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Encbling Elemont_.001.03.9.1

<o trite bDehavioral Objectives ) P
\ - . . .

. Prospectus
\_ .
kY

S,

A
A Y

“ihe objective for this enabling clement is:

“fhe participant writes and classifies (according to the
taxonories of Bloom and Krathwohl) me¢haniCally precise
behavioral objectives, ‘ )

w - Bel:  ioral objectives deseribe cbservable student behavior which
_ ‘will oc r if the teacher's goals are met. This approach to planning of
. learniyn_ provides for cledr means of determining 1) learning strategies
, ' and/or approaches, 2) fposcible use of media, 3) evaluation methods and
' procedu¥es, and 4) clear student understanding of what is expected. A
13 b ’ - é

* ]

.001.03.9.].1A The benefits described above are clearly exemplified in"
'Wwriting Behavioral Objectives,; by David E, Hernandez. Work through this
progrmjéed book. A.copy is located in the Resources Centex.

' ,001.03.9.1.2 Observable student behavior \can be divided into three»

catenories, or "domains": the cognitive, affcctive, and psycho-motor.
- Bloom's Taxcnciy of Educitional Objectives classifies the cognitive, or
a ihtqlleétua}, demain, N o '

Step Oneziunead pages 201 to. 207 of,Blgom. 1f any of the levels are
unclear, or if you wish to have more infofmation, look up the ap- o
rropriate sections(s) beginning on page 62.. . _

’ . . . ) . ‘ . ¢ . 2 . )
Step Two: For the folloving stated"behaviofal objectives, dntermine"
the catecgory from Bloom which they fit.s tirite the category label

. in the blank to the left of the objective. '

1. Can design instruments to inventory
. the physical needs of students.

S

_ : _ Can detcermine the feasibility of a
f _ suggested resource.

3, Tn clas®s With no,references, the

N v - " &tudent can list and define, in
' 7 wpiting or orally, the three criteria
' for sprcific objectives. -

Can ccordinate the school program
with other community institutions.

8

Ty
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5. Can interpret the content through which
. ' - the behavior is to be devéloped. - '

6. 1Is able to analyze the accumulated records R
of the learner. ' :

3

When you have completed ghis exercise, turn to. page 3 to check your
answers. L ' .

@
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‘ ANSWERS' TO COGNITIVE LEVELS '
' , ) K ’ " . _ L ' s .
1.” Synthesis™ - ' e W
2. Evaluation S . . . _ : i ' .
3. Knowledge g T _ ) -
4. Application S ' N - S .
5. Comprehension e . ' ' - S/
6. Analysis . L N . o .
If you missed one of the six, you may wish to reV1ew the approprzate :
section in Bloom, -7 """ - . J S

I£ you mlssed more than one . of the 51x, re-read the approprmate sect;ons
in Bloom. : ) . o o , o,




LY

‘ ! : . . . ’ .
’ A

_ Now think back to the initial experience of flying a kite. write .
5ix behavioral objectives (one for each level of Bloom) which” you would i o -

like to have participants achieve through such an experience,

A <
4

- . . | P PR T e - "B-

Check*youf six objectives against'the Bloom and Hernandez books to be
sure they have the three essential elements and fit the correct category.

-

”
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.001.03.9.1.3 'The affective, or attitudinal, doman is classified in = x
iKrathvohl's Taxonouy of Educational Objectives. Read pages 17¢ to 185. '

-
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<

<

t

o

2.

M e

4,

.,
*

. answers.

If any of the levels are uncleayeor if you wish to have more information,
" look up th+ appropriate seption(s) beginning on page_gs. ‘

' For the following gﬁdted'b ot
category from Krathwohl'yhich they fit. Write the category label in the
blank to the left of the' ocbjective.. :

1 Given an chabling element in writing behav-

. differentiaticn the sights dnd sounds en-

When you have conpleted this etercise, furn_tb page 6. to check your

chavioral objectives, determine the

4
B

-

iOral'qucbtives, the learner completes the
element. . .

Characteristically assesses and evaluates
pupil progress periodically.

During the iﬁitial'stagnn of his intern- o
ship, the lcarncr observes with increasing = 71

countered in school. =

,Charactefistically assesses and evaluates .
pupil progress periodically. . . .

L

When werking wifh a team, the lecarner /
assumes rcspensibility fer drawing reti-
cent members of a group into converiftion;
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R ' ANSWERS TO AFFECTIVE LEVELS . ..

¢ e o L. A R .
1. ) Responding ‘ by R . . 2 e ? :,‘ E ¢ ‘ --{4‘, .
2. Organization . 0 Coe -
3. Receiving W . ) i} .
_4. . Characterization by a Valuecor afbalue Complex | -
5. Vallﬁ.ng . . N ) . v . . :

.
.
+

s ' ' : . ' : :
Tf you missed one of the '_f}ve, you may wish to review the appropriate ’

.
- . v
L ot . .’

If you missed more than one, re-read the appropriate nsections in Krathwohl.

. ’ . - B T oW ' ) ¢

section of Krathwohl. . LA A .

o
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.~ Think again of the kite flying experience. Write '5 behavioral N : A
"objectives, (one for e%h- level of Krathwohl) which you would like to . : e
shave pai:ticip’dnts achi Vj/hrough such an experience. ' . :
W - '.: - o . !
0' * ‘ .
- . (‘:f .
N ,
I ST - . o
’-—’"’__l ;.: 4 (-3
’--' A" d - , 1
L + & . ’
lo
] ! B
, - . . . ; . had . . 5 i R ' \\‘_;:’.r"‘\
Check your five objectives agajnst the Krathwohl book to be sure s
they have the three essential elements and fit the correct category. - - . )
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. © CLASSIFY OBJECTIVES BY CRITERIA TYPE

o ' 1k, In this element you will classifyﬁcniteria-basga-ohjéctives T C
' according to the types of eriterig used in assessing teacher competencies.
* The opjective is: Lo - - o Ty

’ . . . . N L . ' . : . ' . ) \‘

) — 0'0'. ‘%- —t —~— =
Given descriptions and examples of each type

. ? of :criteria-based-objective, classify-ebjec- - - “ ,
. tives abeording to type with 80% accuracy. - . . -

. : * . Lo - ‘ ’\,] e !

The ‘element |is arranged ‘in "scrambled" format and throughout

the element you willcbe asked to respond to questions by selecting _ 0. :
from given alternatives. INDICATE YOPR SELECTION BY ‘PLACING A CHECK'.” =
2i%K IN THE BLANK BEFORE °TVE-ALTERNAYIVE AND FOLLOW THE INSTRUCTIONS. - ERS

GIVLN AT THE END OF YOUR SELECTION . . . .
! ©o .

. . - -
A e T

v

“

' ’ ;
’ / e \‘

| - .
Tﬂe’primary function of criteria-Based objectives is to define ~
student “corpetencies and ‘criteria to be applied in assessipng com- '

petenciés. 1n teachef education;,éompetengigs'are defined as being
those aﬁtitudes; understandings, skills, and behaviors which facili-. 3
_tate- intcllectual, soéial, emotional, and physical growth in child- N
ren. Three typesﬁqfﬂgﬁigeria;are-appIied to adsessing Student com- ' ’
petencies. These arei. - ' e | . Ll -

Cognitive-based criteria which are/ﬁged to dssess. knowledge
and understandings; . : . _ _ ' | ; ‘
Perforrance-based criteria vhich/are applied in assessing .
teaching. behaviors; . » : N a . A
" Consequence-based criteria which are used to assess PO

. conpetence by cxamining achievement of pupils taught by the ‘ oA

' teucher. @ ' s e C v

3 2 .

