DOCUMENT RESUNE

BD 100 490 PS 007 567
AUTHOR Coolican, Patricia mary

TITLF The Learning Style of Nothers of Young Children,
PUB DATE 30 Nov 73

NOT® 237p.: Ph.D. Dissertation, Syracuse University
2DRS PRICPE NP-80.75 HC-$11,40 PLUS POSTAGE

DESCRIPTORS *Adult BEducation: Demography; Bducational Needs;

Environmental Influences; *Information Seeking:

Intervievws; *Learning Characteristics; Mother

Attitudes; *Mothers; Parent Bducation:

Questionnaires; *Self Actualigzation
IDUNTIPIPRS *Self Planned Learning

ABSTRACT

The purpose of this dissertation research was to
investigate the learning activities of mothers vhose oldest child was
not yet in school. while all learning activities of this group were
surveyed, the emphasis of the study wvas on their self-planned
learning projects. A second purpose was to describe the educational
information sources utilized by this group and to delineate the
policy-coordinating issues for adult education. The study sought
ansvers to questions concerning: (1) amount of learning undertaken by
the mothers in the past 12 months, (2) the amount of learning that
vas self-planned, (3) primary goal of each learning project:
vocational, personal or family, social and civic, or
self-fulfillment, (4) persons or agencies that learners involved in
their efforts to learn, (5) perceptions and knowledge of adult
aducation opportunities and agency offerings, and (6) obstacles that
confronted learners in their efforts to learn. Subjects were 48
mothers residing in a New York suburban community. Data was collected
by intensive interviews and a more general guestionnaire. Results
shov that subjects had limited knowledge of the learning resources
available from adult education institutions; that they seldom used
institutions with the exception of television, business and industry,
and religious institutions. (Author/cs)
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The purros2s of this study were: (1) to investigate the learning
activities of mothers whose oldest child was not yet inm school, (2)
to describe the aducational information sources utilized, and (3) to
delineate the rolicyecoordinating issues for adult education.

Sublacts were fertye-eight mothers residing in a central New York
3uburban cormunity., The random sample was stratified into two inde-

perdent samples of equﬁl nuwrbers: Group 1 included mothers whose

whos= oldes: cnild ranged in.age between 30 and 6% months.

Data ware collscted by an intensive interview with each subject.
A revisad ferm of Tcugh's interview schadule provided the guide for
collactiing Inforration related %o learning projescts conducted. A
questicnnaire dosisnad by the investigator was used to collect infore
raticn cn gerconal characueristics, inforration sources, and knowledge
and u3: ¢ adiulYy aducation {ustituticns. Data were analyzed on an’
C/5% serputer, using the Statistical Package for the Social
The two grcurs 4ifT2red, by design, in stage of the family life
ot 1iffor significantly in the variables of family

atus, e, >incaticral level, attitude tewards school, social posi-

Liern, atuteas irnosies wern Ieece, fowlly incase, or husband's sttitude
[
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were no statistically sigrnificant differences between the two groups
in either the aumber of projects or total number of hours spent.
Cramer's V was used to determine the extent of association between
persoral characteristics and number of projects and total time spent.
The Jlata sugg=st that differences in age, educational level, attitude
towarlds scheol, family income, and social position may have an effect
en the axtant cof learning efforts tf'or this group of adults,
Subject matter relating to rersonal or family competence was the
most Important ar28--3¢ vercent of all projects were in this category;
za2st, 27 rercent, was the ar=a of self-fulfillment. Learn.

ing rroj=20%s relating to vocational,and social and civic competence

S21lferlarnad learning dominated the field of perticipation,
azceunsing for <7 rercant of the rrojects. At the other end of the
scale, a matarial resoures (e.g., tape reccrder or book) was employed

as rianner in [ perecent of the learnir: rrojacts. The group was used

a5 2 rlannar for 19 percent anid i35 percent were planned ty an individual

n 2 on:=to-crie basisc,
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tynsly mero than BC pireant of s:zlf-planned projects,
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project and used outside planners only when they did not know enough
to plan it themselves, Cthers found the flexibility of fitting self.
planned prcjects into a limited time schedule an important factor; in
other instances the pessibility of using a variety of resources was
important,

Subjects had lirited knowledge of the learning resources available
from adult =ducation Institutions. They seldom used institutions with
the excspiicn of television, business and industry, and religious
institutions. Th= rercentages of subjects who used these three
instituticons as resources were L2, 26, ard 19 percent respectively.
Also, the fiva inssitutiens rarmad rost often as potential information
scurc2se-litrari2s, public schools, health and welfare agencies,

cclleg=s and univarsisies, and Cooperative Extensione-were different

to learnizg ware limitad time and energy, limited money, and priority
of farmily ctlizaticns. A closely relatad reason was the mothers!
Uity in leeating trustwerthy ovabry-citterc,

while shilc otudy ef rethors of young children seems consictent
with sonarslizasions that are omeredne portaining to adult learning
arsd oollerinrrel lenriire, 1% 18 Ualrly cluar that young rmothers, by
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CHAPTER I

INTRODUCTION

"’E;;’;;ture of adult education is inescapably bound up with the
future of the society in which it is embedded.1 The incescsant demands
of change pervade every aspect of twentieth centwry man's existence.
Not only has change become & constant, but its rate of appearance is
acceleratinz. More scientific and technologic pregress has teen made
over the last twenty years than in the entire history of the world,
and it continues at an ever-quickening pace. One of the najor theres
o postindusrtrial scciety will be learning through the lifespan.

fost adr1ts elive tecday were educated in their youth according to

the doctrine that learning is prirarily a function of youth and that
the purpose of =ducation is to supply individuals in their youth with
 the xnowladge and skills they will require to live adequately for the
rest of *reir lives., The rapidly accelerating pace of change in our
society ras provad this doctrine to te no longer valid. Ycuth educa-
tion cusht %o restlt in the capacity of the &dult to pursue his own
oducaticr., Continuous learnius through the lifespan is absolutely
segentul 6 cering 2recpinge ch.zelescone2 in werk, in pley, in under-

o in wrdsretondines the world,

. N 1 . . . . HR gy e 1
Woreen L, Al Srevlaston: en She Future of Alult BEaucaticn
) bl dtrencion e, ’
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The Problem Selected for Study

Adult education has a large body of research findings about
perticipaticn. Most of these studies, however, are studies of partici.
pants in institutional progrars. Adult educators really know very
litrle etout participation in adult learning activities from the indi-
dual learner's standpointe-how much tire he spends at learning, what
and wry he learns, how he learns, where he learns, and what help he
ottains o assist him in his learning. Nor is very much known about
the adult ecducacion delivery system and its inadequacies.

It is only recently that attention aas been focused on the active
ities of the individual who is engaged in planning his own learning.
The avzilatle datz on learning activities that are iﬁitiated, planned,
and coniucved by the learner himself are very neager.

Scre racent researchl exploring the deliberate learning projects
of u srall group of intensively interviewed adults revealed that those

aiults spant an averzge of TCO to 800 hcurs per year in learning. A
% g 4

rovaaling pary cf <nic stucy was the fact that almost 7O percent of
tris uime was zpent in e«lf-planned learning outside the institutionsal

Cramancrs ¢ giule «ducation,

Tne zen2npt of zelf-planned learring refer: to a percson's delib-

arnser 2args e luarn sere spectific incwledge and/or cikill where he
rarcelt wrc s rrirary rospenatrilisy for planning not only the why,
410 . wimn, oot how SC 1ewrn, when ‘o learn, and where .0 learn.

ATV, o, Teo AR Iets Leasnins Proloatz (Tercnte: Ontoric
| SRR e T
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He may s2ek help and advice about these decisions from a variety of
individuals end raterials, but he retains control of and responsibility
for deciding what resources and activities to use each time.l

Similar behavior has also teen called self-instruction, self-education,
independent study, and seif-directed learning in the literature., These
term.s ray or may not te synoaywous with szlf-planned learaing. Whether
they can te uced interchangearly with self-planned learning as defined
ty Tough depends on who assures the primary responsibility for planning
the l2arnirg., If it is the learner, and not another individual or greup
or nonhuman reccurce such as television, correspondence course, bcok,

ete., ~han <he terw: are interchangeatle., The learner may, hovever,

-

id2 %0 2nireyse in a learning experience planned ty others because it
helrs nixr to achievs his educatioral zcal.

Sincs the rarple used irn the Tough study was small (N=66) and was
nct r=lec%2i on & randor tasis, there was a need to continue this
rezsarsh with osher groups of sdults, One sp=cific group of adults--whose
rave 0F particizztion in institutional adult educatien pregrars is low-eis
rerrars with yoeung 2niliran.” Other than the fact of their low partic-

lxucicrn, 4 ry Litcle iz ancwn atout tus axtent to wanich they continue

. . - * 3 s . .v_ . v . d
sretr Taomendss uastetey horln- thds period in Lheir life cycle. Except
2
- - : S R T B ; 7 e s .
e ol ; aterviowsd in Teventas cnuiy,” no invectigations
cec Y n ey che Tearndns poecivtolen of Shic group of adultc,
I.) ., 1. .
Jeer W T, o ot s Frren & RIora, Clelincesrs Tor Lesrninge
NS . \ v
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Purposes of the Study

What are the implications for society and the field of adult educae
tion if individuals learn independently without recourse to the tradi-
tional adult education institutions? Specifically, this study was
concerned with one dimension of the broader question: the extent and
scope of learrning =activities of a particular group of adults--nothers
of young chiliren.

The primary purpose of this study was to investigate the learning
activitizs of rothers whose oldest child was not yet in school. While
all learrning sctivities of this group were surveyed, the emphasis of
‘he study was on their eelf.planned lesrning projects. A second purpose

wes L0 descrite the educational inferration sources utilized by this

&
%4

grYoup and %o delirneate the policy-coordinating issues for adult education.

3
fe 2
D
(U}

It
%]
b}

cught wngwears to questions cecncerning:

ti

tuiy
1. amount of learning undertaken in the past twelve ronths
2. arount of learning that was self-planned

3. prirary gcal of each learning proj=ct: vocationsal ersonal or
& J £ > ’
farily, cccial and civic, or self-fulfillrent

« DPperren: or ggancies that learners involved in their effeorts to
learn

. percophicnt ard znowlidse of adult education opportunities and

. e P R R L ]
aganny orverinsg

&oTmes centrentet learners in their effortz to leorn,
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Rationale

Self.planned learning is not a new concept. Support for the claim
of man's ability as a self-learner can be found with the Greek philos-
ophers.l Socrates spoke sbout the wise as those who have mastered self-
control and declared themselves as self-learners who are not ashamed to
learn fror everyone around them. Plato saw the ability of the adult
for self-learning as tne ultimate goal of education of the young.
Aristole talked atout the principle of self-realization, the entelechy,
a poteniiality for wisdor in each living being which can be developed
toth through self-learning and through the help of a teacher.

There are exarples of adult self-learners down through the ages.
Caesar ireluded time for writing and study in his daily work plan.

Alfred <k Great, +he English medieval king, was said tc have devoted
every rinute that he could spare fror his dutiec as ruler to the improve-
merns of nis mind.2 Winston Churchill found that it was not until the

ag2 of tweny-on2 that "the desire for learning care upon mn";5 he

“hen tegan tc spend four or five heurs a day reading history, philoscphy,

and ecorcri-za.

e . W of the Adult 8«1f-Lesrner,"
TIrtovvos Poeel Con e s e ety ety Aaule, Zduenticn Journsl, $:13
(A(;' et ] a 0[ ’ e /.c
Icd ., ne o,
" erouy Sroerzilll, A Rovire Cornicrion: Tee Story of My Lif
(o - o rroeete ller, ')y 1. iC5,
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greatest of the self.educated leaders in American history."1 The success
story of Thoras A. Edison, who became one of the most prolific inventors,
is another weslleknown American example of the self-learning adult. He
was 2ngrged in learning and discovery almost to his death although he
attended only three ronths of public school as a child.2

The introcuc-ion of free corpulsory education for children followe

ins th2 Induscrial Revolution attracted the attention of most educational

e
{7
(]
1]
v
"4
Q

hars, although <here were sore adult educators studying the
individuals who participated in programs organized for adults. It was
not until <he late 1950's tha“® Houle3 initiated a line of inquiry that
studied <he total learning activities of adults rather than studying
tn2 perticipants in spacific pregrars.

The Jchnztene and Rivera stucyu was the first to docun.ent the
rasnitule of c2lr-plerned learning ty adults in the United States.
Baginnirng with Teurn's work in 1665, a systeratic inquiry of the self-
learnar topsen %0 amerce.

Touzn' = initial irguiry in%o the nature of the self-learner was

wn

~hat focusad on “he tzaching tasks perforrmed by adult

A e
i ii{coersasicn

2 17=s-azhneg, Utilizing an intercive interview, he exarined the program

TCo iy iemnnen, In Quatt of ¥nenldoicar A Historiesl Parspective
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planning processes erployed by forty adults while teaching themselves.

A further study by ‘l‘ough1 on the major reasons for beginning and continue
ing @ learning project provided greater insight into an adult's conscious
rotivation at the time he begins a deliberate sustained effort to learn,
ard at the midpoint of the learning project. Tough's most recent study2
Investigated the learning activities of a small group of adults. In
his intarvie@s, ne proted intensively for all of the person's learning
projects. He used long lists of subject ratter and learning methods to
stimulate recall. Each learner was interviewed intensively in a two-
hour intervisw devoted exclusively to discovering all the person's
learning projacts during the preceding year, and to gathering certain
tasic da-a about thase projects.

Tough's studies, though conducted with stall, self-selected sarples,
have resulted in otservations and implications that are by no means
trisial. n fact, they focus on an issue that ray be fundamental in
uture of adult education: what influence should adult
2itucgnor: xert con c2lfeplanned leerning?

Findings frer the Tough ctudies suggest that a large segment of the
pepulnt.icn {Z ne*. deperdent en tredisional approaches to learning.

Fursiar Ccmy el whae selr-learner and tho ways that he copes with nis

lawrnive onviverr ov 2ra neadad o6 enatls 24ult educators to forrnulate
ar Irgoev o boant vartod areretcn to learning,  IC everyone is to hecore

9 cnt i, D onrrery ooltaplianaed lunvning may ke Lo rorr a econcideratle
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part of this integrated, lifelong system of learning. Not only is it
econoriically impossitle to develop institutional programs for everyone

but also not. everyone wants to learn in an institutional setting.

Design of the Study

The focus of this study was on the learning activities of a partic-
ular greup ¢f adults. The population was mothers whose oldest child
was unier six years of age. The sample was selected from mothers
residing in the cuburtan school district of North Syracuse, located in

Crordega County, New York.

set reachad nls tixih tirthday, The master list was divided into two
riie=lizt 1 included thos2 far ilies whose oldest child was under

shirty ronttzy List 2 included those farilies whose oldest child was

tetwoan tnirty nonths ernd six years of age. Twenty-five rothers were

a2%eq ¢ bt interviowed fror each 1li

- BRI A Y

(0]

The d=ecicieon 0 zcnirel for the az2 of the oldest child was based
cr. - lyn Drv21ll s Parily 1ife eycle thecry.l Her thesis was that

frurilies grew and davalop an sheir children o, A fanily grows through

-i.‘ . - -~ ]C, . r:" ey tme e oyl ‘.:::i-‘::ptioﬂ in E«;a-,ins tvﬂo
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The study investigated the deliberate learning activities of these
zothers. The focus was limited to deliberate learning efforts, and
excluded the pultitude of phenorena and forces that produce changes in
a person without regzard for a predeter&ined purpose. The study was
not conczrnad with 2ither a latoratory or an ideal form of learning.
Inst2ad, it investigated leerning as it occurred naturally in daily
1if2, wishout teing influenced ty the researcher. It investigated the
actual way:s, not necsscarily the rost effective ways, in which mothers
of yourg chiliren learn. The study included all of the mother's learn-
ing prefects, rezgardless of what she was trying to learn, why, how,
and whore, Bacause the author was interested in obtaining a comrplete
Fidt.r2 oY the person's total learning effort, the investigation was

not raitricte! Lo certaln methods or places of learning, length of
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The cencept of self-planned learning contains important dimensions
that appear to be applicable to the theory of self-planned 1earn}ng.
Included arong these dimensions ere the importance of an outside agent
(teacher), thre autonory of the learner, the relationships among the
learner, t2acher, and information, the execution of learning bvehavior,
and the 2valuation of learning outcores.

The study :hould rake & significant contribution to the existing
tody of xnowledg= and theory develomrent concerning learning behaviors,
rotivations, and/or drives of rothers who have young children. In
aidition, the study should contribute to the knowledge specifically
cencarnad with the continulng education of women.

Frerm a practical viewpoint, data gathered in this study should
nelp clarify the =d.cational needs of motners of young children by
revealing <heir learning hebits and continuing education interests.
This #tu!y ray provide the inferration necessery to answer the question
of row learning <xperiznces for this group skould be organized. There
gneul ! e Implications for adult education institutions focusing on

“his andiznze in sarrs of conten®. areas and delivery systers.

Ninodntreinitery ctaptor has Incloled 2 ostatarent of the prooler,

et ntier el tre oo iy, and ot reticnale, The rereareh design and
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A review of the literature considered relevant to the study problem
1s presented in Chapter 1I. Definition of terms and the questions to
be answered corplete the chapter.

Chaptar III concsntrates on rethodology, including semple selection,
instrurentation, data collection, and data analysls, The treatment of
tte data and the Iindings corprise the content of Chapter IV. Additional
data or the utiliza+tion of inforration sources is presented in Chapter
V. The firal chapter contains a sumrary of the study, the conclusions,

and implications for adult education.
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CHAPTER II
BACKGROUND OF THE STUDY

Overview

Three areas of literature need to be considered in order to study
the educationsal participation of young mothers: participation studies
with an institutional fucus, participation studies that focus on the
individual, and literature relating to the participation of women.
Fcllowing the review of literature, questions to be answered in this

study are stated and the operational definitions of terms are precented.

Participation Studies

Few areas of sdult education have received &s ruch attention as
tre gereral area of participation. An abundance of studies dealc with
this topic. 1Indeed, if volure of writing can be taken as an index,
participation muc*® rank as one of the wrajor concerns of adult educators.

The focus of adjult education participation studies has been from
either tte inzwitwtion viewpoint or that of the individuasl learner. In
the fomer, wne inutisutional activity is the focus as the invectigator

atterptl e detorning who perticipetec and wry. In the latter, the

feens iz en e tetnlity of cducationnl experionce of the indiviaual

lonrmoar grar o nevted o8 “ire,
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régdings;t_ udies with en
netituf T ual focue

"Participation studies with en instituticnel focus have most often
taken the form described as "clientele analysis." This type of study
consists of a description of the characteristics of the partieipants
in adult education programs of one or more agencies in comparison with
the characteristics of the general population who could potentially be
served. The characteristics frequently used for camparison include
sex, age, employment status, level of occupation, level of income,
marital status, family status, and place of residence.

Numerous studies of this kind have been conducted throughout the
country, and out of them has emerged a fairly consistent profile describ-
ing the participant in. adult education programs. Houle summarized
clientele enalysis studies with these general conclusions:

In general, high income groups are more likely to take part

in educational activities than low income groups. Participation
is also positively related to the size of the community, the length
of residence in it, and the nurber of different kinds of educational
activity available. People with certain nationality or religious
backgrounds are more active than those with other backgrounds.
Age is importantj the very young adult seldom takes part, but
there is . charp upturn in the late twenties, a fairly constant
level of activity until the age of fifty, and a d2cline afterward,
Married people participate more than single people, and families
with ccnoolage chiilidren rorve than familles without them., Many
mcre proiecnicrnal, nunag-ial, and technical pcople teke part
relative to treir nurber in the population than do people from
otner occuphaticnal sroupcy next in cignificance are white coilar
and eclerical workarsy tren Zkillad laborersy end lastly uncskilled
latorzrz., But the rerst univerzally important factor is schooling.
The higher the forral education of the adult, “he nore likely it
iz thas he will tarve pore ip continnirng cducation, The amount ot

. zakcollng 1z, in fact, =0 cigniiicant that it underliez or reinforces
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rany of the other deterrinents, such as occupation, size of

cormunity, }ength of stay in it, and nationality end religious

background.

One outcome of clientele analyses has been generalizations concerne |
ing the participation patterns of various subgroups within the popula-
tion, and an acconpanyiné tendency to expect all members of a particular
subgroup to exhibit similar patterns of behavior. Thus persons with a
low level of education are usually thought of as bveing nonparticipants,
while it is assumed that persons with a high level of education generally
exhitit high participation rates,

While such generalizations regarding participation patterns
undeniably had a tasis in fact and might be useful for broad descriptions
of the tehavior of various groupc, they had several limitations. One
such drawback was the tendency to lose sight of the differences within
groups while focusing major attention on the differences amoﬂg groups.
Within the less educated group there were people who did participates
similarly, arong th2 better educated there existed people who did not
participate, A3 indicated, these people tend to be ignored in discus-
sicns cf participation.

The clientel2 analysecs studies had another limitation in that they
ingl% Witk single actionc of indivridualc, not with their whole patterns
of laomrnins~ 25f%ers, Also, cince every sdult education institution was
davvelCpas in o arms o0F rore or lace cyplicit conditions that limited

L= 21irusole, vnrsicivaslon shudiies frer the institution point of view

Henlo, Trer Ioiivive Vind, ppe feT.
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" were not much more than countings of those who participated in the

programs.

Brunnerl

¢ited the need for research that took as its starting
point not the act of participation but the participant. Houle further
challenged adult educators by stating that the theory and practice of
adult education would not progress very far until they were based on

an understending of how rature people approach the tasks and opportue
> :

-nities of adulthood.

Fiading: fror studies which

focuce: on the irdividual learager

3

Houle” is credited with having done the first study that focused

on the irndividual's whole pattern of educational effort. His basic

thesis was that the desire'tB learn, like every other human characteristic,
1s not shared equally by everyone. This thesis was upheld in his f;nd-
ings. Frorm his results, Houle proposed a theoretical typology defining
three rajor ideal types of participents in continuing educaiion accori.

ing to ti:ir learning orientations. .Cautioning that these were not

purz %yp:n, Houle classified continual learners as (1) goal-oriented:

“hos2 whe e aeducation ac n means of accorplishing clear-cut objectivess
(¢) anstvivy-criontod:s  these wno utilize adult education as 8 means

of or%iotyine morial neacsy (7) loarninr-orionted:  those who zeck

2ncwliclh cr 14 rune,
TR 0 Feaaor, o w1, An Cuorviow of Adult Educntien
Pooee o Lt e ARTET T lon AesGrantdon OF oo U.G.AL,100),
T
. : .
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Sheffield, Ingham, and Litchfield,l using different techniques of
measurenent, attempted to devise a meaningful scale on which the total
educative activity of given individuals could be measured. Each
investigator derived a total score of educational participation for
each person studied. The ecores were based on an individunl's self-
reporting of his actual perforzance in activities judged tc be undere
taken for purposes of elucation. Litchfield concluded that:

There no longer appears to be any validity in the belief,
iong held by rany adult educators, that there ere partizipants

and nenparticipants in adult education. All men and woren

partake of adult education to some extent. The focus ncw nmust _

be upon questions of the degree and kind of that particisation.?

One of the nost comprehensive studies focusing on the educational
pursuite of Arerican adults was a8 national survey3 conducted by the
National Opinicn Research Center, Among other thinsé, this study found
the phencreron cf self-teaching was quite cormon arong adultse-tiis
type of aztivity had never tefore been extracted fror e national cample
of the ropulaticrn. An estirated nine rillion adults in the United
States ~arrial on at least one self-instrﬁction project during the year
proeading vha interview., The authors stated that the incidence of scif-

instrastlon arons sdults wes “surpricsing” ané "much greater than

v

lSEfr?ﬁn Z, Crefficld, "Tus Orisrtacion: of Adult Continuing
Leger o fopreo 0t PR D diznortanien, Univorsity of Cuicero, 1962);
Pey Jo Tovem, 002 no0f Rluendive Bohavier an: 142 Reloticne

grdp e e Letoe e Gntioraetion. of Collwes: Alurni" (unputlisaes Ph,D.
Pl ton, Tiele o Uty e Crlvovo, 1}6ﬁ); Ar:n Litenficld, "The Natura

e P R 18 Tretien fn A aln Hpieation Acuivivies" (unputlizied
Piolo il emlen, Unluveriny e Chichec, 1995).

CRitrrtel o "Hitare and Pattorn of Participntion," p. 1PF, .
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anticipated." They suggested that "the category may wvell represent
= the most overlooked avenue of activity in the whole fie1d, "t |
- The Johnstone and Rivera study estimated that approximately one
person in five had been active in some form of learning during the
twelve-ronth pericd Just prior to June, 1962, Of all adults who reported
at least one educational activity during the yéar, approximately & percent
had engaged in independent study.2 When people vere aéked whether or
not they had ever engaged in independent study since leaving school,
38 percent recalled at least one occasion on which they had tried to
teach themselves sor=2thing on their ov-n.3 This represented a sube
stantial nurnter of adults who had engaged in learning sorething on
thelir own after leeving scnool.

Thiz national curvey 21so found that the incidence of self-
$astracticn vardiod with age and with level of formal education., For

42 percent of all interviewees under thirty-five years of age

W
w
2
3]
—
-

$

ropor-ed call-instruction as cne method, L4 percent of those between
wnirsy-sica and £ifsy.four 4id s0, while only 14 percent of those over
firny-tour 414 fo. Also, 10 percent of all interviewees with only
v i vercel odicaticr rerertod self-instruction as one rethod, 52

pert ot ¢ theon witt s onlsh sthool <ducution did so, and J7 percent
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These differences in the preference for self-teaching emong people
of various educational and economic levels were found by asking adults
to report on the past. 8imilar differences were found by askﬁng adults
to speculate gtout a hypothetical situation. They were asked how they
probably would go about learning to speak a foreign language before
traveling abroad. The respondents were divided into three groups
according to income and education combined; 40 percent of the top group
but orly 17 percent of the lowest group said they would learn by thenre

selves.1

But it could be a mistake to conclude that people of high
socioeconeric status are necessarily most likely to prefer informal
learning contexts. The report pointed out that it is quite possible
thess persors rentioned individual study rethods nore often simply
tecaus? they were very ruch more aware of the existence of these
approaches. It suggested that persons of high and low socioeconomic
statue differ more in their knowledge about methods of independent
study %narn in their inforration about school classes or lessons with
private inzsructors. Johnstone believed that many respondents in the
top group chose colfeteacning tecause they had experienced learning in
tnis way and fels cerpetent; rany of those in the lowest group who

-

oenese Joifatencring ware perhaps reacting against educational institu-

%)

Tertaln cypes of fublect matter were {requertly oelfetaught whereas

G rort were neh.  Anen all She colfetaushs sut)ecto reported by the
—I‘. f.:. . ;:. Cr
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intervieveas were classified, the category most frequently self-taught
;: concerned the area of home and family. Fiftyenine percent of the
learning efforts in this area were self-taught rather than learned by
sore other method, Forty-three percent of the courses and projects

in hobbies and recreation were self-taught, as were 40 percent in
general education, 30 percent in personal development, 25 percent in
vocational subJécts, 23 percent in public affairs, and 13 percent in

1

religion.” A more detailed analysis of 49 types of subject matter

found that at least 80 percent of all courses in technical arts and
hotbies, gardeaning, and home improverent skills were self-taught.a

The incidence of independent study might well have been greater
than was reported in the Johnstone and Rivera study. It is important
to note that while all courses that involved instruction were reccrded
in the interview, the inventory only had space to record two subjects
for independent study, although undoubiedly sore people studied rore
tran this cn their own.

The interviow question on which the independent study statistics
ware tasad waos worded rhuslys

Up to thi. point, w:z've bveern talking atout enrollment in
soursal and attuncancs gt clasrer., During vhe pact twelve rmonthce,

rave yo. riert te o each yours-1lf core new surject ratter or skill
vy poans o iniopendan® IS4y on your own'l

Tro lnterrilowoer vorely actepted und rasorded a responze of "yos" or

Je st W rads %0 2pply, or 2xplain Lo the irterviewee,

feotnrteis i Rivorn, leivrtoers fer Lonrnine, p.o SP.
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any c¢riteria for deciding whether a particular example of learning
should or should not be included, Intervievers merely asked one general
question.-they did not explain the question, encourage the respondent

to consider various possible examples of his self-teaching, nof prove
ir. .0 the meaning of his responses. No additional information was
collected concerning the learning materials and methods employed in
self-teaching. Thus, many gaps still remeined to be filled by other
researchers,

Beginnirg with Tough's work in 1965, a systematic inquiry of the
self.learrer begar. “o emerge. Allen Tough has probably pursued the
study of self-planned learning more than any other single adult educator.
His cdoctoral researchl focused on the btehavior of adults while planning
thelr own learning projects. Tough found out that an adult can indeed
perforr. the teaching tasks for himself and that he seeks help from a
varicty of source: while undertaking self-planned learning. A further
study ol “nh2 major raesons for beginning and continuing a learning
pro;ec22 rac provided greater insignt into an adult's conscious motivae
tion at *he “ime he teyins a deliterate sustained effort to learn, and
at “he rlipcint of %ha learning project.

Tougr! z mozt racans, study5 Investigated the learning activities

e u rroll sreup of windhz., Intencive, proting Interviaws revealed

.
aem . 0-re . Py . "

conny, Tt s g, A report, of Teurk' o diseopruntion dic
Teo e et T AT e Ve Ten ey Lonrntae Witiont e Tauepers A Study
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that these adults spent an average of 700 to 800 hours 15 deliberate
learning projects per year. Approximately two thirds of this learning
vas self-planned--that is, plantied, implemented, and evaluated by the
learner himself, with some help from others.

None of the earlier studies uncovered as much self-planned learne
ing as was found in the Tough study. Basically, these earlier studies
uncovered only the learning eofforts that the person could recall fairly
quickly and easzily. It was undoubtedly easier to recall a course or
conference or discussion group thean it was to recall most self-planned
learning efforts. For this reason, many self-planned projects probably
remained undetected in previous studies. To reduce this error, Tough
used a probving, two-hour interviev that tried several different ways of
asking trc persen to recall additional projects. Despite his intensive
efforts, Tough reported that "interviewers felt they failed to uncover
all of the learning projects in scme interviews and that perhaps self-
plarned l-arning is even rore carron than our figures 1ndicate.“1

Firdings from Tough'!s study suggest that a large segrent of our
poyulation ows net use the traditional approaches to learning. The
sarplaes imod ty Tough weare very srall, howsver, and not all of them
ware ¢ros=n orn 2 2orplaetely rander tasis from a large population.
Leegplite the Inalquacies of the camples, the data were corcouraging
Srettn Lo Irctioane tnas Urster research on celf-planned learning could

e raiun b,
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Two studies are currently under way. The University of Tennessee

is conducting a large study under contract from the Tennessee Valley

o | Authority. This study is investigating the learning activities of a
random sample of 40O adults in both a rural and an urban county of East
Tennessee. Results should be available in late 1973. In a study in
Canada, Pairl is concentrating on the learning efforts of first year
elementary teachers in their roles as beginning professionals,

Four recently corpleted research projects have added knowiedge

? studied

about the learning vehavior of specific adult groups. McCatty
a randcr. sarmple of fifty-four Toronto, Ontario professionals in engineer-
ing, rmedicine and other professions, Johns3 studied the learning
activities o a random sample of thirty-niné practicing pharmecists in the
Atlanz, Georgia metropolitan area, Denysh has investigated the learn-
ing projacts of forty senior ranagers and teachers in Ghana. Johnsom5

studied tre learning projects pursued by a stratified random sample of

forvy aduits who had recently completed the requirements for a high

Lrares Falr, "Teachers as Learners" (Ph,D, dissertation in progress,
Universisy of Toronto).

pCressy MeCatny, "Pattoerns of Learning Projects Arong Profecsional

Men" (unputifche: Pu.D. dirzors “ien, University of Toronto, 1973).

T

7Will Jonra, Jr,, "S~lected Characuoristics of the Learning Proj-
ecs: Pursuel by Peweideins Pharrazicus" (unpublished Ed, D, dissertstion,
Univ.-aicy cf Glercing, 1577%).

Lay:rors Lorye, "Tha Mader Learnine Efforts of Two Groups of Acera
stilvtem Puole Hooertstion, University of Tororto, 1977),

Blwis A, deiiiern, "ol Crnrastaoricties of 4he Lesrning

Pret!er o P AcL W e Berner u il Bereel Diplor and/br a iHigh
Sovrert Mo lom e et N (wnp:hlixhwd Ed.D. dizcertstion,
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school diploma or a high school equivalency certificate in Fort
Lauderdale, Florida.

