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CONTEXT OF THE ProaLEy  DBEST CUPY AVAILABLE

Success in college may depend largely upon the individual's
abllity to read, and fallure in college may result laxrgely from the
individual's inadbility to read,

Historical evidence has proved that achievement in reading is
cruclal to scholastic performance, Joseph Tremonti (47) comments;

"Read ing skills are the very heart of the junior
college program., Just as a cable is composed of
nunerous wires which are interwoven, so, too ., . .
reading adbllity is composed of nany skills which
re interwoven , ., , there are four growth areas
in reading skills - word identification, speed,
meaning or comprehension, and study skills,
Zach area entalls many skllls and sub-skills,"

Reading 1s a progressive skill, A gross deficlency in reading
on the junlor college level prompts one to generalize about the chronic
effect upon a student's acadenic pexrformance,

Nany colleges provide remedial readlng as a part of their interin
studies, Numerous studies indicate that college students can signifi-
cansly Llnprove both thelr reading speed and reading comprehension,
wavarthelsss, the questlon 1s whether a student who is deficient in
Saslc reading skills can, at thls 2eriod of acadeais pursuit, make
Teading prugress sufflcient to sustaln colleglate requlrements,

Accorilng to Howard Evans (7)), there are two optinistic assunp-

%ions which underile speclal reading programs:

',J
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"The first assumption 1s that the special reading
instruction will slgnificantly improve the reading L
--abllity of a majority of the students emrolled, - ~ == imeiis
~ The sacond assunption is that the gains in leaming
abllity, inciuding increased learning rate, will b -
L ' sustalned following termination of the course, and, e
- presumably, positively affect academic performance," =

On the college level, where the iarger portivns of information
are attalned through the individual's reading and where reading dif-
ficulty cannot be compensated by oral examinations, deficliencies
becone more markedly noticeable and tend to ecafirm a negative
self-lmage of failure, Lois Muehl (28) concludess

"The blunt truth ls that many of the acadenically
1il at ease, college attending students read so
far behind their peers, and so much below expectad
standards of conprehension and facility, that they
do need a modified form of remedial reading help,
Yet, if we say they do, they either avoid our labs
thus deslgnated, or else tney enter burdened wita
a sense of self-negating shame,"

Large nunbers of college freshmen not only exhibit reading
dilficulty dut are understandably J.oath to read and, most parti-
culariy, to oo placed in reading remediation.

Since interim reading prograns are conducted on both a compul -
sory and voluntary vasls, it is conceivable that some border-line
reading disablilty students would not bo compelled to enroll while
some high reading ablility students might voluntarily enrecll, Because

of thess possibilities, the aludents included in this study will con-

»oy

§.3% O

oo those stulents who did recelve interim instruction in

rsading ani vhoae who dld nob, 7Thls study does not direct itgelf

re
v,

Lo wash Wae e

[

activeness of the collego reading programs, but rather -
110305 1%3e.f to tha relatlonshl) oetween reading abllity attalned by
o ataients Vnrough aagh school years and their academic performanco

inoroLLoge,
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 STATEMENT OF THE PROBLEM
“he purpose of this study was to cetermine the relationship L
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between roading ability and aéademic performance of junior college R
freshmen and to what degree a neasuxre of reading abllity could pre-

dict academic performance,

STATRIENT OF THE HYPOTHESIS
his study expected to show that there is a positive relationship
beiwsen reading ability and acadenic performance on the college level
and that a measure of reading ability could predict academic performance

on the college level,

SATICNALZ FOR THE HYFOTHESIS
Lozical Rationale
Although reading skill should be prerequisite to scholastic per-
formance on any level, large numders of students who have serious reading
deficlencies somehow zanage to graduate from high school and enter college.

osepn Trenontl's study in 1969 (47) reveals that 15 percent of our high

<,

chooi graduates are seriously harndicapped readers and that an evan

o

larger percent have reading deficlencies. These statistics have gub-
Jected the teaching of reading to severe criticism, but this eriticisa
nas done ilttle to reduce the nunders of handicapped readers from boconing
high school graduales,

AowWavar, the consequences ¢f reading deficlencles for a college
SLilans presant prodlens that the student may nol have faced on tie ore-

2oiiege toval, Spache (LO) states that " ., , a college student can

AntiCizate Asaling 50 to €& new words per wesk," and this chaileng:
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must be met primarily through skills acquired from the teachins of readins.
On this level where reading difficulty cannot e aompensated by oral exame=
inations and whese larger portions of information are attained thoough the .

Andividual's veadlng, the positive relationship between reading ability

and acadenlc performance is a loglcal prediction,

Empirical Rationale

This increastl awareness of ieading ability as it aifects academ’c
2erformance in college has, accuxding to Fulker (10), produced some eight
bundred citatlons of published studies which involve college students in
some phase of reading in the past feow years.

3arbe (2) i his "Readlng-Imprivement Services in Colleges and
Universitles,"” reported that about 75 percent of the collegas surveyed

offered remedial nelp in reading and about half of those indicated that
thelr poogcams had developed after 1950,

TWo studlies reported to the 195% National Reading Cenference were
concernad with surveys of reading programs. Aukerman (1) sent “opinion=-
nalres" to 373 state college and university presidents. One hundred and
thirty-elght of the presidents replied that tney had reading prograns,
dowever, the presidents who gave positive replies also indicated a
need for sutstantive a.d definitive data wlth regard to effectiveness
of readiling prograns in promoting siznificant academic gains,

Trurston (&5) reported a questlonnalre survey of ccllege readlng
¢03rAns An Loulslana and Misalsalpzpl, Of the twenty-soven colleges
responiing, Wwelve reported having programs; thirtsen of fifteen whilch
Crepoertad having no progran lndlcated that they would like to have such,
S;acne (34) mazas appropriate retrospective observatlons to explain

v past {our decadas of the teacning of reading and reading vesearch:
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"Many teachers and reseatrchers were qulte content
- vo report simple craparisons of pre~ and post-training =
. 8cOores as prodf of instructional effielency, ., =~ 7T I
there has besn 1ittle attenpt to determine or promote
& practical transfer of training to the task at hand
« + o @ven the possible contribution to academic
grades, perhaps one of the greatost justifications for
reading improvement, was usually ignored,"” "

This increased awaveness of reading ability as it affects
academic performance has grown from empirical evidence. Therefors,
it would seem appropriate to assume that this study would support
the predictlion of positive relationship between reading ability
and acadealc performance and would provide further empirical evi-

dence that reading abllity is most essential for success in college,

OPEZRATIONAL DESFINITIONS OF THE VARIABLES
The 0y 02 iype B Contlnuous Variables in this ex post facto
study, delineated oy Tuckman (49, p. 37, 59, 124), were definei as
follows:
feading ablility was measured by state-uiﬁe reading test scores,

