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ABSTRACT -
This music guide, for use in grades K-3, is oune of a
series of guides, K~12, that vere developed by teachers to help
introduce environmental education into the total curriculum. The
guides are supplementary in design, containing a series of episodes
(rinilessons) that reinforce environmental concepts and theories by
developing ecology-related aesthetic values. The episodes are built
around 12 major environmental concepts that form a framework for each
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grade levels or in different subject areas. This guide focuses on
aspects such as creative movement, dramatization, and word
composition., Most of the 12 concepts are covered in one of the
episodes contained in the guide. Further, each episode offers subject
area integration, subject area activities, interdisciplinary
activities, cognitive and affective behavioral objectives, and
suggests references and resource materials useful to teachers and
students. (Author/TK)
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BEST COPY AVAILABLE

in 1969, the First Environmental
Quality Education Act was proposed
in the United States Congress. At
the time of the introduction of
that legislation, I stated:

"There is a dire need to improve
the understanding by Americans of
the ominous deterioration of the
Nation's environment and the in-
creasing threat of irreversible
ecological catastrophe. We must
all become stewards for the pre-
servation of life on our resource=-
deficient planet."

In the three years since the
Environmental Education Act was
passed by the Congress, much has
happened in the United States to
reinforce the great need for ef-
fective environmental education
for the Nation's young people.

The intensive concern over ade-
quate energy resources, the
continuing degradation of our air
and water, and the discussion over
the economic costs of the war
against pollution have all
brought the question of the envi-
ronmental quality of this nation
to a concern not mereiy of aesthe-
tics but of the survival of the
human race.

The intense interest by the
public in the quality of «..i lives

FORWARD TO PROJECT I-C-E ENVIRONMENTAL EDUCATION GUIDES

as affected by the environment
clearly indicates that we cannot
just use incentives and prescrip-
tions to industry and other
sources of pollution. That is
necessary, but not sufficient."
The race between education and
catastrophe can be won by educa~
tion if we marshall our resources
in a systematic manner and squarely
confront the liong=-term approach to
saving our environment through the
process of education.

As the incessant conqueror of
nature, we must reexamine our
place and role. Our world is no
longer an endless frontier. We
constantly are feeling the backlash
from many of our ill-conceived
efforts to achieve progress.

Rachel Carson's theme of
"reverence for life' is becoming
less mystical and of more sub-
stance as our eyes are opened to
much of the havoc we have wrought
under the guise of progress. A
strong commitment to an ali-
embracing program of environmental
education will help us to find
that new working definition of
progress that is a pre-requisite
to the continued presence of life
on this planet.

- Senator Gaylord Nelson




PREFACE

Music as an art form best serves the purposes of ecology by
developing in the students, ecology-related aesthetic values.
The music program as a reinforcement of the concepts, theories,
and practical applications taught in other subjects provides a
further service to the cause of ecology.

The music teacher must have an awareness of, a desire to become
involved in, and a realization of the urgency of ecological
concerns. These lesson plans and episodes are suggested avenues
to be explored. Further, our hope is that teachers avoid a
contrived use of this guide, but, rather, let it stimulate
thinking and serve as both a reference point and a point of
departure for music and classroom teachers.

For us, music is a vocation. For many, it is an avocation or
non-poiluting activity, depleting little or none of our natural
rescurces while offering satisfaction for deeper human needs.
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This guide contains a scries of
-pisodes (mini-lesson pla:.s), each
~ontaining a number of su_gested in
and out of class learning activities.
The episodes are built around 12
major environmental concepts that form
a framework for each grade or subject
area, as well as for the entire K-12
prog ram. Further, each episode offers
mcwumon area Hznmmﬁmnwo:v multi-
disciplinary activities, where appli=-
cable, both cognitive and affective
rorm<~0ﬁmw objectives and suggested
reference and resource materials
useful to the teacher and studants.

1. This I-C-E guide is supplementary
in design-~it is not a complete
course of study, nor is its
arrangement sequential. You can
teach environmentally within the
context of your course of study
or units by integrating the many
ideas and activities suggested.

2. The suggested learning activities
are departures from regular text
or curriculum programs, while
providing for skill development.

DIRECTIONS FOR USING THIS GUIDE

3. You decide when any concepts,
objectives, activities and re-
sources omm conveniently bz
included in your unit.

4. All episodes can be adapted,
modified, or expanded thereby
ﬁﬁocwaHJo great flexibility for
any teaching situation.

5. While each grade level or subject
area has its own topic or unit
emphasis, inter-grade coordination
or w:@umon area aﬁnpchmwwos to
avold duplication and overiap is
highly recommended for any school
or district seeking effective im-
plementation.