These four studies were essentially replications of Tough's

study with different populations. Each study covered a period of
% twelve months prior to the interview and described learning efforts
in all aspects of the respondents' lives.

The participation rate in each study was 100 percent--all inter-
viewees had conducted at least one learning project. Tough reported
a participation rate of 98 percent.

Learning for credit accounted for only 1 to 7 percent of the total
number of learning projects undertaken in all studies except for recent
high school graduates, who reported 23 percent of learning projects
undertaken were for credit. They were involved in more formal school-
irg than the average adult-ecommunity college, full-time vocational
prograrms or jJob sdvancerment training mandatory for employmen§ or state
licensing.

Patterns ¢f differences are apparent in the nurber of learning
prodectc and in the amount of total participation time. Johns, McCatty,
an! Derys all studied learning activities of professional populations.
Tre derth Amorizan rrofascional in these studies undertook at leact
elens laarningg prelaecte per year wiich constituted atout 1000 hours of
Tearnin: ~2nivity.  Parsllel statisticc for Ghanaisn profecsionals
Showet aprrowiyacaly talf oo roen activity, The recent high school
craintes spens onoavernee of P77 hours per year, which was compurable
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The individual range of projects in the North Americen studies
vas also much larger than in the African study. McCatty found that two
was the lowest number of projects for his professional subJeéts, that
five respondents had participated in more than twenty-one projects,
and that one respondent had been involved in as meny as thirty-one
projects in one year. The range for pharracists was from one to twenty-
two projects. Among his subjects, Tough found a range of one to twenty
projects, an average of eight. The average number of learning projects
for recent high school graduates was fourteen, the highest average for
8ll studies,

The average project length clustered around 100 hours in all tut
the study of recent high school graduates whose average project length
was 51 hours, The median project length in the McCatty end Denys
studies (data not availatle for other studies) was approximately 50
rours, less than the median of 81 hours in the Tough study.

All studies reported a high incidence of self-planned learninge--
renging frer 5€ percent in Johns' study to 76 percent in McCatty's.
Tough roport=d 6f percent of the learning projects as self-planned.
Croup-plannad projeocts ranked cecond in all studies with a range of
11 %6 1% percens ercept for recent high schoel graduates--23 percent
of tholr learnin: prefects were groupeplunned, Individually-planned
pro}e:ti asccnewd for 4 o ih pereenty those plenned ty sn inanimate
razenree {preorarrod loarning, Lupe recordingz, or tulevision series)

inelvicl 1 o L perzonn ezeoopt for Jotne' sutjectsy he roported that,
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19 percent of the projects undertaken by pharmacists were inanimatee
planned. The large number of continuing educaetion progrems available
on cassettes in the Atlanta area may explain why this popﬁlatian had
a higher percentage of inanimate-planned proJects.l
Findings fram studies that have forused on the individual learner
suggest that a large segment of the population uses many approaches to
learning other than traditional ones such as enrolling in a course or
attending an educational program for a group. Further studies of the
self-learncr and the ways in which he copes with his learning environe
ment are needed to enable adult educators to facilitate this approach

to learning.

Participation of young women

Adulthood is not a srmooth process coasting along to old age.
There are as rany new problers tc solve and nev situations to grasp
during the adult years as there are during childhood and adolescence.
Adulthood s a devslopmental period. Every stage of life in nodern

ociety r=quires a person to learn new things if he is to live up to

(%2

riz own aspiratlens and the expectations that others have of him.

Triwze new things he must learn have teen called developrental tasiks.,
Roters Havishurst is recopgnized as having rade a significant con-

trivusion I devsleping the cerceoph of developrental tasks and apply-

4

frat 4% t0 ~licntlon wni hnran ders:loprart.  Although Havighurst first

nad te Loevelorrental Lask cencept for children and adolescents, he
!
TUtrTar e ververintier winh W11 Jorne, Awpust 80, 1972,
ey 0
w3039
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later applied it to the adult years. This application was of interest

in the present study.

A developmental task is & "task which arises at or ebout a certain
period in the life of the individual, successful achievement of which
leads to his happiness and to success with later tasks, while failure
leads to urhappiness in the individual, disapproval by the society,

and difficulty with later tesks,"F

Whereas the developmental tasks of
youth tend to be the products primarily of physiological end mental
maturation, those of the adult years are the products primarily of
the evolution of social roles. Havighurst divides the adult years into
three phases--carly adulthood, riddle age, and later raturicy--and
identifies ten social roles of adulthood: worker, mate, parent, home-
raker, son or daughter of aging perents, citizen, friend, organization
member, religious affiliate, and user of leisure time. The require-
ments for performing each of these social roles change as & person
moves through the three phases of adult life, thereby setting up chang-
ing developrental tasks arnd, therefore, changing readiness to learn.
The daveloprental tasks of early adulthood, pertinent to this study,
irzludz: (1) s2lecting a mate, (2) learning to live with a marriage
parsrer, (2) starting 2 farily, (4) rearing children, (5) managing a
nere, (%) wanting ztarted in an occupation, (7) taking on civic respon-

sitilivy, and (£) finding a congenial social group.

‘hotert J. Havjoteret, Devalorrerntnl Tasks and Education (3rd
adoy oW Torwt Dot Mellay Co.y 1972), Do <o
. ]
Q. a0
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Duvall1 used the developmental task concept as a frame of reference
for her family life cycle theory. She identified eight stages most
families and therefore most women encounter. These eight stégee begin
- with Stage I: Beginning Families (married couple without childreh)
and progress to Stage VIII: Aging Families (retirement to death of one
or both spouses), Two of these stages are pertinent to young mothers:

Stage II Childvearing families (oldest child, birth to 30 months)

Stage III Families with preschool children (oldest child, 2 1/2
to 6 years) ~

Havighurst has stated that "Of all the periods of life, early
adulthood is the fullest in teachable moments and the emptiest of efforts
to teach.“2 Reaching young homemekers has long been a concern and
problem to adult educators. This is a very important audience for Py
adult education to reach. Not only is it desirable for these young
weren to enhance their own personal development, but also adult educa-
ticn can help them enhance the important role they play in helping
treir children learn. The most critical ingredient of early learning
is the attitude of parents. Yovng people's attitudes toward education
are largely deterrined by the avtitudes of their parents and the society
irmaedia%2ly surrounding the young people. Parental participation in
lzarning impreves the chances that their children will accept the

importennce ¢l aduzation,

Yery 1ittle has roon znown as Lo what extent rothers of young
enildren 2ervinie “helr laarning darine this important period in the
"L, Furtly T crvor
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life cycle. Participation studies of the "clientele analysis" type
have shown that young mothers have low rates of participation in insti-
tutional adult education progrems. Data from the Johnstone and Rivera
study suggested that participation might be strongly influenced by life-
cycle position. When rates of participation were examined in relation
to sex and age simultaneously, it was found that men under age thirty-

1 Tnis find-

five participated more often than did women in this group.
ing may have reflected differences in the life-cycle roles of young
men and young wormen. The differential occurred during the period in
whicﬁ young couples were establishing homes end having children, and

when sex differential in family obligetions and responsibilities

probatly reached a peak. In other words, the finding might be completely

explaired by ths fact that young wives'! activities away from home were
more greatly curtalled than were those of theilr husbands.

The presence of children affected the participation rates of men
and woren quite differently. There was no difference between the
activ;:y rates of young men and women without children (29 percent
easr), tub very sutstential differences were noted between the partici-
palon rasec of young fathers snd ycung rothers (34 percent wd 23
Parenthood ceered to have quite opposite

affocts on wie sdiuentional astivitics of fathers., ‘Whereas rates of

Fruay wars lCwes nrCrn: rotierds Lien arerg ronrmothors, they were actually

nlirer warernc Pactos Stan el :cnfehhars.B
'x s - -~ 'f(]--r [ ~v Sy Lh"hv - o (0
w0 C e 1t Yer mrning, no ¢
I" : : . 'r'c r'.l
I ..,
O ‘; 4 .’
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An exarination of the different kinds of subject matter studied by
zothers under age thirty-five as compared with nonmothers revealed
that farily responsibilities had the strongest effect on (1) ?ocational
and (2) acaderic studies of young mothers. In these two areas, the
rates of study of woren under age thirty-five without children exceeded
the rates of those with childrea by ratios of about three to one and
two to one, respectively. These differences in vocational learning
corpletely disappeared among women in the thirty-five to fifty-four
age group. This reflected the return to the labvor force of married

1

women whnose children no longer deranded their full-time attention.” In

all other subject ratter areas (home and farily competence, recreation,

and rnomrothers under age thirty-five.

Gob1e2 studied the group learning activities of young homemakers
who ware merters of Cooperative Extension clubs and nonclub rembers.
She reoported tha% one protler of young homemakers with reference to
participaticn in lzarning groups was that the homeraker felt her husband,
rouvter, and cloce friends douttz! the usefulness of what was learned.3
In cther woris, woron who belonged to such groups had motives other

vhen learning uoaeliul cubject ratter, Young homerakercs likewise believed

ant oconteryernrloes) dlrsappreval no a zubstantinl depreo of thodr

]
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participation in such clubs or group activities, The projected
disapproval was most rarked in relation to the husband's attitude.
Cludb mermbers were older, had higher incores and more education, and
had been married longer. Fewer of them had children less than two
years old. Forty-six percent of the club members and 50 percent of the
nonrerbers indicated they were well satisfied with their performance
in the particular role they close as rost important arong the choices
given trer of wife, mother, or horemaker. Of those who indicated
disczatisfacticn with their performance in the role chosen as rost
irportart, only 10 percent of the merbers and 6 percent of the non-
rerters rentioned learning as a means of improverent, Obstacles to
group learning rentioned ty the 269 Indiana young homemakers were lack
of xnowledge of progrars in which they might participate, responsibility
for care ¢f children, interference with husbands' work schedules, lack
of grours of appropriate composition, lack of groups located in the
cormunity, lack of confidence in their own group skills, belief that
presrars are decigned for older women, fear or éislike of organiza-
tienal cermitrerts, and lack of an invitation to participate.

The foregoins analysic of data reflected the participation of
Jsoung rotnars in Iinstituticral adult education progran.s. There has

teen enly one dovectisetlion ¢f Lhe total learning activities of young

retirr s frer oan intividial feciceercirars intarviewed ss one of seven
- - . 1l .. . . .
e S 7P AR A AR Tuer Len rotrers interviewed were ottained
Oy ety i Pred e
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through a sample representative of one upper niddleeclass neighborhood.
During the year before the interview, each woman's primary occupation
was that of mother and homemaker. Each mother had at least one young
child who vas not yet attending school or nursery school. This group
was below the average of the total sample in both the number of learn-
ing projects conducted and the average time spent at learning. They
conducted a mean of 7.2 learning projects (median 6.5) as conpared
with a mean of £.3 learning projects (median 8) for the entire study.
In regerd to total nurmber of hours for all learning projects, the mean
for this group was 331 hours (median 273) in comparison with a mean of
816 hours {median 687) <ar the entire study.l

Tre findings pertsining to participation in self-planned learning
and in organized aduli educaticn programs have been consistent in that
mothers of young chiliren engage in fewer continuing education sctivities
than other categories of adults, While the stage of the fam}ly 1life
cycle zeems t0 bte the most important variable, other factors such as
educaticrnal level, attitude towards school, iébor force status, social
roziticn, and huctand'c attitude teward group learning ray te associated

wisr nis races cf participaticon.

Kolation of Prericiis R-zearah %0 the

Puryeo» e ui- Chuly
Tratisienslly, =44l% <siucaters hava Tean concerned only with the
Lo 4 At Semrnic s thas s2nes placo in orpanized progrars in
I, r. G
VU c 4 "\
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institutions. Recent research has confirmed the fact that much learning
takes place in & self-planned fashion outside of the institutional
framework of adult education. Thus, adult educators can no ionger
subscribe to the belief that self-planned learning is beyond the range
and responsibility of adult education institutions. Indeed, the research
has pointed out that persons engaged in self-planned learning need and
want help with their learning. Inadequate help results in countless
wasted hours; inappropriate projects, and inefficient methods.1
Self-planned learning seems to be an extensive activitys it may
becore even zmore prevalent., It may turn out to be a very efficient
way for adults to learn skills and knovledge that are needed., But it
may be that different groups have different capacities for this activity
based upon a number of factors such as attitudes of spouses, attitudes
toward schooling, arount of time available, and stage in the family
life cycle. Because thlis poses very serious policy questions for adult
education, further research in this area is needed with different groups.
The studies previously cited have shown the rates of participation
in institutional adult education progrars by mothers of young children
t0 b2 low, Other than this, very little has been known about the extent
1o whish they corntinue thelr learning during this important period in

Lthe 11

o]

2 cycle,  Further research into “he learning activities of young
moriars rags tean needod Yo tettor understand how they leern on their
own, noWw “i-y creanize Shelr recources, and how they plan their learn-

K] - . L R I
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Research Questions

With these considerations in view, the questions to be answered

formulated,

How much learning was undertaken in the past twelve months?

What were the relationships arong certain personal and socio-
econoric characteristics--age, level of education, attitude
towards school, family status, labor force status, family income,
social position, and husband's attitude towards wife!'s learninge=
and the extent and kind of learning activities conducted?

What broad educational purposes were most important--learning
for occupational, vocational, and professional competence}
persoral or family competencejy social and civic competences
selfefulfillment?

Who or what was the rejor planner for the learning projects?

How much learning was self-planned? What was the extent of self-
planned learning in each area?

For the self-planned projects conducted, what were the reasons
why the learnsr plann2d the project rather than relying on an

"outside" plarner? At what point(s) within the learning projects
would the learner have liked rore help?

Who or what was the primary subject ratter resource for the learn-
ing projectus?

What aspects of the delivery system of institutional adult
education were used?

What additioral learning would they like to undertake in the next
twelve nonsho?

Wrat, were Sne otstacles tlocking learning?

Definition of Terrs

For &tne purpece o this research, tne following definitions of

G
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Knowledge and skill

This term was used as a convenient way of referring to the entire
range of behavioral changes--cognitive or intellectual, attitudinal
or emoticnal, perception and understending, psychorotor or physical

skills (includirg habits).l

Learning episodes

Learning episodes were the basic units around which the concept

of a learrirs rroject was constructed. Tough defined a learning episode

as 8 well-defined pericd of time where the person's primary intention
at the tegirning or very early in the episode was to géin knowledge
and skill and retain it for at least two days.2 Th; focus was on only
the person's deliterate efforts to learn, (i.e., the episodes in which

his desire %o learn or change was stronger than any other motivation

such a5 to te entertained or to engage in cocial activity in.a group).

The Yasi~ corcept used for assessing and reasuring the deliberate
learning offortz of the rothers in thic study was the leerning project.

5 adding

It was i:finad ar g serlec of clearly related learning episodes,
up %0 8% lomzt cre teur., Tough o2t a prinirun time limit of seven houre

fer g lenmrninges nrofoct tut cince ro =rplricul data existed whizsh could

Lo ol Lo nrgvliie o Lir s criterion, the tire limit wac it at one heour
for o to S
T, g
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Estimated time spent in learning project

The estimated time spent in a learning project was calcplated by
adding together the time spent in (1) deciding and planninge-what to
learn, how to go about the learning, where to get help or advice, and
evaluating progress; (2) traveling and arranging--traveling time to a
meeting or library, finding the right book or person, arranging appro-
priate conditions for learning, or skimming material to find relevant

items for a learning episode; and (3) learning effort.

Major planner of learning project

Prior to undertsking a learning project, the learner himself head
to decide whether to proceed with the learning project and what
(generally) should be learned. Another basic question he faced at the
beginninz of a learning project was who would be responsible for the
detailed planning--what and how he should learn during each episode.
Tcugh adopted the label "planner" to refer to the person or thing that
did most of the detailed day-to-day planning in the learning project.

He defined the concept of planner1

as the person or thing respon-
sitle for the rajority of the learninz episodes of a learning project.
Tre planrnar was responsitle for rore than half of the detalled day-toe-
ray plannin: and deciding In a learning projezt, The planner made the
raderity ¢ sne decigicns stout whet %o leern (the detniled knowledge

and 5x111) in ench luarnins oplzede, and/or atcut how to learn (the

srailol nuentoy, nesivitiez, and recouress).  In addition, the plarner

o040
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may have also decided when to begin each learning episode, and the pace
at which to proceed. The concept of planner was intended to classify
the source of the plans and decisions, not the source of subject matter
~or the methods of learning.

Tough distinguished four types of piannersl

that vere possible from
the learner!s point of view: y

1. Self-planred loarnine. In some learring efforts the learner hime

self assumed primary respensibility for planning not only the why,
but also the what and now to learn, when to learn, and where to
learn. He might seek help and advice about these decisions from

a variety of individuale and materials, but he retained the coatrol
of and respensitility for deciding what resources and activities

to use each tirme,

2. Greup-planned leernirgs, The learner might decide to attend a

group and lat the group (or its leader or instructor) decide what
and row vc l2arn. Thne group muct have & minimum of five persons.
Exemplase inciuded a course, workshop, conference, or infornel
greup ¢f racpla with corrmen interes's.

3. Oneevc-ore l.arnin:e, In seme learning efforte, the planning and

deciding of wiat to laarn and in wrat order was handled by one
pereen, Wi felperd tha learner in & one-tec-one cituation., That
iz, “ners wns cne: relyner lor inziriztor, teacher, oxpert, or

Sricrd) nne erno 1oarner, Thaze Lwo pereons interacted, usually
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face«to-face, although it could be by telephone or correspondence.
Even if as many as four learners vere receiving individualized
attention from one other person at the same time, it was included
in this category.

Resource-planned learning. In these learning projects, the major

part of the detailed directions as to what to learn and what to

do at each session resided in some material resource (e.g., a
prograxmed instruction book, a set of tape recordings, or a series
of TV programs). The learner followed the programs or materials
and they told him what to do next. Tough called this planner type
a nonhuman resource. Other researchers have named it object-
planned, or inanimate-planned.

In most learning projects, there is clearly a single planner. A

few learning projects, however, ray not be clearly marked by a major

planner. If no one planner was responsible for the majority of

decicsions, Tough

1 clacsified the learning project in a residual category

2alled nixed planning.

Prirary sutlect ratter recource

The sutlaec. ra%ter resource was the person or thing that provided

the radority of tne subloct ratter inforration for the learning project.

Trne PCir 2at0s0ring of aubject matter resource used in this study werc:

JI: E}‘ y p‘ _.'.o‘
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Group. The group category included any self-forwed group of peers
who conducted their activities without a professional instructor,
as well as any group led by a trained leader or instructor. The
subject matter resource could be either the group members or the
instructor.

Individual. The individual resource category included intimates
(relative, friend or neighbor) or paid or unpaid experts who were
not rembers of a group.

Printed raterial, This category included any esudbject matter

presented in printed form such ss books and parphlets, magazines,
newspapers, or prograrmed raterials,

Madia, The media sutject natter resource category included tele-

visiorn, radio, {ilrs, recordings, displays, and exhibits.

U 1 SR
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METHODOLOGY

Overview

This chapter is devoted to the methodology of the study. It
includes the detailed information pertaining to sample selection,

development of the survey instrument, data collection, eand date analysis.

Sample Selection

The population for this study was a particular group of adults,
i.e., mothers whose oldest child was not yet in school. The sample
was corposed of mothers residing in the suburban school district of
North Syracuse, located in Onondaga County, New York. This district
was selected btecause it had its 1972 school census data computerized
by family and by age of the oldest childj it was accessible and fit in
with the econcmic dimension of close proximity. |

The corputer printe-out provided by the school district consisted
of 990 fearxilies whose oldest child was torn tetween Jaruary 1, 1968
and July 10, 1972. Thus, the are of “he oldest child of families in
Yhis 1list ransea {ron nine %o sixty-four ronths,

From Ste mact:r 1134, two licts were prepared. List 1 included

9% Cwlics whone oldest enild wus vorn tetween November 1, 1970 and

) N i
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July 30, 1972. List 2 included 663 femilies whose oldest child was
born between January 1, 1968 and October 31, 1970. List 1 became Group
13 List 2 was classified as Group 2.

Evelyn Duvall!s family life cycle theory1

vas the bvasis for decide
ing to control fer the age of the oldest child. The rationale for
having two g-oups was based on the essumption that the developrental
stages of children may alter the nature of the learning activities of
their wothers. Duvall's family life cycle Stage II where the oldest
¢hild 1s tetweon birth and thirty rmonths, and Stage III where the olde-
est child is thirty rmonths to six years provided the basis for deter-
ring age criteria for this study's tvo groups.2
A stratified randor. sanple of twentyefive subjects from each group
was selected to te interviewed, The rationale for selecting a total
sarple size cf fifty interviews {(i.e., twenty-five subjects for each
group) was baszd on two premises, First, Tough's experience in con-
duc-irg similar research indicated that a pattern of learning ac*ivities
for a spezific grcup seems to be established after abéut tventy-five
interviews 2nd trhis pattern does not change much after that.3 Secondly,
becaus2 of she intensive, proting type interview to be employed in the
study, “nis rosecarcrer fel< it was important to conduct all interviews

rerceif, In 4ris way, error due to variation in interviewererespondent

intorasticn, 2nd olzo interviawer error in assking questions and recorde-

ing 2w woeld v rsinfidirzed, Welghing these two factors, it was
ST il Ter UMy Leer Tormont,
I" * ‘. L] - - L]
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determined that fifty interviews would be sufficient for determining
a pattern of learning activities and would also be within the time
limit set for collecting data.

To be included in the study sample, subjects met the following
criteria:

1. Had to reside in the North Syracuse school district at the time
the study was undertaken.

2. Had to be of the white race, since the school district was pre-
dorinantly white,

3. Could not have been in school full time for one year prior to
time of the interview since full-time schooling cxperience might
confeund the results,

4. For Group 1, the oldest child had to be less than thirty months
old and for Group 2, oldest child had to be between thirty months

and six y2ars old, so that differences associated with the two
farily life cycle stages could te tested.

To allow for losses due to high mobility of this populaticn and
also for rafusals, & randor sample of fifty names was drawn from each
of the two lictc using the cormputer. Each name was checked against
the tzlaoprene directery to obtain a telephone nurber and also to verify
addrass. If no telephones were listed, a check was made with the infor-
ration cperator te deterrmine unlisted nurbers and telephone disconnects.

Post offiz2 saarelor were conduct2d for each addrecs change to detere-

rine 30 e subdoct had roved cut of the school district. A new tele-
prene Mivoetery wos isoued stortly sfhar ithe initizl crecrj all nares
wWers postenzeel Yor Sirbror salartons or address chaneec, A diraect
contact. wel rada oat the rere: of ceven ¢f She eight cutJects who had
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unlisted telephones. The remaining subject resided on an Air Force

base and a direct contact was not possible.

The Survey Instrurent

1 consisted of two parts: (1) en

The corplete survey instrurent
interview schedule, and (2) a demographic questionnaire. The interview
schedule erployed a semistructured interview formaty the demographic
questionnaire, a structured interviev format.

2 was used for

A revised version of Tough's interview schedule
conducting the portion of the interview related to learning projects
conducted during the past year. It was Tough's belief that previous
studies of adult participation in learning activities did not detect
rany self-planned learning projects becaﬁsé those studies uncovered
orly the learning efforts that a person could recall fairly quickly
and easily, The interview schedule he designed called for a probing
interview wich the learner. In his interviews, he used long lists of
sutdect :atter and learning methods to stimulate recall. Instead of
aszing crniy ore general quastion, he tried several different ways of
asking thz perzon to recall adiitioral projects. A two-hour inter-
iz was devcted wwclusively %o dis;overing all the percon's learning
pregocts cinrine Lhe precaiing yeoar, and Lo gathering ceortain basic

t P : N v L PO
dasa avcut. Srone Trelacts,

AT oMy Toaer, "Intervles Scheduls for a Study of Scra Pasic .
. . ~ . "
Covvmne wloslis ) Levandne Pref o2t in Teveral Popul-ciorns” (Toronto:
Cotv ot Tt fes Deeaier irBiusatlon, April, 1600).
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Tough developed his basic interviev schedule in September, 1969.
He revised it in October and again in November of that seme year, It
then vwas used in studying several populatioms. During these interviews,
the need for a few additional changes became evident. These minor
changes were incorporated by Tough in a fourth version produced in
April, 1970.

For the 1-.~eses of this study, scme revisions were made in the
fourth edition of the interview schedule by the investigator. The
major change was the elimination of the seven-hour mrinimum requirement
for a learning project to be reported. In this study, a minimum time
limit of one hour was set because no empirical data existed that could
be used to provide a time criterion for limiting the time spent in a
learning activity. It was felt that mothers might have rany deliberate
learning prodects of lecs than seven hours. Also, several additionel
questions were added to the interview schedule. Tnese included: (1)
who providsd the rajcr subject ratter source of information, (2) what
learrirs prejucsc wers planned for the next twelve months, (3) what
obstacler In laarning were encountered, and (4) for self-plenned projects,
wrat aiditienzl holp wan needad and wry the learners chose to plan the
learrire profuct theroelves rather than rely on an "outcide" planner.

Tre A4-rcoraptie qc2ticnralire was desimmaed by the investigator.:
T owne aricinood 1y 71low oredtunte ghudents, celected faculty, and
“rocuelnat len rpoent, The revised interviaw getedule and domorraphic

ot rmarl In srin]l dnteryiows conduntasd with

-3
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four mothers who met the same criteria as called for in the study sample.
Since the basic interview schedule had already been tested by Tough,

the purpose oflthese triasl interviews was to determine if further
revisions of the interview echedule were appropriate and whether there
were any problems in interpretation. Tapes of these interviews were
revieved dnd evaluated by the interviewer as criteria to determine the
appropriaten=z:s of the instrurent. Questions needing clarification

1 After

and interviewing techniques were discussed with Allen Tough.
raking fursher r=«firements in the demographic questionnaire, an addi.
tionel trial interview was conducted, As results of this trisl intere

view were satizfactory, plans were made to proceed.

Data Collecticn

A two-coler card sygler wac prepared to record information about
tr2 wwe froupl, BEBach carde listed nare of 8 sutject, her address, the
number ¢f caildiren ty tirthdate, and additional information needed
later when tolophene centacts were rade, Each sublect was given a
s glh cede nwrter. The first digls decignated Group 1 or 23 the
newt, wwe uipihs clarinated the intervicwee nurber 1 to 50,

2
Initinl cortact wae rase ty lavter,” This letter briefly explained

LT sy, T tiree peqeives for o the Interview, the option of reime
nrcseeer s fer w tatgeniteer, wad the pree ize ot en nonorzrium of 5.
L R W S E I T, Yaren S, 1977,
ey 1 I s Lo 1. .
g ‘-, . 2
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A draeft of the letter was critiqued by two mothers who had participated
in the trial interviews. Only twenty letters were mailed at & time
(ten from each of the two groups) so that a telephone cﬁntact could be
made within a week to set up interviews., After the first twenty were
contacted and interviews were underway, the next twenty letters were
nailed. In this way, an approximately equal number of interviews from.
the two groups was corpleted during each stage of the interview period.
This was plenred to minimize error due to increased interviewing skill.
When telephone contacts were rade, three refusals that were possi-
bilities for later recalls were marked. Midway through the interview-
ing period, thec2 subjects were called again and all three agreed to

an interview,

T-terview forrac

Interviews were conducted in a fiveeweek period during April and
May, 1673. All interviews were held in the home of the subject and

wer2 coriuchaet Ly “he researcher. The interview setting was comfortable

»os

ard Infcrral, vt not 2lways privatz and quiet. Although interviewees
hed Leaen cfford nhe optien ¢f reinturserent for a baby-sitter, only
twe focz adven noca cf the ¢ffer. Chiliren were present in approximately

or-c=tnivd gl tre drocervylows Lt cven thoush %here were cccacicnal

inteerepnier e dntervivwenz 0311 raintained thelr prirary attention

N IR
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In initiating each interview, the interviewer introduced hereelf,
the study, and its purpose. Since most interviewees had appeared sus-
picious of the motive behind the interview when telephone calls were
made to set up appointrerts, a special atterpt was made to establish
the kind of friendly relationship that would permit the interviewer to
ask and get truthful answers to questions on the schedule. A letter
of iatroduction from the researcher's dissertation committee chairman
was helpful in legitimizing the purpose and assuring the subject that
no personal questions would te asked and that her name would not be
used, |

When a relaxed working strosphere had developed, the interviewer
proczed.d with the interview. The average interview took €5 minutes,
thougn *r-r rangs was fror. 4O minutes to 2 hours and 10 minutes {130
minuser), The variation in learning projects reported by the subvjects
accewnned fer “he wide range in interview time.

During the firct few rinutes of an interview, helping the subject
248y ter learning projects was a challenging task., Few people
22ll-#i tredre luarning project:s bty that narey many did not 2ven apply
tra serr "loarning" vo their «fferts,  However, most interviewees
grosped o coneept quite quicrly and exprecced surprise they had
iearn.el neorrn cburlne she pravicis year, The probe ideas enployed

rlow o were nelpfsl ooldn te zszict cubdecte in recalling

[y
.o

| 9]
]
1
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Interviewees were cooperative ard no one refused to answer anye
thing, even the usual sensitive question on family income. The inter-
viewer never had the feeling that the subject was anxious to terminate
the interview. It was the researcher's opinion that the honorarium
of five dollars was a positive factor in creating willingness to spend
up to two hours in an interview.

At the time of interviewing, the interviewer rade a number of
otservations which were not recorded oﬁ the interview schedule. Imme-
diately following each interview, these impressions were recorded on

the subtject's index card.

Intorviow reczpense

Of the 100 rames drawn in the study éanple, 25 vwere eliminated

had roved out of the school district. This left

v

tn

YLocass

14

the st ject

7 2Ctz who r2t the re:zidence criterion set forth for the study.

[

Cuw

34
‘"

AN

A separy cf the iisposition of each is precented in Table 1.
Forty-eign® uzatle interviews were completed (twenty-four frow

eacr group). It would have tzon necccsary to draw another sample to

conplne Sher twe additional interviews needed to reach the fifty cases

orlainaily rpnificd in She ctudy, Since Tough'!s experience in finding

Lratow opattorn ef Inarning activitl ot zears Lo bLe ectaobliched after
PIONT twentpetive rterdlews, vt dqceeizion was rede to 1init the ctudy
c Gyt - e



al g'

eH l I;F*r' .

o

L8

TABLE 1. .-DISPOSITION OF SAMPLE

Category Group 1 Group 2
Completed interviews 24 2k
Interview eliminated® oo ) |
Interview scheduled but not

completedt 1 .o
Unable to centect® 2 1
Refused 10 12

Subtotal
Moved out of district %% 12
Total 50

&This interview was conducted at the subject!s place of erploye
ment or her request, and was conducted under poor conditions.

bThis sublact cancelled her appointrment once, was not at home

for the rescheduled interview, and could not be contacted in the next
two w2exs.

“Tre one subject in Croup 2 who had an unlisted telephone nurber
and residad on an Alr Force tace was the only one where no contact
was wada, A direct hora contact wes rade for the two in Group 1. 1In
ori2 casc nO cne was at rorme and a note was left; in the second a

rescage was left with the husbend. Neither subject called back as
requessed,

The rafusal rate was 29 percent. This was lower than anticipated
because sublects cuspected that the interviewer was indeed a saleswoman
lookins Tor ar 2asy access into their homes. Of the twenty-two refusals,
ore sutlert was roving that week and two others had new bables. In two

inztancas, <he huctends refused %o let their wives be interviewedj; two

gtrar suilacts wore foarful of letting anyone into their homes. Of the
roratntes Dlftonn, tiras 77 no reason, one was not interested, and
Senodnatatecl g werae LCO luny,

Wi 69
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Data Anelysis

A data analysis sheet that followed the outline of the interviev
guide was developed to facilitate uniform recording of date and later
tabulation. The interviewer categorized and coded for keypunching all
data immediately following each interview. This resulted in a consistency
in interpretation and eliminated the possibility of error in transposing
data to coding rorms. Coding was checked by a second perscn and dise-
crepancles were referred to the interviewer for correct coding, There
was not a single case of missing data, ’

Data were keypunched, verified, and listings wrade on an IEM ccmputer
to check coding 2rrors and incensistencies. Contingency checks were
made to determine that editing snd coding were consistent, and that
rathematical calculations were correct,

Data were analyzed cn an IEM-360/65 computer, usinyg the Statistical
Packuge for <he Social Sciences (SPSS) corputer program. The fort&-
eight cases in thls study were divided into two independent samples of
equal siza,

The wwo groups were corpared for statictical differences in six

peroonal ant cecio:cencric characteristice through the chi-square test

ol ind-psriurneey thoeon nly chnractarictics wore farily status, cducne
Wier, mrc ttnte seuurdns wetool, lator feree status, farily incore, and
Pran o sl cewnris wits' o learning,  To duterrine eny cignifican.
foteren N twG prepnt In Wwo weldltional ehnracterintics,
[ [ e

I. s’ .. .,
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age and social position, t-tests were done. An alpha level of .05 was
established as the acceptable significance level for the statistical
tests used.

