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ABSTRACT

This book advocates that a teacher in a biracial
setting examine his own attitudes toward members of other races so
that he can develop satisfactory working relationships with then.
Many stereotypes and distortions do disappear when black, red, brown,
yellow, and white teachers--out of mutual concern for the education
of all children--meet and discuss common problems. Having examined
one's ownr beliefs, values, attitudes, and behaviors in a multiracial
setting, and having proceeded to identify, examine, discuss, and
discover new feelings about one's racial attitudes, the next
important consideration is the teacher's relationship to his pupils
in and out of the classroom. Effective teaching requires good
teacher-pupil relationships. Teacher's attitudes toward their
colleagues are extremely important in the day-to-day routine. In
attempting to integrate a desegregated teaching situation, black and
white teachers should continue to develop an attitude of acceptance
of each other as professional colleagues. A professional commitment
to teaching begins with the teacher's acceptance of his share of
responsibility by striving to establish wholesome teacher-parent
relationships through open, honest, frequent, and pleasant (if
possible) coamunications with parents, to the end that the children
he teaches will be the chief beneficiaries. (Author/Jm)
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James H. Bash s protessor ot educatnon, department of ad-
minstration and supenasion an the Curnry Memorial School of
fducanon. University ot MVuginia, He has been o public school
toacher and an elementan school and high school prine ipal.

Bash was 4 member of the Phi Delta kappa Commission on
Education. Human Rights and  Responsbilives and  was that
Lcommsion’s director ot the projedt to “olleat and disseminate
intormation telated 10 schonl desegregation.” A series ot eight

pubhcatons was released by the commission under the author-

ship or edntorship ot the project director trom 1966 through 1969,
He minated the tormation ot the Consultative Resource Center

on School Desegregation at the LUnnersity ol Virginia (supported

by Title 1V, Public Law 88-352 in 1966, and was its director from
March, 1967, 1o August, W72 In addition to providing direct ser-
vices 10 school systems, many publications relating 1o desegre-
gaton were teleased under his direction or authorship. Although
he 1 now devotng more ume to teaching, he still speaks out
and writes 0 the held of intergroup relations and educational
leadership.

A native of Indiana. he attended Kokomo and Indianapolis
public schools, and recened his protessional prepardtion in edu-
cation, including the doctorate, from the University of Virginia,
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THE TEACHER

Tmuhw\ 41e as subjedt 1o human tobles as other people. With-
vut question. some white teachers regard  thenr assignment to
doevegregated schools as fess than allunng. These teachens tace
thew assignments with misgivings and amaety because ot their
personal oncern ahout the reactions of both the white and the
non-white commumities and because of thenr behet that they will
work with chitdren whose goals, value systems, and behavior are
ditterent tom their own. Such teachers will learn, hopetully, that
A famih’s swoaoeconomic level, not race, s the prime tactor in
ostablishing o youngster’s goal and value swstem. Also, they may
learn that tamihy stabihny and parental guidance and esperience
determine o child’s behavior more than race.

Black or other minonty teachers may be less than enthusi-
st about thorr assignment 10 a school attended mostly by white
students and staited by an almost all white tacully and service
personnel. Mimonny teachens mav tind ae ditficult 1o disciphine
maonty students because ot thenr apprehensions over  contact
with ate parents o1 bedause  ther own school  experience
desegregated resegrepated) may have been 100 unpleasant,

Anindividual’s percepnion waccurate or distorted) of a situation
ntluences his behavior. Perception and behavior are both influ-
enced by attitudes toward the people and objedts in the situation.
Theretore, a 1eacher ain g biracial setting must examine his own
Antudes owad members of other races so that he can develop
satistactony working relaunonships with them.  Attitudes do not
change raprdhy, but many stereotvpes and distortions do  disap-
pear when black, red. brown, yellow, and white teachers—out of
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mutual voncern tor the education ot all chiddien—meet and dis-
rus common problems. Concem 1o childien by teachers of dif-
terent taves hopetulhy will lead eachens 1o recogmize each other,
repardless o1 e as protessionals, as ooy, wm"lh‘v 0 respegt
ad digniny s and as colleagues wath simalar Bindls, .

Henve anamponant tactor 1o take ainto account in examinng
e’y own athitudes » that, 1o be meamngtul, the exanunaion
mut ke phce g biracad setong Selt-enaminanon without
the nput tom one’s colleagues will Jthely result in the vondlu-
son. SEmoall nght. ot must be the other peron whose attitude
needs vhaning ™ O coune, this iy the satest provedure and the
least treatemng vom lusion, one’s own ero does not get hurt,
changing oneselt i not necessary, (A parnhioner onge re-
markea 1 s pastor atter a4 soul SHINNY messaRe, TR was o o mare
velous setmuon, but i what vou sy s tiwe, 11 have 1o change

Cmy wavsaind Fdon™ want to do that.™)

Ay means ot amtatng an exanmination ot attitudes and  bi-

ases, teachens should seek answers to sudch QUESHONS ay:

T What are the s regarding segregation in America? How

tid it come about, and why was 1t dedared iliegal?

How accurately do 1 know the backgrounds. value Sys-

teonand halnts ot those who aie diteremt tom me?

How are behets athitudes, and behaviors deyeloped?

LoIn o what wanvs do vaned backgrounds, value svatems, and
habits atrect the teaching process?

4 What emotonal needs are common 1o all human bemngs?

50 What causes people to behave as they deo?

o What caises me 1o behave as | do?

T What cun 1do o the childien in my dasstoom that will
help them to understand cach other bettes?

g What wotvities are necessany 1o help me 10 understand
them and them to undentand me?

| 2%

The muttmaoal study and dineussion ®roup method s strongly
recommended 1T has been this witer s evpenence that there s
wreater pav-ett tor mtergroup relitons in the enlghtened diseus-
Mo Rroup than there o tollowmg only the uncommitung ex-
penence ot reading independently with no tollow-up discussion,

ey
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To sty i v onl 1o g e el datas an eaerose i o
My 0 ahdhhon 1, reaningg, toa heis Must ~sech solutions 10
e guestons v above thivageh REouP eons s sugposted
That e hers s o ntmuam ottt g

Vobmoanane thea pnnapals o ainane 4 study at e prob-
RTINS I RYERY! telatonships mothe whool Iy doevaning taculn
Meehing e o asdisoaesson o these quostions s well as
SIS Tore spec it o the oot

SO Do amepenadent reading on e sublect m appronnge pro-
teswnnai pabby gthons

i ‘])l‘h'n*‘l.!h‘{\ ek o estabhish 8 ;Hn‘h'\\lnl].ll n»l‘.n‘lmn\‘hqs with
T hers al other Taoes an oo that there can be g munyg-
G Denetal eachanpe o mtormation, obyeanaely and
rotesaanath deahng with intomiation andd msmblodmation.

Croups otreachers and then princpal should seek and doviee
A htonad poocedies o esasine the nature and meaning ot the
rehiems wenhtuad Jan those who e somewhat reludtant o
Wiliade st oo ther own, o naeht bhe well 1o consder the anl-
thatiete ub ondade spevialinis s consaitants o gt i planming
oy prostanas it an oo BER apDIopiale DNy ee semiggs

Vol oy aoap could be esablinhed ipreterably
chated by e soup whinh 1t s represent, which s ropre-
rertanve st calianad and sl dneran, The PUrpose of such g
vommittee wanid be o swenve as g tocus tor entinvang and -
atnal e problens o mtemroap relations within the school,
On the o e e ascssietts ey should plan the incenace
B aidocated o e gy of tacally bused problems. Regulag
weesn et wevkend seninars, or tull blown iaitgtes of
Ham one tosivweeks long or more nught be the result of the
k;r;‘;‘:\‘l‘;mr..; CHort~s AMany schiool sy spems Gdeiossy the countiy have
Tonmd e imaute prognam 1o be quites helpal.

The st ot the Desewrewation and Contlier ( onter at the Lme
versity o of Pandnigh hoas developed o "Procesws Consultanon
Model T oudes clementl steps essential 1o the («h-u-lupnn-m
OF e suvcesstuldesewregated antograting - inseny e prossram,
One stepan the process o the establishinent ot the planming
Wonp mentioned above This wroup. under the leadership ot

.
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“olled e nzroup Lommunicons consultant, proveets through
a vanuehy o! tedhmgues o identinyg,  examene, ad l‘\plnn‘ the
natute o the problenis within then schoul o sthool system)
whih appeat o be oven remotehy hased on racal mpsunder-
standhngs ot dinerences The tems ot conaens hrought 10 the
artention of and exvamined by the plainmng comnittee are subse-
yuenth orgamed into topres. i luding subheadings, which torm
the basis 1ot nsenn e Lpulh o meetimnpgs, semihin, o Tsbtutes.
The planmng committee also mahes doasions regarding the ~e-
gquenang ot the topres and pethaps even the local arangements,
s s obvioushy Wi overampihicahon ol the procedure, How-
ever b the prognim s 1o be successtul, At s amperative that
thine who are attected by the ansenvice: program have repre-
sontatiy es imyoh ed o the planming ot the meetings.

