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Alternate Forms of Graduate Xducation
for Community College Staff: A Descriptive Review

Prior to 1960 graduate education designed specifically for community

college teachin-, staff was almost nonexistent. As late as 1970 Kelly and

Cftnally reported that graduate programs for community college staff could

?lace no more than 150 faculty each year. Those who taught in community

collees came with secondary education degrees or with master's or master's

?lus degrees from discipline programs designed for research oriented Ph.D.'s.

Conmunity college educators have been highly critical of the programs

that prepare, or more correctly fail to prepare, instructors for the

community clllege:

There are practically no strong preservice collegiate

programs for community ccilege staff members, An:_l those that

are in operation provide only a small fraction of fte

qualified personnel needed. increasing numbers of so-called

preservice programs have been established but they are too
often only "blisters" on school of education programs and

are generally inadequate or worse than nothing. (Joseph Cosand,

Former U.S, Deputy Commissioner of Education, 197i)

In direct answer to the question how adequate are

university preparation programs, I would reply that with

few exceptions C:-,ey :aissed the mark. (Clyde Blocker,

?resident, iiarrisburg Area Community College, Pennsylvania,

1971)

Community-junior colleges have been required to a very

large extent to remold and remake university graduates in

order that they could perform adequately as teachers at

community-,A.hior colle4e level. The emphasis upon

r':,-ar(:h and oth,,r :10,-leachin4 :unctions and the insistence

:do7; Jr ev,.r ihcr.-sh4 o: sDecializ,,ition in the

_,rad-ate scno.-)Is Jf or nation has largely had a neutral if

,)t actual ne:,atliv,: inl.lu,:-nce upon the preparation of graduate

st(!,,,nLs for tunctlion cf. teachin:', and counsel in., in

A"lerica's col;ces. (Jos.'ph Fordyce Form,,r President,

American ASSJCiaiJil Oi :unior and uocnnunity Colleges, 1970 )

criticisms continuo und:)ated and if anything, have become more

At tHe 1973 Hc.r,d National Asse?) y of the American Association

pt,.paration of staff for the coxunity
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college was the central issue. One-hundred and fifty natioaal leaders

representing business, government, univerSitits% and community colleges

debated for three days a nation,1 agenda for action on staff development.

At one point in the conference a srious proposal was made to eliminate

ahv discussion regarding the role of the university in the preparation

of staff for the community college because of .he university's poor track

record.

The most recent and perhaps clearest ,Ixample of critical relations

between the universities and community colleges is a proposal by AtCJC

for the creaion of regional centers for community college :Jtaff training

:-Ide-.)irdent of tree graduate schools. (Graduate Education-Community/Junior

k_;o1:e4e Conference Advisory Panel, 1974 ) Community colleges appear to

tzed to going it alone if they cannot obtain the support they feel

r...7,; need from the universities,

:t seems unlikely, howevL-, that community colleges w 11 have to

develop programs independent of the graduate schools. In the 1960's,

and even :r,ore so in the 1970's, graduate programs for community college

staff 1)oen emerging that hold considerabLe promise for the future.

of these pr.),-,;ram3 are modifications or new developments within

,,;rad,late programs. Some programs have developed outside the

fra::lewc,rk or 4rad,;ate education that have implications for Cie

,Are

cx-1;nity star.f. In t'le following section a number

C I;.ser:;).-d t;at 5:-).'c y prepart' corimun i ty

s predaration lt.ty I

iris selected review is

d- h. j ;or ;1Ay

CAC -ti w:L: tradlLiohal graduate prograr.!:i.
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Wining Universit Dours tigiComiaunity College Staff'

In s?!.tc Of the criticism of grade. to educat'.on.by community college

educators, a few universities have m.tie some significant responses to the

needs of community colleges. Most notable is the Junior College Leadership

f,'71ded by the W. K. Kellogz; Foundation. Since 1959 eleven major

universities nave offered outstanding programs for community colleges.

'-imited to the preparation, of administrators, these progratts, nevertheless,

provided ma_or leadership for the national development of community colleges

:a the growth period of the 60's. With dwindling support from Kellogg

tn,? has less and less impact, but the universities in which they were

oriinaLly funded still stand as Lhe major centers of community college

gr,:duat! edcation.

Otcr universities nave also committed major resources for the develop-

comak.nitv college staff. The CalF.oraia state Universitie:' have

w.1L-organized programs for instructors and counselors. According to Phair

(.)66) these universities producei forty-nine new community college

candidates in 1909 which is one-third the national total reported by Kelly

and Gonna .ly in 197u.

