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ABSTRACT
This curriculum guide was designed to include the

principles of career education in German courses K-12. It is divided
into the following sections: (1) introductory material giving the
philosophy of FL and career education, (2) a general statement of
objectives, (3) scope and sequence charts, (4) flow charts for plans
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This Curriculum Guide was prepared pursuant to aaoption

of the "State Plan for Career Education"--prepared by the

Louisiana State Department of Education--by the Legislature

in June, 1974. The Guide is not intended for commercial

publication but for practical application in the class-

room ana any copyrights pertaining to previously published

material incorporated in the Guide will be acknowledged upon

request.



PREFACE

While much of the editing and writing of portions of this Curriculum

Guide were done in the summer of 1973, concurrently with the writing of guides

in other subject-matter areas for implementation of the Louisiana State Plan

for Career Education, the initial wilting of much of the content had actually

begun that spring -- following a two-day workshop of the staff of the Foreign

Language Section of the State Department of Education and the Curriculum

Coordinating Council for Foreign Languages. Revision of the working draft com-

piled in 1973 was begun following another two-day workshop of the Council and

staff members of the Foreign Language Section in the spring of 1974. These

workshops were made possible through the financing and planning of the State

Pepartment of Education whose staff also proved invaluable in providing the

continuity of coordination, as well as clerical help, essential for completing_

the task. All members of the current staff of the Foreign Language Section

have, to a greater or lesser degree, served as consultants and/or writers for

this project.

While much credit goes to the staff members of the Foreign Language Section

and the members of the Coordinating Council, recognition must also be given the

many classroom teachers and college faculty members, not officially named to the

t)



Council, who have devoted many hours of dedicated effort to the culmination

of our joint undertaking.

It is recognized also that the devotion of thought, discussion of ideas,

and untiring and dedicated efforts at coordinating foreign language activities

on a state -wide basis, dating back to the early 19501s and through the 1960's,

of many members of the professionoontributed immeasurably to our professional

growth in this state.



PHILOSOPHY

The members of the Curriculum Coordinating Council for Foreign

Languages affirn the following beliefs:

1. That the terms "foreign language", "second language" and "otherlanguage," as used in this Guide, are synonymous, and may here-after be referred 'co as"FL" or "FLs". These terms refer to
any language other than the first language learned in the homewhich is, or was in the past, the basic form of communicationused by people of various cultures.

2. That language learning is a unique and rewarding experience whichwill provide for the student new perspectives and insights intothe cultural pluralism of which he is a part.

3. That language is an important key to understanding and appreciating the cultural heritage and identity of other peoples.

4. That the study of other languages strengthens the ties betweenpeoples of the world and therefore is necessary to the future roleof our nation in world affairs.

5. That the prNressive acquisition of another language provides theasset of communication which increases each student's career
opportunities as well as his ability to perform in his chosen field.

In light of these beliefs, the members of the Council feel that the

opportunity to study other languages should be made available to every child

in Louisiana.
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BEST COPY AVAILABLE

This statement was prepared by the five language committees. of the

State Curriculum Coordinating Council for Foreign Languages. These

committees have met since the spring of 1973 to prepare a State Curriculum-

Guide for the following language areas: French, German, Latin, Russian,

anu Spanish. This Guide is based on five general classifications which

are Bilingual, FLES, Middle School, Junior High School and Senior High

Suhool. These five broad divisions will include seven levels of study

uesignated as Pre-Level I, Level I, Level II, Level III, Level IV, Level V,

and Level VI. (See Chart on page 36.)

The prime purpose of this guide is to crystallize the consensus of

repmentatives from the five language groups concerning the guidelines

necessary to interp7et the role of FLs in the total educational program of

the state.

It is the hope of the Curriculum Coordinating Council that this guide

will serve in the following, manner.:.------

A. To assist school administrators in providing for FLs in the curricul
B. To assist personnel of institutions of higher learning in

.(1) providing continuity in a sequential program
(2) providing professional preparation for FL teachers

C. To assist supervisors in overseeing and enriching the FL programs
in their charge

D. To assist student services personnel in guiding students in the
selection of FL courses

E. To assist FL teachers in gaining a broauer understanding of their
role

F. To assist students in recognizing that there are practical, human-
istic, and aesthetic benefits to be gained from FL stu4y.

G. To assist parents in realizing the values of FL study for their
children

9



GUI LENG PRINCIPLES

Preface

"Meaningful existence is the goal of life in today's world.
Living takes on meaning when it produces a sense of self-
satisfaction. The primary task of education must be to pro-
vide each individual with skills necessary to reach his goal.

When children enter school, they bring with them natural
inquisitiveness concerning the world around them, Normal
curiosity can be the nucleus which links reality to formal
training if it is properly developed. A sense of continuity
must be established which places education in the correct
perspective. COMmunities must become classrooms and teachers
resource 9ersons. Skills such as listening, problem solving,
following directions, independent thinking and rational judg-
ment then can merle into daily living procedures.

In classrooms especially designed to form a bridge between
school and the world of work, experiences must be developed.
On-campus performance in job tasks and skills, following a
planned sequence of on-site visitation, should fuse information
into reality. Practical relationships developed with those
outside the formal school setting will provide an invaluable
carry-over of skills learned in the educational environment.

Search for a rewarding life vocation is never easy. Without
preparation it becomaa a game of chance. With a deliberate,
sequential, and planned program of development, decisions can be
made based upon informed and educated judgments."1

A full-range career education program, K-12, should prepare students so

that upon sucoemetu127 terminating this program, they linl be able to enter

employment smoothly, continue their training in a post-secondary vocational-

3

1Job Placement (Bulletin), Harlandule Independent School District: San Antonio,
115118, L 72

11)
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technical program, and/or embark upon a course of study at the college level.

"One of the most critical problems faced by the youth today is
the transition from school to employment. One's Jecupation is

not only the most significant status indicator in our present

American society, it is also most often the determining factor

in his life. His standards of liviag, the neighborhood in which

he lives, associates with whom he. works, and the satisfaction-
which he achieves, depend largely gpon'his proper choice of career
occupation, his preparation for it, and the adjustment to his

employment.

"Providing increased occupational training is not enough to insure

satisfactory careers. After receiving training and developing
salable skills, a young man or woman frequently nevertheless finds

desirable employment unobtainable. These who have not received
special preparatory training and education are faced with an in-

finitely more formidable task. These young people must have
assistance and guidance in obtaining employment commensurate with
their abilities and must have help in adjusting to the environmen::,

of the business and industrial community.

"The enormity of this need can be realized when one considers that

over two thirds of the high school graduates enter the employment

market directly from school and that...oily about one third of the

graduates have developed salable skills. When those who leave schvol 2

before completion are included, the problem becomes greatly magnified."

There is general recognition today that a program of foreign language

study, either in modern or classical languages, will provide students with

skills and cultural insights leading into job opportunities and differing

life experiences, and at the same time give them insight into the various

cultural heritages of our own country. Students whose intellectual, social,

cultural, and career development is thus broadened become better equipped to

take their place as contributing members of the modern world community. We

feel justified, therefor,,, in concluding that:

"The mastery of another language can no longer be considered a

cultural frill. Rather, it is considered by many to be a major

psychological weapon. Many factors have contributed to the

recognition of the need for people with proficiency in more than

one language. important among these are increasing international

involvement, growing business interests in newly established nations,

'.Harlandale, ibid.
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increasing interchange among nations of scientific and
technological information, and improving travel facilities
with a resulting increase in tourism. Added to these is
the present need to communicate, within many of our larger
cities, with a large non-English speaking segment of the
population. Beginning the study of a foreign language in
elementary school offers the greatest potential for devel-
oping foreign language skills in a large portion of the
American public.

The consensus today is that both an understanding and a
speaking knowledge of a foreign language.are,escential for
communication; and since the ability to understand, to speak,
to read, anu to write cannot be sufficiently achieved in a
two-or three-year sequence, the longer sequence will have
to be accomplished by starting the study of a foreign language
in the elementary schoo1.113

Certainly, many more Americans today than ever before need to
be able to speak and to understand the spoken languages of
other peoples. How much more successful Americans might be in
their human relations throughout the world if only they could
speak fluently and idiomatically the languages of the peoples
with whom they are dealing!

Moreover, increasingly today there are vocational and profes-
simal opportunities for our young people which involve foreign
language study. Consider the following list:

American employees in for-
eign branches of American
businesses

Archeologists

Airline stewardesses and
other employees on world
airlines

Clerical workers attached
to overseas services, to
consular services, to
diplomatic corps

Engineers

Hotel clerks and greeters
for foreign speaking guests

Civil service stenographic and
secretarial employees overseas

Consular services

Members of diplomatic corps

Employees of American mining and
oil companies, centered in for-
eign lands at the source of raw
materials

Radio announcers (should be fam-
iliar with at least two foreign
languages)

Reporters, editors, pressmen for
foreign language editions of Amer.
ican newspapers and reporters who
can translate foreign newspapers

3 Foreign Languages Grades K-12 (Bulletin No.5), Connecticut ,State, Department
of Education: Hartford, Ilenn., 1968, p. 9.

"

5



6

Interpreters. Research workers

Members of armed services
quartered at American posts
in foreign lands and their

dependents

Personal shoppers for
foreign customers

Persons working at the
United Nations and under

UNE.1.40

Publishers of trade jour-
nals for circulatipn in
foreign countries.

Teachers of foreign languages,
exchange teachers, and teachers
in American schools overseas

Translators

Transportation workers

Paleontologists

Travel agenciest employees

Medical Photographers

Graphologists

Astronomers

trails even two years of study can provide an understanding of
and competence in the use of many basic speech patterns in a
modern language or may result in an understanding of much of
the basic structure of Latin, it takes several more years of
study to acquire effective command of ski;ls and broad in-

sights into another language and culture.,
SCOPE AND SEQUENCE

Research has shown that for a student to gain proficiency in a language,

he must have at least 600 contact hours with the language.6 If we consider

that a student can gain a maximum of 120 hours of instruction from a fifty

minute period per day for a regular school session of 180 days) then the nec-

essity for an extended sequential foreign language program becomes apparent.

It must be pointed out that in order to derive the maximum benefit from

any sequence of foreign language study, however long it may be, the program

should be pursued consecutively from year to year without any extensive gap in

instruction within any given level or between levels. Also, it is important

that a systematic review of the content of the previous level take place during

the initial weeks of a subsequent level. The importance and extensiveness of

4introducina Children to LInguages, New York State Ed. Dept.: Albany, 1962, tip. 67

50onnecticut State Dept. of Education, 22. cit, p.l.

6
Modern Fol.,na.siLs6,.1,es and Your Child, MGM. BUlletin No. 27020, 1964, p.29.
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such a review should be determineu by the length of time elapsed.

It should be pointed out also that it is more advisable for a student

to follow an articulates sequence in one language. This, however, does not

rule out the possibility or advisability of.studying more than one foreign

language at the same time, provided a sufficient grasp of the phonology and

morphology of one is gained before another is initiated.

While national as well as local interests, along with administrative

necessities, may dictate the specific language offering(s) of a 'school or

system, there are factors peculiar to individual students which merit equal

if not greater consideration in determining such offering(s).

If the educational offerings of each school in our state are to be as

relevant and as comprehensive as feasible in order to provide the most

varied and thorough opportunities for all of its students, then they indivi-

dual needs, interests, levels of competence, and abilities should determine

the language(s) offered in the foreign language program and also the scope

and sequential articulation between the levels of the languages.

If the foreign language program is to be initiated prior to the third

grade, it is suggested that PLAN I (shown in Chart on page 36) be followed,

anu PLAN II is to begin between the third and sixth grades. Under either of

these plans students are able to experience progress and success as they ad-

vance from one level to another in a well-coordinated program. Ultimately

they can pursue Advanced Placement for which they may receive college credit

for their efforts. This should make possible a smooth transition into upper-

level courses in college or the by-passing of foreign language courses re-

quired in certain college programs.

Students following the long sequence of PLAN I or PLAN II in one langur.

age also have the opportunity to begin another language under PLANS and
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perhaps receive high school or college credit for more than one foreign

language. Those who start their second FL study no later than junior high

school do so at an age when they still have minimal interference from their

native language, and are able to carry aver the benefits of this early expe-

rience at whatever stage they may begin the study of a second FL.

Keeping in mind that the schools in Louisiana range from those in the

sophisticated urban areas which offer elementary, middle school, junior high,

senior high, and Advanced Placement courses in several languages, to the ru--

ral areas which may offer only a two-year course in one language at the se-

nior high level, the above plans are intended to offer wide flexibility for

establishing or revising a foreign language program. These plans afford

both the student services personnel and the classroom teachers a realistic

means of meeting the individual needs and interest of all students. By

demonstrating competency as determined by local school authorities and approved

by the State Department of Education, a student entering FL study at the se-

nior high school level can be placed beyond Level I and can be granted Carne-

gie units of credit for prior level courses or additional elective credits

may be earned for FL study outside the regular program (foreign study travel,

foreign languages camp, etc.), if approved by local school authorities and

State Department of Education.

Many parishes do not offer a wide variety of foreign languages within

their school system because the demand for more than one language is not great

enough within the immediate school district. As one approach, to this problem,

some systems are investigating the possibility of designating certain high

schools to be centers for particular languages and then issuing permits to

secondary students to travel to these centers during the SOhool day. Another



approach is to assign FL teachers to more than one school. These options

allow for a strong foreign language program in all language areas without

unnecessary duplication of materials and with a minimum expenditure of funds

and maximum utilization of personnel.

As a first step toward establishing or revising a foreign language pro-

gram, it is suggested that any language(s) made available after the sixth grade

be offered in three phases, at.Level I and Level II, as shown below. It

should be noted that the word level is used to designate a specific segment

of a course of study as defined # the Chart of Plans I=VI and outlined in

the Scope and Sequence Charts and does not necessarily equate with a grade

or with any given textbook or portion of a given textbook series.

Phase A -- for students with prior study or comparable
language experience

Phase B -- for beginning students with insufficient other
language experience or prior study

Phase C -- for students wanting intensive concentration

in the career-culture concepts and less in the
communications skills

It is feasible to change from Phase C to Phase A or Phase B, prior to

finishing Level I, provided a student is sufficiently proficient in the

communications skills and linguistic content of A or B, or is able to develop

this proficiency after the cross-over. The minimal content required for a

Phase C course will include approximately one-half the linguistic skills and

concepts required in Phase A or Phase B, or the teacher will accept mastery

of only 50% of the criteria required for success in A or B.

Since the concept of "phasing" courses is new in foreign language in-

struction in Louisiana, a few plans for implementing these are suggested:

performance contracting, peer instruction, individual and group research
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projects geared to the levels of interest of the students, and seminar

classes-all of which can be appropriate aspects of an individualized in-

structional program.

I
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Which Language?

In choosing the appropriate second language for a student, there are

many variables to consider such as whether or not he will need that language

for further success in a choEen career field, the community in whichile plans

to work, the heritage and second language of his immediate area, and, perhaps

the most important, the interest he has because of previous experience.

There are certain predominant language areas in world affairs. Of the

five official languages of the United Nations (Chinese, English, French,

Russian, and Spanish), French and Spanish are the two foreign languages that

fit best into the European background of our country and are the most often

used in communicating with some of our neighbors to the North--Canada and to

the SouthMexico, the Caribbean, and Central and South America--and with

citizens of the Hispanic world living in this country.

According to the U. S. Bureau of the Census in a March 1972 survey, about

half of the U.S. population identified themselves with one of several ethnic

groups. 100.2 million gave British, German, Irish, French, Spanish, Italian,

Polish, or Russian as their ethnic origin. In non-English speaking ethnic

groups, German ranked highest with 25.5 million. Spanish descent numbered

9,178,000; French 5,420,000; Russian 2,188,000; Italian 8,764,000 and Polish

5,105,000.

Therefore, one may want to consider the specific heritage of a local area

in choosing a foreign language; for there is a practical value in knowing a

foreign language which is maternal to a large portion or ethnic group in a

community, as this will enhance understanding among the peoples of the community.

18
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Other factors helpful in selecting the proper second language are the

technological or military importance of the country or countries where it is

spoken.. For example, many nations are world leaders in areas that offer un-

limited advancement and job opportunities to those who are fluent in their

languages.

In the career areas of space, medicine, commerce, recreation, sports, and

politics, Russian and German would provide the passport for increasing career

effectiveness as well as development of traditionally valued humanistic qual-

ities with greater horizons for those who take advantage. In the area of

world finance, a knowledge of the monetary system of other countries is neces-

sary for business careers. A thorough knowledge of French, Spanish and German

will make available jobs in the banking and international money exchange field

(especially with those sections of Europe belonging to the Common Market).

Also, Japanese is fast growing in importance to the business world.

Recentlyt with renewed interest in the humanities, Latin has taken on a

new prominence. Its life continues'not only in its great literary Nrksbut

runs throughout such modern languages as Italian, French, Spanish, Portuguese,

and Rumanian. A knowledge of Latin can reinforce reading skills and provide

specific vocabulary for students planning to enter other areas of study, such

as law, medicine, and the biological sciences. In the stut of theology, Latin

can be invaluable.

Another consideration in choosing the language(s) to be offered is the

availability of certified and competent teachers. These teachers must be

equipped to deal not only with linguistic problems but also cultural differences,

and must have the knowledge and training necessary to acquaint students with

the geography, history, literature, art, music, and customs of the civilization

of which students may desire to become a part through their chosen field or

other interests.

n
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With the unique position of the United States as a world leader, comes

the obligation to communicate with those who seek from us understanding and

leadership. We cannot fully fulfill this responsibility unless we relate to

them as people; therefore, learning a second language will open up to our

youth Tom opportunities available in two or more worlds.
1

Since the usual approach to selection lies along the path of
least resistance, most districts choose from a list that in-
cludes only French, German, Latin, Russian and Spanish.

Systems that are still not ready to make unconventional
choices can operate a good program within the conventional
range. Some effort should be made to find which languages
among the possible selections excite popular interest. In
counseling students, every attempt should be made to discover
which language each student really prefers to undertake.
If a FLES program is confined to one language, it should be
one to which the community reacts very favorably.4

1
IntroduciaChildren to Languages, New York State Dept. of Education,

AlS47711.Y., 1962.

2
Foreign Lan ua e The Kgz to Understanding in a Jet Age World, Utah State

Board off' ,Janca on,"1770T

20



114

GENERAL NOTES AND INFORMATION1

The Role of Administrators and Supervisors
in the Foreign Language Program

Thd formulation and direction of policy regarding the program of
instruction lies principally within the administrative-supervisory
staff of a district, but the implementation of instruction is the
realm of the teacher. Foreign language instruction needs the
specific attention, support, and direction of the superintendent,
supervisors and the school administrators in order to insure. that.
teachers and students reach the goals and objectives of the foreign

language program.

The ingredients for a successful foreign language program are listed

below:

1. Parish support and direction including:

a. A supervisor or someone with delegated responsibility for
leadership in foreign language instruction.

b. Clearly stated objectives.

c. A cooperatively designed and coordinated program of instruc-
tion encompassing several years of continuous foreign

language learning.

d. Materials and instructimal aids of sufficient quality and
quantity to help the teacher accomplish his objectives.

2. A school principal who actively supports the foreign language

1Thic section, pages 15-22, is an adaptation of a similar section in

Foreign Language, The Km to Understandina in a Jet Aa21 World, Utah State

board of EducaUon77970;
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teacher in their assignments.

3. A staff of professionally competent, enthusiastic teachers.

Students who are aware of the value of foreign language
learning and who have resolved to put forth the effort re.
quired to learn another language.

How to develop a successful foreign language program:

1. Consult with language experts to determine what is desirable
and possible for...the school.

2. Select languages which reflect as much as possible the inter.
gists of the community for which competent, enthusiastic
teachers are available and for which there is a possibility
of continued study at higher levels.

3. Make election of language study possible for all students,
not just the, college bound.

Employ only well-trained teachers whose major interest is
language teaching and who are motivated toward perfecting
their own fluency and acquiring new techniques of language
instruction.

5. Select new teaching materials on the basis of teaching goals
agreed upon by state and local committees.

6. Involve teachers in all decisions concerning selection of
language, scope and sequence of texts and materials.

7. Provide a coordinator or supervisor who has a competent
foreign language background and who is directly responsible
for supervision and promotion of the program. An experienced,
competent teacher already teaching in the school system may
be given the responsibility of assisting beginning teachers.

8. Avoid excessively large beginning language classes, not to
exceed a maximum of 25 students.

9. Avoid scheduling upper FL level students with beginning level.
(Exceptions should be made in consultation with the teacher.)

10. Offer a curriculum that provides for different interests,
abilities, and competency levels.

11. Provide foreign language instruction for all students at the
earliest possible grade level.

2 9
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tdministrative Considerations

In developing a foreign language program, administrators should

ask such questions as:

1. Is the curriculum flexible enough and are thore sufficient

periods in the school day to allow students to enroll in

foreign language classes without difficulties in scheduling?

2. Has provision been made for continuity of instruction from

its beginning through grade 12 so that'students may develop

a real proficiency in the language?

3. Is the program well-articulated and coordinated between levels

in any given school and/or between elementary, junior high,

and senior high schools throughout the school system?

h. Is the preparation of the teaching staff adequate to meet the

objectives of the program?

5. low the school system promote participation in in-service
training, night courses, summer institutes, and travel abroad;

and provide compensation for teachers engaging in such act4vities?

6. Is adequate supervision given the program to insure appropriate

and effective instruction?

7 Are parents apprised of the developing foreign language program?

8. Have sufficient space, materials, and equipment--tape recorders,

record players, slides, foreign language periodicals, books,

realia, and tape recordings--been provided for teachers to
create a varied and stimulating program and to accomodate

individual differences?

9. Are pi visions ma2.e for appraising and implementing new develop-

ments and materials in the field of foreign languages as well as

for overcoming existing weakness and resistance to change?

Relationships with the Teacher

The administrators have the responsibility of assuring teachers a

situation that will produce the highest professional growth.

Teachers work most effectively when they have:

1. Time to keep informed about the latest research, progress, and

new materials in their field.

2. Time to work individually with students.

3. Time to prepare suitable classroom and laboratory materials.

1. Time to visit other schools with similar programs.
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5. Time to participate in study groups and workshops.

6. Time to develop extracurricular activities such as language
clubs, plays, and excursions,

7. Time and financial assistance to attend professional
meetings.

8. A budget for purchase of, audiovisual materials, films
slides, foreign language newspapers And magazines.

9. EncOuragetent to participate in summer workshops or insti-
tutes and to travel.

The Role of the Librarian
2

The librarian has a special .L'unction in the language program
much as he has in the program for any other school subject.
Sections of the library should be developed that will supply lan-
guage resource materials to the student and teacher. Single or
multiple copies of foreign language books, periodicals, and re-
cordings will be needed to meet student interests and abilities.
Reference materials suitable to different levels will provide
information needed for reports and discussions. Dictionaries are
useful, especially so if beginning, intermediate,' and adult edi-
tions published in the language being studied are provider, Gen-
eral interest in language and reading can be encouraged by placing
circulating collections in the classrooms. The language of these
materials should be at the appropriate level of the classes. For
teachers, the librarian can maintain a special section containing
professional literature. Class sets of periodicals should be
available to teachers.

It is not the province of the librarian to have charge of the
language laboratory; the laboratory is used foe instruction and
should be under a language teacher's direction and guidance.

The language teachers, the language supervisor, and the librarian
should coordinate their activities in the selection of all materi-
als to be used for teaching and learning languages. The selection
and processing of language learning materials is a cominuous
process. School librarians throughout the state shluld be continu-
ously adding to collections of tapes, films, books, and other
printed materials for the language program.

The Role of Student Services Personnel

Political and technological developments in the last two or thee
decades have necessitated a complete modification in foreign langu-
age instruction in all facets of language learning with emphasis
on oral communication. Countries and peoples are now hours distant
travel, not weeks or months. Politically, peoples are clamoring

2French for Listenin ) S eaking, Readin g, Writing, California State
DdiaigMent o education B et n2-1962--

24
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for independence, higher living standards, and are looking to

world powers for information and help. These developments have
thrust on citizens of our state and country exacting responsibilities
which cannot be met until lines of communication are established.
If our State is to rise to this challenge, foreign language instruc-
tion must be available to all youth of the state.

the following facets should be considered when counseling students
concerning foreign language study:

1. Language study helps students to become more articulate, broad-
ens students' cultural and intellectual horizons, and increases
respect and tolerance for ideas, values, and achievements of

peoples of other countries.

2. All students should have the opportunity to elect foreign lan-
guage study and to continue it as long as their interest and

ability permit.

Students should begin language learning at an early age. The
advantages of an earlier start are greater ease in learning
and the chance to develop near-native proficiency in speaking.

4. Students entering the secondary schools from an elementary
school foreign language program should be given the opportuni-
ty to continue in the same language through at least another --
four-year sequence without interruption.

K. It is important to identify students who are especially capable
in language learning in order to give them a long enough span
of study to become linguists.or other language specialists.

6. Students who may eventually become our national leaders need a
higher level of foreign language competency and should be encour-
aged to study foreign language.

7. Students who are native speakers of a foreign language taught
in schools do not benefit from the usual beginning courses de-

signed for English-speaking students. Such students should,
therefore, be encouraged to take foreign language classes
designed for their special needs, at their individual level

of competency.

8. The particular foreign language which a student studies in
school is a matter of individual motivation based on such con-.
siderations as which languages are available, family preference,
community background, career interest, travel opportunities,

and others.

9. The counselor should neither suggest nor imply that one foreign
language is easier to learn than another, or that one language
has greater social acceptance orappeal. On the other hand, it
may be that one particular language would be better preparation

for the (tentative) career decision made by the student.

2;5
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10. The counselor is encouraged to consult with the foreign language
teachers on all matters concerning the foreign language program.