The tolloming concerns were expressed by members ot such g
committee They may not be atlsndusive, bat they are represent-
atnve ot one tacuin™ hang=up You may not agree with the im-
pheation o some ot them, but they are discussed by a mixed
wroup. they do stimubine dratopue I g multi-ethme seting they
may be usetul as webreakers to besan discussions,

1 Why do not more whites attend more soaal activities, such

o ances, i the high school?

What are some approaches 1o be made 10 parents in de-

velopimg biracial undenstanding?

3. How can we prevent a teacher from imposing  his own
racial culture on the pupils he teaches 1o the eaclusion of
the other raoal valture?

4. Ofhicers of 4 school actimany or dub should be the members
who are best quahitied o bl the several posts, How can
we help stadents see bevond racal lines to the worth of
the indmadual, so that when it comes 1o electing otficers
o1 teptesentatnes. students wll distogard  racial differ-
oncos i all tarness o the nominee’s ability and interest
to pertorm the task?

5 How tesponsine are the protessionals in education, par-
Geularly the school hoard. 1o community pressures? For
exvample. o g 1eacher adts in what he teels s the best in-
weiest ot his students, s he given a chance 1o present his

T
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13,

14

e o the admimistiation and school board betore he g
dinvimissed on the basis of an intolerant parents anper?
Can the solubon 1o the problem ot desegroganon be
speeded up by conduning conterendes with parents such
s are being held wih teachen? Ao, could we emphaayze
the buaval side less and think o human bey nes ¢

Afthough hame vt have been discoumged, this o
our ponapal has suggested that we v vsitanon on
hmited basns What can we do 1o keep our students, espe-
vl the black students, trom teehng that we are prvmg
nto therr home Ines?

How van we set up challenging Programs o1 Lctvities to
wiape oul the teehngs of the Pant?

How do vou wo about getnng children 1o undenstand that
o wrones do not make o nght? Many black students
seem toogo back 1o the davs ot tokhen integration, when
they were treated as o mainonty. Now that th=, are i the
Majoniv, they ind ¢ hard 1o think ot the mpaortance of
L phay.

Av g white 1eacher | atmve constanthy 1o nord uang dis-
pleasing cues. 1 otten wonder it the whites gre hemng put
on the spot usimg “hov.” 4 natural 1erm ot idennhication
vises 4 teel that black stuaenis should be aware ol cues
that are displeasing 10 whites, such as the use ot the
word Tinrch”

How can 1 work in u dictatonal swwiem where one doos
onh what he s told, nothing more? Race s not 1o he
mentioned i the classtoom m any wav.

bow can students e mtegrated  without counter re-
action from black stadents 1o sinke back 1or all past in-
Rasticos?

Will whites and blacks be able to mteract jon an equal,
man-to-man basisi i situations where blacks teel ingluded
onh because 11 s necessany 1o have black represertation?
Dasome whites 1etuse 1o have any assocation with blacks
because tney sull have hopes that the court order of nte-
jravon will be revened, oven though close triendships
mught have been developed?

Should teachers be allowed 10 <ontinue workit g in the

A
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18,

19.

pubhic schools when students are aware that their children
ate enrolied in priviate, segregated schoolst Does hot thiy
shuw that these people are notsinceret

Why are learned or sosulled educated people so preju-

hced i spite of their educatonal expeniences?

How tan you Wik freely when there appears to be a hos-
ule orinditterent atmosphere?

Why do black students not speak to their white teachers
n own!

What can the black teacher do about frustrated aggression
on the part ot the black students? My black students do
Aot want me even 1o senle ata white student.

What ditterence does it make how whites pronounce the
word Negro and, it 1t s ollensive, why?

fanng together s an essential activty. ft provides another
dimension 1o developing relatonships. What logical rea-
soms are there for not cating together in the school cafe-
renat i there are none, then why do we not eat together?
The school w integrated and  the community  remuinm
segregated; should this 1opic be hroached in classroom
discussion?

The hids are not the problem; the problem is the parents,
How do you change the attitudes of the parents?

3. What can be done 10 encourage white participation when

parents will not allow their children to be active n extra-
curnicular activities?

_ What about 1L.Q. ditterences between blacks and whites?

Is there any great ditference!?

S What do you do in a dass which segregates itself, with

ve 1y strong teehings on hoth sides?

Resenvanions, reasons tor not becoming involved in race
relations. are among the most serious barriens to inter-
group relatons. 1t s these reservations that both black and
white have 10 deal with, but almost cenainly they will
not be dealt with ettectively by 3 group unless a condi-
non of trust and security i developed and maintained.
How can we develop the sense of security and trust?

The above comments and questions wege discussed and an-

O
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alyzed by a planning commitiee with the assstance of an evpen
comultant. The toprcs were: evaluated and synthesized 1into
weekslong imvntute, the major topres of which were:

IMtergroup communications systers iy the doesegregated/inte-
prraung school

Sou-pawchological aspects ot the desegregated integrating
lassroom

Integrating the curnculum

School actwaty program

Desegrogated school segregated commumty

A myjor dithculty i binging about a reconcilation in inter-
Rroup relations s simple communication. Groups and individuals
who e unaccustomed 10 working on an cqual and coordinate
levelbwith pessons srom other than their own ethinic and cultural
background appear 10 ind it awhward or embarrasing 1o carry
o a comvenation an a biraaal protessional or social setting,
This may not be true in a supethoal or chatty social situation.
but in 3 muli-ethmc gioup a person ot the majorty culture who
sy Uvou people.” Ceverything s oall nght,” i, or "nigger,”
prosokes either a hively discussion or an awkward silence.

The abjeane tor all people snould be 10 Tearn 10 discuss
dispassionately in g pluralistic setting the simplest as well as the
most troublesome and emononally laden race-related problems,
In this regard John Dean and Alex Rosen identify at least four
IMPOrtant propostions.

1. Sustained interaction between majority and MINority is s
sental it the hnes of communicanon and understanding
necessary for an eftective intergroup relations program are
10 be established.

2. Persons inexperienced in intergroup relations frequently
diienate minority persons with whom they wish 1o he friendly
by madvenantly expressing themselves in the language of
prejudice.

3. Intergroup understanding is impeded by ignoring individual
and group differences and treating all persons as though
they were alike.

4. An effective intergroup relations program generally re-

e
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Quites adegquate munonty representation among those who
develop and guide the actiminies ot the crganwzation.

There are many other proposimions, but these tour are mini-
mally esental it reconaliation i 10 replace avordance behavior,
Mamy persons all over the vountny sull miss the compelling na-
ture wt these tour guidehnes, The concepts apparently are too
sumple 1 be seen, We keep looking tor something more compli-
wated. and sometmes the simplest of deas are the most useful.

In addition 1o these prinaples, there are six phases in plan-
ming and prepanng 10 integrate o desegregated  group. These
phases o1 steps are descnbed by Nathan Johnson and James
Bash.

1. Vace-to-tace commitment: There must be a commitment 1o
Laive-to-tace interaction across racial, ethnic, or group hines.
tqual human status accordance: Equal human status must
be accorded and shared by all members ot integrating
RiQups.

3. Unawareness concession: Persons interested in intercultural
development must eventually concede that there are facets
ot other cultures about which they are unaware.

4. Mitgation ot displeasing commuiication cues: 1t s imper-
atve that intergroup awareness expeniences include an ex-
aminmation and mitgation ot displeasing . communication
CuLy,

5. Selt-concept exposure: A discussion in an intergroup setting
of the concepts one holds about members of other identi-
tes—selt-concept exposure—provides  the basis tor  new
generalizations and understanding by participants.