Vir inia Polytechnic Institute and State University is a recent

..xa.;,,)e o: a university that has responded ent,lusiastical:y to commuoi-y

colle of 'anon in 1971 recruited half

dr31,isors sp,,cializaLion end txperionce in the community

n-w proram, An advisory council of cony, nity

e,i_ca:ors was estalilished, and arranents were made with :;c:w

at: , ) 1. A. , as a cop,!rat:ve institution in the pro;4ram.
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VPI offers coursei to NRCC 'faculty on the community college campus;

three-fourths of the NRCC faculty are enrolled in university course work,

university faculty also offer workshops on the community college campus

and assisted in the preparation of the master plan for NRCC. The community

college offers its facilities as a laboratory and demonstration center

f-r the university and provides teaching internships for university st.Idents.

St.aff at the community college often appear as guest lecturers for university,

,:o_rses. In addition, the two faculties have cooperated in the development

of self-instructional programs for current and new faculty at NRCC. In a

"oy the tilesident of the corumuoity college and a professor

at t'ne university it is reported that "All faculty (at NRCC) have been

inolved in a planned faculty development program that has been much more

codre.:Iensive and enriched than would have beer, possible if dependent upon

t. ,e resources of NRCC alone." (Atwell and Sullins, 1973 )

V2: has,ex:eaded selected resources to NRCC and to other community

collees consiOerably beyond the confines of its own campus. Other

_hiversities are experimenting with offering an entire degree "off-campu3."

rred by Creat Britain's Open ',;niversity, cre,.ted in 1969, the external

..r.:e is off,red at the p: sent time primarily at the undergraduate level,

Lre Colle,w in :;ew York and Minnesota Metropolitan State Collegc,

J:':-.c.CS a TasZer's degree, are the btst examples of the Open University

Extrnal p(gree s another variation of the

)7cedt "refers :3 a de;rfe awarded by a ncnteachini;

Ii,:v :or Kr,D4ledge gained elsewhere." (:;olan, 19 / )

yen :,./.!_ernal Degree curicept continues to develop in

yds at tilt' graduate level a% it

,1(1 aLtractive to colunity
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college staff. The Extended UniveiSity of the University of California

could iarve us a prototype.

The Extended University is in an experimental phase durinz the three

academic years 1972-1975 tc allow for rhe necessary changes which will

w.ake for a pet-manent place in the University of California. Seven pilot

pro,;raais enrolling 400 students at the upper- division level for the

'0,1ilelor's degree and at Cue graduate level for the master's degree were

initiated in 1972. Off-campus learniug centers are plannea as "unconven-

tional learning environments." Cowunity college camvses may be used co

house these coners. Scivices to be vovided by such centers are expected

to include infor:aation co,Icerning educational programs available in the

conseling and gui.dance, library and referenee sources, seminar

and ,Las,room facilities, audio and video tape equipment, terminals for

computer-assisted instruction and related self - directed learning facilities.

New curricula are expected to he developed, and advanced placement, credit

eaminaton, and certification of life e:tperience will 132 explored. The

;..xtended university in its experimental phase, therefore, will explore

a nu:aber of optins for offering external degrees and at tne present time

is not considering limiting the program to any one model.

The Extended University includes an Office of Research and Evaluation

..hat will 73nitor the devqopment of all programs. One of the first

3 ottl.ce wis to doterine the nee6s and interests o

Oe served 5y the Extehded Universi f. During the spring

-1 unqo,r4raduates enrolled in eight f the nine campuses

y of Ca.4.ifor7.iii were surveyed regarding their inter(st in

i.),)4rars. Researchers were able to identiry

r.,asons stL;(k7,t. ii,,..!jraction to alternative programs:
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(1) A desire for flexible time--space atructuxes that would facilitate*

access to higher education, and (2) ,an attraction to alternatives 24E se,

principally because of dissatisfaction with existing curricular structures

and modes oi instruction, i.e., a desire for significant reforms of higher

education itielf. (Gardner
,)

Zelan, 1973 ) Of special importance to

the topic of this paper is the discovery that these students prefer th'ese

alternatives more at the graduate level than at the undergraduate level.

Only 1.3 2ercent of the respondents state a definite interest in such

programs at the undergrLdu7,te level, whereas 30 percent express definite

interes: in master's or professinal level alternative programs.

The traditional university has also cpened doors to community colleges

by exploring new degrees. Interest has developed in an advanced teaching

(igree tat extends beyond tnc one-year master's and requires a different

orientation than the research-based Ph.D. It is possible to redesign the

2:1.D. as a teaching degree, but most effort has been in the direction of

new degrees. Some colleges and universities have developed the two-year

:;aster If Arts in College Teaching. Others have experimented with the

Joc,:orate of Arts in Teaching. The Carnegie Corporation has provided

cousidera)le support for the development of D.A.T. programs in a numbel of

A ?rogram similar to the T:.A.T. has been recommended by

,! Nat 2nai Faculty Association of cloinunity and Junior Colleges as a

ipdru)riate for L',OSC Who wolld teach in a community college.