4 “ ] 5 ¢

‘ "¢ fn,objective which calls for.g prospective teacher to view | BT
4 *a mevié end cubmit a written report would be an examale of a : i

Cugnitive~based Objec%ive * (ga to 3A) « ) '
, ~T""performance-basedgObjective (go to 2B) o ' N
e ____;:ﬁ:nyéqucnce~based Objective - (go to 4A) /f, L. y2
. . . N . :
1B. The objective you have chosen calls Yor assessm nt on the o
"L-sis of pupil performance. An exploratory og§ﬁbtive would not define I
the critcrdan wcagure in terms of a pppspective‘teacher's ability to . ;
. brife sbout change in others. Return to 7C.and‘selec% another ~alter-
native, . ' - ' ‘ P

L ] ' MRS
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” | st COPL BVALIEES
o ’ ' ® ) ' 4
'1C. A purformance-bascd oLJoctlvo focuses oy the ability «to’

draw uporr knowledpe, ckills, and behavidhs in order to perform in
a teaching © 11“91]0“.. Yhile it is certainly acoussary for- a prospective’
teachor te, vnderstand @ concept hefore he tecches it, an objective\~
wpitten with the criterion you selucted calls only rcr cognitive '
Lnowledge, not for the dumnnutratlon of ablllty “to tcich the concopt. - "):
" Retdrn to BA and qolrci a rerform nee- -hased crlteﬂlon. o '

|f . i

. o . PERFOPMANCE-BAGED
y o _ Tt's what the

o | tuscher DOES
R o *  that counts

s
¢

24, Rl"ht' 1hL crlterlon you aelected calls for the student . .
to he assessud on the basis of bnowledge ‘he has acquired about an ’ .
inquiry techgw que. If the proapect1ve teachev were reqiired-to-use’ ‘.
the technique with peers or . ~pils, the criterion and thus the object-
dvey would not be cognitisy ..ed. If the prospectxve teczcher were -\
ruq11cd to employ ihe Suchman. 1n1u1“y teghnlque in the teaching of i Z}\- ,
a concopt, the objective: rould be Clu“nL 1 d as a performance- _ ‘ LN
hazed objective.- : - :
_Perfornance-based ebjectives requ;rv fhe Hemonstratlon of
. prescribed teaching hphav‘ors under sirulatedor .real coénditions. ,
The prosprctive tracher is.evaluated on *hq hesis o his.being able : ,
to apply ¥mowledge he has. acqulred about teuchlug aullIS and ‘techniques .
in order to put fhem to us '
Terformance- babad oh]rct1VCb ascess a ﬁrorpecrlve teacher's
o
Ablllt} to }r~ng about ch_ﬂpe in othero. {go to 5B)
Intellectual ¥nowledge and abiltities.. (go. to 7B)
Atility to dencngtrate p*egcrlbed teachlng behavidrs.

(go to GA) | , ‘ |
\ A ' . ' ‘ <
\-
2B, This. ob,ectxvv is classi i01 as 3 oonl J\e_baqed ob]egilve
as the CPlbelOH calln for 4 beh ior vhich demonstrates cognitive
kriovladge and und\rjtaniJﬁ For tore irformaticn alout copnitive~

" Lhased objéctives g0\ to 3A.

: N 7 .

2Cs Vhoa!l Yoa'rciEF{Eing'ahehd of us. ‘hen a prospective
tercher toacHes a concept toSpupils, we'ro certainly 1n$erested in
vhether or not learning takes place. [However, performance -based
objectives &re not written to mssers the teacher's abll;ty to bring

- about learning. ~ Return 1o 6A and sal u(t anolhfr eriterion. v .

() i FERFORMANCE- BASED—]

T£Te what the \\TT\\\\\\\ o
. /, taacher DORS that |

___‘,-

~\J , c?untq ‘ ‘\\\\\\;

Lt }
i' .

“
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AN . .. .
&ﬂ< 3A. In thic ¢bjective the student is rcquired to demonstrate
kngwledpe, and undctetandings.  Cognitive-bared ohjectives may call
for b havior at uny of the taronomic levels <ddentified by Renjamin
rieom ¢nd his accociates or i3 similar clussification systems. The
., procpective teacher is dvaluated on the.basis of the intellectual
““ ¥ gkill§ or abilities required in the objective, In other words, a
“’student in tcachcr-education may be assessed on the basis of what
“he knows about tcaching, not how well he can perform teaching acts,
nor how successful he-is. in getting children to learn. Select the
appropriate‘poguiﬁ;yéFbased criterion for the following objective: .

4

L 5B. The objective you selected has a cognitive-based criterion.
Exploratory objectives do not call for a given cognitive: bzhavior. '
Return to 7Clau? maké another selection. '

t.

EXATLORATORY

It's the

LXPERILNCE
- that coﬁﬁ?ﬁ

Uy
L3 .

ek

of the.prospective teachir. : .
¥hich of the following ohjectives has a;consequence;ba:ed eriterion?

« \ : - . .

_ : Given a math game the prospective teachier explains the
“ules ard degeribes pare strotegles to six pupils, five -
of vhom can Ahen play the game independently. fgo
Following a,vidup-tAped,demonstr&tign*of.a guided

T T discovery tlagh-leecon, the prospective’ teacher iden--
o ++ #ifies the sfrategy cmployed by, the denonstrating

v @ - : .
tedeher.” (po to 5A) o . - .
Given a ten minute video-taped lesson,’the prospective
teachop coldes interaction present in the lesson and -
— irierprets hie code with 90% accuracys (go to 7h)

. ’ ( ot . e . . o, ’
' ,3::) CONCEONTEICELPASED
A ) B Sl SN 1

. Follewing a demonstration on the Suchman Inquiry - A //
- }péhnique the prospective teacher
oo S oo ‘
/" Vpites a brief summary describing the technique \
/// and its uces. (go to 2A) S

. ______Employs the technique in teaching a concept:

// : A to students. fgo to 4B) ‘
/ Teaches the rules to children who then can
‘ ~use the technique during an inquiry session.

" (o to 6B) - ~ I

* 3C. In consoquenced-bared objectives, *the achievement of pupils o
taught by the prospzetive Yeacher 'is examined to assess the competence -

w Bﬁg oY AVAILABLE

o

‘., -

-

- It's vhat theA?QfILS
knott and to that

y; I counts ‘ .
¢ \ 2 o &

; f\‘\\ ,

[33
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T wlje

o
- Bt
4A. Concequence-based objectives are ascessed on the basis of

a prospcetive teacher's zbility to bring about change in others, not.
on his ability to write rcports. The criterion in the objective im-::
1A is cognitiye-based. Go to 3A. e '
- | .| COGNITIVE-BASED, .. |
S o : “It7s what the . %
' X tedther KNOWS = *%

S o iHat counts. \
~ . | ) . ~J .

_ ~ :
4B, The criterion you selected required a prospective teacher
to demonstrate teachingibehavior by employing an inquiry strategy,
whereas a cognitive-based objective assesses cognitive knowledge &nd
unders§§ndiug; Return to 3A and select another criterion. ,

 '4C. Sorry, the criterion you selected was cognitive-based.

* Consequence-based criteria assess a prospective teacher's ability
'

“to bring about change in others. In order to assess this ability /. -

—

we would - - . ] e

' Test the kncwledge of jhe~pf6§536tive teacher. {go to 6C)

. Test the pupils taught by the prospective teacher. (go
- #to 3C) . T .
" Assess the prospective teacher's ability to demonstrate
a particular teaching methéd. (go to 8c)

- @ CCNSEQUENCE-BASED - [
' ==——% 1t's what the PUPILS know y

o : R ‘and do that counts
VA - e
5A. The objective you have chosen has a cognitive-based criterion.
Objectives with' consequence-based criteria assess a prospective -

tcacher's coupetence by examining the achievement of his pupils. Return
sto 3C and sclect another alternative. S ’ :

>

=

, 5B, Oops! Consequencc-based nbjectives assess the ability to
bring arout change -in others. Perfernmance-based objectives are focused.
on demons*ration of teaching behaviors. Return to 2A anfl select another
alternative, _ . Voo |

!