This total K-12 envirenwental coduca-
tion series 1is the product of 235
classroeomn teachers from Northeastern

Wisconsin. They OHommmau used, revised
and editced these guides over a period
of four vears. To this {irst step in
the 1,000 mile jouraes of humim suv-
vival, we invite you Lo take the socond
step--by using this guide and by alding

yeur own inspirations aleng the waw.




2.

A "Concept Rationale'" booklet and a sl
Environment' are available from the 1I-

PROJECT I-C-E TWELVE MAJOR ENVIRONMENTAL CONCEPTS

The sun is the basic scurce
of energy on earth. Trans-
formation of sun energy to
other energy forms (often
begun by plant photosynthesis)
provides food, fuel and power
for life systems and machines.

All living organisms interact
among themselves and their
environment, forming -an in-
tricate unit called an
ecosystem.

Environmental factors are
limiting on the numbers of
organisms living within their
influence. Thus, each eco-
system has a carrying
capacity. °

An adequate supply of clean
water is essential to life.

An adequate supply of clean
air is essential for life.

The distribution of natural
resources and the interac-
tion of physical environ-
mental factors greatly
affect the quality of life.

concepts.

7.

9.

10.

11.

12.

Factors such as facilitating
transportation, economic
conditions, population
growth and increased leisure
time influence changes in
land use and population
densities.

Cultural, economic, social,
and political factors deter-
mine man's values and
attitudes toward his environ-
ment.

Man has the ability to
manage, manipulate and
change his environment.

Short-term economic gains
may produce long-term
environmental losses.

Individual acts, duplicated
or compounded, produce sig-
nificant environmental
alterations over time.

Each person must exercise
stcvardship of the earth
for the benefit of mankind.

de/tape program '"Man Needs His
E RMC to more fully explain these
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Environmental: integrated with:

CONCEPT NO. 1 - Energy SUBJECT Music

ORIENTATION Plant Growth TOPIC/UNIT _Word Composition ”
|

BEHAVIORAL OBJECTIVES STUDENT-CENTERED LEARNING ACTIVITIES ‘ |

Cognitive: {n-Class: Outside or Community:

Coordinate the plant growth A. Teacher demonstrates A. Take a walk outside to

story with the upward and the C-Scale. observe the plant life

downward melody of the song. 1. sSing "I Had A Little in the school yard and

perhaps get ideas for
the new words of the
song.

Pussy'. Use eleva=-
tion of hand to
follow melody line
movement.

2. Change words to tell
the story of plant
mﬂo€nv. (Example:
'First we take a
shovel then we dig

E. S. E, A, Title Il — PROJECT |~C~E 59-70-0135-4

Affective: a hole, plant a
Relate the movement of the iittle seedling, etcld)
scale to plant growth. Be sure to include

the sun, rain and
plant food in the
new words.

3. Sing the song with
the new words and
dramatize it.

Skills Used:
1. Creative composition.
2., Sequential action.

‘n“_-~~_--~~~~0—~~~~~g‘~“~~~~-‘~-.————-—-1-—




SUGGESTED RESOURCES CONTINUED OR ADDED LEARNING ACTIVITIES m

Publications:

The song, "I Had A Little Pussy" |
can be found in most elementary A
music series. |

Audio—Visual:

Community:

»




E. S. E. A Title Il ~ PROJECT |-C~E 59-70-0135-4

Environmental:

Integrated with:

Accept importance of the
effect of elements on the
environment.

te follow the
action of the
fable.
4. Play the record
*  and have the

CONCEPT NO. 1 - Energy SUBJECT Music, Physical Ed., Language Arts
ORIENTATION Plant Growth TOPIC/UNIT Creative Movement
BEHAVIORAL OBJECTIVES : STUGENT—-CENTERED LEARNING ACTIVITIES ‘
Cognitive: In-Class: m Qutside or Community:
Respond creatively to musical I. Music, Physical Ed., i |
stimulus through body Language Wﬂnm activity. | |
movement. A. Read the fable, i M
"The North Wind and !
the Sun''. !
1. Discuss the "
story. i
2. Students dramatizq
the story as the |
teacher reads. !
3. Select a record i
- of instrumental 1
Affective: music that seems “
i
!
{
I
i
i

Skills Used:

1. Creative movement. .

2. Appreciation of musical
dynamics.

students do the
same dramatization
without the story
being read.

TN NES NS WD WNR WD N AP R o T WD
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SUGGESTED RESOURCES CONTINUED OR ADDED LEARNING ACTIVITIES

| Publications: .

| The fable, ""The North Wind and

| the Sun'" can be found in publi-
| cations located in most school
libraries.