t's National lo;visory Council on ilducazion Professions

s) prpo:ia :. sl;:dlar to D.A.. for coalcinity

sta

4rco

a c-itional study of ',:he needs for Turtle r education

reco2n,..ncied that "The advanc,.

for cowunity juninr coil



instructors. Progtams simLlAr in goals to those of the D.A.T. should be

dev;qopec, in major universities and especially in the new upper division

universities." (O'Banion, 1972)

The new 0.A.T, program, however, does not seem to be catching on. The

Panel on Alternate Approzches to Graduate Education, created by the Council

of 6taduate Schools and the Graduate Record Examination Board, surveyed the

3, institutions of the Council of Graduate Schools regarding

innovations in graduate programs. Of the 144 institutions responding

only six institutions reported new degree programs such as the Doctor of

Arts or Doctor of ?sychology in opelatioa. Seven other institutions were

eiter developing or discussing sech new degree programs. (Panel on

Alterhate Approaches to Graduate Education, 1972)

es few examples serve to illustrate that the traditional university

:,as not ignored commlnity colleges. Sozoe universities have made considerable

co':1:71i:mont to com:7,unity colleges, especially those sponsoring the Kellogg

programs. Other universities are experimenting with new degrees, in

part in recognition of the special needs of those who teach in community

Still or.hers are experimenting with ways to make their degrees

:or acceisile to community college staff. A few universities, as noted

tre next seetiou, are cooperating extensively with community colleges

provide for the continuing uducational needs of community college staff,

rs of -nlv.

=ad,rs:,id Pro,;ra:-.1s 1:uc.ded 6y Kelloi.; worc always

nLvors -cy and -co,r, inity colio4k: cooperation. Cooperativ«,

mo:w
4.M or and collt

or stag, pro/ ;.0i0(:.,rp for kalmlunity collc40

)0-ams, however, altst_

admir.istraLors in c In.Ay coilt:gos.
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In recent years sevr:al sente:s hive emerged that serve instructors

and counselors more than adminittrators. Examples include the Two-Year

College Student Development Center in New York, the Graduate Career

Developmet Center for Community College Pemeonnel, Inc. in Texas, and a

new program in Oregon still in the planning stage.

The Student Development Center in New York was organized in 1968

by rile State ':niversity of New York at Albany. Desiened.prims'fily for

i.',ervico staff development, the Center r3/es the forty-five two -year'

colleges and the ten educational opportunity centers in the State. An

advisory council representing the University, the community colleges, and

leading national educators provides direction for the program. The director,

RoYois, a former dean of students from Mohawk Valley Community .

col1ei;e in New York holds faculty appointment in the SONY-Albany School

of

r, _;rams, consisting primarily of workshops2 seminars, and confefences,

f:).,ow from assessed needs of the community colleges and are financed

special grants from the State Department of Education. Programs

are a in conference centers convenient to co91munity colleges througl.out

:;tate. :n the 1973-74 acaUmic year workshops were offered on Cognitive

7 1e Y.apping, Developmen:Ial Studies, Ex?lnding Role of TA)men, Linkages

en i-;11e4e and L;-t.i. (:o.%,7;dni.ty, Occupational Counseling, and otter

r-e-d . ndred and r,ety-on co-1.n:ty college staff members

)7s, and a:: ..wo-year co;;e,-,es s,nt repres ntat s.

r

e C s Ly and co :1. C )

r

Works-(.)as We

sLa:::: act as consul Cants and res,mrc

carry no Jaduate credi'. In the WI

,is olter 4raduate credit and

tne worksh,-) I;11r-1
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are plans for expanding opportunities for graduate credit through the Center

and tne University to those interested in the community college.

The Graduate Career Development Center in-Texas differs from the

New York Center in that most of the programs offOred are university courses

rather than workshops and conferences although these zle available. A non -

drofi.t corporation funded by Tarrant County Junior College District and
. #

rhe nal:as County rnmllunity College District, the Center, organized in

wa3 initiated by com.alnity college personal who sought the help of

area universities in the continuing development of community college staff.

"0:1c 'nopt? is that the unique community junior college needs and programs

will ;Lake a greater impact in existing graduate programs." (The Center

Line, l72)

purdoses of the Center are:

To develop practical and realistic approaches to advanced study

for comunity college personnel.

2.. To promote cooperation between community colleges and universities

for mutual benefit.

3 To establish a ve -sicle for relating advanced professional study

to realistic interaction with students in the community college

sottin.,

univrsi_ties and potential graduate

w.,o Arc niz:v co...e 1

prv.,:e diver;

) tacit

experi.:nces w!iich will in-)rove

.)t p,)inL for career development of community
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7. To create a mechanism for pooling resources in ordei to me& the

profeasioral development needs of community college personnel.

