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ABSTRACT
The purpose of this dissertation research was to

investigate the learning activities of mothers whose oldest child was
not yet in school. While all learning activities of this group were
surveyed, the emphasis of the study was on their self-planned
learning projects. A second purpose was to describe the educational
information sources utilized by this group and to delineate the
policy-coordinating issues for adult education. The study sought
answers to questions concerning: (1) amount of learning undertaken by
the mothers in the past 12 months, (2) the amount of learning that
was self-planned, (3) primary goal of each learning project:
vocational, personal or family, social and civic, or
self-fulfillment, (4) persons or agencies that learners involved in
their efforts to learn, (5) perceptions and knowledge of adult
qducation opportunities and agency offerings, and (6) obstacles that
confronted learners in their efforts to learn. Subjects were 48
mothers residing in a New York suburban community. Data was collected
by intensive interviews and a more general questionnaire. Results
show that subjects had limited knowledge of the learning resources
available from adult education institutions; that they seldom used
institutions with the exception of television, business and industry,
and religious institutions. (Author/CS)
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The purposes of this study were: (1) to investigate the learning

activities o:' mothers whose oldest child was not yet in school, (2)

to describe the educational information sources utilized, and (3) to

delineate the policy-coordinating issues for adult education.

Subjects were forty-eight mothers residing in a central New York

suburban ccrmunity. The random sample was stratified into two inde-

pendent samples of equal numbers: Group l included mothers whose

oldest child was between 9 and 30 months; Group 2 included mothers

whose oldest, child ranged in age between 30 and 64 months.

Data were collected by an intensive interview with each subject.

A revised form of Tcugh's interview schedule provided the guide for

collectinc! Infer:nation related to learning projects conducted. A

lucsticnnaire desizn-ld by he investigator was used to collect infor-

raticn cn perzonal charecteristics, inforration sources, and knowledge

and cf al.at education inctitutions. Data were analyzed on an'

usinz the Statistical Package for the. Social

(orr) cerr_.ater 1..rcEram.

T11 -! :Ho 4rours liff,!red, by design, in stage of the family life

- Thy 11; nk.:t ziEnificantly in the variables of family

attit':de towards school, social posi-

t:, , 'n work fcr:2, fa71:y incerc!, or Husband's attitude

rr,r1;7.

.
1,?arninr, proj.-!cto anl

:cnth:7 ;r1cr f.0
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were no statistically significant differences between the two groups

in either the number of projects or total number of hours spent.

Cramer's V was used to determine the extent of association between

personal characteristics and number of projects and total time spent.

The data suggest that differences in age, educational level, attitude

towards school, family income, and social position may have an effect

on the extent of learning efforts for this group of adults.

Subject matter relating to personal or family competence was the

most important ar:la...59 percent of all projects were in this category;

the next larzest, 27 percent, was the area of self-fulfillment. Learn-

ing projects relating to vocationalpand social and civic competence

had minor positions in the overall pattern, accounting for 6 and 7

percent respectively.

Self-planned learning dominated the field of participation,

acccuntir4 for percent of the. projects. At the other end of the

scale, a material resource (e.g., tape recorder or book) was employed

as 1.1ann,2r tr. 7 p.-Icent of the learnin projects. The group was used

az; a planner for 16 percent and 13 percent were planned by an individual

with ti-e learner reacted on a one-to-cne basis.

For 31ightly 77cre than 4C 7:rcent of s.alf-plamed projects,

'L; to why th--, plannA the prc herself w3re

'4 _ithe:r not nware of nny other Onnnr.r to usr. or

,- Y% w-1: of :Ich a ;.:r3cnal natla.. that; self-rlanninc was

on:y w,y to 1 -:arn It. Zrz.-, Tmlifi,,-1 to plan the learninr,

ti 0 1
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project and used outside planners only when they did not know enough

to plan it themselves. Others found the flexibility of fitting self

planned projects into a limited time schedule an important factor; in

other instances the possibility of using a variety of resources was

Important.

Subjects had ltited knowledge of the learning resources available

from ad!ilt education institutions. They seldom used institutions with

the exception of television, business and industry, and religious

institutions. The percentages of subjects who used these three

institutions as resources were 42, 39, and 19 percent respectively.

Also, the five institutions named most often as potential information

sources--librariea, pLblic schools, health and welfare agencies,

colleges and universities, and Cooperative Extension- -were different

firm those which ranked highest in use.

The three r.ost frequently mentioned reasons given as obstacles

to :earning w,,re limited time and enerry, limited money, and priority

of fcArlly ob116ntIon3. A closely related reason was the mothers'

liffl.nity In locating trustworthy baby-:itterz.

cf mothers of young children seems consistent

with that are =;.:rr.in r.;:rtaining to adult leaninc

ar;! :tt is fa:rly that young mothers, by

-r..7!--2.1 In f,2-drir learning activitic,o
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CHAPTER I

INTRODUCTION

The future of adult education is inescapably bound up with the

future of the society in which it is embedded.
1

The incessant demands

of change pervade every aspect of twentieth century man's existence.

Not only has change become a constant, but its rate of appearance is

accelerating. More scientific and technologic progress has been made

over the last twenty years than in the entire history of the world,

and it continues at an ever-quickening pace. One of the major themes

of postindustrial society will be learning through the lifespan.

Most adrlts alive today were educated in their youth according to

the doctrine that learning is primarily a function of youth and that

the purpose of education is to supply individuals in their youth with

the knowledge and skills they will require to live adequately for the

rest of their lives. The rapidly accelerating pace of change in our

society has proved this doctrine to te no longer valid. Youth educa-

tion ou..7ht to rs,Ilt in the capacity of the adult to pursue his own

ducation. Conti:11;o%s learn:ILL throuh t e lifespan is absolutely

nt olscnce in work, in play, in under-to

n n t'n, world.

"krr.-; L. r, ".1.73ntIon: on ':%,! Fut.ur of A.:ult Eucn%ion

-n! "

Uri7r.:v.

. p. 1.

1

t 1i ik I °-uava;)
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The Problem Selected for Study

Adult education has a large body of research findings about

participation. Most of these studies, however, are studies of partici-

pants in institutional programs. Adult educators really know very

little abv.:t participation in adult learning activities from the indi-

dual learner's standpoint--how much time he spends at learning, what

and hy he learns, ho' he learns, where he learns, and what help he

obtains to assist him in his learning. Nor is very much known about

the adult education delivery system and its inadequacies.

It is only recently that attention has been focused on the activ-

ities of the individual who is engaged in planning his own learning.

The aysilable data on learning activities that are initiated, planned,

and conducted by the learner himself are very rzeager.

Some recent research
1

exploring the deliberate learning projects

of a =r. ell grot.lp of intensively interviewed adults revealed that those

adults spent an av=erage of 700 to 800 hours per year in learning. A

pr,rt of st(xy was the fact that almost 70 percent of

this ,ire ws:, spent in self-planned learning outside the institutional

cf education.

Th--1 cf self-planned learning refers to a person's delib-

-:. %c and/or skill where he

Trfrr.,ry "or planning not only the why,

: '.0 1,-.:arn, and .where :0 learn.

T.- A!.7.":-. Projct:-. (Tcrcn,c: Ont!rio

1' I I.% v ,3
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He may seek help and advice about these decisions from a variety of

individuals and r-aterials, but he retains control of and responsibility

for deciding what resources and activities to use each time.
1

Similar behavior has also been called self-instruction, self-education,

independent study, and self-directed learning in the literature. These

terms may or may not be synonymous with self-planned learning. Whether

they can be uzd interchangeatl:i with self-planned learning as defined

by Tough depends on who assures the primary responsibility for planning

the learning. If it is the learner, and not another individual or group

or nonhuman resource such as television, correspondence course, book,

etc., then the terns are interchangeable. The learner tray, however,

-..ecide to enca.-e in a learning experience planned by others because it

heirs him to achieve his educational goal.

Since the :angle used ir. the Tough study was small (N=66) and was

nct 1:electe:: on a randor basis, there was a need to continue this

re:-...;arch with other groups of adults. One specific group of adults--whose

rF,';,.: of per'.icf.7a:lon in institutional adult education prcgrams is low--is

zhillr.m.2 Other than the fact of their low partic-

it,,-ich, 'r. r;; 1.1rJ Is kno....n stout t1,1.:: extent to which they continue

this pc:rio-' in their life cycle. Except

2

in .:turiyld no in..%!ctirations

"'..; 2 ,nrr.lr,.- c thiL of ..:into.

I
10 7

jc ... Jr -: J. for rr1rr.
r: A 7). ::

. 1- r
, A T . T-r -

I I 011
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Purposes of the Study

What are the implications for society and the field of adult educa-

tion if individuals learn independently without recourse to the tradi-

tional adult education institutions? Specifically, this study was

concerned with one dimension of the broader question: the extent and

scope of learning activities of a particular group of adults--Imothers

of young children.

The primary purpose of this study was to investigate the learning

activities of :others whose oldest child was not yet in school. While

all learning r2ctivities of this group were surveyed, the emphasis of

the study «as on their self-planned learning projects. A second purpose

was to describe the educational information sources utilized by this

group and to delineate the policy-coordinating issues for adult education.

The study cought snswers to questions ccncerning:

1. amount of learning undertaken in the past twelve conths

2. arount of learning that was self-planned

3. pr7ary goal of each learning project: vocational, personal or
farily, social and civic, or self-fulfillment

. p.71-cn: o7- agencies that learners involved in their efforts to
learn

5. percplccn an IF.nou:P:Ire of adult education o;portunities and

7..cnfront" lc_arners '41-1 their efforts to learn.
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Rationale

Self-planned learning is not a new concept. Support for the claim

of man's ability as a self-learner can be found with the Greek philos-

opher:.
1

Socrates spoke about the wise as those who have mastered self-

control and declared themselves as self-learners who are not ashamed to

learn from everyone around them. Plato saw the ability of the adult

for self-learning as the ultimate goal of education of the young.

Aristotle talked stout the principle of self-realization, the entelechy,

a potentiality for wisdom in each living being which can be developed

Loth through self-learning and through the help of a teacher.

There are exarples of adult self-learners down through the ages.

Caesar included time for writing and study in his daily work plan.

Alfred the Crest, the English medieval king, was said tc have devoted

every rin'.1te that he could spare from his duties as ruler to the improve-

ment of his min d.
2

Winston Churchill found that it was not until the

age of twenty-one that "the desire for learning cane upon mn";3 he

then began to np,,nd four or five hours a day reading history, philosophy,

,:concricz.

In the Un!ted States, Benjamin Franklin was one of the early

1,,Rd,:r:. 1n min:L. Many people consider Abraham Lincoln "the

1j1r,:r!! "A:: 07-,r7-1,-214 of Adult Sclf-Lcarner,"
Educntion Journnl, 9:13

7 7: (-1 ; i :.

-rn 0-..111, A Fov'r,. Cu.r!r.-tor: Story of My Li f'
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greatest of the self-educated leaders in American history."1 The success

story of Thomas A. Edison, who became one of the most prolific inventors,

is another well-known American example of the self-learning adult. He

was engged in learning and discovery almost to his death although he

attended only three ronths of public school as a child.
2

The introduction of free compulsory education for children follow-

in.' the InJustrial Revolution attracted the attention of most educational

researchers, alti:ough there were some adult educators studying the

individuals who participated in programs organized for adults. It was

not until the late 1950's that Houle 3
initiated a line of inquiry that

studied the total learning activities of adults rather than studying

the participants in specific progrars.

The Jchn:tcne anzi Rivera study
4

was the first to document the

rz.rnit,.e.e of :elf-planned learning ty adults in the United States.

Beinnini uith Tc..lrh's work in 1965, a systeratic inquiry of the self-

1:.-:-.ccm to emer;.e.

ToFhl: initial inquiry into the nature of the self-learner was

hiz -!1:::,ticn5 that focused on the teaching tasks perforred by adult

UtIlizing an int.en:.ive interview, he exarined the program

C. r.1 y In cf A Hirtoricvl Pr!rspr2ctive
cn 1 19;,-/), p. 140.

K:: 1 n
p.

7

C. :c.: (:'i Univ.-:rcity of
'r P- )

A P ..'r : y A.:, t 3. 1 :--
: , G:'

i
.' . I Id

1
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7

planning processes employed by forty adults while teaching themselves.

A further study by Tough/ on the major reasons for beginning and continu-

ing a learning project provided greater insight into an adult's conscious

motivation at the time he begins a deliberate sustained effort to learn,

and at the midpoint of the learning project. Tough's most recent study
2

investigated the learning activities of a small group of adults. In

his interiews, he probed intensively for all of the person's learning

projects. He used long lists of subject matter and learning methods to

stimulate recall. Each learner was interviewed intensively in a two-

hour interview devoted exclusively to discovering all the person's

learning projects during the preceding year, and to gathering certain

basic data about these projects.

Tough's studies, though conducted with small, self-selected samples,

have restd:ed in observations and implications that are by no means

trivial. In fact, they focus on an issue that ray be fundamental in

1-2-errInin4 the future of adult education: what influence should adult

,xert on self-planned learning?

Fin!in;:s frcr. the Tough studies suggest that a large segment of the

pcpuIn'.1c:1 not :!ependent on traditional approaches to learning.

c: self-learner and ways that he copes with his

-n71rcr! :0 al,at elLeators to forLulate

9n : nr...prc, to 1c;trnin:7. If .2vrryone is to hecore

1-:fIrciLF r'R/ tI: to fort: a consid.walle

'A: ' : r . - , T. A :1.%!:,
':
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part of this integrated, lifelong system of learning. Not only is it

economically impossible to develop institutional programs for everyone

but also not everyone wants to learn in an institutional setting.

Design of the Study

The focus of this study was on the learning activities of a partic-

ular group of adults. The population was mothers whose oldest child

was under six years of age. The sample was selected from mothers

residing in the suburban school district of North Syracuse, located in

Onondags County, New York.

A stratified random sample was drawn frog the computerized list

of those farilies in the school district whose oldest child had not

yet reach %:d his :ixth birthday. The master list was divided into two

part:.--Lizt 1 included thove far flies whose oldest child was under

thirty ronhz; List 2 included those farilies whose oldest child was

bet%en tr.ity ::.or. the and six years of age. Twenty-five r, others were

frcr each list.

The ,.:;:cision to control for the age of the oldest child was based

cr. L...711.11:. far fly life theory.
1

Her thesis was that

,7rc% rin-1 eve op or. children !(:). A fanily grows through

9nd in r recr,_! "repeats" ac

!::::11:nption in havirle tuo

:%-1:7-7, or chilften ray alter

v . . i.. : 7 .
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The study investigated the deliberate learning activities of these

mothers. The focus was limited to deliberate learning efforts, and

excluded the multitude of phenomena and forces that produce changes in

a person without regard for a predeterrined purpose. The study was

not cxicerned with either a laboratory or an ideal form of learning.

Instead, it investigated learning as it occurred naturally in daily

life, without being influenced by the researcher. It investigated the

actual 'mays, not necessarily the most effective ways, in which mothers

of young chilziren learn. The study included all of the mother's learn-

ing prcjects, regardless of what she was trying to learn, why, how,

and h,,e. Because the author vas interested in obtaining a complete

plzt..re of the peroon's total learning effort, the investigation was

not r.:zrIcte: to certain methods or places of learning, length of

learninF rrolects, or certain sutject matter.

Data for this rtuity :Jere collecte1 through indepth interviews

con:%.:.tel! th e...thcr. A method developed by Tough in his 1970

to a valid instrurent for helping people recall

-:ffc:.%:. It war, afiaptd for collecting information

c p';po3e of this study.

Sii-nifirnnce

in at leant tiro ora:;:

%1.,! of ar.? the
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The ccncept of self-planned learning contains important dimensions

that appear to be applicable to the theory of self-planned learning.

Included among these dimensions are the importance of an outside agent

(teacher), the autonomy of the learner, the relationships among the

learner, teacher, and information, the execution of learning behavior,

and the evaluation of learning outcomes.

The study should make a significant contribution to the existing

body of knowledge and theory development concerning learning behaviors,

motivations, and/or drives of mothers who have young children. In

addition, the study should contribute to the knowledge specifically

concerned with the continuing education of women.

From a practical viewpoint, data gathered in this study should

help clarify the ed..xational needs of mothers of young children by

revealinz, their learning habits and continuing education interests.

Thi: 'ay provide the infcrration necessary to answer the question

of hol learning experiences for this group should be organized. There

Implisations fcr adult education institutions focusing on

n.;dinn2n in terrs of content areas and delivery systems.

Orranir.aticn of the Diczertation

probler,

- : :t17r..arch dnsicn and

Irinfly.
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A review of the literature considered relevant to the study problem

is presented in Chapter II. Definition of terms and the questions to

be answered complete the chapter.

Chapter III concentrates on methodology, including sample selection,

instrumentation, data collection, and data analysis. The treatment of

the data and the findings comprise the content of Chapter IV. Additional

data on the utilization of information sources is presented in Chaptet

V. The final chapter contains a summary of the study, the conclusions,

and implications for adult education.
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CHAPTER II

BACKGROUND OF THE STUDY

Overview

Three areas of literature need to be considered in order to study

the educational participation of young mothers: participation studies

with an institutional fc,cus, participation studies that focus on the

individual, and literature relating to the participation of women.

Following the review of literature, questions to be answered in this

study are stated and the operational definitions of terms are presented.

Participatica Studies

Few areas of adult education have received as much attention as

the general area of participation. An abundance of studies deals with

this topic. Indeed, if volume of writing can be taken as an index,

participation must rank as one of the major concerns of adult educators.

The focus of adult education participation studies has been fror

either the inztition viewpoint or that of the individual learner. In

the forter, in.;:itutional activity is the focus as the investigator

partic4at.e: and why. In the latter, the

fcc-:7 i, cn tot7di%y of ,Aucational cxperi,ince of the individual

crer t-r!cr! or `.1me.

.)
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rind4ngs fronitpudies with an
institutA..Aial focus

Participation studies with an institutional focus have most often

taken the form described as "clientele analysis." This type of study

consists of a description of the characteristics of the participants

in adult education programs of one or more agencies in comparison with

the characteristics of the general population who could potentially be

served. The characteristics frequently used for comparison include

sex, age, employment status, level of-occupation, level of income,

marital status, family status, and place of residence.

Numerous studies of this kind have been conducted throughout the

country, and out of them has emerged a fairly consistent profile describ-

ing the participant in.adult education programs. Houle summarized

clientele analysis studies with these general conclusions:

In general, high income groups are more likely to take part
in educational activities than low income groups. Participation
is also positively related to the size of the community, the length
of residence in it, and the number of different kinds of educational
activity available. People with certain nationality or religious
backgrounds are more active than chose with other backgrounds.
Age is important; the very young adult seldom takes part, but
there is . sharp upturn in the late twenties, a fairly constant
level of activity until the age of fifty, and a decline afterward.
Married people participate more than single people, and families
with Ecnoolne, cMilren more than families without them. Many
more professional, mana;:,1.ial, and technical people take part
relativ-, to nurber in the population than do people fror
other oc,:nlpational J.roupc; next in cignificance are white collar
and cleric-11 laborers; and lastly unskilled
lato.or)rs. But th..! univrcally important factor is schooling.
The hip 1-.er for c-4.cation of the adult, the !Tore likely it

hqt he 0112 tn?,. pr:rt 1r continuing cducntion. The amount or
::rfnooling in fact, Fo significant that it underlies or reinforces



many of the other detenrinants, such as occupation, size of
community, length of stay in it, and nationality and religious
background.

One outcome of clientele analyses has been generalizations concern-

ing the participation patterns of various subgroups within the popula-

tion, and an accorpanying tendency to expect all members of a particular

subgroup to exhibit similar patterns of behavior. Thus persons with a

low level of education are usually thought of as being nonparticipants,

while it is assumed that persons with a high level of education generally

exhibit high participation rates.

While such generalizations regarding participation patterns

undeniably had a basis in fact and right be useful for broad descriptions

of the behavior of various groups, they had several limitations. One

such drawback was the tendency to lose sight of the differences within

groups while focusing iajor attention on the differences among groups.

Within the less educated group there were people who did participate;

similarly, wrong the better educated there existed people who did not

participate. As indicated, these people tend to be ignored in discus-

sion:: cf participation.

The clientele analyses studies had another limitation in that they

i^ :ions of individuals, not with their whole patterns

of 1arnin:-. .-ffort. Also, since every adult education institution was

:1c7,-;; in of* cr :::xplicit conditions that limited

1'7 71:-Ac4_pw,ion :7%;iir?r; frcr the institution point of view

"H6,11-, L:q.;!rftr- Yir:,!, pp.
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were not much more than countings of those who participated in the

programs.

Brunner
I

cited the need for research that took as its starting

point not the act of participation but the participant. Houle further

challenged adult educators by stating that the theory and practice of

adult education would not progress very far until they were based on

an understanding of how' mature people approach the tasks and opportu-

nities of adulthood.
2

Finding: from studies which
focus! on the individual learner

Houle3 is credited with having done the first study that focused

on the individual's whole pattern of educational effort. His basic

thesis was that the desire to learn, like every other human characteristic,

is not shared equally by everyone. This thesis was upheld in his find-

ings. From his results, Houle proposed a theoretical typology defining

three major ideal types of participants in continuing education accord-

ing to 1,!arning orientations. Cautioning that these were not

pure typ .::!, Houle classified continual learners as (1) goal-oriented:

those w1-.o efiuccition ac n renns of accorplishing clear-cut objectives;

(2) rvtivi%y-cr;,:nted: these who %tilize adult education as a means

of . nm:r; 2.1n!n-oi,:nted: those who zeck

i6; - - 6 ti Ar. i's'N of P;(2.:(10t-1(10.
..!; (.4 "! : Icr: A::: icirs .
---T .

:( , !": , p. 1.

r eJV«!J
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Sheffield, Ingham, and Litchfield,1 using different techniques of

measurement, attempted to devise a meaningful scale on which the total

educative activity of given individuals could be measured. Each

investigator derived a total score of educational participation for

each person studied. The scores were based on an individual's self-

reporting of his actual performance in activities judged tc be under-

taken for purposes of education. Litchfield concluded that

There no longer appears to be any validity in the belief,
long held by rany adult educators, that there are participants
and nonparticipants in adult education. All men and woven
partake of adult education to some extent. The focus new must
be upon questions of the degree and kind of that particilcation.

One of the rost comprehenbive studies focusing on the educational

purs-Aitc of American adults was a national survey3 conducted by the

National Opinion R'zearch Center. Among other things, this study found

the phencrenon cf self-teaching was quite common among adults--ttis

type of activity had never before been extracted friar a national sample

of the 1:opulsticn. An estirated nine rillion adults in the United

State:: on at least one self-instruction project during the year

int,:rvieu. The authors stated that the incidence of self-

ri:!,11%s W95 "surprisine and "much greater than

1,.
Ori':n:ation:* of Adult Continuing

L."-v! - " Ph.D. Uni*r-Trity of Ciear:o, 1962);
Pry J. T: , "7: r or P :htericr an: I',.=.

.. L.'. .- of Co11.7.,: ADArni" (unpubli:n Ph.D.
i! Azr. Litchrit. "The Nature

r-" 0: 1:: A A., (unputli:hcd
c:

aba RtrlAcipntion," p. leP.

T:
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anticipated." They suggested that "the category may well represent

the most overlooked avenue of activity in the whole field."1

The Johnstone and Rivera study estimated that approximately one

person in five had been active in some form of learning during the

twelve-month period just prior to June, 1962. Of all adults who reported

at least one educational activity during the year, approximately 8 percent

had engaged in independent study.
2

When people were asked whether or

not they had ever engaged in independent study since leaving school,

38 percent recalled at least one occasion on which they had tried to

teach themselves .orething on their oun. 3 This represented a sub-

stantisl number of adults who had engaged in learning something on

the!ir ow n after leaving school.

Thiz national zurvey also found that the incidence of self-

inotrActicn var.V.:(1 with av and with level of formal education. For

exwnpl.!, 4.! perc.mt of all intervieuees under thirty-five years of age

r9por%,1,1 cx!lf-iLztrction as one method, 44 percent of those between

thirty-f17 int: fifty-four iid so, while only 14 percent of those over

firty-rour 11'1 o. Also, 10 percent of all interviewees with only

--4:cation r.:Fcrt:..d salf-ins.ruction as one method, 52

p9 r. with h 1.11h z!-hool ,Jd..:cation did so. and 37 percent

ot' zo.

I



These differences in the preference for self- teaching among people

of various educational and economic levels were found by asking adults

to report on the past. Similar differences were found by asking adults

to speculate about a hypothetical situation. They were asked how they

probably would go about learning to speak a foreign language before

traveling abroad. The respondents were divided into three groups

according to income and education combined; 40 percent of the top group

but only 17 percent of the lowest group said they would learn by thew-

selves.
1

But it could be a mistake to conclude that people of high

socioeconomic status are necessarily most likely to prefer informal

learning contexts. The report pointed out that it is quite possible

thesi persons rentioned individual study rethods sore often simply

because they were very ruch more aware of the existence of these

appronchez. It suggested that persons of high and low socioeconomic

status iliffer more in their knowledge about methods of independent

study than in their information about school classes or lessons with

pri.mte instructors. Johnstone believed that many respondents in the

top Frot.p choz :elf-teaching because they had experienced learning in

this way and felt competent; many of those in the lowest group who

chos .-1f-t.. E.c*r.ing were perhaps reacting against educational institu-

2

w-r-

of 7.u'rje',:t rnritter 14r:re frequQntly nelf-taught whereas

'.1%).-n1 all .!%...! nutjetr mported by the

"I:

, "1: L , Gral

t;, 17, 1`,,.
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interviewees were classified, the category most frequently self-taught

concerned the area of home and family. Fifty-nine percent of the

learning efforts in this area were self-taught rather than learned by

some other method. Forty-three percent of the courses and projects

in hobbies and recreation were self-taught, as were 40 percent in

general education, 30 percent in personal development, 25 percent in

vocational subjects, 23 percent in public affairs, and 13 percent in

religion.
1

A more detailed analysis of 49 types of subject matter

found that at least 80 percent of all courses in technical arts and

hobbies, gardening, and home improvement skills were self-taught.
2

The incidence of independent study might well have been greater

than was reported in the Johnstone and Rivera study. It is important

to note that while all courses that inolved instruction were recorded

in the interview, the inventory only had space to record two subjects

for independent study, although undoubtedly some people studied more

than this on teir own.

The interview question on which the independent study statistics

were based wiz., worlef.: thusly:

Up to thi.; point, wOve been talking about enrollment in
an.1 a: .:1az7cL.. During the pact twelve tonthr,

have yo.. your7-1f came new suhject tatter or skill
t'y ;.:arc cf' zt%iy or your own:5

- r':..oried recponce of "yce or

.:c. 2t.c rf.J-1 to !pply, or explain to the interviewee,

(T; :
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any Criteria for deciding whether a particular example of learning

should or should not be included. Interviewers merely asked one general

question - -they did not explain the question, encourage the respondent

to consider various possible examples of his self-teaching, nor probe

in.o the meaning of his responses. No additional information was

collected concerning the learning materials and methods employed in

self-teaching. Thus, many gaps still remained to be filled by other

researchers.

Beginning with Tough's work in 1965, a systematic inquiry of the

self-learner began to emerge. Allen Tough has probably pursued the

study of self-planned learning more than any other single adult educator.

His doctoral research1 foclised on the behavior of adults while planning

their own lt:arning projects. Tough found out that an adult can indeed

perfort the teaching tasks for himself and that he seeks hap from a

variety of sourcez while undertaking self-planned learning. A further

study of th.:? major reasons for beginning and continuing a learning

projee:t2 has provided greater insight into an adult's conscious motiva-

tion at the tim: he e: ins a deliterate sustained effort to learn, and

at the! riirzint of t!-.,! le:arnirg project.

Townlz rec,:nt ztudy3 Investigated the learning activities

of a ::rQ1 o: Intr:nz:im protIng intervte!wa revealed

T.,: e.'." A rrTort of Tclif:Or illsr,!rttion it
.r A': r. A St%ly

.: A. Ur.TI (Torow.o:
C-7 777c is 1,

Tc A ::1'..

Tr,':.t , 1. Pr.
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that these adults spent an average of 700 to 800 hours in deliberate

learning projects per year. Approximately two thirds of this learning

was self - planned- -that is, planned, implemented, and evaluated by the

learner himself, with same help from others.

None of the earlier studies uncovered as much self-planned learn.

ing as was found in the Tough study. Basically, these earlier studies

uncovered only the learning efforts that the person could recall fairly

quickly and easily. It was undoubtedly easier to recall a course or

conference or discussion group than it was to recall most self-planned

learning efforts. For this reason, many self-planned projects probably

remained undetected in previous studies. To reduce this error, Tough

used a probing, two-hour interview that tried several different ways of

asking the person to recall additional projects. Despite his intensive

efforts, Tough reported that "interviewers felt they failed to uncover

all of the learning projects in some interviews and that perhaps self-

planned learning iz even rore common than our figures indicate."1

Findings from Tough's study suggest that a large segment of our

populvdon lo..rs not ustl the traditional approaches to learning. The

.;s1 ly Tough wore very mall, however, and not all of them

c'no::.--2n on a completely random basis fro a large population.

in:ti-:rracies of the zamples, the data were encourpging

.o tnt, r.nl..,arch on selt-planned learning could
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Two studies are currently under way. The University of Tennessee

is conducting a large study under contract from the Tennessee Valley

Authority. This study is investigating the learning activities of a

randoi sample of 400 adults in both a rural and an urban county of East

Tennessee. Results should be available in late 1973. In a study in

Canada, Fairl is concentrating on the learning efforts of first year

elementary teachers in their roles as beginning professionals.

Four recently completed research projects have added knowledge

about the learning behavior of specific adult groups. McCatty
2

studied

a random sample of fifty-four Toronto, Ontario professionals in engineer

ing, medicine and other professions. Johns3 studied the learning

activitiez of a random sample of thirty-nine practicing pharmacists in the

Atlanta, Georgia metropolitan area. Denys
4

has investigated the learn-

ing projects of forty senior ranagers and teachers in Ghana. Johnson5

studied the learning projects pursued by a stratified random sample of

forty adults who had recently completed the requirements for a high

1James Fair, "Teachers as Learners" (Ph.D. dissertation in progress,
University of Toronto).

