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PREFACE

While this book is directed toward educators and counselors . its
concepts are applicable to all who work with youth — including
parents. ‘
Some who read these pages will say, It's very interesting, but
what has this to do with drugs?"* The answer is. this isn't a
conventional drug manual. We are concerned with drugs — but
we view this issue as part of something larger.

Others will sav, It seems to make sense, but it's complicated
and probably wouldn*t work for some kids."* To these we reply,
“Yes.itisn't easy ...and ves, some kids won't be able to
respond positively.™ We have no universal solution to any
problem.

What we have done is look honestly at a single fact — that a
linkage exists between serious drug misuse and lack of
self-esteem.— and twrn this act around to cncourage the
building of selt-esteem from K through 12 as the best defense
against self-destructive behavior such as serious drug misuse.

This book is & reflection of the heart and unashamedly so. In
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consideration of its content, people whose lives and work
brought thein to the drug scene have shared counsel and the
common corviction that application of these ideas can both
enrich lite and enhance awareness of its worth,
What follows is not just for educators any more than itis just tor
their charges. Itis for anyone concerned with the desensitizing
aspects of our time.
In this sense. we are all both teachers and students.

— Mitchell Winn

Philadelphia, 1974
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ﬂo past
. as
prologue

Drug useis here to stay. In a world where the pressures and
uncertainties of evervday life become increasingly complex, the
needto findand use personal affirmation or escipe mechanisms
becomes more acute. Drugs. including alcohol, ofter 4
profound and absolute way to relieve oneselt temporarily of
pressures, real or imaginary, that are part of the survival or
identity process, '

To argue that drugs. as an esciape mechanism, are more
lethal than candy bars. science-fiction novels, or even sky-
diving. is to miss the point. Millions of dollars have been
spent with dubious result in trying to persuade young people that
drug use is stupid because it is dangerous. Kids don't respond
to this argument any better than their fathers would to the
argument that war is lethal, therefore no one should be a soldier.
On the drug scene. as.in war. it's always “*the other guy™* who
gets hurt.

Yet. the fact remains that thousands of young lives have
been damaged or lost because of drug misuse, and the feeling
persists. in the anguish of the nation over this problem, that
somchow all of us share responsibility for it,

“Hustorically . an umeal distinetion has been drasn hetween mesuse of “dougs”
ad mpsuse of aleohol mwhich *ybuse'” ob the toemer deads o addction . while

rntemperate™ use of the Tatter eads to e oholinm Despite setentific classitivcation
ol aleohol as a drug, and despate the Laet that aleoholan et addiction 1o that substan e,
this dllogical dichotoms persists m the thalogue on addiction, Precedent notwath.
standmg, reterences to drugs i these pages should by uiderstood to melude
alcohal e,
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Like it or not, educators are involved in the problem to a
great degree because they have the opportunity © altect young
lives ina very special way. Unencumbered with the emotional
connections of family. they can bring the sort of trained
objectivity to their relationships with young people few others
can. Thatthey have thus tarbeen mostly frustrated in this matter
bespuaks no particular inadeyguacy on their part. they have o
faliered mamly because they haven thad the touls to do the jop.

For the truth is. that to date. the approach to the drug drmma
Jsion of o national policy that sought simplistic
erms that have been anything

has beenanexter
solutions to humin problems in t
but humanistic,

We cannot ameliorate the drug tragedy with the big lie:
smoking marijuani does not inevitably lead to shooting heroin.
Young people knew this years betore drug “‘experts™
acknowledged it. '

We cannot ameliorate the drug tragedy by moralizing: ina
socicty whereeven national leaders show contempt for faw ona
grand scale. the question of right vs. wrong i» meaningless on
the street.

We cannot amelio e the drag tragedy by technological

perstasion: all the Clinicil data in the world is irrelevant o the

person overwhelmed by the complexity of life.

We cannot ameliorate the drug tragedy by insensitive
Madison Avenue slichness: biltboard that sneerirgly asks
“Why do you suppuse they callitdope? " only serves to alicnate
firther those imvolved with drugs.

We cannot ameliorate the drug tragedy by hypocrisy: the
aleohol as an aceeptable form

anction and even glorification of
he comeguence of

of drug use is an invitation to the young t
which is vet o be telt Alcoholism is the premier form of
addiction in America.

And. we cannot ameliorate the dug problem by
cit drugs to a life of alernate.

consigning those gripped by illi
plable”” drugs that are equally

but controtled and socially “facee
addicting.

12
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To the educator sincerely committed to helping the young
220N & positive perspective on the drug scence, these approaches
serve only to exacerbate an already formidable siwation.

Fortunately, a new national coneept is emerging which
emphisizes positive, rather than negative approaches., and some
states, like California, require basic health education along
affective lines as a prerequisite for teacher certitication,

Still, there are no simple solutions to the drug problems.,

And there are no single solutions ‘to the drug problem.

But it any approach is to succeed, recognition must be
given the fact that escape from certain realities is part of the
human condition. and that, moreover, escitpist behavior isn't
necessarily counter-praductive .

The Common Factor

- Drug casualties come from all walks of life. No cthnic or
religious group, no social set, economic class or profession iy
without victims. The pervasiveness of serious drig misuse
leaves no area untouched. In our highly mobile society with ity
sophisticated communications systems, the drug scene can be
anywhere.

And yet. despite the variegated backgrounds of those who
become enmeshed with drugs. one common factor cmerges
when drug use reaches selt-destructive levels: it victims are,
with rare exception, unhappy with thems.lves.

Which is not 1o say that drug dependents are withow any
sense of self-esteem. Noris it to say that anyone in the straight
world, the non-drug world. who has risen above the pressures
that drug dependents succumb o, should fecl superior, It is
sSimply to say that those cntrapped by drugs usually have
insufficient interal resources o rise above the pressures and
self-doubts that are part of the human experienee.,

Thatdrug dependents generally think poorly of themselves
i well documented. Sociologists., penologists and almost
everyone in some way associated with behavioral scicnce




agives that tortifying self-esteem is a key part of dependency
rehabiiitat on. :

Why. then., have the various approaches to the drug
- problem been so demonstrably unsuccesstul? Why is the
recidivisim rate among drug dependents so high?

The Concept

There are no clear-cut answers to these questions. But
there may be a clue in the fact that treating self destructive
behavior almost invariably occurs after that behavior has been
manifested, or. to put it differently. after a low level of
self-esteem has permitted the individual to succumb to
pressures and selt-doubts.

Which leads to the concept of this book ... and explains
why educators may play a key role in alleviating the drug
problem: The best way to counter serious drug misuse is to
develop and reinforee self-esteem during an individual's
formative years - especially while he is a child.

The various drugs of misuse and theiretfects, and ways of
identifying and treating drug users. are not the subject of this
book. Still. this is important information for drug discussions,
and educators unfamiliar with it should contact their State
Departments of Education. or one of several national
information sources* for appropriate resource niaterial. What
this book is concerned with is the area of drug misuse for which
virtually no solid data exists: the “"why'" of it.

What there is to work with are some grim after-the-fact
fucts: that thousands of young people become drug casualties:
tha: little of what has been done to deal with the drug problem
has been very effective: and that something must be attempted
to counter drug misuse long before it might happen.

The aim of this book is to sensitize educators tosome of the
important behavioral presures that affect how they interact with

*See Appendiv, page 61,
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people. The idea is that, given thiy understanding, educators
will be better equipped to discover and fortity positive aspects
of young lives, and by so doing, ameliorate the probleis of
growing up — including drugs,

Building selt-esteem is not only important as a drug misuse
countermeasure: it is central to the total learning and life
process.,




{Yc pressures
and

risk taking

While human failure can sometines be g gauged, noone has
yetdevisedany sound wiry to measure suceess: itsimply doesn't

lend itsell to statistical analysis. particularly where behavior is
concerned,

But itis possible to gauge the success or clfectiveness of
communication while it is happening. The degree of leveling,
interaction, and trust sharing that a teacher enjoys in dealing
with young people is an important indicator of this, For this
reason. any attempt to deal with ideas concerning behavior
should oceurinas smalla group as possible. One simply cannot
get sensitive interaction when dealing with people on a mass
or lecture basis. .

Critical toany understanding of behavior is understuanding
risk-taking. In our competitive society, the risk taker is a hero:
the greater the risk survived., the more impressive the individual
who survived it. I Charles L. indbergh or Edmund Hitlary
hadn’t tuken — and survived — great risks, who would
remember them? And what is it that impels people to race fast
cars. fight bulls or go over Niagara Falls in o barrel?

For all such people. more is involved than any tangible
gain. For cach individual, it's a way to prove something to
himself', a way to enhance self- -image. i form of do-it-yourself
personal reinforcement.

