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The Social Science Observation Record (SSOF) is an

interacticn analysis-systematic observation scheme enabling users to
engage in interaction analysis as a descriptive recorad. Pilot studies
suggest that the knowledge of the system enables pre-service social
studies teachers (using microteaching simulation) to modify their own
behavior in directions toward which they feel positive. The system
also provides a conceptual model linking cognitive, affective, and
management dimensions of social studies inquiry. The SSOR contains
seventeen categories, four realms, twvelve sub-matrices, and six
segaents of "wait time." Realm T contains five categories stressing
verbal behaviors related to learning subject matter. Five other
categories of verbal statements (Realm III) stress “he meaning of
human experience, knowledge, values, thought, and behavior for man. A

third set of five categories (Reala II;

stresses verbal statements

through which social inguiry can be influenced and managed. The
sixteenth category provides for "wait time" and the seventeenth
records descriptive noise. Together, these two categories comprise

Realm IV of the SSOR.
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S5OR~The Sceial Science Observation Record

The Social Science Ubservation Record (SSOR) is an interaction analysis-
systematic observation scheme. The system enables its users to engage in inter-
avtion analysis as a descriptive record. Pilot studies suggest that.the knowlelge
o! the system enables pre-service social studies teachers (using micro-teaching
simulation) to modify their own behavior in directions toward which they feel
positive, The system also provides a conceptual model linking cognitive, affective,
and management dimensions of social studies inquiry.

The SSOR contains seventeen (17) categories, four (4) realms, twelve (12)
sub-matrices and six (6) segments of "wait time"., Resalm I is comprised of five
vategories stressing verbal behaviors related to learning subject matter, These
subject-centered categories are topical, empirical, interpretive, defining, and
clarifying. Five other categories of verbal statements (Realm 1II) stress the
meaning of human experience, knowledge, values, thought, and behavior for man,
Thewe dan-centered categories are called preferential, consequential, criterial,
imperative,and emotive. A third set of five categories (Realm II) stresses verbal
statements through which social inquiry can be influenced and managed, These
teacher-centered categories are called infirming, commentary, dissonant, interroga-~
Ltive, and confirming. The sixteenth category provides for "wait time" and the
seventeenth records disruptive noise. Together these two categories (Silence and
Confusion) comprise the fourth realm (Realm IV) of the SSOR.

The categories included in the system encourage the teacher to think in terms
of language configurations. Subject-centered categories yield language configurations
symtomatic that knowing and thinking are occurring. Man-centered categories yield
language configurations indicating that values are being clarified. In combination
these two realms (Subject-Centered and Man-Centered) generate patterns of language
suggesting that value clarification is occurring in light of accurate conceptualiza-
tion, and contrary-wise, that efforts at value clarification are being conceptualized
and made available for reflective study. The third set of categories (Realm 11)
provides alternative patterns for influencing behavior which either the teacher or
the students may use to elicit categories and configurations of language functional
to social inquiry. The two Non-verbal categories indicate the relationship (s)
between the nonverbal and verbal behaviors occurring during classroom interaction.

The SSOR may be applied to teacher and student behaviors in a number of ways.
The following are illustrative of some of its uses:
1) To become more sensitive fo language patterns being employed in the classroom;
2) To collect objective, descriptive data relevant to instvuctinnal objectives;
3) To operationalize instructional theories, strategies, and techniques; and
4) To help teachers shape their verbal patterns of behavior to fit their purposes.

The intent of this 'introductory packet' is to ini.late you to the concepts
and vocabulary employed by the SSOR and to enable you to interpret SSOR data in
light of your own instructional objectives.,



THE SSOR: AN OVERVIEW OF FUNCTIONS*

REALM CATEGORY OF STATEMENT FUNCTION#*
I. Subject= 1. Topical identifying the focus
Centered
2. Empirical stating facts
3. Interpretive assigning meaning
4. Defining avoiding semantical
confusion
5. Clarifying elaborating ideas
II. Teacher- 6. Infirming eritizing
Centered
7. Commentary consolidating and
structuring
8. Dissonant requesting clarification
9. Interrogative elicting responses
10. Confirming reinforeing
I1I. 1lan- 11, Proferential aseigning value ratings
Centered
12. Consequential anticipating effects
13, Criterial identifying the basis
14. Imperative considering decisions
15. Emotive expressing feeliaps
IV, Non=- 16, Silence wait time
Verbal

17. Confusion

adjustment time

* The funcvions as given are¢ meant to be illustretive but not inclusive.

