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FOREWORD

This abridged xguide to Primury Unit inastruction represeats
a comprehensive series of guides and manuals developed and
distributed by the subject matter departments of the Office for
Inprovement of Iustruction., It offers amn overview of a broad
curriculun designed to meet the needs of students in their first
three years of scnool.

Thz original naterials fron which this guide has been
developed are available from the respective subject matter
departrients. They offer more specific and detailed iuformation
for each area,

An expression of appreciation is extended to the many
teachers, adninistrators, and supervisors who coutributed directly
and indirectly to the creation of this guide.

Arthur M, Enznann
Director, Departuent of
Early Childhood Education
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An Overvicw of the Primnry Unit

The nongraded Primery Unit is the c¢fficial pion of organization
for the early vlementary ycars. kindergarten through former grade two.
Appreximately 230 schools and over 2,000 teachers arc involved in this
program.

The Department of Eerly Childhood Education has the responsibility
of coordineting curriculum from the Preschool Program through the
Primary Unit. We believe that a tasic ingreiient of the Primary Unit
is the concept of providing for continuous progress in learning by
children. This progress begins the day they enter the Primary Unit
as kindergarten students. By removing grade level barriers, the
curriculum may be sdjusted to the student's develepmentnl neads and
abilities.

The flexibility of e threc-year Primery Unit which begine at
the kindergarten level permits and accomcdates a wide variety of
grouping procedures. The following cre some procedures being used
at this time above the kindergarten. Grouping plans for kindergarten
children may be found in the kindergarten subsection of this guide.
They should not be thought ¢f as prescriptions, for in meny instances
a successful pler for onc duilding may be unsuitable for another.

Grouping Bevond Kindergarten

1. Some schools initially croun as homogeuneously as possidble in
September bascd upon evidence obtained the previous year.
They reason that if the class draws apart in achievement,
it will be easicr to reproup informally within the class and,
thus, meintain the ndvontaze of keeping the group together
for the entire year.

2. Some schools sroup two general achievement levels in A
class. They reason that children capable of moving
faster or necding to move nore slcwly then their group
would have a 50-50 chance of moving into an elrendy
established group within thet room.

3. Children may be shifted to aucther classroom within the
Primery Unit when need is indicav>d any time during the
school year.

k. Children may be rlaced in different groups tor different
cxperiences; some schocls chedule separately for arithmetic.

Exemple: Children are rated by their teachers and are
divided into groups with each teacher handling
an achievement level. Arithmetic is tasught at
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wie seme time in fll vrimary rooms and the
chilaren move tc¢ the room to which they are
18signued for arithmctic. Children move along
in arithmetic as fast us they can over the
twn=ayear neriod.

5. Somc schools are able to moke use of the unique talents
of cortnin teachers by having teachers trade teaching
assignments.

Exemple: Miss Jcnes teaches art to her own class and to
‘rs. Brown's ~2lass. Mrs. Brown teaches vhysical
educnation or science, cte. to her own class and
Mine Jeores® clnss.

6. Scme achnols use s cycling plan where children remain with
the same teacher for two years or until they are ready to
enter grade 3. This may encournge teachers to assume &
greater responsibility for long term planning for pupil
growth.

T. Some schcols feel that e change of teachers at the end
of the schoel vear is beneficial for students and teachers.
Note: 1Tt ic important that schools work to break down
the concept thet June is nromotion time, e.g., promotion
to Primary TT1.

8. Progress of students in the Primary Unit must be carefully
charted so that perents may be aware of the fact that some
students may need more than three years in the Primary Unit
(kdg. + two years) to attain an achievement level and
maturity which would leed tc¢ success in grade three. Some
children will spend four years in the Primary Unit. If
slow progress is noted early and called to the attention of
the parent, recognition and rceeptance of the need for
rore time will be more eesily accepted by the parent.

The above discussion of some current grouping practices certainly
does not c¢xhaust the possibilities.

Lists of guides and bulletinsg which offer suggestions for helping
teachers improve their Primery Unit instructional program ere available
from the office of the Depertment of Early Childhood Education.

Time Allotments

The Department of Early Childhced Education of the Detroit Publie
Schools has established recommended time allotments on a minutes per
week basis. These time allotments nre hased on a renlistic aporaisal of
the number of instructicnal minutes 2vnilable during the ccurse of one
week. They serve as guidelines to a balanced program of instruction in
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. the elementary schcol. Administrators and Primary Unit teachers should
give careful consiieration to these recommendations so that ell children
receive the stimulation, chenge of pnce, nand chenge of ermphasis which
contridute to e cood instructicnal progran.

From a practical point of view, it is rccognized that meny minutes
of the day ere absorbed bty activities not of e directly imstructionel
nature. These activities vary from taking attendance to recess and
dismissel preperations. Above the haelf day kindergarten, spproximately
1200 minutes of instructional time are availeble each week. A percentege
breekdown of the svailable instructional time by sudject crea would
reveal the following:

Lenguage Arts 60%
. Math 10%
faeinl Ctudies 8%

Physical Education 8%

Science o

R 5%

Musie __ L7
100%

The following chert illustrates how this percentage bdbreakdown may

be distriduted on e weekly basis. Many factors are involved in esteblishing
. an indiviidual teacher's weekly plean. The actual school hours the use of

coordinating periods and the availability of hygiene facilities represent

a eampling of these factors. This chart suggests one way this task may
. be acccmplished. By combining fifteen minute time mcdules in a creative

way, teachers will be able to achicve a program balance which will

result in e more ctimulating and creative educational experience for

both the teachers and the students.

00007
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MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY |
8:45 -~ 8:55 | Bell time {Rell time | Bell time §Bell timc }Bell time
8:55 -~ 9:10 | Conf. Conf. Conf. _rgpnf. Conf.
9:10 - 9:25 | Lang.Arts | Long.firts | Lang.Arte ng.Arts |Lang.Arts
9:25 - 9:40 " " v o "
Q:k0 - 9:55 " " " " !
9:55 « 10:10 " ' " " "
10:10 ~ 10:25 { Reeess Recess Recess Recess Recess
ﬂ10:25 ~ 10:40 | Leng.Arts | Mucic Lanp.Arts {Music Music
10:40 -« 10:55 | Science Leng.Arts | Science Lang.Arts |Soc.Studies |
10:55 - 11:10 * " " " "
11:10 - 11:25 | Dismissal | Dismiszal | Dirmiscal |Dismissal |Dismissal
ﬁ}?:ZO « 12:30 | Bell time | Bell time | Bel) time |Bell time {Bell time
12:30 - 12:45 | Math Lang.Arts | Math Lang.Arts [Math
12:45 - 1:00 " " " " "
1:00 -« 1:15 " " " " Phy. E4. ,
1:15 - 1:30 | Phy.Ed. " Phy.Ed. ! Phy. Ed.
1:30 = 1:45 | Pny.Ed. " Phy.E4. " Phy. Bd.
1 1:45 - 2:00 { Recess Recess RecSs Recess Recess
2:00 « 2:15 | Lang.Arts {Art Lang.Arts | Art Lang.Arts
2:15 - 2:30 | Lang.Arts | \rt Lang.Arts | Art Lang.Arts |
2:30 - 2:U5 " Soc.S5t. " Soc.St.
2:45 - 3:00 " Sa¢.8t, " S0¢.5t. "
3:00 = 3:15 Dismissnl _ Dismissnl | Dismissel | Dismissal ' Dismissal

iatadadal

Lang. Arts 780 = 60% Scicner €0 ¥ 57 Music 15 = ME
Math 120 = 10% Phy. E4. 305 =
Q Soc. Studics 90 = 8% Art 0 5 &

1200 =100
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Definition of Primor~ ‘it 2, 11, JI1

Considerable confusion exists in the area of labeling children in the
Primary Unit. It anpcars logicai that the name Kindergarten be retained
. for although it is within the Frimary Unit, the children in it attend
gchool for half daye nnly. If the Primary Unit is to have the flexidility
of grouping practices aseribed to it, we must draw away from thce use of
Primary I and Primary IT as indicators of achicvement levels comparable
to prade 1 and grada 2.

The Department ¢f Farly Childhood Education suggests that for internal
recordkeering purroses the term Primery I, Primary II, and Primary TII
have one meaning for the antirc syster. These terms ghould represent yeers
. of scheol attendunce bevond Kindergarten and should have no direct relation
to achievement lev-lz. Fer public classification rurposes, all students
above Kindermarten and bel-w grade three should be termed Primary Unit
- students. This freilitates rlacement of & child in any Primary Unit room
which meets his rneeds.

The Primarv Unit and the Detroit Tlan

The Primery Unit is a plan of orpanization designed to facilitate
continucus lcarnine progress of childrern in n noneraded class setting.
In general, it precuppeses = sclf-contained rocm organi zation where the
children are assigned to one room for the entire day. This contrasts
with the Detrcit Tlan whereby children are in homeroom cne-half of the
dey and in speciel subjlect classrooms the other healf.

In some cases vhere school numbers src verv smell, it is impossible

to maintain a gond Detroit Plen in grades 3-6 rlus the Primary Unit.
The Depertment of Eurly Childhocd Educaticn sugrests that it is possible
withip the vhiloscohic fromework of continuous progrees,according to

. ability, to place = Primary Unit clnss in = section of the Detroit Plan.
Special clars teeschers involved in this varintion sh~uld become aware of
the educational nhilosorhy which is involved. It should be cleerly

- understocd thet thiz nattern is only for unusual situetions. The decision
regarding the exception to poliey should be made by the Region Superintendent.

The Primary Unit nnd Specielized Service

Primary Unit teechers normally operate in a self-contained setting.
However, it would be unfortunate if the exrerience and "know=how" of the
subject motter specialist was not tavped. Schocls should investigate the
possibility of using the servicec of their Detreit Plan subject specialists
cither os consultents to Primery Unit teachers and/cr in direct teaching
of Primary Unit children. The Departwent of Early Childhoné Educaticn
suggests that all schools draw upcn the services »® subject specinlists
tc upgrade the Primary Unit orogram.

A 60009
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Local School Committees

The promise of the Primary Unit orgenizetion stands or falls on
the amount of personal involvement of the teachers and administrators
at the local school level. Teachers face meny alternatives in educating
young children in the school setting. The alternativea (some of which
are suggested iu this bulletin) should be discussed by Primery Unit
comnittees composed of pll Primery Unit teachers on a reguler dasis.
Meeting emphasce should reflect concern about curriculum and consequent
upgrading of instruction as well as administration with its grouping
and recordkeeping problems.

No schoel can have a viable Primary Unit without the direct
purposeful involvement of the concerned staff.

Inservice Education

A variety of inservice education curriculum materials are availadle
to help school staffs add meaning, interest, and higher achievement to
their yeer's work with children. Bibliographies of available teacher aids
are readily found in the school office or upon request cbtained from
the Department of Early Childhood Education.

Detroit television video tapes may be used by the local Primary Unit
comnittee as discussion stimulats. These tapes are shown at scheduled
times ond may be seen ot specinl times by prearrangement with the
Deportment of Educational Broecdcasting. A list of video tapes on
early childhood education located at the library of the Department of
Educational Broadcasting may be found in the achool office or obtained
from the Department of Early Childhood Education

Movement into Grade Three

The decision to cssign ¢ pupil to grede 3 or to an cdditionnl year in
the Primary Unit is based on an evaluation of several factors. The primary
considerations are:

1. The age of tne child.

2. ‘The time spent in the Primary Unit,

3. The prognosis mbout the effect of spending ancther year in the
Primayy Unit. .

a. The rate of growth in reading skill (considering the past
year or years).

b. Tke physical and sociel maturity and development of the pupil.

¢. The opportunities and arrangements offered within the school
for individual help in the Primary Unit end/or Geade 3.

d. Success in areas of school activities other than reading.

annty
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tindergarten in th Primary Unit

Teacher service depends on kindergarten memdbership. There is,
therefore, no single schedule possidble for every school since kindergarten
staff is composed of from one to four teachers.