11. Students should be made awa-...e that PL

a. Provides for active participation in language, building
skills which will permit the student to communicate with
another linguistic society, thus breaking the language
barrier for him.

b. Makes it possible for him to understand how a linguisti-
cally different society behaves and thinks, enabling him
to see that his own patterns of behavior and thought aro not
the only ones or necessarily the best.

c. Permits the study of all facets of the foreign culture,
including the comparing and contrasting of the careers,
customs, creative endeavors, and institutions of the
foreign culture with those in the student's own country,
thus deepening his understanding of his own cultural and
personal values;

d. Acquaints the student with the plurality of cultures with-
in his own society as well as in the world at large, and
leads him to value this linguistic and cultural diversity.

e. Provides the Audent with understanding about the nature
of language, how it functions, and its roots in a particu-
lar culture.

f. Gives the student better insight into his own language by
becoming aware of the similarities and differences existing
between selected phonological, morphological, and syntactical
patterns of the foreign language and his own.

g. Opens up to the student new areas of interest and enjoyment.

h. Opens up to the student wider career opportunities in such
areas as business, industry, military or government service,
and the professions.

i. Equips the student for more meaningful travel.

j. Involves the student in-activities which lead him to over
increasing levels of maturity in reasoning processes, creative
expression, satisfaction of curiosity, exercise of personal
responsibility, and tolerance of differences in attitudes.

3Wholeness in Learning, Working Draft of the Maryland and Delaware
State Departmeas of Education, Fall, 1972

2t;
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Notes to Parents

BECAUSE

Problems and struggles of people from faraway places are being brought

into the home via the modern communications media, a better understand-

ing of foreign cultures is necessary so that Louisiana can better handle

the growing ties that bind countries together in a constantly shrinking

world.

BECAUSE

Louisianians can travel the Atlantic Ocean by jet in about six and one-

half hours and people can reach airports in practically all parts of the

world, no place on earth is more than 25 hours away.

BECAUSE

Of American investments abroad and foreign investments in the U.S.A. jobs

are increasingly available to those who can communicate effectively in

another language.

BECAUSE

Vast numbers of Louisianians are associating with people speaking foreign

languages, building a complete understanding of other people, their ideas,

and their culture become vital. Interpreters can never substitute for

face-to-face, persons-to-person communication. Breaking the "Language

Barrier" is the first step in increasing the well-being of citizens of

Louisiana.

BECAUSE

Louisiana has recognized the importance of foreign language mastery to the

careers of its students, the educational. system of each parish should

offer a program of study that will equip students with a competence

in another language. Proficiency in another language can only add to

rather than detract from, the chances for success in a career field.

BECAUSE

A program of foreign language study must be pursued consecutively from

year to year without any extensive gaps, a parent should not expect a

student to return home, after one year of study, with a native ability

in any language.
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The Role of the Teacher

The past few years have brought rapid change in the teaching
of foreign languages. The profession requires teachers who
are proficient and skilled both in methodology and in languages.
Teachers must continually seek) find, and assimilate modern
techniques and methods.

Not all language teachers have the same abilities, attitudes,
loyalties and preparation. Realizing that they are teaching
one of the most technical and difficult subjects offered in the
elementary and secondary schools, language teachers of out-
standing quality will:

1. Continually improve competence in language skills,by all
possible means, including periodic foreign residence.

2. Keep abreast of development in the language and culture.

3. Convey habitually a positive, enthusiastic attitude for
teaching the language and culture, and for language
learning.

4. Have a genuine interest in young people; accept students
where they a-:,e and move ahead with them.

5. Be thoroughly dedicated to the language-teaching profession;
establish good professional relationships with total staff.

6. Understand thoroughly the basic philosophy of the program
(te%t) being used.

7. Join and participate regularly in local, state, and national
associations, especially those directly pertaining to language
learning.

8. Survey at least monthly the professional literature of their
teaching specialties.

9. Acquire additional formal preparation through in- service iaork-

shops and course work.

10. Test new programs and experimental ideas.

11. Be discriminate in the use of English in the foreign language
classroom.

28
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Preparation of the Foreign Language Teacher

Who should teach foreign languages? What should be the preparation of the

foreign language teacher?

The following qualifications may be reasonably expected of a teacher of

foreign languages in the elementary or secondary schools:

1. He should be well acquainted with the prevailing philosophy and prac-

tice in the American elementary and secondary schools.

2. He must be genuinely fond of and effective with children so as to be

able to arouse and maintain their interest and enthusiasm.

3. He should be a broadly educated, resourceful, and enthusiastic person..

). He should possess a thorough knowledge of, skill in, and enthusiasm

for the language or languages that he proposes to teach, together with

a knowledge of the history, civilization and culture of the countries

or areas involved.

Those who are the closest to the elementary and secondary schools are of

course most insistent upon the first of the qualifications listed, as perhaps

they properly should be. The language teacher who is intimately acquainted with

the philosophy which guides the American school system is in the best position

to relate the language experience to the rest of the program.

Effectiveness with children depends partly upon the temperament of the

teacher, but it can be assisted by a sound preparation in educational psycholo-

gy with emphasis on child growtn and development, and by training in a variety

of techniques and practices. However, in the teaching of foreign languages,

as in other disciplines, it must be borne in mind that preparation in the

diSeipline is of prime importance, and must not be sacrificed to other
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preparations which, although necessary and important, are aids rather than

aims.

Perhaps the most important of these qualifications Jr the one that can

least well be taught. Character, personality, and intelligence can be culti-

vated by education, but they are in large part what one is born with and

inherits from family and environment. If one is not basically endowed with

the proper faculties, no amount of education - -general, specialized, or profes-

sional- -will ever do very much to form a well qualified teacher. And yet, if

one is endowed with these faculties, they must still be carefully cultivated

or else they will fall into disuse. The preparation of really good teachers

therefore depends first upon a selection of promising candidates and then upon

a vital and thorough general education. Personal and intellectual stature and

a broad general education are sometimes considered less important for the ele-

mentary school teacher than for the high school or college teacher. That is a

serious mistake. Whether teaching a child, an adolescent, or a grown-up, a

teacher is dealing with a human being on whom he may have a deep and lasting

influence and he needs therefore to have as broad a grasp as possible of the

humanities. A child in the elementary school has an almost unlimited sensitive-

ness and imagination; his teacher should be the kind of person who holds before

him a lofty vision of life, who is infinitely resourceful in discovering and

developing his extraordinary capacities, and who is skillful in stirring his

curiosity and arousing his imagination. The language teacher, at any level,

must therefore take his place beside the other teachers.in meeting the highest

possible human and intellectual standards.

The most difficult requirement of the four is the last, the thorough know-

ledge of the new language and of the people who speak it. Since children,

particularly the younger ones, learn readily by imitation and are capable of

imitating perfectly, it is important that they have as good a model as possible
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to imitate. If the teacher is to serve as the models he should have a native

or near - native accent in the language which he teaches. It is not sufficient

for him to qknown a language theoretically) that is, to be well- versed in the

grammar of the language. He should be able to feel the language and to live

or enact the language. This means that the sounds must be accurate and the

sound patterns and the meaning of patterns must be natural and instinctive.

In fact, it means that the teacher must not only talk like a native speakers

but that he must act, and in a senses think and feel like one.

What about the foreign teacher? In the first places many states have laws

against the appointment of foreign teachers. So long as these laws stand,

the supply of teachers in these states will be restricted to native Americans.

This seems to be a crippling restriction, for we are neglecting one source of

supply of qualified teachers, It would be in our national interest to make

our laws more flexible in regard to the appointment of foreign teachers, but

we should at the same time have very specific safeguards concerning the selec-

tion of these teachers.

There is generally no question about the adequate knowledge of the lan-

guage and cultural background in the case of an educated foreign teacher, but

there is much evidence that a native knowledge of a language is not in itself

a sufficient qualification. It is just as important for the foreign teacher

as for the American to have ..a broad general education and to have a creative

and enthusiastic personality and that rare adaptability which will enable him

to stir the enthusiasm of American children.

It is equally important that the foreign teacher learn to know the American.

school system, its guiding philosophy, and its prevailing practices, for the

educational patterns generally prevalent in other parts of the world may differ

conspicuously from those in America. In Europe) for example, the teacher's



BESTCOPYAVAILABLE

authority is better preserved and more re3pectsd that it is in America. Here

the teaching and learning operations are generally conducted in an informal

atmosphere of collaboration between teacher and pupil. A teacher who is com-

pletely out of sympathy with such a philosophy could easily create tensions or

lose control of the class.

In deciding who should teach foreign languages, and what should be the

preparation of a prospective teacher of foreign languages, there is the danger

that, in wishing to set standards high enough, we set them so high as to die.

courage legitimate enterprise. It is one thing to establish a long-range

goal, and it is another to deal with the present situation in a realistic

Fashion. The truth is that we shall for some time have to use the teachers

that are now available. Properly motivated, and properly prepared, they can

greatly improve their competence.6

In our judgment, at the present time there is still no better program for

the preparation of teachers of foreign languages than that sponsored in 1963

by the Modern Language Association. While this program will seem to many like

setting impossibly high standards, let us say rather it is an attempt to

define the ideal of language teaching.

In view of its value, that program is given below in its entirety, in.

eluding the Modern College Statement of Teacher Competencies:

6
Much of the above material has been suggested by Professor Theodore Anderssonss
"The Teaching of Foreign Languages in the Elementary School." Although the pam-
phlet was published in 1953, much of what is said is valid today, and bears
examination and study.
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STANDARDS FOR TEACHER-EDUCATION PROGRAMS
IN MODERN FOREIGN LANGUAGES

Prepared by a conference convened by the Modern Language Association in
December 1963, this statement is addressed to state departments responsible
for the certification of teachers and to institutions that prepare elementary
and secondary - school teachers of modern foreign languages. Its purpose is to
identify and clarify acceptable standards of preparation.

1. Only selected students should be admitted to a teacher - preparation
program, and those selected should have qua%ities of intellect, character, and

personality that will make them effective teachers. ,1

2. The training of the future teacher7 must make him a well-educated
person with a sound knowledge of United States mature, the foreign culture

and literature, and the differences between the two cultures. It must also

enable him to:

a) Understand the foreign language spoken at normal tempo.

b) Speak the language intelligibly and with an adequate command of
vocabulary and syntax.

c) Read the language with immediate comprehension and without
translation.

d) Write the language with clarity and reasonable correctness.

e) Understand the nature of language and of language learning.

f) Understand the learner and the psychology of learning.

g) Understand thr evolving obje:bives of education in the United
States and the place of fore4n-language learning in this
context.

3. In addition to possessing the requisite knowledge and skills, the.
language teacher must be able to:

a) Develop in his students a progressive control of the four skills
(listening, speaking, reading, writing).

b) Present the language as an essential element of the foreign cul-
ture and show how this culture differs from that of the United
States.

0) Present the foreign literature effectively as a vehicle for great

ideas.

7These specifications apply to the specialist in modern foreign languages at al,

levels. In the elementary schools there is a clear need for specialists as well

as for the classroom teachers who do the follow-up work on the specialist

teacher's lesion.
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d) Make judicious selection and use of methods, techniques, aids, and
equipment for language teaching.

e) Correlate his teaching with that of other subjects.

f) Evaluate the progreT1 and diagnose the deficiencies of student
performance.

4. An approvable program to prepare such a teacher must include:

a) Intelligent evaluation and utilization of his pre-college language
training through course placement according to results of proficiency
tests,

b) An offering of language and literature courses advanced enough to
enable him to teach the gifted student.

c) Courses and directed reading that-giye him a first-hand acquain-
tance with major works of literature.

d) Use of the foreign language as the language of instruction in most,
if not all, language and literature courses.

e) Extensive and regular exposure to several varieties of native
speeoh through teachers, lecturers, discs, tapes.

f). Instruction in the foreign geography., history, and contemporary
culture,

g) Instruction in stylistics, phonetics, and linguistics.

h) Instruction in the psychology of language learning and the philo-
sophy of education.

i) Instruction and practice in the use of the language laboratory and
audio-visual aids.

j) Systematic observation of the foreign language being expertly
taught, followed by the experience of teaching under expert direction.

k) Evaluation of the teacher candidate through (1) proficiency and
other appropriate tests, (2) appraisal of his teaching skill by
experts.

5. An approvable program should also make provision for:

a) Native speakers as teachers or informants.

b) Study abroad for at least one summer.

c) Organized extra- curricular foreign-language activities.

d) Training in evaluating ant diagnosing pupil progress.

311
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6. The institution must be able to demonstrate that its modern foreign-

language staff is of sufficient size and competence to give the desired instruc-

tion. There should be at least two vell-qualified teachers of each language and

at least one teacher of each language should hold the Ph.D.

7. A candidate's readiness to teach (as attested by his foreign-language
department, the education departments the academic dean, and the supervising
teacher) must be certified not only by the departments directly concerned but

in the name of the whole institution.

8. Teacher-preparing institutions should regularly evaluate the effective-

ness of their programs by arranging for visits to their graduates on the job

and by inviting evaluations from administrators of the schools in which their

graduates teach. It is the responsibility of institutions that prepare teach-

ers of foreign languages--together with state departments of education
that certify them--to scrutinize constantly the effect of their programs upon
foreign-language learning in the schools that employ their graduates.

9. The first drafts of these documents were written at a Conference at

MLA headquarters in New York on 13 December 196,, The documents were subse-

quently revised twice by correspondence before reaching their present form.
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Notes of Interest by Students

Responses given by several hundred high school students in various

parts of the statel show consistency and uniformity of opinion at various

levels in the five languages being studied.

1. Why are you studying this foreign language?

1.a Such study was or would be a real help in other subject-matter
areas --most especially English, other foreign languages, sciences,
law, medicine, and theology (journalism was also mentioned).

1.b Study of the given language was helpful in obtaining a well-rounded
education, gave them personal enjoyment, proved helpful in
organizing their thinking, and broadens employment opportunities.

1.0 Their decision to enroll in a foreign language class (or in the
specific language in question) had been influenced by their
parents, friends, siblings, or guidance personnel; or if the
language was required, it nevertheless proved enjoyable and satis-
fying.

1.d The language being studied had been undertaken in lieu of another
language which was not in the curriculum offerings of the school;
others gave peculiarly personal reasons for having selected a
certain language. A knowledge of foreign languages benefits "the
political nature" of our own country, and this study provided
"something different for a change," "something new," a "challenge,"
or "a good teacher."

2. What mould you include in your ideal foreign language program?

2.a Maw students interpreted this question to mean "which languages"
and listed only names or numbers of languages.

2.b Many indicated the desire or need for (more) practice in the
communication skills (reading stories, giving reports, listening
to "native" guest speakers, translation exercises, setting aside
at least one full class period each week for conversing solely
in the foreign language being studied, games, etc.)

1
In the spring of 1974 a brief questionnaire was prepared by the State Foreign
Language Curriculum Coordinating Council and was submitted to their students
by a number of foreign language teacherd in various parts of the state. The
languages were French, German, Latin, Russian, and Spanish. Responses
given by a college class also surveyed did not differ greatly.

31;
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2.o (More) history and culture of the people who speak or once spoke

the given language were included by an extensive number of

responses.

2.d (More) use of audio-visual materials and out-of-class activities

(trips to museums, films, festivals, trips to other schools,

tapes, etc.) was requested as frequently as items of (2.o).

2.e The importance of the role of the teacher and the methodology and

procedures employed was revealed bylmuNr responses, but some of

the same students also indicated the importance of having learned

to study independently.

2.f Greater accessibility of audio-visual materials during students'

"free time ".

24 A number pleaded for more reading materials, more up-to-date

texts and more text books (for varied approaches to grammar).

2.h Exchange programs for teachers and students.

2.1 Start as early as possible with one and break out into

others as ready.

3. What advice would you give to a student considering foreign languages?

3.a The study of a foreign language would make entrance possible in

some colleges which might not otherwise be available to a student.

3,13 The importance of selecting a language of interest to the student

or one which would help him in a particular career or profession

later on (at least in college).

3.c The insight into one's native English language to be gained by

studying another language (in grammar, vocabulary, foreign

language quotations in reading, etc.)

3.d To undertake their new venture with a seriousness of intent to be

attentive and willing to work hard--in and out of class, at times,-..,

and with enough time.

3.e The help to be gained with other subject matter courses, especial-

ly other foreign languages, the sciences, music, theology, law,

and medicine.

4. In your opinion, why don't more students study a foreign language?

4.a Not being made sufficiently aware of the relevance or importance

of knowing a foreign language.

4.b Not being made aware of its value (fun, importance to future

career preparation, etc.) early enough to make it possible for

students to include foreign language" in their schedules.

3,
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4.e Feeling foreign languages must not be important since they were
not required.

4.d Having been "required" to take a foreign language (in elementary
grades).

4.e Insufficient time in their schedules.

4.f Fear of finding foreign languagea too hard, too time-consuming, or
being unable to keep up (hence, the value of independent study).

4.g The fact that some students can't succeed in English, let alone
in a "foreign" language.

4.h.Negative influence by peers, parents, or others.

4.i Laziness or indifference.

44 American attitude of smugness regarding other peoples' learning
of English.

How can knowing a foreign language help you?

Essentially the same reasons cited in answer to number (1) were
given here, with a few additional ones.

5.a Increase of one's patience, as well as in the ability to "think
in more orderly manner", and in the clarity with which one learns
to express himself.

5.b Ability to gain insight directly into another people's culture
by being able to read or learn about them in the "original"
language used to write or. talk about themselves.

5.c "Nils you closer to your world," "makes you realize that there
are other people in the world," "broadens your horizon," and is
very helpful in traveling or contacts with foreign visitors
to our country.

3 8
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RATIONALE FOR GERMAN

The present-day German language is derived from a group of languages

which falls into the category called Indo-European or Indo-Germanic languages.

It, along with Anglo-Saxon and English, is a Teutonic tongue. The kinship of

these languages is established because of the general likeness of the struc-

tures of the various languages.

These languages dhow a general similarity in structure as to forms,

roots and affixes together with certain common phenomena in syntax or word-order.

German is the official language of Germany, Austria, and three-fourths

of Switzerland. In these areas there are 100,000,000 speakers of German. In

the countries that border these areas at least another 20,000,000 people speak

German as a second language. The study of German is also popular in Japans

Russia, Chiles Egypt and Turkey. In addition there are communities all over

the world where German is spoken by the people in their every -day communication,

though these communities are merely long 'Islands!' in countries where the offi-

cial language is some other language than German.

In our modern age there are many reasons why Americans need to be able to

communicate in the German language. Since the Second World War, Germany has

become a strong ally in world affairs, and the German language is fast becoming

a language of commerce.



38

American students when first beginning the study of German are pleased

to find that the German alphabet is quite similar to that of English. They

soon discover that many words are identical or similar in the two languages

ana 'hat German words are spelled the way they sound. For these reasons

German is not a difficult language for English speaking people to learn.

German is of special value to students who are interested in musics

literature, art, philosophy and western culture, because it is the language

of many famous composers, writers, artists and philosophers.

')erman is also studied by those who are interested in the sciences and

mathematics, and is of vital importance to medical students since there are

important medical journals printed in German which are not translated into

English.

For students interested in business, German is also of vital importance

now that Germany has assumed a leading role in the European Common Market.

Many American companies have set up offices and plants in Germany and therefore

need personnel who can communicate in that language.

Fluency in at least one "second language" is important in today's

world. In addition to helping a student get a well- rounded education, it also

equips him with a very practical background to take up the taskd of citizenship

in our modern world. In order to retain our place of leadership in world affairs

we must have citizens who can understand not only the people of other countries

but also their problems.

Children who have the opportunity of starting the study of German in the

elementary grades are indeed fortunate because they have the opportunity of

starting at a time when they have no inhibition in trying to pronounce the

foreign sounds.

it
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1SNERAL OBJECTIVES

A. BASIC SKILLS

Understanding:

Given orally any word, phrase or passage in German within the range
of their linguistic experiences, students will demonstrate their compre-
hension of German spoken with the normal tempo of native speech bys

1.1 distinguishing between German and English sounds
1.2 distinguishing among German sounds
1.3 identifying grammatical signals in the foreign language.
1.h responding to questions or statements based on the

content of the material heard.

SpeakinG.:

Students will demonstrate their ability to speak German with close
approximation of native pronunciation, intonation and gestures by:

3.1 mimicking words, phrases, and sentences modeled by
the teacher or the recorded voice of a native speaker.

2.2 responding to questions or reacting to Statements on a
subject within the range of the students' linguistic
experiences.

2.3 producing appropriate questions and/or answers in a
conversational sequence.

2.4 contributing factual knowledge and/or opinions to
discussions of reading materials.

2.5 producing sustained speech on a specific topic within
the range of the students' linguistic experiences.

Reading:

A. Oral

Students will demonstrate their ability to read German orally by:

3.1 pronouncing unfamiliar words containing familiar sound,.
letter correspondences.

3.2 reading aloud with ease, proper intonation and expression
a reading selection with a level of difficulty appropriate
to their linguistic ability.

B. Silent

Students will demonstrate their ability to read for comprehension,
without translating, a reading selection in German by:
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3.3 answering questions, in oral or written form, based ou

the content of the material.
3.4 briefly summarizing in German the main ideas contained

in the selection.

Writing:

Stuuents will demonstrate their ability to write correct, idiomatic

German by:
4.1 spelling correctly unfamiliar words containing familiar

sound-letter correspondences.
4.2 reproducing, verbatim and in recombined form, words and

sentences from selected materials in the form of dictation

exercises.
4.3 supplying missing lexical or grammatical items in written

exercises.
4.4 constructing original dialogues or narratives within the

framework of their linguistic ability.

B. CaTURE

Stuuents will demonstrate their understanding of and their attitudes

toward the cultural patterns of the German people, as reflected in

their history and in contemporary life, by:

5.1 their personal observations and opinions expressed in
uiscussions of cultural. topics.

5.2 role-playing in situations illustrating certain aspects

of the cul:Jure.
5.3 the decisions they make with reference to pursuing the

study of German until a high level of proficiency is

attainable.

C. CAREER INTERESTS AND DEVELOPMENT

Students will demonstrate the extent of the development of their

understanding of career concepts and their interest in given career(s)

by the tentative decisions that they make concerning a plan of prepara-

tion and the acquisition of appropriate skills.
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GERMAN Pre-Level I
alMENI.P

Phonology

Listening and speaking
skills

short & long vowels

pure and mlauted
vowels

difference between
certain consonants
in German and
English, especially
1,r,ch (ich-ach
sounds)

word accent

intonation and rythm
in statements,
questions, commands

(Primary FLES)

Morphology

BEGIN BUILDING

Listening and speaking
skills

agreement of subjects
and verbs

definite & indefinite
articles in nom.,
acc., dative

personal pronouns in
nom. & acc.

predicate adjectives

possessive adj. in
nometacc.,dative

interrogative and
reflexive pronouns

present tense of reg.
& irreg. verbs and
haben, sein, warden,

and wollen, mussen,
kOnnen

imperative of irregular

verbs

Syntax

Listening and speaking
skills

normal word order and
inverted word order
after dean, hier,etc.

word order in questions
commands, & state-
ments

word order with modals

position of reflexive
pronouns

position of nicht

'r
4;1
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41.=110....yammol
Vocabulary

SCOPE AND SEQUENCE

Listening skill
(about 930 lexical items)

Speaking skill
(about 250 words & expressions

Reading skill
(about 250 lexical items)

Writing skill
(about 50 words and expressio

Content words (some from each of
the following groups):

greetings
leave-taking
classrooms
numbers
colors
clothing
Ornk time
calendar time
school building
house
members cif family
parts of body
counnon foods

weather
Christmas

Career Concepts! in Cultural Context

AS A PRELUDE TO FUTURE ACHIEVIT5=, EARLY
AWARENESS OF CAREERS ANP RECOGNITION OF
THE WORLD OF WORK CAN BE DEVELOPED IN
THE INDIVII ":7 BY TEACHING HIM THAT:

1. the individual is the born resource
of society

2. individuals have many kinds of
careers

3. meaningful) rewarding careers are
available to every individual

PARTLY THROUGH THE STUDY OF:

forms of address
courtesy patterns
rhymes
songs

music

Culture should be an integral
and natural part of teaching
German but should not take
the place of teaching the
language.

tit)
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GERMAN Level I REENTER AND EXPAND

Phonology

InorMIMMEN=MIIMMIMMENIPIIMOING111

Listening and speaking
skills
Increased use of the
items taught at the
first stage and
practice in
conversation

Reading and writing
skills
short and long vowels
pure and umlauted
vowels
diphthongs au,ai;au,
eu, ei
consonants ch, chs,
ck,dt, 1,1,s,g6F4
gE,m,ss,th-r,,v

S;
cp&
off glide er; final e
word accent
intonation of
sentences
capitalization of
nouns, ich is not
capitalized

Morphology Syntax

Listening and speaking
skills
Intensive practice
in inflectional
endings and
derivational forms

Reading and writing
skills
nouns with definite
and indefinite arti-
cles in nom:, -acc.,
(dat:reading only)
personal pronouns
in nom. & acc.
predicate adjectives
possessive adjectives
in nom., acc., dat.
interrogative &
reflexive pronouns
present tense of reg.
& irreg. verbs and
haben, sein,werden,

and wollen, mdssen
konnen

imperative of reg. verbs
nouns & pronouns in
agreement with
present tense of .
reg. & irreg. verbs
and haben, sein, warden
and Grin, m sen,
kdnnen
predicate adjective
possessive adjectives
in nom. & acc.
interrogative &
reflexive pronouns

Listening and speaking
skills
Review of tne con-
cepts learned in the
first level and in-
creased practice in
the proper word order
for statements,

questions & commands

Reading and writing
skills
normal word order and
inverted word order
after dann,hier,etc.
word oMeretri
questions, commands,
& statements
word order with
modals
position of reflex-
ive pronouns
position of nicht

51
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Vocabulary Career Concepts in Cultural Context

(1) LISTENING SKILLS
*1200 - 41,114000 - ***500

words or expressions

(2) SPEAKING SKILLS
*800 - *500 ***250
words or expressions

(3) READING SKILLS
*11400 - **1200 - ***500
words or expressions

(4) WRITING SKILLS
*800 - **500 ***25O
words or expressions

Content words

additional words in the
categories mentioned for
stage

AS A PRELUDTI TO FUTURE ACHIETE".".17.17; EARLY

AWARENESS OF CAREERS AND RECOGNITION OF
THE WORLD OF WORK CAN BE DEVELOPED IN
THE INDIVIDUAL BY TEACHING HIM THAT:

1. the individual is the born resource
of society

2. individuals have many kinds of
careers

3. meaningful, rewarding careers are
available every individual

PARTLY THROUGH THE STUDY OF:

German names
forms of address
courtesy patterns

German school day and
school year
regional costumes
24 -hour clock

German houses
some typical foods
German holidays, especially
Christmas and Advent
rhymes

songs and. music

As much of the culture as possible
should be done in German.