Audio—Visual:

.noaacamﬁ




integrated with:

SUBJECT ___Music, Physical g£d.
TOPIC/UNIT Dramatization

Environmental:

1 - Energvy
Plant Growth

CONCEPT NO.

ORIENTATION

BEHAVIORAL OBJECTIVES STUDENT—CENTERED LEARNING ACTIVITIES ‘

miming the growth pattern of
plants and orally explain
how we depend on the sun's
energy.

plant to dramatize.
(If the students
are not used to
creative movement,
let them all be the
same plant, i.e. a

Cogpnitive: in-Class: Outside or Community: ”
Demonstrate the ability to I. Music, Physical Ed. |
respond rhythmically to a activity. |
given selection by panto- A. Students pick a |
_

|

_

E. 8. E, A Title lll — PROJECT |-C—E 69-70-0135-4

" Affective:

Participation in physical
activities and discussion to
show an understanding of
plant growth processes.

Skills Used:

1. Rhythmic movement.
2. Creative movement.
3. Sequential action.

tree).

H.

2. Dramatize this
story of growth
through movement.

3. Choose instru-

Discuss the
different stages
of growth in this
plant. Construct
or make up a
story of what
happens to the
plant.

ments to help
accompany the
drama. (For
example: a
crescendo on the
drum roll to show
growth, cymbals
for a lightning
bolt and marraccasg
for the witheringi
trees.
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| SUGGESTED RESOURCES CONTINUED OR ADDED LEARNING ACTIVITIES
Publications:
|
_
| . |
| : |
| i
| . _
" _
| |
m
| M
W m
_ M
| Audio—Visual: |

,Community:




E. 8. E. A Title ill ~ PROJECT |-C~E §9~-70-0135-4

Environmental:

CONCEPT NO. 2 - Ecosystem

integrated with:

SUBJECT

Music, Science (Biology)

ORIENTATION Preservation

ToricsuniT FPlants and Insects

BEHAVIORAL OBJECTIVES

Cognitive:

Interpret the song lyrics to
the satisfaction of the
teacher.

Affective:

Evaluate the importance of
leaving life forms to
function without interference
from man.

Skills Used:
1. Tone matching.
2. Effective discussion.

STUDENT—-CENTERED LEARNING ACTIVITIES ‘ |
In-Class: m Outside or Community: |
A. Use of songs to involve ;| A. List the insect life |
the students in i found outside and inside |
discussion. . { the classroom and our |
B. Song: "Let It Be'* ! positive or negative |
1. Learn the song. i reactions to them
2. Discuss the Umnmmmm.ﬁuw dependent upon where
of preservation they are found.
(make the distinc=
tion between preser-
vation and conser=
vation.)
3. Expand discussion to
include other 1life
forms besides plants
C. Song: "Bugs'*

1. Learn the song (the
verses will have to
be recited by the
teacher, students
learn chorus only.)

2. Discuss the attitude
of the man in the
song (Have you ever
felt this way? How
does he feel about
the bugs? What can
he do about it? What
did he say he was
going tc do about
it? Will his action
do any harm? Why or
why not?)

(Continued)
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SUGGESTED RESOURCES

CONTINUED OR ADDED LEARNING ACTIVITIES

Pubiications:

Audio—Visual:

, Community:

CLASSROOM (Continued)

3. Discuss other insects or animals we automatically
classify as pests and try to discover their role
or use in the environment.

4. Correlation with Language Arts: Story of
"Charlotte's Web."

% on attached sheet.
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Lores are qone, about o million bugs stard carryin’on and I'm eussin’

+ (Continued) .

Some caterpillar from up some tree decides

As Eqr as he can see,

There's nothin' to do but fall on me,..darn worm!
And a dlrty ol' fly, just makin' it clear

That he ain't had a bath in over a year

So he's takin' one now in my glass of beer to lose germs, (Chorus)
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(o))
2. Well, I.try to sleep when T get the chance, ~

But you just can't trust them pest ants, N

They're never satisfied 'till they're in your pants and you're e:

crawling.

With a spider web right across my face,

I'm lookin' 'round for a better place

Till a couple of hornets take up the chase and I'm howlin',

Well, I head for the house and I hold my breath

Till I find some stuff in the medicine chest

For the welts I got on the spot, you guessed, where I'm sittin',

And the wife gets mad 'cause I forgot

To get stuff for the fleas our kitten caught

Off some old dog on the neighbors lot, and she's rippin'.

(Chorus)

3. Well, I chased that moth from the middle drawer

That chewed the clothes I used to wore,

And I jammed my thumb on the bedroom door tryin' to catch him.