S0 too for the young person growing up. Each
ichievement, cach challenge met, is part of the maturing

17
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provess in terms of the individual’s self-perception. To be able
tosay. “Ldid that,” especially 1o one's pecrs, is to have passed
another benchmark in growing up. Our culture places high
~valie onsophistication, or, touse the lexicon of the young, “*on
being cool.”

And. being cool can range from walking a raitroad track or
riding no-hands on a bicyele, o smoking cigareties, swiping
and drinking dad’s beer, or doing drugs. Every child goes
through this ... and usually on to other things more mundane.. -
But for some. certain Kinds of risk taking become a raison
J'etre. a means whereby, through escalation. they draw
attention to themselves and become, even if for the moment, a
kind of hero. For the person into drugs as his torm of
selt-expression, the overdose survived becomes a badge of
distinction. In his woeld, he's not unlike the adventurer who
alone faces and conguers the ditficult mountain. Cheating death
is evervone's fantasy.

To just acknowledge that risk taking is part of discovering
self-esteen is. however, insufficient w0 equip the educator to
recognize ity parameters and what these parameters mean.
Equally important are identifying and understanding the
pressures that are part of the process; being aware that often
these pressures contlict and, most significantly, recognizing
the clear relationship between risk taking and decision making.

Identifying the Kinds of pressures youngsiers must cope
with is difficult beciuse many pressures overlap. The provess is
facilitated somewhat, however, by grouping them into two
general categories: internal and external. While the groupings
may appear arbitrary. the need for understanding their
components is vital.




INTERNAL PRESSURES

Internal pressures are those which relate to gender, cultural
traditions, expectations and roles. Unlike external pressures
which bear on all young people, internal pressures are
selectively applicable. Major subdivisions into which such
pressures could be divided include:

(H Male/Female

(2) Ethnic

(3) Religious

(4) Urban/Non-urban

(5) Patriotic

Internal pressures aftect individual risk taking in terms of
pre-shaping behavior without reference to risks. Teachers also
are subject to such pressures, and their responses to themean, in
turn, affect the way youngsters achieve.

Male/Female

The greatest-deteminant of role expectation is gender.
Until recently, our society generally aceepted well-established
preconceptions about sexual roles. Classically, girls were
expected to be soft, sweet, emotionally demonstrative persons
who would grow up to become housewives and mothers. Boys
were expected to be tough, brave and unsentimental (big boys
don’tery), and grow up to become breadwinners, husbands and
fathers.,

The temale who valued a carcer over motherhood was
widely scomed. The male who was disinterested in having a
family was likely to be labeled *immature.'* But males could
hold almost any job, and all p decision-making occupations,
particularly in the business world, were their sole provinee.
Jobs thought suitable for females were generally in the service
areas or positions ancillary to what men were doing, such as

19
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waitress. nunse. seeretary . and the like. A female professional
was i rare exception, and in miany cases, females in such
oceupations, unless self-employed. were paid less for their
work than were men similarly oceupied. A common rationale
for this inequity was that women were unreliable employees in
that they would inevitably leave tohave babies or to accompany
husbands building carcers elyewhere.

Since World War 11, when women filled many “male”™
joby for absent servicemen, community attitndes towards
women in many oceupations have been slowly changing.
Having proved they could do wellin virtually any Kind of work,
women increasingly havedemanded a better chance for
employment — and at wages comparable to those paid their
male counterpants, '

Change in traditional roles for females got ity greatest
impetus, however, in the sixties with the development and
widespread aceeptance of new and highly effective types of
birth control tor women. Freed from the biological entrapment
of pregnancy . many women began 1o question the coneept of
universal motherhood and for some. marriage became a loss
desirable goal.

Other factors that changed traditional fenale roles were:
LrOWINE AWArCness of overpopulation as an ccological concern:
wider community acceptance of nonmarital cohabitation; and
women liberation movements which sought and obtained
national legislation ensuring equal employment opportunities.

The widespread advent of contraception and more liberal
abortion laws has had a profound effecton what was heretotore
the greatest area of risk taking for young females. Inalike
manner. it has affected sexual risk taking for young males.
Sextatl roles for young people have been greatly altered by these
changes. Females are becoming more aggressive in making
sexttal demands on partners, and casual relationships involving
SCX e Thore common.

Changes in male role have been less protound than those

20
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for females, butthey have been nonetheless significant. Unlike
fennales, who have struggled for more Opportunity in many
fields, males have become less *“success™ oriented than once
was the case. In part a concomitant of the expansion of female
roles, males are now somews 1t less inclined to assume
responsibilities which formerly were part of society s
expectations of them. While most young males still adhere to
traditional notions of family formation and careerdevelopment,
substantial numbers are delaying the process while exploring
alternate life sty les within the context of situations which
impose minimal personal restraints.

With the *“shotgun marriage becoming less of a
phenomenon and with dependencey on male support less urgent
than it once was, an increasing number of voung people, aware
of the high level of marital failure experienced by their elders,
are delaying marriage and family formation.

Recognition of these important changes in male/female
role expectations is critical to the teacher seeking ways
to reinforce self-esteem in the young. This is particularly
sighificant in view of the fact that parents, for the most part, find
it hard to aeeept these changes. The teacher who thinks little
girls should play with dolls and little bovs should think of
becoming doctors or lawyers, could be SOWing seeds
of resistance that might later be expressed by serious drug misusc.
Reinforcement of self-esteem for the soung of both sexes now
tequires that all life aspirations be encouraged for evervone, It
little Pegey wants 1o be president of anything when she grows
up ... why not?

Ethnic

Notlong ago. schoolchildren were taught that America
was i great melting pot for peoples from all over the world,
Indeed. part of our sense of greatness was derived from the




belief that it didn't matter who your grandpa was or where he
came from — we were all one happy national family.

No more.

Largely as a result of the struggle of blacks to enter the
mainstream, the concept of racial or ethnic pride has been
developedto the point that the Anglicizing of America isnowa
thing of the past. Today. people paste decals on automobiles
indicating ftalian, German, French and What-Have-You
heritage. Third or fourth-generation Americans who don’t
know the mother tongue of their ancestors are seeking clues to
their origins.

The desire for identity in this form, as a further reinforcer
of self-esteem, is one kind of answer to the racial slurs and
innuendos that have been an ugly part of American life tor too
long. The Chicano sitting in a Texas classroom doesn't feel like
being a second-class citizen; pretty or not. the black girl newly
arrived in a suburban classroom believes that black is beautitul:
the Jewish boy who wants to be an actor doesn " tdaydream about
a new homogenized name to goup in lightstand nowalskiisn’t
ashamed to have kalbase in his lunchbox.,

Accepting differences instead of pretending they don't
exist is a new and better way of things. But it's equally
important, in dealing with and reinforcing the feclings of young
people, that there be understanding of what these differences
imply. For example, it the Chicano boy were to find himselt in
trouble and be required to participate in group counseling, that
decision could be viewed as a great insult by his family.
Mexican-Americans pride themsetves in holding tamily
counsel on scrious matters.

For the voungster coming from a strong cthnic
background., risk taking inany form that could create hero status
is a powerful stimulus. If he succeeds, it's like a success for all
of his kirid. Ethnic heroes have been partof the American scene
for a long time, |
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For blacks, Chicanos and American Indians., cthnic origin
is more than mere declaration: they are what they look like .
and that's more demanding, emotionally. than being a
self-proclaimed white anything . Moreover, generations of hard
experience in dealing with an often intolerant white majority
havie made them particularly sensitive to any Kind of interaction
with “outsiders."* By way of illustration, the white teacher
dealing with a black child can expect some degree of mistrust
and must be aware that **visible ethnics' will resort to
time-proved technigues for maintaining distance with people
they have no reason to trust. For blacks, dealing with **whitey
may require **shucking and jiving" — a kind of “play dumb™
dialogue used as self-protection.

Some believe that large ethnic concentrations of
youngsters reguire teachers of the same cthnic extraction,
According to this theory, a black teacher who grew up in the
ghetto is best able to empathize with black kids from similar
circumstance, But growing upin the gheto does not necessarily
make one an etfective teacher, anymore than Zrowing up in a
comfortable white suburb means one is without sensitivity to the
hopes and fears all children have. Teachers can be effective in
the classroom no matter where they come from — provided they
recognize theirown origins as well as those of their students and
what this all implies. It the teacher is aware of these factors.
chances are that youngsters who might otherwise resort to
serious risk taking to prove their cthnic worth may find it
unnecessary to do so.