The environment of the classroom,
German books, magasines, tapes,
films, records, pictures
should stimulate the student's
interest

*Phase A - **Phase B ***Phase C
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GERMAN Level II

Phonology

short and long vowels
pure and umlauted

vowels
differences between

certain consonants in
German and English,
esp. l,r,s,ch (ich-ach

souniTT
also chs, ck, dt, j, sch,

st, 22, ss, th, v, w, z

final b,d,g

silent h

off-glide er

intonation and rhythm in
statements, questions
and commands

initial z

diphthongs au, ai, au, eu,
ei, ie, ea, oe, oo, oe

word accent and syllabication

combination of sounds

gb "

cognates

development of spelling
techniques
German spelling is more
phonetic than English

AM.

V3rphnlogy

agreement )f subject
and verb

definite and indefinite
article in nominative
and. accusative

personal and interroga-
tive pronouns in
nom.,acc., and dat.

predicate adjective

present tense of regu-
lar and some irregu-
lar verbs and
haben & sein

imperative of regular
verbs

noun with definite &
indefinite article
and possessive adj.
and demonstrative
adj.- in nom., ado.,
& dat.

pronouns for nouns
(animate & inanimate)

prepositions with acc.,
dat., & dat.-acc.

present tense of more
irregular verbs &
werden &modals

da & wo compounds

adjectives have case
endings

Syntax

normal word order &
inverted word order
after darn, hier,
morgen7iia adverbial
and prepositional
phrases

word order in questions
and commands

some positions of
nicht

position of direct and
indirect objects
(nouns and pronouns)

word order with modals
and separable prefix
verbs

5 3
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SCOPE AND SEQUENCE

Vocabulary
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Career Concepts in Cultural Context

(1) LISTENING SKILLS
#1200 - **1000 - 414H1-500

words or expressions

(2) SPEAKING SKILLS
*MO - *4'500 **250

words or expressions

(3) READING SKILLS
*1400 - **1200 - ***500

words or expressions

(4) WRITING SKILLS
*800 - **500 - ***250
words or expressions

IOW words and expressions

In the context of topic or units:
daily routine
telephoning
shopping
letters
post office
-sataurant
community
transportation
city

travel

animals
holidays

graded versions of fairy tales,
legends and anecdote

Vocabulary should include:
def.& indef. article
personal pronouns
demonstrative adj.
prepositions
warden & modals
verb'

& wo compounds

MOTIVATION OF THE INDIVIDUAL's INTEREST
IN THE FUTURE WORLD OF WORK IN RELATION
TO HIMSELF AND TO SOCIETY, ALONG WITH
CONTINUING DEVELOPMENT OF ,FMS AWARENESS
OF CAREERS, CAN BE ACHIEVED N'A.MAKING

HIM INCREASINGLY COGNIZANT OF THE FACT
THAT:

1.

2.

3.

4.

5.

6.

Meaningful, rewarding careers are
available to every individual
Work is asic to human development
Occupations contribute to society's
progress
Careers require different knowledge,
abilities, attitudes, aed talents
Individuals have different abilities,
interests, needs, and values
Individuals seek careers for varied
rasons

PARTLY THROUGH THE STUDY OF:

German names
forms of address
courtesy patterns
social customs
German school day &
school year

Regional costumes
24-hour clock
German houses
some typical foods
German holidays- especially
Christmas and Advent
rhymes

songs and music
forms of letters
German restaurants
German cities
German laner:ape
German rive.%
festivals and fairs
folklore
proverb,

*Phase A - **Phase B - 4:441Phase C
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GERMAN Level III
4111=11111.1111MI

Phonology

introduction to difference
between standard German
&dialects

increased length & speed of
utterances

perfecting pronunciation wit
increase in speed of

U utterance

greater awareness of minute
pronunciation differences

perfecting reading skill wit
increase in fluency and

expression

introduction to Fraktur

perfecting writing skill with
attention to individual
needs

Not all German-speaking
people pronounce sounds alik
High German is understood
by all German-speaking peo-
ple. Most modern German
books are printed in Al)iqua
old books were printed in
Fraktur.

Morphology Syntax

prepositions with genitive

possess., limit., descript.,
attrib. adject. in all
cases

comparative & superlative

special nouns Ake Herr

present perfect & past tense
of reg. & irreg. verb, inc1.0
haben, sein, werden,
Wars,/ipead--7erbs

reflexive verbs

nouns with def. & indef. art.
& adject. in all cases

prepositions with all cases

present perf. & past tense
of reg., irreg., &
special verbs

German has 4 casee; each has
a special form & function.
Prepositions require specific
cases. Adjectives have cue
endings. Nouns & pronouns
agree with verbs in pros.
perf. & past tenses. Tense
functions often differ in
German & English. Verbs
follow two main patterns
(strong & weak) with some
exceptions.

word order in pres. perf.
& present & past tenses

position of genitive
before & after noun

position of adverbial
expressions of time,
manner, & place

Word order in pros. pee.
tense differs from pres.
& past. The genitive may
stand before or after the
noun. Several adverbial
expressions in a sentence
stand in the order of
time- manner - place.
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Vocabulary
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SCOPE AND SEQUENCE

For an active up-to-date vocabu-
lary Grunddeutach "Basic (Spoken)
GermarNETTIMIT by J. Alan
Pfeffer is suggested as a guide.

Topical vocabulary should
include:
current events
education
vocations
government
history
biography

A variety of graded readers may
be used at this level. Much of
the passive vocabulary will
depend upon the selection of
reading materials & textbooks.

A vocabulary suitable for writ-
ing letters, outlines,. reports,
& compositions should be
developed.

Vocabulary should include:
prepositions with genitive
comparatives & superlatives
reflex. pronouns
special nouns like Herr

Each skill demands a certain
amount & type of vocabulary.
Beyond a general useful vocabu-
lary one needs specific words
suitable to the discussion
of certain topics.

Career Concepts in Cultural Context

THE INDIVIDUAL CAN BE MOTIVATED TO RIZATE
HIMSELF TO HIS NEEDS AND TO CE ELOPE AN
INCREASING INTEREST IN THE WORLD OF WORK
(AS A MEANS OF MEETING THOSE NEEDS) BY
DISCOVERING THAT:

1. individuals have different abilities,
interests, needs) and values

2. individuals seek careers for varied
reasons

3. environmental variability creates
variable opportunity

4. careers can be grouped into clusters
5. different careers are interrelated
6. every career requires some special

preparation and a plan of special
preparation facilitates this

PARTLY THROUGH THE STUDY OF:

government,

educational system
recreation

highlights of economy,
industry, history, &
present political
situation

other German-speaking countries:
Auetria
Switzerland

German influence in America:
famous German immigrants
Americans of German descent
German settlements

he cultural study is done
my in German, with some

supplementary reading in English.

t
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GERMAN

Phonology

poetic variations in the
language in phrasing,
rtorthm, intonation, &
in word forms (i.e. con-
tractions, dropping &
adding of syllables)

perfecting pronunciation wit
attention to individual
problems

perfecting reading skill with
increase in speed

perfecting writing skill
punctuation
apostrophe
syllabication
adjec. from city names

capitalized

Poetic forms of the lauKaage
may differ from everyday
spoken & written German.
German has a highly consis-
tent punctuation.

Level IV

Morphology

relative pron. in all cases

verbs in all tenses in the
indicative

subjunctives (I & II)

passive voice (pros., past,
p. & p. perf.)

es as subject

infinitive with or without
Z11

use of helfen, lessen, etc.,
with verbs

adject. & verbs as nouns

pers. & relat. pron. in all
cases

double infinitive construc-
tion

adj. from citylasamiA
infinitives

Verbs stand in different
tenses, moods, & voices. The
infinit. is used in different
constructions. Nouns & ad-
jectives may be derived from
other words. Relative pro-
nouns have 4 cases & relate
clauses to each other.

Syntax

.1111111.
position of verbs in all

tenses (incl. double
infinitives)

word order in clauses
with coordinating &

. subordinating conjunc-
tions & relative pro-
nouns (incl. position
of sepals. prefix &
modals)

all infinitive construc-
tions

participial & extended
adjective constructions

Verbs have specific posi-
tions in main & subordin-
ate clauses. The infini-
tive has a specific posi-
tion in various construc-
tions.
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SCOPE AND SEQUENCE

Increase in vocabulary cannot
be stated in figures

Passive vocabulary will of course
be larger than active, .but extent
of both will depend on student's
ability & willingness to speak
& read German.

0.onversational topics should be
chosen with the consideration of
a student's age & interests. They

will range from current events to
points of discussion from
literary readings.

The student should be able to
read periodicals as well as
literary works which are appro-
priate to his maturity level.

His writing vocabulary should be
expanded to enable him to express
himself correctly for any
occasion.

Spoken & written vocabulary
differ in volume & kind. The
command of a large vocabulary can
be achieved only through
constant listening, speaking,
reading, & writing practice.

49

Career Concepts in Cultural Context

AFTER EXPLORING AND DISCOVERING REALISTIC

POSSIBILITIES, THE INDIVIDUAL CAN MAKE A FEW
TENTATIVE DECISIONS WHICH MEET THOSE NEEDS
UPON REALIZING THAT:

1. individuals have different abilities,
interests, needs, and values

2. individuals seek careers for varied reasons
3. careers can be grouped into clusters
4. different careers are interrelated
5. every career requires some special

preparation and a plan of special
preparation facilitates this

6. individual careers may change as indi-
viduals change throughout life

.

7. individuals may be suited for several
different careers

8. individuals adapt to world changes
and environment

9. world changes, conditions, and
environment affect careers

PARTLY THROUGH THE STUDY OF:

a variety of literary works which are
appropriate to his age & interests

newspapers
magazines

books on topics interesting to teenagers
films & pictures depicting many.aspecte
of German life

current events
German history

Works of literature can be appreciated best
in the language in which they were written.

5 6
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GERMAN

Phonology

Utterances in standard German
at various speeds &by a
variety of voices shou0
be comprehended

All sound & intonation pat-
terns of German should be
produced without hesitation

All German graphic symbols
should be associated with
the sounds they represent

All graphic symbols should
be written for the sounds
tney represent,

The relationship of sound
symbols it written symbols
should e understood

Level V

Morphology

subjunctive in all normal
spoken uses

conditionals

substitutes for passive:
active with sich; lessen,
& infinitiveMm
rein & zu, man

all forms of negation

all wayi of forming noun
plurals

indirect questions &
quotations

Discourse may be direct or
indirect. Active & passive
voice may express the.same
fact from two viewpoints.
The subjunctive expresses
something which is contrary-
to-fact, possible, doubtful,
or desirable.

German employs a variety of
forms of negation & plural
endings.

4011

wenn clauses with sub -
juunctive omission

of wenn in such clauses

omission of wenn in
conditionaTErauses

word order in indirect
questions and quotations

word order in indirect'

discourse & conditionia
clauses follows various
patterns

rt)

saPamMasallsossU.WallswasIONSWImsolwitarwAyswel011.,
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SCOPE AND SEQUENCE
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Career Concepts in Cultural Context

IMMMIMIIIINII.IIIII.11.OJy

Amount of active & passive
vocabulary is a matter of stu-
dent's individual progress. A
high rate of active vocabulary
should be aimed for through a
wide range of conversational
topics, giving the student the .

ability to communicate in the
modern world.

Choice of literary works is up to
the teacher but should be based
on the ability, interest, & ma-
turity of the students, develop-
ing in them a sensitivity to the
differences between spoken &
written vocabulary & between con-
temporary & older literary forms,
words, & expressions. Considera
tion may also be given to the
grouping of college-bound &
terminal students for selective
reading.

A writing vocabulary appropriate
to the occasion should be
mastered.

Spoken & written communication
employs a large volume & variety
of words & expressions.

HAVING MADE TENTATIVE DECISIONS AND CONTINUING
TO EXPLORE THE WORLD OF WORK, THE INDIVIDUAL
BEGINS TO ACQUIRE SKILLS, HABITS, AND

ATTITUDES LEADING TO COMPETENCE AS HE
REALIZES THAT:

1. Every career requires some special prepara-
tion and a plan of preparation facilitates
this.

2. Individual careers may change as individuals
change throughout life.

3. Individuals may be suited for several
different careers.

4. Individuals eclat' to world changes and
environment.

5. Careers require different levels of compe
tenco in communication, computation, and .

analysis.
6. Careers have different levels of competence

and responsibility.

7. Rules, regulations, policies, and
procedures affect individuals in all careers.

8. Careers are affected by the ability of
individuals to relate to each other.

PARTLY THROUGH THE STUDY OF:
literature
painting
sculpture
architecture
dramatic arts
music
sciences
books
periodicals
tapes

films
slides
records pictures
The choice of these materials is up to the
teacher, who should take into consideration
the age, maturity, ability, & interest of
the student.

A knowledge of culturally acceptable forms
& of the German heritage is a part of
learning the German language.

Go



BEST COPY AVAILABLE

52

NOE 11=1.0.111111P.MIRIONNIMP.
GERMAN Level VI

Phonology Morphology Syntax

All utterances in standard
German should be compre-
hended

The sound & intonation pat-
terns should be produced
in a manner acceptable
to native speakers.

The association of graphic
symbol & sound should be
made with.near-native
proficiency.

The graphic symbol should be
written for each sound with
near-native proficiency.

Tnt relationship of sound
symbols & written symbols
should be fully understood.

All changes of meaning caused
by gender, number, case of
nouns & pronouns, tense,
voice, mood of verbs, &
other modifications of word
forms should be comprehend

Gender, number, case of nouns
& pronouns, tense, voice,
mood of verbs, & other
grammatical forms should be
used correctly to express
onels'ideas orally and in
writing.

In reatho.; aloud & silently,
chang(a of meaning caused
by different grammatical
forms should be recognized
with near-native proficien-
cy.

The use of gender, number,
case of nouns & pronouns,
tense, voice, mood of verbs
& other modifications of
word forms to express mean-
ing orally & in writing
'should be fully
understood.

I

Syntactical arrangements
should be comprehended.

Word order should be
used correctly to ex-
press,onels-ideas oral-
ly and in writing.

In reading aloud &silent-
ly, changes of meaning
caused.by word order
should be recognized
with near-native
proficiency.

The use of word order to
help express meaning
orally & in writing
should be fully under-
stood.
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SCOPE AND SEQUENCE

Vocabulary Career Concepts in Cultural Context

A student should be able to
understand almost, any work in
standard German in normal conver-
sational contexts.

He should have an active speaking
vocabulary appropriate to his age
& capacity enabling him to commu-
nicate in German with near-native
fluency.

He should recognize in context a
wide range of vocabulary items.
If he is planning to continue
German in college he should do
extensive outside reading to
familiarize himself with many
literary forms, words, &
expressions.

A student should have a writing
vocabulary which is appropriate
to the occasion.

To understand, speak, &.write
German one must have command of a
large & appropriate vocabulary.

HAVING MADE TENTATIVE DECISIONS AND CONTINUING
TO EXPLORE THE WORLD OF WORK, THE INDIVIDUAL
CONTINUES TO ACQUIRE SKILLS, HABITS, AND
ATTITUDES LEADING TO COMPETENCE AS HE
REALIZES THAT:

1. Every career requires some special prepara-
tion and a plan of preparation facilitates
this.

2. Individual careers may change as individuals
change throughout life.

3. Individuals may be suited for several
different careers.

4. Individuals adapt to world changes and
environment.

5. Careers requite different levels of compe-
tence in communication, computation, and
analysis.

6. Careers have different levels of competence
and responsibility.

7. Rules, regulations, policies, and
procedures affect individuals in all careers

8. Careers are affected by the ability of
individuals to relate to each other.

A student should listen with understanding
to audio stimuli & detect nuances of meaning
relating to any aspect of German culture.

He should speak & write in culturally acceptable
forms & in his speech & writing reveal some
knowledge of the heritage of the people
who speak German.

He should read a great variety of printed
material with an understanding of its place
within the German culture.

A student planning to continue his studies
of German in college should familiarize
himself with literature in his field of

interest.

The culture & heritage of the people who
speak German is rich & interesting.
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CAREER-CULTURE RELATED ACTIVITY PLANS

The following section of the Guide contains a list of career

concepts eyerpted from a statement of concepts prepared by the

U. S. Department of Health, Education, and Welfare, and stages taken

from the Louisiana State Career Education Plan; a series of suggested

topics for career-culture related activity plans; a set of guide-

lines for constructing an activity plan; and sample plans for possible

ways of developing the career concepts. Neither the entire section

nor any one part of it is to be considered an arbitrary design to be

used without change or adaptation, to fit particular needs or desires.

Bather, the teacher is encouraged to experiment with topics and for-

mat in an effort to find the plan which works most successfully in

a given situation.

It should be pointed out that the career concepts are not restricted

to the sequential order in which they occur in this Guide but may be

used interchangeably in any step, language level or grade. Although

the foreign language Leacher tends to look upon language acquisition

per se as the prime objective of foreign language instruction, it must

be emphasized that in the process of implementing a career-culture

activity plan, the particular aspect of career education being high-

lighted must remain a focal point of the developmental activities and

assessment.
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CAREER CONCEPTS J'DR SEQUENTIAL DEVELOPMENT1

STAGE GRADE

I. CAREER AWARENESS: Recognition of the Adult World of. Work-
Early Awareness of Careers is the Prelude
to Pxture Achievement

1. There are many kinds of careers available to individuals
2. Meaningful, rewarding careers are available'to every

individual

(K-3)

II. CAREER MOTIVATION: Increasing interest in future world of (2-6)
work in relation to the individual and to
society

3. Occupations contribute to society's progress
4. Careers require different knowledge, abilities,

attitudes and talents
5. Individuals have different abilities, interests,

needs and values
6. Individuals seek careers for varied reasons

III. CAREER EXPLORATION: Relating self to needs (5-9)

7. Careers can be grouped into clusters.
8. Different careers are interrelated
9. Every career requires some special preparation and

a Plan of special preparation

IV. TENTATIVE LAREER DECISIONS AND EXPLORATION:
Focusing career options on a few realistic possibilities

10. Individual careers may change as individuals change
throughout life

11. Individuals may be suited for several different careers
12. Individuals adapt to world changes and environment
13. World changes, conditions and environment affect careers

(8-10)

V. ACQUISITION OF CAREER ENTRY SKILLS AND CONTINUED EXPLORATION: (9-12)
Acquiring skills, habits and attitudes leading to competence

lb, Careers have different levels of competence and responsibility
15. Rules, regulations, policies and procedures affect individuals

in all careers
16. Careers are affected by the ability of individuals to relate

to each other

iStages and grades were taken from the State Career Education Plan end
the career concepts from a statement drawn up by the U. S. Department
of Health, Education, and Welfare.
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Suggested Guidelines for Preparing A CAREER-CULTURE RELATED ACTIVITY PLAN

(Title of "Text" to be used): A CAREER-CULTURE RELATED ACTIVITY PLAN

CAREER (STAGE) (LANGUAGE) Level GRADES ( )

CAREER CONCEPT(S):

(See list of concepts and stages drawn up from a list of concepts pre-
pared by the U. S. Dept. of Health, Education, and Welfare, and from
the Louisiana State Career Education Plan,)

CAREERS IN FOCUS:

CULTURAL CONTENT:

(Aspect or segment of the foreign culture or a cross section of both
cultures to be studied in the activities.)

CULTURAL SETTING:

(A culture-oriented situation within which to develop the curriculum-
career culture concepts; e.g. a poem, a visit to a museum, etc.)

IMPLICATIONS FOR CROSS-CULTURAL UNDERSTANDINGS AND FOR CAREERS FOR WHICH
A KNOWLEDGE OF THE TARGET LANGUAGE IS ESSENTIAL OR ADVANTAGEOUS:

(Questions which focus the attention of the students on the particular
career-culture emphasis to be developed in the plan and which under-
line the importance of a knowledge of the foreign language with respect
to the careers and (cross-) culturcl understandings to be highlighted.)

SUGGESTIONS FOR POSSIBLE CORRELATION WITH OTHER SUBJECT AREAS:

(Ways in whir'h the activities or objectives of the. plan may overlap
with other subject matter areas.)

LINGUISTIC CONCEPTS:

(Grammatical or lexical - -to be taught or reviewed during implementation
of the plan. If the language concepts are to be taught, it should be
kept in mind that Jle demands of this task should not prevent proper
focus on the career- culture aspects of the plan.)

PROCESS DESCRIPTION:

A brief statement of the process the teacher will use in implementing
the learning activities of the plan,)

ly
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PERFORMANCE OBJECTIVES:

(Statements telling (a) what students should be able to do at the
end of the implementation of the plan activities, (b) (optional)
the purpose for the performance, (c) criteria for measuring the perfor-
mance, (d) the level of performance considered acceptable (if the
evaluation is not to be done subjectively.)

MAAHIALS:

(List of what will be needed--by teacher or students to implement the
plan; e.g. films, tapes, books or other text materials, records, tests,
etc.)

TEXT:

(The tet to be either in the target language or in English, depending
upon the naLure of the material and the ability of the students to
handle it in the target language. Students should be able to derive,
directly or by implication, the career concepts and culture content in
focus. Linguistic concepts to be taught in the implementation of the
plan would be presented separately, as might be additional career -

culture concepts and implications.)

PROCEDURES AID ACTIVITIES:

(There hould be an activity or activities to prepare students for
ear!, performance objective and there should also be appropriate evalua-
Lim of each objective.)

A. Initiatory:

(1) Discussion, viewing of film, or any activity or activities
which will motivate interest in the career-culture aspects of
the plan to be developed in subsequent activities. These could
either precede or follow the presentation of the teyt, according
to which is more appropriate.

(2) Presentation of the Text.

D. Developmental:

(Teacher or student directed procedures or steps which afford
students an opportunity to gain control over linguistic concepts
being taught or re-entered, and to obtain information and impressions
to aid their appreciation of the careers and cultural content
being highlighted and their knowledge of the career concepts
iv, focus. These activities may include: (1) learning the te't
material; (2) linguistic drills (if appropriate); '(3) doing re-
search for, preparing and making written or oral reports (either
in the target language or in English, depending upon students'
linguistic abilities); (4) viewing slides, films, filmstrips;
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(5) listening to tapes, records, guest speakers; (6) making
field trips; (7) conducting interviews; etc.)

(Note: The students' STAGE of career development should
determine whether an effort is made (1) to create a simple
AWARENESS of career concepts and possibilities and their implica-
tions, (2) to provide for EXPLORATION of career possibilities,
(3) to encourage and direct making of TENTATTVE DECISIONS
concerning possible careers and continue EXPLORATION, or
(4) to begin or continue the ACQUISITION OF CAREER ENTRY SKILLS
while continuing EXPLORATION of career possibilities.)

C. Supplementary:

(Creative Projects to en:tch and enhance students' underotanding
and appreciation of careers and cultural content in focus. their
knowledge of the career concepts being highlighted, or to
improve further their skills.)

D. Assessment:

(Quizzes, tests, or other activities for determining whether or
not students have achieved the objectives satisfactorily.)

Note: A primary objective of each activity should be helping each stu-
dent build, enhance or maintain a positive self-image.

74
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Suggested Topics for CAREER-CULTURE RELATED ACTIVITY PLANS

CAREER AWARENESS GERMAN Pre-Level I GRADES (K-3)

(Topic 1)

CAREER CONCEPT:

There ar, many kinds of careers available to individuals.

CAREERS IN FOCUS:

Dentist, hygienist, receptionist

SUGGESTED CULTURAL THEME FOR TEXT:

A child of a German immigrant family has a toothache shortly after
tne family has arrived in the United States. The parents look for
and find a dentist who can speak German. There will be a short
dialogue between the dentist and child.

SUGGESTED DEVELOPMENTAL ACTIVITIES:

1. The teacher will teach a few German words for some things that
are seen in a dentist's office.

2. A dentist who grew up in Germany comes to.talk tothe children
about how the children in Germany are taught to care for their teeth.

3. The teacher and students discuss the advantages that a German.
speaking tourist in United States has if he can find a dentist who
understands him.
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Suggested Topics for CAREER-CULTURE RELATED ACTIVITY PLANS

CAREER AWARENESS GERMAN Pre-Level I GRADES (K-3)

(Topic 2)

CAREER CONCEPT:

Meaningful, rewarding careers are available to every individual.

CAREERS IN FOCUS:

School nurse and social worker

SUGGESTED CULTURAL THEME FOR TEYT:

A simple dialogue between the school nurse and a child who was
hurt on the playground

SUGGESTED DEVELOPMENTAL ACTIVITIES:

1. A social worker comes to the classroom to tell how German children
are taught to use equipment properly in order to avoid accidents.

2. The children think about accidents they have had and how they could
have been avoided.

3. A child interviews a person who knows how accident prevention is
taught in a German school.

4.
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Suggested Topics for CAREER-CULTURE RELATED ACTIVITY PLANS

CAREER AWARENESS LIEL.MAN Pre-Level I & I GRADES (276)

(Topic 3)

CAREER CONCEPT:

Occupations contribute to society's progress.

CAREERS IN FOCUS:

Teacher, school principal, coach and supervisOr.

SUGGESTED CULTURAL THEME FOR TEYT:
'A74,

It is the job of teachers not only to teach subject matter but
to be a living example of honesty, integrity, cooperation, willingness
to go beyond the call of duty, following the rules that are laid
down, aid lead the children to an understanding and acceptance of
people who are different from us.