/

copd NRLBLE" -
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S e . _ : b

6C. You'r. potting the meszape!  In teacher educatlon performance-
buﬁod'uijcfiv»q foous on the yrospcc-'vo'teacﬁey‘s.ability to perform C’““).
aplocpricte. teozhing hehaviors.,  Cenunguence-based objectives asegess -
a prospective toacher's ability to bring about change in others. = As-
couenent is besed on the achievement of pupils taught by the prospective
teacher. -A Goncequunce-based objective may be stated in the following |
mapner. The prespective teacher plans and presents a lesson on the '
opuiation of the tape recorder which results in 50% of the pupils in-
dependently operating the tape recorder, K : . , o
Seldet the appvéppinte consequence-based criterion for the RERTIE
follouihys ébjectivé.' ’ _ o , ‘
fiven a series of math equations, the prospective teacher,
. keduees each cquation to its simplest form. (go to uC)
Explains to peers, in a micro-teaching situation,
, ~yhe process involved in reducing. equations to a
G , simpler form. . {go to BA) o -
o P Develops 1 module which ‘enables 50% of the pupils
using the module to reduce the equations to their / - .
simplest ‘form. (go to 3Ck - T

£ hra -

W, cad
B

N
. \.

AT CONSEGUEICL-BASED
g A Tt's what the PUPILS :

TTGZEE) ¥now that counts o ' y | R B
N : - T S

o ancagme o0 o

7 . o U RS T : s
. ot (\"""’-l

» . T o :

_ Eﬂgf Performance-baced objectjéés focus on the ébiiﬁty to demon-

. strate or use presciibed teaching bohaviers. Performance-based criteria
are used to assess a prospective teacher's ability to do the kind of
things a teacher has to do. “hese include a wide-range of teaching
bohaviors cuch as weiting lesson plans, selecting and using a variety
of methods, str-tegies and media, arrdnging the learning environment,
diapnosing learning nceds, rrgscribing for studenrs,’intefviewiﬁggﬁéf;
entg, keeping’ revords and case hisfories, ¢tc. . e
In tcacher cducstion w2 uvse this type of objective to provide opportun=
Ftice for prospective reachers to practice and refine the behaviors
neadsd for teachiuy. o) - / ’ : . .

Hnlect a p;xfc:uanck—bnsod eriterion for the‘followiﬁg'ébjective. ' )
Givin 2 cociel science concept,. the prospéctive”teaqher '
. . : : ) : . «/

__Descrilec its prelationship to another coeept in :
rencralivaticn form. (g0 to 1C) / '

Geleols and demonctrates an apprepriate Atrategyo* .

=== hen teaching the concept to th grade pupils. (go to 5C)

frpleys an appropriate strategy in teaching the concept,

"""" “ufiur vhich 20% of hig pupils write an/acceptable def~ o

faitien e (e conecpt. (go 18 2C)

- lmas
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UL, rry, you rnh,nd‘ Tye epiterion you selected calls for
tha prosp. oi'vb Lo cclior 1o bé arscurwd on the bacis of nis pupil's T,
p:?FuI”FJfQ. Poec o A and eléer enother eriturion. £

G Copai™ -v.-Lu,-d crffterdia are used to assess . know]edge, -
LG ;Jugﬂdﬁji,.bxd *nLtLchtu ‘ebilities and skills uf a’ prospective .
t echop,  Refur,: to LC and :elect anothcp celternative.

| coflstqurncr-bASED |
‘ lt'ﬂ what the IUﬁILS
know and do that .
" counts - - . ¢ ,
- ] - ‘
X L ‘ Q:::) !
S 1L

N “’ N /1:5 o "

|

7.. Objcctlv xlth conscquenco-bu cd criteria astess, a pro- :
epr- ..5\,.. te. »cl"er\'n ()C’npn..'tc‘l% w'gtlr‘e "'hb prrfor'rmnce of hls o .
vueila. e ohJeotlf, you ghose is not a “OnSuQD°ﬂCP~LaS“Q oHJect- - .
ivwe. Regurn to EC @nd selokt andther objective. - _ . - !
2o ) ,"\N . / . - .
b t‘;""‘\ T A . 1y b : . . '
. R COISEQUENCE- BASED | \ A
oo CItts vhat “ths PUPTLS SR B C
© - e - tmew and do tnet counts ' ' '
i Ilte‘locLuu] L“oz Ld 2  ond dblllLleo form the data base

2 oC el p'“fv_lunc'“ mzvge, hut cepnitive-baved cidteria ars

vae Dol dom.sn dnte) cetudld knu.lwle °1d acilities., Return to 2A
UL fcint sclgufion. -
l, * A .
3 .‘ T {\-l_. Famadind - i ‘—.l.-... . )
AN ’ PERYOL“A?‘”~3A“‘” : } ' :
o ff“’ I:'s what the tcacher ‘
/J/) - 4 ~ DOug ot conats
7C,  "auNt! Tme ebjeetive you ~ho~~ haz a con scquence-bw -ad
l.':'.,'.““ . 'i e . ‘e

and tnasaa rolatigins behaviors ave aleo
ed catgorics, Peveloping cognitive

rd values, as pell as developing aware-
it

fuFeedtve, rorhinoten
mnracupt o cach of the ﬂ% fin
Vgt iAo Jout artitudes en

Lore, % ethess feelingz, attitudes, ond values: can be assessed by L

woan o eognitive-beted cu1fcri Ar exanmple of LhJs tvpe of Ob]@Cthe '

e s . ] \

) . | o '

B— R — ,
g Toond B AN AUL OGRS DONIndl, Z{hc provpiotive teacher \
; lonntafies one wttitnde toward teachars that is
! cevnaled by ozaether studont ' -
S a son - a - - s 2 - o e e R

T - ¢




© An example of & p(lf&P:dﬂC“”bnde ohjective which incor- \
pdrut(s intellectunl, huren, 1~1di]0n , and affective klllm may. bC’

The pro;pgctzve thu(hcv sclects and employs an ‘appro-
priate interview. 1Lchn1que during an interview with a
Chlldo : ¢ . -

i A pros pectlve tcachcr should become adept in rclattnp to others,
riceiving feedback, and altcring techn*ques after considering feed-
‘back. Performance-based objectives are written to-give the prospect-
ive teacher an opportunlty to practice and refine the skills necessary .
for this type of ‘teaching behavigr, . .
Objcctlves using a conscquence=based crlterlon call for the
\prospective téqcher to display intellectual, affectlve, ‘human relations
:d psychemotor ckills of a high quality, and to interface -these
skills to facilitate behavior modification ip his pupils. - Motivation
and attitude change are two areas vhere the prospective teacher might
derﬁnstrdte his ablllty to incerporate “and use all four skills. o o

\ An evample~0f a consequence-based objectlve of thls type
, . ma‘y bEQ °‘ ) 3 - ) * o N
\\\f The prospectlvc te@chcr plano and teaches. a. unlt on dental
1 health which recults’in 40% of his pupils' demonstrating a ,

positive attitude chout the carve-of the teeth by voluntarlly 1 0
Lrushing their teeth ﬂf1cr lunch, . -

Sotne qugrlenues ‘may have value for procpective teachers even » g . -
though~QQQC1f¢c outcomes from the experience may. not be identified ’
in advance. Participating in the event clicits varied responses ) o
from each person, because of his unique value orientation, back- ' . .
ground, purpores, and needs. Such-cbjectives, which spec1fy events )
to be enpaged in rather than cutcomes to-be httalned (as in. cognitive,
'ng?afmance5 and concequence objchles) Tare PafL”ch tn as explora- _
tory objectivas. o :

An- cxample of an e>ploratozy onjectlvé 1%'

proup of cultuially deprived children, . .