Religious

Any religion with substantial numbers of followers has
adherents in the United States, Be that as it may, the principal
religious force in this country is that derived from the
Judeo-Christian heritage as refined by the Protestant Ethic of
Calvanist times and adapted, as a mod *ra cuitural concept, as
the Success Ethic,




The principal tenets of this philosophy are that nman is
imperfect and must seck to improve himself so that he will be
acceptable o God. The coneept of reward is also operative here:
i 0 man does well in lite itis probably because he is pleasing
God: it he has adversity . he is paying for some shortcoming. In
cither case. he has a chance at aceeptance after death provided
he conducts himself in a certain way in anticipation of it.
Heaven is the reward for all who have measured up.

Risk taking is operative within the religious context in that
failure to measure up to Gad's expectations can consign an
individual to a state where his soul can find no peace even after
death. From Jewish philosophy comes the basic rules of
conduct enunciated in the Ten Commandments. In the main,
Christianity is an offshoot of these ideas with a less angry God
as the centerpiece and with Jesus represented as a special figure
directly sent by God. The Protestant Ethic refinement is that
men must toil. and he who toils most mightily has the best
chance at heaven after death — as well as material success
during life.

In our culture. the Success (Protestant) Ethic hae become
Fundamental to our notion of individual accumutation of goods
and use of resources. There are no delineated upper restrictions
to what an individual should have, or even hope to-have: *“The
sky's the limit.”’

Risk taking is very important to those involved in the
Success Ethic. Almost every rags-to-riches story involves
someone who stepped out of the parade and went another
direction to make good. In Arthur Miller's Death of «
Salesman. Willie Loman''s failure is underscored by the brother
who reminds him: **Twentinto the jungle i poor man and came
out rich at 21" To be a Success Ethic winner, one must be
aggressive, tough, determined and. above all, unsentimental.

Among the young there is a growing UNCASINGSS
concerning the Success Ethic. Many believe the accumulation
of things isn"t worth the struggle it requires. For parents who
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lave sacrificed much o provide o higher living standard. this
seenting ingratitude on the part of their children can become
point of antigonism.

Itis also true that for many of the young. the rejection of
Cthings™ is part of counter-cuture conformity . a temporary
trade-oft of comtort for the harder lite of the poor. Having
comtort to fall back on niahkes Poverty casier. s the rare poor
person wha.wouldn’t gladly trade his sitwation for one of
affluence.

Whatever the reason, and however sincere the rejection of
the Success Ethic and the accumulative life. it's o kind of risk
Liking that few parents feel cisy about. For them., the alterative
life style many youngsters admire is somchow a personal insult,
Those who are unwilling 1o work hard to getthings are casily
categorized as “hums, "

Regretably, there are nany decent parents whose agony
over the life stvle preferences of the young blinds them to
vialuable endeavors. A university dean whose son dropped out
of college to handeraft furnitre regarded the decision as a sign
of personal failure for them both. How much better it might
have been foreach person”s self-esteem had the father been able
to take pride in his son’s creativity.

While there is less literal adherence 1o religious dogma
today thar several generations ago, nany persons bise their
ethies on biblical or other religious principles. This is
particularly true of those who follow Roman Catholic or
Protestunt Fundamentalist doctrines.

Teachers are not supposed 1o be concerned with students®
religious preferences. But meaningful interaction with voung
people requires tamiliarity with their religious philosophies and
the ways in which these ideas shape emotional structure. As
long as response to these factors is notjudgemental, knowledge
of thent can be vers helptul in enhancing interpersonal
communication. Equally important. teachers should be aware
of the way in which their beliets may affect their responses.

nr‘
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Religion organized alorig traditional lines is particularly
demanding for today's youth who seem less inclined toward
acceptance of its restraints and formalities than their clders.
Many churches report declining attendance and interest on the
part of the young.

Teachers should not conclude, however, that young
people are without religious feeling. What distinguishes them
from their parents is their impaticnce with religious form and
church-going. That they may difter with their elders about
mattegs of life style does not necessarily suggest they are less
moral. Movements like the Jesus People and others based on
both western and castern religious philosophics indicate
substantial interestin religious matters by young people — the
principal followers of such sects.

Urban/Non-Urban

At one time. this internal pressure factor would have been
delineated Urban/Rural, but today 's rural dwel ler is much more
sophisticated than his predecessors, and he is joined by the
suburbanite who dabbles at being **country.”’

The principal difference between the urban and non-urban
person is that the city dweller lcads a higher intensity life with
less sense of security . Consequently, the child who grows up in
the ity may be more suspicious, less open, and less likely to get
into personal sharing than is his non-urbun counterpart.

Risk-taking is an every day fact of lite in the city. People,
traffic. commercial bustle, and criminal activity are just some of
the urban child's daily concerns. The urban child is soon
confronted with alcohol and other Kinds of drugs. and may,
moreover, discover that the traftickers in these things (Big Risk
Takers) ucquire a quasi-hero status,

Because many urban children come trom poverty
situations. their role models may be older people in the
community who have risen above poverty by unusual activities
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often outside the faw. In the parlance of the street, this is
working ahustle. ™ 1t might range from numbers running to
pimping or drug deating. The cool hustler — the “Supertly”
with flashy clothes and a big custom ear — is as much a hero to
the irpressionable poverty child as was the Lone Ranger to an
carlicr, nondrug generation, |

When you're poor, risk taking ¢.in sometimes be more than
a wayto reinforee identity and self-esteem. Sometimes. it's the
requirement for fundamental survival.

Patriotic

Only a generation ago, patriotism was @ word almost
anyone could define — and all definitions would be pretty much
alike.

Not any more.

Aftersending youth to war three times within 30 years, old
coneepts of patriotism have become unaceeptabie to some who
argue that “*peace is patriotic.”* The escalation of the Indoching
conflict brought this difference into sharp focus in the *70s and
became a bitterly divisive national issue. In the main, it was the
young who led the opposition to the war,

Risk taking was very much part of the argument.

Most older people. particularly those who remembered or
served in World War 11, telt that military duty was every
young man’s obligation, regardless of political considerations.
Many young people thought the political issues were of prime
importance, arguing the war was unjust and a blot against
traditional American respect for self-determination of peoples.
Accusations of cowardice were met with accusations of
murdering. War resistance demonstrations around the nation
increased in number and size. Eventually. as casualties from
Indochina mounted. more older people began to guestion the
morality of the war and Congress brought pressure to end
American involvement in it.




The impact of war tesistance on the very young wits
considerable. Those whose older brothers and sisters opposed
their parents on the issue tended o side with their siblings. For
ome. the death or incapacitation of brothers who had been in
the fighting without understanding its relevance o American
lite was beyond comprehension. Finally, opposition to-the war
by substantial numbers of veterans of it — some of whom
rejected medals for valor they had won on its baleficlds —
made the contliet one where traditional hero roles became
ivalid. In short, risk taking in this situation became a loser's
game. .

The politicizing of the young presents teachers with an
extremely delicate situation. Because political considerations
ar= often attended by strong emotional feelings, dealing openly
with children on such matters requires special sensitivity. The
temptation to take sides when discussing topics like Vietnam,
obligation to the nation, the nawre of patriotism, and the like is
hard 1o avoid. But bécause this is a very important internal
pressure that will be with children long ater they have become
adults, itis one of great importance.

The pressure of patriotisn is the pressure of conscience.

®* N *
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EXTERNAL PRESSURES

Extemal pressures are those which tend o atfect all young
people. no matter whai theirinternal pressure situations may be.
Important components are:

(1) Parental

(2) Peer

(3) Authority

(4) Legal

(5) Reward

Risk taking in response o extemal pressures becomes
operative prinmarily through resistance to the pressures,

Parental

Froni the time of awareness until adolescence., parent
pressure is the principal behavior determinant the young per son
mustadapt to. For some, rigid codes of behavior are expected.
Forothers, anermissiveness that makes v irtually no demands is
the rule. Whatever the policy of the family, cach child is taught
~ thathis parents have some Kinds of expectations against which
his behavior will be measured.

For most youngsters. the learning process begins at home

it emphasis on what they should nor do often exceeding
instruction in what should be done. For the teacher interested in
dealing effectively with young people. understanding of
ramilial expectations can be an important ¢lue 1o risk-taking
behavior,

While parent pressure doesn 't decline with the advent of
peer pressure, its influence begins to lessen as soon as the
youngster has contact with other children and the tamily
attitudes they represent.
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Peer

As the child approaches adolescence. the influence of peer
pressure grows in inverse ratio to that of parent pressure, with
approval by peers eventually overriding approval by parents s
inevitable generational ditferences come into play. For
example, ayoung girl broughtup in a world of birth control may
have less reluctance about sexual activity than her mother had o
generation ago. With pressure from her contemporiries 10
experiment with sex or be tagged hopelessly old fashioned, she
might tind it casier w risk parental disapproval than social
ostracism by peers. Then too, there is the time honored
inclination toward peer conformity that every younger
generation succumbs 0 — despite equally time honored
protestations about individualism.