The following recormendations made by Cochran1 regarding the use
of the chiesquare test were followed:
l. Tn a2 x 2 table with N less than 20, use Fisher's exact test

instead of xz.

ny

2. In 8 2 x 2 table with 1 degrze of freedar and N greater than L0,
use x2 corrected for continuity,

3« In all other situationms, x2 ray be used if fever than 20 percent

£ the cells have an expected frequency of less than 5 and if no

cell has an expected frequency of less than 1. If these require-
ments ars not met ty the data in the form in which they were
origirally cecllected, the researcher rust combine adjacent cate-
geriaz in order to Iancrease the expected frequencies in the various
celle,

Tr2 SPOS zorputer programe arpliecz ‘he Fisher exact test for 2 x 2

vatles Whon Snere are fawer than ©1 cases., Yates' corrected chi-csquare

rd

to applixd ‘o 21l T ¢ ¢ tavles,

Surrary stanisticteedicyritution, range, rean, and standard

vintioreawora cnoputedd fer o the purtar of learning projects conducted

D T - - . e £ $ bt $ 3. Yer, o pS
.o iy g ye v et el Shatistior Tor b Pebiriors]
L ]
.

< o 2e Vttemeer oLy L)y ne 110, einiri Willioeg G,
T T, T e ter Tl ceomin i Cerron & Test,"
rr e G ri IRSCIED PRSI P N
.
e v o . - y - e i ilnd o nll, TPODeRltnt i tien]
I ‘ ( . Y HE e ll.l, ]:,".0), Te 4 e




. -
RN B TR

e

51

end total estimated time spent on learning projects. To deternmine
significant diflerences between the two groups in these varisbles,
t-tests were done.

A measure of the strength of association between each of the eight
personal and socioeconomic characteristics and the number of learning
projects and estimated time spent was nade using Cremer's V,

Frequency counts and measures of central tendenzy were calculated
for rereinirg items. The srall numrber of cases in the study made it

possitle to do further hand tabulation analyses.

Limitations of the Stggz

1. This study was limited to forty-eight cases of young mothers who
resided in a suturtan school district that was predaminantly white.
Trerefere, offorts at generalizing results to any or all populae
tions raticnwiie must te done with extreﬁe caution.

2. Thre ztuiy was zubject to the general limitations of the interview
apprcacyh, =apecially cince ruch of the information was based on
racall of acuivities that were fror one to eleven ronths old.

2. Tre tanis liritztion wos a protlar irnherent in social research.

Tre preilor o the avrilicy o g2t Srue responces due to unwillinge

-

-

coan ol S denn s Lo revenl nferretion %0 unknown interviewers or

“e cprrralise
2 ’ MR e

D

. Moo e wre o wmn owaln ot rerify tnee neosuracy of bthe interviewees!

St oy I wm, ety Llarclore, what Lhedr learning
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behavior could have been different from what was reported in the
interview. However, verbal reports can be accepted as valid

research data.1
5. Judgrents were made on the bvasis of data obtained from those who

agread to be interviewed. There was no way to determine whether

the 29 percent who refused were indeed different,

Summary

This chapter has teen devoted to the rethodology of the study.

-

t tegan with a dasceripticn of the population and methods used for

geleatd

3

¢ the sarple., Developrent of the datea collection instrument

o
1]
s
[$ 5
]
(67
Q
& |
[
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Y]

v2d 83 was the procedure used in collecting data. The cone

cluding cecticn proconted the data anelysis plan.
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CHAFTER IV
PRESENTATION OF THE FINDINGS

Overview

This chapter is devoted to the presentation of the results of the
data analyses. The topics discugsed in the chapter are as follows:
characteristics of the sample, extent of learning undertaken in the
past year, lecarning for credit, iypes of subject matter studied, major
planners, primary subject matter resource, degree of satisfaction with

learnirg projecte, and corparison with other studies.

Characteristics of the Sample

The results of this study were tased on data obtained from inter-
rizws wish LB wormen who resided in the North Syracuse School District
which iz located in Onondaga County, New York, an urban county of
477,000 residonss, The school districtl covers 64 square riles located
rorsn of Jyracuie, a clty with a population of 197,000. The ares
tevered Ly wTr 2enool 2istrict iz prirerily suturcan and ineludec
12,.6C forlly ~nitz with a “ctal pepulation of 46,228,

. ‘ PR P . MR : 3 & - >
et aortnoGyracane iztrict I on: of the largest centralized

frreel locrlvis lnoNew Torn Dtate and cperates on & yewrly budpet of

TALD L toverclee crcars e {ioreh Syracuce Sclool Dictrist wac
croalno g tres e Jrcoenioe Wit My, Fuy Doin, Putlic Inorvation
R B DIy 4
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$19 million. Ninety-eight percent of its 13,400 students are bussed to
one of the district's thirteen schools. It 1s a transient area with an
estime ted annual mobility rate of 25 percent. There is no major induse
try located within the district, although several are located adjacent
to 1t. The school system itself is the largest employer within the
district. The average socioeconomic status of its residents is Just
below avarsge nidile class.

In the following sections, characteristics of the study sample will
be presented. Also, the statistical tests used to compare the two groups
on eignt personal ard socioeconomic characteristics will be reported.
Tre tests were rade because of the potential relationship of these
variables with the armount of learning undertaken, .Group 1 consisted
ef twoncyefour mothers whoce oldest child was under thirty months;

Group 2 wac corposed of twenty-four mothers whnose oldest child was

tetween thirty and 'sixty-four months,

Resilence
Wirety-eighs porcent of the study rarmple resided in an wrban areg--
eivhor in whe villare of llortn Syrecuce cr in a builtup residential

ubject livad in the open country;

1

ceatten surrcunding 1%, Only one

Yo oo il ares iyt nn niptly rotile, rovins from place to
plun nn T Sroaensly tran cleles eiders. Yot L0 percent of the

nerciaea County hneldr entire livery another

L}
L
<
.
-
-
.
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19 percent had lived there longer than ten years. Only 4 percent had
moved into the county less than three years agoj the remaining 38 pere
cent were residents tetween three and ten years.

Response to the question of "how long have you lived at your
present address" showed a different pattern of mobility. Both patterns

ar2 swrmarized in Table 2.

TABLE 2, -«LENGTH AND PLACE OF RESIDENCE

Place of Residence
Numbter Years Onondaga County Present Address
(Percent)@ (Percent)®

Less than 1 .o 21

1-2 4 33

3«5 25 27

£-10 15 12
Mcre than 10, but not entire

life 19 6

Entire 1life k0 .o

Total 101 99

cos rounded to nearest whole number in this and all

Thus “re rotility pattern for the majority was nol cne of moving
in erd cut of the county as ruch as 1t was rnoving within the county.
Getwing rurri-odd, stoaruing their own home, and thnen later purchasing a
neuse wenldtt Lo Irporiant factors acceunting for the high perceatuge of

Sl e crenp Wi orave 1ived ay thelr precont address @ short time,



Family status

A majority of the mothers, 98 percent, represented a two-parent
home, There was one case in each group of a one-parent family. The

data are summarized in Table 3,

TABLE 3. --FAMILY STATUS

Total Sarple Group 1 Group 2 S

Family Status Number Percent| Number Percent|] Number PErééﬁf
Two-parent L6 96 23 96 23 | 96
One-parent 2 b 1 b N

1
Total LS 100 25 100 25 —100

X°=0. 5217h df=1 P=. 4701

There was no statistically significant difference between the
groups cn farily status, since the x2 value of 0,52 was not significant

at the .05 level.1

Numter of chiliren

The nurter of children ranged frorm one to three., Slightly rore
than one-half of the sarple had only one child while Lk ﬁercent had
two chiliren, &ince the study controlled for the age of the oldest
chlli, thore was a consideratle 4ifleronce in the two groups. The data

m~embh =2 e ™, 1
gre prosontid in Table L,

AT et b In Giapesr JIT, an alpin o cmlaye off L09 was estatlisnod

M . . .0 . . A Fad .5 Ps PR Y . P o’
15t e ercnr b clembidee sy 3ar 1O0Cs o sraticsioal tonce uned,.
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TABLE b, -.NUMBER OF CHILDREN

Total Sample Group 1 Group 2

Number children Number Percent | Number Percent | Number Percent

1 25 52 17 71 8 33
2 21 bk 7 29 14 58
3 2 4 .o .o 2 8

Total L5 100 b ~100 5 99

Twice as many mothers in Group 1 had only one child as compared
with Group 2; the opposite pattern was true for two children. No sub-
Ject in Group 1 and only 8 percent of the Group 2 mothers had three

children,

g2 0f cllio3t child

The zge range of “he oldes: crild for the cample was 9 to 6b
morninz. Tne data are s.rrarized in Table S,

The sample selection was controlled for the age of the oldest
child. For Group 1, where the age was controlled for under 30 menths,
tre rang- was Irerm 9 to 29 months. For Group 2, the age was controlled
for jé.io 4 reathsy “he range wes fror. 32 to 6L months. Thus, the
rexulnts et wnis suidy can te applied to rothers who have children

Lootween 5oanld e omenths of age,

Q IJ‘I."I
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TABLE 5.--AGE OF OLDEST CHILD

Total Sample Group 1 Group 2
Age in
Months Number Percent| Number Percent| Number Percent
611 3 6 3 12 . .o
12.17 3 6 3 12 . .o
18.22 6 13 6 25 . .o
2ha29 12 25 12 50 . .o
30-35 h 8 P oo h 17
36-41 5 10 . .o 5 21
,'52-,'57 5 lq e oe 5 21
L8.53 3 6 .o .e 3 12
54<59 6 13 .o .o 6 25
60-65 1 2 (X [ X 1 h
Total L5 69 24 S9 2% 100
Mean® 33,6 21.5 4s.7
Medien 30. 5 23.5 43,5
Range 9-64 9-29 32-64

BMeasures cof central tendency corputed fron raw data.

Age of sublects

While the age range was from 20 to 42 years, epproximately €0
percan’ were 28 years or younger. Data for ege distribution of the
tctal rample andé bty groupc are surmarized in Table 6.

Tre averaga ege for the totel carple was 263 the average for both
Greup 1 an: Group © was also 6. The redian age was 25 for both the
wchnl Tanple wnd swe groups, The two groups were compared for a

- .

2nlly cicnifiiennt 1ifferonce in are by the tetect for two

—e . .
.. L2 IR >
-~

Tnoiemercient raonicl, A cerparizen of the resn ages revealed no

-t .o f at - PR S ~ .3 2 b1
~loniticens T YYerenes, This s racoridad in Tatle 7.
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TABLE 6.--AGE DISTRIBUTION OF SUBJECTS

Total Sample Group 1 Group 2
Age Number Percent| Nurber Percent] Number Percent
20 2 L 2 8 . .o
2l ) § e . . 1l b
22 1l 2 1l b . .o
23 3 6 . .o 3 12
oh 10 2l 5 al 5 21
25 9 19 5 21 by 17
6 6 13 2 8 b 17
7 3 é 1 b 2 8
28 4 8 3 12 1 b
29 ) § 2 1 by . .o
30 4 8 1 b 3. 12
33 3 6 -2 8 ) § 1
42 1 2 1 4 : ..
Total [ &Y 99 2k 98 4 99
Maen 26.2 26.5 25.8
Medion 25.3 25.3 5.2
Mcdso 2l 24 and 25 24
Bango 20-42 2042 21-33
TABLE 7. -=LIFFEFIICE =ZTWZR THE TWO CROUPS IM AGE OF SURJECTS
Greup | Mesmn | Standard Standard T Degrees | Propability
Deviation Error Freedor.
1 €. 353 0.5%0 Le,
2 25T (r ‘. 0. 56;; . 6? 0] 0. 501
| -~
@ 1t e 1
Thee e tee 2] leerl €8 Sie norple roanged from eightn prade to
el Ly AL Tt theee it dert e el a nich ocheol ddiplomag
Q - e (' . .’
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L8 percent had taken work beyond high school. Approximately 20 per-
cent were college graduates. The median years of schooling was 13 for
the total sample, 14.1 for Group 1, and 12.8 for Group 2. The data

are surmarized in Table 8.

TABLE 8, --EDUCATIONAL LEVEL OF SUBJECTS

Total Sarple Group 1 Group 2
Years ¢f School
Completad Nurber Percent] Number Percent| Number Percent
T years or less .o oo . oo oo oo
1 2 l h [ X ) [ X J
O-11 2 L 1l b 1 b
12 22 46 8 33 1k 58
13-15 1k 29 7 9 7 9
16 7 15 6 25 1 L
17 years or more 2 L 1 b 1 b
Total L8 100 2L 99 24 99
Median 13 14,1 12.8
X°=2.47 df=2 P=. 2500

In order %o usa the chiecquare test to compute a statistical com-
parisor cf %he two groups, it was first necessary to combine the data
in®c “hree cateroricce-12 yoars or lass, 12-15 years, 16 years or more.
Trare war no ctasistically significany differcnce between the two

. - 2
greups or educnticnal lavel, cince the Xo value of 2.W7 was not

Py

A ccrynriven ¢f Lo wduycaticnzl 1aval of the  [udy sarple with
IS J

1677 U.Go Crrova viers for wiise Toralec agoed 70 Lo 3b io sumrmarized

N

b coulp
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in Table 9. This age range of 20 to 34 included all but one subject
who was age 42; it was decided not to include the next Census age range
of 35 to 44 for this one case.

The median of 13 years of school campleted for the study sample
was slightly higher than the 12,6 median for all white females aged
20-34, The study sarple was underrepresented in women with less than
g high school diplorma and overrepresented in the number who had some -
college or were college graduates.

A point uncovered when first comparing educational level data
from this study with Census data bears mentioning. According to Census
defini:ion,l a person who completed a two-year business school is clase
sitied as having corpleted 12 years of schooling while & person who
corpletad a twoey2ar buciness course in a conmunity college is classie-
fi=d as naving corpleted 1b years. Educational level data gathered in
this ctuly criginally clascified vocational training beyond high school
as oqulval-rn% wi<wh college. The study data were recormputed using the
Census definitlcn in ordsr to raks valid corparisons of data surmarized

in Taczl: G,

Gon-ral ue 2:¢:' cohecl
Insoriicwons wore arzed an openeandod question conerrning their
att it tewart o srieels Porponcas wWere 2laccified in one of five
PeCr s Cme D0 D U201 perent daal, quite 2 wiY, ccrewhat, not
dy. - . . . . .
VWO b s er e Conen, 1070 C s o ov Y Gutal, Part 1

(w. - - £y lwsed TiGuorrr o Priicire GV, 10(G), T G,
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very much, or not at all. The interviewee then confirmed the classifica-

tion of her response. The data are summarized in Table 10.

TABLE 9. --COMPARISON OF ETUCATIONAL LEVEL OF STUDY SAMFLE WITH
1972 U.S., CENSUS DATA FOR WHITE FEMALES AGED 20-34

Years of School Coolican study U.8. Census
Completad (Percent) (Percent)@

T ycars or less

9
10

11
12
13
14
15
1%
17 or rmore

Totsal

r L ) L )
AP O

%o
&
MO &F1=10 FO\Fuu

()
Fun
(]

8
8

Median 13 12,6

Seures: U,S, Burcau of the Census, Currcent Pepulation Revorts,
Serins P-:0, No. CLZ, "Educaticnal atteinrent: Marcn 197¢" {Washington,
D.C.: Gewermrans, Prinstirg Office, 1972), p. 1k,

a
Percourntases und nodlan corputed fror raw data for three age

?mca-er;-*
- tags Lasd = e

Slish+ly zncr= than €0 poercent gave 2 positive response of "enjoyed
PRI L U

or "erdoyod a preat desl”; about 25 percent of the responces

"ondevel corewhat," Only 10 percent

.

Toll inve nv o omiecnral entcery off
OOt el Lample o reopen il naecanle2ly,
I c: vt meply nbne 2illecgar: fony for a ctatistical compericon

Y e twe crocns, T owal o lrary e o certine the five categories into
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twos.positive attitude, and neutral or negative attitude,

There vwas

no statistically significant difference between the two groups in attia

tude towards school.

TABLE 10, --GENERAL ATTITUDE ABOUT SCHOOL

Total Sample Group 1 Group 2

Enjoyed Scheol Numter Percent|] Nurber Percent| Nurber Percent
Great deal 17 35 10 b2 T 2
Quite & tit 1L 2 g 33 6 25
Screwha® 12 25 5 2l T 29
Not very ruch 2 4 .o .o 2 8
Not at all 3 £, 1 L 2 8

Total Le 99 2k 100 2l 99

X%=1, 45720 af=1 Pe. 2274

Social pociticn

Social clecs was deterrmined using the Hollingshead two-factor index

cf cocial pcsi:icn.l The faclors of Occupation and Education were first

scal-wi nccerding ‘e a systam of scores., Next the two factors were come

tined ty walening wne Individual zcores ottained fror. the scale positions.
Szer~n thtas Toll into a given range werse ascigned one of the five cate-
r

serivc off renlinl alnzs,

All cermputations of social position were

s D Ty relonre ar whe el arpoerioens. ucing Lhic ceale,

-~ . .
I R Cl.‘. “ o, h]'. ey
STl e Al A . PR B

conticn of cocial clace of the total

oy iy WG orennn 1o precestad in Tatle 11,
A - G, TueeFe e T o of Oeednd Porttion (Giew
;b Py )
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TABLE 11, --SOCIAL POSITION®

Total Sample Group 1 Group 2
Categories Number Percent| Number Percent] Number Percent

Social Class 1 1 2 oo oo 1 b
Social Class 2 8 17 b 17 b 17
Social Class 3 22 46 13 5k 9 38
Social Clazs % 1k . 6 25 8 33
Social Class 5 3 6 1 b 2 8

Total L8 100 2k 100 24 100

8Based cn Hollirgshead two-factor index of social ﬁosition.

The mean or average for the study sample and also for both groups
was Social Class 3. The median and the social class which occurred

] o

most olten Jcr the entire sarmple and toth groups were also Social Class
e

Hellirgeshoad did not assign labels to his five categories of socisl
class, A Yetter understanding is ottained however by knowing the

1 The

ocsupaticnal 2nd educational level limits for each category.
rang? limiss Jor Sccoiel Class 3 are: occupational level nay reange
frorm lescer prefcoicral te minor profocsional or clerical and sales
wor4ery ccolusuiicnel level ray range frerm less than seventh grade to
sraten: wers,

A zuaninsizel zerparicen ¢f tho Lwe groups was deterrined using

ey taetett Yer lmcieperndore. carples, cince ceeinl clecs could be cone

il ap Dntorval anale ar 1% Was a ccerposite of occupation and

.4
A

o R Y "
IR A "-.r: Yooas 'y rl. e e -
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education which had been numerically developed and standardized.1 The
probability of the t-value of -,33 was not cignificant. Therefore,
there was no significant difference between the two groups in social

position. This is recorded in Table 12,

TABLE 12, -=DIFTIRZICE HETWERN THE TWO GROUPS IN SOCIAL CLASS

Group Moan Stendard Sturdard t Degrees | Probability
Devisticn Error Freedom

1 2,1 0. 761 0. 155

2 | s 0.965 | o.zo2 | 33| b6 0. 745

Foriy-two percant of the total sample was working. This was higher
then the Marci, 1971 netional average® which shoved that 30 percens of
wives witi childran under € years were werking., For wives with children

wider “ureae years of age, the national average was 27 percent corpered

vde
*

with 27 poroent of Group 1 mothers who were working., The national average
for worzlr: wiusn with elildren tatween three and five years of age (none
undor Lihree) wad 34 pereent corpared with b6 percent of the Group 2
ECNT irl WO WAT : WCrrinIT.

A crnlocianl ~erpurizer of Lie “wo proups using the chie-cquare
Cer el thewer Ctera was no Sienificant, difforoepce
e s e cren e L St nerer of worelns rotters, This in

R
o « 2

o NN, dr , ree r e hatlot ] Pres b
. ‘. -t N I3 .
‘ ] . 1 4 4 . : (:P.' : - , ¢ - ) .



TABLE 13, --LABOR FORCE STATUS

Total Sarple Group 1 - Group 2
Status Number Percent| Number Percent| Number Percent
Working 20 bo 9 38 11 46
Not Woriing 28 58 15 62 13 54
Total 48 100 2h 100 2l 100
X°=0. 08571 ' df=1 P=. 7697

Of the 20 mothers who worked, approximately half worked part-time,
The average nurber of hours worked per week was 30, although the range
was frem 9 to 9. Two mothefs vorked more than 4O hours per weekj both
worked fcr pay at home, one as a tooxkeeper for her husband'!s business
and the othor did babysitting in her hore. Dﬁta on number of hours
worgad ar> summarized in Tabtle 1k.

Since the nurber of working mothers was only 20, further statis-
tical analycez uzed tha Fisher exact test., There was no staiistically
si n the groups on part-time or full-time

nifizans Aiffaprance patwe

-aew

[\
[{)

wers taced on the Fisher exact probatility value of 0.18492. A statis.
tizal carporicen ¢f wore status of rmoshers by nurber of children did

net niew oany ilonificant difference btetwaen partetire and fulletirme

Orzupncien. ¢f —rpleyrd roshnrs were categorized mcuording to
e Fellioocotooed swale, Thens cddwta oere currardzed din Table 15, None

WA rricyol ot o o-ader rrel sadienaly 20 percant were appleyed in the
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lesser and minor professional categories-ethree teachers, a computer
programmer, a real estate saleswoman, and a privafe secretary. Forty
percent were employed as clerical and sales workers--sales clerks,
bookkeepers, secretaries, and an airline reservation ~lerk. Thirty
percent were in semiskilled or unskilled jJobs--factory worker, domestic,

vaitress, deliverywoman, seamstress, and beby-sitter,

TABLE 1k, --NUMBER OF HOURS EMPLOYED WOMEN WORKED FPER WEEK

Total Sample Group 1 Group 2
Categories Number Percent] Mumber Percent| Number Percent
Works full-time® 10 50 6 67 b 36
Works par--time 10 50 3 33 7 64
(20-24 rours) (1) (1) 53)
(1ess 0 nours) (6) (2) L)
Total <0 100 9 100 11 100
Mean hour: /wc-:kb 30 34 26
Median 32 36 25
Rang» G9=59 959 12-%0

®Full Sime: defined as 39 nours or rore per week,

By
-

“Messurss of contral ‘endency ccrputed frow raw data,

Fortldy tozer.

biC,00C s b, 1ewed, Tre redian ineers was $172,579. The data

. . Lt g et Y 'Y
e e et fe Tav o 14,

61
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TABLE 15. «=OCCUPATIONAL CLASSIFICATICNS OF EMPLOYED WOMEN

Clessifications

Total Bample Group 1 Group 2

Nurber Percent | Number Percent| Number Percent

Major Prof,
Lessar Pref,
Miror Prof,
Clerical ani

3 15 > 22 19
3 15 2 22 1 9
8 40 5 33 5 45
3 15 1 1 2 18
3 15 1 11 2 18
20 100 9 99 11 99

TABLE 16, «-«FANILY INCOME

Total Sanple Group 1 Group 2
Inzcrme Lavels Murter Percent | Numter Percent ] Number PErcent'
5,C0C-}5 ,coc 10 21 5 21 5 21
10,6CC-4. - G a6 58 13 Sk 15 62
15,0CCa¢10 Co ) 13 b 12 3 12
20,0C0-F: - ,50G L 8 3 12 1 4
Total LE 1CO ch 99 24 99
Meriinn $12,56C $12,684 12,500
X =0, 3541 ° df=2 P=. 7623

Irrera for Greups 1 and 2 was not ruch different from
oty cwrrla, In ocrder to corpute a statistical
“Lr enlecquare testh, it was neccsosary

z irto o "$15,00C¢ and over" level.

N



There was no statistically significant difference detween the groups ¢n
income, since the x? value of O.54 was not significant.

The Jata on family income were also divided into categories of
farilies in which the mother was in the paid labor force and those in
which the mother was not in the paid labor force. This summary is pree

sented in Table 17.

TABLE l7.--FﬂMIﬁY.INCOME BY LABOR FORCE STATUS OF WIFE

Total Sample Wife in Paid Wife Not in
Labor Force Paid Labor Force

Income Levels Number Percent| Number Percent| Number Percent
5,000-$0,599 10 21 5 25 5. 18
10,000-§14,55G 28 58 10 50 18 64
15,000-£10,069 6 13 1 5 5 18
20,000-}2k ,9¢9 4 8 L 20 .o .o
Total 48 100 0 100 28 100

Median 412,589 $12,749 $12,638

Onc mizht 2xpect the median family income to be higher for farmilies
where the mothor worked. However, the median incomes were very similar,

In order to rake a corparicon of r.edian income of the study sampie
with the 1671 redian income from the U. S, Census, ' e most comparable
suteroup 2vailatio was that of white two-parent familicc with the rale
nead azod 7Su%W,  Theso data are sunmarized in Table 1F,

The pedlan incore of the seidy serple was $12,569, ncorly $1€00

richer than She redlon ireemz for U.S. white, Swo-par«nt families with

"l.!.’"
v o Y1
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the husband aged 25 to 34. The median income for femilies with the
wife in the paid labor force was §700 higher than similar U,8, families

and where the wife did not work, it was $2300 higher,

TABLE 18. «~COMPARISON OF MEDIAN INCOME OF S1UDY SAMPLE WITH U.S,
CENSUS FOR WHITE FAMILIES WITH THE MALE HEAD AGED 25-34

Total Number Wife in Paid Wife Not in Paid
Labor Force Labor Force
Coolican Study $12,58 $12,7h9 $12,638
U.S. Census $10,992 $12,051 $10,287

Source: U.S, Bureau of the Census, Current Population Reports,
Series P-£0, No. 85, "Money Income in 1971 of Families and Persons in
thehgnited States" (WEShington, D.C.: Governtent Printing Office, 1972),
p. [ ]

The median inceres were computed from grouped data in both cases.
The U.S. Census data, however, used smaller group intervals which would
result in a lcwer median income than if the median income were computed
fror the sarme intervals as used in the present study. Two factors that
might account for a higher difference in median income than one might
expect are: (1) family incomes in the.Northeast are higher than for
1

the United Siataes as e whole™; and (2) 1972 family incormes for the sample

were curpared with 1971 Census fammily incomes.

1U.S. Bur~au of th~ Census, Curront Populntion Reports, Series
P-.0, lo. ©5, "Meney Incere in 1671 of Famili~c und Percons in the
United Suetas™ (Washington, D.C.: Govirnment Printing Office, 1972),
po :Lh7o
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HBusband! e attitude towards
wife's earnigg

Intervievees were asked an open-ended question concerning the
reaction of husbands to their spending time continuing their learning.
Responses were classified in one of three categories-=supportive approval,

indifferent or neutral, or outright opposition. The interviewee then

“confirred the classification of her response.

Over €0 percent of the interviewees reported the supportive
approval of husbdands in their l-zarning efforts--this held true for
Group 1 and Group 2 as well as for the total semple. The sumeary of

attitudes is reported in Table 19.

TABLE 19. --HUSBAND'S ATTITUDE TOWARDS WIFE'S LEARNING

Total Semple Group 1 Group 2
Categories Nurber Percent| Nunber Percent| Nurber Percent
Supportive L0 83 20 83 20 83
Indifferent or
Neutrel 8 17 h 17 . L 17
Opposition L e .o X X ve’ (X
Total L8 100 ch i00 o 100
X°=0. 15000 af=1 P=0. 6085

There was ro

statistically cigaificart difference between the two

Zrcups cn hustand' s attitude towaris nic wife's learning activities

o]
cince e X° wvzlue of C.13

»8S not cignificant,

Only 17 percent
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reported a husband's attitude of indifferent or neutral; none reported
that her husband was in opposition to her learning efforts. It may be
that women who refused to be interviewed had husbands who opposed their

spending time in learning activities,

Summary

The two groups were corpared for statistically significant dif-
ferences for eight personal and socioeconomic characteristics. There
were no statiztical differences tetween the groupe in the variables of
farily ctatus, age, educational level, attitude towards school, social
positior, stetus in the work force, family income, or husband's attitude
towurds the wife's learning. Therefore, differences in the kind and
ertent of learning activities cennot be attributed to any of the eight
variables tected,

A corparicon of the study serple with U.S. Census data on educe-
tional lev-l end ferily income showed the study sample had completed
mere educetion ard had a median incore approximately $1600 higher then
tre pcpﬁletlon in genersal. | .

In cverview, then, the "typical” mother in the study semple night
be daserited vs follows: She was white, age 26, married and living
with her Lustand in an urtanized arza in the suburbs of a central city
of £C0,000 population. Sne zcrplet i3 years of forral school and
She §ac a peaitive attlitude atout cchool. She might or might not work

-

for pry Y% I chre d4id, she rpent atout 20 hours a week in the lavor

L 4
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force. She and her husbend hed an enrusl family income of almost $13,000
and she had the supportive approval of her husband towards her learning

efforts.

Extent of Learaing Activity Undertaken
in ngt Yoar

The amount of learning activity undertaken during the past year

was deternined by two reasures--the nurber of learning projects con-

ducted and the subject's estimate -of the total time spent on these
’:
learning projects. :

Number of learniri projects

All leerning projects which met the criteria of béing a deliberate
effort to gain krowledge and skill and retain it for at least tvwo days
were included in the study. ProJects that were active, inactive, or
dropped were Ilncluded if they ret the above criteria, as were completed
prdJcc:z and *hoce still in progrecc,

All 48 interviewees had undertaken at Jeast two learning projects
ir the past year, which was a participation rate of 100 percent. The

numter of loea-cninge prodechts rarged fren two to twelve. The typical

zotner corductlod atout cix learning prol-cte, More precisely, the

sarple roan was 5,9 and Lie resilan was 5.€.  The deteiled data are

prosorced pn Tatrle 7o,
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TABLE 20.--NUMBER OF LEARNIMG PROJECTS CONDUCTED IN PAST YEAR

Numter of Total Sample Group 1 Group 2
Proj=cts
Conducted Mothers Projects| Mothers Projects| Mothers Projects
2 3 6 . .o 3 6
3 L 12 2 6 2 6
L 9 26 5 20 4 16
5 T 25 3 15 4 20
6 12 T2 7 b2 5 30
7 2 1k 1l 7 1 7
8 3 2l . . 3 2l
9 5 us b 36 1 9
10 2 20 1 10 1l 10
11 L ] LN ] L ] L IR J L ] L N )
12 1 12 l 12 . o0
Total L8 276 24 148 24 128
Mean 5.8 6.1 53
V.:lan 5.6 5.8 5.2
Mode 6 6 6
Rznye 212 3-12 2-10

The two groups were cerpared for differences in number of learning
projact: bty the tetecst for two indcpendent samples. A comparison of
the noan auntoer of projects revealed no significant differencz. This
iz recoried in Tavle 1.

TABLE 21, --LIFFERIICE RIWER! TUE TWO GROUPS
IN NQ'rkk Cf LEARGING PRGJECTS

Groewp f oo Srnretnrd Stuniard L Doprees | Probability
Loevinticn Zrror Freedor.
1 £ 7o 271 0. L84
’ ) - 1,46 L6 0.2
¢ :Ju,?) ;,.}.;9 0.&‘/3 ¢ al..ls
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Therefore, the stage of the family life cycle did not accownt for
any sigrificant variance in the number of learning projects conducted

by mothers in the two groups.