And I'm sure the mosquitoes know their skill

'Cause one pried up my window sill

And he limped through the air with a broken drill and I'm
scratchin',

You might think I'm a little bit rough

*Cause I don't take to that nature stuff,

But I think I've just about had enough of them bugs.

Now your backyard may be okay

But I'm goin' down to buy some spray

Because my little place is walkin' away with them bugs.
(Chorus)




E. S E. A Title Il — PROJECT |-C~E 59-70-0135-4

integrated with:

SUBJECT Music/Physical Education

Environmental:
CONCEPT NO. 2 -« Ecosystem
ORIENTATION Interaction

TOPIC/UNIT Part Singing

BEHAVIORAL OBJECTIVES

STUDENT—CENTERED LEARNING ACTIVITIES

Cognitive:

Maintain a rhythmic pattern
to the satisfaction of the
| teacher.

Affective:
Weigh the importance of
cooperative interaction.

Skills Used:

1. Binary performance.
2. Coordinated activity.
3. Creative performance.

In-Class:

QOutside or Community:

I.

Rhythmic activity.
Divide the class
into two groups and
teach each one a
rhythm pattern.

A.

(Example: J
aauwkaﬂ\s\fwumW
1. Try doing both of

these patterns
simultaneously
(clapping). The
result will be a
new sound or
composition.

Vary the activity
by using rhythm
band instruments
instead of
clapping. i
Those students who,
find it too easy
may try clapping
the first rhythmicj
pattern and stam= |
ping the second |
with their feet.
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SUGGESTED RESOURCES

CONTINUED OR ADDED LEARNING ACTIVITIES

Publications:

Audio—Visual:

, Community:

22




Environmental: Integrated with:
CONCEPT NO. 2 -~ Ecosystem SUBJECT Music/Science (Biology)
CRIENTATION Animal Forms TOPIC/UNIT Dramatization, Singing
< BEHAVIORAL OBJECTIVES STUDENT-CENTERED LEARNING ACTIVITIES ‘
nw Cognitive: In-Class: M Outside or Community.
= wmmomﬁmwww m<mmwmnu.mmsmm B A. Use of songs to involve | A. Visit the schoolyard.
d animal 11ite TOImS &nd ces- students in discussion. | 1. Discover the forms
R} cribe their individual 1. Song: "Over in the _ of animal life.
4| 1tiving habits. Meadow'. _ a. Capture or list
w a. Learn the song. " these forms of
w b. Since each verse u..m_ 1ife and discuss
nw about a different them. ,
] animal family, use | b. Compare these
- the verses to guide life forms with
5 your discussion of | those that can be
u the environments | found in the
m - of each animal ! classroom.
a | Affective: type. (Examples: !
11 Evaluate specific diffe- iwhat kind of |
—| rences in animal life forms home? What do they !
=1 and question.the human eat? How do they !
21 response to different animal protect nrmammwﬁwm.“
i-|{ families. How do we feel i
< about this animal? j
. How do we feel i
w about killing it? |
o Eating it?) !
wi 2. Song: "A Cricket in |
a Thicket", i
| - .a. Learn the song. I
Skills Used: b. Use the lyrics to “
| 1. Tone anorwum. discuss how the '
2. Dramatizatiom. insects differ I
| 3. Creative composition. from each other. |
| ¢. Discuss intere I
| relationships of |
(Continued) | 23




SUGGESTED RESOURCES

CONTINUED OR ADDED LEARNING ACTIVITIES

Publications:

The song, "A Cricket in a
Thicket! can be found on
recording #MR 0318, Ballads for
the Age of Science, ''Nature
Songs"'.

The song, ''Over in the Meadow"
is available in book form by
John Lanstaff, Harcourt, 1957.

Audio—Visual:

» Community:

CLASSROOM (Continued)

d.

€.
f.

g

insects and their environments.

Discuss how we feel or react to different
insects and/or animals.

Dramatize the song.

Choose rhythm band instruments to make the
insect sounds.

Compose a story of insects and how they relate
to each other and use the rhythm instruments
to help narrate the story.

24
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Environmental:

CONCEPT NO. 2 « Ecosystem

Integrated with:

SUBJECT

Music/Science

ORIENTATION Interaction

Toric/uniT Ecology

BEHAVIORAL OBJECTIVES

STUDENT--CENTERED LEARNING ACTIVITIES

Cognitive:
Describe simple ecosystems.

Affective:
Investigate the necessity
of a balanced ecosystem.

Skills Used:
1. Tone matching.
2. Interpretation of lyrics.

In-Class:

Dutside or Communitv:

A. Use of song to involve
students in discussion.
1. Song: '"Balance of

Nature''*,

a. Discuss inter=

' relationships
described in the
song and others
students think
of.

b. Discuss the
effect of a
break in the
system. Use the
lyrics in the
song as a guide.

c. Discuss other
balances (other
than those in
the song) in
nature and the
working parts of
its system.