Cressy McCatty, "Patterns of Learning Projects Among Professional
Men" (unp,Atii.: di:zertation, University of Toronto, 1973).

dWili Jar.:,, Jr. , "S--lected Charac

Univ:-:::%y of 157n.

rnjor 14.-ArnIn

eristics of the Learning Proj-
(!mpublished Ed.D. dissertation,

Effortn of Two Groups of Accra
University of Toronto, 1973).

A. Jc;.::.cr, Ci.nr'ir..:.:riztics of *Air: Learninc

Pre!.. (.2 A Scikcl D'4,3orf: an /or n High
Ed.D. dinrertatIon,

c:
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school diploma or a high school equivalency certificate in Fort

Lauderdale, Florida.

These four studies were essentially replications of Toughs

study with different populations. Each study covered a period of

twelve months prior to the interview and described learning efforts

in all aspects of the respondents' lives.

The participation rate in each study was 100 percent--all inter-

viewees had conducted at least one learning project. Tough reported

a participation rate of 98 percent.

Learning for credit accounted for only 1 to 7 percent of the total

number of learning projects undertaken in all studies except for recent

high school graduates, who reported 23 percent of learning projects

undertaken were for credit. They were involved in more formal school-

ing than the average adult--community college, full-time vocational

programs or job advancement training mandatory for employment or state

licenning.

Pattern:: cf differences are apparent in the number of learning

projects and in the amount of total participation time. Johns, MtCatty,

an! Dery: all st;died learning activities of professional populations.

he Ncr*J. An,:rian professional in these studies undertook at least

yg!ar constituted about 1000 hours of

:;ta.istics for Ghanaian profec:sionals

qrsrc,xly f;E! fictiviy. The recent high school

-n P77 y,!nr, which was corparable



The individual range of projects in the North American studies

was also much larger than in the African study. McCatty found that two

was the lowest number of projects for his professional subjects, that

five respondents had participated in more than twenty-one projects,

and that one respondent had been involved in as many as thirty-one

projects in one year. The range for pharmacists was from one to twenty.

two projects. Among his subjects, Tough found a range of one to twenty

projects, an average of eight. The average number of learning projects

for recent high school graduates was fourteen, the highest average for

all studies.

The average project length clustered around 100 hours in all but

the study of recent high school graduates whose average project length

was 61 hours. The median project length in the McCatty and Denys

studies (data not available for other studies) was approximately 50

hours, less than the median of 81 hours in the Tough study.

All studies reported a high incidence of self-planned learning--

ranging frcr 56 percent in Johns' study to 76 percent in McCatty' s.

Tough r.2port-2d 6P. percent of the learning projects as self-planned.

Croup-pinnreq projects rnnked second in all studies with a range of

11 to 1 percnt except for recent high school graduates--23 percent

of th,..tr 1,7y1rnir4: proic%r. were group-plunned. Individually-Nanned

for 6 14 perc..r.t; those pltnned by nn inanirnte

fsrro,-rrr-d learringle.%pe recording:., or television series)

irxi,:H.1 1 .0 for Johncl sup. jests; he reported that

'103 ci
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19 percent of the projects undertaken by pharmacists were inanimate.

planned. The large number of continuing education programs available

on cassettes in the Atlanta area may explain why this popption had

a higher percentage of inanimate-planned projects. 1

Findings from studies that have folused on the individual learner

suggest that a large segment of the population uses many approaches to

learning other than traditional ones such as enrolling in a course or

attending an educational program for a group. Further studies of the

self-learner and the ways in which he copes with his learning environ-

ment are needed to enable adult educators to facilitate this approach

to learning.

Participation of young women

Adulthood is not a smooth process coasting along to old age.

There are as many new problems ty solve and new situations to grasp

during the adult years as there are during childhood and adolescence.

Adulthood is a developmental period. Every stage of life in vodern

society r,A.vires a person to learn new things if he is to live up to

hiz own azpiraticns and the expectations that others have of him.

Th.,.:7e new things he must learn have been called developrental tasks.

Robert Haviii-AIrst is recognized as having rade a significant con-

tri:.%tior ccncpt of deelopental tasks and apply-

in4 1% -!.c%%:on Jt.11opr,:rt,. Although Havit;hurst first

tnfr: conc,.pt for children and adolescents, he

W111 Joh..., A,421:st 1977.
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later applied it to the adult years. This application was of interest

in the present study.

A developmental task is a "task which arises at or about a certain

period in the life of the individual, successful achievement of which

leads to his happiness and to success with later tasks, while failure

leads to unhappiness in the individual, disapproval by the society,

and difficulty with later tasks."1 Whereas the developmental tasks of

youth tend to be the products primarily of physiological and mental

maturation, those of the adult years are the products primarily of

the evolution of social roles. Havighurst divides the adult years into

throe phases-early adulthood, riddle age, and later maturity-and

identifies ten social roles of adulthood: worker, mate, parent, home-

maker, son or daughter of aging parents, citizen, friend, organization

member, religious affiliate, and user of leisure time. The require-

ments for performing each of these social roles change as a person

moves through the three phases of adult life, thereby setting up chang-

ing developrental tasks and, therefore, changing readiness to learn.

The developmental tasks of early adulthood, pertinent to this study,

include: (1) selecting a mate, (2) learning to live with a marriage

partner, (3) stsrting a family, (b) rearing children, (5) managing a

hoe, ::`;arted in an occupation, (7) taking on civic respon-

sitility, gni (E) findinE a concenial social group.

Racf-. J. Dev,,lorrenf..P.1 Tasks and Education Ord
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Duvall
1
used the developmental task concept as a frame of reference

for her family life cycle theory. She identified eight stages most

families and therefore most women encounter. These eight stages begin

with Stage I: Beginning Families (married couple without children)

and progress to Stage VIII: Aging Families (retirement to death of one

or both spouses). Two of these stages are pertinent to young mothers:

Stage II Childbearing families (oldest child, birth to 30 months)

Stage III Families with preschool children (oldest child, 2 1/2
to 6 years)

Havighurst has stated that "Of all the periods of life, early

adulthood is the fullest in teachable moments and the emptiest of efforts

to teach.
"2

Reaching young homemakers has long been a concern and

problem to adult educators. This is a very important audience for ft

adult education to reach. Not only is it desirable for these young

women to enhance their own personal development, but also adult educa-

tion can help them enhance the important role they play in helping

their children learn. The most critical ingredient of early learning

is the attitude of parents. U:1g people's attitudes toward education

are largely deterrined by the attitudes of their parents and the society

irredia-,eb F.Irrounding the young people. Parental participation in

learning, Irproves the chances that their children will accept the

im7porttncr: cr

Very lIttlr! 1-,r1 known as t.o what extent mothers of young

1,2arninc ,Igrin,7 this important period in the

p.

0 1 1



28

life cycle. Participation studies of the "clientele analysis" type

have shown that young mothers have low rates of participation in insti-

tutional adult education programs. Data from the Johnstone and Rivera

study suggested that participation might be strongly influenced by life-

cycle position. When rates of participation were examined in relation

to sex and age simultaneously, it was found that men under age thirty-

five participated more often than did women in this group. 1
This find-

ing may have reflected differences in the life-cycle roles of young

men and young women. The differential occurred during the period in

which young couples were establishing homes and having children, and

when sex differential in family obligations and responsibilities

probably reached a peak. In other words, the finding might be completely

explained by the fact that young wives' activities away from home were

more greatly curtailed than were those of their husbands.

The presence of children affected the participation rates of men

and 'amen quite differently. There was no difference between the

activity rates of young men and women without children (29 percent

eaeh), but very EAstential differences were noted between the partici-

pat!on rat,!.-; of young fathers and ycung mothers (34 percent And 23

re.:p.!ctiv,.:1y).
2

Parenthood seemed to have quite opposite

eff,:c,, on ,,!,cltional activities of fathers. Uhereas rates of

ar.on nonnothcrs, they were actually

nmcz:c nonfro. 3

I
fcr L(nrrAri, p.

P

4 '1.0
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AA examination of the different kinds of subject matter studied by

mothers under age thirty-five as compared with nonmothers revealed

that family responsibilities had the strongest effect on (1) vocational

and (2) academic studies of young mothers. In these two areas, the

rates of study of waren under age thirty-five without children exceeded

the rates of those with children by ratios of about three to one and

two to one, respectively. These differences in vocational learning

corpletely disappeared among worsen in the thirty-five to fifty-four

age group. This reflected the return to the labor force of married

women whose children no longer demanded their full-time attention. 1
In

all other stbject ratter areas (home and family competence, recreation,

religion, etc.), there were virtually no differences between mothers

and nonrothers under age thirty-five.

Coble
2

studied the group learning activities of young homemakers

who were ra2rbers of Cooperative Extension clubs and nonclub members.

She reported that one problem of young homemakers with reference to

participatlen in learning groups was that the homemaker felt her husband,

mother, and close friends dour :e,: the usefulness of what was learned. 3

In othr -dcr.:3, worm who belonged to such groups had motives other

then lesrninr! _:abject ratter. Young homerakers likewise believed

cf close r,!ferenv: group (husbands, rother figures,

n dr!crec of their

2,7'1 L (111':, "Th' 13.,r....?!ri'AC!: of Yc.1r.,7, Hor--.rnly:r:7 in Group

A 'Y 1!7:-!r-ntIcn, Unirzi'y of
. i.
L. . "7(..; Jw:rrril (-f

7 : : ( 1 .) ff...

el:1
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participation in such clubs or group activities. The projected

disapproval was most narked in relation to the husband's attitude.

Club members were older, had higher incomes and more education, and

had been married longer. Fewer of them had children less than two

years old. Forty-six percent of the club members and 50 percent of the

nonmembers indicated they were well satisfied with their performance

in the particular role they chose as most important among the choices

given them of wife, mother, or homemaker. Of those who indicated

dissatisfaction with their performance in the role chosen as most

important, only 10 percent of the members and 6 percent of the non-

members mentioned learning as a means of improvement. Obstacles to

group learning mentioned by the 269 Indiana young homemakers were lack

of knowledge of programs in which they might participate, responsibility

for care of children, interference with husbands' work schedules, lack

of grour-s of appropriate composition, lack of groups located in the

community, lack of confidence in their own group skills, belief that

pro.zrar:s are designed for older women, fear or dislike of organiza-

tional cormitents, and lack of an invitation to participate.

The foregoing analysis of data reflected the participation of

ro` herz in -Institutional adult education programs. There has

ben cn3y cr..? ir.veztiFation cf total learning activities of young

ln foc.i.-,..rot'rern interviewed as one of seven

1.1% nt,;-!y. Th,, ten rothes intervieed were obtained
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through a sample representative of one upper middle-class neighborhood.

During the year before the interviews each woman's primary occupation

was that of mother and homemaker. Each mother had at least one young

child who was not yet attending school or nursery school. This group

was below the average of the total sample in both the number of learn-

ing projects conducted and the average time spent at learning. Tbey

conducted a mean of 7.2 learning projects (median 6.5) as compared

with a mean of 8.3 learning projects (median 8) for the entire study.

In regard to total number of hours for all learning projects, the mean

for this group was 331 hours (median 273) in comparison with a mean of

816 hours (median 687) 'nr the entire study.1

The findings pertelning to participation in self-planned learning

and in organized adull. education programs have been consistent in that

mothers of young chiLiren engage in fewer continuing education activities

than other categories of adults. While the stage of the racily life

cycle ze,.:rs to be the Trost important variable, other factors such as

ed.;catioral level, attitude towards school, labor force status, social

pos!`.tcn, and l:urtanlis attitude toward group learning ray be associated

ra:ez of participation.

l r

E-Aation of Iztarch to the
PurIc.2.1.

hr12 :eon concerned only 'with the

.2 : ir. orcanized procrars in

T . -0.

'14
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institutions. Recent research has confirmed the fact that much learning

takes place in a self-planned fashion outside of the institutional

framework of adult education. Thus, adult educators can no longer

subscribe to the belief that self-planned learning is beyond the range

and responsibility of adult education institutions. Indeed, the research

has pointed out that persons engaged in self-planned learning need and

want help with their learning. Inadequate help results in countless

wasted hours, inappropriate projects, and inefficient methods.1

Self-planned learning seems to be an extensive activity; it may

become even rore prevalent. It may turn out to be a very efficient

way for adults to learn skills and knowledge that are needed. But it

may be that different groups have different capacities for this activity

based upon a number of factors such as attitudes of spouses, attitudes

toward schooling, arount of time available, and stage in the family

life cycle. Because this poses very serious policy questions for adult

education, further research in this area is needed with different groups.

The studies previously cited have shown the rates of participation

in institutional adult education programs by mothers of young children

to Le low. Other than this, very little has been known about the extent

to which they continue their learning during this important period in

the life cycle. Further research into the learning activities of young

r.,7!ed.:!d to totter und.:!rstand how they leern on their

.:ow reco,.trces, and how they plan their learn-

t:1,2: wn17.

I: , :0:.
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Research Questions

With these considerations in view, the questions to be answered

were formulated.

1. How much learning was undertaken in the past twelve months?

2. What were the relationships among certain personal and socio-
economic characteristics--age, level of education, attitude
towards school, family status, labor force status, family income,
social position, and husband's attitude towards wife's learning- -

and the extent and kind of learning activities conducted?

3. What broad educational purposes were most important--learning
for occupational, vocational, and professional competence;
personal or family competence; social and civic competence;
self-fulfillment?

4. Who or what was the major planner for the learning projects?

5. How much learning was self-planned? What was the extent of self-
planned learning in each area?

6. For the self-planned projects conducted, what were the reasons
why the learner planned the project rather than relying on an
"outside" planner? At what point(s) within the learning projects
would the learner have liked more help?

7. Who or what was the primary subject matter resource for the learn-
ing projects?

What aspects of the delivery system of institutional adult
education were used?

9. What adlitional learning would they like to undertake in the next
twelve ront?

10. What were the obstacles blocking learning?

Definition of Tenn

For tn,. pirpoce of tUs research, the following definitions of
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Knowledge and skill

This term was used as a convenient way of referring to the entire

range of behavioral changes--cognitive or intellectual, attitudinal

or emotional, perception and understanding, psychorotor or physical

t
skills (including habits).

1

Learning episodes

Learning episodes were the basic units around which the concept

of a learning project was constructed. Tough defined a learning episode

as a well-defined period of time where the person's primary intention

at the beginning or very early in the episode was to gain knowledge

and skill and retain it for at least two days.
2

The focus was on only

the person's leliberate efforts to learn, (i.e., the episodes in which

his desire to learn or change was stronger than any other motivation

such as to to entertained or to engage in social activity in.a grout).

Learnin prol,:ct

The tasic concept used for assessing and reasurine the deliberate

learnirc :.:ffo,ts of fte rothers in this study was the learning project.

It :,as so s series of clearly related learning episodes,3 adding

up to at 1t:zt cne mouth cet a rinirur time limit of seven hours

f'cr a 1,-PrnIn,- cinee no -.17pivicul data existed which could

Y. -zr:trion, tirc limit as c'A at one hour

for

I: : ,

INMIwasy.

r

r
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Estimated time spent in learning project

The estimated time spent in a learning project vas calculated by

adding together the time spent in (1) deciding and planning -.what to

learn, how to go about the learning, where to get help or advice, and

evaluating progress; (2) traveling and arranging- -traveling time to a

meeting or library, finding the right book or person, arranging appro-

priate conditions for learning, or skimming material to find relevant

items for a learning episode; and (3) learning effort.

Major planner of learning project

Prior to undertaking a learning project, the learner himself had

to decide whether to proceed with the learning project and what

(generally) should be learned. Another basic question he faced at the

beginning of a learning project was who would be responsible for the

detailed planning- -what and how he should learn during each episode.

Tough adopted the label "planner" to refer to the person or thing that

did most of the detailed day-to-day planning in the learning project.

He defined the concept of planner
1

as the person or thing respon-

sible for the rajority of the learning episodes of a learning project.

The planner 'i responsible for more than half of the detailed day-to-

'jay plannIn:7 3nd fleciding In a learning project. The planner made the

rnicriv of t'r. ntout what to learn (the detailed knowledge

lnd :::,.111) in r.r:ch 1nrnini7, and/or al-cut how to learn (the

and re:ou

0 4

rc,-y:1). In addition, the planner
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may have also decided when to begin each learning episode, and the pace

at which to proceed. The concept of planner was intended to classify

the source of the plans and decisions, not the source of subject matter

or the methods of learning.

Tough distinguished four types of plannersl that were possible from

the learner's point of view:

1. Self-planned learning.. In some learning efforts the learner him-

self assumed primary responsibility for planning not only the why,

but also the what and how to learn, when to learn, and where to

learn. He might seek help and advice about these decisions from

a variety of individuals and materials, but he retained the control

of and responsibility for deciding what resources and activities

to use each time.

2. Group-planned leerniuc. The learner right decide to attend a

group and let the group (or its leader or instructor) decide what

and how learn. The group must have a minimum of five persons.

Examples inclded a course, workshop, conference, or informal

gro.;p of 7.ecp2.-: with common interests.

3. On':- to -or.- In some learning efforts, the planning and

c wi.at to 1,arn and in what order was handled by one

p-rzon, ir.:arncr in a one-to-one situation. That

Is, (ur in:%r2tor, teach,lr, expert., or

r.n.. 1 vq-conz: intr!ractvi, usually

: rr
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face.toface, although it could be by telephone or correspondence.

Even if as many as four learners were receiving individualized

attention from one other person at the same time, it was included

in this category.

4. Resource-planned learning. In these learning projects, the .major

part of the detailed directions as to what to learn and what to

do at each session resided in some material resource (e.g., a

programmed instruction book, a set of tape recordings, or a series

of TV programs). The learner followed the programs or materials

and they told him what to do next. Tough called this planner type

a nonhuman resource. Other researchers have named it object-

planned, or inanimate-planned.

In most learning projects, there is clearly a single planner. A

few learning projects, however, may not be clearly marked by a major

planner. If no one planner was responsible for the majority of

decisions, Tough
I classified the learning project in a residual category

callcd nixed planning.

Prirary sulject ratter resource

The subject ratter resource was the person or thing that provided

rajority of te subject ratter inforration for the learning project.

Thr! four of iaj,?et :Tatter resource used in this study were:

I-11.1 p.

fi r;
10 e,
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1. Group. The group category included any self-forred group of peers

who conducted their activities without a professional instructor,

as well as any group led by a trained leader or instructor. The

subject matter resource could be either the group members or the

instructor.

2. Individual. The individual resource category included intimates

(relative, friend or neighbor) or paid or unpaid experts who were

not members of a group.

3. Printed r.w..erisl. This category included any subject matter

presented in printed form such as books and pamphlets, magazines,

newspapers, or programmed materials.

4. M.:Aia. The media subject matter resource category included tele-

vision, radio, films, recordings, displays, and exhibits.
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METHODOLOGY

Overview

This chapter is devoted to the methodology of the study. It

includes the detailed information pertaining to sample selection,

development of the survey instrument, data collection, and data analysis.

Sample Selection

The population for this study was a particular group of adults,

i.e.', mothers whose oldest child was not yet in school. The sample

was composed of mothers residing in the suburban school district of

North Syracuse, located in Onondaga County, New York. This district

was selected because it had its 1972 school census data computerized

by family and by age of the oldest child; it was accessible and fit in

with the economic dinension of close proximity.

The computer print-out provided by the school district consisted

of 959 families whose oldest child was torn between January 1, 1968

and July 70, 1972. Thus, the aze of the oldest child of families in

thi,; lis rani:06 from nin.-3 to sixty-four r:onths.

Fror IL-A, two lints were prepared. List 1 included

oidzt cr,11.1 w%:: torn between November 1, 1970 and

IF p.)
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July 30, 1972. List 2 included 663 families whose oldest child was

born between January 1, 1968 and October 31, 1970. List 1 became Group

1; List 2 was classified as Group 2.

Evelyn Duvall's family life cycle theory/ was the basis for decid-

ing to control for the age of the oldest child. The rationale for

having two groups was based on the assumption that the developrental

stages of children may alter the nature of the learning activities of

their mothers. Duvall's family life cycle Stage II where the oldest

child is between birth and thirty months, and Stage III where the old-

est child is thirty months to six years provided the basis for deter-

ming age criteria for this study's two groups.
2

A stratified random saiiple of twenty-five subjects from each group

was selected to be interviewed. The rationale for selecting a total

sample size cr fifty interviews (i.e., twenty-five subjects for each

group) was based on two premises. First, Tough's experience in con-

duc:ing similar research indicated that a pattern of learning activities

for a specific group seems to be established after about twenty-five'

Interviews and this pattern does not change much after that.' Secondly,

beca.Ase of ti..c intensive, probing type interview to be employed in the

sty, th:..z researcher felt it was important to conduct all interviews

her:!elf. In this way, error due to variation in interviewer-respondent

n1:4) ir,..1!rviewer error in asking questions and record-

leer' .1s.;s1 WeiEhin6 these two factors, it was

_.71 I . . . . : I C . ..

I" ., 7.

... - , 16, ir)7!).
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determined that fifty interviews would be sufficient for determining

a pattern of learning activities and would also be within the time

limit set for collecting data.

To be included in the study sample, subjects met the following

criteria:

1. Had to reside in the North Syracuse school district at the time
the study was undertaken.

2. Had to be of the white race, since the school district was pre-
dominantly white.

3. Could not have been in school full time for one year prior to
time of the interview since full-time schooling experience might
confound the results.

4. For Group 1, the oldest child had to be less than thirty months
old and for Group 2, oldest child had to be between thirty months
and six years old, so that differences associated with the two
family life cycle stages could be tested.

To allow for losses due to high mobility of this population and

also for ref .zsals, a random sample of fifty names was drawn from each

of the two lists using the computer. Each name was checked against

the telephone directory to obtain a telephone number and also to verify

address. If no telephones were listed, a check was made with the infor-

mation operator to deterrine unlisted nurbers and telephone disconnects.

r.cat.e were conl,.:ct.A for each address change to deter-

If E;I:r,(1.!e had ro7,:d cut of the school district. A new tele-

:ort thrc.cryc.ay the initial check; all names

fcr f!!":r.%!: or adJreos chanr,ec. A direct

ccrItfJ 7.1(!,! `.h,! cf `,1-0J eicht who had

. f;
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unlisted telephones. The remaining subject resided on an Air Force

base and a direct contact was not possible.

The Survey /nstrurent

The complete survey instrurent/ consisted of two parts: (1) an

interview schedule, and (2) a demographic questionnaire. The interview

schedule eployed a semistructured interview format; the demographic

questionnaire, a structured interview format.

A revised version of Tough's interview schedule2 was used for

conducting the portion of the interview related to learning projects

conducted during the past year. It was Tough's belief that previous

studies of adult participation in learning activities did not detect

many self-planned learning projects because those studies uncovered

only the learning efforts that a person could recall fairly quickly

and easily. The interview schedule he designed called for a probing

interview with the learner. In his interviews, he used long lists of

subject :atter and learning methods to stimulate recall. Instead of

asking cniy one general question, he tried several different ways of

askirg person to recall additional projects. A two-hour inter-

viiw was levcted ?.7clusively to discovering all the person's learning

prec.?iinv year, and to gathering certain basic

n:

1
Ccly :3 !r. B, p. 1P7.

n , Sch,lul--: for n Stilt/ of Sere Ennio .

c: :n Populionr," (Toronto:
E.1,;.;%':(.:-.1 April, 1',.(0).
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Tough developed his basic interview schedule in September, 1969.

He revised it in October and again in November of that same year. It

then was used in studying several populations. During these interviews,

the need for a few additional changes became evident. These minor

changes were incorporated by Tough in a fourth version produced in

April, 1970.

For the r..-cses of this study, some revisions were made in the

fourth edition of the interview schedule by the investigator. The

major change was the elimination of the seven-hour minimum requirement

for a learning project to be reported. In this study, a minimum time

limit of one hour was set because no empirical data existed that could

be used to provide a time criterion for limiting the time spent in a

learning activity. It was felt that mothers might have many deliberate

larning projects of lees than seven hours. Also, several additional

T.lestions were added to the interview schedule. These included: 1)

who provified the rnajcr subject ratter source of information, (2) what

learnir4!, r.rcjects were planned for the next twelve months, (3) what

obsaelr In learning were encountered, and (4) for self-planned projects,

elf!i:tcnr1 nelp wa:: needed and why the learners chose to plan the

proi-2.7t rather than rely on an "outside" planner.

d-rct-r,13!,_. 1 --!'.icnr.a.ir-! d(:cicn,:d by the investigator.'

I% ,r1!1.. :1,21ected fnculty, and

T. inrv!ew cctelle and dcJmorTaphic

1'. . r. -...-! intervl.:wz conlucte..1 vith



four mothers who met the same criteria as called for in the study sample.

Since the basic interview schedule had already been tested by Tough,

the purpose of these trial interviews was to determine if further

revisions of the interview schedule were appropriate and whether there

were any problems in interpretation. Tapes of these interviews were

reviewed Ea evaluated by the interviewer as criteria to determine the

appropriateners of the instrurent. Questions needing clarification

and interviewing techniques were discussed with Allen Tough. 1
After

making further r,Ifinements in the demographic questionnaire, an addi-

tional trial interview was conducted. As results of this trial inter-

view were satisfactory, plans were made to proceed.

Data CollcIcticn

A two-color card syFter was prepared to record information about

tt.e wo cron;:. Each car'f listed rare of a subject, her address, the

numb.L.r of ty tirthdate, and additional information needed

tA..:phcne contact:, were trade. Each subject was given a

;14-71.4. cor! n%xl.er. The first digit. designated Group 1 or 2; the

wc interviee nurber. 1 to 50.

.1

7
nnf:e ty lett.2r.1 This letter briefly explained

fe!. th,! ins.c:rvi,:wl the option of reir-

p.crir:e or ET1 honorc:rium of 15.

Al2 n 197f,.

r'
A. ;.
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A draft of the letter was critiqued by two mothers who had participated

in the trial interviews. Only twenty letters were mailed at a time

(ten from each of the two groups) so that a telephone contact could be

made within a week to set up interviews. After the first twenty were

contacted and interviews were underway, the next twenty letters were

mailed. In this way, an approximately equal number of interviews from

the two groups was corpleted during each stage of the interview period.

This was planned to minimize error due to increased interviewing skill.

When telephone contacts were made, three refusals that were possi-

bilities for later recalls were marked. Midway through the interview-

ing period, there subjects were called again and all three agreed to

an interview.

T-terview forrat

Interviews were conducted in a five-week period during April and

May, 197. All interviews were held in the home of the subject and

were conJuc.,7: ty the researcher. The interview setting was comfortable

an,: t..lt not always private and quiet. Although interviewees

the option of reizturcerent for a baby-sitter, only

cf tt.1 cff-!T. were present in approximately

on--%n!r.: cf' "- 17..-rv!.?-4E thowh there w're cccericnal

7 mal::tainrA their primary attention

I)
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In initiating each interview, the interviewer introduced herself,

the study, and its purpose. Since most interviewees had appeared sus-

picious of the motive behind the interview when telephone calls were

made to set up appointments, a special attempt was made to establish

the kind of friendly relationship that would permit the interviewer to

ask and get truthful answers to questions on the schedule. A letter

of introd=tion from the researcher's dissertation committee chairman

was helpful in legitimizing the purpose and assuring the subject that

no personal questions would be asked and that her name would not be

used.

When a relaxed working atmosphere had developed, the interviewer

proceed .:d with the interview. The average interview took e5 minutes,

though th range was from 40 minutes to 2 hours and 10 minutes (130

minute:`). The variation in learning projects reported by the subjects

accountf.d fcr t..e wide range in interview time.

During th first few minutes of an interview, helping. the subject

Identify 1,:3rning projects was a challenging task. Few people

1-JArninF projects ty that name; many did not even apply

t o their effcrt3. However, most interviewees

#1.;1',e Tuickly and exprec;:ed surprise they had

pr,271c.:z year. The probe ideas employed

tc 5Jszint cubj.7.etr In recallinc

v. e



Interviewees were cooperative ar.d no one refused to answer any-

thing, even the usual sensitive question on family income. The inter-

viewer never had the feeling that the subject was anxious to terminate

the interview. It was the researcher's opinion that the honorarium

of five dollars was a positive factor in creating willingness to spend

up to two hours in an interview.

At the time of interviewing, the interviewer rade a number of

observations which were not recorded on the interview schedule. Imme-

diately following each interview, these impressions were recorded on

the subject's index card.

Interview

Of the 100 names drawn in the study sample, 25 were eliminated

:...tjectr, had roved out of the school district. This left

75 :a-jectz who net the residence criterion set forth for the study.

A s.xmary cf the Jisposition of each is presented in Table 1.

Forty-eii:ht interviews were completed (twenty-four from

eic cro.:p). It would have te,In necesary to draw another sample to

corpl%:t two additional interviews needed to reach the fifty cases

or!r.lnally :7te!-!!fi.:%! in c!,;(1y. Since Tough's experience in finding

to 1;,, cg:toblished after

to the :Itudy
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TABLE 1.- DISPOSITION OF SAMPLE

Category Group 1 Group 2

Completed interviews 24 24
Interview eliminateda 1
Interview scheduled but not
completee 1

Unable to contactc 2 1

Refused 10 12
Subtotal 37

Moved out of district 12
Total 50

8This interview was conducted at the subject's place of employ-
ment on her request, and was conducted under poor conditions.

b
This subject cancelled her appointment once, was not at home

for the rescheduled interview, and could not be contacted in the next
two weeks.

cThe one subject in Group 2 who had an unlisted telephone number
and resided or. an Air Force base was the only one where no contact
vas rade. A direct hore contact was nade for the two in Group 1. In
one case no one vas at home and a note was left; in the second a
ressage was left with the husband. Neither subject called back as
requested.

The refusal rate was 29 percent. This was lower than anticipated

because sublects suspected that the interviewer was indeed a saleswoman

looking for an easy access into their homes. Of the twenty-two refusals,

ore siltit was noving that week and two others had new babies. In two

hu:::nnls refused to let their wives be interviewed; two

other were fearful of letting anyone into their homes. Of the

no reason, one was not interested, and

wr,J ',co :uFy.
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Data Analysis,

A data analysis sheet that followed the outline of the interview

guide was developed to facilitate uniform recording of data and later

tabulation. The interviewer categorized and coded for keypunching all

data immediately following each interview. This resulted in a consistency

in interpretation and eliminated the possibility of error in transposing

data to coding forms. Coding was checked by a second person and dis-

crepancies were referred to the interviewer for correct coding. There

was not a single case of missing data.