Status of learuing project at time of interview.--Interviewees were

asked to descrite the status of each learning project at the time of the
interview: (1) completed; (2) active--continuing effort right now and
spending atout as much time as ever at it} (3) inactive--have set it
aside for a while or spending much less time than before; and (k)

dropred befors completion and don't plan to continue. Their responses

are surmarized in Table 22,

TABLE 22, --STATUS OF LEARNING PROJECTS AT TIME OF INTERVIEW

Learning Projects
Status _ Rumber Percent
Compiasod 69 25
Activ: 186 67
Iractive 21 8
Dreppi h.:fore corpletion oo oo
Total 276 100

¥
Abcut two thirés (n=1P6) of all learnin;f;mojects were £till active
k4
an ke tirme 6f tno interviewy approxirately & percent (n=21) wore

irgondve. Hewevsr, @ of the ¢l inactive projaects involved cubject

'Y

L))

rethar o o Lanienal nature Such ac garcdoning, canping, or canuing,

.
ard nhorriaweon romarged tLince would Leccr.e ective: aguin,
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None of the projects undertaken in the past year had been dropped.
What does this mean? It could mean that interviewees did not remember
learning projects that were dropped and therefore did not report them.
It may mean they only undertook projects where both the need and accorm-
plishment were clear and they discarded learning projects when the
possibility of planning and doing them seemed improbable. It may also
mean that since the subjects were not asked about learning needs, infor-
ration pertaining to learning needs or goals which they would not undera
take was not collected.

One fourth (n=69) of the learning projects reported had been com-
pleted du;ing the year. Caupion must te taken in drawing conclusions
from this since data did not include hours spent on a learning project
rore than 12 months before the interview nor during the months after
the Interview. It does affirrm, however, that learning projects are com-

pleted and new onec are started.

Botirated Simo cpent ab learning effcorts

Another persﬁective of the extent of the learning effort is ootaiied
ty concilaring thﬂAcstimated tire invested. The estimated time spent
or a lesrnins project included time spent in (1) deciding and planning,
(%) sravelirs wrd arranging, and (3) learning effort. Decidirg and
planning Size included daecidins what %o learn, .how to go about the
learnin;:, whor2 Lo set help or advice, and evaluati | progressy traveling

and errapsice Sima ecould include travelinge Lo a meeting or library,

LN e,
Lo



U

finding the right took or person, arranging eppropriate conditions for
learning, or skimming raterial in order to find relevant items for a
learuing episode. Time spent in learning ircluded time spent reading,
listening, oltserving, discussing, experimenting, or learning in some
other wey where the rotivation to gain and retain certain knowledge and
sxill was stronger than all other rotives put together.

Interviewzes spent very little time in the deciding and planning
prase; in 76 percent (n=212) of the leariing projects they had not spent
any tire in deciding and planning. In response tQ further probing on
this, a typical response was, "I thought about it real quick and then
Jurped right into the learning project."” What does this mean? It could
mean they had a clear, specific goaly it could elso mean their learning
projeets lacked clear goals., It may also be related to their knowledge
ol sources of inforraticn, materiesls, and inctruction. It may indicate
a lack% of planning sxills.

During the twelve months prior to the interview, the forty-eight
rothers deveted an ectirated 12,002 hours to deliberate learning efforts,

verage of 290 hours or 20 eight-hour days per year pe: person.

-3
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]
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The tchol Yeurs dovoted to learning prejects by individuals are sunmarized

ir Tabla 23, . e
The {owecs neurs were invected bty Mrs. M who had spent & total of

?C moura on Ywo crort leoarning prejeoetce--a corarics class she had

a%.ndet Tor ‘wo rensho ann cuetnoejot training for her new jobu as a

salen 2loaw inoa diceount otera, Nelthor of these wwo learning projectc

P IR
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was self-planned nor was active at the time of the interview, Mrs. M
was 23, completed the tenth grade in school and reported she "did not
like school at all." She had two children aged five and twoj she worked
14 hours a week. Her husband was a high school graduate and worked as
a warehouse ranager; their farily income was in the #5,000 to #9,999
renge. She never read & newspaper, read only one nagazine regularly,
and repoerzed she loses interest easily if "things don't go right." The
cerarics class she began only two months before was inactive at the

time of the interview.

TABLE 23, --TOTAL ESTIMATEL TIME SPENT AT

LEAFNING PROJECTS IN FPAST YEAR*

Total Sample Group 1 Group 2
Nurber hour: No. of people No. of people No. of peopie
0-99 15 6 9
100-159 13 8 ,
£00-295 7 4 )
300=- 259 3 . 3
400- 5 3 1 2
500- 35/ 2 1 1
£00-£94 3 2 1
TC0-755 .o . .
900-;5'(,‘ 1l 1l .
900-454 - . .
10C0-1C9% 1 1 .
Toutnl Le b oL
Monn (reurs) 250 285 215
Yortan (o) 147 181 146
Runie (ier.) 70-1016 42-.1016 »0-688
‘ L)
' ST \
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In contrast, Mrs. V spent an estimeted 1016 hours in nine projects
that were all self-planned, She was an independent perzon who "likes
to figure thirgs out for herself and won't ask others for help." Mrs.
V was 24, had one child, was a college graduate, and worked 50 hours &
week at home as tockkeeper for her husband's business, Their family

incore was in the #:0,000 to i?u,999 range. She reported only enjoying

" M

school "somewrat” tut talred about returning to college in a few years.
Mrs, V spent over 200 hours each in two of her nine learning projects--
one rzlatad to her Job and another on current events which she undertook
because her hustand was knowledgegble in current events and she felt she
wanted %0 te welleverced also, Her other seven learning projects were
all ir <no area of porsonal or farily cempetencej they included sewing,
gerdaoning, wonoy ranagemeont, child care, ccoking, leurning to be more
wnderiwsnting, and learning stout kidney dicease. These seven projects
were shertor in longsh, rancing fror 4 to 78 hours. All nine projects
wer.:s n%11l active at the tire of the interview,

e moeans OF Yre estirmated hours spent in learning were compared

fer o ntatintienlly cignificant differance between Groupe 1l end 2, A

terint crGae no sienlflesnt diffarence as reported in Table 24, It

WS el beer nint, she ctage ¢ the ferily life cycle of young mothiers
whr ot arcenias ol with e artdnated tetal Lire spent in learning
eoet o L irr e - ternli: of 1.0% wac rnot signiticunt at the .05
d l_'lo
~A
| 3
-\

Q T ?,’
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TABLE 24, --DIFFERENCE RETWEEN THE TWO CROUFS IN
TOTAL ESTIMATED TIME SPENT IN LEARNING
Grouwp Mean Stardard Standard t Degrees | Probability
Deviation Error Freedom
1 Z8L,7 267.670 4 5L.638
2 | 7183 184,278 | 37.616 1.05 '!'6 0.301

Mean lencth of l=arniny proj-cts

The mean length of time spent in learning projects was computed

for each interviewee. The distribution of these L8 personal averages

is shown ir Table &5 fcr the total sarple and in Table 26 by the two

sroaps.  The group mean for the csuudy sample was 41 hours and the median

32 tours. The range was frem & to 138 hours.

Threo perconc averaged over 100 houre per project. Fack had o

simila: putt-rr--one or two major projects plus several shorter ones.
All thrze nad used adult education institutions as & resource.

Mrs. P spent €28 rours in 5 projects, an average of 138 hours.
She graduated frorm hizh school but did not enjoy school very much., She
was ., hadl *wo childreon aged O months and 3 1/2 years, and did not

werz., Her tuchand had a new jot as a territory ranager and they would

ttate when he corgletoed his training. Their

. .
e mo7inge RO anoLhoer

ir uie $10,000 Lo #lh,QQQ rergze  The hucband'c new job had

v - . - .
fr.over o oWl

A rourize o WO 6F tor lesrrire prod wets,  Per pajor project (408

8]

. . o . *
reurs) r£orelred wvenred mer Socolip. uhah che hod Leen living in a cre?l
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TABLE 26.--RANGE IN TOTAL ESTIMATED HOURS SPENT IN LEARNING
PROJECTS DURING PAST YEAR BY GROUFS

Group 1 Group 2
Case | Tctal| Number Mean Case | Tctal| Number Mean
Numter| Hours| Learning| Hours/ | Number | Hours | Learning| Hours/
Projects | Project® Projects | Project?®
1 1016 9 113 1l 688 5 138
2 883 10 88 2 564 S 113
b éko 9 Tl 3 L8Y 10 48
4 603 9 67 4 k23 9 47
5 532 6 89 p, 374 6 62
6 466 7 67 6 352 8 bl
7 298 4 Th 7 330 6 56
8 268 6 45 8 268 8 33
9 262 6 Ly 9 257 5 51
10 249 12 21 10 200 b 50
11 191 6 32 11 186 6 31
12 185 5 37 12 148 6 25
13 177 5 35 15 1LL 2 T2
14 158 9 18 1L 105 6 17
15 128 L 32 15 100 b 25
16 123 6 20 16 99 8 12
17 113 6 19 17 67 3 22
18 108 4 27 18 64 b 16
16 8 4 2h 19 64 3 21
20 98 6 16 20 59 2 2
21. 71 3 2l 2l 58 7 8
22 67 ? 22 22 51 L 13
g ST b4 14 23 4s 5 9
A ho 5 8 2L 20 2 15
Total J ©E€33 14& . Total | 5169 128 .
Mean rRs 6.1 42 215 5.3 40
Madiay 181 5. & 22 146 5 2 20
Mo oo 6 .o coo 6 .o
Ranzo §7=1C3% zals 8.113 20-688 2-10 8-138
ore vonn longsh of ~asn inservtiowa2' s projects was oblained by
Ayt iire fra netnl hours of parsicipnticon ty the numter of learaning
prot e e ved, The coroup monn nrelact lengbn was obtained by
a-id e i dneivicinal aversess and dividing tnis sum by the nunber of
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world, couldn't talk intelligently in a group, and therefore needeﬁ to
take more interest in the world around her. The swcond project, scme-
what shorter ir length (66 hours), was an effort to learn asbout her
husbend' s new jot. The three other projects included a ceramics class
(168 hours), a religious-oriented project (4% hours) undertsken in the
last four ronths, and a very new project on learning to sew (2 hours).
All projects were active except for the ceramics class which was come
pleted. Three projects were self-plannedj one group-planned; and the
other plerned ty an individual in a one-to-one situation.

Mrs. S graduated from a two-year college and enjoyed school & great
deal. She was 25, hrad two children aged 7 months and 3 1/2, and did
not work. Her huctand was an attorney and their family income was in
the $10,000 to $14%,999 range. She indicated an ovstacle to her learn-
ing was that she was lazy, yet she undertook 5 projects totaling 564
tours, an average of 113 hours per project. The § family purchased a
rnew hcrme this prast year whichn accounted for her major project on
intericr descreting (492 hourz)., Her other four projects, quite short
in duration, includ:l learning to entértain her hustand's clients (36
nour:s), zelf (19 nours), tennis (9 tours), and child care (8 hours).

All yprelocta wore sctive aexcept for golf which was inactive at the time

el tie intordiaw,

Tra wnlivd perren wro averaged over 10C houre per project was Mre,
T owie was ooty ltoel earlicor in this chrapter.  She spent 1016 hours in
G opretoernt, oan e rueer ef 117 nourc per project.

BN I T
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Three persons averaged leses than 10 hours per project. Here two
genergl patterns ererged--a major short project and several very short
projects or all projects very short in total time, Mrs. B undertook
5 learning proj2cts in the past year totaling 45 hours, an average of
9 hours per prolect. She was 25, had two children aged 11 months and
3 years, ard did not work. She graduated from high school which che
enjoyed “somewrat." Her husband was an accountant and their fanily
inccr 2 was in the $10,000 to #1&,999 range.' Her rajor learning project
was to take part in classas in natural childbirth (27 hours)j her other
L learning prolocts were each less than 8 hours and included money
rmanagorent, erts and crafts, child care, and buying a house. The natural
childtirth and rcney ranagerent projects were completedy; the other three
were stil]l active at the time of the interview.

Mrs, W had three children, aged 5, 1 1/2, and 5 months. She vas
23, gratuated from high school which she enjoyed "quite a bit" and ‘did
not werx., Her hustand vas a skilled manual employeej their family
incere waz in the range of th,OOO Lo *1&,999. Mrs. W undertook T
learringe prod-2tc in the past year totaling 58 hours, an average of 8
hours per predect.,  Her major preject (23 houre) was learning about the

arneylvania Dutet country, The other six projects, less than 9 hours

agcc, ireludoed Shces zempleowed projects (buying a rug, buying a motor-
2ynle, wuni eeliint or 1 nursery ochool) and threoe active projects
(iwarrin~ *¢ ride o retoreyele, rarodeling a tathroom, and sivling

rtmley)e Trneoanly dnstisutienal recource Mrs. W used was a store

RoN R R
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Mrs, € was 2) and gradueted from a two-year cormunity college which
ahe enjoyed "quite a bit," She had a two-year-old child and did not
work. Her hustand was a budget analyst and their income was in the
$10,000 to $14,99 range. Mrs, C undertook 5 very short learning proj-
ects of less than 13 hours each, totaling 42 hours. She completed three
projects on quilting, remedeling, and mutual fund investﬁents; learn-
ing projacts on corarics ard child care were still active, Mrs. C did
notv use any adult oducation institution as a resource but she did cone
sult a neightor who was a lawyer about the mutual funds.

While other researchers set a minirum time criterion of seven
hours for a learning project, a decision was made to also include learn-
ing predocts which were less than seven hours in this study. For this
reason, time estirates were also surrmarized from the perspective of the
1ear$irg rrojects rather than from the individual respondents. The
surmery presevied in Table 27 shows the mean length of tire per project
was 47 hcurs, ro% consideratly different from the mean of 41 hours when
the average prodoct longhih was calculated from the individual interviewee's
poeripeciiva, The rodian, however, drops from 32 to 21 hours., This is
caulnt Ly Ste larie numier of projects of short duration which resulte

in = diztrituticr. with & strons positiv: szew,

Leeve o - verd st lanr tYrr pogen Lours, --TWQ[‘.’L“/-S'QV-‘JH percer .( 1—7,4)
GP otrer etunlorent oo e lanrrlo mrejoests reported were less thon ceven

Poire, Rivhogec s porernt {n=iG) of She cuudy sarple reported at least

oros vont ot e o s taan el honsn, finee no previous stuldy incluged

LI ]
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projects of less then seven hours, a further analysis was made of these
T proaeéts. They were of two types: (1) completed projects on sube
Jects which could be learned in less than seven hours (preparation of
an income tax return for the first time, driving a snowmobile, bread-
reking, learning atout fire insurence or family planning); and (2)
projects undertaxen in the last seven months which were active and
would urdouttedly develop into longer projects (first aid course,
gardening, sewing, rarriage discussion group, golf, or learning about

crib death).

TABLE 27.«-NUMZER OF LEARNING PROJECTS BY LENGTH OF EACH FROJECT

Learning Projects
Length of Project in Hours Number Percent
Less taan T2 Th 7
7-25° 78 28
£6-50° 55 20
51-T5 31 11
76-1C0 15 5
101-7¢C® 15 5
£01-2C0 l 1l
201-4CO 3 1
401-500 3 1l
Total 276 99
Moan® 43
Modiar 2l
rup e 1-492
Brvia aowon reur interval war uced to delerrine the nurber of
Frogoct Wi ion wWora 1050 shan sovan nours,

Ve
‘Note olare: in =iz fro previous class interwval,

re
Menrvas ¢ 2antrnl terndaney corputed fror. ravw data,

>
L
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While the minimum number of hours used to define a learning preject
is an artitrary thing, it may be tiere is a phenomenon here of "quick
learning"--cne to six hour projects. There may be a large number of
them during a twelve month period. It may be that because of their
short duration, fewsr will be remembered further back in a person's
memory. If the hypothesis that the longer the time since a short
project was undertaken; the more likely it is that a pereon will forget
i1t is true, it would be impossitle to enurerate all of these short
projects except in s longitudinal study.

Learning projacts of less than seven hours were compared with both
those longar than seven hours and all projects to determine if any
different patterns emerged., These are summarized in Table 28.

A highrer percazntage of the shorter projects had been completed.

The inactive rrojocts were of the same frequency as longer projectss
the majorisy of the inective short projects were of a seasonal nature
which wa:z alzo “rue of all inactive projects.

A sligruly higtor properticn of short projects was in the area of
peroeral cr farily corpetenca. The pattern for major planner wac similar

for ali gprctectc regardless cf length.

Lonrs tr.s vred o3t r lencer tran 700 hours.--Only 2 percoent (n=10) of the

el sorter o of Lenrning prefoects ropertad were longer than <00 hours
casie Ao cnlvee e e ¢ 3,77C rers woeo spent en thece 10 projocts--

arpvevloat cly 'O operaant of the tet2l) 17,007 hoarc cpent in all 276

-
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TABLE 28.--COMPARISON OF LEARNING PROJECTS OF LESUS THAN SEVEN HOURS
WITH LEARNING PROJECTS OF MORE THAN SEVEN HOURS

Percent of Learning Projects

a. Status of Prolects All Lese T hours | 7 houre and above

At Time of Interview | (N=276) (N=Th4) (N=202)

Complated 25 38 20
Active . 67 53 §)
Inactive 8 9 T
DTOPPUd o ) ee
Total 100 100 100

b. Subject Matter

Types

Vocaticral 6 b

Personcl.or Farily 59 65 57

Socinl and Civic T 3 8

Selfafulfillrent 27 28 27
Total 99 100 99

c. Malor Plannar

Self-plannad 66 6l 67

Greup 16 16 16

Irdiriial 13 18 11

Material Bzsource 5 2 5
Total 100 101 99

prejaecns nicvrhezan ty the total sample. Five projects were vocational
oonavatieetwe praduate core2s in Socislegy and Englich Literatures

¢%c en s=2lling real estats, running
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Two projects were in the area of civic competence. One woman had undere
taken a learning project in current ever .s because she felt she had been
living in a little world and couldn't converse intelligently in a group
situation; a second woman undertook a similar project because of her
husterd's interest and knowledge in current events. The three remain-
ing projects ware in the area of perconal and family competence. One
wac a major project in interior decorating. The serious illness of a
father prerpted another woman to spend 338 hours learning about his
iilness; the mother of a retarded child spent 486 hours learning about
mental retarcdation, adjustment to having a reterded child, and after

the child was instituticnalized, learning to accept other children.
Except for the two graduate courses, the other eight projects longer

trar 200 heurs were selfe-planned.

Meazure o nozccietion tatween

: :
prrrcrel oo cesiereenerie

P . . ‘. - . . &
crarazc-erioc L. o wnteenn of
h] . * . oe .
e S R S T Aot

To deterrine the extont of ascociation between personal and cocio-
eceroplic craractoerictices and the reasures of learning participation--
recaer of lonening projocts and total =srimated time spent--Cramer's V
statloniza wer: culzadated, This test was used tecause it permitted

vl nertnnl data, did oney requics roeng order, could Lo used with
vet

Cogose S0 e b ynn alae aiailal e In e SPOO corputer nregran. The

cosreroel Do ndng readoe s el ime Srent wers: divided Into two
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categories--those above the mean, and those below the mean. The inter-
vals for personal and sociceconomic characteristics ranged from two to

four., The data are surmarized in Table 29,

TABLE 29.--RESULTS OF CRAMER'S V CALCULATED TO MEASURE ASSOCIATION
BETWEEN DEMOGRAPHIC CHARACTERISTICS AND NUMBER OF
LEARNING PROJECTS AND TOTAL ESTIMATED TIME
SPENT ON LEARNING PROJZCTS

Nurber Learning Projects Total Time Spent
Group 1 Group 2 Characteristic Group 1] Group 2
. 03525 01744 Family Status .05384 | ,05384
. OLz6L .0T7692 Lator Force Status . 20000 | . 06477
. 03760 . 14959 Husband!s Attitude . 00000 | .00000
. 18698 L o8L1L Age . 36515 | .62406
. 48093 43265 Education .07968 | . 39841
« 17995  hbée2 Attitude Towards School}] .31190 | .12205
E8Th1 .1£201 Farily Incorme . 35838 | ,2u4646
. 57702 cLo6E2 Sceial Pocition . 37968 | .56218

Cramer!s V is a measurc of extent of essociation. Its .values
range frorm O, when there is no relationchip between the two veriables,
tc 1, wrhwn tre relationsnip tetween the two variables is perfect. This
rancs frem O Yo 1 rolds regardlecss ef the size of the teble being tested.

Fer “rrec characteristics--fearily ctatus, lator force status, and
Foastituicestiore wes 1little i any association in either group
wlitr e oprter of lesrrins predacts or tetal time spernt. For age,

Treres wWnso a0l ront o patnern of creenistion--age vwas not assoceicted
Witoosoraer e D osening profderts tat in sire spent, age was nodorately

Tore el e e 3oend onignly zoneciatad for Group 2,

-
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On education, there was a moderate to high association in both
groups with number of learning projects; this held for total time spent
in Group 2 but there was a low association between education and time
spent for Group 1.

There were some interesting differences btetween the groups on
attitude towards school and family income. There was a moderate asso.
ciation between attitude towards school and number of learning projects
for Group 2, but a low association for Group 1} the association between
attitude and time spent was just the opposite. There was a high asso-
clation tetween family ircome and learning projects for Group 1l but the
association was low for Group 23 the family income association with
total time spent was low for Group 1, and even lower for Group 2.

For soclal class, the association was consistently high for both
learning projects and time spent in toth groups. The data suggest
trat 4iffeorences in age, educational level, attitude towards school,
family incormz, and social position, may have an effect on the extent of
learning «fforts for this group cf adults, Further exploration is

needad to test the validity of the following conclusions:

1. Age was 1ireectly uscociated with the amount of time spent in
learnirn: preloztesy 402 apprered to rave little or no relationship
Lo Lo nnrtar ol prodocts undertaren,
“o  Binenttorel lewsl was directly associated with the number of projects
W rtssern trorethers Wit youns ehildran,
fo Senint yeritiew wan ciiroasly azsceiated with nurbter of projects
arct mromt e Lina spent ir lesenines achivities,

10
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4, The higher the family income level, the greater were the number
of learning projects undertaken and amount of time spent in
learning «fforts by mothers in family life cycle stage where the
oldest child was under thirty months. This relationship disappeared
83 mothers =ntered family life cycle stage where the oldest child
was between thirty and sixty-four months.

Sumary

All 48 interviewees had undertaken ét least two learning projects
in the past year, which was a'participation rate of 100 percent. The
typical mother conducted about six learring projects, Respondents
reported that they spent a total of 12,002 hours in learning projects
during tne twelve months immediately prior to the interview. The avail-
atle evidence did not suggest that many of the projects had a lifespen
of rere than one year. Almost twoethirds (n=186) of the 276 projects
reported wera active at the time of the interview, This finding sug-
gects that the average length of 41 hours per prcject did not represent
the total lif=> span of the learning projects. The average of 250 hours/
year per person (i.e., 30 days) is probatly a more significant statistic.

The ferily life cycle stage did not account for eny significant
rariation in learﬁfkg arnong younsg rothers, The subjects, however, did

rary in tha tetsl nmber of tours (i.e., range 30 to 1016 hours) and
J )

fn whe roan doneth of @ learning project (di.e., 8 to 158 hours). Twenty-
avier voreen (n=T4) 6f Yne total nurier of learning vrojects reported
were 1ot temp osevan hours, while only 3 percent (n=10) were longer

crur (CC e v onmee,  Interviewsss cpent very little btime in the deciding

L 1!)7-
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and planning phase of their learning projectsj they did not gpend any
time in decidirg end plarning in 76 percent (n=212) of the learning
projects,

It appears the major question is no longer participation vs, none
participation. All undertook learning projects to some degree., The
major focus now should be on questions related to differences in degree

of participation,

Learningﬁfor Credit

Credit was defined to include both academic credit and certifi-
cation. Acaderic eredit included those learning efforts receiving
credit towards a high school diploma, a certificate from a business
scrool, or a college degree., Certification included learning projects
undertazen “0 pass a test or exarination, toward some license or driving

t, or tcward some requirerent or examiration related to a job.

[&]

te
Approxirately 1 percent (n=4) of the 276 learning projects reported
in the intevrviaws was undartazen for credit as defined abovej of these
four projoctis, Lwo ware driving lessons and the other two were graduate
J0LTE-T,
These data are consistent with other evidence that learning for
acaicr ]2 ardit apd cartifiestion ferrs only a crall portion of all

adils 1amineg, Tough's 2tudy”™ found that orly 0.7 percent of all

bee jearnine prodocts wers nprdevtcien for credit, Johnstone and Rivera

Teir o, Ieerning Proyests, pa 1P,
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concluded that "in the main, the earning of formal credit is not an

important motive in the educational behavior of American adulta."1

gxpes cf Sub;ect Matter Studied

Each learnirg project reported was categorized into one of four
areas or learring set forth by Liverightez (1) occupat;onal, vocational
and profecsional corpetence; (2) personal or family competence; (3)
social and civic competence; and (4) self-fulfillment. The classifica-
tion schere usad to further divide subjects within each of these four
categorizs was the sane classification scheme used in the Johnstone
anc Rivera study.3 Table 30 swmmarizes the number of learning projects

ard percent by each category.

TABLE Z0.-~-TYPES OF SUBJECT MATTER STUDIED BY TOTAL SAMPLE

Learning Prcjects

Categcory Number Percent
Occupa“ional, Vocational 18 6
Personal or Family 163 50
Social and Civic 19 T
Self-ulfillrent, 76 28
Total 276 100

Jorpatsere nrd Rivera, Yolunteors for Learpine, p. 68.

A, A, Liv>tent, A Soardy ef Aivlt Fduestiorn in Yhe UInitad Statecn
(ircorlir ., Muones Contor DOF S w.wlay G Litwral bduvcavion ror Adults,
J(J" ;') ) ;'- -.'- .

T aterns sl Rivowny, Vel rtoers Co0 Tearnine, pp. 45<50,




96

Occupational, vocational, and professional competence, -=This includes

learning related to preparing to enter tte labor market, on-thaejob
training, retraining for a shift in occupation, and also tasic and
literacy education. A relatively small number of learning projects,
only 18 or 6 percent of the total, fell into this category. This could
be expzacted, since work was not considered a primary role of mothers of
yourg ctildren, While 42 percent (n=20) of the mothers worked, only 10
were employed full time. Examples of the 18 learning projects in this
area included learning about wines undertaken oy a woman who recently
started work in a liquor store, learning business procedures- in order
to take cver the becoxkeeping of a new family business, on-the-job
trairing for a corputer prograrmer, and two graduate courses undertaken

by a tet:iner,

Perzoral or farily ccrpatence,--This includes learning for the individe-

ual's role ag paren%, spouse, and herermaker, and also learning relatad
to men%al and thysical healtn, The majority of learning projects, 163
repraconting 50 percent of the total, was in this category. Tatle 31
srhows a treaxdown of this arwa by sutjects.

Twontyesie lrarning prodaects in “he ar<a of physical health centered
arcun i rvetl o mo ool farily heolind  crib death, club feet, a deaf child,
tonrt ety cdrien, ntdroy diceace, prysicnl fitness, prepnarcy and
rateenl o 1Nt iett, There were only tive lewcening projocths related to

veptnel Pt Tas w0 were Srtenslve projecis involvirng over 300 hours

>
- e
-
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each. One was adjusting to having a retarded child; the second adjusting

to a father's serious illness.

TABLE 3l. --NUMBER AND PERCENTAGE OF TOTAL SAMPLE WHO STUDIED
SUBJECTS IN ARFA OF PERSONAL AND FAMILY COMPETENCE

Subjects Number Percent

Personal Develorrent 33 20
Mental and physical health (31) (19)
Driving e (1)

Family Competence 130 8o
Child developrent (34) (20)

Family relations and family

planning (9) (6)
Gardering (14) ( 9)
Building or rerodeling house (11) (7)
Interior decorating _ ( 9) § 6)
Consurmer education (20) 12)
Nutrition ard food preparation (14) ( 9)
Sewing (12) (7)
Family finance (7) (%)

Total 163 100

Under hore and ferily corpetence, learning projects related to
child dav=lorrent were the most frequent., Seventy percent of the
retnaers nad conduzted a lesrning prolect sround some phase of child
care cr trilt dewveleprent, TFor new rothere the learning project
usually sonteral! sround care of a8 new batyj motherc with older children
wers rery concarpn i nteut tolilet tralning, discipline, eating hebits,
weppos Lantrr s, or finling rivelry. Most leerning projecte were under-

baren e o2 resnln of a specitic protler developing in cre of there areac

S
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only two mothers included any episode in the learning project which
might be classified as learning about developmental stages. With one
exception, these learning projects were all self-plenned and ranged

in ;o£a1 estimated time fror 3 to 185 hours. The mean number of hours
was 37, the wmedian 2k,

There wers only nine projects reported in the area of family
relationshipe, Three were on ferily plenning; the remaining six dealt
with hustand-wife relationships and incorporated group activities such
as e retreat, an enccunter group, anl a self-formed discussion group
| that used tapes as a basis for discussions.

For many ycung couples, buyving or remodeling a house involves
rajor decisicnz, There were 3k projlects regarding this end the related
sutjects of interior decorating end gardening.

The reraining 53 leerning projects (31 percent) dealt with con-
surer aducaticn, rutrition and fcod preparation, cewing and family
finance., One learning project on farily finence involved counseling

frer a recently crganired corrmunity farily-debt counseling agency.

Soni=l unv a2iviz zergpetence, --This ezrea covere the individual's role

s o recpenaliila eictdcen ineluding voting and pclitice, crrrent events,
cerranity ferorent ant devalerrent, rellution, and ecology. Learning
Trootris eren pluyal oo rinor rele In relation to the totz2l learning of
wish enly 19 lonrnings prejecte (7 percent) reported.

Feruir wer-n movd otel learnins projects ccneernad with the national
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elections of 1972, thre first time they had voted. Seven women centered
learning projects arcund current events and another four around ecology
and pollution. The remaining four projects were concerned with local

politics and planning.

Learring for self-fulfillrent.--This includes learning for leisure,

i.e., arts and crafts, hobtles, and recreationjy liberal education--music,
art, dance, tneater; and religlon, ethics, or moral behavior. This area
represented the second nighest number of learning projects undertaken
by young mothers, T6 projects or 28 percent. Table 32 shows a breake

down of the aree ty sublect categories.

TABLE 32, --NUMBEP AND P=RCENTAGE CF TCTAL SAMPLE WHO STUDIED
SUBJECTS Iil AREA CF SELF-FULFILLMENT

Self-fulfillment Learning Projects
Sutjects Number Percent
Arts and Crefts 34 45
Recree-icn 20 26
Literal 2iuce<icn 13 17
Relirsion S 12
Total 76 100

res ant erafty apd recrestion learning projects were eleerly the
rCch peernlaec, The oarho ognd erafic projects included 11 in ceramics
woinh o Wwere srnoriaiern in oa group with o paid instructorj T prcjects
weve cniortasern dnon aelfefommd neipilorrood group, and the romaining

v i W e Yeurreel Sreer o oither 2n individugl or o kit, A

S
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review of the recreation learning projects revealed most centered around
tennis, golf, and bowling but there were learning projects on camping,
training dogs, learning to ride a motorcycle, and drag racing.

Projects classified under liberal education covered a wide range of
topics: music, art, drama, great books, American history, and learning
aboﬁt life through reading poetry.

Learning prolzcts of a religious rnature were few in number. However,
6 of the 9 prolacts were undertaken by mothers who had become disasso-

ciated with a church and were now evaluating their situation.

Surrary. --Learning related to personal or family competence was by far
thte rost irpertant area for 59 percent of all learning projects under-
tazen by young mothers were in this category; the next largest percentage,
c€ percent, of tre learning was related to self-fulfillment. Together,
thece two categcries accounted for €7 percent of all the reported learn-
ing prol=cts. Learning projects related to vocational and éo social and
civic conpetoncz had a relatively rminor position in the overall pattern.
Baz~d orn “he recordad responses, it was concluded that the learning
activivies ol young wothers were initiated prirarily for practical reasons.
Tre malor <ryineis was on the practical rather than the acaderic, on the
appli-«l ratt.r <hon the thecretical, and on skills rather than knowledge.
ey worer Intorented in applying whal Shey lesrnad to problems related

YO trelr i, tore, fewties, and chblior gareas of deep persoral interecst.

P ilner wore eenoictont Wwitn ether survers which revealed thut

—a
[
' -



101

1

most adults learn for highly pregmatic reasons™ and that "most learning

projects were initiated for practical reasons--to carry out some task

related to one's job, home, family, sport, or hobby."2

Learning rrojacts :p be undertaken
¥

in next twalive

e e pyr
wCuLal

Interviewees were asked to identify specific learning projects
they weuld like to undertake iﬁ the next twelve months--projects related
to their current learning, and also new projects. The summary presented
in Tatle 33 shews their projected learning activity was very similer to

the pattern carried on during the past year.