* on following sheet.
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" SUGGESTED RESOURCES CONTINUED OR ADDED LEARNING ACTIVITIES

Publications:

Audio—Visual:

Community:

-
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2. 1f it weren't for the snakes, mice would multiply; R
And without the algae, the fish would die.
The flowers and the fruit nced: polluﬂtlon
And the balance of nature, consideration. (chorus)
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Environmental:

CONCEPT NO. 4 - Water

integrated with:

SUBJECT

Music/Science

ORIENTATION Clean Water

Topic/uNiT Discussion and Song

BEHAVIORAL OBJECTIVES

STUDENT—-CENTERED LEARNING ACTIVITIES ‘

Cognitive:

Interpret the lyrics of

the song to the satisfaction
cf the teacher.

Affective:
Evaluate the problems related
to maintaining a clean water

supply.

[ Skills Used:

1. Tone matching.
2. Memorization.
3. Effective discussion.

In-Class:

Outside or Community:

A. Use of song to involve
the students in
discussion.

1. Song: "Let's Keep

Our World Clean',*

a. Learn the song.

b. Discuss water as
a necessary ele-
ment for life
systems (Why do
we need water?
How much do
different animals
need water?
People? Insects?
Elephants?)

c. Discuss what
things use or
abuse our water
supply (dams and
reservoirs;
industry, sewers,
agriculture,
recreation)

d. Discuss how man
can use water
without destroy-
ing its future
use.

2. Additional activitie

Movie: The Stream.
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* on attached sheet
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the area. |

H‘

GCbserve the factors

brought out in class

discussion.

a. Sewage plant.

b. Local creek or
river.




SUGGESTED RESOURCES CONTINUED OR ADDED LEARNING ACTIVITIES

Publications:

Audio—Visual:

Film:
The Stream, ICE RMC, Film #320

, Community:




BEST COPY AVAILABLE
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E. S, E. A Title Il —~ PROJECT I-C—~E 59-70--0135-4

Environmentai:

CONCEPT NO. 53 = Air

Integrated with:

SUBJECT

Music/Language Arts

ORIENTATION Smag

Topic/uniT Word Composition

BE4AVIORAL OBJECTIVES

Cognritive:

Write lyrics on the subject
of smog, observing the
rhythmic limitations of the
melody.

Affective:

Investigate the importance
of air as an essential
element of the life-support
system,

Skills Used:
1. Creative composition.
2. Tone matching.

STUDENT—-CENTERED LEARNING ACTIVITIES .
In-Class: Qutside or Communitv:
A. Song: "Fog'. A. Use slides or photographs

1.

2.

Learn the song from
rote and write the
words on the board.
nrmsmm the word
“"fog' to '"'smog'.
Tell the students
the song will now
become a song about
dirty air.

Students are to
change any other
words they feel
should be changed.
(This may be done as
a class project or
individually.
Creative students
will want to change
most words, but the
words are such that
the less creative
students will be
able to leave much
of song unchanged
and retain a sensi-
ble meaning to the
words.)

Change the words on
the board and sing
the new song.

GUi} St s ADGD SNV W CHUD WD ST G NITD U G G NG GNAS Nl NS D ANND GRED WED NG SR GUDL NN GRS i G T A St R et S s anad

of the smog in your area
to stimulate discussion
or action.




SUGGESTED RESOURCES

CONTINUED OR ADDED LEARNING ACTIVITIES .

Publications:

The song "Fog' is available
in The Magic of Music, Book 1V,

Audio—Visual:

Slides and pictures on the
subject of air pollution are
available through the ICE RMC.

Community:

14

34




Environmental: Integrated witk:

CONCEPT NO. 5 = Airxr SUBJECT Music/Science

ORIENTATION Clean Air TOPIC/UNIT Discussion and Song
wmmm.b<_Om>_. OBJECTIVES STUDENT—-CENTERED LEARNING ACTIVITIES ’ ;
Cogpnitive: . in-Class: Outside or Community: _
Relate the use of air and A. Use of a song to

other resources to the involve the students in

reasons for pollution. discussion.