Data were keypunched, verified, and listings made on an IBM computer

to check coding errors and inconsistencies. Contingency checks were

made to determine that editing and coding were consistent, and that

gathematical calculations were correct.

Data were analyzed on an IBM-360/65 computer, usinti the Statistical

Package for the Social Sciences (SPSS) computer program. The forty-

eight cases in this study were divided into two independent samples of

Thy: ':No groups were compared for statistical differences in six

por!.or.11 !In-! ccio.:concric characteristics through the chi-square test

of inn! --p.n,i,;n!-; six ch% racteriEticr wore fari3y status, educa.

la'zor force status, fa;!.ily incore, and

'cwar!.: To d2terrin any siFnifican',
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age and social position, t-tests were done. An alpha level of .05 was

established as the acceptable significance level for the statistical

tests used.

The following recommendations made by Cochranl regarding the use

of the chi-square test were followed:

1. In a 2 x 2 table with N less than 20, use Fisher's exact test

instead of X2.

2. In a 2 x 2 table with 1 degree of freedom and N greater than 40,

use X
2

corrected for continuity.

3. In all other situations, X2 may be used if fewer than 20 percent

of the cells have an expected frequency of less than 5 and if no

cell has an expected frequency of less than 1. If these require-

ment: are not zet ty the data in the form in which they were

originally collected, the researcher must combine adjacent cate-

gories in crier to increase the expected frequencies in the various

cells.

SPSS corpr .procram
2

applier. the Fisher exact test for 2 x 2

',r.,7!re are fe'wer than 21 cases. Yates' corrected chi- square

121 X tables.

S,zrrary rances means and standard

fcr of 1,:nrninc. projr,cto conducted

.;!:

'-

.

P

P: ',.. l'r.-- :

---- .-
:.--:'',:-:-...-.....

C r '.-,-.:. .

71--

'"-*i-f'ic. f'r,r 41! l'.(.1:-A7Jor:.1

) , 1,. 116, ci,.:z;: WI ilint G.
. n:n ..--_s Ccrrcr X' T. :,-,t,"

: . .C: f I- : ' -- , J, --1--,1.

, :2%! Full,
I: -.: 1:/i()): ;. .1 J.
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and total estimated time spent on learning projects. To determine

significant differences between the two groups in these variables,

t-tests were done.

A measure of the strength of association between each of the eight

personal and socioeconomic characteristics and the number of learning

projects and estimated time spent was !rade using Cramerls V.

Frequency counts and measures of central tendency were calculated

for retaining items. The small number of cases in the study made it

possible to do further hand tabulation analyses.

Limitations of the Study

1. ThD. study was limited to forty-eight cases of young mothers who

resided in a suburban school district that was predominantly white.

Therefore, efforts at generalizing. results to any or all popula-

tions nationwide rust be done with extreme caution.

2. The stuf4 was subject to the general limitations of the interview

apprcach, especially since :such of the information was based on

recall of actIvities that were from one to eleven months old.

1"rf, l!ritation N a problem inherent in social research.

TLe prot:e t'ne Ft4,11.y to Eet true responses due to unwilling-

c*: to r-!7, 11 :rcr:..stion to unknowl intervio4ers or

:2

*. . f;c:nracy Of the: inte.:rview,:t1s1

. .h.-it their learnira_:
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behavior could have been different from what was reported in the

interview. However, verbal reports can be accepted as valid

research data.
1

5. Judgments were made on the basis of data obtained from those who

agreed to be interviewed. There was no way to determine whether

the 29 percent who refused were indeed different.

Summary

This chapter has been devoted to the rethodology of the study.

It began kith a descriptien of the population and methods used for

selectinF the :Ample. Development of the data collection instrument

wiz lescril.ed as .as the procedure used in collecting data. The con-

cl4ding pr-N:ented the data analysis plan.

! ! (::,.td York:
: ( C, T- , ,



CHAPTER Iv

PRESENTATION OF THE FINDINGS

Overview

This chapter is devoted to the presentation of the results of the

data analyses. The topics discussed in the chapter are as follows:

characteristics of the sample, extent of learning undertaken in the

past year, learning for credit, types of subject matter studied, major

planners, primary subject matter resource, degree of satisfaction with

learning projects, and comparison with other studies.

Characteristics of the Sample

The results of this study were based on data obtained from inter-

views with L8 women who resided in the North Syracuse School District

which is located in Onondaga County, New York, an urban county of

473,CC0 :e id The school districtl covers 61 square riles located

nort'r. of Syrac.,iz, a city with a population of 197,000. The area

.7chool prir: rlly suturban and includes

r2rIly n to%al pcpula!Aon of L6,222.

on: of tt.,! large: ft centralized

:n N,w 'for?. cp:ret,1 cn yerly buticcA of

Sc!.col
tn.! : :*e P: :.! I.X)I11)
A:7! , 17
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1119 million. Ninety-eight percent of its 13,400 students are bussed to

one of the district's thirteen schools. It is a transient area with an

estimated annual mobility rate of 25 percent. There is no major indus-

try located within the district, although several are located adjacent

to it. The school system itself is the largest employer within the

district. The average socioeconomic status of its residents is just

below average middle class.

In the following sections, characteristics of the study sample will

be presented. Also, the statistical tests used to compare the two groups

on eight personal and socioeconomic characteristics will be reported.

The tests were made because of the potential relationship of these

variables with the amount of learning undertaken. Group 1 consisted

of tw-:!nty-four mothers whose oldest child was under thirty months;

Group 2 was composed of twenty-four mothers whose oldest child was

between thirty and.sixty-four months.

1:1-nien2e

Ninuty-c.!ii;ht percent of the study :ample resided in an urban area--

olt'7.--r in the vIllae of North Syracuse cr in a builtup residential

it. Only one subject lived in the open country;

ncr.

hicly rotile, frog: place to

r-- i v.n..1:1 4rqn .:!Ifir.,m;. Yet LO percent of the

- .1 in Oncn:aa Cuir.%y tbeir entirf! live::; another

j t,



55

19 percent had lived there longer than ten years. Only 4 percent had

moved into the county less than three years ago; the remaining 38 per..

cent were residents between three and ten years.

Response to the question of "how long have you lived at your

present address" showed a different pattern of mobility. Both patterns

are summarized in Table 2.

TABLE 2. -- LENGTH AND PLACE OF RESIDENCE

Number Years

Place of Residence

Onondaga County
(Percent)a

Present Address
(Percent)a

Less than 1 . 21
1-2 33
3 -5 23 27
6-10 15 12
More than 10, but not entire

life
Entire life

19
4o

6

Total 101 99

a
Percentages rounded to nearest whole number in this and all

succerAing tal-aes.

Thus the mobility pattern for the majority was not cne of moving

in end 0,1% of tEe covnty as much as it was roving within the county.

star;,ing t%eir own home, and then later purchasing a

factor:: eccol;.nting for the high perceLitoge of

w:x; 11,:d nt procnt address a short time



Family status,

56

A majority of the mothers, 98 percent, represented a two-parent

home. There was one case in each group of a oneperent family. The

data are surmarized in Table 3.

TABLE 3.-- FAMILY STATUS

Family Status
Total Sartle. Group 1 Group 2 .

Number Percent Number Percent Number
.N,

Percelit
NENEI

Two- parent

One-parent
Total

46

2
96
4

23
1

96
4

23

1

96
4

45 100 24 00 24 100

X
2
=0.52174 df=1 P6.4701

There was no statistically significant difference between the

groups on family status, since the X
2
value of 0.52 was not significant

at the .05 level.
1

Number of children

The number of children ranged from one to three. Slightly more

than one-half of the sarple had only one child while 44 percent had

two chillrn. Since the study controlled for the age of the oldest

ch11.!, waz a consideratle difference in the two groups. The data

arty !r! U.

"A:- no' TIT, %In .rn11.-: of .05 WhO
.-T 'n I : :;; : fc r
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TABLE 4.--NUMBER OF CHILDREN

57

Number children

Total Sample Group 1 Group 2

Number Percent Number Percent Number Percent

1
2

3
Total

25 52
21 44
2 4

17 71
7 29

8 33
14 58
2 8

45 100 24 100 24 99

Twice as many mothers in Group 1 had only one child as compared

with Group 2; the opposite pattern was true for two children. No sub-

ject in Group 1 and only 8 percent of the Group 2 mothers had three

children.

The age range of the oldest chili for the sample as 9 to 64

ronthz. The data are summarized in Table 5.

The sample selection was controlled for the age of the oldest

child. For Group 1, where the age was controlled for under 30 months,

thy! ran.;; -: N &z from 9 to 29 months. For Group 2, the age was controlled

for ft o rcr.th:1 the range was frorn 32 to 64 months. Thus, the

cr can to applied to mothers who have children

5 ',:... .a non:1:z of aEe.
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TABLE 5.- -AGE OF OLDEST CHILD

Age in
Months

Total Sample Group 1 Group 2

Number Percent Number Percent Number Percent

6.11 3 6 3 12 .

12.17 3 6 3 12 .

18-23 6 13 6 25 .

24-29 12 25 12 50
30-35 4 8 .. .. 4 17
56-41 5 10 5 21
42.47 5 10 .. 5 21
48-53 3 6 . 3 12
54.59 6 13 6 25
60-65 1 2 1 4

Total 48 99 24 99 24 100

Mean
a

33.6 ?1.5 45.7
MediPn 30.5 23.5 43.5
Ranee 9.64 9-29 32-64

Measures of central tendency computed from raw data.

Age of s..1t,!ects

While the age range was from 20 to 42 years, approximately 80.

percent were 2e years or younger. Data for age distribution of the

total Farpl.J and by groups are sumarized in Table 6.

The sverare aFe for the total sample was 26; the average for both

Grcur 1 Gro,.1) 2 was also 26. The redian age was 25 for both the

%e%ftl p r.d tuo groups. The two groups were compared for a

-1!f*ferm-_!,! in are by the t-test for two

r::. A ccrvariscr. of '.Le r. can ages revealed no

This is recorled fr. Testy 7.
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TABLE 6. - -AGE DISTRIBUTION OF SUBJECTS

Age

Total Sample Group 1 Group 2

Number Percent Number Percent Number Percent

20 2 4 2 8 . ..

21 1 2 . .. 1 4
22 1 2 1 4 .

23 3 6 . .. 3 12
24 10 21 5 21 5 21
25 9 19 5 21 4 17
26 6 13 2 8 4 17
27 3 6 1 4 2 8
28 4 8 3 12 1 4
29 1 2 1 4 .

30 4 8 1 4 3. 12

33 3 6 2 8 1 4
...

42 1 2 1 4

Total Lit 99 24 98 24 99

24,:sin 26.2 26.5 25.8
Mt-Jdic:r. 25.3 25.3 25.2
Mcde 24 24 and 25 24
Rars-/, 20.42 20-42 21-33

TABLE 7. BETWEEN THE TWO GROUPS IN AGE OF SUBJECTS

GroLp Y:,..:r. S-_sindard

D,2viation

Stanlard
Error

t Degrees
Freedom

Probability

1 =-6.c.

2;). 7

. C74.r)ii

7.7c:.

0.950
0.56F

.6P 46 0. 501

11 -r.-.0!c!] I-7-1 c.f' rnnrrA fror grnd.2 LO

All 0. n ralloma;
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48 percent had taken work beyond high school. Approximately 20 per-

cent were college graduates. The median years of schooling was 13 for

the total sample, 14.1 for Group 1, and 12.8 for Group 2. The data

are summarized in Table 8.

TABLE 8.- EDUCATIONAL LEVEL OF SUBJECTS

Years cf School
Completed

Total Sample Group 1

,

Group 2

Number Percent Number Percent Number Percent

7 years or less .. .. . .
8 1 2 1 4 .. ..

9-11 2 4 1 4 1 4
12 22 46 8 33 14 58
13-15 14 29 7 29 7 29
16 7 15 6 25 1 4
17 years or more 2 4 1 4 1 4

Total 48 100 24 99 24 99

Median 13 14.1 12.8

er.2.47 df=2 2500

In order to qse the chi - square test to compute a statistical com-

parison cf the two groups, it was first necessary to combine the data

in*.o three eatercris--12 yearn or less, 13-15 years, 16 years or more.

wai7 simifieant difference between t he two

grcup: or zince the X
2

value of 2.47 was not

T a'J :,. J. .1..

A zarr,:r:;r:n rf -di:cat!cr.'11 1,,7e1 of the ;udy narple with

15",- T5.3. -!,?t-1 for aF/A -(:) to 34 Is nummarized
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in Teble 9. This age range of 20 to 34 included all but one subject

who was age 42; it was decided not to include the next Census age range

of 35 to 44 for this one case.

The median of 13 years of school completed for the study sample

was slightly higher than the 12.6 median for all white females aged

20-34. The study sample was underrepresented in women with less than

a high school diploma and overrepresented in the number who had some

college or were college graduates.

A point uncovered when first comparing educational level data

from this study with Census data bears mentioning. According to Census

definition,
1

a person who completed a two-year business school is clas-

sified as having completed 12 years of schooling while a person who

completed a two -year buciress course in a community college is classi-

fied 95 having completed lb years. Educational level data gathered in

this study originally classified vocational training beyond high school

az ecrlival-:r t with college. The study data were recomputed using the

Cencu:: order to make valid corparisons of data summarized

in Tatl 9.

Cf".r.CC1

w-r- fa:" an ope:r.-en,!,A cl%estion

17:!7.1.-, 'dere cla::ificA

: 1 1-;e1.10 T.A.te a hi'

concerning their

in one of five

, ccrewhat0 not

*T% ;". . C C Prir. 1
( *- *- , 0:.:: ::, C,.?..

f; s .1
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very much, or not at all. The interviewee then confirmed the classifica-

tion of her response. The data are summarized in Table 10.

TABLE 9.--COMPARISON OF EDUCATIONAL LEVEL OF STUDY SAMPLE WITH
1972 U.S. CENSUS DATA FOR WHITE FEMALES AGED 20.34

Years of School
Completed

Coolican study
(Percent)

U. S. Census
(Percent)8

7 years or less 3
8 2 3
9 4
10 2 6
11 2 4
12 46 49

13 8 7
14 19 7
15 2 11

16 15 10
17 or more 3

Total 100 100

Median 13 3.2.6

Sc,urc: U.S. Bureau of the Census, Current ftpulation Reports,
P-i0, No. "Edunticnol Attainment: March 1972" (Washington,

D.C.: Gov-rnr,In', Printirg Office, 1972), p. 14.

aPerc,:n-:a.i:e !Ind median coputed from raw data for three age

SlighAy nor--: than :0 percent gave a positive response of "enjoyed

dt: 1,:t" or "c!njoy,:d a reat deal"; about 25 percent of the responses

f,,J1 !n-r, "enjoyi corewhat." Only 10 percent

_pc:...:

c: .1%nr! for a ztatintical comparinon

five catecorif-s into
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two--positive attitude, and neutral or negative attitude. There was

no statistically significant difference between the two groups in atti-

tude towards school.

TABLE 10.--GENERAL ATTITUDE ABOUT SCHOOL

Enjoyed School

Total Sample Group 1 Group 2

Numter Per cent Number Percent Number Percent

Great deal
Quite a bit
Somewhat
Not very much
Not at all

Total

17
14

12
2

3

35
29
25
4
,-
ti

10
e

5

..

1

42

33
21
..

4

7
6
7
2
2

29
25
29
8
8

...

48

.

99 24 100 24 99
.

2
X =1.4)730

Social pozi.A.on

df=1 P6.2274

Social class ,as determined using the Hollingshead two-factor index

cf mcial position. 1
The factors of Occupation and Education were first

scal- to a system of scores. Next the two factors were corn-

:y %-!.1,) individual scores obtained from, the scale positions.

Sccr7, t:_n n givcr. ranee wen: assigned one of the five cate-

i7cr!!!7 2.e'71n1 clri:,s.2 All computations of social position were

%.f%1 thir scale.

c: o!' elsor of the total

7:- Jr. TnI,le 11.

A . f;«:1%1 Pc;:.!f.!(..n

::(,) 0.

r%, ;

.



TABLE 11. -- SOCIAL POS1TIONa

Categories

Total Sample Group 1 Group 2

Number Percent Number Percent Number Percent

Social Class 1
Social Class 2
Social Class 3
Social Ma:,:: 4

Social Class 5

Total

1

8
22
14
3

2

17
46
29

6

..

4

13
6

1

..

17
51e

25
4

1
4

9
8
2

4

17

38
33
8

48 100 24 100 24 100

aBased cn Hollineshead two-factor index of social position.

The mean or average for the study sample and also for both groups

was Social Class 3. The median and the social class which occurred

most often for the entire sample and both groups were also Social Class

Ho2lincshead did rot assign labels to his five categories of social

class. A better understanding is obtained however by knowing the

occupw:ional end educational level limits for each category. 1
The

rsni: limit:. 2(.4- Social Class 3 are: occupational level ray range

from 1.,!:r to minor professional or clerical and sales

uork,!r; le.P7.1 ray rancf.: from less than seventh grade to

ucr.

A cf th-, two groups; was determined using

:arpl-n, vinecl scciftl class could be con-

rv%2 :;fft1,2 a: it vt3 a rxrposit: of occupation and

't T17 P.
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education which had been numerically developed and standardized.1 The

probability of the t-value of ...33 was not significant. Therefore,

there was no significant difference between the two groups in social

position, This is recorded in Table 12.

TABLE 12.--DIFFERENCE BETWEEN TM TWO GROUPS IN SOCIAL CLASS

Group Y,:an StEtnlaa
Deviation

Standard
Error

t Degrees
Freedom

Probability

1

2

3.1
7
..

0.761
0.989

0.155
0.202-.33 46 0.745

....

Latcr ziatur,

ForV-two percent of the total sample was working. This was higher

than th-, Y%rci., 1971 nntional average
2
which showed that 30 percent of

wives wit:: children under 6 years were working. For wives with children

=dr y,:,arz of age, the national average was 27 percent corpared

with 3P p!rcent c :' Group 1 mothr:rs who were working. The national average

'Cr children between three and five years of age (none

rnd-r wri! f .v:reent corparcd with 46 percent of the Croup 2

r c,.? c 2 .hC.".e...

A -crpf..,r17.or of rolTo using the chi- square

4.hr.re wfls no ,n1riennt differerPe

fr.w r of wori,.!n;: r.others. This in

I

r . .

1. rt
4 1 : I

(A- , 1,
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TABLE 13.- -LABOR FORCE STATUS

Status

Total Sample Group 1 Group 2

Number Percent Number Percent Number Percent

Working
Not Working

Total

20 42
28 58

9 38
15 62

11 46
13 54

48 100 24 100 24 100

2
X =0.08,71 df =1 Pi-. 7697

Of the 20 mothers who worked, approximately half worked part -time.

The average number of hours worked per week was 30, although the range

was from 9 to 99. Two mothers worked more than 40 hours per week; both

worked for pay at home, one as a bookkeeper for her husband's business

and the other did babysitting in her home. Data on number of hours

worked are summarized in Table 14.

Since the number of working mothers was only 20, further statiA-

tical analyzes used the Fisher exact test. There was no statistically

sicnificant difference between the groups on part-time or full-time

work tac2,1 or. the Fisher exact probability value of 0.18492. A static-

tie;s1 ccr.rrincr. cf work status of mothers by number of children did

nct .:1.711fic-Ant between part-time and full-time

wa:. 0.17492.

cf wer : categorized hut.:oidinr to

c.:1% ;.zrfAriv.d in Table 15. None

n* f,0 11.!rc,:nt. w,.re er.ployed in th,!



lesser and minor professional categories- -three teachers, a computer

programmer, a real estate saleswoman, and a private secretary. Forty

percent were employed as clerical and sales workers - -sales clerks,

bookkeepers, secretaries, and an airline reservation Alerk. Thirty

percent were in semiskilled or unskilled jobs--factory worker, domestic,

waitress, deliverywoman, seamstress, and baby-sitter.

TABLE 14...NUMBER OF HOURS EMPLOYED WOMEN WORKED PER WEEK

Categories
,

Total Sample Group 1 Group 2

Number Percent limber Percent
1

Number Percent

Works full-timva 10 50 6 67 4 36

Works part-time 10 90 3 33 7 64
(20-';4 1.ours) (4) (1) (3)
(less A) hours) (6) (2) (4)

Total 20 100 9

.

100 11 100

Mean hourn/e,:k
b

30 34 26
Y...dlan 32 36 25
Panc:. 9-59 9-59 12.40

a,
rull ti'::! 1Ifin,:d an 35 hvIrs or more per week.

14%ea.;,..r,:n of c-Altral 4,cr.dency c.tcr.putead from raw data.

Fanlly f'er 5c of th,; ntAy nmnple wan in thc:

fiCICCC

Cr:

inccr.-; wan W2514). Thr2 data

TaL12

f; 1
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TABLE 15. --OCCUPATIONAL CLASSIFICATIONS OF EMPLOYED WOMEN

Classifications

Total Sample Group 1 Group 2

Number Percent Number Percent Number Percent

Major Prof. .. .

Lesser Prof. 3 15 2 22 1 9
Minor Prof. 3 15 2 22 1 9
Clerical an

Sales 8 40 3 33 5 45
Skille'l Yanual . . . .

Semi::killd 3 15 1 11 2 18
Unskilled x

. 15 1 11 2 3.8

Total 20 100 9 99 11 99

TABLE 16. -- FAMILY INC=

In=me Levels

Total Semple Group 1 [ Group 2

-

Nurter Percent Number Percent Number Percent

5,CCO+
10,CCC-t.:_-,m)

15,CM
20,CCC-

M.:.2,:i!In

,`:.':.c:'

:c.,9'.

Z.-,(:

Total

10 21
26 58
6 13
1. e

5 21
13 54

3 12

3 12

5 21
15 62

3 12
1 4

.

18 'CO

42,979

1

24 99

42,E84

24 99

42,500

r_. " 7 .

df=2 P6.7623

In7c--: for Grc%:pz 1 an-i 2 was not rnuch different from

7ty In ord-!:- to corpute a stati5tical

chi-rqt;ar test, it wao ne:ssary

Into a 115,000 and ovr.:r"

0
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There was no statistically significant difference between the groups on

income, since the X
2

value of 0.54 was not significant.

The data on family income were also divided into categories of

families in which the mother was in the paid labor force and those in

which the mother was not in the paid labor force. This summary is pre-

sented in Table 17.

TABLE 17.-- FAMILY INCOME BY LABOR FORCE STATUS OF WIFE

Total Sample Wife in Paid Wife Not in
Labor Force Paid Labor Force

Income Levels Number Percent Number Percent Number Percent

5,00049,999 10 21 5 25 5. 18
10,000- 14,999 28 58 10 50 18 64
15,000- 19,999 6 13 1 5 5 18
0,000- 21.,999 4 8 4 20 .. ..

Total 48 100 20 100 28 100

Median 42,589 42,749 42,638

One might expo& the median family income to be higher for families

where the mother worked. However, the median incomes were very similar.

In order to make a comparison of median income of the study sample

with th..! 1971 median income from the U. S. Census, ' e most comparable

stac:rwlp avallahl w-11 that of white two-parent families with the male

head The,3 data are summarized in Table 1P.

Vv2 me)dian incore of th,2 s,:dy sample was 1.12,589, ncarly WOO

hi,h:r thc incomc for U.S. white, two-pnrent families with
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the husband aged 25 to 34. The median income for families with the

wife in the paid labor force was 000 higher than similar U.S. families

and where the wife did not work, it was WOO higher.

TABLE 18. --COMPARISON OF MEDIAN INCOME OF STUDY SAMPLE WITH U. S.
CENSUS FOR WHITE FAMILIES WITH THE MALE HEAD AGED 25..34

Total Number Wife in Paid
Labor Force

Wife Not in Paid
Labor Force

Coolican Study

U.S. Census

1112,589

40,992
42,749

42,051

1112,638

1110,287

Source: U.S. Bureau of the Census, Current Population Reports,
Series P-60, No. 85, "Money Income in 1971 of Families and Persons in
the United States" (WaShington, D.C.: Government Printing Office, 1972),

p.46.

The median incomes were computed from grouped data in both cases.

The U.S. Census data, however, used smaller group intervals which would

result in a lower median income than if the median income were computed

from the same intervals as used in the present study. Two factors that

might account for a higher difference in median income than one might

expect are: (1) family incomes in the.Northeast are higher than for

the United States as a whole
1
; and (2) 1972 family incomes for the sample

were =pared with 1971 Census family incomes.

1
U.S. Bur iglu of thr: Census, Curr.mt POpulntion Reports, Series
No. F.5, "Yon y Incone in 1.971 o: Famill and Purl:ons in the
Otat,:z" (Wazilinct.on, D.C.: GovtIrnment Printing Office, 1972),

P. 147.
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Husband's attitude towards
wife's learning

Interviewees were asked an open-ended question concerning the

reaction of husbands to their spending time continuing their learning.

Responses were classified in one of three categories--supportive approval,

indifferent or neutral, or outright opposition. The interviewee then

'confirmed the classification of her response.

Over 80 percent of the interviewees reported the supportive

approval of husbands in their learning efforts--this held true for

Group 1 and Group 2 as well as for the total sample. The summary of

attitudes is reported in Table 19.

TABLE 19.--HUSBAND'S ATTITUDE TOWARDS WIFE'S LEARNING

Categories

Total Sample Group 1 Group 2

Number Percent Number Percent Number Percent

Supportive
Indifferent or

Neutral
Opposition

Total

40 83

8 17
... ..

20 83

4 17.
.. ..

20 83

4 17
... ..

48 100 24 100 24 100

X2=0.15000 df=1 P=0.6985

Ittc:re was no statistically significant difference between the two

g7c1 :pe cr. t.t.,:tar.d1 attiti;c.c towards his 'wife' s learning activities

since the X- vslue of 0.1; -.es not significant. Only 17 percent

" 0 c. J
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reported a husband's attitude of indifferent or neutral; none reported

that her husband was in opposition to her learning efforts. It may be

that women who refused to be interviewed had husbands who opposed their

spending time in learning activities.

The two groups were corpared for statistically significant dif-

ferences for eight personal and socioeconomic characteristics. There

were no statiztical differences between the groups in the variables of

family Etat...:s, age, educational level, attitude towards school, social

position, status in the work force, family income, or husband's attitude

towards the wife's learning. Therefore, differences in the kind and

extent of learning activities cannot be attributed to any of the eight

variables tested.

A comparison of the study sample with U.S. Census data on educa-

tional level end family income showed the study sample had.completed

more eication and had a median income approximately 4600 higher than

the population In general.

In overview, then, the "typical" mother in the study sample might

he d-2scrild as follows: She was white, age 26, married and living

with her hultrir. In an urbanized area in the suburbs of a central city

of L00,000 population. She zonplet 13 years of formal school and

zhe.i:a6 .attitude :stout school. She might or might not work

for pay I.:4, If did) she rptnt at out 30 hours a week in the labor

a

:
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force. She and her husband had en annual family income of almost 43,000

and she had the supportive approval of her husband towards her learning

efforts.

Extent of. LearninF Activity Undertaken
in Vast Year

The amount of learning activity undertaken during the past year

was determined by two measures--the number of learning projects con-

ducted and the subject's estimateof the total time spent on these

3

learning projects.

Number of learninr projects

All learning projects which met the criteria of being a deliberate

effort to gain knowledge and skill and retain it for at least two days

were includQd in the study. Projects that were active, inactive, or

dropped were included if they et the above criteria, as were completed

projec`.7 and thoze-still in procrecc.

All 48 interviewee: had undertaken at ]east two learning projects

in the rant yer, which was a participation rate of 100 percent. The

of pojeetn rEir.ged frcn. two to twelve. The typical

r:other conti%es,-d alot nix learning proj.-.cts. More precisely, the

sarple rrtn wry:: `-..P and U.- waJ 5.6. The detailed data are

pr.:;.1.%-t! in Teta... ;-u.
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TABLE 20...NUYBER OF LEARMILJ PROJECTS CONDUCTED IN PAST YEAR

Number of
Projects
Conducted

Total Sample Group 1 Group 2

Mothers Projects

.

Mothers Projects Mothers Projects

2 3 6 . .. 3 6
3 4 12 2 6 2 6
4 9 36 5 20 4 16
5 7 35 3 15 4 20
6 12 72 7 42 5 30
7 2 14 1 7 1 7
8 3 24 . .. 3 24
9 5 45 4 36 1 9
10 2 20 1 10 1 10
11 . .. . .. . ..
12 -1 12 1 12 . ..

Total 48 276 24 148 24 128

Mean 5.8 6.1 5.3
N ..1 len 5.6 5.8 5.2
te.c(!e 6 6 6
Rsnwe 2 -12 3.12 2 -10

The two groups were ccrpared for differences in number of learning

projec.L ty the t-test for two independent samples. A comparison of

the rean number of projects revealed no significant difference. This

iz recorled in Tabl,: U.

TABLE B WEI!: THE TWO GV:OUPS
IN NL7.1-. EP. Cr LEAF-1i IN C. PEW ECTS

Grc% r...:!:-. :::'.!..rri
L,.:71r1t,lon

e, 4 , ,. .; - .,

Error

4
, Decrees

Freedom
Probnbility

1

;.'

(,1.1

5.3

2.571
;.. :.'; 0

0.4F.14

0.453

.-

6 146 0.215
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Therefore, the stage of the family life cycle did not account for

any significant variance in the number of learning projects conducted

by mothers in the two groups.

Status of learning project at time of interview.--Interviewees were

asked to dezcrite the status of each learning project at the time of the

interview: (1) corpleted; (2) active--continuing effort right now and

spending stout as much time as ever at it; (3) inactive--have set it

aside for a while or spending much less time than before; and (4)

dropped before completion and don't plan to continue. Their responses

are surmarized in Table 22.