(The Center Line, 1972)

rr.e Center is organized under the direction of a 13-member Governing

;,Oars co'nposed of leaders from the six participating community colleges.

..xecutive Director Anita Barrett also holds a position as associate

professor of Eoglish at the South Campus of the Tarrant County Junior

College District.

Needs of the community colleges determine the program offerings. Each

college appoints a member of the Advisory Committee on Staff

Development w:loso purpose is to assess needs and to work with participating

:niversities ft leeting those needs. Universities cooperating with the

jetter in 1974 ir.cluded East Texas State University, North Texas State

_niversity, Texas University, Texas 7:ech44;niversity and the
44f-

ThiversiLl of Texas System.

Courses with graduate residence credit are offered by the univrsities

on coir,kinity college caicp,:ses.
Registration can be accomplished on the

ca;i),:s of L.12 university offering the course or at off-campus registration

courses are taught by university professors and by coT,Ilunity

p rs,)nnt:1. Arlr;Lss:on to a radiate program is a matter between

ar,% tna participati.n university. An indivilqal rry carry aL

t,,si ju prcen: O 1 s. rcidynt graduate woric by

co, r'.

.: .;1.-1'

114 ...

r

,I;;ivcrsiLic:; throu4h :entt'r,

the f.a f 19;4, incititi.,(1

;tr..cl oval sAip, The Amr can

a:1d

t )11,.,40 ctal a

1:011, 0; 10'.1
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Licertuxe 0,ourbes for Community College Teachers. Courses in statistics

an'l research methods and in the disciplines an., also offered. Twenty-one

graduate courses were offered through the Center in the fall of 1974; eight

additional courses of interest to community college personnel and offered

at other sites or by other universities were also listed. (The Center Line,

:974) :a the two years of operation the Center has served approximately

9O students through approximately 60 graduate courses.

A proposal to develop a cooperative program between u-iversities and

community coLleges in the ?ortiana, Oregon, metropolitan area is emerging

after tro years of consideration. The Fourth Working Draft of Proposal for

a 5oc:oralpree To Serve ?ortland Xetropolitan Area Communit College

7.a:: represents "grassroots thinking (community college officials particularly,

in cooperation with various four-year institution people, NorThwest Regional

:(;.icat.ional Laboratory and state agency staff) ." (Loomis, 1974) The proposal

has not been adopted by any official body in the state but is currently

under consideration by the Joint Board's of Education and Higher Education.

"Concern about the development of relevant graduate preparation of

coam,.nity college professional personnel, which is available in the Portland

c..:ropolitan Area, has been noted by students, teachers, and administrators."

"k3rop)sal f r a Doctoral Degree to Serve ?ortland Metropolitan Area

Staff, 19i:.) A Comm-_inity College Doctoral Task Force

a.

presontatives from Portland arca community colleges, the

iohi ed,;cation in 0 gon, and Washington Stay

hav- st.idied prLYJ witr assistance from the Oregon :Matt

CInt Jt ;.:ducaLion and the Northwest Regional Educational Laboratory.

r of agencies iuv .ved in tnc cooperative planning of this proposal

.:a t: ot..r :-1Lcrs dcri'oed.



-12-

At the present time the proposal outlines the need for staff and only

in a very general way suggesic parameters for the program. Accessibility

is a maor concern, and the Task For has suggested the following guidelines

re4arding residency: (1) No part' ipant should have to leave the Portland

area for an extended time to fulfill residency requirements, (2) the

residency should flexible, (3) the residency does not have to be taken

in consecutive terms, (4) participants may enroll in the program on a part-

ti,me :141SiS.

The Task Force further recommends that an approach should be devised

to grant hours of graduate credit for certain types of academic, job, and

related experiences. Internships, field experiences, individual study,

and pro nets at relate to a person's background and work are encouraged

.,asic core of courses (unspecified in the proposal). The Task

believes that "the participants will benefit to the greatest extent

relating their learning experiences to their own work envirpn-

ents, usin4 their on community colleges and adjacent communities as learning

:aboratories." C?roposal...1974) These experiences are to be organized

a copetency-bas,:d approach to include specified outcomes in the

l exporiences, field studies, and the final dq;ree

pr

L-.r t tt ra are 4oJi exa:,d1,_s cooiwrative relationships

-«,

a,-;=1 c.ir iLl c3i,. in each case community colle

in-._ lor 6.. pr,,,,,r&os , ini %fors i Lit _

...o vt..;,d .nu w tt c ,? ',.-_.:-.1. i r Col L. ;;" s d fine W,ii.1 LI ti .t y

in Warr. is <acni yr their hoi s,
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The Instant Universities

In the last five years a number of instant universities have emerged

to offer alternative forms of graduate programs. One has been designed

specifically for community college personnel; others include community

collet;c personnel, all have implications for traditional graduate programs

that wish to serve community college personnel. Examples include the

of NorLwiti ColuLado, Walden University, Laurence University,

-:niversity WithoJt Walls, Nova University, Union Graduate School, and

;iu.r.anistic 'Psychology Institute. The last three will serve as examples

new thrust in graduate education.