Acadenlc performance was measured by cunulative grado=point
averages.,

Oz ZAATI0NAL RESTATAMENT OF THE NULL HYPOTHESIS
There will be no relationship between reading ability, as measured
0y the #2ading Index Score on the #lorida Twelftn Grade Test, and academic

s2rfurnance, as measured by the cunulative grade-point average in the

fresnnan year 2f coilege,

» o vomov gy AR e L) -
I PN Lou 0.‘ ;L‘nu"»u
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fioridd Vualféh Trecla Tast
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“no Slorlda Twailtn Grade Test L8 a vattery of five tosts whleh

ty
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includes Aptitude, English, Social Studies, Natural Sciences, and
- Mathematics and 1s administered to all seniors in Florida high schools
in October of each academic year,
Faadinx Trdex Score

The Reading Index Score is a composite score derived by summing
the Verbal Score on the Aptitude Test, one-half of the English Scozxe,
and one-half of the Social Studies Score obtained from the Florida

Twelfth Grade Test, (See Appendix C)

Maxizun Scores and Scoring Formulas
Maximum Scoring

Test ~Score,  Foxmula
Book I Aptituds
Verbal 50 Number Right
Quantitative | 50 Number Rigiat
English 85 Number Right
3ook II Social Studlies 65 Number Right
Natural Sciences 60 Number Right
Mathematics €0 Number Right
Reading Index 125 Composite

Acadanlc Performance
Aii grades eamed during the first and second term of the fresnhnan
/2ar 5y each student included in thls investigation will be coded oa 2
four-polnt scale (b~ A, JeB,22C,1=D, 0=F). For each course
“re nuntar of hours will e auwltiplied by the nuseric crade code, These
proaices wlll then e suaned and divided by the total number of courge
a0.Es sonplerad Dy each student to yieid a cumulative ¢grade~polnt average

for %ne feesntman year,

)

ST COPY AVAILABLE




R A e A eyt defar bor vano o Moreaes

Freahmon BEST COPY AVAILABLE

The students used in this investigation included the total PCpu~ N
lation of studeats who had taken the Florida Twelfth Grade Test and who -
S _had conpleted the first and second terms of the freshnan year with a
miniaua of 12 hours of course work during each of the two terms at =
Pensacola Jualor College during the 1971-72 academic yeaxr,
Zach of the studeats identified as freshuen and included in this
investigation, tierefore, had a Florida Twelfth Grade Test Score pub-
lished in the Fall 1970 Percentile Ranks Florida State-Wide Twelfth

Grads Tasting Progran, aa araual listing spongored by the University
of Florida. =ach of the students had graduated from a Florida high

S¢nool ia 1971 and had completed a minimum of 24 hours of course work
during the fresaman year at Pensacola Junior College.
ASSUIPTIONS AND DELIMITATIONS

The Reading Index Score on the Florlda Twelfth Grade Test was
assunad t0 Ye a valid instrunent for determining the student's reading
adliity, )

Tols azsumption was appropriate hecause the Reading Index Score
asternlines the placenent of students into remedial reading coufses.
venarally, fiorida Junlor Colleges require or recommend that each

b.. < - ’
v4Q205 WO

(/7]
[ ]

Cores celow the percentile rank of 30 on the Reading

ndak Score te placed in an interts reading progran, Tnerefore, the

()

deallng lndex Score on the Florida Tw2llth Grade Test ig considered
%0 2 1 2rliuerion for assessing the svidoat's readlag ability,

Tnr canaiative gruio-point average #as assuaed to be a relliable
ML YLl mnGere of the studeat's level of achievement ducing the

R e m . ~ AR .
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academic performance that appear on °ff19??1;t13359?§3ﬁéﬁw Fh?tbggﬂ¥xaaré;,w"

-scholastic honors and awands or academic probation and suspension are

dased on the student's grade-point average. Therefore, the cumulative

f§f11"~'*r . grade-point average 1s considered to be the criterion for measuring the

student's acadenlc performance, -
The students used in this study were assumed to represent the

population at Pensacola Junior College. There is no known reason for

bellieving that this 1971-72 academic year and thls junior college is

not typical of a much larger population of college freshmen, Strictly

conaldered, however, the conclusions can only be generalized to the

particular population studied.

SIGQNIFICANCE OF TH® STUDY

This lnvestigation will extend empirical research which conicerns
the reiatlonship between reading avility and academic performance and
will provide data that nay ald educators who are directly or indirectly
involved with the teaching of reading., Obsexvations concerning this
relationship could encourage educators on the pre-college level to
renew thelr already conscientious efforts to improve the reading skills
of their students. In the broadest possible temms, this study might
suggest the need for further research which would provide empirical
avidence that reading instruction on the Jjunior college level is
succassiul In promoting significant academic galns, Academic perfor-
mance reiatlve to reading ability has not previously been systemati-

caaiy studled at Pernsacola Junior Collegse.,
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AN OVERVIEW

The college student is approaching that stage of his life where
he will soon have to deal with soclety directly and prove his abilities
outside the limited er. ‘ronment of the ¢lassroom,

A number of studies have been reported which have attempted to
analyze components of success or fallure of students entering college.
The past four decades have produced some 220 or more articles, disserta~
tions, and books dealing in some fashion with Junior-community college
reading skills., This literature is unevenly diffused in twenty-three
diffarent jourmals varying in Scope and purpose from the Junior College
Journa., responsidble for fifty-six articles, to the American Journal of

Ciinical Hyonosis, hosting one one article, Ten different Yyeaxbooks and

conference proceedings, twenty-two dissertations, sixteen Educational

Resources Information Center (ERIC) releaseq. nine monographs, and .

occasional papers round out the list of vshicles according to Kerstiens (23).
Tne gsographlical origing of tAis potpourrl cf literature reveal some

interssting extrenes for its lack of pattern. Twenty-nine states are

responsiiie for all the literature - California havlng produced 38 percent,

New Zork 6.5 percent, and Texas 6 percent with the other 26 states trail-

ing far tenind, Perhaps even more interesting ic the variety of disci-

PLin2s represented, The soclologist, psychologist, psychiatrist, linguist,

oibiiotheraplist, counselor, Optometrist, rihetoriclan, instrictional teche

9 P

-
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nolcgist, and nathemaganicist are a few professionals who have concerned
themselves with the teaching of reading, Such a harlequin of verblage
does rot make for consistency in findings, content, or style (23).