6. Application ot the mutuality tactor: Mutualism provides the
basis for a give and take discussion across racial lines in
reasonably equal amounts.

te

These sia steps or phases, when experienced and examined
through sustained intergroup dialogue in which minorities are
substantially represented and dificrences (both individual and
group) are examined and understood, constitute the framework
for a human relations model. Ltilization of this model "provides
the posability of a direct personal exgerience with people of an-

..
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other taces The processproduct o1 the apphcation of this human
relanons model o a desegrogated wroup .. oowill be a free amd
wunibrasne consideraion of desegregation problenn Using step
four, the mitigation of displeasing communication < ues, as an exs
ample, a group with which the author i fanuliar spent a day and
A halt or g threesveeek mstitute developimg o hst of racially
oftensive terms such as “dago.” “hake,” “hunkie,” “oreo,” and so
onabout ity terms i alll The ongins and connotations of each
termwere discused, stumulating hvel, dialogues.,

El{l\C 15
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TEACHER-PUPIL RELATIONSHIPS

?H.‘a\-‘mg exvamined one's own behets, values, attitudes, and be-
haviors in a multuraaal setting, and having proceeded to identity,
oxamine, discuss, and discover new  teelings about one’s racial
atttudes, the next important consideration is the teacher's rela-
tonship to his pupils in and out ot the classroom. A youny ninth-
grade student. 3 member of a superintendent’s human relations
advisory committee, spontancously wrote the following statement
on May 1, 1973. It came as a result of a period of mild frustra-
ton with the committee, and 1t speaks appropriately as an intro-
ducton 1o this discussion ot teacher-pupil relations.

LEARN

Why 1 1t that people put blacks and whites in some kind of
separate categories? ‘

The students have tears and prejudices only because they were
taught thin, Bven adults have thiy teeling and try w hide it instead
ot hsteming to the student’s side ot 1. Why not et the teachern
learn trom their students sometimes? o teachers can learn from
their students whom they are usimg to teach, they will tind they
have 3 much better communication with peeple, Blach and White,

Lot the thild iahe the job tor a4 while, listen 10 your students,
wath one. and your subject will be aught and learned. Talk to your
class, you will und that moare sudents in your class will let their
teelings out about the subjector whatever 1s being talked about.

Relate 10 people now!! Don't wait. They will relate right along
with you

Effective teaching requires good teacher-pupil relationships,
Such relationships may be difficult 1o develop in a desegregated/
o )
: 16
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mtegranng lasstoom. sice post prejudices and tears are not
easthy overcome. and teachens will need 1o enerase patience and
undentanding i desetoping working relanonships wirh thear -
dents in deserregated antegranny dlasess But good relanonships,
vbvioash s are essential tor g prodaan e Jeatning himae,

A black teavher taang o predomunanth white dass tor the
st e may he apprehensive i his new oles A concern kel
o be appermiont an s and » whether hin studens wall ac-
vept im nthe past white chitdren “loved™ Negroes when they
asumed memal toles such as cooks, maids, janitors, o1 butlors,
but the sime chibdren hated and teared them when they proved
sresne amd showed on mdimaton 1o mprove the lot. The
apprehension. thenoas e natueal one but atshould not cause the
teavher toanbopate rejechon. bven at the most elementany level,
students van revornize contidence and competence, and these
Guahiies evohe tespedct and acceptance. This does not imply that
the teacher must be excepnonal: at does mean explicith, how-
ever. that both competence and contidence must be present and
apparent {1 the teacher s conhident, competent, and heenly sen-
MIve to the new situation, his chances tor success are enhanced.
A Newro clementany weacher in g desegregated Virgimia s hool
H‘pni‘h*l‘i

Far maey vears 1 tausht i o sediewated sohool but never o-
vened d pood ratmeg tom oy ponopal This vear tor the st time
oy e D have been able o teadh os Twas tauebt 1o teach. |
have 24 cnbdren, plenty o1 buoks and teaching matenials: the cquip-
ment s madern. the other teachens are good 1o me, the pinapal
woveny helptudo and Lam gatetul. The dildren tespond hhe most
othens Fhave hnown  some good, some not so good aad others not
At al

The white poanapal teported, ” She's one ot the best teachers |
have ™

When there s rapport between eacher and students, the job
ol teaching becomes  business-as-usual, Pupil anxieties  recede
about as tast as those of the teacher, and the teacher is the
chiet tactor in reheving pupil anueties,

White teachers moving into heretofore predominantly black
schooly tind a ditteremt but equally difficult task, Some black
students teel that white teachers are not really sincere. There-
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tore, the white teacher must avord behavior that indicates o
Anowait-all atmtude  The teacher who presses inordinately  tor
answers 1o legimmate questions may be rebutted wath the reply,
“What ditterenc e does it make?” or 1 couldn’t care lesst™ Teach-
oy st demonstiate genuine desire o undenstand and accept
then puph and gne evidence ot a behet that all persons have
worth and dignmity. The competent teacher who communicates
these wdeas o his pupils wall have taken the first step to insare
a4 dasstoom atmosphere in which pupils and teacher can a2 djust
and accept each other and in which learning can ke place,

By the ume a vhild reaches elementany school, atttudes about
his own racl group and others are tanly well detined: there-
tore, the teadher needs to help those students whase selt-images
wause them 1o assess themselves as intenior. These students will
have ditti ulty Tearmimg m amy situanon. Following are some sug-
gestions which the tweacher might use. The classtoom weacher
should:

1. Acquaint imseit with professional and vocational oppor-
mnties tor all students;

2. Help tis students undersand that these are more work op-
portumues opening up tor prepared individuals;

3. Cite examples of people ot all races who have raised them-
whes trom meager bachgrounds, overcome societal ob-
stacles, and moved  into responsible  positions  on the
Amencan sceng;

4. Concentrate on developing a list of local community per-
sonages who have succeeded in spite of their childhood
sotioeconomic status, (Then Jid as human resources may
be enhsted trom ume to ime i any number of ways.)

No thild should be preferred or rejected because of cultural
background, race, o1 creed. Childien are aware of either prefer-
ental or unpust treatment from teachers. Democratic classroom
practices mcrease o child’s sense of his own worth and the worth
ot others. Teatbooks, matenals, and class discussions should be
selected and used 10 build each child's respect for himself and
by dassmates. Radial inadents should not be exaggerated, and

4
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problems that anse should be handled waith undenstanding and
Tespedd '
The reacher should understand than

1<

Some children are ar g disadvantage when pove |, broken
homes. poor educational backgrounds, cowded  physical
condinons, and actual hunger are anintegral part ot their
Jath hives;: other childien are disadvantaged because they
have been racalhy solated.

some vhildiren have not recened intellectual stimulation
and have nat deselopesd the athitudes which are needed 1o
benent trom schoohng,

The world ot the educinonally deprved child has not pre-
pared haim 1o kg tests o nlhng out tonms, nor has it
taught lam that compenny and stoving to get ahead are
desiable:

The preschool expenences ot many childdren may not have
prepared them tor the verhal and abstract learming upon
which the tradinonal school depends. For example, the child
comes 10 school admonshed by his mother 1o be good and
vet s unmable o do o bedaase ot a lack of verbal facility
dand bedause s concept ot good behavior un the abstracn
s not the same as that ot the 1eadher, Lacking i motiva-
ton and bemg unable o meet athitary standards of
achiovement and social behavior, the child may lose conti-
dence i haselt, 1eel deteated, and rebel against the
sthool,

A group ot teachers i Wilmington, Delaware, submitted the
tollowmy suggestions as wavs 1o daevelop satstactory interracial
relatnonsbups with all children in the dassroom,

Teadchets should:

1.

t

O
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Start budding then relationships with children by initiat-
e contacts with teachors of the other races through
workshops, and then on an individual basis,

Come 1o the class with g sense ot history-making in mind,
since he or she will be somewhat ot a pioneer,

oA
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Sart the dass year with timness and taimess. This
what will be expedied,

Remember that the childien new 1w the desegregated
dassroom, particalarly the older children, may  have as
many anvieties and apprehensions as the teacher does.
Establish good relatnonships wath all children. This can be
done on a step-hy=step basis. Such problems as tardiness,
4 new child in the dassroom, the misunderstanding be-
tween students, and short supplies necesatating pupils’
shanng paper and penaly can turnish the basis for estab-
hishing good relatonships with the children.,

Call all children by the names which thenr parents gave
them

- hpedt some chitdren not 1o say CYes, sie” or UNo. osie”

or Tmatam,” as the case mav be). No issue should be
made of this because there are many homes in which the
children are taught 10 answer direatly “Yes” or “No"
wathout subsequent idenutication,

Handle discipline problems in the same judicious manner
as inany other classtoom.

Handle a child’s verbal abuse or name calling in a man-
ner consistent with the school's policy.