Nova University in Ft. Lauderdale, Florida, may enroll more students

w or; oh a doctorate in community college education than all the traditional

e schools in the United States coeoined. In the 1974-75 schedule

clas:;es, 33 clusters of approximately 25 students each were in operation

:Jr a total enrollment of 823 doctoral students. (National Ed.D. Program

for o'l.:%:.nity College Faculty, 1974)

:;ova University was chartered as a private graduate University in 1964

dr-Ji laLt.r affiliatd with t: New York Institute of Technology. Accredited

Association of Colleges and Schools, Nova offers three

progras throug;, its Center for Professional Development. The

pro:,r1% for conity staff nt gan in 1972.

of the pro.;ram for co:.cc;unity toile-Ye staff are as

K

r t 5 s i ,irld S

rs di,

.o:-3 .rad;a:Lt: cdLaL,,m acccssibi, to ,--dlovcd

wo .1d litL10 odportunity to

w.i, Pro,;ram
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objective can only be reached by participants who are working

full time in community colleges or who hold other positions

in higher education that deal with the community college student.

2. Provide in-service training experiences which emphasize the unique

goals and functions of community and junior colleges.

3. To provide a means for bringing to bear the scarce national talents

ftJF
Of community college leaders in univeksities throughlthe country

in a coordinated effort wherever clusters are located.

4. To produce an informed set of leaders who are involved with the

community college movement on a national scale.

5. To foster changes (improvements) in institutions of higher

education through practicums and institutional research projects

conducted by participants.

To accomplish these obj.?ctives students spend two years in a prescribed

proram of study consisting of six modules focused primarily on the community

college: Curriculum Development in Higher Education, Applied Education

esearch and Evaluation, College Governance, Learning Theory and Applications,

d,;cat.ional Policy Systems in Higher Education, and Socierai Factor-L. These

are tau-'ht by national lecturers one day a month for three months

on com.minity college campuses. The national lecturers are leaders in their

fi ld and represent university professors and personnel from community

- addition to the six content modules students must complete

six r ctic n progr

"-te goal of the practiclim program is the irprovement of com;nunity

"L...d.D. Program for )mm.inity College Faculty, undated )

are rec -ired to identify a problem on their campus, analyze and

alierative solutiJ,.s, ma d2 inferences about the probable conseque ncr
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of each solution, select an optimum solution, and prepare a report. A

panel of community college professionals evaluates each practicum completed

by Nova students.

Students are also required to attend one-week summer institutes for

two s,T4riers. "The purpose of the Institute is to bring together the

par:Lcipants, cluster coordinators, practicum evaluators, national lecturers,

and other nationally known educators to express and share ideas." (Ed.D.

2roram:..undated)

During the third year students are expected to complete a major applied

-;(es:,areh Project (R?) and a detailed evaluation of his/her total doctoral

prograal. XRi- is supervised by a national lecturer who holds appointment

in a university offering the doctorate. Although the third year for the

irst 4ro,;p is just under way a review of the MR? proposals reveals that

t.ie'i are very similar to traditional Ed.D. dissertations.

Nova is basically a traditional graduate program with a modern delivery

system. The change-oriented practicums, the pass/no pass grading system,

toe el?hasis on community colleges, and the delivery system are innovations

:;,at so far have proven to be attractive to community college staff in

1) states and :)lerto Rico.

he union Graduate School, founded in 1969 by the Union for Experimenting

and ;:ver5itiOS, is one of the most nontraditional forms of

availa..)ie in Ac;lerica today. Its founders are quite

d)J its p.;rpose as an alternative fon:1 to the traditional: I

kite ScLool has d,,Iveiclaed in r,:sponse to the fact that for many

tent s,Ludonts ex'..stin4 graduate programs are too limited, too prescribed

..11e

vod pIor,y a7iapt,,d to Lne ur6ni needs of a society in

, a 7 3)
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concepts are outlined in the 1973 brof:hure:

1. Application to the, Union Graduate School should be made only
by candidates who clearly cannot obtain the kind of advanced training
they require within any of the mare conventional university doctoral
programs. Nor should persons apply who expect to be rewarded merely
.1 what they have achieved in the past or for what they are already

or m.2rely far the sake of "having" a Ph.D. Taking on the

,nion.,;raduate School rec,uires full commitment, new effort, new
direction and focusing discipline--many aspects of one's life!