I The prospective teacher cclects a- qtory und ands it to a

Or: ' - . : o

The prospective tcacher lives one week with a
family vho resides in'a ghetto arca.

Select the cbjective below that can be’ c1a351f1ed as an explor-
atory objective.
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__Given desoripticns end exemples of -each type of
criteria-bared objective, classify objectives accor-.
ding to types with 90% accuracy., (go. to 3B) '

. During-a library reading period, the prospective ,
toacher helps a-child select a book for enjoyment.
(ro to 8B) . . S -
_ The prospective teacher presents a lesson desjgned
\ to incrcase pupils' appreciation of Bach's m sic
\ after which the pupils voluntarily 1iste:/;o a T

\ —

N

\selection by Bach. {go to 1B) - -
'he prospective teacher serves as a teacher aide in .
school for emotionally disturbed children., (go- to 9A)

o Q%\”\/::\O B

EXPLOPATORY - N SN
’ _ I;'s the | K o \\
| - "EXPERIENCE '. N
. / that counts - o ' \\

i

!

[ . Lo
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BA. QOnséquénco—based criteria are used to assess the ability .
to bring about chauge ih others, not the ability to do the things ..
‘that can be done to hring about the change. The criterion you.selected
is pcrformance-based gs it is focused on a teaching behavior rather -
than the rcsult of that behavior. Return to 5C and select another
alternative, ' IR S -

S

) \
i \

COIGLQULNCE~BASED _
1t's vhat {he PUPILS
__know_and _do _that counts

\' e ), : \‘\ o / " - ' !
LN .
N
/\C; . \ v .

85, You're dlose!l This objectivé may appear to be an explora-
tory objective at first glance.. However, the qued%ive'calls for
the prospective teacher to'employ intellectual and human relations
ekille in performing a particular function--helping a child select
& book to read for cijoyment. This objective has a cpecific outcome,
vhereas explorafcry'objectins'specify events to be experiéneed
rather than specific outcomes. TReturn to 7C and select another
alternztive.. o K - g
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o Br.sr COPY AVMILABLE

8C, Peoformimec-based criteria acsecs the -ability to perform
teaching ,ncts, PReturn to 5C and uClCCt another criterion. ‘

. CONSEQUENCE-BASED
It's what the RUPILS
know and do that

~ counts @

,&ﬁ,

- »
* ‘ . ‘

and other types of objectives is ‘often difficult to make. You have
succeded in making this distinction. Continue to 9B to asséss your
achleve‘Cﬂt of the objectlvcs stated for this element.,

-

9A. Very good' The dlstmnctlon betweon exploratory objectives /13

4
Y

3

. 9B. Using the following classification system
' \ I Cognitive-based Objectives
II Performance-based Objectives
111 Consequence-based Objectlves
IV ILxploratory OJ]e\tlveS

classify the given objectives. avcordlng to types by uriting the
appropriat: symbol(s) in the blank preceding oach ob]ectlve.

urites a two-page deseription of strategles employed
in the experimental school.
2. In a micro-teaching situation, the prospectlve teacher
.- S corractly utilizes all proccduros in the Schulman Inquiry
technique. _
3. + Following a lecturs on the prepavatlon of- lcason plans, - .
i . the prospectlvc teacher evaluates (according to given
\ . . criteria) a plan prepared by another student. o o
4, __-_Given a group of kinderparten children, the prospectlve
\ _ . teacher designe and presents a lesson that revults 1n
50% of the children corvectly 1dcn11fy1ng f1ve basi v y

2

1., . After viewing the movie "Sumwer Chlldren" the- student

. cqlors.
5. . Before teaching a lescon that calls for small group dis-
‘ cussion, the prospective teacher arranges classroom
seating in d manner that his instructor and three peers - /
, agrec would best permit the drs sired group interaction. ' ’
6. __In a high school science class, the prospective teacher
\\ ’ arranpges a dissonant situation that results in at least . - h

two punlle requesting an explanatnon for its occurence.

.
3
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T gt COPY AVNILIBLE

7. | ~_After planning for the teaching of a piven geography
“concept, the prospective teacher prepares visual aid
"materials to accompany -the lesson that are colorful,

clearly visible, and consistant with the. total pregen=

tation. o _
8. The.prospective teacher sits in on a parent-teacher P
"~ 7 conference. . T . e
9. - . The prospective t acher: teaches a lesson.on "Good Manners"

- - in the Lunchroom,"} after which pupil behavior in the lunch- -
: room is observed to assess the effectiveness of the lesson. Coo
10, After working withlipupils in a tutorial situation, the '
' ~prospective teacher selects and empléys diagnostic tech~
niques in order to diagnose reading difficulties of the
tutored pupils. . ' : '

. . 51 i . . .
Go to page 11 to check your ﬁesponses. e L

/ . K / ’,1

‘y
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) 9C. Ve classified the 8fsjectives F "
1. 1
2. S
; 3. 1
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CRABLING ELEMENT .001,03.9.3 -

Design Flow Charts | ) h

Prospéctus - : . | /
e ’ g
The objectlve for this Enabllng Elemont ist
The Participant constructs 51mp11f1ed flow.charts
to communlcate or design instructional operations. - -~

- !

\ " : T

-

Flow charting 15 a mean1ngful way to descrlbe the process and

i ..
)

" alternative options Whlch students follow in completlng a module. Instruct101s

4

can be classified, not only for students. but also for the currloulum

developer. Tracxng the 1nstruct10nal alternatlves and decision polnts

[ . .

f‘through a module often hlghllghts needed 1mprOVQments. Thus, while flow
. e A ]

chahps are not required to implement a_modula; approach, they do provide

'
L4

a'useful tool. ' | 7 K . )

RSP
e

* Prom W. Robert Houston, et alf Developing Learnlnq Modules, Houston,
Texas: . University of Houston. 1971,

, v

>




* INSTRUCTIONAL PATHWAY } ‘ . - | a | .

' When you have completed the flow_chart, turn to page 3 to check your

'suburbanization and selected education problems, such as the so-called

© .
n . -
1

?

Flow Chart--Example I

OBJECTIVE. : o ' .

hed . ]

nxplaln the relatzonahlp between patterns of urbanxzation-'
H . : C

+

dropoutnrate, racxsm in school. and so-called cros¢1nq “over for teachers.

‘A, See videostape #1, Cities-~Part I; , .
: o s R N\ . o . (Y

B, Read HaviAghuxst's Education ig.Meﬁropolitan'Area:Y\

C, Attend a seminar where the students discusé the probiehs noted .

in the objective. S . = - 'ﬂﬁ N 3

o @ . \
Use the symbols at\Fhe bottom of the page and construct a icmple i

.

flow chart cn another sheet of paper to show thls setoof operatxdhs.ns,

.-

-

-respénses. . Cotw . -

2
ol
2

//’ — : . .

QUESTION
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Seé -
Video-Tape
#l

Rea?}‘ 4
Havinghurst's
“ Education in
Metropolitan
’ ' ’ i T ab

'.I‘ . . - _ . >, . W
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-
h - [

3 . Attend
NE ' ' Seminar

-
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‘Flow Chart--Example II

s
OBJECTIVE: ™\

Explain the rela€i8Q§hip between patterns of urbanization-

¢ suL.x=:nxzatxon and selected educat:oh problems, such as the so-

. ——
——

called dropout*tate, racxsm in school, and ao-called crossxng

over for teachers.

INSTRUCTIONAL PATHWAY

A, Listen to sllde-tape 42 Whlch has a serles of questxons at
'tgl end of the tape;
B, If thé student. scores 80%’cr mOYXe, he”exits.the podule;
C. . If»tﬂé student/éiofes less than Béi\he attends seminar #12
aﬁd goes. co the next-operétion. , .
Use the cymbols at the bottom of the paqe and construct a simple
flow.chart on another sheet of paper to show the set of operatxons.