#er9, in cironological order froa the earllest publication in
1929 tc the present, are annotations of ten noteworthy conttibutions.

Provably the first record of research and development in junior
college reading/study skills was contributed by Von Kleinsmid and
Touton (51), This comprehensive monograph noies that the inferior
work of lower division students is frequently due to lnadequate reading
Preparation and inadequate knowledge of the "laws of leaming," This
research questions whether anything fundamental to the teaching of
college-level reading has energed in the field durlng the last forty
years,

Mikdas (27) contributed perhaps the most comprehensive and detailed
study in his survey of f1fty-seven colleges, twenty-eight of which were
Junior colleges. He reports that 75 percent of junior colleges have
remedlal reading progzrams, 81 perceat of the practitioners perceive that
other staff members are indifferent to the program, and a high percentage
teileve that heavy teaching loads, inadequate tests, and administrative
iandifference hamper their effectiveress,

Tne nost incredible of the studles surveyed was that of Mullins (29)
Who suggested that professional disparagement of the tachistoscope results
in the davice's uninsplired use, Mullins explains a vertical periphery
tectnlqie of reading three-line phrases at .1 second exposure time, He
cialns tnat pre- and Post-testing on the 3RA Better Reading Book Two pro-
duced average lncreases of fron 252.9 WPM at 64,7 percent comprenension
RO 19,2594 WeM at €9.8 porcent comprenension. This would indicate tnat

“oe raadars in nis junlor ©0llege readiing course enjoyed an efi{icicncy

4 »
* 4
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index increase of from 174 WPM to 13,445 WPM or that readers becane i

77 times more efficlent in one semester's treatment.

The most estimable study, presented by Newnman (32), gives an
objective, frank, and graphlc survey thét assesses the severe handi-
caps of junlor college students and offers a complete program descrip- .
tion: training in perceptual accuracy; multilevel materials for reading,
spelling, and vocabulary; motivational medliaj and selection of staff
who wiil "adjust their approaches until they find suitable ways to
sexrve the reading needs of their own particular students."” '

Holding that thers is a danger of "overspecializﬁtion in a frag-
menting of the student's performance, and that the reading specialist
is a case in point,"” Worthen (54) gives a most reproving summation,

He states that "when the matrix of learning is such that it can con-
vince him (the Znglish instructor) of the value of the machine and the
speclalist, he will even go willingly to them for help."

Kaxmlerski (21) reports an exemplary finding in college and adult
reading where five to eight percent of the student population is
enrolled in a "costly but profitable" nongraded course structure in
reading/study sxills, complemented by a refexral. laboratory, This study
in tne Loraln County Community College provides some objective measures
of the progran's success, which is attributed to "the many beneficial
factors of 'separate' department stétus; comoination of courses and
independent labs; an enormous supply of materials; cooperation from
Yhe administratlon; an outstanding staff; and a community with fore-
signt."

A mos> carefully controlled study, reported by Tascow (44) at the
Sentral Gregon Community Coilege, gives a comparison of two fifty-hour
coursas designed to increase vocabuiary, reading comprehension, and
reading rate, Une course met five days a week for ten weeks; tne otner

*
M
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course met two days a weex for twenty weeks., Pre- and post-testing on
the Nelson=denny Reading Test, Forms A and B, indicated that the short-
tem course was as effective as the long-term course, and a re-test ten
Wweek3 after course termination indlcated that the intensive training
avalled slightly hlgher retention of siills.

Feuers' (9) most sobering study at the University of California
anaiyzes reading skdlls and five other variables and indicates that
there is no significant relationship between subject GPA and compre-
hension or vocabulary measures, and, further, that IQ does not relate
to college GPA or subject GPA. "It appears that high general reading
abllity glves no assurance of academic success nor, conversely, does
low reading ability assure failure in some subject areas.”

3ossone (i) reinvents the #heel in a most ineifectual reading
sdlils study at the City University of New York. He claims a "uiique
dimension" and assumes that an unrandomized poll of 496 student's feele
ings about thelr academic problems would correlate highly with the "per-
fornance level of reading/study skills." This survey, replete with
slxteen pages of graphs, ignores extant research and supporting objective
measures.,

At Moorpark College, Strumpf (42) glives a most refreshing look at
the teaching of college-level reading, He defines reading as "having a
love alfalr with a boox" and ne evaluates the reading specialist's pri-
nary function as motivatlonal as he describes "the most galastrophic read-
ing prograa, MINZ!" Strunpf also advocates that the practioner should be
a naie «€no has experienced some difflculty in his own schooling, and that
& rsad.ng lagoratory should be replete with a “dreaming center,"

These extreme inconsistencies in findings and attitudes relative
Yo Juniocr coiiegs-level reading loglcally suggest a close look at the

"szstem,"”
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Since reading skill or the lack of it affects leaming in most.
disciplines, eritics from both inside and outsids of the toaching of
reading arena are calling for a fundaaental departure from the prevall=
ing educational structure and are enphagizing the necessity of a larger
role for the individual in the total educative process, Some of those
critlics includes Paul Goodman, John Holt, Don Butcofsky, Eileen
Saxrgent, and John Vaisey, '

Despite the apparent success of many students in terms of grades,
promotlon, and graduation, the eritics maintain that the €ross inade~
quacies of reading skills preclude any real achlevement or success for
these siudents. Paul Goodaan (11) suggests thate

L1 4

#¢ are so mesmsrized by the operatlon of a system witn
the appropriate nane, for inatance 'Education,' that we
assune that it must be working semewhat, though admit-
tedly not perfectly, when perhaps it has ceased %o ful-
f111 its functlon altogether and might even be prevent-
ing the function, for instance education,"

John Holt (16) echoes this ratlonale with an even broader scope:
"+ + + there is a more important sense in which almost all
sriidren falis except for a handful, they fail to develop
nore than a tiny part of the tremendous capacity for
ileaming, understanding, and creating with which they were
sorn and of which they made full use during the first two
or three ysars of thelr lives."
don zivcoisky's "Any Leaming Skills Taught in High School (5)?"
states that anong inferior study practices related to reading, 65 pex-
cent of tne students in his Learning Skllls Center at the University
of Ueiaware falled to read sources other than the textbosk, Fifty

eoTcant Ualied to use tne table of contents of a textbook as a frane

{ reference, Forty-two percent falied to use clues such as questiongs,

Q

readings, and summaries to gulde their reading, Twenty-eight perceat

L) e‘



suffered froa word=by-word reading.
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Elleen Sargent (37) believes that beyond being taught the skill of
readlng, “Hign school students hould know what is actually involved in
a3 poazess of readliiy o 4 . Migh Sohool students ghould bo oclenved (]
a theosetical understanding of reading.”