Form. as often as function, is the Fone of contention,
youth has been ™ getting high** as partof socializing for as long
as generations now alive have been around. In grandpa’s day,
Kids gotoff on bathb gin. In dad's adolescence, itwas “*Seven
& Seven.” For the Aquarian generation, it's been “pot.”" For
the generations to come ... who knows?

An clusive fact about peer pressure is that while it 1S
constant. it is also constantly changing . What is “in" today 18
Passé  LOMOITOW. Additionally, despite a popular notion that
the vounger generation will inevitably do just as their tuthers
before them, the nature of behavioral change is cvbernetic cach
gencration learns from the one ahead and the one behind. It is
the confusion over this that causes somuch of the breakdown in
dinlogue between parents and their children orbetween cachers
and students. 1 just can’talk w him®* couldas casily be said:
“He doesn't take the same risks | did,”" which in a functional
Sense just isn't true.

Peer pressure is probably the most profound external
pressure the developing person experiences. To be appreciated
by one’s contemporaries is often the best mirror a child has

“
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when he subsconsciously asks himself, **How am | doing?** It
peers approve. while parents do not, chances are the resulting
conflict will be resolved in favor of the contemporaries.
Understanding the need for peer approval is fundamental
for teachers seeking better interaction with students. But a
prerequisite for this is awareness of what current peer pressures
“may e, as wellas awareness of areas of contlict from the home.

Authority

An overlapping pressure that becomes more significant as
the child enters school and continues throughout his lifetime is
that of authority. 1t is in this area that the educator i most
intimately involved because his role carries with it substantial
authority power,

For the youngster, a certain ambivalence is often attached
to the authority figure, beginning with parents (who make hini
feel badly by disapproval or withdrawal of privileges), and
extending later to teachers (who can hurt him with grades.,
detentions. bad reports or recommendations) or policemen (who
give him tickets, or make him move from a corner. or call him
“Kid™).

The educator is ina particularly sensitive ¢ position because
he may find his own sense of self-esteem threatened by the
students with whom interaction is required. It a child is
rebellious or shows contempt for what the eacher is doing. a
matural reaction is to u-e authority rights to deal with the
preslem. The difticulty here is that the unpleasant behavioral
manifestation may represent just the tip of an iceberg of
discontent. It no particular happening precipitates the incident.
the teacher must ask himself why his student responded in g
manner out of keeping with what was going on.

Much of the problem with authority Figures is rigid use of
power in petty ways that diminish its value in more critical
sitwations. A group of California educators attending a drug
seminar had an example of this when. at the conclusion of their




class. the instructor ashed them to line up by twos at the door,
Their first response was to faugh at his “eute joke."" The
instructor reacted to their laugh with a stem face and insisted
they do as told. Afer ey reluctantly complicd. their rising
anger changed o insip  when the instructor made a quict
observation on the petty use of authority.

In dealing with the youngster who exhibits problematic
hehavior, the educiator must have an awareness of those tactors
which atfect his own behavior and response patterns — as well
as those which impact the student’s. Educators also require
reinforcement of selt-esteem, and, like young people. their
actions are often affected by the same internal and external
pressures that set role models tor them. Sorting cut what these
pressures are, and knowing how they affect one's feelings and
responses are Vit to maintaining perspective on the lives of
others. Anauthority figue should mean more toa child thanthe
image of a person with po.vers more importantly, authority
should impart the idea of people sense. Or, as the Kids would
say: “CHe's got it gether.” 1U's bad grammar, but it's a great
compliment,

Legal

The fact that stringent laws existreganding illicitdrugs and
their use reguires recognition. The legal consequences ol drug
misuse also atfect the problem. '

Advodates of strong drug aws argue that the laws are
designed to protect people from the deleterious eftects ol drugs
improperly used, and therefore, such faws are good.

Opponents off strong drug laws argue that the laws seek 1o
regulate morality and create another category of victimless
crime (aleng with gambling and prostitution) which. they hold,
should not be subject to control, Theretore, such laws are bad,

There are also a number of divergent views, falling




between these two, on the appropriateness of 2xisting law zbout
drugs. :
Many who have listened to both arguments teel that debate
about drug laws has significance beyond the drug question.
Whatis atstake is the fundamental consideration about whether
laws should be invariably respected, whether or not they are
deemed moral. In the widespread disregard tor drug laws, an
erosion in the traditional American respect for law as the
buackbone of social compact has becote a matter of deep
coneern,

At the heart of the issue are the laws regarding marijuana
use. While these prohibitions have become less stringentin their
consequences than once was the case, those who oppose the
laws cite lack of scientitic evidence of marijuana’s al leged evils
(as confirmed by a presidential commission asked to explore the
matter) as reason to decriminalize use of the substance. They
siy the continuance of marijuana laws in the face of such
findings places otherwise law-abiding people into the category
of law breakers — and thereby erodes respect for law,

While there are many who agree that Americans should not
be guided by “*bhad* laws, they feel the way to rectity the
situation is toamend the laws by due process rather than simply
ignore them. Their argument is that laws should be worthy of
respectit weare to avoid social chaos — but they should not be
Maunted during the process of change.

Whatever one's feelings on this issue, there can be no
doubt that the presence of such laws does influence behavior.
One ot the side effects of drug laws — includin g those attending
marijuania — is the deleterious eftect they have had on
community/police relationships. While the issue rages on, those
charged with enforcementare the men in the middle. Cleard vt
police were allowed to enforee laws according to each officer's
personal conviction, there would be no legal equity, Therefore,
police must enforce the laws as they exist, even though every
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action taken relative to marijuana regulations causes resentment
in some quarters., -

The attitude of the young toward the police is amatter of
special concem . Where once the police officer was a respected
member of the community whom youngsters could look up to,
this is less the case today.

Certainly some measure of this resentment has been well
carned: the bad record compiled by some police indealing with
minorities, “*hippics,”* war protestors and others has tarnished
their image. More recently, however, law enforcement
departments across the nation have recruited more minority
members and younger, more progressive ofticers with better
educations and keener social insight in order that they more
accurately and Tairly represent the interests of their
communities.

But police are people too. Failure to recognize the
frustrations police must cope with in doing their jobs can only
exacerbate the problem and further erode respect for law, Many
community-minded officers have seen criminals go free after
apprehension at personal risk: the clogged courts that leave”
criminals on the street long after execution of crimes weaken
confidence in the system; the seceming impunity of major
« iiminals suggests corruption in high places. Given these
conditions. the risks are too great, the personal abuse too
constant. and lack of community support too frequent to
promote enlightencd as well as effective law enforcement.

These are sophisticated issues for young minds.
Nonetheless. the teacher who wishes to communicate with
young people about the pressures that affect life in a way
relating to risk taking and self-csteem mustdeal with theminan
open, unbiascd way.

One of the drug scene ironies educators must face is that
some jurisdictions require them to report anything they know
concerning drug activity. For the teacher trying to reach a
youngster secking help. this poses a great moral dilemma. One
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must cither wrn away from the child, or by reporting him,
destroy any possibility of really helping this orany other voung
person. Alternatively , one can break the law by ignoring it, thus
running the risk of being a reluctant accessory to a crime.

To overcome this problem, some jurisdictions have
enacted special legislation called **contidentiality laws'* which
permit teachers to help young people with drug problems
without running atoul of drug laws. Marvland was the first state
to enact such legislation, and its law has become the model for
similar legislation elsewhere.

Because leveling, open exchange and mutual respect are
critical in dealing with young people on the drug issue, it's
important that educators involved in such activities acquaint
themselves with local drug laws as well as the drug policies of
their school or school district. If these policies make no
provision for frank and confidential teacher/student exchange,
decisions to permit this should be sought.

‘Reward

The reward pressure concept was probubly invented by a
goat-cart driver who discovered carrots. The idea that **doing
this will get you that’* has given more impetus to mankind than
the boot and club combined.

For the student, the reward of education (the carrot) too
oftenis the grade . While the trend is away from this in favor of
nongrading evaluation techniques, the grade is still used by
many teachers as a method of telling a student what is thought
about him. The tragedy of the traditional grading system, with
all its competitive connotations. is that it often fails to regard the
individual in terms of his personal progress. This tailure is
further complicated by the fact that in some ¢ lucational
institutions., particularly overcrowded inner city schools,
behavior often becomes a prime determinant of the grade.
Accordingly. many young people with potential, frustrated
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with the conditions of their classrooms, become “*problems™

who are repeatedly tailed or sometimes “passed” just o be
gotten rid of. With their potential undeveloped and their
aspirations ignored, such students are faced with the choice of
dropping out or graduating™ as functional illiterates prepared
for littde or nothing.