TABLE 22.--STATUS OF LEARNING PROJECTS AT ME OF INTERVIEW

Status

Learning Projects

Number Percent

Complre:ed 69 25
Activ 186 67
Inactiv,! 21 8
Dropp-,1 1%e.:fore corpletion

Total 276 100

About two third:; (n=1 e6) of all learnin'i' projects were still active
1;

at t!v: tiri? et' ` .h interview, approximately 8 percent (n=21) wore

Hchey:!r, 9 of the 21 inactive projects involved subject

rat r of n ..eJ::cnr11 nature :.uch a: garninc, caL.pinE, or connIng,

and 11.'.-rvi,:we.!:1 wolad beccre acuin
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None of the projects undertaken in the past year had been dropped.

What does this mean? It could mean that interviewees did not remember

learning projects that were dropped and therefore did not report them.

It-may mean they only undertook projects where both the need and accom-

plishment were clear and they discarded learning projects when the

possibility of planning and doing them seemed improbable. It may also

mean that since the subjects were not asked about learning needs, infor-

mation pertaining to learning needs or goals which they would not under-

take was not collected.

One fourth (n=69) of the learning projects reported had been com-

pleted during the year. Caution must be taken in drawing conclusions

from this since data did not include hours spent on a learning project

more than 12 months before the interview nor during the months after

the interview. It does affirm, however, that learning projects are com-

pleted and new ones are started.

&timat,,d ti= spent at learninr efforts

tnother perspective of the extent of the learning effort is obtained

ty consill.rine the Jstimated tire invested. The estimated time spent

on a learnin:: project included time spent in (1) deciding and planning,

travelint! !!rd ar. (3) learninL, effort. Deciding and

planning included r. what to learn,.how to go about the

learnin:71 to c7et help or advice, and evaluatt- progress; traveling

anfl tlre col)11 inr;lude traveling to a meeting or library,
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finding the right book or person, arranging appropriate conditions for

learning, or skimming waterial in order to find relevant items for a

learning episode. Time spent in learning included time spent reading,

listening, observing, discussing, experimenting, or learning in some

other way where the motivation to gain and retain certain knowledge and

skill was stronger than all other rotives put together.

Interviewees spent very little time in the deciding and planning

phase; in 76 percent (n=212) of the learning projects they had not spent

any time in deciding and planning. In response to further probing on

this, a typical response was, "I thought about it real quick and then

j=ped right into the learning project." What does this mean? It could

mean they had a clear, specific goal; it could also mean their learning

projects lacked clear goals. It may also be related to their knowledge

of sources of information, materials, and instruction. It may indicate

a lack of planning skills.

During the twelve months prior to the interview, the forty-eight

mothrs devo.:ed an eztimated 12,002 hours to deliberate learning efforts.

This is en avrsce of 250 hours or 30 eight-hour days per year per person.

The t.ctn1 !.c urn ').vot,:d to learning projects by individuals are summarized

in TaLl,! 23. 4

The in7eoted by Mrs. M who had spent a total of

or: two :rort 1-nrnin7 projectz--a.ceramics class she had

a*.r,1,"! for *.wo an:; cn-t.nc-jol training for her new job as a

s1,.:?. In fl '11:co!;n4. of th:A! two learning projects

Sc.
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was self-planned nor was active at the time of the interview. Mrs. 24

was 23, completed the tenth grade in school and reported she "did not

like school at all." She had two children aged five and two; she worked

14 hours a week. Her husband was a high school graduate and worked as

a warehouse reneger; their family income was in the 0,000 to #9,999

range. She never read a newspaper, read only one magazine regularly,

and reported she loses interest easily if "things don't go right." The

ceramics class she began only two months before was inactive at the

time of the interview.

TABLE 23. - -TOTAL ESTIMATED TIME SPENT AT
LEMBO PROJECTS LI PAST YEAR',

Number hours

Total Sample Group 1 Group 2

No. of people No. of people No. of people

0-99 15 6 9 .

100-199 13 8 5
no-299 7 4 3
3400-:99 3 3
400_499 3 1 2

500-599 2 1 1
6c0o-vi9 3 2 1
700-799 .. . .

',:to-F99 1 1 .

900 -1/29 ..

1000 -1099 1 1

Totril 48 24 24

M -nr: ( *r.e;,.r::)
y.... :n (:c..r.)

;J540

167

285
181

215
146

p',:;:;-. ( : ri..r. ) ,o-loa6 42-1016 ;0 -688



79

In contrast, Mrs. V spent an estimated 1016 hours in nine projects

that were all self-planned. She was an independent person who "likes

to figure things out for herself and won't ask others for help." Mrs.

V was 24, had one child, was a college graduate, and worked 50 hours a

week at home as bookkeeper for her husband's business. Their family

income ss in the i:0.000 to f:4,999 range. She reported only enjoying

school "soh.: -" ha!" but talked about returning to college in a few years.

Mrs. V spent over 300 hours each in two of her nine learning projects- -

one related to her job and another on current events which she undertook

because her husband was knowledgeable in current events and she felt she

war.,.:ed to be well- versed also. Her other seven learning projects were

all in the area of perconal or family competence; they included sewing,

ger2eninc, reney ranagement, child care, cooking, learning to be more

undernlinc, and learning about kidney disease. These seven projects

were :;horfr in 1.:nf!t7, rancina from 4 to 78 hours. All nine projects

were active at the time of the interview.

The r.:anz of the estimated : :ears spent in learning were compared

for cicnificant difference between Groups 1 and 2. A

no sii:nifleant difference az reported in Table 24. It

the fe:Lily life cycle of young mothers

! with ?.e to4,a1 t.. irr spf:nt in learning

a-n 1.

or 1.0 wa not significant at.the .05
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TABLE 2k. -- DIFFERENCE BETWEEN THE TWO GROUPS IN
TOTAL ESTIMATED TIME /RENT IN LEARNING

Group Mean Standard
Deviation

Standard
Error

t Degrees
Freedom

. ,

Probability

1
2

:P4.7
215.3

267.670
1E14.278

54.638

37.616
1.05 46 0. 301

Mean ler.,.!th of 1earn:1:1r proje s

The mean length of time spent in learning projects was computed

for each interviewee. The distribution of these 48 perional averages

is shown in Table 25 fcr the total sample and in Table 26 by the two

i5roqps. The group mean for the study sample was 41 hours and the median

32 hours. The range .was from 8 to 138 hours.

Three ;3rsons avf.:raced over 100 '.:ours per project. Each had a

p?tt.!rr.--one or two major projects plus several shorter ones.

All three had lAsed adult education it as a resource.

Mrs. P spent 688 hours in 5 projects, an average of 138 hours.

Si; e craduated fror high school but did not enjoy school very much. She

was 76, had two children aced 9 rronthr, and 3 1/2 years, and did not

work. H,,r hunhan:: had a new job as a territory tanager and they would

milnr to nnother ::t ate when he caplet%.:d hin training. Their

40,000 to f1425::!'! ranc.::. hunbandls new job had

t4c, proj:ctc;. P(-1 major project OW

r.7c17: th,% Lad be :r. livInr In a crirol

(i
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TABLE 26.. -RANGE IN TOTAL ESTIMATED HOURS SPENT IN LEARNING
PROJECTS DURING PAST YEAR BY GROUPS

83

Group 1 Group 2

Case
Number

Tctal
Hours

-

Number
Learning
Projects

.

Mean
Hours/

Project8

Case
Number

Tctal
Hours

Number
Learning
Projects

Mean
Hours/

Project8

1 1016 9 113 1 688 5 138
2 683 10 88 2 564 5 113
3 64o 9 71 3 484 10 48
4 603 9 67 4 423 9 47

5 532 6 89 5 374 6 62
6 466 7 67 6 352 8 44

7 298 4 74 7 339 6 56
8 268 6 45 8 268 8 33
9 262 6 44 9 257 5 51

10 249 12 21 10 200 4 50

11 191 6 32 11 186 6 31

12 185 5 37 12 148 6 25

13 177 5 35 13 144 2 72

14 158 9 18 14 105 6 17

15 128 4 32 15 100 4 25

16 123 6 20 16 99 8 12

17 113 6 19 17 67 3 22

18 108 4 27 18 64 4 16

19 98 4 24 19 64 3 21

20 98 6 16 20 59 2 29
21 71 3 24 21 58 7 8
22 67

1

2 22 22 51 4 13

23 57 1 14 23 45 5 9
24 42 5 8 24 30 2 15

Tot,a1 5833 148 .. Total 5169 128 .

li!an 4).5 6.1 42 215 5.3 40

Media:: 1-..1 5.6 32 146 5.2 30

MO(1 ... 6 ... 6 .

1

Fian. -''..101 ..1;,_ 9-113 30-688 2-10 8-138

am
of

ho,Jr7.

pro.'

in:er7Jr. proj
F:tr;icirtIon Ly thr!

:Turf) prc,:ct
qr.,1 diir.lihr; this

ecto was obtained by
nurter of learning
ti% was obtained by
sum by the number of



world, couldn't talk intelligently in a group, and therefore needed to

take more interest in the world around her. The second project, some-

what shorter in length (66 hours), was an effort to learn about her

husband's new job. The three other projects included a ceramics claps

(168 hours), a religious-oriented project (44 hours) undertaken in the

last four months, and a very new project on learning to sew (2 hours).

All projects were active except for the ceramics class which was com-

pleted. Three projects were self-planned; one group-planned; and the

other planned by an individual in a one-to-one situation.

Mrs. S graduated from a two-year college and enjoyed school a great

deal. She was 25, had two children aged 7 months and 3 0, and did

not work. Her husband was an attorney and their family income was in

the 010,000 to 44,999 range. She indicated an obstacle to her learn-

ing was that she was lazy, yet she undertook 5 projects totaling 564

hours, art averaEe of 113 hours per project. The S family purchased a

new home this past year which accounted for her major project on

it ~rice dc.ccrating (492 hours). Her other four projects, quite short

in duration, learning to entertain her husband's clients (36

hour F.), :;:olf (15 hours), tennis (9 hours), and child care (8 hours).

All proj.:c.,i; w ective except for golf which was inactive at the time

of

tel Fiv,:ai7-2d over 100 hours per project was Mrs.

w: c, 4::?::-- earli-r in this chapter. She spent 1016 hours in

9 grc.,=--, %7-r!ii--! of 11!. hour:, v2r project.



85

Three persons averaged lest! than 10 hours per project. Here two

general patterns ererged..a major short project and several very short

projects or all projects very short in total time. Mrs. B undertook

5 learning projects in the past year totaling 45 hours, an average of

9 hours per protect. She was 25, had two children aged 11 months and

3 years, and did not work. She graduated from high school which she

enjoyed "somewhat." Her husband was an accountant and their far,ily

inccte was in the 40,000 to 014,999 range. Her major learning project

was to take part in classes in natural childbirth (27 hours); her other

4 learning projects were each less than 8 hours and included money

management, arts and crafts, child care, and buying a house. The natural

childbirth an money management projects were completed; the other three

were still active at the time of the interview.

Mrs. W had three children, aged 5, 1 1/2, and 5 months. She was

23, gral,;ated from high school which she enjoyed "quite a bit" and 'did

not work. Her husband as a skilled manual employee; their family

inccrc waz,' in the-range of 40,000 to 44,999. Mrs. W undertook 7

learrin proj.-:V,L in the past year totaling 58 hours, an average of 8

hour: p,!!. prcj(Jet. Her major project (23 hours) was learning about the

Dutc:. country. The other six projects, less than 9 hours

-_:crplel projects (buying a rug, buying a motor-

I.-!1!in7 or. '1 nl:r.e:ry school) and three active project:;

ri'!.! 4 ro`.orcy, r,rodelinc a bathroom, and sibling

Fr cr.4 instft,;%ionnl re:source: Mrs. W used was a store
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Mrs. C -vas 23 and graduated from a two-year community college which

she enjoyed "quite a bit." She had a two-year-old child and did not

work. Her husband was a budget analyst and their income was in the

40,000 to 44,999 range. Mrs. C undertook 5 very short learning proj-

ects of less than 13 hours each, totaling 42 hours. She completed three

projects on quilting, remodeling, and mutual fund tnvestments; learn-

ing projectr on cerarics and child care were still active. Mrs. C did

not use any adult education institution as a resource but she did con-

sult a neighbor who was a lawyer about the mutual funds.

While other researchers set a minimum time criterion of seven

hours for a learning project, a decision was made to also include learn-

ing prcjcts which were less than seven hours in this study. For this

reason, time esti=ates were also summarized from the perspective of the

learnirF rrojc!cts rather than from the individual respondents. The

surrery prese-ted in Table 27 shows the mean length of time per project

was 43 ncurs, not considerably different from the mean of 41 hours when

ara6e prof :::;t lencth was calculated from the it ividual interviewee's

Lcdian, howe.vm drops from 32 to 21 hours. This is

ty te lavi:e number of projects of short duration which results

in si with a strong positiv skew.

hmr:..--Twcnty-ceven perce.:: ;f1.74)

c: n." cr rcTot,2d ware lees tLan seven

p,:rccnt (n=f9) of th- sarp1,2 reported at least

no prPvlolic stu!y inclu44.2d
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projects of less than seven hours, a further analysis was made of these

74 projects. They were of two types: (1) completed projects on sub -

jects which could be learned in less than seven hours (preparation of

an income tax return for the first time, driving a snowmobile, bread.

making, learning stout fire insurance or family planning); and (2)

projects undertaken in the last seven months which were active and

would undoubtedly develop into longer projects (first aid course,

gardening, sewing, marriage discussion group, golf, or learning about

crib death).

TABLE 27.--N1 YBER OF LEARNING PROJECTS BY LENGTH OF EACH PROJECT

Length of Project in Hours

Learning Pl.ojects

Number Percent

Less than 7a
7.25b,

26-50°
51-75
76-100
101-M0b
201-300
301-400
401-500

Total

74

78
55
31
13
15

3

3

27
28
20
11

5

5
1
1
1

276

43
21

1-492

99

a,
hcr Inteval uoei to (J,..ernine the number of

proj-T hours.

cLnr;-: in frcr. previous clams interval .

of cent.rNi corput.e6 fror raw data.
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While the minimum number of hours used to define a learning prejeet

is an arbitrary thing, it may be there is a phenomenon here of "quick

learning".one to six hour projects. There may be a large number of

them during a twelve month period. It may be that because of their

short duration, fewer will be remembered further back in a person's

memory. If the hypothesis that the longer the time since a short

project was urdertcaen, the more likely it is that a person will forget

it is true, it would be impossible to enumerate all of these short

projects except in a longitudinal study.

Learning projects of less than seven hours were compared with both

those longer than seven hours and all projects to determine if any

different patterns emerged. These are summarized in Table 28.

A higher percentage of the shorter projects had been completed.

The inactie projectz were of the same frequency as longer projects;

the majority of the inactive short projects were of a seasonal nature

which was alo true of all inactive projects.

A slihtly proportion of short projects was in the area of

p,:r:orn1 Cr cot:potence. The pattern for major planner was similar

for all proj.T.tz cf

houro.--Only 3 percent (n=10) of the

prc.;,/1:t-.1 report,:l were longer than ;,00 hours

A:. cn there 10 projects--

T,!---!,.Lt or .ctO r,00; hoqrs ::pent in sll 276



TABLE 28. -- COMPARISON OF LEARNING PROJECTS OF LEM THAN SEVEN HOURS
WITH LEARNING PROJECTS OF MORE THAN SEVEN HOURS

89

a. Status of Projects
At Time of Interview

Percent of Learning Projects

An
(N=276)

Less 7 hours

(N=74)

7 hours and above
(N=202)

Completed
Active
Inactive
DroppQd

Total

25
67

8

38
53
9

20
73

7
..

100 100 100

b. Subject Matter
Types

Vocational 6 4 7
Persontl.or Family 59 65 57
Social an,1 Civic 7 3 8
Self-fulfillment 27 28 27

Total 99 100 99

c. Major Planner

Self-planned 66 64 67
Group 16 16 16

13 18 11
Material P. source 5 3 5

NI1

Total 100 101 99

proj.yct:. .T.i.rtn?en 1./ the total sample. Five projects were vocational

in na-/.1.-;--Ac i!rrA1-_;ate co'il.s.-20 in Sociology and English Literature;

traininir project: Cr. selling real estate, runninc

9 nnd 1,:aricr: scout ven,-2ril scientific knouledf:e.
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Two projects were in the area of civic competence. 06e woman had under-

taken a learning project in current ever;s because she felt she had been

living in a little world and couldn't converse intelligently in a group

situation; a second woman undertook a similar project because of her

husband's interest and knowledge in current events. The three remain-

ing projects were in the area of personal and family competence. One

was a major project in interior decorating. The serious illness of a

father prompted another woman to spend 338 hours learning about his

illness; the mother of a retarded child spent 486 hours learning about

mental retardation, adjustment to having a retarded. child, and after

the child was instituticnalized, learning to accept other children.

Except for the two graduate courses, the other eight projects longer

than 200 hcurs were self-planned.

MF!a:,:ure of ,-1:-.:cet.:!tion letween

Of

To d.:trr-ine the ext.mt of asrocintion between personal and cocio-

occnoric chc.rnacterizticz and the measures of learning participation--

cf projcts and total ,.:stimated time spentCramerls V

This t,:st was uoed tecause it permitted

cf 1!,1 not: :'' :q':: ? r!!nk ord-r, could be u: ,x1 with

.y!:2 FI;;;c, %791Jri1J.! In .h.-! [202 corTuter procran.. The

,trI dlYlded Into tuo
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categories. -those above the mean, and those below the mean. The inter-

vals for personal and socioeconomic characteristics ranged from two to

four. The data are summarized in Table 29.

TABLE 29.--RESULTS OF CRAMER'S V CALCULATED TO MEASURE ASSOCIATION
BETWEEN DEMOGRAPHIC CHARACTERISTICS AND NUMBER OF

LEARNING PROJECTS AND TOTAL ESTIMATED TIME
SPENT ON LEARNING PROJECTS

Number Learnirs: Projects Total Time Spent

Group 1 Group 2 Characteristic Group 1 Group 2

.03525 .01744 Family Status .05384 .0538

.04364 .07692 Labor Force Status .20000 .06477

.03780 .14959 Husband's Attitude .00000 .00000

.18E98 .28414 Age .36515 .62406

.48093 .45565 Education .07968 .39841

.17995 .46692 Attitude Towards School .31190 .12205

.68741 .16301 Family Income .35838 .24646

.57703 .40682 Social Position .37968 .56218

Cramer's V is a measure of extent of association. Its .value3

rang,2 from 0, when there is no relationship between the two variables,

to 1, whtli the relationship between the two variables is perfect. This

rantc from 0 to 1 holds regardless of the size of the table being tested.

For three characteristics-faily status, labor force status, and

h%st=1: ...tti%!--th-_-!re was little if any association in either group

c: proj,:ctz c total time spent. For ace,

1.-a4.:,-rn of c:7nor!::ation--age was not associf.ited

;I: c : pron in .ire spent, age was roli;ratcly

3 .,1%.! ,1::sefArlti-d for Group 2.
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On education, there was a moderate to high association in both

groups with number of learning projects; this held for total time spent

in Group 2 but there was a low association between education and time

spent for Group 1.

There were some interesting differences between the groups on

attitude towards school and family income. There was a moderate asso-

ciation between attitude towards school and number of learning projects

for Group 2, but a low association for Group 1; the association between

attitude and time spent was just the opposite. There was a high asso-

ciation between family income and learning projects for Group 1 but the

association was low for Group 2; the family income association with

total time spent was low for Group 1, and even lower for Group 2.

For social class, the association was consistently high for both

learning projects and time spent in both groups. The data suggest

that differences in age, educational level, attitude towards school,

family incorn, and social position, may have an effect on the extent of

learning .fforts for this group cf adults. Further exploration is

needed to test the validity of the following conclusions:

1. Age wa:. 11:%ct1 y asz:ociat, with the amount of time spent in
tear :5:. i: app red to cave little or no relationship
to rilztr of projects I;ndertaken.

&i.c.r:Ycr'!1 was :irectly associated with the number of projects

7c7Lticn wfsr risscciated with number cf projects
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4. The higher the family income level, the greater were the number
of learning projects undertaken and amount of time spent in
learning efforts by mothers in family life cycle stage where the
oldest child was under thirty months. This relationship disappeared
83 mothers entered family life cycle stage where the oldest child
was between thirty and sixty-four months.

Stzrrary

All 48 interviewees had undertaken at least two learning projects

in the past fear, which was a participation rate of 100 percent. The

typical mother conducted about six learning projects. Respondents

reported that they spent a total of 12,002 hours in learning projects

during the twelve months imm.diately prior to the interview. The avail-

able evidence did not suggest that many of the projects had a lifespan

of rcre than one year. Almost two-thirds (n=186) of the 276 projects

reported were active at the time of the interview. This finding sug-

ge:.ts that the average length of 41 hours per project did not represent

the total life span of the learning projects. The average of 250 hours/

year per person (i.e., 30 days) is probably a more significant statistic.

The fFrily life cycle stage did not account for any significant

variation In learning among yo'mg mothers. The subjects, however, did

wiry tn-:? tctl nv.mber cf hours (i.e., range 90 to 1016 hours) and

in ln.7th of a lenrninr, project (i.e., 8 to 158 hours). Twenty-

(n=7) of' the total numter of learning projects reported

wElle only 3 percent (n=10) were longer

,C0 ?(1 Intervis spent very liLtle tine in the deciding

0 '1.1
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and planning phase of their learning projects; they did not Pend any

time in decidirg and planning in 76 percent (n=212) of the learning

projects.

It appears the major question is no longer participation vs. non-

participation. All undertook learning projects to some degree. The

major focus now should be on questions related to differences in degree

of participation.

Learning for Credit

Credit was defined to include both academic credit and certifi-

cation. Academic credit included those learning efforts receiving

credit towards a high school diploma, a certificate from a business

schoo1,.or a college degree. Certification included learning projects

underttve.er to pass a test or exarination, toward some license or driving

test, cr toward some requirerent or examination related to a job.

Approximately 1 percent (n=4) of the 276 learning projects reported

the intgirris was undertaken for credit as defined above; of these

four ;rejects, two were driving lessons and the other two were graduate

These ln`a are consistent with other evidence that learning for

11;2r1.. cr-2,1t c,:rtification fcrrs only a en.all portion of all

a:hlt folmd that only 0.7 percent of all

- for credit. Johnstone and Rivera

p. 1.P.
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concluded that "in the main, the earning of formal credit is not an

important motive in the educational behavior of American adults."1

Diesf22Vect Matter Studied

Each learning project reForted was categorized into one of four

areas of learning set forth by Liveright
2

: (1) occupational, vocational

and professional competence; (2) personal or family competence; (3)

social and civic competence; and (4) self-fulfillment. The classifica-

tion schere used to further divide subjects within each of these four

ca*.egori:2s was the same classification scheme used in the Johnstone

anti Rivera study.' Table 30 summarizes the number of learning projects

and percent by ea:h category.

TABLE 30. -- TYPES OF SUBJECT MATTER STUDIED ,BY TOTAL SAMPLE

Category

Learning' Projects

Number Percent

Occupational, Vocational 18 6
Personal or Family 163 59
Social and 19 7

76 28

Total 276 100

`V(.hr!:-;%cr,2 i Ri n, VoLni-ro fcr L,!arnincr., p. 68.

A. A. 1,177.?!.., A 17...,viy or Aeiult Xd1::ntion in tIvi Stnte2
C:nt,r ;:cr cf Edvc.it,ion fur Adults;,

%.

4

jtio%,TY' R; r. Lnrn:nc.71 pp. 4;-:-50.
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Occupational, vocational, and professional competence.--This includes

learning related to preparing to enter tte labor market, on-the-job

training, retraining for a shift in occupation, and also basic and

literacy education. A relatively small number of learning projects,

only 18 or 6 percent of the total, fell into this category. This could

be expected, since work was not considered a primary role of mothers of

young children. While 42 percent (n=20) of the mothers worked, only 10

were employed full time. Examples of the 18 learning projects in this

area included learning about wines undertaken by a woman who recently

started work in a liquor store, learning business procedures in order

to take ever the bookkeeping of a new family business, on-the-job

training for a computer programmer, and two graduate courses undertaken

by a tet:ner.

Personal or ferny competence. - =his includes learning for the individ-

ual's role as parent, spouse, and homemaker, and also learning related

to mental and physical health. The majority of learning projects, 163

repr:.2s..:nt,ini7 59 percent of the total, was in this category. Table 31

shove n 'rrea;e!o..n of this area by subjects.

1.?arnin7, projects in the area of physical health centered

ercerli peelee ef farily he!dth: crib death, club feet, a deaf child,

p:voical fitness) precnancy and

roe' e; :1 ;;efeee rnly fivr2 leacninc projrycts relatad to

r-n',1 w(1-.7! Torojcts involvinc over 300 hours
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each. One was adjusting to having a retarded child; the second adjusting

to a father's serious illness.

TABLE 31. -- NUMPER AND PERCENTAGE OF TOTAL SAMPLE WHO STUDIED
SUBJECTS IN AREA OF PERSONAL AND FAMILY COMPETENCE

Subjects Number Percent

Personal Development 33 20
Mental and physical health (31) (19)
Driving ( ( 1)

Family Competence 130 So
Child development (34) (2o)
Family relations and family

planning ( 9) ( 6)
Gardening (14) ( 9)
Building or remodeling house (11) ( 7)
Interior decorating ( 9) ( 6)
Consumer education (20) (3.2)

Nutrition and food preparation (14) ( 9)
Sewing (12) ( 7)
Family finance ( 7) ( 4)

Total 163 100

Under home and farily.corpetence, learning projects related to

child developr.e.nt were the most frequent. Seventy percent of the

rothrs h.nd corAucted a learning project around some phase of child

care cr !eveloprent. For new rothers the learning project

uz.ually oru;nd care of a new baty; mothers with older children

rcr toilnt traininr, discipline, eatinc habits,

``:r:`^ r : ;, or z-iblir4; rivalry. Yost learning projectc were under-

!: n of q specific praler developing in cne of the areas;

1
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only two mothers included any episode in the learning project which

might be classified as learning about developmental stages. With one

exception, these learning projects were all self-planned and ranged

in total estimated time from 3 to 188 hours. The mean number of hours

was 37, the median 24.

There were only nine projects reported in the area of family

relationships. Three were on family planning; the remaining six dealt

with husband-wife relationships and incorporated group activities such

as a retreat, an encounter group, anl a self-formed discussion group

that used tapes as a basis for discussions.

For many young couples, buying or remodeling a house involves

major decisions. There were 34 projects regarding this and the related

subjects of interior decorating and gardening.

The reraining 53 learning projects (31 percent) dealt with con-

surer education, nutrition and food preparation, sewing and family

finance. One learning project on family finance involved counseling

fro7 a recently organized community f3rily-debt counseling agency.

Scr:Icq -,:crptence.--This area covert the individual's role

!!7-. ^1 -s voting and politicr, crrrent events,

c vn!:ni'.y r!eieloprent, pollutIon, and ecology. Learning

9 71nor rc.". in relation to the total learning of

rc"-r , crIly 29 1::nrninr project: (7 percent) reported.

Fc,ir 1,-;)rnir47, projects rxncerned with the national
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elections of 1972, the first time they had voted. Seven women centered

learning projects around current events and another four around ecology

and pollution. The remaining four projects were concerned with local

politics and planning.

Learning.fcr self-fulfillr.ent.--This includes learning for leisure,

i.e., arts and craftsr hobbies, and recreation; liberal education -- music,

art, dance, theater; and religion, ethics, or moral behavior. This area

represented the second highest number of learning projects undertaken

by youna. mothers, 76 projects or 28 percent. Table 32 shows a break-

down of the area by subject categories.

TABLE 32.--NUYBER AND PERCENTAGE OF TOTAL SAMPLE WHO STUDIED
SUBJECTS IN AREA CF SELF - FULFILLMENT

Subjecti;

Self-fulfillment Learning Projects

Number Percent

its and Crafts

Liberal alucsion
Poli;7ion

Total

20
13

9

26

17
12

76 100

Art:. an: an recrc!ation learning projects were clearly the

rc.". T art:. and craft:: projects included 11 in cr,!ramics

croup with a paid instructor; 7 projects

w.r- r !n n n=:leiaorhood group, and the n:2Taining

frcr nn InlildLal cr a kit. A
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review of the recreation learning projects revealed most centered around

tennis, golf, and bowling but there were learning projects on camping,

training dogs, learning to ride a motorcycle, and drag racing.

Projects classified under liberal education covered a wide range of

topics: music, art, drama, great books, American history, and learning

about life through reading poetry.

Learning projects of a religious nature were few in number. However,

6 of the 9 projects were undertaken by mothers who had become disasso-

ciated with a church and were now evaluating their situation.

Summary.--Learning related to personal or family competence was by far

the most important area for 99 percent of all learning projects under-

taken by young mothers were in this category; the next largest percentage,

28 percent, of the learning was related to self-fulfillment. Together,

these two categories accounted for 87 percent of all the reported learn-

ing projects. Learning projects related to vocational and to social and

civic compe.ence had a relatively minor position in the overall pattern.

Bas.ld on the recorded responses, it was concluded that the learning

actiiitis of ywmg mothers were initiated prirarily for practical reasons.

The ma,;cr was on the practical rather than the acaderic, on the

than the thcretical, and on skills rather than knowledge.

Th,.y whal, they lcerned to problems related

4.0 -:r en,: areas of deep personal Interest.

with oth,:r slirwyl: which revealed t'lfit

1 I
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most adults learn for highly pragmatic reasonsl and that "most learning

projects were initiated for practical reasons- -to carry out some task

related to one's job, home, family, sport, or hobby. "2

Learnin7 projects to be undertaken
in next th,av,)

Interviewees were asked to identify specific learning projects

they wouli like to undertake in the next twelve months--projects related

to their current learning, and also new projects. The summary presented

in Table 33 shcws their projected learning activity was very similar to

the pattern carried on during the past year.

TABLE 33.--LEART:ING PROJECTS TO BE UNDERTAKEN IN NEXT TWELVE YONTHS

Sutject nitter Category

Learni ng Projects

Total Undertaken
During Past Year

To Be Undertaken During
Next Twelve Months

Number Percent Number Percent

Occurn:Icrall Iccational 18 6 14 7
P...r:xna] Cr 163 59 114 5?