TABLE ?3.--LZARIING PRCJECTS TO BE UNDERTAKEN IN NEXT TWELVE MONTHS

Learning Projects
Total Undertaken | To Be Undertaken During
During Past Year Next Twelve Months
Sutjact Mastter Catagory Nurbter Percent Nurmber Percent
Occuravicral, Yceasioral 18 6 1k 7
Poracral cr Panlly 163 <9 11k 57
Scziql ani Civiz 19 T 3 2
SelfeMOfiile s 76 27 69 3l
Total 276 99 200 100
Toii, e L.
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Interviewee comments indicated that they viewed their immediate
future as nct apt to vary greatly from the present with statements such
es "I'd like to go back to college but not until my children are in
school,"” "You srould ask what learning projects I'd like to undertake
five years from now," or "Next year I'1l still be tied down with child-

ren,"

gggor Planners for Learn;gg,ProJects

A planner was defined as the person or thing that was primarily
responsitle for the detailed planning decisions for the majority of the
learnirg episodes. Learning projects were classified according to
Tough! s scherme of four types of planners.l These four types were:

(1) self-rlannei--tho learrer himself assumes primary responsibility

for plarring not only the why, but also the what and how to learn, when
to learr, and where to leern; (2) group--the group, or its leader or

instructcr, docides what and rhow to learn., Two categories of groups

1)

were davriscdeathose cponzored by an educational institution with an
inatructcr, leader or speacer ascignei to that group, or a self-formed
group ¢ 2qualzs reotiny outside any organized or institutional frare-
worz, anid razin. tre decisions ahout trelr own leearning activitiess
(2) imivt pleente planains and deciding of what to learn and in what

cri~r fr vonlad Ty sorn cne porten Who helps the learncrs in 2 one-to-

one siwitlors  Tric frdivi-iuel nay ve en intirate (relecive or friend),

I B K
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an intimate who is also an expert, or a paid expert who might be either

8 paid instructor or a person doing this as part of his joby (L4) resource-
planned--the major part of the detailed direction on what to learn and
what to do has been predetermined and is prescribed in soae material
resourc2 such as & prograrmed instruction book, set of tape recordings,

or a telavision series.

The type of planner used by respondents in this study was deter-
mined bty responses to the question, "What person(s) or object made the
rajority of the decisions about what to learn and/or how to leern"?

Table 34 presents the percentages of learning projects that fell into

the four different categories.

TAELE 34, --MAJOR PLAITNER FOR LEARNING PROJECTS

Learning Projects

Types of Planners Number Percent
Self-plannad 183 66
Group Ll 16

Group with instructor (33) (12)

Self-forT.ed s roup (11) (u4)
Indiriiial in a onsetoe-one

sivuation %6 13

Intirat.:, rorexpart (19) (7

Intirme:-:, also vprt L (2) ( 1)

Paid cupors (15) (5)
Mntarial roource 13 5
Total 76 100

Bk
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Two-thirds of all the projects were self-planned. This was
similar to Tough's finding that 68 percent of all the learning projects

1 Only one-third of the learning

in his 1970 study were self-planned.
projects were planned by someone other than the learner, that is, by
one of three types of "outside" planners.

Group-plarred learning projects comprised 16 percent of all projects,
Of this 16 perceant, 75 percent (n=33) of the group-planned learning
projects involved an instructor and 25 percent (n=11) involved self-
formed groups without an instructor, meeting outside any institutional
freameworx.

Projects plarned by another person in a one-to-one situation
accounted for 13 percent of all projects and were divided into three
classifications. In 52 percert (n=19) of these projects, the planner
was helping prirarily because he was an intimate (relative or friend).

n two prolectes, the intimate happened to be an expert in the subject
ratier but was chosen primarily tecause of' the personal relationship.
In forty percent (r=15), the irdividual who served as plarner was peid
ty the learnar or ty screone else, or was deoing co because this was a
dofirite rozponnibility fer him, or part of nis job.’

Resourse planners such es procrarmed leerrning, television serics,
or prirc.ad lustoertion lheets ware involved in only S percent of all

leonrring vreten=n, The pouzity ¢f rescurce-plornnaed sublects to choose

frer may wveennss Tor ke riner role this planner catorory played in the
C‘ ﬁl.l- .
B R

Q ."li'
- J'I
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Interviewees were able to identify a single major planner for
each learning project. Therefore, no projects were classified in the

residual category of mixed planning.

Frequency of four types of plenners

Data pertaining to the use of the various types of planners are

| swrarizad in Table 35;

TABLE 25, --FREQUENCY OF VARIOUS TYPES OF FLANNERS

Subjects Using

Type of Planner | Mean Number
Plarner Category Nurber Projects Projects Per

(N=2769 Nurber | Percent Subject

Self-planned 183 L6 96 4,0
Group Lb 9 60 1.5
Inidiridunl 36 26 54 L4
Material E.occurce 13 10 2l 1.3

All tut two of the interviewees had conducted at least two self-
plarnad projdectiy six interviewees had celf-planned all their projects.
The mearn nuzher.of self-plarred projects per person was k., Sixty pere
cent cf the interviaewees were involved in at leest one project that was
planrxd *y a grourn or its lcadar; Sh percent conducted at least one
preg- o whnilzi was planred vy an individual other than themselves. Howe
aver, in terri ool shie to%al nxrter of learning projectcs corducted, these

WG e of rlerners (;rcnp npd 1n11?i%ual) tegothicor were only recpon-
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sible for 29 percent (n=80) of all learning projects. Only 21 percent
of the interviewses had at least one project where the planner was a
material resource. The mean number of projects using each given type

of plarrer was consideratly higher for self-planned projects than for

the cther trre: categories--a mean of bk compared with means of slightly
rore than 1 for the others. Possible explanations of why interviewees
undertock & higher average nurber of self.planned learning projects

right be due to the immediacy of the ueed, the uniqueness of the problen.,
1i-{ted tire factor, or lack of knowledge about other types of planners

to use for that rarticular learning project.

M
T s ) g
o N ke R R
E. C:-lLL¢C it b Tlesas
Ye v 4 voee T ch A e C
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Cervaricen ¢f lanrnin~ ¢
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Another snalysis determined how rany learning projects were
plarnod Ty a pald persor. (or a person who was doing this as part of
his Jot or raspensitility as a éoluntcer in some agency), or sponsored
ty =n inztisuticn, Only 23 percent of the 276 projects fell into this
22t ooy, The etner 77 porcent were planned bty the learner herself,

ty w friond or relative, or ty & group of peers. A summary is presented

" Tl:?].‘_s 7"
Dhens Uholincs are sery Zinilar %o those found in the Tough studys
ORI RIS SRR TS U NN oAl BT SLRS prod-cte were armateur planned ccorpar:zd
’ - . 1%.. Te e v ] 1
W - . oG C ’..-..‘l p.l.-.. -
‘- .o . - .
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TABLE 36, --NUMBER OF LEARNING PROJECTS PLANNED BY THE LEARNER OR AN
AMATEUR COMPARED TO PROFESUIONALLY PLANNED PROJECTS

Projects plannsd by Number | Percent
(N=276)
Learner or an armateur |[Self-planned 183 66
Individual who is a friend
or relative (and not a
trained instructor) 19 7
Groups that were equals,
outside of any institu-
tional framework 11 L
Total 213 T7
Paid or professional Porson who is paid instrucs
person or spcensorad tor, or helping as part
ty an institution cf his Job 15 5
Individual who is a friend
or relative, tut also
happens to be & trained
instructor 2 1
A group sponsored by an
institution and/or using
an instructer or leader .
paid for this task 33 12
A material resource 13 5
Total 63 23

The zhoice ¢f an arateur rather than a prcfessional planner may

te 40r L6 Tasuors such &3 easier access to amateur planners, less cost,

lock ¢f vnewi=~ <. of profassional planrers, or flexivility of time

invelv A, It ray also te that prefecsiorals and irstitutions are not
»-"
" 1 ¢
B
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perceived as "friends." Macdonaldl

found that the least important
reasons for choosing a particular helper were his expertise, his educa-
tion, his relevant experience, and the recormendations of others.
Instead, the helper was chosen because the learner expected éo feel
comfortable and relaxed with him, The learner predicted he would be
able to talk freely and easily with this helper, would not feel awkward
or erbarrassed, and would not feel he was imposing on the helper or
irritating hirm,

It is interesting to note that a very high proportion of the learn-
ing projzcts were rarked by individualized planning. If all the projects
rlanned for a grouo {33) or by a material resource (13) are eliminated,
the reraining 22C or 83 percent were decigned with a perticular individuval

in mind. In <he Tough study, 8 percent of the lesrning projects were

rarked bty individualized planning.2

Cormparisen of astiratad time
spuert irno Llaurnins prolacts

ty type U pounner

A surmary of the estimates of time spent in learning projects by
type of planrner is prosented in Table 27,

The avergze longth of time ¢pent in a group-planned project was
92 hovrnesttr Riptant averae2 of all four planner categories. The
arerae Line (75 nours) spent in an incividual-planned project war less

IOt ACSIE CODENPEL LY B

Cohire opent in nn avereee Sroup-pluineoa project.  The

1
. . . (3 . 0] . . n
VAl Meries b, "Infer ] dping RBeletionships Arcrs Adulte
(vimprt 1t vl PRUD. ldanertacicrn, Univeraity et Tororto, 1¢H8),
. c
Te g Tooed Poe i, 1o .
- T —— 1]
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average nurber of hours spent in self-planned (45 hours) and resource-
planned (46 hours) projects was similar to the overall 43 hour average.
The medlan dropped to less than half the average for both self-planned
and resourcee-planned projectsy; the difference between the average and
the median for group-planned projects was less strikingj the mean and

medlian were the same for individual-planned projects.

TABLE 37.--COMPARISON OF LENGTH OF LEARNING
PROJECTS BY TYPZ OF FLANNER

Projects Time Spent Learning Projects
Length in Hours

Planner Type No. Percent [Hours Percent|Mean Median Range
Self-plarned 183 66 8156 68 | us5 19 1-492
Greup by 16 2338 19 53 33 2-275
Individual 36 13 910 8 25 25 1-.128
Material Resource 13 5 508 5 46 18 4-191

Tetal | 276 100 002 100 43 2l 1.492

Data fror. the Tough study showed that self-planned learning
prolects ware typically cof ruch longer duration than the other three
plarcer types. In hie study, the nean lengtn of self-planned projects
was 119 rours as compared with 104 hourz for the mean of all projects.
The sveras: Yime spent in projects planned ty an individuval other than

she lemrenor was next Liyhost--63 hours, Group-planned projeccts ranked

- e < 0
. - ~ e
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third witir a mean of 47 hours; learning projects that were resources
planned averaged 33 hours.l
The renk order of planner by average length of learning projects
in this present study differed from the order found by Tough. His
study contained scven populations; corresponding data were not avail-
able for the young mother population only. One explanation for the
difference ray be the possible correlation between subject matter
studied bty different populations and the average time spent in each
planner category. Certain subjects may lend theméelves to shorter

learning projectsj others, such as those related to vocational com-

petence, ray involve more hours.,

Plann«r for dirfaront

Fopes B 0 Rt e

When thie data for the four types of plannerc esre tebulated by the
arzns of oubject netter ctudied, some interesting percentages emerée as
Table 0 thows. Self-planned leeraing alrost doninates in two arcase-
peecoonal wel Carily, and social and clvie compelence--accounting for
0 prrant o!f ther total projects in each arce. Self-planned projects
ocourral lons rrequently In the areus of occupetional and celf-fulfillment
lemenicoe, In the arew of occeupubtional ard vocationul learning, inier-
vivween rollbeel onoovtiedae eypert/profietsional planners alrost twice as

sach o hhivy plarneel thenoelven, Lenrninge prodects in the celfl<fulfillneor.s
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categery were planned 33 percent of the time by a group, 39 percent by
the learner, and 19 percent by one person who usually was a friend or

relative.

TABLE 38, --MAJCR PLANNER FOR DIFFERENT TYPES SUBJECT MATTER

Percentage ror each Type Subject Matter

Prizary Plarnar Occupational | Persoral | Social and Self-
or Faemily Civic fulfillment

Self-planned 33 8o 8L 39
Group 28 8 5 33
Group, instructor (22) (6) ces (25)
Group, :elfeformed ( 6) (2) (5) ( 8)
Indiviiuzl, in a ones
to=crn2 cituation 3h 9 .o 19
Intimate,nnerpmt coee (L) cos (16)
Intimate, alse a
expert ( 6) (O) oo LR X
Pﬂic expe:'!'t (28) ( 5) eee ( 3)
Material recource 6 2 10 9
Total | 101 99 99 100

Nurter of learning
proj--c-z cn which
pereentases wara

tanad 18 163 19 76

f «
Lecs than 1 percent,

For lensnine prodo~ts in o2cupationul and vocational caompetlance,
gt e roiledd on traditiensal cources er a pnld expert. This might bve
rt. 7oel lecs corpetent in planning

PP Y . S | Y b 2
el ar S lenener wclouttedly ol
¢

\)“ i l!"‘.
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his learning related to this area; there is a wide variety of courses
offered by adult education instituticns; inservice and on-the-job traine-
ing 1s usually provided by the employer. The dominance of self-planned
learrning in perconal and family corpeterce learning projects might be
accounted for ty :ceveral reasons: the learner felt competent £o plan
these projeets, she may have had access to resources, or she may have
preferr<d to use a variety of resources. It could ale) mean she was
reluctant to seex cutside help or admit her lack of knowledge in this
area, The limited uze of & resource planner in learning projects
related to percenal and farily competence may be partially explained by
the lack of television series or prograrmed instruction in this subject
area,

There was &n sbcence of institution-planted and individual-planncd
precjects in the sceial and civic competcnce category. Why was this true
for thic particular cutject area? It may mean that learners did not
know ain incivid-al to uce as & plennery it could alco meen they did not
regard an individual as a cuitedble plunner tO use., Since there are
very few, 10 eny, courses evailsble Iin this sutject, no Judgrent can be
rade as Lo Wreettor learners would avall therselves of such courses if

ooy wers iU,

Sutdect s urad all four Lypas of pluniiers for self-fulfillment
Jeorery rret e The vurievy of topico ineclwied in this catcegory may
et Tur M ity ol plannere woenl,  Craft, hobby, and recreation
1oy 1ot woere ol learnd e either o group or fror enother

N IR H
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indiiduel; some crafts were learned from a material resource-planmner,
Religious learning projects were planned by either a group or a paid

expert.

Selfeplanned learning

The phenomenon of self-planned learning was a major focus of the
study. As reported earlier in this chapter, 66 percent of all learning
projects were self-plenned. Ninetye-six percent of the subjects had
conducted at least two self-plannad projectsy; the mean number of selfe
planned projects was 4, Selfeplanned learning accounted for 80 percent
cf the total learning projerts in two areas--personal and family, and
social ard ecivic ccrpetence.

Two additionel questions were asked about self-planned proje.ts-e
whether additicnal help was needed and why the learner decided to plen
the proj~:* herself rather than using an "outside" planner. Interviewees
indicated a need for additional help in 36 percent {n=65) of the 183
self-plarnod projectcz, The question asked in relation to additional
fhelp wnos oponeendzdy recponses were later categorized into six predetere
rined categories.' They are reported in Teble 39.

In 62 of 4ho €5 celf-plannad projects where a need for additional
tellp was indiceatd, interviewsoe cpecif'ied help was necded in the area
cf ethnir Inge roengurean or assistance, This finding ray well be related
L0 Sta intervriewsent limived vnowladee of learning rescurces currently

avaiantiy ror o adult educaticrn irstitucicns,

. .
* e
-3
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TABLE 39.--ADDITIONAL HELP NEEDED FOR SELF-PLAMNED PROJECTS

Categories Number of Projects

(n=65)

Obtainin, resources or assistance 62
Setting goal 2
Deciding cen activities 1
Declding when to lecarn or for how long oo
Braiuating pregress 1

Total 66°

®n one projact, the interviewee listed two arcas where additional.
help was needed,

Setting a goal, deciding on activities, deciding when to learn or
for hew long, and evaluating progress are all related to the area of
decidirg and planning. The fact that, when queried on the amount of
time spent on this rhase of learning, interviewees reported no time
spent {n 77 percent of the learning projects undoubtedly has a relation-
snip to the nurber of times these tasks were mentioned. These findings
suggest that the deciding and planning phuse was a very quick process;
incerviowses had a felt nevd--tney rezpondad to it. Tne interview
data do not cupport the idez that subjectc wer= aware of progranm planning
preieaered 2ad chodie Lo ignore them. Instesd, the ovidence suggests that

bt aiulhe are uninformoed atout decision-making processes that could

facilitet. Jearain:s,

Thee cocend Grertdon intirviawe:s woere asked abouy self=-planred
prClart Wil wWey Loy decided o plan the project tleaselves rathor
mranocreoan "entot " plarrer,  The questicn was opin-cnded; a single
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reason was sought fof each self;planned project, and responses were
reviewved and grouped into general categories which ere reported in
Table 40. Sere Qcmen felt qualified to plan the learning project and
resorted to an cutside planner only whern they did not know enough to
plan it themselves. Others found the flexibility of fitting self-
planned projects into a limited time schedule an important factor; in
other instancas the possibility of using a variety of resources in
self-planred learning was important. For slightly more than 40 percent
of the self-plornned projects, the reasons cited were that the learner
was either not aware of any other planner to use for this project or
else the precdect was of such a personal nature that she felt self-

plannin.:. was the only way to learn it,

Prirary Subject Matter Resources
for Leurniri Projl«cts

Additicnal insignt into the learning style of young mothers comes
frer analyzins respenses to the question "Who or what provided the
primary zutloct rmatier rocource for this learning project"? Examples
of interviswse respoﬁscs wera "doctor", "mother-in-law", "printed
inzsrucsicn @neas", "elass instructor”, or "television." These responses
worer srouped into predeterrired classifications. If the interviewee

remevd mery Snan ene prirary retourcs, Yhese vere classified in the

resid.al 2as-wory "mixed.”  The sumnery is presented in Table L1,

;9129
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TABLE 4O, --REASUNS GIVEN FOR DECIDING TO SELF-PLAN LEARNING
PFROJECT RATHER THAN USE AN OUTSIDE PLANNER

Numbter Self-Planned
Project: in which Reason Given
Reason Was Given

51 Not aware of any other planner to use for this
project

30 Can use a variety of resources by planning it
nys21lf

22 Planning it m&self is the easiest/vest/most

satisfactory wey to learn this

21 Have limited time &nd planning it myself fits
into my schedule

16 Felt qualified to plan it myself; only use an
outside planner when I don't know enough to
plan it myself

16 Project was a perscnal information type and I
felt this was the only way to plan it

6 Irmrediate need to know the inforrnation so I
couldn' t wait for a cless

5 Too indzpendent to ask for inforration

2 Able to get rore rellable and accurate inforra-
tion this way

1 Limited roney so couldn't afford a clase

1 Way to kaep upeto-date in interim geriod until
I can ;0 back Lo college

Don't kncw wiy I planned it rycell

[
()

~ I D

N

[ .,'
[y .




117

TABLE 41, --PRIMARY SI'BJECT MATTER RESOURCE FOR LEARNING PROJECTS

Learning Projects
Prirary Resource Number Percent
Group: 4o 14
Group or group instructor 31) 11)
Self-formed group 9) 3)
Individual: 113 41
Intirmate, nonexpert (64) 23)
Intirats, also an expert i h) 2)
Paid expert L5) 16)
Printed raterials: 86 31
Books und perphlets (42) 215)
Magazines (16) 6)
Newespapers 511) 2 h)
Prograrmed matarials 17) 6)
Media: 13 5
v (10) ()
Radio e e TXX
Filr seee csoee
Recordinss g 1) é 0)a
Displays and exhivits 2) 1)
Other (own experience, observation) 6 2
Mixed (rcre than one) __18 1
Total 276 100

Less “han .9 percent,

Intrriew=aoz ware atle to nare a primary subject ratter resource
in 91 percent ¢f ‘re learning projects. Wnile there wes coneideradble

ity oot hee pravary sutdact ratler recource, intirates and printed

raterialn were fro rost relpful single resourcz in 56 percent of the

TR +

‘ Y 1 (1)
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A further analysis of the primary subject matter resource in relae
tion to the planner revealed some interesting patterns., As might be
expectad, when the planner was one person in a one-to-one situation,
the prirmary sutject matter resource was thet same person. When a
project was resource-planned, the primary subject matter resource was
prograrred zaterials, television, newspaper, or displays but not books
and parphletc, zagazines, cr recordings.

A similar relationship between planner and subject matter resource
Leld for self-fermed group-planned projects with two exceptions: in
one case, tre interviewee named the tape recordings used as a basis
fcr discussicn as the primary source of subject matter; in another, a
paid expert whern the gelf-formed group had invited to speak was nared
Lthe primary cutject ratter resource,

A slightly differernt pattern ererged when the planner was a group
with an instructer. Gf the 33 group-planned projects, the primary
sutd zeL ratier roscurce was the group or its instructor in 28 projects.
An sudisicnal <rroe cases in which the pgroup or its instructor was
rar>d Sre prirary subtject raitter resource had been self-plunned--the
clazs was cnly cne of ceveral episodec in the total learning projects.

In five ¢reun-vlonnad projects, the prirary resource was books and

parpalec o (wwe 2nang), an wxpart who was not the instructor, nixed
(froey movtovs wnd puprlecr), and a nzisktor who was not even a rerber

o tr~ wercup. Prebine on tnis last vacpense trought forth the cxplana-

Lier o cratoa rcerctain zerspics Instructor was not @ cood teachier for thi-

*
-“
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particular individual and a neighbor who had previously taken a ceramics
course provided the most lLelp.
The primary subject matter resource for self-planned projects

included almost every category. This is summarized in Table b42.

TABLE L2, --PFRIMARY SUBJECT MATTFR RESOURCE FOR
SELF-PLANNED LEARNING PROJECTS

Self-planned Learning Projects
Pi-imary Resource Rumber Percent
Croup: 3 2
Group or group instructor ( 3)8 ( 2)
Self- forred group eee e seee
Individual: 76 42
Intimate, nonexpert L) 2h)
Intirate, alsc an expert 2 1)
Paid expert 30 17)
Printed raterialss 75 bl
Books anc¢ pampalets 40) 22)
Magazires 16) . 9)
Newspapers 9; 5)
Progranred raterials 10 : 5)
Medias ' 8 Y
TV (7) (u)
Radlo ’ o000 [ X N N ]
Recordingc sees oo
Displaye and exhitits ( 1) ( 0)®
Other 6 3
Mixed 15 8
Total 183 100

] -
Eneh was an opiscde within a celf-planned project.

va:‘.: ‘ron 1 rercent,

pna
29
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Intimates, books and pamphlets, or paid expertes provided the
primary subject resocurce in 64 percent of the seif-planned projects.
The paid experts were persons doing this es part of their job and were
not paid instructers; the 30 mentions of paid experts included store
clerks and other salesmen (17); doctors (10); and other professionals
(3). In the 4 mentions of intimates, parents and relatives were nared
22 times, friends and neightors 18, husbandc or male friends 6 times.

Early in the interview period, it was observed that a subject
patler resource for a particular project often became & consistent cone-
trioutor threcughout several learning projects. This same observation
vas made time and asgain. One mother used books heavily throughout all
her learning projects; for another it was ragazines; for others it was
a neightor, a nother-in-law, or perhaps & friend who played & part in
sevaral cf the learner'é projects. Why was this? It might be because
the resource was readily accessible. There night te other reasons--a
further question to an interviewee who used books as & resource in
avery project trouzht forth one reason. She relied on books tecause
ste didnt s have'nany friends, Ancther interviewce may have relied on
toors Lecauce they had alwaye becn on impor tant part of her perscnal
lifanrtyla,

A relaved findin: was that intimates (usually parents) were cften

2 rorfgiv ven Lheust they rleht l1ive ralfway acrocs th: United Stoles,
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visits.-such as the father who taught his daughter to wallpaper or the
mother who taught her daughter to upholster a davenport.

In summary, the data indicate that there was a primary subject
matter resource for moéﬁ learning projects. Individuals and printed
raterials were ramed as the most helpful single resource in over 70 per-
cent of the learning projects. There was a relationship between the

type of plannsr used and the primary resowrce named in group, individusal,

and resource-planned projacts,

Degree of Saticfaction with Learning Projects

Interviewees were asked to rate their degree of satisfaction with
each learning project on a three point scale: (1) very satisfied, (2)
no- very ca%izfied, and (3) halfway between. These data are surmarized

in Tatle L3,

TABLE 43, --DEGRES OF SATISFACTICN WITH LEARNING PROJECTS

Learning Projects

Degraa of Savisfaction Nurber Percentage
Very sutinfisd 211 76
Kalfway Tavween L3 16
ot <iory catisfied 22 8
Total 276 100

Intorii-wi o roported teing wery catisfied with 76 percent of the
lener et ot e anerteion, They wore Yhalfuay between" or "not very
3 " ler vie parainine £5 prodects (24 percent), :

-y 0§ o
‘v 4 o} ,
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The interviewer observed numerous cases where the interviewee was
very satisfied with the learning project yet there was & lack of reliable
information and even misinformation as the interviewee described the
eplsodes that composed the l=arning project. This observation applies
only for learning projects in the area of home and family competence,
since the validity of the observation was based on the fact that the
interviswer's profoscional training is in home ecoromics. Since close
to 60 percent (n=163) of the total reported learning projects were in
this subject ratter area, it was more than a trivial observation.

It would have been helpful if an additional question had beeﬁ
asked as to why they were not satisfied with the learning project.

Since this question was not asked, the data analysic sheets were reviewed
for all projects where the interviswee stated sﬁe vas either "not very
satisfied" or "orly half-way satisfied" to see if any patterns emerged.

Two patterns did emerge. The first was related to the subject
ratter classification of the project. Learning projects classified
und=r coclal and civie caspetency only accounted for T percent (n=19)
of the total numter of learning projects, yet 42 percent (rn=8) of them
were classified as either not very satisfactory or halfway between, All
elgnt predocus had teen self-planned; this finding leads to the specu-
Jation what learrars pgy need rore help with planning and implerenting
sheir lenrnine predacts releted to noclal and civie responsibility.

- . . 1
Zinclocts rodel ¢f eivie literacy” susgests Lhat the reason why individual

T Lo Alecler, "An Antien-Inquiry Medel of Civie Literacy".
(wnm o 2ioe o divennslon drul, Biveationad Policy Rescoreh Centor,
S oeve Tnteoer g e et Qeeroentiden, Syroouce, T, , 1973), pp.

19 .
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self-plarned learning in the area of civic competency is more likely
to fail and be Judged failure by the participant is because the acqui-
sition of these competencies depends on the intentional intefaction of
tvo or more persons. It may also be that learners lack clear goals in
the area of civic responsibility; they also may lack planning skills
and knowledge of resources,

The percentage of learning projects reported "not satisfactory" or
"halfway tetween" was somewhat lower in the other three categories of
subject matter--25 percent (n=37) for personal or family related
projects; 23 percent (n=18) for projects classified as self-fulfillment;
10 percent (5821) for occupatiocnal and vocational projects. This may
indicate a need for more resources to assist learners, particularly
in the arcas of personal or family competence, social and civic compe-
tence, and self-fulfillment.

The second pattern that emerged was in relation to the déy-to-
day planrer. The data are surmarized in Table hk,

The percentages of projects classified in either of the two cate-
gories of dissatisfaction were very similar for self-planned (26 per-
cent), group (23 percent), and individual-planned (19 percent) learn-
irg prol«cte, There was almost no discatisfaction expressed with learn-
ing prei-cts wnich were resource-plarned (1 percent). In the subsectione
of zroup-planncd prejects, thare was a higher percentage of dissatizfac-
tion foi ~roups With an instrucﬁcr'(27 percent) than for self-formed

sreups (9 parcent); in the subsections of projects planned by an

veog € »my
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individual other than the learner, there was a higher percentage of
dissatisfaction with those projects planned by an intimate (26 percent)

than those planned by a paid expert (13 percent).

TABLE 44, ..DEGREE OF SATISFACTION WITH LEARNING
PROJECTS BY PRIMARY PLANNER

Projects Classified Not Satis-
factory or Halfway Between
Type of Planner Total Projects Number Percent of
Reported Projects in
Category
Self-planned 183 47 26
Group Ly 10 23
Group with instruce
tor (33) 29) 27)
Self-forred group (11) 1) 9)
Individual 36 T 19
Intimate, nonexpert (19) (5) (26)
Intirate, also
expert ( 2) eee XK
Paid expert (15) (2) (13)
Materisl Resource 13 1l 1l
Total 276 65 .e

Responses to the question about additional help needed for self-
plenned projects suggest that rore information about resources might
te an aid in rod..cing the percentage of dissatisfaction. Interviewee
cormen*s on group-plarnad learning with an instructor included such

stater wnts ag cluszes were oo large, subject matter covered vwas too
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general, and the instructor was not well-versed in the subject or could
not answer specific questions.

Since the learner's perception of satisfaction becomes an important
criterion for voluntary participation in educational activity, the find-
ings suggest that (1) learners possibly need help in defining valid
criteria, and (2) that professional plenners need to become aware of the
learner's crizeria for satisfaction in an individual or group learning

experience.

Comparison with Other Studies

A comparison was made between the amount of l:arning underteken
in this study and the results reported by Tough for both his entire
study and also his population of mothers of preschool children. This
surrary is presented in Table 45,

The reader 1s reminded that Tough set a minimum of seven hours as
a criterion for a learning project, while the present study set the
rinimum at orne houwr. A carparison of datal for all learning projects
with data for projects seven hours and longer showed very little dif-
ference in the total time spent in learnirg projects, in subject matter
areas studisd, in major planner, or in primary subject matter resource.
The differences were in (1) number of learning projects--the mean dropped

frer 5.8 to L.2 and (2) the length of learning projects--the rean rose

lSee apperiiz D, p. ¢16 for cormparison of data on projects of
sevan hours And Jongsr with data for all projects.
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from bl to 53 hours when calculated by the individual and from 43 to
58 hours when calculated by project.

In the Tough study, mothers were one of seven populations studieds
the populations included professionals, factory workers, and lower-
level white collar men and women, as well as mothers. The group of
mothers in the Tough study were below average in time spent at learning,
though they were not necessarily below average in their number of projects.
A comparison of mothers studied by Tough with the mothers in this study
shows similar results. The lower averages found in this study cen
probably be accounted for by two factors: (1) the semple in this study
was a randem sample from the population while the mothers interviewed
in Tough's study were a sample representative of one upper middle-class
neizrcorrood; (2) this study included projects of less than seven hours
duration which accounted for the lower mean length of learning projects.

Table U5 elso presents data from four recently completed studies

of adult high scheol diploma graduatesl, practicing pharmgcistse, urban

5, and ranagers and teachers in Ghana.h Each study utilized

_ profesciorals
Tough's decign and described learning efforis in all aspects of the

resporidants! lives in the twelve ronths prior to the interview,

1Jo‘cnson, "Lanrning Projects Pursued by Adults Who Have Esrned
Eigh Scihool Diplers anufor High Scrocl aquivalency Certificate,”

“Johnz, "Lesrning Projectc Pursued by Practicing Pharmaciste,”
3McCu-’,',y, "Putterns of Learning Projects,"

Derys, "Learning Effortis of Two Croups of Accra Adults,"

.
[y
-
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Comparisons must nonetheless be cautious and tentative at this
stage. The studies varied in theig populations. and methods of semple
selection. None of the studies was a survey of the general adult Popu-
lation. No coefficients of interviewer reliability were established
among the various interviewers engaged in the six studies. With these
limitetions in mind, the following tentative conclusions are set forth
regarding the learning activities of adults:

1. Although the degree of participation varies, almost every adult
undertakes learning activities in any given year,

2. Learning for credit constitutes only & minor proportion of the
educational behavior of adults,

3+ Most learning activities are initiated for practical reasons--to
acquire knowledge and skill related to one's job, home, family,
sport, or hobby,

L. Some clear differunces exist among populations in the amount of
time spent in learning activities but not in the number of learne
ing projects undertaken, These differences also exist within the
sare population.