The frustration of students struggling for a sense of
personal growth and worth within the confines of what is, too
often. a custodial situation. also has its counterpart in so-called
“hetter schools. ™ Whereas the high school diplomaused tobe a
meaningtul educational terminal point, this is no longer true due
to expansion of higher education facilities and a concomitant
raising of education reguirements by employers. Today.

- even prosaic jobs often require a college degree as a basic

prerequisite. and the high school diplomais significantonly in
terts of the grades it represents relative 1o consideration for
college entrance. Thus, the reward of goad high school grades
is 4 chanee to onee again chase the carrot of good grades in
order to obtain the degree necessary o get a better job,

While the concept of foimal education being necessary to
“prepare for life™ is still valid with respect o cognitive
learning. the frequent lack of affective input has feft many
young people bewildered about themselves anda society which
weaches them 1o aspire to the high-income business or
professional worlds while sneering at artisans” oceupations.,

A significant numberof contemporary young people don’t
respond tothe classiced ucation/lite plan or feel atodds with the
high-income carrot principle. € onseguently . they view college
education as irrelevant and elitistand cither forego it or drop out
in favor of simpler lives with greater potential for personal
creativity, Instead of “*doing this ... 1o get that™ (external
reward), the young persan today is justas apt to say. “I"'ll do
this only if it makes me feel good about myself™ (internal
reward).




IV rewand pressure for students continues along the same
lines it traditionally has, und o rigid adherence o codes of
behavior continues to preoceupy some educators more than the
development of self-esteem. self-realization prospects for their
students will remain dim. Given such an atmosphere, it
should surprise noone that Many young people react in terms
of drug misuse.

Ensensitive use of discipline relative to reward is Hlustrated
by the experience ofa young child who had been told repeatedly
to be quictand behave . When found sitting alone inanempty
classroom and asked what he was doing there he replied. **1'm
being-have ™




¢ making
better
decisions

Our society reveres the decision maker. In our folklore.,
such a figure is a person of determination, strength and
leadership quality. He (the figure invariably seems to be male)
is something of a hero.

We lionize the decision maker because we pereeive he has
Faced certain risks ... and overcome them by his decision, In the
case ot a President tacing amissile crisis, the relationship of risk
taking to decision making is clear. We see it also for the
battle-winning general, goal-making football player and even
the winner of the Irish Sweepstakes.

What we don’t pereeive is that all people are decision
makers and that risk taking is invariably part of the

- ecision-making process. At minimum, the risk we take with
any decision is that it proves to be less than the best choice. For
some, aguestion as mundane as **What shall I wear today?"*
iy imply the same Kind of anxiety. on the personal scale, as a
top exeeutive’s detemination to invest millions in a new
enterprise.

Failure to recognize the importance of decision making tor
everyone — particularly for the young — is failure to recognize
a very important universal human activity

Whileeveryone is experienced in decision making, few are
consistently good at it, and fewer still at ease with the process.
In imporant measure, the ansiety associated with decision
making comes about because we have an imperfect vision of
ourselves and the way in which we relate to others who may be.
attected by the decision or pass judgment on .
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Overcoming decision-making inhibitions requires
fortitication in three essential and related areas. First, there is
need for a clearer picture ot ourselves as a prerequisite for fully
appreciating our feclings about given decisions: second, there is
a need for better techniques in communicating those feelings to
others: and third. there is a need for a system of evaluating
decisions to be certain they truly retlect what we feel.

Behavioral scientists, studving these problems, have made
important strides in recent years. Experiential learning
technigues have been developed which have proved effective in
overcoming the socictal and self-imposed restraints which
hinder the kind of personal recognition and expression essenial
to the decision-making process. And., a system has been
developed whereby personal decisions can be evaluated to leam
if they truly reflect the feelings of the person who has made
them.

The beauty of it all is that the techniques for experiential
leaming and values claritication (as the decision/evaluation
systent is calied) can be casily mastered and applicd. For the
educator concerned with destructive behaviors such as drug
misuse. these leaming technigues, combined with an
understanding of the linkage between formative pressures, risk
taking. and the decision-making process. become humanistic
tools with which he can build the elements of self-esteem
essential to positive growth and learning.
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EXPERIENTIAL LEARNING

The basic idea of experiential learning is that it you can get
people to share feelings within the coritext of special situations
(*experiences™) specifically designed to give dimension
to identity and provide a beticr., nonthreatening way of
communicating. the participants will make valuable discoveries
about themselves and others that will result in a more positive
way of dealing with life. ’

The way in which this is achieved is remarkably simple —
as several sample experiences in the Appendix demonstrate. In
the main, the teacher employs a series of e xperiences — usually
of increasing sophistication — as he works with participants to
overcome their uneasiness about revealing themselves and
dealing with others on personal terms.

Atthe outset. he will usually employ exercises designed to
“break the ice.™ giving participants some awareness of one
another. Openers might be simple name-games in which
participants goaround a circle introducing one another or telling
something about their neighbor based on brief * ‘pick-a-partner’"
chats about “*what 1 like to do for fun."" As the exercises
progress. participants might have to deal with such matters as
word association (**strong as a bull™), bragging (is it really
bud?). positive focus (**five nice things aboutme are ...""), and
so forth.

Neither special equipment nor an elaborate setting is
necessary forexper..ntial learning. The usual requirements are:
atrained leader toactas a guide and a catalyst: the participants: a
room large enough to hold everyone comfortably and
informally: and simple things like paper and pencils. and
pethaps a blackboard and chalk.

The participants need not know one another at the outset;
indeed it’s often better if they don't as one of the great things
that happens with experiential learning s discovering new ways
to know strangers quickly and personally.
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Many of the experiences can be applied on a one-to-one
hasis. but most work bestin groupsituations. Also, whilemany
of the experiences are designed for people past the elementary
school age. even those designed for younger people canoftenbe
used eftectively witholder groups, Ttis sometimes said ihat one
can be too young for some experiential learning, but one can
never be too old.

The number and variety of exercises that can be used in
experiential leaming is remarkably great, and people engaged in
this process are constantly developing new experiences of
maoditying existing ones to better fit particular requirements.
Excellent samples of experiences designed for all Kinds of
leaming problems may be found in the Appendix.

Freedom from Fears

Most of us are reluctant to express our thinking and
feelings, fearing we shall be thought stupid, silly. square.
cowardly, incompetent and generally unattractive. Therefore,
we are often afraid to speak out, dance, paint, sing or read
aloud. try something new, approach people or even love.

As the objective of experiential learuing is to free people
from needless fears that are self-imposed or inspired by others
and, by so doing. liberate the power to create. 1o think, to leamn,
and feel good about life, the teacher must show great sensitivity
in working with participants,

The instructions applicable to most experiential lcaming
situations are as follows: the participantis encouraged to be as
truthful and honest as possible; he is urged not to be too modest
about his good qualities and is told it's OK to mention things
about himself he perceives not to be good: uad he is also
cautioned not to exaggerate his good qualities or his
deficiencics. common mistakes that many make,

The instructions for groups generally follow these lines:
first, really listen to others and try notto interrupt. Interruption




is identified as asign that one isn't interested in the other person.
Paying attention makes the speaker feel good, Interrupting
makes the speaker feel bad. thus discouraging sharing on his
part. People respond both to good feelings and bad. When
feelings are bad. an insurmountable communications wall is
thrown up: when feelings are good, people are grateful and
friendship is possible.

Also. feel free to tell others what you like about them by
pruising_.thci(._good qualities. People so treated will want to
respond-in a positive way, cooperate, work harder, share more,
and equally important, te look for, good qualities in others.
Being negative is just as casy. but the result of this is to create an
adversary who is defensive, suspicious and closed to
constructive colluboration on any level.

Finally, be honest when praising, saying only that which is
sincerely felt. An insincere compliment, no matter how
attractive, can arouse suspicion on the part of the recipient. He
will think he is being softened up tor some exploitive purpose.
For some people. particularly those with a poor sense of
self-esteem, any compliment may be viewed with suspicion.
For these individuals, it mi ght be necessary to explain why one
admires a certain characteristic. ( Example: **[ think you are a
sensitive person because you made a point of asking Mary to
join us when you noticed she was holding back.'")

Whatever the approach, the experience should
demonstrate that a sense of self-esteem is a fundamental
requirement of human life. In a world of increasing
interdependence. the degree to which we are successtul in
tortifying self-esteem is the degree to which we attain that
which is worth having.




VALUES CLARIFICATION

No one has yet devised a foolproof system to cvaluate
decision making. but considerable thought has been given toa
technique for improving the process. The technigue is called
“values clarification.”™

Essentially, vabics clarification is an approach to
communicating which enables the person expressing himself to
doso ina manner which will mosthonestly reflect how he feels.
The greatest benetit of values clarification is that it enables an
individual to understand himselt better while improving his
communications with others.