¥ihen you have complaéted the flow charc, turn to page 5 to check your

responses.

f) »l . ’ v ._o

~
READ . |
i | & TEST ) | mstRuCTIONS

QUESTION




. : ' | _5.'.A
Suggested Seqtience_‘ for Example Il . ,
.‘ A A N Listen ' \f ' . _
' : 7l  to 7| Answer Questions .
. Slide~-Tape 42 ' k : .
. ) .
- _ 7 Attend id yo
' C Seminar’ #12. 1% no get .80%
. or more
3
\i
e :
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Flow Chart--Example 111

OBJECTIVE:

Given a descrlption of cach of 3 dlfferent chxldren,.state'whether
phy°1cal, social, or 1ntr1nsxc relnforcement would be most 1ike1y

to be effectlve for each child, and decxde the manner and tlmlng

for usinqneach. \\\

)
Gt

INSTRUCTIONAL PATHWAYS
_ A Take module pre-assessnmnt, e
‘B, If a score of 10 or more, the student goes to Semlnar B-2, \

o

¢, '1f a score of less than 10, the student has his option of
1. Seeing~video—tape presentation B-4,
2. Séeiné slide-tape'presentation ?-3, '
3, .Coing his own thing; | )
after C the student éoes to D¢
]D. Go to Seminar B 2. | .
Use the symbol° at the bottom of é;e page and conatruct a simple

flow chart on another eheet of paper to show this set of operations.

when you have completed the flow chart, turn topmge'7 to check your

responses. '

wo | () o

INSTRUCTION

QUESTION ,




- - | | #

.\. | . . } . ' ‘w /

Suggcsfcd, Séquenée. for Example III

_%Gre—Aséessment) - : /

No Yes Attend . | . ‘ /
Seminar B-2 :

';Lv

See .
#] Video~Tape B-4

\|7

//
e

7

‘Select
one
‘z rd

a

.See . : ) _ . . o
—3! Slide~Tdpe B-S.__a.;‘ ' : _ -

Your
4. #| Choice :
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S . Flow Chart--Example IV
S ,
.ﬁn.lnstructlondl uPGClallSt, in designing a way for a student
to get into a module, spec1f1es these operations.

INSTRUCTIONAL PATHWAY S P v&\s‘

A. Enter thef@qﬁﬁge and then read module prospectus; ,ng\_ .
in 7-: v ‘W ' o . . .
"B Decide whether he wants to take pre-assessment; . <§§§

¢

C..‘If'so, he takes pre-assessment, then goes to Step E; »
‘ p. If not, ‘he goes dlrectly to Step E;

E. The student is to have a conference with hlS adv;sor where

R ' he identifies the parts of the module to be completedy

" Use the symbols at the bottom of the page and construct a sxmple
flow chart on another sheet of paper to show" 1&15 set of operatzons.
When you have completed the flow chart, turn to page 9 ‘to check your -

‘responses. : : e e r,fzu__wtsneumr_'rf

v

A it wét «

EUTER-
. ox
EXIT

. READ ( TEST -~ ) Iﬁ‘;"l‘RUCTIONS
T




- ' S -0=

Suggested Sequence for Example IV

Read
Prospectus

> Take N\ ' - — .
re-Assessment? _ Yes ,(rérerASSessment ,_
: : AN : :

L No

1] - - ) ' : :
. ’ « [}

L ow

Conference - T
with Advisor °

.y




Flow Chart--Example V

OBJ!S?IVL.

The student constructs and teaches a science: lesson to an

elerentary class. : 3 _
INSTRUCTIONAL_PATHWAY ) : :

3

L
.

A. Enter, read the module prospectus, anthhen“decide whether

" he wants tc contlnue (if not, he exxts),

A

B. .Read pp. 80-87 in Gega's text Sc1ence in Elementary Educatlon,

?

'C. Prepare a lesson onfany science princxple approprxate for a

- fifth grade class; a

. h
" .

D. Submxt the lesson to the lnstructor fcr.approval,

E. If olan is approved, the student is to teach a flfth grade
- N lclavs at a time and place set by 1nstructor,

F. 1f the plan is not approved, the student is to revxse plan

L;based on instructor's ;deas "and then teach the class.
-aUse tne symbols at@the bottom. of the page and construct a sxwple

% flow chart on another sheet of papex to show this set of operatlons.
hhen'you have completed the flow chart, turn to page 11 to check your

rcsponses.

A

'KEAD ( " TEST _:) . ' :
. INSTRUCTIONS




o o | . -11- "\\\\\

Suégested Sedﬁenqe for Example V \\\

Read |
- Prospectus

//aégd assigned
_ text | .

ate

P ) o
Prepare -
Lesson . S . -

. . o

W

Submit
to Instructor

. Teach
- Liesson

____3! . Revise
' 1 Lessop Plan
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Flow Chart--Example VI

OBJECTIVE:

Tﬁe'student_distinquishes between educational goals and instructional

o«

objectives.

| INSTRUCTIONAL PATHWAY:

A.’ V;ew PPIT #1 or v1ew,ﬁdlcatlona1 Objectlves, by Vlmcet,

B., ‘Take Qulz A, bupplled by the 1nstructor, o

c.._If 10 or m?re_correct, exit module;

« D If less-than.lo correct, read_Mager?s ‘"Preparing Edﬁcational
Objectlves"- .

E. Take Quiz B, supplied by.idstruct;r; 7'- - - - '

F. If 10 or more correct, exit module; |

G. If less than 10 correct, see 1nstructor.- - 5

Use the symbols at the bottom of the page and constréct a 51mple

flow chart on another sheet of paper to show the set of operations. .

'When you have eompleted the flow chart, turn. to page 13 to check your

responses.

READ  TEST _ .
( ) INSTRUCTIONS




-13~

/.' . . ; v ‘I, .
h vi . ~
Suggested Sequence £?; Examp}g L
.ll v ' "’ \ -
. -,. - : N r",,. * N r /
4 - . View PPIT _ o o . .
Select 41 . . _ : A .
One i ~ T .
i K . -
. 'r\yiew : : c. \
- Ll educational -
‘ ‘ Objectives ' .
¢ - |
'
. /
{l
Read/ —— .
Mage;“ Yes B,
10 ‘
' Correct? /° .
¢ P,
.."‘" ) '. . ’
'
]
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Flow Chart--Example VII

v

. —

OBJECTIVE.

] Deacnlbe forwat of con"only ubed standardlzed tests__]

L4

' Use the symbols belo& to construct a flow chart for the following .

A

-

‘ operation. .'

‘°‘INS'1'TRO0TIONAL r{A'i'm'mYs | . I °.
. -staden*e; enters;’ | ) R o ’
L B. Stdaeat reads Chaptér 5 in Davis® Eduqational Measureménté

c. o

- and Their'Interpretation: oo

Answers questions on quiz supplied by the instructor, .
. L
corrects.own quiz; . S
If student gets 5 or more correct he attends seminar on evaluation;

1f bergets less thad'S'qdrrect he sees his instructor then

. attends seminar on evaluation. e a Y

' Turn to page 15 to check the flow chart yhich you have, made on a
another sheet of paper to show the set of operations. : -

READ ( . TEST )
. N INSTRUCTIONS




P A”ls“

~ i

Suggested Sequence for Example ViI

[

/Read Chapter 5, : . ' .
Davis' Educational :
Measurenent &

TheirYIntcrpretations

No . '_éee_‘~ T V .
- 34" Instructor:

Test supplied
by instructor

\

. ‘ ‘ Attend L o
’ ’ Seminar on’_ '
Evaluation

I
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R © ENABLING ELEMENT 001,03.9.4