5. The typical adult spends from thirty to one hundred hours average
time on a learaning project.

€. Tre percentagc of learr<ng projects undertaken in the areas of
(a) veeaticnal or occupational carpetence, and (b) home and family
ccrpetence appears to vary with different groups of adults,

Te The percentage of learning projects underiaken in the areas of
(a) putiic afrfairs, () religion, end (c) general liberal educa=
tion do2s not vary to eny great extent ameng different groups of
adults,

8. The ralor planrer of adult learning activities is the lesrner
himeell, Colreplanncd lotrrine account:z for approxirately twoe
thirds ol ta: tctal learning oi'forts of adults,

Y. Group-plannad learnins activities account for 10 to 20 percent of
the tetal laoarning offorts of adults,

SREVE
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These studies have added to the growing knowledge of participation
research that focuses on the individual learner. They have furthered
ouwr knowledge about the concept of self-planned learning. They have
also shown that the amount of adult learning effort is extensive and
that much of it occurs outside adult education institutions.

This study of mothers of young children seems consistent with the
generalizations that are emerging pertaining to adult learning and self-
planned learning. It is fairly clear, however, that young mothers, by
corparison, have engaged consistently in fewer learning activities than

other groups of adults.

SIS



CHAFIER V
UTILIZATION OF INFORMATICON SOURCES

Overview

This chapter is devoted to a discussion of the data pertaining to
patterns of information seeking. The findings are organized in the
following sections: transportation facilities, membership in organiza-
tions, use of mass media, obtstacles to learning, knowledge and use of

adult education institutions.

Transportation Facilities

In order to better understand the mobility of this population,
data were gathered on the availability and use of both the family car
and the bus. Alrost all subjects hLad a driver's license (9% percent)
and two of the three sublects without a license were currently tasking
driving lessons.

Only 6 percent did not have any use of the family car in the day-
time, and this figure droppod to 2 percent for evening use. In the
rajcrity of caszs, vse of t{he family car necessitated driving a hustand
to worx, 2us trancportaticn was available within welking distance for
S0 percrnt, yot enly five sutjeets (10 percent of the sample) ever

usad tre Lius,
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These data would indicate that most young mothers haed transporta-
tion available when the need arose and use of the family car was impor-
tant enough for them to make the effort to drive their husbands to work.
Most did not have to rely on bus transportation even though 1t was

available to at least one-half of the subjects.

Membership in Organizations

Interviewees were asked to list the ovganizations to which they

belonged in the past year. The date are surmarized in Table L6.

TABLE 46, --MEMBERSHIP IN ORGANIZAT'ICNS

Total Sample Group 1 Group 2
Number of
Organizations Number Percent | Number Percent| Number Percent
0 36 15 23 96 13 S5k
1 10 2l .o .o 10 42
2 2 b 1 b 1l b
Total 48 100 2k 100 24 100

Seventy-fiverpercent of the study sarple reported no memberships
in any organizatlon during the past year. Of the 25 percent who held
merberchip in er organization, 21 percent (n=10) belonged to only one
organizaticn and 4% percent (n=2) telongad to two. When orgenizational
rembtarsvip was 7icwed by groups, quite 2 different pattern emerged.

In Group 1, rothors with the oldcsi c¢nild under 70 wonths, only one

wernan relens««l Lo ery organizeticn and che was a rerber of two. The

.

"; J" 1 ‘1 o:'
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reraining orgenizational memberships were held by Group 2 mothers,
whose oldest child was between 30 and 64 months.

A mother of three children commented in the interview that when
she had only one child she was perfectly content to stay at home and
take care of the btaby and horej now that she had three children she felt
closed in and needed to get out. This comment suggested that the dif-
ferent pattern of organizational membership might be due to the differ-
ence in the stage of the family life cycle. If this is true, there
ray be more potential for group participation in adult education pro-
grars for rothers whose children are a little older.

While organizational membership was relatively insignificent, those
who did belong were active. "Active" was defined as attending at leest
20 percent of the meetings and/or holding office or se.ving on & com-
mittee. In only one case was the organizational merbership not ective
during the past year.

Organizational memberships were categorized into eight predeter-
rined types of organizations: (1) religious, (2) fraternal, (3) service,
(4) civic ond political, (5) nationality or patriotic, (6) recreational,
sports and hotty, (7) educational, end (8) occupational. Membership
was held In only four of these categories (Table 47).

Cnly tw=lve of the forty-eignt women in the study cerple held
rernershiy 1o any organization; the total numver of organicational
remiearsnipe L:ld was {ourteen., Fraternal and cocial organizaticns

accorr.tcd for 90 percent (n=7) of th: ronberships--one was in a

148
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fraternal organization, the other six memberships were in social

organizations (Newcomer Clubs, sorority, and craft clube).

TABLE 47, --TYPES OF ORGANIZATIONAL MEMBERSHIP

Total Semple Group 1 ~ Group 2
Types of

Organizations No. Memberships |No. Memberships |[No. Memberships
Religious 3 . b
Fraternal and Sccial 7 . 7
Civic ani Political 2 1l 1
Recreaticnal, Sports :

and Hebry 2 l 1

Total 1k 2

12

Mertership irn organizations was not an importent part of the life-
style of mother: with young children. Findings in this study were

1 which

consistent with an obéervation made in a recent newspaper article
pointed out that younger woren want to do things on an individual basis
or with a few other persons their own age and at a time that can be

fitted into their family schedules.

Use of Mass Media

Mass media consurption is an integral part of inforration-seeking

terasior, Uc- pattierans involving tfour rmedla--televicion, radio, news-

Fprs, and rasnnincieeprs prasonted below,

lVirainia L. W.rrer, "In the Last D2cade, Fewer Women's Clubs
Winn Fower Mertoes") New Yore Tinos, Junuary o€, 1973, cec. 1 (Part 2),
| SRRV .

;0149
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Television

The television set has assumed the status of a necessity in this
generationy its presencé and use are unéuestioned. All households had
at least one television setjy almost two-thirds had two or more sets.
Mothers spent an average of three and one-half hours per day viewing
television, although +the time spent ranged from one to eight hours.
Most reported "listening" to television many more hours than this. The
time reported was limited to viewing timej; however this could include
doing some household task, such as ironing, at the same time.

There were three commercial and one educational television stations
serving the households. Subjects were asked which local station they
vatched most frequently., About one-third indicated Station A (CBS
affiliate) and jJust slightly less than one-third indicated Station B
(NBC affiliate); the other third said they had no one particular station
they watched most frequently. Station C (ABC affiliate) was mentioned
by only 2 percent (n=l), and no one named the educational station.

An additional question about the educational station revealed that
94 percent of the hames received the channel, yet 35 percent never
watched 1t, 50 percent watched it occasionally, and only 15 percent
watched it frequently. The only reported use of educaticnal television
in learniry vrojects was a series on "Buying e House" and enother on
Arerican Hicuery,

These findings indicete that in areas served by several television

stations, cortain stations were vicwed more frequently than othners.

thilad
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Thie implies that surveying their intended audience as to stations
viewed should enable adult educators to better utilize the television
media. .

Radio

There were seventeen local radio stations--eight AM and nine ™
stations. Every household had af least one radio and 83 percent of the
households could receive both AM and FM stations. The average hours

of radio listening a day reported was three, but the range was from
zero to fifteen hours.

Two of the eight AM stations were clearly the ones listened to
most frequently. Station A, listed by 29 percent, is an ABC affiliate
although they have localized, not network, newscasts, This station is
on the air 24 hours, 7 days a week; it has a consistent format--regularly
scheduled segrents of information such as news every howr on the hour,
traffic reports 15 and 45 minutes after the hour. Its prime audience
is the riddle adult range--ages 20 to 50, and it is characterized by
its contemporary adult music. Sfation B, named by 25 percent, is a CBS
affiliate. Its programming is not as localized ac Station A, but its
music is cimilar; it is strong in prograrming for the young homemaker,

One of th> nine M stations was named by 45 percent of the study
sarple ns the M stafion listened to mos ¢ frequently. This is a full-
gterco staticn with a format of "béautiful rusic"; it allows only four

braars por roure-4ie: rest is uninterrupted mucic segnents. Fifty per-

0. Silo1
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cent of the study sample either could not name the M station they
listened to most frequently or else the station was outside the local
area,

These findings also indicated that certain radio stations were
listened to more frequently than others. These data w;uld be useful
for adult educators in program promotion. It should be noted that nq
subject nared the radio as a possible resource for her learning projects

nor used radio as & resource in any learning episode,

Newspapers

S8eventy-six percent of the sample read a daily newspaper almost
every day or more often than once a day. However, they indicated thet
in many cases this meant a "skimming" type of reading. Table U8 showe

the reading pattern in greater detail.

TABLE L8.--READIG PATTERN FOR DAILY NEWSPAPERS

Total Sample

Frequercy Number Percent

Mor~ often trar once a day 8 17
Alzost avery dey 29 60
Alicsot cvery ouber day 2 L
Crnce or twlos a1 week L 8
Semetiras, tut Loz uhan oncefuwesk .o oo
N veng 0 Adudly nowlpper 5 10

Total L8 99
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Ten percent never read the daily newspaper and an additional 12
percent read one only a few times a week. Since two dgily newspapers
are published in the metropolitan area, subjects were asked which news-
paper they read. A majority (56 percent) read the evening paper while
13 percent read the morning paper; 17 percent read both, and 4 percent
read a daily newspeper published outside the metropolitan area in come
bination with one of the local newspapers. The local Sunday newspaper
was read by 92 percent of the study sample.

A scmewhat different pattern emerged when subjects were queried
about the reading of weekly newspapers. Seventy-five percent did not
read any type of weekly newspapers 19 percent read the local village
weekly and 6 percent reported the only weekly they read was a church
published newspaper.

Another type of neuspéper, cormonly referred to as the "Pennysaver,"
is published in this area. The majority of space is devoted to want
eds but it does include chort articles of a local nature. Slightly
more than two-thirds of the sample read the Pennysaver on & regular
tasis,

Whilc patterns might vary from one locality to another, these
findiri’s indicate that a krowledge of the reading patterns of news-
rapers can e helpful to adult educaters for both promotion and '
information-nype newspaper articles, For the locality in whiclh this
study was conductod, the ldeily cveﬂing newspaper has considerably more

rotential for resching youni rothers since 7% percent read this news-
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paper compared with 30 percent who read the morning newspaper. Weeklies
published by various villages were not read as frequently as might be
expected but the "Pennysaver" weekly was read more frequently than

might be expected. This suggests a possible potential for utilizing

the "Pennysaver" for short promotional articles.

Magazines

Interviewees were asked to enumerate the magazines they read
regularly--that 1s, almost every 1sspe. Ninety-two percent (n=hk) of
the study sample read at least one magazine on a regular basis. The
number of magazines read ranged from O to 11; the mean was 3. The 155
ragazines enurerated were categorized into 6 predetermined groupings.

This pattern of ragazine reading is surmarized in Table L9,

TABLE L9, --PATTERN OF MAGAZINE READING

Category of Magazines Number Read Percentage of
Total Number
Hore end Woren's 113 (5]
Nows 9 6
Sporis, iottisc, Travel 7 b
Business or Prei'essional 1l o8
Relielicur, Forrm ana Mertercship .o .o
Gensral and Lirens Fietion 25 16
Total 155 99

a . .

“Lecs tren 1ojeremé,

Home and wer -t ragsanines were the rost frequently read, sccount-

Ing Yer T prresm, of Lre tot2]l nurbter.  All other categories of

0151
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magazines were used infrequently. It should be noted however that

fourteen of the twenty-five listings in the general and light fiction

éategory were one magazine--Readers Digest.

Since home and women's magazines represented such a high percentage
of the total magazine reading, a reading pattern for that category 1is
shown in Table 50,

TABLE 50.--READING PATTERN FOR HOME AND WOMEN'S MAGAZINES

Magazine Number Who Percent of
Regularly Read Total Sample
(N=L8)
Better Homes and Gardens 16 33
Good Housekeeping ' 11 23
Ladies Home Journal ' 11 23
McCalls 11 23
Redbeok , 11 23
Worans Day 11 25
Ferily Circle 10 2l
Parents 10 2l
Glarour ¢ ° .dcroiselle 5 10 .
House Beau .ul 3 6
Arerican Heme 2 L
Cosrorolisen 1l e
Hous= and Garden 1 2
Miscallancous 10 : 2l

Forty or the forty-eight interviewces (83 percent) read at least
ore ragazine in Lnis catengory. The rarge was from zero to ninej the

arercse st tue ragarines, Better Horee and Gardenc was the ragazine

readl rest Sroequontly hut there were oight magazines read repulsrly

vy ror: ttan (C poercent of tne study sarple.

‘J: {,1:’)5
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These findings indicate that except for megazines classified as
home or women's magazines, mothers of young children do not regularly
read many magazines, A knowledge of the reading pattern of home and
women' s magazines could be helpful to adult educators in several vays,

such as using exarples from Better Homes and Gardens rather than House

Beautiful or House and Garden for interior decorating classes, or using

articles frorm frequentiy read magazines as case studies or as aids in
helping young mothers learn to evaluate the reliability of information

on a given subject.

Obstacles to Learning

Every person hLas things she wants to learn but for one reason or
another che scretimes ails to reach her goal. Something may be started
and not corploated, or perhaps it is never begun. Subjects were asked
what obstacles prevented their not starting or not completing things
they want~4 to learn. The question was open-ended and respondents could
give rore than one recason. Similar responses were grouped into general
headinge erd are surmerized in Table 51.

The nuter of reasons given by cach interviewee ranged from 1 to
4, The mean was 2,43 the total nurber of reasons given was 116.

Ther thros rogt {roquently rentioned reasons were lirmited time and

seen Yy Miuihd noney, and priority of farily obligaticns at this point
in timeo A ozlecly reiated reasen was thelir difficulty in locating
TalyeniNthors sroy equll trurt, These four roasons were all related to

9156
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Reasons Given

Number of
Mentions
(N=116)

Percentage
of Sample
(N=L8)

Limited Time and/or Energy
home (and work) responsibvilities leave
little time; don't like to start things if
can't have time to finishj must choose what
is most important to 'fit into limited time.

Limited Moneyr

Family Oblivations Wrich Take Priority
satisfied row witn just teking care of baby
and home; feamily cormitment comes firsts
can't plan ahead--kids get sick or husband
out-of-town co I'nm tied down.

Child Care
lack of good baby-sitters, especially in
daytirej difficult to find vaby-sitter I
can trust.

Never Gettirs Started on a Learning Project
lazy, reed ctrorng drive to do thingsy lack
interest in thrings; great procrastinator;
not ¢nough motivationy fear of challenges
fear of fzilurej no practical use for some
thinge,

Learnins Beyend Capubility of Learnor
Just too ra:riy get frustrated when den't
urderstand /#ten doesn't go right and quit.

Chargins Intorests
get vered iU it deoen't hold vy interest;
lese inter:st easily (short interest span).

Liritod Lenrnine Roanourcaes
derT U QW w.oI': LO {0 LOT I'eCOUrcesj poor
teachary cenfiicting inforration {rustra-
ving.

Ince of Tranczeration

Loz Cormunien o0 Azecrynmy Me To Things

|3 1 I Lot H
Huctanat o ALt
mionens aceont s owant ra t0 70 outy cone

T RS e 1, s ys b st b e v e gl
o d J.(".,..'.:' R GRNTES AL VRIS M ' SRS VUHSS R4 § ¢ UMY

36

22
10

75

46
21

15

a2l

17

15

15

10
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their current stage in the family life cycle, and together they accounted
for 65 percent (r=75) of the 116 mentions.

Twenty-one percent of the sample specified reasons why they never
got started on learning projectsj these reasons included those related
to motivaiion and practicality of the learning. Three other categories
of reasons were related to obstacles cnce a learning project was undere
way--learning beyond the capahblility of learner, changing interests, and
limited learning resources. Lack of transportation, lack of companion
to accompany subject to events, and husband' s attitude were other
reasons cited as obstacles to learning.

Data ccllected on otstacles to learning would have been more com-
plete if the interviewer had probved for additional reasons rather than
rerely asking the one open-ended question. The reason given by the ten
interviewecs who gave: only one response to this question was always one
of threee=limited time, limited money, or family obligations. These
may have Y. . axcuses as much as obstacles. It was when the interviewee
gave two, trree, or four recacons that she got into the area of obstacles
related to starting or continuing a learning project. The data col-
lected bozan to give insight into tnis, but further probing for addi-
tioral reazens and the reaning of the responces could be recommended
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Knowledge and Use of Adult Education Institutions

To determine interviewees' knowledge and use of adult education
institutions, data were compiled from two sources. First, interviewees
were asked to nare the organizations, agencies, and places they knew
about that might have information to assist them in learning projects.
The interviewer explained this information might include expert advice,
printed materials, counseling, or classes. Second, & list of institue
tions which the interviewee had used during the past year in her learn-
ing projects was compiled from the interview data sheets. Information
from these two sources was then categorii=d under four headings: (1)
institutions used but not named, (2) used end named, (3) named but not
used, and (%) neither named nor used. These data are summarized in
rable 52.

Five adult education institutions were each nemed by more than 25
percent of the study sermple as rotential information sources. These
five institd;ions and the percentage of sample who named them were:

. libraries, 54 percenty public schools, 41 percent; collegee and univer-
sities, 29 percent; Cooperative Extension, 27 percent.

These institutions are among those generally considered to be
rajor insiuitutions of adult education, yet the recognition factor was
lower than cre mignt expect. Even with the highest recognition factor,
trese flve (nenitutions were now used as a resource by subjects to any

great =xc-ont as rellectad ty the data in Colurns 1 and 2, Table S2.
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The three institutions used as a resource by more than 15 percent
of the study sample were: television, 42 percent; business and industry,
39 percent; religious institutions, 19 percent. Business and industry
was nared ty 23 percent of the sample, religious institutions by 6
percent, and television by only 2 percent. Thus, institutions identified
with adult education were seldom used by the subjects whereas three
institutions--television, business and industry, and religious--were
used more extensively but were not identified with adult education. A

discussion of the use pattern of each institution follows.

Public schecols

Only 14 percent of the study sample had participated in the public
scnool adult education program in the past year. Seven women had each
errolled during the previous twelve months in one class on the follow-
ing sutj2cts: beoxkseping, sewing, prograr. for mothers of prekinder-
garten children, cake decorating, drug ceminar, physical fitness, and
golf. Five of the reven were in the area of personal or family come
petonce; cne was jobt related; one was in recreation.

Tre Jerth Syracuse school district has one of the largest public
sehecel adulsn educaticn prograrms in upstate New York. Promotion is
exbonrive 2 lncludes distritution of a corplete program listing to
2r:ry rculoneld in the district twice a year., Interviewees should be
awar - of urd wenit rave casy sccess to this progrum.  Yet only b1 per-

cent € L rerple nared putlice ccrool adult =ducztion as a potential
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information resource and only 1l percent used this agency during the
year.

Public school adult education has one of the greatest potentials
for serving young mothers. They have the facility for direct mail pro-
motion into every household. Their program is based in the community
within easy travel distance; cl~sses are offered in the evening when
more young mothers have access to éhe family car and have husbands as
baby-sitters. Many classes offered by public school adult education are
in subject matter areas that interest young mothers--home and family
competence and self-fulfillment. However, they need to experiment with

methods other than traditional classes.

Televicicr and radic

There are three cormercial and one educational television staticns
serving the retropolitan area. As reported earlier in this chapter,
all houscholds had at least one television set; 9b percent of the homes
could receive the education telesvision chennel.

Ninety-eigh* percent did not 1ist televicion as a potentiel infor-
mation cource which zupports the prewise tﬁat television is viewed as
an entertainment rather then as an educational medium. However, when
on: locw~ at the data on use of television as an infornation source,
the opperite 15 trureebl poreent of the study serple had used television
as an inforration rource during thé past year. This percentage rapre-

gent2d Lo hishant usae of any of the fifteen institution eategories,

169
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Commercial, rather than educational, television vas used for epi-
sodes within larger learning projects. Although there were examples
vwhere entire progrars vwere used as episodes, well-defined segments within
a particular television program were frequently used. For exemple, two
women included episodes that were ten-minute segments on gardening
carried as 8 regular weekly feature of a locally produced women's pro-
gram. Another women viewed an interior design segment for five weeks
on the same program. There were also examples of segments on children's
toys, child care, end sewing within other progrems. One learning project
included a four-week series on "Buying & House" while eanother included
an eleven-week series on American history. There vwere several instances
of the use as learning cpisodes of television news, and of programs
related to national c¢lections.

These data suggest that further development of television as one
of the primary information resources for young mothers has greater
potential than might have been expected. It has the advantage of reach-
ing them directly in the home with no cost to them--two important
factorc at this stage in the family life cycle. It could become an
important aid Lo self-planned learning.

The aversge hours of radio listening a day which subjects reported
was threoe, y2t radio playod no role in the learning activities of this
grcup. There was no usc of radio as an information rescurce nor was
it narced as a petential resource. Tinls leads to the speculation that
it role risgkht ©e one prirarily of prerotion, although adult educators

srould te cnailangsd Lo use radio more creatively. .

59163
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Cooperative Extension

Seventy-three percent of the sample neither listed this institu-
tion as & resource nor used its services during the past year. Of the
reraining 27 percent who had a knowledge of the agency, only 4 percent
uses it as a resource during the past year., The fwo uses cited were
direct phone calls to the agency for information.

This has implications for several reasons. First of all, Cooperative
Extension 1s an institution whose primary purpose is adult education.
Second, a major subject matter focus is in home econorics, the area
that represented 59 percent of the total learning efforts of young
mothers. Third, it is an institution which, in this metropolitan area,
has used a variety of teaching methods. In addition to classes, cone
surers may receive inforration through letter series, home study packets,
bulletins and publicaticns, teleprone answers to consumer questions,
and mass media. Yet in spite of this, only 4 percent used this insti-
tution as a recource during the past year.

One probler may be not only lack of knowledge of Cooperative
Extensicn as @ potential resource but alsdo limited knowledge of its
range of pregrarm, btotn subject ratter end method. Comments made by
atervicweaes as they named this institution indicated they perceived

it as & prlace to use for one specific thing, such as a placz to call
for an:w~rs to quaections on focd and nutrition. They had no idea Exten-

gion procrors included othor futdect matter nor did they realize there

Q G916
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vere additional weys of getting information other than through phone
calls,

céoperative Extension, like public school adult educatign, should
be one of the major resources for young mothers. Its strength is that
its program information is unbiased, reliable, and backed by research.
Better program promotion mey be one answer to increased use of this

institution.

Business and indusEgI

In this study, business and industry was used by the subjects in
their role as consumers seeking information about products. No subject
participated in the systematic adult education courses and programs
provided by business and industiry for employees. In a metropolitan
area, there is a greater number of businesses and they are larger than
one might find in & more rural area. Twenty-three percent of the study
sarpie named business as a potential source of 1nformatiop but a higher
percentage (29 percent) ueed it for a source of information. Women
frequently reported obtaining information from store clerks, garden
centers, lumberyards, car dealers, real estate agents, and businz2ise
sponscred Home Shows, This represented the second highest information
souvrce use even though business and industry represents an institution
type whicn s coacsrned prirarily wilh other goals but uses adult educa=-
ticn in order 4c sachieve ther. Business employees can and do provide

cornsurer infor~ation but in many cases this inforrmation is biaced
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tovards sales. Stores in particular do not see the need to provide
consumer education training for their sales clerks; yet women are rely-
ing on these clerks for information to & much greeter extent than they
are on adult education institutions whose primary purpose is to provide
unbiased consumer information. Why is this? It may bde because women
have easy access to store clerks and expect them to be a reliable infor-
mation source. It may be women are not aware of other sources to uses
it mey be they are not willing to meke the extra effort needed to seek
out reliable information. This does raise the question, however, of

the reliability of consumer information obtained from consumer suppliers-«
manufacturers, salesmen. Perhaps this information should be compared

with information fror. alternative sources.

Relig;ous iastitutions

Until fairly recently, religious institutions have been concerned
primarily with programs for youthy adult education was more of an after-
trought. Methods of instruction with adults were only extensions of
those uced with children. A change became evident in the 1960's with
the current concecpt being that of renewal. Less and less emphasis is
on cornversion arnd rore concern is shown for renewal and deepening of
corritrent within the ranzs of the vast rajerity of the population who
elalr a relicicus faith, btu* whose relationship to the church is nominal.

Use of roelisicus inctitutions ranved third with 19 percent of the

sarple uoing thle instituuicnnl source in their learning. Of .he nine
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~wamen reporting, two had attended & series of training sessions on
teaching Sunday échool, one was participating in a church-sponcsorcd
discussion group, and enother attended a marriage retreat, The remaine
ing women (n=5) sought individual counseling. Though this institution
ranked third in use, only 6 percent of the study sample nemed it as

an information source.

Health and welfare agencies
— 1
Governrent agencies

&

These two categories of adult education institutions differed from
some others in that a varied assortment of agencies made up the category.
The health and welfare category included such agencies as Plenned Parente
hood, Visiting Nurses, Red Crocs, Heart Association or Cancer Society;
farily service asgencies such as Social Servicesy and Settlement Houses.
Governrent agencies included those at all levels of governmentee
runicipal, county, state, and federal. There was a myriad of agencies
In thes« two categories in the metropolitan area., A few aéencies offered

rograns for groups, but the najor program cmphasis was on the individual
rethod (toleprone, printed raterial, counseling).

Thirty-ora p;rcent of the study sarple were familiar with health
ard wellars agenciesy they ranked third in level of recognition since
1 BAATTM Rﬁfﬁf.ﬁﬁ 1-a5¢ ore ar<ncy that fell into this category. Fourteen

post yens, In adlition to the: two individuals who had errolled in a
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Red Cross first aid course, others used individual counseling and pem-
phlets, One couple sought professional counseling from the newly
established community family-debt counseling service. There was not
as sharp a contract between the percentage who named health and welfare
agencies and the percent;ge who used them as there was for most other
institution types,

Governreat agencies played a minor role--they were mentioned by
19 percent of the study sample but used by only 2 percent. One person

had used the Consurer Protection Bureau as an information resource.

Libraries

Books and parphlets were one of the most often used primery
resources in the learning projects reported. Yet, it was observed,
interviewces did not directly use libraries. They either purchased
bocks or torrowed Lhem from Jriends or neighbors. Libraries were named
as an information cource by 54 percent of the study sample--the high-
est percaentaze of rention of the fifteen different institutions. Yet
only 10 percent had ured a livrary in the past year. Why is it that
likrariec play<d such a rinor role as an information resource? Inter-
ieweos corrents steut limited resources at the local library right be
on-r cli-:y the liurary was ornly open aftorpoons. The litrary right not
be Yho vont rocoure: for Inforinution or the majority of topice ctudied
vy his srenp and cutjeeto cay noY have perceived the role of litrarian

e cnnt ot norernen offesing infeorration or help., Intervicwees may
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have lacked the skills necessary to use a libvrary effectively. The
availability of inexpensive paperback books in a wide range of subjects

may also have affected the use made of libraries.

Museums

Only 15 percent of the subjects perceived museums as a resource
for informution, and only 2 percent used a museum as a resource for
learning during the past year. There are at least three museums in the
immediate metropolitan areaj; only one was mentioned and it was the one
which did offer classes and was located in the central city.

One woman had rade an effort to visit museum exhibits during lunch
hour since her place of erployment was only a block away. The centralw
ized location of the ruseum may hinder wider use. The fact that learn-
irg projacis in the area of liveral education played such a minor part
of the total learning efforts of young rothers may have influenced the

limited uce of this institution.

Voluntary or~anizations

Thic institution type includes woren's, fraternal, service, parent
educaticn, anl purlic affairs groups. This category wac named by 17
percant tuh erly cne spacific orguni-ation--YWCA«-was named or used.

Tra four individu.als (P poreant) who used the YWCA as a learning resource
attendod clasnas in elither zoll, tennls, Interior decorating, or handiing

a praicienl ~nild in the waloer,
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The limited knowledge and use of voluntary orgenizations might dbe
related to the earlier finding that membership in orgenizations was not
part of the 11resty1e_or mothers who have young children. It might also
be that voluntary organizations are not providing enough progrem offer-

ings in the areas o need and interest to young mothers. The potential

for further develomment of this institution as a learning resource for

rothers of young children requires further study.

COlleges and universities

Twenty-nine percent of the sample listed colleges and universities
as a poscible resource for their learning, yet only two percent used
this institution as a recource. One individual was enrolled in two
graduate courses. It 1s interesting that the university she attended
was lccated in an adjoining countyj it was a public-funded institution
whose tuition was lower than the private universities offering graduate
courses in the county where the subject lived.

One poscitle axplaration for thne fairly high recognition-low use
relaticnsrnip was trat colleges and univercities were perceived as pro-
viding learning activities for credit, However, participation in credit
courses wes found to he a very insignificant part of the total learn-

e efferte ¢ rotners of yourng children,

Colla.:nn and universities in the retiropclitan area also offered
e wil> ruroe of ronaredit continuing <ducation programs, y  nene of
whemowes ool aroa learning recourc:.  Cost may have been a factor

17
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another factor may have been that college and university continuing
education programs were planned for groups and this type of planner

was used in only 16 percent of the total learning activities of young
mothgrs. The subjects offered by this institution may not have been
the most relevant for young mothers. The time schedule of classes may
no£ have fit the subjects' lifestyles, and the centralized location may
have hinder=d participaticn. For these reasons, college and university
adult education may not be en appropriate institution to serve this

audience.

s3s and vocational schools,
cicounl ceciazias,
TCniee scacols

Jone of these institutions was perceived as a major resource for
learrirg activitieé undertaken by mothers of young children. These
institutions were also lowest or. the scale with respect to use. There
were rany tusiness and vocational schools in the metropolitan area
ranging in subject ratter fror. tusiness, hairdressing, or modeling to
paraprolessional training of redical-dental assistants, Lack of avail-
ability, thercfors, was not the reason why this institutional type was
rnot ured a% gll. Rather the explanation probably lies in the relation-

f th

%]

farily life cyele and labor force status,

. S $my ~3 .
shilp T2twean Lhao stage

c

Ferty-two percant of tre subjects worxad, but ten of the twenty working

Cw

rotiars cniy wornzi part tire and their jobs were primarily in sales

ard ~lericnl, Soriceilledl or unskilled categories. Professional
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societies were insignificant as an institutional source probably because
only two subjects were employed as professionals.

Tvwo women were taking a correspondence course, One mother was
enrclled in a correspondence course from the John Tracy Hearing Founda-
tion as one of several episodes in a learning project related to her
child's hearing problorm. The second mother was foliowing a Job-related
correspendance course her husband was enrolled in. Her purpose was to
increase her understanding of his job. Correspondence schools may have
played an insignificant role because they may have been perceived
primerily as a source of vocational education. Also, rost people are
not evare of correspordence courses unless they hear about them indirectly--
such ac the young mother who was told by her doctor about the correspone

dence course from the John Tracy Hearing Foundation,

Surrary

A studyl conducted in 1967-68 in the Syracuse urbanized area found
that ty ccercervative estimate, rore than one thousand different organi-
zations, egencies, and noneducational institutions conducted adult
educaticn activities. Findings from this present study indicated that,
in spite of this, youns rothers had & limited knowledge of the learn-
ing rerources currantly availablg fror. adult education institutions.

I aliinicon shay did rob rely on the establiched adult education insti-

tuticns Lo any oreat dogree except for televicion, business and indust
J 5 £, 2 2

p] v . R .
Iuan . Lervin, "Gurvey Ohows Adult Bducation in Syracuse,” Link,
Cle el Uniooriity Collese of Oyracuse University, 22:1 (Septcmbar,
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and religious institutions. BEven for these three institution types,
only 19 to 42 percent of the study sample took advantage of their
resources.

Why is it that the established adult education institutions played
such an insignificant role in the total learning efforts of mothers of
young children? Their limited knowledge of available resources may
have been one reason, but even where the recognition factor was highe
est, the institutions were still not used to aﬁy great extent. Data
did not support a possiblg explanation based on the relationchip to
prior level of education cr satisfaction with prior schooling--the
median educational level was 13 years and 60 percent had a positive
attitude towards school. There must have been other reasons.

Why didn't young mothers rake more use of group learning? Their
stage in the farily life cycle, limited time and money resources, and
the problerm of finding a trustworthy btabye-sitter that they could afford
ray have been contributing factors. Thelr learning needs were often
irmediate and did not fit into a schedule of classes starting on a
certain date. Self-plarned learning seemed to be the answer. Another
otcervation was ‘ha* many of the thingc they learned were very personal.
They may no* heve been willing to put their personal or intimate needs
on public dicplay or to chare ther except on the basls of trust, con-

fiderce, and intimacy with hustand, relatives, and close friends.

v 31173




CHAPTER VI

SUMMARY, IMPLICATIONS, AND RECOMMENDATIONS
FOR FURTHER RESEARCH
Overview

The primary purposes of this chapter are to summarize major finde
ings of the study and esuggest implications for the theory, research,

and policy of adult education.

