ccanomic Gronp 1 (Al Deprived
and cconomic Gronp 3, ot cetera.

Table 3 and the cocfficient matris show the following salicnt points:

P Teachers who have all cconomically: deprived pupils (Group 1 differ in
their assessitents imost €360 from teachers of pupils who are all average
or abime cconomicatly (Group 2.

2 Teachers of all ceonomicath deprived pupils «Gronp D agree the most
LD with teachers of mined economic classes bt with more deprived
pupils than average or above economically (Gronp 3,

3+ Feachers of pupils who are all averagge or above cemomicatly (Gronp 21
agree the wost (76 with teachers of cdasses in which pupils e about
evenly divided economically (Group 50,

4 Teachars of classes in which pupils are generally more deprived eco-
nomically (Gronp 3¢ agree the wost in their necd assesstnents 1.83) with
teachers of elasses i which pupibs are abont evenly divided coonamically
WGroup 5o,

. LI ) o

o1

NNE

the only coeflicient below the 05 Tl of statistical sisnificance.

RIC 28072
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51 Teachiers of casses e which papals e nased Dot bave more ot or abuove
the average cconone kevel Caonp 8 agree the most (N9 with teachens
who hane gronps of papils alont evendy divided coomonucah (Gronp 3.
Whale the Spearman vank order conelation: provides a0 measme o

statistical elationship of one anay of cadkings o another anay of adkings

tear, the total rank sder of Teacher Guonp 1 to the totad tank onder ot

Teacher Group 2- it does ot mdicate the welationstup ot the kg of

two graups of teachiens o cach danacteristie . That s whale ot has beeen

determined that the relatiomstap of the cotne vanking order of Teache

Gronp 1 to Teacher Group 2 s ot the order ot 36, the relatunship of

ranhitggs of the two woups on " Accepts and adists to sicces and Tack o

siecess” is unhnown to this pomt,

Table 4 takes the data treatimut process sme step Larther and provades

o statistical pretine of the vanhines ot pupil necds of two aronps of teachiers

(grongps b oand 20 in tenns of the itervekationships of each of the thinty -cigtht

pupil characteristion. These twa teacher granps were chosen becanse thew

pupil populations are “clearer”™: that s either alb cconomically deprived

(Group bror all average or above econamicatly Group 21 winle the othe

teacher groups hase “wined”™ pupil population. Table 4 should hielp to

Jiow the evtent o anhing agreement between the twa gronps on cach

of the thitt -citht hasacteristic leandng ueeds,

o 64
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Table 1 shows the weatest aateement between the two groups of
teachiers ovennied on S Observes satety tudes and understands the reasans
for the rale” 27.0 ton Glonp 1 oand 260 tor Group 20 and the greatest
disagteetnent on “Des onstrates cmiosity about things and phenomena in
the environment 10 tor Gronp 1 oand 320 for Groap 20 Simply inter-
preted. this shows the speitic differences of teacher perception: of pupil
nevds between two distinetly ditferent. cconomic gonps of pupils entering
the first grade.

Conclusions

The dats produced n the responses of the 301 first grade Kentucky
teachers cuable the fallowing conchisions to cimerge:

P As derceived by teachers, the cconomic conditions have i nsgor uffect
upan the leaming needs of entering finst graders. Though this con-
chision may not be surprising to either Rindergarten or first-qgade teach-
ers, it should not be taken lightly in carricntum planning and instenetion.
Foonomic conditions wonld  seemn to have the greatest adluence on
pupils’ learing needs in characteristios associated with curiosity, con-
coern for others, health hahits, initiotive and imagination, and self-con-
cepts. (Fhis influence upon the other characteristic needs oy be deter-
it by reading upsward in Fable 40

20 1 one accepts the pupiluced assessiments of the study sample (301
teachers) as "cing representative of the approsimate total of 2,316
first-grade teachers in Kentuchy, the following priority order of pupil
needs may be assumed for Kentucky:  (Preface cach statement with
“The typical entering first grade pupil needs to Tearn to:™)

L. Work well independently
2 Use time well
3. Work carefully and acenrately
§. Listen and follow instructions
5 Undentand simple concepts of time, weather, haw things change,
et
6. Understand mathematical concepts of simple relationships anore-
Tesse Lorger-siller, taller-shorter, more than-fewer thian, as many
as, et
7. Develop an adeguate attention span
S, Develup adequate shills in discrinminating o written symbols
9. Remember impartant information
10, Eapress ideas using art media
1. Compare and classify abjects by shape, size, texture. use, ete,
12, Eaproess awareness of heanty in covironment
B3, Sing with adeguate attention to tempo, tone, and solnne
14 Develop phiysical desterity in fine motor activities
15, Persist in efforts
<16, Show initiative and inugination
7. Develop adeguate shills inanditory discrimisation
Q
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IS0 Develop an adeguatee vocddmibay with which to espross ideas
19, Recotinge asnd i sunphe ceometue fors
20, Respedt the viehits, opunons, wind propesty of athes

S Observe satets aubes aned undesstand the teason tor such snles

22 Practice god health halnts
23 Acceptaesponsibihity for the weltane of others

of Understand one-tosone corvespondence me nathematios

2% Eapress netative ctuotions fea, ainiets, finstiation. Tostiity, ote)
m acceptable ways

