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ABSTRACT

This paper discusses the use of ancillary personnel,
professionals and paraprofessionals providing supportiva services to
the classroom teacher, and the skills and strategies teachers will
need in order to use support services wisely. The contents include:
"Yorking with Adults," vhich discusses the need for teachers to adopt
an interdisciplinary aprroach to teaching in working with ancillary
personnel, to communicate with specialis ', to recognize the variety
and types of contributions different peop.ie are able to make, and to
concern themselves with the job satisfaction of those working
directly under their supervision; "Organizing for Assistance," vhich
looks at the importance of planning fully integrated learning
experiences based on the total range of learning objectives and using
a variety of activities and organizational patterns; and "Making
Decision," which recommends establishing criteria for analyzing
educational tasks based on broad social objectives and making
effective decisions. (WR) '
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THE TEACHER AS MANAGER OF ANCILLARY PERSONNEL *
by Carol Samer, Ed.D. o o
Director of Reading K-12 . -
Wilmington, Marsachusetts Carol Sager
TNTRODUZTTON e T

one of the mos! simiificant trends in educatlon over
the nazt several vears has been ﬁhe increase in the number
and varichy of suovortive personnel working dirvectly with
or under Lhe clagsroom Leach v for the purpose of individual-
izin~ instruction.

At nrosent there are well over 24 million volunteers
vorking in the schools largely in the area of reading, and
repa cbo indicate that bhere is hardly a community across the
netion that ie not still actlively involved in programs which
hrin~e Senfor Clbizens, parents, older students into the cluss-
a0 bo ach acs volunbeer butors and aldes,

Thrournout the country, the National Reading Center

conducted a vivorous campaisn to place trained volunteer

a‘ tubors in the classroom to work dircctly under the primary-

)

.b rade teacher. Unlike other progprams in which tutors WOTK

Q on a one-to-one relationship with many diflferent children,

Q the pro~ram started by the National Readins; Center suprests

) that cach tutor wqu oxeclusively with only one child., That is,

2 l.
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10 ela ceoon bas ten ehildren wibth 1eadiny problems, I
2hould aleo have teon adults to work wibth these culldren with
readins prohlens,

Me advent of Tedoral Tundins in wducutlon.has alu) 
Nelpod B swell Bhe nuaboer o aldes. ascistants, and tutores
workin | dircectly und.y» the clansroom teacher, In addition,
federal Tundin: has encouraed thoe nirving of more tralned
specialists in the areas of ceadin<, learning disabllities,
aperch bhierany . and special education to work directly irith
e clascroom ceacher.,

Tradisionally. these cpecialicsts have operated by
Laxin childven out of the classroom Tow small-sroup ov
individualized instruction. Today, however, there 1s a
srowine trend not to remove chlldren with special needs from
the classroom environment but rather to retrain these
specialiste to function in a dupportive rolec as resources Lo

the classroomn teacher.

Clearly. if present trends continue, classroom teachers

could Mind themselves working with as many adulbts as children

'——d

within the course of any school day!

Thils increase in personnel should result in a wide ranpe
of alternatives which permit teachers to provide instruction
that meoets the nceds, avilities, intercsts., and learnin
styles of all vounrsters., On the other hand. it could result
in a fractionin® of the educational climate and a classroom
£11led with chaos and confusion. New skills and differcnt
straterics are needed 1 the classroom teacher is to use the
services of all these pcople in wayse that will effectively

diversify instruction for the benefit of all children.
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Lo tore presenvin g a brle® overview ol thesoe abralbeglon
and sk'lls. 1% is perhaps best Lo clarily the terminolory usaed.
Throu *hout this paper, the “erm "ancillary personnel"” is used
to refer to professiénals cnd paraprof.o..aionals providing
supportive services to the clasaroomrtnxgher. The professionals
are licensed “.cachers who_are speclallzed in areas such.as
readinm, learning disabllitles, speech therapy, and specilal
education, They provide and/or recommend instructional |
practices best suited to specialized needs. The classroon
teacher mana:es the servlices of these specialists in the
sensc that he or she must Tind ways to Implement and coordinate
their recommendations throughout the school day. |