Joia Valzey's Zdusation for To.ovrow (50) shares the awareness of
anadequacies in the systen and reflects:

"An enormous amount of present-day leaming in the
schools could on rational exanmination be found to
ve quite purposoless, whilst a substantial anount
of what would be useful 1s not taught; and what is
taught, whether purposeful or purposelesa, is often
belng taught extremely inefficlently.”

Although the teaching of reading need not bear the full responsie
olilty of reform to eradicate inadequacies in the educatlve process,
tne teacning of thls sequential sxili 1s paramount. Spache (40)
says that " . , . a college student can anticipate meeting 50 to €0
few Wwords per weexk," and thls challienge must be met primarily through
s&llis acquired from the teaching of reading.

“he well-iiow Engiish essaylist and poet Joseph Addison points the
wasi

"Reading 15 to the alni what exerclse is to the body,
As Dy the one, health is preserved, strengthened, and

invigorated; by tne other, virtue (which is the health
of ths mlnd) i3 kept alive, cherished, and confirmed,"

L}

osepn Teemontl (L7) would have shocked Seventeentn Contury Addison

with the foiiowing recent studyt

"Le A3 many as 16 nillion Anericans are functlonal
Lillteracses, They cannot read above the Lth
grade ievel,

2, @isnt mlilion adul<s aver the aze of 25 cannot
read the equivaient of a dally newspaper,

Jv Twanty-seven percent of army draftees fall the
nonti exaninations decauss they are disabled
readsrs,
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by #ifteen percent of our Ligh school graduates
are serious.y handicappec readers,®

Hopefuily, the teaching of roading will f£ind compatibility with
Anthoay Sroilop, tie dighteenth Century Engilsh novelist, who pro-
alsed his young friendss

"alth reference to thls hadit of reading, I make bold
to tell you that {t s your pass to the greatest, the
pureat, and tho nost periect pleasure that Cod has
prepared for rls creatures,”

Tals “perfect pleasure” and utilitarian tool, reading skill, has
been a toplc of interest, concern, and rosearch which has addressed

itaell to inprovenent and has grown proportionately greater in each of

the past successive four decades,

pOUR DECADES OF RESCARCH AT THS COLLEGE AND
ADVLT AL LG Lavil

feading, the basic tool of education and one of the most Lnoeiant
okesls in life, nas been a toplc of concorn and researeh wnich has Ancreased
with each desade since 1930 according to Aulker (10),

#Ton i9h5 through 1952, Traxier and Townsend (46) nuted that there
W13 a iarger aunser of studies of remedial and corrective reading at the
sovasge and adult level than at the high aschool level, BSummers (3)
reported that alnost twice as many doctoral theses concerned college
read.ng etween 1950 and 1950 than between 1930 and 1950,

Si.iles by Crarters (), Triggs (#3), witiy (53), and Zexga (s6),
£ezoLting na rising status and praciices of remedial and corrective
reiilng prograns Lo Junior colleges, were publishoed between 1940 and
Aol

foon vne late LY4G's 4o the early 1960's moderate to high cor-
Ieaahlong weveaan reading ashleoverant and collese success have been
cagneved Ly diavens 13, d@lli (15, Jackson (18), and Salth SR

L §
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However, low or negative correlations betwean reading achievenent and
¢ollege success have been reported by MoQuesn (26), Murphy and Davis (30),
and Presten and Botel (34),

Savazal invistigatizes in 1951 wore related to the influsnce of
tlp glven In college reading prograns upon grades or scholastic achieve=
ment. Cunderson (12) found that benefits fron reading instruction or
€alng in reading skxill resulting froa college reading prograns were nost
Pertinent to succesas n courses such as religlon, history, éociology.
Bngllah, and chemlstry, Wrignt (55), in his study involving three hun-
dred male freshmen, found that the reading course required of the
selected college fraoshmen did seen to nelp students in verval courses
and in thelr reading,

In 1942 3loozer (3) found that an experinental group made signifi-
cantly greator galns in reading speed and comprehension than did a cop-
vrol group. Blooner concluded, however, that gains in reading skill were
fot related to acadealc achlevement or to galns in such. Felnberg, Long,
and Rosennack (8) found no "statistically significant differences in
eltrer tast score galns or colioge grades" after freshmen students at
the Clty College of New Yorx had sarticipated in a mandatory reading
S&iil3s course. dlll (1&) reported that comprehension, technical and
ganera. vocadulary, and reading rate of Indiana University freshmen
improved after participation in a conpulsory sixteen-session reading
cCoursa,

A 345,22t analysis of a readling progran at Now York City Communlty
Coilege in 194) was presentsd by Nelson (31). Vinety-six students were
2evied la flve class sections azcording to deficlencles in reading

LCaatlva %o a U103l feading Tess Score). lelson reported that

e 4

ROSt laprovenant was aada ip Votauiiary, least in comprenansion, In the
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threes bottor seciions ia which speed reading was otrassed, rute galng
tanged f2oa 79 to 106 WPM, 7The median reading grade level in the thrae
betrer seatlona lncrozaed £ron eighth skade to el wenth grade. Aporox~

LT T 3. P -
a.. 59«'0/ - 3"’:3;:’-‘“" Q

LN

whe atudenis Li the btiwes beitos sectlond "releived
a grade sulflclent to matzicuw.ate to tho degroe prograi,” accomding to
achlovouent at a lenth-grade level on the Diagnostic Reading Tests. OF
the totai 96 studenis in the proguan, howevar, less than half showed
reading galng, apyroximately one«fifth of the students showed no gelns,
and approxliately one-thimd of the students showed reading loss.

lafitte (26) coupared resuits odtained witi inrce different v, pva
ol netheds ia Winthzop Coliege reading luprovenent couswes, One of the
LARQ9 gooups o Jroshnen practiced skimaing PLOCEULLOS, w0 Wao Glvon
POECOQLLan tralning, and vhe Sthird STOU) WAS g.veh o ¢OabAation o both
»roceduresn, Lafltte reported thac all throe BT0ups APPRASCGL W0 adku
gxna U reading speed, ul the conprenension galns were 10t oignificant
for any o o thove gT0ups,

In 19% 2arker (3)) found change in grade-;olnt averages to Yo cor-
£2.a%9d aegativaly with rase changes and only slightly J08itively wiin
conpeatienslon shanges in compulsoery reading courses, However, correla-
tions lacked atatistleal zignificance.