19 7 3 2
76 27 69 34

Total 276 99 200 300

Towh, L-fn1717 Prc.47, p. 1.
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Interviewee comments indicated that they viewed their immediate

future as not apt to vary greatly from the present with statements such

as "I'd like to go back to college but not until my children are in
.

school," "You should ask what learning projects I'd like to undertake

five years from now," or "Next year I'll still be tie4 down with child-

ren."

Major Planners for Learning Projects

A planner uaa defined as the person or thing that was primarily

responsible for the detailed planning decisions for the majority of the

learning episodes. Learning projects were classified according to

Tough's Lcheme of four types of planners.
1

These four types were:

(1) self-p2anned--the learner himself assumes primary responsibility

for planning not only the why, but also the what and how to learn, when

to learn, and where to learn; (2) group--the group, or its leader Or

instructor, decides what and how to learn. Two categories of groups

were 1-27-!.3,1--thosc sponsored by an educational institution with an

irstrucxr, leac!17 or speaker assigned to that group, or a self-formed

gro!4 cr erpAls outside any organized or institutional frame-

work, and nal,.inc7 d.,!cisions their own learning activities;

(;) and of what to learn and in what

1: ty cnr. porz:on who help:; the learners in a ore-to-

Thic; nay 1),. an intinate (rela;;ive or friend),

. 1 7r. !:-"..
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en intimate who is also an expert, or a paid expert who might be either

a paid instructor or a person doing this as part of his job; (4) resource-

planned--the major part of the detailtd direction on what to learn and

what to do has been predetermined and is prescribed in some material

resource such as a programmed instruction book, set of tape recordings,

or a television series.

The type of planner used by respondents in this study was deter-

mined by responses to the question, "What person(s) or object made the

majority of the decisions about what to learn and/or how to learn"?

Table 34 presents the percentages of learning projects that fell into

the four different categories.

TABLE 34.--MAJOR PLANNER FOR LEARNING PROJECTS

Types of Planners

Learning Projects

Number Percent

Self-planned

Group
Group with in:;:ructor

Self-fomed group

/ndivid,:al in a one-to-one
zitlffe.lcn

nonexprt
alzo x-rt

Paid

Total

183

44

(33)
(11)

66

13 5

276 100
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Two-thirds of all the projects were self-planned. This vas

similar to Tough's finding that 68 percent of all the learning projects

in his 1970 study were self-planned.1 Only one-third of the learning

projects were planned by someone other than the learner, that is, by

one of. three types of "outside" planners.

Group-planned learning projects comprised 16 percent of all projects.

Of this 16 percent, 75 percent (n=33) of the group-planned learning

projects involved an instructor and 25 percent (n=11) involved self-

formed groups without an instructor, meeting outside any institutional

framework.

Projects planned by another person in a one-to-one situation

accounted for 13 percent of all projects and were divided into three

classifications. In 52 percent (n=19) of these projects, the planner

was helping primarily because he was an intimate (relative or friend).

In two projects, the intimate happened to be an expert in the subject

ratter but was chosen primarily because of the personal relationship.

In fcrty percent (n=15), the individual who served as planner was paid

by the lerlrnr or by screone else, or was doing so because this was a

z.:Ten7.ibility for him, or part of his job.'

pinnn-:ri; such as prorrammed learning, television series,

or rril wrze inioled in only 5 percent of all

of rescurc-plahned subjects to choose

fror for :he rine:. rot ,1 thi3 p)anner category played in the



105

Interviewees were able to identify a single major planner for

each learning project. Therefore, no projects were classified in the

residual category of mixed planning.

Frequency of four types of planners

Data pertaining to the use of the various types of planners are

summarized in Table 35.

TABLE 35.--FREQUENCY OF VARIOUS TYPES OF PLANNERS

Subjects Using
Type of Planner Mean Number

Planner Category Number Projects -- Projects Per.

(N=276 Number Percent Subject

Self-plsnnel 183 1e6 96 4.0
Group 44 29 60 1.5
Individual 36 26 54 1.4
Material F. ,_source 13 10 21 1.3

All but two of the interviewees had conducted at least two self-

planne-ld prof pct:.; six interviewees had self-planned all their projects.

The mean rorter of self-planned projects per person was 4. Sixty per-

cent cf the interviewees were involved in at least one project that was

plann :d 1-,y a Froup or its lf_ader; 54 percent conducted at least one

pro,1:t ut%.., planned 1-y an individual other than themselves. How-

e7-r, In of the total nurter of learning projects conducted, these

cf togetio: w!re only respon-
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sible for 29 percent (n=80) of all learning projects. Only 21 percent

of the interviewees had at least one project where the planner was a

material resource. The mean number of projects using each given type

of planner uas considerably higher for self-planned projects than for

the ether three categories--a mean of 4 compared with means of slightly

more than 1 for the others. Possible explanations of why interviewees

unJertock a higher averae number of self-planned learning projects

micoht be due to the immediacy of the need, the uniqueness of the problem,

li-lted tine factor, or lack of knowledge about other types of planners

to ,:se for that particular learning project.

Corz'arlzon of leramln7 rrolects
.ncze

cr an a!nt.txr

Another nalysls daternined how any learning projects were

plrn.v1 ty a pall peroon (or a person who was doing this as part of

hlz jci. or renpcnrability as a ftlunteer in some agency), or sponsored

ty an Inztlton. Only 23 percent of the 276 projects fell into this

caeory. Tht: cte...r 77 vn-cent were planned by the learner herself,

ty 1 :r ::::i or reintivrl, or ty u croup of peers. A summary is presented

In

4,.ry Linilar to those found !r. the Tough study;

pro1-ctz very arateur p1annr.4 comDar-A

,

pA
.

;ro.f..n!cnr..Ily

f
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TABLE 36. -- NUMBER OF LEARNING PROJECTS PLANNED BY THE LEARNER OR AN
AMATEUR COMPARED TO PROFESSIONALLY PLANNED PROJECTS

Projects planned by Number
(N=276)

Percent

Learner or an amateur Self-planned 183 66

Individual who is a friend
or relative (and not a
trained instructor) 19 7

Groups that were equals,
outside of any institu-
tional framework 11 4

Total 213 77

Paid or professional
person or sponsored

Person who is paid instruc.
tor, or helping as part

by an institution of his job 15 5

Individual who is a friend
or relative,, but also
happens to be a trained
instructor 2 1

A group sponsored by an
institution and/or using
an instructor or leader
paid for this task 33 12

A material resource 13 5

Total 63 23

The cholce of an amateur rather than a professional planner may

tc! %o far...orr, such as easier access to amateur planners, less cost,

lack cf* of prof:ssional planners, or flexibility of time

1h7c1.:.-!. I. ray al3o le that prefessionals and institutions are not
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perceived as "friends." acdonald) found that the least important

reasons for choosing a particular helper were his expertise, his educa-

tion, his relevant experience, and the recommendations of others.

Instead, the helper was chosen because the learner expected to feel

comfortable and relaxed with him. The learner predicted he would be

able to talk freely and easily with this helper, would not feel awkward

or embarrassed, and would not feel he was imposing on the helper or

irritating him.

It is interesting to note that a very high proportion of the learn-

ing projects were r.:arked by individualized planning. If all the projects

planned for a grove (33) or by a material resource (13) are eliminated,

the reraininr. 230 or 83 percent were designed with a particular individual

in mind. In the Tough study, 81 percent of the learning projects were

marked by individualized planning.
2

Corparison of estirated tire
T.Iro4oets

ty type c..-.'

A summary of ',he estimates of time spent in learning projects by

typ,J of plane -,r is presented in Table 37.

Tho averaze lonc,th of time :Tent in a group-planned project was

avernce all four planner categories. The

(7:5 hour:;) spe', in an imlividual-planned project was, less

;:pk.nt in qn avervr.o ;-,roup-p14;.n-el project. The

Yn-I "In f'(-1 r.1 Art-11::, Adults".

Liv.:It:, of Tororto, .196P).

I(' !.:;
. ?
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average number of hours spent in self-planned (45 hours) and resource-

planned (46 hours) projects was similar to the overall 43 hour average.

The median dropped to less than half the average for both self-planned

and resource-planned projects; the difference between the average and

the median for group-planned prolects was less striking; the mean and

median were the same for individual-planned projects.

TABLE 37.--COMPARISON OF LOGTH OF LEARNING
PROJECTS BY TYPE OF PLAINER

PYojects Time Spent Learning Projects
Length in Hours

Planner Type No. Percent Hours Percent Mean Median Range

Self-planned 183 66 8156 68 45 19 1-492

Group 44 16 2338 19 53 33 2-275

Individual 36 13 910 8 25 25 1-128

Material Resource 13 5 598 5 46 18 4-191

Total 276 100 12002 100 4) 21 1-492

Data fron the Tough study showed that self - planned .learning

projects were typically of ruch longer duration than the other three

planner types. I:: his study, the mean length of self-planned projects

was 119 ho'..:rs as compared with 2.014 hours for the wean of all projects.

The avera;::-! spr2nt in projects planned by an individual other than

:in:, next 1,1.:ht--63 hours. Group-pinnned projects ranked
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third with a mean of 47 hours; learning projects that were resource-

planned averaged 33 hours./

The rank order of planner by average length of learning projects

in this present study differed from the order found by Tough. His

study contained seven populations; corresponding data were not avail-

able for the young mother population only. One explanation for the

difference ray be the possible correlation between subject matter

studied by different populations and the average time spent in each

planner category. Certain subjects may lend themselves to shorter

learning projects; others, such as those related to vocational com-

petence, may involve more hours.

Planner for different
s%tj,!ct

When the data for the four types of planners are tabulated by the

areh: of' :::1!ject fetter studied, some interesting percentages emerge as

Table r :::ow;;. Self-pl&nned learning almost dominates in two areas--

pe :.cr.n1 far and sociel and civic competence--account:ing for

FO pr,1.nt or the total project:: in each arc. Self-planned projects

occurr:d 12e. req,,,,ntly In the areas of occupational and self-fulfillment

In ar,..0 or 0(,.clipational and vocational learning,

cn plannrt alnost twice ac

t.hy 1,,:arnInK project:.. an the nelf-fulfillmfl.t

1

f; I 'G.
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category were planned 33 percent of the time by a group, 39 percent by

the learner, and 19 percent by one person who usually was a friend or

relative.

TABLE 38.--MAJCR PLANNER FOR DIFFERENT TYPES SUBJECT MATTER

Primary Planner

Percentage for each Type Subject Matter

Occupational Personal Social and
or Family Civic

Self-
fulfillment

Self-planned

Group
Group, instructor
Group, self-formed

in a one.
to-cne situation.

Intimate, rrr..:.7p-frt

Intimate, also
expert

Paid expart

Material resource

Total

Numr.r!r of learn:Inv

prof -cts cn which
pc!rc(Intai:es

33

28
(22)

( 6)

( 6)

(28)

6

80

8
(6)

(2)

2

84

5

10

39

33
(25)

( 8)

19
(16)

9

( 3)

101 99 i 99 100

18 163 I 19 76

Lf.:ss ilin I p,:rcent.

Fcr projr!,:t:: in onc,Ipational and vocational comp(!t(Ince,

t.rallti6nal Cr a paid expert. This might be

rirt fc:el lccs corpetmt in planninc
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his learding related to this area; there is a wide variety of courses

offered by adult education institutions; inservice and on-the-job train-

ing is usually provided by the employer. The dominance of self-planned

learning in personal and family competence learning projects might be

accounted for by several reasons: the learner felt competent to plan

these projects, she may have had access to resources, or she may have

preferrA to use a variety of resources. It could also mean she was

reluctant to seek outside help or admit her lack of knowledge in this

area. The limited use of a resource planner in learning projects

related to per:onal and family competence may be partially explained by

the luck of television series or programmed instruction in this subject

area.

There was an absence of institution-planned and individual-planned

project., in the ccial and civic competence category. Why was this true

for this particular subject area? It may mean that learners did not

know individ.al to us;: as a planner; it could also mean they did not

rt!vird an Indiv!ual as a suitable planner to use. Since there are

vry f.!u, if any, courses avallab)(: in this subject, no judgment can be

ra(!, a:: to .4.-th.!r learro,r:; would avail therselves of such courses if

ti.2y wen. of:*:-._d.

Sul: c' all four types of plunners for self-fulfillment

p-c!--. Me vt:riey of topics inc)uied in this category ray

p2ann,!r.r. Craft, hobby, and recreation

1 : . v.re. o`''.. r: 1.:arrpA Ir a croup or freer anothcl.
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individual; some crafts were learned from a material resource-planner.

Religious learning projects were planned by either a group or a paid

expert.

Self-planned learning

The phenomenon of self-planned learning was a major focus of the

study. As reported earlier in this chapter, 66 percent of all learning

projects were self-planned. Ninety-six percent of the subjects had

conducted at least two self-planned projects; the mean number of self-

planned projects was 4. Self-planned learning accounted for 80 percent

cf the total learning projects in two areas--personal and family, and

social and civic ccmpetence.

Two additional questions were asked about self-planned proje-As--

whether additicnal help was needed and why the learner decided to plan

the projt herself rather than using an "outside" planner.. InterViewees

indicated a need for additional help in 36 percent (n=65) of the 183

self-plann.A projecto. The question asked in relation to additional

help wiz; open-end2r4 responses were later categorized into six predeter-

rined ca,:,:mr1,:,s. They are reported in Table 39.

In 61 of the 65 self-planned projects where a need for additional

Ir.d!cntd, inter7iewrfes cpecified help was necdcd in the area

cf rr.:7o.:1-:!,-!:: or s.c" Thiz findinE ray well be related

l!rnited 'enowlr!decJ of learning resources currently

:or c.(ication irstitu%icns.

J 4 e e



TABLE 39.--ADDITIONAL HELP NEEDED FOR SELF-PLANNED PROJECTS

Categories Number of Projects
(N65)

Obtaining resources or assistance
Setting goal
Deciding on activities
Deedinc. when to learn or for how long
Ela*Luating progress

62
2
1

Total 668

a
In one project, the interviewee listed two areas where additional

help was needei.

Setting a goal, deciding on activities, deciding when to learn or

for how long, and evaluating progress are all related to the area of

deciding and planning. The fact that, when queried on the amount of

time spent on this phase of learning, interviewees reported no time

spent in V percent of the learning projects undoubtedly has a relation-

ship to the nunber of times these tasks were mentioned. These findings

suggest that the deciding and planning phase was a very quick process;

intervi.:wees had a felt need--they responded to it. Tne interview

data do not zupport the idea that subjects were aware of program planning

proi:rs-::, and choz. to ignore them. Instead, the evidence suggests that

are 7minformd about decision-making processes that could

we.e asked about self-planned

dc!(:11-A to Finn ti,e project tbrselvs

pinrner. The (11.1fistion wry,, op,,n-ended; a sinele



115

reason was sought for each self-planned project, and responses were

reviewed and grouped into general categories which are reported in

Table 40. Some women felt qualified to plan the learning project and

resorted to an outside planner only when they did not know enough to

plan it themselves. Others found the flexibility of fitting self-

planned projects into a limited time schedule an important factor; in

other instances the possibility of using a variety of resources in

self-planned learning was important. For slightly more than 40 percent

of the self-planned projects, the reasons cited were that the learner

. was either not aware of any other planner to use for this project or

else the project was of such a personal nature that she felt self-

planning:, was the only way to learn it.

Primary Subject tatter Resources
for Learnine Proj,cts

Additional insight into thy: learning style of young mothers comes

fror analyzInE7 responses to the question "Who or what provided the

pr.-I:na matter resource for this learning project"? Examples

of interviewee responses were "doctor ", "mother -in -law ", "printed

in7,tructicr. "class instructor", or "television." These responses

Irto predeterrined classifications. If the interviewee

cne prirary re:-ource, these were classified in the

r=.:11,1%al "nix,A." The summary Is presented in Table 41.
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TABLE leO. -- REASONS GIVEN FOR DECIDING TO SELF-PLAN LEARNING

PROJECT RATHER THAN USE AN OUTSIDE PLANNER

116

Number Self-Planned
Projects in which
Reason Was Given

Reason Given

61

30

22

21

16

16

6

5

2

1

1

Not aware of any other planner to use for this
project

Can use a variety of resources by planning it
myself

Planning it myself is the easiest/best/Most
satisfactory way to learn this

Have limited time and planning it myself fits
into my schedule

Felt qualified to plan it myself; only use an
outside planner when I don't know enough to
plan it myself

Project was a personal information type and I
felt this was the only way to plan it

Immediate need to knew the information so I
couldn't wait for a class

Too indc:pendent to ask for information

Able to get more reliable and accurate informa-
tion this way

Limited money so couldn't afford a class

Way to keep up-to-~ante in interim :period until
I can 6o back to college

Don't kr.cw why I p3nnned it myzelf
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TABLE X41. -- PRIMARY SUBJECT MATTER RESOURCE FOR LEARNING PROJECTS

Primary Resource

Learning Projects

Number Percent

Group:
Group or group instructor
Self-formed group

Individual:
Intimate, nonexpert
Intimate, also an expert
Paid expert

Printed raterials:
Books and pamphlets
Magazines
Newspapers
Prorrarred materials

Media:
TV
Radio
Filr
Recorlin43
Displays anJ exhibits

Other (our. experience, observation)

Mixed (rcre than one)

Total

4o

(31)

( 9)

113
(64)

45)

86
(42)

(16)

11)

17)

13
(10)

( 1)
( 2)

6

18

276

14

( 3)

41

23)
2)

16)

31

( 6)

4)6)

5

( 4)

( )

( 1)

a

2

100

a
Less than .5 percent.

Interieweec were able to name a primary subject ratter resource

in 91 prc-:n*, ',Kca 1,!arning projects. While there was considerable

pr:Ltiry 77.atter rezonrce, intlt.ates and printed

rn!.-rh1:: roE. sincl resourc,c in 56 percent of the

n
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A further analysis of the primary subject matter resource in rela-

tion to the planner revealed some interesting patterns. As might be

expected, when the planner was one person in a one-to-one situation,

the primary sutject matter resource was thet same person. When a

project was resource-planned, the primary subject matter resource was

programmed materials, television, newspaper, or displays but not books

anJ pamphlets, macazines, or recordings.

A similar relationship between planner and subject matter resource

held for self-formed group-planned projects with two exceptions: in

one case, the interviewee named the tape recordings used as a basis

for disci:.ssicn as the primary source of subject matter; in another, a

paid xpt:rt whom the self-formed group had invited to speak was nared

the primary subject matter resource.

A slightly different pattern emerged when the planner was a group

vith an instructcr. Of the 33 group-planned projects, the primary

subje.: ratter resource was the group or its instructor in 28 projects.

An adit!cnal t:.ree cases in which the croup or its instructor was

nar:e,! %he ;r1r..nry s,Aject ratter resource had been self-planned--the

was cn.ly cno of several episodes in the total learning projects.

In fl7e project:,, the prlrary resource was books and

rnyv.1-. (twc nn who waz not the instructor, r.ixed

(,?rc..7 and a nc:iihto-e wto was not even a rember

G`' Prol;in( on f.n!i; last r.nr,onse troucht forth the (Acplana-

e.:c!. ".!0. a --:%In wa: not a good tracher for thi!..



119

particular individual and a neighbor who had previously taken a ceramics

course provided the most help.

The primary subject matter resource for self-planned projects

included almost every category. This is summarized in Table 42.

TABLE 42.--PRIMARY SUBJECT NATTER RESOURCE FOR
SELF-PLANNED LEARNING PROJECTS

Primary Resource

Self-planned Lea ruing Projects

Number Percent

Group:
Group or group Instructor
Self-formed group

3
( 3)a

2
( 2)

Individual: 76 42
Intimate, nonexpert 24)

Intimate, also an expert 1)

Paid expert 17)

Print,:': materials: 5 41
Books and pamphlets 22)

Magazines 9)
Newspapers 5)
Programmed materials 190 5)

Media: 8 4
TV ( 7) ( 4)
Radio
Record incz ...
Display': and exhiLits ( 1)

( 0)b

6 3

15 8

Total. 183 100

a
Dien wf.1:: an ,:pi:lcd.a within a self - planned project.

6r.!-;r: 3 T' rent.
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Intimates, books and pamphlets, or paid experts provided the

primary subject resource in 64 percent of the self-planned projects.

The paid experts were persons doing this as part of their job and were

not paid instructors; the 30 mentions of paid experts included store

clerks and other salesmen (17); doctors (10); and other professionals

(3). In the 45 mentions of intimates, parents and relatives were named

22 times, friends and neighbors le, husbands or male friends 6 times.

Early in the interview period, it was observed that a subject

matter resource for a particular project often became a consistent con-

tributor throughout several learning projects. This same observation

was made time and again. One mother used books heavily throughout all

her learning projects; for another it was magazines; for others it was

a neighbor, a mother-in-law, or perhaps a friend who played a part in

several of the learner's projects. Why was this? It might be because

the resource was readily accessible. There tight be other reasons - -a

further question to an interviewee who used books as a resource in

every project Lrow!ht forth one reason. She relied on books because

d!dn't have many friends. Another interviewee may have relied on

o6 Lecli;ce th,:y had always becn on important part of her personal

A fir.11r4; was that intimates (usually parents) were cften

a r"70:-':' .7-n ',?7C%71% t.hcly tlalfway acrorn the United States.

tht: rajcr oC :tort learning project: during
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visits--such as the father who taught his daughter to wallpaper or the

mother who taught her daughter to upholster a davenport.

In summary, the data indicate that there was a primary subject

matter resource for most learning projects. Individuals and printed

materials were named as the most helpful single resource in over 70 per-

cent of the learning projects. There was a relationship between the

type of plannt-r used and the primary resource named in group; individual,

and resource-planned projects.

Degree of Satisfaction with Learning Projects

Interviewees were asked to rate their degree of satisfaction with

each learning project on a three point scale: (1) very satisfied, (2)

not very satisfied, and (3) halfway between. These data are summarized

in Table 3.

TABLE 43.--DEGREE OF SATISFACTION WITH LEARNING PROJECTS

Dvgree cf Satisfaction

Learning Projects

Number Percentage

Very E:Jti:fid 211 76
Halfvay 43 16
Not v-ry 22 8

Total 276 100

rrcor-4.- 1-.!!.r. -p-!ry satisfied with 76 percent of the

Th",' "hal.Nay betwe,:e or "not very

:cr proj,!etr: (24 prircent).
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The interviewer observed numerous cases where the interviewee was

very satisfied with the learning project yet there was a lack of reliable

information and even misinformation as the interviewee described the

episodes that composed the learning project. This observation applies

only for learning projects in the area of home and family competence,

since the validity of the observation was based on the fact that the

interviewer's professional training is in home economics. Since close

to 60 percent (n=163) of the total reported learning projects were in

this subject ratter area, it was more than a trivial observation.

It would have been helpful if an additional question had been

asked as to why they were not satisfied with the learning project.

Since this question was not asked, the data analysis sheets were reviewed

for all projects where the interviewee stated she was either "not very

satisfiel" or "only half-way satisfied" to see if any patterns emerged.

Two patterns dii emerge. The first was related to the subject

matter classification of the project. Learning projects classified

under social and civic competency only accounted for 7 percent (n=19)

of the total nurnter of learning projects, yet 42 percent (r. =8) of them

were claz:lifled as either Dot very satisfactoly or halfway between. All

eight proj-ct:., had teen self-planned; this finding leads to the specu-

lation 4,14.1 ::.ay need more help with planning and implementing

thir proj(!ctc rt:!lat,d to social and civic responsibility.

ZI-cl-rlf; rod 411 cf civi c litcracy
1

sugEests that the reason why individual

iteh:-n L. "An Action-InTAry Yodel of Civic Literacy".
i.A.:cat,ionl Policy ficrch Center,

d y rI r i r:n :*:/r?-1,2urr,, N.Y., 1973) pp.

I --`1.
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self-planned learning in the area of civic competency is more likely

to fail and be judged failure by the participant is because the acqui-

sition of these competencies depends on the intentional interaction of

two or more persons. It may also be that learners lack clear goals in

the area of civic responsibility; they also may lack planning skills

and knowledge of resources.

The percentage of learning projects reported "not satisfactory" or

"halfway between" was somewhat lower in the other three categories of

subject matter--25 percent (n=37) for personal or family related

projects; 23 percent (n=18) for projects classified as self-fUlfillment;

10 percent (n=21) for occupational and vocational projects. This may

indicate a need for rrore resources to assist learners, particularly

in the areas of personal or family competence, social and civic compe-

tence, and self-fulfillment.

The second pattern that emerged was in relation to the day-to-

day planner. The data are summarized in Table 44.

The percentages of projects classified in either of the two cate-

gories of dissatisfaction were very similar for self-planned (26 per-

cent), group (23 percent), and individual-planned (19 percent) learn-

ing projects. There was almost no dissatisfaction expressed with learn-

ing prcj?cts which were resource-planned (1 percent). In the subsections

of Fro!tp-p]anni projects, thr:re was a higher percentage of dissatisfac-

ticgl ro prol:ps with nn instructor (27 percent) than for self-formed

r.ro,,:pr, (9 p,-!rc.:nt); in the subscctions of projects planned by an
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individual other than the learner, there was a higher percentage of

dissatisfaction with those projects planned by an intimate (26 percent)

than those planned by a paid expert (13 percent).

TABLE 44. -- DEGREE OF SATISFACTION WITH LEARN/NG

PROJECTS BY PRIMARY PLANNER

Type of Planner Total Projects
Reported

Projects Clas sified Not Satis.
factory or Halfway Between

Number Percent of
Projects in
Category

Self-planned

Group
Group with instruc-

183 47

lo

26

23

tor

Self-formed group
(33)
(n) 91))

(27)

( 9)

Individual 36 7 19
Intimate, nonexpert (19) (5) (26)
Intimate, also

expert ( 2)

Paid expert (15) (13)

Material Resource 13 1 1

Total 276 65

Responses to the question about additional help needed for self-

plannori projects suggest that r. ore information about resources might

be an aid in r,J1,,cing the percentage of dissatisfaction. Interviewee

core ntz cn group-planned learning with an instructor included such

statcv,:nts as clazles were too large, zaject matter covered vas too



125

general, and the instructor was not well-versed in the subject or could

not answer specific questions.

Since the learner's perception of satisfaction becomes an important

criterion for voluntary participation in educational activity, the find-

ings suggest that (1) learners possibly need help in defining valid

criteria, and (2) that professional planners need to become aware of the

learner's criteria for satisfaction in an individual or group learning

experience.

Comparison with Other Studies

A comparison was made between the amount of learning undertaken

in this study and the results reported by Tough for both his entire

study and also his population of mothers of preschool children. This

summary is presented in Table 45.

The reader is reminded that Tough set a minimum of seven hours as

a criterion for a learning project, while the present study set the

rinimum at one hour. A comparison of datal for all learning projects

with data for projects seven hours and longer showed very little dif-

ference in the total time spent in learning projects, in subject matter

areas studied, in major planner, or in primary subject matter resource.

The differences were in (1) number of learning projects--the mean dropped

frcr 5.8 to 4.2 and (2) the length of learning projects--the mean rose

1S
- -t_ al-Tend-Ix D, p. 216 for comparison of data on projects of

r.nd lor.scr with data for all projects.

1t) 9
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from 41 to 53 hours when calculated by the individual and from 43 to

58 hours when calculated by project.

In the Tough study, mothers were one of seven populations studied;

the populations included professionals, factory workers, and lower-

level white collar men and women, as well as mothers. The group of

mothers in the Tough study were below average in time spent at learning,

' though they were not necessarily below average in their number of projects.

A comparison of mothers studied by Tough with the mothers in this study

shows similar results. The lower averages found in this study can

probably be accounted for by two factors: (1) the sample in this study

was a random sample from the population while the mothers interviewed

in Tough's study were a sample representative of one upper middle-class

neighborhood; (2) this study included projects of less than seven hours

duration which accounted for the lower mean length of learning projects.

Table 45 also presents data from four recently completed studies

of adult birh school diploma graduatesl, practicing pharmacists
2

, urban

professionals3 1 and managers and teachers in Ghana.
4

Each study utilized

Tough's design and described learning efforts in all aspects of the

respond.:!nts' lives in the twelve months prior to the interview.

1
Jo nson, "Llnrning Projects Pursued by Adults Who Have Earned

High L'ool Diplc,ra arWor High School lquivaloncy Certificate."

"John:, "Learning Project,: Pursued by Practicing Pharmacists."

3McCut.ty, "Pf:ttt!rns of Lr!arning Projects."

Dc?!-4/30 Effort:: of Two Groups of Accra Adults."

1
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Comparisons must nonetheless be cautious and tentative at this

stage. The studies varied in their populations. and methods of sample

selection. None of the studies was a survey of the general adult popu-

lation. No coefficients of interviewer reliability were established

among the various interviewers engaged in the six studies. With these

limitations in mind, the following tentative conclusions are set forth

regarding the learning activities of adults:

1. Although the degree of participation varies, almost every adult
undertakes learning activities in any given year.

2. Learning for credit constitutes only a minor proportion of the
educational behavior of adults.

3. Most learning activities are initiated for practical reasons.-to
acquire knowledge and skill related to one's job, home, family,
sport, or hobby.

4. Some clear differences exist among populations in the amount of
time spent in learning activities but not in the number of learn-
ing projects undertaken. These differences also exist within the
same population.

5. The typical adult spends from thirty to one hundred hours average
time on a learning project.

6. The percentage of lean- 411g projects undertaken in the areas of
(a) vocational or occupational competence, and (b) home and family
competence appears to vary with different groups of adults.

7. The percentage of learning projects undertaken in the areas of
(a) putlic affairs, (1-.) religion, and (c) general liberal educa-
tion does not vary to any great extent among different groups of
adults.

8. The major planner of adult learning activities is the learner
hinvelf. E.:lf-plann,;:d learning accounts for approximately two-
thirds th, total learniLe efforts of adults.

9. Group-p3 annd learninc activities account for 10 to 20 percent of
the tc'.al learning ':(forts of adults,

;')141
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These studies have added to the growing knowledge of participation

research that focuses on the individual learner. They have furthered

our knowledge about the concept of self - planned learning. They have

also shown that the amount of adult learning effort is extensive and

that much of it occurs outside adult education institutions.