26, Speah distineth

27 Fupn listenng to vanous hinds of vansic:

A Devedop o posstive attitinde tosard Jearnng

249 Speak me sentences

SO Deneonstiate cariosity abont things and phictoneng i the cinisou-
shient

3 Develop pomitive self-concepts

12, Pl and work well o gronp

L Recotze and e colas

A6 Fupn potapame meostonc-telhne, deamatization, dancing., etee

35, Acerpt and adpint to siccess dnd the Lick of siceess

36, Develop plivsical destenty e @ioss moton actinatios

3%, Shae with atheas

v Eapress postine ctiotions affection, pleasune, sanpuths . oo,
ote

Bt the 38l tenstios mdecd sopreseid those leanang abgedtives which

shiondd bee tended poo to cutiy it the fisst wrade. this studs < pantic-

nlaly the data o able 2 continnes the seed o the ostablishiment of

hindessantens s Kevtie b A bong s the traditionad expes tations of

Wit the finst wiede shonkd wcconplish woman. fust grade tesckes will

Ie pressed it proviching progians that concentiate m the aeas of

veeathn ancd nethematios with the conee qroace that too htthe time will

evist for tembing e feanenag abpectives ecgesented i these 38 clanacce

tersties. Kindergantens condd help calidier ne the acgpasition of these

leanny chaactenstios and thas coabde them te b e et jrition

to tahe full advantase of contirann cdication
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Dear Fast Grade Teadhien

Listed bedow ate some desrable crotional, social, intellectual, and hiealth
characteristios of voung chilkdven entering the fisst gade, You are ashed to
asseas the entent of these dharacteristios i the typical first grade clsses
vou fane hade Record vonr assessinents Iy cireling the appropriate sunmbe
sccording o the tollonma hey . Citdde the ommber that most pearhy sepe
FOMCIES VONE assessinents, !

1o Almost all pupils possess thas chunactenistic

2 = About T3¢, of pupils possess this characteristic

3 = Abont 30¢) of pupils possess this chaacteristic

Abont 25¢; of pupi’. possess this characteristic

= Practically no pupils possess this claractenstic
EMOTIONAL MATURITY

Lo Aceepts and adinsts to suceess and Lk

4
-
-y

[T JRSITETENY I 2 3 4 3
A Eapresses positive emotions caftection,

pleasure, swnpathy, Tnunor - oteo ! 2 3 4 3
3 Eapresses negatine emotions fear,

anntety . anger, frastration, hostility

cted fu e prable ways I 2 3 { 5
£ Displans ponitinve selt-concepts i 2 } 1 5
SOCIAL MATURITY
3. Shares with others ! 2 3 ! 3
6. Aceepts vesponsibility for welbare

of others ! 2 3 {
7. Respects the vights, opinions. and

properts of athers I 2 3 { 3
S Phas and warks well i o group 1 2 ! 3
INTELLECTUAL SKILILS
9. Listens and follows iustinctions 1 2 3 § 3
1L Has adeguate attention span 1 2 3 { 3
1. Persists in cfforts ] 2 3 { 5
12, Works caretully and ccnratehy I 2 3 ! 5
13, Uses time well ] 2 3 ! 5
14. Remcwmbers amportant  monnation l 2 3 i 3
15. Shows positive attitude toward learning L2 3 i 3
16. Works well independently ! 2 3 { 3
17, Shows initistive and intagination ! 2 3 t 3
18, Has adeguate vocabolary and i

evpress ideas 1 .2 3 i 3
19. Spedks o sentences 1 2 3 t 5
. Has adegnate anditory discrviniination

shifls I 2 3 i 3
21, Has adequate shills i discriminating

anong wiitten symbwils : | 2 3 { 3
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26.

R ind

25,

Speaks distineth

Revongnzes wnd cne e simplee
geamettic forms woncde, squae,
rectangle. triangle, cmve, eted
Understands one-ta-one conespoandenee
Understands inathematical concepts

af sunple relatsonstups inore-kess,
lrger-sialler, tafler-shorter, more tha,
fewer than, as . as, coten
Detmonstrates cimiosits abwont things
ated pheuomena in the covinmment
Uraderstarads sunple cosepts of tine,
weather, how thines - Lange, ote,

Cant comnpare and cia ity objects In
shape. size, testure, use, ete.

AESTHETIC DENVELOPMEN'T

29.

0.
318

32.
33
34,

HEALTH. SAFETY. FHYSICAL EDUCATION

35,

3.

a8,

Your School

Schiol st

Expresses anateness of heanty
i s ot

Fujoss bstenmge to sarions Rinds of gonsic

Sings with adeguate attention to
tempo, tone, atad vennme
Recognizes and can witne colors
Fapresses ideas nsing wt anedia
Eajoss participating i story -
telling, dramatizat. . dancing

Shows adeguiate Cevelopent in gross
motor activities cauning, jImaping,
balancing, et

Shows adegnat development in fine
mator activitie s Gracing, wmanipubation
of suall abir, eten

Practices ond health Babits duandwashing,

uvntrition, crnshing tecth, eteo
Observes seety ngles and understands
the reasons for the miles

i

ve079

te

| 3 P

19 [ )

o ta 108y 1510 1
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™ ]

Please: chieek o\ ondy one of the following which best descibies the
typical first grade classes you have tanght:

Al cconomically deprisesd
M averase o abonve econeomicatiy

Ecornically mineed gronp with wane deprived than
average or above

Feonicallv mined  @onp wath e atorase o
abote than deprivesd

Feonosacalh  spined  wonp abont coenly  divided
between depived and average moabene

Please et to,

Butean of Sehiool Serviee
Collegee of Fducation
University of Kentacks
Lestitton, Kentuchy 30506

iselteaddressed  stanped cavelope provided:
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APPENDIX B

RESPONSE DATA TABLED ACCORDING TO THE ECONOMIC
CLASSIFICATION OF PUPILS
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