The paraprofe:rsionals are all those individuals who are
not licensed tecachers but whose services are elther used to
rclieve the classvoom teacher of non-instructional dutieas »Hr
to :zive special help to children. Iald aldes as well as
volunteer tutors fa3ll into this catepory. Unlike the professional
stafl, which is on a par with the classroom teacher, parapro-
fessionals work dlrectly under the supervision of the.clasS“ooh
teacher who must find ways to ceffectively direct and deploy
their services.

The skills and strategics needed to implement and coovdinate,
direct and deploy suclllary services fall basically into the
followiny categories: (1) Working With Adults, (2) Orsanizing

for Assistance, and (7)) Making Decisions.
WURKING WITH ADULTS

Sharins the Children:

At present there 1s Little in pre-service education that

4
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nreparen Leachers Tor working with adults, In=-service. relatively

Nl

i

ov teacners have the opportunity to think in terms other than
"y Ehildren” and "y classroom.”" Therefore, it should be
stated at the very outset that no teacher can manage support
services wiscly without ;iving-up part of his or ner auﬁonomy.
There musk be a vasic willinmess 6 shere the children and to
adopt an interdisciplinary approach to teaching.

Too often, well-meanine administrators mistakenly asscune
that 10 ancillary oeople are avallable, teachors will usc themn.
Theoy vrite lederal projects to procure supportive personnel
and arvitrarily plunk them, helter-skelter, in every classroom

whether or not teachers want them or are prepared to use them.

1o

The hostilities onerated Ly such actions are leglon., 1In the

end. of course. the children are the ones who suffer.

Communicatin~ With Soeclalists:

Beyond the willinsness to work with other adults,  there

chlldren or resource help to teachers, the classroom teacher
is <111l the one +ho 1s primarily vesponsible for establlshing
an effcctive educational program for every chilild in hlis or her
classroom,

Untortunately, speclaelists oftenn collect thelr children
and disanpcear with Llittle or no attompﬁ made to coordinate

clacssroom and cliniz procedures, In some cases chlildren work

'-':j

-~

with 2 or 3 specilalists and spend more time out of the class-
room vhan in it. Surely, there comegs a point whare morc help

is Just boo muech help |
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dony Leachers. on the other hand, all but ﬁbdicate their
responsibility for children needing special assistance. They
incorrectly assume that they are inadequate to deal with these
children or that one or two hours a week with a specialist
can "do it all."

Iff children are to benefit, classroom teachers and specialists
cannot work in isolation. They must be aware of each other's
abjectives, able to support and reinforce each other, plan
vornther, and as a team decide who works with whom, when,

vinere, and for how long.

Dele~atin Appropriate Tasks To Paranrofessionals:

1t is also necescary [or teachers 1o recognize the variety
and types of contributions different people are able to nake.
At one voint or anotiner, all learning experiences require
some sort of adult direction, Tacilitation, and/or supervision.
Whether the assistance szhould be provided by teachers or
ancillary personnel depends on the tasks themselves, the needs
of the children, and the skills of the peopie involved.

All too often., a paraprofessional, regfardless of training,
iz thoursht of as someone to work with the slow learner, the
“Lottom sroup', or the children with "dyslexia." Yet. there
ig a basic contradiction in expectins a person with little or
‘no professional training to succeed where teachers with 4 or
5 vears of professional trainins have not.

Basic suidelines are necded to help insure appropriate
and cconomical use of the various support services. Generally

spveaking. tasks that require the most professional skill should




BEST COPY AVAILABLE

be reserved for those with the most professional training.
This includes workine with children who have severe learning
problems, introducing and extending learning concepts and
skills, diaemosing, evaluating, counseling, and guiding.