This study of mothers of young children seems consistent with the

generalizations that are emerging pertaining to adult learning and self-

planned learning. It is fairly clear, however, that young mothers, by

comparison, have engaged consistently in fewer learning activities than

other groups of adults.



CHASTER V

UTILIZATION OF INFORMATION SOURCES

Overview

This chapter is devoted to a discussion of the data pertaining to

patterns of information seeking. The findings are organized in the

following sections: transportation facilities, membership in organiza-

tions, use of mass media, obstacles to learning, knowledge and use of

adult education institutions.

Transportation Facilities

In order to better understand the mobility of this population,

data were gathered on the availability and use of both the family car

and the bus. Almost all subjects had a driver's license (94 percent)

and two of the three subjects without a license were currently taking

driving lessons.

Only 6 percent did not have any use of the family car in the day-

time, and this figure dropped to 2 percent for evening use. In the

majority of ca:, -zs, use of the family car necessitated driving a husband

to work. BW Lransportation was available within walking distance for

50 p,n-cr.r.t, only five subjects (10 percent of the sample) ever

urmei t.r.e tr:S.
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These data would indicate that most young mothers had transporta-

tion available when the need arose and use of the family car was impor-

tant enough for them to make the effort to drive their husbands to work.

Most did not have to rely on bus transportation even though it was

available to at least one-half of the subjects.

Membership in Organizations

Interviewees were asked to list the organizations to which they

belonged in the past year. The data are summarized in Table 46.

TABLE 46. --MENUMISTrIP IN ORGANIZATIONS

Number of
Organizations

Total Sample Group 1 Group 2

Number Percent Number Percent Number Percent

0
1

2

Total

36 75
10 21
2 4

23 96

1 4

13 54
10 42
1 4

48 100 24 100 24 100

Seventy-five percent of the study cample reported no memberships

in any organization during the past year. Of the 25 percent who held

memberchip in an organization, 21 percent (n=10) belonged to only one

orgnr.i7sticn an,2 4 percent (n=2) belonged to two. When organizational

mernt.crs'nip -..an viewed by groups, quite a different pattern emerged.

In Group 1, rother:; with the oldest child under 30 months, only one

worn -,r o any organizption and nhe was a rember of two. The

ii 1 4 O.
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remaining organizational memberships were held by Group 2 mothers,

whose oldest child was between 30 and 64 months.

A mother of three children commented in the interview that when

she had only one child she was perfectly content to stay at home and

take care of the baby and home; now that she had three children she felt

closed in and needed to get out. This comment suggested that the dif-

ferent pattern of organizational membership might be due to the differ-

ence in the stage of the family life cycle. If this is true, there

may be more potential for group participation in adult education pro-

grams for mothers whose children are a little older.

While organizational membership was relatively insignificant, those

who did belong were active. "Active" was defined as attending at least

50 percent of the meetings and/or holding office or see ping on a com-

mittee. In only one case was the organizational membership not active

during the past year.

Organizational memberships were categorized into eight predeter-

mined types of organizations: (1) religious, (2) fraternal, (3) service,

(4) civic and political, (5) nationality or patriotic, (6) recreational,

sports and hobby, (7) educational, and (8) occupational. Membership

was twld In only four of these categories (Table 47).

Only tw-.:17 of the forty-eight woren in the study rarple held

rrher7;h1-1 ft ary organization; the total number of organizational

r.,:r1r:rrhiptl wan rourteen. Fraternal and social orcanizations

accolTtf,1 for c-,AD vxcent (n=7) of th* r=berships--one vaz in a
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fraternal organization, the other six memberships were in social

organizations (Newcomer Clubs, sorority, and craft clubs).

TABLE 47. - -TYPES OF ORGANIZATIONAL MEMBERSHIP

Types of
Organizations

Total Sample Group 1 Group 2

No. Memberships No. Memberships No. Memberships

Religious 3 . 3
Fraternal and Social 7 . 7
Civic and Political 2 1 1
Recreational, Sports

and Hobby 2 1 1

Total 14 2 12

Membership in organizations was not an important part of the life-

style of mother:, with young children. Findings in this study were

consistent with an observation made in a recent newspaper article
1
which

pointed out that younger women want to do things on an individual basis

or with a few other persons their own age and at a time that can be

fitted into their family schedules.

Use of Mass Media

Mass main consumption is an integral part of information-seeking

te?=1,:or. pat';c:rns involving four redia--television, radio, news-

pnp,rol at:r! pn!s,mted below.

1
Virinir, L. Vitxrn, "In thr Lnnt 1X-nade, Fr,ver Women's Clubs

W,%*n F-w-r Yor Jt:nuar ;-,e, 1973, oc. 1 (Part 2),

p.

; 9 1 4 I.)
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Television

The television set has assumed the status of a necessity in this

generation; its presence and use are unquestioned. All households had

at least one television set; almost two-thirds had two or more sets.

Mothers spent an average of three and one-half hours per day viewing

television, although the time spent ranged from one to eight hours.

Most reported "listening" to television many more hours than this. The

time reported was limited to viewing time; however this could include

doing some household task, such as ironing, at the same time.

There were three cammercial and one educational television stations

serving the households. Subjects were asked which local station they

watched most frequently. About one-third indicated Station A (CBS

affiliate) and just slightly less than one-third indicated Station B

(NBC affiliate); the other third said they had no one particular station

they watched rost frequently. Station C (ABC affiliate) was mentioned

by only 2 percent (n=1), and no one named the educational station.

An additional question about the educational station revealed that

94 percent of the hames received the channel, yet 35 percent never

watched it, 50 percent watched it occasionally, and only 15 percent

watched it frequently. The only reported use of educational television

in leanine prcjects was a series on "Buying a House" and another on

American Histcry.

Th,Jse findings indicete that in areas served by several television

5tat,ion6, cr:rtain station- were viewed more frequently than others.

'
I
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This implies that surveying their intended audience as to stations

viewed should enable adult educators to better utilize the television

media.

Radio

I There were seventeen local radio stations--eight AM and nine FM

stations. Every household had at least one radio and 83 percent of the

households could receive both AM and FM stations. The average hours

of radio listening a day reported was three, but the range was from

zero to fifteen hours.

Two of the eight AM stations were clearly the ones listened to

most frequently. Station A, listed by 29 percent, is an ABC affiliate

although they have localized, not network, newscasts. This station is

on the air 24 hours, 7 days a week; it has a consistent format--regularly

scheduled segments of information such as news every hour on the hour,

traffic reports 15 and 45 minutes after the hour. Its prime audience

is the middle adult range--ages 20 to 50, and it is characterized by

its contemporary adult music. Station B, named by 25 percent, is a CBS

affiliate. Its programming is not as localized as Station A, but its

music is similar; it is strong in pragramming for the young homemaker.

One of the nine FM stations was named by 45 percent of the study

sarple as the W 6tation listened to mos;-, frequently. This is a full -

stereo 3tation wit 'n a format of "beautiful music "; it allows only four

brc2ak:1 re3t is uninterruptA music segments. Fifty per-
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cent of the study sample either could not name the PM station they

listened to most frequently or else the station was outside the local

area.

These findings also indicated that certain radio stations were

listened to more frequently than others. These data would be useful

for adult educators in program promotion. It should be noted that no

subject nared the radio as a possible resource for her learning projects

nor used radio as a resource in any learning episode.

Newspapers

Seventysix percent of the sample read a daily newspaper almost

every day or more often than once a day. However, they indicated that

in many cases this meant a "skimming" type of reading. Table 48 shows

the reading pattern in greater detail.

TABLE 48. --READDIG PATTERN FOR DAILY NEWSPAPERS

Frequency

Total Sample

Number Percent

Morn often ti%an once a day
Almost eynry dry;
Almoot tfic,ry (-P,h,_!r day

Onc.2 or 3 we,.'r.

0m,:tAl 0.4% YL onc /w,:ek
'!%"11:c n-:wql.p!r

Total

8
29
2

5

17
60

8

el;

118

se

99
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Ten percent never read the daily newspaper and an additional 12

percent read one only a few times a week. Since two daily newspapers

are published in the metropolitan area, subjects were asked which news-

paper they read. A majority (56 percent) read the evening paper while

13 percent read the morning paper; 17 percent read both, and 4 percent

read a daily newspaper published outside the metropolitan area in com-

bination with one of the local newspapers. The local Sunday newspaper

was read by 92 percent of the study sample.

A somewhat different pattern emerged when subjects were queried

about the reading of weekly newspapers. Seventy-five percent did not

read any type of weekly newspaper; 19 percent read the local village

weekly and 6 percent reported the only weekly they read vas a church

published newspaper.

Another type of newspaper, commonly referred to as the "Pennysaver,"

is published in this area. The majority of space is devoted to want

ads but it does include short articles of a local nature. Slightly

more than two-thirds of the sample read the Pennysaver on a regular

basis.

While patterns might vary from one locality to another, these

indlcate that a knowledge of the reading patterns of news-

paper:, cnn be helpful to adult educators for both promotion and

infGrration-vpe newspaper articles. For the locality in which this

wns corelucted, th.1 daily °venire newspaper has considerably more

pot,7,n%ial for r.:t1ch:ng young rothc:rs since 73 percent read this news-
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paper compared with 30 percent who read the morning newspaper. Weeklies

published by various villages were not read as frequently as might be

expected but the "Pennysaver" weekly was read more frequently than

might be expected. This suggests a possible potential for utilizing

the "Pennysaver" for short promotional articles.

Magazines

Interviewees were asked to enumerate the magazines they read

regularly--that is, almost every issue. Ninety-two percent (ns44) of

the study sample read at least one magazine on a regular basis. The

number of magazines read ranged from 0 to 11; the mean was 3. The 155

magazines enumerated uere categorized into 6 predetermined groupings.

This pattern of magazine reading is summarized in Table 49,

TABLE 49. -- PATTERN OF MAGAZINE READING

Category of magazines Number Read Percentage of
Total Number

Hore tnd Women's
kk,ws

Sport::, Htti,:t, Travel
Buzin,:%lz or Profussional
Reliclol;:, Farr_ tr.r; Merl:ership

Gen,.;:ral and 1,1?.' Fiction

Total

113

9
7
1

25

73
6

Oa

155 99

L,21-,3 ,r Fr 1 1,_.rc:r0..

Psr. ::a;:a7inet ware the nott frequently read, account-

!'or 7, p(rc,-n% total nurter. A)1 other eategoriet of



magazines were used infrequently. It should be noted however that

fourteen of the twenty-five listings in the general and light fiction

category were one magazine.-Readers Digest.

Since home and women's magazines represented such a high percentage

of the total magazine reading, a reading pattern for that category is

shown in Table 50.

TABLE 50.--READING PATTERN FOR HOME AND WOMEN'S MAGAZINES

Magazine Number Who
Regularly Read

Percent of
Total Sample

(Na=48)

Better Homes and Gardens 16 33
Good Housekeepinc 11 23
Ladies Home Journal 11 23
McCalls 11 23
Redbook 11 23
WOmans Day 11 23
Farily Circle 10 21
Parents 10 21
Glanour c .dQroiselle 5 10
House Beau :i.z1 3 6
American Hcme 2 4
Cosro;olitan 1 2
House and Gardun 1 2
Miscellan:cus 10 21

Forty or thc forty-eight interviewees (83 percent) read at least

orc moefazinc In cat( Tory. The range was from zero to nine; the

87-r cr2 an. . Bett^r /Tore,. and Gardrmc was the magazine

ro7; fr-11:,r tly LIA thr!r w "rc might magazines read regularly

by ror-1 tlrin ;C pr:rcc!nt of the stidy sarple.

" 15 r,)
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These findings indicate that except for magazines classified as

home or women's magazines, mothers of young children do not regularly

read many magazines. A knowledge of the reading pattern of home and

women's magazines could be helpful to adult educators in several ways,

such as using examples from Better Hones and Gardens rather than House

Beautiful or House and Garden for interior decorating classes, or using

articles from frequently read magazines as case studies or as aids in

helping young mothers learn to evaluate the reliability of information

on a given subject.

Obstacles to Learning

Every person has things she wants to learn but for one reason or

another she sometimes fails to reach her goal. Something may be started

and not complilted, or perhaps it is never begun. Subjects were asked

what obstacles prevented their not starting or not completing things

they wantrld to learn. The question was open-ended and respondents could

give more than onc reason. Similar responses were grouped into general

headings end are summarized in Table 51.

The na.ber of rc.:asons given by each interviewee ranged from 1 to

L. The: mein was 2.4; 1-.)%e total number of reasoni given was 116.

v.ost mmtioned reasons were limited time and

-r:y, nr priority of fanay obligations at this point

A rc:1.1.:d r.ason wuL; their difficulty in locating

:6- % -s r. ., .1 .1 6.j .4.1 4 t These four reasons were all related to

1 5 6
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TABLE 51.--OBSTACLES TO LEARNING

Reasons Given

Limited Time and/or Energy
home (and work) responsibilities leave
little time; don't like to start things if
can't have time to finish; must choose what
is most important to tit into limited time.

Limited Yonev

Family Obliations Which Take Priority
satisfied now with just taking care of baby
and home; family commitment comes first;
can't plan ahead--kids get sick or husband
out-of-town so I'm tied down.

Child Care
lack of good baby-sitters, especially in
daytime; difficult to find baby-sitter I
can trust.

Never Gettir.r Started on a Learning Project
lazy, need rArorx drive to do things; lack
interest in things; great procrastinator;
not enough motivation; fear of challenge;
fear of failure; no practical use for some
things.

Learnira! Bf.yoni Capability of Learner
just too har cet frustrated when don't
understand/wi%en doesn't go right and quit.

Chancini: Int,,vests

get Lored if it doesn't hold cy interest;
lose ir.terst easily (short interest span).

don L 4:1CW to co for resources; poor
teach,7!r; ecnflicting information frustra-
t.ing.

linc4 or Trrin:To-r..rItion

Accor-p,-.:, Me To T.i.11-.;;s

7.: A'. I, :

'W it r to 7() out; eon-

Number of
Mentions
(N=116)

36

22

10

7

10

8

7

7

5

2

2

7

Percentage
of Sample

(11=48)

75

146

21

15

21

17

15

15

10

le

4



their current stage in the family life cycle, and together they accounted

for 65 percent (r. =75) of the 116 mentions.

Twenty-one percent of the sample specified reasons why they never

got started on learning projects; these reasons included those related

to motiva;ion and practicality of the learning. Three other categories

of reasons were related to obstacles once a learning project was under-

way--learning beyond the capability of learner, changing interests, and

limited learning resources. Lack of transportation, lack of companion

to accompany subject to events, and husband's attitude were other

reasons cited as obstacles to learning.

Data collected on obstacles to learning would have been more com-

plete if the interviewer had probed for additional reasons rather than

merely asking the one open-ended question. The reason given by the ten

interviewees uho gave only one response to this question was always one

of three--liTited time, limited money, or family obligations. These

may have , excuses as much as. obstacles. It was when the interviewee

gave two, three, or four reasons that she got into the area of obstacles

related to starting or continuing a learning project. The data col-

lected began to give in night into this, but further probing for addi-

tional ren7onl snd the rearing of the responses could be recommended

ln

5
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Knowledge and Use of Adult Education Institutions

To determine interviewees' knowledge and use of adult education

institutions, data were compiled from two sources. First, interviewees

were asked to name the organizations, agencies, and places they knew

about that might have information to assist them in learning projects.

The interviewer explained this information might include expert advice,

printed materials, counseling, or classes. Second, a list of institu-

tions which the interviewee had used during the past year in her learn-

ing projects was compiled from the interview data sheets. Information

from these two sources was then categorized under four headings: (1)

institutions used but not named, (2) used and named, (3) named but not

used, and (4) neither named nor used. These data are summarized in

Table 52.

Five adult education institutions were each named by more than 25

percent of the study sample as potential information sources. These

five institutions and the percentage of sample who named them were:

. libraries, 54 percent; public schools, 41 percent; colleges and univer-

sities, 29 percent; Cooperative Extension, 27 percent.

These institutions are among those generally considered to be

major ins:ditutions or adult education, yet the recognition factor was

lower than cne mie,tt expect. Even with the highest recognition factor,

tr!ene five InsrAtutionv. were nor. used as a resource by subjects to any

.2:xn% as reflectel ty the data in Columns 1 and 2, Table 52.
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The three institutions used as a resource by more than 15 percent

of the study sample were: television, 42 percent; business and industry,

39 percent; religious institutions, 19 percent. Business and industry

was named by 25.percent of the sample, religious institutions by 6

percent, and television by only 2 percent. Thus, institutions identified

with adult education were seldom used by the subjects whereas three

institutions--television, business and industry, and religious--were

used more extensively but were not identified with adult education. A

discussion of the use pattern of each institution follows.

Public schools

Only 14 percent of the study sample had participated in the public

school adult education program in the past year. Seven women had each

enrolled during the previous twelve months in one class on the follow-

ing subjects: bookkeeping, sewing, program for mothers of prekinder-

garten chilr!ren, cake decorating, drug seminar, physical fitness, and

golf. Five of thc: seven were in the area of personal or family com-

petence, cne was job related; one was in recreation.

The North Syracuse school district has one of the largest public

sctcc3 c:ducation progrars in upstate New York. Promotion is

1:1 !ncludes distriLution of a complete program listing to

eirj rc%;:-hcld In the district twice a year. Interviewees should be

awar. of !tr.': ttr.y occess to thin program. Yet only 41 per-

c-n% :t:77-72- arilat education

i

as a potential
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information resource and only 14 percent used this agency during the

year.

Public school adult education has one of the greatest potentials

for serving young mothers. They have the facility for direct mail pro-

motion into every household. Their program is based in the community

within easy travel distance; cl%sses are offered in the evening when

more young mothers have access to the family car and have husbands as

baby-sitters. Many classes offered by public school adult education are

in subject matter areas that interest young mothers--home and family

competence and self-fulfillment. However, they need to experiment with

methods other than traditional classes.

Televirien and radio

There are three commercial and one educational television stations

servfmg the metropolitan area. As reported earlier in this chapter,

all households had at least one television set; 94 percent of the homes

could receive the education television channel.

Ninety-eight percent did not list television as a potential infor-

mation zource which Lupports the premise that television is viewed as

an entertainment rather than as an educational medium. However, when

at f!ata on use of television as an information source,

the opro:7Ite is trtr!....42 p.n.cent of the sti ;d rample had used television

as an int'orration sciarce (1.;ring the part year. This percentage repre-

:;ent-21 14o^ of nny of the fifte':n institution catecories.
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Commercial, rather than educational, television was used for epi-

sodes within larger learning projects. Although there were examples

where entire programs were used as episodes, well-defined segments within

a particular television program were frequently used. For example, two

women included episodes that were ten-minute segments on gardening

carried as a regular weekly feature of a locally produced women's pro-

gram. Another women viewed an interior design segment for five weeks

on the same program. There were also examples of segments on children's

toys, child care, and sewing within other programs. One learning project

included a four-week series on "Buying a House" while another included

an eleven-week series on American history. There were several instances

of the use as learning episodes of television news, and of programs

related to national elections.

These data suggest that further development of television as one

of the primary information resources for young mothers has greater

potential than might have been expected. It has the advantage of reach-

ing them directly in the home with no cost to them--two important

factorc at this stage in the family life cycle. It could become an

important aid to self-planned learning.

The average hours of radio listening a day which subjects reported

was tLre, yet radio played no role in the learning activities of this

group. Thcru was no use of radio as an information resource nor was

it named as a po',ential resource. This leads to the speculation that

itc role LUht te onr: prirarily of prorotion, although adult educators

:*oulfl Le .:'!.!nlient.L..:ti to uze radio more creatively.

fi 3
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Cooperative Extension

Seventy-three percent of the sample neither listed this institu-

tion as a resource nor used its services during the past year. Of the

remaining 27 percent who bad a knowledge of the agency, only 4 percent

uses it as a resource during the past year. The two uses cited were

direct phone calls to the agency for information.

This has implications for several reasons. First of all, Cooperative

Extension is an institution whose primary purpose is adult education.

Second, a major subject matter foetid is in home economics, the area

that represented 59 percent of the total learning efforts of young

mothers. Third, it is an institution which, in this metropolitan area,

has used a variety of teaching methods. In addition to classes, con-

sumers may receive information through letter series, home study packets,

bulletins and publications, telephone answers to consumer questions,

and mass media. Yet in spite of this, only 4 percent used this insti-

tution as a resource during the past year.

One problem may be not only lack of knowledge of Cooperative

Extension as a potential resource but also limited knowledge of its

range of prCFrnr, both subject ratter end method. Comments made by

intmrvilie42E: as they named this institution indicated they perceived

it as a place to use for one specific thine, such as a place to call

for arz.wr r. to cilv2ct,ions on food and nutrition. They had no idea Exten-

i!lon :u4ect matter nor did they realize there
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were additional ways of getting information other than through phone

calls.

Cooperative Extension, like public school adult education, should

be one of the major resources for young mothers. Its strength is that

its program information is unbiased, reliable, and backed by research.

Better program promotion may be one answer to increased use of this

institution.

Business and industry

In this study, business and industry was used by the subjects in

their role as consumers seeking information about products. No subject

participated in the systematic adult education courses and programs

provided by business and industry for employees. In a metropolitan

area, there is a greater number of businesses and they are larger than

one might find in a more rural area. Twenty-three percent of the study

sample named business as a potential source of information but a higher

percentage (39 percent) used it for a source of information. Women

frequently reported obtaining information from store clerks, garden

centers, lumberyards, car dealers, real estate agents, and busine.c.s.

sponsored Home Shows. This represented the second highest information

source use even though business and industry represents an institution

type which is concerned primarily with other goals but uses adult educa-

tion in order tc 9chieve them. Buiiness employees can and do provide

consurer inforration but in many cases this information is biaseu
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towards sales. Stores in particular do not see the need to provide

consumer education training for their sales clerks; yet women are rely-

ing on these clerks for inforthation to a much greater extent than they

are on adult education institutions whose primary purpose is to provide

unbiased consumer information. Why is this? It may be because women

have easy access to store clerks and expect them to be a reliable infor-

mation source. It may be women are not aware of other sources to use;

it may be they are not willing to make the extra effort needed to seek

out reliable information. This does raise the question, however, of

the reliability of consumer information obtained from consumer suppliers.

manufacturers, salesmen. Perhaps this information should be compared

with information from alternative sources.

Religious iastitutions

Until fairly recently, religious institutions have been concerned

primarily with programs for youth; adult education was more of an after-

thought. Methods of instruction with adults were only extensions of

those urea with children. A change became evident in the 19601s with

the curr._,nt concept being that of renewal. Less and less emphasis is

on conversion and rore concern is shown for renewal and deepening of

comr4tr.eht within the ranks of the vast najority of the population who

c2alr a rT1.10ct:.-7 faith, but whose relationship to the church is nominal.

Use of reliFioun inztitutions ran kcd third with 19 percent of the

sarp1.-: institu,,icnrd sotirce in their learning. Of he nine
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women reporting, two had attended a series of training sessions on

teaching Sunday School, one was participating in a church-sponsored

discussion group, and another attended a marriage retreat. The remain-

ing women (n=5) sought individual counseling. Though this institution

ranked third in use, only 6 percent of the study sample named it as

an information source.

Health and welfare agencies,
Government aeasiLL1

These two categories of adult education institutions differed from

some others in that a varied assortment of agencies made up the category.

The health and welfare category included such agencies as Planned Parent-

hood, Visiting Nurses, Red Cross, Heart Association or Cancer Society;

family service agencies such as Social Services; and Settlement Houses.

Government agencies included those at all levels of government--

municipal, county, state, and federal. There was a myriad of agencies

in these two categories in the metropolitan area. A few agencies offered

program:; for group:, but the najor program emphasis was on the individual

method (telephone, printed raterial, counseling).

Thirty -onr, p.:rsent of the study sample were familiar with health

end w,..lfere Eu.:neles; they ranked third in level of recognition since

1-a::t. one ac--.ncy that fell into this category. Fourteen

11;forl-.ation fror. this type of institution during the

poz,,% In s1:::1ion to th,1 two individuals who had enrolled in a
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Red Cross first aid course, others used individual counseling and pam-

phlets. One couple sought professional counseling from the newly

established community family-debt counseling service. There was not

as sharp a contrast between the percentage who named health and welfare

agencies and the percentage who used them as there was for moot other

institution types.

Government agencies played a minor role--they were mentioned by

19 percent of the study sample but used by only 2 percent. One person

had used the Consumer Protection Bureau as an information resource.

Libraries

Books and pamphlets were one of the most often used primary

resources in the learning projects reported. Yet, it was observed,

interviewees did not directly use libraries. They either purchased

books or borrowed them from friends or neighbors. Libraries were named

as an information source by 54 percent of the study sample--the high-

est percentage of rention of the fifteen different institutions. Yet

only 10 percent had used a library in the past year. Why is it that

librRriec s..lch a rinor role as an information resource? Inter-

1;t:« corr,:nts atcut limited resources at the local library might be

on! 11:.rrlry was only open aft,:rnoons. The library richt not

be r:o,;:.,2%: for infoation on the majority of topics ntudJed

by not have perceived the role of litrarian

.:%t C. 4 1-1.-cr. 1r:fon-at:Ion or help. Intervieueer. may



155

have lacked the skills necessary.to uee a library effectively. The

availability of inexpensive paperback books in a vide range of subjects

may also have affected the use made of libraries.

Museums

Only 15 percent of the subjects perceived museums as a 'resource

for information, and only 2 percent used a museum as a resource for

learning during the past year. There are at least three museums in the

immediate metropolitan area; only one was mentioned and it was the one

which did offer classes and was located in the central city.

One woman had rade an effort to visit museum exhibits during lunch

hour since her place of employment vas only a block away. The central-

ized location of the museum may hinder wider use. The fact that learn-

ing projects in the area of liberal education played such a minor part

of the total learning efforts of young mothers may have influenced the

limited use of this institution.

Voluntary on-anizations

This institution type includes women's, fraternal, service, parent

education, anl public affairs groups. This category was named by 17

perc,:nt lut only one specific organi-lation--YWCA..was named or med.

four 1:.::!1711.,rils (P pc.!rcnt) who used the YWCA as a learning resource

att,.n,71 ::lazo in either go3f, tcnr.is, interior decorating, or handling

a pr.F,:;ccol 7'r.Ild in ' ;hr wote:r.



156

The limited knowledge and use of voluntary organizations might be

related to the earlier finding that membership in organizations vas not

part of the lifestyle of mothers who have young children. It might also

be that voluntary organizations are not providing enough program offer-

ings in the areas o: need and interest to young mothers. The potential

for further development of this institution as a learning resource for

mothers of young children requires further study.

Colleges and universities

Twenty-nine percent of the sample listed colleges and universities

as a possible resource for their learning, yet only two percent used

this institution as a resource. One individual was enrolled in two

graduate courses. It is interesting that the university she attended

was located in en adjoining county; it wan a public-funded institution

whose tuition was lower than the private universities offering graduate

courses in the county where the subject lived.

One possible explanation for the fairly high recognition-low use

relaticnrhip was that colleges and universities were perceived as pro.

viding learninc activities for credit. However, participation in credit

courses was found to be a very insignificant pert of the total learn-

inf.: efforts! of roth.:1-3 of your children.

and univ::rsitieo in the metropolitan area also offered

e w1' nlr., ,. of' roncr:;d1t corstilini: education program a, y none of

wt: :; rs:- a 1,-IrnIng reaourc. Cost may have been a factor;

171)
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another factor may have been that college and university continuing

education programs were planned for groups and this type of planner

was used in only 16 percent of the total learning activities of young

mothers. The subjects offered by this institution may not have been

the most relevant for young mothers. The time schedule of classes may

not have fit the subjects' lifestyles, and the centralized location may

have hindered particiiation. For these reasons, college and university

adult education may not be an appropriate institution to serve this

audience.

Business and vocational schools,
Profr:szional
CorrespcmOnce schools

None of these institutions was perceived as a major resource for

learning activities undertaken by mothers of young children. These

institutions were also lowest on the scale with respect to use. There

were many business and vocational schools in the metropolitan area

ranging in subject natter from business, hairdressing, or modeling to

paraprofessional training of medical-dental assistants. Lack of avail-

ability, therfore, was not the reason why this institutional type was

not 1.:Eed at all. Rather the explanation probably lies in the relation-

ship t../c!er z.,:ag,! of the family life cycle and labor force status.

Fory-two vcnt of the Latl.lets worked, but ten of the twenty working

rot,i.,:rz only won k-A part tire anal their jobs wt!re primarily in sales

and -:3;!rl:n1, r.-7.1::4131,:r1 or 1:nokilled categories. Profersional
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societies were insignificant as an institutional source probably because

only two subjects were employed as professionals.

Two women were taking a correspondence course. One mother was

enrolled in a correspondence course from the John Tracy Hearing Founda-

tion as one of several episodes in a learning project related to her

child's hearing problem. The second mother was following a job-related

correspondence course her husband was enrolled in. Her purpose was to

increase her understanding of his job. Correspondence schools may have

played an insignificant role because they may have been perceived

primarily as a source of vocational education. Also, most people are

not aware of correspondence courses unless they hear about them indirectly--

such as the young mother who was told by her doctor about the correspon-

dence course from the John Tracy Hearing Foundation,

Summary

A stuay
I

conducted in 1967 -68 in the Syracuse urbanized area found

that by conservative estimate, more than one thousand different organi-

zations, e6encies, and noneducational institutions conducted adult

education activities. Findings from this present study indicated that,

in spite of this, younc rothers had a limited knowledge of the learn.

ink, c.=ntly available from adult education institutions.

In sr!.:11:= did not rely on the established adult education insti-

tLtion.1 tc any ,:rat docree except for television, business and industry,

3I,;-+r.
2hown Adult Educqtion in Syracuse," Link,

1;n1,.!.:!1 y Coll of Syracuse University, 22:1 (Septmtc:r,
1.
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and religious institutions. Even for these three institution types,

only 19 to 42 percent of the study sample took advantage of their

resources.

Why is it that the established adult education institutions played

Such an insignificant role in the total learning efforts of mothers of

young children? Their limited knowledge of available resources may

have been one reason, but even where the recognition factor was high-

est, the institutions were still not used to any great extent. Data

did not support a possible explanation based on the relationship to

prior level of education or satisfaction with prior schooling--the

median educational level was 13 years and 60 percent had a positive

attitude towards school. There must have been other reasons.