In 19499 the inconalstencles in {lndinga continued ia studiea by
dasigren and Crowe, Karisiron, and 3tebens versus studies by Kelly and
Wact, Fasancturs, and Wilson.

dastgeon and Crade (17, fownl thal over three-{ourtns of studonis
peSNLI0 vl Wa s Unlversity of Minnesota reading progran had exceedea

A% averages and nad higcher Erou; (racy-

-

-, - LY - S e S S L -
e praiitinl and-of-jaar Srade-1o

N

L oAverLIes Lhan bhe avaraze for il male frecshmen, Kaclstron V29,

=]

ra
IR0 rat nwan of Yo 8004 wie vl ;\.lx‘t"f;;p'ﬂ_qu in an "inteo., e
Arkscor” on renalné/sn,d] 3Keaa s nad calsed thep grvinepoint avera, ..,

')



beot wukt AVAILABLE a0

dafficlently ab ihe end of the senester to remaln dn achool, Stebens (41)
Feported that a chack with achilevemant in subject arca. indicated that
Siudenta were using the sxills that had been Toquired in the reading
SO0,

dosever, Kelly and Nech (22) found "mo indication” that a group of
saahlngton State Unlveraliy readlng progran partielpants had nade Laprove=
A0nta in roading performance as reficcted dn thedr grade-point averager,
fegenaburg (35) found no signilicant differonces between grade=-point
averagas ol an experiaental SToup of Rutgers freshien wiho had paxti-
cipated 4 a readlng Lhprovenent course and control Eroups wWno nad oiiiies
veen donled adalsalen $o the courge or wihw had boen urged to particL yave
fd Saa Chosen not to. Wilson {52) aiso found no clliferonces in acadanic
asndavenent of Uslvessity of Wlsalaslopd Liboeral arts studeats wio suadd
taken o course in rTeading and a matched eroup of students who nad not
Laken the coulse.,

AL gvaluatlon of the ressdlal #rogran of ilani-Dade Junior Colicge
40 497, led lesak (25) to conciude that the progran was not eficctive in

ae@-polnt averages to a "C" ievel or i reducing student withe

4]
5]
' -
ey
3
*
ye!

diragas,  Tho readlng PROsTES pad not effected reading test scores nigher
§or renedlal progran parviclpants than thoge of & randoaly selected cone
Lr0L £roup, and At did not result in a significantly nigner proportion

of jasslng orates after one senester of remediation,

“doading Prograns of the Mlture (35)," and atates that we nay substitute
e antenslva, controlied study of the resultis of instructional chranges
9% Lha Sanavior of the iniividual, rather than placlng our falth in
«ALZ2 20500 ahudles, Pariaps, on a snalli gseale, ", o We By sluty

£U3L00000% LO0AYLOT AN Iaaction L0 the srinted word and contrast tilg
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Wilh the elfuctivensaa of oyesant relnforcement of such behavior., Pure _
haps our teclnielogy will progresa to the polnt that we may be ablo %o
stlaulate and analyze ihe way in wilch an individual learns to decode
AL MNICUAe Wivedy 4@ nay dlalover o reallsile are our coieaptys ol
reading Yased ¢n information theory, associative thinking, and read-
adkliiey,”

On the basls of the evidence suzrveyed, it 15 reasonabie to assune
that reports cialalng succeas or adaltting falluze in the teaching of
Teadung cu tho coilege level vuataln the noed for Surther lnvestigation
consesning the rolatlonshi) velween reading abllity and schiolastic

adnéovenent,



CHAPTER III
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aid SUVJECTS

The sudjects for this investigation consisted of Pensacola Junior

College students. &very student wino aet the oriteria for this lavesti-

gatlion was selected.

THE PROCIDURE
A tocas study group of 313 cubjocts was seigcice Srom the tostal
stwlont gopuwlacion of 4,401, Subjects for the study group were selected

on the Rasis of the following criterias

«¢ Each of the students compioted a minimun
of 12 rours of course work during the Fall
Ters 167i.

2. Zach of the students subsequently conpleted
a ninlaus of 12 hours of course work during
whe Spring Term 1972,

3. 2ach of the students nad a fisading Index

Score on the #lorida Twelfth Crade Test

whizh %23 publlshed in ths 1970 Percentlile

crida Seasa-wida Twolfin Gradle

auostlng Prooran, an annual llatlag §pon=-
sored 35y tne Unlversity of #lorida,

Vnis nethod of salestlion yielded a population with the foliowing

1essriyvive characteristics:
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1, Bach of the students included in thls inves-
tigation took the ¥lorida Twelfth Grade Test
in Qctodas, 1970, and graduated from a
florida high sciwol in June, 1971,

2e Pach of tha stulenty iacluled in this
investigation, having graduated from high
athocl dn June, 1971, had had no previous
coirlege wozrk,

Jo  Each of the students included in this inves-
tigation, having graduated from high schuol
in June, 1971, was approximately seventeen .
to twenty years of age,

Tiis metidd of selecilion eilalnated transfer atudents, sophoimose
Soud0n 38, assusiate degree completion progran (ADCO?) students, and
Steaanis wio fad detummed to college alter a lapse of tiie. Thece=
$028, Lug Z9p.aati0a included in this inveatigation is soaewnat
FOn0genetus watn relozence to chronologlcal age and nuiter of years in
S8CHO0L .

Lrag™
[ ]

a3
23

WwiDANDENT VARIABLE

The Gsaswce of reading adility was the Reading Index Score (i)
derived Jron tihe Fiordda Twelith Grade Test (SRT)., The RI is a coa-
20328 3core ovtalnad by sunalng the Verbal Score on the Aptitude

v93%, ona=nalf ol the ingilsh Score, and one-half of the Social

0y + iy a percentile rank based on the performance

e

.-L.

o%wilzs Leaca,
07 3),a56 Fiorida righ school seniors who took the SRY in October,
75,

~

sl wigliaibiadt VARIABLE

cars RMGALe 00 acadenit parformance Wwas the cunulatlve grads-

point avaraga (CU2A, oz tae frestoan year of college., Based on a &0



<
scale, where b = A, 3 =B, 2=2C,1 =D, and 0 = F, the welghted average
of the Fall Term 19?71 grade-point average and the Spring Term 1972 grade~
point average ylelded the CGPA.1+2

STATISTICAL TREATMENT

The statistical procedures used in the treatment of data wexe:
1) linear regression analysis and 2) correlation analysis.