SUGGESTED DEVELOPMENTAL ACTIVITIES:

1. A teacher who knows about foreign cultures can lead her pupils
to a greater understanding of othtr nationalities by relating
to pupils some cultural information about other countries.

2. A teacher who knows a foreign language can help a pupil from
a foreign country get a good start in school.

3. The teacher can point out to her pupils that some men of German
extraction have contributed greatly to scientific progress.
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Suggested Topics for CAREER-CULTURE RELATED ACTIVITY PLANS

CAREER AWARENESS GERMAN Pre-Level I & I GRADES (2-6)

(Topic 4)

CAREER CONgEPT.

Careers require different knowledge, abilities, attitudes and talents.

CAREERS IN FOCUS:

Fireman and civic worker

SUGGESTED CULTURAL THEME FOR TEXT:

An apartment house occupied mostly by German immigrants is on fire,
and the German speaking fireman is successful in rescuing them
because he can make himself understood, when he gives directions
about jumping from an upper floor into the net below. There should,
be a short dialogue containing his directions.

SUGGESTED DEVELOPMENTAL ACTIVITIES:

1. A fireman comes to talk to the class and brings along his protective
clothing and other paraphernalia to show the class.

2. The children talk about fire prevention in German schools.
3. The teacher tells the pupils about some preventive measures

that a tourist in Germany observed when he toured that country.

78
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Suggested Topics for CAREER-CULTURE RELATED ACTIVITY PLANS

CAREER AWARENESS GER; .:.14 Pre-Level I & II GRADES (2-6)

CAREER CoNCEFT:

(Topic 5)

Individuals have different abilities, interests needs and values.

CAREERS IN FOCUS:

Policeman and guard

SUGGESTED CUtTURAL THEME FOR TEYT:

A simple dialogue between a lost German child and a policeman on
the street of an American city.

SUGGESTED DEVELOPMENTAL ACTIVITIES:

1. Discussion of the ways in which the duties of American and German
policemen are alike and perhaps point out some differences.

2. The children imagine situations where a policeman could help if
they were tourists in a German city.

*3. The children make it a point to talk with a policeman and ask
him if he ever had trouble understanding a foreigner he met in
the line of duty.
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Suggested Topics for CAREER-CULTURE RELATED ACTIVITY PLANS

CAREER AWARENESS GERMAN Pre-Level I & II GRADES (2-6)

(Topic 6)

CAREER CONCEPT:

Individuals seek careers for varied reasons.

CAREERS IN FOCUS:

Fisherman, maker of handmade fishing baits and lures, worker in a

fishing hatchery, worker in a cannery where seafood is processed

SUGGESTED CULTURAL THEME FOR TEYT:

A dialogue tetween an American tourist in Germany and a fisherman
just returning, to shore with his catch from the North Sea.

SUGGESTED DEVELOPMENTAL ACTIVITIES:

1. Invite a commercial fisherman to speak to the children about his
job - especially a German fisherman if one is available.

2. Investigate the part seafood plays in the diets of various
German speaking countries.

3. German housewives prepare the seafood that is available according
to their special recipes. These recipes will 1,e researchedand
discussed in class.
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Suggested Topics for CAREER-CULTURE RELATED ACTIVITY PLANS

CAREER AWARENESS GERMAN Pre-Level I, II, & III GRADES (5-9)

(Topic 7)

CAREER CONCEPT:

Careers can to grouped into clusters.

CAREERS IN FOCUS:

Baker, cake dermrator, sales person in a bakery shop.

SUGGESTED CULTURAL THEME FOR TEXT:

A conversation between a student and a baker during a visit to

the bakery.

SUGGESTED DEVELOPMENTAL ACTIVITIES:

1. Discuss the ingredients and procedures involved in making a German
chocolate cake.

2. Talk about a "Konditorei", which is a traditional coffee shop
waere customers select their fancy piece of cake from a display
case near the entrance. Then they select a table ind a waitress
brings both the selected delicasy and coffee to the table.

3. A typical German breakfast consists of coffee and rolls with some
kind of jam or marmalade. The rolls are delivered fresh from
the bakery to the doors of homes before breakfast.
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Suggested Topics for CAREER-CULTURE RELATED ACTIVITY PLANS

CAREER AWARENES;', GERMAN Pre-Level I, II, & III GRADES (5-9)

"ABEL. CONOEPT:

(Topic 8)

Different careers are interrelated.

L,AliEEP- IN FOCUS:

:ialesman in a clothing store and other store personnel such as
cashier. seamstress who alters clothes for customers. secretaries
and tookkeepers.

3ESTED rULTURq, THEME FOR TEXT':

-orliersa*.ion between the salesman and the German tourist who
-ants to buy an American made suit.

"iUGGESTED DEVELOPMENTAL ACTIVITIES:

1. Disc-Iss the typical attire of German school boys and girls.
2. Sh,,w the class the typical costume of Bavarian men. a pair of

"Lederhosen" and green felt hat decorated with a tuft of hairs
from a bear's fur and pins and other decorations that each indivi-
dual puts on his hat. Also show the "Dirndlkleid" or dirndl dress,
worn by the women in Bavaria.

"). Compare the clothes worn by men and women in German cities to
those worn 'ry Americans in the cities of the United States.
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Suggested Topics for CAREER-CULTURE RELATED ACTIVITY PLANS

;AREER AWARENESS GERMAN Pre-Level I, TI, & III GRADES (5-9)

*30NCEPT:

(Topic 9)

Every career requires some special preparation and a plan of
special preparation facilitates this.

'ABUTS IN FOCUS:

News -eporter and press agent

:AIGGESTED CULTURAL THEME FOR TEXT:

A news reporter is on hand at the airport to cover the arrival of

a Germs dignitary, who has come to United States on a state visit.

SUGGESTED DEVELOPMENTAL ACTIVITIES:

1. Invite a local television or radio news reporter to speak to the
class about experiences he has had in talking with news men from
other countries - especially Germany.
The teatlier will point out how an American news reporter can
mqke opportunities for himself to get special,interesting assign-
men*.s in a German-speaking country because he can read, write
and speak German.
me students will peruse the local news papers and listen .to
local broadcasts and glean from them current events that are taking
place in Germany and other German-speaking countries.
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Suggested Topics for CAREER-CULTURE RELATED ACTIVITY PLANS

CAREER AWARENESS

CARLEE CONCEPT:

GERMAN Pre-Level I, II, & III

(Topic 10)

GRADES (8-10)

Individual careers may change as individuals change throughout life.

CAREERS IN FOCUS:

Detectives and other investigators

SUGGESTED CULTURAL THEME FOR TEXT:

An account of the apprehension of a shop lifter who nearly got away
with some merchandise

SUGGESTED DEVELOPMENTAL ACTIVITIES:

1. An FBI investigator comes to tell the class of an instance when
the ability to understand German helped him solve a crime under
investigation.

2. The teacher suggests that the students think of investigative
situations where the ability to speak and understand German would
be helpful.

3. The students write out briefly in German the gist of a detective
story that they have heard or read and present it orally to the
class.

8(1

75



76

BEST COPY AVAIUIBLE

Suggested Topics for CAREER-CULTURE RELATED ACTIVITY PLANS

CAREER AWARENESS GERMAN Pre-Level II, III, IV GRADES (8 -10)

(Topic 11)

CAREER CONCEPT:

Individuals may be suited for several different careers.

CAREERS IN FOCUS:

Actor, actress, ballet dancer, opera singer, musician, stage hand,

ticket seller and ticket taker

qUGGESTED CULTURAL THEME FOR TEXT:

A German actor and an American actor discuss the differences that

'exist between the operation of theaters in their respective countries.

SUGGESTED DEVELOPMENTAL ACTIVITIES:

'1. Invite an actor tc visit the class to tell about his profession
and how a knowledge of German can help make opportunities for
study and travel in German- speaking countries in Europe.

2. The teacher will have the students research and make reports on
the theater in Germany and compare the findings with the interest

in the theater in the United States.

3. Imaginative students can write a script for a short skit in German
and other students learn the parts and perform the skit before

the class.
4. The class may attend a theatrical production performed by a local

group of actors j.f it is available.
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Suggested Topics for CAREER-CULTURE RELATED ACTIVITY PLANS

CAREER AWARENESS GERMAN Level II, III, & IV GRADES (8-10)

(Topic 12)

CAREER CONCEPT:

Individuals adapt to world changes and environments.

CAREERS IN FOCUS:

Military careers in the various armed forces.

SUGGESTED CULTURAL THEME FOR TEXT:

A conversation between a soldier and his commanding officers during
which the soldier is offered a promotion and peacetime overseas

Germany because there is an opening where the knowledge of
German is a prerequisite to getting the promotion.

SUGGESTED DEVELOPMENTAL ACTIVITIES:

1. Invite a soldier, who has seen duty in Germany to tell the class
either of hcw he benefited by knowing German or of occasions
when he wished that he had been able to use that language.

2. The students nre asked to investigate the possible opportunities
that,they mita"... have within the armed forces if they have a good

command of the Lerman language. One source of information might
be to talk with soldiers who have served in Europe.

3. Write to the war department in Washington for information about the
various kinds of courses given to soldiers to equip them for service
in Germany.
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Suggested Topics for CAREER- CULTURE RELATED ACTIVITY PLANS

CAREER AWARENESS GERMAN Level II, III, & IV GRADES (8-10)

CAREER CONCEFT:

(Topic 13)

World changes, conditions and environment affect careers.

CAREERS IN FOCUS:

Librarian and library assistant.

SUGGESTED CULTURAL THEME FOR TEXT:

A man who is doing research on a scientific subject asks. the librarian
in the public library to help him locate material that he ne ds
for his investigation. The material is written in German, and she
locates it readily because she had learned German as part of her
academic work in preparing for her profession.

SUGGESTED DEVELOPMENTAL ACTIVITIES:

1. Ask the school librarian to talk to the class particularly about
the great need for the knowledge of German when doing research,
especially in scientific fields.

2. Each student will go to the library to discover at least one source
of information which he cannot use unless he knows German.

3. Ealh student will find information about any subject that interests
him provided it pertains_to the German language, people, country.
industry, etc., and make an oral report to the class. The class
members will take notes and will be held responsible for the informa-
tion gained through these reportey
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Suggested Topics for CAREER-CULTURE RELATED ACTIVITY PLANS

CAREER AWARENESS GERMAN Level III, IV, V. VI GRADES (9-12)

(Topic 14)

CAREER CONCEPT:

Careers reTlire different levels of competence in communication,
computation and analysis.

CAREERS TN FOCUS:

Airline occupations such as pilot, mechanic, ticket seller and
stewardess.

-UGGESTED CULTURAL THEME FOR TEXT:

A passenger goes to the counter in the airport to pick up his
ticket. which he previously ordered, and to check his baggage.
The conversation between the ticket salesman and the traveler
etmcerns the amount of baggage, the gate and time of departure,
etc.

SUGGESTED DEVELOPMENTAL ACTIVITIES:

The teacher will invite a person who has flown to Germany to tell
the class about such an experience.

'. The teacher will tell the students to choose. from the great
aretv of jobs available at an airports the one which would be

most appealing to him and tell why it seems most desirable.
3. The teacher tnlls of her own personal experience on a German

airplane if possible. Otherwise seek out information about the great
German airline, Lufthansa, to tell the class.

8
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S'Iggested Topics for CAREER-CULTURE RELATED ArTIV.711 PLANS

,%1:3-)74 AWARENESS GERMAN Level III, IV, V. VI GRADES (9-12)

"AR7ER -;ONCEFT:

(Topic 15)

Careers have different levels of competence and responsibility.

CAREERS IN FDCUS:

Interpreters, tour guides, hotel and motel personnel, customs
officials, immigration officials.

SUGGESTED CULTURAL THEME FOR TEYT:

An American student has suggested to his German pen-pal that he
comes to visit the United States.

LUGGES-7D DEVELOPMENTAL ACTIVITIES:

ztudents visit travel agencies to get ideas that will help the
German student to get the most out of his American holiday.
mdents write to the United States Travel Service .for information

about what is being done to prepare for the expected increase
:n foreign tourists in this country in the coming years.
`r ,-oriection with the increase in tourism here, the students are
to see.,c information regarding interesting jobs for persons who

know German.
4 -,udents write to United Nations for information about getting a

job as interpreter either in the U. N. or with some other
organilation that needs such specialists.
The students will do some investigating to determine if there are
interpreters' schools in the United States.
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Suggested Topics for CAREER-CULTURE RELATED ACTIVITY PLAY?,

CAREER AWARENESS GERMAN Pre -Level STI, IV, V, & VI GRADES (9-12)

CARET R CONCEPT:

(Topic 16)

Rules, regulations, policies, and procedures affect individuals
in all careers.

CAREER" IN FOCUS:

Conk and other restaurant associated jobs.

SUGGESTED CULTURAL THEME FOR TEXT:
MMEMINN

A discussion tetween a waiter and an American tourist in a
German restaurant. The waiter explains to the tourist, who
understands German, what the items on the menu are.

SUGGESTED DEVELOPMENTAL ACTIVITIES:

1. A discussion of typical German foods and how they are prepared.
2. Except for the hard rolls used for the typical German breakfast

the breads served in Germany 6iffer sharply from the average
tread in America. They Are coarser and more wholesome.

3. The students will do research to learn how the diet of Germans who
live in the flat lands of northern Germany differs from that of the
Germans in the mountainous regions of the South.

4 The students might be interested in doing a class project with the
help of the cafeteria staff where German foods could be prepared and
served to their parents in the school cafeteria. In order to
introduce a German emosphere the tables might be decorated with
German colors and flags.
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SUGGESTED ACTIVITIES1

FIT';31'

Fracce pronunciation and enunciation byimitatinc and mpo-,,ing the text

and individuzl new, nnd difficult words and sounds in the 'u e;:6.

a: torie p dialoEu: c.nd act it out with other atuCwints

l'articipatik; in oining and games.

acat:1 aloud material t:Int has already boon momori2-A,

Copy ',:wzb.

;:rite a monori.6 .lialoguo from memory.

Ta:w dicta

o:nrcis,s involvin;*: chr.ngcs in subject, verb, object, numbor (2;,:ndor, Jtc.

Oral and lroit::m crills.

Us: naps and pictures in con r:ction with orol reports in ,n fish on cul:,ural

subjects.

L;ha.1 films suitable to the cultural maerial covered.

,:-ch student i5 to axplo,o c-Ircers in which the German language would b- an

priset. report is to be written in English an's,. rear: to '6he class.

..,!1-ard Lpn-uazi.L; Laboratory iiodern
cy:fo::*Univorsity Pross, 1960
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SECOND YEA2,

hit,u.onts anow, nuostions based on text.

otuuants reach to commands.

in writing a dialogue when given a simple situation.

4aeabs memorize famous poems.

ituatlai:s sinr songs together.

,s reaC, magazine articles or selected readings and ask and answer
qu.,,,ions about Liam.

Students revise a paragraph making specific changes in person or tense or
the subject natter itself.

Chancre r. dialog to a narrative.

Use tape recorder or language laboratory to practice pre-recorded structures.

'0.3in: a large wall map discuss the geography of Germany and the surrounding
qwuries.

dant,s make oral reports in English, and the listeners should take notes
to lerrn ^u1tura3 material.

? c teacher presents reports on places she has seen and shows slides and
A if the- are available, on those subjects.

In the becond y3ar the rwearch that the students do in careers where German
is profitable will again be done in 2nglish, and the reports will be
p. seri:ed orclly to the class.
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THEID

jtudents listen to recorded speeches and take notes. Then the class can

Iscuss Ifhr:Cthey have heard.

.-,;ceder :,,ctice German by dtxussing daily situations so as to become

in the use of the language.

ad%: 7 ask each other about their hobbies and families.

tut: information from travel agencies to discuss trips they

lqould lila; to Jake.

Tz,u6onts read now material gathering clues to meaning from the context with

14 -lo m_73.-mco to a dictionary.

s paraph:as that they have read.

,tuaen-us magn'Ane nrticles and toll the class about the subject.

:students take dictation on recombined materials.

tudents change indicative to subjunctive.

Stu, ents -its: letLr:rs to r,11 or imaginary German friends.

The class has spelling bees and plays other gams.

8t,udenr, discus connon German foods and how to prepare them.

Th:1 :4:,1h-Jr 1::cturcs in Germnn on Gorman history and the students tape notes

ans7.... r,u.,stions about what they have heard.

year of his study, the student could be expected to do his

nd give his report regarding careers in the German language. The

.)por riJrd lot be long, but a report of approximately 150 words would servo

taro pur. )3i(::: 1) it would give the student experience in expressing his
thoughts in Gerrur, and 2) his classmates would have an added opportunity to

:lzcperia7. aurally.
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FOU2TH LIAR

1.16en;,s listen to tapes using both standard spoech rrld dice ects to
incr::ase awareness of SM.:.

:1).mdertsEee full length movie and discuss it in class afterwards in

tudents read and 2:o.ite great CrAIllari poems.

udents pros,J ;11oud to their classmates and afterwards ask questions
:,.bout what In has lienj.

,:Audents it :C,2 roceds on literatur:el and discuss what they have heard. They
also compar, the .!orks of va:ious authors.

own outside matorials to re.;. in Germall.

orks of famous authors and discuss the plot and author's
purp

w
oc.

uric,_: a composition giving the plot o2 soy they h.zve read.

:;tunts o an intoresting personal e:Terienco they hava had.

Th_ will t'aese compositions and discuss the palixs
individully with

stu:bnts will give oral reports in class on subjects that interest
nna. th. !rill take no.6os and answer questions on the subject

The ;.11 discuss curr.int political and social concerns in German
coult;l'i;

shoal C e:-:plored and reported on in 'she the German lnguage.
ThJ ,.(;port oJ, least 250 to 300 wo2ds in longth. -.Lie person
reporting should :) LA' to discuss qucotions that the class m:rbers might,

s1 :, rnd th. Jiscussion should be carri-:d on in German.

FIFTH nAa

should u eriried on in the German language) and special
inv1;;agation:, r2prn:; career opportunities in the foreign countries
whore German is spoken should be made.

9
11

85



86

Whore aro, of course, innumorab1h careor opportunities for persons with

knowle'ge of GJrman. The following is only a partial list to suggest some

of bil02.")

1. r vrrioty of jobs in tourist bureaus, w-ith airlines that;

21y ov)rseas, German conpani,ls that 4ave established

pl'1n= hcr::, in Gorman consulates in United 1-,tates and in

Uni,od :.ations

2. co: m.',./.,r science has need of people who know German

3. lily job in which one moots or serves the public such as

au.'sin, law inforcoment, investigating, etc.

musician, secretary, receptionist are other

:2,:x.,tions in which a knowledge of Gernan is either

n:cessary or advantageous.
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(Sample Plan)

TIF rIGENARTIGE START MUNCHEN: A CAREER-CULTURE RELATED ACTIVITY PLAN

CARrER CONCEPTS:

GERMAN LEVEL II

1. Careers can be grouped into clusters.
2. Different careers are interrelated.
3. ,Every career requires some special preparation and a plan

of special preparation facilitates this.

ml,TURAL CONTENT:

1. Sightseeing in Munich
2. International atmosphere of Munich
3. The Munich University and the Academy of Fine Arts
4. Mention of representatives from the fine arts

CrPrrRS IN FOCUS:

Painter, composer, author, poet, silk screener, sculptor,
potter, architect, interior decorator and historical research specialist

CULTURAL SETTING:

The city of Munich

IMPLICATIONS FOR CULTURAL UNDERSTANDING AND iOR CAREERS FOR WHICH
KNOWLEPGr OF A FOREIGN LANGUAGE IS ESSENTIAL OR DVANTAGEOUS:

1. What advantage would a visitor have benause he could understand
and speak German?

2. What styles of architecture did the visitor have occasion
to see in the city?

SUGOvSTIONS FOR POSSIBLE CORRELATION WITH ANOTHER SUBJECT AREA:

1, There is an area in Munich inhabited to a large extent by
artists of various kinds. In that area there would be ample
onportunity to meet followers of the fine arts.

2, The academy gives courses in all aspects of the fine arts;
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Suggested Topics for CAREER-CULTURE RELATED ACTIVITY PLANS

('APE AWARENESS GERMAN LEVEL III, IV, V, & VI GRADES (9-12)

(T9pic 17)

rAPrn CONCEPT:

Careers are affected by the ability of individuals to relate to each
other.

CAFT'ER1 IN FOCUS:

P#1,91Mkt, Monsul.general.and-other foreign services for the governMent.

SUGGESTED CULTURAL THEME FOR TEXT:

..A.highschool:.boy:who_isspendinua:7eailAn-Germany-with-his--
mother, who is a Fulbright exchange teacher in a German school,

....",,,needsa-eeparate-passport-beeautte-he is going to do some traveling.
on his own and 1.as originally included on his mother's passport.
He goes to the American consulate in Stuttgart to make the proper
arrangements. There will be a conversation between the official in
the consulate and the young man.

SUGGESTED DEVELOPMENTAL ACTIVITIES:

The students write to the State Department in Washington to find
out what kinds of jobs are available in foreign service and the
education needed for the various jobs.

2. If possible the teacher will try to make arrangements for the class
to visit the German consulate in Houston.

3. The students devise a skit in German in which a German tourist in
Louisiana has lost his passport and he goes to the Consulate for help.
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(SAMEur: PLAN )1

A CAREER-CULTURE RELATED ACTIVITY PLAN

32SUC, IELGAS GHOSSMUTTER GERM LEVEL I

J _A_ COMEPTS:

1. _11 persons have specific interest and abilities which tend to
lead them to their career or life's work

ilote: Young children will possibly dream of specific jobs. which
later do not havoany appeal. Therefore, at this.stage_it.is-too-
early to be specific about future careers.

CAR:ERS 1T FOCUS:

waiter, cook, restaurant operator, other restaurant workers.

CULa

German is the native language of 100,000,000 people.
i.ore than 15% of the Lmerican population is of German descent.

3. ...morica has been influenced by German in music, philosophy,
literature and religion.

ZTTING:

7;10 children visit Peteris aunt who is a native German and lives in
a large city in America.

JIL2IOTT FOR CULTURAL UUDERSTANDIUG AND FOR CAREERS FOR WHICH A IGIOWLEDGE
YOREIGII LITC7U2LGE 7 IfiSSENTIAL OR ADVANTZE7C

..kyv 'al a knowledge of German benefit you in opeiating a German
restaurant in your area?
In how many countries in Europe can an American traveler benefit

knowledge of German?

' Plat other careers are possible for Americans in which a knowledge
o. German is beneficial.
Fw- specific information on certain topics professional people may
need to road articles published abroad,

Imho following sordple planri are suggestions and may be used for any
suit 01(' Level 't the teacherts discretion.
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SUGGESTIONS FOR POSSIBLE CORRELATION WITH OTHER SUBJECT AREAS:

1. A person interested in music needs to be familiar with the

great German composers and their. music.
2. Scientifically-minded persons will have access to materials

written in German and not-yet translated into English.

LINGUISTIC CONCEPTS:

A. Grammatical _ .. items:
Besuch

Wer & wo Tante
Tell

B. Syntax wohrer

Word order in a Menscjen

question ungefdhr

uberal
Ursvung
Bevolkerung
Einpuss
naturlich
Stelle

PROCESS DESCRIPTION:

In order to develop an interest in the career of musician,

reStanrant operatorj etc.., the teacher wili_haYe,the Phildren
memorize a short dialogue ftEin Besuch Eel Helgas drossmuttern.

She will tell the children about persons involved in the careers

and relate interesting anecdotes about such people.

PERFORMANCE OBJECTIVES:

1. The children, after having memorized the dialogue will take turns

performing it before the class. Their performance will be eval

uated on pronunciation and fluency.

2. The children will ask and answer simple questiona on the concepts

learned. Again they will be evaluated on pronunciation, intonation

and fluency and correct usage of interrogatives.

3. Writing of dialogue from dictation is also used to evaluate their

knowledge of the given material.

4. The children will, have learned some cultural concepts which they can

discuss within the limits of their knowledge of vocabulary.

9 !,
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NATErziAls:

For Dialogue: A felt board, cut-outs of a boy, n girl, Peter's aunt,
a liVing room, a city skyline, restaurant, foods.

For Drill: The restaurant owner, the waiter, a city skyline .to
represent the city, a typical German restaurant scene.

TEXT:

EIPI BESUCII BEI HElaAS GROSSMUTTER

Helga: Mast du fruher in Westdeutschland gewehnt?
Grossmuttcr: Ja, ich wohnte einmal in einer der grossten Stadten

in *jestdeutschland. Ich wurde in Frankfurt glboren.
Helga: Grossmutter, weisst du wie viele Menschen es in der Welt gibt

die Deutsch sprechon?
Grossmutter: gibt mehr als hundert iiiilionen Manschen diq,,Deupch

sprechen. Die eisten von diesen Menschen wohnen in funf Landorn
in Europa, Ind uberal in der 'dolt gibt es auch vole deutsche
Gruppen.

Helga: viele Menschp Odeutschen Ursprungs gibt es in Amerikn
Grossmutter: Zwischen funfzehn and zwanzig Prozent der ganzen Bevolkerung

ist deutschen Ursprungs. Einige von diesen Menschen versuchen noch
Deubsch,zu.sprochen,

Karl: Glaubst dundtas die deutsche Kultur Einfluss in Amerika hat?
Grossmutter: Naturlichl besonders in Naturuissenschaft, uiik and Literatur.
Helga: Gibt es cinige deutsho Rpstaurants hier in dieser Stadt?
Grossmutt,er: Jas in den GrossstLiten in Amerika kann man immer deutsche

r,ctaurants Linden. Man kann sie im Telefonbuch nachschlagen. Ich
gehe oft in den doutschen Restaurants, denn ich babe deutsches Llssen
scIrr ge;n.

Helga: Ich nochto auch germ in einem deutschen Restaurant ossen.
Grossrint,.,,er: Gut, Grossvater hat vor, dass uir all in Ratskeller zu Abend

csson. in Freund von ihm spielt dort Klavier.
Helga: Gut, ich freue mich schon darauf.

