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ABSTRACT
This report describes: (1) a study of desirable

kindergarten goals as perceived by the principals, teachers, and
parents of Kentucky's 1973-74 pilot kindergarten programs; and (2) a

study of the learning needs of entering first-grade pupils as
perceived by a structured sample of first-grade teachers in Kentucky.

In the first study, data collected through questionnaires were
analyzed using personal and demographic characteristics of
respondents as independent variables. Findings indicate that parents

place higher priority on items in the intellectual dimension than did

educators, who were more inclined toward items in the personal
dimension. Parents, teachers, and principals were in relative
agreement on the priority of the items in the social dimension. In

the second study (in which 301 first-grade teachers responded to a

questionnaire), economic conditions were judged to have a major
effect upon the learning needs of entering first-graders. A list of

38 rank-ordered pupil needs is presented as representing those

learning objectives which should be met prior to first grade entry..

Statistical findings, analysis of the data, and recommendations for

further research are described. (CS)
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FOREWORD

isk publication is intended to (.ontribute to expansion of knowledge
aiml understandings iweessary fur the. (orderly mid {logical tletrhipmlit of
early eltildlic s le wat ic oi ea! 1)11)i:rale'. itetc kv An) elsw here. Tito
research studies are included. t 1 I a stucl of desirable kindergarten goals
as pereeised In the principals: teachers. and parents of Kutky's 1973-7-1
pilot kimitigatet migrants. mill (21 a study of the learning needs of
entering first-grad pupils as perceived ly a structured sample of first-
grade teabers ire Kentetekt. The first study was ontlited In Dr. Jesse.
K. Calder in partial tulfillownt SDI the requirements for the doctorate in
education. The. second study was conducted by the Bureau of School
Service for the Keitteiky 1)eparttlielet of Echatiene.

A central problem in effetiog eieitional program improt (gavot or
efteopennt is goalstting. Am efficiilt program must have clearly
defined goals and objctites. °them ise. a productive focussing of efforts
and resources cannot he accomplished. Difficult questions must be resulted
if such a fix us is to hi. &wipd and sustained. %Vim shook! set such
goals? %%Ian kind, of infolination are requisite for goal-stting? How much
ariability should In included ire program goals aml oletits to :W-

m:Humility the Met !table inclivichialit ut learners nessIse
The two studies which follow seek tc1 get at sonic of these questions in

some logical w.ws. For exmple. the assumption is explicit in both studies
that persons in closest proximity to young liddrn should be beard in
regard to the generation of kindergarten goals and objectives: namely.
kindergarten teachers: first-glade teachers, patents of kindergarten children.
and principals. While the Kntuky Kindergarten Task Force was rspon-
sible for the elucidation cf GI 4)1%11 it of obiectites for the pilot kinder-
garten studs: their product was: and is: cosierd as merely the first step
in the maiming task of clarif ha; goal, and obiectit es fear kindergarten
programmiug.

Likewise.. both studies .111(6.., 16111.4.1.es to the problem of obtaining
appropriate and adequate informatimi for goal-setting. The study of the
needs of entering first-grade popils is a direct attempt to obtain precisely
these insights. 1)r. Cabler's study gets at the same problem in that he
sought to cletriiie the nature and extent of differences of goal exita-
lions among pi inc ipals. teachers, and parents.

The information compiled in these two studies came from over a
thousand contributors. each with a special perspective of the typical iletcls
and charactelistics of young children. We aknowldge the special on-
tributions made In these hulls Wiwi, and wish to express our appreciation
to the kisidergaiten teachers, first-grache teachers. principals: and parent,
who in their r 1erosity base enabled 1:s to achl to the liody of knowledge
S4 necessary if we are to imprint. eaily childhood educational programs.



t t. espetnalb w isle to au knots ledge the. exceptional cootribut ion made
lex ;termini eel it' the keno leek% Depat tuella of I...titivation': %Ir. Deal Bak..
Assistnt Superintendent fin lusts net ken; %1iss liras Co a mingle:me. Consultant
in Early (1 Mill et m Fah wation N1r. Patrick West. Jr.. It for Private
kindergartens: and 1)es. l).t id Shel1111011 and Arthur Cottrill. (Mite of
Mem ling and Rewards.

Fred Et1111litock

Editor's Note

t he final edition of the Bodkins of the Bureau of School Scric.
'I1et. lis 'remit ha. benne aka deed as part of the nets ('enter fur Professional
Den elopment ( ollege. of Education. 1. ersity ut licaltuck and a decision
has not et been !ddid an w het leer or not to ee lot ins le the poblivation of
a similar Inelletin by the Center.

This concludes forts -seven wars of the Bulletin w hide began with
"Report of Seerw of NNW Shools of Shelbyville. Kentuky." Volume 1.
Number 1. September. 1927. shortly after the establishment of the Bureau
of School tier% kr. 1)uring t 1 w intervening ears. :tritons editors has e pro-
cessed one hundred set end -nine manuscripts leading toward this terminal
edition and the unpleasant task of this editor in having to say "thirty" to a
publication w it le steel' a h and productive history. No 0311 ran verify the
t..tnt to %%Inh the liollt.tin has iodine, wed the course of enhecat km in the
Comenneow ealtle and elsew here: however. no one can deny that it has

been a positise form in helping extend and proliferate knowledge in the
t.01.1 of ;lops tln titmlit of education. ills editor would

prefer to regard this invasion not as the end of is tradition. but AS simply
.Mother milestone .41( nut the way towarel the elusive goals necessary for
the betterment of educed ion. Si, it is w it le both sad and happy emotions
that 1 must speak for the la et 'tired.: of contributors. benefactors. and editors

soul a "doh fur the Bolivian of the Bowan of School Service.
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INTRODUCTION

Throughout the' histor of public ehwatio in the United States cem-
yens ow the rol of the school has been of primary interest to a variet
of groups and hulividuals. who has read a number of the books and
ankles written during the past fifty years might gain the impressim that
tees people' eeri satisfid %% ills the' edwational program of the public.
schools. Though this would he a hasty judginent, it is certain that the
amount of criticism is representathe of the differences of opinion which
east concerning the aims, curricula. and methods of American schools.
The rush into the spar age. during the late 19.10's and the' accompanying
interest in the role of the schools hi national survival have added a new
dimension to the watch for toosslisos in defining the task of piddle (shwa-
time. Additionally, emwerns of the mows for espiality of educational
opportimit lane added an eis newer cliniensimi n4ated to the War on
Poverty. compeosatory education, and programs for disadantaged children.
bi the 1970's, the emits oaf thwation's critics have become more strident
as they have sought a reslefinition of the role of the schools.

larl, the role of the kindergarten has been a St OHM of celuNict
:and contrinersy since its introduction into the United States dewing the
late IS30's. As early as IS92, serious philosophical maids among pm-
fessiona1 educators ;wo over what the role of the kindergarten should be.
Since the turn the century these disagreements haVe Ind been resolved
but lane. in fact. become more pronouncesl, primarily be..ause of an in-
creasing awareness of the processes by which children grow and leatm.

Today. user 100 years since the introduction of the' kindergarten in
America. there is still no consensus among echwators a% to "What is the
task Of the kindergarten?'

The Problem and Significance of the Study

The general problem to which this study was directed cohesiond the
differesees inn perceptions of the task of the kindergarten held by tl
principals. teachers. and parents of Kentucky's 100 pilot kindergarten units
which we're introduced throughout the state at the' beginning of the' 1973-74
school year.

The implementation of any new educatioual program on at state-wide
basis is likely to generate considerable discussion concerning the goals and
objectives of the program and what agencies. groups. and individuals
should be invoked in formulating them. It seems reasonablee to assume'
that conflicting goals and objectives will lead to different results: therefore.
if am oraniiation desires to establish a new programs, the suet :, of the
program. to a OVA tlatsli. is &pendent upon a general consensus of

:3
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opinion regarding its goals and obimtie es by those who are to implement
and participate in the program. The present study has sought to clarify
the viewpoints of those ineoleed wonting the goals of the' kindergarten.

OW statements for the' initial 100 pilot kindergarten units were
fornmlated by the Kindergarten Task Force of the Kentucky State Depart-
ment of Education and prseotd as a model for each teacher to follow.

there %%ill be some degree of %unlink/Atkin of the units
in the goals they pursue'. Tlirmigli such staialartli/atifm. ennisisteiy
ima output will be controlled to some extent during the first year of the
program. Ultimately. !unwell. the Task Force :mil the State Department
of Education must decide to what degree they will participate in the
srtting of goals on a statewide basis. Out' of the basic tenets of public
education its the United States has }wen that local school districts retain
the authority to plan programs to meet local needs. More diretl than
almost ane other agency or public enterprise the nation's schools belong
to. and are operated by. the people of each community. If the schools are
to be the -people's saunas" in the truest sense. it is essential that the
people show to the hasi decisions wind, ailed them. This is not to
imply that the will of the public should reign supreme. The Imiklers of
educational programs must take into account several iwpoints. not the
least of which is their own philosophy of education. before deriding upon
a cours of action. Regardless of the course' which is ultimately followed.
efforts toward mutual understanding and agreement eau only serer to
enhatu the quality of eduatkmal decisions.

This study. then. is an attempt to provide desriptiee data which might
aid educational planners in identifying and giving consideration to the views
of the three sureeeed groups regarding the relative importancr of the goals
of the kindergarten.

Problem Statement

The question, to 556.11 this study was directed were: tl) what are the
nature and extent of elifferegl.s of opinion between and among principals,
teachers. and parents of I:inanely'. 10(1 pilot kindergartu milts regarding
the task of the kindergarten? and. (2) what are the relationships of selected
demographic variables to significant daily:ars of opinious between and
oolong toe three groups.'

Definition of Terms

Kindergarten Task Foni -The Kindergarten Task Force was .1 group ap-
pointed by the State Drpartmnt of Education to formulate a program
for the 100 pilot units to follow during the (973-74 school year. It was
cmprised of lay persons and professional educators including principals.
teachers and university personnel.

Parents-For the purposes of this study. parents were defined as the male
and female heads of a household. In most istaias thee were the natural
parents of the child. hut in some cases step-parents. legal guardians. or
smile other family mendwr may have been included. In every instancy'.

;4) 9tI1O
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however, they were an adnh or adults responsible fur the child.
Pilot UnitA pilot mot was defined as One of the clatIV00211 units assigned

to the school district by the State' Department of Education. emit
consisted of a kindergarten classroom with one teacher and a Ina/thinik
of twenty pupils.

Pt intipalA priipal was defined as being the chief administrator for midi
whim, in which a kindgartn pilot unit was limited.

TaskThe terms task. goals. and objectives were used interchangeably but
generally within the context that the "task" of the kindergarten (onsisted
sf a member of specific goals and objtivs.

*FacherA teacher was defined as being a professional educator vrtift YI

the Kentucky Department of Education in the area of kindergarten
duation. and charged w ith the rsponsibilitx of implementing the
instructional poogram in each kindergarten unit.

8ockground of the Study

Publishy kindergarten chiatisl in the state of Kentucky leas
been gnerail innittl to the more densely populated areas of the state.

the state legal code has limited state appropriations for ednea
tion to programs for children who have reached six ears of age before a
spetfivel (Im. usualh ou later that' December :31 of the year in which
they enter shsol. If a !oval who'd sx stem desired to initiate' a program
for fi(e.year.olds. the burden of financing the program lay with the local
unit. The a(ailability of local funds. then. was often a restricting factor
itt tlw ovation of .t kindergarten program (Kentucky Department of Editd-
tion. 1972).

Based on 1970-71 enrollment figure's. the United States Office' of Educa-
tims has reported that public school kindergartu enrollment for the fifty
states was 67.1 permit of the first grade enrollment. In the state of Ken-
tucky. the same report showed that kindergarten enrollment was 6.1 percent
of first grade enrollment. The eight states bordering Kentucky axe-aged
over (t percent enrollment with a range' of 3.8 percent in West Virginia
to 'N percent itt Illinois (Barr and Foster. 1970).

In 1932.33. the state of Kentucky reached its peak its public kinder
garters enrollment. with two omat ...tems and eighteen independnt
%clwl districts enrolling 7.60,4 pupils or 8.9 percent of the first grade
enrollment for that school sear. Of that total, the 14miwille system enrolled
4.670 ear 63 percent of the public kindergarten (hikin' in the state. Four
.ears later. mhos the Louis( ilk. system discontinued its kindergarten pro.
gram, total enrollment is; the state dropped to 3.312 pupils or 4.9 pereat
of first grade. enrollment. A low of 722 pupils and 1.0 pereent of first
grade enrollment was reached during the 1964-63 school year (Ke'ntuc'ky
Department of Educution. 1972a.