In this investigation the Step-Wise Multiple Regression Progranm
set forth by IBM Scientific Subroutine Package3 was used to determine
the coefficlent of linear correlation and the regression coefficients
derived from the CGPA and RI variables. The t-test was used to deter-
mine the significance of the slope of the linear regression line,
using the .05 level of significance. A table of Critical Values of
the Pearson Product Moment Correlation Coefficient (Tuckman, 1972,

P. J71) was used to test the significance of the corrclation coeffi-
clent at the ,05 level of significance.

“The raw data of Cunulative Grade-Point Averages (CGPA) and Reading Index
Scores (RI) for the total population of 313 students are reported in
Appandix A, pp. 36-40,

ZThe tatuiated raw data of the Mean Cunulative Grade-Point Averages (CGPA)
ard tnn Mean Reading Inlex Scores (RI) for the total population of 313
svudents are reported in Appendlx 3, p. 42,

Ire mijoc portion of tha statlstical computations used in this study

“as performed by the Y 360 computer at The University of West Florida,



CHAPTER IV

ANALISIS NiD RESULTS

The basic element in the design of this investigation was the
relatlonship between the two variables Reading Index Score {RI) on
the Florida Twelfth Grade Test (S&T) and the cunulative grade-point
average (CGPA) for each of the students included in this 1nvestigation.

The Stap-Wise Multiple Regression Program from the IBM Scientific
Subroutine Package was used to determine the statistical relationship
betseen the CGPA and RI of college fresnmen and to proYide a regres-
slon analysis for purposes of determining the linear equation to dve-
dict CCPA from RI,

The analyses of the data are presented in Tables 1, 2, and 3:

Table 1 reporis the data for the regression equation which was
used to determine the linear trend between CGPA and RI, The model
eaployed to represent this relationship was the linear eguation
{ = a + bX where Y was the CGPA (the criterion), é Q;s the intercept
(constant), b was the regression coefiiclept, and X was the RI (the

predictor),

TABLE 1

Tde INTERCEPT, a, AND THZ S0Pz, b, FOR

Y =a+ bX
N a b
313 1.35%.42 01356

23



The regression equation formulated was as followss

Y = 1,35462 + ,01358X

Tne najor or primary hypothesis wass

nypothesis 1, There wlll be no relatlonship votween reading ability,

as measured by the RI on the SRT, and academic performances, as measured
by the CQPA in the freshman year of college,

To test and fully explore the first null hypothesis it was necesséry
to gonerate and test additional hypotheses, In oxder to test the signi-
ficance of the slope, the following hypothesis was generated:

tigpothesls 2. The two variables RI and CGPA are not linearly related.

“his auli dypotnesls was rejected at the .05 level of confidence. The
t-values derived excesded the table values given for the .05 level of
coniidence, A comparison of computed t-values with critical values
(41, p. 370) showed that the linear regression was significant at the .05
level of confidence, Therefore, there was evidence to support a strong
+inear relationshi; between RI and CGPA,

Tabie 2 reports the data for the t~test which was used to determine

trhe significance of the slope of the linear regression line.

TABLE 2
COMPUTZD ¢~VALUES FOR TESTDIG THE
SIGNIFICANCE OF THE SLOPE OF

Tra LLEAR REGREZSSION LINE

Computed Significant
N t-Yaluas at .05 Level

" Ji3 9.729 yes




In order to deturmine the direction of the Iinear relationship
oetween the CGPA and Ki and to discem the streiigth of this relation=
8hip, the follouwing null hypotnesis was generated

Hyrothasls 3. The equatlion of the 1line of bost fit will not

predict CGPA Irom a glven RI. In other words, b, the slope of the
true regression line will us zero. The null hypothesis was rejected
at the .05 level of significance. The values derived exceeded the
values reported (41, p. 371) for the .05 level of confideace, There-

fore, the equation of the line of best fit will predict CGPA from a

given I,

Table J raports the data for the coefficient of linear correlation
detween RI and CGPA which was designated by r and was a unitless nuander
Wilnin wie sange of -2 ¥ r€ 1, This neasure of relaticnshli) yielded
tie directlon (yosltive or nogative) and an indication or the strength

ol the observed .inear ceiation vetween the CGPA and "I,

TABLE 3
COEFFICIEINT OF LINZAR CORRZLATION

3ITWAZ RI AND CGPA

Significant
Ny r at ,05 Level

313 01'83 res
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RESULTS

The findings indicate that the original hypothesis (Hypothesis 1)
cun e rejected as it reiates to the variables (CGPA and RI). Two
statistical tests have shown that the relationship between X and Y is
too great to be attributable solely to chance. There is a significant
relatlonship between CGPA and RI.

In the regression equation, a substitution of a particular stu-
dent's RI score for X predicts the probable CGPA that a freshman will
earn,

The example which follows 1llustrates the use of the regression
model for predicting the CGPA.

If a student had an RI score of 71, his most likely CGPA would compute;

Y =1,35462 + ,01358(71) = 2.32

The coefiicient of determination (r?), which is an indication of the
strengtn of the linear relatlionship between CGPA and RI, revealed the amount
o varlance accounted for by the variables. The percent of variance
accounted {or was as £0.i0wWs:

(0.433)% = 233

The central quasilon of thls study wasi Will there be a relationship
Satueen academic performance and reading ability and will reading ability,
dellnad ip thls study as RI, predict acadenlc performance, as measured by
SG2A eamed during the fresnnan year of college? A study group of 313
s%ident suhjects was seiected for analysis,

Voo {lndings indlicated a poslitlve and significant relationship

tetwsen Lno readinyg avliilty, as measured by RI, and academic perfornance,

. l‘
o.. !



a3 muasured by CGIMA the fresiaan year of coliege, for the subjocts under
consideration, Using the vegression model Y « a + LX where Y was the

CarA (the criterion), a was the inteccept (constant), b was the regres-

I S N [l
PSS SIS B DN

2ient, aad X ouag the RD (the predictor), the RT was found to

ve a slgnlficant predictor of the probvable CGPA in the freshman year of
coliege, Correlatlon analyses, enploying the coefficlent of detexmination,
Tevealed a linear trend which showad that 2) percent of the variation in
CGPA could be accounted for by variation in RI, The results of tie

analyses and findings were significant at the .05 levei of confidence,

)