For the teacher concerned about opening meaningtul
avenues of communication with students, familiarity with the

hasic values clarification process can provide the additional
benefit af improving communication in many other
areas including: teacher/tcacher, teacherfadministrator,
teacher/parent, and teacher/community.

While there are some variations in the way in which values
clarification can be described. it is essentially 4 three-phase
process with two clarifying steps in each phase.* The phases are
choosing, prizing and acting.

In the choosing phase, values clarification is accomplished
by examining whether a decision is made freely and after
thoughtful consideration of alternatives.

In the prizing phase, values clarification discloses it the
choice is cherished and one which the decision maker would be
willing to affirm publicly.

In the acting phase, values clarification reveals if the

*A modification based on the Raths., Harmin and Simon construet in Values and
Teaching: Working with Values in the Classroom. Columbus, OH.: Charles £. Merrill
Baoks. 1966).
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decision makeractual y does anything with his choice — and if
he is sure he would do it again.

Values clarification. is accomplished through application
of simple questions and strategics regarding these phases —
questions whose purpose is to make certain that a teeling
expressed is truly reflective of an attitude he '

While values clarification works best on a one-to-one
basis, it is possible to use claritying responses with more than
one person at a time. The Kinds of expressions that reflect
attitudes, aspirations, interests, purposcs, convictions, worries
and opinions are those for which the process is most effective.
Key phrases requiring clarification are those which include
termssuch as:'m for I’ m against, 1 believe, I think, 1 prefer. 1
hate, I love, and so forth.

In using the technique, it's essential that no statements be
made which could cause embarrassment or anger for the
respondent, An attitude of acceptance is very important in
dealing with values expressed by others, even if the ideas are at
odds with one's own feelings. Once again, sensitivity to the
internal and external factors aftecting behavior is critical to the
suceess of the process whose goal should always be the
reenforcement of sclf-esteem. In this sense, there are no
“right™ or *“‘wrong™" answers in response to clarifying
questions. The appropriate answer will be found by the
respondent himself. The values clarification process will serve
only to stimulate selt-cxamination in a gentle way,

Questions used as clarifie;s should be briet and simple.
It is also important to avoid a barrage of questions, as this
could lead to a feeling of interrogation. Remember, too, that
the responses are not ton important to the person asking the
clarifying questions: they are of real value only to the respondent.




What follows is not o be tahen literally as the only way
values claritication can be accomplished. But by applying these
kinds of clarifving questions 1o the steps of the process,

a fuller comprehension of self with concomitant aain in
self=appreciation can result.

Choosing

Choosing Freely, The degree to which one's decisions are -
independently made is often reflective of the vatue placed on
such decisions by those who make them, Nonctheless, because
of pressures to conform, or for other reasons, we often make
decisions which are less our own than we think. Consequently.
it"s important to use values claritication technigues o examine
decisions more closely. Typical of the clarifying questions
applicd 1o this values step are:

Where did vou get that idea? ... How long have you felt
that way? ... Are you the only one i your groip who feels this
wav? .. Whedoes vour family think ofthis? ... Areyougetting
heip- from anyone? ... Do you need more help? ... Can L help?

What would people say if vou didi't do what vou say vou'll
do? - How much time would youdevote tothis? ... Does your
choice have anvthing to do with approval by others?

Choosing Thoughtfully and from Alternatives, While it
is impossible to climinate “out” reactions from decision
making (and, indeed. there is some validity 1o “gut’ feelings).,
it"s generally true that the most viable decisions are those
arvived at in a reflective way that also considers alternatives.
Claritiers in this arca might include:

Have you thought about this yery much? ... How did yon
think this through? ... Are You saying that (intepreting the
statement)? ... Are yow implving that (distorting the statement
o that e must correct ity .. Would you please define your
1erms 1o he sure Lunderstand them? ... What assumptions have
vou made tn reaching this decision? ... Have you comidered
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dalternatives? .. What are thev? .. What would be the
consequences of the alternatives? ... Have vou ranked the
alternatives in order of significance? ... What would be the .
<o et of your choice on the alternatives? ... For whom are Nou
doing this? ... Did you talk 1 anvone abont vour choice? ..
What have others said abour your decision” ... Why is this
good choice? .. Where will it lead?

Prizing

Cherishing. Feeling good abouta decision is as important
as feeling good about any other aspect of human endeavor.
While there are times we make hesitant decisions we later feel
confident about. it's more often true that decisions reluctantly
made become problematic. Clarifiers that can reveal how we
teel about decisions could include:

cAre you glad you feel this way? ... How long have you
wanted this? ... Why is this decision eood? ... What purpose
doesitserve? ... Whyisitimportanttovou? ... Should evervone
dothis your way? .. 1x it something von really prize? .. Inwhat
way would life be difterent withour this?

Affirming. Standing up for one’s belief is a Western
philosophical concept that goes back at least to the time
of the Magna Charta. Yet. the pressure for conformity in
contemporary society is such that the individual who espouses
atvpical views does so at personal risk. While it is relatively
simple to be counted with the majority, it is equally important
that encouragement be given to being counted when divergent
view is held. In the decision-making process. particularly as it
applies to young people. the matter of attirmation is of eritical
importance. Clarifying questions that can be used in this values
step could include: '

Are you willing to tell someone else how vou feel? ...
Would you be willing 1o sign a petition supporting vour view:?

Are you saying that you believe (repeating the idea)? ..,
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Should people who believe as you do speak out? .. Do other
people know how you feel about this? ... Are yvou willing to
stand up and be counted for this?

Acting

Acting Upon Choices. Acting upon choices is, in some
measure. another form of atfirmation. The principal ditference
here is that the individual is confronted with the possibility of
taking steps. either singly or with others, which puts his beliets
on the line in an active. rather than philosophically limited way.
Some typical clarifiers:

[ hear what vou are for; now whatcan youdo aboutit? ..
Arevou willing to commit personal resources to this? ... Would
You join an organization commined to this purpose? ... What
have you already done for this purpose? ... What more could
voudo? ... Are youletting others knowwhatyouare doing? ...
What if they disagree with your decision? ... Where will this
lead vou? ... How fur are you willing to go? ... What are the
consequences of what you do? ... How has vour decision
already affected vour life? ... Howwill iraffectitin the future?

Repeating. Repeating can be a usetul values step in the
decision-making process in two ways revealed through
clarification: it either contirms the validity of a decision or it
suggests that the decision, though fully considered. uftirmed
and acted upon, proved, upon experience, to be invalid. The
bromide ** You huve made your bed: now you mustlic upon it
has no place here. One of the purposes of living is to test the
worth of values and concepts previously developed. In the final
analysis, the living experience is fundamental to learning and
growth and is u process that continues throughout life. To be
able to say, *'1 was wrong about that"’ should prove as
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meaninglil to the individual as to be able to assert the
correctness of a decision previously made. Some clarifiers:

Howlong have voufelt this way? ... What have you done in
support of your choice? ... How often do vou do it? ... Do you
planto do it more? ... What are your plans for doing more” ...
Do you try o imterest others in vour choice? ... Do NOu try to
involve others inwhatyoudo? ... Has it heen worth the time and
expense? ... Whai other things could you do that would serve
the same purpose? ... How long will vou continue to do this? ..
What did you notdo because of what voudid? ... Was it alright
notto have done those things? ... How did you decide what had
priority? ... Did what vou do cause problems? ... What were
the problems and how did vou resolve them? ... Would youdoit
all again?

49

ERIC

Aruitoxt provided by Eic:



Clarifying Claritying

Raths. Harmin and Simon, who have contributed much to
current thinking about values claritication. make this important
observation: :

Clarifying is an honest attempt to help a student look at

his life and to encourage him to think about itin an

atmosphere in which positive acceptance exists. Students
will probably not enter into the perplexing process of
clarifying values for themselves it they perceive that the
teacher does not respect their viewpoint. If trust is not
communicated, the student may well play the game,
pretending to clarity and think and choose and prize but
being unattected by the exchange as by a tiresome
morality lecture.

As important as knowing what claritying is, is knowing
what it is nor. Most significantly, Qlarifying is not therapy and
should not be used on persons with serious emotional problems.
Whilz some aspects of the process resemble certain
psychological techniques or sensitivity training, clarifying
should not be regarded or employed in this way. However, as
with psychological or psychiatric methodology . itshould notbe
used by persons who are themselves emotionally "at sea.”’

Clarifying also isn't a one-shotsort of thing. Indeed, one
shouldn't expect a very meaningtul response to it on first
exposure. To be meaningful, clarifying must be applied
consistently over an extended period of time. A clue to its
success can be found in its use by the student in his dealings with
others (which will probably happen before he is ready to use it
on his teacher).