1 0
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PROCEDURES AND ACTIVITIES:

A. Initiatory:
1. Use a feltboard for presenting the dialogue, "Ein Besuch Bei Helps

rossmutter".
2. Reports in English by the class on German foods, cities, and music,

in the countries where German is spoken.

B. Developmental:
1. By listening and repeating the children mlst memorize the lines

of all three characters in the dialogue.
2. Drills:

a. Substitution drill:
1. Wen besuchen die Kinder? Sie besuchen

(den Zahnarzt, die Tante, des Konzert)
2. Wo werden sie essen? Sie werden essen.

f,zu Hause, bei der Tante, in einme Restaurant)
3. Macht der Onkel? Er :''Arzt, Lehrer,

Polizist, Musiker)
4. Wo wohnt die Tante? Sie wohnt (in einem

Kleinstadt, in einem rosstadt, auf dem Lande).

b. Questions an' answers:
Q. Wer spricht Deutsch?
A. Hundert Millionen Menschen dprechen Deutsch.

Q. Wo wohnen diese Menschen?
A. Sie wohnen in Deutschland, osterreich, Luxemburg, Liechtenstein

and in der Schweiz.

Q. Cibt as auch andere Stellen in der Welt in denen man Deutsch

spricht?
A. Jas in vielen Grosstdten der Welt findet man deutsche

Menschen.

C Assesiments:
Test 1: Multiple choice on cultural content, based on the reports given
in English by'class numbers and on other information presented in class.

ti

Test 2:
a. Listen to the record and select, from the list on your test paper,

the names of the musical compositions from which you hear excerpts.
Name them in the order in which they are presented.

b. Number the picture described in German according to the numbers
given with the description.
1. Er geht in einem Restaurant.
2. Er ist zu Hause.
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3. Sie macht siren Spasiergang.

4. Sie sind in der Schule.
For this test the student will see pictures on their answer
sheets. The text is done orally by the teacher.

That 3: OPINION SURVEY (SAMPLE QUESTIONS)

It might be important for a musician to be able to understand
and speak German.

( ) TES ( ) NO.

You can learn some German culture by visiting in a German home.

) TES ( ) NO.

German foods are generally excellent.

( ) YES NO.

1 0'
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(Sample Plan)

...DIE EIGENARTIGE STADT ANCHEN: A CAREERCULTURE RELATED ACTIVITY PLAN

CAREER CONCEPTS:

GERMAN LEVEL II

1, Careers can be grouped into clusters.
2. Different careers are interrelated.
3.. Every career requires some special preparation and a plan of special

preparation facilitates this.

CULTURE CONTENT:

1. Sightseeing in Munich
2. International atmosphere of Munich
3. The Munich University and the Academy of Fins Arts
4. Mention of representatives from the fine arts

CAREERS IN FOCUS:

Painter, composer, author, poet, silk screeneri-sculptor,
potter, architect, interior decorator and historical research

specialist

CULTURAL SETTING:

The city of Munich

IMPLICATIONS FOR CULTURAL UNDERSTANDING AND FOR CAREERS FOR WHICH
A KNOWLEDGE OF A FOREIGN LANGUAGE IS ESSWIlEmbR ADVAt AGEODiT r

1. What advantage would a visitor have because he could
understand and speak German?

2. What styles of architecture did the visitor have occasion.
to see in the city?

SUGGESTIONS FOR POSSIBLE CO f:A TION WITH ANOTHER SUBJECT AREA:

1. There is an area in Munich inhabited to a large extent
by artists of various kinds. In that area there mould
be ample opporturity to meet followers of the fibs arts.

2. The academy gives courses in all aspects of the fine arts.

103



LINGITISTIC CONCEPTS:

A. Grammatical
1. passive voice
2. "man" i.e. the impersonal Ls

B. The verb of the conjugated part of the verb is always in the
aecond position in a German main clause.

C. Lexical items:

Zweibelturm
Wahrzeichen
gotisch
hyzaqinisch
sorgfaltig
wiederherstellen

Renaissance
Barock
Rokoko
Glockenspiel
Liebhaber
allerlei

95

DrOevSS DESCRIPTION:

The teacher will direct practice in reading the text. She will
discus:: new words and idiomatic expressions, and also tell
interesting anecdotes about artists in various disciplines. She
will assign reports for the students to give orally in class on
subjects of their own choice related to the fine arts.

1:)""FID MANCE Ofilti_Fi QTI. \Tat. , . .1.1.1....1.14. 41.441404 41,11-11.N 11O 411,14411+ II, 0 .141 4J6,11,441.41+-1..4...... a 4...1 4: I. I. .1 la bprt .I

1. The students will demonstrate their ability to read the text
aloud. Evaluation will be based on inflection, fluency, and
correctness of pronunciation and intonation.

2. The students will demonstrate their knowledge of the career-
culture concepts learned from the text, class discussion, and
reports by answering, wpAqno:400.,on,,t1w.materia1a and rt.-,
ports. Performance will be evaluated on accuracy of informa-
tion and correctness of expression.

3. The students will demonstrate their ability to spell correctly
both new and formerly learned words by writing excerpts dictated
from the text and recombinations thereof.

MtImPIALS:

tl

1. Script and tapes of the text, "Die Eigenartige Stadt Munchen"
2. Script and tapes of the drills
3. Film or slides showing scenes from Munich and artists at work.
I. Suitable pictures to decorate a bulletin board

1 0
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TrYT:
PIE EIGENARTIGE START MUNCHEN

Pie gotische Frauenkirche in Mlichen wurde im Jahre 1468 begonnen.

Tie mit Kupfer bedeckten Zwiebeltilrme, das Wahrzeichen Miinchens, ist aber

mcht gotischen sondern byzantinischen Stils. Im Krieg brannte die Kirche

innerhalb vollig aus, aber sie wurde so sorgfaltig wiederhergestellt, dass

nilhts an den Schadeh erinnert.

Andere Bauten dlS der Renaissance, dem Barock, und Rokoko sind auch

zu sehen. Viele Strassen sind sehr winklig, und sie fuhren kreuz und quer

ourdb Wir sahen das prgchtige barocke Preysinger Palais und das

,viizende wiedererbaute Cuvillids-Theater. Das Glockenspiel des Rathauses

gefiel uns sehr, und die Aussicht auf die Alpen vom Turm war herrlich. Die

etadt Anchen Reisenden an, und manchmal gibt es so viele

Fremde in der Stadt wie Anchner. In MUnchen findet man eine Universitgt

und die Akademie der bildenden Kiinste. Es gibt viele Kunstsammlungen and

aie Stadt ist ein wahras kulturelles Zentrum.

Vielo Liebhaber der Musik kommen auch in Miinchen zusammen. Sie

begeistern rich' liber'dieKbhierte"und-Opern-die-art"hUsgefilhrt werden. In

Miinchen kann man allerlei Musik 1113/Jen, und die Fremde genau wie die Enwohner

freuen sich immer auf die verschiedenen Vorstellungen und Unterhaltungen die

man in MlInchen besuchen kann.
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PRuCEDURES PND ACTIVITIES

A. Initiation:

1. Study and practice reading the text aloud in class.
2. Students copy the text verbatim to establish a pattern

for correct spelling when parts of the material are
dictated.

3. Eldh student is to select an aspect of the fine arts
that interests him most and present a report orally to
the class.

B. Developmental activities:

Drills
1. Learn the reflexive pronoun for each person.

Ich wasche mich.
Du w'schst dich.
Er (sie, esTWIScht sich.

Wir waschen uns.
Thr wascht euch.
Sie waschen sich.

P. Change these reflexive
the missing parts.
1(11 freue mich.

falst dich wohl.
Er crkaltet sich.
Sie 6atschuldigt sich.

sentences to the plural by filling in

Wir freuen
Ihr fnhlt wohl.
Sie erkilten
Sie entschuldigen

3. Rewrite the sentences substituting the pronouns in parentheses.
Ich setze mich neben ihn. (Du)
Du kaufst dir viel. (Wir)
Ihr habt euch alles angesehen. (Er)

C. Assessment:

1. Complete the following reflexive sentences where the subject
has been changed.
a. Er begeisterte sich iiber das Glockenspiel.

Wir
Du

b. Sie hatters sich gruppiert
Ihr
Mir

1 ;
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c. Carl hatte sich niedergelassen.
Wir
Sie (formal)

d. Er fand sich ins Gespriich gezogen.

Wir
Hans

e. Use the following idiomatic expressions in original sentences.

a. kreuz and quer
t. kennenlernen



WPM NICHT AUF DEUTSCH?

cAPTTR CONCEPT:

(Sample Plan)

A CAREER-CULTURE RELATED ACTIVITY PLAN

GER}AN LEVEL II

1. Meaningful and rewarding careers are available to every individual.
2. Occupations' contribute to society's progress.
3. Careers require and encourage different knowledge, abilities,

attitudes, and talents.

CFPTTRS IN FOCUS:

business manager, buyer, salesman, secretary and other careers in
business, administration, and industry

frLTUPAL SETTING:

Schools in Germany

IMPLICATIONS FOR CULTURAL UNDERSTANDING AND FOR CAREERS FOR WHICH-A
RWLEDGE OF GERMAN IS ESSENTIAL OR ADVAITIGEMS:

1. What types of careers require a college education?
2. For what types of careers will a trade school or a business

college train students?

3. Discuss the educational training and work responsibilities of the
following: business manager, secretary, buyer, salesman.

STIGGESTIONS FOR POSSIBLE CORRELATION WITH OTHER SUBJECT AREAS:

Social Studies: Brings into focus different approaches that lifferent
nations have toward the same institation (education).

Business Education: Emphasizes the degree of thoroughness that
different nations employ in the training for different
careers. (A European salesman attends special school
for salesmen for three years.)

LINGT1ISTIC CONCEPTS:

A. Grammatical Items:
1. Mann mussen deutsche Kinder sich entscheiden, auf welche

SchulT, sie gehen werden?
2. Was qr eipe Schule muss man besuchen, wenn man ein

Geschaft fuhren will?
3. Wie nennt man oft die Mittelschule?
4. Wieviele Sprachen muss man in einer Realschule studieren?
5. Wieviele Jahre muss man auf der Realschule bleiben?

14,
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B. Lexical Items:
1. Pie Volksschule (Grundschule)
2. Die Realschule (Mittelschule)
3. das Gymnasium
4. das Abitur
5. die Abschlussprufung
6. das Zeugnis
7. die Note (Zensur)
8. die Erfolge
9. die Misserfolge
10. die Ausbildung

11. die Wirtachaft
12. die Industrie
13. die Verwaltung
11.. das Geschift
15. der.Geschaftsfuhrer, -in
16. der Kaufiann
17. der Verkauer, -in
18. der Sekretar, -in
19. durchfallen
20. sich entscheiden

PROCESS 'ASCRIPTION

In order to develop an awareness of selected occupations as they relate
to a particular aspect of German culture, the student will familiarize
himself with the text below. The student will also acquire facts
about basic aspects of tF. German educational systems and career
training through class discussions and outside reports.

PrPFORMANCE OBJECTIVES:

1. To demonstrate pronunciation the student will read the text orally.
His ability to read with correct pronunciation and intonation and
at a normal speaking rate will be the criteria for evaluation.

2. To demonstrate listening comprehension the student will hear and
answer questions based on the text and classroom discussions.

3. To demonstrate his proficiency in free conversation the student will
take part in guided discussions based on the text and previous
classroom discussions. This will also serve as a test of the stu-
dent's knowledge of the text's lexical items.

)4. The student will demonstrate an understanding of the career concepts
implicit in the activity by giving a written and/or oral report
on the training and the responsibilities of the occupations listed
above under CAREERS IN FOCUS.

MATERIALS:

1. Copy of text and tapes of text
2. Tape recorder
3. Pictures or slides of German students at work
L. Pictures illustrating the various careers in focus listed

above.

109
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Werum nicht auf Deutsch?

Hans und Fritz sind gute Flunde. Weil sie jetzt in der vierten
Klasse in der Volksachule sind, mussen sie sich entscheiden, welche Schule
sie nachstes Jahr besuchen werden.

Hans weirs noch nicht, auf welche Schule er gehen will, aber seine
Pltern wollen dass er auf ein Gymnasium geht. Sein Bruder sagt, dass man da
viele Sprachen lernen muss und das die hohere Mathematik sehr schwer ist.
Aber Hans kummert sich nicht darum. Er Will Arzt werden Rnd da muss er aufs
Gymnasium gehen, sonst kann er spater an keinerUr4VArOt4A, tudieren.

Fritz will kein Arzt werden. Er will nicht so lenge zur t'dEuie
Pas ware nichts fur ihn. Er will schnell fertig sein. Er wird 4-6 Jahre

in eiRe mittelsqule gehen. Da kann er eine gute Ausbildung in den
kaufmannischen FLhern bekommen.

Fritz soil einmal das Geschflft seines Vaters ubernehmen, denn sein
tlruder interessiert sich nicht dafilr. Also, die Mittelschule wird wohl das
Beste fur ihn sein.

(The above text is by necessity rather brief. It should be used as a
point of departure for a broader study of the different types of German
schools and the roles they play in the German educational system.)

"POCPPURES AND ACTIVITIES:

A. Initiatory
1. Presentation of the text on tape
2. Reports by class members on the German educational system

and how it differs from our own.
3. Study by students of various occupations listed under

CAREERS IN FOCUS

B. Pevelopmontal
1. Through repetition the student will become able to read the text

smoothly ard with near-native pronunciation.
2. Drills: The text presents linguistic patterns that can and

should be drilled. Teachers should develop drills utilizing
those concepts appropriate for the level concerned.
Prills used would depend on the level of the students.

C. Assessment

In an attempt not to confine this activity plan to a particular
level no specific assessment activities have been included here.
It is hoped that each teacher will develop his own tests according
to the level concerned.

1 1 0
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HAUF$TBLOCKS UND SIEPLUNGEN

BEST COPY AVAILABLE

(Sample Plan)

A CAREER-CULTURE ACTIVITY PLAN

GERMAN LEVEL III

'oPEEP CONCEPT:

Meaningful and rewarding careers are available to every individual.

OccupPtions contribute to society's progress.
-,areers require and encourage different knowledge, abilities,

-4.titudes and talents.

CAREr'7 KOS:

u .lanner, architect, contractor, electrician, carpenter, construction

u.,,ker, landscape gardener, salesclerk, cashier, buyer, business man

CULTURAL CONTENT:

"c!uhurban living" German stule-.-how it differs from American suburbia:

1. Integrated shopping, business, and play areas

Housing in family and multi-family units
1. Emphasis on community and social activity centers

"'""IPAL SETTING:

Relent housing developments in West Germany

PrIII-,TIONS FOR CULTURAL UNTO,, STANDING AND FOR CAREERS FOR WHICH P KNOWLEDGE

Or C71-IMAN TS ESSENTIAL OR ADVANTAGEOUS:

1. What types of careers require education at a gymnasium followqd by

urofessional training at a Technische Hochschule or Universitat?

2. For what types of careers in the building trades will the Volksschule,

followed by the Berufsschule in combination with apprenticeship

training provide the best preparation?

3. Whilh careers in commerce would necessitate a diploma from the

Mittelschuie or Realgymnasium?

SUGGPSTIOM FOR POSSIBLE CORRELATION WITH OTHER SUBJECT AREAS:

Sor a, Studies:
I. Focus on a different approach in solving acute housing shortages.

Strictly zoned, publicly regulated housing planned for total

community living based on priorities geared to high population

density and incredibly high land cost.
2. Many, peihaps-most,-people in the building trades are foreign

workers. How does their presence help Germans know their neigh-.

hors and other countries? What knowledge do these foreign

workers take back to their homelands? Discuss the influence of

; Germany on less industrialized nations.

1.1.1.



LINUTSTIC CONCEPTS:

A. Grammatical items
1. sich befinden

Was befindet sich zwischen denTochhausern in einem Hanserblock?
2. prefixes er- ent-

Wo hat man viele Hluserblocks errichtet?
Woraus sind sie erbaut?

Vie viele Wohnungennentstehen in einem Block?
Wie west sind die Hauserblocks von einander entfernt? .

3. Relative clauses
Wie teuer ist der Boden) aus.dem die Fguserblocks erbaut sind?
Wo befinden sich die SpielplEtze) die den Kindern dienen?
Wie seben die Siedlungen Bus) die ausserhalb der Stgdte

enstanden sind?

B. Lexical Items
die Wohnungsnot die Art and Weise, in der...
das H9chhaus errichten
der Hauserblock erbauen
da,s,5t9cknrk entstehen

Grunflache entfernen
die Siedlung
das Ladenzentrum
die Zentralheizung
das Fern-Heizwerk
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ImOCIrFS DESCRIPTION:

In order to develop an awareness of selected occupations as they relate
to a particular aspect of German culture) the student will familiarize'
himself with the text below. The student will also be asked to recall
basic facts of the German educational system as developed in previous
levels and reviewed earlier in the year.

PrRFORMANCF OBJECTIVES:

,1,4,4,014.1.14.111,114

1. Pronunciation and intonation: The student should be able to read the
text with correct pronunciation and intonation at a normal speaking
rate, demonstrating by his expression that he understands the
general description and drift of ideas.

2. Listening comprehension: The student should be able to understand
questions based on the text and give appropriate answers.

3. Proficiency in free conversation: The student should be able to
participate in guided discussions based on this text and previous
classroom discussions. He should endeavor to use the lexical items in
his responses.

h. Composition: The student should be able to answer questions grammatical-
ly in writing and to produce a paragraph on a related topic in simple,
correct German, demonstrating his command of verb tenses and compound
sentence structure. Specifically: relative clauses.
11nderstanding of career concepts: A written and/or oral report on the
training and responsibilities of some of the occupations listed under
CARE ;RS IN FOCUS as they relate to the creation of housing developments.
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MATMALS:

1. Copy of text and tapes of text
2. Tape recorder
3. Film Projector
I. Film sequences showing new housing developments
5. Illustrated magazine excerpts on housing problems and solutions
6. Reports from students who have travelled in Germany

TrYT:

Vie man das Problem der Wohnungsnot in deutschen Stadten gelost hat.

Imteressanyidt diet;Art und'Weise, in der tan das Problem der Wohnungsnot
in deutschenoStdten gelost hat. Einerseits gibt,,es die grossen Hauserblocks:

das zur Verfugung stehende Gelande ist in etwa zwolf Baukorper aufgeteilt, von
denen malichebis zu vierzehn Stockwerken, andere kleinere bis zu noun Stockwer-
ken ansteigen. Piese Gebgude stehen aber nicht dicht beieinander, obgleich
der Roden, auf dem sie erbaut sind, unglaublich teuer ist; nein, sie sind
fast hundert Meter. -von einander entfernt, durch angenehme Grunfln^hen
getrennt. Aus Stahl und Beton und Glaserbaut, entstanden hier mein pls 2100
vohnungen fur etwa 5000 Menschen. Zentralheizung und Warmwavebereitung sind
an ein Fern-Heizwerk angeschlossen; Sarelantennen leiton Rundfunk und
Fernselhen in jede einzelne Wohnung. Fur den Waschbedarf sorgt eine zentrale
I4scherei, zum Parken der Wagen sind inter der Erde Garagen angelegt.
Lebensmittel - und Bekleidungsgeschafte, Buchlhden, Friseure, Restaurants usw,
sind im Erdgeschoss, Biros und Ateliers findet,,man arch in oheren Stockwerken.
7wischen den Hochhgusern befinden sich Spielplatze fur Kinder und Pramenaden
fur rrwachsene.

Von grosserer Vichtigkeit aber sind die vielen Siedlungen h die ausserhalb
der StRdte enstanden sind. Wie in Amerika finden wir hier gewohnlich ein
Ladenzentrum mit Geschgften, Garagen, Kino und Wascherei. Aber im Gegensatz

gibt es in solchen Siedlungen nicht nur Einfamilienhguser,
sondem auch ZYrei - und Mehrfamilienhauser und Hochhauser mit Wohnungen. nas

ras Vichtigste in diesen Siedlungen ist das Element der Gemeinsamkeit und
Cemoinschaft. Selbst wenn mn in einzelnen Wohnungen wohnt, so trifft man
sich immer wieder am gemeinschaftlichen Mitteipunkt -- in der Schule oder im
Lebensmittelgeschgft. So sind diese Siedlungen eine Art Ockkehr -um Pori',
zum Leben auf dem Lande, womit die deutsche Kultur vor tansend .en

angefangen hat.
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PPOC"MrS ANP ACTIVITIES

". Initiatory

1. Listening to the text orally or on tape, if available
2. Piscussion by students of professions and trades connected with

modern German housing developments.
f lecall by students of main features of the German educational
system as it relates to the careers under discussion

R. Pevelopmental

1. Through skillful directed questioning, the students will be
guided through the syntactical and lexical difficulties of the
text to achieve thorough comprehension.

. Through repetition based on variations of brAc structural
patterns, the student should perfect mastery of the grammatical
items, in particular the inverted word-order of the relative
clause.

3. Skills required in "free conversation" are developed by having
students ask specific questions based on the text, encouraging
their classmates to make use of the new vocabulary in their
answers.

L. Skills required in "sustained conversation" are developed by
asking the student for a continuous narrative based on the text.
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5. Skills in composition are developed on a parallel basis with the
oral work and may be tailored to the student's individual ability:
the less able should be capable of writing direct answers to
questions based on the text and of producing new sentences

,

following a given structural pattern; the more able should be
capable of writing his own questions based on the text, and even-
tually of producing a short narrative based on the text and
later a short original composition on a related topic.

C. Assessment

rach of the developmental activities above shculd,give ample
opportunity to assess each student
a) as to his level of proficiency it each of the nerformance

objectives and
b) as to his individual progress in relation to the stated

objectives.

1I.II I ,,,,,,, ,,,,,
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(Sample Plan)

A CAREER - CULTURE RELATED ACTIVITY PLAN

DEUTSCHE NISSENSCHAFTLER GERMAN L' III

CAREER CONCEPTS:

1. Individual careers may change as individuals change throughout life.
2. Individuals adapt to world changes and environment.
3. World changes, conditions and environment affect careers.

CULTURAL CONTMIT:

1. Malydiscoveries and inventions are the work of German scientists.
2. German Americans have made great contributions in scientific fields.
3. Some German scientists were instrumental in our accomplishing the

first flight to the moon in December, 1968.

4. People on earth could watch the landing of man on the moon via
television.

5. The astronauts returned safely to earth.

CAREERS IN FOCUS:

Scientist, doctor, dentist, nurse, technician

CULTURAL SETTING:

Scientists-worked-inlaboratories-and astronauts landed on the moon.

IMPLICATIONS FOR CULTURAL UNDERSTANDING AND FOR CAREERS FOR WHICH A KNOWLDWE
OF A FOREIGN LANGUAGE 1$ ESSENTIAL OR ADMAGEOUS:

1. What contributions have German scientists made to the American
space program?

2. Haw can a knowledge of German be helpful to a scientist in keeping
abreast of developments in his field?

3. To what other areas of knowledge have great scientists contributed?

SUGGESTIONS FOR, POSSIBLE CORRELATION WITH OTHFR SUBJECT AREAS:

Vocational ,education

1. Science is a broad field An which there are 3 arable opportunities
for training for specific services in the wort of work - for
example techni2ians and operators of machines in manufacturing plants
and laboratories.

2. Automobile mechanics are vitally needed in our modern world and they
CAD benefit by scientific studies,
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umaurac CONCEPTS:

A. Grammatical
Use of k8nnen lessen and reflexives.

Syntax

Substitutes for the passive voice

C. Lexical items

Erfindungen
Entdeckungen
(Jissenschaftler
Kernspaltung
Grundlage
Atomindustrie

entwickelt
Mondflug
Weltraum
Fernsehapparaten
Mondflugzeug

PROCESS DESCRIPTION:

The teacher presents the text and other materials in English to
further the students' interest in careers related to those
mentioned in the text. She directs the students to make oral
reports in class on interesting jobs and professions that require

.

a knowledge of science.

PERFORMANCE OBJECTIVES:

1. The students will take turns reading the text aloud in class to
demonstrate their control over pronunciation, inflection and
intonation.

2. The students will demonstrate their control of the linguistic
concepts reentered in the text by answering questions correctly
even though cases, tenses and voice may be changed from the forms
used in the text.

3. The students will demonstrate their ability to spell correctly
both new and formerly learned words by writing excerpts dictated
from the text and recombinations thereof.

L. The students will demonstrate their knowledge of, the career and
cultural concepts developed in the plans by participating in class
discussion.

MATERIALS:

1. Script and tapes of the text "Deutsche Wissenschaftler."
2. Script and tape of drills
3. Pam of science and scientists at work (if available)
4. Songs
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BEST COPY. AVAILABLE

TEXT:

DEUTSCHE VISSENSCHAFTLER

Das modern Leben iat mgglich wegen vieler rfindungen und

Entdeckungen deutscher Wiasenschaftler. ZumBeispiel hat Conrad Rgntgen

Rbntgenstrahlen entdeckt. Diese Strahlen werden auch X-Strahlen genannt.

Die Nernspaltung wurde von Otto Hahn entdackt, und wurde die Grundlage der

Atomindustrie. Der Diesel-motor wurde von Rudolph Diesel erfunden. Auch auf

dens debiet der medicinischen Assenschaft haben die Deutschen grosse Fort-

schritte gemacht.

Nach-dem-Zweition-WeItkri,Jukaza.,Wernher..von.Braun..,naoh.,41e#ka. Er

hatte frither Ralceten entwickelt, und als er nach Amerika kan arbeitete er

water daran. Er machte den Mondflug clurch die Konstruktion der Saturn-V-

aakete mgglich, die alle Apollo-Flage in den leltraum tragen sollte.

Noch ein Deutscher, Fritz von Opel, baute ein Raketenauto und ein .

Raketenflu:;zeug. Der erste Flug dauerte nicht lange, aber der Anfang war

damit gemacht worden.