(Source: J. Doyle Casteel and Robert J., Stahl, c. 1972




SSOR: SHORT DEFINITIONS*

3EST COPY AVAIABLE

REALK CATECORY OF STATEMENT SRORT DEFINITIONS
1. Toptcal Student stacrsnzate ideatifying the theme, wait, concept, issws, or preblem ea
i which group discussion ts fecused.
2 frical Student statements providing verifiable dats frem semory, cboervation, veading,
- B or oral preseatatfon,
3. Isterpretive Student statements asaigning mesning to dsta or experiesnce sad expressed as neticas,
Student statements as te the mesning of & vord ot concept by refeience te sa
§. Defiaing sccepted source
S. Clarifys Student statements revording, rephrasing, elsberating om, or expaudfisg ea ethey
i L dainad statements by way of explamation,
6. Iafirm Teacher or studest statements of rejection, criticism, closure, or dissatisfacties
* irg expressed sarcastically, doctrinall atively.
Teacher or studest atatements reviewing or sumsarizing the directions of a grewp; e,
7. Commentery teazher statements sumarizie;, conzclidating,structuring, providiag nes informatiom,
: new directions, or responding to studest requects for informstfon,
&. Dis ¢ Teacher or student statements indfcstirg that vhat {s befng said is mct understoed,
* sonas 1s causing confusion, or lacks efther inte-ns) or external consistemey,
9. Interrogative Yeacher or student questions expresaed during proup ¢nteraction.
Teacher of atudent statements expressing acceptance, satiatactiss, encouragmens,
10. ihaﬁg or praise,
Student atatements assigning a value vsting or classification tc an {dea, pevsom,
11. Preferential group, obfect, ete.
Student statements fdentifying the known or anticipated effects of an action, ides,
12, Consequentisl shiect, feeling, ete.
. Student statenents {dentifying the basis for a decigion, s judgement, sa sctiom,
o] 13. Criterial an interpretation, etc.; or, developing a table of specifications for use in
- decisfon-making.
16 8t fv Student statements of what should or should not be: of what ought or ought mot te
+ Tepe ¢ be done; or expressing a decision achieved by the group.
1 tve Student statementa {ndicating personal feelinge; ar, efforts to sxpress ampathy,
-~ Bmot Fegarding the persopa) feelings of others.
6. s Period indicating quiet, abaence of verbal {nteraction, reading, thinking, mon-verbsl
- Si‘eace acgivitfes, or wopk.
7. Confustom "m”v: ot non-verbal interfersnce of commotion causing communication 41fficultise

All teacher-talk must be recorded in one of the control categories
Student statements may also be recorded in the control realm.

"J. Doyle Casteel and Robert J. Stahl. (c. 1973)
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SOCTAL SCIENCE OBSERVATION REGORD (SSOR) MATRIX

J. Doyie Casteel and Robert J. Stahl (c. 1973)
College of KEducation, University of Florida
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The Twelve Submatrices of the Social Science Observation Record

J. Doyle Casteel and Robert J. Stahl (c. 1973)
College of Educakion, University of Florida
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DESCRIPTIUN OF SSUR SUBMATRICES*

SUBNATRIX DESCR1PTION
A twenty [ive (25) cells showing patterns of student

Subject-Centered statements following student
Subject~Centered statements.

B twenty-five (25) cells showing patterns of teacher
or student Teacher-Centeved statements following
student Subject-Centered statements,

C twenty-five (25) cells showing patterns of student
Man-Centered statements following student Subject-
Centered statements.

D twenty=tive (23) cells showing patterns ot student
Subject~Centered statements following teacher or
student Teacher~Centered statements

E twenty~five (25) cells showing patterns of teacher
or student Teacher-Centered statements following
teacher or student Teacher-Centered statements

F twenty~-five (25) cells showing patterns of student
Man-Centered statements following teacher or student
Teacher~Centered statements.

G twenty-five (25) cells showing patterns of student
Subject-Centered statements following student Man~
Centered statements.

H twenty-£five (25) cells showing patterns of teacher
or student Teacher-Centered statements following
student Man-Centered statements.

1 twenty~five (25) cells showing patterns of student
Man~Centered statements following student Man-
Centernd statements.

J thirty (30) cells showing patterns of Non-Verbal
behaviors following teacher and student verbal
behaviors '

K thirty (30) :cells showing patterns of teacher or
student verbal gtatements following Non-Verbal
statements.

L fcur (4) cells showing patterns of Non-Verbal
behaviors following other Non-Verbal behaviors,

*Submatrices enable the teacher or researcher to collect and Quantify different
aspects of classroom verbal and non-verbal behavior patterns.

J Doyle Casteel and Robert J Stahl, (c. 1973)
EMC -10~




SSOR Submatrices

A Diagram of Realm Relationships
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BACKGROUNE : MATRIX ON VIOLENCE AND AMERICAN POLITICS

Setting: A public junior high school

Students: Seventh graders in a conventional group of approximately
30 studying humanities.

Source cf
ObJectives: Tne student teacher belng observed selected and staied
his own objectives,

CbJectives: 1, List social and politlcal consequences of the
assassination attempt directed at. Governor Wallace

ce Levelop soume sieps Americans mignt take to reduce
violence in American soclety and politics,
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SOCIAL SCIENCE OBSZIRVATION RECORD (SSOR) MATRIX M//
J. Doyie Casteel and Rebert J. Stahl  (e. 1973) Cod%.:ﬂiﬁf@i.
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Pre-Post Behavioral Modification Study Using the SSOR as the
Intervention

Report on o study using six interns from February 22 to March 2, 1972
data collected at P, K, Yonge Laboratory School,

Number of 4
Subjects

Increasing 3
Totals

I - -
T
1 —

Raw Data Reported:*

Total Cells Used Categories Used

Subj. 1lst 2nd Diff., Subi, lst 2nd Subj. 1l1st 2nd

Steady-state Cells Used

A 44 37 +13 10 12 7 9

74 75 + 1 13 14 9 12

70 77 + 7 15 14 10 9

B
C
D 29 85 +26 13 14
E 36 58 +22 11 14

el lvil=lielt-]F2

F 58 60 + 2 12 13

+ [+ |+ +]B
= (]l =] ro]m

MEA-N 56.8 68.8 +11.8 ‘\fEAN 12.3 13.r

L

.

™~
=

* At the time of this study, the Social Science Observation Record (SSOR) had
only 16 categories and 256 cells,
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