Clarifying isn't an interview activity nor should it be done
in a formal, structured way. Most importantly, it should
never become a vehicle tfor moralizing, indoctrinating., or
dogmatizing. An educator with strong views relating to his




personal life decisions will have an opportunity to reveal (and
examine) those views when he and the student have reached a
level of trust and sharing in which the student seeks out those
opinions. The teacher's opinions will be best respected if
conveyed in this fashion — even though the student may still
choose to feel differently on certain points.

Another thing claritying is not designed to do is to replace
a teacher’s other educational functions. What claritving docs is
to create a climate of aceeptance wherein both educator and
student have a chance to understand cach other better as people
— along with some of the internal and external shaping
pressures — so that the business of leaming can proceed
unencumbered by emotional misunderstanding or Insensitivity.

When such conditions prevail, the importance of the
individual as an individual becomes more apparent. For the
young person taced with all the problems of growing up’* in an
increasingly inditferent world, the degree to which this worth is
self-perceived is the degree to which he is cquipped to make
lite-positive decisions tor himselt.
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G valuing
values

In much the same way as an educator must understand the
personal intemal and external pressures that shape the way he
deals with things or responds to people, he must also apply
values clarification technigues to his own thinking before he can
guide others in their use.

This is not to say that he must rid himselt of all cmotional
content in the way he responds to students or others; on the R
contrary, emotional content is what makes his response human %
and therefore, understandable. What self-imposed values
clarification can do for the teacher is better equip him to
understand why he tends to respond in certain ways by .
climinating the possibility of inconsistencies in thought that
otherwise plague communication, especially on the one-to-one
level. So conditioned, the teacher is better equipped to ask
appropriate clarifying questions in a manner that neither
projects his bias nor loads the question in a way which obviates a
truly clarifying response.

The Gap Trap

While no one would deny the necessity for good
communication to enhance interpersonal appreciation and,
ultimately, self-esteem, the fuct remains that 4 major block
toward accomplishing this end is that our society maintains
some strong ditferences about what fundumental values should
be. These differences most often are identitied along
generational lines, with the more traditional views being
fiercely defended by parents and other older people ( including
teachers) who often dismiss **new* views as the fuzzy thinking
of inexperienced youth.
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In dealing with onc another, the sides in this philosophical
tug-of-war often display dogmatism or resort to “*Killer
statements” (put-downs) rather than face the issues of the
moment. In frustration, the adversaries cite ** generation gap™
as the insurmountable obstacle in their failure o understand one
another.

Because they are unwilling to see the gap as one of
communication, rather than generation, the chasm grows in
arcas where signiticant value dichotomies oceur. Among thenv:
X says that personal satisfaction comes mainly from
achievement after substantial investments of energy: Y™ says
personal satistaction is found in experience and one should
always be willing to try something. X" says thatthe funure s
the important time zone of lite, and all we do should be oriented
to some goal ahead: Y says nowislife’s importanttime zone
and preoccupation with the future is foolish. X says man
should be aggressive and willing to fight tor what he wants:
“Y saysa passive attitude is best and that everything comes
along in itsown moment. "X " says form isimportantand that
society functions best when everyone knows what to expect
of others: "Y' says content is important and it doesn’t
matter how or what you do as long as you don’t hurt
anyone. And so forth,

What =X and Y fail to pereeive is that they are both
right ... which is why itis imperative that cach one become
aware of the shaping pressures of life and the need for values
clarification in making the Kinds of decision that will enhance
self-esteem and obviate destructive behaviors, such as drug
misuse and generation gap cop-out.

Sensitized through awareness of the pressures that
shape behavior and tortified with the knowledge of values
clarification and what it can do, the educator can still falter if
he devalues the feelings of others through the superimposition
of his own,

Though this has been stated betore. it camnot be repeated
0o vigorously because it's an extremely casy trap to tall into.
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particularly tor teachers who are, by conditioning and
inclination, imparters of knowledge. Ego considerations are
also part of this picture: the teacher role demands the kind of
person whoenjoys being stage center and managing others, and
this is at odds with values clarification leadership which
requires the exercise of prodigious self-restraint,

There are some other rules of the road the teacher should
fully understand about the clarifying provess. To begin with,
the chances for success in applying the principles are beter
when others are also aware of them. After all. it's not a secret
thing. a form of intellectual entrapment which only authority
figures can use. Then too, responses are more likely to be
genuine when everyone can function according to the same
rules. Equally important, it should be clear that one has the right
not w participate it one chooses, and. there should never be any
sense of censure or disapproval associated with this.

Faultlessly treading the line between overreaction and
underreaction is a challenge few people could meet. The
FESpONSE 4ppropriate to one youngster's expression of teeling
could be all wrong for another, and even the most sensitive
educators will be unable to reach certain students some of the
time and other students at any time. The important thing is to try
to be consistentin the way inwhich one deals with others so that
even if the response proves insufficient, the sincerity of the
cffort is evident,

Respect

Respect for teachers is a centuries-old idea. For western
man. the Judeo/Christian heritage fortifies the concept through
both OId and New Testaments. In castern philosophies., the
teacher is revered among men. Almost every culture, including
the most primitive, assigns the teacher an exalted role in it
socicty.

A newer coneept holds that students, too, warrant respect.,
This ideais notrevolutionary: it is a natural conclusion that has
evolved in societies where the total population is educated to
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think for itself and assume more independent responsibility for
personal action,

While much lip-service is given to the new concept,
traditional patterns of thinking which maintain swingent
authority roles for teachers vis-a-vis students are still very much
with us. Teachers so oriented see their principal purpose as
being transmitters of cognitive material under conditions in
which behavioral performance may mean as much as academic
achievement. In such a milieu, respect for teachers is assumed.
Whate ver respect is given students tends toretlect the degree to
which students accept traditional subservient roles.

The necessity for genuine mutui. respect has become
dramaticatly apparent in recent years partly in response to
© growing concern about such subjects as Jdrug misuse and the
frequent inability of teachers, parents. and the community to
reach young people on this and other issues.

Partly in response to this concern, an increasing amount of
attention has been focused on affective modes of teaching —
which. in turn, lends impetus to the need for developing
experiential learning and values clarificatio:: > part of the
decision-making process.

But dealing with feclings is an exercise in futility if respect
is only a one-way street, Today's young person has a high
awareness level of what is or is not genuine in dealing with
authority figures . While he does notreject authority out of hand,
he no longer mindlessly accedes to it. The current attitude
seems to be: “You have no right to try to superimpose your
views on me ... but I'm willing to listen to what they are if you
will listen to me."”

For many teachers, working with students in terms of
vulues claritication will meun a whole new way of doing things.
The kind of educator who feels it's important for students to
consider the feelings of those who shaped the Declaration of
Independence in 1776 is more likely to make the event
understandable than the teacher who simply recites the fact of
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the occurrence. Itis essential for students and educators alike to
extrapolate tfrom thiy to contemporary issues — including
drugs. Feclings behind an issue are important for today's
young,

One other significant change in teaching style for those
who employ experiential learning and values claritication
techniques is that teachers will be obliged wdo a lot less talking
and a lot more listening. One doesn 't simply walk into a room
and say, “OK, today we're going to do values clarification.**
Learning needs will still be much as they have been, excepl
that educators will have 1o be betier attuned to values
statements which provide opportunities to get closer to where the
feelings are.

Respect, freely given. is a form of love. And like love, it
doesn't bloom unrequited,




Bo looking
ahead

One of the ironies of life is that we are willing to commit
vast resources to dealing with problems after the fact but are
unwilling toinvestmuch in problem prevention. This has been,
and continues to be, the main thrust of the drug dilemma.

- One reason for this may be our great passion for
technology and activities that lend themiselves to the
mathematics of the statistician's siide rule: we like to reassure
ourselves that all is well by looking at percentages, rather than
pcople.

Because what is proposed here is a plaa ferthe long haul —-
and, moreover, one whose influence canmnot be limited to the
drug scene — it will be impossible to calibrate its efficacy inany
of the usual ways. Self-esteem is a qQualitative, not quantitative
aspect of life.

The only way in which numbers can be applied to the
concept is in the sense that its best chance for suceess would
oceur it many would commit themselves to ity principles. Still,
it only one of the teachers a young person encounters could use
the principles to instill a sense of self-worth in achild who might
not otherwise achieve this. the influence of that one teacher
could spell the difference between a life lost to self-destructive
behavior and one with a positive orientation,

It's in the nature of things that we resist change when the
change implies that we haven't done our best. Butif we can give
up the idea that serious drug misuse is singular problem and
aceept instead the thought that it is symptomatic of something
more profound. some fundamental deficiency . thenthe need
for & fundamental change in the way we deal with vouth

ecomes obvious.
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The drug alternative concept asks much of educators in
that it requires a willingness to aceept change both id attitudinil
and procedural ways. Hopetully. teachers won't view this as
condemnation of what they've done before. As stated in the
beginning of this book, our collective failure to deal properly
with the drug problem bespeaks no lack of good will, it only
underscores a lack of tools to o the job.