CHAPTER V

SUWWIART AND CONCLUSION

The purpose of tinis investigation was to determine the relationship
oetween reading abllity and academle performance of junior college fresh-
mea and to what degree a measure of reading ability could predict academic
periomance., I a posltive and significant relaiionshlp could be deter-
alnad, then a seasurensnt of reading abvility might Ye used o prodict a
prodadie Cunda.ive grade-polnt average at the end ol the iresinarn yeax
Jor a student w.< had not yei entered colleze. These sdnding. wignt ve
0. HOLE Lidds Seowad interest to higa scnool seniors, iresnme. w.nvwliang
Culiggy, wieid pesenis, and coaleze Lisiructors, Cowindcisss, adt cimine=
P RNY -

Specilically, ihe yrodlem nay te formulated as a seazeh for a rola-
Li0aship tetweei. o dependent variadle Y and an independent variable X,

The variabie Y Jor this investigatlion was tho student's cumulative gradeo=~
p0.nt average fos the freshman year in college and the independent variabvle
X was the student's Reading Index Score on the Florlda Twelith Grade Test,

A ilnear regresslon model was used to predict a student's cumulative

grade-polnt average at the end of the {reshman year in college as a funce

won of nls fdeadlng Index Szore, Thne objective was 10 ascertaln ths

e tata uaed in thls study were selascted from the student body at

Pensacoia Junlor College.., Svery student who had completed a minlaun of 12



dy
hours of course work during the #all Term 1971 and a minimum of 12 hours
- of course work during the Spring Tern 1972 and had a published Read ing
Index Score on tne Florida Twelftn Crade Teat in the 1970 Percentile Ranks

ceoTiid Statuentids Twallin Grade Testins Progiran was selected for tais

investigation,

Analysis of the data rovealed weaningful relationship between the
variadbles, The Reading Index Score on the Florida Twelfth Crade Test was
found to be a significant predictor of the probable cumulative grade-point
average in the freshman year of collegs. Correlation analyses, enploying
the coefiiclent of determination, reveaied a linear trend winlch showed that
2J) perceat of the variatlon in CGPA could be accounted for by variation in
i1 at the institutlon surveyed. Results of the analysis were significant
at .05 level of confidence.

The hypotnesls was postulated that reading abllity would have a sig-

'-

niricant reiatlonship to academic performance and that a positive and sig-
niflcant correlation would be found between cumulative grade-point average
and Readling Indox Score. The findings of this research support this
aypothnesis,

Thls research and the findings suggest further research that is

naasded in the area of reading abllity and academic performance on the

N

e

Juhlor colliwga level,

Tne avaliadle studles o~ 4he effectiveness of remedlal reading
20.T3a3 ln WO yoar couileges have reported results largely in terms of
4ro.p £alns as they reiate to selected skills, 7his evidence suggests
vrat parvisularized lnatrictlon leads to lncreased adbllity in certain
341443, tut the evidonce 4o2s nob tast the fucther ass nptlon that such
improvament rasults L laproved acadenlc performance., Many junlor

COLi8g0 raaiing prograns ass.me that the utility of sxklils attalned in a

e,
. e




readlng Course ls transferrved and applied to other courses, However,
adequate eaplrical evidence that would indicate such transfer and appli-
cation of sxiils ls perhaps lacking at the institution included in this
stuly,

Although the specliiic objectives of remodial reading courses vary
Wideiy, the fundamental purpose of these courses is ultimately to prepaxe
the wderachlieving student for participation in a regular course of study,
The measurement of the effectiveness of zeading courses on the college
levei should be the extent to which students demonstrate improved per-
fornance in and matricuiation from the college Jrogram,

The {indings of thls reaearch have proved the positive and sigii-
fizant corvelation between reading avility and academic performance of
the Junlos coliege {resnnen used in this stuay and have, thus, provided
enpatical evideace that reading abllity is most essential Jor success in
Jaiior college, In the broadest possible terms, this researcn has sug-
gested the need for further research which might provide empirical
evidence that reading instruction on the junlor college level is suc-

cesslus in promoting significant academic gains,
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APPIDIX A

CUMULATIVE GRADE-POINT AVERAGES (CGPA) AND
READING INDZX SCORES (RI)
FOR PENSACOLA JUNIOR COLLEGE STUDENTS 1971-72

BEST COPY AVAILABLE
Student Student
Nunber CGPA RI Nunber CGPA /I
1 2.47 71 32 2,60 90
2 1.89 Lo 33 2.50 64
3 3.25 80 3L 2.37 g4
& 2,07 94 35 2.80 94
5 2.0k sk 36 1.68 L5
6 1.96 sly 37 2.39 83
? 2,04 85 38 3.20 76
8 2.03 49 39 2.30 83
9 1.41 23 40 2.53 61
10 1.85 56 43 3.97 94
11 2.29 96 L2 3.47 97
12 2,09 73 43 2.6 77
i3 2,00 71 Ly 2.51 /8
ik 1.93 65 4s 2.96 85
i5 2.53 90 L6 2,48 93
1% 1,53 73 L7 2,70 88
17 2,51 79 : L3 3.36 99
13 2,22 39 49 2.12 6l
19 2,09 &5 50 2.93 56
20 1.%6 L7 51 1,93 79
2 2,70 61 52 2,12 56
22 1.9% 52 53 1.48 07
23 2,3 £9 S 2:35 97
2 2,64 79 55 2,00 66
23 2,43 €4 56 3,62 95
24 2.732 £0 57 2.17 85
27 2,03 L0 53 1.89 Lg
27 2.33 53 59 2.81 93
2% 2.35 50 60 2.71 9l,
30 2,62 37 1 2,24 L2
31 3.10 69 62 1.82 83
)
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Appendix A - Contlnued

Student Student
Nuinuee Cada jide Number Cl2A
63 2.5+ 85 108 3,06
e 2,03 é1 109 2.22
65 2,00 51 110 1.45
€6 2,95 3 1il 3.25
&7 2,2 89 112 2,40
63 2.10 L0 113 3.31
49 3.16 81 114 2,50
70 3,08 79 115 1,42
71 2,40 73 116 2.33
72 2.25 90 117 2.25
73 3.12 97 118 1,37
7% 2,00 83 119 2.43
75 2.82 98 120 2.29
?7A 1,94 90 121 2,04
77 2,03 7P 122 2,32
78 2,10 56 123 1,69
79 2,60 6l 124 2,44
80 2,33 85 125 2,96
81 1,71 Ls 126 2,20
&2 2.75 61 127 2.42
83 2.53 8L 128 1,68
8L, 2,77 85 129 1,36
85 1,53 71 130 2.60
85 2,33 6l 131 2.96
87 2,39 68 132. 2,58
A3 1,93 77 133 1l.,k2
59 2,14 80 134 2,76
90 2.30 87 135 2,90
9. 2,10 €0 136 2,32
G2 1,64 03 117 3.72
93 2,37 90 8 2.43
Gl 2,23 7% . 139 2.53
95 2,17 . L0 1.90
54 2.0% €6 141 1.88
97 2.55 93 142 2.27
93 3.55 &l 143 2,24
9) 3.5 9, 144 1,66
160 2,00 &3 145 2,12
10t 1.%% 61 145 2.67
102 2.73 &6 147 2.03
103 1.37 56 148 2,60
1Ji 2,65 93 149 2.82
105 2.11 80 150 2.32
104 2.03 93 151 2.03
107 2.80 &5 152 2.77

ERIC

Full Tt Provided by ERIC.