'Develop'Assessmeht'Précedures*' _ ol

o The objec%ivaf for the Assessment Enabling Element are: |

1, The participant defines ‘critéria-vefevence assessment.
A 2. Given a cognitive and performance objective and assess-
.ment items, the participant distingtishes between appropriate and
inappropriate assessment items. e . :
. 3. Given exploratory and consequence objectives, the parti- .
cipant constucts brief assessment items. : : '

Assessment procedures are vital in criterial-referenced teacher
" education programs; they provide feedback to students to determine
whether or not they have met the stated program objectives. They also
provide information to instructors and curriculum developers concern-,
ing the viapility of activitiés“in bringing about student change.
' Pre-assessment weasures students' competence with respect to
. .{1) module prerequisites and (2) enabling objectives of the module - <,
which lead to the terminal objective. . : ” , o
_ This Fnabling Element is designed to aid participants to employ
more effective assessment instuments.. o e

e &

—_ . . . ,-;/’/ : | .' . » '. & . " 5
v &

\ . ’ o

# From W. Robert’Houstoﬂ, et al. peveloping Learning_Moduleé Houstoﬁ,
. Texas: University of Houston. 1971, : :




| StéP Two: Describe the, structure of the evdluation of any other enabling

Step One: Reconsider the initial-experience of flying a kite. What
. oriteria were used to determine your -degree of success in undertaking.
that experience? (How did you evaluate yourself?)

List them below. ‘ ' - _ '

¢ . . . . . ’
7 A . : .
. .. .

~
4

elements of this component which you have undertaken. If you have not
undertaken any other elements, how would you suggest your performance in -
this element be evaluated? .

Step Three: By making use of your ideas in Steps One.andfTwo, describe
how the intern's degree of success is determined in Performance Based
" Teacher Education. ‘ ' ‘ : :

rd

. P |
Such assessment is called "eriteria-reference assessment.” To be sure

you mean the same thing we do by this term, turn to page 3 for our definition.

v

g

o &S
\ Y




The definition of CPitéPia-referencéd assessment .could include
any of the followmng ' _ . _

A, Aqsessmont" des1gned to measure the objecfnves taught.

B. Assessments in which an 1nd1v1dual's score is interpreted

in relationship to a fixed criterion, not the scores'’
of other individuals.

C. Assessments designed to measure accurately whether or
not each student has attalned stated objectlves.

[T

b




o

In fyont of the asseSsmeht item n'meral, lisi'

the. lettey of the objective the asse ment itemfm acures.
1f the .t¢m provided does pot measuye any of the FijCt' )
~ tives, leave the space blank. T

-

|

t Aerronpi ' SRITTRIY
A, Sellect appropriate 1. Identify thg names
T%th equipment ~. Flanders', Amidon, and

£ . . : . . e . . S '
~ OBJECTIVE - _ ASSESSMENT ITEM / : '

/ _ ‘ Hough - ; .
B. ~Code interactigﬂ/ , - ' ' .
analysis .lesso 2. Design a tegst to measure

/ /// math achieyement
‘€., Construct a/test to " : o
./ measure Puzil math . 3, Use sheet below to code
-// . achievem'nt* - the lesson-an Tape A

5 Identif§ proper using Flanders' system.

questioning tech- 4, Construct!/math equip-

nidue “ment, for remedial in- "
. Pe L ° L
o " struction .
.. _ . E. .Use questioning . ,
’ techniques with 5, Teach a lesson to peers’ .
peers. . - . in which|you use ques- .

tioning echnique

6. Given the interaction’
analysis| data below,
tell what strategy

materialls are appropri-
ate fprJa third grade

, _ mathematics lesson on

iy _ ' the commutative property.’
& _ f(Matebi “ls then J,isted.) L

.~ 0

' § the _’ceacher used L
-Ais? : 7. Which of the following
&

8. Use 'hejtape pro- . . .7 -
vided td find proper ..~

questioning techniques




¥

We think the assessment items measured the objectives as 'follows: -

°

I,



L
. Assessment Worktext
- - a

o Read the objective below and briefly tell how you would assess
student- performance of the objective. :

1. Observe a class of mentally retarded children,

€ S —————————

[N . 2 . - ' ' .‘\

. 2. Constuct and:trach a lesson to an eighth grade class
in which a.psychgmotor skill is learned by at least
o _ 30% of thg pupils. ' : '

rd

3. While teaching one small reading group, demonstrate
. menagement skills by organiz.ing the activities of the
entire class so that they are constructively occupied.

4, Without using ridicule, teach atilqast.tbreg pre-
_.school children to tie yheir s$hoes. : ' )

5, Visit”at least four parénts of your students in

their homes. . @'
L I

, : D N\,
o $
. @\I

o

.\.

L

‘ot .
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CNABLING ELEMENT 001.03,9.5

Specify Enabling Activities®

Prospectus

"’ The objective for this enabling element ist

. Given an objective of each type (Cognitive, Performance,
Consequence, and Exploratory), state the purpose of the enabling
activity for each objective, list alternate and equivalent enabling .
activities for each, and name the environment of the activity with

‘a minimup of three errors. ' : :

v

Enabling activities contribute to the learner being able to
teach an objective. The activities must be appropriate for the
objective. Wuile not replicating the post assessment activity, they
should be near or at: the same level of difficulty. -

The learner is given a choice of activities. This permits
him to select a mode and medium most suited to his own style
of learning. You, as a learmer in this situation, could be’
provided two alternate and equivalent activities which would
contribute to your being able to complete the objectives. For.
example, a slide-tape presentation could be provided as an
alternative to printed material. A third option,«"Participant
Option", is also available. This option should be provided
in all modules to permit individualization and provide for
-unique participant procedures for achieving the objectives.

.In a fourth option, you may go directly to the post assessment
activity. This option, too, is characteristi¢ of modules.

. Your options are shown graphically on the flow chart for this
element of page 27 You may now exercise your options{'
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From ¥We Robert Houstcy, ¢t al. Dé&elopingmLearning Modules.
- Houston, Texas? University of Housten. 1971, ‘
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‘Y. An erabling activity is a Mearning expcrlpnce that con-

NEO

_tn&Lutes to the learner's succes
mant activity for an objective.
pPOVlde the learner with the dddltl nal knecwledge

Knowledge

ully completing the assess-
e enabling aetivity should

» understand-
ing, Sklll and behavior needed in tke -assessment act1v1ty.

Enabling activities are directly related to an objectiﬁe.
They are not *he same act1v1ty as the assessment activity.
ever, the learner should feel he can do the assessment activity

after ccmplntlﬁg the ¢nabling activity.

|

How=

Enabling

_} Objective
S Assessment Activity
S . ‘ L
- | o ’
- . . o
‘ P
Enabling ‘ Enabling
'l Activity Activity

Activity

I AP




Each objective should have at least two alternate and
equivalent enabling activities. This provides the lcarner
with an opportunity to select the activity that best meets
his needs and learning style. Providing this type of choice
is one of the ways to personalize the program. :

)

Answers

Cognitive Questions | ®(\

Multiple Choice i
Examination _ : QS§
¥ /K' v ‘ : % .

| mem G b G TAIRE  cemMD | YEmT cmmam vy COfe  WNIAN SIS meme SR

Read = ' Listen [ Do Your

Printed to o Own
Matter Lecture | - Thing

P

Each enabling activity should-be followed by an obporfunity

for the learner to engage in_assessment'activity,

" There is not a series of enabling activities leading to the

objective. This procedure provides the learner with immediate
feedback, another important feature of good learning programs.

.- Enabling
 Activity

Assessment
Activity .




‘ ' o ‘The type of objective will determlne the purposg for the
' ‘enabling activity.  The chart below shows the relatlonshlp of the
objective to the purpose. :
, : |

[ . . . 3

TYPE OF OBJECTIVE PURPOSE TOR THE ACTIVITY
‘. - .
'COGNITIVE | "~ DATA INPUT
, _ PERFORMANCE e e BHAVIOR DEVELOPMENT -~ - J
& 1 Lo e B B * REFINEMENT OR REALITY TEST
'CONSEQUENCE " | . BEHAVIOR DEVELOPMENT --°
) : : ' REFINEMENT OR REALITY TEST
EXPLORATORY o MOTIVATION OR REALITY TEST

The following objectiie is'a performance typé of objéctive:

, . ' Given a group of children, teaches a mathematical concept
. u51ng an 1nduct1ve teaching strategy.