Why didn't young mothers make more use of group learning? Their

stage in the fatily life cycle, limited time and money resources, and

the problem of finding a trustworthy baby- sitter that they could afford

may have been contributing factors. Their learning needs were often

immediate and did not fit into a schedule of classes starting on a

certain date. Self-planned learning seemed to be the answer. Another

observation was that many of the things they learned were very personal.

They may not have been willing to put their personal or intimate needs

on public dizplay or to share them except on the basis of trust; con-

fidcnce, and Intimacy with husband, relatives, and close friends.



CHATTER VI

SUMMARY, IMPLICATIONS, AND RECOMMENDATIONS

FOR FURTHER RESEARCH

Overview

The primary purposes of this chapter are to summarize major find-

ings of the study and suggest implications for the theory, research,

and policy of adult education.

Purpose and Methodology of the Study

The primary purpose of this study was to investigate the learning

activities of mothers whose oldest child was not yet in school. While

all learning activities of this group were studied, special attention

was given to their self-planned learning projects. A second purpose

was to describe the educational information sources utilized by this

group and to delineate the policy-coordinating issues for adult educa-

tion.

The followinc, questions provided the focus for the investigation:

1. Row much 1rirning was undertaken in the past twelve months?

2. Whit uer r.h,! reantionsLip:: aronr. certain personal and socioeconomic

1,.!iel of eqttcation, attitude touards school,

Nrily ntrItur:, fn.:11y incore, social position,

f:"Avxdr! :HarnirT,--ared the extent of learn-
111',171-,;,-.:: conduce.,/11
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3. What broad educational purposes were most important- -learning for
occupational, vocational, and professional competence; personal
or family competence; social and civic competence; or self-
fulfillment?

4. Who or what was the major planner for the learning projects?

5. Who or what was the major subject matter resource for the learning
projects?

6. How much learning was self-planned? What was the extent of self-
planned learning in each area?

7. For the self-planned projects conducted, what were the reasons
why the learner planned the project rather than relying on an
"outside" planner? At what point(s) within the learning project
would the learner have liked more help?

8. What aspects of the delivery system of institutional adult educa-
tion were used?

9. What additional learning would the mother like to undertake in the
next twelve months?

10. What were the astacles blocking learning?

In crder to answer these questions, a probing, two-hour interview

was us,2d to solicit the necessary information. A revised form of the

Tough interview schedule (Appendix B) provided the guide for collecting

information related to learning projects conducted during the past year.

Lists of :utjc,et matter areas and possible learning methods were used

to stIm%lat recall. A demographic questionnaire designed by the

in7eztlEe r 1.1::ei! to collect Inforration on personal and socioeconmic

ck:br.%.r.f..1-1 !;:illize,lon of information cource:;, and knowledge and

cf

:2-1,,c4.,:d for st%f:y ccnoist,:d of fifty rothers recidinC

in 3cr.;atcA in Oncndaca CotInty, New York. The
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sample was divided into two independent samples of equal numbers:

Group 1 included mothers whose oldest child was between 9 and 30

months of age; and Group 2 included mothers whose oldest child ranged

in age between 30 and 64 months of age.

Three criteria were specified for the study sample--residence in

the school district; member of the white race, since the school district

was predominantly white; no full-time school attendance for one year

prior to the time of the interview.

Interviews were conducted by the researcher in a five-week period

during April and May, 1973. All interviews were held in the homes of

the subjects; forty-eight usable interviews were completed (twenty-

four from each group). Data were analyzed on an ISM-360/65 computer,

using the Statistical Package for the Social Sciences (SPSS) computer

program.

Major Findings of the Study

The two groupc differed, by design, in the stage of the family'

life cycle. They did not differ significantly from each other in the

-iprlab] of 3tatvf,, age, educational level, attitude towards

school, :!ocial position, ctat,:c in thr2 work force, family income, or

exrdnr,lv, the wifOs learning. Therefore, differences

In t?i,. nnd .xtmt of licnrning :3ctivitlez cannot be attributed to

ny c,f vnri,111

7; I fat
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The "typical" mother in the study sample can be described as

follows: She was white, aged 26, married and living with her husband

in an urbanized area in the suburbs of a central city of 200,000

population. She completed 13 years of formal school and had a positive

attitude about school. She might or might not work for pay but if she

did, she spent-atout 30 hours a week in the labor force. She and her

husband had an annual family income of almost 43,000 and she had the

supportive approval of her husband towards her learning efforts.

Extent of learning activity undertaken in the past year

In measuring the extent of learning participation, two dimensions

were considered.-the number of learning projects and the number of

hours. All 48 interviewees had undertaken at least 2 learning projects

during the past year, which was a participation rate of 100 percent.

A total of 276 learning projects was conducted; the average number

was 6.

Durim; the twelve months prior to the interview, the 48 interviewees

devo-..ed an estirated 12,002 hours to deliberate learning efforts. This

was un averac,. of 2;0 hours or 30 eight-hour days per year, per person.

The re-dian nurly!r cf hours was 167 while the range was from 30 to 1016

The of spent Er 1 earninr project vas 43 'ours

v;.1chinr: each proO2ct equally. This was similar to the

ly!%.,--% of '41 p:r indi7lival in each learning project.
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The median length of time per project was 21 hours, and the range

was from 1 to 492 hours. The median length of tine per project bit

individual was 32 hours, with a range from 8 to 138 hours.

Twenty -seven percent of the total learning projects reported were

less than seven hours in duration; 81 percent of the study sample

reported at least one project of less than seven hours. Only 3 per-

cent (n=10) of the total number of learning projects reported were

longer than 200 hours each.

There were no statistically significant differences between the

two groups in either the number of projects conducted or the total

number cf hours spent. The difference in family life cycle stage did

not account for any significant variation in theamount of learning

activity among the young mothers in this study.

Status of learning projects
at time (DI' inr,er7iew

Twenty-five percent of all reported learning projects had been

corpleted during the year; 67 percent of the projects were still active

at the tire of the interview, and 8 percent were inactive. None of

the projects 1nlertaken in the past year had been dropped.

cf :-.!;tlzf'saction

report. ,A toini7, "wiry satisfied" with 76 percent of

the 1,51!.nini: p!ojE:e:tz: undertaKen. They were "not very rationed" with



165

8 percent, and "halfway between" in satisfaction with the remaining

16 percent.

Learning for credit

Another finding of this study was that few learning projects were

undertaken for acadeic credit. Only 4 of the 276 learning projects

reported were for credit--approximately 1 percent of the total.

Subject matter studied

Subject matter relating to personal or family competence was by

far the most important area--59 percent of all learning projects under-

taken by young mothers were in this category; the next largest percentage,

28 percent, was in the area of self-fulfillment. Together, these two

categori-s accounted for 87 percent of all the reported learning proj-

ects. Learning projects relating to vocational and also to social'

and civic compet,mce had relatively minor positions in the. overall

pattAlrn, aceolIcticg for 6 and 7 percent respectively. An analysis of

subjrct rEttt,:r n:vitalc.:(1 that tbe ;.ajar erphasis in learning projects

u.nre.nr:,:r by yo!.: r: rol.herz mac:: on the practical rather than the

ncwi,!:-.:cl Cr. the 1.1;p11--Jd rather than the theoretical, en.) on skills

.-ri :

S'fir --ni:

_ . .

nf.ftlyv...!d to dir.cr.,7..:r who wilt'

rcr p.IrJr.nir.:: of pojIct.r. 14,2ftrniLf: projf!ct::

.; 1) I. 7 9
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were classified in one of four planner categories--self, group,

individual, or material resource. Two-thirds of all projects were

self-planned, i.e., the learner herself assumed primary responsibility

for planning not only the why, but also the what and how to learn, when

to learn, and where to learn. Ninety-six percent of the study sample

had conducted self-planned projects. The second most prevalent planner

category was groin- planned, which accounted for 16 percent of the

learning projects; 60 percent of the interviewees had participated in

at least one project in this category. Projects planned by an individual

other than the learner accounted for 13 percent of the total learning

projects with 54 percent of the study sample using this type of planner

for at least one project. Projects planned by a material resource

(i.e., programed learning, tape recordings, television series)

accounted for only 5 percent of all learning projects, but this category

was used by percent of the sample.

Prirary r7/14,t.,:r recourec.:3

While was considerable variety in the primary subject

rhtt,:r us:1 for learning projects, indivf..duals (41 percent)

(N. ilr.c.:nt) we!r,! lifted as the most helpful

owr 70 of th,: 1rirning projects. A group

427.- primnry n!!:ource in 14 ps!recmt of

7.7 :7 ; :.!1: (!.r!,le`7:; 1Gr., Tfr:Ordlne:: 5

11.; prro.. In 7 vreent of the



learning projects, the interviewee indicated there were two major

resources and she could not determine if one was of more impertance

than the other.

Self-planned learning

167

As presented earlier in this chapter, 66 percent of all learning

projects were s,lf-planned. When tabulated by types of subject matter

studied, self-planned learning projects accounted for eo percent of

the total projects in each of two areas-- personal and family competence,

and social and civic competence. Self-planned learning occurred less

frequently in the occupational (33 percent) and self-fulfillment (39

percent) subject matter areas.

The total wrount of time spent by the study sarple in self-planned

projezts (a percent) was very similar to the percentage of learning

prof it.r. in th!: catemry.(66 percent). The average length of self-

plbnn,.d 2.2arnn:. prcjets was 5 Lours as compared with an average

le!ni:t.h of' 1.o%rz fcr all projetn.

r t-a ng wry sativtied with 74 percent of the

Irc,!;.etn However, thr.y still Indicated a need

f6- in f,c, (:;-,,5). In 62 ::elf -planned proj(2ct:;,

H in s!r:.7.1 of oLttlinin): re.::.ources or ansintanc.1

only four tinor..

!Inr: pirtnnInc phoL,.: of thr

:r ov, r; 1.%.,!re
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adults were uninformed about decision-making processes that could

facilitate learning efforts.

For slightly more than 40 percent of the self-planned projects,

the reasons cited as to why the learner decided to plan the project

herself rather than using an "outside" planner were that the learner

was either not aware of any other planner to use for the project or

felt the project was of such a personal nature that self-planning was

the only way to learn it.

Transpo:tation facilities

Most young mothers (94 percent) had transportation available in

thi! dayttme if use of :he family car was important enough to make the

eft'crt to dri7e their husLanus to work; this percentage increased to

¶/) p,.rent. for eveninc; use of the family car. Bun transportation was

hin11W-1,! ut 1,ast one-half of the subjects, and was used by 10

r.:1-1-.'r:H;, rr."::".17T:ttiC:::.

Ir. 1:: an important part of the life-

cr 4'.o Seventy-fiv,! p!rcent or the study

7*- ' finy 6,2rinc thr!

C ? . :.% : r r.I., -.1-; r:r.

: pere.T,.

( 'r 1. r -!.! r:_;.1 1:-.16
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Group 2 mothers, except for the two memberships held by one mother in

Group 1.

Utilization of information sources

An average of three and one-half hours a day was spent viewing

television, although the time spent ranged frnm one to eight hours.

Subjects were asked which local station they watched most frequently.

About one-third indicated Station A (CBS affiliate); slightly less than

one-third mentioned Station B (NBC affilitate); the other third said

they watched no one particular station most frequently. Station C

(ABC affiliate) was mentioned by only 2 percent, and no one named the

ed=ational television station. While 94 percent of the households

received the educational channel, only 50 percent watched it occasionally,

15 percent watched it frequently, and 35 percent never watched it.

The avera,7c ho..irs of radio listening a day reported was three

but the range was fror. zero to fifteen hours. Two of the eight N4

station: clearly the ones listened to most frequently. Station

A, list-A by Pc) percent, is an ABC affiliate but amphasizes localized

nwn(n:t: ar,.! consis:tent forr.at of regularly scheduled segments

of inforrl-,:.c::. :;t%tios 11) nar.,:1 by percent, is a CBS affiliate;

r:s Station A, but its runic is

.r hcr:r=ciker. One cf the nine FM

1.5 of nt,rple as the FM station

1 .o f7.-T:-..r.%ly. Th1:: -1:! F.,. full str!rr.o rtation
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format of "beautiful music" segments. F fty percent of the study sample

either could not name the FM station they listened to most frequently

or else the station was outside the local area.

The daily evening newspaper has the most potential for reaching

young rothers since 73 percent read this newspaper as compared with

30 percent who read the rorning newspaper. Weetlies published by

varioLs village.: were read by 19 percent. A local weekly "throw-away"

was read by 69 percent.

Ninety-two percent of the study sample read at least one magazine

on a reular basis--alsost every issue. The average was three magazines;

the ranee was from zero to eleven magazines. Women's and home magazines

were the r.rzt frequentlj read, accounting for 73 percent of the total

of rao-lim's read.

youne: : '.hers had a limited Knowledge of the learning resources

fro:: ndult eduention institutions in the metropolitan area.

u:- : Institusiosz wi'h the exception of television, business

an'! r(.1igio,1: institutions. The percentages of the

institl:tions as resources were 42, 39,

a5 Also: the five Institutions named rost

;:.:'o: rut; sour:s--libraries, public schools,

: 1'. nr.,1 unlvrsitien, and Cooperativ

E.e f'ru- ran1:,;(! 4(.- -r*

, 1 s
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Obstacles to learning

The three most frequently mentioned reasons given as obstacles

to learning were limited time and energy, limited money, and priority

of family obligations. A closely related reason was the mothers'

difficulty in locating trustworthy baby-sitters. These four reasons,

all related to their current stage in the family life cycle;. accounted

for 65 percent (n=75) of the 116 mentions.

Twenty-one percent of the study sample specified reasons why they

never got started on learning projects--motivation, fear of failure,

and practicality of the learning. Three other categories of reasons

were related to obstacles once a learning project was underway--learn-

ing teyond the capatility of learner, changing interest, and limited

learn!nc rer:ourr.

Irp3ications for Theory

The prvnt. ntw:y has ift.Dlications for adult learning theory and

1-.!In.1%,7r, theory in at leant two ways. First, the study

infomaLion stout c.Rch area. It contributed to the general

to adult. participation IL learninE activities. Second,

coric,.Tt:. which 8( ;it (.:11cations can use in theory-

1 ) I s 5
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Inforration

This and related studies have added to the growing knowledge of

participation from the point of view of the learner himself. Although

the degree of participation varies, almost every adult undertakes learn-

ing activities in any given year. Studies have shown that the extent

of adult learning effort is extensive and that much of it occurs out-

side adult education institutions.

The adult learner is extensively involved in planning his learning

projects. Self- planned learning accounts for approximately two-thirds

of the total learning efforts of adults. Theorists interested in self-

planned lt!arning need to consider (1) uniqueness and individuality of

learnirg goals, (2) inaividual differences in planning ability and

styl,!, and (5) necersity cf assistance during the self-planned learning

process. --on-1 learner with many teachers rather than one teacher with

many 1,:arn.:rs. Any theory about self-planned learning needs to

inco-peratc: and clarify the nature and extent of assistance needed by

adul: 1,.arn,,T.; for .:elf-planned learning activities. The issue is:

what Hr - critcrla for judging the amount and kinds of assistance

need.1 :.:r.ze it w:11 vary d:Jp;ndini., on the capacity of the learner?

tit ront learninr, activitier in this study were

. acqt:ire knowledre and :Ain related

fnri2y, or hol,Ly--:;ugcv:ctr, that theory ahoot

'o 1:.corpor-tt:: tLe orienta-
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tion of adults. However, this raises the age-old question of what we

do in the domain of civic and liberal adult education?

Data fror this study adds to the increasing evidence that learning

for academic credit and certification forms only a mall portion of all

adult learning. Since certification and credit are considered to be

powerful outcomes and motivation of participation in formal education,

the cp:estion 9.7; what applicability do certification and credit have

for adult education.?

Conceptc

The concept of self-planned learning has been underemphasized in

adult e!ucation theory arid practice. The conceptc of participation,

1-n=114; orientation, sclf-planned learning, and adult learniric were

clarified furthr..r in the present study. The learning project concept

was cnnnred to include p-ojectc :shorter than the ceven-hour Limit set

ty Town. Cc.ncep:: thrit were operationalized for this ctudy were:

pr:mary ratter resrce, obstacles to lemming, and decree of

conclot of scfpinnned learning vac broadened to

:nn.4)-(!,7:! arount of ndditionn] help needed and reasons

1-:arn-r to plan the 1+Airaing project hersclf.

:1',

Polfty

!r.; r-.1

All. :Ir. .!.: 4.r. cc;r: ;:c?,001.
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during this research believed that adult learning was something that

was done in an institutional setting, in a formally-organized course

or program. The typical perception of interviewees at the beginning

of the interview was that they had not done any learning at all during

the pact year, and that any learning they had done was unimportant or

of low quality. A frequent side effect of the interview was a heightened

awareneils in the participants of their own learning efforts and of the

fact that noninstitutiona environments and resources can contribute

sutztaLtially to a personle continuous learning.

Sutjects did plan their learning activities; they reported being

very ulticfied with 76 percent of the learning projects undertaken.

Yet thv and planning phase of the learning project was quickly

They lacked criteria for determining the adequacy,

ar.,1 zufficiehcy cf lr.forration. Their evaluation skills

see: ;.irpliz.tic. Subject:: ::ecred to lack knowledge about con.munity

Fn1 tcw to 1.11;

A r.njor cf* thf.! fcrrti. cducntional system should be to develop

h n:vc7-ftl; lea:ini; and to produce learners

tc LL': own learning. Involved

::()!11! 1.1.!rring exp!rlencet which

in planning icym to

, nr,:l in wrn]l.n.%11.4.:.

41IIt

'
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Adult Education

One very practical implication from this study is the potential

use of the Tough instrument as an effective planning tool for analyzing

interests of adults. Adult educators could gain considerable insight

into client interests and learning styles by interviewing representative

adults of a target audience as to their learning activities during the

past year. This might prove to be a Lore effective method for deter-

mining the educational interests of new audiences than use of planning

committees which attempt to involve representatives of the target

audience in decision-making processes. The interview technique would

provide the adult educator with a picture of the what and why, the

how, when, and where--the preferred learning styles.

One of the most important implications for professional adult

educators ettims frcm the increasing evidence that adults plan a great

dial of learning for thenselves. Learners are doing this themselves

without any assistance or intervention from professional adult educators.

IL now seems that adult educators should be concerned about both the

learning proe,Iss and content of the learning from a new viewpoint--that

of the self-directed learner. What should be the role of adult educators

in assistim_: kAUts to increase their awareness of the potential of

IL is apparent that one of the prinnry aims of

be tc help adUtc vrldersand the process of and

-cr e -c. in zylf-T. nr.,:d learninc. This can be donc;

'_tI 9
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by assisting adults with acquiring skills in determining educational

interests and needs, in selecting and organizing learning experiences,

and in evaluating.

Research experience fror this study indicates that an adult's

learning project is a specific, personal, and individualized effort.

Th13 is another reason why the role of institutional adult education,

perticularlj as it relates to noncredit continuing education, should

strive to facilitate th self-planned learning efforts of adults. The

need cf rellabL: subject ratter resources for self- planned learning

projPcto chnllr.c,s the adult educator to increase the diversification

in "packNO:le subj.:et ratter (e.g., tapes, cassettes, single topic

nfr1!ter tcaevizion) for individual learning projects. These

to wiallatl- for '1:; in the hor.e. Individualized instruction

within ;:rel.. activitien netds to be increased also

Tin"! lack of ?nowldi: that, rutj!ts had of adult education

a r,,!d for additional program porotion and

Cr r prot!rs fircne, adult education agencies.

!-.1)%1A b r-t thro1:0; ccr;_munity coordina4ion of

ecoi:nnticn includr:: (1)

co!:. bvond lInting of

.. 1 r r !.r, I r.'11 !,. f:10: I t,%!.orr. tilt.or.)

s (: ) :nlin1t.1 prcry (it loft,

: r.. p!!: . . .1 "./..] p %IA ( )

r .-r I. 6..c . r.1 .:0 1,"14. T::
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The effect of the interview on the heightened awareness in the

interviewee of her own learning efforts provides a natural counseling

technique to uncover learning interests- -what she would have liked to

learn and what obstacles prevented this.

Group.plann...d learning activities accounted for only 10 to 20

percent of the total learning efforts of adults. Learners perceived

that grot.p lehrn;ny did not fulfill personal goals; this perception

probably was an accurate description of the way it is. Current educe.

tion.moritls which invite clients to a place where many of her planning

.functio-::: are p.Lrferm;:d for her must change. Adult educators cannot

cont-Inu-! to that they alone know what is best for the prospective

learner. Tht: bicc*t challenc for adult educators is to accept this

d to Docitive steps to obtain information about specific

and coals in croup-learning situations. For group-

,:xtend over a rivtll time period, it is much

t:lat group objectives are compatible with individual

It I:: 17.171i lifficUt to accomplish this for one-shot

cf ye.:ople. Here, it may be

'0 1.. cn ar.1 thral build the objectives into

prr.!-(M:. enn srif-select. There is a need

r, ! r "

. , ., .
. .

14Ad1::- ]'.r r coral :: into rruip-plrinncA

f:mrriod ont t.f wNlt f.dixr:tion

It, 4 r.uch

,JJI91



178

same way as the present. Some institutions have been engaged in what

is commonly referred to.as "long-range program planning"--planning

four to five years in the future; however, the future is conceived no

differently than tne present except for focusing on some economic and

derographic variables. There is need for comprehensive planning for

the future that attempts to relate noneducational factors in that future

to educaticnul policy- raking and planning in the present.

Questions about Alternative Policy Goals and
Asstrptions for Adult Education

The present study d:!ronstrated a high incidence of self-planned

leernin,:, in the total learning efforts of young rothers. This poses

si!rieus 1..olicy questions for adult education. Self-planned learning

soldu net 1.1 teyend t.) range and responsibility of adult education.

::cme kind of Jritervention. The major policy questions

wt. %t arn the i:reunas fLr intervention and what resources would

n. for int,!rv:ntion?

-n,:ly.:ed In :.elf-plsnn-d 1..!arning need and want help with

It shouli 1),.: an int;,:rest of society to rake self-

!. !: 1

ror offtIve. It is economically

what edueW.lon procrnrs for every-

r : : Will fIeryOr:-! 44ttnt tO 1;Firn in ark
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Can we rely on interest -based programming to solve. social issues.

and.problems over a period of time? Based on data from this study,

one must seriously consider whether civic responsibility should be a

main concern to society since it was an area of priority and

least1 satisfaction. Another area of concern to societyo4ould be

parent education. The typical mother in this study spent twenty -four

hours during the past year.in a self-planned learning activity related

to child rearing. An analysis of the content of these projects and

observations made during interviews suggest a general lack of informor

tion, and use of unreliable sources of information on child rearing.

It should be in the interest of society that parents have available

to the the most reliable, accurate knowledge and skills in respect

to child rearing.

Thelittle time spent in the planning phase of learning projects

indicates a need for,assistarice in developing skills and competencies

in planning, in knowledge of resources, and in evaluation.. The role

of adult educators should be expanded to include* not only that of

"presener of subject ratter" but also to include that of "facilitatoi

of learning." If that role does broaden, what changes would be

required in ccmpetencies adult educators need and in the criteria used

to e:12:;nt adult education institutions?

Yot,r4c ;-xpre:.sed concern about the difficulty in finding

corii trmt. How could this prob3un be rolvud? For

r!r-! qt 1:2a;:t wr.Jyr (or some combinntion):
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(1) training paraprofessionals who could go into the home -how would

_thii be financed? 120 inexpensive daycare centers .where mothers could

leave children'for a few hours or for a whole day; (3) taking learning

resources into the home-- videotape, cassettes, cable television. The

policy analysis of the tradeoffs among these kinds of alternatives

has yet to be undertaken:.

If there were to be intervention in self- planned lealmingl!what

resources would be available? One possibility could be the formal'

adult education institutions,'who have so far failed to reach young

mothers. The leaders in these institutions need to ask themselves

whether they do or. should care about this audience and why. If they

do care, what are they going to do about it? A second potential resource

could be other institutions not considered primary adult education insti-

tutions but which may have an educative role--business and itidustry,

or television are exarples of two that were high in use but low in

recognition as a resource. A third resource is all those sources not

yet operationalized.information networks, or mass communication devices

such as cable television cPcassettes.

Who will decide how resources should be/organized and made avail-

able? Is federal support possible for more packaging of timely and

rel..iant ratter? Is there a way of dividing up subject ratter

co in7titu!.ions have r,?sponsibility for specific areas?

wIG will what thla best uay Lo accorplish this

1 9 1
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How bill ltical communities form the coordinating mechanism needed

to provide the necdssary counseling, resources, and referrals? Should

the federal Overnment establish a new coordinating institution? Should

there be federal intervention to provide incentive for institutions

to change? What effect would such changes have on current practices,

i.e., how would "counting" be used as a means of evalization to deter -

mine future funding in a resource-facilitator program? *From these

questions it is evident that there is a great deal more analysis which

has to be done.

Recommendations for Further Research

This and similar studies have added to the growing knowledge of

participation research which focuses on the individual learner. They

have developed the concept of self-planned learning. They have also

showr that the extent of learning effort is extensive. There is a

need for future studies to be directed to additional. areas of self-

planned learning. These studies should focus on the major questions

and issues rather than on questions whether the extent of learning

activity reported is a conservative estimate or whether learning

projects .1(t(!nl over a two, three, or longer period of years.

Instead of focusing only on the difference in degree of participa-

tIon nrious groups, there also needs to be a rajor focus on

r.Art:-d to dirr.2rnc,...s within groups. Why is it that some

cor,i.;y1. tt large ruT,.,_:r of deliberate learning projects, and
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,spend hundreds of hours doing so? Why is it that others make so little

effort to learn?. Thib, was the first study ot adults engaged in self--

planned learning which'ittempted tohdeterminekthe.extent of association

between personal and socioeconoftic charabteristics and the measures of

learning participa,tion-number of learning projects Ind total estimated

time Spent. Further studieskare needed using larger samples to test

the validity of the tentatie conclusions.

The current study provide, tentative answers to a number` of questions

about the learning style of mothers with young children between the

ages of nine and sixty-four months: In this sample, all mothers were

of the white race and all but three subjects had a minimum of twelve

years of school. Similar studies with young mothers in minority groups

and with less thin a high school eduCation.are needed to determine

whether the findings related to self -planned learning also hold for this

group, and whether the obstacles to learning are similar.

E
A limitation of this study was its preoccupation with quantity of

learning activity. The study measured the extent of learning effort

\

iyather than the extent of changes in knowledge, skill, or attitudes

1 f
thulearners. A research study which measures behavioral change

1)

should be undertaken. The study might be in terms of how much .was

learN,d or how ir4orthnt the behavioral changes were to the learner

or to others. Cexparisons could then be made as to the extent c!'

b,-hbvlors11 1:-.p-.,.?,.-::,:lt,ing from learning proj-nts which were self-

Ilanr,A, ,701.1,-p1annd, iLdividual-planned, or material resource-

plgnnod.
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. Why is it that group learning. activities did not play a more

important role in the total learning efforts? Why is it that material

resource - planned projects played such a minor role? Why is it that

the'majority of the planners in individually-planned projects were

friends, neighbo Am:i7latives, not professionals? What are the

main difficuties these amateur planners encounter in their teaching

7
role? What\help would they find most useful in improving their effect

.

t6eness?;:linprers are needed to all of: these questions..

This study has made a prelimintfi investigation into some of the

obstacles which block learning activities. Further research is needed

to determine whether the reasons given as obstacles when asked one

seen -ended question are true obstacles or simply excuses.

. This stUdy, in additibn to several others, has added to the know-

ledge of self-planned learning. Since it seems to be such an extensive

activity, further research is needed on the competencies required for

self.planne4.1earning.

!ore research is also needed on resources. Why is it that learners

rely to such a large degree on intimateslfriends, neighbOrso'relatives)

and prthted materials nsresources? Why is it that some subjects

relicd consistently on the same resource throughout most of their

learninc projec:s? Why is it that adult education institutions are

not use d as r,!seurces to any large extent?

TIA5 raized as r.any questions as it has answered. Con-

cf study have been in cp,:cific areas of adult learning
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conducted by a specific population. It is left for future researchers

to explore other areas and oher populations.

, Concluding Note

The growing body of knowledge regarding self-planned learning

presents a challenge to the field of education. Educators can no longer

subscribe to the dogma that self-planned learning is beyond the range

and responsibility of its institutions, in the be'ief it is an individual

activity and affords no opportunity for the adult educator to exert

influence on the learning process. Persons engaged in self-planned

learning need and want help with their learning.

What are the ways in which adult educators and their institutions.

can come to understand the challenge of self-directed learners?. It

will require acceptance of self-planned learning as a viable part of

adult education. It will require the assistance of the elementary'

and secondary school system, more effective planning, and new supportive

policies. If adult educators understand the challenge, vill they.

meet it?

I.) 1 9 S
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April 1973

_XXXXXXXX
XXXXXXXX

.XXXXXXXX

Deer Mrs. wawa

I would like to ask your help in a -our % ir I'm conducting to help
me better. understand the needs and interests of mothers such as
yourself.

In ease you're wondering. Who I%am or what I represent, I might
just say that Isma graduate student at. Syracuse University this
year. !I've worked in Onondagab.County for the past nine years and
have alVays been especially interested-in mothers'who have young
children., It just seemed right to build myaurvey around this
interest and actually get out-to talk with some of ypu4ndividuallY..

Your name has been one of-the fifty selected to represent mothers
with preschool children. I'm hoping it will be possible for you to.
find time in your busy schedule to talk with me.

.

I will be calling you to answer any questions you might have'and
to set up a convenient time for an interview. The interview may
take up to two hours. As a small return for'your time, you'will
receive 5. You may also wish to hire a babysitter to avoid

. interruptions during the interview. I am prepared to reimburse
you 42 for this cost.