Purpose and Methodolosy of the Study

The primery purpose of this study was to investigate the learning
activities of mcthers whose oldest child was not yet in school. While
all learning activities of this group vere studied, special attention
wac given to their self-planned learning projects. A aeconé purpose
was to descrive tne educational information sources utilized by this
group and to delineate the policy-coordinating issues fof adult educa-
tion.

The followini;; questions provided the focus for the investigation:
1. Fow nmuch l-arning was undertaeken in the past twelve months?

2, Wrat wepra nre relationships arong certain perscnal and sociocconor.ic
craracteri. Yicseena, lovel ol eturation, sttitude towards cSchool,
fapily owatan, lateor Serze ctoatun, ferily incore, cocial pocition,

roctacdt e nosinwde towar s ifat s luarninpe-and the extent of learne
ing astivision conducteaat

160
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3. What broad educational purposes were most importante--learning for
occupational, vocational, and professional competencej personal
or farily competencej social and civic competencey or self-
fulfillrment?

b, Who or what was the mejor planner for the learning projects?

5. Who or what was the major subject matter resource for the learning
projects?

6. How much leerning was selfeplanned? What was the extent of self-
planned learning in each area?

T. For the self-planned projects conducted, what were the reasons
why the learner planned the project rather than relying on en
"outsic=" planner? At what point(s) within the learning project
would the learner have liked more help?

8. What aspects of the delivery syster of institutional adult educa-
tion were used?

9. What additicral learning would the rother like to undertake in the
next twelve ronths?

10. What were the oltstacles blocking learning?

In crder <o ancswer thece quections, e probing, two-hour interview
was uc2d to colicit the necessary inforration. A revised form of the
Tough: interview cehedule (Appendix B) provided the guide for collecting
infommation related to learrning projects conducted during the pest yeér.
Lists of rutlect ratter areas and possitle learning rethods were used
to s-lm-lacr recall, A derograpric questionnaire designed by the
invacuiater was ucad to collect irnforraticn on personal and socioeconornic
cruracteriotizn, utilization of information courcez, and knowledge and
vee of il oducalicon Inzoltutions,

Tre: nennle selsctad Tor ctuny censistaed of fifty rothers residing

in o curiston noteed ddictriet Jeeated In Onondaga Ceunty, New York. The

RN W
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sample was divided into two independent samples of equal numbers:

- Group 1 included rothers whose oldest child was between 9 and 30
months of age; and Group 2 included mothers whose oldest child ranged
in age between 30 and 64 months of age.

Three criteria were specified for the study sample--residence in
the school districtj member of the white race, since the school district
was predor.inantly whitey; no full-time school attendance for one year
prior to the time of the interview.

Interviews were conducted by the researcher in a five-week period
during April and May, 1973. All interviews were held in the homes of
the subjectsy forty-eight usable interviews were completed (twenty-
four fror each group). Data were analyzed on an IBM-360/65 computer,
using the Statistical Package for the Sociel Sciences (SPSS) computer

program.

Major Firdings of the Study

The two groups cdiffered, bty design, in the stage of the family
life cycle, They did not differ significantly from each other in the
variublin of furily status, age, educational level, attitude towards
schcol, cocial position, status in the work force, family incore, or
bustand' o shtinole towarde the Wife!'s learning, Therefore, differences
n the wind ard cxtont of lesrrning cotivitles cannot be attributed to

sy OF L ikt crariablan Lestad,
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The "typicel" mother in the study semple can be described as
follows: She was white, aged 26, married and living with her husband
in an urbanized area in the suburbs of a central city of 200,000
population. She completed 13 years of formal school and had a positive
attitude about school. She might or might not work for pay dbut if she
d1d, she spentatout 20 hours a week in the labor force. sﬁe and her
hustend had an annual farily income of elmost $13,000 and she had the

supportive approval of her husband towards her learning efforts.

Extent of learning activity undertaken in tne past year

In measuring the extent of learning participation, two dimensions
were considered--tue nurber of learning projects and the number of
hours. All 48 interviewees hed undertaken at least 2 learning projects
duwrirg the past year, which was a participatior rate of 100 percent.

A total of 276 learning projects was conducted; the average number
vas 6,

Durin;; the twelve ronths prior to the interview, the U8 interviewees
devow.ed an estirated 12,002 hours to deliberate learning efforts. This
wac an average ¢ Z50 heurs or 20 elght-hour days per year, per person.
Tre redian nurtsr cf hours was 167 while the range was from 30 to 1016
Leur:,

Tre maen longsh of Lime cpont per_learning project was 43 nours

.

wren crledated welendng cach projact equally. This was similar to the

roarn Yersrtq of L1 Cours spent por individual in each learning project.

-
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The median length of time per project was 21 hours, and the range

vas from 1 to 492 hours. The median length of time per project by
individual was 32 hours, with a range from 8 to 138 hours.

Twenty-seven percent of the total learning projects reported were
less than seven hours in duration; 81 percent of the study semple
reported at least one project of less than seven hours. Only 3 per=-
cent (n=10) of the total number of learning projects reported were
lorger than Z00 hours each.

There vwere no statistically significant differences between the
two groups in either the number of projects conducted or the total
mader cf hours spent. The difference in family life cycle stage did
not account for any significant variation in the amount of learning

activity arong the young mothers in this study.

Status of learning prejects
at Lire oi incerview

Twenty-five percent of all reported learning projects'had been
corpleted durirg the year; 67 percent of the projects were still active
at the tire of the interview, and 8 percent were inactive. None of

the prejects wniertuken in the past year had been dropped.

Doprae of roaticiaction

Inv:rvicwore reported teins "very saticfied" with 76 percent of
D

the l-arnins projects undertaken, They were "not very ¢atisficd" with
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8 parcent, and "halfway between" in satisfaction with the remaining

16 percent.

Learning for credit

Another finding of this study was that few learning projects were
undertaxesn for acaderic credit. Only 4 of the 276 learning projects

reported were for credit--approximately 1 percent of the total.

Subgpct ratter ctudied

Subject matter relating to personal or family competence was by
far the rost important asrea--59 percent of all lcarning projects under-
taken bty young mothers were in this category; the next largest percentage,
28 percent, was in the area of self-fulfillment. Together, these two
categori=s azcounted for 87 percent of all the reported learning proj-
ects, Learning projects relating to vocationrl and also to social’
and civic corprtunce had relatively minor positions in the overall
patturn, accounting for 6 and 7 percent respectively. An analysis of
subJe:ct ralter roevealed that the wajor emphacis in learning projects
witertucer ny youns rovhers wes on the practical rather than the

acaderic, cn the upplied rather <han the theoretical, end on skills

cantor g anesocdoe,
Yaoer 2! r it rel ertn
oo tennlons oG e W 1o nralyeed Lo diccover who waco
ne etay rerrercivle fer st plannin: of projecue,  Learntns profectc
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vere classified in one of four planner categories<-self, group,
individual, or material resource. Two-thirds of all projects vere
self-planned, i.e., the learner herself assumed primery responsibvility
for planning not only the why, but also the what and how to learn, when
to learn, and where to learn. Ninety-six percent of the-study sample
had conducted self.planned projects. The second most prevalent planner
category was grouv-planned, which accounted for 16 percent of the
learning projects; 60 percent of the interviewees had participated in

at least one rrelect in this category. Projects planned by an individual
other than the learner accounted for 13 percent of the total learning
projuects with 54 percent of the study sample using this type ot planner
fer at least one project. Projects planned by a material resource
(i.e., prograrzed learning, tape recordings, television series)
accountad for cnly S percent of all learning projects, but this category

wae used by 1 percent of the sarple.

Prirary ot lont mastor recources

While tie:re: was concideratle variety in the primary subject
matbor resource used for learning projects, individuals (M1 percent)

Ayt vrircest puterials (%) pereent) were listed ac the roct helpful

clrglo orecenene Jnoover G pereent of thae lecrning projocits. A group
oottt e ey wnr ntped Stee primary reccurce 4n 1h percent of
PERIE SN SR TEIRL IS S RS S AT (?.r.-lﬂvic'icr., recording, 1_-xl;ﬂ-if.:?), 5

-~

Tty Cwn cwpeer e G boeervin, 0 opereent, In 7T poreent of the

SN0




- | 167

learning projJects, the interviewee indicated there were two major
resources and she could not determine if one was of more impecrtance

than the other.

Self-plannad learning

As presented earlier in this chapter, 66 percent of all learning
Projects were c~lf-plarned, When tabulated bty types of subject ratter
cstudied, self-planned learning projects accounted for €0 percent of
the totel projzcts in each of two areas-.-personal and family competence,
and cocial and civic corpetence., Self-planned learning occurred less
frequently ir the oceupational (33 percent) and celf-fulfillment (39
percert) sublect patter areas,

The total wrount cf time spent by the study sarple in self-planned
prejactn (€2 purcent) was very cimilar to the percentage of learnirg
prodzztn in thiz zateyory (€5 percint), The average length of self=-
plenned loarnins prejects wus U5 lLours as corpered with an average

)

largsh ¢ <4 tours fer all prodeocts,

Incervivwmo r 4ed tolng very csaticfied with 74 puercent of the
Sulfeplernract yredeets uvriertataen,  Howzver, they ctill indicated a need
for mititiernd Lolp in 27 poreent (2=45).  In 60 self-plarned projccis,
¢ T s wioin vt zroa of otteinin: rorourecs or accintances

CTCrn. ooaT lnootrer plrollng piade Wwalorenticno- oonly four tines.
oo Ml o e rst e danda] Lcoand planning phoce of the Jonrne
roeoreet ot wnr v tenly yaroet gvery She evldernce Suggerencn that Lrare
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adults were uninformed about decision;making processes that could
facilitate learning efforts,

For slightly more than 40 percent of the self-planned projects,
the reasons cited ag to why the learner decided to plan the project
herself rather than using an "outside" planner were that the learner
was elther not aware of any other planner to use for the project or
felt the proj:«ct was of such a personal nature that self-planning was

the only way to learn it.

Trancportation facilities

Most young mothers (G4 percent) had transportation available in
tre daytime iF uce of whe farmily car was important enough to make the
zlfcrt to drive their hustanas to worky this percentage increeased to
GF pereant for aevenineg use of the femily car. Bus transportation was
uvallarle ‘o us lenst onc-half of the subjectc, and was used by 10

prreant,

Moate ot in dn erennlivaticons was net an inportant. part of the lifea
Ryl €8 r Gt rs who weers Ctectdied, Cevertuyetive porcent ¢f the otudy
cer Yo meyeet D e D LGt Gt Lo ony orennicnticn daring the
A T A N A LN SR TP SRR o 2 Lo dn oo oorcnairaticn,
veert P Nes o e en Ty ove e Dontden and bopereert Yelon.oeri

st len s v ot rrt inr repGrtesd wWere edd Ly
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Group 2 mothers, except for the two memberships held by one mother in

Group 1.

Utilization of information sources

An average of three and one-half hours e day was ﬁpent vieving
television, although the time spent ranged from one to eight hours.
SubjJects were asked which local station they watched most frequently.
Avout one-third irdicated Station A (CBS affiliate); slightly less than
one-third rentioned Station B (NBC affilitate); the other third said
they watchéd no one particular station most frequentl&: Station C
(ABC affiliate) was mentioned by only 2 percent, and no one named the
cdﬁcational tclevision station. Wh;le §h percent of the households
received the educational channel, only 50 percent watched it occasionally,
15 percent watched it frequently, and 35 percent never watched it.

The averzse hours of radio listening a day reported was three
tut the range wac fror zero to fiftecn hours. Two of the eight AM
staticn wors czloarly the ones listenoed Lo most frequently. Station
A, lisnd ty 79 percent, iz an A3C affiliate but cmphacizes localized
rewsenst s ant oo oa cenciztent forrat off regularly scheduled segrmente

of infcrra~icn., Staticen b, named by &5 percent, is a CBS affiliate;

fo0 proernerlins ILonet nn lozalivad nn Suatien A, tutr its ruscic ics
Plar ool it oy g Uer the yeur: hermeraer, Ore cf the nine M
statlens wun ro el Ly WY oot 6f Yhe ciuuy curple ac the FM ostavion

Voo el b cg s Seegennly, Thiz in e Mullectarco station with a
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format of "beautiful music" segrents. F fty percent of the sﬁudy sample
either could not name the FM station they listened to most frequently
or else the station was outside the local ares,

The daily evening newspaper has the most potential for reaching
young mothers since 73 percent read this newspoper as corpared with
30 percent whc read the morning newspaper. Weellies published by
various village: were read by 19 percent. A local weekly "throw-away"
wae read bty €9 percent.

Nirety-two percent of the study sarple read at lea;t one magazine
on & resular vesis--alrost every iscue. The average was three magazines;
the ranye was from zero to eleven ragazines. .Wbmen's and home magazines
vere the nr3t frequently reead, accounting for T2 percent of the total

ead,
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Th2 yourn;: roltherz had & limited xnowledge of the learning recources
availarle frer ndult education institutions in the metropoiitan area,
They volier ur-:i Institutiecnc with the exception of televieion, businescs
ant icduoery, nl relipgious institutione, The percentages of the
st who taee! Shane three institutions as resources were W2, 79,

vl 39 pertent vespectively. Also, the five institutions named roct
crtan o nroyetont nl intormation Sourcese-libraries, publie schools,
Peen it mrlose Lt s onpeenaler, €)Y onner end undveraiticsn, and Cooperative
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Obstacles to learning

The three most frequently mentioned reasons given as obstacles
to learning were linited time and energy, limited money, and priority
of family obligations. A closely related reason was the mothers' |
difficulty in locating trustworthy baby-sitters. These four reasons,
all related to their current stage in the family life cycle, accounted
for 65 perceat (n=75) 6f the 116 mentions,

Twenty-one percent of the study sample specified reasons why they
never got started on learning projects--notivation, fear of failure,
and practicality of the learning. Three other categories of reasons
were related to otcotacles once a learning project was undervay--learne
ing teyend the capatility cf learner, changing interest, and limited

learning recourzac,

Irplications for Theory

The present suity has imnlications for adult learning theory and
seifeplunid loan. ing theory in at leact two waye. First, the ctudy
goenecat s inferracicn atout <ach area, It contributed to the gencral

o o}
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bLieery postaeinl: dult participaticn in leerning activities, Sccond,

i 2lerillwl voevirnl concepts which sdult 2ducationc can use in theory-
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Inforration

This end related studies have added to the growing knowledge of
partiéipation frow. the point of view of the learner himself. Although
the degree of participation varies, almost every adult undertakes learn=-
ing activities in any given year. Studies have shown that the extent
of adult learning effort is extensive and that much of it occurs out-
side adult educaticn ihstitutions.

The adult learner is extensively involved in planning his learning
proj=cts. Self-plarned learning accounts for approximately tuo-thirds
of the total learning =fforts of adults. Theorists interested in self-
planned learning need to consider (1) uniqueness and individuality of
learnirg goale, (2) inaividual differences in plarning ability and
etyle, and (35) necessity cf assistance during the self-planned learning
proc:ei.eecnz learaer with rmany teachers rather than one teacher with
rany louzrrners., Any theory about selfeplanrned learning needs to
inco-porate and clarify tne rature and extent of assistance needed by
aduls l-arnsr. for celf-planncd learning activities. The issue is:
what ure the critveria for Judging the arount and kinds of assictance
reedod ofnos 14 will vary depending on the capacity of the learner?

Tre Pircin,, tirot rost learning actlvities in thie study were

inlt e o ver mraotica] renionieete wequire racwledgoe snd ckill related
c ottty Ta sy Yerily, rpeort, or Lollyeesupgpeists Llat thecory stoot

W oo Ionvn Ll reesil Yo necorpornte Lhe ponl-litrnine criontae-
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tion of adults. However, this raises the age-0ld question of what we
do in the domain of civic and liberal adult education?

Dnta fror this ctudy adds to the increasing evidence that learning
for acaderdc credit and certification forms only a srall portion of all
adult learning. Since certification and credit are considered to be
powerful outcores and rotivation of perticipation in rormal education,
the questiern 15 what applicability do certification and credit have

for adult education?

Concepte

The concept of self-planned learning has been underemphasized in
aduly elucation theory and practice. The conceptc of participation,
leasnling orientation, sclf—@lanned learning, and adult learniné were
clarifisd further in the precent study. The learning project concept
war changsad L0 include prodects chorter than the ceven-hour limit set
vy Tough, Cencep’.s that were operationalized for this study were:
primary ould-ct natter recource, ocketacles to learning, end degree of
:aﬁirrucﬂio;. Thz conc.:pt of sclf.planned learning wae tLroadened to
frelule zrewlowden atonut Lre arount of sdditionz] help reeded and reasons

wWry Sher luarrner engoe to plua Lthe lesrnicg project hercelf,

Irplicns Ten vey TeotioSionnl Policy

oL £ Ty SR
ATL oot O Jer ot b iy ed ('c_r:p‘n-,-b:f: 1.i:in tenool,
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during this research believed that adult learning was something that
was dore in an institutional cetting, in & formally-organized course
or program. The typical perception of intervievees at the beginning
of the interview was that they had not done any learning at sll during
the pact year, and that any learning they had done was unimportant or
of low quality. A frequent side effect of the interview was 8 heightened
awar<ness in the participants of their own learning efforts and of the
fact that noninstitutionul environments and resources can contribute
gsutstantially to a person'ce continuous learning.

SutJects did plan their lcarning activities; they reported being
very saticfied with T6 percent of the learning projects undertaken.
A Yer the deciding arnd plannin, phase of the learning project was quickly
.Qggf peact ¢var, :hef lacked criteria for determining the adequecy,
valility, and asufliciency ¢f irforraticn. Their evéluaticn skills
Seemocn scirplilcics, Ouwbdecti necred to lack knowledge about conmunity
reser.ress snl tew to use thor,

A rajor rcl- ¢ the faral educntional system should be to develop
a fuucratl oo lulbe tewarlds Jifelen,: learning end to produce learners

nistave wpd direcct thelir own leasrning, Invelved
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Adult Education

One very practical implication from this study is the potential
use of tﬁe Tough instrument as an effective planning tool for analyzing
interests of adults. Adult educators could gain considerable insight
into client interests and learning styles by interviewing representative
adults of & target audience as to their learning activities during the
past year, Tnis might prove to be a nore effective method for deter-
rining the educational interests of new audiences than use of planning
cormittees which attermpt to involve representetives of the target
audience in decision-making processes. The interview technique ﬁould
provide the adult educator with a picture of the what and why, the
how, when, and wheree--the preferred learning styles.

Cne of the most important implications for profescional adult
educators stums frer the increacsing evidence that adults plan a great
d.:al of learnirg for :iherselves. Learners are doing this themselves
without any ascistance or intervention from professional adult educators.
I. now ceers that adult educators should be concerned abcut both the
learning process and content of the learning frar a new viewpoint--that
of the celf-directed learner, What should te the role of adult educato.s

irn asciezuing wiulls to inerzace their awarcness of the potential of

tenuiive Snernelveet Iu ie gpparent that one of the primary aims of
arean cduewtion shonld Le e help wdultc urderstand the process of and
cevelor e o cerpeeneneloes in selfeplannsd learning.  This can be done

SRA N



. S | 176

by assisting adults with acquiring skills 1in determining educntional
interests and needs, in selecting and organizing learhing experiences,
eand in evaluating.

Research experience from this study indicates that an adult!'s
lear:uing project is a specific, personal, and individualized effort,
This 15 arother reason why the role of inctitutional adult education,
particularly as it relates to noncredit continuing education, should
strive to facilitate the sclf-planned learning efforts of adults, The
need of relisble subfect ratter resources for sclfeplanned learning
projecte chall.nges Lhe adult cducator to increase the diversification
in "packdging" subdect ratter (e.g., tapes, casscttes, cingle topic
newslethor sorloes, tolevision) for individual learning projects. These
teeed L0 ter wvallatle for o in the hone. Individualized inctruction
within rev s loarnine aetivities needs to be increased alco.

The: lacg 0f zncwledisee that subdeete had of adult education
frotbovanicns Indienno a ned for adiitional progrum proroiion and
Yor lpprevinc Ve retorrsl procuss areny adult education agoencies,
Thewe dmpestene el conldd ve ret threoveh conmnity coox'djn':xi;ion of’
ot b e precrans, Dueh ccordiraticn chould includes (1)
ceertragiooeb jnlCGrmetten sergies Liat oo beyond Lher Listing of
potertedl reece et Ty b Fnedlitbutors, tutors, and
Porer pe v s v s30T ety (0) conrainnted presotion,
(o) e o prases pluniins o cenrandity 1ewel, wd (4)

Teopre it e gl Tty eatre ]l sedd yrecrnn e duntiicn,
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The effect of the interview on the heightened awareness in the
intervivwee of her own learning efforts provides a natural counseling
technique to uncover learning interests--what she would have liked to
learn and what otctacles prevented this,

Group-plann:d lecarning activities accounted for onl)y 10 to 20
percent cof the total learning eftorts of adults, Learners perceived
that group learning did not fulfill personal goals; this perception
protably was an accurate descriptiocn of the way it is, Current educa-
tion modic=lc which invite clients to a place where many of her planning
functic s are perforrad for her.must change. Adult educators cannot
centinu to tali-ve that they alone know what is test for the prospective
lrarnar,  The bigg:2% challenge for adult educators is to accept this
evid.ne. and to tuk. positive ctepc to obtain information about specific
learper: ' Intor-cas and goals in group-leurning situations, For group-
loarenine rresrun s whleh oxtend over a given time peried, it is much
aanlor e naXe Dore Shat group objectivec are cﬁmpatible with individual
cigrzrhisoa, It i puchivore 1ifficult Lo accorplich thie for cnee-shot
precrus s whleh fnvolve large matesrs ¢l pueople, Here, it may be
tore b el on oot bt Ives ercl then bulld the objectives into
prevoet o po prenp ol tue audlorcoan can celfecelect, There is a need

Cre wples g S mnr Yoy tuildins lenrper gonls inho Froup-plannaed

Mepor et me o D e Ve thoe e enpreded out by ndult, ccdnenticon
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same way as the present, Some institutions have been engaged in what

is cormonly referred to as "long-range program planning”--planning

four to five years in the futurej however, the future is conceived no
differently than tne present except for focusing on some economic and
derograrric variables, There is need for comprehensive planning for

the future that attemptc to relate noneducational factors in that future

tc educaticrul policy-reking and planning in the present.

Questions arout Alternative Policy Goals and
Assurntions tor adult Hdaucation

The presert study deronstrated & high incidence of self-planned

leeraing in the total learning efforte of young rothers. This poses

[ &2

ericus pelicsy questicns for adult education. Self-planned learning
grould not te teyond the range und responsibility of adult education.
Trere cheoult te sere kind ©f intervention. The major policy questions
Lhen sre what ara the prounds for intervention and what resources would
e aveilatls Tor Internamticn?

Porsen., cnonpeed 'n orolfeplannad learning need and want help with
irite It shouli b an interest of society to make relfe-
Tannree Toarr o rere cUfeliny ard rore offentive, It is economically
trres iR e by lon drotitutional ¢l education progrars for everye

coocoas tr e e e o Vhtren, Gior will oaveryon-: want Lo learn in an
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Can we rely on interest-based programming tc solve social issues. i

eand problems over a period of time? Based on data fram this study,

on2 Qbst seriously consider whether civie resppnsibility ghould be a -

‘wain éonéern to society since it was an area bfxien\gzi?rity and

.leaeﬂ saiisfactioﬁ; Another area of concern to society~should bve

parent education. The typical mother in this study spent twénty-four

hours duringtthe past year in a self-pldqned learning activity related

to child rearing. An analysis of the content of these projects and

~ observations made during interviews suggest a generai‘lack of 1nforiae

tion, ané use ¢f unreliable sources of information on child rearing.

It should be in the interest of gociety that pérents have availablé
_ 4 | X .
to ther the mest reliable, accurate knowledge and skills in respect

\

to child rearing.

N

. o ‘ , '
The 1ittle time spent ip the planning phase of learning projects

indicates a need for,éssistapbe in developing skills and competencies
" .

in plarning, in krnowledge of resources, and in evaluation. The role

of adult educators should bé gxpanded to include not only that of
"presenier of cubject matter"ibut also to include that of "facilitato§
of le;rning." If that role doés broaden, what changes would be
réguirod ir corpetencies adult educators need and in the criteria used
Lo eralunte adult education institutions?

Yeung rebrors o~xpracsed concern atout the difficulty in finding
taty-citers ohey corid trust., How could this problem be colved? For

exreple, trore new ab loact trreo poscitle ways (or some combination):

AN Bk
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(1) training paraprofessionals who could go into the hamee-how would'

_this dte financed? (2) 1nexpensive daycare centers’ where mothers could

‘leave children for a few hours or for a whole éay, (3) taking learning

resources into the hame--videotape, cassettes, cable television. The:
policy analysis of the tradeoffs among these kinds of alternatives |
haa yet to be undertakena : '

If there were to be intervention in self-planned learning,9what

resources would be available? One possibility could be the formal’

. adult education institutions, who have so far failed to reach young

. \\ . )
mothers. The leaders in these institutions need to ask themselves

whether they do or should care stout this audience and why. " If they

do care, what are they going to do about it? A second potential resource

could be other institutions not considered primary adult education insti-

tutions but wrich may have an educative role--business and iﬁdustry,

or television are exarples of two that were high in use but low in °

reccgnition as a resource. A third resource is all those sources not

yet operationalized--inforr:ation networks, of‘mass-communication devices

such as cable television cf cassettes. |
Who will deéide how resourcbs should be‘/organized and made availe-

atl2? Is fedoral support possible for rore packaging of tim >ly and’

relovant cubtdoct ratter? Is there a way of éividing up sutject ratter

g 41 rrant irrtitutions have rasponcinility for specific areas?

.

Ao will tecii unat o the best uay Lo accomplish this?

R
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- and issues rather than on questions whether the extent of learning
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-

How will 1bcal commnnities form the coordinating mechanism needed
to provide the necéssary counaeling, resourcee, and rererrals? Should
the federal government establieh a new coordiuating 1natitution? Should

there be federal intervention to provide 1ncentive for 1net1tutions

: to change? What effect would such changes have on current practices,

i.e., how would counting" be used as a means of evaluation to deter-

‘mine future fnnding in a reaource-facilitator pwogram? From these

questions it is evident that there is a great deal more analysis which
has to be done,

k)

Bk V7 Recommendetions for Further Research

Thié and similar studies have added to the growing kndwledge of

participétion research which focuses on the individhal learner, They

have developed the coﬁcepﬁ of self-ﬁlanned learning. They have also
shown that the extent of iearnihs effort is extensive. There is a

need for future studies to be directed to edditional areas of selfe

plannred learning. These studiee should focus on the major questions

activity repoerted is a conservative estimate or whether learning
projecis =xtend over a two, three, or 1onger period of years.

Instead of focusing crnly on the differenc» in degree of participa-
tion huEern rious groups, there also ne¢ds to be a major focus on
quoctions relased to differancas within groups. Why is 1t thut some

adults corsicict ¢ Jjarge rurher of deliberate learning projects, and

50195
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v&penﬁihundreds of hours doing so? Why 1s it that others make 8o little

érfért to learnf- This was the first study of adults engaged in selfa.

. planned learning vhich attempted to determine. the extent of association

between personal and socioeconaﬁic characteristics and the measures of
learning participation--numbe; of 1earning proJecte and total eatimated
time spent. Further studiea.are needed using larger samplea to test
the:validity of the tentativde conclusions.

l The curreﬁt study provider tentative ansvers to a humbef of questions
atout the learning etyle of mothers with young children between:the
ages of nine and sixty-four ronths, In this sémple, all mothers wvere
of the white race éﬁd all but three Shbaects had a minimuh of twelve
years of school. Similar studieé with young mothers in mihority éroups
and with less than a high school education are needed to deternine
whether the findings related to self-planned learning also hold for this
grour, and whetler the obstacles to learning are similar,

¢ A l_mitation of this study was its preoccupation with quantity of
learnirg activity. The study rcasured the extent of lea:ning effort
irather than tte extent of cranges in knowledge, skill, or attitudes

f therleernsrs, A research study which measures behavioral change

" £houid be undertaken. The study might be in terms of how much .was

learnsd or row i*pc.tant the tehavioral changes were to the leavner
or to otheors., Cearparisorns could then be made 8s to the extent ¢
hetavioral ?ange:wxviting from leérning prol-cts which vere self-
rlanred, orovp-plannad, lndividualeplanned, or material resourcee

piannad,

52194

e




P

4 Wny 18 it that group 1earning activities did not pley & more

1mpcrtant role 1n the total learning efforts? Why is it that material

wresource-planned pchecta playe& euch e mincr role? ﬂhy is it that

the majority of the plenners in individually-planned proJects vere
~ friends, neighbors, -or xglatives, not professionels? What are the
_Amain difficuI€£e§§these//'ateur planners encounter 1n their teaching
role? Nhat\pelp would they find most useful in 1mprovins their effechu
tiweness?;;nngwers are -needed to all of;thece questions, .

. This study has made a preliminary iﬁ#esé;gation into some of the
obstacles which vlock 1earning activities, Further research'is needed
to determmine whether the reasons given as obstacles when asked one
epen-ended questiion are true obstacles orlsimply excuees.

. Thie study, in additlon to several others, has added to the know-
ledge of se;f-plenned learning. -Since it seems to Be_scch enrextensive
acticity,.éurther reseafch_is needed on the competencies required for
self-pla*red learniﬁs.

Forc reseazch is also needed on resources. Why is it chat learners
rely to such a large degree on intimates (friends, neighﬁors,‘relatives)
and pfinted rateriels as resources? Why is it that some subjects
relied ccxs ntly on the same resource throughout most of their
learnirc- projecis? Why ic it that adult education institutions are
no“ use~d as raseurces Lo any large extent?

This soudy bue raised as runj questions as it has answered. Con-

trivuticrs of whe study have been in cpeeific arcas of adult learning

SEAN B By
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" to explore other areas and.%}her'populations.

-
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conducted by a specific population. It is left for future researchers

W

_cencludingfﬂote \

Thergrowing body of knowiedgeiregarding self-plenned learning
presents & challenge to the field of education, Educators can no longer
subscribe to the dogwa that. self-planned learning is beyond the range
enid responsibility of its institutions, in the beiief it 1s an individual

activity and affords no opportunity fb: the adult educator to exert

* influence on the 1earning process. Persons engaged in_seif-planneé

learning need and vant ‘thelp with their 1earning.
What are the ways in which adult educators end their institutions
can come to understand the challenge of self-directed 1earners? It

will require acceptance of self-plsnned learning as a viable part of

adult ecucation. It will require the assistance of the elementary’ Sime
and secondary school system, more effective planning; and new supportive

policies. If adult educators understand the challenge, will they

-

meet it?
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April 1973 o f
R . _

: s

/ ‘. ..4
2000000
Dear Mrs. xxxxxs o N <

" T would like to ask your help in & sur vy I'n éonducting to help
me better, understand the needs and int.erests of mothers such as
yourself. . : 4 . : ; '

In case you're vondering who I'am or what I represexit, I might -

Just say that I'm a graduate student at. Syracuse University this
year. , I' ve worked in Onondaga. County for the past nine years and
have alveys been especially interested in mothers who have young
children. It just seemed right to build my survey around this
interest and actuelly get out to telk with some of you jndividually.'

Your name has been one of the fifty selected to represént mothers
- . with preschool children. I'm hoping it will be possible for you to.
- £ind time in your busy schedule to talk with me. ,

I will be calling you to answer any questions you might have and
to set up 8 convenient time for an interview. The interviev may
take up to two hours. As & esmall return for your time, you will
receive $5. You may also wish to hire a babysitter to avoid
interruptions during the interview, I am prepared to reimburse
you *2 for this cost.

I'11 be in touch with you within the week to arrange a convenient
time to visit with you. ¢

Sincerely, - ' .

PATRICIA M. COOLICAN
300 Audubon Pxwy. Apt. 10
Syracuse, N.Y. 1322k
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1. LIST LEARNING FROJECTS

o [ e

umé@m&w'5 3
4 BEST Copy. Aw'unm;

INTRODUCTION: Be sire to eg bl:lsh a rela.xed ’ truatmg atwiosphere before
beginning the interview. - It/is especially importent for the interviewee
to understand that (1) you
salesman in disguisej (2) jnformation you are requesting is not personal
in-nature} (3) particiyant vill not be identif;led by name, .