Diese zwei "dissenschaftler, Braun und Opel, und andere machten den

ersten Nondflug mgglich. Dieser Flug fend am 21. Dezember 1968 statt. e

Soitdem ist es moglich Menschen auf den Mond zu schicken.

2s ist kaura zu glauben dass Menschen bier auf der Erde diese Landung

beobachten konnten, aber Millionen von Menschen sassen faszinicrt vor den

FernsehapprTaten unci schauten zu. Man knnnte auch when wie die Manner 3teine

sammelten und Aufnahmen machten. Endlich stiegen sie wieder in ihr Mond-

flugzeug cin und kohrten sichor zur Erde zurtick.

11
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PaOCEDUS KIM ACTIVITIES

Initiation
1.. The teacher will read the text aloud in class, or play the

tape or both.
2. ;2,'1.0, will have the students take turns reading parts of the

text aloud.

3. She will have the students make oral reports (previously
assigned) on careers that involve the use of science such
as space age professions, medicine and industry.

A, A ,., , nnK AK AK AI( Alt ,41,411.AKNK AK AK MCA. AK
/0/...,,,..eb,"3...1%,tt otMok1A00% 0../0%.

B. Developmental Drills!
1. man (indefinite one or impersonal you)

r
.

Exacilles:

Passive: Das wird oft getan.
Active: Das tut man oft.

Passive: Die Raise wird gemacht.
Active: Man macht die Seise.

..... . .... . ..... t. t. l

2. reflexive verbs

:examples:

Passive: Der
Active: Der

Passive: Das

Active: Das

3. sich Lassen

Passive:
AcUve:

Brief kann schnell geschriaben werden.
Brief liest sich schnell sthroiben.

kann schnell gemacht werden.
macht sich schnell.

Das kann gelesen werden.
Das least sich lesen.

h. sein + zu + infinitive

Passive: Das Buch kann leicht gefunden werden.
Active: Das Buch ist leicht zu finden.

Assessment

Test I: Multiple choice questions on reports given
orally by students in class.

Test Answer questions about the text.

Test III: Avoid the use of the passive voice in the
following sentences:

1) by using man
a) Die Schauspieler werden beobachtot.
b) Der Volkswagen kann auf der Strasso

gefunden imrdan.

118
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c) Bucher konnen gelesen werden

2) by using reflexive verbs
a) Die Reis() kann endlich gcmacht wcrden
b) Das kann gut gelernt werden
c) Das Auto kann schnell gefahren werden

3) by using sich Lassen
a) Das kann getan werden.
b) Das kann in der Schule gelernt werden.

Li) by using sein zu+ infinitive
a) Die Spina& kann verstehen werden.
b) Das Bild wird gesehen.



STATE-OWNED (FREE) TEXTBOOKS

Elementary Texts and Manuals

High School Texts and Manuals

Cassettes, Films, Filmstrips, Records, Slides,
Tapes, Transparencies, and Miscellaneous

.1 2



112
BEST COPY AVAILABLE

Elementary

BASAL TEXTBOO1 1

Deutsch Durch AudioNisuelle Met
Filmstrips No. 940

Student Picture Book No. 141700621..

Student Bacon's No. 941

TapteClassroom, No. 942

Tapes Review Exercises, No. 1533

Manual No. 943

Deutsch Dumb Audio Visuelle Methods. P
Filmstrips No. 10!,0

Picture Book No. 1420 (1965)..

Student Records No. 1094

Tapes Classroom, No. 1091

TapesReview Exercises, No. 1534

A-LM German: Level One, 2nd Edition (1
Teacher's Edition

Clurroom/Laboratory Recorded Mat.ria
60 reels, 7j ire, full track

30 Tees, 734 ips, two track

A-LM German: Level Two, 2nd Edition (1
Teacher's Edition

Claewoom/Laboratory Recorded Materia
Set of tape, ips, full track

Set of tapes, 734 ips, two track

High School

Publisher Grade
Book
No. Price

ut I
Center for Curriculum

Development 1.6 60101 132.00
Center for Curriculum

Development 14 60102 2.45
Cantor for Curriculum

Development 1.6 60103 5.06
Center for Curriculum

Development 1-6 60104 78.00
Center for Curriculum

Development 14 60105 78.00
42699 xx

irt II
Center for Curriculum 1-6 60106 132.00

Development
Canter for Curriculum 1-6 60107 2.45

Development
Center for Curriculum 1-6 60108 7.25

Development
Center for Curriculum 1-6 60109 78.00

Development
Center for Curriculum 14 50110 39.00

Development

39)... ..... Harcourt Brace Jovanovich... JH 12214 3.45
42700 xx

a
Harcourt Brace Jovanovich... JH 60111 150.00

Harcourt Brace Jovanovich... JH 60112 75.00

70) Harcourt Brace Jovanovich... JH 12215 4.35
42701 xx

i
Harcourt Brace Jovanovich... JR 60113 135.00

Harcourt Brace Jovanovich... JH 60114 67.50

Tws4sar Sequence
A Pint Course in German, 2nd Edition (1964) Heath HS 20627 3.72

Manual and Key (Combined) 41082 xx

Set of 25 lesson okuNtteteck. 34 1,1 . Heath HS, 60209 165.00

A Second Course in Carmen, 2nd Edition (1965) Heath 118 20630 3.39
Manuel and Key (Combined) 41085 xx

Set of 11 lesson tapes, 5 inch double track, 3N ipe.. Heath HS 60210 65.01

German Today, Book I (1970) Houghton Mifflin HS 21311 4.35
Teacher's Edition 42702 xx

Tapes Houghton MiMin Hs 60211 138.00

German Today, Book II (1970) Houghton Mifflin HS 21312 4.4'7
Teacher's Edition 42703 xx

Tapes Houghton Mifflin 118 60212 132.00

Warum Nicht Aid Deutsch? Bush I (1969) Macmillan HS 21313 3.72
%chit's Edition 42704 xx

Tapes Macmillan HS 60115 120.00

Warum Nicht Auf Deutsch? L.ch II (1369) Macmillan HS 21314 4.47
Manual. 42705 xx

Tapes Macmillan HS 60116 132.00
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High School (cont.)

BASAL TEXTBOOKS Publisher Grade
Book
No. Price

FesttYear sequenta
A-LM German: Level One, 2nd Edition (1969) Harcourt Brace Jovanovich... HS 12214 3.45

Teacher's Edition 42700 xx

Classroom/Laboratory Recorded Materials
60 reels, 73' ips, full track Harcourt Brace Jovanovich... HS 60111 150.00

30 reels, 7h ipe, two track Harcourt Brace Jvanovieh... 1L9 00112 75.00

A-LM German: Level Two, 2nd Edition (1970) Harcourt Brace Jovanovich... 115 12215 4.35
Teacher's Edition 42701 xx

Cbssroom/Laboratory Recorded Materials
Set of tapes, 71 ips, full track

4
Harcourt Brace Jovanovich... HS 60113 135.00

Set of tapes, 7%2 ips, two track Harcourt Brace Jovanovich .. HS C0114 67.50

AVM German: Level Three, (1964) Harcourt Brace Jovanovich... HS. 20033 3.90
Mariuhl 41088 xx

Classroom/Laboratory Tape Set, 30 7 inch reels,
7% ips, full tr..ek, Teazar Harcourt Brace Jovanovich... HS 60213 75.00

A-LM German: Level Pour (1965) Harcourt Brace Jovanovich... HS 20636 4.50

Manual 41090 u
Clazeroom./Laboratory Tape Set, 15 7 inch reels,

7% ips, full track, Tenser Harcourt Braes Jovanovich... HS 60214 48.00

Deutsch: Verstehen und Sprechen (1970) Holt, Rinehart & Winston.... HS 21315 4.47

Teacher's Edition 42706 xx

Set of 20 tapes, 3% ips, full track Holt, Rinehart & Winston. .. HS 60117 200.00

Deutsch: Sprechen und Loses (1963) Holt, Rinehart & Winston.... HS 20631 3.75

Manual 41086 xx

Deutsch: Loren und Denken (1964) Holt, Rinehart & Winston.... HS 20634 3.90

Manual 41089 m.

The German Heritap (1958) Bolt, Rinehart & Winston.... HS 20637 4.35
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SUPPLEMENT TO

STATE-OWNED (FREE) TEXTBOOKS

AVAILABLE FOR PURCHASE

SEPTEMBER, 1975

123
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FOREIGN LANGUAGES - GERMAN

Junior High School

Harcourt Brace Jovanovich, Inc.
dinkier, A-LM GERMAN: Level One, New
Second Edition, 1974

Teacher's Edition
GERMAN CULTURE:

Activity Book
4 Filmstrips and 2 Cassettes
Cassettes (separately?

Winkler, A-LM GERMAN: Level One,
Second Edition, 1973 - 1969
(Textbook presently under contract.)

Exercise Book
Practice Record Set
Student Test Booklet

Manual
Dialog Posters (84)
Supplement Posters (192)
Cue Cards
Testing Tape Set (9)
Record Set A (13 disks for units 1-7)
Record Set B (17 disks for units 8-15)
Sound filmstrips (set of 4 with disks

and teacher's guide)
Winkler, A-LM GERMAN: Level Two, New
Second Edition, 1974

Teacher's Edition
Sound Filmstrips - Record Version

(6 filmstrips, 6 records)
Sound filmstrips - Cassette Version

0 filmstrips, 6 cassettes)
Winkler, A-LM GERMAN: Level Two, Second
Edition, 1973 - 1969

(Textbook prep ntly under contract.)
Exercise Book
Practice Record Set (12)
Student Test Booklet

Manual
LEKTURE (reader)
Cue Cards
Testing Tape Set (6 reels)

READING FOR MEANING: German (reader)

Jr. H.S.

Jr. H.S.

6.60

1.95
60.00
15.00

.90
9.00
.90

30.00
30.00
21.00
36.00
39.00

39.00

49.50

7.20

87.00

99.00

1.50
9.00

.75

1.95
27.00

57.00
1.20

6.34

*MOM

MUM=

=IMMO

=MIMI=

IMMOIM

OMOM

mOmm

Mo.

=MINIM

6.91

MOO=

amain

mmine

imminO

Inman

000m
0000

22359
44494

22360
62689
62690

22361
62691
22362
44495
62692
62693
62694
62695
62696
62697

62698

22363
44496

62699

62700

22364
62701
22365
44497
22366
62702
62703
22367

,Publisher, Authors Title and Copyright Date

bOrade Placement
°_,Net I.Tho Untie f.o.b. thru Depoe.
'Net loholteale Exchange

eBook No.
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1 2 3*

FOREIGN LANGUAGES - GERMAN (Continued)

Junior High School (Continued)

Houghton Mifflin Company
Moeller, GERMAN TODAY PART A, 1970 Jr. H.S. 4.47
Moeller, GERMAN TODAY PART 3, 1970 4.47
Progress Tests Set, Book 1 (30 student

booklets with Teacher's Manual), 1971 25.50
Progress Tests Student Booklet, 1971 .99
Tape Recordings to accompany Progress Tests,

Book 1, 1971 21.00
Tapes (23), Book 1, 1970 180.00

High School

Harcourt Brace Jovanovich, Inc.,
Winkler, A-LM GERMAN: Level' One, New
Second Edition, 1974 U.S. 6.60

Teacher's Edition
GERMAN CULTURE:

Activity Book 1.95
4 Filmstrips and 2 Cassettes 60.00
Cassettes (separately) 15.00

Winkler, A -LH GERMAN: Level One, Second
Edition, 1973 - 1969 H.S
(Textbook presently under contract.)

Exercise Look .90
kractice Record Set (15) 9.00
Student Test Booklet .90

Manual
Dialog Posters (84) 30.00
Supplement Posters (192) 30.00
Cue Cards 21.00
Testing Tape Set (9) 36.00
Record Set A (13 disks for Units 1-7) 39.00
Record Set B (17 disks for Units 8-15) 39.00
Sound filmstrips (set of 4 with disk

and Teacher's Guide) 49.50
Winkler, A-LM GERMAN: Level Two, New
Second Edition, 1974 H.S. 7.20

Teacher's Edition
Sound Filmstrips - Record Version

(.6 filmstrips, 6 records) 87.00
Sound Filmstrips - Cassette Version

(6 filmstrips, 6 cassettes) 99.00
Winkler, A-1,11 GERMAN: Level Two, Second
Edition, 1973 - 1969 H.S.
(Textbook presently under contract)

Exercise Book 1.50
Practice Record Set (12) 9.00
Student Test Booklet .75

Manual
I I 11

4 5

117

4.35 22368
4.35 22369

.... 62704

.... 22370

- - -- 62705
. -.- 62706

6.34 22359
44494

al . IM 22360
- - -- 62689
- - -- 62690

.... 22361

.... 62691
- - -- 22362

44495=0 62692
.... 62693
.... 62694
.... 62695
.... 62696
.... 62697

.... 62698

6.91 22363
44496

.... 62699

.... 62700

.... 22364

.... 62701

.... 22365
44497

tEKTURZ (reader) 1.95
Cue Cards 27.00 .... 62702
Testing Tape Set (6 reels) 57.00 .... 62703

READINGFOR MEANING: German (reader) .1 2:1 1.20 .... 22367
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1 2 3* 4

FOREIGN LANGUAGES - GERMAN (Continued)

High,School

Winkler, A-LM GERMAN: Level Three, Second
Edition, 1973 - 1969
(Textbook presently under contract.)

Exercise Book 1.80 22371
Practice Record Set (9) 7.50 62710
Student Test Booklet 1.20 =Male 22372

Manual 44498
Mal was andres (reader), 1974 3.00 00111111. 22373
Testing Tape Set (4 reels) 36.00 =Mae 62707
Classroom/Laboratory Listening Compre-

hension Tape Set (9 reels) 63.00 el =NO 62708
Winkler, A-LM GERMAN, Level Four, Second
Edition, 1973 - 1969 H.S. 6.30 6.05 22374

Manual 44499

Classroom /Laboratory Tape Set (18 reels) 168.00 62709

*Price in this column should be used in ordering textbooks.

D. C. Heath and Company
Huebener-Newmark, A FIRST COURSE IN GERMAN,
1973 H.S. 5.70 5.55 22375

Manual and Key 44500

Testing Program 2.10 011110 22376

Lesson Tapes and Testing Tape (15 reels) 135.00 62711

Huebener-Newmark, A SECOND COURSE IN GERMAN,
1973 H.S. 5.70 5.55 22377

Manual and Key 44501

Testing Program 2.10 22378

Lesson Tapes and Testing Tape (12 reels) 135.00 1401 62712

Huebener-Newmark, A THIRD COURSE IN GERMAN,
1968 H.S. 5.10 4.96 22379

Manual and Key 44502

Lesson Tapes (11 reels) 96.80 62713

Houghton Mifflin Company
Moeller, GERMAN TODAY, hook 1, 1970 H.S. 5.70 5.55 22380

Teacher's Edition 44503

Workbook, 1970 1.65 22381

Progress Tests Set (30 student booklets
with Teacher's Manual), 1971 25.50 el Oa 62704

Progress Tests Student Booklet, 1971. 49 es a 22370

Tape Recordings to accompany Progress Tests,
1971 21.00 101110 62705

Tapes (23), 1970 180.00 0111110 62706
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0.111

1
2 3* 4 5

Moeller, GERMAN TODAY, Book 2, 1970 H.S. 5.85 5.69 22382
Teacher's Edition 44504

Workbook, 1970 1.80 .... 22383
Progress Tests Set (30 student booklets

with Teacher's Manual), 1971 31.50 .... 62714
Progress Tests Student Booklet, 1971 1.11 .... 22384
Tape Recordings to accompany Progress

Tests, 1971 .J.50 .... 62715
Tapes (22), 1971 174.00 .... 62716

Moeller, BL1CKPUNKT DEUTSCHLAND STUDENT
TEXT, Book 3, 1973 H.S. 6.30 6.13 22385

Teacher's Edition 44505
Workbook, 1973 1.65 .... 22386
Tapes (6) 72.00 - - -- 62717

Reinert-Moeller, GERMAN TODAY, 1974 H.S.
Personalized Learning Level 1 30.00 .... 62718
Personalized Learning Level 2 33.00 .... 62719
Personalized Learning Teacher's

Booklet 1.86 .... 22387

Webster Division
McGraw-Hill Book Company
Weiss, DEUTSCH: EjTDECKEN \IIR SS', 1973
Level 1 H.S.

Teacher's Edition
Workbook
Test Package (Webstermaster, Instructor's

Manual)
Tapes

Filmstrips (set of 4)
Weiss, DEUTSCH: ERLEBEN WIR ES1, 1973
Level 2 H.S.

Teacher's Edition
Workbook

Test Package (Webstermaster, Instructor's
Manual)

Tapes
Filmstrips

*Price in this column should be used in ordering textbooks.

Supplementary

SCO /ncl

6.27

1.89

30.00
245.00
65.00

6.27

1.89

35.00

289.00
70.00

1.70

2.10

6.10

6.10

MI IN

AS NI

a as

22388
44506

22389

62720
62721
62722

22390
44507
22391

62723
62724
62725

22392
44508
22393
44509

Reinert, REVIEW TEXT IN GERMAN FIRST YEAR,
1971

Answer Key
Workbook (Consumable edition)

Answer Key
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2 3* 4 5

EMC Corporation

Level 1

Level 1

Level 1

Level 1

Levels 2-3

Levels 2-3
Levels 2-3
Levels 3-4

Level 1

Level 2

Level 3

Level. 2

Level 2
Level 2
Levels 2-3
Levels 2-3

Levels 2-3
Levels 2-4
Levels 2-4
Levels 3-4
Levels 3-4

Levels 3-4

28.25

1.70

1.70

1.70

1.95

1.95

1.95
1.95

97.40

106.40

106.40

1.20
1.20

1.20
1.20
1.20

1.20
1.60

1.60
1.20

1.20

3,92

40 le OP

4041004

04 OP 40 40

se 04 e OD

el OP 00

40MMM

04040004

MODOIM

44104

- --

000404 04

-ma-

3.84

62726

22394

22395

22396

22397

22398

22399
22400

62727

62728

62729

22401
22402
22403

22404
22405

22411

Busch, MA;: UND MORITZ, 1971 - GEC-122000
(Consists of 2.filmstrips, 1 cassette,
1 German book, 1 English book and
Teacher's Guide)

EASY .LEADER SERIF;;:

Kastner, Mein Onkel Franz, 1969 -
GFA-110051

Lenz, Lotte soil nicht sterben, 1970 -
GU-110052

Winnig, Das Romerzimmer/Der Schneider
von Osterwyk, 1972 - GEA-110053

Kastner, Drei Manner im Schnee, 1969 -
GEA-201051

Schnurre, Die Tat/Ein Fall furHerrn
Schmidt, 1972 - GEA-201052

Zwci,,, Novellen, 1972 - GEA-201053
Erzahlungen, 1973 - GEA-301052

Kraft, SO SIND DIE DEUTSCHEN 1, 1972 -
GEC-107000

Kraft, SO SIND DIE DEUTSCHEN 2, 1972 -
GEC-108000

Kraft, SO SIND DIE DEUTSCHEN 3, 1974 -
GEC-109000

National Textbook Company
Wolff, Die Jagd nach dem Familienerbe,

1971

4olff, Das Geheimnis im Elbtunnel, 1972
Wolff, Hoch in den Alpen, 1973
von Ihering, Zwei Komedien, 1971
Kohig, Gehen Uir Zum Theater, 1972
von Ihering, Ein Hotel Wamens Europa,

1973
Reiter, Von Heldin und Schelmen, 1972
Reiter, Von Ueisen und Narren, 1972
Ualbruck, Briefs: uber den Ozean, 1972

Leyd%ng, Briefe aus Deutschland, 1973
Oalbruck et- al., IM BRENNFUNKT:

DEUTSCdLf,ND, 1973

128
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Audio-Visual

Fbreign Language Programs: and interrelated audiovisual materials. Ency-
c .,paedia Britannica Educational Corp., 67577RIEhigan Ave.,
Chicago, Illinois 60611.

Foreign Language am Recordings: for individualized and classroom si
Natinnal Textbook Co., 0259 Niles Center Road, Skokie, I11.

Fc-eiin Language Programs: and interrelated audiovisual materials. En-
cyclopaedia Brittanica Educational Corp., 425 N. Michigan Ave.,
Chicago, Illinois 60611.

Be ;el. Teaching Methods 1973: Audio Visual Teaching Methods To Motivate
the Foreign Language Student. Berkeley Teaching Methods, p. O. Box
77 Island Park, N.Y. 11559.

Tran,r..:.ency Originals for Overhead Projection. (Foreign Language
-acabulary & Dialogue) Thermo-Fax, Dealer, 1906 Beaumont Dr., Baton
Rouge, La.

Career.Oriented

American Translators Association. The United Nations and Multilingual

Communication. A summarized report by Renee J. Pfister, New York:
The Association, February 15, 1963. Describes types of transla-
tors and precis writers needed, backlog and volume of material
(translated into seventy languages), and training of workers. '

Ange: Juvenal L. Careers in the Fields of Export, Import and Fore_i_lq

erations Fie7777th Ed. New York: World Trade Academy Press,

Inc., Presents qualifications of foreign commerce workers,
location of employment, education and training, and schools offer-
ing training in the field.

brown, Ina C. Understanding Oiher Cultures. Prentice-Hall, 1963.

Career r.pucation A brochure prepared under direction of Shirty Kaub,
Language Coordinatur, Madison, Wisconsin, Public Schools,

1973. Primarily a visual guide to Foreign Language job opportuni-
ties.

Carebr rducation Curriculum Guide prepared for Lafayette Parish School
Board. Lafayette, La. August, 1972.

1311
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BEST COPY
AVAILABLE

Career.Oriented (cont.)

Ford Foundation. Language Doors. New York: Ford Foundation, May 1964.

Describes the interest of tha Ford Foundation in English as a

second language, linguistics, and foreign language training, as

well as the Foundation's part in establishing the Center for Ap-

plied Linguistics.

huebener, Theodore. Opportunities in Foreign Language Careers. New

York: Universal Publishing and Distributing Corporation, 1964.

Includes information on the general background of language teaching,

educational preparation for specialists, locating a job overseas,

and languages spoken in the United Stater.

Wiry Johnny Should Learn Foreign Languages. Chilton Company, 1961. Rard

McNiiTTEx760, Chicago, Illinois 60680.

Indiana University, Bl6mington. _Translating Foreign Languages into

Careers: Vocatitnal OppdrtufOies for High School and College

Students of ModerbrEgreign ;ianguages. Compiled by Richard T.

Hardesty under tom; direction of George E. Smith, 1964. Best brief

treatment of vocational opportunities to date.

Parker, William R. The National Interest and Foreign Languajes. 3rd

edition Dept. of State NiA7777 Washington: U.S. Govt. Print-

ing Off., 1962.

Remer, Tlo, A Handbook for Guiding Students in Modern Foreign Languages.
U.S. Department of Health, Education, and Welfare, U.S. Government
Printing Office, Washington, D.C., 1963.

Sherif, June L., Handbook of Foreign Lan ua e Occupations. Regents Pub-

lishing Company, Inc., New York, 19 .

State rlan for Education Part I: Elementary and Secondary Education,

Louisiana State Department of Education.7773.fTinfative Draft)
Stresses career education.

Wellmeyer, John F., and Leiter, Sara F. Foreign Lanclal Needs of Federal
Agencies, 1964. Available from W'el emeyer NElications, 2711 R.

Street, N.W., Washington, D.C. 20008. A study of thirteen federal
agencies which have 25,000 to 30,000 positions that involve a work-
ing knowledge of one or more foreign ianguages.

13.1
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Culture..Oriented

Brown, Ina C. Understanding Other Cultures. Prentice Hall, 1963.

Hel, Edward T. The Silent uncaul. N.Y.: Fawcett, 1961.

Kluckhohn, Clyde, & S. L. Koreber. Culture. Vintage.

Oliver, Robert T. Culture and Communication. C.C. Thomas, 1960.

Curriculum Guides

Connecticut State Department of Education. Foreign Languages, Grades 7-12.

Curriculum Bulletin Series No. V(tentative). Hartford, 1958.

Lu'kau, Paul F., Ed. Foreign Language, The ism to Understanding In A

jet-AmWorld. Salt Lake City: Utah State Board of Education,

Trb.

Missouri State Board of Education. A Guide For Foreign Languates, Spanish;

French, German, Russian, Latin. Publication No. 127G. 1963.

New York, The University of the State of. Russian For Secondary Schools.

The State Education Dept., Bureau of Secondary Schools Curriculum

Development. Albany, 1965.

Spanish For Secondary Schools Published by the Bureau of Secondary Curri-

mlum Development) New York State Education Department.

Wyoming State Department of Education Foreign aulat Handbook. Cheyenne,

Wyoming, 1971.

H r
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PROFESSIONAL

Bilingual Curriculum Guides, Etc.

"Adninistration, Supervision and Implementation of a Bilingual School
Curriculum," Carmen Rivera, Principal, Bronx, New York.

"Bilingual Program Development: Project Planning and Implementation,"
Royce King, Director, Program Planning, Education Service Centers
legion XIII, Austin, Texas.

liline)A1 Programs and Migrant Education (K-3)," Dr. Joe Frost,
Associate Professor of Curriculum and Instruction, College of
Education, University of Texas, Austin, Texas.

Cartel: Annotated Bibliography of Bilingual Bicultural Materials.
Dissemination Center for Bilingual Bicultural Education, 6504
Tracor Lane, Austin, Texas 78721, Mgy, 1973.

floarrascrlendas -- A TV Experience in Bilingual Education," Carol Perkins,
burr qlum Coordinator, Bilingual Instruction Through Televisions
Education Service Center XIII, Austin, Texas.