Talk 10 the children. and by all means, listen to them.
Avord assuming 100 much, A child may be late for school
many tmes. The reasoms tor tardiness should be investi-
gated betore a child is given a stern reprimand because
he may be reprimanded tor something over which he has
no control. But, generally, the teacher should stress the
point that, unless there are extenuating  circumstances,
he expects a youngster—well-10-do or not so well-to-do—to
be punctual about reporting to school, turning in his
homeworhk, and so forth.

Use colors pncluding black) as the names of teams. Physi-
cal education classes otfer a good opportunity 10 employ
this strategy.

Accept verbalized teelings, but do not argue with the feel-
ing. Get at the cause of the feelings. Frequently this can
be done merely by discussing a statement which might
have been filled with emotion.

- “;‘
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4 Remember that children ke ta play games inrespective of
then e, and when they play pames, they wsually do not
think ol race.

15 Avcept the nataral cunosity ot children about each other.
Some cunosity about the texture ot the shin or the hair is
pettedth natural. This should not be disturbing or alarm-
ng o the teacher.

1o tatin the catetena with the pupils,

17 Cast aside enoncous generalizations, such ot all black
vhildren sing, dance, and wie polite; all white «bildren are
studious and intellec taally supenor.

18, Insure that a wade nange of mult-ethime bouks and maga-
2inesare provided in the room library.

19 NMake sure that any bterature which degrades the mem-
bers ot am ace or ethmc group is not permitted i the
asstoom hibrary,

200 fsure that the 1oy dollh used in preprimary grades in-
ude those which are representative ot various RIoupy—
brown. red, black, white, and yellow dolls.

<1 Remember that oftensive odors are o matter  of per-

somal deanhness and diet (garlic, onions, tobac o, peppers)

and teach the hygiene of body and foods.

Visitstudents” homes.

to
te

These suggestions are not intended to be onginal or exhaustive,
Catetul exanmination will reveal that these procedures have been
used by good teachers everywhere, Teachers may discover and
devise for themselves other techniques and procedures as they
teach desegregated integrating cdasses. Small interracial groups of
teachers may bind o desirable and stimulating to use these sug-
gostions as 4 hasis tor getting additional ideas.

A few ot the above suggestions present ideas as to how 10
deal with potential discipline problems. Since many teachers are
very much concerned about discipline in the ntegrating class-
room, they should work with students for a period of time long
enough 1o help shem develop o code o behavior, (Very little
teaching and learning may take place until there is common
understanding about acceptable behavior in the classroom.) Al-
though the common code ultimately may be not too different

Q ) ;“- {,‘
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trom that previowsly followed by any ot the students, the teacher
should not make the mintake of thinking that students have al-
ready developed a common code. The teacher would be well ad-
wvised, Tinally, to take the time necessary 1o acquaint all students
with what »s expected ot them under the adopted code of bebavior.

The master teacher has alwavs been concerned about the
achievement ot his pupils. He orgamizes his classroom instruction
1o imsure maximum achievenient on the part of all students, This
does not mean tmat they all achieve at the same levels; after
all students do not have the same intellectual capacity, The de-
segregated integrating classroom presents no new problems along
this hrie; the problem s otten one of organizing the instructional
processes 10 take Into acvount 3 wider range of abilities within
the classroom. For example, many teachers are now orally ad-
minntenng examinations to students who have severe reading
handicaps 1n order to see whether or not they can listen and un-
derstand even though they cannot read the written question ade-
quately. Teachers have tound that students can answer questions
orally even though they cannot read or wnte well.

The underachieving child, however aggressive or unresponsive
he may seem, essentially lacks confidence in himself as a human
beng. Experiences in his past have indicaied to him that there
B NO 1eASON 1o expect success. A sensitive, creative teacher, one
who undentands children’s problems and attitudes, will individ-
ualize instruction with an understanding of the special back-
grounds of all children. He attempts to build a realistic curricu-
lum., employving new and varied teaching techniques, and  he
(1) builds seli-contidence through the strengths which each child
possesses, (2) helps each child to aspire to appropriate employ-
ment goals in accordance with achievement levels, (3) is just,
dependable. sympathetic. and empathetic, and he (4) demon-
strates that he cares about each child as an individual,

A teacher in the desegregated/integrating school understands
the importance of the work he is doing. This understanding helps
him vvercome the difticulties he has with the children and the
disdain of his peers who feel he is wasting his time doing such
a job. One superintendent of a southern school system stated
that, "teachers will come 10 understand this thing [desegregation|
only through reading, studying. conversing with others, and wad-

« £
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g an: but st theyve got 1o be willing 10 try . The teacher
Mt be mature enough 10 1ealize that his ampact on children
tan be extensnve, that childien will learn as much by his ex-
anple as by his words, and that he must be courageous enough
o examime the vanulum o imstitute new content and proce-
dures where they e aalled tor.

Pupnis, both white and nonwhite, comstituting the lowest aca-
denic quartile ot the student population, have been expected tor
yean o master acarncodum that was not designed 1o moet their
cducational needs. Mastery of content was sought through teat-
books which 1or the most part were bevond their tomprehension,
Ao mastens was sought through dassroom procedures which
prosumabhy met the needs presented by the texthooks,  Thiee
behets intenatied the problem 1) that every child wishing to be
edutated had 1o digest 4 common ceie of knowledge, (2) that
even child had 10 know all preceding matenial, and (3) that
vvery child had already accomplished the basic learning  skills
esentil 1o the mastery ot that knowledge, In this concept ot
education, curmcalum gudes represented mmimum standards of
attanment tor all students, These standards were maintained by
Aswstem ot achievement testing that emphasized recall of material,

The concept of a common curmculum and g single, state-
adopted testhook taded 10 ke =19 consideration that all pupils
of the same chronological age have not enjoyed equal advantages
i wultural development, economic opportunity, family stability,
opportunity tor learning, and previous academic succoss. I edu-
cationally deprived children are 1o receive genuine educational
opportunity, the school must develon o curriculum 10 meet their
nedds, whatever these needs may be.

Three baswie areas in the educitional program,  theretore,
should recene attention:

1. The content of the cuniculum;
2. The teaching materials used to support it;

3. The teaching methodology necessary 1o present it,

The content of a language-centered program, tor example.
beging at the level of attainment of the student in four areas of
language: Listening. speaking. reading, and writing. Although

L
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language has dhrect ivalement mall content areas it is ot pr-
many ampottance a0 Enghsh and socwl studies, 1w, theretore,
highly deswable that vontent in those studies take into considera-
ton the sequence of language development and the tundamental
importance o fanguage skills. There are numerous  ways in
which Linguage-centered programs can be organized. One prac-
il suggeston. o procedure used with success 10 a number of
Jumor high schoos, s descnbed below:

I sooal studies some vontent may be taught i tairly large
groups, while other content may be taught in simall groups. Small
Rroups o penmt puisun.ﬂwvd inntruthion,

The tollowing outhne descibes the organization ot 3 typical
PoORIaMm

NMuday Total vl The heart of the program which tuns
hiourh the week  New  matenal  mtroduced by
tearhel, ovnR 4 waniehy ob e hical teaching .

FTuesday Hall dhass Sechon A an discussion. Digeated by the
tow het. but stadents do most ot the talking 1o develop
verbal oty Habiuhas isecnon B an hbay. A tiee
penud of hbran eaploration under the leadenhip of
the hibtanum

Woednesdny  Altermate schedule Section A m ibrary, Sechon Bwn
s discussion

Thunday = Halist s Secnon Ay woting - Boet witten amd cors
rected, insdass evercines 1o develop shill o wnting,
Halts s ecnon Bran weading. Reading shalls instiac-
ton Laught by s 1eading speaabst.

Foaday ~= Alternate sChedule

The above plan of orgamization for instruction lends itself well
1o (lasses other than sodial studies, tor example, language arts,
toreign languages, and general science. The allocation of time to
farge group instruction, small group, and individual instruction
vanes with the lass and the subject, but one suggestion is that
large group lectures will take up 40 percent of the time, inde-
pendent study 40 percent, and group discussion 20 percent, In
order 1o develop more skill in talking and listening, especially
w0 develop mieraction skills in a biracial setting, it may be
necessary 10 increase the percentage of ime devoted to discus-
son. It s vssential that. o maximum learning is to be attained,
large group istruction be accompanied by both small group in-

e,
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stuchien and discussion, and independent or individuahzed study
QT amstruction.