Possible schedules are explored here with the realization that

lavatory and mill periods subtract time from the total periods shown for
classroom instruction.

Lavatory period would be plenned when it is most convenient. In
some cases, the kindergarten lavatories would be :n use when the children
. wighed. In some schools, a group time could be provided for kindergarten
lavatories and/or the school facilities could be arranged for on schedule.
Same teachers prefer to be responsidle for their entire group; other
teachers team together to divide the classes arranging for boys and girls

at a common time. Teachers, with their principals, should decide on the
best plen to be employed.

Milk distribution also is better arranged for ~t the loual level.
In a four teacher team, for instance, two rocms with chairs and tables are
furnished allowing a double period for art and readiness activities. Milk

could be served in these rooms at 10:00 a.m. and 10:10 a.m. for the four
sections.

In the schedules ghown here, the curriculum activities csn de
interchanged since physical space, water factlities, and room equipment
are involved in implementing a program.

LU Teachers

, Poom 1 | Reom 2 ’ Roem 3 Roonm &

Play,Gamce ,Music ! Literature ‘Art, Readiness { Art, Readines
. Lan (5 i Foun

| 8:45- 8:55 Entrance Time
8:55- 9:10

Roll cell, General asnnouncements each room

9:20- 9:40| Tencher 1 | Tescher 2 Teacher 3 _ : _Teacher b
) o

9:40-20:10 2___ i 1 4 3

10:10-10: 40 3 ; L 2 1
[ | !
0:40-11.:10 “ ' 3 . 1 2

‘;i:;o-;;:2§ : 'Breparatipn for dismigsal
ERIC 00011
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Four teachers could al2o organizc as a peir of two teachers with an
organization similar te¢ th's:

__2 Teachers

Room 1 Roonm 2

|
t
t
!

Play,Cemes Mueic,Literature irt .Readiness Foundations

8:45- 8:55 Entrance Time

. { 8:55- 9:10 Roll, Gaoneral snnouncements each room
] 9:10-10:10 Teacher 1 ‘ Teacher 2
. 10:10-11:10 2 l 1
11:10-11:25 !  Preparation for dismissal
|—3-Zeachers
Room 1 ‘ Room 2 Room 3
Play ,Games ,Music : Literature,Language! Art,Readiness
= Foundations
. 8:45- 8:55 Entyance Time
8:55~ 9:10 Roll call, General esnnouncements each room
] | 9:10- 9:50 Teacher 1 ' Teacher 2 Teacher 3
| 9:50-10:30 . _2 3. i . |
10:30-11:10 3 1 2

i 131:10-11:25 Preparation for dismissal |

Room content could be arranged to provide this type of curriculum organization

as well:
Poom: 1 Room 2 ! Room 3
Language Peadiness Play, Art y Music,Games,Literature
Foundations k| !

ERIC 0012




In this sample, planning for individuels will be extremely important
since both playtime and art workshop require habits of learning and doing;

and since both are provided in this room, the two areas must be kept in
balance for cach child.

In en organization of time end content, the areas of instruction are
adjustable and sensitive to goals. The good teacher balances the
ingredients of the local living-learning center.

Kindergarten education allows a year of lively living for five and
six year old children. It's purpose is to provide a beginning step in
this world of school in a free-flowing child oriented wey. It is not
designed to "get the child ready for next year." It has a purpose of
it's own for the child who attends.

Kindergarten children are unique in their physical attridbutes,
their responses to people, their reactions to environment. They need
a teacher who is a kindergerter specialist; and for tools of learning,
more than o pencil, a mimeographed sheet and a chair.

Because a child dbrings his whole selfness to school, he makes the
greatest progress in discovery through the possibilities inherent in the
complete kindergarten curriculum: art, music, literature, social studies,
play, gemes, meth, science, the languege arts.

To provide for all of these immortent foundation learnings, all
kindergarten children in our primary unit progrem are planned for by
grouping and sub-grouping. Initially, children may be grouped in a
variety of ways:

in age blocks

according to parental preference for a.m. Or p.m.

in rendom fashion as theay register

on the basis of attendance in Preschool or Head Stert

Children enjoy many experiences and use a variety of materials to
duild concepts for understanding. Since jdees are more useful when they
are related, flexible class units cf interest are seriously planned. Such
a program does not overemphasize reading since it has concern for root
learnings in all aress, Interest in reading and the components of reading
capture children at varying times and are dependent on maturity and ebility.
Because of this, several orgenizational patterns for facilitating work
in the language arts have becn used successfully. This more often begins
around Jenuary after testing and evaluation.

Some schools having more than onc kindergarten teacher,
regroup to meke the mcre mature children the entire
responsibility of one teacher. Language arts is a short
period of the kindergarten day...15-25 minutes.

00013
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Some schools having more than one kindergarten teacher
identify the mature children in both groups and regroup
informally each dey for 15-25 minutes with the top group
meeting with one teacher while the less mature pursue
activities with the other teacher.

Some schools, where there are perhaps only two or three .
children ready for advanced work, send these children for

the short period mentioned each dey to ancther teacher inm
the dbuilding.

Some schools exchange a group of children in the kinder-
garten with a group of children above kindergarten for the
short portion of each day.

Scme schools vwhere an aide is availedble, allow the teacher

to work with the more mature children for the short period,
: while the aide gives a different kind cf experience to

the others.

Some schools choose to provide many language and creative
experiences of increesing depth for all children in each
section without selecting & homogeneous grouping for special
atteation.

. gV

In any case, it is to be remenmbered that the language arts area is only
one part of the child's helf day. The toechers will have to use their pro-
fessional judgemenv in consultation with the principal to determine the best
organizational plan for the chiliren.

Since the emount of time directed toward this part of the kindergarten
program is relavively limited, the emphasis should be on the oral aspects of
beginning reading. This wauld probably include:

a wide variety of oral langusge activities
- experience stories
chart activities

the direet teaching of words children show an interest in:
color words, names, directions

phonics and letter names

possibly the use of ALL ABOUT ME

possibly the use of pre-primers

possibly the use of special bveginning reading kits.
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In exploring & vital progrom of enchanting experiences of all
of the curriculum areas, it is hoped that the child will learn to
experiment, cbserve, think and create. We delieve that learning
to play, work and synthesize will lead one to be & more self-reliant,

responsidble and contributing chilad.

Publications on curriculum are always esgerly sought by teachers.
Those listed here ere ocbtained at the primcipal's request on a Form 45

addressed to Inventory Control.

Developmentel Activities for 9L-049k
School Beginners

- The Green Thumd 9k-5840
Kindergarten is Readiness 940510

Kindergarten Reediness in Aection 9U-5535
Your Child and Kindergarten 940247

Simple Readiness

Sourcebook of Units
Ten Months of Ideas
Reading Readiness

Manual for Parents

Kindergarten should and must vemain a pleasuredble entrance to
school life, filled with social and cognitive experiences.

ERIC 0015
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Issue ' Subject Matter
1637 Christmes and Winter
2570 Finger Plays
1970 Classroom Controls

Our Children {Afro-American Workshop)
Helping Children Develop Skills with Scissors

let's Teach Phonics ... NOW!

Language Arts maitcorials for kindergarten include the following:

Lenguagze Arts for Beginners

Ideal 270, Reading Readiness Charts
How About You?

You and Your Family

Kindergarten Science
Speech~to-Print. Phonics

All About Me

Literature books are sent on a per school basis while kindergarten
supplies -~ materials for languege, for manipulation, for reading readiness
toys, recordings, rhythm instruments, and science and math equipment
are provided through membership allocation allowing the teacher to be
responsible for the selection of items from a list.

There is no one city-wide primary unit pattern workeble in all
situations. Teacher service, teacher strengthns, physical space, and
time schedules all may vary. Assistance with any problem mey be had
by calling the Department ~f Early Childhood Education.

Kindergarten should and must remain a pleasurable entrance to
school life, filled with social and cognitive experiences.

00016
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Language Arts in the Primary Unit
Primery Unit Reading Program

Emphasis is placed upon both comprehension and word attack skills

with provisions for the practice needed by most pupils to acquire mestery
of the following skills:

(1) a basic sight vocebulary

(2) the ability to attack words through the use of phonics context
clues, structural snalysis, configuration, and picture clues

‘(3) e wider meening voecsbulary

() the ability to comprehend and interpret reading material

(5) an interest in independent reading both recreational and
informational

Objectives: 1. To teach the fundamental reading skills using the
materials listed below.

2. To evaluate pupils' learning experiences.
3. To provide for pupils' continuous progress.

The development of reading and olher languaege skills is the major
acedemic emphasis in the student's primary unit years. Continuous
progress in these gkills by the individual student can be noted by
recording student passage through e series of language arts skill
progressions.

Successful completion of language skill progressions denctes an
increasing competancy on the part of the children in the use and under-
standing of the basic skills of this area. The dasic language materials
in Detroit Schools are structured in ways which will promote this success.
The satisfactory completion of one book and the assignment of another
book provides a convenient point to indicate progress.. However, the
shift from one book to the next is only e mechanical or practical aspect
of the continuous progress plen.

It is necessary that teachers thoroughly understand what skills
are to be taught in each of the progressions. Teacher knowledge of the
program of skill developnont will contribute to the individualization of
instruction. She will be eble to recognize which skills have been
mastered in a certain progression and which skills need to be retaught
and reinforced as the student moves along in the next progression.

The dbasic skills tr de taught and learned in the primary unit

language arts program are listed in this dulletin along with the naterials
wvhich will assist the teacher in presenting them.

00017
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Overview of Reading Progressions Activity or Bagic Material
Prorealding =~ Progression A General oral language development

Reading Readiness - Progression B .Structured small or large group
: language experiences

Readiness for Reading- Progression C

AL) About Me

Beginning Reading - Progression D Play with Jimmy, with »
Leugh vith Lerry, A Day wi J
Four Seasons with Susy

Reading - Progression B In the Big City, Sunnv Days in the City
Reading - Progression F Friends in the City

. Resding - Progression G Down City Streets

- Reading = Progression R It Heppened in the City
Reading - Progression I New Faces, New Places (Grade 3)
Movement Through the Primary Unit

Children in the primary unit should de grouped within the schoel and
within the classroom in such a way ag to expedite as rapid a movement
the progressions as is compatible with quelity learning and instruction,
Detroit children heve the same individual Qifferences in learning rate and
style found in children everywhere. The nongraded philosophy facilitates
administrative and curriculum adjustments to account for these differences
emong children.

This means that some children will master all of the skills incorporated

in the adopted reading series during the three year Primary Unit. A few

. children will have sufficient skills to read from bBooks which are used in
grades 3 and 4 of the graded program. A third group may attain only a
minimum goal which will include most of the word attack and comprehension

- skills found in the tenth dock of the series, Down City Streets. It is
entirely possidle that some children will begin to reed the very simple books
in the kindergarten classrocm. For others, this may occur after the
kindergarten progression. A portion of our children may find it edvisadle
to spend & fourth year in the Primary Unit before moving into grade three.
This edditional year will offer them more time to learn the skills essential
for sucecess in later grades.

Chilaren should move through the program at a pace which challenges them
wvithout frustrating them. A well paced, well thought out instructicnal
program forestalls the kind of failure which,in a traditional graded program,
results in a child repeating a year's work or repeating an entire bdook.

After simple review, the child in Seiatember of the second or third year
of the primary unit, degins work at the progression he had achieved the

e 60018
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previous June. It should not be necessary to have a child reread and rework

materials to the point of dulling his enthusiasm and dissipating his interest
in the reading progran.

To facilitate communicaticon between members of the school staff about
pupil placement and progress, it is common practice to indicate the name
of the book of progressicn in which the pupil is currently working
satisfactorily. This general designation serves as a starting point for
the teacher or the school but must be supplemented by knowledge of what
skills are related to this point. In this way, the language program focuses
on basic learaing rather than on "book coverage."

Testing Progren

Basal Reading -- Preprimer through lst resder: oral reading and word
recognition tests.