2. Admission to the Union Graduate School (and progress toward

:.0 doctorate) depend on-intelligence, creativity, and demonstrated
capacity for self-direction and disciplined effort toward self-chosen

ob:ectives. Preference is given to students whose applications reflect
high potential for individual and professional growth. After admission,

cand.dates' w6rk and potential to comply with these standards are
rev-ewed twice; once during the initial tour -week colloquium and
a,ain after aoat a ys.sar of full-time (or equivalent) pursuit of this
program--eertitication and finally at termination.

3. The :Anon ;raduate School offers guidance, stimulation to
4r.),;th, inf)rmation aOout resources, and evaluation. It seeks to

on a wie array of opportunities for learning, wherever they

be h.217) ;i-aduatc students to discover their learning

he.:s to d,.volop worka6le plans, to use the best available resources
acades:,ic insLitutions, or elsewhere to use learning procedures

a;',d ha:-.an networks suited to their abilities and opportunities, and

to achieve excellence in their chosen field. No "credits" are counted;

rather, a wnole program is evolved.

Eaca individual develops his program to suit his own needs,

s:rengths, and opportunities. he is given assistance and advice
hii fellow-studens. faculty, and other resource persons who may

not ).. on ari academic faculty.

s:j,ly is stud.ults begin with an

view at file ir c,ipa,:ity tor co-Itinued, disciplined work.

-rec:0-.! .s far :-,ore de7,anding than is conlor,:dty

) f,tc,litv-assined readings or papers; aence

_)re apprp:i.aLe ihis is n-.)t a correspondenc scnooi.

A

co,,-,preensive study plans work

c)Armes -i-,,trs at any ,nstitutinn in the world,

Lo 1,,1',ers in any lit ld is

A3 a ,,d ' p&

L- 1.=, .)y

stu6enLs -4in their Uni,,n

a co;:oriaiwl.

r., 'r r of per;,on.

4nificant
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9: The two fellow student peers selected to serve on a iitudentP'

committee ahouid be taken to mean that these students do more than

review and provide critical support. Members of the committee,

by design, provide "for advfte and dissent as well as advise and

consent regarding his work." The students serving on a committee

must bring experience and/or working lenowledge in-the area being

studied. They are an integral part of the euelmittee, as well as

a key comi:onentinrhe legitimization of the graduate program.

10. Each candidate for a degree is expected to present evidence

of high acidevemew: culmils,ating in a Project Oemonstrat;ng Excellence.

11. Decision on readiness for the Ph.D. will be mode jointly by

the student and his committee.

12. The Union Graduate School recommends successful candidates for

a degree to the Union for Experimenting Colleges and Universities

which is incorporated under the State of Ohio and authorized by the

3oard of Regents to grant the degree. The prestige of these degrees

will be determincd over time by the achievements of our graduates.

There is a great deal of emphasis in the program on self-direction and

seli-c:evolop:rent. Colloquia are designed to stimulate introspection and

creatvity and are described as "intense learning/unlearning experiences."

Persona communication among peers, adjuncts, and core faculty is encouraged.

One student writes of his regard for "association with persons, through UGS,

who practice the art of being human. Here is a quality of human contact--

tuition I pay notwithstanding--that money cannot buy." (Leuba, 1973)

The ?roject Demonstrating Excellence ( ?DE) may resemble a dissertation

acceptable in a traditional graduate program. The PDE may also include a

b:Jok, a unified series of essays or articles, a project of social

c.:ka:',4- Dr lhnovation or o-tstanding creations in poetry, painting, or musical

rposi::Lon. -It must represent a significant contribution to our culture,"

oh ate J:, 19;3/

plans to limit enrollment to approximately 300 students serviced hy

,) faculty members Ah act as "roving facilitators." Inquiries arrive

otf;ce in ':ow S')ring Ohio at about 400-500 a month.

S.JWr 0: ) bath l24 Ph . D .15. A number of th se were

A i y prOf0 ziS kOna S . ,tiairfield, 19716
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The most radical alternative in graduate educaaon, not because its

structure or orocedures differ but because it gives such great emphasis to

personal development, ib the Humanistic Psychology Institute founded in

1971. HPI is not anti-intellectual but it is clearly pro self-development.

n its report granting urconoitional ap9reval to award the Ph.D. , the Special

C.).a.:iittee on Approval of Degree Programs, State of California, noted this

central commitment of the Institute.

A the very heart of the program is growth in human freedom and

responsibility; the capacity for self-determination. by the very

ideolog'assumption of the program, this is taught intelliectually,

but learned experiertinlly. Almost unique as well - -and almost

adequately ja-stified by its own imperativeis the positive assump-

tion about human nature and potential and human growth and learning- -

upon which the Institute is founded. Again, this is contrary to

the traditional world, academic and non-academic. Both because

society needs such alternatives experientially explored and tested.,

and because many students prefer to live and learn by this alternative,

tno :nstitute i3 valuable. (The Humanistic Psychology Institute,

undated)

A student, in the Institute newsletter, describes what this focus on

personal development means to him: "Being in the HPI program is teaching

:7.7 hoer to center myself and listen for my 'inner voice'--whether it be

c,Alld my spirit guide, my anima, daimon or the opening of my throat

c;:ukra.. I need to purify my body/mind of the mental/physical,

. it,;alfs xlal blocks that prevent my energy from flowing naturally."