_ It would requ1re enabling act1v1ties that focused on betavior
development.or reflnement. ' - : ,

§

5 ‘Data’ Inpat Enabling® Acu1v1t1es o - .
' Data input enabling act1v1t1es prov1de the, cognitive base for
the learner. o , .
- The learning environment for this type of activity is an
. Informat1on Resource Area. :
Some of. the enabling actlvltles include:
vt : " Lectuiing iy

Printed material , ' | y &;&’
; ‘ ’ o.

Audio tapes:er records

relev151oﬁh I

p Still pictures .

' . Motion plcthres S .<s> o
' . % : . .
- - 8lides or .film StPlpS . Qv . p

Computers-

¢

[ . ¢




(
. . Al Y
. ) B .

*

Hulti-media. learning stations make it possible o -use.a, com-

bination of modes. B T e

o Evaluation of data input enabling aetivities require a consid-

eration of: - - Co _ . . e - _
' Speed of Dissimination - Hew fast can the mode present the data? . '

1
4

Logistics - Is the learner restricted in location ander time? k

_ Senéquilﬁpact - Does the learner use more than oﬁe:pf
» his data intake systems? - ' B
, | { _
" Accessibility - How readily available is the instructional c
material to the learner? ‘ ' -

Behavior Development gf.Behavior Refinement Enabling Activities -
The learning 'environment for this type of activity is'a,laboratogzl
Laboratory is a generic term used to indicate a variety of approaches. - -
Some of the enabling activities for Behavior Development of . . - .
. Bevavior Refinement include: CE t '
o Seminars : ; .
Micro-teaching . _ _ .
Simulation o ' o
Encounter Groups ' _ S - o
Self Awareness Experiences . = - ’ S . : *
" Human Relations‘Training . ' -
- Sensitivity

-

o
’

" Some characterisitics of a laboratory setting which may be used

to evaluate the activity include: ' '
A psychglogically supportive atmosphere; - - = .

A contrived segment of reality which is characteristic of - °

- the real world; \ - . ' a
' A feed-back system during the’process. '
. . - , . .- ot ' ¥ 4
Scme addit\_iona\l condiderations include: ‘
o 1.~ Is there an bppdr;unity to ‘try new behavior patterns? . <§§§V .
a ; 2. Is honest and .cpen feed-back used? -». _ <§§ ‘ |
. : ‘3. 1Is self-awareness increased? ' Y ™.
- : . 4. TIs only a segmernt of the real world used? - B ‘Sg\ -
5. '1s thefre a focus on a specific task? . . '
. ) 6. - Is a $upportive climate present? ' é? a
L ! b A ‘ o . _ s .

), \

Reality Teit Enabli ;»Activities ) C -
" -h;29u&éhtnipg environment for this type of activity is the Field.
» “The<field provides a reality test in the real world, in contrast
. to °tHe. partial and contrived reality of the laboratory. Some of the .
_enabling activities include: 7 : :

. . .
-
A '
. d ; . : [
o . ) . - ha
"4 , s e o =
-~ - . : . L.
‘ : , . C
. by * : " ' . ‘ v .
. . |
. .
.
.
.
'




' Observ1ng
.* .. Being a'tcacher ‘aide. . ,

Working as a tutor - . _ - ' ' o

Studént teaching ' :

Community act1v;t1es . ' . ‘ ’
Internshlps . e :

Some questions that mdy be asked when evaluatlng enabllng acflvltles
for reality test include: .
1. Was the activity representatlve of a class of experl-

cences 'in thte "real world"? I

‘2. Were ﬂechnlques learned ip the laboratory used° | .
3. Did the act1V1ty provide for a synthes;s of prior ' :
. 'expem-ences9 -
' . ‘Mas prOV151on made for an dnaly81s of the act1v1ty? ;
Y. \ : ¢

" Motivation Enabling ACthltleS o ; ,
The ledrning environment, for this type. of act1V1ty could be any ST
of the preaéédlng types of env1ronments. _

formation Resourde Areas L : ‘%;7“* *
aboratory - s ' » ‘ ‘§? _ '
. Fieldl v ey . - b :

' . ‘ . ) . B . . Vv

'
1

Enabllng adtivities mlght inelude many of the pwevaously named
_enabllng,act1v1t1es. Some of them include: o

Community ACthitleS . Internships -. , o
© Lecturing *°  Seminars . ) '
" Printed Materials , . Micro-teaching .
' » Audio-tapes : Simulation o .
s Television : - Encounter Groups
\ .. Still Pictures - . 8elf-Awareness Experiences “
o . .+« "Motion Pictures S Human Relations Training
U .- Slides N Sensitiv:ty Training
= B Observing Tutoring .
S SerV1ng ‘as Teacher Ald Student Teachzng -
_. \
Four types. of objectlves have been identified. They are: . '<§g\ v
Cognitive - , e ’
' Performance ' . B . ' ¢$ s
* - Consequence o SRR
) . Exploratory , , . .
» e . . »

. The purpose for the activity, the type of dct1v1ty used, and the
_environment should be compatible with and- pelate dlrectly to the ob]ectxve.-
For example, this objective: : : - .

Y

Given a multiple-choice test on anteractlon analy31s systems, 1
ansvers 85 out of 100 items correctly.. L _ : .




i - . . o . ‘
This objective: I ‘ ‘ T
“ s : - .

[

. Teaches a lesson to pegrs that reflects an indingct
~ approach 75% of the time. S ,

=

would need a behavior development activity and/or refinement activﬁty -
“in a laboratory environment. The activity might be viewing a film
followed by a seminar session. _ o
In the final~analysis,.the.primary'criteria for evaluating enablihg
" activities are: ‘ ' L ' ' o
. 1. Were alternate enabling activities provided for each
objective? . » ;
: 2. Was "the purpose, typ2, and environment of the, activity,
compatible with the objective? . R - L
, 3, Was the enabling activity followed by provision for o
an assessment activity? . ' . o
~ y,  Did the activity provide a way for the learner to accomplish _
his objective in the most effective,: efficient, and humanistic mode » -0
possible? ’ - © T :

» .

o

.d




o

, E>S
v o Post Assessment

Given the folliowing objectives, state the purpose of the enabling
activity, list alternate and equivalent enabling activities, and name
_ the cnvironment for the activity. Check your ,answers:-on page 11.
[ ; . : I‘_P
A. Given a multiple choice examinaticn on interaction
analysis, answers the questions with 90% accuracy.

-

. ' PURPOSE ACTIVITY . | ENVIRONMENT

[
v
«

q o ~.
B. Given a peer group, teaches a lesson using a
questioning technique 75% of the time. :

! ! '

" PURPOSE _ACTIVITY. ~ | ENVIRONMENT

s
Ne » |~
. , // .
C. Given a group of children, teaches a 1esson/M€r'e y
90% of the children are able to;illustrate/‘ghe/associa— ~
tive property of addition. - P | é\ p

] - ‘

PURPOSE | Ac'r-y;w/-. ENVIRONMENT éé',\

.