Second readers: oral reading, work recogni.tion and
end-of-unit comprehension tests.

Stendardized Reading Achievement Test: California or Stanford Reading
Achievement Test

Spelling:
Basic Goals in Spelling -- Book 2 is used as pupils begin the Seccnd Readers.

In some cases where the progress is not at an averege pace children may start
formel spelling if they are working successfully in the First Reeder at about
mid voint.

- Manuseript writing is begun during the first yeer beyond kindergarten; two

spaces are used for each line of writing. In the second year after kindergarten,
the single space is used for each line of writing.

00019



BEST COPY AVAILABLE 16

PREREADING PROCRESSION A

Children begin to use environment in assoeiations with peorle, art
activities, musical experiences, femes, play, language, science, and
litereture. In the area of languege development, they:

1.
2.
3.
k,

10.

11.
12,

Enjoy being read to.

Like simple short stories with colorful illustretions.

Are increasing their listening ebility through languege usage.
Ask many guestions.

Telk more freely within groups.

Enjoy words with distinctive sounds, imitative sounds and
nonsense words.

Sense the main idea of a given direction.
Recognize simple sequences.

Are aware of left and right directionality bdbut have not
mastered this. )

Can perform simple likenesses and differences activities with
colors, shapes, and objects.

Wish to write dut effort is not sustained.
Understand lebels like STCRE, TICKET, ete.

BASIC MATERIALS AND TEACHER GUIDES

You and Your Family

How About You?

Language Arts for Beginners

Developmental Activities for School Beginners
(code: 94-0L0k)

€0020



10.

l2.
13.
1k,
15.
16.
17.

BEST COPY AVAILABLE

READING READINESS PROGRESSION B

Interpret pictures and illustrations.

Listen attentively when interested.

Learn social speech.

Begin use of complex sentences.

Recall sequence of events.

Classify objects in reletisn te color, shanes, size, use.

Observe more closely likoness and difference in configuration; meybe
also in words.

Hear rhymes and initial eonscnent socunds.

Relate to charts and experience steries.
Asgimilate and recall directicns.

Hear words that rhyme.

Master directional words: left, right, top, =tc.
Dictate stories.

Recognize his name rcard.

Possibly manuscript owvn name.

Identify capital and smell letters.

See word patterns.

BASIC MATERIALS AND TEACHER GUIDES

Idensl 270 Rgading Readiness Chart

Speech-to~Print Phonics Kit

Let's Teach Phenics ... NOW! (code: 94-0528)
Kindergarten is Readiness (code: 9L~0510)
Kindergarten Readiness in Acti .., (code: 94~5535)
Picture Cards for Reading Readiness (code: 90-0142)

Experience Stories and Charts

0021
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9.
30.
11.
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READINESS FOR READING - PROCRESSION C

Use oral languege well; speak in sentenccs.

Ansver verbal questions end follow simple verbal directions.
Create a simple story from either actual exrerience or pictures.
Classify objects according to general categories.

Recognize likenesses and differences in shepe, size, color, and words;
observe relatively small deteils in these discriminations.

Perceive left-to-right and top-to-bottom progressions.
Recognize capital and smell letters.

Has good general motor control of the larger muscles: ability to color,
cut, and paste. :

Has ability to listen to stories and enjoy thenm.
Perceive words that rhyme and begin alike.
Has ability to use ideas; think independently to solve simple prodlems.

Can recall happenings of previocus days or weeks and can change present
behavior through recall when necessary.

BASIC MATERIAL AND TEACHER GUIDES

All About Me - (prereading pupil book) (code:90-20-6035)
All About Me - (tchr. ed. code: 90-22-6043)
Speech~to-Print Phonics Kit (code: 22-4204)

On Their Own in Reeding Readiness (code: 94~1302)

<2
(o)
]
oo
19



BEST COPY AVAILABLE
19

BEGINNING READING PROGRESSION D

Word Skills:
1. Perceive rhyming words in pictures, in words hearad.
2. Perceive initial consonant sounds: 1, 4, £, b,p, 8, ¥, m, h, ¢, t, 2.
In pictures
In spoken words
In printed vords
In words in spoken sentences
3. Perceive similarity of capitalized and small letter forms of words.
k. Pereeive the similarity of print and manuscript forms of the same words.
5. Perceive the differences in the configuration of known words.
6. Perceive likenesses and differences in known words.
T. Reeognize plural forms mede by adding s to known words.

8. Use econtext clues.

9. Recegnize instantly important sight words:

a for in out up

. and funny it red want
big g0 like run we
can green look seid with
come help me stop work
do here my that yellow
down I not the yes

Comprehension Skills:
1. Listen for fun and development:; for informetion; to follow directioms.

2. ldentify inferences from pictures end text.
3. Draw conclusions from pictures and text.

4. Recall events in sequence.
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5. Read for main ideas.
6. Read for details.

7. Recognize phrases as units of meaning.

BASIC MATERIALS AND TEACHER GUIDES
Play with Jimmy (code: 90-22-0236)
Fun with David (code: 90-21-4692)
Laugh with Larry (code: 90~21-7L463)
A Day with Debbie (code: 90-21-2792)
Four Seasons with Suzy (code: 90-21-4T91)

Play with Ji Fun with David wit
tehr. ed. = eccde: 90-22-0244

A Day with Debbie (tchr. ed. - code: 90-21-3868)

Four Seasons with Suzy (tchr. ed. - code: 30-21-4890)
Activities Book 1 (code: 90-22-9880)

Activities Book 2 (code: 90-22-991k)

Speech~to-Print Phonics Kit (code: 22-420L)

- 50024
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READING PROGRESSION E

Word Skills:

1. Perceive initial consonant sounds: n, g, Y. 8, P

2. Perceive finel consonant sounds: 1, %, &, 8, 8, £ R

3. Perceive medial consonant sounds: 4, %, r, £, B.

k. Perceive consonant blend gt in initial and final position.

5. Perceive diagrephs in initial and/or finel positions: th, wh.
) 6. Add an initial consonant to known words to form new words.

. 7. Substitute the initisl consonent or consonant blend of knowm words
to form new words.

8. Perceive the possessive form of nouns vhen 's is added.

9. Perceive root words and variants.

10. Perceive word opposites.

11. Form new words by substituting the final consonant of known words.
12. Use punctuation in reeding.

13. Alphabetize words by first letter.

14. Recognize instantly important sight words:

In the Big City Sunny Days in the City
. are he on will after call new some
away it put yes all came old teke
did let this anm fast one then
eat make what ate into open they
good now where be know please walked
brown laughed ran wvent
but may say your

Comprehension Skills:
1. Anticipate outcomes of whet is read.

2. Draw reacnable conclusions from what is reed.
3. Find specific quotations in the text, naming speakers, telling vhy said.

4. Show increasing power in interpretative oral reading.
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5. Find the main ideas of a story.
6. Locate in the text answers to specific questions.
7. Classify pictures and words.

8. Pollow written directions.

BASIC MATERIALS AND TEACHEP GUIDES

In the Big City (code: 90-21-6LL0)

Sunny Davs in the City (code: 90-22-8148)

In the Big City ané Sunny Days in the City (techr.ed.
code: 90-21-6507)

Activities Book 3 (code: 90-22-9922)
Speech-to-Print Phonics Kit (code: 22-4204)
Word-Study Charts (published by Ginn)
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READING PROGRESSION F

Word Skills

10.

11.

13.
1k,
15.
16.
17.
18.
19.

20.

Perceive initial consonant sounds: h, J.

Perceive final consonant sownds: m, h.

Perceive medial consonant sounds: 1, p, m, g (hard),b.

Perceive that twc consonant letters may represent one sound: ¢ and k.
Perceive consonant digraphs in the initial vosition: sh, ch.
Perceive consonant digraph ch in final positionms. .

Perceive consonant digreph th (voiced) in the medisl position.
Perceive the sounds represented by the consonant blends: bl, ci,
g, £1, pl, si, br, gr, tr.

Perceive words ending with doudble consonants.

Understend the formation of plurals by adding es.

Understand the use of er and est to form comparatives.

Understand the concept that some verbs double the final consonant
before adding ing.

Identify the suffix e: as a meaning unit of nouns.
Understand that the final 2 is dropped before adding er.
Understand the meaning of abbreviations.

Perceive the titles: Miss, Mrs., and Mr.

Substitute ch and th as the initial sound to form new words.
Use structural enalysis in identifying compound words.
Perceive the long vowel sounds: &, e, i, o.

Understand contractions.
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Recognize instently important sight words:

21.
about blue
again duy
1 can't
any carry
anything coming
eround could
as didn't
asked don't
before fall
best faster
bigger find

Comprehension Skills:

1.

2.

BASIC MATERIALS AND TEACHER GUIDES

Readiness for alphabetizing end use of beginning daictionary.

first
1y
found
from
getting

hin
his
how
I'n
I'm
it
it's
Jumped
Just
let's
light

Note and recall detalls in story.

Perceive cause and effeat relationships.

Interpret implied idees.

looking
must
never
no

of
opened
our
over
pretty
read
running

Follow the sequence of events in a story.

Ability to skim = page to locate a passage.

Ability to handle a newspaper correctly.

BEST COPY AVAILABLE

show
sit
80
someone
soon
start
tell
thank
them
there
think

Friends in the City (code: 90-21-4908)

2k

today
two
under
use
very
walked
were
when
wvhite
wvho
would

Friends in the City (tchr. ed. code: 90-21-5053) -

Activities Book 4 (code: 90-22-9930)

Word-Study Charts (published by Ginn)
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Word Skills:

1.

\ooo-xgswe-wm

16.
17.
18.

Perceive
Pecrceive
Perceive
Perceive
Perceive
Perceive
Perceive
Perceive
Perceive

Perceive

BEST COPY AVAILABLE

READING PROGRESSIOM G

initiel) consonant sounds: Yy, 3.

the soft and hard sounds of ¢.

the sound ¢k represente in medial and finel positions.
that initial k is silent in some words.

that a word may have one or more silent letters.

thet two letters mey represent one sound: s and c.

the sound of ng in the final positlon.

the sounds of the consonant blends: sm, fi, ¢r, sp, Sn.
the long vowel sound of u.

the short vowel sounds: &, &, i, 9, u.

Understand that the letter y at the end of a one-gyllable word
usually has the sound on long i.

Understand that the final y in a word often has the sound of long &.

Understand that words often have multiple meanings.

Understand that words have synonyms.

Associate a word with its definition.

Use of participles and past tense of verbs.

Use of verbs in comparative and superlative degree.

Recognize instantly importent sight words:

answer done kind only their won't
ask every live or three

because far long pick through

bring five made right +o0

by four meny say wait

call isn't much thet's while

00029
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Comprchension Skills:

1. Comprechend and follow written directions.

2. Understand figuraetive speech.

3. Form sensory images and note the emotional reaction of story characters.
L, Exhivit oral language skills through dramatizetion of story selections.
5. Recall the details and sequence of events in a story.

6. Distinguish the reel and the fanciful; relevant and irrelevent.

T. Perceive ceuse and effeet relationships.

8. Anticipate cutcomes and draw conclusions.

9. Engage in criticel reading.

10. Realize that the meening of meny words may vary with the context in
wvhich they appear.

11. Summarize information.

BASIC MATERIALS AND TEACHER GUIDES
Down City Streets (code: 90-21-400T)
Down City Streets (tchr. ed. code: 90~21-L015)
Activitics Book 5 (code: 90-22-99L8)
Consonant Kit B (published by Ginn)

Word-Study Charts (published by Ginn)
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READING PROGRESSION H

Word Skills:
1. Recognize the long end short sounds of g, e, i, o, end u.

2. Understand the concent that when two vowels are together in a word,
the first vowel usuelly has the long sound and the second is silent.

3. Recognize homonyms.

k. Pecognize the soft sound of g.

5. Distinguish the two meanings of the suffix: er.

€. Recognize the sound of o¢ =8 in moon, book.