Curriculum booklets developed by the Bilingual Education Program, St.
4artin Parish - 1973.

ulasse Maternelle - Arts du langage (2 texts)
Mathdmatiques (2 texts)

'remier Grade - Arts du langage (2 texts)
Mathdmatiques (2 texts)

Deuxidme Grade - Arts du langage (2 texts)
Mathdmatiques (2 texts)

Troisidme Grade - Arts du langage (2 texts)
Mathdmatiques (2 texts)

Espaflol Para el BilingUe. Marie Esman Barker. National Textbook
"ompany, Skokie, Illinois. 1972. Spanish: High School.
In,ended for use by both teachers and studentt. Addresses
itself to the student who already speak.: Spanish, though usually
only of a colloquial type. Attempts to norm and prescribe a more
universally accepted or "standard" Spanish for the Spanish-speaker
'f tne United States. The text consists of reading selections,

- - - ... .. -Bovering different- topics-and -which serve-to-introduce -vocabulary.
lip readings are followed by activities and exercises on grammatical
.1Pents of Spanish.

"The Implications of Early Childhood Education," Dr. Arturo Luis
Gutierrez, Consultant, Office of International and Bilingual
Education, Texas Education Agency, Austin, Texas.

Kindergarten Bilingual Reso-4rce Handbook, Bilingual Program Staffs
Lubbock Public Schools, Lubbock, Texas. Dissemination Center
for Bilingual Bicultural Education, 6504 Tracer Lane, Austin, Texas.



126
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BILINGUAL CURRICULUM GUIDES, ETC. (cont.)

78721. 197 . English and Spanish: Kindergarten. Teacher guide

(largely in English) and resource book for bilingual kindergarten teacher.
Contains suggestions for curriculum schedules, activities for Teacher

Aides, and classroom arrangements. Also includes detailed strategies and

.ictivities for teaching: oral language development, number concepts
and skills, science, social studies, health and safety, physical

education, art, and music. A. section on bilingual resource materials

includes nursery rhymes, riddles, games, songs and fingerplays. Detailed

instructions for constructing teaching aids and a list of instructional

materials are also available.

"The National MultilLingual Assessment Program (Its Purpose, Goals and

Objections)," Dr. Joe R. Ulibarri, Project Director, National
Multi-Lingual Assessment Program, Stockton, California.

New Orleans Bilingual Education Programs: 1973-1974, ESEA Title VII
'Application for Continuation of Program)

Mac 3ession for Administrators of Bilingual Programs," Victor Cruz -Aedo,
:onsultant, Office of International and Bilingual Education, Texas
Education Agency, Austin, texas.

"Report on the Bilingual Education Program Title VII, ESEA,"
Dr. Mbar Pena, Chief, Bilingual Education Programs E-ance,
Pivigion of Plans and Supplementary Centers, Department of Health,
Education, and 'elfare, U.S. Office of Education, Washington, D.C.

"Services Available to the Field," John Plakos, Director; Andres Guerrero,
Curriculum; Juan Eivera, Research - The National Center for Bilingual-
T'icultural education

Social Living 7 Curriculum Guide Livre du Maitre - Lafayette Parish Bilingual
Program, Mr. Harold Gauthe, Dr. Ruth Bradley, and Miss Odette Goussan,
1973.

Social Studies Curriculum Guide Unit - The Family, Grade 2 Pt 3. St. Martin
Parish Bilingual Program The Opposites, Grade 2 & 3. .

"Staff Development of Bilinval Education Programs. A Philosophical
tease," Gloria Zamora, Director, Bilingual Education T'roject,
Edgewood Schools, San Antonio, Texas.

"where Po 1de Go Prom Here?" Severo Gome, Assistant Commissioner of
Education, Office of International and Bilingual Education,
Texas Education Agency, Austin, Texas.

(Names and Addresses Important for Bilingual Education)

Mr. Gilbert Albert, Director
Caribou Bilingual Education Program
59 Glenn Street
laribou, Maine 04736

134
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131] JNC )K CURRICULUM GUIDES, ETC. (cont.)

Dr. Ruth Bradley, Director
Lafavr Parish Bilingual Program
1100 Willow Street

Lafayette, Louisiana 70501

Mr. Marcel Charland, Director
Bilingual Education Program
Orleans-Essex ;.u. Supervisory Union
F.O. Box 310

Island Pond, Vermont 0580

Mrs Hazel Delahoussaye, Director
St. Martin Parish Bilingual 7ducation Program
111 Courville St,
Breaux Bridges Louisiana 70517

v.. Richard Coulet, National Program Manager
1 ..ingual F,.tucation Program, ..3EA-VII

'. Office of Eaucation
Maryland Ave., SW Rm. 3016, ROB 3

W3hington, D.C. 20202

Mr. Ro ct L. Paris, Coordinator
Service de Liaison des Pro jet; bilingues

francais-anglais
Greenville, N.H. 03048

Dr. Albar Pena, Director
Division of Bilingual Education, USOE
Dr. Gill eilt Martinez

BilingualDicultural Task Force Manager
California State Department of Education
F.acramento, California

Mr. Normand Robitaille, Director
Greenville Bilingual Program
Church Street
Greenville, N.H. 03048

FLES

BEST
COPY

IIVAILABLE

Finderson, Theodore. The Teaching of Foreign, Languages in the Flementaa
School. P.C. Pella, 1953. One of till early classics in the field.
Still contains son' good advice.

Anderson, Theodore. FLES: Struggle Against rithanax. Heath, 1970.
As the title implies, some advice to the profession in the light
of 15 years' experience with FLES.

Annotated Bibliography of Irate ,rated FLEA Teactaiin Materials. Indiana
Languaco Program: Bloomington, 1909.

Bell, T. H. Foreign Lsaim,nrs. Tr The Elementary Schools Of Utah. (See
pp. 21 ff.) Utah State Board of Education:7TC Fast. South Temple,
Salt Lake City, Utah, 1966,

13 .
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BEST COPY AVAILABLE

FILES (cont.)

Connecticut State Dept. of Education. FLES Evaluation: Language Skill

and Pupil Attitudes. Hartford, OW

Cornfield, Ruth. Foreign L_ anguage Instruction: Dimensions and Horizons.

Appleton, 19 66.

CC ultire of Childhood - P. Goodman; Teacher's College Press, 1970.

PonogYle, R. Mildred. Foreign Language and the Elementary School Child.

Brown, 196a. The most complete text on FLES presently available.

Tt combines a large number of research findings with sound theory.

Contains many suggestions for, games,,. songs and A-V materials.

Emanuel, Sister M. 9uomodo Dicer? Via Latina, 153 Jefferson St., Tiffin,

Ohio. hh883. Via Latina. English and Latin parallel rage arrange.

ment. Teacher's Manual for Die Mihi tntine. Via Latina, Tiffin, O.

Erikson, Marguerite. Forte Lnunama in the Elementam School. Prentice-

Nall, Inc., 1961. Although not particularly erudite, this small volume

does give some good suggestions on games and songs, and insight into

the Cleveland (Ohio) and York (Pa.) programs.

Finocchiaro, Mary. InEtina Children Foreign tanguals. McGraw-Hill,

l96). A good introduction to the field, it covers most aspects of

FLES, and rives examples from several languages. Is often used as a

text in FLES methods.

FLES Committee of the AM, Annual lauxt. One of the few ongoin series on

FLES. Each volume contains 10-15 articles or various phases of the

program.

Foreign Languages in tho Elementary School. A guide for Administration,

Teachers, and Parents. State Department of Public Instruction,

Indiana, 196h.

Foreign Language in Elementary Sehools--(FLES Packet) -- Some Questions and

Answers, MLA, December, 1953 and June, 1M7--

Keesee, Elizabeth. Modern roreicn Languages in the Elementau School:

Teachint Techniques. U.S. Pepartment of H.E.W., 196(7.((ut of

Print)

13t;
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FLES (cont.)

122202.in Erperlences in Carly Childhood - Teacher Resource Book, Roach
Van Allen, Clarayce Allen; Encyclopaedia Britannica Press, Inc.
1970-1966.

Language Exprrienoes in Readier - Level 1 - Level 2 - Level 3; Roach Van
Allen, Clerayee Allen, Encyclopaedia Britannica Press, Inc., 1970-1966.

Lee, W. R. Lanface Teachinc Games and Contests. Oxford Univ. Press,
200 Madison Ave, r-r. 1067.

Levenson, Stanley. Readin s in Foreign Languages for the Elmentarr
School. Blaisdell Iblishing Company, 1967. An excellent anthology
on a wide variety of subjects which touch on FLES. A good source
for some of the classic statements on FLES like McGrath's, and the
various MLA pronouncements.

Masciantonio, Rudolph. Look For The Latin Word. A Game Book on English
Derivatives and Cognates to Accompany Romani Viventes Et Dicentes.
Philadelphia School District Instructional Services, 1971.

Masciantonio, Rudolph. Romani. Viventes Et Digentes. A Humanistic Approach
to Latin for Children in the Fifth Grade. Teacher's Guide, 1970.
Philadelphia School District Instructional Services.

Masciantonio, Rudolph. Voces De Olvmpo. A Humanistic Approach to Latin
for Children in the Sixth Grade. Teacher's Guide. Philadelphia
School District Instructional Services, 1970.

MLA, A, arya of FLES Practices. by Nancy V. Alkonis and Mary A. Brophy,
November, 19617 Materials Center.

New Dimensions in the Teach of FLES. Compiled by Virginia Garbaldi
Allen; Edited by Andre Paquette. published by The Indiana Language
Program, Indiana University, Bloomington, Indiana 0401.

New York State Department of Education. FLES and the Ohl?ctives of the
Contemporary Elementary Schools. Report by the FLES Committee of
the AATF, 1966.

:le 1972-1973, North American French Bilinpal Conference (ESEA Title VII)
October 19-22, 1972 Madawaska, Maine; prepared by the Service de Liaison
des Projets Bilingues Francais-Anglais, Greenville, New Hampshire.

Piaget, Jean. The Larvae and Thought of the Child. London: Routledge
and Kogan Paul, Ltd., 1976.

Pilled, Roger A. and Bunke', Harold B. French in the Elementary'Schoelt
five Years' Experience, University of Chicago Press, 1962.

I
No attempt has been made to separate professional materials for FLES or Bi-
lingual Curriculum Guides according to specific language areas or the nature
of the material,

13i
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PROFESSIONAL

Bloom, Benjamin S.,
Objectives.
Handbook IT:

010=1.1

BEST COPY. AVAILABLE

General
. ,,,,

David R. Krathwohl, et al. Taxonomy of Educational
Handbook I: The Cognitive Domain. McKay, 1956.
TEWTTNcTive Domain. McKay, 1964.

Brooks, Nelson. Languages and Language Learning. Harcourt, Brace and
World, New York, 1964. (Slightly dated approach, but contains
some valuable suggestions, especially with regard to testing).

Changing, Patterns in Foreign Language Programs: Report of the Illinois
Conference on Foreign Languages in Junior Colleges. Wilga M.
Rivers et al, Eds. Rowe, Massachusetts: Newbury House Pub., Inc.,
1973. Examines problems of foreign languages in Junior Colleges.

Donoghue, Mildred. Foreign Languages and the Schools. A Book of Readings.
Dubuque, Iowa: Brown, 1967.

Educaticnal Change, The Reality and the Promise - Richard R. Goulet Edi-
tor; Citation Press, New York 78.

Gardner, John. The Self-Renewing Society.

Lange, Dale L. Foreign Language Education: A Reappraisal. Skokie, Illi-
nois: National Textbook Company, 1972. An objective evaluation of
current trends in foreign language education ..n the United States
based nn current research.

Luckau, Paul F., Fd. Language, The K To Understanding. In A
Jet-ta World. Salt Lake City: Utah State Board of Educators,
1970.

Mager, Robert F. Preparing Instructional Objectives. Palo Alto, Calif.:
Fearon Publ., 1962.

Oregon State Department of Education. The Structure nuKnowledge And The
Nature Of InquirY, A Report pima 196h Oregon programWorkshm
Salem: State Dept., 1965.

Parker, William R. he National Interest And Foreign Ieanyaes. Third
Ed. Dept. of Stite Publ, 7377nshington: U.S. Govt. Printing
Off., 1962.

Pei, Mario. The Story of Language., Harper and Row, 1973 (rev.).

133
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DROFFSSTONAL

BEST COPY AVAILABLI

General (cont.)

Politzer, lobert L. and Weiss. Improving Achievement in Foreign Language.
The Center for Curriculum Development, Inc., 1970.

Pemer, II°. A Handbook For Gui.ding, Students In Modern Foreign Languages.
Washington: U.S.a Govt. Printing Off., 19637--

Rivers, Vilga M. Speaking In Many Tongues: Essays In Foreign Language
T. Rowly, Massachusetts, Newbury House Pub., 1973.

Taba, Curriculum Development--Theory And Practice. Harcourt Brace,
1962.

Talking Time - second edition, Louise Binder Scott and J.J. Thompson;
Webster Division, McGraw-Hill Book Company 1966.

.t.q Education Agency. What Po We Know Ahout Foreign Language Instruc-
tion? Bulletin 621, Dec. 1762. Austin.

Thayer, V. T. Formative Ideas In American Fducation--From The Colonial
Period To The Present Pay. Dodd, Mead, 1965.

Trends in Language Teaching. Fd. 'Albert Valdman. New York: McGraw-Hill
Book Company, 196b. Leaders in the various aspects of modern-language
teaching describe the present status of the profession and attempt to
anticipate trends in the future.

Valdman, Albert. Trends in Larsuage Teaching. N.Y.: McGraw-Hill, 1966.

Valette, Rebecca N. Modern Language Testing, A Handbook. N.Y.: Harcourt
Bri-ce, 1967.

v.almsley (J.B.), Transformation Theory and Translation, in IRAL 8, 1970,
185-199.

.
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PROFESSIONAL

BEST COPY AVAILABLE

Language Lab

Crossman, Pavtd M. "The Acquisition of a Language Laboratory: Circa 1966."

Audiovisual Instruction 11: 632-36; October 1966.

Golub, Edward, and Eisenberg, Jerrold. 0A Maintenance Program for Language

Laboratories." Audiovisual Instruction 11: 637-3B; October 1966.

Hayes, Alfred S. Technical Guide for the Selection, Purchase, Use, and

Maintenance of Language Laboratory Facilities. washington, P.C., 1963.

U.S. Government Printing Office, BUTrgETT1773, no. 37, np. 16ff.

An excellent technical guide to electronic teaching systems in the

field of foreign languages. Contains excellent line drawings of

equipment functions, room layouts, etc.

_

Hocking, Elton. Language Laboratory and Language Learning. Monograph

No. 2, Washington, D.C. Pepartment of AudioviiM75truction,
National Education Association, 1964.

Hutchinson, Joseph C. Modern Foreign Languages inEillSchool: The

Languase Laboratory. U.S. OfficnnaTjation, Bulletin No. 23,
E-2'01 9 Washington, P.C. U.S. Government Printing Office, 1961.

In addition to excellent material relative to the selection and

operation of electronic teaching equipment, this bulletin features

glossaries of language laboratory expressions in French, German,
Italian, Russian, and Spanish.

Locke, William N. "The Future of Language Laboratories." Modern Language

Journal 49:291 -301; May 1965.

Mueller, Klaus A. and Wiersma, William. "The Effects of Language Laboratory

Type upon Foreign Language Achievement Scores." Modern Language.

Journal 51: 349-51; October 1967.

Stack, Edward M. The Language Laboratory and Modern Lan ua e TeachLIE.

Rev. Ed. New York: Oxford University Press, 1966. This text deals

with various aspects of the language lab from installation to adminis-

tration and treats audio-lingual teaching in the classroom complete

with a variety of examples.

Valette, Rebecca M. "Laboratory Quizzes: A Means of Increasing Laboratory

Effectiveness." 'Foreign Language Annals 1: 45-0; October 1967.

140



PROFESSIONAI

BEST COPY AVAILABLE

Linguistics

133

Gleason, H. A. An Introduction To Descriptive Linsuistics. Holt, 1960.

Hughes, John. Linguistics and Language Teaching. Random House, 1968.

Jakobovits, Leon A. Foreign Language Learning: A pacholi-neuistic Analysis,
of the Issues. Rowley, Massachusetts: Newbury House, 19/U7- The
author's prupose is to bring together various materials dealing with
psychological aspects of foreign language learning and bilinguaalis:
Chief concern is adjusting the teaching activitis to the needs of
individual students.

Lado, Robert. Linguistics Across Cultures. Ann Arbor: Univ. of Michigan,
'960.

12E222 and the Teacher: A Seri _s Applied Linguistics. The Center for
Curriculum Development, Inc., 01 Walnut St., Philadelphia, Pa. 19106.

Osgood, Charles E. & Thomas A. Sebeck, Eds. Psycholinguistics. Indiana
Univ. Press, 1965.

Sapir, Edward. Language. Harcourt Brace, 1921.

Saporta, Sol, Ed. Psycholingustics. Holt, Rinehart, 1961.

Wardhaugh (Ronald), Reading: A Linguistic Perspective, New York, Harcourt.
Brace and World, 1969.

The Wilson Initial Syntax Program - Mary Sweig Wilson, Educators Publishing
Service.

.". ...................

.141
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PROFFSSIONAL

BEST COPY AVAILABLE

Methodolom

Belasc6, Simon, rd. Anthology For Use Mith A Guide For Teachers In NDEA

Language Institutes. Heath, Ti.

Bloom, vien:lamin S., Pavid R. Krathwohl, et al. Taxonomy of Educational

Ot,'octives. Handbook I: The Cognitive Pomain. McKay. 1056.

Handbook II. The Affective Domain. McKay. 1964.

Blueprint for Greater Foreign Language Teaching Articulation. Indiana

i'nguage Teaching Articulation. Indiana Language Program, May,

1965.

Brooks, Nelson. Language and Language Learning: Theory and Practice.

Harcourt, Brace. 1960.

Bruner, Jerfme S. Toward A Theory Of Instruction. Belknap, 1966.

Cnastain, Kenneth. The Peveloment of Modern-Language Skills: Theory

to F:.actice. The Center for Curriculum Pevelopment,Inc., distributed
by Rand McNally, Box 7600, Chicago, Illinois 60680, 1971.

Foreign, Language Teachin_. Ed. Joseph Michel. New York: The Macmillan

Company, 19 7. Anthology of articles dealing with theory, the

teacher, and practical aspects of language teaching.

lardner, John. The Self-Renewing Society.

Grittner, Frank M. Teaching Foreign Languages. Harper, 1969.

Gronlund, Norman E. Stating Behavioral Objectives for Classroom Instruc-

tion. MacMillan, 1970.

Huebener, S. Theodore. Audio-Visual Techniques in Teaching Foreign

Languages. New York University Press) 1961.

Huebener, Theodore. How to Teach foreign Lama es Effectively, rev. ed.

New Yor New York University Press, 19 . Methods text which gives

practic suggestions, sample lesson plans and clearly outlined

procedures helpful to prospective or beginning teachers.

Katz, Jerrold J. The Philosophy of Language. Harper) 1966.

Lath), Robert. Language Teaching--A Scientific Approach. McGraw Hill, 1964.

X42



135

PROFESSIONAL

En COPY AVAILABLE

Methodology (cont.)

Mackey, William F. Lan llape Intim Analysis. Bloomington: Indiana
Univ. Press, 19 7.

Mager, Robert F. Preparing Instructional 0biectives. Palo Alto, Calif:
Fearon Publ, 1962.

O'Connor, Patricia. Modern .....a21.nFo: Languages in the Secondary School:

Pre-Reading Instruction. U.S. Pept. of WV, Off. of Education
Bulletin 1960, No. 9; OE 27000. Washington: U.S. Govt. Printing
Off., 1960.

Oliva, Peter F. The Teaching of Foreign Languages. Englewood Cliffs,
N.J. Prentice-Hall, 1969.

Politzer, Robert L. The Successful Foreign-Language Teacher. The Center
for Curriculum Pevelonment, Inc., 1970.

Rivers, Wilga M. Teaching Foreign-Lanre Skills. Chicago: The Univer-
sity of Chicago Press, 1968. Book intended to prepare prospective
teachers for a foreign language teaching career. Each chapter is
followed by an. annotated bibliography.

Rivers, Wilga M. The Psychologist and the Foreign Language Teacher. Chicago,
The University of Chicago Press, T714.

Taba, Hilda. Curriculum Pevelopment-- Theory and Practice. Harcourt Brace,
1964.

Texas Education Agency. What Po We Know About Foreign Language Instruction?
Bulletin 621, Pec. 177. Austin.

Valdman, Albert. Trends in Language Teaching. McGraw-pill, 1966.

Wardhaugh (Ronald), Some Current Problems in Second- Language TeachinE,
in Language Learning 17, 196771775.

Wardhaugh (Ronald), Three Approaches to Contrastive Phonological Analysis)
urnin Canadian Joal of Linguistics 13/1, 1967, 3-14.
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PROFESSIONAL

PEST COPY. AVAILABLE

Periodicals

Lmerican Foreign - Language Teacher. Published four times a year by Advance-
ment Press of America, Inc., 1300 Lafayette East, Detroit, Michigan

48207. New Journal for Foreign Language teachers. Reflects current

thoughts and state of the profession. Includes cultural information

dealing with topics of interest to young people.

Foreign Language Annuals. American Council on the Teaching of Foreign
Languages (XUTFIT 62 Fifth Avenue, New York, New York 10011. This
journal is the .official organ of the new professional organization of

language teachers. It is in this journal that a teacher would find
statistical surveys of enrollments, discussions of problems confront-
ing the profession, bibliographies, and ERIC acquisitions relevant
to language education.

Foreign Language Education: An Overview. Vol. 1, Ed. Emma M. Birkmaier.
Chicago: Encyclopedia Britannica, Inc., 1968. (ACTFL Annual Review)
Contains chapters on linguistics, cross-cultural context, literature,
trends in college curriculum, and trends in elementary and secondary
school curriculum. Formerly called The Britannica Review of Foreign
Language Education.

Foreign Language Education: A Reappraisal. Vol. 4, Ed. Pale L. Lange,
National Textbook Co., 1972. (ACTFL Annual Review) A look to the
future, teacher education for new goals, curricula for new goals are
a "191w of the ideas discussed.

Individualization of Instruction. Vol. 2, Ed. Pale L. Lange. Chicago:
Encyclopedia Britannica, Inc., 1970. (ACTFL Annual Review) Main
theme is nIndividualization of Instruction.ft Chapters deal with a
rationale, behavioral objectives and evaluation, listening compre-
hension and reading, speaking and writing, curricula, media, language
laboratory, teacher training and certification, classics, TESOL, and
trends in enrollment. Formerly called The Britannica Review of
Foreign Language Education.

International Review of Applied Linguistics. Published by Julius Groos
Verlag of Germany, Chilton Books. A Division of Chilton Company,
401 Walnut St., Philadelphia, PA. 19106. The stated aim of this
journal is to provide a common meeting ground for researchers con-
cerned with applied linguistics in J.ts various .Corms Mbst of thA
articles are written ix English with abstracts in French and German.
Contributors are from various countries, and the distribution is
international in scope.
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BEST COPY AVAILABLE

Periodicals (cont.)

Johnston, C. Margery, and Keesee, Elizabeth. Modern Foreign Languages. and
Your Child. U.S. Pepartment of H.E.W. OE-27020, 1964.

Lannal Federation Bulletin. New York Federation of Foreign Language
Teachers. Edwin C. Munro, State Univ. College of Education at Albany.

an eat Learning: A Journal of Applied Linguistics, English Language
Institute. Univ. of Michigan, Ann Arbor. The emphasis is upon
theoretical discussions and reports of studies dealing with applied
linguistics. There are no advertisements.

The ;,:nguistic Reporter. Newsletter of the Center for Applied Linguistics.
1611 North Kent St., Arlington, Va. 22209.

The Modern Language Journal. The National Federation of Modern Language
Teachers Associatiols, Wallace G. Klein, Business Manager, 13149
Cannes Driver, St. Louis, Missouri 63141. A Journal devoted primarily
tk, methods, pedagogical research, and to topics of professional interest
to all language teachers. Emphasis is on teaching methodology as op-
posed to professional problems and organizations.

The Modern Language Association of America, 62 Fifth Avenue, New York 10011.
Journal: Publications of the Modern Language Association. (PMLA).

NALLD Journal. National Association of Language Laboratory Directors,
Ohio University, Athens, Ohio, 15701. This journal, as the name implies,
is devoted to articles of interest to teachers involved with language
laboratories. In addition to the articles there are reviews of equip-
ment and materials.

PMLA. Modern Language. Assn. of America. Allan F. Hubbell, Treas. New York
UniN,,, N.Y.

Pluralism in Foreign Language Fducation. Vol. 3, Ed. Pale L. Lange, National
Textbook Co., 1971. (ACTFC Annual Review) Cultural pluralism, ap-
proaches to bilingualism, in-service programs, and accountability are
topics in this volume.

Watt (ames L.), The Common-Core Transforemational Grammar. A Contractive
Model, in Journal of English as a Second Language777; 179;7, 51-65.

Zidonis (Frank J.), Generative Grammar: A Re ort on Research, in The Fnplish
Journal 54, 1963, 405409.

145
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PROFESSIONAL

BEST COPY AVAILABLE

Sources of Teaching Materials

Amsco School Publications, Inc.
315 Huusor Street
New York, New York 10013

Audials ana Visuals, Inc.
250 West 57th Street
New York, New York 10019

Audic Lingual Educational Press, Inc.
15 Wea-. Park Avenue, Box 390

Long Bench, F914 York 11561

caL222a '73 Textbooks and Other Educational Materials- Foreign Languages.

Charles E. Merrill Palshig Co., BdrirEcal,"1365Iluo Creek Dr.)
Columbus, Ohio 43216.

CEO (Centre Educatif et Culturel, Inc.)
8101 Boni Metropolitan
Anjou, Montreal 07, Quebec

ailton and CCD (Center for Curriculum Development, Inc.)
Now istributed by Rand McNally

Box 7600
Chiang°, Illinois 60680 .. , .

Cross World Books & Periodicals
333 S. Wacker Drive
Chicago, Illin. is

Denoyer Geppert Company
523 Ravenswood Avenue
,nicago, Illinois 60640
Mai - catalog L 34c

E A V
Pleasantville
New York, New York 10570

E B C
Encylopedia Britannica Educational Corp.