* |~




a D. Given a family from a different ethnic group and/or
socioeconomic level thansyour ownghspend @ minimum of

& 4 three clock hours visiting in the home of that family.
» v - : . - . . °
T - '+ PURPOSE ACTIVITY |  ENVIRONMENT -

-
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Answer Section
{

.t

A. PURPOSE ACTIVITY * ENVIRONMENT
Data Input Lecture = « | Tearning
' Resource Area
. Audio Tape
“Printed
Material p
B. PURPOSE ACTIVITY - 'ENVIRONMENT
Behavior Audio Tape & Laboratory-'
Development or |- Seminar o
Refinement N : ]
"Motion Picture '
£ Seminar{ . b
A '
C. “PURPOSE’ ACTIVITY ENVIRONMENT
__Reality Test ,MiCPo“teaching Field
| (\\;t%l?g V- -
D. SURBOSE 4~ - AGIIVITY ' .| ENVIRONMENT
0y g/\“\\; | \‘ r..' . ®
B ’ SN .
. Motivation or Encounter Laboratory
Group :

Reality Test

Huﬁan'Relation
- Training

e

.
»N

ave

\

. : .
e with the answers, you may want to discuss this

T L . Should you disagre
consultants.

with other participants of with the
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ENABLING €£LEMENT .001.03. 9 6

_ _ MO DULE/COI‘DONENT FORMAT

The objectives for~this Enabling Element Are:

Prospectus - -

i  The participant orders specified steps whlch communicate a sequence
for ‘module and. component operations.

' The partxcxpant states the relatlonshlp between components and modules.
/ .,
'Module-and Component-formets may vary.aceording tortheir purpose,

audiénce;'facilities.available, aga"ﬁéea for special equipment. But

-~ -

'regardless of the form which the module ultlmately assumes as it is presented .

[ 4 f,_- - )

to Stugents, certain stages or parts usually are included. The order that

these steps are followed.by stﬁdents often is the same. Persons re-
) ‘ 4

sponsible for developing modules/ need to recognize the parte .of modules
‘ _ s . -

. . . (-,‘\
and components, and the usual order in which students follow these parts., . .

? .
1

‘Robert Houston, et al.
University ¢of Houston.

* From V.
Texas:

Developlng Learning MOdQ1eS-..EUu§ftn

1971.

S oy
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COMPONENT/MODULE Foiwm"r_

Enabling Ohjective : o E o I . .

Given a tape recording of his, or another student's migroteaching,

categorize the questions asked as memory, translation, interpretation, .

application, analysis, synthesis, or evaluatiop with 90% accuracy.

ﬁwi Wt N
~

3
®

“Enabling Activities -

1. Student regés written synopsis (D-1) of quégtién types _  .0
o & S . _
| 2. 'Studeﬁt listens to audio:fﬁbe and categorizes specific
questiops!on thé tape | -
,; ' A3;_>§tudent'takes au@%?-qpiz‘and submits?to instructo£

4. If the student scores 15 or more, hé completes the objective

5. . If not, he starts again by reading synopsis (D-1)
. _ /mw WRITTEN

: | SYNOPSIS (D~-1)
| __OF QUESTIQN TYPES

. . \l., . o . @ '
| LISTEN TQ AUDIO - " B .
. TAPE SPECIFIED | =~ : - .

'BY INSTRUCTOR

%

°, . N/
’ TAKE AUDIO

QUIZ SPECIFIED

BY INSTRUCTOR.

o




Termlnal OQ]QCulve _ . o , . .

Ina ten-mlﬂute m’croteaching 51tuat10n, the prospuctlve teachﬂr

+ill ask students each of the following types of‘questlons:

e ; . i . : o CoL
translation, interpretaticn, application, analysis, synthesis, aqd evaluation.

me nory,

Terminal Activities
1. Student gets instructions from instructor and practices
microteacﬁiﬂg with another student.

L e |

*

assignment from instructor.

A\

When student “thinks Qg is ready for microteaching he gets -
[} * _ .

.

'3, Ee chen micfbteachﬂ~'at-assigned place-while he audio-tapes
‘his teaching. N
[}
4.¢ de then arranges 2 time for meeting with instructor, and ¢

5.~ Attends meeting.

I1£ his instructor is thisfied with the taped microteaching, °

"If his instructor is not satlsfled the student" trles anothe&@

t
s 9 o0

N 6.

the student conplotes the objectlve.

~J
- ®

I

mlcroteachlng 51tuatlon.

J

. GET INSTRUCTIONS,
PRACTICE MICRO-

. TEACHING VITH
ANOTHER STUDENT

At

v
N

NO

N4
s . SEE INSTRICTOR :
- j FOR MICROTTACHING 9] | . '- .

‘ ASSTGNMENT

o~ . _ =] ADPTEND
» . : W - : , _ MEETING
MICROTZACE AT TiME . —- ' . 'r
AND PLACE ASSIGNED ARRANGE MEET=" '

BY INSTRUCTCR. AUDIO ING WITH S o .
TAPE YOUR PRESENTATION INSTRUCTOR T : S

s

-
72 ‘
LR




™

., COMPONENT ,FORMAT .

Copy the flow chart from page 5 onto a sheet of paper and vrite

the steps listed below in the correct box. n

v !

1.  Student Enters Teacher Education Program ' ‘ .

2, - Select Component_ for Study

3. .Read ProspectuS'_' \ ' : N

“4a. . Continue? ' L .\‘

5b. | Exit :\\

: . N '\\f :

5. = Take Pre-assessment? : o : | o '

6;. Pre-assessment A ' ‘ | I . ,

7.  Advisor Conference ) ‘ :
8. | éaés ali Objectiééé? -

9.  Select Modules td be completed o ' | y’
. 10. Select First Module - R

' _1li Compiete‘Moaule

l2a. A1l Modules Completed? .
12b. Select Next Modulé |

13.. Posﬁ-a;sessmént

14. |, Pass?

1;. All Components Completed?v

16. Exit.
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'!
, : : e e 4 s .
S T e :
. . . ] . . | o » ‘ '
, - . CO;AEONENT FORMAT
' . . _ i = q ‘ ) i e : ’ ) e . .
_ List the scranpled nodule steps in the order indicated by the “ ‘
4 - ' B Yo ta : . .
o - : 4
. [N . . o . SN .
. flgw.chart on page 7. S 7 - N e
. - Scfambled Steps - ’ |
1. Take_?re—assessmeﬁt?' L : ) stuaehf Enters Teacher
/ , Edu¢ation Program '
2. Read Prospectus ' ‘
: . _ - ' , 2a >
3. Post assessment ' R
C - _3. e
4. . select Next Module .. v L T
~ 4a.
5. Advisor Conference ) ‘
6. Select Modules to be Complete.d
. . _ L _ 5. B
7. Complete Module ) . A e .
' : V_ . * 6. ) i A
8. -All Modules Completed? . |
9. Pass? R .
. ) v o 8._. -
'16. Enter . ’ o s &
o : _ o . _ 9. ' : ®¢~
11. Exit - ' . e o
) . : ' ' 10. f. ' @
12. All Componénts Completed? - Y Ol
o | n. é\
14. Continue? | : S _
. : . : - " 1l2a.
15. Exit
' , o : - 12b.
16. Select First Module S C _
. * ' 3 . . ) 13. g - % A
17. Pre-assessment : : : . .
, ' B 14. . .
18. Pass All Objectives? . e _

16.  student Exits Component’

¢ #
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. ‘ - T T COMPONENT FORMAT - o
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L. - g- /
. .0 ’
o . . . . e a
y Design a module by labelling the steps in the flow '
N chart below.’ : o y '
° Module Format Steps | : o
. 1. Studént Enters , B 7a. .ot .
ot . . . 4 . 7b. , . .. . L |
. 2\ . . ; ,, . ) 80 B : . ‘.
a. o 9. Enabling“Activities ,
b. \ ©10. Terminal Activities - : N
4. . 11. B
s, | : :




Design a ‘modile by labell

chart below, -

1. Student Enters
=
2.
" 3a.

a.
5.
6.

ing the'steps i, the flow

i 14

4 >

Module Format Steps

7a.
7b.
8. , .
9. Enabling Ac ivities
10, Terminal Ac,ivities,
11.