7. Recognize pronouns that end in gelf.

8. Recognize the final and medial sounds of 2.

9. Recognize the suffices: ly, ful.

10. Identify singular and plural nossessives.

11. Recognize the sounds revresented by the blends: sl, pr, gu, squ.

12. Understand the result of vowel substitution in one-syllable words.

13. Recognize veriants composed of a known root word end two affixes.

14. Understand the comparative and superlative degrees of adjectives.
. 15. Alphabetize words by the first two letters.

16. Recognize instantly important sight words:

answered hath couldn't ever kept past remember
egainst bought cut gave lose pull such
slways caught early goes most practice these
arn't close else held myself push well
better cold enough hot onece quietly wouldn't
you're

Comprehension Skills:

1., Secure information: sanswer questions ebout details in the story:
complete statements about deteils in the story.

2. Name, list, or describe specific facts in the story.

3. Recognize nmain idees and purposes.
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4. Understand specific inferences.
5. Arrange related ideas in logical sequence.
6. Clagsify related details.

7. Reference skills: easy dictionary, table of contents, vocabulary list,
logistics (when, where) of story.

8. ODraw conclusions nnd meke generalizations.
9. Recognize implications.

10. Give reesons snd evidence to support personal opinions related to the
story.

1l. Relate story to personal experiences.

BASIC MATERIALS ARD TEACHER GUIDES

It Haprened in the City (code: 90-21-6523)

It Heppened in the uity (tchr. ed. code: 90-21-6531)
Activities Book 6 (code: 90+22-9955)

Word-Study Charts (rublished by Ginn)

00032




BEST COPY AVAILABLE 29

READING PROGRESSION I

Word Skills:

1.
2.
3.
k.

8.
9.
10.
11.

13.
k.
15.
16.
17.

Perceive the consonant blends: tw, sc, sk, scr, spr, sir.
Distinguish the sounds of long and short vowels: i, e, 0, 8.
ldentify the four sounds of ga; different sounds of firal y.*

Recognize that r following o vowel gives it a specific sound.

Perceive syllables in spoken words.

Recognize that e word contains as many syllables as it hes vowel sounds.

Understend the diacritical marks ror long and short vowels and
eccented syllables in words.

Understand the changing of y to i before adding ly to a word.
Recognize past and present tense.

Recognize comparative and superlative forms of known words.
Recognize synonyms end entonyms.

Use context clues and phonetic clues to unlcck words.
Cleasify.words; identify categories in a classification.
Locate words in an alphebetical list.

Alphabetize to the third letter.

Recognize that words have multiple meanings.

Recognize instantly important sight words:

above earlier proud toward
alone earned quickly using
already great real wasn't
believe half since vwhat's
brought heavy strength vondered
careless haunted sudden vorry
closest learned sure straight
coat nearly stuff

dare often timid

does own threw
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cQggrehension Skills:

1. Give and follow clear, sequential oral directions.
2. Carefully follow written directions.

3. Use glossary, dictionary, and reference materials for additiomal
information and understanding.

4, Skim a selection end locate specific portions to support ideas or
generalizations.

5. Organize facts and ideas.
. 6. Visual imagery and imegination.
7. Interpret the emotional reactions of story end story characters.
8. Evaluate story characters and events.
9. Comparison: of stories; traits of story characters; use of similes.
10. Understand different points of view.
11. Recognize that an idee can be exnressed in different ways.
12. Summarize facts and draw conclusions.

13. Think logically in solving problems.

BASIC MATERIALS AND TEACHER GUIDES
New Faces, New Places (code: 90~21-9055)
New Faces, New Places (tchr. ed. code: 90-21-9063)

Word-Study Cherts (published by Ginn)

Dictionary
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Mathematics in the Primary Unit

I. Philosophy

Never has a generation of elementary pupils had a greater need for
enjoyable, understandable, and worthwhile experiences in mathematics.
The advent of commuters, automation, and other technological advances
is making it necessary for children to develop a facility in mathematics
far superior to that possessed by their parents.

Not only must children have mastery of the mhthematical -gkilis
required in today's complex world, but they must be prepared to extend
thesc skills and interpret mathematical developments as their contemporary
society continues to expand. Only with a thorough understanding of their
experiences as they progress through & study of mathematics will children
develop a solid foundation upon which they can continue to build, and
thus be prepared for the divergent demands of tomorrow.

A desire to become fluent in mathematics does not happen by accident.
The seed is planted by the Primary Unit teacher and nurtured by succeeding
teachers of mathemetics. Irreparable damage may occur anywhere in the
chain if a teacher infects a class with an indifference, if not a dislike,
for mathematics. The nation can 1ill afford to have the negative attitude,
that many adults have toward mathematics, implanted in a generation where
nine out of ten people will meke their living in industries that reguire
some training in mathematics. The dbuilding of a strong, positive
attitude toward mathematics from the very beginning is of paramount
importance. The children who enjoy and are motivated by a sudject will
relish a chellenging assignment end ask for more.

In former years, arithmetic courses required that children commit
to memory a vast number of rules for handling numbers. These traditionally
trained pupils encountered their first "rules" immediately upon leaving
the kindergarten and continued to accumulate an attic full of rules as they
progressed through the grades. Far too many children gbandoned mathematics
mentally as 2 lost cause long before they were allowed physically to
sey "amen" to their last course.

Two distinct weaknesses existed throughout traditional aritimetic
and mathemetics instruction. In the first place, little regard was given
to showing the interrelationships of the multitude of "rules” and,
secondly, 1ip service was the only recognition given to the fact that
young children need tc advance slowly from using real objects to operating
with abstract concepts. The modern program in mathematics offered in
the Detroit Schools from K-12 is designed to eliminate these two shorte-
comings. It is the Primery Unit teacher who will initiate the implementa~
tion of this program.
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As unususl as it may seem, all of the "rules" of numbers can de
reduced to eleven simple ideas. Those that are introduced in the Primary
Unit ere reinforced and developed in greater denth throughout a child's
education in mathematics. Students no longer treat mathematical systems
dealing with whole numbers, fractional numbers (fractions, decimals,
per cents), and other more exotic numbers as serarate, unrelated entities
but £ind that there is a framework to the set of whole nmumbers that has
frequent application through asdvanced college methematics. The removal of
extraneous folisge and an examination of the basic structure of mathematics
enables children to maintain a firm grasp on the connecting threads as
they mature mathematically.

In regerd to the high level of concreteness necessary for Primary Unit
children to internalize ebstract concents, recent research in learning has
emphasized the importance of planning early elementary experiences that
assist pupils in developing all their perceptual abilities. Learning
that must rely on children relating what they hear with what they see mey
be beyond the capabilities of meny youngsters. Many children may only
be able to assimilate experiences through the additional semse of touch.
The objects that pupils manipulate themselves mey rrove to be the most
successful form of teaching for the more immature children.

In summary, the Primary Unit Mathematics Program -- indeed the K-12
mathematics program -- has three main goals.

1. To motivate pupils in developing a pesitive attitude toward
mathematics. :

2. To assist pupils in understanding basic mathematics concents.

3. To orient pupils in developing basic mathematical skills
meaningfully.

II. Objectives

A. Number readiness
To provide experiences that enable the child to:

1. Recognize the characteristics of color, shave, size,
thickness, etc.

2. (Classify objects according to cne or more characteristics.

3. Arrenge in crder (large to small, short to tall) by height,
width, weight, etc.
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B. Number meening
To provide situations thet heln the child to:
1. Reccgnize and form sets.
2. Enlarge or decrease a set.
3. Illustrate cne~to-cne correspondence.

k. Ccmpare meny-to-cne correspondence with nne~to-meny
correspondence.

S. Reccgnize the number property (How meny members?) of a set.
6. Esteblish tte "greater then" and "less than" relations.

T. Recognize simple numbter patterns.

8. Establish ordinal position.

9. Recognize constancy of gquantity regardless of arrangement.
C. Operations on number

To provide experiences that enable the child to:

1. Develop the concert of addition based on the facts of 0 + 0
through 9 + 9.

2. Understand that subtraction reverses the effect of addition
using the facts of 0 - 0 through 18 - 9.

3. Understanding that the decimal system of numeration uses place
value and t~ illustrate this concept by chainging ones to tens,
tens to hundreds and tens to ones, hundreds to tens.

h. Illustrate that there dre many nemes for the same number.

5. Demonstrate the concepts of the commutative and associative
laws of addition.

6. Formulate and solve simple mathematical sentences.
D. Informel Gecmetry
To provide experiences that assist the child to:
1. Locate or drew examples of gecmetric points and lines.

2. Recognize circles, triangles, squares, and rectanges.
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E. Measurenent
Te provide situations that allow the child to:
1. Develop the concept of a standard unit of measure.

2. Experience situations using the aimple units of time,
length, capacity, and money.

Suides
Although the Primary Unit Mathematics Guide is ocut of print,

reprints of a variety of erticles that have appeared in PRIMARY
FOCUS are availedle t~ assist teachers in scheduling, planning, and
peking materials.

Iv.

v.

Basic Teaching Materiels

Developing Pre-Number Ideas (Holt, Rinehart and Winston, Inc.) Text
Developing Pre-Number Ideas, Teacher's Editicn

Let's Begin, Charts
Let's Begin, Teacher's Edition (code: 05-091h)

One by Ome, Text (code: 05-1078)
One by One, Teacher's Edition (code: 05-1086)

T™wo by Two, Text (code: 05-1250)
Two by Two, Teacher's Edition (code: 05-1268)

Note: Cerdboard or plastic counters, drinking straws, jumbo pipe
cleaners, assorted felt pieces, wooden kindergarten deads
must de available to allow the children tn exverience
matlematics actively.

Supplementary Peaching Materiels - (Pupil-Teacher Supply List Funding

on Annuai Requisition Time)

Item Code
Desk Tape Number Line 0-10 57-6215
Desk Tape Number Line 0-20 57-6223
Number Line Pad -~ Scaled and unnumbered 90-1256
Number Line Ped - Whole Number 0-13 901264
Number Line Pad - Whole Number 0-28 90-1298
Plastic Coated Nurber Line 57-6249
Plaestic Numersls 57-6306
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Peg Numerals
Pegboard

(This board must be ordered with the Pegbcard

Discovery Sheets)

Jumbo Pipe Cleaners

12" Cardboard Ruler (1 in scale)
Set and Number Activity Kit
Plastic Spoons

100 Bumber Square Pads (emall)
100 Number Square Pads (large)
12 x 12 RNumber Saouare Pad, small
12 x 12 Number Square Pad, large
Colored Sticks

Rubber Stamp, Clock Face
Teach-a~Coin

Round Red Cardboard Counters
Wool Yarn

57-9706

BEST COPY AVAILABLE

Code

57-6314
57-6653

576652
57-6694
57-7478
57-7569
75-T484
90-1173
90-1215
90-1249
90=-1231
51-8195
57-8088
57-8609
57-8716
51-9730

Any of the following manipulative aids could be added to the dasic
program because the present trend is toward discovery experiences:

Itenm

Arithmesticks

Large Colored Wooden Beads
Bead Franes

Cubical Blocks

Parquetry Blocks

Abstract Symbol Cards (1-100)
Avbstract Symbol Cards (101-200)
Beaded Number Cards

Cross Number Puzzle (basic)
Large Type Number Cards
Number Perception Cards
Partial Counting Cards
Pegboard Discovery Guides
Pictorial Group Recognition Cards
Picture Symbol Cards

One Hundred Number Charts
Clothespins

Colored Rods and Manual
Geometric Construction Kit
Plastic Popit Beads

Strip of 10 dots

Pad of clock faces

PFelt Numbers

Holidsy Primary Felt Cut~Outs

(20 counter)
(100 counter)
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75-0317
75-0356
57-0507
57-0630
T5-05L7
57-0853
57-0861
57-217h4
57-1190
57-1216
57-1026
57~1133
57-122k4
57-1141
75-0950
5T=1257
T5-2014
5T=1315
57-1463
57-16L6
57-1653
75-3145
57-34kk
57-3881
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It Code
Set and Numdber Kit of PFelt Pieces 57-3915
Quizmo -~ Addition and Subtraction Geme 57=-4152
Quizmo = Tell Time Game 5T-4178
®Magnetic Counting Discs 57-5316
®Magnetic Numerals 57-5324
"Magnetic Primary Counting Shapes 5T-5332

For a detailed description and picture of each of the above items,

sdee Mathematic lLearning Aids, Publication 5-106 Tch Detroit Board of
Edueation.