Encouraged by federally financed Head Start programs, the reinstat
went of the kindergarten program 1w the Louisville schools, and a growing
pnhlic "arowss of the value of early childhood education. enrollment
figures began steadil.- climbing, reaching an enrollment of 3.733 pupils or



S$ percent of first grade enrollment during the 1971-72 school year (Ken-
tucky Department of Keine:mom 1972).

By 1972. the state Legislature passed enabling legislation which provided
for a three-year development program under the direction of the Depart-
ment td. Echaeatima. naiads welt: allotted for the ititnultietiott tit. 100 pilot
kindergarten units during the 1973-74 whiml year and an additional 100
units per ear in 1974-73 and 1973.76.

litemture Survey and Rationale for the Study

Differences of opinion about kindergarten goals such as those proposed
n the pmblen: statement may be expeeted to of amortlig to those
who haw written about the subject. A survey of the literature has given
alit'illiatt support to the formulation of hypotheses generated from the
questions raiw.1 in the problem statement.

Conflicting Opinions Among Projextionals

Onittmels met the task of the kindrgattn lus been inseparable
from the kindergarten movement in the United States. Sinee the intro-
duction of the hte'ian kindergarten in America over 100 years ago.
educator, haw been ill conflict ser what the goals of a good kindergarten
program shook! be 1969; Wills and Lindberg. 1967; and Wither.
19691.

Additional's. the impetus of lit ideas, COlit'ept%. .111(1 approalws in the
field of education have had a tremendous impact upon the direction of the
kindergarten during the past fifty yeais. ('onsequently. approaches to
kindergarten illa:Ai at the' present vary considerably in their siew of
what should comprise the kindergarten program.

Mind t1469) has identified two basic orientations to preschool cilium-
titm which he calls enrichment and instruction. lie describes the enrich.
anent position As tieing "present-oriented" and concerned with the child
as an baths idual. taking into amount his personal needs and limitations.
The instruetkin position, on the other hand. is desriled as "gital-oriented"

in that it is cncerned with the child's prospects of adapting to a future
rot.. iu st wkly. As a result of the disergeny between the two positions.
be !whys es that what is shaping up "is a battle between the tratlitkal
middllass nursers- school teachers who see pre'sc'hool education as dlop-
ment Irian within and the new breed of preschool workers who see Mora-
tin!, as olorement fnun without" (p. 3221.

Pines, Braider. and Spodek (196S haw alluded to the growing tuidlict
in earl childhood educatian. intimating that a new group of psychologists
lotrested in hildren's hitelletual development is turning the formerly
quiet field of preschool education into a hattlegrOilitd. They state. "What
spry young children should be taught. and bow, is rapidly lweonsing a
national issue, now that the solution to major problems of school failure',
dropouts. and functional illiteraey wens to lie in the' years before a child
normally enters the first grade'. (p. 4:3).

t; i
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hiker (19691 point% out that canc.:dors of young children face a bask
challenge of coming to tems with the problem of goals for the ediatise
pnwess. By coining to terms she HIC41)% 'ree.ognizing that their are chokes
to he made aiming quite contradictory points of view" as to what constieges
appropriate goals for the kindergarten. and that it would be wishful thinking
to believe that teahers. parents. and citizens have the same goals for
early childhood cdtition 197).

Margolin (1969) suggests that when a new program is itanluced. the
conflicting ideologies of the planners may not be apparent at the begiuning
of its implenwntation, but that the underlying beliefs tend to emerge' when
educators put the program into :Lethal. She identifies five issue's which must
ultimately be faced if early childhood education is to be strengthened:

First. an erroneous impression that a disision exist, lwtween intellectual
( or cognitive) pursuits and exploratory play behavior, that one has mind-
making properties and the. other does not beause the latter is less system-
atically presented: wcond, the noticeable neglect of subsoil/A grants toward
the study of aesthetic development in young children because it is difficult
to measure gains in self-expression: third, a narrow interpretation Of what
childhood is, as pschosoial entity: fourth, that the nursery school teacher
is not consulted often enough for the insight she can provide in the definition
of research problems ( the researcher can put her observations into a
scientific framework ); fifth, that it compendium or set of guidelines is needed
urgently as .1 representative work which synthesises divergent views of major
people in early childhood education. An assessment and statements refuting
or justifying certain positions are needed to inform those in and outside the
early childhood education field on the nature of its contemporary growth and
development (p. 504).

Butler (1970) identifies three distinct areas in which major differences
exist in approaches to kindergarten cducationmethods used, scope of the
program, and orientation of the program. The methods of instniction range
from a direct. almost total instruetion, to an emphasis upon the role of
play with aoy learning being almost incidental. Some programs are struc-
tured primarily to foster yogi learning while others may include such
areas as the emotional, soclaul. and health areas of child development. ht
terms of orientation. some programs are present-oriented with no regard for
preparation for schooling which is to follow while others are more oriented
toward meeting the present needs of children.

It is readily apparent that conflict. change. and diversity characterize
not only past but present curriculum planning in the early childhood
education field. Kindergartens are presently operating under various kinds
of arrangements in ,1 %Admy of settings and with advice from educators.
child development and family specialists. psychologists. sociologists, and
parents. It is not surprising. then, to find such diversity in the kinds of
programs now actually provided for children.

Rural-Urban-Metropolitan Differrumr

Sociologists have.. for many years. recognized that the behavior and
attitudes of itali%iduals ate balite:arc' to a high degree by the environment

Vi013



in which duel Ike The significancy of such influences is so great that
educators and sociologists have long recognized that specialization is

required in order to more fully understand the nature of human ecology
(Wirth, I93S; Beers. 1933; surf' Clout. 1987).

Writers in rural and urban sociology strongly defend the distinction
between the twit areas. tole ii93S) states that . . . "clittilences between
the two segments of our Great Soiet do exist: from these differences in
the social systems of rural and urban mummifies the specialized studies
of rural amd urban communities 11.1%e (le%elitpeci. and on this basis separate
study of urban sociology may be defended" tp. 3).

Park 0931) concurs in his statement that. "In svict we not only live
together. but at the same time we live ;wait. and II mull relations vim
always be reckoned. w ith more or less aectiratl. in terms of distance tp. 321."

Other sociologists point out the dear assiatiiiii between liras en-
irittiment anti iris beim% tor:

Violins !artily the etnirimitiental tators :mil conditions are the influences
that are I I It il rt MU II Isiblt far tilt riNting pattents of Itehmior to be
tumid in the No populations t urban and rural) (Smith. 1931).

. . . urban and rural sass of lite represent clearly distinguishable poles.
Them sliffereleu% lecmeen city anti omett. eAtliti e.el to the typical modes
of belimnir. thimuitt. and personality characteristics of the rural. willaie. and
cit :yr ( :ommittee of the \Minim! Resources Committee.
1'131 1.

Solokin died Zilienierliktei 41024) e delineated the rural and urban
worlds on the h isis of the follow Mg criteria: II) occupational differences.
i:f) environmental differences. (3) differences iu community size. (1) differ-
<n% iu clttsit of poptilatiou. (3) differetis in population homogeneity
and heterogeneity. tfil diffrencs in social mobility, t7) differences fit the
direction of migration. and .S, differences in the system of interaction.

The rural -urbao %ariale has lxen found to be .e significant oui. iu
numerous educational studies. ( :ritiksliank il9fiSt found signifiaut differ-
entys lietw two itrball and rural teachers in the nature of problems n-
countered fu the classroom. Ninon. (1970) conducted a study of the
citaractelitis and role functions of elementary principals in urban and
rural em 'rotations. lle clismered significant ditlervins between stri u-
suburban. urban-rural, and stiburban-rural elementary principals.

Urban populations have been defined b the of tin. (:usits as
being those areas in whic.11 there are: t 1 ) 1500 inhabitants or more in-
corporated as cities. saws. boroughs, and towns. but excluding those
persons living in the rural portions of extended cities: 121 unincorporated
places of 2,'5(M) inhabitants or more: aunt. i3 other territories, incorporated
or unincorporated. included in urbanized areas. Any area with a population
of less titan 2.500 is considered rural (U.S. 1)epartmtit of ( :onniterce. 1971).

The Standard Metropolitan Statistical Area iSMSA I is .mother division
which has proved to be useful ha a number of stitches. A SN1SA consists of
an urban area of 100.000 or more peopk. wind' includes .t city of :i0.000
or more inhabitants. It may extend across both comity and state lilies. Six

14
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such areas are located in Kentueky. For the purposes of this study, the
hool district: and their inhabitants were eategorized according to the

type area in which they were loisted. owtropolite (50.000 or greater).
urban t2.500 to 50.0001, and rural (less than 2.500). Teachers, principals.
and parents thing in school districts within SNISA's were assumed to 1w
itlluentd 1). the tnditionis which existed within the metropolitan bund-
aries. regardless of the site of the school district.

Differences Related to Other Demographic. Variables

Numerous studies similar to the present one have imolai significant differ-
tines in stilt- populations dividd acording to age. sex. tipatioit. work
experience. dnational inmate, and university attended by pro-
fessional educators. Though all the abvmentiond variables were used
in the study, some applied only to selected groups. The variable of sex.
for instance. was lint used ith the teacher group because all of the
kitulergarteti teahers were w unel .

A stoney of the literature related to the selected variables indicated
that each had some basis for inlusiou in the study.

In a study of the task of public education, Downy. (icon fonnal that:
11 There were significant differences among educators associated with the

anumt Of professional training:
31 there was a signifivant association between the occupational level of

parents alai their perceptions of the importance of various task elements
of the public schools:

31 among parents, the amount of schooling w as found to 1w a significant
predictor of cducatiod siewpoiots:

41 the task elements perceived to be snore important by the lay public
than by villa..doors were non-intllectual items; and,

51 other lss-pronounced differences among parents were found when they
were categorized according to age, sex. religion. and race.
Spindler (1955) has hypothesized that the various participants in the'

school and oltam:lofty will array themsekes in the following order from
the traditional to the emergent pole on a value orientation inimum):

School board members
Ceneral public and parents
Some students
School administrators
Older to twhers
Ymiligr teachers
Other students

Prince t1957) supports Spindler's hypothesis in a study %Odell revealed
that older teachers were signifivantly more traditional in their value orienta-
tions thud ounger teachers :oul that older principals were more traditional
than younger principals.

A fasorablo attitude t1M and school was found to be' differentially related
to income. education. natl. ity. religious affiliation. and age in a study by

9
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Terrieu and Mi lls (1955. NIH (1959) achieved similar results in a
.1..tud using the same %ariables.

In a sudy of vonummity decision-making. MacDonald (195ti) found
that background factors such as age and educational level have a significant
effeet On the decisions people make about their public schools.

Charters (1933 tumid significant diffrences in outlook on various
subjects between teachers and administrators. Ile also pointed out that a
thorough understinicling of the effect of such variables as community size.
religion. and others is a neeessity it we are to understand the values and
attitudes of individuals or to understand decision-makiog in education.

In similar studies. it was found that experience was a Sig*
iltWitt in the %iews held by professional ethators regarding the goals of
ducatio. Vright tI462) reported that differences were found between

administrators anal experienced timelier. and between new teachers amp
teachers with expeienc. Kates a 19133 bum(' that older teachers held
more traditional ethwational %icwpoiots than youoger teachers.

Parental disagremnt with professional educators regarding the goals
of the school has related to parental classification according to a
windier of demographic variables. low land (19601 reported that significant
differetas between the two ;poops have appeared when the variables of
sex. ay. ram. education. onpation. religion. and size of community were

In a similar study, Harding 119fitii dismered signifivant diffreocs in
the way edocators and parents 1.411611 the obieethes of mathematics
education.

it was proposed in this study that the instittitioo attended by the teacher
might hate a sigoificant affect upon her attitude or opinions concerning
the task of the kindergarten. There is some evidence, though it is sketchy,
that teacher training programs may. in fact, help to mold the vithw orienta-
tion of teachers. A few longitudinal studies of student attitudes conchwted
during the past twiggy years have shown significant differences hi student
attitudes follow iug exposure to selected educational experiences atid work
exprine in a teaching situation Canis 09504 Day (1959): and Willard
(1955).

F.scita 11936,, as well as Sandgrn and Schmidt (195(3). holm, significant
change in attitudes after prospectiv teachers were exposed to an educa-
tiotial psychology course in the first case. amid a student teaching course
in the second caw.

Byars i1963) found significant differences in respect to tl type of
nniversity attended by teachers their edtwatimial viewpoints in his
pre% iinisl -mentioned study.

It seemed reasonable to :Marna that such differences as those cited in
the literature survey might appear between the populations and sub-
populations identified in the present study. The import:ue of such atti-
tudes. whether they wpear significantly different or not, is paramount in
the planning :Lod hoplemeiltatimi of the pilot kindergarten program from
the standpoint of its ultimate success.