The tollowing suggestions will be ot assistance if the teacher
i 1o provide opumal learnmg conditions tor all students,

1. Dailv lessons should be planned in deail so that class
penods may be utihzed willy.

- Routine matters. such s akang attendance and collecting
papers, should be avwigned 1o student assistants or teacher
wdes, ot availlable, in order 1o relieve the teacher to per-
torm the protesstonal task ot instruction.,

3. In the darge group imstructional period, the teacher should
aoid qarrying on a discussion with an indvidual student,

4 Community resource persons should be brought in so as 1o
suve students contact with such people,

5. Presentanons by teachers 1o large groups should include
the use ot a vanety of technical teaching aids.

6. Students should be awsigned 1o small groups in accord-
ance with their needs, emotional maturity, past school
records, educationai goals, fnendships, and so on.

7. Consideration should be given to changing the composi-
non ot small groups occasionally.,

8. Caution should be obsenved in scheduling the number of
stall group discussion penods; the tendency is 1o spend
too hittle tme in small group discussion.

9. Students should be encouraged 1o play the role of discus-
sion Rroup leader. and this function should probably be
shared by all students at one time or another.

10. The rules of behavior during small discussion  periods
should be ceveloped cooperatively with the students.

11, Al students should have an opportunity and be encour-
aged 10 participate in discussion sessions.

12. Problems of communication, such as vocabulary difficul-
ties. should be cleared up whenever they arise.

13. An atmosphere of informality should be maintained.

14. The tweacher should enter a discussion (if not serving as a
leadery when there is a problem of misinformation, mis-
understanding. or lack of information.

15. 1t s not always necessary for the teacher 1o be present

Yo
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16.

18.

when small group discussion s taking place. The teacher
may have tour or Iive discussion groups proceeding simul-
taneowlyan the same woom and tloat from group to group
a needed,

Independent study by the pupil or individual instruction
by the teacher will be a natuial outgrowth of small discus-
yon proups. As undenstanding and insight are achieved
by the pupils, they are able 1o move to their independent
projects assodiated with the topics under consideration.
The slower learner or the student who is unable to develop
selt-directed acuvity should he assigned material which
i caretully selected.

As students are engaging in therr independent study, the
teacher may agan tloat trom pupil to pupil, offering en-
couragement, itormaton, or whatever type of assistance
s NeLessaty.

Homework assignments should be reasonable, an out-
growth ot the individual needs of the students for addi-
nonal experience and intormation. Homoawork assignments
should not be used as punitive measures; they seldom
achieve the teacher's intended purpose. If several pupils
ome trom homes where the climate does not lend it-
wlt to home study, the teacher may try 10 arrange for
these pupils to work at school under his supervision.

While the above suggestions do not cover the entire range of

operational techniques, they do suggest procedures to be used by
teachers as they stnive to individualize the instructional process
and to improve the quality of instruction in the desegregated/
ntegrating classroom. Quite obviously a major part of the proce-
dure invoives planning and organization. Where additional adult
assistance s not available, teachers will have to organize their
classrooms in such 3 way as to utilize the talent that is available,

O
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Make use of outstanding students in independent study
programs 1o assist as student tutors in the classrocm, Cer-

tain students who are able 1o work in large measure on

their own can be assigned some independent study, and for

two periods per week they could be assigned to a teacher

4 N
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whu needs some assistance with aindividual student tutor-
g These students then could go into the classtoom and
ttor two or three students, allowing the weacher to con-
ductindiduabzed imstrucnon and study.
Lse treshman, sophomore, and junior students from near-
by colleges tor several hours o week as tutors for both
indwiduals and small groups ot individuals in connection
with certain skl development. For example, college stu-
dents could help n oreading, wniting, number work, and
oven advanced matiemancs,

3 Group students anto threes, composed of one bright sty-
dent. one average student, and one who is in need of
remedial help. The teacher instructs the top students in
each o the groups how 10 assist the others without doing
all the work 10t them, Such an arrangement calls for flex-
ible regrouping posaibilities, At times the class will be
grouped homogencowsly by ability, while a1 other times
heterogeneowly, depending on the tasks.

4. Lnhsze top-thght high school students 1© come 1o the ele-
mentary school for one period o day 1o assist with the
reading groups, anthmene groups, or other small groups
tor anstructional purposes. Ths s particularly casy to ar-
range in the twelve-year school,

'

The appiopriate use of students as aides in the classroom, in
addition 10 the employed paraprofessionals, s supported by
studies which reveal that good students learn when they are
teaching others. In organizing and using talent in the above ways
wnd there are others), the teacher is able 1o give additional
and specitic help 10 those who reed it, and ot the same time
he receives teaching assistance trom the better students.

Another prachcal suggestion 10 utibze available talent in-
volves two or more teachers, no two of whom are of the same
tace or cultural background. The teachers work together as a
team planning their instruction and materials so that all students
come in contact with teachers in both directive and supportive
roles. Such a program can be carried out in the high school
i social studies or English or mathematics or any course in which
there are two or more sections of the same class. These teach-
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en would change dlasses according 10 the plan developed, and
perhaps the dasses could meet together tor some large group
presentation. It should be emphasized that so tar as the teacher
noconcerned, the most imporant teature ot this process is plan-
ning together, because 1t provides an opportunity for teachers to
become better acquainted.

The provedures outhined on the preceding pages work most
ettectively at a vanety of teaching matenals and instructional aids
are readily avaddable both ain the dassroom and in the school k-
brary. bven with only a mimimum ot materials, the procedures
will work. Faculty groups have 1o work together 1 develop and
procure such matenabs, which should be selected with the pro-
Kam structure in mind.

The nonbook instructional materials should be sufficiently
vaned in levels of dithculty 10 provide tor the range of compre-
hemion devels ot pupils. Some ot these nonbook learning re-
sources will be the conventional materials, while others will be
those more 1ecently developed. Ao incduded would be realia
that students bring from home—objects, specimens, or collec-
vons—to be examined and analyzed on an individual basis or
with 1two or three other students. Models of human anatomy.
insects, and the like which the student may construct on his own
are commercially available, and they provide an occasion to learn
relanonships and locations of parts in relationship 1o the whole.
Mock-ups and elecine boards, forerunners of the teaching ma-
chine, can be used by individual students 1o determine whether
or not they have learned facts.

for many yoan study prints have been available which are
expressly designed 1o show students the costuming of various cul-
tures, to show them geographic aspects of far-off places, and to
allow the student 1o examine them in considerable detail, In ad-
dition there are: ‘

1. Projected still pictures which may be used for individual
study;

2. Shde-viewers and tilmstrip vic wers which enable the stu-
dent 1o work on his own. Sc.ne of these are accompanied
by taped narrations and recorded music; others require the
student to operate the viewer at the sound of an audible
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snal And sull others are completely automated, the pre-
sentaon handled tfrom beginming 1o end by the equip-
ment,

oNatenads avashible i which dlostrations have boen photo-
sraphed and put i tlmstnp torm; COMPANION  NArRYION
has been recorded on dises, and both of these are accom-
pamied by books. Chaldren tollow the narration as they run
through the hook.,

4 Language laboratones, which may be  used by a large
number ol students simultaneowly or tor acuvitios which
require: bsteming or Istering and student 1esponse on an
mdnidual basiss The wpe 1recorder may be used in the
e tashion, Certan recording mstruments will allow lis-
tening ot one tack and student response on another track,

5 Matenah developed and photographed on eight-millimeter
tlm doops which are toaded in plastic canndges and placed
n speaally designed projectons tor student viewing. The
projecturs ate designed tor simple operation and enable
an clementany student 1o use the equipment without hav-
g ever to touch the tilm,

b. Recordings avalable on dise records, which may be used
either in group instrucion or individual study. The use of
eatphones along with the record player will prevent the
sound trom distra nng other students.,

Along with concern tor smmediate needs, taculty groups need
) work toward the development on g long-range basis of a new
wirticulum inot a watered-down or traditional curriculum) de-
sined o meet the emergent needs of gl students, The content
tor the new curnculum should be caretully identified by faculty
Broups, and the concomitant teaching aids and reading mate-
tial should be procured or developed at vocabulary and interest
levels suitable tor vouth of various ages, talents, and abilities.