. *lote: Use the side of the two or four drawer file cabinets
as a magnetic doard.
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Scicnce in the Primary Unit

I. Philosophy

Science at the primery level can awaken the child's interests in both
the natural and physical environment. It can provide many opportunities
t0 explore this environment with all of his senses.

The science program should be characterized by learner involvement
with the materials of science. By means of carefully planned learning
experiences, materials are examined., investigated and manipulated by
assisting the teacher, by wcrking cooperatively in groups or by working
independently. The kind of involvement will vary devending upon the
nature of the materials and upon the otlectives to be achieved.

By being directly involved in menipulative experienc2s, the child can
develop skill in observing, investigeting, hyvothesizing, and inferring.
At the same time, the child acquires simple content understandings which
he can verbalize by means of the specialized vocabulary of science.

The science charts used in kindersarten and the textbooks used in
the first and second year beyond kindergarten are but several of the many
resources available for the teaching of science. These should serve as
sources of stimulation for lessons, as means of drawing upon children's
past experiences, eos guides for making observations and performing investigea-
tions, and as means of summarizing and evaluating children's learnings.

A sclience program which depends solely upon looking at pietures and
reading words will at best be inadequets. It is most important that all
of the activitices suggested by the charts or in the textbooks be carried
on in the classroom to provide for maximel learning in science by the
children.

II. Objectives
To teach simplo science concepts in an organized, sequential manner.

To present opportunities for development of skills in the processes
of science throughr ' anipulation.

To enrich voecbulary by the presentation of science words in
association with concr2te experiences.

To rrovide experiences which will enhance learning of other subject
areas, mothematics, language arts, art, music, ete.

To frncilitnte socinlization through activities which foster
cooperative group efforts.
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Guides

Science Curriculurm Guile, Primary Unit.

Basic Teeching Materials

Kindergarten Science Charts (D.C. Heath and Co.)
Teacher's Guide, Kindergarten Science Charts.

Concepts in Science 1, Text (code: 06-0038)
Concepts in Science 1, Teacher Edition (ccde: 06-0046)
Concepts in Science Classrocm Laboratory®

Concepts in Science 2, Text (ccde: 06-0053)
Concepts in Science 2, Teacher Ldition (code: 06-0061)
Concepts in Science 2, Classroom Leboratory®

Supplementary Teaching Meterials

Trade books availeble from school libraries

Supplies and equipment available By annual requisitions: (Science
Supplies-Primary Unit; Science Equipment-Primary Unit; Science
Supplies (Bulbs - October) Elementery Unit; Science Supplies (Seeds-
December) Elementary Unit.) These requisitions are provided by
schcol cffices in May ~f each school year.

Audio~Visusl Aids aoveilable from Audiovisuel Library (see current
cataloguess

L ]

Pictures, Charcs, end Specimens availeble from Children's Museum
(see current catalogues§

Teievision programs presen-ed by Educetionel Broadcasting (see
current schedules)

#In schools, one Kit per four clessrooms. Not essential since
all basic supplies cen be crdered on the annual requisitions
listed under V sbove.
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Social Studies in trc Primary Unit

Social Studies is a study of humzn beoings =nd their relaticnships with
each other and with their environment. It cxpleains why people act and resct
and interact as they do. It helrs children understand the roles people pley
end the interdependencies that exnist amcng them. Social studies helps children
understand the organizatior. and the purposes »f people who live in social groups.
It helps them understend the working of the social institutions people have
created. It leads to attitudes of respect end appreciation for other persons,
groups, institutions, and cultures as children begin to understand their functions
and interrelationships. It fosters in children o sense of responsibility toward

the group of which they are a part as they begin to gresp their own roles within
the group.

In the primary yeers certain specific concepts are tc¢ be develoned. These
are teken from sociology, econcnices, geography, history, political science,
enthropology and from current events. These concepts include -

The ebility to identify the relationships among members of two-
and three-generation families

The ability to identify anprcpriate rcles to be carried out dy
fard ly members

The ability to identify the specific interdependencies that exist
among members of the groups cf which the pupils are e part, and
hcw the quality of each one's behavior affects all other members

The ability tn identify the needs common to all people

The ebility t~ identify a number of varietions in people's ways
of meeting their needs causcd by differences in their environment
of their cultures

The ability %c establish so.e appropriate nriorities in meeting
needs

The ebility to determine and to differentiate between producers
and ccnsumers of goods and services

The ebility to identify certain responsidilities of producers anc
»f consuners

The ability tc explain how gcods and services are obtained or
exchaenged

The sbility to denonstrate or illustrate division cf labor

The ability to identify and describe the importance of specific
services needed by various types of communities

The ability to explein or demonstrate how symbols on a map represent
real things on the earth
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The ability to translat! symbols on a map to the real things
they stand for

The ability to use the designations north, south, east, and
wvest on a map to correctly position a map in terms of those
directions

The ebility to determine and use the cardinal directions, north,
south, east, and west to descridbe relationships of actual places
on the earth, to describe physical movement, and to descride the
relationships among places show: on a map

The ability to correctly use the terms "nearer to" or "farther
from" to describe the relationships among cbjects or places

The ability to locate North America, the United States, Michigan,
and Detroit on appropriste maps

The ability to meke a reletively accurate simple mep of an
chbservable situation, indicating on a map key or legend the
synmbolisn used

It is essential that these concepts be carefully and conscientiously developed
in the Primary yecrs because they are the foundation stores and the building
blocks of other understendings.

In the learning of the relationships among people, children acquire and
strengthen through use skills in reasding, discussing, snalyzing, interpreting,

end geperalizing. These are sociel studies skills they will need throughout
life to analyze and understand the world in which they live.

Teaching Procedures in Social Studies
Units of Study

The social studies program of instruction is divided into units. A
unit deals with =2 mejor topic and significant cbjeetives around which
content, materials, and activities sre organized to develop eommon
learning experiences, to extend learnings through the use of

. supplementary materiels, to see interreleationships and to make
generalizations.

A detalled explenstion ¢f the planning of & unit is ineluded in the
bulletin, A Guide in Social Studies, Primery Unit.

Instructional Materials

Textbooks are used in the rrimary unit. !Many supplementary materisals,
such as picture packets, supplementary books, meps, and globes ere also

used,
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Teacher's Guides

Severa; types of teacher's aides are available:

I. A Guide in Soeial Studies - Primery Unit is a bulletin prepered
by the Depamtment of Social Studies. It lists units of study,
textdooks, end supvlementary materisls. It gives suggestions
for the effective use of all the materials, textbooks, and
surplementary materials within each of the units.

II. Teacher's editions of the textbooks include unit and daily plens
1isting concepts to be develcped, procedures tc dbe followed for
developing the lesson, discussion questions, enrichment
activities, summary questions, and evaluation techniques.

11T, Teacher's manuals thet accompany subvlementary materials
contein saggestions for prccedures to follow to help pupils

analyze and interpret the information they cbtain fyrom .the. use
of the meterials.

Progrem of Study

- peimary Unit ~ First Year - The Home, School, end the Community in
the Local Ares end in Other Parts of the World.

A. Objectives
1. Understendinrs

Pk e e e

a. To understand thet fnmilies, scheols, end c-rmunities

have Jevelrred t- hel» To ~1c meet thelr bosic needs
anl wonts.

b. To understand the role ~f all members in the social
groups of which the pupils are a part.

c. To see the interrelationships among members of these
grours.

d. To see the relaticnship between each member fulfilling
nis responsibilities and the welfare of the total group.

e. To leern that femilies, schosls, and ccmmunities
exist thr~ughout the werld thet these institutions and
organizeticns in varicus wnys, help pecple meet their
besic needs.
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f. To understend that needs are met differently because of
culture patterns, gecgrephical location, and technolo-
gical develgnment.

2. Skills

a. Tn be sble tc rarticipate in a menningful discussion
by listening, speaking purposefully, and expressing
idesas.

b. To be able to use textbocks, and supplementary materials
to snalyze, locate, extract end interpret information.

¢. To be eble to use maps and globes tc note directions,
to locete places, to compute distance, to express
relative location, to reed mep and globe symbols,
to meke compariscns, and to me'e inferences.

B. Textbooks snd Units of Study

Two textbooks are used the first year of the Primary Unit.
The units of study ere related to those developed in the
textbooks.

1. Text - People At Home - firet half of firsst year

2. Units -
Unit I - Pesrle and Hemes I weeks
Unit IX - Work and Play 8 weeks
Unit III - Maps ané Globes 2 weeks
Unit IV - Pernle in West Africa 3 weeks
Unit V - Our Ccuntry 1l week

3, Text ~ Femilics and Sceiel Needs -~ sacond half of first year

h . Uni tB -
Unit I - Femilies in Our Country 2 weeks
Unit IIX - Where Familiecs Live 10 weeks
Unit III - Maps cond Glrbes 2 weeks
tnit IV - Fomilies in Other Lends 1 week
Unit V - Hcuses in Other Lnnds 1 week
Unit VI - Sch+cls in Our Ccuntry 1 week
Unit VII - Schocls in Other Lands 1 week
Unit VIII -~ Our Country 2 weeks

C. Textbooks Use Inquiry Method

The texts, Pecrle it Home and Fernilies and Social Needs,
incorporete the inquiry method intec the textual content by:

1. Presenting a problem through putting the lesson title in
questicn fcrm.
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2. Presenting infcrmntion so that data can be collected to
answer the questicn through

n. phgtographs nr drawings
b. statements of fects

¢. charts end grephs
d. mars

3. Praviding for analysis of the dsata.

h. Stimulating reflective thinking through thought-provoking
questions.

5. Providing orrortunitles for analysis and interpretation of
the dete to meke generalizations.

. D. Supplementary Meteriels

Urban Education Studies = Picterial Albums

Families At Work - Qur Working World Series - bcok and
records

Filmstriy - How Big Is a Penny?

Picture packeis:

Earth Heme of Peonle
Living in Kenya
Living in Japan
Living in France
Thankspiving Day

Arbor Day
Columbus Dey

Waghington's Birthday
Linecoln's Birthdey
Words and Action

II. Primery Unit - Second Year - Cormunity and Coerrmunity Helpers
A, ObJjectives

1. Understandings

a. To analyze various tyres cf communities from the standpcint
cf functions, differences and similarities.

b. To understand that all c-mmunities have similar basic nceds.

¢. To understand hew basic needs are met in differing communities.

d. To understand the interdenendencies nnd the interrelationships
that exist among the pecnlce ~f cach ccmaunity and among

communitices.

e. Tc understand the effect of differing rhysical environments
and different cultursl environments on communities.
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Textbooks

There are four textbooks currently approved from which teachers may
gelect for instructicn in the second yeer of study. Each text
approaches the rener=l subject in & way merkedly different from the
other three. These different approaches imply different teaching
procedures. Within each prccedure, however, pupils should be
encouraged to use the text as a resource tool to locate specific
informetion pertaining to a given toriec.

The texts and their units of study are:
COMMUNITIES AT HOME AND ABROAD

C ity
The Esgkimos of Northern Alaska

The Aborigines of Australia
AMBRICAN COMMUNITIES

A Steel-Making Community: Pittsburgh, Pennsylvania
A Forest Products Community:  Crosseti, Arkensas

A Rural Community: Webster City, Towe

An Apple-Growing Community, Yakima, Weshington

An Historical Community: Williamsburg, Virginia

A Militery Community: Fort Bragg, North Carolina

Cormunities at Home end Abroad includes three books, Our Community,
The Eskimos of Northern Alaska and the Aborigines of Central
Austrelia. Sets of both titles may be purchased, however, and shared
among the classrooms involved.