1. Song: '"Keep the

World From Dying'.*

a. Learn the song
by rote.

b. Students discuss
ways the air and
other related
elements get
polluted. List

Affective: . these on the

Support air as an essential board.

and fragile part of the life- c. Discuss what

support system. would happen if
there was onl
dirty air NNMN
water).

d. List places in
the area that
have been closed
to fishing,
swimming, open-
air burning and

E. 8. E, A, Title lll ~ PROJECT |-C—~E 59-70-0135—4

Skilis Used: d&.ﬁu% -

1. Effective discussion. e. Discuss ways we

2. Tone matching. can help improve

3. Memorization. our air (and
therefore our
water).

35
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SUGGESTED RESOURCES

CONTINUED OR ADDED LEARNING ACTIVITIES

Publications:

Audio—Visual:

, Community:




gest COPY AVAILABLE
(y t*Earlie in' »
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(Verse:) 1. L hove we e ihour  lakes and vie vers? tohat have we dome. with our

SRR R

. Chorss) ond 0ur Gl have

Lord , Our God, hay mer-cy on us; Keep the world {rom dy~ tw,

................................

2. Filled 'em up with gook and garbage..,

3. Now the fish can't live and swim there...

4. What shall we do with our lakes and rivers?

On the subject of air pollution, sing the following: ~ wwwewseese

1. What have we done with the air around us?... S

2., Fouled it up with smoke and gasseS...  esss—n—

3. Now the air we breathe is poisoned... e

4. What shall we du with the air around us?...

On the subjost of litteving, sing the following: s,

1. What have we done with the land we live on?,,. i ——

2, Messed It up with junk and Litter... —  ———

3. Now the land has lost its beauty... e

4, What shall we do with the land we live on?...
HWNWMNMWMMWhHHWH”}ﬁbWQWHaQReéU, A nf_ B S -
e fRem - AkRange ipents—appea




E. 8. E. A Title Il ~ PROJECT |-C—E 59-70-0135-4

Environmental:

CONCEPT NO. 7 - Land Use

Integrated with:

SUBJECT

Music/Social Studies

ORIENTATION

Impact on the Environment

Toric/uNiT Tramsportation

BEHAVIORAL OBJECTIVES

STUDENT--CENTERED LEARNING A.TIVITIES ‘

Cognitive:

Show knowledge of the
chronology of transportation
modes by putting in correct
order eight songs dealing
with transportation.

in-Class:

QOutside or Community.

Affective:

Evaluate the impact of
various modes of transporta-
tion on the social. aspects
of human life.

Skills Used:

1. Singing skills.

2. Discussion.

3. Chronological listing.

A. Students make a list of
songs they know dealing
with modes of transpor-
tation. (suggested list)
1. Casey Jones
2. I Ride on 01d Paint
3. Marching to Pretoria
4. Up, Up and Away
5. Leaving on a Jet

Plane
6. Merry Oldsmobile
7. Jingle Bells
8. Happy Wanderer
9. Wreck of 0l1ld 97
10. Boatman, Boatman
11. Row, Row, Row Your
Boat
12. Rocket Man

B. Students will arrange
these modes in chrono-
logical order.

C. Teacher will guide a
discussion regarding
the impact on the
environment as a result
of the progress in the
various modes of transe
portation as emphasized
in ballads, folk tunes,
etc.

(Continued)

A.

Bring pictures of trans-
portation vehicles, modes
of travel, etc. to

class.

1. Put pictures in
chronological order
(post on bulletin
boards.)

2. Social studies and
history teachers be
consulted and a
correlation of
lessons between these
departments.




40

SUGGESTED RESOURCES

CONTINUED OR ADDED LEARNING ACTIVITIES

Publicaticns:

Songs from school-owned music
series:

J. W. Pepper Catalog

J. W. Pepper of Detroit

373 Minnesota Street

Troy, Michigan 48084

Audio—Visual:
Slides of various modes of
transportation (student-owned).
Pictures from various magazines,
automotive dealers, etc.
dealing with different types of
vehicles for transportation and
trucking etc.

Community:

CLASSROOM (Continued)

Suggested questions:

1.

2.
3.

4.

5.

Early musical instruments were quite primitive.

Could the same be said of early modes of

transportation?

What effect did early primitive modes of travel

have on the environment?

What brought about the change in travel?

a. Desire to explore new lands.

b. Desire to move supziies further and faster.

c. Inventions that developed vehicles to propel
man faster and further.

As machines were developed, did fuels need to be

developed and as they were developed and utilized,

what effect did result on our environment?

What effect on the economy resulted from the

development of transportation?

Sing the listed songs in the proper order as established
by the students and instructor.

o



Environmental: Integrated with:

CONCEPT NO. 9 - Management SUBJECT . Music/Science (sound)
ORIENTATION Manipulation of Sound TOPIC/UNIT Instrument Experimentation
BEZHAVIORAL OBJECTIVES STUDENT—-CENTERED LEARNING ACTIVITIES y
Cognitive: c bal In-Class: Outside or Communityv. |
Given a pair of cymbals s s

demonstrate to the nHmmm at A. wwwmmwm MHHW wm given 4 A. noﬁmcwnmmnm.