Addinonal praciaal suggestions tor teaching procedures de-
signed 1o improve the quality of education can be found in the
wetage, wellstocked school hbrary under the topics of team
teaching, ungraded classroons, simulations, instructional innova-
ton. and ~o on. Also, almost every professional journal contains
reterences 1o multi-othnie materials, newly available classroom
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practices which waork, and ongamizanonal wochmeues designed 1o
taohtgte mtegtamy the deseprogated school,

e teachens are speech models tor pupiis, teachers should
be aware o ther pesonal speoch habitse Students, parents, and
Lomothers may udge o tea her on the basis oF his taculy glame-
mar. colhogquialinms, and cnuncation 1y be untan, trom the
teachers pomt ot view. tor people 1o engage in this dubious
pratice. but they sometmes doo As a practical matter, then, the
teacher «ould ape e ord by ovn vorce under a vaniety ot von-
ANNNY S OVMeMPOIINCHUN coMveTsalion o1 prose and poetry read-
my et then Inten varetully to the plavback tor pronunaanons,
enuncmtens, wuttendd patterns. or wathng ot morder to become
awate of s omn speech chinadenstios, 10 would be a comimend-
able everone o o o thiee teachers 1o work cooperatively
and to untioze comstiuctively the recordings ot each other.

Developmental speech programs tor students should be o part
ot the commumiative shith activiny of most schools, Since speech
patterns are tormed in earh dnldhood, any suggesnon by the
teacher that o child’s specch pattern s wiong may provohe
sense of trstration. it should be exphaned that there s more
than one tnglsh Linguage sivle, that o addition to “standard”
toghsh, there s abo a tommal sivle and, more important, several
rosticted sivdes iwhaleasy,

Hete are a tow suggestions tor the teacher who is concerned
about speech problems:

1. Botore going mto the dasstoom, tape an ott-the-record
Lomversation to determine what your speech rate is, then be
caretul that vou do not talk too fastin the classroom,

Listen 1o the speech habits and patterns of others, paving
particular attention to the different pronunciations ot se-
lected words.

3. Make use of 3 tape recorder in your classroom to help
voungsters and vourselt) become tanmiliar with their own
wpeech patterns, Discuss the “funny™ 1esults freely, openly,
and objectvely.

4, Lumit oral instructions in the classroom to simple terms un-
il vou have determined the general understanding level ot
the students in the class.
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5.

b,

Put more emphasiy on bstening at all grade leveh. Make
use ot the new Intening books, which involve 1eading a
book while Intening 1o 4 recording of it This allows a stu-
dent 1o check his own teading and pronuncation with tha
ol sumeone who knows the words. Also, the wacher might
oven record his own reading tor the same ewercse, Sty-
dents who have dithiculty in reading become more inter -
wsted n reading through this technique because they are
able 1o understand the stones o mtormation they are read-
mg. The recording will recede into the background and
oventually out ot the picture.

Discuss sounds ot printed words with your students, Hlus-
trate how a given word may be pronounced with a variety
ot sounds. Make bats pwith vour students) of words that
sound ditterent.

- Constanthy 101 as often as possible) share with your pupils

examples of misundentandings ttaceable 10 a mispercep-
tion of what was siid. Encourage them 1o engage in the
SaMe aaercse. 1Some vears ago, the writer observed a
teacher repnimand a student tor spelling the word “syca-
more.” as tollows: sycamo,” When ashed how she had
pronounced the word, she was indignant and replied with
emphasis, “just bhe evenyone else does—sy amo!’)

O
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TEACHER-TEACHER RELATIONSHIPS

I cachens attitudes toward there colleagues are extremely impor-

tant i the day-to-day school routine. Attitudes are typically based
- N y

on behets, expeniences, and intormation held 1o be true. When op-

portunities tor protessional experienues between blacks and whites

m segregated schools were imited, teacher attitudes toward pro-

fossional colleagues o1 another race genenally were not baved on

reliable intormanton, but on stereotyped identifications and over-
generalizations, Tew teachers attempted 10 examine their beliets

entically and logically. As a tesult, many reasonable teachers re-

jected a ratnonal analysis of their racial atitudes. it the conflict-
ingg attitudes and the resulting behavioral patterns of racial groups
are not reconuiled, attempts 1o retine working relationships will

be sutled, and each group will hind itself isolated from each

other.

In attempting to integrate a desegregated teaching situation,
black and white teachers should continue 10 develop an attitude
of acceptance of cach other as protessional colleagues.

1. Work together on common problems of mutual interest.
a. Develop approaches to the teaching of reading to re-
tarded students,
h. Develop a unit in arithmetic, sodal studies, science, and
other coares,
C. Plan  case study project based on the learning prob-
lenws of selected students,
d. Cooperanvely plan a teaching unit using teams,
2. Strive to develop, through occasional frank discussions of
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each other's problenms, 4 apport thiough which greater
protessional invight and pensonal undentanding may result,

Teachens should not assume that an integrated working rela-
nomhip wil vome immeduatel, nor should they assume accept-
ance by all taculty, members will ever oceur. Not every black
teacher s accepted by all other black teachens, nor s every
white teacher avcepted by all other white teachers. Although
some penons e slow 1o accept colleagues ot o ditterent racial
wroup. other teachers, committed 1o then protession, put basic
environmentaland colural ditterences in proper perspedtive,

1t cannot he overemphasized that teacherns should work with
A member ot another cultural and or raaal adentity on a sus-
tned bavis Ponaipals must assume responabiity tor assisting
teachens who are ain the mimonny 1o plin then work with other
teachers in such o way that 1t provides opportunity tor interac-
ton, In so domg. teachers may become better acquainted through
the cooperatinely planned work expenence,

o essental 1o avoid certain dhiches, particularly  those
which white Amencany have developed in then previous white-
bluk relanombips. For example. the eapression, “you people,”
seems 1o amply that blacks are not a part of the otal group. It
abvo makes enident the white person’s inability 1o regard the
nunonhy group pesson s an indimdual, even though, more ohen
than not, whites do not comaoush intend this meaming, On
quite another plane, but simply 10 make the point. teachers have
probably telta sense ot resentment when a principal refers 1o the
taculty as “vou people,” 3 werm which separates himself (the good
Kav) trom the rest ot those present (the bad BUYN).

Prefaton statements sach as, 71 know you haven't had ad-
vantages, but are expressive of a patronizing attitude and
mply that the white teachens teel superior. Such rash or un-
mindtul comments could negate the possibility of developing
pleasant and deeper intergroup understandings and relationships.

There will be tewer aincidents of bruised feelings if teachers
can bning themselves 1o accept inadvertent slips as simply thay,
particudarly in the carly stages of the developing professional re-
lationships. Many who extend triendship and respect to the Negro
may be called “nigger-lover™ or “Unde Tim." The Negro teach-
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ey who accord the same espeat i revense may be labeled
“Undde Tom™ or st plan “whate folk's migger.” These are but g
tew ot the expressions that hundreds ot yeans of separation have
brought upon minonty and majonty teachers who ik to each
vther but o not commumicate. This s a agic arconstance and
ssmpromatic of an whng soceny. In e, however, it can he
vatedted through openmindedness, genmne attempts ar under -
standing, support of continnmg protessional attitudes, and g rec-
ogniton on the part of Jll weachess that ships occur but decrease
n frequency as expenience s ganed in the relinonship. Matorty
n this area of interpersonal relations will be demomtrated by
undenstandimg and insight.

subtle eapressions of hostiity o1 discourtesies, such as ignoi-
g greenng at the begimning or at the dose of the school day,
pretending not 10 see a co-wartker in the halls, or even deliber-
ately gnonng 4 question, must be avorded. Otherwine 1t will be
mmpossible 10 develop. maintain, and  deepen protessional, as
well as good human relanonships. When discussing students with
other weadchers, reter 1o the students by the names given to them
by then parents, and avord the use of first names of other teach-
ers unless invited 1o use them,

White  people in the  past have  effectively—openly  or
covertly—subjugated raaal minonties, However, the white weacher
must understand that today he s working alongside the twentieth-
CONtUy MINOETy. person on an equity basis, it the white teacher
expects deference from his co-worker, he s in for disappoint-
ment. He will not receive it,

In summary, the white teacher is a person and not a myth,
In this respedt the behavior and the atinude of black Americans
» changing much more rapidly than those ot the white teacher,
From the inspiraton of such leaders in the intellectual emanci-
pation of the Negro as W, E. B. DuBois, Carter Woodson, and
Martin Luther King, the Negro tirst changed his corporate image
within the Negro minority and i now changing his image within
the white majonty. He is sharply rechiseling his profile from that
ot a comical, laughing, irresponsible clown to that of a patriotic,
responsible. hardworking citizen who regards the white man as a
cultural brother and not a great white father, a Mr. Chatlie, or
an economic enemy. The change is persistent and evident. Teach-
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en ot all rcal idenuties are bound together in the leading edge
ot human anteraction and in situanons demanding recognition by
the changing patterns o the soaal order. The soundness and
mtegnty ot waching, theretare, will be determined in large mea-
sure by the success which black and white teachers have in es-
tablshimg mutual protessional and personal respect,
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TEACHER-PARENT RELATIONSHIPS

l n any school. the establishment of a satislactory patent-teag her
relationship s 2 necessary bass upon which 1o build parental
conhdence and respect, Whete the teacher and parent are of dif-
ferent rava and cubtural backgrounds, the need tor a harmonious
working relavonship takes on even greater importance. A teacher
who has o desegregatedsintegrating class faces many social,
emonional, and pyychological problems in attempting to create
and develop a dimate tor ettective teacher-parent communica-
tion.