Americen Communities: includes six beoklets, each focusing on &
specific type of community; one industrial cozmunity, A Steel-Meking
Community: Pittsburgh, Pennsylvenia: three acgricultural communities,
A Forest Products Community: Crossett Arkensas, A Rural Co nity:

Webster City, lowa, and An Apple~Growing Community: Yekima, Washington:
and two special services communities, An H storical Community:

Williemsburg, Virginia, and A Military Community: Fort Bragz, North
arolina. )

Schools Belecting the series are advised to indicate for purchase
gets of at least one title in each category. Sets of all of the
titles mey be purchased, however, and shared among the classrooms
involved.

Using an inquiry aprroach, with basic material presented in both
written and pictured form, the series encourages pupils to find
informetion and to develop answers to these basic questions about
varying comunities:
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Where is it? What does it look like? What kinds of weather
does it have? What kinds of people live there? What kinds o:
houses dc¢ the people have? What food do they eat? What
religions do they have? What work do they do? HRow do children
learn? How dc people have fun? Whet rules and govermment does
the community have? 1Is the community changing?

In the answering of these questions, pupils learn both social
science skills and besic information in the social science areas
of geography, anthrcpology, sociology, economics, political
science and history.

Format of the series:

The basic, Qur Community, begins with a chepter providing a
geographic definition of where comrunities in the United States
are located ~ on the earth, on a continent, mearer to or farther
from the North Pole, near to or far from an ocean, in a country,
in a state, among many or few people, in a specific type of
natural environment. Material is presented in. botk written and
pictured form. Questions requiringz observing, thinking, analyz-
ing, and discussing the material presented, and linking it to
what pupils already know, are a part of the context. The re-
maining chapters provide instruction in how to examine various
communities in the United States, and to arrive at generalized
summary understandings about these communities. Using these ex-
periences as guides, pupils are helped to develop similar under-
standings about their own community. The Eskimos of Northern
Alaska end Tke Aborigines of Australia provide pupils with an
opportunity tc use their skills and knowledge in studyines less
technologically developed communities, where the interrelation=-
ships and interdependencies among the people may dbe more obvious
and easier to identify. The six books on specific American
communities provide opportunities tc further develop pupils'
skills and understending in the study of three different types of
communities in the United States.

Each classroom should have a set of Qur Community.

Sets of the remeining titles may be shared among classrooms.

Each classroom should have access to sets of four titles, one less
technical community, one industrial community, one esgricultural
coammunity, end one speciel service community.

Units
COMMUNITIES AT HOME AND ABROAD

Boock 1 -~ Our Community

Unit 1 - Where Dc We Live?
Unit 2 - Learning About a Commmnity
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Unit 3 - The Areas in a Community
Unit 4 - People in Your Commurity
Unit 5 - Governing the Community
Resources for Book 1
Book 2 ~ Aborigines of Central Austre.ia
Unit 1 - Learning More About the Eerth
Unit 2 -« The Earth and the Sun
Unit 3 - The Georgraphy of Australia
Unit 4 - Some Plants and Animals of Australia
Unit 5 - The Aborigines
Unit 6 ~ Tools and Food of the Aborigines
Unit 7 ~ The Aboriginal Way of Life
Unit 8 - Aborigines Today
Resources for Book 2
Book 3 - The Eskimog of Northern Alaska
Unit 1 - The Eskimos of Northern Alaska

More About the Earth and Sun

Alaska - Our Biggest State

North to Barrow

Some Animals of the Arctic

The Bskimos-People of the Tundra

A Year on the Tundra Long Ago

How the Eskimos Live Today
Resources for Book 3
Unit 2 -~ Review
The Earth and the Sun
Three Communities
AMERICAN COMMUNITIES
Book 1 ~-_An Historical Community: Willd Virginia

Unit 1 - Looking Ahead

Learning About communities in the United States

Unit 2 - An Historical Community: Williamsburg, Virginia
Unit 3 - A Great American: Thomes Jefferson

Thomas Leaves Home
A Fiddle in the Palace
A New Country

Book 2 - A Militery Community: Fort Bregg, North Carolins

Book 3 - An Apple~Growing Community: Yakima, Weghington
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Book U4 - A Forest-Products Community: Crossett, Arkensas

Book 5 - A Steel-Making Community: Pittsburgh, Pennsylvania
Book 6 -~ A Rural Cormunity: Webster City, Iowa

Unit & ~ A Rurel Community: Webster City, Iowa
Unit 2 - Another Great American: Cyrus McCormick

GREENFIELD AND FAR AWAY

Greenfield and Far Away uses the written text and illustrative
pictures, combined with questions designed to stimulate discussion,
to develop in pupils understandings of the interrelationships
among people within n comrunity. The basic setting is Greenfield,
a small, integrated, city. In the concluding unit of the text,
aspects of living in Oreenfield are contrasted with aspects of
lising on a western ranch and = ranch in Argentina, in a fishing
town in New England =nd e fishing town in Portugal, and in a large
Americen city, Detroit, and a large Japanese city, Tokyo.

Within the five units centered on Greenfield, the materiasl included
is de signed to develop in pupils concepts of -

Themselves as members of a humen family with differences and
similarities; os Americans who live in e specific geographical
area of the United States.

The ways people earn money by providing goods and services;
the interdependence within communities.

The ways in which a community provides for health and safety
services to its members, the use of tax money; interdependence
of people as they depend on these services.

The role of transportation and communication in community growth
and maintenance.

The relationship between economic factors and growth and change
in & community; the use of A town meeting to solve problems
as o community grows.

The format of the bovk includes:
Six units, each of which contains a presentation of basic
information in written and pictured form; material designed to
promote discovery and discussion through inquiry; material de-
signed to stimulate contresting snd comparing.
Pictures accompanying and illustrating each page of written text.

Maps and picture maps.
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Unit 1 ~ Our Place on the Earth

Unit 2 - Main Street in Greenfield

Unit 3 -~ Keeping Well and Safe

Unit 4 - Transportation and Communication
Unit 5 -~ Greenfield Grows

Unit 6 - Living in Other Places

INVESTIGATING MAN'S WORLD: LOCAL STUDIES

Investigating Men’‘s World: local Studies uses an inquiry approach,
bagsed on information preserted in the written text and in pictures,
to develop knowledge, insight, and understanding of a variety of
commnities in the United States and in other countries, and to make
comparisons ani contrasts between the communities described and the
pupils' own communities.

After the introductory material prepered to dbuild these dasic
eoncepts, the text includes units designed to develop knowledge
and understanding ahout -

Physical Geogr:phy - the earth as 8 gphere; the location of
continents and >cear~; natural features of the earth's surface;
the relationshir between weather and growth of vegetation.

Buman Geogrephy ~ how people use the land on which they live; the
relationship between man-made features and the natural features
of the earth; the re'ationships emong features made by people.
The use of symbols to represent real things on a map is intro-
duced.

Economics ~ pecple in the roles of consumers and producers;
specialization, division of labor, end interdependence; choices
to be made in terms of needs, wants, and available resources;
production of goods and services..

Political Science - government and democratic processes in

local communities; the choosing »f leaders; the making of

laws; citizen and government responsibility; taxes, govermment's
use of limited rescurces; values and justice.

Anthropolcgy and Sociology - people living in groups; the roles
of people in groups; the types of groups of which people are a
part; the rcles of groups in society.

History - change as an inevitable part of people's history and
growth; chronclogy in change; people change things; things
change pecple.

The text contains material to encourage the development of recog-
nition of the similerities among people around the world - in the
United States, Brazil, Norway, Turkey, Tanzania, Indfa, Australia,
apd FPrance.
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Unit )} - People in Local Communities
What is in a Neighborhood?
What is in a Lceal Community?
Unit 2 -« Natural Features
Where dc Pecple Live?
What is the Earth Like?
Unit 3 - Man-Made Features
Why do People Need Land?
How do People Use the Land?
Why do Pecple Make Maps of the Land?
Unit 4 - Production
Can People Have all the Things They Want?
How do People Get What They Want?
Unit 5 « Government
Are Rules Needed in lLocal Communities?
What Other Things are Needed?
Unit 6 - Ways of Living
Do People Live and Work Together?
Why do People Live and Work in Groups?
Unit T -~ History
Do Neighborhoods Change?
How do Local Communities Change?
Unit 8 - Foreign Studies - France
What do People in France Need?
Why do French People Live in Communities?

IN THE NEIGHBORHOOD

Unit ) « Getting Acquainted With Our Neighborhood
Unit 2 - Getting Acquainted With Other Neighborhoods
Unit 3 -~ Community Helpers Who Brirg Us Food

Unit 4 - Community Helpers Who Protect Us

Unit 5 -~ Commnity Helpers Who Help Us Learn

Unit 6 - Community Recreation

Unit T » Transpertation and Communicetion

Unit 8 - Improving Our Neighborhood

C. Sugg;ementggx Materials
1. Upban Education Studies:

A Neighbor Is
A City 1Is
Work 1Is
Opportunity Is
Recreation Is
Renewal 1s

2, Special Cities Album:

Detroit Is
Chicago I8
Q New York Is
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Los Angeles IS
San Francisco Is

Washington, D. C. 1s
Denver 1s

3. Qur Working World - Familicg At Work

L. Show That You Care- Teacher's guide

5. Wall Map ~ City of Detroit

d A GUIDE IN SOCIAL STUDIES, PRIMARY UNIT, contains in detail for both :

years of the primary unit suggestions for the development of the units
of work using the textbooks and the supplementary materials.
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Physical Education in the Primary Unit

I, Introduction

"The overall aim of elementary education is to provide for the
optimum physical, social, emotional, and intellectual growth of
children in light of their needs and interests."

Physical education through its activities, contributes
substantially to this aim and should, therefore, be considered as
a pert of the whole 2ducationai curriculum rather than as a special
subject or something npart from the other more traditional fieclds.

In meny of ovr schools, the primary unit teacher assumes major
responsibility for physical education, along with other phases of the

curriculum. A definite plan and time must be provided for the teaching
of physical educeticn by the primary unit teacher.

IXI. Program Content

The program must be planned around the growth and developmental
needs of the children in our orimnry grades. It is imperative, there-
fore, that the primary unit teachers become familiar with certain facts
about their children in these arees:

A. How children look:
1. There is steady and uniform increase in size.
. 2. Postural defects become evident toward close of this age grouping.
3. The legs lengthen repidly.

k. The large muscles of the arms and legs are more developed than
the smell muscles of the Lands and feet.

5. Muscular develooment i1s uneven and incomplete, but motor
skills ere developang.

6. Boys and girls show gradual progress in speed, steadiness of
nmovement and accuracy.

7. Eye-hand coordination is beginning to develop toward the
end of this period.

8. The lungs ere relatively small; the heart is growing rapidly;
pulse and respiration rates are decreasing.
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B, With these things in mind, our progrem should:

1. Provide wide variety of activities which use the large trunk
end thigh muscles, such as chasing games, climbing ropes,
tvisting and dodging activities and movement fundamentals
using stretching, bending, rollirg, pushing, and pulling.

2. Emphasize free lerge-muscle activity. Confer with parents,
other teachers, principal or school nurse on serious deviations
from the normal. Follow through on correction of defects.

3. Provide games and dance activities involving fundamental
locomotor movement such as running, skipping, and jumping.

4, Include simple ball handling games and tossing activities.
. Frovide self-testing activities such as somersaults, jack-~
in-the-box. Have simple children's equipment such as
balance beem, Jumping ropes, climdbing ropes, stilts, or
Jungle gyms.

S. Present dsnce and gemes involving skills of bell handling,
throwing, catching, and combinations of locomotor activities
such as walking with Jumps.

6. Proceed from the very simple to the more complex sctivities.
Exemples: One somersault mey increase to three continuous
somersaults; wider use of arms and more elevation for
skipping mey be apparent in dance.