00016



BEST COPY AVAIL)

Hypotheses

The billowing liv-pothses. stated in the null form. Were' tested inn this
study:
H 1): Thew will be no significant difference Iwtween the responses of

lwilliPads, b.:kakis, and parents of the' 11)1) pilot kindergarten units
regarding the' task of the kindergarten.

H (2): There will he no significant difference between the responses of
principals of the 1110 pilot kindergarten units regarding the task of
the kindergarten when they are categorized according to:

) age,
(23 sex.

(3) rural. urban, or metropolitan nature of the school district.
(4) amount of professional training, and
(31 the university from which the principal received his last degree.

H (3): There will b' no sigoifivant difference between the responses of
teachers of the lt10 pilot kindergarten emits regarding the task of
dn. kindergarten when they are categorized according to:
11 age,

(2) rural. urban, or metropolitan nature of the school district.
(3) amount of professional training, and
(4) the unive:rsity from which the' trwher received her last degree.

11 i 1): There will be no significant difiereme between the responses of
parents of the 100 pilot kindergarten units regarding the task of
the kinde'rgarte'n when they are categorized according to:
(1) age',
(2) sex,
(31 race,
(4) religion.
(3) occupation,
t(4) rural. urban. or ntropolitan nature of the' school district.
(7) educational level, and
(S) iimune

Basic Assumptions

Basic assumptions underlying this investigation were:
I) Continuous examination and appraisal of the goals of education are

necessar if the' school's program is to meet the needs of society.
2) Cm-dodo:1i planning should be a task involving widespread participa.

film and a thorough understamling oat the part of all interested intliviel-
Ids and groups.

31 Opinions held by parents as well as by professional educators are
important influences in the development of the school's curriculum.

4I Though parents may not be familiar with formally stated edu:itional
objectives, they are familiar enough with the role of the school to have
formulated some ideas about what they expect their child to accomplish
during the kindergarten year.

11
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5) The criteria used he the Kentucky Department of Et' hicatkm for %eke-
tkm of the' participating districts in the' project were broad enough
to assure a diversity of types of units in regard to the variables which
were' tested.

gaining ao understanding of the perceptions of the role of the'
kindergarten held by the three groups, administrative pianning, and the
success of the kindergarten units might be' enhaine.d.

Limitations of the Study

The shod.. was subject to the following limitations:
1 ) The study was confined to 100 teachers. IOU principals. and a fifteen

permit sample of the estimated IANK) parents who participated hi the
pilot program.

) Private kindergartens were nest included in the' study, nor were public
school kindergartens already in existence. or which began concurrently
with the iiiitiation of the' pilot units. Each was excluded because
neither was subject to the restrictions placed upon the pilot units.

3) ()pinLass of the respondents represented attitudes which may vary in
intensity and strength according to the experience.s of the individual.
The opinions gathered from each of the' respondents, therefore, repre-
wilted a giro point in the evolution of his pereeptiinis about the subject.

4 ) Each timelier was instructed to follow explicitly the instructions relating
to the distribution of the parent que'stionnaire's. Any deviation from
those instructions. boweier, could have imposed restrietkis upon the
parent sample.

Outline of the Remainder of the Study

'Me remainder of this study is comprised of three. additional chapters.
Chapter II is el presentationkill of the design of the study includiug the
deielopmelit of the instrunielit. Chapter Iii contains the' statistical findings
and an analsis of the data. Chapter IV includes a summary. conclusions
and re ceimmendatkins for further rard,.

12
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Chapter II

DESIGN OF THE STUDY

Selection of the Poticiponts

When as new educational program is implemeuteid throughout a state.
a very basic question which arises is "Wilts is to determine what the goals
and objectives of the program should her Traditiemally, state and local
boards of education enact pokey. but often such decision- making bodies
disagree cm the fouclamental issues which are at the heart of our Sy Mein
of public education.

Proceeding on the assmupth as that one of the most important deter-
miners of education's task should he the' public which it serve's, this study
has sought to sortry and subse'que'ntly describe the perceptions of the'
parents shoo hat e. participated in Kentnek 's initial kindergarten effort
;thaw ssith the percept ital. of the professional educators who had a direct
involvemeut in the kindergarten units. The Keut tacky Department of Ed-
;teatime place the 100 pilot kindergarten units in 96 school districts
across the. state. The Jefferson County school system received three of the
mils. the Louis% ilk. leselt.pendent allel Fayette County schools had two units
each, and the remaining 9:3 units were located one amt.), in the other
selected districts. Each emit was placed after a thorough, smelling of ap-
plications so that a representative sample' of the state's 189 school districts
would be re:tilted.

Each of the' pilot units was under the direction of a principal and a
certified kindergarten teacher. Pupil enrollment was limited to twenty per
unit; therefore a parent popsdat ion of approxienately 4.000 was possible.
This study has included the 100 principals. IOU teachers; and a Meets
permit sample of the parents involved. Parents voluntarily enrolled their
ehikkn in each of the units bovaus attend:uce was not mandatory. The.
punnets who participated he the study were selected using a systematic
random sampling pre wedure which consisted of the selection of three digits
from a table of random ounthrs. teeldiVr was directed to mad the
questionnaires to the parents of the children whose names appeared next
to the corresponding enunber cm her class roll.

To secure the data. a packet of materials was developed with question-
naires for the priuipal. teacher. and three male and three female parents
from each of the pilot units. The teacher was asked to semi the parent
questimmairs to the parents via the students, and to have them returned
in the same manoer. The' packet also contained cover letter from the
Bureau of Instructim, of the' Kentucky Department of Education giving
approval to tin study. Follow -up letters were mitt esti two ot.casions to
those who had failed to respond. A high rate of rooms'. was assured
from the oust of the study because the superintendent oef each; school

13
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district which nevi% ed a pilot omit had previously agre'e'd to cooperate in
ail evaluation tile Ids w hide w e.re. approved by the State I hpartment of
Education.

The *thesis

Since. the K :1st leek y Kindergarten Task Force des eloped a feisty Ity list
of goal stateemetts for the pilot units to follow. it seemed most appropriate
that the three groups involved in lug:Unwitting and participating in the
program he asked to respond to those' goals. The' goal statenwnts written
h the Task Force covered live major task areas of tlw kindergarten. if.
as the literature has indicated. major difference% exist in the three popula-
tins. such difference% were likely to be. reflected in the priority chokes of
the respondents.

The five task areas identified by the Task I.'orcr were social maturit
ilitelleetetal skids. tette diens:el aest het ic develop nerd, and health.
safety. :Ind phyNical educatient. Included in the five areas was a total of
approximately 100 goal statements developed to serve. as guidelines for
each of the' Not nulls to follow.

In order to systematically refine the' 100 statements into a conceptual
framework for use in the construction of an instrument they were grouped
into three' classifieat ions using an approach similar to that clecelopcd by
Downey t inn in his study of The Tusk of Public' Mueuttott. Dowtwy's
report u as baseil on three dissertations cenupleted under the' auspice's of
the' Midwest Administration Center at the Unis ersit y of Chicago. The
design of this stink was adapted Ennis those' studies and the' form of the
questionnaire and the' analysis of the data were essentially the' same. The
Universit of Chicago studies utilized four classifications for categorizing
the goals of the school. They were the' intelkettal, the social, the personal.
and the productive. The productive dimension dealt primarily with voca-
tional and care'e'r preparation. This dimension ss as eliminated from the'
present stud

The IOU goal statements were categorized into the' three classificatfims.
:e instep tent . the' task dente:its appeared in a concisely se 1111111driird form

resulting in du following hylltheSiled statement of the task of 1h' k jokier-

garten as defined by the' Task Force. Committee:
Goal statements w hick appmred with regularity in the category of
'Meet t kJ I X.% elopotwttt" were convert KA primarily with four separate

and distinct ele'me'nts. elements and the number of goal statements
which ettlt of them represents are':

I Development of the' skills of emtuttutticat ion
Abaft y to se eh e problems and to think creatively t 111

31 Int elket nal cariosity and a desire to learn 15)
-I' Development of the' fettalament al intellectual skills t7

The "Social Des clopmeut" category which consisted of goals related
to the child's interactions w it It his peers and to adults. emphasized ate
midis is mal ft nor linnet as. Tie. elements and the number of goal statements
w Lich e Jell represent .arc':

I 4
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S ) Respect for the rights of others (5)
6) Acceptaiwe of respluisiltilit (7)
7) Functioning effectively as a member of a group (4)
8) Relationships with adults (4)

The ategory of "Personal Development- was also synthesized into four
elements, each tatiquly concerned w ith a particular aspeet of the child's
development. The elements and the number of goal statements represented
by them are:

9) Development of physical skills (S)
10) Ctiltivaticm of an aesthetic awareness (12)
11 Development of a positive self- concept (6)
12) Development of emotional stability and maturity (6)

Fifteen of the goal statements failed to fit into any of the three cate-
gories.

The Conceptual Framenoth

The next step. which led to the development of a conceptual frame-
%its to further synthesise the twelve. elements into a goal statement

which was assumed to contain the basic elements of the' task of the kinder-
garten according to the Task Force Committee. The. cmieptual framework
then served as the basis for the development of the instrument used in the
study.

In adapting Downey's framework to the present study. the elements in
the category of Intellectual Development were refined and ordered into a
more definitive statement of the task of the kindergarten in the intelkvtual
dimension. Each of the elements was concerned with the child and his
contact with the world of knowledge and each was judged to deal with a
separate task area. The final synthesis of the elements in the Intellectual
Dimension were:
A. Intellectual Elements

I. Desire for Knowledge: %titles: A love for learning
2. Communication of Knowledge: Developing the skills of communia-

tion
:1. Use of Knowledge: Creative thinking and problem-solving
. Knowledge. of the Intellectual Processes: Factual information; in-

tellectual cmitent.
Each of the elements in the category of Social Development was cmi-

vented with the child and his relationships to others in his world. Con-
sequently. each was restated and recorded as follows:
13. Social Elements

5. (:hilt to Child: Learning to work with peers
6. Child to Croup: Responsibility as a group member
7. Child to Adult: Relationships with adults
S. Child to Society: Responsible eitizmaip

Pers(ial Development category. with areas of ch.elopmelit not
related to the previous two categories but nsidered as essential by most
echiational planners. was synthesized into the following order:

15

021



C. Personal Elements
9. Pigskin: INxlopmnt of pisical skills and coordination

10. Emotional: Nlental and emotional
11. Self-concept: Positis slew of sell
12. Aesthetic: Appreciation of art. music. and liming in the ensirorimnt
Subsequent Ix, the total task of the kincleigarteti .1% stated by the Task

Force was construed as hviog represented in the twelse elements. Earlier.

it was shown in the literature surver that divergent views exist regarding
the task of the kindergarten. It the synthesis was to sync any useful
purpose. those disrgent sieunoints mitst be ielleted. The conceptual
framework as stated in Figure I avslitillisitt(1 that purpose.

A. I:Mtina' 1)tmrisions
I)csire for Knowledge: A desire to learn

4. (:orimiliniation Of Knowledge; l)eseloping skills of communication

3. Ls Of Ktugsledge: (*.remise thinking and problem-soh Mg

Sun nil 1)iiiietisicm.

1. lino'.'. Ledge Of The Fundamental Processes: Intellectual content
3. Child To child: loitiviaoal pt relationships
6. Child To t:roup: Ilesponsibilit .1% a group 111411111tF

Child To Adult: Relationships with achilts
S. Child To Society: Responsible itinship

('. Personal 1)imensions

ti. Pigskin: Personal health and deselopmnt
10. Emotional: Mental and emotional stabilig
I I. Self-conicept: Positk slew of self
12. Aesthetic.: Cultural pursuits

Figure IA (:oneptital Framework (H task (H The Kindergarten

The ,.iior area of disagreement in the field of preschool education lies

in the basic orientations of the intellectual approach ss. the sial-motion.11
approach. the synthesis. then. presented a basis for the cleslopinent of
an instrument that would discriminate among respondents when tliey were
asked to assign priority of importance to cavil of the twefse elements.

tnsftumentotion

It will be recalled that the study had as its 'impose the identification
of the nature arid extent of differences in iwreption of the task of the
kindergarten among and between the seleeted groups. Because of the
geographical distribution of the respondents. a rifiestimmaire-tpt format

a% seltti its hying the most feasible method of gathering the necessary

data.
Consideration was given to at munher of methods 01 d(Acjaphig state.

molts with which to elicit responses from the three groups. After intensive
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imestigation into val km% techniques. a forvedchoiee format resembling the
approach used by Dow nec ill his aforementioned study was selected us the
most appropriate for this study.