But the tools are now a+.lable to those who wish to
cploy them — provided there is understanding of the linkage
between formative pressures, risk taking and decision making
— and a willingness to employ the self-esteem building
principles bearing on these factors,

It takes courage and determination to deal with oneself and
others according to the precepts of these pages.

Self-esteem is the name of the game. The message is: *'Be
what you want: love what you are.”’

~




Bo appendix

EXPERIENTIAL LEARNING EXERCISES

The six sample **experiences'* which follow are indicative
of the scope and variety of methods which can be used with
groups and individuals to open communication with others,
enhance selt-discovery, and strengthen self-esteemy. The first
three are suitable for any age group. The last three are designed
for people beyond the elementary level.




Fun

Fun is a simple excrcise designed for groups of any age but
also usable for individuals. Clusters of 6 10 10 people (up to 30
total per group) can participate. The objective is to put
participants at case. let them get to know cach other better,
sharpen their sense of individuality . and encourage themto teel
good about themselves.

Taking the word FUN and beginning with the first letter,
F. to stand for Favorite Activity, each person is asked: “What
is your favorite activity?”

In one sentence. cach person describes his favorite activity
to others in his group.

*Using the second letter, U. to stand tor Undertaking
Underway, de:..ribe some project you are currently working

(X ]

on.

Each person brietly explains.

“*Using the thirdletter. N to stand for Nice. tetlthe group
something nice about yourselt.”

After all participants have been through the exercise., the
leader asks each one todescribe, ina single word, how he feels.
Following this. the leader shares his feelings with the group.
The consequence of these activities is that participants are able
(o associate faces (names) with teelings: people are more at
case; and members of the group develop a sense of warmth for
one another.
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Association

A technigue sometimes (and often unconciously) used to
identity people is that of association. Common examples are:
Ueoostrongasabull L dumbasanox L pretty asarose .. she's
a tomato ... that one’s a dog.™ and so on.

The object of this exercise is to utilize associational
thought as an aid to thinking and increasing awareness of the
stimuli to whichone reacts. Itis alsoa good technigue toreveal
bias stemming trom internal and external pressure conditioning.
The exercise works best ina group where the participants have
some information about one another. Up to IS pairs can
participate. Each participant needs a sheet of paper anda pencil.

The instructions are as follows:

"*Using cnly one or two words for your reply, and leaving
a few lines of space atter each answer. pleise respond to the
following guestion:

"IF your partner were a tlower, what flower would he be?

I yowr partner were an automobile, what model would he
be?

"I your partner were a color ..

"I your partner were an animal ..

“IF your partner were a song L.

And so torth.

Following the conclusion of a list of such terms, the
participants are asked w explain why they selected the choices
they made. (An L don't know " is an aceeptable answer it the
reason is unclear.)

Dealing with abstractions is a valuable exereise for those
concerned with values claritication. One of the things it reveils
is the necessity for precision in choosing the words we use to
communicate with oncanother, Although the English language
is rich in its variations. it is also subject to misinterpretation, as
anyone foreed to communicate with abstract tems is quick to
discover.
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Bragging

The objective of this activity is to have individuals ook at
themselves and identity skills, accomplishments and qualities
they teel good about: see the sume attributes in others; and feel
comfortable about sharing these feelings with others even
though our society condemns expressions of self-esteem
(bragging).

A group (20 to 30 persons) is divided into clusters of 3 10 S
people, with any number of clusters functioning at one time,
Participants are given a few moments to determine the order
of bragging and to think over what they want to say,
then each person gets a minute to tell the others how and
why he's so special. After all have had a turn, participants can
question one another about what they said. '

The exetcise tends o be fun. Itis also boisterous at times.

In group discussion following the activity, a number of
interesting questions bearing on self-esteem can be examined.
Amon; them: What is society's attitude about bragging? ...
Why are we always expected to be humble? ... Does the sharing
of positive qualities help develop positive attitudes? ... Whatis
worth bragging about? ... Are positive fucts really boasts?
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Five-Minute Person

This experience is a splendid icebreaker for a group of
unacquainted people (up to 20 in number).

Participants are paired with partners they don't know and
are instructed to.**tell one another who you are.** Each person is
given five minutes to describe himself before the roles are
reversed. *'Listeners’" are encouraged to ask questions to better
understand the descriptions.

Atter approximately 10 minutes, the group is reassembled
and each person has a minute to describe his partner to the
others.

Following the individual descriptions, the activity is
discussed for its value. These are some of the themes that can be
explored at this time: How does one describe oneself? How do
you know **who you are'*? How do we listen to others? How
does the acquaintance process work in reality?

A number of variations of this exercise are possible in
which personal attitudes can be revealed through examination
of specitic topics, such as drugs. sex, or what-have-you. The
point of these exercises is as much reflective listening as it is
self-revelation. Since the partner must report to the group on the
feelings of the other person, it is necessary that each person
listen to the other with special care, putting aside personal
teelings on the issue at hand. This is of particular value to
the individual being introduced to values clarification
techniques. Internal and external shaping pressures also come
into play here.
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Ten Loves

The objective of this experience is to encourage a sense of
sclf-discovery. This is a sophisticated exercise best suited for
older students and adults. Because of the self-directed mature of
Ten Loves, the number of possible participants is limitless,

Supplies required are a sheet of paper and a pencil,
Participants are instructed to draw seven vertical columns, with
the first column taking up approximately one third of the page
and the remaining six being equal in width. The columns are to
be labeled as sHown below:

Last SO Mom &8 Years
Activities Risk | Done b or A | Dad Ao

In the left-hand column, the participant lists the 10 things
he most enjoys doing. These can range from purely physical to
relatively passive activities. If he feels some risk taking is
involved in any of the activities, he puts an **R** nexttoiit. In the
- third column he notes when he last participated in the activity.
and in the fourth column. whether it cost over $5. Next. he
indicates whether the activity involves a special person (SP),
others (O). him alone (A), or some combination of the above. In
the column labeled **“Mom & Dad." the participant should
make a notation for those activities which either or both parents
have done. And in the tinal column he should indicate whether
he did the activity five years ago.

Upon completion of the chart, the instructor should
encourage discussion and personal reflection by asking the
participants what they have discovered about themselves and
what this might mean regarding self-image,
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The Most

This activity is best suited tor groups that have been
functioning together long enough for some reasonable sense off
one another to have developed. The value in the exercise is to
reguire perception of positive traits inthe participants., (Itis also
possible to assign these traits o onesell’)

(A wordolcaution: this exercise is not a popularity contest
and no “*scores™ should be kept. The completed paper should
be seen only by the person who fills it out.)

Each person is given a printed sheet of paper that has | !
statements and the foflowing directions: **Fillin the blanks with
names ol people in the roon now. Youmay use yYour own name
it you choose.” The statements are:

The person 1 know best is —

The person Umleast afraid of is

The friendliest personis _____ e
The warmest person is

The most energetie personis ___

The most independent person s

The most manre personis __ -

The person most interested in others is

The fiumniest person is - -

The most understanding person iy

The person 1 erust most is

Participants are also given an opportunity to add any other
statements they wish on the lower halt of the page.

Afterthe exercise is completed, the leader cancallon a few
participants to indicate their choices for certain categories. He
can abvo ask them why they selected the person they named. A
good technique is to ask for ““different™ names tor the same
category or to shitt categories to obtain additional names.
(However, atotal rundown is not advisable lest anvone be hurt
by being excluded from all lists !y One of the important arcas tor
discussion is the inclusion or exclusion of the participants' own
name in the statements. Encouragement should be given to
positive recognition o selt as being more constructive than
selt-etfacement.
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DRUG/ALCOHOL
INFORMATION SOURCES

The followine agencies are recommended as good source  tor
current information on drug and alcoho! misuse. A variety of
published materials are available through them anany without
cost), and they can also recommend drug misuse materials
available elsewhere.

National Clearing House for Alcohol Information. P.O.
Box 2345, Rockville, Maryland 20852,
National Clearing House for Drug Information. P.O.
Box 1908, Rockville, Maryland 20850.

Nateaal Coordinating Council on Drug Education. 1526
Eighteenth Street, N.W., Washington, D.C. 20036.
Special Action Office for Drug Abuse Prevention,
Exccutive Office of the President, Washington, D.C.
20506.
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