7. Offer more activities inv.iving throwing and catching to
increase eye-hand coordination. Examples: accuracy in
throwving at a target or game such as teacher ball and
ring toss.

. 8. 1Include games that involve taking turns, such as circle
chase or Mickey Mouse, after very strenuous activity.

- The wisec teacher will make yearly plans divided into the
various seasons or units--fall, winter, spring.

To the early childhood group, "Fall" means the possible
dramatizations in the form of stor~r plays, rhythms, and dances
using such symbols as frliling leaves, roking leaves, and
gethering nuts. "Winter" is the season to teach around such
themes as Thanksgiving and Christmas. In the “Soring" flowers
and the wind are but two ideas to use in planning u-~tivities.
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The following hints for plenning might be helpful: .
1. Plan the program of work yearly, seesonally, and weekly.

2. Keep in mind the objectives of physical education and the
specific objective of each lesson.

3. Plen activities which are appropriate to the particular group.
k. Plan to help each child leern something each lesson.
5. Plan to rlay outside every day that weather permits.

6. In the fall and spring, have a flexible plan to use when the
wveather does not permit going outdoors.

I1I. Some Simple Eguipment

In conducting en active program with maximum participation, it is
desirable that there be enough equipment so that each child may use
a piece of it for at least one part of the progranm.

It is hoped that a portable equipment box on coasters will be
supplied to each school for the use of the nongraded primary rooms.
A canvas tote bag may also be used, rarticularly for activities used
outdcors.

Following is & list of some simple equipment:

Beanbegs or sawdust bags
Ropes, short and long
Hoops

Balls, all sizes
Bowling Pins

Tossing games (for eye~hand coordination)

014 inner tube of bicycle or automobile tire (pulling on in
circle formation)

Blocks (1' to 2" high)

Hanging or climbing apparatus (bars, ropes, jungle gyms)
Balaonce beems (borrow from your gym)

Wands

o . appe
ERIC Mats (borrow from your gym) s0057
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IV. Resources Available
Personnel:

Among resources helpful to the primary unit teacher are the
physical education specialists assigned to each of our elementary
schools. These specialists will, upon request, work with the primary
unit teacher in planning, organizing, and carrying out a progrem of
physical education activities. They may also provide the teachers
with instructional materials.

The supervisor of health and physicel education in charge of
elementary schools is another resource that should be tapped by
individual primary unit teachers or a group in a particular school.
The principal should also feel free to make use of this source of
help.

V. Scme Reading Helps

A. Pamphlets available through the Detroit Borrd of Education
(These should be in a1l schools; ask physicel education teacher.)

1. "Exploration of Basic Movements in Physicel Education."
Publication 4-322 TCH, The Board of Education of the City
of Detroit, 1960

2. "It's All in the Geme." Publication L-320 TCH, The Board
of Education of the City of Detroit, 1961

3. "Spotlight the Children." Publication 358, The Board of
Education of the City of Detroit, 1955

4. "Help Teachers to Help Children." Publication 375, The
Board of Education of the City of Detroit, 1953

B. Books

1. Murray, Ruth L., Dance in Element Eduecation, Harper end
Row, 1953. Revised 1963

2. Halsey, Elizebeth, end Porter, lorena, Physical Educetion
for Children, Holt, Rinehart & Winston, 1958

3. Andrews, Gladys, and Others, Physical Education for Today's
Boys and Girls, Allyn and Bacon, 1960

4. Murray, Ruth L., and Hussey, Delia P., From Student to Teacher
in Physicel Education, Prentice-Hall, 1959
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Health Instruction in the Primary Unit

Health instruction in the primery unit should be a meaningful
experience to the child end meke worthwhile contribdutions tc his
physical, social, and cmotional growth.

Most of the instruction in the primary unit tshould be taught in
an informal menner with the content for the most part centering arsund
the daily activitics of the child. Success in this kind of teaching
requires es much nlanning as is necessary for eny other subject in the
curriculum. Goals must bc established, points of emnhasis chosen,
learning experiences which will cmohesize the basic habits essential
for healthful living sclected, anéd then sufficient time alloted.

Guiding prineip s

1. Effective health instruction is more than imparting knowledge about
health facts and rules. It consists of plenning the program in such
s way that the context and learning experiences selected are edapted
to the interests, needs, and capccities »f .the pupils.

2. Maxing provisions for individual differences improves instruction.

3. 'The personel values and enthusiasm cf the teacher will influence
the learning of the class about matters pertaining tn everyday
healthful living.

h. Teaching children positively what tc do is superior to teaching
them what not to do.

5. The progrem should consist of numerous activities, but the activitiege~
puppets, social drame experiments, songs, visual 2ids--should ve
meaningful in meeting the child’'s health needs and not & diversion
or unrelated exparience.

6. Correlating heelth instruction with cther curricular areas is most
effective. For example, teaching lenguege skills using specific
health topics, counting the teeth, learning colors vie vegetables
and fruits. '

Curriculum content
The following is 2 listing of expectcd areas of health teaching

end = statement of how each area is related to helping children to do
better or more healthfully what they ordinarily do.
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Food end nutriti:n: Children should lenrn to like healthful foods
and know how to sclect an adeguate diet.

Exercine, rest, and sleer: Children need to he encoureged to
alternate activity with rest, relaxstion, and adequate hcurs of sleep.

Eyes, eers, and teeth: Children need instruction in oral cleanliness.
They need roguler dentel supervision. They need to know and respect
physicians and dentists whe help keep them well. They nced to under-
stand the nature of any health services provided.

Clothing: Children should be guided to wear clothing appropriate for
weather ~onditicns for indoor and outdocr comfort.

Cleanliness and grooming: Children should become increasingly
responsible for personal care.

Mental and emctionnl health: Children must lesrn to adapt to their
environment and teo other children with whom they associate at school.

Communicnble discase control: Some diseases which attack children can
be prevented. Children should lcarn how they can help protect them-
gselves and others from disconse,

Safety: Children should know that they are subject to accident
hazerds and mus*t know how to avoid them and what tc dc when an
cecident ocrurs (including poison prevention and child molestation
education).

Homes, schools, end neighbcrhoods: Children need to learn how to
contribute to safe heslthful living in cach environment and to under-
stend and apnreciate the contributions of others to their health esjd
safety.

Children should be helped te ecultivate wholesome attitudes toward
themselves ond their fomily nnd te spnrociate the important role the
farily has in the growvth rnd develomment of children.

Resources

F4lms:

1969 Instructicnal Sound Film Catalog

Detroit Public Schocls (szvailable ir every school), vage 13

Textbooks:

Code
Health for NAll, Book I

Scott Foresman, 1965 10-3796
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Teacher's Guidc:
Code

4 Curriculun Guide for Heelth Instruction, K-6 9h-2u66
Detroit Public Schocls. Publicatimn No. k=325
Puppets, charts, models:
See the Children's Museum “atalog
Comrunity agency meteriels:

Sec suggestions listed in the Curriculum Guide for Health
Instruction, K-6, Detroit Public Schools
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Art in the Primary Unit

PHILOSOPHY

Barly art experiences in school can pley & vital role in the creative
development of the child. They provide another dimeasion to the educational
program: the personel dimension of feeling, sensitivity and expression. On
the primary level the visual arts specifically seek to involve the young
child in developing awareness, perceiving the world he lives in, reacting
to wvhat he sees and feels, and interpreting his ideas and concepts through
visual material.

All young children have the potentiel for creative expression. To

the six eand seven year 0ld, art is more than a matter of painting pictures
or constructing objects; it is 3 means of expressing his individuality, a

- vay of commmnicating his idess sbout hirself and his environment. S8ince
no two children are alike in their creative mctivities, their art expressions
will be unique. Each child's work will loock different from that of any

* other child, just as his appearance and personality are different. He
should be encouraged to exprese himself in temms of bis own experiences
and interests. The teacher's belief in the respect for the uniqueness of
each child helps build self-confidence in his art expression and furthers
his natural normal growth. Individuality and honesty of expression gives
child art one of its deepest values. Given the right kind of guidance
and encouregement, most children find pleasure and satisfaction through
axt activities.

The art period is a time of exploration, not only of materials but
of the children themselves. They need to explore the nature of art media
and tools. They need opportunities to seek out new ideas, become eware
of new feelings and sensations, and digcover their own weys of expressing
them. In this wey, the child strangthens his power to weigh choices, to
decida and to face the results of his decisicns. Such experiences are
fundamental to nis growth in art.

Every art activity must be a creative experience requiring original
thinking, planning, and doing. Stereotyped copy work and patterns have
. no value other than “busy work" to the child. They block the development
of his creative powers end make him dissatisfied with ais owm efforts.
The alert teacher, who shows enthusiesm for the boundless opportunities
in art to foster free, independent thinking, feels no need for these
peterials. Instesd, she creates an atmosphere that will give the child the best -
meang t0 create and to feel he is a success.

The time for certain skills and techniques should have a definite
place in the art program. This will not be when the child is first ex-
perienceing en acquaintance with materials or subject matter but rather
vhen he feels & definite lack in himself and is not content with the
thing that he has hbretofore done. Techniques have nc value in themselves.
If teught before they are needed, they have no meaning for a child and
only confuse him. He learns to paint, model, and comstruct as he learns
to walk -- slowly, developing in his own wey end learning each nev step
in the process a8 he is ready for it. Establishing readiness is as important
as improving skills.
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QBJECTIVES
To stimulate the child to express his own ideas in his owm way.

To explore and develop the child's ability in the use of art
materials and tools.

To duild the child's confidence in his art expressions.

To help the child to lock, to feel and perceive, in developing
fuller awareness of his environment.

To duild the child's awareness of color, line, form, texture and
. pattern in nature and man-made odbjects.

To help the child understand and enjoy looking at works of art.

To increase the ‘chila's ability in making aesthetic judgement to
discriminate in tL2 use of everyday objects and materials.

Certain experiences are essential for all children on the primary
level, including two and three dimensiocnal activities, working independently
a8 well 44 in groups.

The essentis) art experiences and activities include:

-- Picture Making - pictures, murals, with crayon, chalk, cut and
torn paper, collage.

~- Printmeking - press prints with vegetables, cardboard, sticks,
cork, felt; sprey or smatter stenciling.

-~ Construction ~ paper and cardboard toys, dioramas » masks, holiday
o decorations, duildings, animals.

-~ Puppetry - peper dbag, tongue depressor, vegetadle, stick, sock,
rod, and strep puppets.

-- Modeling - figures, animals, fruits, vegetadbles, and dishes with
clay and paper-mache.

~- Bookmalking - simple dooks with notehed or overcast binding.
-~ Art Avpreciation - trips in the community, observation and dis-

cussion of reproductions of fine painting, scuipture, decorative
arts, and nature.
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There is no pracise pattern »f develoyment for each age level.
However, there is an evident and greduel grovth process that every
child goes through, from the first tentative exploration to greater
sureness in the control of materials and expression.

-- 8ix and seven year olds paint or model wvhat they know or feel.
They are not particularly concerned with reprodueing what they see.

-- Perspective has no meaning for tham; proportion is portrsyed
according to importance. The child spontanecusly applies his
own concepts to express visually his individual experiences
without concern for realism.

-= Colors are selected according to emotional and intellectual importence.

~= A8 he matures, the child begins to develop more swareness of his
envircnment and to see beauty in nature and in the art ezxpression
of others. Ris visual expression shows greater interest in detail
and more realistic use of color and proportion.

=~ Eye and hand coordination improves aothechudgdnamm
control in manipulating tools and mterials

-=- Evaluation should de in terms of evidence of child growth from
one creative experience to another. Euphesis s on the ideas ex-
pressed and not on how well he has expressed them. Quality and .
sophistication in his expression will appear later in his development.

3 ..-' N ) ';»I '
jOUa2020 w= contaius faurteen folders ranguw m leaaon plm:lng
dnd ohild growth and development to Art Apprecistion and arranging an exhidit.
(In process of revision)

Art Lessons Guide for the Primary Unit contains thirty-six art
lessons to help primery teachers carry on a variety of meaningful art
activities for young chaildren. This menual, originally designed to
be used in-conjunction wiin a weekly television program, can de used
indevendently, It is availedle et the Department of Educational Broadeasting.

SUPPLEMENTARY MATERIALS

Portfolios of originel pupil work from primary clesses are availadle.
for circulation to all schools. Exhibits consist of drawings, paintings and
collages on a variety of subjects related to dally living in the home, school
and community.

S8lide Sets on art activities for primary children are also
avalilahle. Portfolios and slides are distributed and picked up through the
Msdiovisual Teaching Aids Lidbrary, 55 W. Canfield. Consult the schedule in
ths school office foxr delivery and pick up.
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Music ir the Prinary Unit

Music activities during the early elementary vears can and should be
an intepral part of the totel <ducaticnel exverience cf the child. Young
children exhibit o natursl resyc siveness t¢ music and may be easily led into
a nev and fascinating world of sijat endé scuné by me-ns cf their physical,
emotional and intellectusl resrenses. There is much similarity in the
sponteneity of their enjcyment ¢f music mnd their sbility to use it fcr the
expression of = mood or feeling they cannct verbalize. As a means of com-
mication, then, for emotional relense, self-expression, nleasurable activity,
and quite listening, music makes learning nrossibl. for young children in a
hishly personel, immediate, and direct manner whick nd other diseipline can
offer in exactly the same way.

There is a place for =1l kinds of music in the life of the child, nnd each
kin plays a part in his musicel development as an individual. Throuch musie
he alsc expands his general educstionel horizcns, reining knowledge of his own
cultural heritege and an unierstanding of other reoples in nther times and
places. The besic purposes of the music rrosram st che Primary Unit level are
for: 1. Significent learning, 2. Enjovmen‘, 3. Everdsy living experiences, b,
Emotionel velues, 5, S:lf-expressicn, 6, Sclf-realization, 7. Self-discipline,
8, Social arowth, 9. Investipation of new interests and 10. Suprort of cther
learnings.

It is agreed amcng music educators that early femiliarity with a variety
of music conditicnt the later results in terms cf kncwledre and skills. Con-
sequently, it is essential thet many rich musical experiences by offorded in
the Primary Unit tc insure the development of e high level of listening egoility
and musical enjoyment as well as lastins skills in singing and rlaying.

Another advantape cf ammle exp.sure t. music =t the earliest are ncssible
is that of its ability to provide s value system, a huranizing dimension to the
life experience of eech child. 1ts = .rntribution tc rerscnal Frowth and the
sipnificance of day~-to-day iife nlec2s it in Lhe huaanities category, which
centinues tc pain inereasine imy_riance es interdisc_-linary ccurses prove their
worth.

A8 one of the many areas of human endeavor, music can be taurht mest quickly
to children in early childhccé throurh rames and pley. This is because desire
is the key tc learnine, and the irregistable methnd of total class varticipation
end involvement in games, rhymes, body movements, and chants mest efficiently

capitalizes cn this desire durinpg the Primary Unit veers. Children will learn
fastest from each other at this level nf their develcrment in musicality.

SPECIFIC OBJECTIVES
1. T~ intrcduce and make music an influenee in n chilil's life.

2. Tc “evelch in ecech child an arvreciation or liking for music and a music
rradiness proprem that will carry cver intc the later elementary rrogram.

3. T¢ contribute te the rerscnal develcrment ~f the child.
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L, To entble the child to use the variosus resources in music to express his
ideas ani emctions.

5. To relate music learnines with cther subject-metter arees.

6. Tc afford each child -rr.rtunity for levilering his sincing as well
a8 his specking voice.

BEHAVIORAL OBJECTIVES

Music Progrem cbjectives for Michigan schcols have been drafted by &
committee formed Ly the Michipan Department of Education and the Michigan Music
Educators Association. They are in the rroeeas of being finalized.

OVERVIEW OF BASIC MUSI EXPERIENCES

A. Rhythmic Response
1. Singing Gemes and Action Scngs
2., Creative and Directed Resronse

B. Singing
1, Rote Sonas
2. Remedial Experience

Ce Listeniny
1. Discovery and Exploration
2, Creative Response
3. Quiet Pleesure

D. Simple Skills
l. Rhythmic

a. PFeelinr for Accent
b, Awareness of leter

2. Tcnal
g, Phresing
b. Melcidic Contour

E, Creativity
1, Expressive
2., Imerinative

r, Instyrumental Activities

1. Melodic
2. FRhythmic
3. Chordins

b, Instruments of the Orchestra
CONCERTS
Each yeer the Detruit Symphony Orchestira, in eosrerrtion with the Music

Eduecation Department of the Detrcit Public Schocla, rresents one concert ex-
clusively for Primary Unit ené Grade 3 end i classes. For further informations
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refer to the Prineirsls' Ncotes issued at the cprenine of the school year and the
current PROGRAM INFORMATION bulletin cdistributed to eech school early in September.

GUIDE

Masic Guide for Teachers in Primary Units (Code #94-6194) conteins ten
areas cf pertinent information r~agin~ from lesscn nlanning to suprlemcntary
ethnic song material.

RECOMMENDED MATERIALS
A. Basic Text: Discoverinm Music Tcrether -~ Book 1
. Discoverine Music Tcrether Series
Fcllett Publishing Company
Ccde No. 29-025L
[ ]
B, Surplementary Text: Our Firsi Music ~ Book 1

A Singins School Series
C. C. Birchard and Co.
Code No, 29-6103

C. Teaching Aids

Piano with bench cr stcol
Reccrd player end recordings
Tone Educator Bells

Rhythm Inst-unents

Autohayp

Chelkboard

Staff liner

Bulletin Boerd

Piteh Pire

O O—1 W\ B O

D. “prcgrem Netes" - Educaticnal Concert Series - Publicatics #4-600 Tech.
. E, Audioc-Visuel Aiés available frem Audiovisual Library.
F. Lendine ccllecticns from the Children's Museum.

G, Televisicn Programs presented by Educaticoel Broedcasting.
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5. To relate music leernings witg other syplect-matter arees.

6. To affcrd ench child opportunity for developing his singing as well as
his speaking voice.

BEHAVIORAT OBJECTIVES

Music Prograa objectives for Michigan schools have been drafteg dy a cormittee
formed by the Michigan Departnent cof Education and the Michigan Music
Educators Asscciation. They are in the process of being finaellzed.

OVERVIEW OF BASIC MUSICAL EXPERIENCES

A. FRhythnic Response
1. 8inging Games and Action Songs
2. Creative and Directed Response

B. Singing
1. Rote Sonfs
2. Remedial Experience

C. Listening
1. Discovery and Exploration
2. Creative Response
3. Quiet Pleasure

D. Simple Skills
1. Rhythmie
a. Feeling for Accent
b. Melodic Contour
E. Creativity
1. Expressive
2. Inmsginative

P. Instrumental Activities
1. Melodic
2. Rhythmice
3. Chording
h. Instruments of the Orchestra

CONCERTS

Each year the Detroit Symphony Orchestra, in cooperation with the Musie
Education Department of the Detrcit Public Schools, presents one ccncert for
Primary Unit and Grafe 3 and 4 classes. For further information refer to the
Principals' Notes issued at the opening of the school year and the current
PROGRAM INFORMATION bulletin distriruted to each school early in September.

GUIDE

Music Guide for Teachers in Primary Units (Code #94-619k4) contains ten areas
of pertinent information ranging from lesson plenning to supplementary ethnic
song material.
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RECOMMELDED MATERIALS

A. Basic Text: Discovering Music Together - Book 1
Discovering Music Together Series
Follett Publishing Company
Code No. 29-0254

B. Supplementary Text: Our First Music -~ Book 1
A Singing School Series
C. C. Birchard and Co.
Code No. 29-6103

C. Teaching Aids

a 1. Piano with »ench or stool
2. Record player and recordings
3. Tone Educator Bells
* k. FRhythm Instruments
5. Chalkboard
6. Autoharp
T. Svaff liner
8. Bulletin Boara
9. Pitch Pipe

D. "Progrem Notes" - Educationsl Concert Seri s - Publication #4-600 Tch.
E. Audio-Visuel Aids available from Audiovisual Library.
F. Lending collectisns from the Children's Museunm.

G. Television Programs presented by Educational Broadcesting.
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Department of Eerlyv Childhood LZducation
Detroit Public Schools

GUTDES ANL BULLETINS IN THE PRIMARY UNIT

PRIMARY UNIT LANGUAGE ARTS

Title
BOXED PRIMARY UNIT READING MATERIALS

CITY SCHOOLS READING VOCABULARY LISTS FOR USE IN THE PRIMARY UNIT
A DOZEN WORDS GAMES TO PLAY AT HOME

AN EXPERIMENT/L GUIDE FOR HANDWRITING IN THE PRIMARY UNIT

FIRST BULLETIN OF SELF-TEACHING ACTIVITIES FOR THE PRIMARY UNIT
FIRST STEPS IN LANGUACE EXPERIENCES FOR PRESCHOOL CHILDREN
CETTING READY FOR THE ROBERTS ENGLISH SERIES

INDIVIDUALIZED READING IN THE PRIMARY UNIT

INFORMAL CPRECK TESTS .\ND BEHAVIORAL OBJECTIVES

LESSON PLANS FOR TEACEING THE CITY SCHOOLS READING PROGRAM IN
THE PRIMARY UNIT

MAKE YOUR PRIMARY UNIT ROOM WORK FOR YOU
MORE READING ACTIVITIES FOR THE PRIMARY UNIT
NOTES FOR NEW TEACHERS IN THE PRIMARY UNIT
ON THEIR OWN IN READING READINESS

PHONICS IN THE PRIMARY UNIT

PICTURE CARDS~--READING READINFSE

THE PRIMARY UNIT LANGUAGE ARTS PROGRAM

PUBLIC LIBRARY BOOKS SUITABLE FOR PRIMARY UNIT CHILDREN IN THE
FIRST YEAR AFTER KINDERGARTEN

PURPOSES AND USE OF THE DETROCTIT READING READINESS CARDS

SURVEY TO AID IN PLACING INCOMING PUPILS IN READING GROUPS IN THE
PRIMARY UNIT
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Code
Mimeo.
9L~6004
9k4-1161
9h-6269
94563k
9U-5725
9k4~6087
9k-6053
94-5659
9k~6251

94-6111
9L~62Lk
9k~-5980
94~1302
94-6152
90-0142
Mimeo.

Mimeog.

94-1378
9L-56u2
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Title
WHEN PAREHNTS ASK ABOUT READING READIHESS

WORD GAMES TO PLAY IN SCHOOL

KINDERGARTEN
DEVELOPMENTAL ACTIVITIES FOR SCHOOL BEGIWNERS IN THE PRIMARY UNIT
THE GREEN ThUMB (Activities to promote growth iu the kindergarten)
KINDERGARTEN 1S READINESS

KINDERGARTEN READINESS IN ACTION

LET'S TEACH PHONICS ... NOW!

MERRILY (kindergarten newsletters)

ART
ART EDUCATION -~ A GUIDE FOR THE CLASSROOM TEACIER

ART LESSONS GUIDE FOR PRIMARY UNIT

HEALTH AND PHYSICAL EDUCATIORN
EXPLORATION OF BASIC MOVEMENTS

IT'S ALL IN THE GAME ~ ABOUT CLILDREN IN PLAY

MUSIC

MUSIC GUIDE FOR TEACHMERS IN THE PRIMARY UNIT

$OCIAL STUDIES
A GUIDE IN SOCIAL STUDIES--PRIMARY UNIT

61

Code
94-1104

94-1260

94-0494
94-5840
$4~0510
94-5535
94-0528

Mineo.

94-2029

Ed .Broad-
casting

94-2433
94-~2417

94~-6194

Mimeo

g
r P

for its publication, unless otnerwise indicated.

Please address all coded requests on a Form 45 to INVENTORY CONTROL.

Please address all wimeographed requests to the department responsible

—
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