Tutors who have some training in specific skill areas
are able to review, reteach, and drill skills that have already
been introduced by the teacher. They work best with children
who have corrective needs, in a small group or one-to-one
basis, |

Aides, nr those with no instructional training, can

supervise activities initiated by the teacher, provide materials.

and routine assistance to children who are working independently
or in small groups, and help the teacher with clerical matters.
They can also provide "flash-card" type drill for individuals,
take groups of children to the library or on small field trips,

read stories or show movies to the whole class.

Providing Job Satisfaction for Paraprofessionals:

In matching the tasks at hand with the capabilities of
the neople involved., teachers must also concern themselves
with “he Jjob satisfaction of those working directly under
thelr supervision. Too often, paraprofessionals quitl

Part of the problem lies in the tasks these people are
asked to perform. Although paraprofessionals can and should
provide a wide variety of services, they ~re often asked to
do what teachers themselves would be unwilling to do. How

many teachers, for instance, would knowingly volunteer to
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run a ditto machine or collate papers 15 hours a week?
For how lon#s could teachers be expected to listen to children
osrunt out short vowel sounds without ever finding out what
mood all this was doin~ anywayé |
Paraprofessionals as well as professionals need to feel
that their work 1s necessary and appfeciated. .They need to
enjoy what they are doing. It is largely the responsibility
of the classroom tcacher to help paraprofessionals see themselves

as important members of the total learning family.

ORGANIZING FOR ASSISTANCE

Plaaning Fully Intercrates Learning Experierces:

The orranization of a learning environment in which
various types of assistance can occur depends largely .on the
teacher's ability to plan fully integrated learning experiences
based on the total ranre of learning objectives. Educational ﬂ
nrograms vased on discrete educational tasks, separate subjects,
or fixed time periods do not allow the flexibility needed to
use support services eftectively. What opportunities are
there for the successful intesration and coordination of a
variety of services when all children must complete four
worksheets before recess, when reading is thought of as a
basal, workbook, 3 groups, and seatwork, when math is taught
every morning from ten to eleven rerardless of the fact that
this 1is the only ¢time that the speech therapist and reading
teacher are available to work with children?

The purpose of having ancillary services is to enrich
and expand educational offerings. Yet, when rigid schedules

or content demands dictate educational propgrams, time spent

8




BEST COPY AVAILABLE

with ﬂpocialiﬁts and tutors often tends to be thourht of in
te;ms of what the child is missin<, rather than in terms of
what he is eainin.,

Skills, concepts, cosrnitive abilities, attitudes, and
appreciations to be developed can be combined in many ways
and taucht throush a variety of content areas. The skill
of followiny written directions, for example, can be taught
through math problems, science experiments, map reading, and
art n ojects. Plans can be made to teach this skill in ways
that foster attitudes of independence, perserverance, respect
for others, and that develop the cognitive ebilities of
explainin~, restating, applying, and infering.

Communicative skills, by their very nature, lend themselves
easily to this type of intesration which is necessary to build
the flexibility needed to use a variety of services to best

advantage.

Usin® A Variety of Activities And Orsanizational Patterns:

With current emphasis on indiyidualized instruction, we
tend at times to lose sipht of the fact that not all learning
is 5est suited to situations where children are working in
isolation pretesting, post-testing, and practicing on paper
and pencil exercises.