Jr,

Much of the activity of students in HPI is focused on

diycilolo,f and oriental philosophy, The faculty list as among

iuer,:sts Dio-fig, doack, yob meditation, parapsychology, psycho-

sys'._ la, Thanatology, rolfing, psychedelic therapy, and other

Tb0 recidireirrAts insti tut ar similar to those of the [nion

Applicats are encoura4,-d only by candidatt's who

t:10 advanced t.ra n in. regaire in more conventional
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Onc, admitted, students participate in a Viogram Planning

Seriinar and work with their comittee consisting of a Home Faculty person,

two Field Faculty, and two peers. The:.e are no courses and students use

the resources (courses at other universities, internships, independent

study, etc.) that arc nppropriaLe to their needs.

Only :.hose students are admitted to HPI who have a clear and acceptable

proposal for the final project. The final project or dissertation i3 "the--

center around which each person's doctoral studies program is organized."

The final project may be a book, a collecZion of essays, a research under -

;.arcing, a project of significant social change, a body of poetry, paintings,

,:;Laical compositions, dances, films, or other art forms. In any case the

pro_;ect must be of "definite benefit, use or enjoyment of humankind."

Nova, l:L;S, and aPI are radical departures from the traditional in

t;rad,ate education. As instant universities oaly three or four years

old they offer a sharp contrast to the campus-based, course and professor

eominatedjtheoretically-oriented doctoral program based in institutions

h ndred or more years old. AZ the moment they appear to be immensely

attractive Lo students. They are creating problems, however, that will

n.-ed to be studied carefull y. Will the degrees from these programs be

as acceptable to employers as the degrees from traditional programs? Will

s%cnti lose spmething in quality by not being enrolled in a three to

i-r y-ar, coacntrated, residential pro;ram otfering the rich re3oarces

a ;-;or univ' rsity? 'dill these programs attract the more creative and

indepenAent students away from the traditional universities? Do these

universities face early extinction by overproducing in limited fields?

it :3 a .7 se arc only a few of the many questions to be raised

caus of L-he ve,ovIent Oil these new forms of graduate education.

exper:lientation could 0.1 the way for significant changes in traditional

graduate programs.



-20-

Imilieations for Traditional Graduate Education

At toe Conference on Predoctoral Education in'the United States, held

in 1969, a resolution was adopted that reflected the need for alternative

:orals of graduate education:

Although gtaduate '.'duration in this country is strong, it can

b.2 made atronger and more responsive to national needs. We believe,

that tne demands upon graduate education today cannot be met by

sIcyle rxtension of the trends and practices of the last decade...

c is Increasingly clear..., that sociCv also needs, And graduate

students are seekir',1, alternative forms of graduate education.

New graduate programs must be devised in response to the changing

body of knowledge and to our need for persons educated io cope with

urgent, newly emerging problems. (National Board on Graduate Educa-

tion, 1972)

;f graduate education in the United States is to change, and if that

char 2 is, in part, to%.seflect a response to the particular needt of staff

wuo wor;;. or wno would like to work in a community college, there are

...icaLions for such changes in the alternate forms of graduate education

have emeri4ed in the past five years. For those graduate schools

considering new programs for community college staff the following implica-

tions from this brief selected review of alternate graduate programs seem

pertinent, rnese implications are offered in the form of recommendations:

1 Graduate education should be offered at the convenience of the

student. Campus-free, part-time education should be available

53 t:i-iat students do not have to give up jobs and family

15L :;i,ou:d take Graduate educ.iLi n

to te co:1-Amity colle6;es where sLal:. work and to those intere:Aed

in conunity co; :. sucj1 as school teachers, four-v.aar

colege and university staff, and those in business and industry--

wne0, they live and wor
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2. The rcsearch-based Ph.D. is inappropriate for community college

teachers. Roger Garrison says "The making of a scholar is the

unmaking of a teacner." (Garrison, 1967) Universities should

explore an alternative Ph.D. or new degrees suf.'s as the D.A.T:,

3. Practical aprlications of learning experiences should form a

major part of the program. An internship in the area for which

the person is preparing should be a minimum requirement.

A,iditional opportunities to evaluate practice, design and test

new approaches, explore innovations in other institutions, and

participate in projects and workshops should be available.

Such practical applications are major components in the Oregon

and the Nova programs.

Opportunities should be provided for personal development.