P s ep - P ymdals. 1. Band director.

least five different ways B. Student will t s s

t di five diff . tudent wi ry to 2. Percussionist.

o mmo uce rive dirferent find as many different

souncs. ways to produce sound

on the cymbals (at

least five).

1. Crash straight.

2. Crash with slicing
motion.

3. Rub together.

4, Strike and hold

5

Affective: close to drum head.

Test the variety of tones . Use a well rosined

possible in a single musical bow.

instrument. 6. Put vibrating cymbal

in water.

C. Student will demonstrate
his findings to class.

D. Other students will
make suggestions of
other ways to produce
sound on the cymbals.

E. Use other instruments
of the rhythm band in

| Skilis Used: the same way.

| 1. Experimentation. F. Develop concept of man

| 2. Playing. manipulating instrument

to man manipulating the

environment.

E. 8. E. A, Title 1!l — PROJECT 1-C—E 59-70~0135-4
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mcmm.mm._. ED RESC'JRCES

CONTINUED OR ADDED LEARNING ACTIVITIES

Publications:
Exploring Music, Grade 8,

Holt, Rinehart and Winston,
p. 108-109.

Audio—Visual:

Commugity:

»

42




Environmental: Integrated with:
CONCEPT NO. 9 - Management SUBJECT Music/Art
GRIENTATION Pollution ToPIic/UNIT Artistic Interpretation of Music |
< BEHAVIORAL OBJECTIVES STUDENT—-CENTERED LEARNING ACTIVITIES ! “
....w Cognitive: In-Class: m Outside or Community: _
& Illustrzte a knowledge of A. Play a recording depic- | A. Art teacher as a |
| how easily things of beauty ting a scene of beauty | consultant. |
S| can be destroyed by drawing (ex.-The Grand Canyoa |
11 pictures. Suite) |
[+2] L)
10 1. Have the students |
w draw a nature scene "
1 while listening. i
Q 2. Students present |
= their drawings for
5 class viewing. {
m_u 3. Play the recording |
Q - again with either a |}
| Affective: recording of trafficl
1} Attempt to project how noises or other !
- Mmmwww vmmcn% can be nm@mwﬂwm%wﬂ%w m
- estroyed. simultaneously.
2 ! 4. Students are to !
- draw what they hear “
P ON TOP OF their i
) first drawing. i
w 5. Students present thej
v . finished drawings |
wi - for analysis and |
duscussion. i
(Questions: Do you |
Skills Used: like your picture !
1. Drawing skills. better now? Why or m
2. Discriminative listening. why not? How does I
3. Effective discussion. your drawing comparej
with places you have;
seen in the neigh- |
borhood?) i 43
(Continued)




SUGGESTED RESOURCES

CONTINUED OR ADDED LEARNING ACTIVITIES

Publications:

The poem ''Sahra Cynthia Sylvia
Stout" is also available on
45 rpm record, narrated by

Shel Silverstein.

Audio—Visual:

Film:
Boomsville, ICE RMC, Film #400

Community:

' 4

CLASSROOM (Continued)

B.

Additional related activities.

1. Read the poem '"Sahra Cynthia Sylvia Stout”.*
2. View the movie, Boomsville, and discuss.
* on attached sheet.




BEST COPY AVAILABLE

"SAHRA CYNTHIA SYLVIA 3T0UT" by Shel Silverstein (as produced on
RCA Records) &

Oh, Sahra, Cynthia Sylvia Stout

WOuld not take the garbage out,

She'd wash the dishes and scrub the pans

Cook the yams und spice the hams,

And though her parents would scream and shout,
She simply would not take the garbage out,

And so it piled up to the ceiling:
Coffee grounds, potato peelings

Brown bananas and rotten peas,

Chunks of sour cottage cheese,

It filled the can, it covered the floor,
It cracked the windows and blocked the door,
With bacon rinds and chicken bones,
Drippy ends of ice cream cones,

Prune pits, peach pits, orange peel,
Gloppy glumps of cold oatmeal,

Pizza crusts and withered greens,

Soggy beans, and tangerines,

Crusts of black-burned buttered toast,
Grisly bits of beefy roast.

The garbage rolled on down the halls,
It raised the voof, it broke the walls,
1 mean, greasy napkins, cookie crums,
Blobs of gooev bubble gum,

Cellophane from old bologni,

zubbery, blubbery macaroni,

Peanut butter, cake and dry

curdled milk, "and crusts of pie,
Rotting melons, dricd up nustard,

Egg shells mixed with lemon custard,
Cold french fries and rancid meat,
Yellow:d lumps of cream of wheat.