Individualized instruction starts with the individual
needs of each individual child. Children need to drill on
skills. They also need multiple opportunities to experiment,
demonstrate, perform, participate, listen, speak, observe,

draw, construct, read, write, discuss, examine, investipate,

9




BEST COPY AVAILABLE

contemplate, create. study, etc. Although it is true that
children nced to learn to work independently, they also need
to be able to work as members of a group. Children can and
should learn in a variety of educational setiings. They can
learn independently, on a one-to-one tutorial basis, in whole
class setting., in smail groups, or pupil teams. Groups can
be established on the basis of ability, interest, achievement,
special needs, and even proximity dependins on the purpose
of’ the 3sroup. Furthermore, a variety of educational activities
and settings can occur concurrently. |

In Mrs. J's class, for example, all children are wofking
towvard the improvement of oral expression skills. Pupil teams
are at the listening station recording and practicing a
dialogué. One child is working with a tutor on phrasing., A
few children are working independently at their seats revising
their speeches. At the same time, Mrs. J. is instructing a
sroup of debators in techniques of argument, another group of
debators is in the library where the librarian is helping them
with their rescarch, the aide is prompting youngsters who are
tryine to memorize their lines in a play, and the student
teacher is teachins a choral reading selection to still ancther
*roup of children. In this classroom there is room for, and

indeed the need for., a variety of services.

MAKING DECISIONS

In a classroom vhere children are learnin« different

skills and concepts at different times with differeat people

10
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throunh n variecty of evperiences, muestions such as = What
ckills are basic? What attitudes ourht to be developed?

Tor whom? When® -~ confront the teacher at all times, TIf these
~ueastions ave to b answered in ways that will help children
live more effactively in the world as it is and as 1t chould

b
8

o, teacnhars Wil necd Lo develop compevencies nccessary Tov

or equeational deaislonas. Teachers mast sce

‘Nle f -
WAL | il

theinelves an educational leaders, an users of materials

ratier than follovers of vublished prorams.
Too ofcen thn authority of .he textbook prevaills despite
the obvious 7Tact that clucational nublishers., in business

-primarily to make a profit, must nccessarily allow criteria

such au cost of vroduction, pare cize, and "will it sell K-8"

1o determine their educational procrams. Do all children

need to read every story in the basal, walt until 4th grade

to lcarn to use cquotation wmarks, review phonic generalizations

cach rear simply because this is what fthe publishers preceribe?
Teachers nmust be able to establish their own criteria

for analyzin~ educational tasks based on broad gsoclal objectives

and thec fundamensal purnoses of education., LEvaluation of

readin. instruction, for instance, must proceed from an

understandin . of yvhy pgople read and not from a scope and

o
.
D
Q
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ski1lls thousht necessary to be able to recad. When

9,

is thou~ht of as somethin: people do for information

"schwa" sound takes on a

and for pleasure, mastery of the
somewhat different si-mificance. '"Do they want to read?"

becomes as important a question as, "Are they able to read?"

' 11
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Skill in decision makin - rcouives the confildonce to gquestion

vat orthodoxics,'ostablishod authoritics, and current innovetions,
the openness te reccornize ana explore alternatives, the

ability to establish effecetive criteria Cor making judrments

and evaluating outcor~s, Unfortunately, feow teachers

2 themsclves as decizlon makers, as educational leader:s.

[al s
s5¢e

T

in-geovvice, most teachers work in isolation, hardly aware of
vhat is happenin ' in other classrooms within their own
buildinsz, let alone in different communities, other states,
various parts of the world.

Making: effective decisions requires'a higzh degree of
professionalism. A professional, according to Alfred North
Whitehead, is one who has theoretically based skills and is
neither local nor parochial, but international in point of
view. TFor many teachers this will demand a sharpening of
skills, a chonse of imarse, and a broadeninr; of vistas.

The purpose of this paper has been {o present a briefl
overview ol the skills and strategies téachers will need
in order to use support services wisely. While many of the
Fkills and strategies mentioned should be part of every teacher's
repertolre they are eésential to the effective management
of ancillary servicesﬂ The guestion now remains: What pre-
service and in-service programg will colleges, universities,
school systems, and professional organizations provide to help
teachers develop the competencies needed to become effectlve

manasers of ancillary personnel?

*¥ This paper is based on the address presented at the May 197)
Annual Convention of the International Readin;s Association
held in New Orleans.
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