Explain purpose of the st &L by saying*something like. . .I'm mtereated -
in talking with mothers like-yourself who have preschool children ’ ‘about o

the things you! ve tried to learn about ‘in- the last year.

\

‘ Most :lnterviewees pan ¢ when they hear the word "learn" as they associate

Y3t with schooling. y thing like... When I say "learn" I don't
mean learning the sorts ¢f things that people learn in Bchool. It can

~ _ be any subject-«you cguld have learmed it in any way. Anything at all

can be included, regardless of whether it was big or little, easy or
hard, serious or fun./ I've only set up tve guidelines to help me decide
vhether or not I include things you mention:

. First guideline is that I'1l only count the things you' ve learned _
in the last 12 months...s0 try to think of things you*ve learned
slace last R , .

- b, The s‘écond guideline 1s that I'11 only write down the learning projects

vhere you made any sort of delibverate effort to leara something or
how to do something. All of us learn tnings as a result of such things
as casual conversations, television viewing, or recreational reading.
This is an important kind of learning toc but I did have to set some
1imits, This is why I decided to count only those things hhat you

" made a deliberate effort to learn about, "

N

a. Expla‘.in that you will write down the learning projects as {:hey

recall them--then you have a few questions to ask about each one.

b. Point out that it usually takes a person 15-20 minutes to think
of learning projects.

¢. Probes
(1) Chronolosicel prove: Suggest that they think of highlights

in their life during past year which may help them recall
learning projects...roving, new baby, going bvack to work, etec.

—
Adaptad frorm interview schedulz used by Allen Tough.
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(2) Category probe ( Bheet $1): We find that. many adults forget
some of their learning projects. This sheet lists scme
different things that people learn, I don't t expect that you .

- will have learned something in each category. . .it' 8 Just to
help Jog your mmory.

Note: 1If interviewee uses aomething from list, try to ‘get
her to put it in her own words,

(3) Method Probe (Sheet $2): I want to get as complete a list ‘
as possilile, because we think that people make far more
attempts to learn than anyone realizes. .

On this s eet s I've 1isted some different ways of 1earning
- which may \\help you. think of some additional learning proaects.

(u) Probe Idea§
\ ! I
(a) Whenever interviewee mentions scme activity or area of
: her life that yeu think might hgve produced other learn-
ing proyects, ask her about thi possibility. '

(v) If interviewee has omitted a category, probe a little, - .
for extmple: If she omits enything in area of current
events, you might ask... 'When you read‘newspapers and
megazines, do you try to gain and retein information
on current events, politics, oripublic affairs?

(c) Don't interrupt person's list of learning projects in
\ order to ask criterion questions unless it is clear that
the person is far off the track or you are not sure &
project qualifies.

(d) Try to be precise about just what the person was trying
to learn...use 10-15 words to deseribve learning project,
not just specific title.

d. OK, that gives us a fairly complete list. If you think of any
other projects while we are talklng, be sure to mention them.

Now I would like to ask you some questions about each of the learn-
ing projects you've rentioned. The questions are the sare for
each, so after we do the first one, it will move along quite
rapidly.

Note: Shuffle the Learring Project Data Sheets, putting the more
concreto cres that ray he eacslast to figure learning time first.
Put on~z you question at the end..,.by the time you get to tham,
intervicwee rersel: will recornize whether or not thcge are
deliberate leorning projects

29403
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2. TIME | | R o

. . . . 4 : ’ . ! . ,/ ":- -
8. The first question I'll be asking about each one is. the number
._ . of hours you've spent on this project. Let!s. start.sdth (first
— ‘- learning project)... You mentioned L, y 11et
R of eplsodes sie mentioned earlier).™ | Lo

—-——

-Was there ahythingmélse'?qp did to learn - ?

,Régord learning timelfoflcaéh.episodeﬂ _ ' - /

Note; If doubtful whether sctivities listed are learning eptideé;:'
| this 1s where you check criteria for (1) deliberate learning and -
(2) retention for two days. ) s R

KR Ycu might ask... During this étivity, was your main purpdselté
N learn ? During this activity, how long did you want
e ~ to remember'what you vere learning? = . ' _

b. Deciding and Traveling Time: We've been estimating the time you

spent learning how to . There are two other kinds of
time that I'd like to get an estimate for... Deciding and Travel-
- ing. . ‘ ' . '

S : Thisusheei explains what might be included in these kinds of time.
o . GIVE INTERVIEWEE SHEET #3., When she has read it, record time for
Deciding and Traveling. T

. 3, DAY-TO-DAY PLANNER

: - \ : ' _
Another question I'd like to ask sbout is who'or what planned your
day-to-day learning. That is, who\Qr vwhat made the decisions about -._
your learning. ' Y

I've come up with four types of planners: (1) group; (2) individual;
(3) material resource; (4) self-plenned. GIVE INTERVIEWEE SEEET 44,
When she has read it through, be sure she understands each type of
planner, ‘hen €8x who cor what was the major planner in this learning
project. If project contained sevaral episodes, interviewee may
neec to recall the planner for each episode in order to decide what

f planrer was primarily (51¢4) responsible for the learning project.

Hote: In most learning projects there is clearly a single planner.
The cvrerall planner may be clearly identified, even though the learn-
irg project included at least one episode vlanned by a group, another
by a becok, and a few planned ty the learner. If no one planner
acccuntad {or the rajority of the planning, use the residual category
of mixd plsnning. .
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" Record the rolloving additional iaformation for each category of - st

planner. _ , . -

~ (a) ‘Group: ' recerd makevp of group--(l) group with instructor
or leader or speaker assigned to that sroup; (2) informel
1ntereat 5roup self.i'01med, LT

L(ST'Individual. record (1) relationship to léarner--brother, sister,
<7 husband, frisnd, neighbor, 'wo-worker, librarien, store clerk,
<  teacher, etc.} (2) vas planner expert 1n‘§his area, (5) vas he
..~ peaid to assiat with project. : o
(c) Material resource: record medium--ex&mplea m;ghﬁ be set of
recordings, series of TV programs, set of prggrammed instruce
tion materials, workbook or other printed maberials, ora -
language labd, . C
(a) Self-planned° learner himéelf retains major responsibility
for the day-to~day planning and decision-making.

SUBJECT-hATTER RESOUPCE

:'Ask vho or what provided most of the subject matter‘dnfbrmation for -

.this leerning proJect.

iCREDTr or NOUCPEDIT (1nterprﬂt as "mostly credit"'or mostly non-

credit")

The interviewer can usuhlly determine the enswer to this question

. for a rajority of the learning projects. Ask this question only

vhen you need to deterrine the answer, using these definitiona for
credit: -

(a) Acederic credit--toward a high school diploma, & certificate v
from & business school, or a college degree.

(b) Certification--passing a test or examination, toward some
license er driving tect, or toward sore requirement or
exarination related to 2. jot.

PRFSIT STATUS COF LEARIING PROJECT
Whick cae of thece four enswers best desceribes this particuler leern-

ng of fort au Lne prrcent time? |
! : ]

(=) Cempleted--m=t ry roal.

n 0’ ‘)0 .)
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(b) Definitely active--continuing 1earn1ng effort right ‘now, and
spendins about as much time as ever at it. .

(c) Tnactive--have set it aside for ‘a vhile or em apending much
leac time at it novw than before,

(d) Drcpped before campleting, and I don't plan to continue,
T UELREE.OF SATISFACTION WITH LEARNING PROJECT .

- //;1ease think for a moment about how satisfied you are with your learn-

ing project. Wbuld you 'sey that all together you are
la) Véry satisfied. '
\
(b) Fot very sausfind.

(c) Halfway between A and B,

' 8, ADDITIONAL QUESTIGNE FOR SELF - PLANNED LEARNING momcrs QNLY .

(a) Would yeu have 11ked more help in your self-planned projects?
If answer is YES, ask...,At vhat point(s) would you have liked
more help? _

\

‘ NOTE: Get interviewee to-use her own words, then categorize
¢ Jater in terms of tasks.

(v} Wny did you decide to plen this learning project yourself
rather than using an "outside" planner?

9. REPEAT QUESTIONS 2.8 FOR EACH LEARNING PROJECT LISTED BY INTERVIEWEE

10. D‘VOPRAPFIC QUESTIONNAlﬁd

The last three questions on the demographic questionnaire relate to
future learning in the next year and obstacles to learning:

(a) Wnhet learning would you like to undertske in the next 12
ronths that is related to what you're learning now?

(b) Whet NEY learning projects would you like to undertake in
the next 12 months?

(c) All of us have things we want to learn but for one reason or
another we dorn't always do it...we start something but don't
finish it, or perlaps we don't even begin., What are some of
the otstacles you've had? .

206
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Sheet 41 .
| PEOFLE LEARN THINGS FOR . . . .

Occupational, Vocational, énd Professional Competence ‘

Includes: Basjc and literacy education :
High school equivalency - regular school subjects
Trade, business or vocational subjects such ass. typing

or shorthand, practical nursing, data processing, etc.

New worker's preparation for entry into labor market
Any on-the-job training
Retraining for a shift in occupation

gkrsonal Development - ' N

Includes: personality development ,
public speaking, speed Feading, etc.
physical fitness
anything related to mental and physical health
driving lessons

Family Compe tence

Includes: “Role as parent, wife, homemaker such as 1nfant ar child
: care, family plennirg, farily relations, consurer
education, interior decorating, money managemeut,
nutrition, housekeeping, home repairs, gardening

" Civie Regponsibility

Includes: citizenship or Americenization

voting and politics
current events
community government
civil defense
pollution and ecology
international affairs
community develorment

Self-fulfillment

Includes: all kinds of liberal education
arts and crafts
hobbies
recreation
music, arts, dance, theater
religion, ethics, or moral behavior

LNL07
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Sheet §2 _ ,
/ _ ' .

Cen you recall-any times you tried to learn scmething by . . .

- reading a book, pamphlet, encyclopedia, newspaper or megszine

- watching 1V pr0grams or news, listenins to redio progrems, or
going to a theatre : / ,

- asking a specialist or expert such as a doctor, lawyer, counselor, .
private teacher, or a financial or tax advisor a '

attending e conference, discussion group, & retreat or weekend
meeting, a workshop, or other group meeting :

asking questions of your relatives, neighbors, or friends

enrolling in a correspondence or TV course, or through tape
recordings or phonograph records

taking-private.lessons

Have you learned in & .. ..

church or synagog

college, universit}, or school

~.
~
-,

community organizatfon

company or faqtory or office

in & governnent progream i . S

- in an exhibition, museum, library or art galle}y ' |
.:' D

59208



Sheet 43

1, Deciding end Planning
. Perhaps you spent some time deciding ‘ a
[ r- - vhat you vanted to learn
-.Eg!‘yoﬁ wére'soing'to go about phe learning
4 -_!2212 to get'help or advice

L4

fFl; evaluating your progress . .- ., such as whether or not to
P proceed with the activity, deciding to take a.different °
4 direction, or that you! ve accompliahed your'purpose

i

2. Traveling_and Arrangggg

Some of your time might have been spent

‘= traveling to a meeting or 1ibra*y, finding the right book
or person

:} - arrangingAappropriate“conditicns for learning

- skimming material in order to find relevant items for a
learning episode :

3. Learning

During some of the time, your main purpose was to gain certain
knowledge, skill, or understanding.

That is, you spent time reading, listening, observing, discussing,
experimenting, or learning in sqme other way--and your motivation
to gain and retain certain xnowledge and skill was stronger than
all your other motives put together during that time.

- .
o T e a s .

01209
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196 o
Sheet #b

Who made the detailed day-to-desy decisions about what you should learn, -
- what methods you should employ, what materials or resources to use in
each learning episode? _ .

\\\\ L Group-plenned Learning |
' In eame learning projects, you may decide to attend a group and let
i - “  the group (or its leader or instructon) decide what and how you leern
during each session. A group may be of any size, with a minimum of
\ five persons.

Examples might be lectures, workshops, study groups, amall informal
\ groups, or conferences. .

r

i -5 One-to-One Learnggg - !

In sore learning projects, the plenning and deciding of what to 1earn .
and in what order is handled by one person, who helps the learner in o -
a one-to-one situation. That is, there is one helper (or* instructor,
teacher, expert, or friend) and there is one learner. These two

persons interact usually face-to-face, although it could be by tele-

phone or by correspondence. '

Even if 2.4 learners were receiving individualized ettention from |
one other person at the same time, it would. be included here. e

3. Material Resource ﬁearning

In these learning projects, the major part of the detailed direction
on what to learn and what to do at each session resides in some
material resource . . . @ programmed instruction book, a set of tape
recordings, or a series of TV programs are examples. The learner
follows the progrems or materials and they tell him what to do next.

4, Self-planned Learning

Ir other learning projects, the learner himself retains the major
responsibility for the dey-to-day plenring and decision-raking. He
ray geot advice from various people and use 8 variety of materials
and resources, but he retains the responsibility for deciding what
activities to try next, what to read, and what knowledge and skill
should be next in the cequence. Instead of turning the job of plan-
ning over to sorecne else, he makes the day-to-day decisions himself,

20210
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ING PROJECT DATA SHEET

\
i | \\  Interview number ‘ -2 .
| Card in series _ B
_} (#1 up to total number projects) N\5-6 -
Total Nimber Lesrning Projects | .
. Reported B ] T-8___
1. Desired Knowledge or Skill . \4\4
> . __0O, Fone L 9 -
__1. Occupational, Vocational "
—2. Personal or Family
3. Social an'd,c:lv':lcl _
___b. Self-fulfillment
— . Other
= 2. Episodes end ‘riﬁ;es |
-
i
\ :
—
Time #1: Deciding 12-1>
Time #2: Traveling 1h-15 —
Time #3: Learning __ _ 16-17-18
TOTAL 19-20-21




—tm - - - - - . - .. - - . - - - . - - .

PE o T
44'.‘*33;:‘ =832

skl

198

Interviev number N o o - .

t Be Daz-to-ﬁaz Planner ' *
 __Groups Inatructor g | 3 o
o Belf-fomed - group l. Group: leader “1/22
= : * : . Group: self-formed
Individual: S ' . '
e "7 Relationship + Intimate,nonexpert

. . Intimate, expert
Expert: _ Yes N also .
.Paid expert :
Material Resource
Self :
Mixed

___Material Resource
Medium

'Learner

Mixed

l -alo!\'n le'u'to

h, Subject-matter Resource ' \

_)..Group or group instructor = ~ '_ | e3-2h
__2. Group: self-formed
. Intimate, nonexpert
. Intimate, also expert
. Paid expert
. Books and pamphiets
. Magazines
. Newspaper
. Programmed mater*als
10. TV and Radio
1l. Film
12, Recordings
13, Displays and exhibits
___]_-,“o 'Othe!‘
) 15. Mixed . .
\ T16. Couldn't determine

\ 5 Credit: __ 1. Toward academic degree 25
\ 2. Towax%d certification .
__J. Noncredit '

/

1. Completed 26
__ 2. Active®

3% Inactive
~l, Dropped before complet,ing

6. Present stztus:

o | 60212




&
.
.

»
3
L
[
i
et

1:,"'-

Tord

é“"./- B

Interviev number :

Mee of Satisfac%:lon. .1. Very satisfied

2. Not very satisfied
3. Balfway between

ASK QU!S‘I‘IONS #8 AND' 99 FOR SELF- PLANNED PROJEGI‘S ONI.Y

8 Additional ngg _0. No
: 1. Yes
8 Not applicable (not eelf-planned)

_ |
What kinds| of help?
-1 .

3

Categorize: 1. Setting gOal o

.| 2. Deciding on activities
3. Obtaining resources or assistance '
b, Deciding when to learn or for how lon ong__
9. Expenses ,
6. Evaluating p. progress .
70 Other 8
8. Not applicable (not self-planned° no

help needed)

9. Why did you decide to plaix this learning projec¢t your-
. self rather than use an "outside" planner?

20213
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.Interviev mmbeér

_Card $1

b, What was the last grade that you completed in schoo:l?

B

Time interview started a.m. ended’ -a.m..
. pbm. p.m.
Length of interview (in minutes) '

1, now many children do you have?
2. What is the birthday of each child (oldest first):

1. < Age in months

2." ’__,_I Age in months —_—

3. ' - Age in months __
b, ' _ége in months

S - - Age in months _

Sample subgroup. Oldest child __1l. under 30 months
2. 30 months-6 years

3.. Age of respondent at hst birthday

‘ .

1. More then 16
. 16 (college graduate)
. 13-15 (partial college)
. 12 (high school graduate)
5. 9-11
6. 8
. T or less

5. Do you work regularly for pay either at home or outsidpﬂ

O No
_1. Yes

v0211




. 6. How many hours & veek do you work? - o
. 7. What type-of vark do you do? |
o 1. Higher Execut:lve » Proprietors La.rge Cone
cerns, Major Professional -
: 2 Business Manager,. Proprietor Medim-sized T
* ) Independent Business, end Lesser Profes-
- sional - '

Interview _mmbér

5 "iwministrat:lve Personnel, , Smell Independent

Business, and Minor Professiona
.U, Clerical and Sales Worker, Technicisn, and
Owner of Little Business
9 Bkilled Manual Employee '
___6. Machine Operator and Saniskilled Ehployee
R C Unskilled Employee ‘
.8 Not eppliceble (not working)

8, Marital status: _ .1, Married
' : . __20 81!!813 ®
' 5. Separated or divorced
g .- _-ho widw : *
9. How does your husband react to your spending time cone
tirving your learning?

- Supportive approval

2. Indifferent or neut.rgl
3. Outright opposition

—_& Not spplicable (no husband)

225 ___ _

26 .

28

201
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10. .

1l1.

" Interview number

-

Wnat type of work does your husband do?

__o.
-t

L_ L1
L ] L ] *

oW

o

—.

What vwes

school?

Doesn! t work

Higher Executive, !roprietors Large COncerns,
Major Professional

Business Manager, -Proprietor Medium-Sized
Independent Business, and Lesser Professional
Administrative Personnel, Small Independent
Business, snd Minor Professional

Clerical and Sales Worker, Technician, and
Owner of Little Business
Skilled Manual Employee
Machine Operator and Semiskilled Ehmﬂnvee
Unskilled Employee

Not applicable (no husband)

&

the last grade that your husband completed in
(Hol1Ingshedd categories)

1
2
1—3.
b,
—
.
8,

Graduate professional training

Standard college or university graduation
Partial college or vocational beyond high
school - - -

High school graduate

Partial high school (10-11)

Junior high schpol (7-9)

Less than T yeers

Not applicable/ '(no husband)

Calculate social cléss' Occupation ( ; XxTe=

(Hollingshead) Education (

Scores 11-17, Social Clase

X U=
/ - Index Social Position

18-27, Social Class
28.43, Social Clacss
44-60, Social Class
61-77, Social Class

VT EW D -

216
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Interviev nunber

19,

T

" 1k,

15.

Bov meny hours did your husband spend avay from hcme

at vork in the last '

. cmuting time as we

) ""0.

—

[

| IQ,LI JILs

as actual ‘houra vorked)
Non

Under O

40-50

50-60

60-70

Over TO .

Not applicable (no husband)

On this card are listed some general famiiy income

‘brackets.,

Would you name the number on' the card

that identifies the general bracket that your family
income fell last year--before taxes, that is?

1.
: ,2.

How meny.

Under §5,000 ;
5,000 = 9,999
10,000 - 1&,999
15,008 - 19,999

$20,000 - 24,999

25,000 er over
Don't kxzow‘t refused to answer

years have you lived in Onondaga County?

Less thah 1 year

1.2 years ¢

3-5 years

6-10 years’

More than 10 years but not all my life

. All my life

have you lived at your present address?

Less then 1 yesr

1-2 years

3=5 years

6-10 years

More than 10 years tut not all ry life
All ry life

39217

days? (at all jobs, including

203
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Inter—riev number

16.

able to deterriine--ask only if necessary)

_1. Fam ’ -
2. Open-country

3. Village
. Bullup areea

)

17..

1. Less than 1 year ago
— 2. 1-2 years ago
. 3=5 years ago
6-10 years ago
5. Over 10 years ago
18. What was your general attitude about school?

.

. Enjoyed a great deal
Enjoyed quite a bit
3. Enjoyed scmewhat
I,--Bnjoyed not very much
5. Enjoyed not at all
. Don!t kKnow .

_o. No
1 Yes

have a driver's license?

2

19. Doy

Do you have use of a car? DAYTIMES O, Never

2, Alvays

cable
Never

2. Alvays
cable

21. Is bus transportation availsole in your areaf?

<
&
—
@ o

Location of present address {interviewer should be

What year did you last attend school full time?

. Sometimes

Not appli-

1. Sometimes

Not appli-

0. No
1, Yes
9, Don't

know

7
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.-~ Ihterviev number

c.22.

23,

Do you use 1\1»- -

- (2) fraternal; and sociaE

. office or served on comm.

0. ,Never
10 mtmes
20 Often - T -
8. Not applicable (no bua avq:llahle)

Some women belong to g-oupa or organ:lzat:lods in the

community. What organizatione did you belong to this |

8t year - let me mention some categories of organ-
zations to Jog your memor (1) religious;

{3 service (4) civic and
political; (5) nationality or. triotic, (6) recre-
ational, sports, and hobby; (7 education;

(8) occypational.

Active: Attended at least Number organizations ‘___
507 of meetings end/or held KNumber active in
Number not active in ___

Total Number
No. Active
No. not sctlve ___

" Total Number

No. Ac -
No. n(?fctive

Religious

Fraternal and Social

Scrvice “"*""f&al Number
No. Active —_—
No. not active —
Civic arfid Political Total Number
: No. Active:

No. not active

Total Number
No. Active

//' No. not active —_—

Recreational, Sports and Hobby Total Nui;lber
: No. Active
No. not active

Total Number
No. Active
No. not active

Totel Number
No. Active -
No. not active

Natiorality or Patriotic

Educationsl

Occupnticnal

5N3219
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Interview humber

« R Ed

2& Abont how often do you read a dai:_lx nevspeper?

UJJ e

0. Never '

. More often than once/day

. Alhost every day

. Almost every other day

. Once or twice a week

. Scmetimes, but less than once/week

25. Would you tell me the namee of the nevepapers that

you read?
DAILY

SUSDAY

T ey

WEEKLY

. None _

. Syracuse Post-Standard
. Syracuse Herald-mernal
« Other '

. Post-Stendard and Other .

. Herald-Journal and Other

. Post-Standard, Herald-Journal and
Other

0. None

. Syraguse Herald-knerican '
. Other -

3, Herald-/wmerican &nd Other

0. None

. Local

. National Observer

. Other

. Local and National Observer

. Local and Other

. National Observer and Other

. Local, National Observer end Other

. Nore
. Local One

_0

_1

_2
b

—_k. Post-Standerd and Herald-Journel
S

—6

T

™

75

76

78

-
-4
<7
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Interview nurber |, s
'START CARD $2
26. How many television sets d6 you have?
~ .

Hov many hours a day do you spend watching television?

0f the time you watch TV, which local station do you
vatch most frequently? :

0. Never watch TV

. WSYR (chennel 3

. WHEN (chennel 5

. WNYS (channel 9)

WCNY (channel 24)

Not applicable (no TV)

Don't know (means no one station v-lewed most
frequently)

UJJJ A

Can you get channel 24 (WCNY) on your television set?

0. No .
‘> 10 Ies : )

8. Not.epplicable (no TV)
__9 Den't. know, .

Hov often do you watch channel 24?2

0 Never

1. Occasionally

— 2. Frequently

— 8. Not applicable (no TV or can't receive)

19221
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Interviev number o ...

31. 1Is your radio AM, M, or can. you get both AM and m
stations?

0.

2.

radio?

33. Which AM station do you listen to most frequently?'_
__0. None (use this category also for station given

1,

7.
—10.

Lol

34, Which M .station do you listen ﬁb\ most frequently?

_o.

1.

i
'xo'mﬁ Sldlgxlml J\»I l

No radio
AM only

™ only
AM-FM

' 32. How many hours a.day do you spend listening to the

which 1s outside Onondaga County)
570 WSYR

620 WHEN
1050 WSEN

1220 WsOQ

1260 WNDR _ J

. 1390 WFBL !
11&90 WOLF

1540 WEAW

Not epplicable (no radio, can't get AM)

Don' t know-
{

None (use this category also fur station
given outside Onondages County)

83. 3 WAER

. 91.3 WCNY

92.1 WOEN

93.1 WDDS

gk, 5 WSYR

100.9 WEZG

102.¢ WiHR

105.1 WO1V

107.9 WONO
Jot applicetle (no radioj can't get FM)
Dox!'r xnow

<
~
oo
o)
)

10

13-

156
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Interview 'numger

35. Wnieh magaz:lnes do you read regularly--that is,

’ - elmost every, issue?
. ' ens, Fashion and Home
‘American Home

tter Homes and Gardg,ns

?amily Circle
COSmopolitan
g Good Housekeeping

Kouae end Garden L

_ .~ House Beautiful
. " Ladies Home Journal
: McCalls
" Parents
Redbook
, g Day
— Glamcur and Mademoiselle

Numter acéording to category:

Breakdown of Womens, Fashion

. Nevs

Time
evwsveek '
U.S8. News and World

= Report

Ot.her

Readérs Digest
(General)

Womens, Fashion or Home

Nevws

General

Sports, Hobbies, 'l‘ravel

Business or Professional

Light Fiction

Religious, Farm end Membere
ship

or Home Category

American Home
Better Homes end Gardens
Femily Circle
Cosmopolitan

Good Housekeeping
House and Garden
House Beautiful
Ladies Home Journal
McCalls

Parents___

Redbook

Womans Day

Glamour and Mademoiselle

.33355:

Miscellancous
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Intervievw nunber

36.

‘Can you tell me whhf, organizations and places '1n

Onondaga County have information for learning availe
able to adults . . . this might include expert advice,
inted materials, counseling, or perhaps classes

perception question probe).

0. Didn't 1list or use during last year

1, Listed but didn' t use

during lest year

2. Listed and used during last year

3. Used but didn't list

Type 1:

Pudblic Schools

Colleges and Universities __

Business and Vocationel
Correspondence Schools
Cooperative Extension __

Library
Museum
Health and Welfare

Business and Industry
Government Agencies
Televizion and Radio
Religious

Voluntary b_anizationr __
Professional Sccieties _

0221
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Interviev number

37. What iearning vould you like to undértake in the next
12 months that is related to what you're learning appt

. Occupational, Vocational
~ Personal or Family
Social and Civic __
‘Belf-fulfillment
Other __

) 4 " TOTAL mm

38, What NEW learning projects would you like to undertake
. 1n the next 12 ronths?

P
- f‘/
s
.

- Occupationsl, Vocational __
Personal or Family ‘
Social and Civic ___
Self-fulfillment
Other

TOTAL NUMBER L

39, Obstacles to Learning (code later)

Interviaow anced a.m. P.m,

Tel«ptone raxter

@

v0225

ell.



R
s ..\. C ' . H . . :
— Group e Interviev Rumber
" Semple Mumber - o
»:; -, ‘ . .._é‘: .
o X0000000CK000000CKKX. - Phonet -
P 0060000000000 000000¢ Confirmed: .
_Mdress ok
o .___Age oldest chila
* '__hot in school fulltime .
Date interview : - T
Time ' |
Directions:
 No. children: - . - |
: J_&Qf (Name) . Initial letter returned
Couldn' t contact
° * Moved out of district
Refused

ERIC ¥0226
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APPENDIX C

_ THE TWO-FACTOR INDEX OF SOCIAL FOSITION
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- The Two-Factor Index of éoeig Positiocn

. To deternine the. social position of an :lnd‘.lv:ldual or of a houaebold =
./ two itemd are-esséential: (). the precise ‘otcupational role the heed of :
the household performs in the economy, and. (2) the amount of formel -

schooling he has received, - Bach of these acws are then scaled accorde
ing to the following system of scores. ! .

Ju%

Occ\_.tmtional Scalé ) - | Bdu‘éatimal Scale . :

. I” W . ® ‘.- :.‘

1, Hjgher executives ¢ .1," Graduate professicnal ' ' .
Proprietors of large copcems ' training : :

1 . Major proféssionals '
\ . 2, Standard college or university
\ 2. 'Business menagers . ~graduation .

, " Proprietors of medium-sized -
\ businesses . 3. Partial college training
L ) Lesser R:ofessionals ' (includes vocational train-

- ing beyond high school)
3. Administrative personnel ! . .
Small independent businesses 4, High school graduate
- Minor professionals : :
: 5. Partial high school (10-11)

k, Clerical and sales workers ) )

. , 6. ‘Junior high school (7-9)

.. 78, 8killed manual employees - -

. , . T. Less than 7 years school
6. Machine operators and semi-

- skilled employees o .
7. Unskilled employees

Hollingshead does not assign any labels.to h:ls r:lve categories of
social class. A better understending is obtained however by knowing the
occupational and educational level limits for each category.

Occupational level range  Educational level range

Social Class 1 1l lor?2

Social Class 2 1,2,3 1l thru 5
Social Class 3 2,3,4 1 thru 7
Social Class b 3,4,5,6,7 1 thru 7
Social Class 5 5,6,7 3 thru 7

v0228
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The factors of occupation and education are combined by weighing
the individual scores obtained from the scale positions, The weights
for each factor were determined by multiple correlation techniques.
The veight for each factor is: occupation, 73 education, k4.

" Exémple: John Smith is a manager of a chain supermarket. He com-
pleted high school and one year of businesa school. His index of social
position is computed as follow3° '

Factor Scale Score Factor Weight Score X Wel ght

Occupation 3 .7 | 21
Educatiiﬁ“ 3 b . Y]
' : 3%=8ocial Class 3

Range of Computed Scores: Social Class 1 11-17 ¢
Social Class 2 18-27 -

Social Class 3 28.43 o

Social Class 4 bLL-60

Social Class 5 6177

S -
-~
'
e
-
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APPENDIX D

COMPARTSON OF DATA FOR ALL LEARNING FROJECTS WITH-
- DATA FOR LEARNING FROJECTS GEVEN HOURS AND LONGER

216
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IABLE 53.--COMEHRISON OF DN&A FUR ALL LEARNING . PROJECTB HITH DATA
FOR LEARNING PROJECTS SEVEN HOURS AND LONGER '

) Learning Pro:jects
All - Seven Hours
and Longer
Number learning projects 276 202
Mean 5.8 h.2
Median 5.6 bl
Range 2.12 1+9
‘Participation 1004 1004
Current status of projeits
Active 674 7%
Completed 254 204
Inactive & 7%
Dropped 0% of
Learning for credit
Credit 14 o4
Noncredit 994 984
Subject ratter areas studied
Vocational 64 7%
Personal and Farily 59% 57%
Social and civic % 84
Self-fulfillment 274 214
Primery sublect resource
Intimate, nonexpert 234 214
Paid expert 164 154
Books 154 164,
Group or instructor 114 114
Magazines 64 64
Prograr=ad ra-erials 64 3%
Newspaper L4, A
Televisiorn L 5%
Self-fored groups %% 34
Intirate, also expert oy o4
Ovservation and -xperience 2, 34
txhivits 14 14
Mixed % 84
b0231
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U TABLE 53, --Continued
\.\ ‘ ' ‘ I.earning Projects
\ < _
A . A Seven Hours
T aqd Longer
Planner type - A . . ' n
Self-planned - - 664 674
Group-planned 164 164
One-to-One : - 1% . 114
Inanimate/fraterial 54 | 5%
‘ .
Total estimated time spent in ‘ \
hours _ 12002 - 1171k
Mean . 250 : 2hh
Median : 167 160 -
Range | 30-1016 2h.1012
Length of learning projects '
in hours 4
By individual: M=an s 53
Median 32 : 35
: . Range ' 8-138 9.172
By project: Mean b3 : 58
Median 21 3 -
Range 1-.h92 7 -ho2
Lergtn of learning projects in
hours bty vplanner
Self-rlanned: Mean %5 58
Median 19 34
Range 1-%92 7-492
CGroup-planned: Mean 55 T1
Median ' 33 bl
Range 2-275 8-275
One=-tc-Or:c: Mean 25 27
Mcdian 25 27
Range : 1.128 9=-128
Material-plarped: Mean hé 5h
Median 18 30
Range L.191 10-191

“
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