At last the garbage rveached so high

That finally it touched the sky,

And none of her [rionds would come to play,
And all che neignbors moved away;

And f]ﬂdLJ/, Sukra Cynthia Stout

Said, "Okay, i'll take the garbage out!"

But then, of course, it wag too late,
The garbazr reached across che state,
From Mew Yovk Lo Lho Golden Gate;

And there in the garbage she did hatc
Poor Sahra met an awful fate

That T can not right now relate
Bacause the hour is much too late,
But cnildren, remember Sahra Stout,
And always take the gucbage out,




Environmental: Integrated with:

CONCEPT NO. 9 - Management SUBJECT Music

ORIENTATION Environmental Action TOPIC/UNIT Word Composition

BEHAVIORAL OBJECTIVES STUDENT—CENTERED LEARNING ACTIVITIES ’

Cognitive: in-Class: m Outside or Community: |
As a group, write words to_ A. Use of a song to involve; A. PTA or assembly program. |
a familiar song on the subject the students in 1 |
of environmental action. discussion. |

1. Song® "Where Have
All The Flowers
Gone?''*

a. Learn the song.
b. Using the lyrics
of the song,

discuss the
action of the
song and how one

Affective: action leads to
Accept the relationship another.
between action and reaction ¢. Retaining the
in an ecosystem. ) melody song

form, students
(individually or
as a group)
compose new words
to demonstrate
how each action
leads to another
(ex.-"Where has

" all the clean air

E. S. E. A Title Il —~ PROJECT I-C—E 59~70--0135--4

Skifls Used: gone?').

1. Tone matching. d. Sing the song
2. Memorization. with these new
3. Creative word composition. words.

e. Record the song.

I
!
i
|
|
|
|
|
l
|
!
|
!
i
]
|
i
i
|
|
|
|
|
|
]
]
|
i
i
i
|
I
i

% on actached sheet.




SUGGESTED RESOURCES

CONTINUED OR ADDED LEARNING ACTIVITIES

Publications:

Audio—Visual:

Community:




BEST COPY AVILABLE
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h*eh Lozl) H\ec ev-er  learn?

2¢ Where have all the young girls gone?

Long time passing,

Where have all the young girls gone?
Long time ago,

Where have all the young girls gone?
Gone to young men, every one,

When will tnby ever learn?

When will they ever learn?

Where have all the young men gone?...
Gone to suldiers, every one...

Where have all the soldiers gone?...
Gone to graveyards, every one...

Where have all the graveyards gone?...
Gone to flowers, every one...




E. S, E, A. Title Ill — PROJECT |-C~E 59-70-0135-4

integrated with:

SUBJECT

Music/Science (sound)

Environmental:
CONCEPT NO. 11 « Individual wnnw
ORIENTATION Noise

ToPic/uNiT Collage Composition

BEHAVIORAL OBJECTIVES

Cognitive:
Compose a sound collage to

represent a walk through
the city/country or forest.

Affective:

Evaluate the differences in
natural and man-made sounds
and offer descriptions of
the effect of those sounds
on life forms.

Skills Used:

1. Creative composition.
2. Objective observation.
3. Interviewing skills.

STUDENT—-CENTERED LEARNING ACTIVITIES ‘
In-Class: _ Outside or Community:
A. Students discuss sounds ! A. Activity to be done by
heard in the city. ! students outside of class
1. List the sounds on ! time.
the board Aocmmnwonmw 1. Students interview
Which ones do we I local people concer-
listen to? Which 1 ning use of music in
ones tell us some= | their business.
thing? Which do we | a. Background music.
screen out? Which i (grocery store
scare us? Make us | ménager, drug store
happy? Comfortable?)l oxr restaurant owner,

2. Use the rhythm band ! hospital adminis-
instruments to | trator, school
simulate the sounds ! principal, factory
listed; list these “ superintendent).
on board. i b. Students take

3. Develop a compo= i survey on why
sition to represent | business men use
a walk through town.| music and how

4., Play the compositioni they select what
and possibly tape to play.
record it. B. Students discuss possi-

Discuss sounds heard in
nature (forest or
country).

H.

List these sounds
on the board and
repeat the activity j
outlined above under}
:>:o ~
Compare both compo=- |
sitions. !

bilities of noise
pollution in the use of
music by businesses.

u.w\mw




SUGGESTED RESOURCES

CONTINL:D OR ADDED LEARNING ACTIVITIES

Publications:

You may f£ind the kit ''Your City
Has Been Kidnapped® (DeSchool
Primer, Addison-Wesley Innova-
tive Series) helpful in
structuring this activity,

ICE RMC, 115 Jo

Audio—Visual:

* Community:




