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Foreword

‘This publication results from an invited conference on Teaching foreign
languages te adults for special purposes convened by CILT at Nutford House,
London, 5-7 July 1974,

Although it has gained wide currency in recent yeavs, language teaching
for special purposes is not very satisfactory as a blanket termn to cover a variety
of vocational and professional reasons for learning or teaching languages; it
may suggest much similarity of problems or solutions where in fact there is very
little. Its use probably originated from the need to differentiate between
teaching a language as an auxiliary to vocational study and teaching languages
for general educational reasons — as in schools — where any interpretation of
the pupil’s needs is made on his behalf by the education system or by his
teachers. By contrast, adults, whether free-ranging individuals or in institutions,
often have their own conscious reasons for undertaking the labour of learning
foreign languages related to their occupational needs. The naking and
publishing of courses presupposes identifiable group requiremnents rather than
widely different individual needs, and it is clear that it is no easy task to identify
collective needs so as to provide tidy blueprints for the construction of courses
guaranteed to produce uick rewards.

It is also easy to confuse the idea of a special language (or segment of a
language) with that of a specialised aim. Clearly the two notions interlock, but
the second certainly seems the rasier to define.

There is of course nothing very new about individuals learning languages
for practical use in their career or occupation. In the past they have often done
so by residence or study abroad or by hiring native inforirants and tutors at
houe as well as by taking established courses which seemed to be relevant.
However, it is now realised that materials for such courses need to be based
on an unprejudiced insight into contemporary language, close observation of
all manner of jobs, and ability to exploit all kinds of didactic media in the
interests of speed and economy. All this calls for continuous operational research
into ditferent languages as used in differing situations in different countries.

‘This may not produce a universal canon of teaching or provide for new
generalisations about languages; it will, however, vield a4 body of practical
experience which can be drawn on selectively.

G. E. Perren
Doecton,
Contre for Information o
Language Teaching and Research

Awust 1974
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] G E Perren

Introductory: the past five years

Nearly six years ago CILT convened its first specialist conference, when
an invited group of 50 et to discuss languages for special purposes. A report
was published in April 1969'. It seeins appropriate to recall the views of the
earlier imecting and to draw attention to soine of the work which has been going
on since 1968,

The 1968 conference was exploratory in the sense that it attempted to
clarify problems of organisation and research. No conference ever solves
problems of this kind; at best it can only present thein in terms which Lelp us
to see aims more cl arly or define tasks more precisely. Papers by J. L. M. Trim
and M. A. K. Hallday particularl, drew attention to linguistic problems, that
is those of identifying and defining the language (or portions of the language)
te be taught, rather than the methods by which it should be raught. In 1968 it
was assuined that teaching a language to adulis for special purposes often
imf)licd an intensive course. This still applies, esp: cially if intensive covers not
only concentration in time, but concentration on finited aimsz. The customer
is often in a hurry, has little time &t his disposal and wishes to acquire particular
skills related to his vocation or profession. He is an active learner rather than
a passive pupil. Although in a sense languages are always learned for special
purposes, when the learner is an adult he is often acutely consciou: of what
these are. However, even to adul.s, languages are freqrently taug! © confusedly,
for too many potential purposes at once, by teachers using courses ill-adapted
to suit the icarner’s needs. This problem, of deciding the appropriate content
of a course rather than the techniques of :waching it, is linguistic rather than
pedagogical.

There are, of course, considerable theoretical difficulties 1n attempting
to isolate any ‘language of specialisins’. The noticn, for example, that a
distinctive ‘special’ register (appropriate to a specialist subject) can be identified

' Languages for special purposes. CILT, 1969, (CILT Reports and Papers 1.)
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by contrast with .. ‘general’ register is fraugh¢ with conlusion. As Halliuay
pointed out

‘... theoretically the distinction between a general register and special
register is without foundatiun; there is no such thing as a general
register, in fact. But for language teaching purpnses, it is useful .., to
recognise a category of “special-purpose” languages, or language
v rieties’ %,

However, recognising a category is one thung but deciding what i* should
include for teaching purposes is another. Trin, after rejecting the usefulness of
the idea of teaching “:estricted lanpuages’ in relation to particular social or
occupational roles?, went on to suggest that the aotion of special languages
(related to special purpnses) also involved the concept of a ‘comn sn core’ of
general language which must be learned first, after which the special purpose
language (or varieties) could be added. Nor did it seein that the characteristics
of either special tanguages o1 of the comimon core could simply be extracted
fromn frequency counts of words or structures occurring in a sample of texts,
althougi this ntizht provide important lexical evidencet. It was aiso pointed
out that one could not assume the same special purpose language varieties for
all languages, since different larguage communities distribute their lapguage
functions in different ways®. (In practical terms, this might mean that special
purpose varieties or distinctive registers may be identified in one language, but
may have no counterpart in ancther, and indeed that different methods for
ideniifying them need to be used for diffevent languages.)

The 1968 report did not go into socio-linguistic problems in mach depth,
but they were hinted at. Clearly to specify what should be taught, we need not
only the kind of linguistic data discussed above, but also a great deal of
information about the Jearner. *Id.ntifying the learner’s needs’ is a tricky
susiness and we must be vare of foisting on him need: which we think he should
have, but of which he is not conscious. The linguistic inventory of what he
should be taught depends on what he wants to use ihe language for, in which
maodes he wvill use it (reading, speaking, ete)) and at what intellectaal or
technical ievel he will operate. The more explicit we make this description of
the learner’s requiranents, the more we must consider his previous general
education, intelligence, application to his studies and above all any previous
knuwledge ol the special subject which he has acquired in his own (or any
other) language. Clearly, when learning ‘German for cherists’ a knowledge of
chemistiy is an advantage.

To construct a publishable course requires us to make working decisions
about the nature of the Limguage to be tawght, the specialist subject and the
learners. Empirically these decisions are often wken an reverse order, Thers

M. A. K. Halliday, in Languages for <pecial purposes. op. cit. p. 25
P11 M. Trim, in Lansuages for special purposes. op. cit p. 19

* Halliday, op. cit. p. 24

* Ibid. np. 2-26
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seents to be some danger, however, of making imaginative and sc'netimes
spurious assimptions about catcyories of need simply because we have no
adequate descriptions of the usc of languages in defined circumstances by
imother-tongue speakers, let alone by second-language users, and certainly
insuiciently reliable information to provide practical inventorics or checklists
of items to he taught,

Apart from any ‘special purpose’ for teaching language related to
a defined subject (such as French for engineers or German for chemists), there
niay be a ‘special purpose’ in another sense, defined in terms of panicular skills
or modes of using the language. Here possibly the concepts of ‘context’ and
‘function’ used by Janies and Rouve" may be helpful. Context is used to denote
broadly those areas of knowledge with which the language studied is concerned
(scientiiic, literary, et), while function denotes the praciical exercise of
language skills required in particular tasks (translation, -eading technical
articles, telephoning, ctc.). Both context and function can contribute in a
general way to defiuing any special purpose of language teaching, although how
fer such notions are capable of sufficient refinement to provide an inventory of
what to teach, as distinct from describir. - the general objectives of existing
courses, may need consideration.

A course defined primarily by context is exemplified by tiiat of German
vor chemists (sce pp. 50-3). Iu this the learner (second-year chemistry under-
graduate), the range of the specialist subject (chemistry at a level appropriate
to a second-year undergraduate) and the language (of a limited range of
Coerman texts) are closely defined. The ‘functions’ are simple : to scan an article
for infortnation and to translate what is found relevant. The special ains of .he
resulting coursc are defined primarily by its subject or context, chemistry. On
the other hand, when the context is miore general, functions may still be clearly
defined and give shape to the course. An example is the Chinese course
described cn pp. 62-9 where skill objuctives are laid down in some detail,
although the contexts are very general.

Most language courses which are arguably for special purposes fall
somewhere within these extremnes, but the time required or available to study
them provides another dimension. Among ab itio courses, German for
chemists assumes only o hours (teaching and private study). By comparison,
the Chinese langiage course, (which is not so much for special as for eneral
purposes, but which provides an excellent example of intensive techniques and
planning), demands 1,000 hours. Language distance and differcnces in writing
systes may account for very great variations in the iime required in any

intensive course, but the relative concentration or: defined functions or contexts
is & facror.

‘T'he following chapters indi1te not only what has been happening
during the last five ycars or so in course design and construction, but also show

* C. V. James and 8§ Rouve: Survey of curricula and performance in modern languages,
1971-72. CILT, 1973, pp. 4-5

9
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increasing concern about specifying aims and objectives more closely. Miss
Sculthorp (chapter 2) surveys car?ier work, notes its empirical nature, and points
the need for more effectiv= fieldwork to anticipate future demands. She rings
out the special relationship of intensive 20 special purpose language teaching.
As she says, ‘the adult learner . ., is highly conscious of himself and of his pur-
pose’. This peint is perhaps taken up by M. Kuhn (chapter 5) when making a
distinction Fetween ‘matériaux d’apprentissage’ and ‘matériaux d’enseignement’
and in stressing ‘I'autcnomie progressivement exigée de 'apprenant’. Mr
Fitziohn (chapter 3) very clearly puts teaching problems in an administrative
and organisational context, emphasising the shortage of time available for
language learring by most students,

All the examples of actual conrse development described in chapter 7
have been comparatively recent, and despite their differences in language, in
techniques of teaching and ir. aims, all have been developed and used
institutionally. Tt is probably true to say that all have heen empirical, although
in a sophisticated way, rather than derived from any integrated theory of
language or adult needs. It is for this reason that Dr Pilliner's paper is
particularly interesting in providing a discussion of evaluation procedures,

By contrast, the project described by Mr T'rim (chapter 4) began by seek-
ing a theoretical base which later could be validated by experimental work and
development. Because of the size and scope of the project, a gencra! theory was
essential, and because of the n..ture of the media to be exploited a grander
design was necessary. The problems of identifying learners’ needs and of
anticipating them has been tackled by Richterich, that of definir - che conient
of a common core and threshold level of language performance &5 a preraquisite
for the learning of specialised language by Wilkins and van Ek”.

In chapter 8 Mr fames describes the aims and comments on the results
of several recent surveys designed to estimate the language needs of adults.
These have concentrated on” what are primarily social Adimensions —- the
occupadonal needs of particular groups, the relative importance to them of
different languages and different modes of using them — and some have
assessed in social terns the levels of performance recjuired.

However, such surveys do not directly tuckle the linguistic problem of
deciding exactly those items it is appropriate to teach or learn for particular
vocational purposes, which is what the teacher is concerned with, So far this
questicn has mostly been dealt with pragmaticarly, and it would be rash to try
to exiract any typology from the evidence of course construction and its
associated research which is presented here, But it does seem that we may be
moving towards more secure theoretical bases. In 1968 it could be said :

‘For language teaching, linguistic studies are often most valuable when
linked to a rather specific requirement. Many tudies are being conduct-d

' Sce Systems development in adult languege learning: a Furopean unit/credit system
for modern language lzarning by aduits. Council for Cultural Co-operation, Council of
Europe, Strasbourg, 1973
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to assist in tne planning of a course at a particular institution, sometimes
in response to a particular outside demand. The danger here is of
excessive fragmentation and duplication; this has happened in the past,
and it reinforces the need for disseminating results and co-ordinating
research ..."®

Whether the dangers of fragmentation remain so acute is debatable, but
certainly the need for shared information and co-ordinated research continucs.

Confusion has often arisen from the assumption shat a special purpose
implies a corresponding ‘special’ and limited language. It may do, but the pur-
pose has to be very closely defined before we can find out for sure. Again, how
much we can generalise about purposes across languages or about languages
across purposes is a complex question. How much does the design and content -
of a course in French for engincers tell us about constructing a course
in Russian for engineers? Or how much does a course in German for chemists
tell us about making a course in German for social scientists? The terms we use
require as much precision as the aims we seck. ‘How specialised can you make
your prrpose?’ may, however, be a good question for a language teacher to face
from time to time. On his reply may deper.d the effectiveness of his teaching.

* Halliday, op. cit. p. 28
11
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2 M AL Sculthorp

Intensive courses: towards a strategy for
teaching

The reorganisation of Europe in the early 1960s, involving as it did the
participation of different language communities on the political and economic
planes, brought with it the realisation that in no country was the ability to use
foreign languages satisfactory for the new purposes. Usually, language teaching
was offered to an intellectual minority, syllabuses were academic, and oral
expression was neglected.

In this coun'ry, between 1962 and 1964, the demand for short courses
was high and the expectations of the enquirers equally so, for Britain’s first
attemnpt to enter the European Economic Community caused a panic among
firms and organisations experiencing an absolute need for staffs to use the
language of the European country inte which they had ventured — where they
had, for example, won a civil engineerine contract, set up a board mill, or gone
selling pedigree cattle. In increasing numbers men whose jobs made foreign
language demands on them were naturally turning for help to those whe had
been the regular providers of after-school education, the organisers of evening
classes, and education and training officers in industry were referring the
foreign language needs of their firms to local centres of further education, who
were for the most part unprepared for this different type of demand. Resource-
fulness found ad hoc answers, but it was evident that the problem needed to be
researched.

In the normal educational development of a person, foreign language
courses ace usually followed over a very considerable stretch of time, probably
many years, with well-spaced periods of learning and consolidation, untii, unless
the course is cut short, the gradual build-up of knowledge and skill eventually
includes the totality of features of the language with which the native
speaker is familiar. There is no sense of urgency in this educational process.
There needed to be developed, in contrast to the traditional pattern of learning,
the foreign language course (hat is applied as first-aid in an emergency, where
the severe constraints imposed by a crisis situation usually mean that in a
minimum period of time a maximum effort has to be exerted — and success-

11
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fully. We who were then working together at Ealing Technical College were
trying to implement the recommendations of the various governmental and
national committees that had reported on foreign language needs, and, with
the aid of a grant from the Nufheld Foundation, had under.aken the produc-
tion of courses geared to a range of adult learners, To this extent prepared, we
entered a busy period of promotion of intensive language courses for adults with
well-defined needs and we gained valuable experience in those years from
agrecing to put on highly condensed full-tie courses ranging from three weeks’
to three months' duration and evolving course patterns in miniature that were
capable of refinement and expansiou as time permitted. When urgency enters
mto the situation, then the concept of intensiveness -~ the telescuping of the
time-scale of learning, the di:tillation of the items to be learned, and the tens-
ing-up of the language effort - - is accepted for the henelit it can bring.

Some of the educational factors that had assuned prominence by 1960
promised special assistance in the task of teaching languages to adults. The
psychology of learning emphasised the role of motivation, and focused attention
on the learner’s wish and ability to teach himself 2¢ far as possible. The
behaviourist theory was accepted largely hecause n:any teachers expect to use
constant training to achieve learning and this was a theory casy to put into
practice with the means already to hand. The supremacy of specech over written
communication in present-day life was a phenomenon that influenced the
general aims of lang. e teaching to adults, and a psychologically favoured
vehicle for conveying nu-aning without the obstructing intermediary of trans-
lation was that of visual representation, It so happened also that educational
technology had developed rapidly, and filmstrip- and cine-projectors, teaching
machines, tape recorders and language laboratories were soon in common use
in the colleges. These aids not only by-passed translation, but were apt for
presenting the fashionabie forius of audio-visual and audio-lingual materials and
furthermore could to smme extent be used as teaching machines for self-instruc-
tion. New trensatlantic linguistic theories were circulating and, although only
half-digested by the untrained at the time, at least they caused teachers and
course writers to look awain at the presentation of granmumar and at the selection
and sequencing of teaching points in language courses.

In Frauce, sponsored bv UNESCO, the CREDIF researchers had
pionecred the study of spoken French and had produced Le francais forc'a-
mentel (1° et 2° degiéds), invaluable frequency lists, both lexical and svn-
tactical, for the general language. "Chis work was followed by the compitation,
primarily fronv written texts taken from various branches of scicuce, of a general
vocabulary of scientific orientation (VGOS) capable of bewng introduced by the
teacher in parallel with the general i-mguage course, as appropriate for learners
with specialised interests. The linguistic analysis of spoken French served as a
basis for the audio-visual course for adults, 'oix et images de France, designed
to be taughe intensivdly over a ten-week period in order to equip an
adult beginner with the ability to live, pursue research or take up a post in a
Frenchi-speaking environment. The method, called structuro-global, demanded
at each stage the extrapolation of language and coatrasted with the audio-

13
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linguai courses tieing written in the United States which penmitted English
translation tn be printed as a support to learners and relied very heavily on
substitutien drills rather than on a free exploitation of language. An analysis
of spoken German, wideriaken by Alan J. Plefler, was published too late for
thie information of teachers windertaking the first wave of intensive courses in
Gorman for adults,

‘I'his, then, was the background support that was available to language
teachers faced with the particular demands for short ¢ -urses, the means at their
Jdisposal for planning and implementing the courses. The technical aids held
out great promise for men to work at their own pace, in their own time, but
few courses had been produced in the right form for use with the equipment,
wnd fewer still were at the levels required or concerned with the interests of
particular learners. Experimentation was the only answer to filling the lacunae.

Coune planning starts with objectives. Firms asking for the intensive
courses invariably expressed their needs in very general terins, so that the
course providers themselves had to move to closer specitications. Since the aim
of teaching/learning is to modify behaviour, it is of vital importance te spell
out the behaviour and to match the language to it, concentrating on what is
required of the learner in his present occupation and on the list of additional
tasks that he would be required to perform through the medium of the foreign
language. At the outset we encounter a basic difficulty. How many linguists,
researchers or teachers, are familiar with other men's jobs? Yet any attempt
to find and apply a linguistic basis for adults needing a foreign language for
professional purposes must be realistically rooted. The fact-finding itself has
appeal for extravert rescarchers. The CREDIF workers had employed tape
recorders for recording specimens of oral communication in a variety of general
situations; the Ealing workers used the same techniques in particular situations.
Before they wrote the general adult courses in Gennan and Spanish, they made
four- to five-week visits to Germany and Spain following a well-prepared plan
for colle<ting samples of recorded speech in selected environments, Language
tieldwork hecame a regular feature of the preparation of courses : specimen
lexsons in a vocational school in Switzerland and samples of shop-floor instruc-
tion in the factory had to be collected for engineering students learning Genman
in order to take up a four-year apprenticeship in Switzerland; the range of

roblemns encountered at airports needed to be fed into courses for passenger-
ﬁandling stafl in a range of European languages, including Portuguese and
Greek; the way in which the processes are talked about in a tobacco factory in
England had to be investigated in order to teach English to be used on the job
to the company's European managers.

This spadework has several useful effects : whe course writers and the
teachers have the evidence they need, there is a resultamt soundness of
language register and lexical content in the course, and 1he learner sees and
appreciates the relevance to himself of what he is mastering. This is not to say
that autl. :ntie tape recordings can necessarily be used in their raw state. Course
writers and teachers are aware that the foreign learner must have a far greater

o? 1a
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range of passive comprehension than of active participation, and the weighting
of the student’s activities must reflect this. Comprehension must proceed from
a form of language simplified by the native speaker out of consideration for
the foreign listener to the form of language used ammong native speakers that the
listener is likely to hear in his own circumstances. His own utterances are going
to he limited but must always be appropriate, economy and flexibility being the
criteria for the language items taught for active use.

The adult learner on an intensive language course is highly conscious of
himself and of his purpose. The teacher's role is to enable him to learn
effectively in order to achieve his purpose. The teaching programme is thus
tearner-oriented, and one mmust use economically what the adult learner brings
to the task. His level of general intelligence and aptitude for languages must
affect his achievement, but his degree of motivation, his application, and his
flexibility in the face of learning methads will be even more important in the
short course. He may or may not bring with him experience of learning a
forcign language; the important thing is that because there is an element
of urgency in intensive courses, and hecause we simply do not yet know com-
pletely how new language learning takes place in very inature learners, one
must take the learners into one's confidence, explaining the nature of the course
and its conduet, drawing attention to the considerable differences between the
written and spoken forms of language and the reason for the teaching methods
adopted and the learning techniques recomuended. The usefulness of the
technical aids has to be made clear, and the simplicity of operation demons-
trated, so that new techniques meet with no prcjuéico. But one must ultimately
resprct any habits of learning that lead to success, since for any learning task
a range of techniques may achieve the aim. Rote-learning is not to be despised,
print as a support to tape recording may help, misleading though it can also
be, and if the learner has been made aware that translating is anathema to the
teacher he will only try to conceal the fact that he is often mentally resorting
to it. When private methods are used and are failing to come off or are hinder-
ing the pace of his progress the learner will be more susceptible to advice. Test-
ing provides the feed-back that can madify the materials and the methods, and
frequent testing is all the more necessary in the short intensive course if the
concentration of effort and the rapid pace are not to be wasted, and good learn-
ing habits are reinforced by success in the interim tests,

Another aspect of what the adult learner brings with kim is more
personal, for he may bring anxieties that prevent him from gaining full
advantage from the intensive conrse. If he comes with the drawback of a hear-
ing or speech defect, he is hampered but has already learnt to cope with it in
normal conditions and will be appreciative of the extra care the teacher takes
to provide clarity and the right sound level in live or recorded speech-utterances
and patience in listening to his own oral contributions. Many adults too have
poor powers of retention but usually have the tenacity to put in extra time
working at repetitive over-learnivg in order to compensate, and they are helped
it tapes and machines are made available for extra individual practice. In a
wroup, particularly from one organisation, there may be initial tensions over

11 1>
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status or social standing, although the happy conduct of an intensive course
usually dispels them. A small group with a common interest in learning can
generate a dynamisin that aids the process and its cohesion as a team is an
added benefit to the firm. Because the intensive learning of a language in adult
life imposes a great strain, it can help to remove the men from the distractions
of family life and from the exigencies and problems of the job. If the course

- meimbers are living away from home more time is available for study and the
social element that desirably accompanies the language course then assumes
more significance and members can be properly introduced to foreign social
usage through the social participation of native speakers.

At its conclusion, the short intensive course seldom lends itself to testing
by external examinations and it is unfortunately rarely possible to apply the
relevant test, that is, to observe the man in action in a normal situation. The
substitute sometimes suggested, role-playing, is seldoin satisfactory since it is a
selfconscious exercise and usually bears little resemblance to the reality of his
job that only the man knows. The running assessment of linguistic ability that
has heen made as the result of regular testing and daily observation is probably
all that can be conveniently used to evaluate the success of the learner. In my
experience, the organisation whose practical probleins have led to the provision
of a bespoke intensive course will not be interested in formal examination but
will be very appreciative if a profile is provided of the capabilities of the
learners at the end of the course. Advice should be given concerning further
language training, for it should be made plain that the language learning
process must be a continuing one. In turn, the course organisers need advice :
a structured questionnaire completed by the course meinbers, with free com-
ment also invited, is 4 convenient way to get it.

It has been expedient to refer here to an experience which can be seen
in perspective. The pattern of courses alluded to evolved during a long series
of full-time intensive courses commissioned by ;,‘dustry between 1962 and
1964. They have been described as ad hoc, they served an immediate purpose
only. Ten years have passed, Britain is part of the European Economic Com-
munity and European languages are even more necessary to the country now.
There is an upsurge of demand for English as a foreign language, and many
men helding senior positions in the countries of inainland Europe find it
necessary to come to this country in order to improve or perfect their English.
The demand has stimulated the production of special course materials for
particular categories of users, and there is no doubting the success of the best
of these enterprises. But this demand is in no way matched by a similar demand
in this country by Englishmen for intensive courses in foreign Janguages, and
it is very doubtful that they are seeking such courses in the European countries
where the languages are spoken. Instead there are indications that English civil
servants and businessinen are not fully persuaded that the acquisition of foreign
languages is a serious enough concern to warrant a sacrifice of time, money
and effort. It is true that many non-intensive courses are flourishing, and there
nave been interesting developments in the manner of presentation of work to
adult learners. In particular, the convenience of the individual learner has high
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priority - rightly. Places m "aq\guagc laboratories can be booked, sclf-
administering programmes made available. Appointinents can be made at
intervals for private sessions with a personal tutor. These are attractive
ineasures and a very great improvement on the stercotyped timetabling of the
ast. Yet the increments of learning can easily be wasted in a drawn-out
earning cainpaign in all but the very advanced stages, and those who advise
serious enquirers from the public and private sectors should spend time explain-
ing to them how language knowledge builds up.

Finally, although this paper has mainly been concerned with the
language training of non-linguists, the training of professional linguists is at
Irast equally urgent. In particular, trained translators sre wanted for the
translation of all official papers of the Comnmunity, a high proportion of which
work is technical in one sense or another. Our national language-education
system is not yet meeting the needs of the '70s, and the answer is not more
improvisation. The business of forecasting national needs has no very good
record for reliability and in any case national and international needs for cer-
tain languages can change rapidly, for, say, political reasons, or maybe as a
result of instrumental observations from outer space. The sudden demand for
the crash course will no doubt still mean planning at short notice. But
information recently obtained through extensive surveys could well point to the
need to establish a few centres that would build up cadres of linguists for, say,
Arabic or Chinese or Japanese, make systematic provision of language training
for Europe-based specialists such as accountants, economists, lawyers, engineers,
scientists, and professionally train or re-train translators and interpreters, These
courses could constitute a new and more cffective category of sustained inten-
sive courses that would give a reality to the idea of a continuing educative pro-
cess as the individual progresses through his career. :
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3 B Fitzjohn

Problems of crganisation

The informmation and comments which follow are based on my
experience with the following courses, all of which have been ab initio.

(a) Russian for teachers. One academic year. Full-time.

(b) Russian for reservists in the arined forces. Fortnight residential.

(c) French/German for businessmen. Five days. Full-time.

(d) Various languages as an element in full-titne courses in definable
specialist fields with professional iinplications (e.g. BA Librarianship,
Post-graduate Diploma in Art History, etc.).

It must be stressed that these courses have taken place in a variety of institu-
tions and organisations with which I have been from time to time involved.
Descriptions and conunents which follow are strictly personal and do not
necessarily represent the views of the institutions or organisations concerned.

Time required

The Russian courses for teachers were full-time for one academic year
(33-40 weeks). This is generous and untypical. An acute shortage of time and
the way it is distributed are the major common problems in organising foreign
language courses for special purposes. The very concept ‘for special purposes’
implies that foreign language study is a subsidiary contribution to another,
main, interest and there will usually be pressure to achieve the required level
of linguistic competence in the minimum of time (and often with the minimum
of effort — but that is another problem). The shortage of time may reflect itself
in a restricted period and a sensc of urgency ( ‘we fly out to Stockholm a week
on Tuesday’; ‘the teachers will be released for one academic year only’; ‘the
reservists’ annual camp is fifteen days’), or a restricted allocation of time over
t{:g ?eriod of a longer course (2 hours per week on the BA course in Librarian-
ship).

The pedagogic problems of intensive language teaching are not the
concern of this paper. But however modern, imaginative and effective the
classroom activities inay be, they need to be supported by an unusually efficient
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but enlightened adiministiatinn to ensure that wastage of tine is kept to a
minimum. An hour or two (57, of a 40-hour coursc) can easily evaporate in
searching for a rcem, a car parking space or lunch. Academic staff do
not always find it casv or agreeable to spend time making the detailed and
precise admninistrative vreparations which will obviate delays and misunder-
standings.

The greater the control which the course organisers can exercise over
the students’ activities during the period of the course, the more effective the
tuition is likely to be. On the short courses for army reservists with which I
have been concerned, the students were wholly encapsulated. kven when for-
mally ‘off duty’ they were living-in with their colleagues and teachers and a
high degree of saturation was achieved. Although this is a useful principle
which is sometimes appliea in industry, it presents difficulties for the normal
college. When a residential course is impracticable, the next best way of fully
exploiting a few-day period seems to be the sort of partial encapsulation which
we used on our short five-day businessinan’s course. Students spent ten hours
a day in the instructional area and morning coffee, lunch, afternoon tea and
a free bar were provided to ensure that they had no excuse for leaving during
that period. This made a considerable impact but the strain was great on
students and teachers alike and it could not have been maintained for long.
Conventionally organised courses with periodic release for ineals and refresh-
ments plus daily travel problems do not have the same ‘punch’.

It is becoming increasingly common for a business firm or other
organisation to contact a college with a request for a special short course to be
provided alimost immediately. A typical example was the request we received
for an ab initio course in Russian of five half-days to be given the following
week to a team of eight businessmen due to visit the USSR the week after that.
Some colleges have certainly found it possible to offer this sort of service and
it would be interesting to have details of how they have overcome the problem
of having course materials, teaching staff and acconuymodation free and avail-
able on request within the constraints of the public authority system.

Sometimes the student, in addition to being limited in the amount of
time available for language study, is only able to attend for tuition irregularly.
Expensive private tuition agencivs can inake the necessary individual arrange-
ments without undue difficulty, but one also hears of local authority colleges
which operate an individual ‘booking’ system for tuition as well as language
laboratory practice. Once again, it would be interesting to learn how these ad
hoc arrangements can be absorbed into a college’s teaching programume without
a good dea! of wastage of resources while they are standing by or with-
out severely restricting the client’s right of access.

The problems of organising the limited language contribution to a full-
time course are a little different. It secins that the language teacher, anxious
to retain ard develop his part in the course and therefore not to give offence,
all too often has to accept without question, not only the restricted number of
hours allocated, but also their place in the timetable, such as 9-11 on Mondays,
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4-5 on Thursdays and Fridays; there is a range of unpopular timings which can
liinit the effectiveness of the language tuition offered.

One can only hope that the ";:?' evident growth in the demznd for
languages amongst ::Fecialists in other fields will mean an enhanced respect for
language tuition and a willingness to give-it a higher priority in the allocation
of time. :

Aims and targets

The need to develop ery efficient teaching methods so as to exploit to
the {ull the limited time available will not be disputed. But the publicity giv2n
tc the allegedly cffurtlesc effectiveness of modern teaching methods has in some
part been responsible for the sztting of urrealistic «ims and targets.

All too nften a potential client er sindent makes his initial request for
language tuition on the basis of a total misconception of what constitutes
“modern’ language teaching and what it can :ealistically be expected te achieve
in a limited timme. We have heen askerd on more than one occasion for a ten-
week course of two or three hours per week in French or German at the end
of which the student is expected to be ‘fluent’ and to have a ‘thorough know-
ledge of busiress and commercial usage’. When we try to point out that this
aim is tco amkbitious, we get the reply ‘but I thought you had one of these
language laboratories’. The interest in forcign language learning is growing and
spreading, and the results which are achieved are often remarkable, but
expectations arc sometimes unreasonable, which can lead :o serious disappoint-
ment.

Even with the comparatively long full-tine Russian language courses for
teachers, I do not believe the results achieved always matched the aims
as originally stated. The levels reached by several students were truly remark-
able. But *1ere were also some who ‘passed’ the course without being able to
read Prave 1 or arrange a day’s sight-seeing itinerary in Moscow reliably.

We really nzed to ensure by careful public relations that a potential
client has a realist.c understanding of what can and cannot be achieved in a
limited period of time, before he starts to learn. A big step forward would be
some geaerally acceptable standardisation of terminology in which to express
and define the levels we hope to achieve. Terms like ‘a basic (or ‘thorough”
working knowledge' and ‘a reading knowledge’ and ‘a high standard of orai
fluency’ are not very helpful unless they represent levels of attainment which
have been much more closely defined and which are generally known and
understood. Perhaps we should think of terms such as ‘an active vacabulary of

x words’.

Assessment and testing
The students themselves (or their sponsors) often expect their course to
prepare them for a recognised qualification (e.g. London Chamber of Com-
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merc» or Institute of Lirquists examinations). or at least to receive some form
of certification. from the College or Departmen*. Whaiever methods we may
use to test progress, it seems we have to choose between ‘passing’ aii students
and issuing valuel~ss certificates, and decliring somre of nur clicn?s to be failures,
Both alternatives pose delicate probleins. These were particulariy keenly felt on
the Russian language courses for teachers, As the ‘students’ were hv profession
teachers of foreign larguages, the fiilure to succeed in a new language, even
under the most favourable conditions, was a humniliation and could have had
serious personal consequences,

But even in the more usuai situation where the student who is learning
a foreign Janguage for a ‘special purpose’ is alinost by definition a non-linguist,
often such a student has great ability and inotivation. His achievements when
he tackles the problem of acquiring a new foreign language are some-
times spectacular, But how does one deal with the student who, at the outset
or after a few lessons, is clearly dooned to failure? A middle-aged nanaging
dircctor who has committed himself to a language course heavily in terms of
cash and valuable time arrives faithfully every morning i his chauffeur-driven
car in conlident anticipation of a pentecostal experience. How does one break
it to him that he is wasting his time? How does ore justify denying a student
his degree in librarianship because he has failed to naster basic Italian?
Naturally, as teachers of foreign languages, we rejoice as the inportance of
foreign language learning becomes ever more generally acknowledged. But if a
knowledge of one or more foreign languages becomes a generally accepted
prerequisite for success in an ever wider range of careers, we must appreciate
the responsibilities which face us.

Teaching aids and materials

The problem of finding course material can be a very difficult one. The
range of specialisms for which we are expected to provide bespoke language
teaching is widening, but so is the sophistication of language teaching itself
and the degree of research, preparation and programming which has to precede
the actual tuition. The Russian language courses for teachers were near-ideal
in this respect because the carefully researched and expensively produced schooi
courses were in themselves immediately reievant to the teacher’s professional
needs. The expertise and experience of modern language teaching has also
been applied to the nceds of the general businessnan because the potential
clients are known to be wealthy and the market profitable, But we are now
being asked to provide modern effective lunguage tuition to meet a wide range
of uew specialist needs (e.g. for technologists, librarians, art historians,
surveyors, nusicians, fashion designers, to name but a few), Foreign language
teachers are having to acquaint themselves with the specialisins of their clients
and students before planning courses for them. This is time-consuming and
courses are often called for at short notice, It seems desirable to establish well-
publicised channels through which foreign language teachers, faced with the
problem of preparing courses for particular specialisins, can contact and liaise
with others already working in similar fields.
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Lastly, those of us who work in Polytechrics and nther institutions will
be aware of the growing pressure to avoid being profligate with our resources.
It is clear that it will becoine increasingly diflicult for us to offer language
courses to sinall special groups. In addition to persuading our clients to be
realistic in the levcﬁ which they expect to achieve, we are now finding ourselves
telling the organisers of a course in surveying, for instance, that if there is an
intake of 20 to 24 students, this can justify not more than two languaye options
-— and not the five or six originally asked for.

At the City of Birmingham Polytechnic we are looking carcfully at the
possibility of offering ‘multi-purpose’ classes which will serve a number of
courses. Although this may be regarded as little short of a contradiction in
terms when we are thinking of ‘languages for special purposes’, we do have the
advantage of unusual size and the apparent need for a similar provision of
language tuition with a business orientatior on a very large nutnber of courses.
In some cases this will form an integral part of the student’s course, in other
cases it inay be an ‘optional extra’. Quite apart {rom the pedagogic problems
which will be apparent to all, we are wondering how we are going to ensure
credit in Delancy tenns for students who come to us froin other Departunents
and take our optional extra.
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4 JLM Trim

A unit/credit scheme for adult language
learning

This paper refers to a proje:t established by the Council of Europe, under the direetion
of J. L. M. Trim. Further details have been published in Systems Jeuelopmenl in adult
l‘a&%uage learning, Council for Cultural Co-operation, Council of Europe, Strasbourg,

In September 1971, a group of experts was convened to investigate the
feasibility of a European unit/credit scheme for adult language learning, with
the aiin of placing at the disposal of adult language learners a multi-faceted
learning systemn adapted to their individual needs and objectives, and suitable
for use within a framework of permanent and recurrent education.

At its first meeting, the group considered the report and recom-
mendations of the symposiuin on modern languages in adult education held at
Riischlikon, Switzerland, in May 1971, and agreed to coucern itself with the
following tasks :

‘(a) to break down the global concept of language into units and sub-
units based on an analysis of particular groups of adult learness, in
terins of the commnunication situations in which they are character-
istically involved. This analysis should lead to a precise articulation
of the notion of “common core” with specialist extensions at different
proficiency levels;

(b) to set up on the basis of this analysis an operational specification for
learning objectives;

(c) to formulate, in consultation with the Steering Group on Educational
‘T'echnology, a system defining the structure of a multi-inedia learn-
ing system to achieve these objectives in terins of the unit/credit
concepts.’

In its first year of existence, the group addressed itself to three problem
arcas : the first was the developinent of a model for the analysis of adult
language needs; the second was the investigation of the notional and functional
categories which, being important to all language learners, might determine
the grammar and vocabulary of the ‘conunon core', the common objective of
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all lanzuage learners, as distinct from the uses of languages for the purposcs of
rartic'.llar specialisms; the third area was the specification of an initial cominon
anguage-learning target, known as the ‘threshold level’, attainable by the
ma’ority of learners after a comparatively shoit period of study and below
which no general proficiency levels may usefully be distinguished. Preliminary
studics on these problems were comumissioned from René Richterich, D. A.
Wilkins and J. A. van Ek,

A project was tormnally established in January 1973. During the first
half of that year its work was devoted to the development of a model for the
operational specification of language learning objectives, based on the analysis
of language-using situations and taking into account situational, functional,
notional, lexical and graminatical categories derived from the earlier work, and
integrating them, together with categories defining language behaviours in
terms of the reception and production of language embodied in any one of a
set of possible media, into 2 meaningfully structured model.

The mod-] makes it possible, in principle, to move systematically from
the analysis of situations to a specification (selection and ordering) of the
vocabulary required for the control of those situations. As such, it already
provides a useful tool for course constructors, bearing in mind that many other
pedagogical factors, such as the learnet's mother tongue, previous educational
experience, etc., nust also be taken into account,

T'he model may be briefly summarised as follows : the overall objective
of language learning is to becotie a member, to a greater or lesser extent, of a
forcitn language community, As members of a lanmuage community we
‘)articipatv in a series of language events (E), the number of which is indefinitely
arge. Indeed, most such events are unique. Even if we go shopping, or to eat
in a restaurant, we do not do or say exactly the same things on each single
occasion. Underlying (a class of) particular occurrences, however, we may
recognise a ‘communicative situation’ (8), an abstract construct which describes
the general form of & whole class of related events. A communicative situation
tsuch as taking ‘serving a restaurant meal, buying/selling in a shop, visiting/
receiving a visit rom private guests, etc.) involves a chain of interactions per-
foned by means of a combination of practical actions, gestures and utterances,
dependent on the nature of the situation and the interaction. Each individual
interaction moves the situation along a path which allows some freedom to the
participants but is steered overall by the sociological properties of the situation
and the roles assumed by the participants. Thus communication is initiated and
tenminated, relations defined, information requested, given and received, orders
viven and taken, disagrecments expressed and resolved, undertakings given and
accepted, queries raised and answered, ete. ‘These language functions (T),
dictated by the structural properties of the situation, in part deterinine the
grammatical structures (i) to be used, as well as the concepts to be expressed
(C) and the behavioural mode (M) (whether speech or writing in one form or
another is employed, who speaks and who listens, ete.). The conceptual content
also influences the choice of grammatical structures as well as the choice of
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vocabulary (L). The latter is also of course partly determined by the concrete
objects and actions occurring in the situation, as is the behavioural mode.

The relations discussed above may be represented diagrammatically as
follows :
i

— 1
o

pe—

Key: = language events

= language situational categories

= language functional categories

= conceptual and notional categories

= lexical categorics

= grammatical categories

= behaviour modes

= partial ordering of objectives (delta diagram)

CZOrnmnm

Naturally, it is possible to meet the linguistic demands of a situation at
various levels of adequacy. A minimum vocabulary of words and set phrases
and a rudimentary gramunar will suffice to carry one through a straightforward,
essentiafly practical, situation (e.g. supermarket shopping), whereas to make or
deal with complaints, seek or give advice on the less obvious asrccts of quality,
to negotiate price reductions, or to exchange local gossir while waiting to be
served, requires much more. In general terms, we could say that the more
knowledge of & language and skill in its use we acquire through study and
experience, the better equipped we are to deal with all the possible complexities
of a situation. ‘I his truism is however too vague to be of use to course planners,
who are concerned with making the most of the limited resources which adult
learners (or for that matter all learners) have at their disposal, and who are
therefore obliged to establish priorities among learning objectives,

The most rational basis for the establishment of priorities is surely that
of cost-effectiveness. The aim of situational analysis is to provide a theoretical
model for applying cost-cffectiveness criteria to the selection and ordering of
learning objectives, Effectiveness is here dependent upon communicative value
and produciivity. The communicative value of a linguistic item depends on its
impartance for the performance of a language function and the importance
(i.e. the seriousness of the consequence of failure) of that function in controlling
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a situation, while productivity depends on the transferability (and utility) of
the Lem and its associated functions to other situations. ‘Cost’ as used here
depends on the investment of resources (especiaiiy of learner effort) required
to bring about the learning of the item concerned.

Whether it will prove possible to quantify cost-effectiveness values in
this field remains to be seen. The application of the principle requires course
planners :

(a) to select fromn the situations in which a learner could find Limself
those inost relevant to his needs, whether social, vocational, or
wdividual;

(b) to select from the interactions which could occur in thoe situations
.those whose successful completion is most essential to the achieve-
ment of the goal of the situation;

(¢) to select from the functions whose performance can fulfil the require-
ments of interactions those of the widest general usefulness;

(d) to select from the notions appropriate to the concrete objects and
actions and to the interactional functions in a situation those which
are mnost generally applicable and most nearly indispensable;

(¢) to select from the grammatical structures capable of expressing the
notions and functions chosen those which are most economical of
learning effort in view of the learner’s prior knowledge, whilst being
capable of entering into the expression of the widest range of uotions
and functions;

(f) to select from the lexicon (words and idiomatic phrases) available
for the expression of the notions and concrete situational features
chosen those which have the widest application to different situations.

If these decisions are correctly taken, the result will be to order the situations
and materials in such a way as to enable the learner to achieve the most rapid
progress, both in meeting the most necessary requirements of the situations of
greatest importance to him and in acquiring a general ability to communicate
in a wide 1 nge of situations,

This framework of criteria for deciding between alternatives should be
of assistance to planners in avoiding outright errors and imbalances. Needless
10 say, to make the decisions is often very difficult in view of the mnultifarious
nature of learners, situations and nceds, as well as the conflicts which must arise
between criteria.

The clusters of situations characteristic of the social life of different
classes of learners vary widely, and may be arranged in different orders of
priority. While it is possible and desirable for different clusters and priorities
to be established for different classes of learners, it will not be possible in prac-
tical terms to meet the strict conditions given above for each individual learner
uatil the technology of individualised instruction is much more advanced.

There are also certain dangers in attempting to match teaching too
closely to the present social role of a learner. Apart from the unacceptatility
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of so narrow a view of the needs of the individual, such limited instruction
would fail «o equip him to face the continwous change in the conditions of life
and work characteristic of our age — and from which the arguinent on which
our work is based proceeds. Furthermore, motivation for study is rarely con-
fined 10 a desire to perforn present tasks more efliciently, but has future career
praspects in mind, A young waiter, for instance, probably studies with an eye
to becoming a hotel manager and looks to his studies mainly to provide the
knowledge and skill uecessary for the performance of that job, which he cannot
acquire from daily practice and observation, Beyond this directly vocational
instruction however, his study should be designed to equip him to respond imore
freely and adequately 1o the demands of situations not directly envisaged in
his career plans,

Fortunately the dilemima posed is more apparent than real. If courses are
constructed in_accordance with the principles set out in the diagram above,
a high proportion of the language acquired in order to deal with one situation
will be available (o donbt with some reduetion in adequacy) for the inter-
actions that are vequired 10 deal with inany others, Indeed, intelligent course
plaming must incorporate the principle and practice of such transfer, the
possibility of which is inherent in the nature of language itself,

The aim of introductory situation-based courses is thus not confined to
enabling the leatuer 1o participate with a certain effectiveness in the situations
explicitly handled, but aims to engender in him an organised linguistie com-
petence which he can bring 1o bear with a certain proficiency upon whatever
situations he encounters. ‘This competence will always be biased (1o a greater or
lesser extent) by the particular learning sequence followed. Learner-dependent
and learner-independent factors lead us to establish orders of precedence within
courses which will differ from one group of learners te another, in view of their
different priorities and hackgrounds, Clearly, in dealing with a situation
introduced towards the beginning of the conrse a learner cannot dispose of the
saine language resources as when it is introduced towards the end of the course.

However, the general proficiency ‘spun off* in the course of situational
learning will tend to converge in different learners fa rough analogy might be
drawn with the way in which erossword-puzzle solvers converge on the solution
from ditferent directions). As this proficiency develops, it *feeds back' upon the
ability of the learner to deal more adequately with situations already generally
handled. There is thus no uccessary contradiction between situation-based
learning programmes and generalised learning objectives. In fact, most con-
temporary language courses contain elemems of both. The task of a rational
learning system is to consider both and to bring them into proper relation.

We are now in a position 1o specify in princ-le the characteristics and
objectives of a unit credit language Tearning syatem, based on the systematic
application of the principles developed above within the limits unposed by
practicality,

For each language, a range of proficiency levels is to be established speci.
28
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fying within certain limits the linguistic knowledge and skills to he commanded
by a learner. “The number of levels to be set up is largely a matter of practical
convenierce, Some examining budies (e.q. Trinity College, London, in respect
of its examinations in spoken English) recognise as many as ten levels, others as
few as two or three. A balance has to be struck between the requirements of
reliability and administrative feasibility, which tend to keep the number low,
and those of informativeness and motivation, which tend to increase the number.
A good deal of discussion and negotiation will no doubt be necessary before a
decision on the number and designation of levels can be made which woeuld
conmaad general acceptance. Meanwhile, a system of five levels ranging from
‘threshold’, or initial general proficiency, to full professional proficiency would
seem 1o afford a reasonable basis for discussion (with additionally a level O for
‘no mcasurable proficiency’, and 6 for ‘native-like’ proficiency).

It is possible to interpolate one or inore preliminary levels between O and
1 to represent a highly restricted ability to deal with stereotyped basic situations
by means of a limited nutiber of stock phrases, comhired with the ability to
extract a bare miniinum of information from the utterances of the interlocutor,
While this is certainly a legithmate first learning objeetive for some classes of
learner (e.g. migrant workers), it is doubtful whether it can be properly con-
sidered a level of general proficiency.

Each level is to be defined by :

(a) the linguistic resources assumed (granunatical, lexical, including
idiom, phonological and phonetic);

th) appropriateness of response and use (notional, situational, functional)
required ;

() accuracy and comistency deinanded in reception and production;

(d) immmediacy and fluency required ;

{¢) range of linguistic operations involved,

Definitions must be separately established for proficiency in listening,
speaking, reading and writing. ‘These definitions are to be made as conerete
and explicit as pos-ible, covering the linguistic, notional and functional content
and the behaviour and media conversions involyed. Grades may be established
for relative degrees of skilled perforinance. A range of situational Hptions should
then be defined, to be handled atan appropnate level and elustered according
to the learners’ needs and imotivations. The communicative ability adequate to
control at a given level a coherent cluster of situations serving a definite social
need defines the objee ive of a learning unit. A range of unit specifications at
different levels can then be developed o as to combine economy with flexibility
Iin providing for the diversiied but overlapping needs of ditlerent classes of
earner.

According to this approach, the teaching of language for special purposes
is not simply to be based on some analysis of the frequency of structures and
lexical items found in some corpus of sporen and wnttzn text. It is rather a
tmatter of field studies to deterinine the characteristic interactions in which the
hnguage users are engaged. Praxcograins may thet be draviae wp defining the
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sequences of operations which serve the interactions. The operations may then
be defined according to their behavioural, functional, notional and linguistic
content, as has been outlined above.

The actual learning task facing the student can then be defined in a
more complete way than hitherto, by comparing this multidimensional objective
with his ‘prior knowledge’, that is to say, what he is already able to do. Clearly
the task facing an experienced sales executive with ‘O’ level French is different
from that facing a university modern language graduate, if both aim to become
foreign sales representatives of a firm with a substantial export business. Prac-
tical considerations will, presuinably, always force course planners to attempt a
reconciliation between the accurate assessinent of the needs of an individual
learner with a defined ‘here-and-now' problem (and less easily definable future
expectations) and the exigencies of institutional teaching and educational
economies.

The basic objective which the Council of Europe group has set itself is
to make the many factors which have to be taken into account in arriving at
particular solutions fully explicit, so that the decisions which have to be made
at all levels of the educational process can be as rational as fallible human
heings can make them.

Appendix

A close analvsis of the language functions useful to the perfonnance of
some class of job at different levels would provide a basis for language units
which would form part of a language diplomia or a vocational diploma. As an
example, we may consider the case of the language skills which may be
required in secretarial work in a firm or other body with international connec-
tions. Among the language activities that may be involved ave the following :

(a) copy-typing of a foreign language (1.2) text from print;

(b} typing of aletter from a longhand L2 script;

(c) typing of an L.2 letter from dictation, taken down in longhand;

() typing of an L2 letter from dictation, using an L2 shorthand system;

(e} typing of a standard letter in L2 given precise instructions as to its
content, but not a literal dictation;

(f) typing of a standard letter in La, given general instructions as to
content;

‘8) typed acknowleduements in L2 according to a standard procedure
but without any specific instructions;

{h) composing non-standard letters in 1.2 from a mother tongue (1.1)
original, involving close translation;

ti)  composing non-standard letters in L2, given precise instructions as
to content, but no text;
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(j) composing non-standard letters in L2, given only general instruc-
tions regarding its content;

(k) ahstracting the gist of an La letter in L1 ;

() providing a close translation of an La letter in Li;

(m) sending an La telegram by telephone;

(n) composing an L2 telegran from an L1 text, or instructions;

(0) estabiishing telephonic connections with 1.2 contacts (in and out);

(p) giving and receiving L2 telephone messages;

(q) greeting and entertaining L2 visitors;

(r) answering queries from L2 clients;

(s) bhooking travel accomimodation in La2;

(t) interpreting at a business conference from L2 to L1 ;

(uj interpreting at a business conference from L1 to La.

It is clear that these activities (the list is unlikely to be complete) vary
greatly in the demands they make upon a secretary. They may also be further
differentiated according to the linguistic range and complexity of the letters,
texts and messages concerned, the variety of situations and kinds of personal
relations involved, the clarity of input, the speed, accuracy and reliability of
work demanded. A personal assistant who can perforin all these tasks to a high
siandard on a bilingual basis is a highly skillecY professional worker, and com-
mands so high a salary that no firm could employ her unless her skills were in
constant demand. A small firm, only part of whose work involves intermittent
foreign contacts, might prefer a secretary to be able to deal competently if
slowly with only <he more elementary operations, and call in professional
assistance where necessary.

Modules can be established for each of these secretarial tasks,
duTerentiated in appropriate cases according to the linguistic level of the input
and output and the degree of skill demanded. The modules can be grouped
into units at the same level for convenience of examining, and the units com-
bined into certificates and diplomas. At the highest levels (say 4 and 5), the
content is sufficient to justify an autonomous diploma. Level 4 might require
full control of the actual secretarial skills involved, with a medicumn of straight-
forward interpretation. Level 5 might then add to that a full nastery of the
language in not only straightforward but also unforescen and complex situations
involving the exercise of judmment and discretion and control over their
linguistic expression, as well as a range of styles and an ability to conununicate
effectively under adverse conditions, At lower levels, the restrictions of range,
knowledge and skill would mean that the credit obtained would be capitalisable
as part of a wider qualification.

It must of course be borne in mind that the job demands upon a
secretary may vary widely from one country to another, and that the linguistic
content will be dependent on the nature of the business of the firnn by which
the secretary is employed. Flexibility between modules is therefore all the more
necessary.
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5 M Kuhn

L'élaboration de matériaux didactiques

1 On ne trouvera pas dans les lignes qui suivent une quelconque
taxonoinie des principes et des modalités relatifs & la création de produits
didactiques. Depuis des années, et dans tous les pays, le discours universitaire
sur l'audio-visuel a suffisamment découragé ou stérilisé I'expérimentation dans
ce domaine. Le fossé va en effet s'élargissant entre ceux pour qui audio-visuel
n’est que prétexte 3 publications ou enseignements et ceux qui sont confrontés
A une tiche précise de production. Les premicrs théorisent volontiers leur propre
vision du prograinme éducatif idéal et imposent plutét qu'ils ne proposent au
créateur potentiel les préalables impératifs d’une problématique irréaliste A force
de rigeur; absorbés par les mille et un problémes de conception et de mise en
forme, les seconds n'ont généralement ni le souci ni le loisir de se livrer & une
réflexion sur leur pratique.

Ce sont eux cependant qui sont & méme de formuler non des questions
rhétoriques sur la création pédagogique en général mais une interrogation
ouverte et motivée sur leur propre activité. Certes, nombre de publications sont
le fait de praticiens qui se fondent sur leur expérience pour tenter de définir
un futur souhaitable et réaliste en matitre d'élaboration de matériaux
didactiques; cependant, & force de réfléchir & ce que devraient ou pourraient
étre des-conditions idéales de production pédagogique, on oublie trop souvent
ce qu'elles sont réellement. Au risque d'étre taxé de myopie prospective, je vous
propose de débattre de quelques problémes fondamentaux liés aux conditions
actuelles de conception de ‘produits’ destinés & I'apprentissage.

Une production pédagogique, quelle qu'elle soit, existe et se définit en
fonction d'un public destinataire. Dans une structure d'enseigneinent classique,
cette production peut étre le fait d'un enseignant — supposé compétent — 3

ui est confiée, pour une discipline donnée, la charge d'un groupe d'enseignés.

et enseignant assume une tesponsabilité totale puisque c’est lui, et lui seul,
qui analyse les besoins du groupe, congoit, produit, applique, apprécie et
éventuellement modifie ses propres matériaux didactigues.
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Il sagit 13 d'une activité pédagogique de type artisanal totalement
incompatible avec un projet de formation en langues qui s'adresserait au plus
grand nombre :

-~ il est en effet irréaliste de {onder un enseignement de masse sur un
corps d’enscignants suffisamient nombreux et qualifiés pour remplir
toutes les tiches mentionnées ci-dessus;

~ il est dangereux de généraliser une expérience ponctuelle réussie en
transformant tel produit artisanal qui s'est révélé efficace dans un cadre
pédagogique précis en article de séric utilisable partout et par tous;
-~ il est impossible enfin, pour de simples rai-ons de colit, d’envisager
la mobilisation de toute la gamme des media et des supports pour des
micro-publics nombreux et varies,

Tout ceci meéne & la conclusion sclon laijuelle la fabrication de matériaux
didactiques ne peut qu'étre le fait d’une équipe.

Mais si la néeessité du travail collectif est incontestée, on ne saurait faire
I'économie d'une réflexion sur les probléines qui se posent & chacun au triple
niveau de la marge d'initiative, du degré de responsabilité et du partage des
compétences, Il n'est rien de plus trompeur, par exemple, que I'apparente
harmonie dans la distribution des tiches telle que la révele le générique d’un
film ou d'un programme de télévision. S'agissant de la fabrication de matériaux
destinés & Papprentissage d'une Jangue vivinte, done it L transinission d'un
outil de conmmunication, Peflicacité passe obligatoiremment par la co-responsa-
bhilité et I'“change permanent au sein de Péquipe de production, Geei est

articulicrement évident lorsquon fait appel & des media sophistiqués comne
ﬁ: film et la télévision qui posent avee acuité le probléme J:s rapports entre
conception et réalisation,

Séparer ces deux fonetions est aussi pernicicux que les confondre. La
responsabilité ‘en relais’ -~ ou séquentielle - - voit 'auteur élaborer seul un
centenu donné et le transmettre au réalisateur qui donnera i la matiére pro-
postc sa forme filinique on télévisuelle, ‘Traiter séparément et successivement
fond et forme, ignorer leur interaction fondiumentale, ne peut mener u'd
Pélaboration d'un produit décevant qui réunit dans une mieme insatisfaction
autear, réalisateur, producteur et public. Confier les tiches de coneeption et de
réalisation & une seule et méme personne baptisée ‘auteur-réalisateur® ne donne
pas de meilleurs résultats et risque d'aboutir & des produits soit ennuyeux A
force d'uniforinité, soit pureinent gratuits si Fauteur ne cherche dans sa création
qu'une satisfaction ‘artistique’ personnelle et ¢goiste,

La qualité des produits dépend done divectement du type de com-
munication qui s'etablit au sein de Péguipe de production, {1 est indispensable
que la mobilisation des talents et des fonctions s'effectue non vas en terines
de séparation ou de confusion mais sur Ly base d'une complémentarité active
et peranente qui s'exerce a4 chaque instant du processus de eréation. Outre
qu'elle suppose chez chacun des individus concernés une disponibilité et une
ouverture tant professionelle que psychologique, cette complémentarité pose de

J.2
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maniére aigiie le probléme des structures et des modalités pratiques de la
production. Or ces structures elles-méme sont définies par le type de systéme
de forination mis en place, c’est-A-dire par la nature-méme des rapports étahlis
entre la production, la diffusion et 1a réception.

C'est ici qu'intervient la distinction entre “natériaux d'apprentissage’

et ‘matériaux d'enseignement’. Loin d'étre purement formelle, celle-ci indique

ue I'on ne peut éviter de choisir clairement le public auguel on s'adresse —

I'étudiant ou I'enscignant. Elaborer des produits destinés indifféretninent a I'un

ou A Pautre, c'est risquer de ne satisfaire ni I'un ni l'autre. La fabrication de

produits pédagogiques ne pouvant étre dissociée du mode de diffusion/ réception
qui sera retenu, trois hypothéses peuvent &tre envisagées :

(i) le produit fini passe directement du producteur ay consominateur;

(i) le produit fini est administré & un groupe par Iintermédiaire d'un
enseignant qui joue un réle de distributeur ;

(iii) le produit brut, ou semi-fini, est livré A un enseignant qui le fagonne,
l'adapte et le compléte avant de 'appliquer au groupe dont il est
responsable.

La premiére et la demniére de ces forinules ont au moins le mérite de Ia
clarté : I'une élimine purement et simplement Penseignant ‘classique’, I'autre lui
donne au contraire un réle déterminant en I'associant directement aux tiches
de création. C'est hélas la seconde qui est A la fois la plus ambigué, la plus
cofiteuse — et la plus répandue ! On peut certes reprocher A cette classification
d'ttre par trop caricaturale et d'ignorer les multiples stratégies pédagogiques
qui comnbinent I'une ou 'autre de ces formules; il n'en reste pas moins vrai que
chacune de ces trois options correspond A une orientation dominante qui aura
une influer. o décisive sur le type de production retenu,

La plurart des systtines de formation qui fonctionnent actuellement
s'inspirent de I'une de ces trois approches. Aucun ne semble donner vraiment
satisfaction et c’est peut-&tre dans le imonolithisme et la rigidité qui caractérisent
chacun d'eux qu'il faut chercher Ly cause de leur relative inefficacité, Face A
cette situation bloquée, il seruble qu'il faille sorienter vers un éclateinent, une
démultiplication institutionnelle des centres de production et de diffusion, Le
mérite revient au J. L. M. Trim d'avoir envisagé une redistribution dynamique
et cohérente des responsabilités en proposant étude d'un systéme multi-media
qui définit les tiches de production/ditfusion en termes d'interaction et de coin-
plémentarit¢ et ce au triple plan local, national et international®,

Au terme de cette premiére partie, il est possible de fonmuler une
premiére série de questions ;
(a) Comment envisager - - A court ou A moyen tenne — |a mise en

lace d'un systéine multi-media tel qu'il est envisagé par le Professeur
rim?

' J;I lil M. Trim: IA European unir{ic_rcdit :lytumdlor modern language learning by
adulls: provisional suggestions regar ing multi-media systems for lan teachi
adults. Council of Europe docum:m CCC/EES (714) 3 ¢ for language teaching to
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(b) Cette mise en Plncu peut-elle &tre progressive et si oui, & quels
secteurs faut-il s'attaquer en priorité?

(c) Quels sont les facteurs de ‘blocage’ les plus importants?

(d) Comnent éviter d'avoir & choisir actuellement entre un centre
spécialisé dans la production pédagogique mais généralement limité
quantitativement et qualitativeinent au niveau des matériels et des
équipes ¢t un organisme non-spécialisé qui dispose de toutes les
ressources humaines et techniques mais répugne souvent & appliquer
d un programme éducatif les norires habituelles de production?

(¢) Conunnent concilier les qualités d’ouverture et d’innovation que
pruvent apporter des réalisateurs polyvalents & des productions
éducatives ponctuclles et lu garantie de continuité offerte par une
équipe de ‘réalisateurs-pédagogues’ spicialisés?

(f) Counnent assurer aux autewss la disponibilité et les compétences
techniques  indispensables sans les transfonner en  professionnels
chargés de concevoir des produits dont ils ignoreront souvent la
raison d'étre (analyse des besoins) et Pimpact (analyse des effets)?

(1) Comtnent éviter enlin, dans le cadre d'un macro-systéine de produc-
tion/diffusion, les dangers du ‘travail en miettes’ et de la parcel-
lisation des tiches que risque de favoriser la multiplication des licux
et des personnes?

2 Chacun s'accorde aujourd’hui & reconnaitre que lacquisition d'une
langue vivauite ne se congoit gu'en ternnes de communication. ncore fauteil que
la forme que prendra I'apprentissage ainsi que les matériaux proposés ne con.
tredisent pas au départ Pobjectif visé. Tout ‘exercice de langue’, si artificivl
soit-il, peut certes ftre présemté connme une excellente préparation i une situa-
tion de commnunication & venir @ 'effort d'acquisition nuposé est assimilé & un
investissernent qui doit déboucher, X plus ou moins long tenne, sur une pratique
normale, Or ce décalage, dont l'enscignant justifie volontiers le caractere
inévitable, contredit totalemient le rapport 3 la langue de I'apprenant -- et
singuliéremient de Fapprenant adulte - - qui exige simmultanéité et concordance
entre Pactivité pédagogique et Pactivité langagicre réelle, L'apprentissage de la
comunication en langues passe par 'exercice normale de la communication
au cours de 'apprentissage.

Plus encore que poa wur- autre discipline, la regle d'or du créateur de
matériaux pedagogigques en laiigue vivante doit étre la recherche de Padéqgua-
tion optimale entre l':cpprvntissugc et la réalité, Deux critéres majeurs doivent
doue marquer & touc instant la conception et la fabrication de ces matériaux :

(i) Fauthenticité des formes linguistiques et des situations langagiéres;

1) Pautonomie progressivemnent exigée de 1‘apprenant.

I'authenticité

Contraireinent & une opinion fort répandue, le eritére d'authenticité ne
sapplique pas au seul niveau dit “avancé'; il ne comtitue pas une sorte d'ob-
jectif-récompense qui viendrait couronner un long et patient travail sur des

3
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matériaux artificiels. En fait, la prise en considération de ce critére aux premiers
stades de l'apprentissage correspond simplement au respect du caractére propre
du sujet et de I'objet de la formation comime des media mis en oeuvre.

Le respect du public demandeur de formation ne passe pas seulement
par P'analyse des besoins exprimés ou latents; il dépasse largement I'ir-ispen-
sable étude des convergences et des divergences entre langue-rource et langue-
cible; il implique en priorité la prise en compte des rapports profonds entre la
cominunication verbale et l'environnement socio-culturel et professionnel. Pour

rendre le seul exemple du contenu lexical d'un niveau élémentaire, aucune
Este de fréquence ne peut correspondre a la ‘liste d'urgence et de pertinence’
établie & partir de I'observation d'un public spécifique. Comine I'ont montré de
noinbreuses expériences d’alphabétisation, la participation active du public &
la définition du contenu de la formation est indispensable si on souhaite
établir une interaction authentique entre les ‘mots’ et ‘les choses de la vie'.

Le respect de la langue en tant qu'outil de communication impose une
double démarche. 11 est indispensable d'analyser les catégories notionnelles et
situationnelles lites au fonctionnement normal de la langue; c'est ce que fait
David Wilkins dans sa description de ‘V'approche conwnunicative' 2. 11 est non
moins indispensable de replacer les formes lexicales on grammaticales corres-
pondant & ces catégories dans leur milieu naturel, c'est-A-dire dans un cadre de
connunication normal. C'est ici que les matériaux non-didactiques jouent un
role décisif. Certes, ce type de matériaux intervient souvent dans I'élaboration
de produits didactiques, mais uniquetient comimne point de départ, voire conune
alibi. La procédure est généralement la suivante ;

1. analyse d'un document authentique (article de presse, programme de
radio ou de télévision . . .);
2. sclection d'un certain nombre d'éléments formels;

3. construction d'exercices destinés A l'acquisition, 3 I'activation ou au
contrdle de ces ¢léments.

En isolant tel ou tel aspect grammatical ou lexical d'un ‘texte’ complexe,
on ignore géncralement la plupart des traits pertinents qui faisaient sa
spécificité ot son authenticité en tant que message. Comment s'étonner
de Pabseiice -le transfert lorsque sont proposés d'autres documents du méme
type? En fait, le produit authentique n'est ni un prétexte, ni une simple
illustration, mais un matériau_d'apprentissage privilégié qui doit étre appré-
hendé et analysé globalemnent. Présent A tous les niveaux et A tous les stades de
la foumation, il permet d'établir et de maintenir un contact permanent avec
le fonctionnement nonnal de la langue. Son apport au plan psycho-pédagogique
est déterminant, la fréquentation précoce et réguliére des matériaux authen-
tiques constituant pour l'adulte un facteur non négligeable d'intérét et de
motivation.

D A Wilkins: Modern languages: the lingvistic and situational content of the com-
mon core in a unit credit system. Council of Europe document CCC/EES (72) 67
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Le respect du caractére spécifique de chacun des moyens de production
ct diffusion mis en ocuvre s'impose i I'evidence si 'on veut éviter de transformer
les instruments de la comnmnication en shnples machines a4 enseigner, On
évitera donce de séparer un message de son support. 1l est par exemple dangereux
d'analyser le contenu linguistique d'un articlo Jde presse indépendanunent de
sa présentation journalistique (mise en page, typographie ...). Inversement,
choisir le cadre forimel de Ta bande dessinée pour véhiculer un contenu didace
tique traditionnel relé-ve d'une approche quelque pen démagogique. Par-deld les
critéres de rentabilité ou de mode, le choix de tel ou tel medinn ou support
se fait surtout en fonction de sa capacité & assumer pleinetent une tiche spéei-
fique. Ainsi la télévision favorise clairement ce qu’on pourrait appeler le
réalisine de la ‘pédagogic-vérité’ : elle permet de montrer la langue en situation
réelle et naturelle de fonctionnement; elle prolonge la vue et Pouie par une
sorte de focalisation sur les messages langagiers environnants — on peut, par
exemple, présenter tous les signifiants qui agressent le visiteur en pays étranger
(signalisation routitre, directions, enseignes ...) en respectant la fréquence
naturelle  des oceurvences telle quelle est proposée par Penvironnement,
Respeeter les potentialités propres & chiaque medinn, cest anssi rejeter la
contrainte du support unigue et opter pour une véritable approche multi-media
fondee sur la cotuplémentarité et non sur la simple juxtaposition.

L'autonomie

Le critére d'antonoie est, e situation de cottuminication verhale, indis.
sociable du erittre d'authenticité, De indme que L fréquentation des documents
authentigques doit étre intéarte tres 1ot dans L stratésie d'apprentissage et ne
pas ftre présentée comme Pétape ultiie, de e L part du teavail aatoneme
doit jouer dis le début un réle essentiel dans le processus de formation, Ignorer
cette forme d'activité ou retarder exagérément son introduction risque de com.
promettre gravement les possibilités de conmunication nonnale; le passage
brutal d'un cadre d'apprentissage sécurisant & une prise en charge personnelle
et nop-assistée est pour Padulte en formation aussi trinnnatisant gue la déeou.
verte de docients anthentignes aprés un travail prolongé sur des produits
didactiques artficiels.

Clette incitation an travail autonome sexerce & trois niveaux :

()  Autonomie  relative ‘);u' rapport aux Cagents  d'enseignement’,
Lienseinant responsable d'un wroupe st souvent pour 1'enseigné
un interlocnteur lrni) privilégié gui tend & faciliter constanunent la
conmnication en Lngne dtrangere, masquant ainsi en partie la
muhiplicité et Ly varidté des interlocuteurs potentiels de  toute
situation nortade d'cchange ot de dindogne,

(i) Awtonowie relative pai rapport anx ‘matéricls d'enseignement’
spéeifiquement congus pour une utilisation didactique, Le meilleur
exemnple en Ly watiere est probablement fourni par le laboratoirs
de Lgues 7ui, il ou trop ntilisé, peut devenir un outil de condi-
tionnement et un sinnlatenr d'expression verbale aussi médiocre
que daugereux.
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(ii)) Autonomie relative enfin par rapport aux ‘méthodes d’enseigne.
ment’, Le risque de d('-pvmlancc et d'accoutumance est ici d'autant
plius élevé que la méthode se veut comp’tte: la pratique normale
de la langue est alors aiséient assimilée .{ une pratique pédagogique
ol tout semble prévu; or chacun sait que l'un des aspects fonda-
wentaux de la conmunication en kingue est aptitude & réagir avec
sucees 4 imprévisible, méme et surtout dans les situations dites
"typiques’. Cette part qu'il est nécessaire de faire & I'imprévisible
indique d'ailleurs qu'il est impossible d'envisager I'élaboration de
matériaux de travail autonome selon les prineipes de enseignement
programmé @ celui-ci implique en cffet le risque de conditionnement
et de simulation évoqué & propos du laberatoire de langues,

Au cours monolithique et fortement structuré qui présente une succession
hnéaire de 'leqons’, on préférera des ensembles de matériaux nombreux, com-
pacts et variés gu'accompagnent des suggestions méthodologiques et des conseils
d'exploitation autonome on  semi-itonowme, On retrouve ici la notion de
macdules d'apprentissage indépendanis inais combinables telle qu'elle est détinie
dans le projet de systtme d'unités capitalisables en langues éuu‘ié par le Conseil
de I'Europe. Bien entendu, le degré d'antonomie envisageable est fonction des
niveaux et des phases d’apprentissage ¢ le travail autonome augmente en meme
teips que s'éléve la compétence; il o une importance variable selon que la
viste pedagogique concerne la sensibilisation, la présemtation, acquisition, le
renforceinent ou le contrdle, Llessentiel est qu'il soit intégré 4 la formation
initiale avant de devenir la formwe privilégice (L.' Fentretien ot du perfectioune-
ment individuel et pernanent,

La détinition du contenu ei de la forme de Papprentissage en tenines
de recours au document authentique et de pedagogie de Fautonomie ne mangue
pas de poser un certiain nombre de questions :

() Comnent organiser pratiquement 'aceés perianent et régulier A des
produite originellement congus, réalisés et ditfusés dans une perspec.
tive non=didactique ?

by Comment assurer entre les équipes de production une coordination
qui est indispensable si Fon veut préserver la compatibilité et la
combianabilite des produits ?

(¢} Selon quelle proportion optimale est-il soubaitable de combiner les
productions de matériaux bruts, semi-finis et finis?

i Conmment garantie s continuité et la cohérence dans une optigque
de répartition des tiches de production entre productenrs *primaires’
création de  docutnents oniginaux non-didactiques), producteurs
Sweeotdaites’ (ehoix des docurnents, plus suggestions et exemples
d'exploitation; ¢t producteurs ‘tertisives” (inise en forme délinitive
et application)?
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6 A E G Pilliner

The evaluation of programmes

‘This diseussion st begin with the recognition of a distinction between
programimes designed to bring about tather narrowly defined and specific
changes in people’s behaviour, and programimes designed to serve more general
and more broadly based educational ends. To make this distinction at the oute
set is necessary because the process of evaluation has many facets. It is one
thing to evaluate a programine whose purpose is to educate children for a
democratie society. It is another to evaluate one aimed at providing university
students of chemistry with the limited expertise required to read the specialised
German literature in their subjeet,

But first let me state a definition of evaluation, or rather its purpose,
which covers all facets of the process and is relevant 10 all programmes, how-
cever extensive of restricted in scope, T'he puipose of evaluation is to provide
information which can be used in decision-making. The decisions may be of
various kinds : in geneval, whether the programme should be continued, modi-
fied, terminated, or replaced by some other programme. More specifically,
decisions will he based on the answers to questions such as: Is the programme
securing, or has it secured, acceptance and co-operation from the students and
institutions for whose benefit it was devised ? Is there, or has there been, a clash
of personalities between the researcher and the people in the institutions where
the actual work is done, impeding the operation of an otherwise acceptable
programuime? Is the impact of side-effects’, unforeseen and undesirable, out-
weighing, or has it outweighed, the benefits anticipated or achieved? Was the
outcome  mmensurate with the work put in and the expense involved? The
list could be extended indefinitely.

The switches between the continuous present and the past tenses in the
previou  sentences relate to the distinction made by Michael Scriven between
two man aspecis of evaluation: formative’, when conducted alongside the
developiuent of the programme (and preferably serving as a component in jts
developiiem): and ‘sumimative’, when used subsequently 10 assess the effective-
ness of the concluded vrogramme. A steering conunittee is engaged in
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‘formative' evaluation when its members respond to the investigator’s account
of progress to date by expressing approval, disapproval, or a desire that the
programme be moddified in the light of the events he reports. The committee is
exercising its ‘anmmative’ evaluation function when its members discuss the
investigator's completed report and assess the quality of the contributions his
work has iade to the area concerned.

Clearly, the formative evaluation function of the steering connnittee is
the more important; by the time it switches 0 its sunmmative function, the
commitiee can do little except approve or reject the prograimue, Herein, to my
mind, lies & major weakness of the system of control by steering cominittec as
frequently operated. Tts efficiency in conducting formative evaluation is limited
to action on what is reported 1o it, usually by the investigator himself, This is
in no way to impugn the investigator's integrity, but rather to doubt his
omniscience, Tn the first place, hie is likely to see what he expects to see — a
hman enough failing. Secondly, often he cannot possibly know all that is
happening just when it is important that he should do so -~ particularly if his
programime encompasses a anber of institutions in different parts of the
country.

On linth counts, independent reporting by some other person would aid
the commmittee in its task, Ideally, this would be a person appointed by the
connmittee on the basis of known skill as an observer and evaluator iun the area
concerned. Failing that, it should not prove impossible to arrange for reports
from those at the receiving end of the programme - - both the staffs who
operate it locally and the students who serve as guinea-pigs. Most investigators
would welcome this. Quite apart from the fact that the skills of a good
rescarcher do not necessarily coincide with those of a good cvaluator, the
rescarch in itself is a full-titne job,

Ihere are three basic types of progranine. The most common and long-
established type is the instrumental, Characteristically, it is a package of
material, complete in isell, designed to bring about rather slwcilic. changes in
those subjected to i, and, at least in intention, relatively stable as to outcome
in the face of variability in the circmnstances of its use. ‘The first step in setting
up the instrunental progrannne or package is usually a specification of
objectives seen as desirable and the intention in selecting the pacL:mo's conlents
is that those using it will achieve these pre-specificd objectives, The package
nay be quite liserally nnsterial, as m the case of progranmed instraction, or it
may inchude the teacher whose role it then is 1o utilise the package to the best
advantage, An approxiniate example of an instrumental programme is that
mentioned previously : the pachage of material for chenustry students wishing
to have access to articles in the original Genman,

The instrumental programmine has been eriticised by educationists who
swee it as haced on the Skinnerian hehaviourisi which reduces human beings to
the status of laboratory ammals; as failing 1o take account of the reality of the
situation - the variability in intelligence, attitudes and motivation of the
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students unhicky enough to be exposed ta it; and as unacceptable to the teacher
who sees it as depreciating his role as educator.

But in the context of progranmues designed to help students anxious to
learn a foreign langnage for i special purpose, this eriticism is inadinissible. It
violates the general principle that evahiation should be related to the purpose
of the programne. ‘The Sheflield Japanese programmue has a limited objective
entirely aceeptable to highly motivated learners, Nobody clims that it s
educational in the sense that a programme embracing all aspects of the kingnage
and cultire of Japan would be educational, Tt is an instramental progranune
designed for pvan- with an instrumiental purpose in view and must be judged
solely on that context.

The second type of programme is that known . interactive, By contrast
with the instrumental type, objectives are not spelled out initially. ‘The
progranune’s enphasis is on process rather than product - *to travel is better
than to arrive’s As Becher puts it: “The learner is seen, not as a complex
stimulns-response machine, or a high-grade variant ol the pigeon or the rat,
but essentially as a social animal who derives his motivation and refines his
understanding by interacting with others, Knowledge is seen, not as something
which comes in pre-ordained packages, but as something socially defined, steme-
ming from the i(L'miﬁcmion and collective probing of shared coneerns’,

The third wpe of progranune is the individualistic. Tts main emphasis is
on the ditferences rather than the similarities awmong learners. Each learner
sets his own goals and decides what he needs o achieve them. The purpose of
the programine is to provide for these needs, while the teacher’s role is that of
wtor or connsellor to individuals, A programme in this category ‘places main
emphasis on personal autonony, and reflects the helief that full understanding

only develops from an active involvelient in exploring ideas” (Becher),

In o wider educational context, a nore extended disenssion of the
seeond and third types of programme wonld be rewarding. Tu the present con-
text, with its emphisis on special purposes and limited objectives, it is hard 1o
see how to make e of the concepts they embody. ‘Theugh adinirable, their
relevance is marginal.

We conclude, therefore, that the instrnmental progranme must supply
the framework for the present disenssion, Three concepally  different
components can be identitied © antecedents, transactions and outcomes, By
antecede nts iy meant what the student brines to the progranmume. More often
than not we are content with a sanmmary deseription of aniccedents such as
seeond-year Lonours students wishing to study German for - chemists’, or
engineering students from overseis who need o special conrse in English’, But
we should perhaps do well o remember that antecedents include the sident's
cognitive skills, attitudes, cultural backgronnd, aspirations, potential; in short,
the whole want of personal characteristios which he brings with him, and
which the sunimary description glosses over,
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Wy trancactions is meant those characteristics of the programme which
may  do atfect its outeone, In a narrow sense, the tenn includes the package
of material referrerd to carlier, and the students’ and teachers’ manipulations
of these materials in accordance with the plan of the progranune's originators.
In a wider sense, it embraces learner experiences and strategies, teacher styles,
indructional technigues, assessment procedures —- in short, the impact of the
programme on all concerned with its working. Beyond that again. it encoms
passes the community attitudes and social centexts of the institntion in which
the prograimme is located; in a word, the ethos of the environment.

By outeomes is meant the acquisition of knewledge, the development of
skills, the enhaneerent of achievement, the modification of attitudes; more
generally, the changes in students’ behaviour which are concomitant with their
exposure 1o the programme, ‘To the extent that these are intended outcomes,
they are taken to signal achievement of specified abjectives. However, outeomes
also include side-effects which may be positive or negative. One student, reach-
ing the limited objective, may be inspired to go beyvond it to & rewarding study
of the language for its own sake. Another, equally successful in reiaching the
ohjvlrli\-o. may have developed study habits which hamper his atempts to go
Lurlier.

To the distinctions between antecedents, transactions and outcomes we
add a further distinction between description and Judgment, Evaluation may
consist simply in describing the intents of the programme and observations of
what actually happened when it was used. But evaluation may go beyond this
and include judgment requiring the provision of standards for judging. The
diagram proposed by Robert Stake may help 0 clarify the interrelationships
among these several coneepts,

intents  Obsarvat.ons Standards Judgments
(1) 14) Antaecedents 7 (10)
Ratonale |, w

(2) (5) Transaclions 18) (11)
——————

(3) (6) Outcomes {9) (12)

DESCRIPTION JUDGMENT
MATRIX MATRIX
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The hox on the left of the diagram contains a statememt of rationale,
the philosaphical background and basic purposes of the progranune. In the case
of an interactive or individualistic prograimine, the statement of rationale would
dwell on considerations such as those indicated in the quotations from Becher,
‘The programmes which are our concern are mainly instrumental and the state-
ment of rationale is likely to he mmore specific. Probably it would includ~ a
discussion of the instructional techniques proposed as appropriate to the special
purpose in hand ; for example, linear or branching programning, or the use of a
lanmaee aboratory in some special way, 1t might include also an outline of
the linguistic principles guiding the thinking of the programine’s initiators.

For the evaluator, the statement of rationale provides a means of judeing
whether the “)l:umim: of the programine is a logical implementation of the
principles and technigues the staiement proposes,

The other boxes are numbered for easy reference, Cells (1)(3) state the
intentions of the programime initiator in respeet of antecedents, transactions
and onteomes, Typically, this column represeuts the proposals he makes at the
onutset in resuesting financial support and which the fending body transinits to
experts for evaluation, Gells (h+6) record the everts which actually oceurred
when the programme was put into operation. ‘Together, these six cells (1)-(6)
constitute the description matrix. At this stage we move from descriptive to
iudemental eviduation, Cells (D9 include the standards on which the judg-
mients in cells - 10)12) are based, “Together, these six cells (7)-(12) make up the
Jud:mert matiix,

Readers of this paper are invited to use their own real data to fill these
cells in accordance with the followine wholly fictitions example,

‘1 Phvdes staff and students in Northshire University have agreed on the

need for students to be able to read original articles in Russian teechnical

jomrnals. 1t is decided to try out anappropriate programme with second-

vear volineer students “presmnably |ir.'h,y motivated), The programme

i to be devised by two menbers of the physies stafl and a co-opted linguist,

all Russun speakers,

Anandiosvisual Cpachet s devised directed at teaching students 1o read

Russian material refevant to their phyaies stadies. The hinguist agrees with

the phivsies teachiers that the proposed Stge T shonld prove successiul, byt

expresses veservations abont the eflicacy of Stage 1. His objections are

over-nidden by the phiysies teachers,

1t s estimated thia students should master Siages 1 and 11 in 30 lecture.

hours,

4 In the event 40 per cent of the students who had previously expressed
intere ¢ did not participate further,

(5 Presentation of the material ok Jonger than expected,

) About 80 per cent of the students completed Stage 1 but onty 50 per cent
completed Stage 11

7 Seruting of previous records O and A\ level performance in physics,
German, ctes grades on inost recent university physics examinations)

‘)
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revealed no significant average ditference in these raspeets between
attenders and non-attenders for the experimental Russian programme.
{B) Sowne short-comings in the presentation and content of the package became
apparent.
(9) On subsequent tests of ability to read Russian, devised to serve as a
surrogate for actual lilrary sessions, stadents averaged 81 per cent on Stage
I material, but only 39 per cent on Stage 11 material.

{10) The comparative performance statistics of attenders and non-attenclers
led to a cavtions judgment that the attenders were an unbiased sample
of the whole group; the judgment was cautious because unidentified
factors impelling some students but not others to press on might represent
important differences hetween the two gronps.

(11) Students liked the andio-visual approach and judged that they could do
with more teaching of this kind.

(12) Physics teachers were plvnsed with the test results for Stage I, but now
?grc-t-dcl lllml the lingwist’s reservations about Stage Il had been well.
ounded.

The deseription in this example has followed the column-by-column arrange-
ment of the two matrices. It would have been just as informative, in some
respeets perhiaps more so, to have read the iteins in row-by-row arrangement;
that is, (1), (4), (7), (10); (2), (5), (B), (11); and (3), (6), (9), (12).

With regard to the description atrix, it should he noted that the
vertical links in the ‘intents’ colummn are logical: ¢iven x, if 1 do y 1 should get
2. In the ‘observations’ colunm, the links are empirical : 1 started with x' and
did y' and the outcome was 2/, Stake calls these vertical links contingencies.
Horizontally within the deseription matrix, the relationship is one of greater
or less congruency. Is what happened congruent with what was intended, '
with v, 3! with y, and z' with 2?

In the judgment matrix, juduments are based on standards deemed
appropriate. In our example, the entry in cell (7) is previons information about
the students, hoth attenders and non-attenders, which enables some kind of
judginent 1o be made of the representativeness of the attenders, ‘The link
bhetween cells (8) and (11 is weak (suggestions for a better one would be wel-
comed. “That hetween eells M and 12) s stroneer @ (9) is information abom
students” test performance and (12) is the judgment based on this performance.
Of course, in any real case, the entries in each cell would be iuch more ex-
tensive. Cell (), for exanple, inight contain additional important infonmation
of a less objective kind than that carried by test results,

Standard« merit some further discussion. Should judgments be based on
absohite or relative stmudards? Ninong evaluation experts this issue is still a
matter of controversy. Lee Cronbach’s view is that the near-impossibility of
designing  properly controlled  experiments precludes  comparisons  among
different major programmes, particularly since the seemingly similar objectives
of these progranunes imay have different connotations for their originators. He
would like to see fewer comparisons and more intensive studies of process using
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both measurement and description. Michael Scriven maintains that comparisons
are possible and credible and that setting up one programme against another
is the best evaluation procedure, For Scriven, judgment in absolute terms is
inadequate. How does one know whether a ‘better’ absolute would not have
been achieved if the programme had been ditferent?

This paper has attempted to show how some kind of structure can be
imposed on the process of evaluation, Tt has stressed the mainly instrumental
nature of programimnes designed to achieve the limited objectives which concern
this Conference and the implications for evaluation. It has touched on, but
hitherto insufficiently identified, the several roles the evaluator can play, One
basic principle he must bear in mind, whatever role he adopts: he must he
rrvpan'd to accept the pre-suppositions of those who initiated the programme
e sets out to evaluate. Otherwise, he is rightly open to the charge that his
judgiments will be based on irrelevant criteria, {f he is not prepared to judge
the prograimne on its own terins, he should refuse the brief,

As 1o the roles themselves, | cannot do better than quote from Robert
Stake, one of the wost significant ficures in the area of evaluation :

Educators ... can hope to clarify their responsibility [as evaluators) by
answering each of the following questions ;

(1) Is this evaluation to be primarily descriptive, primarily judginental,
or both descriptive and judgimental?

12) Is this evaluation to emphasise the antecedent conditions, the trans.
actions, or the outeomes alone, or a commbination of these, or their
functional contingencies?

(%) Is this evaluation to indicate the congruence between what is
intended and what oceurs?

(4) Is this evaluation to be undertaken within a single progriimme or as
a comparison between two or more curricular progrinmnes?

(5 Is this evaluation intended ore to further the development of
curricula or to help choose amony available curricula?

With these questions answered, the restrictive effects of incomplete
cuidelines and inappropriate countenances are more easily avoided’,
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Examples of course and materials
development

/i J Coveney

French for engineers

‘The combined B.Sc. degree course in Engineering with French, which
began at the University of Bath in 1966, nas a hmited linguistic aim, namel
to provide a course of language study whicii wili enable the engincer to wor
professionally in French. The course is not intended for potential technical
translators, nor are stucdents expected to become familiar with all engineering
registers. A notable feature of the course is that some of the enginecring
syllabus is taught through the mediwm of French, the purpose being to expose
J\e students to the French language within the context of the other discipline
and thereby to increase their motivation. A period of training in a French
industrial estabiishinent forins an integral part of the course.

The miniruwun qualification for entry is an ‘O’ fevel pass in I'rench,
in the firt and sccond years of the four-year degree course the student
concentrates on language studies in the School of Modern Languages with an
introduction to the use of the foreign language in an engineering environment
in the School of Engincering. In the third year forinal teaching is given in
French of the engineering subjects ‘Vibrations mécaniques’ and *Dynamique
des machines’. This teaching of part of the engincering syllabus in French is
continued in the fourth year with *Mécanique appliquée’, a general course in
applied mechanics relevant to all fields of engineering.

Soon after the inception of this cotnbined degree course in Enginecring
with French a grant was obtained froin the Department of Education
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Exampies of (. . o and materlals deveiopment (contd)

and Science, on the recommendation of the Conunittee on Research and
Developtient in Modern Languages, for the colleetion of recorded material in
French industry with a view to its use in the Bath combined degree course and
for eventnal preparation of a conrse for publication. ‘This course, Le frangais
pour lingénicur, is to he published (Harrap).

Le francaic pour lingénien consists of thirty nnits, with tapes, a Lirre
du professenr amd a Livre de Uétudiant, The tape recorcings which accompany
cach unit are approximately ten minutes in length and the course is entirely
in French so that it is aceeptable in other conntries. Over a period of three
vears recordings were made of conversations on technical matters in a wide
varicty of French industrial establishinents, ‘The recordings were transeribed
and analysed and a selection was made on which Le frangais pour lingénieur
is hased. The aim has heen o provide as representative o coverage as possible
of the whole field of encineering, Some excellent material has had to be
exclnded owing 1o the amount of disturbing background noise which the
recordings contained, Where the background noise is not too obtrustive it has
been retained in order 1o add a touch of realisin,

Le frangais powr Pingénienr is desimed for students of engineering and
practising engineers who wish to improve the standard of their spoken French
i order to be able to communicate on technical matters in French with French-
speaking engineers. Tt is envisaged  that students nsing the conrse will have
studied French to 'O level and will have followed a bridging language course
of about o vear hefore embarking on the material,

The waterial on tape consists of conversations and eaposés recorded in
French industriad establishinents in which the speakers disenss various engineer-
ing subjects in French, make calenlations, and refer 1o plans and diagrams, Tt
is not the intention to teach the students eneineering lln'mmh the medium of
French but to awouse lis imterest and inevease his iotivition for learning the
foreign langnage by providing him with conversations on elementiry engineer-
ing subjects with which he iy already Guniliar through his technical studies.
While listening o the recorded  conversations,  the andent completes the
accompanying diagrams whicly are wnlabelled in the Livre de Uétudiant bt
fabelled m the Lavre du profesew. : .

An amportant feature of Le francan pour Pingénicur is its realisim,
achieved by the combitition of engineering and colloguial Frenel in recordings
of spontancons conversations. Chrrent engineering jareon, as well as ‘franglais’
and the basic technieal terms used i i nnber of sectors of engineering, are
included. There are fluent speakers and hesitant speakers, and the student is
able to listen to the langnage of people with varied speech patterns, from those
with a fluent and coherent delivery to those who hesitate and confuse geuders
and verbs, The student’s nndenstanding of the Linguage can he enriched by
listening to the syntactical and lexical mistake<inade by the French themselves,
No attempt has been made 1o restrict the language used so that the student
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Examples of course and matariais development (contd)

may be confident that what he is listening to is the real thing. The realism of
the material is preserved by not presenting the tapescript to the student, but a
full transcription and suggestions for exploitation are made available in the
Livre du professeur,

The Litvs de U'étudiant contains a résumé of the contents of each
dialogue desivt o introduce the subject ma. . and vocabulary of each topic.
T2 purpose «. .+ résumé is to enable the student to carry out linguistic pre-
paration heforeand without destroying the impact of the actual recorded
dialogue when it is subsequently presented. Some of the more difficult ters
are explained in French in footnotes to the résumés, In order to make the
course audio-visual, and to cncourage active participation by the student,
diagrams are supplied with cach dialogue; these provide a visual focus for the
student’s attention while he is listening to the dialogues, Labelling the diagrams
enables the student to check that he has assimilated the material; the diagrams
can also be projected on to a screen for follow-up work in class, forming an aid
to classroom discussion of the topics. A series of simple questions on the text
foltlows each dialogue, designed to reinforee the diagrams 25 a method of learn-
ing the vocabulary. Having heard the tapes enough times to ensure that they
understand the subject matter, the students can he required 10 write or record
their own suinmary of «pecific points or of the whole dialogue,

‘The Livee du professeur contains the complete transeription of *he
dialogues, The aim is to present in print exactly what is <aid in s literal fo. o,
including hesitations, unfinished words, spoonerising and anacoluthon, The
Livre du professeur also contains the diagrams (with key) and the answers to
the questions following each dialogue,

With material of this kind it is difticult to establish a linguistic pro-
gression. Nevertheless, in deciding upon the order of the units the prinary
concern has been the linguistic level of the units, hoth with regard to the nature
of the language vsed and the clarity and speed of delivery of the speakers,
These factors had to be eonsidered in conjunction with the content of the nnits:
however, there are some sequences of units where the order imposed itself,

It must be reinembered that the teacher using this course will be a
linguist and not an engineer, and that relationships with his engineering
colleagues may be tenuous or even non-existent, Information is therefore given
in the Livre du professeur ifabelled diagrams, answers to questions) enabling
the teacher to cheek that a reasonable amount of conmnunieation has taken
place,

Finally, it must be borne in nund that the material in Le frangais pous
lingénieur is imended for languace practice, not for the teaching of enginecering.
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Examples of course and materlals development (conid)

7 ii C S Butler

German for chemists

There is in the Chemistry Departinent of the University of Nottinghan
a leng history of teaching scientific German to undergraduates. In the period
1965-1971 various experimental schemes were run, ranging from weekly
lectures, through the use of prograsmned miaterial in hooklet fonn, to a set of
language laboratiry lessons. This last method appearcd to be particularh
effective, and in 1971 support was obtained from the Office for Scientific and
Technical Inforation for a two-year project whose aim was to judge the
effectiveness of the Linguage laboratory method and to develop a more eflicient
language laboratory course, as well as a ersion suitable for self instruction. A
Research Officer was appointed in Septensher 1971, 10 work wita a team drawn
from both the Chemistry Departmeni ar.d the Language Centre.

Aims of the course

The aim of the course is to permit second-year chemistry undergraduates
for postgraduates), with no previous knowledge of German, to read papers from
German chemical jourrials for comprehension and, where neceseary, for
translation. A chemist who has followed the course diligeni'y should be able
to scan a Genvan chemistry article for inforniation, and 1o ransiaic thase sec-
tions of the japer which are particularly relevant to his problenss, These skills
are 10 be achieved within ten teaching hours, plus aporoximately 1wenty hours
of private consolidation work, a restriction made necessary by the chemists’ full
timctable.

The form of the course

The pechaps vnexpected choice of language laboratory tapes as a
medhium of instruction was motivated by a number of considerations. Even in
a course designed to promote reading skills, an audio image of words
and sentences is a valuable aid to understanding, Tapes can incorporate a pro.
grammed question-and-answer technigue, which serves 1o ensure the inmeiale

1!
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Examples of course and matorials development (contd)

feedback known to be o1 prinry importance in language learning, Further.
more, in the language laboratory the student can work in privacy, at his own
rate, calling a tutor for help -.hen necessary. Tuvestigation of student opinion
showed that the langnage laboratory method was in most cases considered far
superior to the traditional lecture/seminar approach.

The coreof the course consists of ten taped lessous, each of approximately
I winutes duration, Each lesson tokes a stall number of key graminatieal
points (e.g. noun plurals, particular tenses, modal verbs, the adjectival phrase)
and offers step by step explanations, punctuated by up to seventy questions
designed to test the student’s grasp of new and previously learned material,
Each point is illustrated by means of sentences taken from a =orps of recent
research publications. In the final version of the course, care was taken to avoid
excessive concentrativn on gramtatical issues per se, primary consideration
being given to the extraction of meaning via a combination of vocabulary look
up and grammatical analysis.

It was considered unreasonable to eapect the students to acquire, in o
few weeks, a large enough vange of vocabulary to allow them to cope with
rescarch pepers. The emphasis in the courst is theiclure on the efficient use of
word-lists and dictionarics, rather than on vocabulary learning. ‘The vocabulary
for the sxiuples discussed on tape is given, together with the example sentences,
i a stadent test’ hooklet. A further booklet contains tables of noun and adjec.
tive declensions, strong verbs, common prepositions with the main uses in
chewical texts, ete.

In additon to the individual sentences used 1o promote securate transla.
tion and comprehension of details, the course containy a number of connected
passaes of increasing length, which are used to teach the ability to scan
material for comprehension of key points. Tn scanning, as indeed in translation,
the student is at all tinies encouraged to mahe full use of Lis chemical know-
ledue, as well as his inereasing hnowledyge of German,

As an essential back-up 1o the taped lessons, the student is expected to
vomplete ten sets of written exercises deciened o practise the points learned
in each lesson. Eacl set will take the average student about two hours.
Vocabulary lists are not given with consolidation exercises, the student being
expected o make intelligent use of & German to English chemical diciionary.
Moxlel answers to consolidation exercises are available, In the self-instruetional
version of the course, which is sull based on the use of the linguage laboratory
tapes and consolidation exercises, four additional sets of  evision exercises, with
model answers, are incorporated.

Further novel features of the course

Apart frosi e somewhat nnusual use of e kinguage laboratory several
ather novet aspeets of the course deserve montion,
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In view of the extreme brevity and specialised nature of the course, it
was considered essential that the linguistic content be reduced to the hare
miniimm needed to fulfil our stated aiins, Since little information was available
cancerning the linguistic characteristics of chemical writing in German, the
project teun decided that a cerrain amount of time should be devoted
to linguistic analysis of German chiemical texts, A range of grammatical features
was investigated at the beginning of the project, the results being used in
deciding on the content of the first draft of the course. During the first rnin of
the new course it becaine apparent that a wajor difficulty facing the students
was the sheer structural complexity "of the sentences found in this register of
German, The nature of this complexity was therefore investigated.! It was
hoped that such a study might suggtest ways in which the student could be
h(-fpc:d to overcomme some of his basic difficulties,

Because of the inevitably anall scale of these syntactic analyses, it was
felt that iechanical processing or a much larger corpus of German chemical
texts wonld constitute a very useful adjunct to the existing analyses, A com-
puter-aided w d count and concordance was theselore procdduced for a corpus
of some 94,000 woids, consisting of systematically chosen samples from recem
chemical papers. As we!l as providing an invaluable fund of examples, the owt.
put from computer processing allowed = check on the quantitative importance
of certain ‘lexico-grammatical’ items such as pronouns, prepositions and sub.
ordinating conjunctions,

The investigation into syntactic complexity led to he conclusion that
the nominal group was the most itmportant area of comples~'s, the munber and
relationship of clause constituents, and of clauses within sentences, being
velatively straightforward, An atteiipt was therefore made to design a technique
which, while providing the student with useful insights into the relationships
hoth of the basic clanse constiturnts and of the groups within these constituents,
would vet be simple enough to be hoth teachable and usable. After some early
experimentation with a procedure in which clauses were analysed into pre-verh,
verh and posteverh segments, a4 more flexible and sophisticated technigue was
developed in which the semtence is divided into clanses, the complete verh in
cach clouse identified and underlined, and a series of latgely mechanical
bracketing operations perfoined in order 1o isolate prepositional  phrases,
subjects and objects? ‘This bracketing technique, which van be extended 10
throw light oi complex constructions such as thie adjectival phrase, was
considered useful by a majority of students,

The bracketing technigue is a valuable aid, not only in transiation, but

' C. 8. Butler: ‘Svntactic analysis of German chemical texts: on eonstructing a shon
coursw in Genmnan for chemists’. To appear in JRAL, Vol 3, 1974,

LS. Butler: *A techmique for sentence struclure analysis as an aid to comprehension
almd 'lr:;t:;sl.\lihll of German chemistry tests'. ITL, Review of Applied Linguistics 21, 11,
D, 1973,
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Examplas of courss and materials development (contd)

also in comprehension at the sentence level, since it identifies groups of words
which are granunatically connected and so constitute possible units of informa.
tion. The technigue cannot, however, help in the task of recognising which
sentences or paragraphs in a paper are of particular relevance to the needs of
a rescarcher. In order to make such recognition casier, an inforination retrieval
technique was developed. The relevance of any particular atticle is assessed by
translation of the title and, if necessary, of the abstract, Nown-linguistic data in
tables, figures and graphs, and within the text, are then scanned, and if neces.
sary the sub-headings trandited, in order to locate relevant sections of the
paper. For each sentence in the relevant paragraphs, the meanings of all verbs
and nouns are looked up, and a provisional assessment of relevance is made,
The basic information in eacl: relevant sentence is then extracted by means of
‘tie bracketing technique.

Testing and cvaluation

The two drafis of the languace laboratory courses were tested at
Nottingham University and at a number of other institutions, inforination heing
obtained in the form of personal interviews, questionnaires on the content and
presentation of individual lessons, an end-of-course questionnaite, also error
analysis of the worked consolidation excrcises and seripts produced in end-of.
course examinations, The information obtained suggested modifications to sue.
cessive drafts of the course, Plans have been ade for a progrinmmne of post.
course evaluation which, through the use of questionnaires, will seek 10 obtain
information from past students about the usefulness of the course in their
chemistry careers.

The fact that this German course for chemists has so far provad gratify-
ingly successful can be auributed 1o a combination of several key factors, among
which are the precise definition of objectives, expert analysis of the linguistic
propettics of German chemical writing, careful attention 1o the problems of
selection, ¢rading, presentation and consolidation of material, and close co-
operation between linguists and scientists. Thete can be no doubt that the use
of the lanwuage laboratory has also made an important contribution to the
success of the course, '
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7 iii R E F Smith

Russian for social scientists

In 1968 Binmingham University Departinent of Russian Language and
Literature started work on a language laboratory course with the help of a
three-year grant from the Department of Education and Science (later extended
by a further year).

The intention was primarily to provide a self-instructional course to
give prople already qualified in one of the social sciences a reading knowledge
of Russian which would enable them rapidly to come to grips with material in
their own subject. Such students are likely to be too few in any one institution
to justify teacher time being allocated to cater for their special needs. Conse-
quently, the course envisaged had to be highly progranuned and self-instruc-
tional, By using language laboratory techniques we hope we have succeeded in
overcoming the problems connccted with the design of such a self-instructional
course,

The target audience was cenvisaged as well-motivated, but not neces-
sarily interested or experienced in learning a foreign language. We, therefore,
had to provide a course which had intrinsic interest for specialists and our first
task was to establish word-frequency lists for the fields of econamics, politics
and sociology,

A corpus of three million running words was selected separately from
books, journals and newspapers of 1960 or later. The criterion used in selection
was that the item should be judged by someone researching in the field as worth
scanning in the hope of finding relevant information, ‘The material did not have
to be n fact of inportance; Russian titles are not always highly informative
and uch has to be examined to find what is of direct use. In order to randomise
our sample, one page in four was taken from the hook and journal material;
the typing of items started from the first, second, third and fourth pages in
sequence in order 1o reduce the predominance of opening paragraphs. Broken
sentences at the start and end of pages were ignored. Newspaper material was
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typed as a continvous passage. We thus derived a sample of about 7 million
running words fairly evenly distributed over the three fields and froin hooks,
journals and newspapers. The 380 iteins in the sample camne from 457 authors.

With computer assistance frequency lists were drawn up and used by
the editor to assist in devising the texts of the Basic course of 50 le.sons. The
word count had shown there is a considerable vocabulary comimon to the three
ficlds of the social sciences which we had examined : 1,200 words of the 2,100
with frequencies higher than 40 were common to all three fields and, in addi-
tion, more than 500 were coimon to two fields (see diagrams). The terminology
specilic to snciology is somewhat restricted, while that of economics ar.d politics
is a little more differentiated The Basic course is thus common to the three
fields; its vocabulary of just ov. ~50 words gives an approximate text coverage
of 65%..

We concentrated on a simple word count to establish the vocabu:lary for
our fields (a) in order, primarily, to maintain the motivation of the specialists
by using relevant items; (b) to demonstrate the way in which Russian structures
these fields (e.g. Soviet accountancy uses conceptions quite other than those of
our accountancy); (c) to find any differences hoth hetween the fields oi econo-
mics, politics and sociology and between the language used in hooks, journals
and newspapers,

We compared our word count with other Russian word counts, Vakar!
expected 360 words to cover 75/, of spoken Russian word occurrences, 'The
nearly 900 words of our Basic course gives about 63 /, coverage of social science
texts.

Three Readers for economics, politics and sociology consist of virtually
undoctored post-1960) materials with accompanying translation of and com-
mentary on possible terminclogical problems; structural and syntactical
difficulties are dealt with by means: of an appendix rontaining translation notes
which are referred 10 in the toxo. In this way we hope that we have bridged
the gap between the highly progranuned Basic course and the undoctored
Readers which introduce the specialist to the authentic repetitious and cliché-
ridden material found in so much Soviet social science literature.

‘There was a major problemn in noving from the carefully controlled
materials of the Basic course to authentic unmodified materials, "T'his has been
tackled by the “I'ranslation notes’ which deal with svntactical and other
difliculties.

[t proved difficult to arrange for adequate testing of the course, hut
results so far are encouraging in tenns hoth of the level reached by students
after a term’s work and also the reduction in teacher time required.

Lists of the first thousand most frequent words for each of the three
fields and a conunon list will shortly be availuble in duplicated form,

NP Vakar: A word count of spoken Russian: the Soviet usage. Ohio State Unive =it
Press. Columbus, Ohio, 1966, y
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'ECONOMICS 1640

Economics, Politics 140
Economics only 140

Econ., Pol.
& Soc. 1210

POLITICS 1730

Economics,
Sociology 150

SOCIOLOGY 1680
Sociology only 100

Politics only 150

Politics, Sociology 230

Birmingham 2110

3

500( 900 Steinfeldt 2500

Polyakova and Solganik 1900
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7 iv J Jelinek

Japanese-the integrated dictionary search
method

The integrated dictionary search method was developed and tested
specifically for teaching a reading knowledge of Japanese though it has already
been applied to Russian, and other posible applications such as teaching a
writing knowledge are heing considered. ‘The method is based on the availability
of a device which combines the powers of a dictionary with those of a translat-
ing machine, In the case of the powers of a dictionary the comparison is homo-
logous : exactly like a traditional dictionary, the device contains entries listed
in an alphabetical or similar order, relies on a manual lmman operator for the
retrieval of rach relevant entry, and rewards such retrieval by pertinent sugees-
tions for a translation into English. As with a traditional dictionary, these
suggestions sometiles appear in the form of mutually exclusive alternatives
from which the user has to choose, relying on his proper appreciation of the
‘context’,

The comparison with a translating imachine is a little more abstract n
that the set of operations which in a conventional translating machine is stored
in the form of a'computed prograinme and is perforined automatically without
any appreciation of the purpose of the exercise, has in this case to he performed
by a thinking and otivated hnan. These operations must therefore be in.
comparably simpler than a computer programme and a number of feedbacks
st be built in to counteract human fallibility,

Yet this abstract comparison with a translating machine is also basically
homnlogous, hecause the humzin operator shares with the translating computer
the most relevant aspect : progressing consistently from left to right on the
Japanese text, the user of the device is clearly toid at each step (a) what he
must do with the English output hitherto obtained, e.g. exactly how to alter
the word order, how to modify endings or transform tenses, etc., and (h) exactly
where in the device he should search for his next instruction. At the end of cach
sentence the user obtains one, or possibly several, English renderings merely by

O/
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strict observance of the simple search procedure. ‘These English sentences will
be no more polished than translating machines are able to nake them at
present. However, this is where the comparison ends. “The human now has
every advantage over the machine and, having understood the meaning, is free
to adjust the rendering to his usual standard of English, with full appreciation
of the context. The device offers hing only very limited help in doing this, and
as o matter of fact it is simply not known how this process operates. If we did
know, machines would nowadays be wranslating to required standards,

After what has been said so far, it might he asked how this device which
we are provisionally calling an *Integrated Dictionary’ ! can be used in teaching
& reading knowledire. This has already been tanght successfully in five conrses
in the case of Japanee alone, and approximately 60 people have now aequired
a reading knowledee of Tapanese solely throngh this deviee. Nonetheless, those
who have some experience of learning or even teaching languases and have not
ween one of these courses in operation may justifiably be wondering at this point
whether a proper distinetion is being made between deciphering skill and
reading knondedge, The Inteerared Dictionary is a sort of machine in the shape
of a book which the student can use after he has mastered the techniques of
manipulating it to arrive at an Enelish tendering of Japanese sentenees. As
long as he ‘knows’ no Japanese at all, he must search for every single element
which makes up the Japarese sentence and correetly follow the instructions
govering the shape of the Enelish output. But then, you might ask, is this not
learning how to decipher and v hat has this to do with learning to read and
nnderstand independently? Thic was the most agonising donht in iy own mind
thronghiout the first year of the project’, fromn the moment the target was set
rivht up to the early davs of the first pilot course. The doubt was only com-
pletely dispelled when T found that the manipulating of the device, i.e. the
deciphering technigue on its own, can be safely tanght even to slow students
in the space of two hours, In other words, the manipulation of the Tntegrated
Dictionary Fas proved 10 b considerably casier 1o master than, say, driving a
car. OFf course, 'L Jap cne-e writing aystem being vohat it is, it was not until
the end of the second weck of the contse, when the preliminary stage securing
reliable identification of Japanese ieiters and characters had been completed,
that the Inteurated Dictionary search iteell conld be taneht, The supervised
course of instruetion lasts for cight weeks, five days a week, five supervised
hours and one hour's homework bring requuired each day and 1wo hours home-
work at weekends, “The answer secins to be that by far the vreatest part of the
time is apent on converting the skill of deciplicting with full reference 1o the
device) into the target skill of reading more or less independently, ‘The results
show not only that this <kill can be achieved by the averige student in eight

L J. Jelinek: Japanese-Englith ¢rammar dictionary. To be published by the Centre of
JTapanese Sidies, University of Sheflield, September 1074

1. Jelinek: Final report: the derelopment of Japanese scienlific and technical reading
souries. University of Sheflield, December 1972
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weeks — this we found on the first pilot course in 1970 and confinned on every
subsequent occasion -~ hut also that through accumulation of improvements
in every aspect ¢ the technique and instructional handouts involved, this time
can probably be shortened, The sixth supervised course, now in progress (July
1974, will show by exactly how much, because it is being mmructcd on the
principle of an individualised timetable, allowing each student to proceed at
his own speed.

At the time of writing. the 1974 supervised swmer ennrse is in its fifth
week s two of the seven students have already finished, one at the end of the
fourth week, the other at the beginning of the fifth. Their final test performance
compares favourably with the results of undergraduate finals, both in terms of
time and accuracy. (‘The same section of unseen text was used both in the finals
and in this test, "The only difference between the best two of the undergraduates
and the two students of this course was that the Tutegrated Dictionary was
available to the latter.)

An additional point eoneerning this teaching method, which might he
of interest to those concerned with the more general educational problems of
language teaching, is the possibility it offers of doing away with most of the
restrictive or coercive practices : elements of ilitary drill such as time stress,
lack of room for imagination, compulsory memorisation of items carried out in
advance of their application, embarrassing social situations, domination of
prople by machinery, cte. It has to be seen to be believed how much human
enerey is thus released, and how much tension and embarrassiment saved. Far
from losing any motivation we find people working at full pitch in a friendly
co-operative atmosphere because they do not regard llwmvavos as performing
for the wacher or in front of classmates, but feel directly confronted with the
object of learning. Since almost cvery drili task has been actually extracted
from technical literature of the relevani specialisation (ar the moment, separate
panels are available for chemistry, food industry, shipbuilding, electronics,
metallurey and geography, and 20 other panels are in preparation), the highest
wotivation is maintained throughout the course.

Finally, T should like to touch on the question of how an integrated
dictionary is made. I everything appeared too simple to be true when the
student’s job was discussed, it was because all the pains and hardship are con-
centrated in this area where T believe they rightfully belong. Although an inte-
grated dictionary may superticially look rathe= like just another dictionary. it
contains in fact a complete and systematic formulation of the grammar of the
Language, ‘Gravwanar’ here is understood as a systern of rules governing the
formation of correct sentences of the input languacge, but, unlike the standard
academic procedure of formal grammars, it defines the formation of correct
sentences not ina deductive way proceeding from general concepts and ending
with a reference to i ‘morphological component’ which as a rule is left to the
reader’s imagination, but directly in tenins of optically identifiable, non-overlap-
ping segiaents of the language which aie i actual entries in the dictionary.
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It clso includes a set of rules governing the rendering of these sentences in the
output language (in this case English). Bricfly, but not simply, one can make
an integrated dictionary by merging a good lexical dictionary with a completely
monolithic and comprehensive formal grammar of the language. In theory a
variety of types of forinal grammars are known and could be used for the pur-
pose, but in practice it is likely 1o be easier to make one's own because, regrete
tably, the overwhelming trend in formal grammars, alimost the only one which
has so far led to concrete application to individual languages, has favourrd not
a mounolithic system of rules, but a combination of at least two ‘components’ :
the phrase-structure component and the transformational component. Typically,
other structural inpurities such as features or deletions are also abundamtly
attached to these grammars, The conversion of a formal grasmmar into an
integrrated dictionary is a simple mechanical process if the grammmar can offer
ananswer 1o the following two questions : what is the complete list of word
classes which can occur at any given point in the sentence? When we have this
list of word classes for cach point in the sentence, what possible struetural func.
tions can cach of these ward classes carry, initiate, continue, conclude at that
given point?

A Chomsky-type transformational generative granunar does not answer
cither of these questions, because as a set of rules such a grammar is non-trans-
parent. The rules cannot be easily confrorted to give distributional definitions
to word elasses. This problemt arises from the grafting of two inathematically
differcnt components —- the fact which makes Chomsky grammars so diflicult
to apply in language teaching in general. ‘The phrase-structure component alone
is perfectly capable of forulating a complete granmar of a language, although
Chomisky rejects such a possibility. Such a granmnar can be consistently mono-
lithie, although a phrase-structure grammar without the usual pyramidal shape
and symmetry requires a vastly larger number of rules and accommodates
rather fewer nincteenth-century linguistic concepts, It does however tell us all
we need to know about the role of each tenminal symbol,

6l
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/v (CILT)

A modern Chinese course

———— -

‘These nntes have been prepared by CILT, and are based on information provided hy
Mr R. P. Sloss and his eolleagues.

History

The project grew out of an unsuceessful attempt to produce a scheme
to establish an intev-universities Chinese langruage school; it became clear that
no general specification of skill levels to be expected after an intensive one-year
course of instruction in hasic modern spoken and written Chinese, nor detailed
syllabus or adequate teaching materials, existed; the initial aim of this project
was to remedy these deficiencies, The project was formally inaugurated at
Cambridge in October 1969 under the direction of R, I, Sloss and the general
supervision of & Board of Management. Funds were provided by the Depart-
ment of Fducation and Science, the Universities’ China Coununittee and the
Nuflield Foundation. Research and development of materials were planned
over a four-year span divided into four phases (see also Appendix 1)

Year | Investivation and rraluation of the then current situation in
the teaching of Chinese throughout the world, with interest centreing
on such matters anv student numbers, class size, stafling ratios, duration
and intensity of counes and student motivition.

Year 2 Production.
Year 3 - Testing.
Year 4 . Consolidation and revision,

Adims

A distinction was made between (a) the language learning process hy
which basic practical skills are acquired in cotuprehension and speech and (b)
that by which an intellectual grasp of an unfumiliar ideas system and culture
is acquired. The first buplies an essentially aural/oral course in  basic
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conversational Chinese: (h) requives i wse of language at a level commensurate
with adult professional interests. The emphasis throughout has been on enabling
students to meet the linguistic requirements posed by real situations, and to
avoid the over-simplification which is a conune s fault in many textbooks, The
intensive one-year course is intended to provide Teginning students with a sound
knowledge of the basic grammar and Jexis of the contemporary spoken and
written  fanguage, and 10 train them to aneet the skill levels speeified in
Appendix 2 see below). In addition to the language elasses, tuition s provided
on historical, geographical, social, economic and political hackeround. “Fhere
are also sub-courses on the phonology of Modern Standard Chinese and on the
Chinese writing system,

Course description
(&) Structne

Beginning in October each year, the course comprises 1,000 hours of
wmstruction, provided in four ten-week terms, and lasts until mid-Angust of the
following year. Breaks between werins never exceed two weeks. The weekly
programme consists of Hive days of instruction, with approximately five hours
of teaching cach day (inchiding fornial lectures, conversational practice sessions,
kboratory drilling and twice-weekly individual tatorials), On average, students
need to spend at least fifteen hours per week in private stady. Tuition is mainly
provided by project staff, but additional special conrses are availahle to students
in the intensive language progrimmme from othier teachers of Chinese in the
University.

by Cluss e and selectron of studeu!s

The elass i« linited to seven or eight students i any one year; this
allows for optimum use of limited space and has proved to be an exeellent
group size for this style of language leaning, Admission is limited to those who
have a serions profesional or acadeinic reason for wishing to acquire w good
knowledge of modern Chinese and are of good academie standing;  this
novnally aneans gradiate status or the equivalent ce taking employment
experience into account). ‘Those wishing to study Chinese ont of personal
interest and youme students are not achnitted. Sinee the comse is not directed
towards any existing examination but is intended as a general preparation for
academic or professional work, it is not novmally the praetice to issue diplomas,
although successful students 1y be provided with formal statcinents on the
level of competence attained if they wish it. (Examples of types of students are
given in Appendix 3.)

e} Materials

Graded grimmars, 1eaders and tapes have been produced, and a
Chinese-English dictionary of contemporary written usage has been in prepara.
tion by W, Kungsea since 1971 ‘now funded by the Department of Education
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and Science); the dictionary may eventually e computerised. Dr P, Kratochvil,
who has worked closely with the project, has contributed a hooklet on
pronunciation : A course in Chinese pronunciation, Given the needs of the
students and the size of the classes the market for the materials will necessarily
be xmall and specialised and large-seale production is not envisaged for use
outside the course, Tt is hoped o arramge himited publication, but sets of
unpublished texthooks and tapes ay be obtained from the Faculty of Oriental
Studies, University of Caunbridge,

The content of the reading materials has been drawn from newspaper
and magazine articles from Mainland publications; the extracts average 2,000
characters each and cover as wide a spectrum of topics as possible, the articles
beingg supported with vocabulary and background notes, romanised version and
sugiested translation, Extracts have been vecorded by a variety of voices drawn
from sources in this conntry and in Heng Kong. A parallel, but shorter and
more elementary, sevies has heen prepared from extracts from the Hong Kong
press. A set of structure flasheards has been produced 1o enable students to
review their knowledge of the structures, All study aids such as tape recorders,
cassette recordings, texthooks cte, required by students ace provided by the
project without additional charge.

id) Methods

1)) The conrse adopts the now conventional approach of working towirds
preset ternminal objectives expressed as detailed specifications of per-
formance in each of the four main inguage skills,

(i) "The content is controlled on a frequency basis: the active and passive
lexical ranges to be covered are predetermined.

(iii) Elements in the course ~oncerned with the spoken and written pierts
of the lainguage are deliberately separated, in the conviction that the
milicw of each is different, and that they require quite ditferent treat.
ment (especially true of Chinese).

tiv) The raditional separation and  sequential - treatgent of - isolated
Linguage features on an inecremental principle was abandoned, because
it inevitably produces ‘textbook Tanguage’,

v) The cowrse progresses geadually from titicially simple situations to
complex realistic ones, paority being the necd o produce uncompro-
misingly real Language, irrespective of the complexity of its context.

tvi) During the concolidation phase an element of diveet inethod teaching
was introduced to prod the students from passive learning into situa-
tions requiring their skills 1o be vehicles for invention, imagination and
unprovisation, One hour a day is devoted 1o this and has proved to be
a major factor in building up self-confidence in the students. Both
teacher and student have enjoved these sessions which depend pri-
marily on the teacher’s inventiveness and demonstrate to the students
the realistic nature of the approach,
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Examplas of courso and materials development (contd)

Conelusions

The project has completed the task for which it was originally set up :
to determine a reasonable skill specification for a one-year intensive conrse and
to develop and test the inaterials required to sustain such a course, In so doing
it has established that :

(a) A 1,000 hour course of four ten-week tenius and a student-week of 25
hours is reasonable for a one-year course.

(h) Highly motivated adults are able to absorb a much greater amount than
is generally supposed, particularly when the content of the materials is
carefully chosen and the students’ wishes within the detailed programme
are consulted.

(¢) Individual cassette recorders ave essential for an aural/oral based coutse;
even the reading texts should be supported by tapes. ‘The written language
should be emphasised from the beginning, with romanisation playing a
subordinate role,

More generally, it has been shown that such a course can be developed in a
relatively short time provided the ground work is carcfully laid (see Appendix
1). ‘The true measure of success is that the materials satisfy the expectations of
studenis of high calibire within a framework of intense endeavour.

Continurtion of the projeet

Work is in progress on an advanced course, financed by the Nuilield
Foundation, to comprise :

(a)  An advanced basic language programme, for a second 40-week year, of
the same type and intensity as the first-year conrse; it will aim at maintain-
ing and developing fluent control of the spoken langnage and reading skills
acquired during the preliminary course, while progressively broadening its
intellectual content.

(ly  Optional second components, to give the student more specialised linguistic
experience in the general fickd of his professional interests, e.g. politics,
cconomics, current alluirs: literature and the arts; history; science and
technology.

The necessary lexical research is financed by the Departunent of Educa-
tion and Science :

ey To build up a lexical store finodern writien usage) with English transla.
tions, whici: will provide back-up to the developient programnme (glos-
saries, annot ted vorabularies and freq...iicy counts may be produced as
necded): later a siuall (!him's«--l'.ng‘ish dictionary will probably bhe

produced.
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Examples of course and malerials devolopment (contd)

(v)
(w1}

(vii)

Appendix |
Research and drvelopment plan

An evaluation of the current ‘state of the art’;

a careful appraisal, using standard evaluation procedures, of all know
texts and teaching systeins; where possible a categorisation of these by
various criteria;

the establishment of a specification of winimum viable skill levels and of
vocabulary, granimar constraints; .

the expression of (iii) in terms of a global time-budget, further broken
down by terms, weeks and days:

the production amd testing; of photo-type pilot materials designed to test
underlying prineiples;

the blocking-in of the tivae-budget by material designed to meet the skill
specifications which are within the preaset constraints:

testing and revising and up-dating of the materizls to the level of pre-
production-quality control phase;

(viii} extended testing leading to eventual production.

Appendix 2

Specifications of skill objectives
for the 1000-hour course in Modern Standard Chinese

Comprehension

O
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Able 10 comprehend fully social couversation related 1o everyday needs
(within a defined preseription of 1000 pasice lesical iems),

Able 1o comprebend the greater part of a discourse, lecture where the
subject matter is known and the wopic previously specified (largely to be
within the prescription of 3000 passice lexical items, with an epportunity
provided for the preparation of any special vocabulary).

Able to gist at least the nain wpic and trends of emphasis in a discourse;
lecture (exceptingg one in which the topie is highly specialised) where the
subject is previously unhnowen and wheve no opportumty has been provided
for the preparation of vocabulary dorgely within the pussiee preseription).
Able to hiehlight items in a news-broadeast, other than items in which
uhwsual or unconimon: personal place naes arise or in which topics of
an unusual ovtnon-current nature are discussed (agely within the passive
prescription,

bh
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Exaraples of course and materials development (contd)

Speech

I.  Able 10 express accurately basic human and social needs. Able to make
requests and 1o respond to requests (within a defined prescription of 1,000
activs lexical items),

2. Able to talk about personal background and interests, and to elicit similar
information from others fwithin the active preseription of items).

1. Able to talk about the course of study pursued and to express views about
it, while at the same time displaying a capacity to sustain conversation on
such matters (within the active preseription),

4. Able to talk about current local ‘political/world news (with particular

reference to contemnporary developinents in China) in simple terims, and

to be able 0 withstand questions on such matters (within the active pre.
seription),

Able o deliver o 1aminute talk in colloquial Chinese on a prepared topie,

witg only brief notes, 1o withstand guestions on it and to participate in a

situple discussion on the amatters arising (within a lexical range to he deter-

mined by the candidate, but largely to be within the preseription).

:“‘Q

Combining shills

1. The ability o speak in the Kind of vtuation which establishes its frame of
reference on hoth sides only as the conversation unfolds — an interview
with an official,

2. “The ability to deal with siple two-way interpreting (active into Chinese,
passive out of Chinesey,

Reading

Lo Within the known veading vocabulary range to be wble to read without

aids light nanative deseriptive dialogue aterials odrawn from o pre.

detertnined period of time and largely homogeneous in style) at the ate

of 200 chatacters per hour o be tested by comprehension questions

without reference to the text),

Where ‘unhnown’ vocabulary itesns do not exeeed i of 1the whole, to be

able 1o read with the assistance of conventional atds ficaal news ‘coninent

materials of intermediate depth at the rate of 1,000 characters per hour

(to be wsted by comprehension auestion i ith reference o the text allowed).

3. To be able to make a full trandation of previously unseen [rarssages of a
degree of ditheulty correspordding to that of newspaper editorial serions
essay technical manual o texibook, quality of transbation being sought in
terms of accuracy, sensitivity and resource, Cnfetterad we of conventional
atlds and generous tine allowed. This is the sub-skill weritten transtation),

oo himediate sightereading of o short, unseen passage, cosen from well
within the best known vocabulary, to test the inherem appreciation of
structure and the ability 1o phrase appropriately.

f )
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Examples of course and materials development (contd)

Composition

I. To be able within the known writing range (to ve sqcciﬁcd) to provide
short, factual written answers in Chinese to questions. To be able to fill in
simple forms.

2. ‘To bhe able to write in acceptable simple Chincse short notes to mect
personal/social needs.

3. Given the ingredients of a simple narrative (in English) to be able to re-
state it in written Chinese. To be able within the known writing range to
render sitple instructions and directions into acceptable Chinese.

Appendix 3
Composition of student groups

1972.73:

1. A law graduate (Australian) taking up the study of aspects of Chinese law.

2. A history graduate (Amierican) who also has taken the MA programme in
contemporary Chinese studies at SOAS, intending to do PhD work in
contemnporary Chinese history.

3. An administrative official (British) of the Hong Kong Government on &
year's study secondment.

4. A graduate in anthropology froin LSE (British) wishing to do PhD work
in the China field in connection with the status of woien.

5 A graduate in political science (Kuwait) preparing to do PhD work on
Chinese relations with the Gulf States.

6. A foreign correspondent of The New York Times (American) wha is also
a Harvard graduate, designated as his newspaper's correspondent for
China.

7. A graduate in East-Asian history (American) who intends to do PhD work

in contemporary Chinese history.

In addition, at different short periods the following two students joined the
COurse :

.

9.

A senior official of the Foreign and Commonwealth Office assigned to the
Far East (an existing language officer gualified in Cantonese).

The BOAC trafic manager designated for Peking fa SOAS graduate in
history of some years' standing).
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Examples of course and materials development (contd)

1973.74 (provisional list) :

(a) Two Foreign and Commonwealth Office diplomats (both existing
graduates in modern languages),

(h) A Royal Air Force aircrew oflicer {a graduate in modern languages).

(©) A Swiss diplomat (a graduate in law).

(d)  An Tranian diplomat (a graduate in political science).

(¢) A Cambridge graduate in English,

(f)  An American graduate in history coming from the SOAS MA programme
in contemporary China studies,

Note

‘The basic course has also been tested on two annual intakes of undergraduates.
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Examples of course and materials development (contd)

7 vi D P L Harper

English for foreign doctors and civil servants

The methodological principles adopted by the English Language Teach-
ing Institute (British Council) are best illustrated by case studies of courses
actually being taught. The following two examples of courses designed for quite
different kinds of students may be cited.

Case study 1

1. Students: medical practitioners on clinical attachinents to London
teaching hospitals, usuaily working for an advanced
medical qualification.

2. Constraints: time;
the multilingual background of the students and the vary-
ing degree of attaimment in English, leading to a wide
range of problems in all the skills;
teaching statl;
language tuition has to he concurrent with professional
studies.

3. Course: two hours weekly for 30 weeks a year;
size : up to H) members;
no streaming.

‘The aitn of the course is to present the doctors with a range
of languages likely to be used by patients in describing
symiptoms of illnesses and by role-playing to give them the
opportunity of simulating doctor-patient interaction, A
subsidiary aim is the iniprovement of reading comprehen-
sion of medical literature.
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Examples of course and malerials deveiopment (contd)

4.  Method:

5.  Sources:

Case study 2
1.  Students:

2. Constraints:

3. Course:

4, Methods:

5.  ddditional
sources.

lecture /exposition;;
soine paired work.

medlical texts from published sources;
case histories;
material from recordings of consultation sessions.

senior French civil servants attending a dual purpose course
involving language tuition and a study of the British system
of public adininistration. The latter part of the course is
undertaken at the Civil Service,

titne;

tuition concurrent with professional course of studies:

the nevd to harninonise J:e short terin aim of the language
taition, namely to help the civil servants to understand
the subject areas of their professional tuition and to
gather information from the media on a variety »f
subjects relevant to life in Britain, with the longer term
aim of general language ilmprovement. Expreised in the
terins wsed by the Fonction Publique, the aim is to
inerse the civil servants in un bain d'anglais.

six_hours daily for one week followed by three hours daily
for five weeks;

size : up to 25 members, divided into three attainment
groups as a result of initial testing.

For the ains of the course see under Constraints.

inegrated  classroom-language laboratory tuition using
materials drawn from published courses and ELTI's tape
library;

role simulation/confrontation;

seminars;

discussions.

lectures and seininars recorded at the Civil Service College;
recordings based on newspaper articles and political
weeklics, etc,
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Examples of course and malerials development (contd)

7 Vii P M Hesketh

An RAF view of language learning

Note: 'l'l;g: views expressed are those of the author and are not 1o be construed as official
policy.

Besides recognising the desirability that as many personnel as possible
should speak the language of their host country when stationed overseas, the
Royul Air Force has identified o mnnber of posts where linguistic proficiency is
essential to o servicemar’s effective perfoninance of his dutics. ‘These posts
inchide air attachés and support staffs, NATO exchange appoinunents, inter-
national projects personnel, laison and NATO logisties personnel (both in UK
and on the Continent), ‘The levels of language proficiency which the Services
FOCORNISC AFe

L Service Colloquial Standard. “"This level is measured by single-Service
exantinations designed to test a candidate’s practical, everyday knowledge
it exclusively oral/anral contexts, He tst be able to act as an interpreter
i simple sinations, conveying meaning adequately but not necessarily with
perfect gravunatical accuracy and choice of words. His knowledge of
military vocabulary is general (350-400 words) rather than specifie. He s
not expected to read or write the language, Experience shows that even for
those who have scored average marks in a language aptitude test the period
necded to achieve RAF Colloguial Standard is some nine to ten weeks
intensive training for a linguage like Germman or Spanish and some 26
weehs for Russian, In some respects the scope of the exiumination reseinbles
that of the GCY O’ level.

2. Ciil Service Gommission Linguist Standard, This examnination requires a
thorough knowledge of the structure of the foreign language, the ability
to comprehend readily, speak Huemly and correcily, read technical
waterial with relative case and write’ with reasonable aceuracy. The
specialised single-Service vocabulary i extensive (1,500-2,000 words), “I'he
Civil Serviee Connission directs its oral examiners to assume a knowledge
“Similar to that expected of o hirsteyear uiversity student’.  Intensive

72
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Examples of course and materials development (contd)

courses bring suitable students to this level in Gennan in 40 weeks; a
civilizn student norinally takes five to seven years to achieve a pass at GCE
‘A level, let alone to reach first-year university level,

3. Civit Serviee Comm ission Interpretership. A First Class Pass in the Inter-
pretership, like an Honours Degree of a British university, gives exetiption
from all but the oral section of the Final Diploma of the Institute of
Linguists, Most of the RAF annotations, however, speeifly the Second Class
Interpretership, which requires the candidate to be thoroughly ‘at home'
in the foreign language, 10 have detailed knowledge of acrospace techno-
logical and military-political terminology and to undertake fairly demand.
ing liaison interpretng and translation tasks. These very high levels of
linguistic competence, ranging from pass-degree to near-native ability, do
not however presuppose i facility for simultancous interpreting, which is a
highily specialised skill demanding specific training. “The experience of
Service Tanguage schools in providing intensive courses to Interpreter level
cnables selected RATF students 1o be trained in German in 18 months,

Certain Royal Air Force job specifications have been annotated as
requiring one of these standards as essential for the effective performance of
the task. It is no use, for instanee, if the RAF stndent at the French Test Pilot
School has to spend his first three or four months acquiring a role-related work-
ing fluency in the langnage instead of carrving ont his flying duties; or perhaps
it an air attacheé in South America fails to help clineh an aireraft sales deal
hecause his Spanish is not good enough. Because of the many considerations,
including pre-cmployment language training, which are involved in selection
of Service personnel for overseas posts, a method of language learning must he
found which will both enable the individual to reach the standard and to
complete his studies in the mininmum time.

Because oral communication - - ‘language’ —- is a two-way system and
a machine can only transuit limited information in one direction, some so-
called elf-study’ methods can be used inerely as adjuncts 1o course of study
controlled by i teacher, infinitely flexible and adaptable to the student’s specific
needs and ability, Full-time Service language courses cian, in a matter of
ionths, bring students to a degree of proficiency which could take years in the
conventional civilian sitnation. Where ‘in-Service’ conrses cannot acconmadate
RAF students, commercial “anguage schools are used, chiefly on a one-to-one
tutor “student hasis: although this method may involve some penalties in terms
of role-related skills and knowledee, it has been found to vive good results in
tersns of general linguistic proficiency. Since Service students need to reach
supulated standards in the minunum effective time, full-tiime study is the most
appropriate ethod of language learning.
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Examples of course and materials dovslopment (contd)
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7 viii o MN Hughes

language teaching in the
European Community institutions

R I . e

Reproduced from the Times Educational Supplement by permission.

Within the Commission of the European Connmmnities (widely known
as the EEC) facilities are providal by the Dircctorate of ‘Fraining and Social
Afairs for the further tramning of cuployees recruited from the nine member
states, ‘T'he teaching of the six official languages (Danish, Dutch, English, French,
German, Italian) forins a substantial part of this programme, with a maximum
target of over 8,000 civil servants, including the Connmission's outposts in
Luxembourg, Ispra and the Information Offices in various capitals, all of who
are expected to know one second Language, and for special purposes even more.
Until 1 January 1973 (the date of the accession of Britain, Bire and Deumark
to the Communities, to join the ‘Six") the four official languages were Dutch,
French, Germman and ltalian, but with French the dominant language of
administration : indeed, no official of the Comuission could expect to survive
for long without a fairly fluent command of French in its spoken and written
forms, which persists 10 a certain extent even tnday.

The accession of Britain in 1973 posed two problems @ for the first time
in five centiries English became an official language on the continent of
Europe, and shared with French i status as a ‘world anguage’ which none of
the other tour languages enjoyed. Secondly, with the entry of Britain and Eire
imminent, the year 1972 created a *panic situation’ among the employees of the
Six who would soon be expected to have daily contact with the British (and
the Irish) at all levels of the Commission's activities, My secondment from the
British Council early September 1972 was to handle this situation by providing
intensive courses in Iinglish for ofticials of all grades. In 1971/72 there were
16 courses of English out of about 30 for all languages; in 1972/73 there were
80 courses, of which 56 were for English alone.

‘The increasing flow of new recruits in 1973 from Britain, Fire and
Denmark created further problemns; among these there arose an urgent demand
for counes in French (in the case of Denmark, English is widely known, with
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Examples of course and materials development (contd)

French a ‘minority’ language), forcing us to reduce the number of courses for
English and to increase the number for French (and the extension of my
advisory duties 1o encompas: courses for all six languages). In 1973/74 there
wrre T4 conrses @ 29 for English, 19 for French and, on average, 7 for each of
the nlthcr four, involving 30 lau, e teachers, all recruited locally on a part-
e basis,

The aits of these courses are to enable officials to acquire the language
they necd for the performance of their daily tasks — in officvs (where as many
as four different nationalities imay be working), boardrooms, at Conferences, on
missions, and for social contact: and thus to promote the policy of integration
which is a pillar of the Communities' objective and indeed of its survival. The
types of language courses reflect these aims -— general fmostly intensive) with
emphasis on listening comprehension and speaking; conrersation (as follow-up
tn the general courses); report writing (rédaction); and specialist courses (for
the Commission's cadres of translators and interpreters). Some consideration
is also being given to self-learning schemes (eours libres) to meet the needs of
those who find it impossible to attend classes. Although these are held outside
norinal working hours (that is carly morning, during lunch breaks, and early
evening) it presents a severe challenge for busy oflicials who also have to be
away frequently on missions - - as it does indecd for those responsible for the
organisation of courses,

The methods of eaching are, where appropriate, audio-visual and
audin-oral. with eatensive use of three language laboratories, tape recorders,
overhiead projectors, slide projectors (with remote control), and a video tape
recorder,  Photocopying  facilities enable us to keep abreast of topics of
immediate interest, reduce a too rigid reliance on texthooks, and to orientate
content to Community-based materials. ‘This is reinforced by the application
in the classroom of Commission situations (role-playing, simulation, and topic
discussion, including problem solution).

A recent development has been the principle of harmonisation - -
internally within the Gounnission itself in order to unify aims and approaches
for the teaching of all six Linguages, and externally to include the Communities’
three other institutions (Council of Ministers, European Parliament, Court of
Justice - - the last o being located in Luxembourg) which also engage in
language teaching progrannmes. ‘This aspect of harmonisition is important in
order to facilitate transferahility of officials between institutions,

The unit credit scheme sponsored by the Council of Europe is of
particular interest. 1 there is a raison d'ctre for the Cormission’s language
teaching programue, it can be best summed up by [ Lo M. Trim e “The divisive
effect of language differences seems certain to prove to be one of the major

obstacles to European integration over the next gencration' *,

' Systems development in adult language learning. Council for Cultural Co-operation,
Couuncil of Furope. Sirasbourg, 1973,
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8 CVlJames

Estimating adult needs

The following discussion incorporates eontributions made at the CILT Conference, July
1974, both verbally and as written interventions. These are acknowledged in footnotes,
where the contributor's name is prefised by an asterisk.

Questions of language teaching for special purposes (whatever the label
used) centre around the task of defining precise aims, on which such matters as
course and materials design and management must depend. But aims themselves
are dictated by the necessity to satisly certain real or imaginary needs. Definition
of needs therefore becomes all-important; unfortunately, it is also the most
difficult problem, to which no satisfactory solution has yet been offered. Nor is
it likely that any one solution will meet all possible cases.

Cne aspect of the problem is clearly reflected in the variety of tenns,
Attempts are sometimes made to distinguish between needs and demands. with
the possibility of ‘requirements’* and even ‘expectations’ ? also at hand. The
notional distinction between needs and demands seems to concern the definite
wishes expressed by employers or would-be learners on the one hand, and ideas
of what those emplnyers and learners perhaps ought to want, on the other.

The question cannot be dismissed as a verbal quibble, It is, however,
extremely difficult to clarify. In the introduction to its report, the York
(Enmans) research team on language needs in industry and commerce states
the case
‘It could be questioned how far industry or any sector of industry was aware,
or indeed could be expected to be aware, of its needs in foreign languages.
The concept of need was itself too intangible to measure’, Further, ‘it was quite
possible that demand (even if it could be measured) would still not accurately
reflect needs of which industry and other employers might not he aware'.
Terminology is uncertain?, but all would sytnpathise with the York team’s way
out of the diletma ; *We settled for the more linited pilot survey of . .. use’,

' This term was in fact adopted for the York survey (discussed helow).

' Ahlquist: What need do Swedes experience for proficiency in Englith? !discussed below)

*0]. Jelinek distinguishes between ‘existing demands', especially importar t for institutions
mounting coufses on commercial bases, and ‘real needs’, wlich are 'ess susceptible to
everyday changes.

- o
- e
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tu fact, most of the work done i recent attempts o identify student neceds has
concentrited on examination of existing patterns of oceupational use - - though
the desires of potential smdems and, especially, existing supply of language
courses have also been surveyed,

The imprecise terminology is a comtant inpediment. Indeed, it
sonetimes appears that although researehiers are interested in basically the samne
phenomena, no two projects refer to them by the same nomenclature, Even
worse, certain terins tay weil be applied to ditferent phenoena within a single
report. [ lave attempted to overcome this probles by relating all the
phenotena to the ¢ategories used in Janes and Rouve, Sweey of eurvicula and
perfmmance, discussed helow,

Perbiaps the anost signilicant concerted effort, especially at an inter-
national level, has been the work of the group of experts sponsored by the
Conneil of Europe, deseribed in cliapter 4 1y JoL M. Trim, and an important
theoretical contribution to the wopic under consideration here was R, Richteriel’s
Definition of languaee necds and typves of adultst, However, a necessary
corollary has been the varions attempts during the past decade 1o 1ea such
theory in practice and to pevfect eehnigues, and these aie the sahjeet of the
present paper.

The following pages are devoted o an esaonination and cotmentary of

certain recent projects concerned with definition of addt anaiage needs from
the point of view of the Kinds of data they produce aud a possible way inw hich
these may be integrated to fonm a prnlilu- of the potential kunntige user and his
needss T iy not a detailed analysas of each projeet fseveral of which would
need nany mor pages to do them pistice): nor does it necessarily deal with all
wojects condnewd in this held, T is hoped, however, that it will siequaint those
interested with important lines of investication recently or currently followed
and present o coherent picture of the preseat seene, The discussion hegins with
a hist of the projects swentioned, plus their owa statenents of ains.

SURVEYS ALMS
L PO AHLQUIST, Lirerhingskolen, To disconer the Kitest need experienced
Stockholm, 1998 (thasis) by the respondent for understanding
What need do Sicedes o xpenenee Aistenings, speaking, reading and
for proficiency in English? writing Fonglish,

(nimeograph)
2. 1. LARSSON, College of Education,  To establish the meidenee of Gevaan in

Malii, Sweden, 1968 perts of Svaedishiindustey and commnerce
The German language sn parts of so thiat profiles mav be obitained for the
Steedivh industry and commeree four Lingnage activities of hstening o,
i Pedagogical-Piychological veading, wiiting and speaking Genman,

Problems, No. 101, Decemnber £964)

* In the volume Syttems develrpment in adult language learnimg. Council for Cultural
Coroperation, Council of Furope, 1973
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K. EMMANS, and others, Language
‘Teaching Centre, University
of York, 1974
Pilot survey of national manpoicer
requirements in modern languages
tn the United Kingdom
(published under title The use of
foreign languages in the private
sector of industry and commerce in
the United Kingdom. Language
Teaching Centre, University of
York, 1974)

'T'o carry out a pilot survey of the inan-
power requirements in foreign languages
of British industry and commerce.

4. W.]. C.STUART & E. V. LEE,  ‘I'q discover which types of staff need
London Cliunber of Commerce knowledge of foreign language(s)
and Industry, 1972 o regularly in their work, and for what

Market survey on non-specialist aspects of their work they need the
use of languages in industry and language(s).
commerce {publication fortheoming)

5. C. V. JAMES & S. ROUVE, T'o describe the existing vaision of

6.

University of Sussex/CILT, 1972
Survey of curricula and performance
in moden lanpuages. 1921-72
(published CI1.T, 1973)

Arbeitikeeis der Sprachenzentren
(AKS), Federal Republic of
Germany fongoing)®
Untersuchung sur Ermittlung des
Sprachlehrbedarfs an Hochschulen

teaching and levels of achievement in
French, German, Italian, Russian and
Spanish within the State educational
system of the United Kingdom.

T'o gain basic data on the need for
language courses in Higher Education
in the Federal Republic.

7. Informationszentrum fiir Fremd- T'o gain a more exact picture of
sprachenforschung on behalf of the  language training in firms (course
Frfahrumgsaustauschring: Wirtschaft, organisation, teaching forms and
Federal Republic of Germnany methods, language requirements).
fongoing)

Untercuchung zum Stand des
betiieblichen Sprachunterrichts und
zur Entuwicklung des Bedarfs an
Fremdsprachen qualifkation
8. Deutscher Volkshochschul-Verband, To develop a modular system /not only

Frankfurt {ongoing)

for lancuage learning) within the

Analysis of learner’s requirements in Adult Education Ascociation.
curriculum planning

1 am most grateful v Mary Bianchi, Coordinator of VHS Certificates in Modern
Languages. of the Pida,ogische Arbeitsstelle, Deutscher Volkshochschul-Verband,
Frankfurs, for information on the work now being conducted in Germany.




E

BEST COPY AVAILABLE

9, 8, BALTRUWELDNF rehiet To identify points of entry for

researcher), Deutseher Volkshoche  sehool leavers into the modular VHS
schul-Verband tFrankfurd) and — Certifizate systein and to provide
the Informatonsentonm fi a reneral overview of foreign
Fremdsprachenforsehang language qualifications.
“Marburg), 1974

Swirey of currieula and performanee

in modern languages in adult

vduration

publication forthcoming)

Modes of language (*skills' )

The Swedish vesearchers vhose influenee on Fnunans is several times
acknowledged by the Litter - brgan with the knowledge that the two Lingaages
which were the ohjects of their interests - English {Ahlquist) and German

Laron) - were already aeeded, Allguist, indeed, found it safe 1o assmne
thiat roughly 50 ° of the population [of Sweden) have studied Enalish in one
wavoor another®, and Larsson was operating within a wider project d. igned
to ensre that the German aleeady being taneht in the basic schools was related
as dirvetly as poaible 1o adult needs in industey and connneree!, Ahlquist was
primarily intevested therefore in the raak order of needs for the four modes of
wse o languave <kilkY  undentanding Mistening) “speaking ‘reading loriting

- ang Linson aho st ont o examine the saine topie, together with gathering
infe nat’on on the pereentage of Swedish employees who use Gernan in their
w k. The hivh proportion of the latter (84 7 of the finus approached reguired
certain erployees to have a knowledee of foreign Langnages, and 25 7 of these
speciticd Gernan tectifies to the obvious need for German, a fact that wis not
therefore the object of enguins,

These early piojeets both produced findings which set a pattern that
sweni 1o hawe been repeated, with only minor variations, in later studies, They
procluce some intrigwing tensions in pedagogical civcles, sinee the degree of
congraenece between adult needs o least as far as these can be perceived in
terins of aemal ey and enrrent methodological theories for school-level tweach-
e s sotaeties sery small, Tnothe Lierarchy ol Eineuage activities ased in
cinplosioent the comprehbension skills ocenpy the highest place, Here theve is
4 mnked eontrast with the pattern of langvage skills emphasised in school
courses’,

In atterwpting to establish the rank order of modes, Ahlguist arew
weful distinetion between the “connection’ in which the need was experienced

* T am urateful 0 Sven Salin, Skoliiverstyrelsen, Stockholm, for details of the Ahlquist
prroject,
Quaotations frean Larsson are from a working translation made by P, S. Green
(University of Yok Languase Teaching Centre).

* K. Emmans, and others: The ute of foreign languazes in the private sector of industry
and commerce in the United Kinedom. Language Teaching Centre, University of York,
1074, chapter i
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and the external situation’ categories rather similar o the funetions and
conteats of some later surveys”, The relevanee of his findings o the question of
‘spectal purposes” is important, for althongh the need o speak English is rated
very 'lil{'l (it wins felt by nolescthan 92 7 of these who had studied English, and
by 73/ of the <umple representing the entire population of Sweden) the
sitwation in which the need was felt was overwhehningly a private one, i.e. in
no way connected with work. This points to the necvssity to distinguish hetween
privite and professional | nevage needs. Another noable feature s that
althougly sote 30 7 of his respoudents felt no need w read Euglish, the remaine
e 707 fonnd this mede inote necessary tham any other, In general the rank
order of wmodes suggested by Ahlguist's results is ;
reading listening “speaking ‘writing

especially in sitwations other than those of private life (inclading tourisin in
English-speaking countries). But the order is by no means clear cut.

Such a vesult is in no way surprising when the Linguage coneerned s
English - inereasingly the fingua franca of the West — and the whole popula.
tion is beinge sampled. “The ovder is more elear ent in Laroon's investigation of
the need for Geran in certain parts of Swedish industey and eomierce, Like
Ahlguist, Larson separates the tiodes of Bstening i speaking and measures
their we as independently as possible, finding it more apt to do so in certain
types of cinployment Careas of oceupation’) than in others, Dividing areas of
pecapation into two types, and acknow ledging the possibility that ‘oceupational
and sparestione needs detand diflerent skills', s:w finds the following rank
order

Dedh ek veading, listening ‘soeaking, writing;

Sevvice work s histening, speaking, reading, writing,

However, her overall vank order puts reading first: “the skill of reading is the
most frequent in these parts of Swedish industry and comicree which were
mvestizated, Expressed antenns of days per year, reading oceurs practically
wvice as often as the other shills, .. The skill of writing, in the sense of “inde-
pendently composing i text in German®, wothe least frequent™, FPhe denand
for the temainines twa skills is abous equal, Considering other variables (size of
firm, geographical distribution, gronps of industry? Larsson found no consistent
tencddenes ather than in variation i the absolate volume of demand @ the rank
order of modes remained unchaneed, Her conclusion is therefore quite clear,
putting reading fivst and writing Lot and admitting of minor variations accord.
g to area of oceupation,

dimcand techniques
The Malmé projeet - Larson: had a defmite oal in terms of *pedavogical
corsequences’s it was designed 10 have o direct eflect on the planning of the

*ew. James & Rouve, Surrey of currcula and performance in modern lanpuaged 1971,

720 CILT 19730 Suecay of vurriculs and performance iy modern langna res in adull
education, DV, Frankfurt, and [Fs, Marburg, 1974
" Larson (rans. Gieen), p. 20
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teaching of GCernman in schools", T'o sotne extent the York project had a similar
aim', In teebuiques of investigation, too, there has been a visible progression
which again links Malui' and York. Ahlguist sent a questionnaire to a random
satple of 404 individuals; Larson enlisted assessors in 1,200 finns (i teehnigue
echoed by Stuart and Lee, who approached some 2,600 member finms of the
London Chanlwr of Cotnnerce)'*; "means first approached 46 firtns in order
to identify Lumage users and then sent his questionnaire. Both Mahnt and
York followed up their postal approaches by more direct interview,

In several important ways, however, the York project differs from its
Swadish predecessors, Tts mterest fay not siply in the rank order of skills in a
given langiage (the need for which was already established and acknowledged)
but fivst in discovering and quantifying which languages were in fact needed,
and only then in the relitive importanee of the ditferent modes, Moreover, it
had -+ secondary aim of trying to discover the subseeuient careers of modern
langnage gradites from universities and polyvtechnices, Most importantly, it was
a pilot survey’ which 'was seen as exploratory. .. It was therefore wecepted that
it was necessary 1o tet the feasibility of certain teehniques. This, however, *did
not inply that the team was not interested i the resilts revealed. . 'Y While
e resnlts are likely 1o attract most attention, in several reapects it is the testing
of the techniggues that may well have the most lasting value,

[oh cateronies Careas of occupation’)

From discosion of the Swedish projects, and especially Larsaon's
srvey, At seets that, theugh the value of o general rank order of modes may
b indisputable, it is necessary to veline this as far as possible, hrstly with regard
0 what Larsson called “areas of oceupation’. (Whether all langiages would
show the same resultcin tens of rank order is not obvious from cither sivey
despite the fact that both Faglish and Gegman are conunon means of come
munieation in Sweden, a fact that abseares results from o special parpose’ point
of view, comiparison of the two sirveys suggests that they might not’. ‘1o pro-
duee veal evidenee similar exercives would have 1o be conducted for more
‘exotic’ Januiages, sucly asy Japanese.,) Attetupts to achieve such reinements
Bave ded 1o closer analysis hoth of aceupational areas and of ways of wing
language,

Ablguiscinakes no real attempt 1o do this, though his categorisation by
age group and education bas it own validity, Larsson govs Turther in attempt-
i to adenuly the “jobs catevory” of cach user of Gennan: even her broad
categonies of desk and sevice work are productive. Einmans inakes reference

“*lhd p. A

© Finmmans, Tutroduction

"l hey adhiesed a return of 2088

* Bmnans, chapter |

Y Sew the account of the ARS project fater in tis diseussion which supports such a view.
The question of how justibied 3t s 80 ceoctaliie acros languages is et rased.

Hl
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v 1o the CODOT systemn of classification™. However, language use seems in fact

to be concentrated in a simall number of occupations. (Stuart and Lee used ten
categories but found that some 80 7 of language use was concentraied in only
four.)

Iu his analysis of advertisements in the press'’, Eimans plotted the
frequency of advertisements requiring loreign lamguages against ‘occupational
category’, and here his findings conlirm what has heen said. Some 21 categories
are listed, but no less than 61 / of the advertisements referred to only the first
three, The top five (after which no score exceeds 5 /) are:

shorthand typists (24 /)

secretaries (23.8 /)

marketing executives (13.5 /)

finance executives (7.0%,)

engineers (5.9 /) total — 742 /)

Of the graduates in Toreign languages traced by the York project’® the over-
whelming imajority of those using language in cmployment belong to two
categorivs only

management and administration

teaching,

From replies by employees using foreign languages, just three occupational
areas account for some 79.1 /, of the language use :

sales (32.6 )

science, technology and engineering (32.67)

wanageiment and adininistration (13.9 7).

It seems clear frora all this that whereas such indications of the job categories
of language users do help toward a clearer definition of language needs, the
categories are so broad that their potential value is much reduced,

Uses of language (‘activities’)

More produactive - it intinitely harder - - i closer detinition of ways
in which forenen languages are used, Le. job activities which invelve the use of
foreign language skills. Ahlquist’s categories were the broadest of all - - he dealt
dmply with the four hasic *kills'. Larsson considers s number of variables,
incliding *occupation of those assessed’, but her categories of ranh occurrence,
rank Anowledge and time occurrence'” do not lead 1o clariheation in terins of

“ ‘The Clauification of occupations and directory of occupational titles, with over 100

entries, some of which were conflated for the purposes of the survey.

Job vacancies teferring to language skills texcluding teaching, central and local govern.

ment, armed forees and dowestic situations) for period 1 June 1971 to 31 May

1972 sn The Times, Daly Telecraph, Finuncial Timer, Sunday 1'imes,

44 graduates from 1960 (Sheflickd University sunvey), plus 305 from *new’ universities

and polytechnices, and a matching sample of 208 {rom ‘taditional” universities. Rewrns:

BHY /60 . 0%,

* rank occurrence: rank number of the four skills; rank Anowled ;e : rank number of
knowledge of the four skills; trme occurence: rank nuber of times the need was
expressed. (Green, trans.)

o
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skills, Ennnans lists some 23 “activities' involving the use of the foreign language,
but once again it wems that though the activities may be sub-divided almost
indefinitely, the actual combinations of skills renin comparatively few, In
fact, the York team uses a seven-point scale, collating listening and speaking
into ‘conversation’ and incorporating such intralingual activities as interpreting
and translating. Their categories are

conversation interpreting FL-L1interpreting 11-FL;

reading; writing/translation FL-L1 "tanslation 1.§ .FL,,

putting the oral activities first, Their overall rank order, however, resembles
that of Larsson :

reading, conversation (listening speaking) translation Fl.-L1

treading F1, -writing 1.1).

Stuart and Lee listed 21 language activities bat sido found that sotne 60Y, of
Fanguage use fell within only seven of them, and these they incorporated into
a sixepoint scale, bracketing listening and <praking together since *‘most of the
histentnw andd speaking we do ina foreign language is in the conrse of conversa.
tion., . and this involves a very close integration of e two activities, making
them alimost one’ <, Nevertheless, they also list them separately, having in mind
listening to lectures ete.

A basic aiun of Stuart and Lee's survey was to find ont *niore about oral
communication than about written cornnunication’; their catevories therefore
contain ‘a deliberate preponderance of activities connectea with oral come-
munication' ' and this shows quite elearly in their findings 1in which numbers
i brackets refer e pereentages of the totd Linguage use identified)

listening and speaking 49,7 ‘reading - 19), writing (17)

listening /80 speaking ) listening and writing /3),

Tins pattern i a campound of three types, presented as *profiles’ in a manner
retniniscent of Larson's, ‘The skille listed are deseribed as typical for the areas
of occupation iven in brackets
I chiefly oral sowe writing wanagers  execuiives, sales, busing, tras-
port  distribution):
2 reading | some oral - little writing ttechieal advertising arketing /
research production;;
13) writing  some oral < litde reading seeretaries |, acconnts,
Lheir surves, in the authors’ ovn words, *is biased towards those aspeets of
Luaguage vse in which we were particularly interested and ignores others in
which we were not’s Neverthieless, itholds considerable interest inethodologically.

Noervary languages
A notable dittesence bretween the York and LCCI surveys is, of course,
their scale. The LCCHE had o single narrow ai, whereas the York SUPVEY i

*® Ntuart
" * Swart
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perhaps the widest and ost ambitious yet atieimpted. Einmans, for example,
set out to discover which languages were needed and to cuantify demands,
whereas Stuart and Lee make no attempt to do so. The AKS project — also
a pilot - - aims, like the York project, to establish which languages are required.
In comparison of the two sets of findings, however, it shou'd be stressed that
whereas the York survey was a ‘onc-off* attempt at drawing a picture of the
sitation at one point in time, the ARS schemie aims to set up a continuous
monitoring systemn of changing needs. “The methodological implications, how-
ever, remain vald; indeed, the two factors already discussed (arcas of occu pa-
tion and types of languege use) become innnediately relevant. The order of
needs for various languages, stated without reference to variations according to
such factors as job category, is of limited interest to course designers.

Emmans states the overall order of languages needed as :
French!German/Spanish/ Ttalian/Russian®

bt a distinction is visible between finns listed in The Times first 1,000 finns
and those given by the Invisible Exports Comunittee :

Times 1000 : French/German 'Spanish /Ttalian/Russian
LIC listed : French /S anish/German/ Lalian/ —,

Maoreover, not all the four York techniques®® produce the same results; the
siirvey of vmplnyvm listed Portuguese and Dutch on i level comparable with
Russian and 1t sheald be noted that it was found that the languages for which
hems most frequently used interpreters or translators from outside agencies
weie, o order of magnitude : German 'Spanish 'Frenchi /Swedish**. Tt is obvious
that the first three Linguages in demand are French, German and Spanish, and
ir is conlirmed elsewhere in the report that all other Languages suentioned are
i fact used very much less than these thiee. What is not clear, however, is the
extent to which language use reflects not so much demand as supply. Nor are
regional ditferences shown: indeed, Enunans specifically records that ‘one may
nfer ... regional variations in the importance of various languages, correspond.
ing to regional patterns of trade and indus ry’ 22,

The ARS enquiry is not restricied 1o any set languages and has in fact
detected demands for no less than 24, frequently in combinations of two or
more, The ten most demanded were as follows (mumbers in brackets show ratio
of demand, :

English 110y French (5)-Ru: <an (3). Latin (2)/

[talian - 2) 'Spanish 12) Chinese (2) " Japanese (1)/

weeh (1), Serho-Croat (1),

The Yark project was primarily interested in these five languages, since these are the
mot copuonly tanght i the British educational system,

B Momtoring of newspaper adsertisements/suney of ué’duate careers/questionnaires o
firms questionnaires to emplovees

* Emmans, chapter 4

* Er:ans, chapter 6
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tlaving established the rank order, AKS introduces several useful refine-
ments, il Ahlquist and Larsson began with given languages and set out to
discove r who needed what kind of skills in them, while Emimans enquired who
in indu. .y and commerce needed to do what in which languages, AKS — which
is not concerned with the specitic needs of any one scctor of the economy
(business, industry, etc.) and is therefore unhampered by concepts of special
purposes o arciis of occupation -~ proce~ds further in the direction of defining
contexts in the sense sugizested by James and Rouve. In particular, it solates
differences in demand according to individual languages, as illustrated below :
English : life and institutions /literature/ education /sociology / electrical
engincer ag/chemistry;
Frerch : linguistics™/life and institutions/engineeriog/literature/ his-
tory;
Russian ; mechanical engineering/life and institutions/literature/
linguistics®®,

Language functions
Moving towards further definition in tertis of functions AKS produces
a series of six groups, which abo make allowance for the possible distinction
between demands related to private life and those related to professional uses,
Figures in brackets indicate ratio of occurrency :
(a) general conversation /reading newspapers and inagazines /reading technical
publications (8);
(h) aural comprehension of political broadeasts on radio/ TV (7);
(¢) technical conversation/gural comprehension in technical contexts/aural
comprehension in general context (b;;
(d) reading belles lettres, writing personal lewters (4);
(¢) speaking in inforial political discussions (3);
(0 writing technical papers/writing formal lettess/filling in forms (2).
(‘The fact that two of these categories are concerned exclusively with politics
may be inappropriate to other surveys.)

Lenguage profiles

As a hnal refinement, bearing in mind that the object of the AKS survey
is ‘to ensure that the areas of greatest need ave given pricrity in the development
of courses’, it comnbines context and function, producing a forinula on which the
course designer can begin to base his prograumae, e.g.

English/chemistry /reading

Italian/music 7aural comprehension,

™ i.e. theoretical linguistics
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It is worth noting, too, that the data acquired by the AKS survey will be stored
in a data bauk and nmintained up to date?”,

‘There is perhaps a sense in which definition of job categories goes some
way o iudicate functions, 'The York dita may be interpreted rather in the way
the AKS sets them out. If we take the AKS pattern :

English/chemistey /reading
and a e given :

French//shorthand typist/ - -

we niay perhaps fill in the final column without conducting a survey**, This is
certainly made easier by an indication of the contest in terms of type of indus-
try. In his survey of enuployees, Enmans does in fact note the ‘ssetor of employ-
ment’ in which Linguage use occurs. Once again it is noticeable that the niajor
part falls inasuall monber of categories - - only three with more than 107,
(1) coal, petrolemn, chemical and construetion products (44.37)
(2) netal, mechanical, engineering, and eleetrical products (13.9)
(3) clothing, fortwear, textiles and leather goods (13.3)

(Total . 71.47)

The dati now available provide a kind of profile of the potential language
user
French/fomtwe r industry /shorthand typist

but_is not yet conap.ete, In his survey of gradiates, Enans lists Language
activities’ in a wiry which suggests the skills involved in conducting them,
serving rather as statsments of functions, and this extends the profile further :
conversation o the telephone
social conversation in connection with business
specialised technical conversation,
The profile may now be considered complete, ais fas as is possible by surveys
of the type considered,
e French / footwear industry / shorthand typist / conversation on the
telephone 7 undeisinding and speaking,

It provides the Lupgage, contest, job ctegory, and functions, definable in
tertns of skills. What renuains unstated is the devel of performance.

Linguistic performance levels

From the types of technique and analysis o far discussed, it can be seen
that Lingvage use in industry and commmerce, in patticular, is concentrated
within a comparatively small number of contexts (sectors of cmployient), a
suall monber of areas of occupation (joh categories) and a small nunber of
functions (activities). But the missing category - - linguistic level - - s dealt with

¥ The York team also hope that their national "map"” of language requirements might
be kept up to date chapter 6). They rightly siress the fact that the value of such
surveys depends very much on the ease and officiency with which this can be done.

" In eflect this was the necedure adopied by Richtericl:, op. cit. p.- 76
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hy only one of the surveys mentioned, and then only in a tentative manner.
This is not surprising, for the problem of definition of linguistic levels is of a
different order from most of the other problems. It is a linguistic problem.

The York tean does tackle it, For the survey of advertisemen's, which
depend very much on a lay opinion from a large number of unrelated
individuals, and which the team therefore elected to treat with some caution,
an approximation of the traditional three grades (elementary/intermediate/
advanced) was adopted. Demands were classified as : basic Anowledge [working
knowledge | advanced. It was found that the greatest demand was for working
knowledge.

For the survey of graduates and questionnaires to employces, a rather
more sophisticated syrtem was adopted in which four levels were to be estimated
for five kills’, The levels ‘were defined by reference to specific examples of
language tasks of varying degrees of difficulty. .. described in non-technical
language which we could expeet both graduates and non-graduate employees
to interpret uniformiy”’ #. In the event, expectations were not entirely satislied.
For the five *skiils' listed — (i) conversacion; (ii) interpreting; (iii) reading; (iv)
writing; (v) twritten translation F1.-1.1 — the graduates responded in a manner
which rellected the aind of university or GNAA course they had followed; for
shille (i), (iv) and (v) the weight fell in level 3; for skills (i) and (iii) it fell in
level 4, Such estimates, even though purely subjective, are perhaps not inapyro-
priate to the products of long and arduous training, More surprising were the
estimates of the non-graduate cimployees. For whereas ‘only 12 7 of the sample
stated that they had a language other than English as a mother tongue, more
than 12 7... claimed a level 4 ability in all but “writing in the foreign
language™.” Clearly such a means of judging levels is not reliable, and Emmans
noted ‘the lack of any generally recognised series of definitions of ievels of
language skill® *°,

James and Rouve -- though their task was to describe existing syllabuses,
not to investigate language needs - - were also faced with the problem of dis-
cussing levels, “They chose, however, to consider levels of performance essentially
as products of the contexts and tunctions in which the language use takes place,
since *we do not perform language per se, we employ language when perforining
particular tasks' *, Therefore the following prolile

N Russian / mechanical engineering / simultancous interpecting at UN /
listening and speaking

hardly calls for an estimate of linguistic perfonmance, and even in less exireie
examples the sane may hold true, e.g. for the profile ;

French / footwear industry / shorthand typist ; conversation on tele-
phone  understanding and speaking

* Fmmans, chapter 3
© lbid. chapter 3
" lbid. Apnendix A
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it is imphed that the relevant question is : Can she use the selephone in French?
not At what level does she perform in Frenchi? So the best indicatior of her
lingaistic ‘level’ is an inventory - not of lexis or siroctures - - but of seeretarial
tasks she can performn in French Sach an attitude i elearly influenced
by principles of eriterion-referencing (Can she perforin the task?) as opposed
to norereferencing (Can she do it as well as the other givl 2). 'The seeretary may
perhaps handle the wlephone readily or relactantly, confidently or hesitantly,
but in effect there are only two velevart levels - adeguate and inadeguate,
Either she can be left in charge of the shop or she cannot. Tnsistence on levels
of proficiency in such circunstances may be simply a side-effeet of o desire for
‘hilingualis.’ or ‘near-native’ proficiency - - goals as unnecessary as they are,
for suost students, unattainable,

There is certainly no widely agreed attivnde o the problem of the degree
of accuracy it is reasonable to expeet of students learning a foreign language
as i tool or instrutnent of another trade, Some experts relate the standard
aceeptable (o the learnes's use of his native tongue : *Stident performance in
the foreign Linguage should be measured against performance in the native
Linguage and not aggainst an absolute standard, This miay produce a conflict
with socially acceptable standards of foreign sanguage performanee’ 2, Others
may ainn at fvonveying meaning adeguately, but not necessarily with perfeet
gratnmatical aceuracy and choice of words’ ' A conrse which is desigmed ‘to
present. .. doctors with i range of Linguage likely 1o be used by patients’ ** niay
not tackle the sociolinguistic implications of the doctors' own use of Liguage :
‘How inuch confidence will patients have in an NS consultant who can only
use the infinitive form of the verb but nevertheless make hinself “undarstood®
to his patients® * “Fhe problens is extraordinarily intricate bat fundanental o
all Language weaching,

Fauphisis on adequacy of connnunication measured in terms of task
cificiency is placed also by the Colchester English Study Centre and the English
Languace Teaching Developiment £nit: "The most rewarding initial approach
to tackling a new probiem in the teaching of English for special purposes has
been found to be not on the basis of lingaistic phenomena ilexical and strue-
tural frequency Bists etel) but throngh forms of “wouk study™ aimed at defining
the acts of comnunication, etfective performance of which would constitute
suitable learning goals for the course of instruction”, Ihe approach outlined
in this stitenent was arrived at through an investigation: of English language
needs involving analysis of joh deseriptions, working documents, questionnaires
and interviews ‘inorder o research e depth the usually umeliable statements
of aims available from group sponsors and students’ . The data collected in
this projoct is not available for public seentiny (it formed the basis of the course

» o1 (. Saver

i ap AL Hesketh (see chapter 7 vii)
%oy Harper (1ee chapter 7 vi)

% oR. Mackay

* o], Webb

84

ERIC |
8 /



BEST COPY AVAILABLE

English for Business): however, the LGCT questionnaire discussed above was a
slightly modified version of that used in this project - a fact that Stuart and
Lee are quick to acknowledge.

James and Ronve do not, of course, neglect the question of desctibing
languinee skills, Tsolating manifestational skills as sub-divisions of the familiar
four modes, they also postlate further refinement into microskills ', though
this is not developed in their report, “The possible contribution of such an
analysis to closer (L-ﬁnilinn of linguistic performance has yet to he explored.

Further refinements of James and Rouve's categories of contexts and
functions (which we have related above to ‘sectors of ciployment’ [l-lmn..m.:}
and ‘interests’ [AKS] on the one hand, and ‘areas of occupation’ [Larsson] an
activities' [Einans, Stuart and Lee] on the other) have been claborated by
Baltruweit in her analysis of Volkshochschul certificate syllabuses. Since these
all fall within the zero grade™ she isolates cibryonic contexti (e.g. topics or
themes) as micro-contexts and ebiyonie functions (e, dictation as a testing
teci-nigue) as miciofunctions, Both categories contribute to closer definition of
linguistic performance in the sense of deseribing what the language user cau
actually do and are therefore relevant also to the question of levels. A somewhat
ditfferent approach has been suggested by Hughes, who sees bowa theoretical and
pedagorical importance in distinguishing  between functions  in which the
linguistic act involves the initiation of language (conversing, writing an essay,
cte.) and interemediation of language (interpreting, transkuting, abstracting,
cte. )™

Language supply

At the beginning of the discussion of surveys it was pointed out that in
most cases what began as anattempt to define or discover needs hecame, in fact,
an exatnination of utilisation, ‘I'wo surveys, however, set ont to investigate the
other end of the process, the question of supply. This was the objective of
Jounes and Rouve: i iy abo the ait of the 1IFS" survey of provision made by
inos in the Federal Republic of Germany for teaching kanguages. Working
throngh questionnaires to heads of peesonnel training departments and to heads
of Lineruage departments tnajor German firns tend to mount  their own
language progrmmnes), the IFS wam should also Lring valuable experience to
help iluminate the many olncure corners that still remain.

{Wford University Press, 1972.73

% o8 macroskill manifestational skill microskill
auricular perception of individual sounds
comprehension of sounds in combination

of intonation tures ete.

i.e. do not involve specialist knowledge in a non-language field (context) or application
of language skills 1o spreific tas'is (functions). See James and Rouve, up. cit. chaptes |
*M. N. Hughes

* Informationszenttum fir Fremdsprachenforschung, Marburg
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Gurriculum planning BEST m AVMUBLE

All the projects mentioned above were concerned exclusively with the
teaching /study of foreign languages. In other studies, however, languages may
be only one clernent in a consideration of the curriculum asa whole. An
example is the VVHS Certificate Projeet now heing conducted in the Federal
Rvpu':lic of Germany*? which is concerned with the evolution of a model for
curriculum: development and which sees analysis of student requirements as
being part of resource analysis, and as recurrent. A simplified version of the
model illustrates the planning phases, of which two - evaluation and analysis
of resources ~~ become fused after the first cycle (5-7 years in the current

project).
~ pd

unplementation

aitlysis of
resources

detistion of evaluation

ol !jl'('l Ines

Without regular reassessment of resources and requireinents, as well as evaluae
tion of the svllabus, the systein would stagnate and become irrelevant to
changing needs'',

* See M. Tietwens, C. Hirschmann and M. Bianchi: Ansitze su ¢inen Baukastensystem-
iWerkitattbenicht wber die Enteeicklung des Zartifikatsprogramms der Volkhochschulen.
Westerninann, Braunscl.weig, 1974

* M. Bianchi
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Appendix 1: Current research :

VX

H74

i

HRN

883
D44

M8

Hoz7

This lis* of research in progress, with special reference to English, French

and German, is extracted from information gathered by CILT for the
second edition of Language and language teaching: current research in
Britain (10 be published by Longman, 1975). The book will provide
fuller descriptions of these and other projects than it is possible to set
out here; entrics can be traced in it by their serial numbers. (Nos. 530-
1485 have already appeared in the first, 1971.72, edition.)

This list will ' be incorporated, together swith details of any other
relevant projects that are reported to CILT, in the Survey of research
and materials development in vocational uses of English, French and
German 1374, being carried out by CIL'T for the Council of Europe.
The survey is designed to cover work in eleven European countries, and
a report will be presented to the Councit of Europe.

A. A. Lyne, Language Centre, University of Sheflield. An examination
of French commercial correspondence with a view to establishing the
Iinguidtic features that characterise vhis register or style of French,
W. Otley, 12 Bents Green Avenue, Sheffield S11 7RB (researcii at
Sheftield Poiytechnic and University of Sheffield). Lexicology and
wciolinguistics. An enquiry into the practical aspects of the isolation
and identification of specific registers in spoken English. The first study
is of the professional English of salesmen.

C. H. Garwood, Departiiant of ¥=-% anc Liberal Studies, University

of Wales Institute of Science ology, Spoken English in work
ntuations, Analysis of langu: « paration of materials for applica.
tion: in relevant fields of stuel:

J. Adams, 23 Mount Aven 1r, Huddersfield, Yorkshire (research

at Hudderstield Polytechiue,. o+ awing up of registers of language used
in the marketing of textiles in France.

M. G. Thomas, Languages Division, Thurrock Technical College.
Preparation of sales training courses in French, German and S panish.
M. G. Thomas, Languages Division, Thurroeck ‘Technical College.
Preparation of a conversion course in German for industry.

S. Hind, 34 Greenloons Walk, Fonnby, Liverponl ‘resewrch at Liverpool
Polytechnic and University of Nottingham). A lexicometrical analysis
of German vocabulary in the field of heavy electiical engineering.

Dr P. Wright, Departinent of Modern Languages, University of Salford.
Survey of industnal language (English).

9l
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1485

1502

1509

1518

1538

1539

1626

1785
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T. G, Jupp, Industrial Unit, Pathway Further Education Centre,
Recreation Road, Southall, Middlesex, Industrial English language
training. Research, development and evaluation of in-company courses
for teaching English to Astan innnigrants at work.

Professor E. W. Hawkins, Language Teaching Centre, University of
York, and K. A. Emmans, Teachers' Language Centre, University of
York. Piot survey of national manpower requirements in modern
languages. Gompleted April 1974,

A. H. Robinson, Newcastle upon Tyne Polytechnic (rescarch at
University of London). Development of a technical vocabulary in
French: the vocabulary of ustronautics,

A. R. Pester, The Polytechnic, Wolverhampton. 3 ord groupsan French
commercial documentation. .

Dr R. R. K, Hartmann and (.. S. Butler, Language Centre, University
of Nottingham. Regivters and ierminologies. Completed spring 1974, «

A. W Ackerley, 21 Pershore Road, Eveshamn, Worcestershire (research
in Department of Education, University of Keelw), Foreign language
conrses for businessmen, Sueory; enquiry into nitional needs and how
they are met; investigation into requirements in two sample areas.

.. N. Candlin, Linguistics Section, Department of Fnglish, University
of Lancaster. Study skills in English: materials production and ¢ urse
desizn, Producing functionally-oriented language teaching materials , . .
English for science, technology, business studies.

Professor |. M. Sinclair, Department of Ynglish Laneuage and Liera.
ture, University of Birminghain, The structure of verbal inter@tion in
selected sitnations,

v a
J. Maorrison, ¢/o Fowler, 9 Birenfie, * Gardens, Gateshead, Co., Dutham
NES TT] (research in Langnage Centre, University of Newcastle upon
Tyne). Invedtivation into the aural comprehension problems encountered
by orerseas first-year postgraduate students in the faculties of science,
applied science and agriculture,

R. V. White, Department of Education, University of Manchester. The
concepi of diatypic va.iety and English language teaching,

Dr P, \\'ljighl, Departent of Modern Languaces, University of Salford.
Preparation of materiali: English for overseas students, especially of
commerce, science and technology.

Jo Lo M. Trim, Department of Linguistics, University of Cambridge
(and associates in the various European universities), Fu. spean unit/
credit system in modern languages for adults, To develop @ structure of
language learning for advlt learnets, ... A specilication of i ‘threshold
level' of initial Laingnage proficiency, and a system of interlocking
specialising at ditferent levels areund a conunon core. are being prepared.

921
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Professor J. C. Sager, Departinent of European Studies, University of
Manchester Institute of Science and Technology. Approaches to ad-
vanced language learning. ‘The teaching of speciananguagcs (journalism,
politics, economics) at university level; development of teaching
material , .. ; improving reading and listening comprehension in the
foreign language; development of methods appropriate for the teaching

of lexicography and terminology .. ..

Mis B. Rowe, Hatfield Polytechnic. Preparation of German teaching
materials for English students. The project is specifically concerned with
providing teaching material for industrial engincering students who have
to work in Germany as part of their degree course. The language to be
taught is that required for working on the shop floor in Germany.

E. V. De la Croix, M. Gallais and Dr F. 8. Huss, Departinent of
Humanities, Hatfield Polytechnic. French for industrial engineers. To
produce teaching materials which will enable industrial engincering
students to reach a suflicient level of language competence to cope with
their industrial training period in France,

Dr L. Alesso Waywell, Department of International Studies, leeds
Polytechnic. An investigation into and development of audio-visual
teaching material applied to the study of cconomic and political institu-
tions, Preparation of a series of five films covering specialised arcas of
language teaching : aspects of the theory and practice of conunerce. The
filn is made in English and various sound-tracks are added (French,
German, Italian, Spanish).

J. E. Hobbs, North Staffordshire Polytechnic. Statistical analysis of
German language used in connection with Algol.

G.. Pollhanuner, Cambridgeshire College of Arts and Technology.
comparative study of English and German with special refrrence to the
language of economics,

W. J. €. Stuart, London Chamber of Commerce and Industry Com.
mercial Education Scheme, Marlowe House, 109 Station Road, Sidcup,
Kent DALS 7B). Market survey on the use of languages in industry and
commerce. To be completed 1974

C. N. Candlin, Linguistics Section, Department of English, Umiversity
of Lancaster, English language skills for oterseas doctors and medical
seaff. The aim is to produce a pilot package of function-based English
language learning materials . . . .
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Appendix 2: Select bibliography f

Bibliographies

Barth, Frhard: Fachsprache: eine Biblographie. Ohns, Hildesheim, 1971,
(Germanistische  Linguistik,  Berichite  aus dem  Forschungsinstitut  file
Deutsche Sprache, Marburg.)

British Council, English Teaching Tuforiation Centre : English for special
purposes. BT1C, 1973, (Information Guide 2.)

British Council, Enelish Teaching Information Cemre @ Specialised biblio-
graphies. Al : Frequeney stedies: vocabulary and strncture, AV7: Enplish
of journalism, BI6: Commercial English, BV7: Seientific and technical
English. B24: Medical English. {Mimeographed lists,)

Center for Applied Linguistics : A provisional surrey of materials for the study
of neglected langunges, by Birgit A, Blass, Dora E. Johnson and William
W. Liage. CAL, Washington, 1DC. 1969,

Cantre for Information on Language Teaching and Research: Teaching
materials lists for French, German, lalian, Ryussian, Spanish. Current edns,
CILT, various dates,

Gouneil of Europe, Council for Cultural Co-operation, Conunittee for Out-of -
School Education and Culwiral Developuient : Modern language teaching
to adulis: course-books and equipment specifically designed for use in adult
r;luc;liun activities, Council of Furope, Strashourg, 1969, (CCCG/EES
(70) 7.)

CREDIF (Centre de Recherche et d'Etude pour la Diffusion du Frangais) :
Elémenis de bibliographic internationale powur Panalyse et Penseignement
des langues de spéeialitd, Didier, Paris, 1971,

Informationszentenmn fiir Fremdsprachenforschung ;- S pesialbibliographie 1
Fremdsprachenunterricht in der Evwachsenen- und I8 citerbildung. Hueber,
Miinchen, 1974,

Unesco :Bibliography of international scientific and technical dictionaries, 5th
¢e.Ja, Unesco, Paris, 1969,

Books, rescarch reparts, cte,

Alford, M. H. "I\, Computer assistance in beerning to 1cad foreign lansuages.
The Author, Cambridge, 1971,

Association Internationale pour la Recherche et la Ditfusion des Méthodes
Audio-Visuelles et Structuro-Globales : Modein language teaching to
adults: language f[or special purposes; 2nd AIMAV Seminar with the
collaboration of ASLA (Stockholins, 27th-30th April, 1972). AIMAV,
Brussels; Didicr, Paris, 1973,
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Butler, G, 8. A review of some reeent work on the deseription of technical
registers in German', In Hartmann, R, R, K., editor : German linguisties;
papers fromn the BAAL Seiénar, Nottinghamn, 1972, ‘Tiibinger Beitréige zur
Limguistik, “Fithingen, 1973, pp. 186-227, »

Centre for Izforination on Lavenage ‘Veaching : Languages for special purposes;
abrideed proceedines of a conference held at State House, London WCH,
on Mibth December, 1968, CILT for Committee on Research and
Developmen: i Modern Languieees, 1969, (CHLT Reports ancd Papers 1)
Note : ircludes a Libliography; Addenda to this hibliography compiled
July 1971,

Cemtre for Information on Language Teaching and Research ¢ Intensive
Russian language couries in the United Ninpdom and abroad. CIL'T,
annual. daformation Guide 6.) (Mimeographed.)

Centre for Inforimtion on Language Teaching and Researehy : Language and
languaze teachin:: current sesearch in Biitain 1971.72; edited by Helew
N. Lunt. Longman, 1973,

Coentee for Information on Language Teaching and Researcii @ Part-time and
intensive Langnage Adudy: notes on facditics available, CILT, 1973,
Anformaion Guide 8) Nimeographed.)

Centee for lufornnation on Language ‘Teaching and Research : Science and
technology i wecond language; papers from a seminar held at the
Univercity of Birmingham from 27029 March, 1971, CHLE for British
Nssociation for Applicd Linemistics, 1971 (CHLT Reports and Papers 7))

Council of Earope. Commttee for Higher Education and Research @ The
lanzica s of specialisme: a study of the situation in Western Furope with
sarticular reference to the United Kingdom, by Mabel A, L., Sculthorp.
Couneil of Furope, Strinboury, 1967, (CCCG/7ESR /Project 10/35.)

Couneil of Europe, Gonneil for Cultural Co-operation : Contribution of muli-
vedia teaching stratezivs to the implementation of a unit eredit system in
modern languaz o, by Michacl Kuha, Council of Europe, Strashourg, 1973,
(CCCEEES 173) 21)

Couneil of Furope. Couneil £ Cuabral Co-operatiqn . Les langues de
spiéeialité: analyse linguisti jue ot aecherehe pédagogique; actes du stage
dee Saint-Cloud, 23-30 Novembre 1967, AIDELA, Strashourg, 1970,

Couneil of Europe, Gouneil for Cultural Co-operation : Systems development
i adult language learming. Council of Europe, Strashourg, 1973,

Couneil of Europe. Council for Cultural Co-operation : The teaching of modern
languages an secondary rocational and commercial schools, by Karl
Baschiera. AIDELA, Strashourg, in association with Harrap, 1970,

Council of Eurnpe. Council for Gultural Co-operation, Coummittee for Dut-of-
School Education and Cultwral Developument: A Ewopean unit / credit
system for sodern langriage learning by adults: provisional sugeestions
vegarding waltiomedia systems for language traching by adults, by J. L,
M. Trimn, Counctl of Farope, Strashouig, 1974, (CCC/EES (74) 3)

Counctl of Futope, Couacil for Cultural Co-operation, Committee for QOut-of-
School Edueation and - Cultiral Developinent: The  specification  of
objectives in a lansuage learning system for adults, by Klaus Bung. Ceuncil
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of Europe, Strashoury, 1973, (CCC/ERS (73) 34)

CREDIF (Centre de Recherchie et d’Etude potrr la Ditlusion du Frangais) :
Vocabulaire d'in‘tiation d la critique Littéraire, Didier, Paris, 1960, 1 oca-
bulaire d'initiation aux études agronomiques. Didier, Paris, 1966, oca-
bidaire dinitiation aux études gdologiques. CREDIF, Saint-Cloud, 1971,

CGREDIF: Vocabulaire général d'oricntation seientifique (1°.6.0.8.): part du
lexique commun dans Uexpuession scientifique, Didier, Paris, 1972,

CREDIF, and Ecole Nornale Supéricure de Saint-Cloud : L'initiation dvs
étudiants et cherchewrs étrangers a la langue scientifique ot technique: 3e
stage d'informatic:n, SaintGloud, 1013 mai 19635, Minisi¢re de 'Education
Nationale, Paris, 1966,

Drord, L., and W, Siebicke: Deutsche Fach- wund Wissenschaltssprache,
Brandstetter, Wieshaden, 1973,

Eindhoven ‘Technological University @ Rapport Al'étude ao Uemseignement du
[rangais, lan ¢ue de specialité, by ], Ledien, Université Technigue d'Eind.
hoven, 1971,

Ennnans, Keith, and others : The use of foreign languages in the private sector
of industry and commerce in the United Kingdom, Language “Teaching
Centre, University of York, York, 1974,

trk, Heinrich: Zur Lesik wissenschaftlicher Fachtexte: Verbenfrequens und
Vervendungsiweise. Hueber, Miinchen, 1972,

Bssex University, Language Centre: (Final) Repost of the Contemporary
Russian Lan guage Analysis Project (1965-70). Language Centre, University
of Fasex, Golchester, 1972,

Finlay, Lin F.: Language services in industy, Lockwood, 1973.

Hay, Michael : Languages for adults. Longvan, 1973,

Hoffmann, 1.: Fachwortschats Chemie: Hiufigheitsieirterbueh: Russicch,
Englisch, Franzosisch, VEB Verlag Enzyklopiidie, Leipzig, 1973, Fachwort-
wchate Medizin: Hiufigkeitsteortevbuch: Ruvisch, Eaglisch, Fransisisch,
VER Verlag Eneyklopiidie, Leipzig, 1970, Facheeortsehiate Physik: Hiiufig-
hettveorterbuch: Russisch, Englisch, Franzossch, VE3 Verag Enayklo.
padie, Laeipeig, 1970,

Huddleston, Rocdney *N 0 The sentence in wniten English: a syntactic study
hased on an anaty s, of scientific texts, Cambridee University Press, 1971,

LU0 Bulleten: Pédazogique, no. W2 Langue de spiécialité, Nunéro Spiécial,
Février 1972,

James, G Vaughan, and Sonia Rouve : Swreey of curmcula and performance
in modern languages, 1974-72. Centre for Infonnation on Language
Teaching and Research, 1973,

Japp. ‘I Coand Sue Hodlin: Industrial English: a teachers” manual for ele.
mentary functional language training, Heinenann Educational, 1974,
Lancaster University, Departent of English, Linguistica Section «© Study skills
in English; edited by Christopher N. Candlin, §. Michacl Kirkwood, Helen

M. Moore, Pts 1-2. University of Lancaster, Lancaster, 1974,

Mauler, Jean: L'étude de la langne ot des 1éalités alli mandes dans le conteate
des érinoments  Fconomiques actu-le wn engeignement  linguist:ons
modeine appliqué aus sciences économiques: une experience pédagogr. ue
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pluridisciplinan e, ‘The Author, Strashoury, 1972,

Nottingham  University, Department of Chemistry and Language Centre :
German course for chemists: report on a German reading course for che.
mists with no provious knowledge of the language, its preparation, valida-
tion and final forms, by C. 8, Butler, (and others), ... University of
Nottingliun, Nottingham, 1973, (Report to OST1 on Project $1/14/53.)

Parkinson, Joy : Incestigation into the language problems of overseas doctors
and wurses, Jannary-March 1979, The Auther, 1974,

Passel, Frans van : Lenweignement des langues aux adultes, 2ud vev, edn. Labor,
Bruxelles: Nathan, Parts, 1974,

Pathway Further Education Centre, Industrial Unit: English language training
project for Asian laundry staff at St Bernend's Hospital, Southall, 10 May-
D August 1972; cvaluation and 10 port, (Mimeographed.)

Reid, E. FEmwet: Chemistiy through the language barrivr: how to scan
chemical wticles in foreign languages twith emphasis on Russian ond
Japanecse, Johns Hopkins Press, 1970,

Scottish Council for Connnercial, Aduinistritive and Professional Education
Report of the working party on language courses, SCGCAPE, Edinburgh,
1973,

Scottish  Education Departtment: Modern languages in further education:
rr{)m! of a working pazty. HNMSQO, Edinburgh, 1970,

Shetlield Univerdty, Postgradiiate Sehool of Libravianship and  Information
Science : The langnazye barrier: a study in depth of the place of foreign
languagr matevials in the research activity of an acadimie community,
by W. . Hutehins, L, J. Pargeter, W, L. Saunders, The University,
Sheflield, 1971,

Sprissler, Manfred, and Harald Weinrich, editors : Fremdspiachenunterrichi
in Intensichwrsen, Kohlhauer, Stuttgart, Berlin, ete,, 1972,

United States. Foreign Servic e Institate o Adapting and writing language
lessons, by Earl W, Stevica. Foreign Service Tnstitute, Washington, 1971,
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Periodical articles

Many articles relevant to the subject of the conference have been abstracted in
Language-Teaching Abstracts (Cambridge University Press, quarterly). The
following abstract numbers refer to articles of particular interest; they are
followed by a few additional references of recent date.

68-5 W. F. Mackey 72-353 C. S. Butler

-6  D. N. Wuod -356 G. Hatherall

-2 R. Lord -357 A. G. Jones

-133 J. Cernd -363 F. Winterscheidt

-205 E. H. Rocklyn 73-63 M. Binyon

-328 M. H. T. Alford -141 V. Greasley
69-39 P. Biggs -177 A. Cooper

-82 E. Benes -184 R. B. Moss

-156 St John Nixon -187 W, Stélting
. -249 Fritz Schaarschuh -194 M. Golle
70-87 O. D. Mitrofanova -213 H. G. Widdowson

-91 T. F. Mitchell -259 E. Halsall

-215 J. Brown 74-33  P. Strevens

-363 A. Schmitz -207 H. Baetens Beardsmore
71-62  J. Swales -208 R. K. Chiu
72-112 K. A. Emmans -210 R. Mackay

-180 L. G. Sayakhova =211 . Swales

-278 M. Binyon _ -213 |, Latal

-333 ]J. M. Bishop -230 ,A. A. Lyne

=277 J. P. B. Allen

Butler, C. S.: ‘A technique for sentence structure analysis as an aid to com-
prehension and translation of German chemistry texts’. ITL (Louvain),
no. 21, 1973, pp. 11-19,

Coutts, J.: ‘Industrial language training’. Audio-Visual Language Journal,
vol. 12 no. 1, 1974, pp 11-21.

Coveney, J.: ‘Integrating engineering and French studies’. Chartered
Mechanical Engineer, vol. 14 no. 7, 1967, pp. 333 a1d 357.

Fmmans, K. A.: ‘The national manpower requirements s irvey’. Times Educa-
tional Supplement, no, 3066, 1.3.74, p. 62,

Hartmann, R, R. K.: ‘Fachsprachenanalyse und I'rcmdsprachenunterricht’.
Lebende Sprachen, vol. 18 no. 4, 1973, pp. 97-9.

Heron, P.: ‘A method of teaching the reading knowledge of Russian’. AModern
Languages, vol. 54 no. 2, 1973, pp. 74-6.

Mountford, A, and R. Mackay: ‘A programme in English for postgraduate
students in the faculties of science, applied sciences and agriculture in the
University of Newcastle upon Tyne'. IUT Bulletin Pédagogique, no. 22,
November 1972, pp. 9-39.
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Appendix 3: Conference participants

Professor D. E. Ager, University of Aston in Birmingham

Miss M. Allen, British Council

Mrs A, Allott, School of African and Oriental Studies, University of London

Miss E. Belevics, Centre for Information on Language Teaching and Research

Mrs M, Bianchi, Pddagogische Arbeitsstelle des DVV, Frankfurt

Miss P. Biggs, HMI, Department of Education and Science

Dr G. Bonnin, Thames Polytechnic

Miss J. M. Brooks, Hatfield Polytechnic

M. Buckby, University of York

C. S. Butler, University of Nottingham

P. Collin, Educational Publishers’ Council

J. W. Coutts, High Wycombe College of Technology ani Art

Professor W, C. Darwell, Polytechnic of Central London

Dr A. Davies, University of Edinburgh

T. Doyle, BBC TV Further Education

K. Emmans, University of York

B. 8. Fitzjohn, City of Birmingham Polytechnic

Professor R. Freudenstein, Informationszentrum fiir Fremdsprachenforschung,
Marburg

Mrs. J. D. Geach, Centre for Information on Language Teaching and
Research '

W. Grauberg, University of Nottingham

D. P. Harper, British Councii

Professor L. P. Harvey, King’s College, University of London

Miss P, Heron, University of Aston in Birmingham

Sqn Ldr P. M. Hesketh, Royal Air Fo:ce

J. E. Hobbs, North Staffordshire Polytechnic

M. N. Hughes, British Council (attached to the EC Commission, Brussels)

Mrs E. Ingram, University of Edinburgh

C. V. James, Centre for Information on Language Teaching and Research

Dr . Jelinek, University of Sheffield

Dr R. M. Klaar, Centre for Information on Language Teaching and Research

M. Kuhn, University of Nancy

R. Leeson, Ealing Technical College

Dr A. G. Lehmann, Linguaphone Institute

Dr B. Lott, Britis: Council

Miss H. N. Lunt, Centre for Information on Language Teaching and Research

Miss J. McAlpin, British Council

Sgn Ldr D. MacDonald, Royal Air Force

R. Mackay, University of Newcastle upon Tyne
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G. M. Matthews, Centre for Information on Language Teaching and Research

R. F. Mildon, HMI, Department of Education and Science

Dr G. D. Morley, Centre for Information on Language Teaching and Research

Professor P. Newmark, Polytechnic of Central London

R. Oldnall, Lanchester Polytechnic

G. E. Perren, Centre for Information on Language Teaching and Research

Dr A. E. G. Pilliner, University of Edinburgh

D. A. Player, Thames Polytechnic

G. R Potter, West Sussex Education Authority, Chairman of CILT Board of
Governors

Professor H. Prais, Heriot-Watt University

Miss J. E. A. Price, Centre for Information on Language Teaching and
Rescarch

MTrs A. Ridler, Council for National Academic Awards

Mirs M. Roberts, Centre for Information on Language Teaching and Research

A. C. Root, Kingston Polytechnic

A. W. Rowe, Huddersfield Polytechnic

Professor J. C. Sager, University of Manchester Institute of Science and
Technology

D. R. Scarbrough, South Devon Technical College

Miss M. Sculthorp, University of Kent at Canterbury

Mrs G. Seidel, University of Bradford

Professor R. E. Smith, University of Birmingham

W. ]. C. Stuart, London Chamber of Commerce and Industry

J. L. M. Trim, University of Cambridge

G. R. Tyler, Ealing Technical College

Dr L. A. Waywell, Leeds Polytechnic

J. Webb, Colchester English Study Centre

S. G. Wright, Diplomatic Service Language Centre
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OTHER PUBLICATIONS

Published by and obtainable from CILT

CILT Report and Papers series, including A4 survey of English courses for
immigrant teachers (price : 60p); Teaching modern languages across the ability
range (65p); Modern languages and European studies (50p); The space between:
English and foreign languages at school (80p;. .

Survey of curricula and performance in modern languages, 1971.72, by C,
Vaughan James and Sonia Rouve. Price: £3.50.

Teaching Materials Lists for French, German, Italian, Russian and Spanish —

annotated bibliographies of currently available material, each language
produced in sections (various prices).

CILT also produces Selected Reading Lists (short introductory bibliographies
for language teachers) and /nformation Guides on a variety of topics,

A full list of publications is available from CILT, 20 Carlton House Terrace,
London SW1Y 5AP. )

Published by Cambridge University Press

A language-teaching bibliography, compiled jointly by CILT and the English-
Teaching Information Centre (ETIC) of the British Council. 2nd edn., 1972.
Price : £3.60. Orders should be sent to bookselers.

Language Teaching and Linguistics: Abstracts, compiled jointly by CILT and
ETIC. Quarterly journal providing summaries of relevant articles from nearly
400 British and foreign periodicals. Subscription (1975): £6.00 per annum.
Subscriptions and orders to CUP, P.O. Box 92, NW1 2DB.

Published by Longman
Language and language teaching: current research in Britain, 1971.72 Price ;

£3.50. (Volume for 1972-74 to be published 1975.) Orders should be sent to
booksellers
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