125 Michigan Avenue
Chicago, Illinois 60611

Educational Multi-Media Catalog 1973. EMC Corporation, 180 E. Sixth St.,
Saint Paul, Minnesota 55101.

14 (i



PROFESSIONAL

BEST
COPY

AVAILABLE

I

,auLaga of TeachinglIp.terials (Cont.)

E M C Corporation

Educational Materials Division
180 East 6th Street
St. Paul, Minn. 55101

F.I.B.I.

French International Book Imports
P. O. Box 2221,

New Orierms, Louisiana 70117
Hachette and Larousse distribution

Folkwyo/Scholastic Records
906 Sylvan Avenue
Englewood Cliffs, New Jersey

Language Films in Louisiana Depositories.
State Oepartment of Education in Louisiana
Bull. No. 1072, 1966.

Four Continent Book Corp.
156 Fifth Avenue
New York, New York 10010

French and European Publications, Inc.
Librairie de France, Inc. rI

RoCkfeller Center, French Bldg.
610 Fifth Avenue, New York 10020

French Book Guild
11-03 !16th Avenue

Long Island City, New York 11101
Hachette Subsidiary in U.S.A.

Gessler Publishing Company, Inc.
131 East 23rd Street
New York, New York 10010

Goldsmith Music Shop, Inc.
301 East Shore Road
Great Neck, New York 11023

Lonestar European Publications
7397 Ashcroft
Houston, Texas 77036

Materials Center
M L A
62 Fifth Aveauc
lew York, New York 10011
('eacher's Material) 147
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PROFESSIONAL

BEST COPY AVAILABLE

Sources of Teaching Materials (Cont.)
....a...NOMamOM GOMM IIIMMINImmilM.

MLA Selective List of Materials for Use Teachers of

Modern Foreign Languages in pementary and Secondary Schools.

1962, 19a84plement. U.S. Department of Health, Education,

and Welfare.

National Tape Library
21113 PennsylvAnta Avenue, N. W.

Washington, D. C.

National Textbook Corporation
8259 Niles Center Road
Skokie, Illinois 60076

Publications of Interest to Teachers of For Languages.

MLA-ACTYL. Materials Center,
67 Fifth Avenue
New York, 1972

Russian Language Specialities
Box L546
Chicago, Illinois

Source Materials for Secondary Teachers of Foreign Languages.

Prepared by Eaton, Hayes, O'Lea177717765,
OircuT tr #788

Sour- % Materials for Teachers of Foreign Imams.
National Education Association
1201 16th Street
N. W. Washington, D. C. k0036

U. S. Department of Health, Education and Welfare.
Refereles on %reign Languages in the Elementary School.
Prepared by Elizabeth Keesee. December, 1963.

Circular No. 1195

Victor Kamkin, Inc.
122211 Parklawn Drive
Rockville, Md. 20852

Wible ' iguage Institute
2I4 South Eighth Street
Alentown, Penn. 18105

148
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BEST
COPY. AVAILABLE

Testing

Byran, Miriam M. MLA Foreign Tanguar Proficiency Tests for Teachers and
advanced Students." PFL Bulletin 6: 14 -7; October 17757---

EMLAT, Modern Language Aptitude Tests, Elementary Forms Psychological
Corp. Carroll and Sapon, 1777:

Lado, Robert. Language Testing. McGraw-Hill, 1961 .

Lado, Robert. Language Testing: The Construction and Use of 1:92.eie.
Language Tests. Longmans, 176f.

MLA Coonerative Foreign Language Tests in French, Spanish, German, Italian,
Russ an. Educational Testing Service, Princeton, New Jersey, 109540.

Modern Language Antitude Test. John B. Carroll and Stanley M. Sapon. The
Psychological Corporation, New York, New York, 10017. 1958. (Grades
3-6)

Pimsleur, Paul. Pinsleur Language Aptitude Battea. Harcourt, Brace &
Jovanovich, Inc., 7577 Third Ave., N.Y., N.Y. 10017. 1966. De-
signed for use at the end of grade 6 and in grades 7 through 12. For
(1) placing students in the level of fc,:lign language study ap-
propriate to their ability levels and (2) identifying individual
learning difficulties.

Pimsleur, Paul. l'imsleur Modern Language Proficien Tests. Harcourt,
Brace & Jovanovich, Inc., 757 Third Ave., N.Y., N.Y. 10017. 1966.
Tests in French, German, and Spanish for first and second level de-
signed to measure listening, speaking, reading, and writing skills.

Readiness Checklist A- Test Manual - Score Sheets - Revised and Distributed
by National Consortia for Bilinguel Education 1965.

Undergraduate Record Examination. The Undergraduate Program, Educational
Testing! Service, Princeton, New Jersey 0851.0. 1970.

Valette, Rebecca M. Modern a Testing: A Haflebook. New York,
Harcourt, Brace and World, Inc.; 767

1 4
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BIBLIOGRAPHIES

Books, Ma azines, Recordings in kolgiLangua%es,. Louisiana State Library,

Baton Rouge, ouisiana, 1972.

Foreign Language Catalog 1973. National Textbook Co., 8259 Niles Center Rd.,

Skokie, T11. 60076.

Murdock, George P., et al. Outline Of Cultural Materials. New Haven:

Human Relations Area les, TE377796r.
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Periodicals

1145

Weber (H.),. Rinige Gedanken zu der linguietischen Grund men des Fremd-
sprachenunterrnEITin Bulletin CILA 11, 1Q7715.T.31;

Wisser (B.), Pie Rolle der Grammatik im Englischunterricht, in Pie neueren

Sprachen77,777,712:107----

Wyler (Siegfried), GenerativAransformationelle Grammatik und Schul- Grammatik,

in Bulletin CILA 11, 1975733-51.

Wyler (Siegfried), Zur Integration der strukturellen Grammatik in den tradi-

tionallen Unterricht, in Per MeudsOrachliche TGEWRIZE17177717.721.

Zeller (Hella), Transformationsgrammatik and Sprachunterricht, in Angewandte

Linguistik - Fransosisch, Kiel, Arbiaigruppe Angewanate Linguistik
Fransosisch, 1970, 89-102.

1 52
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SUPPLEMENTARY RESOURCES FOR STUrENTS

Audio-Visual

Films

Guten Tag Wie Geht's? Goethe Institute, Bayerischer Rundftnk and TR-

Verlags-union. Verlagsgesellschaft Rudolf Muller, Koln, 1972.

(Sequel to the Gut gn /Ag series, this film introduces language with feeling

and abstract content, while keeping structures and vocabulary within every-

day usage.) 26 episodes.

Records

Fernseh- Wunschkonzert mit Rudolf Schock. Mblodien fur Millionen mit

reutschlands bcliebtestem Operetten-Tenor. Eurodiec stereo 80981 IU.

The German Ballad (The classical age.) Read by Prof. Eric Bauer and Miss

Hrigrargchaidnagl. Folkways Records FL 9918. (Goethe, Schiller, Burger;

nine selections including Erlkonig)

The Golden Treasury of German Verse (X/II to XX cent.) read by Henry

Schnitzler, with broC707-M7 texts, English translation and commentary.
Pistrilmtor: Encyclopaedia Britannica Films Inc., Wilmette, Ill.

Immortal Folksongs of Germs ein grosses Potpourri beliebter deutsdher

Volksweisen. International eries TW 91203. (24 songs with text)

Invitation to German poetry, read by Lotte Lenya. Dover Publications, Inc.,

immilmw St., New York. (Includes 165 p. book. Truly exciting readings.)

Lolita Seemannslieder. Polydor stereo 2371171. (12 songs)

Mit .23..t1F2liunderlich durcha Land der Operetta. (Ex.: Ich.habl kein Geld,

bin iiClealf11777frurc=o MTN.

0 Tannenbaum, Christmas on the Rhine. Mixed Chorus and Orchestra under the

diREMEITWerner *ller."Tecca Records DL 8388. (14 Christmas songs)

On Location: Germany. Decca Records.

The Regensburger Cathedral Eat Choir nu, Christmas Somas. (Die Regensburger

Domepatzen) pacer..M47g.

Simon Lleas, in German. Gesaler Publishing Co.

Stars. (13 popular songs, such as: Ganz Paris tat ein Theater; Schnee-
irrachen im Februar; Jerusalem) Ariola stereo 85 390 IT

University. Students Singing (for Listening) Gassier Pub. Co.

Weihnachten mit Michael Theodore; Chor and Radio Orchester NEEL neva.
AAA& atereirg5' 1141/ ffi.--(Trrmar"
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BEST COPY AVAILABLE

SUPPLEMENTARY RESOURCES FOR STUDENTS

(Career-Oriented) Magazines, Newspapers, Readers, Etc.

Guidance Curriculum Guide: Career pearelopment, (Grade 9). Hawaii: Office of
YEEEFirctional Serviues, Dept. of Education, Dec., 1970.

Newsletter. Louisiana Foreign Language Teachers Association. Published bi-
annually.

Sherif, Juen L. Handbook of Foreign Language Occupations. 200 Park Avenue
South, New York, New Yorr 10003: Latin American Institute Press, Inc.
128 pp.

Complete information on the history of foreign language positions,
requirements and qualifications for such positions, work conditions,
opportunities for advancement, benefits, economic demand for work in this
field, examinations required, licenses and certificates needed, and location
of the positions for each occupation that is desired. Soft cover.

Strasheim, Lorraine. Foreign Languages in a New Approach, for Living.

Torres, Antonio Palomeque. Geografia Economica. 200 Park Avenue, Smith,
New York, New York 10003: Latin American Institute Press, Inc., 752 pp.

A modern treatise on the world's resources and economic development,
extensively illustrated and documented with charts, maps and statistics.
Cloth.

Translating Foreign Lamm into Careers: Vocational Opportunities for High
School and Collece Students of Modern Foreign Languages. Bloomington, Indiana:
Indiana Language Program, 196E7
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BEST COPY AVAILABLE

SUPPLEMENTARY RESOURCES FOR STUDENTS

(Culture-Oriented) Magazines, Newspapers, Readers, Etc.

Army Times. Berlin: The plty That Would Not Die. Dodd, 1968.

Aronson, Theo. The Kaiser. Bobbs-Merrill, 19":1.

Balfour, Michael. West am p& Proeger, 1968.

Barraclough, Geoffrey. Medieval Germany. 911 - 1250:
Essays la German RIFE;Mns. Blackwell, 1967.

Bezymenski, Lev. The Death of Adolf Hitler: Unknown Documents
From SovietEchives.Barcourt71768.

Blom, Eric. Mozart. Deut, 1962.

Blunden, Godfrey. Eastern Europe. Times, 1965.

Blunden, Godfrey. Eastern Europe, Czechoslavakia, Lima, Poland.
Time, 1968.

The Book of Art. German and Spanish Art to 1900. Grolier, 1965.

Bruder Singer, Klavierausgabe. Barenreiter Verlag, Kassel und Basel,
1965. (Illustrated and set to music)

Childs, David. East Germany. Praeger, 1969.

Chissell, Joan. Schumann. Dent., 1948.

Cogniat, Raymond. Prague. Crown, 1970.

Crankshaw, Edward. The Fall.of the House of Habsburg. Viking,

Dahrendorf, Ralf. Society and Democracy in Germany. Doubelday,
1967.

Davis, Franklin. Come as a Con ueror: The United States Army's
Occupation of lermam, 9 .19E97 woull17-1967.

Deutschland im Farbbild, Rudolf Hagelstange und Wolfgang Martin
Schede. Umschau Berlag, Frankfurt am Main, 1970. 190 p.
(Beautiful: Each photo is a worthwhile summary of a region,
a style of architecture, a season.)
Same series: Nordrhein-Westfalen Niedersachsen

Bayern Baden-Wurttemberg
Hessen Osterreich
Die Alpen

)t) )
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AVAILABLE

SUPPLEMENTARY RESOURCES OR STUDENTS

1149

(CultureOriented) Magazines, Newspapers, Readers, Etc. (Cont.)

Die Nordfriesischen Inseln, Wulf Ligges and Erich Wohlenberg,
Verlag M. Mont Schauberg, Koln, 1970. 16 p. text
and 58 photos. (Sheer visual poetry.)

Dill, Marshall. German : A Modern History. Arbon, 1970.

Dulles, Eleanor Lansing. Berlin: The Wall is Not Forever. Univ. of
N. C. Press, 1967.

Elliott, B. J. Hitler and Germanyw--MeGraw,.Hill, 1968.

Elon, Amos. Journey Through a Haunted La_ AL The New Germany. Halt,
1967.

English, Peter. West Germany in Pictures. Sterling, 1970.

Teise, Ernst. Ed. German Literature Since Go

Feuerlicht, Roberta Strauss. The Desperate Act: The Assassination
of Franz Ferdinand at Sarajevo. McGraw, 1968.

Frank, Anne. Works. Doubleday, 1959.

Friedlander, Saul. Prelude to Downfall: Hitler and the United States
1939-1941.--E3Fr, 19377

Gerike, G. Der Kleime Bruder Singer. Barenreiter Verlag, Kussell
and Base 77W6177Song Book.)

Geschichte Deutschlands. Robert-Hermann Tenbrock, Max Hueber Verlag,
Munchen, 1965, 335 pp.

(Attractive, very readable, with emphasis on the arts and
sciences as well as religious, political and economic deve-
lopment. From the Roman Empire to the East-West split of
1948, punctuated by simple, clearly printed historical color
maps.)

Goldston, Robert. The Life and Death of Nazi Germany. Hobbs, 1967.

Goethe, Johann Wolfgang Von. Faust: A Tragedy. Modern Libray.

Graham, Frank. Austria. Macmillan, 1964.

Gray, Ronald. Ed. Kafka: A Collection of Critical Essays.
Prentice -H`an, 196'?.
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(Culture-Oriented) Magazines, Newspapers, Readers, Etc. (Cont.)

Grew, Eva. Bach. Dent, 1965.

Grote, Ludwig. Ed. European Paintings in German Art Galleries.

Prestel Verlag, Munchen, 1970.

Grundgesetz fur die Bundesrepublik Deutschland, Bundeszentrale

fur prftinle Bildung, Bonn 1970. (Paperback, 130 pp.,

including index of administrative terms used.)

Haugen, Welles. The Muted Revolution: East Germany's Challenge
to Russia and the West. Knopf, 0.667

Apr Hepworth, James B. and Rande, Heinz F. Heiteres and Ernstes.

New York: The MacMillan Company, 1962. 2I3Pp.
(Twenty-two modern short stories with German commentary.)

ce3 Heymann, Frederick. Poland and Czechoslovakia. Prentice-Hall,

1966.

Hiscocks, Richard. The Adenauer Era. Lippincott, 1966.

Hohne, Heing. The Order of the Death's Head: The am of Hitler's.
S. S. Coward, 1969.

Holborn, Hap. A History of Modern Germany, 1648-1840.

Knopf, 1969.

Hoover, Marjorie L., Abridged and edited by. Das Tagebuch der

Anne Frank. Norton, 1957. 64 pp.

Hughes, Rosemary. Haydn. Dent, 1950.

Hutchings, Arthur. Schubert. Dent, 1945.

Kaplan, Charm A. The Scroll of Agonv: The Warsaw. MacMillan,
1965.

Lange, Victor. Goethe: A Collection of Critical Essays. Prentice-

Hall, 1966.

Latham, Peter. Brahma.. Bent, 1948.

Lengyel, Emil. The Land and the People of Hungary. Lippincott,
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(Culture-Oriented) Magazines, Newspapers, Readers, Etc. (Cont.)

Tat's Play Games in German. Elisabeth Schmidt, National Textbook
. Company, SkokiTrinois, 1970.

Levine, Issac Don. Intervention. McKay, 1969.

Mann, Thomas. Letters, 1889-1955.

Mann, Thomas. The Story of a Novel: The Genesis of Doctor Faustus.
Knopf.

Masur, Gerhard. Imperial Berlin. Basic Books, Inc., 1970.

Mackener, James A. The Bridges at Anlau. Random House, 1957.

Meldau, Rudolf. Kleines Bautschbuch fur Auslander. Max Hueber
Verlag, Munchen. 1972. (Excerent cu tural reading in
German.)

Merkl, Peter. GEmINE: Yesterday and Tomorrow. Oxford, 1965.

Nau, John F. The German People of New Orleans. E. J. Brill,.
1958.

Neuse, Werner. Deutscher S rack ebrauch. Holt, Rinehart and Winston.
New York, 1962. Good for voca ulary and culture.)

The Nibelungenlied: Introduction and notes by D. G. Mowatt.
Everymans Library, Dutton, 1966.

Osborne, R. H. East-Central Europe: The 1212:2A22,2EL Geography.
Praeger, 1767

Palmer, Alan. The Lands Between: A History of East-Central Europe
Since the Congress of Vienna. MacMillan, 1970.

Pew anuts-Geschichten. Charles M. Schulz. AAR-Verlag, Gotzenhain,
1972. (Peanuts series in German)
Das grubs u Peanuts Buch I.

Frohliche Weihnachten, Charlie Broun!
Neue Peanuts Geschichten.
Beethoven
Linus-Oder: Wo bleibt der grosse Kurbis?
Das grosse Peanuts Buch II.
Die Mannschaft brauct rich, Charlie Braun.
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Culture-Oriented) 1120Einit, Easpars, Renders, Etc. (Cont.)

Pick, Reginald. The West Germans: How They Live and Work. Praeger,

1969.

Pflanze, Otto. Bismarck and the Development of Germany: The Period

of Unificalaa,-1813:T870. Princeton Univ,.P.170SP.1.173.

Politzer, Heinz. Franz Kafka: Parable and Paradnx. Cornell Univ.

Prams, 1966.

Prithi, Terence. arum. Time, 1961.

Pinson, Kappelp S. Modern Germany: It's History and Civilization.

2nd. ed. Macmi11171966.

Radcliffe, Philip. Mendelsohn. Dent, 1967.

.Rus, Vladimir. Selections from German Poetry. Harvey House, 1966.

Sapansley, Barbara. From Kaiser to Hitler: The Life and Death of

a Democracy, 1919-1933 Grosset, 1968.

Schiller, Friedrich. An Antology of Our Time With Account of His

Life and Work by Freuerick Ungar. Ungar77M9.

Schinnerer, Otto P. Reading German. New York: MacMillan Company,
1940, 112 pp.

Schlarendorff, Fadeau Von. The Secret War Against Hitler. Pittman,

1965.

Schwartz, Harry. Prague's ?GO days: The Struggle for Democracy

in Czechoslovakia. Praeger, 1969.

Scott, Marion M. Beethoven. Dent, 1934.

Shirer, William Lawrence. The Rise and the Fall of the Third Reich.
Simon and Schuster, 19.0.

Shirer, Williams. The Rise and Fall of Adolf H itler. Random House,
11010.1M1 MM.

1961.

Simon, W. M. Germany: A Brief History. Random House, 1966.

Smith, Jean Edward. Germany: Beyond the Wall. Little, 1969.
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SUPPLEMENTARY RESOURCES FOR STUDENTS

(Culture-Oriented) Magazines, Newspapers, Readers, Etc. (Cont.)

Szabo, James. poly on the Rooftop. Little, 1958.

Story of the Trapp Family Singers.

'Changer, Richard. A Calendar of German Customs. Ozwald Wolff,
London, 19S5.

Vogt, Hannah. The Burden of Guilt, a Short ElEIEE of German z, 1914-19b 5 .
Oxford Univ. Press, TM: ALA--

Walton Henry. Germany. Walker, 1969.

Wechsberg, Joseph. The Voices. Double:1y, 1969.

Weihnacht, Chirstmans in Germany, Susanne Ehrlich. National Textbook _

Company, Skokie, Illinois, 1970.

Wohlrade, Raymond A. The Land and People of Germagr. Lippincott,
1957.

Wohlrade, Raymond A. The Land People of Austria. Lippincott, 1956.

The World of Durer: 1471-1528. Time, 1967.

The World of Rubens: 1577-1640. Time, 1967.

Wohlrade, Raymond, A. The a of Vienna. Lippincott, 1961.

Young, Percy M. Handel. Dent. 1965.

Series:

Das Rad. Salolastic Foreign Language Service, 90? Sylvan Ave., Englewood
records Available.

Schuss. Scholastic Foreign Language Service, 902 Sylvan Ave., Englewood

Cliffs, N.J. 07632. For second year students.

)er Roller. Scholastic Foreign Language Service, 90? Sylvan Ave., Englewood

airrfs, N.I. 07632. For third year and advanced students.
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Dictionaries

Guinagh, Kevin. Dictionary of Foreign Phrases and Abbreviations. H. 16T.

Wilson, 1965.

The New Cassell's German Dictionary, Funk & Wagnalls Co. New York, 1958.

Witte Kinderlexikon, Wilhelm Berger, Verlag Hans Witte, Freiburg 1960.

Illustrated in color with examples end explanations in German.)

..... ..................

Encyclopedias

Pas Bertelsmann Lexikon. Neuausg. C. Bertelsmann, 1966.

Pas Grosse Duden-Lexikon in acht Banen. Mannheim, Bibliographisches

-Institut, 1964-69.

Brockhaus Enzyklopaedie in Zwanzij Banden. Wiesbaden, Brockhaus, 1966-.

Meyers neues Lexikon. Leipzig, Bibliographisches Institut, 1961-.
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SUPPLEMENTARY RESOURCES POR STUDENTS

(Language-Oriented) Magazines, Newspapers, Readers, Etc.eMtaIMSHI~M~~110.........~.10

Appelt. Modern German Prose. D. C. Heath, Inc.

Apsier. Sie Kamen Aux Deutschen Landen. (Paper) Appleton Century.

Bonse13. Mario und Die Tiere. Holt, Rinehart & Winston.

Bruns. Book of German Lyrics. D. C. Heath, Inc.

Bruns. The Lese Der Deutschen 4rik. (Paper) Appleton Century.

Curts. Allerlei Menschen. Holt, Rinehart & Winston.

Curts, Paul Halroyd. A Short _German Grammar for Be inners. Prentice -
Hall,Hall, Inc.; NewJersey, TM: MKT; condensed re erence.)

Diamcnd. Mitten Im Leben. Still und Bewegt. Holt, Rinehart & Winston.

Dutton. Die Juwelen und Andere Geschichten. D. C. Heath, Inc.

Eppert, Frans. Kleine Deutsche Prosa. Ernst Klett Verlag, Stuttgart,
1070, (SWITreading selections.)

Froschel. Himmel, Meine Schuhe. D. C. Heath, Inc. (Paper)

Goethe. Hermann and Dorothea. D. C. Heath, Inc. (PapLe)

Griesbach, Rosemarie. Deutsche Mgrchen und Sa en. Max Hueber Verlag,
Mdnchen, 19657M3y selections.)

Hagboldt. Elementall German Series (Bks. 1-5) (Cloth), D. C. Heath,
Inc.

Hausmann. Was Dir Nicht AngerhOrt. Holt, Rinehart & Winston. (Paper)

Hepworth, James B. Viel lawARIa. Prentice-Hall, Inc.; New Jersey,
1967. (Short reading selections)

Hicks, Jutts Bielfeldt. Auf Deutsch, Bitte. Institute of Foreign
Language Inc.; WasTagton D. C.,7972. (Good exercises in
grammar.)

Huebener. Germans in America. Chilton Book Compapy

Jens. Der Blinde. Holt, Rinehart & Winston.

1 6



SUPPLEMENTARY RESOURCES FOR STUDENTS

(Language-Oriented) Magazines, Newspapers, Readers, Etc. (Cont)

Langem, Viktor. German Short Novels and Short-Stories. Modern
Library, New Yor17,70577-----

Littmann. Peter Hat Pech! Holt, Rinehart & Winston.

McCluney. Im Geist der Gegenwart. Oxford University Press.

.'orhmann. German Culture in America. Wisconsin Press.

Scherer. Selected German Ballads. D. C. Heath, Inc. (Paper)

SchIller. Die Jungfrau Von Orleans. Maria Stuart. Wilhelm Tell.
Hat, Rinehart-7i Winston.

Schweitzer. Leben und Denken. Holt, Rinehart & Winston.

Scrabble-Crossword Game, German Edition, Selchow Company, Bay Shure,
New York, 11706, 1968.

Steinhauer. Deutsche Kultur: Ein Lesebuch. Oxford University Press.

Thoma. Geschichten Aus Bayern. Midwest Book Company.

Vati. Graded German Short Stories. Oxford University Press.

Wohbrabe. Ks to Vienna. J. B. Lippincott.

Zucker. Amerika und Deutschland. Appleton Century.
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GERMANY, physical-political, Westerman, German text. Contour-layer color-
ed with relief indicated by hill shading. Railroads, roads, canals, in-
ternational and internal boundaries are shown. Shows the 1937 boundaries
of Germany as well as post World War II boundaries. Covers the area
from Belgrade on the east to St. Entienne on the west, and from Copen-
hagen on the north to Toulon on the South.
140382 (GW39rp) 84x92 11 42.50 60.00

GERMANY (AND NEIGHBORING REGIONS), physical-political, Harms, German text.
Includes all of Germapy; parts of the Balkans, northern Italy, Denmark,
and France; The Netherlands and Belgium. Elevations shown by distinct
colors; physical features emphasized by hill shading. Graduated sym-
bols fm cities; routes of trarnportation indicated.
154372 (HA38rp) 80x88 11 42.50 60.00

GERMANYS, THE TWO (Die Heiden Peutschen Staaten), physical-political,
Haack, German text. This beautiful large scale map of divided Germany
shows cities by symbols graded according to population, railroads,
international boundaries, boundaries of German states and districts,
relief by shading and contour-color layering. Also shown are rivers,
canals, lakes, and major highways.
155382 (HP38) 64x86 8 36.00 42.00

GERMANY, physical-nolitical, Wenechow, German text. Shows relief by the
Wenschow Relief-Like technique. Also shows intermitional and present
Federal Republic internal boundaries in red. Major railroads, Auto-
bahns and other important highways, and airports with major airline
service included.
152382 (R438) 96x68 9 44.00 065.00