The teacher, educated to look beyond the child to the social
and vconomic conditions from which the child comes, knows that
no matter how adequate the curriculum, how many and varied the
material for smstruction, how attractive the classroom, or how
competent and understanding the administrators may be, these
are mere imstrumentation and structure for educating the child
He also knows that these do not, and cannot, function effectively
in an atmosphere devoid of open and realistic communication be-
ween teacher and parent. Nor is it realistic to close his eyes and
rationalize that the child’s social environment is not the province
of the teacher, but the responsibility of society, The effective
teacher is both a social and intellectual leader, a member of the
society within which he assumes responsibility for change. In
view of this. a professional commitment to teaching begins with the
teacher’s acceptance of his share of responsibility by striving to
establish wholesome teacher-parent relationships through open,
honest, frequent, and pleasant (if possible) communications with
parents, 1o the end that the children whom he teaches will be the
chief beneficiaries. The establishment of a satisfactory relation-
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ship with parents ot another race or «ultural background s a
necewary basis upon which 1o build parental contidence and trust.

Teachers want 1o know where 1o begin, A practical approach
would be 1o consider the tollowing genetal statements concern-
ng parents ot both white and nonwhite culwrally and education-
Ally deprived pupils,

1 Children have strong motivation and loyalties 1o thes tam-
thes and ther coltures. Here s where they belong, where
they are ted and cared tor, and where they teel comfortable.
Parents of deprived children have been viewed as having
hittle constructive help 1o otter tor then children. While it

s ttue that many parents who theaselves lack  tormal

traiing cannot aid inintellectual 1asks, these parents sull

have o remendous intluence on the desires and ambitions

ot thew children. Parents of meager  educational bac k-

grounds have often developed a greater appreciation for

good schooling because they now know its relanonship 1o

tesponvible posittons. And these parents can motivate and

encourage their children; they can instill in them an appre-
aation tor good schooling,

3.1t the wacher s 10 be successful in geuing the home and
family 10 tentorce school, especully in changing habits and
attitudes, he must ind ways 10 improve and strengthen the
tamily’s concern tor their children’s education and their ro-
fatonship 10 the school.

4. It the teacher or school tries 10 educate children without
contact with parents, the chances for success are limited at
bestt however, it parents can be encouraged to show inter-
est and can be given opportunities to cooperate, the class-
room anstructional program can be more successful and
cerainly more satisfying 10 both teacher and pupil,

| %

These statements imply that effective, meaningtul communica-
ton must be achieved and that an understanding of the roles
and problems of the home and school must be developed. This
can be done best by meeting parents tace-10-face, But should the
teacher go 10 the home or should the teacher invite the parent 1o
the school?
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N the teacher deodms o mvate the parent o the school, a
smph worded note wor ol communication) often: gets resalis,
The note may stite that the teacher wants 1o know the paent
better so that together they may plan was 1o help the vhild. On
the other hand. the wacher may prefer to give the parentis) the
aphon of meeting the teacher at school o at the home, An ex-
presson of mterest on the part ot the wacher mahes the parent
el that hes too, has o part m the clds education, Meeungs
may be planned 1or aindiadual paients; however, at tirst, all
parents might be invited 1o informal discussions built around such
opics s activies inreading, beld tnps, or ways n which indi-
vidual parents can partiapate - then childien’s hool eapeiis
ence. In this way parents are provaded the opportunity 1o be-
come acquanted wirh the teacher and other parents with common
roah.

When home visits aie deaded upon s a means ot developing
turther the home=school relationship. 4 message should be sent
to the patemt suggesting a time when the eacher can visit and,
# necessary, kg for . suggestion of 4 more convenient time.,
Anather, and pethaps more eitective, procedure is used by many
large urban school systems. It calls tor the employment of a
»« hool-community agent.” Although the responsibility of the
agent does not directly involve the classtoom teacher, the agent
nevertheless draws parents doser to teachers as a result of his
harson work. Such 4 person is often instrumental in helping to
break the we between parents and teacher. Teachers may meet
patents casually 0 the agent’s workroom or they may accom-
pany the agent on one of his frequent home visitations.

It is important in home visitations that status differences be
mmimized. The teacher should avoid assuming an air of super-
wnty and paternalism. The teacher should tind an area of inter-
est which puts the parent at ease. A word of caution to white
teachers comes trom a teacher in Detroit: *Seek out parents, and
tind good things 1o say about their children. But don't say, 'Your
child came 1o school nice and clean’ because that’s the most
patronizing thing you can say to a Negro.”

Long. drawn-out conferences during which the parents sit
and listen while the teacher talks on and on about Billy's strengths
and weaknesses, what he needs, and what he does not have, are
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not bhely o stuengthen a relanonstap. The parents should be en-
vouraged 1o itk The teacher should note thesr comments about
the vhald's interests and eapenences, the parents’ aminnhons tor
thew chald, and i past school histony, Since the hame, as well as
the schooll s an educational ageney, the opinions of  parents
should be respeated. and of coune parents requently otter vahd
witicsms and helptul suggesnons. Parents and weachens together
wan gurde the chald betrer than each domng atalone.

Teachen will tind the tollowing suggestions usetul in piepanng
10 visit the hame as a means of stengthening the bond between
school and home, wacher and parent. Although many ot the
procedures have been used betore, ot wall be usetul to consider
them once again i the ight of antiapated new esperiences,

1. Sech rehable intormation i a protessional manner about
the chald and his home conditions from previous teachers,
wumulative records, the prinapal, and discussions with the
Lhild himwels,

2. Sudy the work habits of the pupil as well as his work,

3. Collecr vamples ot the pupil’s homework, art work, st
papens. and o on 1o document the student’s strengths and
WOGh e,

4. Plan shead ot nme what pomnts yvou want to discuss with
the parents.

5. PLin your scebreaker so that vour conversation will get off
0 a good start. Plan 1o ask about other children in the
tamuly, how the new job is coming along, how 1o raise a
vegetable garden—anvthing but the weather! The point is
0 get the parents statted wlking about something that
mnterests them.

6. Plan vour dosing comments. Conversations are occasionally
ditticult to bring 1o 4 cose, so arrange 1o summarize your
agreements and plans tor the child,

Atter mahing these preliminary plans, the teacher should:
1. %end a message (orsl or written), to the parenis that he would
hke to meet them at their convenience either at their home

or at the school. When this invitation is given, the teacher
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shouhd be yalmg 1o adpost e schedule oittun inma om
vider ke aduantage ol the e sapeested by the
Py
YN oo teel the parents 4 home o schooly with the
vhild present but do oot sehise 1o vt the parenis at the
vindad s nar present sometmees hildren have oo work. They
shouly not be eypevted 1o be available o the teache -
sept danmy the schond oy
Volse the webieaber Topm to 2ot oner the il uneasiness
At the Lt nanates as the paemt approaches vour lasss
Toam vl s soa e vt hand 1o hpnock ot the tront dom,
Vo iy henve ooy hamge v entire .)pp‘ln.nh, but o not
gt Be candud honest ond sincere The une mportam
oy that vou and the patents have i commaon s concern
1ot thes Nuhe o Bonmie
4 Avond protesaonal lamdiate You may be g wizard with
wonds P ar vou do not commumoate your wdeas i terms
the parenis can andestaond, vour e wand thensy w
Woastend
Obsenve the socal amenimes without makmg the parenis
teel Al case Necept parents as they e and do not
to teshape ther mannes o mende ot Ining, even though
these e nat 1o voge b The pimany concern s the
vl s weltre what can be done tor lam that v waithin
MOur poner n o
b A b ale o thumbe obsenve a seltsimposed imine of finy
words onam wnen evplanation of the child’s wotk, i you
use mnre than W words on one AWpect ot a pupll'\ work,
von ol hikely Tose vonr Iistener dhiny Istenimg sometime 1o
ot evplmation ona tope whsch vou do not understanmdo
Plan o wih wath patents tor no longer than thirty nunates
unless. o coune aroamatane es dictate othetwise.
8 Use the dosmg comments planned tor ahead of ime. Do
not e ahrapth but ikewsse, do not inger on and on!

o

The mpontance of the mtormal telanonship cannot be over-
emphavized B0 parents enhlibit some hosubiy, it could very
well e etlecnon of ther own deappomntment and pantul ex-
pretences o schaol Basically, parents considet the school as o
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soutie ot hupe tor then childien: When parents understand what
the school s tnvang 10 da tor then cinldien, when they imd that
they can genumeh tehy on the wacher and the school 1w provade
The shills nevessan toavope with the pew. miog e vomplex socrety,
thew mterests enthusinm, and conperation can be enhisted.