Appendix A - Continued

Student Student
Sunbarp CaPA 21 Number CGPA
153 2.14 83 198 2,34
15, 1.27 77 199 2,96
155 1,55 79 200 2.00
156 1,88 76 201 1,93
157 1.83 Lo 202 2,19
158 2,53 77 203 1.79
159 2.15 L4 204 2,25
160 3,03 89 205 3.03
151 1,80 81 206 3,00
162 2.85 76 207 3.08
163 2.44 L9 208 1,91
164 2.35 93 209 2,5
165 1,74 56 210 7479
164 2,12 52 211 1,53
57 1.73 L5 212 2,36
166 2,30 60 213 1.55
169 1.93 89 21k 1,70
170 3.13 95 215 2.35
171 2,00 92 216 2,00
172 3.27 93 217 2,15
175 1.63 8l 218 2,00
174 2,78 87 219 1,94
175 2,31 93 220 1,75
175 1,79 74 221 2.35
i77 1,63 Sh 222 3.86
173 2,23 81 223 2.07
179 1,76 52 224 1,62
130 1.35 91 225 2.60
i%a 2,23 83 226 1,84
132 2,40 85 227 2.70
133 2,57 &9 228 1,89
124, 2,24 63 , 229 1,88
it5 2,50 39 230 1,57
135 2.39 52 231 2.11
157 2,20 56 232 3,51
155 1,55 L% 233 2.57
Y] 2.9 76 234 2,10
290 2,73 7% 235 2.25
19 2,23 £9 236 3.03
192 1.7 7 237 3.3
193 3.35 95 233 2.16
16 1,26 71 239 2.70
%75 2,53 52 240 2.63
19% 2,99 7 241 3.1
197 2.387 97 242 2.2
"ul
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Appendix A - Contlnued

Studant Student

Nunbap C3PA 139 Sunber CCPA
247 2.56 94 289 3.21
Qie 34460 83 290 2,37
25 2.3) 2 2yl 2,00
Lo 1,88 77 292 1.96
247 2.67 99 29) 2.90
b1 2.3 56 294 . 1,96
2L 2.56 71 295 2.57
250 2.76 s 296 1,86
25. 2,30 52 29?7 2,22
252 2,11 63 298 3.20
253 2,65 80 299 2.7
25 1,63 90 300 2,61
255 2,1} 76 301 3. 50
255 2. 3% 1 302 1,96
2 ‘77 1 . i;? ?”' ,‘")3 2 . 67
256 3,65 95 30 2.25
259 2,60 &0 305 2,00
240 1.7% 89 306 2.00
251 2,03 S 307 2,20
262 2.3 73 308 3.L6
243 2,76 9? 309 1,92
274 1,86 & 310 3085
255 2.95 G 3il 2,13
265 52 61 312 2.33
24 2453 89 313 3.00
247 2.26 54
2559 2.23 74
279 2,33 €9
27, 2,.3 %
272 .70 53
273 2.04 €9
27w 2.5 )
275 14057 52
275 2.13 40
277 2.11 79
273 2.17 87
2? ) 2 ) 2" 9?
230 2,07 é1
2750 3.0 93
2 Y ? . Z,_:} 97
23) 2, 4dde 7
254, .21 77
235 2.33 74
255 2,10 £h
257 2,59 5
2848 1.6 L7

. .
we

©
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APPENDIX 3
TASULATED RAW DATA OF .
CUNVLATIVE GRADZ-POINT AVERAGES (CGPA) AND
READING INDEX SCORES (RI)
FOR
TS STUDENTS DNCLUDEID D THIS STUDY

bl
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APPENDIX B

CUNVLATIVE GRADE-POINT AVERAGES (CGPA) AND
READING INDEX SCORES (RI)
TABULATED RAW DATA OF
THS STUDENT POPULATION LNCLUDED IN THIS INVESTIGATION

Standard Standard
N Yean CCPA Deviation Mean RI Deviation

i3 2,3M026 0,5281% 72.57826 18,78525

ERIC

Full Tt Provided by ERIC.



APPZIDIX €
AN EXPLANATION OF HOW THE READING INDEX
IS DEAIVED FROM TIG FLORIDA
TYZLETH GRADE TEST

43
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A READING INDEX SCORE FOR THE TWELFTH
GRADS PROGAAN #0Q THI FALL 1967

Without any additional testing tine or any modification in the
adninlstrative detalls for giving the test, it will be possible
beginning with the Fall 1967 Program to provide an index of read-
ing abllity as a supplementary score from the basic battery. '

This score will be reported in percentile ranks obtained in
the saze way as the ranks are for the five tests (aptitude, English,
social studles, natural sciences, and mathematics) in the basic
tattery, '

Tho total score used as one measure for qpalifyins for admission
to a state university in Fiorida will be obtained from the five basic
tests as in the past, In other words, the supplemental test will make
no change in the total score. Indirectly it will be involved in the
total score because it is derived solely from the tests in the basic
tattery.

Tne readlng index will be outained from a composite of the verbal
portion of the aptitude test, the English test and the social studies
tost, 7o this composavo score, the verval part of the aptitude test
will contiriovute about 407, the English test about 35%, and the social
studles test about 254, Some validity studies involving several junior
colleges in Florida indicate that there would be a high correlation
between tne reading index odtalned in the fashion indicated and regular

teats of reading.



b5
This supplementary score belng provided in the Fall of 1967 will

be useful in {dentifylng students who nay need additional testing for
dlagnosls of readlng difficultles. Thus, reforeice to the now supple-
AIRAL uCOTe Ray nake it possible %o zoduce the amount of testing
teyond the Twelfth Grade battery to a small segnent of incoming
froshmen, whereas proviously the entire group was tested for possible
weainess that will now be covered by the supplemental score.

Soard of University Examinezs

Cainesville, FMorida
April 1967

UNIVERSITY OF CALIF,
LOS ANGELES
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