I'll be in touch with you within the week to arrange a convenient
time to visit with you. c

Sincerely,

PATRICIA N. COOLICAN
300 Audubon Pkwy. Apt. 10
Syracuse, N.Y. 13224

4% 2 0')
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BEST COPY .AVAILABLE

INTRODUCTION: Be sure to e# blish a relaxed, trusting atmosphere before
IRINIEFESe interview. It Is especially important for the interviewee
to understand that (1) you e indeed conducting a study and are not a
salesman in disguise; (2) formation you are requesting is not perscmal
Innatwre; (3) participant will not be identified by name.

Explain purpose of the st by saying. something inteiested. -

in talkinglwith mothers li e-youself'who have preschool children, 'about
the.things you've tried t .learn aboutl.n.the last year.

Most interviewees pan c w en'they hear the word "learn" as they associate
'it with schooling. y thing like... When I say "learn" I doill't
mean learning the sor s f things that people learn in.school. It can
be any subject- -you c d have learned it in any way. -Anything at all.
can be included, reg dless,of whether it was big or little: easy or
hard, serious' or fun. I've only setup two guidelines to help me decide
whether or not I include things you mention:

e. First guideline is that 1111 only count the things. you've learned
in the lest 12 months...so try to think of things you've learned
dace 'last

b. The Second guideline is that I'll only write flown the learning projects
where you made any sort of deliberate effort to learn something or
how to do something. All of us learn things as a result of such things
as casual conversations, television viewing, or recreational reading.
This is an important kind of learning too but I did have'to set some
limits. This is why I decided to count only those things that you
made a deliberate effort to learn about.

1.'LIST LEARNING PROJECTS

a. Expla n that you will write down the learning projects as they
recall them.-then you have a few questions to ask about each one.

b. Point out that it usually takes a person 15 -20 minutes to think
of learning projects.

c. Probes

(1) Chronological probe: Suggest that they think of highlights
in their life during past year whith may help them recall
learning projects...7noving, new baby, going back to ork, etc.

17-
dapt,:d from interview schedule used by Allen Tough.



BESTCOPYAVAILABLE

2.8?

(2) Category probe (Sheet #1) : We find that. many adult:: forget
some of their ilearning projects. This sheet lists some
different things that people learn. I. don't expect that you .

will have learned somilthing in each category...it's just to
help jog your memory.

Mate: If interviewee uses something from list, try to get
ear put it in her own words.

(3) Method obe (Sheet #2): I want to get as complete a list
as possi le, because we think that people make far more
attempts to learn than anyone realize*

On this s eet, I've listed some different ways of learning.
which may\help you thnk of some additional learning projects.

14) Probe Ideak:

(a) WheneveZ interviewee mentions. s' e activity or area of
her lif that ,you think might ve. produced other learn-
ing projects, ask her about thi possibility.

(b) If interviewee has omitted a category, probe a little,
for exkmple: If she omits anytOing in area of ;current
events,L you might ask... 'When yOu read newspapers and
magazines, do you try to gain and retain information
on current events, politics, or; public affairs?

(c) Don't interrupt person's list of learning projects in
order to ask criterion questions unless it is clear that .

the person is far off the track or you are not sure a
project qualifies.

(d) Try to be precise about just what the person was trying
to learn...use. 10-15 words to describe learning project,
not just specific title.

d. OK, that gives us a fairly complete list. If you think of any
other projects while we aip talking, be sure to mention them.

Now I would like to ask you some questions about each of the learn-
ing projects you've rentioned. The questions are the same for
each, so after we do the first one, it will move along quite
rapidly.

Note: Shuffle the Learning Project Data Sheets, putting the more
concrete cr.es that ray be easi,:st to figure learning time first.
Put on -'c you quest!on at the end... by the time you get to them,
interviowe herself will recognize whether or not these are
delnerate lc:arning projects.
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a. The first. question I'll:be asking about
of houri you've spent on this project.
learning protect)... You mentioned
of episodes s'le mentioned earlier).

Was there anything else you did to learn

each one is .the number
Let's.start,)!4th ifirst

I

Recordord learning tine .for .each episode.'
N J

Note If doubtful:Whether activities listed are learning ep4odei,'
this is where you check criteria for (1) deliberate learning land

:.

(2) retention for.two days. )
!

. I .

YoU might ask... During this attivity, was your main purpose to
learn I During this, activity, how long did you want
to remeMberwhat you -were learning?

b. Deciding and. Traveling Time: We've been estimating the time you
spent learning how to . There are two other kinds of
time that I'd like to get an estimate for... Decidingand Tfavel.
ing. .

This.sheet explains what might be included in these kinds of time.
GIVE INTERVIEWEE SHEET #3. When she has read it, record time for
Deciding and Traveling. .

3. DAY-TO-DAY PLANNER

Another question I'd like to. ask about is. who\pr what planned your
day-to-day learning. That is, who* what made the decisions about .
your learning.

I've come up with four types of planners: (1) group; (2) individual;
(3) material resource; (4) self-planned. GIVE INTERVIEWEE SHEET #4.
When she has read it through, be sure she understands each type of
planner, then ask who or what was the major planner in this learning
project. If project contained several episodes, interviewee may
need to recall the planner for each episode in order to decide what
planner was primarily (515) responsible for the learning project.

Note: In most learning projects there is clearly a single planner.
The overall planner may be clearly identified, even though the learn-
ing project included at least one episode planned by a group, another
by a book, and a few planned by the learner. If no one planner
accountef! the majority of the planning, use the residual category
of mix,,i planning.

f) 2 0 I
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Record the following. additional informat1on for each-catecory.of--
planner: 0,

.

(a) Croup!' record makeup Of grov--(1) group with, instructor
or leader_or speake assigned to that group; (2). informal
interest group self - formed.

record (1) relationship. to ],earner -- brother, sister,
husband, friends neighbor, "co- worker, librarian, store.clerk,
teacher, etc.; (2) was planner expert iethis aretik.(3) was he
paid to assist with project: , ,,

(c) Material resource: record medium--examples might be set of
recordings,-series of TV programs, set of prpgrammed instruc-
tion materials, workbook or other printed materials, or a

. . I

language lab.

(d) Self-planned: learner himielf retains major responsibility
for the day -to -day planning and decision- making.

SUBJECTWATTER RESOURCE.

Ask vho or what provided most of the subject matter information for
.this learning project.

5. .CREDIT or NO CREDIT (interpret as "mostly credit" or "mostly non-
credit")

The interviewer can usually determine the answer to this question
for a majority of the learning projects. Ask this question only
when you need to determine the answer, using these definitionsfor
credit:

(a) Academic credit-rtovard a high school diploma, a certificate
from a business school, or a college degree.

(b) Certification--passing a test or examination, toward some
er.driving test, or toward some requirement or

examination related to a jot.

6. PRFSK":T STATUS OF LEAKING PROJECT

Which cne of these four answers best describes this particular learn-
ing effort at the psent tire?

(a) Completed--m .:t vy foal.
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(b) Definitely active--continuing learning effort right now', and
spending about as much time as ever at it.

(c) InaCti(e--have set it aside fora while or am spending much
leas time at it now than before.

(d) Dropped before completing, and I.donit plan to.Continums.
/

DiURZE,Oi SATISFACTION WITH LEARNING PROJECT

Please think for amoment about how.satisfied you are with your learn-
ing project. Would. you 'say that all,together you are.

(a) Very satisfied.

.(b) Not very satisfied.

(c) Halfway between A and B.

8. ADDITIONAL, WESTICOM FOR SELF-PLANNED LEARNING PROJECTS ONLY

(a) Would. youllave liked more help in your self-planned projects?
If answer is YES, ask...lAt what point(s) would you have liked
more help?

4

NOTE: Get interviewee to use her own words, then categorize
later in terms of tasks.

(b) Why did you decide to plan this learning project yourself
rather than using an "outside" planner?

9. REPEAT QUESTIONS 2-8 FOR EACH LEARNING PROJECT LISTED BY INTERVIEWEE*

10:DYMOGPAPHIC QUESTIONNAOE

The last three questions on the demographic questionnaire relate to
future learning in the next year and obstacles to learning:

(a) What learning would you like to undertake in the next 12
months that is related to what you're learning now?

(b) What KEW learning projects would you like to undertake in
the next 12 months?

(c) All of us have things we want to learn but for one reason or
another we don't always do it... we start something but don't
finish it, or perhaps we don't even begin. What are some of
the obstacles you've had?



Sheet 41

PEOPLE LEARN THINGS FOR . . . .

193

Occupational, Vocational.* and Professional Competence

Includes: Baip and literacy education
Nigh' school equivalency regular school subjects
Trade, business or vocational subjects such ass, typing

or-shorthand, practical nursing, data processing etc.

New worker's preparation for entry into labor market
My on- the -job training
Retraining for a shift in occupation

Personal Development

Includes: personality developmpnt
public speaking; spied reading, etc.
physical fitness .

anything related to mental and physical health
driving lesEons

I

Family Competence

Includes: Role as parent, wife, homemaker such as infant pi child
care, family planning, family relations, consumer
education, interior decorating, money management,
nutrition, housekeeping, home repairs, gardening

Civic Responsibility

Includes: citizenship or Americanization

voting and politics
current events
community governgent
civil defense
pollution and ecology
international affairs
community development

Self-fulfillrent

Includes: all kinds of liberal education
arts and crafts
hobbies
recreation
music, arts, dance, theater
religion, ethics, or moral behavior

8) ..4) 0 7



Sheet #2

Can you recall -any times you tried to learn something by

. reading a book, pamphlet, encyclopedia, newspaper or magazine

- watching TV programs or news, listening to radio programis or
going to a theatre

. ,

- asking a specialist or expert such* as a doctor, lawyer, counselor,
private teacher, or a financial or tax advisor

- attending a conference, discussion group, a retreat or weekend
meeting, a workshop, or.other group meeting

- asking questions of your relatives, neighbors, or friends

- enrolling in a correspondence or TV course, or through tape
recordings or phonograph records

- taking private. lessons

Have you learned in a .

- church or synagog

- college, universiti, or school

- community organizaTon

- company or factory or office

- in a government program

- in an exhibition., museum,:library or art galle4,

9 205



195

Sheet #3

1. Deciding and Planning

Perhaps you spent some time deciding

what you wanted to learn

- how you were going to go about e learning

vhere to get help or advice

evalu ting your progress . . such as whether or not to
procee with the activity, deciding to take e:!,different'
direction, or that you've accomplished you.V purpose

2. Traveling and Arranging

Some of your time might have been spent

traveling to a meeting or library, finding the right book
or person

arranging .approPriate.conditions for learning

- skimming material in order to find relevant items for a
learning episode

3. Learning

During some of the time, your main purpose was to gain certain
knowledge, skill, or understanding.

That is, you spent time reading, listening, observing, discussing,
experimenting, or learning'in same other way--and your motivation
to gain and retain certain knowledge and skill was stronger than
all your other motives put together during that time.
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Sheet #4

Who made the detailed day-to-day decisions about what you should learn, *.

'what methods you should argon what materials or resources to use.in
each learning episode?

1. Group - planned- Learning

In some learning projects, you may decide to attend a group and let
the group (or.its leader or instructor) decide what and how you learn
during each session. A group may be of any size., with a minimum of'.
five persons.

Examples might be lectures, workshops, study groups, small informal.
.

groups, or conferences. ti
A

2. One-to-Gte Learning

In same learning projects, the planning and deciding'of what to learn
and in what order is handled by one person, who helps the learner in
a one-to-one situation. That is, there is one helper (orainstructor,
teacher,'expert, or friend) and there is one learner. These two
persons interact usually face-to-face, although it could be by tele-
phone or by correspondence.

Even if 2-4 learners vete receiving individualized attention from
oneother person at the same time, it would.be included here.

3. Material Resource Learning

In these learning projects, the major part of the detailed direction
on what to learn and what to do at each session resides in some m.

material resource a programmed instruction book, a set of tape
recordings, or a series of TV programs are examples. The learner
follows the programs or materials and they tell him what to do next.

4. Self-planned Learning

In other learning projects, the learner him-self retains the major
responsibility for the day-to-day planning and decision-making. He
may get advice from various people and use a variety of materials
and resources, but he retains the responsibility for deciding what
activities to try next, what to read, and what knowledge and skill
should be next in the sequence. Instead of turnin; the job of plan-
ning over to soreone else, he makes the day-to-day decisions himself.

Y210



ING PROJECT DATA SHEET

Interview number

Card #

Card in series
(#1 up to total-Tam-Ter projects)
Total Ninnber Learning Projects
Reported

1. Desired Knowledge or Skill

0. None

1. OcCupational, Vocational

2. Personal or Family

3. Social and .Civic

4. Self-fulfillment

5. Other

2. Episodes and Times

Time #1: Deciding
Time 42: Traveling
Time 3: Learning

TOTAL

9 2 1 1

1-2

3A

\ 3.6

INIFININEP 1111111111111

9

11111111

11111.0101

197

12-13
11e-1516-17

-1r

19-20-21
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Interview rumiber

3. Day-to-Day Planner .

Groups Instructor
""Self-formedigroup i. Group: leader

Individual:
.

WIND
2. Group: "self-formed'

Intimate,nonexpert
Relationship

--4 Intimatts, expert
Expert: YerifiExpert:

also

Material Resource
.5. , Pild expert
6. .Material Resource

Mediura
7-7. Self

*Learner 8. Mixed

Mixed

4. SUbpct-matter Resource

...1..Group or grOup instructor
2. Group: self-formed

__3. Intimatep.nonexpert
4 Intimate, also expert

_J. Paid expert
6. Books and pamphlets

-""7. Magazines
8. Nevspeper

.

9. Programmed materials
10. TV and Radio
11. Film
12. Recordings
13. Displays and exhibits
14. Other
15. Mixed
16. Couldn't determine

5. Credit: 1. Toward academic degree
2. Towa4d certification
3. Nonciedit

6. Present status: /11. Completed
2. Active'
3. Inactive
I. Dropped before completing

t

00212

/22

23-24

25

26
01.411111111110



Interview umblex":,

,

7.. Degree of Satisfaction: 1. Very satisfied
--12. Not very satisfied
milml Halfway between

ASK perms f8 AND #9 POi.SELP-MAMED PROJECTS ONLY

8. Additional Hell?: 0. No 28

!
1. Yes

1

"".8. Not applicable (not self-planned

What kindslof help?

- 1 4

T

Categorize: 1. Setting Oil'
/ 2. Deciding on Wirvities 30

3.'Obtaining resources or assistance- 31
4. Deciding when to learn or for hoimmiaig 32
5. Expenses 33
6. EValuating progress . 34 ---"-

7. Other 35 "7--
8. Not applicable (not self-planned; no

help needed) 36

9. Why did you decide to plan this learning project your-
self rather than use an."outside"planner? 37-38

00213



DINOGRAPHI DATA

Interview number

Card #1

f.

rA

Time interview stand eats ended a.m.

Length of interview (in minutes)

1. How many children do you have?

2. What is the birthday of each child (oldest first) :

1. Age in months

2. Age in months

3. . Age in months

4. *Age.in months

5. Age in months

Sample subgroup: Oldest child 1. under 30 months
2. 30 months-6 years

3.. Age of respondentat last birthday

4. What was the last grade that you completed in school.?

1. More than 16.
2. 16 (college graduate)
3. 13-15 (partial college)

---4. 12 (high school graduate)
5. 9-11

7. 7 or less

5. Do you work regularly for pay either at home or outside?

O. No
1. Yes

0021-1

1.2

3.4 0 1

MIIII111110

5.6.7

8

9-10

11-12

13.14

15.16

17 -18

19

-20-21

22

23



Interview number

6. Bow many hours a week do you work?

7. What type.of work do you do?

wti

1. Nigher Executive, Proprietors Large Con-
mime, Major Professional
Business Manager,. Proprietor Medium-Sized
Independent Business, and Lesser Profes-
sional-.

-5:1suministrative Personnel, Small Independent
Business, and Minor Profession

4. Clerical and Sales Worker, Technician, and
Owner of Little Business

5. Skilled Manual -Employee
6. Machine Operator and Semiskilled Employee

--Ir. Unskilled EMployee
8. Not_applicable (not working)

8. Marital status: al. Married
2. Single
5. Separated or divorced

---4. Widow

9. How does your husband react to your spending time con-
tinuing your learning?

1. Supportive approval
---2. Indifferent or neutill

3. Outright opposition
----IL Not applicable (no husband)

24.25

27

28

201



Interview nuMber .

10.. What type of work does yOur husband do?

2.

3.

5.

11. What was
school?

Doesn't work
Higher Executive, Proprietors Large Concerns,
Major Professional
Business Manager, 'Proprietor Medium-Sized
Independent Business, and Lesser Professional
Administrative Personnel, Small Independent
Business, and Minor Professional
Clerical and Sales Worker, Technician, and
Owner.' of Little. Business

Skilled Manual Employee
Machine. Operator and Semiskilled Employee
Unskilled Stployee
Not applicable (no husband)

the last grade that your husband completed in
polligliga categories)

1. Graduate professional training
2. Standard college or university graduation
3. Partial college or vocational beyond high

school
4. High school graduate

"mmv.5. Partial high school (10-11)
6. Junior high schpol (7-9)

"7. Less than 7 years
Not applicable/ (no husband)

Calculate social class: Occupation ( x 7 =
(Hollingshead) Education ( x 4 =/

/ Index Social Position

Scores 11.17,
18-27,

28.43,
44-60,
61-77,

Social Class 1
Social Class 2
Social Class 3
Social Class 4
Social Class 5

29

31



Interview number
4

.12. Nov. many hours did.your'husband spend away from home
at work in the last 7 days? (at all jobs, including

. commuting time as veil as actual\hours worked)

7'.0. Bone

1. Under 40-
40..50

_____,N 5040
---4. 60-7C
ummini. Over 70 .

""8. Not applicable (no husband)

13. On this card are noted some general family income
brackets. Would you name the nuiber on-the.card
that identifies the general bracket that your family
income fell last year--before taxes, that is?

1. Under e5,000
2.. 5,000 - 9,999.

1.--.3. 10,000 - 14,9994. 15,000- 19,999

1

----5. .
20,000 - 24,999

'..-Ii. 25,000 or over
. Don't knovl refused to answer

14. How many, years have you lived in Onondaga County?

1. Less thal 1 year
. 1-2 yeari

-3. 3-5 years
---4. 6-10 years"

More than 10 years but not all my life
6. All my life

15. How long have you lived at your resent address?

1. Less then 1 year
2. 1-2 years
3. 3-5 years

4. 6-10 years
5. More than 10 years but not all my life
6. All my life

',9217
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33 's

35

11111M11111111.1



Interview number

16. Location of present address (interviewer should
able to deterthine--ask 'only if necessary)

1. Farm
Open-country

um---3. Village
Builtup area

17.. What year did you last attend school full time?

1. Less.than 1 year ago
2. 1-2 years ago

emmm.3. 3-5 years ago
--M. 6-10 years ago

Over 10 years ago

18. What was your generakettitude about school?

1. Enjoyed a great deal
---2. Enjoyed quite a bit

Ehjoyed somewhat
---4.--Enjoyed not very much

Ehjoyed not at all
9. Don't .know

19. Do you have a driver's license? O. No
Yes

20. Do you have use of a car? DAYTIMES O.

1.

EVENINGS O.

1.

21. Is bus transportation available in

be

Never
Sometimes
Always
Not appli-
cable

Never
Sometimes
Always
Not appli-
cable

36

37

39

41

your area? O. No 42
1. Yes
q. Don'

know

gINNIMMI



Interview number ,

c22. Do you use 4.

0. ,Never

--2. Often
'8. Not applicable (no bus available)

23. Some women belong to groups or organizations in the
community. What organizations' did you belong to this
last year - let me mention acme categories of organ-
izations to jog your manor: (L) religious; 4

(2) fiaternal/ and loci ; (3) service) (4) civic and
political; (.5) national ty or patriotic; (6) recre-
ational, sports, and ho by; (7) education;
(8) occupational.

Active: Attended at least Number organizations
3ERrmar meetings and/Or held Number active in

. office or served On comm. Number not activerE

Religious Total Number
No. Active
No.. rnotact!

611.1111

Fraternal and Social Total Number
No. Active
No. not active

1NONIMe

rvice Iota Number
No. Active
No. not active

civic azd Political Total Number
No. Active.

No. not active

Nationality or Patriotic Total Number
No. Active
No. not active

Recreational, Sports and Hobby Total Number
No. Active
No. not active

Educational Total Number
No. Active
No. not active

Occurtienal Total Number
No. Active
No. not active

3 0 1 9

205
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V

er:f

44.45
46-47
48-49

111111 GNIMM

elENNEM

5°
51
52

53
5455
56
57

59
60

41Veglowo

63.

62
63
64

onomos

6 5
66
67

68
=MOO!

70

7172--
73

(
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Interview number

24. About how often do you read a dela newspaper?

O. Never
71. More often than once/day
"Th. Aliost every day

j. Almost every other day
. Once or twice a week
Sometimes, but less than once/Week

25. Would you tell me the names of the newspapers that
you read?

DAILY O. None
1. Syracuse. Post-Standard

eamIL Syracuse Herald-Journal
amm-5. Other

Post- Standard and Herald-Journal
Post-Standard and Other

eamm6. Heral&Journil and Other
eammir. Post-Standard, Herald-Journal and

Other

SUNDAY 0. None
emml. Syra,Use Herald-American

2. Other
HeraldiAmerican and Other

WEEKLY O. None
1. Local

NatioaraMMR57"
Other
Local and National Observer
Local and Other

--6. National Observer and Other
7. Local, National Observer end Other

PENNYSAVER O. None
1. Local One

.0220

711

75

76

77

78

411111711

206

4



Interview number ,angemse....

STAP2 CARD #2

26. How many television sets do you have?

27. Nov many hours a day do na spend watching television?

28. Of the time you watch TV, which local station do you
watch most frequently?

O. Never watch TV

71
-M. WSYR channel 34

WHEN channel 5
i

N 1I!B channel 9)
4. WCNY channel 24)
8. Not applicable (no TN)
..9. Don't know (means no one station viewed most

frequently)

29. Can you get channel 24 (WCNY) on your television set?

O. No
'M. xes
4.".8..Not,:applicable (no TV)

30. Hoy often do you watch channel 24?

O. Never
Pmml. Occasionally

2. Frequently
-"IL Not applicable (no TV or can't receive)

1 -2

5.
6

7

9
11111111111110

207



Interview number

31. Is your radio AM, FM, or can you get both AM and PM
stations?

O. No radio
1. AM only

only
AM414

32. Nov many hours a.day do you spend listening to the
radio?

33. Which AM station do you listen to most frequently?

O. None (use this category also for station given
which is outside Onondaga County)

1. 57o vim
-"2. 620 WHEN

1050 WSL1
-714 '1220 WSOQ
-I-5. 1260 wire
6. 1390 vein

7. 1490 wow.
1540 WPAW

-.8. Not applicable (no radio; can't get AM)
D. Don't know

1

34. Which FM-station do you listen itkmost frequently?

O. None (use this category also for station
given outside Onondaga County)

1. 83.3 WAER
91.3 WCNY

3. 92.1 WSEN
93.1 wpm

5. 54.5 hSYR6. 100.9 WEZG
7. 102.9 UMER
10. 105.1 WOIV

-11. 107.9 WONO
8. Not applicable (no radio; can't get FM)7. Don' t know

10

11-12

13-14\

15-16



Interview number

35. Which magazines do you read r
almost every.iasue?

lioemis, Fashion and Home

American Hose
'fetter Homes and Gardens
--Family Circle

Cosmopolitan
_Good Housekeeping

House and Garden
House Beautiful

"Ladies Home Journal
7McCalls
Parents
--Redbook

'Wcznans Day

01amour and pidemoiselle

elIPMPEIND

11111=1110

egularly.that is,

News

Time
"keirsweek
.U.S. News and World
deport
111111MON

Other

Readers Digest
(General).

1111116

1111

Number according to category: Womens, Fashion or Home
News
Genera
Sports;mnables, Travel
Business or Professiond
Light Fiction
Religious, Farm Member-

. ship

Breakdown of Womens, Fashion or Home Category

American Home
Better Homes and Gardens
Family Circle
Cosmopolitan
Good Housekeeping
House and Garden
House Beautiful
Ladies Home Journal
McCalls
Parents--
Redbook
.WOmans any

Glamour and Mademoiselle

Miscellaneous
.M.M11111.0.

:)9223

1

09

18-
20

......

23

24
25
26

28
27

29
30
31
32

_1--

33

35
36

3738



Interview number

36.

210

11111111111110

Can you tell me vhatli,organizations and places in
Onondaga County have information for learning avail*
able to adults . . . this might include expert advice,
printed materials, counseling, or perhaps classes
(perception question probe).

01111

0. Didn't list or use during last year
1. Listed but didn't use during last year
2. Listed and used during last year
3. Used but didn't list

Type 1: Public Schools 42
Colleges and.Universities

Type 2: Business and Vocational 44
Correspondence Schools 45

-
Cooperative. Extension 46

Type 3: Library 147

Museum 48
Health and' Welfare 49

Type It: Business and Industry 50
Government Agencies .51

52Television and Radio
Religious 53
Voluntary 87anizations
Professional Societies 55
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Interview number

37. What learning would you like to undertake in the next
12 months that is related to what you're leaining nowt

38.

39.

Occupational, Vocational
Personal or Family
Social and Civic
Self-fulfillment
Other

TOTAL NUMB
4M11111M

What NEW learning projects would you like to undertake
in the next 12 months?

Occupational, Vocational
Personal or Family
Social and Civic.
Self-fulfillment
Other

TOTAL NUMBER

Obstacles to Learning (code later)

Intervi=7.-4 ,n:qed

Tele,phcx.e nunLer

a rn 1.4 In

:)0225

211

56
57

60

62
63
64
65
66

67

68
69

71'-
73

75
76

77

78
79
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Group Interview Number

Sample Number

3000000000000===
MCW0000000000ODOCOC
JCOODOOCCOCOOCCOCCOCC

No. children:

(Name

Phone:

Confirmed:

Address ok
Age oldest child
of in school fulltime

Date interview
Time

Directions:

Initial letter returned

Couldn't contact

Rimmed out of district

Refused

:)9226

.00



APPENDIX C

THE TWO-FACTOR INDEX OF SOCIAL POSITION

213
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The Two- Factor Index of Social Position f'

To determine the. social position of an Individual or of e househaldo
! two items are-essential: (.1). the precise 'occupational role the head of
the household performs in the economy; and /(2) the amount of formal
schooling he has received. Each of these taetibre are then scaled accord-
ing to the following system of scores.. !

Occupational Scale

r

1. Maher executives v

Proprietors of large concerns
Major professionals

2. 'Business managers
Proprietors of medium-sized
businesses

Lesser ofessionals

AdmilnIst ative personnel
Small independent businesses
Minor. professionals

4. Clerical and sales workers

5. Skilled manual employees

6. Machine operators and semi-
skilled employees

7. Unskilled employees

Xduiational Scale

.1.! Graduate Professional
training

2. Standard college or university
graduation.

3. Partial college training
(includes vocational train-
ing beyond high school)

4. Nigh school graduate

5. Partial high school (10-11)

6. Junior high schoOl (7-9)

7. Less than 7 years school

Hollingshead does not assign, any labels.to his five categories of
social class. A better understanding is obtained however by knowing the
occupational and educational level limits for each category.

Social Class 1
Social Class 2
Social Class 3
Social Class 4
Social Class 5

Occupational level range

1
1,2,3
2,3,4

3,4,506,7
5,6,7

00228

Educational level range

1 or 2
1 thru 5
1 thru 7
1 thru 7
3 thru 7
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The'factors of occupation and education are combined by weighing
the individtial scores obtained from the scale positions. The weights
for each factor were determined by multiple correlation techniques.
The weight for each factor is: occupation, 7; education, 4:

ExaMple: John Smith is a manager of a chain supermarket. He com-
pleted high school and one year of business school. His index of social
position is computed as follows:

Factor Scale Score Factor Weight Score x-Weight

Occuliet.ton 3 7 21 .

Education- 3 4 +12
33113SOcial Class 3

Range of Computed Scores: Social'Class 1 11-17
Social Class 2 18 -27

Social Class 3 28.43
Social Class 4 44.60
Social Class 5 61-77

11
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APPENDIX D

COMPARISON OF DATA FOR ALL LEARNING PROJECTS WITH-
DATA FOR LEARNING PROJECTS fiEVEN HOURS AND LONGER

236

10 3
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TABLE 53...COMPARISON OF DATA FOR. ALL LEARNING.PROJECTS WITH DATA
FOR LEARNING PROJECTS SEVEN HOURS AND LONGER

AMIM

Learning Projects

An Seven Hours
and Longer

Number learning Ersima 276

5.8

5.0'

.111111MIIIMIP

202

4.2
4.4

Mean
Median
Range . 2.12 119

Participation, 100% 100%

Current status of projects

Active 67% 73%
Completed 25% 20%
Inactive
Dropped - 0%

7%
0%

Learning for credit

Credit
Noncredit

1%

99%
A,2%

90,

Subject ratter areas studied

6%
59%

7%

7%
57%

8%

Vocational
Personal and Family
Social and civic
Self-fulfillment 27% 27%

Primary subject resource

Intimate, ncnexpert 23% 21%
Paid expert
Books

16%
15%

15%
16%

Group or instructor 11%
Magazines 6%
Prograrrned mtv;erials 3%
Newsplper 4%
Television
Self-forred groups
IntirT.te, also ' ;:pert 2% 2%
Observation and experience 2%
Exhibits
Mixed

1%

7%
1%

8%

00231
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TABLE 53.--Continued

218

Learning Projects.

All Seven Hours
and Longer

Planner type.

Self-planned
Group-planned
One-to-One
InanimateAnaterial

Total estimated time spent in

Mean
Median
Range

Length of learning projects
in hours

By individual: Mean
Median
Range

By project: Mean
Median
Range

Length of learning projects in
hours by planner

Self-planned: Mean
Median
Range

Group-planned: Mean
Median
Range

One -to -Ore: Mean
Mullen
Range

Material-pinrned: Mean
Median
Range

66%
16%
13%

5%

12002

250
167
30-1016

41
32

8-138,

43
21
1-492

19
1-492

53
33
2-275

25
25
1-128

46
18
4-191

67%
16%

5°A

11714

244
160
24.1012

53

35
9 -172

58
35
7.492

58
34
7.492

71
44

8-275

37
27

9-128

54
30

10.491

:; 9 2t 2
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