The PROM' of liqurruer

The principals. teachers. Mid parent, in the study were asked to indicate
minding to priorit what they p moved to he the kindergarten's task.
hi order for parents to he able to select priorities based on what they cow
sidered to be the most important items for the school to teach. a frame of
referenee arts Ch.% VlOpeti which "set the stage" from which they mild work.
Essentially. each parent % AS presented with a hypothetical dilemma in
which then child's kindergarten teacher was forced to omit some areas of
instruction because there was not enough time in the kindergarten day to
corer all areas thoroughb. They were then asked to indicate what task
elements the onsidered to ht the most important for the teacher to
retain and which were least important and could, if necessary, he eliminated.
Similar balite, of reference were also dewloped for the questionnaires sent.
to tin principal, and teachers. Downey (19(40) defends the use of such
.1 frame of teroce with the following statement: "The importance thus
assigned each dimension is not a measure of the social value accorded it.
but rather a measure of how important it (is) for the school to assume
responsibility for teaching it" tp. 2S).

Additionally. each of the twelve. elements in the Coaeptual Frame-
work was translated into a task statement free from educational jargon
and which you'd he easily inKkrstood by the general public.

The Questionnaire

The questionnaire consisted of two sections. The first section was cn-
vented with the ccilletfini of time demographi amid pc:Nola:a characteristics
of the respondents. The second section consisted of twelve randomly
ordered statements representing the twelve elements synthesized from the
original 100 goal statements of the Task Force. The twelve elements and
the statement, which represented therm Wen':

Desire for Knowledge. A desire to learn and a lose for learning.
31 tommunivation of Knowledge: Listening. speaking. and sharing ideas

with others.
31 rm. of Know ledge: Helping the child to learn to figure out things for

himself.
Knowledge of the Fundamental Processes: The basic tools for future
learning-the 3 it's.

3! Chill to Child: !warning to work with. understand. and appreciate
individuals of all kinds.

ff) Clad to Croup: Sharing. playing. and working cooperatively in groups.
Child to Adult: Helping the child to understand and work with the
adtelts in his life.

S, Child to Soviet% : Learning to ac ept the responsibilities of everycla
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life.
9) Physical: Appreciation of good health habits and writing for mie's hotly.

10) Emotional: Emotional stability; able to cope with the problems of
everyday life.

I I) Self-concept: Pride in one's self and his accomplishments.
12 Aesthetic: EMoinetit of the finer things of lifeart. music. etc.

It was implied earlier that the questionnaire used in this study was a
dose adaptation of the T.P.E. Opinionnaire designed and validated in the
University of Chicago stitches squirted by Downey. The instrument used

in the present study, though closely adapted from the original, was sub-
mitted for further validation to a panel Of judges who were qualified to
evaluate the items in terms of content and structure'. This' adequacy of
the content was further strengthened because' the Kindergarten Task Forte,
which developed the original goal elements, was composed of approximately
twenty of the most knowledgeable kindergarten people in the state repre-
senting a variety of professional and lay backgrounds.

After corrections and rewording of some statements. the instrument was
administered to a representative group of parents and a group of educators
including both principals and teachers. Approximately two weeks later,
the questionnaire was submitted again to the' same groups anil a reliability
coefficient of AS between Time' One and Time' Two was established for

the nistrunie'ut.
Analysis of the Data

Follossing the design used in the study by Downey. the respondents
were asked to rank the twelve' goal statements into a Q-array. The following
form, frequency distribution resulted:

1

Moat
Important

2 3 4 5 6
Last

Important

Faelt category of Ow array was assigned a %sell...bled value, thus, each
task dimension Was given a numerical value :1(i:wiling to the' category
into %% lath it %%as placed. The rankings of various individuals and sub-
publics could then be' composited and compared.

18
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Downey notes that some care is necessary in interpreting omposite
priority rankings. stales that "Priority mks, arrived at in the manner
abuse, have no strict absolute value because duel awe based originally upon
ordinal rather than cardinal titindwrs" (p. 29). lie goys nit to say that
Kendall resolves this dilemma by observing:

It is ettstomar) . . . to denote the ranks of ordinal numbers 1, 2 . . . n.
where n is the number of objects. Thus the or individual which mews
in fifth in the ranking has the rank . . . .Sc W shall often operate with
these numbers as if they are 'waisted. of ordinary arithmtie. adding them.
subtracting them, auat even multiplying them. and it is of some importance
to rali/ usaedy what such processes mean.

Suppose. for rumple. when an object has a rank of 5 when the set
of cibjects is ranked accrding to some quality A and a rank of 8 aecording
to a second quality B. That is implied by saying that the difference of the
ranks is 3? We cannot subtract "fifth" from "eighth": but a meaning can 1w
given the process IOACtillehmiS. TO .sly that the rank according to A is 5
is equivalent to saying that, in arranging according to A. four members were
sawn priority over our particular member. or are preferred to it. Simila rly.
sewn members are prferl in the ranking according to B. Consequently,
the numlr of preferences in the B ranking mixed,: the number in the A
ranking by :1; atul this is not an ordinal number but a cardinal nunther.
i.e.. arises by counting (p. 29).

Statistical Treatment

Tie data were transferred to smiling sheets. then to optical seaming
sheets. and finally to computer cards. They were initially treated with the
subprogram TIIE AMWA PROCEDURE from the Statham/ Analysis
System (SAS) package de'signe'd and developed by Barr and OKKInight at
North Cafe lime State Unirsit (Seen ice 1972). The SAS program performs
an analysis of variance of main effects as well as testing for interaction
among the variables. For the purposes of this study. interactions beyond
the tulesrl were ignored.

Further analysis of the data was performed by applying a method of
multiple comparison of item nwans. This tehnique provided a systematic
procedure for pairw isc multiple comparisons among groups. Of the multiple
comparison prombires available. the Sheffer method was selected for use
because of the' ability of the technique to handle unequal n's and because
it was the most conservativ test available. A discussion of the Shelly'
tedmique may be found in Glass and Stanley (1970).

Essentially, the Meth.' method tests for significative of difference
between subTpulatin means employing the formula:

S

ni

2
`.2
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where a the ditference between the means of the sub -
populations being compared

Mk "mean squares within"

cj * the constant that multiplies the jth mean, and

nj a the number of observations in the jth group

The absolute. %Att of the above ratio is then compared to the critical
-alli obtained by finding:

10/./(J 1)1J FJ1, NJ

where J . the number of columns

N . the total number of observations

is then icitell at the :tempted alpha level if S equals or surpasses
the critical .a.tt. In this study. the .03 alpha level u as used as the basis
for accepting or rivting the hypotheses.

Appropriate tables and diagrams were constructed to illustrate sig-
nificant differ:ees and interpretations of the data urn. given.

20
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Chapter III

DATA ANALYSIS AND INTERPRETATION

This chapter presents the analsis and interpretation of the data and a
discussion of the findings related to cad) hpothesis. The first section of
the chapter is a discussion of die demographic characteristics of the
respondents. The' second section is a presentation of the testing of each
hypothesis.

Characteristics of the Respondents

The nature of the personal and demographic characteristics of the
respondents of this study aas of paramount importance twangy each was
established in the rationale of the study as an independent variable.
Therefore. a In let description of each of the characteristics is presented
in this section.

&winnows to the Questionnaire

It Was mentioned earlier that a high rate of response Was anticipated
because of the commitment made by the superintendent of each school
district to participate in evaluation efforts. One might also surmise. after
observing Table I. that a significant degree of interest in preschool educa-
tion has been shout' by the participants as evidenced in the very high rate
of response to the questionnaire.

From the total of lig) principals and 100 teachers. all returned usable
questionnaires. A total of 601) parents were contacted uith 522 usable
questimutaires and forty-two iltvalid questionnaires returned.ord.

TABLE 1

NUMBER AND PERCENTACE OF RESPONSES OF PRINCIPALS.
PARENTS, AND TEACHERS OF THE IOU PILOT KINDERCARTEN

UNITS

Group Na ith
PerciAnt

Principals 100 100 100.0

Teachers 100 100 100.0

Parents 600 522 87.0

a = Total n b is Respondents

21 ik el
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auraltrthan-Metroluitati Characteristfrs

The attempt by the State Department of raltecation to select a group
of school districts representing a variety of cultural backgrounds was
apparently successful. Table 2 indicates that each of the three types of
school districts was adequatly represented.

TABLE 2

NUMBER NI) PERcENTACE OF Enucxio Rs AND PARENTS IN
RURAL, URBAN, AND METROPOLITAN SCHOOL DIKPRICTS

Nature oif
School ?iotrict

Educators
.

Parents
N Percent N Percent

Rural 36 36 175

.11111.

33.5

Urban 41 41 223 42.7

Metropolitan 23 23 124 23.8

Totals 100 100 522 100.0

Sex ChararterWies

It was anticipated that most of the principals in the study would be
male and that most or ,ell of the teachers would be female. Table 3
illustrates that the assumption was generally correct.

TABLE 3

NUMBER AND PERCENTACE OF MALE AND FEMALE
PRINCIPALS. TEAMERs, AND PARENTS OF THE IOU NWT

KINDERGARTEN UNITS
... _

Group
Male

Al MEM

Fernkle
-m------

T.. tal
N Percent N Percent N Percent

Principals 82 82 18 18 100 100

Teachers 0 0 100 100 100 100

Parents 258 49.4 264 5f..6 522 100

All of Ow teachers were female and an oserwlwlming majority of the
principals were male. The design of the sampling procedure intended to
secure a represeittatiw sample of male parents was very su.ssful. The
parent male-frnale ratio was approximately filt-fifty.

Agt. Charatcristirs

'flu' age charaeteristi, of the respondents were different in each of

as
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the three groups. Most of the principals were above forty years of age.
presinnahl beca:cit. age mid VNIklit give are importatit prerequisites fin'
entrance into the position. On die other hand, the vast majority of teachers
were under thirty years of age, in all likelihoocl because recent graduates
of teacher preparation programs were' more likely to he certified to
instruct in the kindergarten. Most of the parents. because they have chil-
dren of kindergarten age, %sere relatively soling. Table 4 illustrates the'
age characteristics of the' three' groups.

TABLE 4

NUMBER AND PERCENTAGE OF PRINCIPALS, TEACHERS.
AND PARENTS IN SELECTED AGE GROUPS

Principals Teachers Parents
Age

Category N
Per-
cent

Age
Ca escort N

Per-
cent

Age
Category N

Per-
cent

Under 40 13 13 Under 30 65 65 nder 30 184 35.3

40 - 49 21 21 30 + 34 34 30 - 39 258 49.5

50 59 30 30 No Resp.1 1 1 40 + 79 15.2

60 + 22 22 No Resp. 1 .0

Ng Reap. 4 4

Total 100 100 Tout!. 1100 100 Total

.

522 100t0

Race Chantetcristies

Table 3 illustrates the' racial composition of the three groups surveyed.

TABLE 3

NUMBER AND PERCENTAGE OF WHITE AN!) BLACK
PRINCIPALS. TEACHERS. AND PARENTS OF THE 100 PILOT

KINDERGARTEN UNITS

Group
White Black No *!esponse Total

N Percent N Percent N Percent N Percent

Principals 97 97 2 2 1 1 100 100

Teachers 98 98 2 2 0 0 100 100

Parents 491 94.0 31 6.0 0 0 522 100

Black population hi the state of Kentucky seas 7.17 percent according
to a 1972 Bureau of the Census Report (U.S. Department of Connuerm

23
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I972.). The mitubri of black principals and teachers responding to the
questionnaire was %iea al it lally ,butt t of that percentage. The percentage
of black parents. however. was relatively close to the statewide racial

Edm.atilmat 1a.tut

The ethwatimial level of the professional educatt it. in the stuck ranged

Irmo a miniuu of a Bachelor's degree to a Rank I certificate or Ed.S.
de gtee. both of which require at least thirty semester lotus of graduate
work beyond the Nlaster's degree. Most of the principals had a Master's
degree. or :une while most of the teachers held the Bachelor's degree.
The educational le%el of the parents appeared to be somewhat higher than
the general ethic:diem:a level of kvotuck's adult population. The number
of parents who were graduated from or attended college was substantially
higher than the state average. Exact comparative figures were not available
but an observation of census data mealed the differenws. A possible
cyl.mation for tins phenomenon might be that superintendents. who had
.1 choice as to hurt. they could place their kindergarten units. chose to
[Jam them iu middle class neighborhoods. A representative number of
each educational lesel of parents was obtained. however. which made
analysi, of the data piacticable. Table fi shows the breakdown of the three
groups according to educational le%d.

TABLE 6

NUMBER AND PERCENTAGE 01 PRINCIPALS. TEAcHERs. AND
PARENTS CLASSIFIED ACCOR DIM; TO SELECTED

EDUCATION Al. LEVELS

Educational
Level

Principals Teachers Educational
Level

Parents,_.

N Percent N
-

Percent N Percent

B.A. 3 3 05 65 Less than
high school 114 21.8

B.A. + 15 3 3 20 20

M.A. 21 21 10 10 High School 198 37.9

ILA. + 15 24 24 3 3

Rank I or Some lollege

Ed.S. 49 49 2 2 or college
Arad. 210 40.3

Total 100 100 100 100 Total 522 loo.n

111.1Ighi Characteristics

Earlier. it was stated that me.ral studies have shown that the religious
background of respondents was a predictor of educational attitudes. Table
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7 illustrates the religious preferentys of the three groups of participants
in the study. For purposes of cmpalismi, the respondents were grouped
into one of three major classificationsProtestant. Catholic. :tied No Church
Affiliation.

'FABLE 7

NUMBER AN!) rERcENTAcE OF PRINCIPALS, TEACHERS, AND
PARENTS CLASSIFIED ACCORDING TO RELIGIOUS PREFERENCE

Religious

Preference
Principals Teachers

-
N

parents
PercentN Percent N Percent

Protestant 87 87 83 83 390 74.7

Catholic 6 6 11 11 o0 11.5

No Church
Affiliation 7 7 6 6 72 13.8

Totals 100 100 100 100 522 100

Uirersity Attubll by Educators

Most of the Nine:dors who participated in this study were graduated
from imisersities within the state of Kentuck Respondents were asked
to indicate from which unisersity they received their last degree. Table S
presents a school-by-school breakdown of the major teacher training uni-
versities in the state aucl the number of teachers amd principals graduated
from each.

TABLE S

NUMBER AND PERCENTACE OF PRINCIPALS AND TEACHERS
CLASSIFIED ACCORDING T() UNIVERSITY FROM 1VIIICH LAST

DEGREE WAS RECEIVED

University At tended
Principals

.41
Teachers

N Percent

University of Ky. 15 15 9 9

Western Ky. Univ. 18 Id 9 9

Morehead Univ. 9 9 12 12

Eastern Ky. Univ. 20 20 21 21

Univ. of Louisville 3 3 3

Murray State Univ. 11 11 11 11

Other 23 23 34 34

No Response 1 1 1 1

Total 100 100 100 100
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TABLE 9

NUMBER AND PEIWEN !ACE OF PARENTS CLASSIFIED
AC( DR DINC *F) 0( ..cupATimm. LEVEL

Occupational Level N Percent

H
I

G
H

Major professional, business
managers, and administrative
personnel 142 27.2

M
/

D

D
L

E

Clerical, sales, technical
and skilled manual workers 138 26.4

L
0
14

Machine operators, semi.-
skilled and unskilled 72 13.8

Not Employed 170 ...-ALI_____-_

100.0Totals 522

Occupational Chat-octet-Atli 4 of Parents

Parents io the study were asked to indivat their present occupathm.
Their responses were categorized according to flollingshad's Occupational
Scale of the Two-Factor Index of Social Position (1957). Table . 9 presents
the number of parents in each of the categories used in the study.

The category Not Employed was almost entirely composed of non-
orking mothers.

TABLE It)

NUMBER Am) PERcENTA(:E OF PARENTS cLAssiFIEI)
A( 't :OR DI NC '10 INCOME LEVEL

Inseam Level N

Low Under $6,000 89

Middle $6,000-$11,999 161

High $12,000 + 98

No
Aeon. (Housewives) _ 1.74

Totals 522

26

I Percent

17.1

30.8

18.8

33.3

100.0
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Income Chargeterivies of Parents

Parents were asked to check the category into which their yearly
income fell. Table 10 shows that those parents who had invotn were
adequately represented at each income level. The large number of parents
in the No Response classification represented almost entirely the non-
working mothers.

Testing of Hypotheses

To briefly review the statistical treatment of the data. each of the
hypotheses was first tested using the previously mentioned subprogram
THE A\OVA PROCEDURE with further analysis using the Sbeffe
method of paired comparisons for those Itspotheses which proved to he
significant.

Difference.% Between Groups

The first les pothesis was concerned with differences between the three
groups of respondents regarding their perceptions of the task of the
kindergarten.

Patents placed a higher value on the Task Items in the Intellectual
Dimension than did either of the professional groups. The tour items in
the Social Dimemion reteivect almost equal amount of support from
each group while the items in the Personal Dimension received little support
from any group of respondents.

Top priority for both teachers and parents was given to the task
element related to the encouragement of a lose for learning and a desire
to learn, while principals assigned the same element a number tw. priority.
Each of the groups assigned u high priority to Group Responsibility with
teachers and parents rating it second and principals giving it highest
priority. The task element of Citizonship which was concerned with the
child and his acceptance. of responsibility was rated third by principals
and parents btu only sixth by teachers. Teachers perceived a positive Self-
Conmpt to he much more important. giving it the third priority.

Table 11 illustrates the data. By observing the means and correspond-
ing ranks of each group of Task Items. it can he seen that parents ranked
each of the four items in the Intellectual Dimension equal to or higher
than the professional educators, thus giving a reasonably clear indication
that they perceive that dimension to he the primary concern of the
kindergarten.

The four items in the Social Dimension were ranked similarly by all
three groups ee ith web ranking Group Responsibility high and Adult
Relations low.

A close look at the four items in the Pesonal Dimension revealed that
the three groups placed nticeably different values on the items. Educators
tended to plati. a higher priority on the items than did parents. All three
groups. however. placed a low value on the Task Item Aesthetic.
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It can he stated then. its general terms. that parents Owed a higher
piorit- on the items in the littelleetital Dimension than did educators;
educators were more favorable toward items in the Personal 1)intension
than were parents; and. the three groups were relatively in agreement on
the priorit of the items in the Social 1)ittunision.

TABU. 11

NANS AND BANKS OF KINDKIICAIVIVA TASK
DIMEXSIONS BY comPostrE PRINCIPAL. TEACIIER. A\D

PARENT (3401.PS

Task Dimension

Principals
N=100

i Rank

Teachers
N.100

4_ Rank

Parents
N-100

X Rank

Desire (vs Knowledge 2.65 2 2.46 1 2.55 1

Communication Skills 3.19 5 3.21 7 3.12 4

Problem-Solving Skills 3.32 7 3.00 5 3.16 5

Knowledge of the Funda-
mental Processes 4.57 10 4.83 11 3.60 9

Peer Relationships 3.32 8 3.34 8 3.40 8

Group Responsibility 2.40 1 2.56 2 2.87 2

Adult Relations 4.76 12 5.07 12 4.50 11

Citizenship 2.91 3 3.06 6 2.97 3

Physical 3.87 9 4.31 9 4.10 10

Emotional 3.G7 4 2.91 4 3.38 6

SelfConcept 3.21 6 2.60 3 3.39 7

Aesthetic 4.73 11 4.65 in 4.98 12

The torus of the first hypothesis stated. substantivh. that no
significant difference, existed between the three groups Of respondents in
their perceptions of what the task of the kindergarten should be. The
initial treatment of the data using the A\OVA subprogram indicated that
the data tailed to support the is pothesis on sewn of the h% e Task
Items. Table 12 illustrates the items %Oath appeared significant.
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TABLE 12

SICNIFICANT DIFFERENCES IIETWEEN PRINCIPALS',
TEACHERS'. AND PARENTS' PERCEPTION or THE TASK

OF Tim KINDERCARTEN

Source of Variance

______ _____

Sum of
Squares

_
F

Value

_

Probability

Knowledge of the Funda-
mental Processes 156.663 36.970 0.0001

Group Responsibility 13.647 4.585 0.0i0

Adult Relations 22.144 11.183 0.0001

Physical 8.204 3.674 0.025

Emotional 20.701 5.959 0.003

Self-Concept 46.330 15.196 0.0001

Akathetic 11_082 5037 0.003

df at 2

It will be noted that significant differences appeared on all four of
the' task elements in the' Personal Dimension. To further analyze. the
differences identified in the ANOVA table, the groups were paired and
the. Shelly' method previously referred to was applied so that differenes
between groups could be noted. Table 1:3 presents those difference's.

Table 1:3 clearly shows that the greatest number of differences lay
between parents and the professional educators. he fact. on six of the
seven Task Items, parents differed significantly with one or both of the
professional groups.

Perhaps one of the most important differences, as far as educational
planners are concerned. was that found on Item FourKnowledge of the
Intellectual Processes. which was stated on the questionnaire as "The
basic tools for future. learningth :3 R's." It was noted earlier that conflict
in approaches to preschool education center around the intellectual vs the
social-motional approach. Item Four appears to be the epitome of the
intellectual approach. and parents differed significantly from both pro-
fessional groups on the relative importance of that particular item, ranking
it significantly more important than berth teachers and principals.

Principals ranked the fourth item Croup Responsibilit, significantly
higher than did parents, while on Item Seven, Adult Relations. which
reeisd vers- little support from any of the groups. parents assigned a
significaotl higher priority than did tesehrs.

Diffreos lietween parents and prat...instals appeared on three of
the. four Task Item, in the Personal Dimension. Teachers perceived the
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TABLE 1:3

DIFFERKM:F.S l\ l'Itt\CIAI.S% TEACHERS'. and pAREvrs.
PERCEPTIONS OF TIM TASK OF THE KI.DERGARTE.

ExPREssED AS DIFFERENCES BETWEEN ITKM MEANS FOR
EAU!! COMBINATION OF CROUPS

.1.44611 \ - 7"

Differences Between Item_Heans

Item 1 2 i 1 - 3 2 - 3

Knowledge of the Funda-
mental Processes - .26 + .97* 1.23*

Group Responsibility .16 .47 - .31

Adult Relations - .31 4. .26 .57*

Physical - .44* - .23 4. .21

Emotional + .16 - .31 .47*

Self-Concept + .61* .16 .79*

Aesthetic + .08 .25 .33*

*Exceeds .05 Significance Level 1 a Principals 3 - Parents
2 =, Teachers

Task Items Emotional Belt-t:otteept. awl Aesthetic to he significantl% more
important than did parents. .tilditionally. the item Self-(:msept %%as rated
significantly higher I, teachers than principals. Ott the remaining Task
Item in the Personal Dim ension. principals assigned a signifiantl% higher
priority to the Physical aspect of time kindergarten than did teachers.

/.)iffercuccs Among Principals

There %%re four sub-11%pothss %%bids %r coneined %%Rh iliffelems
among principals its the %%.1% the% perceived the task of the kindergarten
when the respondent, %%ee grouped according to the demographic %aiables
of age. sex. area. and the unisersit% from %%hid' the principal :yet+ d his
last degree. The folios% ing sections report the results of the data analysis.
U' pothesis 2.1

The ispothesis stated. substantively. that no significant difieretscs its
the responses of principals regalig the task of the kindergarten %%mild
appear %%hen the respondents mere categorized according to age.

The data supported the hypothesis and it stands as stated.
11> put hsis 2.2

The 15%pothrsis stated. substatstitl%. that no signifiant dinge:Ies in
the responses of principals regarding the task of the kindergarten %%onlri
appear %%hen the respondents %%ere categorized according to sex.

:30
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The data suppotted the hpothesis and it stands as stated.
Ilypeiwsis 2.3

The' hypothesis statea, milistaotiy. that no significant differences in
the responses of principals regarding the' task of the kindergarten would
appear %Own th respondents were categorized according to the
urban. or metropolitan nature of the school district.

The data supported the' hypothesis and it stands as stated.
Hypothesis 2.4

The hypothesis stated, substantively. that no significant differences in
the responses of principals regarding the task of the' kindergarten would
appear when the respondents were' eategorized according to the amount
of his professional training.

Tin. data supported the hypothesis and it stands as stated.
(hypothesis 2.5

The hypothesis stated. substanthely. that no significant differences in
the responses of principals regarding the task of the kindergarten would
appear when the spfnedents were categorized according to the university
from whivh the received his last degree.

The data supported the hypothesis and it stands as stated.

Differences Among Teachers

Finer sub-hypotheses were einwermil with differences among teachers
amid their perceptions of the kindergarten's task. The demographic cat-
el:tit.% into wide!' te'ache'rs were grouped were' age, area. amount of pro-
fessional training. and the fink ersity from which the teacher received her
last degree'. Each hypothesis is disc'usse'd in one of the following se'c'tions.
Hypothesis 3.1

The hypothesis stated. substantively. that no significant difference's in
the responses of teachers would appear when the respondents were cat-
egorized according to age.

Table 14 illustrates that a significant difference appeared on the HMI
Knowledge of the Fundamental Processes.

TABLE 14

SICNIANT DIIERENCES TEAciints. pERcEPTioNs 01'
TASK ct1 .11 IE KINDERGARTEN WHEN C.ATECORIZED

At( nitimm; To Tin: Aci: OF Tin: in:sroNDENTs

Source of Variance Sum of Squares
is

Value

Knowledge of the Funda-
mental Processes 7.935 5.490 0.023

df 4c 1
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Further anaBsis using t1.' multiple comparison tecinitpw resealed that
teachers under thirt sears of age placed a significantly higher priority on
the value' of teaching Knowledge of the Ftenclamental Processes in the.
kindergarten. Table 13 illustrates the difference.

TABLE 15

DIFFERENCES IN TEAciimis. maicEpTioNs Tin.: TASK OF
THE KINDERCARTEN EXPRESSED AS DIFFERENCE itrwEE.

ITEM NtEANS 01: Tin:. Two AGE CROUPS

TApic Item

Knowledge of the Funda-
mental Processes

Difference Between
Item Means
1 -

- .56*

11.0.11111111.11111/.

*Exceeds .05 level of signtticance 1 Under 30 years of ARC
2 A. 30 yeace or older

IIpothesis :1.2
The lepothsis stated. seihstaittice.4. that no significant differences is

the responses of teachers regarding the task of the kindergarten %wield
appear when the respondents were categorized according to the rural.
urban. or metropolitan nature of the school district.

The data supported the hpothesis and it stands as stated.
Hpothesis 3.3

The lupothesis stated. substantisel. that no significant cliffelencys in
etc responses of teachers reganliug the task of the kindergarten monk!
appear when the respondents were categorized according to the' amount
of their professional training.

Significant differences appeared on the Task Item Peer Relationships.
When the groups were paired and the Slade' test was applied. however,
none of the pairs escecled the accepted lesel of significance.
Ilypothesis 3.4

The hpothesis statc d. stelestanticely. that no significant differnce. he
the response. of teachers regarding the task of the' kindergarten wench!
appear when the respondents were classified according to the University
front which the teacher received her last degree.

The data supported the hypothesis and it shoals as stated.

1)ifferenerN .%rittin l'arrntx

Parents were categorized aordielg to age. ses. race. religious pref
trance. occupation. area. educational level. and income. Keel, %amiable was
statistic.ally tested for significant difference.s between eser level of the
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Emit lopothesis is discussed separately in the following sections.

Hypothesis 4.1
The' hypothesis stated. stilistaittisely. that s significant .lifivreewes in

the responses of parents regarding the task of the kindergarten would
appear when the. respondents were categorized according to age.

The' ANOVA procedure. revealed that age was a significant factor on
the Task Item Self-Concept. Table 16 reports use significancy

TABLE 16

SIGNIFICANT DIFFERENCES IN PARENTS' PERCEPTIONS OF
THE TASK OF THE KINDERGARTEN WHEN CATEGORIZED

ACCORDING TO THE AGE OF THE RESPONDENTS

Source of Variance
Sum of
Sauares

F

Vatuv

,..is

F
Probability.

0.0%1SolfConcept 10.515 3.530

df . 2

The appliton of the Sheik' test found significant {bible:icy% between
two of the three' paired climparisos. Table' 17 slums that parents under
thirty ars of age aml parents between thirty and forty years of age
atiked SelfConept significantly higher than the' group of parents forty
cars of age or older.

TABLE 17

DIFFERENCES IN PARENTS' PERCEPTIONS OF THE TASK OF THE
K1NDERCARTF.N EXPRESSED AS DIFFERENCES BETWEEN

ITEM MEANS OF THE THREE AGE GROUPS

Item
Differe ce Between Item Means
1 - 2 1 - 3 2 - 3

Self-Concept .02 .4I* ..38*

*Exceeds .05 level of significance 1 = Under 30
2 . 30 - 39
3 40 +

IIpothesis 4.2
The hypothesis stated. substantively. that no significant cliffrencs in

the responses of parents regarding the task of the kindergarten would
appear when the respondents were. categorized according to sex.

The data supported the lipothesis and it stands as stated.
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IIputliesis .3

The hypothesis stated. sobstauttet.R. that no significant differences in
the responses of parents regarding the task of the kindergarten would
appear when the respondents evre categorized according to raw.

Significant differences wen. found to (mist on the Task Items of tom-
mimic:Ilion Skills. Citizenship. and Phsical. Table IS illustrates the differ-

TABLE IS

SICNIFR :AXT DIFEREXCES IX PARENTS' PERCEPTIONS OF
THE TASK OF TuE KINDERCARTEX WHEN CATECORIZED

At VORDIM; TO THE RACE OF TILE BEspo\DENTs

,Source of Variance
Sum of
Squares

#51.112811a8L'a
F

Value
F

Probabipa

Liticcnship 4.801 4.000 0.043

Communication Skills 5.154 4.678 0.0'19

physical 18.469 15.4.31 u 003
.."

df 0 I

Vliti the means of the two groups were cm:waive!, it was found that
whites prceied the items of (:cumilieuication Skills and (16/A:lp to

siguificatitI higher in import:wee. tinsu did blacks. On the other band.
blacks rated the Task Item ellsical signifiratal higher than did the white.
respondents. Table. If) illustrates the differences.

TABLE V)

DIFFEREXCES IN PARENTS. pEm:Eirrioxs Oh TIIE 'TASK OF
THE KIX DEM:MITE\ EXPRESSED AS I)II.VEREN(:ES BETWEEN

ITEM MEANS OF .niE Two RACE CROUPS

Difference Between Item Means
1 - 2

Citizenship

Communication Skills

Physical

.41*

. 42*

+ .80*

':'Exceeds .05 1et.c1 of significance - White
= Black

:34
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Ilypthesis 44
The lix:thsis stated, substantisel, that no significant differences in

the responses of parents regarding the task of the kindergarten would appear
when the respondents were categorized ace.ording to religious preftrence.

Table 20 shows that significant differences were found im the Task
Items (:itimiship mid Physical.

TABLE 20

SBA IFK :A\T DIFFERENCES IN PARENTS' PERCEPTIONS OF
THE TASK OF THE KINDERCARTEN WHEN CATEGORIZED

ACCORDING TO THE RELIGIOUS PREFERENCE OF THE
ES PON DENTs

Source of Variance
Sum of
Squares

F
Value

F
Probability

Citizenship

Physical

7.328

14.134

3.054

5,904

0.046

1 0.003

df a 2

When the groups woe compared and the Sheik' test was applied, it
was found that the Protestant group and the group with No Church
Affiliation ranked Citiiship significantly higher than did the Catholic
respondents. Similarly. the same two groups ranked Physical significantly
higher than did the Catholic group. Table 21 present the data.

TABLE 21

DIFFERENCES IN ',Am.:yrs' BERcErrims 01: THE TASK OF
THE KimmicARTEx ExBREssED AS DIFFERENCES 11F,TWEEN

ITEM MEANS OF THE THREE CROUPS OF RELIGIOUS
PREFERENCE

Item

Diff rence Between I em leans

1 2 1 - 3 2 - 3

Citizenship - .37* - .07 + .30*

Physical i - .42* + .23 r

*Exceeds .05 level of 1 = Protestants
significance 2 = Catholics

3 = No church affiliation

Ilypothesis .5
The 11pothe..1% stated, .ulistativei. that :to significant differences in

the rspotiss of ',Arent% regarding the task of the kindergarten would

15
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appear when the iespondents were ategorieed according to occupational
level.

Table 22 shows that significant differences were found on the Task
Items Knowledge of the Fundamental Prcesses and Adult Relations.

TABLE 22

SIGNIFICANT DIFFERENCES IN PARENTS' PERCEIMONS OF
THE TASK OF THE KINDERGARTEN WHEN cATEcomzED

ACcORWN(; TO THE OMUPATIONAL LEVEL OF THE
RESPONDENTS

Sum of
Source of Variance VaTue

Knowledge of Funda-
mental Processes 42.461 7.188

Adult Relations 16.486 1 5.3o9

df a' 3

Probabtlitv

0.003

0.001

When tli groups were paired, differences were resealed primarils
between the Low occupational group and the other groups. The Low
group ranked Knowledge of the Fundamental Processes significantly higher
than did each of the other three groups. On the remaining item, the same
group ranked Adult Relations significantly higher than did the High group.
Table 23 illustrates the differences.

TABLE 23

DIFFERENCES IX PARENTS' rEitcErrims OF THE TASK OF
THE KINDERGARTEN EXPRESSED AS DIFFERENCES BETWEEN

niE rrEm MEANS OF 'HIE FOUR (XX:UPATIONAL CROUPS

Item

__I) fferen es Between Item Means

1-2 1-3 1-4 2-3 2-4 3-4

Knowledge of Funda-
mental Processes

Adult Relations

+.16

+.20

+.91*

+.59*

+.33

+.22

+.75*

_+.38

+.17

+.02

-.58*

-.36

*Exceeds .05 level of significance 1 - High
2 = Middle
3 u Low

4 al Not

Employed

ifpothesis 4.6

The hypothesis stated. sobstantis els, that no significant differences in
the responses of parrot, regarding the task of the kindergarten would
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appear %heti the lespeanletets were categorized avvorditig to tife rural.
urban, or metropolitan white of the school district in %%hide their child
;Monis %chew,.

Only one difference was found when area was considered as a variable.
'I able 24 shows that a difference appeared on the Task Item Aesthetic.

TABLE 24

SIC DIFFERENcEs IN PARENTS' PERCEPTIONS OF
THE TASK OF TnE KINDERCARTEN WHEN CATECORIZED
ACCORDING TO THE RURAL. URBAN. OR METROPOLITAN

NATURE OF THE SC1001. DISTRICT
r

Source of Variance
Sum
-

Squares

..-.-.-...,.-.,..-....,r.

Value Probability

Aesthetic 9.134 4.754 0.009

df 42

Further anah sis of the item resealed that there were differences
between the grnip of Metrepolitan respondents and the two other groups.
They ranked Acithetie significantly higher than did both the Rural and
Urban respondents. Table 23 illustrates the differences.

TABLE 23

DIFFERENCES IN PARENTS' vEm:EpTioNs OF THE TASK OF
THE KINDERCARTEN EXPRESSED AS DIFFERENCES BETWEEN

ITEM MEANS OF TnE THREE AREA CROUPS

Item

Aesthetic

Difference Between Item Means

*Exceeds .05 level of significance 1 . Rural
2 . Urban
3 = Metropolitan

Hip otliesis 4.7
The fr..pothesis stated. substantively. that no significant differences iu

the responses of parents regarding the task of the kindergarten would appear
when time respondents were categorized according to educational le%el.

Analysis of the (Leta revealed that differences appeared on flee of the
twelve Task Items hen the educational level of the parents was con-
sidered. The differences are shown in Table 26.
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TABLE 26

sicxinc.wr DIFFERENCES IN PARENTS' PERCEI'TIONS OF
THE TASK OF THE KINDEHCAHTEN WIIEN CATECORIZED

ACCORDINC TO EDUCATIONAL LEVEL

Source of Variance
Sum of
S uares

F
Value

F
Prohabili v

Physical 41.517 17.344 0.0001

Adult Relations 39.023 19.062 0.0001

Desire for Knowledge 19.926 5.495 0.004

Knowledge of Funda-
mental Processes 46.252 11.745 0.0001

Self-Concept 9.000 3.022 0.048

df a 2

The paired comparison technique trwaleci significant cliffernc..s -
tit all educational hls. Respondents %%itli less than .e high school
education diffrd signifiantl pith the college educated group on all live
of the Task items. They ranked Ph.ial significantly- higher than both
the other groups. Achlitionall. thel. along pith the group with .t high
school education Ianked Adult Relations and Kticmledge of the Funda-
mental PftletVitS higher than the college educated group. Comerscl, the
college educated group and the high whol educated group placed a

TABLE 27

DIFFERENCES IN PARENTS' PERCEPTIONS (fl THE TAsK. OF
THE KINDERCARTEN EXPRESSED AS DIFFERENcEs itrwEEN

rrExt MEANS OF THE THREE EDUCATION LEVELS

Item

Differ,nce Between Item Means
1 - 2 1 - 3 2 - 3

Physical -.69* -.67* +.02

Adult Relations -.24 -.68* -.44*

Desire for Knowledge +.48* +.46* -.02

Knowledge of Funda-
mental Processes -.07 -.65* -.58*

Self-Concept +.21 +.35* +.14

*Exceeds .05 level of significance 1 - less than high school
2 - high school
3 - college

:IS
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signifiantly higher prisit on a Desire for Knowledge. On one other
item. Self-Cocept. the tollege educated group was significantly higher
than the group w ith less than a high school ecluvation.

All differences are shown in Table 27.
hypothesis

The hpothesis stated. substanthely. that no significant differences its
the responses of parents regarding the task of the kindergarten would
appear whets respialssts were cate'gorize'd according to itscorne level.

Initial analysis of the data rmeald a significant difference on the
Task Item Self-Conept; however. the item failed to sun ive the more
vonservativ Slade' test and was declared not significant. The Ispothesis,
therefore. stands as stated.
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Chapter IV

SUMMARY, CONCLUSIONS AND IMPLICATIONS,
AND RECOMMENDATIONS

The purpose of this imestigatkm was to dormant whether significant
differences exist between and among the principals. teachers. and parents
of Kiltuk's 100 pilot kiiithgartn units regarding their p111)6011% of
the task of the kindergarten. A search of the literature has revealed that
certain personal mid demographic %ariabls have been significantly related
to the eduatimial %iewpoilits of educators mid lay people. Therefore. in
order to establish whether or not such reationships exist between and
among the three groups. a number of independent variables were selected
and the responses of the participants were statistically tested for significant
differncs.

The data for the stud) %%ere secured trout the 100 principals, 100
tea cliffs, and .t fifteen permit sample of the estimated 4.000 parents Of
the 100 kindo gal ten units. A response rate of 1(H) permit frem principals
and teachers and 0014-sewn permit from parents %%as obtained. The
data were treated using a factorial analysis of %ariative program from the
Statistical Analysis Systcm designed and developed b Barr and Cooduiglit
and North Carolina State University. Additional analysis was performed
using the Sheik' technique of multiple comparisons.

Summary of the Findings

Analysis of the data relealed Mortices hetaeeu the three groups in
the basic orientations they take toward kindergarten education as well as
more specific differences on a number of the Task Items to which the
%very asked to assign priorit. To briefly sumniarine the findings of the
sttul%:

Parents placed a rank %able equal to or higher than did either of the
two professional groups on the four Task Items iu the Intellectual
Ditinsion. On one of the items, Knowledge of the Fundamental
Processes. parents differed %. ith both groups of educators at the .0001
signifianm le%el by assigning the item a mueli higher priority. ghing
credence to the idea that parents expect a more sobject-matter-oriented
program for the kindergarten while dif:dors view the period as a
time of personal adjustment to a new environment.

1 Educators. in general. and the teachers. in partividar. placd a sub-
stantially higher value on the four items in the Personal Dimension
than did the patent group. 'feat lers ranked three of the items,
Emotional. Self-Concpt. and Aeseliti. significantl higher tall at or
Iwyond the .003 le%rb than did the parents who participated in the
study. Self-Concept was also ranked significantl higher by teachers
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ewer principals. while principal, 'alike(' Physical significantly higher
than did teachers.

31 The Task Items in the Soda! Dimension were. acordd approximately
the. same priority I each of the groups with the only significant
differences ouring when parents ranked Adult Relations higher than
(lid teachers and when principals assigned a higher priority to Croup
lisposihilit than (lid parents. Figure. I sommarize., the differences.

. . .ITfrev 04 D.., ,1. I.- P..rel is .

Princi eels 0. If -e, t;cet. Yntr..:1,3 ..!

Teachers Physical Knowledge
Adult Rela-

t ions

Parents cro.,i, ite,,p, n
slid lity

Ft'. tr i GP 1 1

Self-concept
Asthvtic

Interpirtation: Tile group abot t. an item ranked that item higher than
the group adjacent to it.

Fig. ISummary of All Significant Differences Bowe,' Prinipals.
Teachers. and Parents

It can lie generall stated. the* that parents plat Al a higher
priority on the Task items in the intelltual Dimension than did
educators: educators were snore favorable toward items in the Personal
Dimension than %%ere parents: and, the three groups were relatively
in agreement on the priority of the items in the Social Dimension.

4. There were no significant differences among principals' perceptions of
the task of the kindergarten when they were categoriall according to
age. %es. area. amount of professional training, and the mikersity from
which the principal received his last degree.

51 01 one significant difference appeared among teachers. When they
were eategoriled according to age, the younger group of teachers
placed a significantly higher priority on the Task item Knowledge of
the PreteSSPS dial did the older teachers. 'There were
no significant cliffwnes among teachers when they were categorized
according to area, amount of professional training. or university from
which the teacher recrhed her last degree.

6, Age was a significant factor among parents on only one of the Task
Items. The two groups of parents finder forty years of age placed a
higher priority on the item Self-Concept than (lid parents forty years
of age or older.
When parents were ategorifed according to race, it was found that
whites played a sit:lithe:nb higher sable on the items of tomminlica-
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tient Skills and Citizenship while blacks plaeeil a higher value on the
Task Item Physical.

Si Religious affiliation of parents was a significant t..tor on two of the
Task Items. Protestaiet rspeielents and those with No (Itirli
Affiliation ranked both Citizenship and Physical significantly higher
than did the Catholic respondents.

9. Respondent in the Low oiepatinal atgor% ralikd Kutmlelge of
the Fundamental Processes significantl higher than did eat.), of the
other three groups. lie also ranked Adult Relations significantly
higher than did the High Croup.

10, %%len the nature of the sellout district was used as a ariabl among
parents. one differenet. appeased. %letropolitan parents placed a sig-
iiifiant4 higher priority on the Task Item .stliti than did parents
in the other two groups.

I I I Among parents. ethi:dims:el pnned to be the most discriminating
%aiable. Figure 2 111111111.ifilt'S llifitIIIVCS S110%% S that most of

dr. differences wen between respondents with less than a high school
rclucatieen and those. %slut bad attended or graduated Prone college.

Low ::iedi_ MO. ..
L
0
W

n4:sf re it
Laivedge

Desire fol.
Know leepa

I Self -cuncegt

I
D

Physical
----

ft
I
(;

11

Physical
Adult itvlat iuns
ittaol ge . t
paidt.:wottil

le s-3,1

Adult. Keidl tni ::
;:nnil.dgc I f ilfr:a-

...e.ut I r, ,

Intespretation: Sallie :Is Figure I.
Low less than high school
%fiddle = high school
High some ollge or college, graduate.

Fig. 2titanium:I of All Significant I>iffrnces Howells 1....chwatinal
Sub-publics of Parents

12 There were no signifiat differences among parents when they were
eateginized aconling to sex and incimie

Conclusions and Implications

It ma. quite (Aral that the three groups of respondents had signifivantl
different perceptions of what the task of the kindergarten should be. The
findings of the stud ghe substantial support to tl earlier diseussion of
the diergnt %icus %%bids abound in motivris preschool education. They
also ixi. support to the findings of earlier studies. discussed in Chapter I.
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that haw identified ditleienees in parents' and educators' prceptions of
the gem!s of dutticM.

It was also apparent that there wer a number of Task items on which
there was considerable agreement between the three groups, and the
itpurtanve of midi findings should not be overlooked. A kindergarten
program built annual the primary goals of Desire for Knowledge and Group
lisponsibilit:. for istance% would app.nentb be acceptable to all three
groups. for th} were nulked among the first two b each of the groups.
Also, the respondents were relativeb in agreelnent on the priority of the
four items in the Social Dimension m Inch included Group Rsponsibilit0
Os amther threctisill from which to build a program based on a
aSislis of opinion.

Perhaps one of the most important findings of this study was that.
although the three sr.:Ips were in disagreement over several of the goals
of the kludergartm the differences within groups were negligible. The
principals and teaehers were very homogeneous groups in regard to their
perceptioos, with no differences among principals and only one difference
among tacheis. [he parent group was not .1s homogeneous as the
educator grunps, but most of the dfflereos among parents were scattered
among the sub-publics.

These findings indicate. first. that the plamis of kindergarten programs
in the state of Kentuck should carfull study the e'xpe'ctations of both
educators and parnts before designing .t program for the state or for .t
!ieal selaml district.

Sevond, there are ohs inns implications in regard to effectiv public
relations on the part of the school systems involved in building a kinder-
gait program. It has been shown that parents disagree with educators
in specific goal aeas. If these differems are to he alleviated. public
relations prow:ems calculated to reduce disagreement might need to be
undertaken.

Third, the findings have implications for members of the Kindergarten
Task Force as Webb as bald educatienial planners. Educators have the
knowledge and expertise to design and implement sound educational pro-
gram.. Vet. ultimately. they are responsible to the publie which then
serve. The success of any new program can he augmented when repro.
sentatises of all concerned groups carefully examine their own beliefs as
well as keeping apprised of the opiiinis of others.

Though only one significant differenm was found among teachers, that
difference nia have critical implications for the kindergarten program.
Younger teachers. by plating a significantly higher value on Knowledge of
the Fundamental Processes, support the ideas presented in Chapter I Ir
ilkiud tp. 7). Bawl- 1p. Si. and others who state that battle lines are
shaping up between traditional kindergarten teachers who define eduation
as self-devlopment and the "new breed" of preschool teachers who eels
inure heaib ou external enforcmnt. Thus. though the teacher group
was a rlatisb homogeneous one in regard to its goal perceptions, the
nit difference they do have oink! develop into a problem area in progriao
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planning. Vhther or not the diffrtwe is finally resobd, au awareness
of the conflict by the p.utuip iud. should he of some concern.

tlter were scattered difierelices aiming paretit
educational let (1 emerged at the best predictor of educational viewpoint.
'lids finding agrees with a similar one by Downey in his 1960 study.
Knowkdge. of this pattern culd prove to h' extremely useful to school
dtstrits "hie." might embark on Public relations programs to sell their
program of kindergarten edueittion.

Fitialb, this study should make educational planners aware that while
it is necessary to seek some degree of consensus in the setting of ethwa-
tional goals. complete agreement will probabb bt achieved. It
follows. then. kindergarten programs on both the state and local levels
will be more effective if the views Of all participants are sontewhat mind-
dent .

Recommendations for Further Research

Several possibilities exist for further resarh on both a state and local
leer'.

On the state it would be interest:0g to sur.e the first grade
teachers to determine what they believe the proper task of the kindergarten
to he. Since thee will be teat hint the kindergarten ehildren who are now
in the pilot units in 1974-73, their perteptions of bow well the initial group
of tilthn meet their expectations would provide some degree of insight.

Similarb. and perhaps in conjunction with the aforementioned study. .1
longitudinal stud. of children who have participated in the pilot units
compared to those who have not participated might help to identify the
strengths and weaknesses of the pilot program.

On the local !c.d. a possibility for research would be as a follow-up
snub to determine the Olean eness of a public relations program to explain
the purpose of the kindergarten ear to parents.

Local program planners might also find it stimulating and interesting
to utilize the T.P.. Oplionairt or an adaptation of the instrument to
conduct a omuninit opinion aired.

final Summary

This snub has ..ttemptcd to assess the preeptions of the kindergarten's
task held b the major participants in Kentucky's initial effort to establish
a state-wide public kindergarten program. It has provided to educational
planners useful knowledge regarding diffrenivs in those perteptions and
their relationship to a number of aiables associated with the differenves.
It has also shown that there an. a lumber of areas of agreement between
the groups.

for the differences which were funnel between the particip ants. none
are inecioiliale. With tooperatier planning in state and local boards
of education ilimrporating a earit of positions. successful kindergarten
programs c.an be established throughout the state. lb building upon those
areas in which there et as commonalit of e Wee point. the Kindergarten Task
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Force should bw able to formulate a statement of the kindergarten's task
%%Welt would be :temptable to all poops.

The findings of the study also tiongly support the position that not
all task elements should be c.ousis:ered of equal importance 1w program
builders. Thus, a simple enumeration of task elements is insufficient;
priorities of importanee should he assigned to cad' task.

the isestigatio has demonstrated that the usefulness and
potential of the Task of Public Education Opinionnain. and its conceptuA
framework are not limited to a specific approach but. with proper vontrols,
can he adapted for Ism. with other suns y methods in .t ariety of settings.

I
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FOREWORD

In the fall of 1973 Kentucky launched a pilot public kimlergarteu pro-
gram provided for 1w the 1972 session of the General Assembly. Funding
was provided through the Kentucky Department of Education for ads mice
planoing and local school distriet operation to determine the need for and
feasibility of spanding the pilot program toward eventual state-wide
operation. As part of the advance planning, the Department of Education
contracted with the Bureau of School Service, College of Education,
University of Kentucky to deeelop a design for and implement the evalua-
tion of the pilot program to determine the etletieentss of the program.
This report is a sntliesis of a research study in partial fulfillment of the
Bureau's contract.

Ve wish to acknowledge the contribution made by the participating
first-grad teachers throughout Kentucky who took the time to respond to
our request for help. Perhaps they more than any other group understand
the needs of pre-whool children and the role that kindergartens might
perform in satisting many of these needs. Ve salute these teachers for
their concern for the edueational welfare of Kentucky's children.

The Bureau of Seim! Service
Paul Street. Director
Fred Ed:wilds
(:arl Banks
Dana Beane
Jesse ( :abler
Faurest :ogle
Atm Major
Lynn Moore
Joe MeCorkle
Julia Fleming
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THE LEARNING NEEDS OF ENTERING FIRST-GRADE
PUPILS IN KENTUCKY

/lane meth for Off St fulY

heoretialk. programs .lie based 'pent a logic in %%hi, the
instructional function is designed in relationship to school purposes. in-
strutional owti,es. and pupil needs. In this logic pupil needs are
identified in the retext of itistrutional jti,s and instructional oh-
jti,es are astrated front school purpc 5. A pupil's learning :wd.
therefore. iiia hr described as ,shat he iteccis to leant in order to attain
a specified instrutietnal etbit.ctie. Unforttinatet1 . eseept for the i%

inherent in waded teAthoks. too fesc school, operate ,c ith cleat% specified
instructional olueetulN and this condition (.01110k:des the t.tsk of idntiing
pupils' learning need, ,situ the ncssa preciseness. Fortunately. the.
Kentucky Kindergarten Advisor, Task Force. in the planning stage for the
in of the pilot piogiains. cle,lpd .1 rather cmprelinsi,e set of
specific. instructional objeti,es for the pilot programs. Though there
some reluctance on the part of some. risk Form members to suggest that
the kindergarten should he simpl .t readiness program for the first grade.
there 5%.ts gneral acceptance. of the asstimption that the attainment of
these obiectks in the kindergarten ild result in Ita,ing pupils nitwit
!letter prtpared to take full adsantage of addititnial heoling tom entry
into the first grade.

In addition to using this set of learning objectives as a guide for
ealtiating the pilot kindergarten programs dining the 1973-71 school year.
the Bureau raised the question of !u ,sell the typical pupil entering the
first grade %%idiom hnefit of kindergarten perience measures tip to these
hjecthes. The aitsser to this question %multi pro,itle some indiatin

of the dimensions of the t.tsk lit the kindergartens in equipping pupils
for the first grade. If. for ampl. most pupils nem enroll in the first
grade alrad possessing the. characteristics of -1...,piesses psithe emotions-
this fact shuhl ettale kindergartens to place little stress ott this direction
and use their time and energies temard other more needed objectises.

The question. then. for research purposes. an: What are the
haracteristic learning tid, of tpial entering firstgrade pupils?

The lit warch Mc tlimhibigy

A simple rose itich design scas de,eloped for this stted. First. a

questionnaire sas deseloped to he completed a representath sample
of Kilit !WV% first !;nude tsiii ( See APPrildi% 'Phis Wiest ti

aiS (1%ii411(11 t1) II these teat.hers' prceptiems° of their typical

° Teat hers' pen eptatits of pupil needs are %alit! criteria of :level. after all. es-en
it -test,- %sere .1..eilabl. tearful, nitt,t render filial judgment. alai tier net result
%could pietbahls he tier same.



first-glad classes gtntall stand It relation to du of learning objeeti%
suggested I)' the %d% Iv)! S I ANL 1:011. Ittallm tile major 5.11 i.atfous in
pupil needs arc likely the result of or !elated to the etotamtic chatacteristis
ttf tlie pupil's home. the responding teachers %%e asked to identify the
It.t1 of home et ontatit of the pupils upon %%hoot tIttl based their assess-
mnts of learning needs.

Sont11. lptstitatit sample of hist-grade teachers ttas abstracted
trout the approximate total of 2,316 first gratl taltlA ill Kentucky. This
sample Included a teacher in at least one school in all Kentitcky school
districts. t III districts tt ith more i%0 eligible r other
school tas listed for teacher contact. A questionnaire %%as then mailed to
the principals of the designated schools %%Or the request that this principal
.ask one first grade teacher to I uniplte and rettrin the questionnaire.
Three hunched one i1011 usable questitantailes, representing 66.6 percent
of the total sample. %%te returned in time for processing for this report.

The Response Data

the w.polis (late related to the e000ttli lassification of tittering
hist-grade pupils ale tabled in Appendix It: Ito%%1er. tiltSt data are treated
in this st.ttion ,able 21 for pniptses of drat% ing conclusions. Table I.
%%In, ft111U %Ss. thsplat s the response tlata toms the total sample tX = :1011
of fitst-grade tahets.

tilde I indicates that of the I reacher, tespon(Inig. 39. or 1:1.0

tepurted that -Aluitist All l'opt1+" the itmt had pticeived
to .114%lti 110%**( tht characteristic -.Accepts and adjusts to sucess
lack of sottvss" %%Iwo the% otcr the first-glade. Comrstly, onl three
tahrs 41.0 pticeitt t reported that -.%Intost \o Pipits" lia%t the same
t haracterist it. et. cetera.
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1 hilt. .111c I .111.1%d isinse data for the total first grade Wadley
sample. Table 2 itylmitt% a wanangemetit of the salin data for abstracting

from the ciat.t. In this t.tble the tit* imtvutag classifications
("Almost No Pupils,- ".liotit 23'.;" -.1liont 30r; ." "About and
"Alisiost lae liven comprssed into teeo percentage classifications:
0.50'.; and 73-1ttfir; . This %% as thine arbitialik clihobuif the tacheis
into tee() groups: out group %elitist classes are piclimiiikuitl ccitirposed
of pipits %e Ito e.ith possess the charactetistics t75-100v; i and the other
group %elm tpiall hae% entering classes in %%hid. at least halt Mari.)
the pupils lack the haratieristi. It %%wild seem reasonable to assume that
tt teachers lia%e as many as hall their pupils %elm clo not possess a gieen
chaiatviistic. that characteristic %etde! haw to lie accorded onsidelable
%%eight and attention Iii ilstrlictioal programming. toneersel, if as man
..s ;Iv; of entering pupils alrJel possess the characteristic. the teacher
%%mild he able to gie t. proportionately less time and attention to that
characteristic %%line concentrating efforts in helping pupils acquire other
swetleil characteristics.
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The Speai man Rank 1/11119 t for ° %% emplo ed to
am.rtain the latimiships het weeii aud amoug the raiikings clerked in
Table 3. This product -moineut cm viaticum! technique pro% ides a co-
fficint of -1 to - I I if the compared rankings were exactly alike. - I
if they were tAsItil ersetl.

The fullueei 114 mat ri show the Spearman rho coefficients. The "Eco-
nomic Croup- members (t op itricl side headings) mean:
I .= All conomicalh deprived pupils
4 = All pupils average or Aro% e economical!.
3 %low pupils (kinked than .4% erage or aim e ecouoiniall
4 = More pupils .nt.riute or above thou deprived ecouninicall.

_ Pupils Amnia eqecil divided re, momically.

tin0111 .11111p

4 3

r. I X .71 .55 .6

2 X .5 3 .76

3 X X X .S0 .53

I X X X X .59

5X X X X X

alkn matri% shows a coefficient of .36 betw twit the rankings of
economic Croup I All 1)epri. ell Pupils) and oumnie group 2 All Average
or Above 1. a relationship of .71 bow ern eccummic Group I ( All I hpri.ecli
.md etmumie Gump 3. et cetera.

Table :3 and the coefficient matrix shots the following salient points:
1 Teachers w ho hat e all economically clpri.cl pupils :rc sup 1I differ in

their assessments Most t.36, from teachers of pupils w ho are all average
or dime economically tGrotip 21.

2 Teachers of .111 eonomicalh demi. ed pupils (Croup 1 a agree the most
1.71 ) w it 11 teachers of mixed economic classes ith more dem k 141
pupil% than a% eraw or aim e minis ically 10.11111) 3.

3. Teachers of pupils Om air all a% craw or Amy eomumiall tt:ump 21
agree the uu1,t 1.76i with teachers of classes iu w !rich pupils ale about

1.1 ily divided ye onomicall (Group 31.
.1.c.at si 1st which'jell pop& are 1.telit't \ snore depn VII reea-

nc ;loop 3. attire the aunt in their iiercl assessmeuts p.53) w ith
teachers ut claw.% n1 %% Inch pupils are about evenly Ilis idyll economically
1(4c nip 11.

ti I

.\:2
the °lib coefficient blcm the .05 tsf .tati.tit.al significance..



) Tr.witei it classy% It) imp& toiKeti hilt I1.1 \ t mot I' 111. .11041\ 4'

the i.tat 40111111W 11A 41 It 1441111 11 .1111.41 111111 I ,hti, %%01

%%110 liMe Wimps d imptk nit e% cut% di % tart! comottwahh% :temp 5

11.1111t the Sparm.in raid. sniper cm ism pm% Mu. .1 med.' iii
4.distic.th id:111011411p id ant .111.1% at 1.111111144% hl .1111111141 .1110 of 1.1111%41g%

.V., the total rank Railer at Tow lies (:lamp I III tilt. 61111 1.1111,

reacher tamp 2- it due, flat milli atc he fait I. osiskill of tip, .1111,1111: sit

tUo gimps Ili taiis (Dis cavil 111.11.11 bistil That Is. %%In it has heel,
iltermineil that the 1.4.1i141114111) at the clothe lailklinz marl ot at-fot
(:iotti) I to *radier ( *1 Imp is at the .314, tile what 14 otp.liii)

rilliking% of flit' t\ \ 4;11141P% 4111 l'rph .1114) .141111i% tU %MA-.% .11141 lack at

mimes.- is to this point.
Table 1 takes the data twatiti ist Noc.% ma. stp larthei alai piss % tiles

a statistical !mim tit the iatikisio at papal sell% to tamps of teacher,
(group. 1 mai 2' in terms nt the iiitrrlatimships of alla 44 the thilt) -eight
pupil characteristics. These tii teacher wimps title chtisil became their
pupil puptilatioll. alt. -cleatier": that is, either all eoliomicalh cleprht1

(Cobol) I ' fir melatt ar almnt tohtimiall ;Citalp 21, %%lode the tithe'

teacher L.tremps liai pupil populatimi. Table .1 sllaniti help t4,
slim% the es,tnt ot 1.1111.11w auremnt bet%%rll group% all 11(.11

tit the thith-vight 111.11.11 telistie lariting 1,41(15.
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Table. I ,lions the ezevatesf agsremnt Itsst the two groups of
teachers omitted MI 06.11%1 Mit.% and understands the rasems
for the rules- ,27.0 tot Gimp 1 and 21i.0 for Croup 21 dud the greatest

disagreement nil .ustrats culiosity about thine;, and phenomena in
the ens iremment 4.I.0 for Crimp 1 and 32.0 for Croup 2'. Simply inter-
preted. this shwas tie specific differences of tea's., poption of pupil

needs btsseen thstintis elitilnt slow emir goons, of pipits entering
tile first grade.

Conclusions

lu data prodoced les the responses of the 30 1 first grade kentuks
teachers citable the ion remehisions to emerge:
1 As :rercisd les fddl's. the economic. conditions base a major effect

upon the teaming needs of entering first graders. Though this on-
elusion ina hot be surprising tee kindergarten or first-grad leah-
rs. it should not let taktii lighth in curriculum plamiiiig and instruction.
clleemi emelitions ssonlil seem to base the greatest it.fltiener utt

pupils' learning need, in characteristics associated %side curiosity. con-
rn fur others. health habits. initiative and imagination. and self-on-
pts. aids upon tilt other harateristic ineds may he detr-
mined by reading upssarti in Table 1.)
If mu accepts the pupilnd assessments of the studs sample 130 1
teachers) representative of the approsimate total of 13 1 ti
first-gratle teachers in Kentucky, the folios% jug priority ardor of flil
Ofred. may he assumed for Kentucky: 'Preface each statmtt vv tilt
-The typical entering first grade pupil needs to learn to:")

M'ork %sell indepndently
2. UM %%ell

3. ork caefully Mid accurately
I. Listen and bans instructions

Understand simple concepts of time. sseather. Ion% alums cliatigt
etc.
tUdrstand mathematical concepts of simple relationships omen.-
less. tart et-smaller. taller-shorter. more than-lesser than. as matu
as. etc.)
IN clop an actquat attention spate

S. 1)esctop adequate skills Ill discriminating among mritttu ss minas
9. Remember importalit iideormation

10. Espies. ideas milig art media
11. ( and classils objects h% shape, silt. textur. use. de.
12. 1:Apig....mars.m... of ens iremment

13. Sing with adequate attention to tempo. temp. and stibnite
I I. 1)es clop pits steal (11.0.1 its in fine motor set is it
1. Persist ire igloos
lei. Stuns initialise and imagination
1 7. Des clop adequate skills in auditors discrimination

;I
et A ")
v V 0



IS. 1 N144411 .111 .141.111.111 ttk.liiul.lt %%1111 %% hit-11 to eNpleNS idal%
Pk intolle Meal 11.11114' 11111114 gem :slue twos.

liwt tht ttputotto, met! 1)14111'4 eel tithes,
21. ()Int %I. ..tftt% titles .11111 ttittie4.tteti the temtis Ito seiit Ud..
33 111.ectie e good 11441111 LINN
2 ;. .t t ellt le,1A1ti,1hllltt till tile tt tel tithe! I.
2 1. I ..11$4_ 0111'-141-41114' 4-11111N114111414114 t lie 111.4the111.10411131 1 t 1
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APPENDIX B

RESPONSE DATA TABLED ACCORDING TO THE ECONOMIC

CLASSIFICATION OF PUPILS
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