Some parents nuay not respond W g request 1o vt the sohool
nat oy note CHUeNBng an appomtment tor g home vat, In
suchovases. the and ot socl worker, visiting nurse, community
aent. or heglth othoal may be solwoned. The tweacher may re-
cone wsetulantormation tom these people. frequently they hase
Alrewdy established tapport with parents

A addimonal means ot making contact s thiough e parent.
et ey asvsoction The aomplevitios ot PTA mechings, conmittee
works bvlaws and money dinves, however, often detes Parenty
who want to know more about the scoool, 1 du my 1A et
mEs eachens seek out patents assure them they are waelcome,
mvate funther contacts with the school, and evplam the it acies
of the PTAL they can begim 1o establish o gouod telanomnship with
parents,

Pairentss on the wholeo are anvous 101 then childien 1o do
well Parents usuallhv want 1o vooperate. and when COUPILON
woseemigh lichig, it onten because parents do not undes-
sand how they can help Pients can be ovpected 1o give then
voopenation anhy when they understand what the school s try-
my to do

Parents ind teachens are human beings contronted on every
side with presimg problems ot daily bving 0 compley and
vontusmg world A wreater understanding o1 cach other™s work.,
emotonal tenvons, and responslabios i the education of the
child s needed 1 deselop mutual tast and caopetanon, Teadch-
eivand parents both benetit rom ettective home-schaaol 1elgtions
shipeshowever the cuiliien are the duet benetic o,
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TEACHER-ADMINISTRATOR RELATIONSHIPS

Thv extent to which administrators and teachers were respon-
sible 101 providing leadership in eftectively desegrepating s hools
m the Tithes, siniies, and early seventies holds true in the pro-
wess ot antegrating the desegregated school. Many who were in-
volved in the early days ot desegregating schools were reluctant
to discuss 1t openly for fear ot reprisal or rejection. Studies of
schools which pioneered in desegregation programs indicate that
the most important factors were the nature ot leadership pro-
vided by the administration and the quality of teaching performed
by the teacher.

The school  administrator is intluential in  accomplishing
school integration. He must be willing to panicipate actively in
bringing about educational change, 1o be 4 constant morale-
booster, and 10 be the voice of social conscience, He must be-
come totally involved as a person, as well as an educator, keep-
ing in mind that the ultimate goal is to develop an instructional
chmate that will maximize educational opportunities inr all
uiildren.

An important consideration in the preparation for and imple-
mentation of integration is teacher morale. If teachers in the de-
segregated ‘integrating school are to accept their role in removing
the traditional barriers which have impeded educational change,
administrative leadership and administrative backing are vital,
In times of crucial change, teacher morale may drop unless the
support of professional organizations and the school administrator
is plainly evident. Every teacher needs 1o be accepted, but the
black teacher who works with a white principal or with white

42 A

i

B



children, where he has been unwelcome heretotore, teels this
need even mote heenhy

Integrating the desegregated ddasstoom places great demands
on teachens. High protessional competence s essential o oftvet
the pyvchological and emotional tensions. The 1eacher, before
anyone else, recogmzes his protessional commitment and whether
ot not he can tulhll the complen demands of teaching in a de-
segregated-antegrating school. it his perception ot himseli sug-
gests that he cannot tulnfl these requirements, he is reluctant 1o
aceept assignments which demand wide versatility because  his
secunty as jeopardized. 1t he teels that he can meet the require-
menis. he s quite bkely 1o be an efteane weacher i any cir-
cumstanees Job ansecunty, then, does not emerge as a factor,

Trust s a basic mgredient in torming congenial relationships,
Culturallv imposed taiboos which have been instilled in both races
are the most tormidable barmers in building a relationship based
on tust, Ralse generalizations, tounded on incidents selected to
remtoree the stereon pe. are additional deterrents 10 good human
relatons, The truly protessional principal will aid the instruc-
vonal program in his school by indirectly assisting 1eachers of
ditterent cultures 1o ind ways and means of establishing mutual
trust and conhidence. Organizing the faculty into small mixed
discussion groups to study the school's instructional program, 10
wenwy probleny areas and potential trouble spots, is one posi-
tive step which the prinaipal should take. By working together
and by focusing attention on pupil needs, teachers will begin to
have deeper understandings ot persons of other cultures and will
gam insight and understanding about each other,

Administrators may gain a better insight 10 the problem of
teacher competence in the ddassroom if they understand the
gradual changes that have taken place in the curriculum. In the
thirties and torties improving the mental health of students was
emphasized; a desegregated’integrating school will need 1o re-
emphasize mental health if socially productive people are 10 be
developed in the schouls.

The fitties and siaties brought a demand for a new emphasis
on mtellectual development and the freedom 10 learn. The mas-
terv of the disaphine and the use of discovery learning techniques
were stressed. This led 10 an emphasis on developing skills of in-
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resoune personnel, to develop matenabs which demonstrate that
MNONYY Broups e a part ol Amencan history and soaeiy. To-
rether, they can vompel publishers and witers o produce sun-
able maternigl

Amy procedure which suggests that the tevel ot achievement
ot a chidd van be rased should be explored. Pnnapals should
chvoulgge committees ot tachens to develop prograns of study
whith bewin with determunimg the stuengths childien possess, in-
stead ol inposing apon then sttts g preconcened madel. Slow
learmng stems mom mamy vauses, such s poor study - habins,
emohomal eaypectations, parental evpecations, back of selt-cons
tdence o selt esteem eading rerardation, lack ot verbal ta-
vy ik o monvation, and. o vounse, poor teaching. There
noon the other hand. evidence which aindicates that, with ap-
propoatels desened cducational programs, the detiaenaes ot
educationadh depoved childiren can be overcome,

Instructional leadenship must be provided by the pnnaipal 10
ard m the development ot new methods ot imstruction designed 1o
remedy pupnh detiaenaes. Teachers have tth in their own capa-
uny 1o teach and an the abihity ot thea pupils 1o learn; theretore,
adminintratorns should make avatlable 1o teachers matenals and
resoutce personnel 1o help them learn more about the cultures of
cthme groups they will be teachimg,

Teachers and admunstrators must tully imtorm: themselves in
» mult-ethne setting of the soaal siemiticance ot such concepts
A race, raosm, ethnocentnism, prejudice, discnmanation, segre-
Raton, desegreganon. black power, mtegration, pluralism, and
s on. Only then can they understand these concepts in their
tue perspective and and etteconely in devising solutions 10 the
probleaw ansing out ot the socal misapplication of them in the
st

In arder 1o desegregate the integrated school, human relation-
ships must be percenned trom g broader perspective than from
one’s own (ditterenn dass posinon. When weachers and admin-
nrators accept childien and weachers of other ethnie groups a
individuals, the stage s set 10 engage in the dialogue of inte-
gravon. Continuing educanon tor teachers, theretore, should be
approached i g manner that will challenge them as individuals
s well as acquaint them with the problems they will encounter,
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P Lambda Theta selected the tapics. recrunted  the
authors, edited the manusenpts. and paid the honotaria
tor Fastbacks 14 through 20,

This book and others in the senes are made available at low
cost through the contubution ot the Phi Delta Rappa Educational
Foundanon, established in 1966 with 4 bequest by George H,
Reavis, The Foundanon exists to promaote a better undernstanding
ot the nature ot the edutatnve process and the relaion ot edu-
Con o human weltare, It operates by subsidizing authors o
write hooklets and monographs in nontedchnical language so that
begimnming teachers and the public generally miy gain a borter
understanding o educational problems,

The foundation oxnts through the penenosity of - George
Reavis and others who have contnbuted. To accomplish  the
roal emvisaged by the tounder the Foundation needs 1o enlarge
s endowment by several muthon doflars, Contributions to the
endowment should be addressed 10 The tducational Foundation,
Phe Delta Kappa. Bth and U mon, Bloomington, Indiana 47401,
The Ohio state Unnersity serves as trustee 1or the Fducational
toundaton.
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