Traditional graduate programs have focused too narrowly on

intellectual development. The task of teaching in the community

college requires an educator with a systum of values and a

teaching style that can be considerably enhanced through

opportunities for chocking personal philosophy against

institutional philosophy, exploring teaching styles with

co eagues, and i:yrovi7 int rporsonal relationship skills.

?ersonal developc:.ent often becomes the primary focus of the

?h.:). candidates in the Union Graduate School and the Humanistic

sychology institute.

5. Students hould assme greater responsibility for determinin6

their oHectives pro'ram of study and should be involved in

a continuin oh of the r dro;ress. If universities

Will holp students assess their rveds and explo:e programs to
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meet those needs, such as the Union Graduate School does in

its colloquium, students should be able,,tn design creative

alternatives to the traditional, prescribed, sequenced course

structure of most graduate schools.

O. Graduate education should be open to professionals who have proven

themselves on the job (Nova accepts anyone who has a master's

degree and wotks in a community college) or to students whose

interests and abilities may be different from students who choose

to matriculate on campus in traoitional programs. There is gn

assumption in the recommendations for new programs and new

degrees that new kinds of students would be served. Both Union

Graduate School and the Humanistic Psychology Institute make

a point of not accepting students for whom traditional graduate

education is appropriate.

7. Less emphasis should be placed on grades and the accumulation

of credits as measures of program completion. Traditional

graduate programs now allow a number of pass/fail options for

courses. There are no grades or "courses" in Union or

The Oregon plan calls for a model of competency-based education

r:nat could be free of grades and the prescribed course structure.

8. Technological innovations for delivering education should he

used to supplement programs of learning. If the Open University

and Empire State can offer degrees to unuergraduate throu

educational ter:nnology, then such technology would seem tu be

useful to more mature and self - directing graduate stud nts.

host community co :.le Cs are with the machinery that

cool i accon odate university progra.ils. Virginia Polytechnic
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Institute and New River Community College have cooperated in

designing programs using the new technology.

9. Any new, program of graduate -!ducation for community college staff

must be designed in close cooperation with community colleges.

Nova's success is related in large part to its use of community

college educators and practitioners at all levels of its activity.

The very surreqqful reLp programs cooperated closely with area

community colleges. The centers in New York, Texas, and Oregon

are good examples of cooperative arrangements between universities

end community colleges. When community colleges are-not involved

in initial planning and continuing cooperation, We result can

be disappointing if no disastrous, as reported by Arthur Eastman

in his description of Carnegie- Mellon's first attempt to develop

a D.A. program in English for community college faculty.

(Eastman, 1974)

]ommunity c)Ileges nave an important role to play in the graduate educa-

oi community college staff. Key personnel from area community colleges

invalved at all levels of university program planning. An advisory

:rom cs311:11ulity co;.I.'gcs should meet periodically with university

t_) ?Ian program objectives, determine curriculum, recruit staff and

arra;. fac provide internships, organize research,

pro4r3,:i compl nt preservice programs, and

-Ta 1 r pro4rans. (:oll;;I:unity college staff can

s .ntorripi and as ad unct professors to the university can

)1" r .is

itudt.-ts. ity colleges can serve as

);,erate univcrsities to insurc the

""..,) are (i d for and coc,mi Lied to the commun T. y
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Conclusion

These recommendations emerge from a selected review of alternative

forms of graduate prOgrams. Tho recommendations-are suggestions for

traditional universities that wish to explore new programs for the prepara-

tion of coiamunity college staff. In no way should these recommendations

oe construed to.mean.that traditional,.research-based Ph.D. programs be

reduced or eliminated. Grad,late education in the United States is excellent

because of these programs, and this excellence has brved this society well.

Now programs, however, are necessary. There are new societal needs

and new students to be served. Some alternate forms of graduate education,

sonic as extensions of the traditional anal others as radical departures

with litrit connection to the traditional, are beginhing to respond to

c.1!se ncw nee'is and these new students. Because the traditional university

esta'Jlisho(i its success and because it is endowed with rich and creative

r,:iources, it can provide considerable leadership in exploring and eXperi-

%b.

-: :..e rating with alternate forms of graduate education. A creative univcLsity

can offer boll the traditional and the nontraditional, can meet the needs

ot4 traditional graduate students anti "ew" graduate students. In the case

comnity college the traditional university has responded with

,;"1 less tnan enthusiasm. If the university, however, responds to

r.:!co:.i:,endation of the National Board on Graduate Education that "New

gra...ate oro,rt3 s must be and if their progrnins will reflect

?romisinA p:acti,-s in rue alternat ve programs rev ,wed in

t co:-.:.muhity cop at least, will grow in enthusiasm and

vrsty. :L is also mat the university

; 1:(:)n cw11:;tinity

a.1 ration i s the of all huitiane reformers.
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